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WELCOME ADDRESS .~

Let me welcome you to this fifth All-India Basic
Education Conference. Workers in Basic Education
from all over India have gathered here to take stock of
the work already done in Basic Education and to plan
for the work that has to be done in the future. Basic
Education began un-officially under the inspiration of
Mahatmaji and under the auspices of the Congress.
But to-day it is our national policy accepted both by the
Central and the Provincial Governments. That is the
reasoh why we find here amongst the delegates to the
Conference both officials and non-officials. This is as
it should be. While the non-official worker for Basic

 Education will have the devotion, perseverance and
* idealism to live up to the ideas put before the country

by the Father of the .Natiop, a large body of well equip-
ped permanent officials will bq'absqlutely necessary to
work out any scheme on a nation-wide basis. The co-
operation of both these elements will therefore be
essential for the success of any scheme to be worked out
systematically over a wide area. .

It is a matter for gratification that almost all the
Provinces have made a start in Basic Educauor}.- In
Bihar, the experiment started by 'the ,Cong_ress M.lnlstry
in 1987 was kept alive by the Advisers Regime, with the
result that when the Congress Ministers came back to
power in 1946 they could build upon the x-vork con-
tinuously. It was not so in many other provinces. In
our own province We€ had to take up the work afresh

in 1946. You will expect me to give a brief account of
‘the work done for Basic Education here both by Gov-

ernment and non-official agencies. I am glad to be able
to say that Government of Madras has accepted Basic
Education as their policy and has planned for it with
determination. 'The first yéar was spent in starting
2 model basic school and training school to train

" workers for Basic Schools. In the second year arrange-
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ments were made to train the staff for Basic Training p

Schools. In the third year, retraining of the staffs
of our training schools in the Province was taken up
on a large scale, so that all the training schools in the
Province may be converted to the Basic method within
a period of five years. To help the Aided Training
Schools also to come into line with the Government
Training Schools in this matter, they have also been
given facilities to get their staff trained on Basic lines.

In the last financial year there were fifteen Basic Training

Schools in the Province. Money has been provided in

the budget for the current year to start seventeen Basic

Training Centres in the Province and staff to man these

schools have been trained.

The Government provided during last year for the
building of ten Basic Training School units. A similar 4
provision has also been made for this year. These
training schools will have attached to them sufficient
lands to provide practice in agriculture and will be
situated in rural areas. Each Training School unit will
contain provision for the training school, for the model
school, for craft equipment, and for a hostel and staff
quarters to accommodate two members of the staff, in
addition to lands for agriculture. Each such unit costs
nearly a lakh and a quarter rupees and it is a good augury
that in many places people have come forward volun-
tarily to give sites for the Basic Training Schools at their
own cost. In addition to these Training Schools provi-.
sion has also been made for buildings for basic schools
_Rs. 5 lakhs for aided basic schools, Rs. 5 lakhs for
basic schools managed by local boards and Rs. 2 lakhs
for those run by Government. It has also béen resolved
(o introduce Basic Education in the two Government
Training Colleges for men and women and I am also glad
(o be able to tell you that the two other premier Train-
ing Colleges n .Madras have also agreed to follow Gov-
ernment 10 this matter, Their staff are also being
(rained for the purpose.

A
%

.

I must also mention here the non-official efforts’made
for the furtherance of Basic Education. They were the
pioneers in this work. Besides this institution run
under the auspices of the Sri Ramakrishna Mission, the
Basic Education Society of Tamil Nad, composed of men
and women devoted to Basic Education and Gandhian
ideals, is running a Basic Training School at Kilamoon-
giladi in the South Arcot District. The Kasthurba
Trust also is running Basic Training Schools in Gandhi
Gram in the Madura District and at Sitanagaram in
West Godavari. Another Training School is being run
by non-official effort in Kalapatti near Palghat. Many
Basic Schools are also being run in various places in
South India. The one at Vedaranyam has a Girls’
Orphanage attached to it. The Gandhi Niketan besides

~ conducting a basic school 1s also organising other items

of constructive work. Basic schools are also run at
Perur, Tambaram, Gandhi Ashram, Trichengodu and
other places. These schools are being run with great
devotion, and their contribution to the spread of Basic
Education is praiseworthy.

Undoubtedly the greatest need in this as in other
aspects of national work is a proper and well-trained
personnel. We may have the most propeérly conceived
system of education in the world })ut un'less'We have
the proper type of people to work it out, it will not be
a success. And so when we want to work out Basic
Education on a national scale, it 1s necessary above all
things to get good workers. il“he pay and prospects
must be such as to attract a high quality of men and
women for the job, and they must have a proper train-
ing. We must aim at getting the cream of our young

_men and women for this VETY important Work, and this
‘can be done only by raising the status of the profession.

In addition the inspectorate must also be retrained for
the work of guiding, helping and inspiring the teacher,
rather than fault-finding and frightening. Apart from
the training of staff for Bas:c Schools and Basic T’ raining
Schools, and the retraining of the inspectorate, large

¥
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administrative problems will also have to be faced. b

Craft material must be supplied, finished products dis-
posed of, proper accounts kept, the crafts correlated
with other activities, and a proper balance maintained,
suitable books for basic schools and guide books for
basic teachers must be provided. The need to use all
these activities for the purpose of giving knowledge and
creating good habits must constantly be kept in mind.
The rules governing elementary schools should also be
altered to suit conditions in Basic schools so that our
children may get the best out of Basic Education. These

indeed are immense tasks and must be faced with steadi-
ness, vision and enthusiasm.

There are two misunderstandings about Basic Educa-
tion which I would like to mention here. There are
people who think that mere spinning is basic education.
Many persons labour under the delusion that if one
knows a little spinning, he knows basic education.
Nothing is farther from the truth. Mahatmaji himself
declared times out of number that mere spinning does
not constitute Basic Education. One may be the best
spinner in the world, but if he does not know how to
utilise the processes of that craft for giving knowledge
to the child, he knows nothing about basic education.
The second misunderstanding has been that Basic Edu-
cation provides only one activity i.e. spinning and
attempts to correlate all knowledge to this one craft.
This also is not true. Basic Education wants to build
the knowledge of the child on the experience of the
child in all its activities namely in the school, the home,
the play-ground and in its surroundings. While the
craft may be an important activity provided in the
schoql, the other activities in its life, for example those
in the hygienic upkeep of the school, excursions, dramas "
and other activities are by no means inconsiderable.
properly understood, Basic Education is the most
natural method of education, wherein all the experi-
ences of the child in every aspect of its life are to be
utilised for the purpose of education. His daily meal,

[ (e

-
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his natural urges, his social relationship with his parents,
family and playmates, his. experiences in the temple,

shandy and village shop should all be utilised for en-
hancing his knowledge.

We should also not forget that the essence of education
consists not in giving items of knowledge, but in the
cultivation of good habits in the physical, moral and
intellectual spheres. The various activities should in-
culcate hygienic habits, social sense and citizenship and
ability to think about the welfare of others rather than
oneself. The child must also be given the courage to
face his daily problems, not to be daunted by failures,
but to persist in the effort for things which are good and
right. And one who studies Basic Ec}upatmn xy1th an
unbiased mind will see that the activities provided in

/* the scheme of Basic Education do prov%de for these
possibilities. These facts have b.een. pointed out in
various pamphlets, books and publications, and I would
request the would-be critics to study them befon.e offering

* their opinions. This does not mean that Basic Educa-

tion does not admit of any improvement or that it is
perfect. It is just in its early stages and there is tre-
mendous scope for further improvement. This improve-
ment will be possible when devoted ‘workers take up the
work with earnestness and devotion. Out of their
patient and devoted work will grow a scheme of educa-
tion, which will proclaim the glorious message of the

greatest man of the presentititne,

We are deeply grateful to Acharya Vinoba Bhave for
coming all the way from Wardha to open the Conference
and Dr. Zakir Hussain for agreeing to preside. I must

~also once again welcome the numerous delegates that
‘have come from all parts of this great country. I would
now request Acharya Vinoba Bhave to open the
Conference.

o Wit

T. S. AVINASHILINGAM CHETTIAR.

FERREE



INAUGURAL ADDRESS

You have asked me to open this Conference. There
should be no need to give a speech also. It should be
enough for me to say, “The Conference has been opened;
please begin your discussion’’, and the Conference could
start its work. But it has become a tradition that the
one who opens a conference should also give a speech.
Therefore, I shall place a few ideas of mine before you.

Last year when you all met in Bihar, I placed my
ideas on Nai Talim before you at some length. So
there is no need to say much now.

You all know that now-a-days I have become a .

wanderer through the length and breadth of India.
Wherever I go, I find a great enthusiasm for “Sarvodaya
Samaj” among the people. People ask me how this
society can be formed or evolved. I always answer that

the best method of evolving Sarvodaya Samaj is through
Nai Talim.

This Nai Talim has now been accepted by education-
ists. Some provincial governments have also adopted
it to a greater or smaller extent. Some provinces have
given greater attention to this work than others, but it
is certain that sooner or later all the provinces must
accept it. Of this I have neither doubts nor anxiety.

But I have certainly one anxiety—this: what will be
the shape of this new education when it becomes a part
of Goyernment machinery? One fears that its form
may so be changed that it will be difficult to recognise
it, and 1t may not fulfil the high hopes we have from it.
One is reminded of the proverb: ‘I tried to fashion the,

God Ganapathi, but it turned out to be a monkey."”

No one is to blame when this happens, because the gov-
crnment department is an old piece of machinery, and
when new wine is poured into old bottles, the result
is inevitable. Therefore, we should be alert and pre-
pared O meet this danger. You are all educational

{
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experts. You ought to give your thoughts to this, and
make every effort to see that the .me.thod of Nai Talim
is worked out before our people in its true form. For
this purpose it is necessary that a few model schools
should be run, where our ideals can be dem_onstrated
clearly to the people. We should never dilute our
ideals to make them more eas%ly acceptable, either to
the government or to the public.

There is a proposal now-a-days that the seven years’
course of Nai Talim be reduced to four years. ) All that
we wish to say to those who propose this is, “You are
free to carry out as much of the educational prcigrgmmc?
as 18 possible for you, but we shall refuse to call it Nai
Talim.” Nai Talim is a complete wl}ole. It cannot
be divided into parts. A sheet woven in One piece 1s a

* different thing from a patchwork sheet. This scheme

of basic education is a complete whole of seven years
and we should insist on 1t.

As regards correlation, one hears it Sal%hrelo(‘;gﬁgays
that the knowledge that we must g1Ve tomft_work ;ﬁg
should ‘as far as possible’ be correlated to ¢

to the life of the children. This, ‘as far as possible’ is

a wrong aPPI‘Oach. What we ought to say 18 Zaihenithar

1 d to craft work or

which cannot be correlate r
knol‘fle(%ﬁ(ledren’s life should be left out of the edu‘fallona]
ot altogether. It is not necessary for us to

programpie ledge in creation. The old Rishi
aC%ulreus\lfle tﬁzvlénr?;ig c%f knowledge and of ignorance
said:

both.”

knowledge is necessary for

A ofmu nirxlricgsji?;udents ongly that basic know-

life. We shm}iii B iable them to acquire for themselves

_ledge Wh,lcl](‘nz:wlcdgé 1§ necessary for them. In other

whatevcxc have to give the children not knowledge, but
ngzr(}j(’)\ym to acquire knowledge.

The second thing 1 wish to say is that we greatly lack

. scientific approach to life. We don’t know how to sit
‘Slcicmiﬁcally: to cat scientifically or even how to bathe
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scientifically. I have seen in cities people wearing 10 M

yards of clothing. This clothing is never completely
wet when they bathe, and parts of their body remain
unwashed for years. I do not wish to say much on this
subject. We don’t need to learn sociology, but science
from the West. What sociology can we learn from a
civilization which is divided into small states, and which
has fought two great wars during the last 25 years? Ours
is an old country. We have a sociological tradition of

our own. What we should learn from the West is its
science.

Friends ask us, “What have you, votaries of village
industries, to do with science?” These friends have not
understood us. It is not true that science is necessary
only for big industry. Science is also necessary in village
industry. They help each other to grow.

I also feel that too much attention is being paid to
decoration in our schools of Nai Talim. Decoration
and design, dance, music and dramatics, have their place
in life as sources of joy and beauty within their limita-
tions. We should always bear in mind the limitations
innate in decoration. The laboratory of a scientist is
a beautiful place, yet the scientist does not allow a single
unnecessary object in the laboratory. Every object is in
good condition and in its own place, and to a scientist
this is the highest beauty. I have often seen with pain
cobwebs and breeding places for mosquitoes behind
pictures on the walls of basic schools. Decoration must
be in its proper place in Basic Education.

It is supposed that dancing, music and dramatics are
for recreation, for joy. But if joy is a thing apart from
the activities of our daily life, if it is necessary to set

apart a special time for it, we should realise that thert

is something fundamentally wrong with our scheme of
life. The truth is that our life should be filled with
joy, for joy is the essence of the spirit. Therefore, our
striving should be not towards the attainment, but to-
wards the purification of the joy that is in us.

ek R

; ®

Now the last thing of all. 'We have given the greatest

\ place in our educational system to productive work.

Even the richest boy that comes to our school will get
his education through productive work. There 15 a
beautiful story of Sri Krishna and Sudama in the Bhaga-
vata. Sri Krishna used to cut fuel from the jungle for
the daily cooking in his Guru’s house. Botl_l Sudam;x
and Sri Krishna served their Guru and 1‘§ce1\red their
education together. We wish to bring this respect for
labour into our schools. To-day’s world is divided
between those who eat but do not work and those who
do not get one adequate meal _thou_gh they work hard
from morning to night. This c_hfference we must
destroy, and that is why our (_educauonal system is based
on productive work. This 15 2 }'qvolyuuonary‘p1-0cess_
Some educationists speak of ‘exploiting’ productive work
for the sake of knowledge. 1 tell them, “Friends, you
can use these words if they please you. But I must go
much further. My aim is no less than to remove all
distinction between knowledge and work.

There are others who ask whether we wish to t‘f‘m
our children into factory labourers. I tell them, ‘If
you have conscientious objection to Prolductlvg wmlk,
Iam prepared to give our children physical exercise only.

"1 shall make two boys sit at one grinding stone and ask

them to rotate the stones ten times each with the left
and right hands alterthely. But I §?all bc? careful got
to put any wheat into i Because, 1 ﬂwe ‘glve them the
exercise with wheat, 1t will produce our and children
will be turned into factory labourers. If 1I am asked
again why I was SO stupid as to exercise the gsundmg
stone and not use wheat, I shall 1:efer them to Sandow.
He exercises for the sake of appeute but keeis ca_ﬁzfu.lly
aloof from any production. Productive work wi : give
both appetite and produce. But we m-a}.f not do it;
we have taken a vow not to produce anything useful.

The people in a village wanted to run a school accord-
ing to Nai Talim. But the teacher said that a Nai Talim
school was expensive, and consequently an 1nexpensive

3
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school of the orthodox type was opened. We must
prove that we can run Nai Talim schools in villages
without any expense. Our country is poor. It will not
be possible to educate the nation unless this educatiomn
is self-sufficient. Huge expensive educational schemes
will serve no purpose. Our government has not the

necessary funds. We must make our education self-
sufhicient.

I have said what I wished to say. The conference has
been opened. Please begin your work.

ViNoa BHAVE.

L

-
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PRESIDENTIAL ADDRESS

Synopsis OF THE ORIGINAL HINDUSTANI

Whenever we hold any conferences in India de.a!ing
with important national problems—whether pohu(_:al,
social, economic or educational—we cannot help recalling
to our minds the name .and the memory of .Gandhlp, who
has left a permanent 1mpress on €very single aspect of
our life and thought. While this is all to the good, we
must remember that there 15 also a certaln danger and
the possibility of self-deception in the glib use of his
name, because many people use 1t for their own pur-
poses without understanding the full significance and
implications of his message. They claim to l?e followers
of his ideas although it 1s doubtful whether they have
really assimilated them and made them their own.

We must remember that Gandhiji was anxious to
create a certain type of social order, l?ut nfot h1nt¢rested
in imposing one set pattern On the life o the IfaeoPle,
Just as a true gardener encourages the growthi of many
kinds of flowers in the garden and 1s happy to see their
variety, SO Gandhiji, as a true teacher, welco_med d1ff_er-
ences, and did not desire to _reduce all sections of the
people to a soul-less uniformity. The genuine teacher
is really interested in the unfolding of the latent pattern
of a child’s life, and has no desire to mould him into
his own image. Thus, he may himself be an artist, but
if under his inspiration his pupil develops into a scient-
ist, that is, a resem:cher of truth, 1.1e fe_els bappy at the
development. It 1s only the unimaginative adminis-
«rator and the bad teacher who delight in uniformities.
In the past, as well as In our own age, many countries
have tried to develop educational systems whose main
object was the stamping of a single pattern of thought
and. action on all the pcople of tl_le country. But_, as
we have seen with our own €yes 1n recent years, theZ{
were not only destroyed themselves but they destroye

3
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haif the world in this unnatural attempt! Gandhiji was g

anxious to establish Lok Raj or Democracy, not merely
as a political form, but with the object of making the
“state and society cater for the development of the indi-
vidual and the growth of his personality. On the other
hand, he placed great emphasis on these developed
individuals becoming in their turn good servants of
soclety.

Our traditional education has been content with pro-
viding children with books and symbols. © The great
contribution made by Gandhiji to our educational
thought was to replace these by real things and real work..
and thereby to remove the barrier which has divided
dducation from life. In giving the pride of place to
work, the idea was that the child should develop the

basic life values which were to be realised by him in *

every single action of life. Thus, from this point of
view, even in an ordinary process like eating, there is a
possibility of both life and death, of ministering to the
good or ministering to the evil. The fundamental task
of education is to lead the child to the appreciation of
basic values like truth, goodness, beauty and justice and
help him to translate that appreciation into actual terms
of life. When the growing individual becomes 2 real
servant of these values, he 1s impelled to make the sub-
jective 1nto the objective and his hand then becomes
the hand of God. He wants beauty and goodness and
justice and knowledge not only for himself but for all
people, so that they may permeate the environment in
which society lives and moves and has its being. Thus,
through real work and the appreciation of its deeper
sigriiﬁcance, Gandhiji’s system of education seeks to
give us genuine life values. We must, however, remem.
by itself unfold these values. They can only'be revealed
by the true teacher through his interpretation and the
force of his personal example. This 15, indeed, a very
difficult task and we should frankly realise and accept
these difficulties.

(2.

ber that mere spinning or plying the charkha will not-

7\

ds N

I would also like to emphasis the fact that if we are

* to create a good social order in our country, it is essen-

tial that some of our best men and women, particularly
of the younger generation, should give this task their
life-long devotion and not run after lucrative jobs in
offices, which is the dominant mood of the present age.
Before you enter the teaching profession or take up any
wider educational or social work, you must carefully
search your hearts to find whether you have a genuine
desire for rendering service'to the children and to your
country. If there is a lack of genuine enthusiasm for
this objective, no great success can possibly be achieved.

When we are thinking of spreading basic education
throughout the country, we must realise that it is a
very big project which only the Government can tackle
adequately, and therefore the responsibility for its large-
scale organisation must rest on the Government. What
then is the role of private effort in this field? Whenever
work is orgapised on a very big scale, there is always the
danger that its quality may be lowered and its form and
spirit may be changed. Under the circumstances it 1s
the function of voluntary non-official agencies and per-
sons to ma%ntain higher standards of work and carry
on pioneering experiments so that the Government
agency may also be inspired to improve the quality of
its achievement. ;

I should also like to invite your attention to a tendency
that has been developing for dividing Basic Education
into two parts——]unior Basic Education for 4 or b years
followed by Senior Basic Education for 8 years. Now,
there is no harm in designating these two stages as such;
but in actual practice there is a tendency to provide, for
the present, education for 4 to 5 years only and postpone

“the full programme of Basic Education to some more or

less distant future when additional finances may be avail-
able for the purpose. I regard this tendency as involv-
ing a great wastage of effort and energy and as an edu-
cationally unsound procedure. When we could not
provide adequate education of the older type, which

¥



16

consisted largely of the three R’s, within 4 or 5 years. ,

how can we possibly hope that the more exacting and <

ambitious programme of basic education can be carried
out within this period? That was why the Basic
National Education Committee insisted from the outset
that the total period of seven years should be regarded
as an integral whole. The reason usually given for
providing this truncated type of Basic Education is that
Government have not the necessary finances at their
disposal. People who advance such arguments forget
that, from the point of view of production, it is precisely
in the higher grades that the products of children’s work
can become a source of income. If the province can
run five years Basic Schools efficiently, there is no reason
why they should not be able to run eight years schools

also, because during the last three years they should be |
able to meet a large percentage of the additional expendi-<=

ture involved. If they are unable to do so, there is

something seriously wrong with the organisation of their
basic schools.

1 have been recently touring the country with the
Indian Universities Commission and the impression has
been strengthening in my mind that the Universities
are not at present playing their part in national life
effectively and that no radical reforms are possible with-
out rebuilding our educational foundations. The Uni-
versities seem to live in a totally different world of ideas
and occupations, with their faces turned away as it were
from national life. ‘Their teaching work and their
research seem to be Playing hide-and-seek with the real
problems with which we are confrontfzd. A large
majority of the students who enter Universities and
colleges only want to obtain certain degrees. They are
not interested in, and have developed no attachment te,
either knowledge OF art or the great social issues of con-
temporary life. This atmosphere is fatal from the point
of view of the national future, because, after all, our
leaders of tf_lqught and action must largely come from
(he Universities and they must be so trained that they

e — o ————
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~ can become conscious servants of great values. “Even

-« boint of view it is important to bring about
f*re%g;r;h;i tll)le primary level because it is in these primary
and basic schools that the seeds of t_hese values ztx)rlc
initially sown. If we can gradually build up a dura de
foundation of these better values in the l{fe and minds
of our children, we shall be-able. to attract, in due course%

illing and qualified social workers to _all fields o
Wlt'onal activity and thereby education will b‘e able to
mlla;r its part worthily in the development of ‘the good

e ntry.
Jife' for our country 7ZAKIR HUSSAIN.



NAI TALIM AND THE SOCIAL ORDER

I came to Perianaickenpalayam to listen rather than
to talk, for I have had not even one day’s experience 11
Basic Education. I can claim only to be able to see
from the outside and appreciate what Gandhiji has done,

and I can only repeat here what I have already said in
many Conferences.

~ Many people have now come to realise the full impli-
cations of Basic Education. I told the Conference at
Poona in 1946 that if it is thought of merely as a peda-
gogical theory it will not succeed; it is a good pedagogical
theory, but without the ideology behind, it is a form
without a substance and will not last.

is endorsed by the Secretary’s report.

stands or falls by its philosophy of life, individual and
social. :

This position

Gandhiji looked to education as the means for estab-
lishing the social order of his conception. You may
accept the education without the social programme,
because like all other means which he used, it is good
in itself. But, if you isolate it from its social philosophy,
it cannot prosper for long; it is cut off from its roots.

Basic Education is fundamentally democratic—politi-
cally, socially, economically. For there can be no true
democracy without non-violence; true democracy de-
mands a classless and casteless society. Our present
society is capitalist and -aristocratic; labour is at most
tolerated, it is not accepted as the basis of life and
dignity. Basic Education looks on everyone as a worker,
while aristocratic capitalism implies servants and
leisured class. To introduce Basic Education into ouy
present society is to put new wine into old bottles.

The Governments, Central and Provincial, can there-
fore best help Basic Education not by financial aid to
schools, but by working toward a classless and casteless
democratic society. We, the common people of India,

v ol

Basic Education &

e e e
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must decide whether we are going to work flor al _r}e;vlr
social order based on truth, non-violence, an ‘ 1():? 1tic ;
and social democracy. We must see that ou1h ovmjnI
ments work for this—or turn them out. B (§ sg;{z}'
order will change when we generate pOwer aii v a’r% : .1]12
did and have the sense of‘ urgency that he ha‘”. 191)183—
of his calls to action: “Swaraj in one yeg} ( 120);
“1] will not return to this ashram_ t}11 In 1:;11 is free

(1930); “Quit India” '(1942!) This is q;e only w:ﬁfi,cﬁ
revolutionary urge to 1mmed13te action, (tl he urfgeH wgaven
made Jesus cry to his people “The Kingdom o

is at hand”. . :

Basic Education is meant to be unlversahgegl.f '111‘51‘?72
.1 come about only through State effort and it folloy :
o fore that we must have a new State and a new socia
there‘ Or%\fe must see that the right man (in terms of
o ¢ruthful non-violent democracy) are placed in
the, 2 1;1 that power is moralised. One cannot do
ower, an by proxy; if we want Basic Education ?rid alé
egeiyitth lirrlr%plisésp we must act ourselves, 1M the social an
tha 1G5,

1 d act with
political as well as the educational spheres, an

urgency. J. B. KRIPALANL.
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() ALLINDIA AGENCIES

THE STORY OF TWELVE YEARS

with April 1949 Nai Talim completes nearly 12
years of life.

Its modest beginning was 2 small article in the Hari-
jan (July 31, 1937)' where Gandhiji, while discussing
the economics of prohibition, said, ““As a nation we are
so backward in cducation that we cannot hope to fulfil
our obligations to the nation in this respect in the given
time during this generation, if the programme is to
depend on mONCY: I have therefore made bold, even
at the risk of losing MY reputation for constructive

_ ability, to suggest that education should be self-support-
ing. BY education I mean an all-round drawing out of
the best In child and man—body, mind and spirit.
Literacy is not the end of education nor even the begin-
ning. It is only one of the means Whereby man and |
woman can be educated. Literacy 11 itself 1s no _educa- t
tion. 1 would therefore begin the child’s education by
teaching it 2 useful handicraft and en_abhng it to produce
from the moment it begins its traing Thus every
school can be made self-supporting, the condition being
that the State takes over the manufactures of these

Na schools.
“1 hold that the highest development of the mind and ; ‘
l the soul is possible O hder such a system of education. |
| Only every handicraft has to be taught not merely ,‘
| mechanically as ;s done to-day, but scientifically, 1€ |
| the child should know the why and the wherefore 0

\ A every process.
3 This was the small beginning of one of the greatest
revolutions in education.

Gandhiji himself was fully conscious of the revolu-

‘ ¢ionary character of his proposal. “My plan to impart
| imary education ¢hrough the medium of village handi-

‘PT
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crafts like spinning and carding, etc., is thus conceived W

as the spearhead of a silent social revolution frau ht with
the most far-reaching consequences. It will §o ':1“
healthy and moral basis of relationship betweeﬁ tl"il e
and the village and thus go a long way towards e g.CItY
ing some of the worst evils of the present social in e
and poisoned relationship between the classes Selcun'tl}i
check the progressive decay of our villages and 1t Wlll
foundation of a juster social order in which th s
unnatural division between the ‘haves’ and ‘here o
and everybody is assured of a living wage and 3‘: E-IEl'Oﬁ-
to freedom. And all this would be accomplist c(l3 11'ght
out the horrors of a bloody class-war or a col?i 1e1 e
exgendlture such as would be involved in t}cl)ssa C;lpltZI_I
zation of a vast continent like India. N - mechan} :
entail a helpless dependence on forei ST
machlper}f' or technical skill. jen, Imroney
necessity for highly specialized i
destiny of the masyseslf as it xverteatleirrtt’t}lltexoglx:r?l Iillacil oy
ands.”

Revolutions, whether i iti
educational,_afe rarely weslgglrilﬂe,. pO%ﬁ;cal, Sesnae o
e i o e o
hologi r, tollowing some subtle sociolop' i
g:ytcho oglcal_laws, takes the form of o : _glcal 25d
e same time, there are always a fem}) E\fﬁ:)uﬁ:\} e
e seen

the vision and are willi i

illing to risk ;

; everyth el e
adventure of translating this vision ?nt;n{giffén the great

The history of Nai Tali :
has followed the same pfttlgnd“““g the past few years

In the press and
; on the platform, i :
_ m, in commit
ings an 4 1tte -
pr%posa?’ issglégbcor:lvelsauoq, ‘Gandhiji’s revolu(:ig;;et
undantly criticized and opposed somrg

times vehem .
ently, by parents, educationists, and others.”

These wer insigni i
The entifeimtd }§51gn1ﬁcant criticisms. They were based
y different conception of the social orderSe

Gandhiji, the qui

) quiet originator of this *

roposal’ i ‘ [ this ‘revoluti

Fhe pcritic’s COPtgnﬁl'Ed his work explaining and answoellljlry
with his characteristic gentleness through 1;111%'

Lastly, by obviating the -

°9 0 4
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¥ talks and his writings. And he did not stand alone. He

had attracted a few others also who had seen the vision
and were ready to translate it into educational practice
As a first step, a small conference of social and educa:
tional workers; including the education ministers of
the different provinces, was called in Wardha in October
1937, the main broad principles of this ‘New Education’
were accepted, and a_ small committee was appointed to
prepare 2 tentative scheme and syllabus. This tenta-
tive scheme, as prepared by the committee, was accepted
by the Indian National Congress in March 19388. The
first institution of Basic Education was opened at Wardha
in April 1939. The several provinces followed suit and
experiments in Basic Education were started by Pro-
vincial Governments and educational workers and
institutions 1n almost every province of India. By

"~ October 1939 there were 947 basic schools and 14 train-

ing schools, trying to work out the experiment of Basic
Education in Kashmir, Delhi, United Provinces, Bihar,
Orissa, Central Provinces, the Bombay Presidency, the
Madras Presidency and the State of Mysore.* ,

How the work of Basic Education has grown ©
languished 1n these Provinces during the last ten years,
will be described by the delegates at this Conference.

The next important event in the history of ‘Nai
Talim’ was the first Conference, held in Poona in
October 1939. At that critical hour, when the second
World War had started, India had been made a party to
the War without her consent, and the Congress Govern-
ments were on the €ve of giving up office on this moral
emel | Atfithisipumnetule the most important contribu-

tion made by Basic Education was the declaration of the

President of the Conference that “a new ideology of

Lducation based on justice, co-operative endeavour,
productive work and respect for human individuality
is a most powerful guarantee of peace, justice and
humanity.”

- - ————

e

St R
*These figures exclude 1,750 primary schools in the United Provinces
where Basic Education was introduced in Grade I only.
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The Conference also recorded its feeling that the
work of Basic Education was of such vital importance to
thp future of the country that it should bepcontinfled
without interruption, whatever the political ch
that might occur in the near future. S

The next period in our national history was th riod
of individual civil disobedience. This wa j }?)euci)

mentgll_y a moral movement of a strictly restrictsed e
No living system of education, however, ca i
divorced from the main stream of its na{timr’l lie'mam
and_ the movement had its influence on thls us}ory
Basic Education which was then in its very e:rl;w;?a\g;f

The second Conference of Basi
b sic Educati i
nagar was held in April 1941 in the rni(gzltt lgi? tﬁgs{?lr(r)l\iz-

ment. Gandhiji’s messa
ge to the Confe :
note for the work for the next two yearS'rence b e

“I hope that the Confer i i

success of the effort is gggznﬁlcgtreﬁf s
help than upon Government, which me e
sarily be cautious even when it is W(&llug't et
Our experiment to be thorough has to l_)elzllt)olizz(slé

somewhere made without
Omey allo i :
side interference.” 28K spafhout out,

During this: period the nu
1 mb 1 i
g{perlments declined. The OreiisaOEar]?SSLillgdlﬁagon
g (;)t\izgléggl:;lts st%%ped 1t}he (le)xperiment by a Governilngfli
; e bombay Government 1
gvclile;(};ﬁrt(t)ogstop or 15(})1 continue, but allowed t}Il;Slg;:'d
: ) o on. The Central Provi : =
dlSC.OI’Itllnl.led. its wor}<, though n(‘),:ncoei%cgi)lvetngnem
xﬁuorll_a\ institutions like the Andhra Jatiya I(Zlasalome
asulipatam had to close down for lack of fund -
public support. iy
:ﬁ;ct) ictontlnued the work did it in full faith, feelj
nationafvﬁs‘f the only s_olution to many problem’s of i, ;
i 1 e.~ The Bihar Government made a lon o
Che ul report on the work of the 27 basic scl S ar_xd
amparan District during 1940-41 and stateal?r(l)ls =
con-

Yet the few institutions and workers ™

£)
fi
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clusion: “The total effect of Basic Education, as
envisaged by the framers of the scheme, should be the
development of the whole personality of the child. It
is too early to pronounce 2 definite opinion on the
matter, but we feel that the results so far achieved in
various directions mark notable advancement towards

the goal.”

The next great movement in our national life was the

movement of 1942. It profoundly stirred the entire
nation. It seemed at first that the life of the whole
country was plunged into darkness. But it was the
darkness before dawn. It was the same with Basic
Education. Institutions were closed, workers were in
jail, and it seemed for the time being as if Nai Talim
was out of the picture of national life. Yet, in this

© darkness Nai Talim was being born anew.

The originator himself came out of his detention with
a4 new vision of Nai Talim. One of his first utterances
was on the subject of New Education. He said, “I

have been thinking hard during the detention Over the
possibilities of Nai Talim until my mind became restive.

“We must not rest content with our present achieve-
ments. We must participate 1 the homes of the
children. We must educate their parents. Basic Edu-
cation must become literally education for lites

The second chapter in the history of Nai Talim begins
with this illuminating definition of it, as “co-extensive
with life itself.” Again and again in his talks and writ-
ings, Gandhiji tried to explain this new conception of
Nai Talim as education for life and through life. “It
had become clear to me,” he said, “that the scope of Basic
Education has to be extended. It should include the

“education of everybody at every stage of life.”

It was felt necessary at this stage that workers engaged
in constructive work and specially basic education
should meet together to LIy and understand this new
interpretation of Nai Talim, to assess the work of the
past five years, and to plan the future programme 1

3
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the light of co-operative discussion of the enlarged
scope of the movement. A Conference of national
workers was called at Sevagram in January 1945, and
was opened by Gandhiji with the following words:

“Up to the present, although our education was new
we have lived as it were in a bay sheltered from thé-
open sea, and protected in another way also, in that
our work was restricted in its scope. Now we are being
driven out of our bay and thrust into the open ocean.
There we have no guide except the polestar. That
pole-star is village handicrafts. Our field now is not
merely the child of seven to fourteen years of age, the
field of Nai Talim stretches from the hour of corice 2
tion in the mother’s womb to the hour of death IS)o
that our work has become very great, yet our x.vo.rkers
remain the same.

“Iet us not care about that.
who is Truth. He will never deceive us. This Truth
can be our friend only when we stick to truth and care
for nothing else. There is no room in it for show
for egoism, for anger gnd cruelty. We become Leacher;.
of the villagers, that is to say, we become true servants

e —

Our real friend is God =

29

The next task before the workers of Basic Education

was how to work out this conception of Nai Talim as
education for life through life, into an educational
programime. This programme naturally divided itself
into four parts corresponding to the four stages of life:

1. Adult Education or education of men and
women in all stages of life, including the
care and education of the expectant mother
and the mother, while the baby is yet
dependent on her.

9. Pre-Basic Fducation or the education of chil-
dren under seven.

3. Basic Education or the education of children
from seven to fourteen.

4. Post-Basic Fducation or the education of
adolescents who have completed basic
education.

Four committees Were appointed by the Conference,
to prepare and revise schemes of education for these four
stages of life. The village of Sevagram Was chosen as
the first field for work on a complete programine of Nai

s

of the villagers. The reward is work, and the witness
is our own heart—there is no other. Whether or not
we have a friend in the search for Truth, makes no

Talim. o
A pre-basic school was opened and beginnings were

difference. made towards working out a programime of adurllgleduf:a-
“Thi ' : i di he following objectives: “"l'he aim
This Nai Talim does not rel ' tion according L0 - V2B i

. : y on money. The cost : i dult Education is to educate the village
of Nai Talim comes from the education itself. '\Vhast- i and object of Ady

‘ adults to lead a better, fuller and richer life, both as
\ individuals and as social units. This education should
be imparted through some suitable rural hapdicraft a_nd
other creative and recreative activities. It is education
for life and through life. It will touch the life of the

ise of Nai Tali : (villager at all points and will utilize all life situations for
praise of Nai Talim and Nai Talim will become uni-- “\he above purpose.” This programme of pre-BasiC
versal. And the seven lakhs of villages which to-da -‘ and Adult Education for the village, closely co-ordinated
display our poverty will themselves become prospero i \ with each other as two aspects of one integral educational
th.elr. prosperity will come not from without bli)t f v h process, forms the basis of Nai Talim. This is what
WI.thln’ from the true industry of every villz; e 11;/([)m. | Gandhiji meant when he said, receiving the purse of the
this dream be a true vision!” o 'f‘\ Kasturba Gandhi \Momorial Trust:” , (i1 hescopEiot Basic

ever pbjections may be raised, I know that real educa-
tion is self-supporting. There is no shame in that, but
thfzrg is novelty. If we can do it, if we can show, that
thls_ is the way to the true development of the mind and
brain, then those who laugh at us to-day will sing the

3
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Education includes the education of the whole of society
beginning with the children and going up to adults and
old men and women. It has to be imparted through the
practice of handicrafts, village sanitation and medical
relief, preventive and curative, especially with regard to
deficiency diseases.”

|
“It is my dream,” he said, soon after he came out of
detention, “that in a few years, there will be real wealth
in our villages and the villagers will be clean and healthy,
peaceful and happy. 1f this is not so, I shall understand
that there is something wrong with our work in Nai
Talim.”

The next stage was the education of boys and girls
between seven and thirteen; in a complete programme of
Nai Talim, this education must naturally grow out of
the roots of pre-basic and adult education in the village.
In this field, the workers had had the experience of five
to seven years of work and could plan their future pro-
gramme with greater confidence on the basis of this
experience. A committee was appointed to revise the
first syllabus of Basic Education prepared by the Zakir
Hussain Committee in March 1938, and to plan a com-
plete educational programme of eight years on the basis
of experience of the work with children and adults in
the villages for the last ten years. The experience of
workers both in basic education and in other aspects
of constructive work was taken as the basis of this edu-
cational programme which forms the centre of the pro-
cess of Nai Talim. This programme of a complete
eight years’ basic education will be placed before the
conference for discussion. Only main fundamentals are
described here.

Objectives: ¢
“The ultimate objective of basic education is to help

all boys and girls in India to grow into:

;. Citizens of a new social order based on co- .

operative work as envisaged by Nai Talim,

\" I

N
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with an understanding of their rights,
responsibilities and obligations in such a
soclety.

ii. Individuals, whose personalities have had op-

portunities of balanced and harmonious
development.

The social aspect of this education was given the first

place, to bring out clearly the philosophy of Nai Talim
which accepts individual good, not as an end in itself,
but as an integral part of common good. ;

Educational Programme: To achieve the objective,

the educational programme for cight years was planned
round the following main activities:— ;

w

4

1. Essential knowledge, habits, attitudes and
skills, necessary for clean and healthy liv-
ing (individual and social). This will
inclide activities relating to personal and
community cleanliness, study of the ele-
ments of physiology, hygiene, sanitation, -
dietetics, and physical education.

9. Training in citizenship—practical and theore-
tical—at home, at school, in village, country
and the world—including studies in his-
tory, geography, civics and elements of
sociology and economics.

3. Capacity for self-sufficiency in food—ability
to grow vegetables sufficient for the family
consumption—and acquaintance with the
fundamental processes and principal tools
of agricultural operation—ability to cook
a simple meal.

4. Capacity for. self-sufficiency in cloth—ability
to produce cloth from raw cotton.

5. Capacity for self-sufficiency for shelter.

%



32

6. Basic Craft—1.

2. Spinning and weaving.

3. Wood-work.

4. House-building and repair.
General Science and Mathematics.
Social studies. '
Study of the Mother-tongue.
10. Art.
11. Music.

O R

The standard of attainment at the end of Basic Edu-
cation may be summarised under the seven following
main heads:—

1. Capacity for clean and healthy living.
9. Capacity for selfsufficiency in food and
clothing.

8. Mastery (knowledge and skill) over the basic
craft sufficient for earning one’s own liv-

ing (balanced diet and other minimum
necessities.)

4. Training in citizenship—neighbourliness and
trustworthiness, understanding of the
social, economic, cultural and political
problems of India and the world.

5. Sufficient mastery over tool subjects such as
language and mathematics to enable the
pupils to carry on their daily activities
efficiently and further their knowledge
after the completion of the basic course.

6. A scientific attitude to life: acquaintande
with the fundamental scientific, mathe-
matical and mechanical principles in con-
nection with the activities of daily life.

7. Sufficient introduction to the recreative acti-
vities to enable the pupils to appreciate

Agriculture and gardening. |

&
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true art, form good taste, entertain the
community and use their own leisure with
profit and pleasure.

Post-Basic Education: The first batch of pupils in
the basic schools in Bihar and Sevagram completed their
course of seven years in January 1947 and it was need-
ful to define the objectives and the programme for the
next stage which corresponds to the University Educa-
tion under the existing system. A committee was
appointed. The task before the committee was not
merely an extension of the basic syllabus. Tt was no
longer a question of preparing children for their future
life, but it was a question of training adolescents to ful-
Al their functions as men and women, as parents, wage-
carners and citizens on the completion of the course.
If Nai Talim is education for l%fe, the course of Post-
Basic Education must not only give t}le stuglents a voca-
tion or train them for all-round individual life, but must
also prepare them for wise parenthood and creative
citizenship in the New Social Order based on co-opera-
tive work, as envisaged by Nai Talim.

This question, th.erefore, led tl_le wg)rkersA Ent? the
very heart of the philosophy of Nai Talim. After care
ful thinking and seeking the following were accepted
as the objectives of Post-Basic Education:— ‘

1. Post-Basic Education like Basic Education
<hould be developed round some form of productive
work, or socially useful activity.

9. The social objectives of qut-Basic Education
remain the same as il Basic Education, name.ly to pre-
pare a useful and active member of society with a clear

1 understanding of the 1‘_1ghtS and obligations of citizenship
“.nd willing to play his part in evolving the new social
order.

3. This education must be complete in itself.

4, The course of studies should be developed round
activities necessary for the development of the nation,

3
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from which the pupils may choose according to their
capacity and natural bent.

5. Each course of studies will develop according to
the necessities of the course, the average period being
three to four years.

6. The medium of instruction should be the regional
language.

7. The course should be so organised that the pupils
earn enough for their balanced diet and other minimum
necessities through the activity or activities selected as
the centre of their educational programme.

8. The ultimate objective of Nai Talim 1is that
every boy and girl of India should also receive Post-Basic
Education. This will entail no additional expenditure
for the state, as it is expected that Post-Basic Education
will be a self-sufficient unit both economically and educa-
tionally.

9. The greatest necessity before the nation to-day is
that of teachers of Nai Talim. Therefore, the first task
before the institutions of post-basic cducation is the
preparation of teachers. The objective of Nai Talim
can be fulfilled by organising an institution of post-
basic education as a self-sufficient, self-reliant society
based on co-operative work, which fulfils all its neces-
sities in balanced diet, clothing, intellectual and recrea-
tional life through co-operative work.

When the members of the committee met Gandhiji,
he threw out the challenge that post-basic education
must and should be entirely self-supporting. If it were
not so, we should understand that something was funda-
mentally wrong with our work. If Nai Talim cannot)
be self-sufficient we cannot reach out to the seven lakhs
of villages. He further said, that we must carry out the
experiment of post-basic education quietly before the
whole picture is placed before the nation. It was
decided, therefore, to start two experiments in post-
basic education, one in Kumarabagh, Champaran, Bihar
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and one at Sevagram. Their experiments on the edu-
cational programme, the self-sufficient aspect and the
technique of post-basic education will be carried out
carefully, and on the basis of their experience, a tenta-
tive syllabus of post-basic education may be prepared-
The results of these experiments of the past two years
will be placed before the Conference by the two insti-
tutions of post-basic education. It can be said, how-
ever, without any hesitation or doubt, that Gandhiji’s
expectation regarding the self-suflicient aspect of post-
basic education can be fulfilled.

Almost all the provincial governments have by this
time introduced Basic Education through their Educa-
tional Departments. The programme of Basic Educa-
tion accepted by the Provincial Governments, however,
was one of four to five years only. The reasons put for-
ward for the curtailment of thls_ minimum dfemand of
eight years’ compulsorx and'ur_nversal education made
by both the Hindustani Tallllll Sangh and the Central
Advisory Board of Education was the financial one.

The Hindustani Talimi Sangh went very carefully
into both the educational and the ﬁn'ancml aspects 9f
Basic Education and passed the following resolution in
its meeting held on the 13th November, 1948:

“The Sangh noted with satisf:actiqn the results
reported from several quarters with regard to
production of useful goods when craft:work was
given its rightful place in the educational pro-
gramine. The results justify the hope that in
schools where the significance of craft-work as an
educative force is fully realised, production will
be enough to meet the running cost of the schools.
A This is, however, possible only in full basic
. schools of 7 or 8 grades, as the last three grades
contribute much more than proportionately to
the total craft-production of the school. The
Sangh views with misgiving the tendency in some
provinces to reduce the duration of basic educa-
tion to five years for financial reasons. The

'}



" December, 1948 he said:

3 | _‘

Sangh also believes that the continuation of {0
education to the eighth grade will, if craft-work T
is properly organised, entail no nett extra expendi- ‘
ture. For educational as well as financial reasons, t
the Sangh feels convinced that the duration of ‘
basic education should in no case be reduced Lo \
less than eight years.” J}
In Gandhiji’s last talk on Nai Talim on the 14th |
“Basic Education is generally
interpreted as education through craft.
a certain extent, but this is not the whole truth. The ‘
roots of Nai Talim go deeper. It is based on truth . |
and non-violence in individual and collective life. Edu- ‘,
cation is that which gives true freedom. Untruth and '

}
violence lead to bondage and can have no place in '
education. ‘

“This true education must be ezsily available to every-
one. It is not meant for a few lakhs of city people but
must be within easy reach of millions of villagers. This
education cannot be given through the dry leaves of
books. It can only be given through the book of life.
It does not need any expenditure in money. It cannot
be taken away by force. It can have nothing to do with
the teaching of sectarian dogmas or ritual. It teaches
the universal truths common to all religions.

“The teachers of Nai Talim can do their work
effectively, only if they have faith in truth and non-
violence. Then they can draw even the hardest hearts
towards them, as a magnet. A teacher of Nai Talim

must have all the qualities of the wise man described
in the second chapter of the Gita.”

"A.,

This is the task left behind by the father of the natiog

for us, the workers of Nai Talim. We have promisec{

in the last conference of Basic Education that ‘we shall
try our best to carry out his work to our last breath.’
This promise has been given both by our friends, who
are the law-makers and administrators in the provinces
and in the centre to-day, and also by the constructive

s

This is true to VS

<, workers.

w &
N\

37 . '
\ =
Our friends the legislators and the ministers
' have wider fields of service and greater resources
both in men and money. As Nai Talim is a programme
of national education, it can only be put into effect by
those in charge of national education. Yet we must
admit with regret that the experience of the past few
years seems to indicate that the existing machinery of
education through the government department finds it
difficult to adjust itself to this educational revolution
and there is always a tendency to cmppromitse Wid} the
existing standards and methods. ‘This has given rise to
a certain amount of misunderstanding and bitterness
among constructive workers.

{

This is an unhappy condition for the future develop-
ment of Nai Talim. In the programme of Nai Talim
¢« the education departments of Fhe .prc_>v1nc1a1 govern-
ments and the organisations an(.l institutions of construc-
tive work should co-operate with each other,_ and the.u-
work should be complementary. The ec}ucatlon ﬁiep# i
ments of the governments have to carfy outTt_ ¢ pro-
g ' icati rinciples of Nai Talim
gramme of the application of the p Rt D
on a nation-wide scale. On the other han S peii
tions and organisations of constructive WOT! pn;slade =
as pioneering institutions where an a@ten}pt.ts B
carry out the programme of Nai Talim 1m 1ts i n}d
The task is difficult. The resources 1 money G
workers available for institutions of constructive W O{e
are limited, sometimes practically non-existent. Y%El tll ;
goal they have set_before themselves is a more dld : cul 8
one. They must justify through their work Gal;1 11]n 5
challenge that the work of Nai Talim does nolt epe :
on money, that it must be selfsufficient. They 11lnus
also fulfil his dream of the happy and healthy village,
Awhich has the real wealth of co-operative effort as a
result of Nai Talim.

We hope that the workers of Nai Talim in the villages
of India will rise up to this challenge.

E. W. ARYANAYAKAN.
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GOVERNMENT OF INDIA REPORT
(Summary)

As education is a provincial subject, the help given
to Basic Education by the Government of India as such
is mainly indirect. It takes the form of grants to the
provinces for implementing their post-war programmes
which are in general based on the Sargent Report. Over
and above what is being disbursed on this account, the
Government of India has set aside Rs. 50 lakhs for the
trqlning of teachers of Nai Talim. The distribution of
this sum has not yet been decided. The target period
during which universal education up to the age of 14
years should be attained has been reduced from 40 years
to 15, compulsion for the age group 11-14 to be
mtroduced last. :

In the centrally administered areas of Delhi, Ajmer
and Merwara, two Basic Training Schools have been
started. Refugee teachers were given intensive training

at Jamia Millia. In July 1948, fifty Basic Schools were
started, and later

_more; there are now 60 to 70 Basic
Schools at work in rural areas round Delhi.

REPORT OF THE KASTURBA GANDHI TRUST
. (Summary)

. Tl_le Trusp 1S at present running twelve Basic Schools
n different provinces. ihed Executive Commitiee fhas
now resolved, however, that in future the Trust will
e-Basic Schools, This decision was
€asons—financial difficulties, paucit
of workers, and ip ity of atlllli;laiwailable worllzers tZ)]
direct the full scop :

————

¢ of Basic Education. -

=,
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(b) PROVINCIAL AGENCIES
AssaM

The Assam Government prepared a scheme. for the
introduction of Basic Education in the province n} 1946.
An Advisory Board was fm:med by t¥1e go‘l?llzlnel{g
with Shrimati Asha Devi, Shri A.ryanay-aka.m, D1;14 15.;211 i
and others to put the scheme into practice and guide
the work. S ;

For starting Basic Education I Assam, !1. teacl?.els
were trained in Sevagram and 12 1n ]a_mla Mq.ha durx ing

946—'47. Fourteen teachers were tram.ed during 1947—
’148 and 27 in 1948—49 in the same nstitutions, thus.
m-aiai‘ng a total of 64. Of these, three instructors opted for

% Pakistan after partition, one joined a private mstitution,

ne was transferred, one discharged al?fl onteh 13511%?2(:;
= ‘nstructors, of whom 15 are from e dis
S : i and Jaintia Hills. For
of Lushai, Naga and Khasi and ) o i
stérting Basic Education in the province s

1 istricts; ‘e Dudnai
" been selected in six different districts; these are

- roong, Sootea in Tezpur, Tita-
in anlpal~gll’ Iioh[aJ :11;1~§§1‘1~§0i1§ Cachar and Shillopg.
bar in JO 2k :hed instructors were 1‘eady_f91‘ starting
ilhoughRtciies reoular residential training school
training schigon lll?l‘in gthe year 1947-'48 as the build-
could b? Starttefo;lpleteg; the firm who took the contract
e ilﬁolled it. (A Special Officer was subsequen_ttly
netne flllf r completing these buildings). The' builc.
?ppom_tec © nearing completion. Of the 57 tl‘:}lr}ﬁd
1ngs, are .nogwg re now working in six different training
s aare engaged in six high schools which
SChOOl?’ Se,Ven verted to post-basic schools gradually,
Are going to be co nﬁve rimary teachers’ training schools
o engaged u;nverg) these training schools into Basic
e b e 1 10 teachers will be engaged n
Training Schools, anc Tl ot tolbeiobned
the two training schools, whic 11 a{ﬁ}%sﬁsg
very soon in the Naga and Lushai Hills.

%
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During the year 1948-'49 training of teachers was
started in hired buildings at Titabar, Sootea and Udar-
bund, and in the new buildings in Shillong. Training
could not be started at Dudnai as no house was available

there even for accommodating the instructors. So, this
had to wait till the buildings were complete.

At Roha in Nowgong district, thatch and bamboo
houses were constructed for starting the training centre
early. The centre which 1is a woman teachers’ train-
ing centre started functioning as a residential institution
from December 1948, with five instructresses and
one instructor and 25 trainees. After one and half
months of training the trainees could produce sufficient
good yarn on the takli to start weaving also. They
have woven beautiful towels with the yarn. It is pleas-
g to note that a community kitchen with trainees of

different castes and religions is running very smoothly

and efficiently.

All the six training institutions were declared formally
open on the 7th March, 1949.

The number of Lower Primary Schools which are
being converted to Basic Schools

ing schools are given below:—
Titabar

and serving as practis-

b
Roha 1
Shillong 1
Sootea 1
Udarbund 5
Dudnai 1

14

Some of the teachers of the
training and some are under

teachers are under training in the different training
centres. The number of trainees is small compared to
the number of training schools; it 1s due to the fact that
we have not been able to take the full strength as the

* \
se schools have completed!
training. At present 163
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buildings are not yet complete. But we hope to admit
to the full strength from next year.

A number of private institutions Whlch have started
Basic Education have been granted aid by the Govern-

ment. The names of the institutions and the amounts
sanctioned are given below:—
: Non-
recurring Recurring
Rs. . Rs.
1. Sakti Ashram, Fakiragram .. 10,000 6,000
i Eng-
9. Desangmukh Middle g
lish School .. 5,000 2.400
] iadi  Shiksha-
3. Pal;l);;l Bunia 1. Eo e o
4, Kamargaon Basic School 2,000 1,200
; A .
. Handique Village Ind_ustua
: Res(ildential Institution .. 5,000 2,400
6. Five Basic Schools in com-
pact area in Boko 10,000 6,000

: o e

Government have also decided to mtr odu(ﬁa B;lsrlcstla:Sg
cation in six selected High Schools gradua1 y by stages,
thus converting them into post-basic schools.

Though the scheme of Basic Education \trlasladol}))et:g
by the Government in 1946, very little wmfc gaildincs
done due to the difficulty of construction of bu t%s
for the training institutions. Now the tralirung _cltinc(lm

it is hoped that Assam also Wi -
have been started, 1t 18 hop . 1 cor
tribute her share to the progress of Basic Education 1n

future. AMALPROVA Das,

A\s Aduviser.

e e e
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BENGAL—Non-official Work

In June 1944 Basic Education was first introduced in
Bengal, and had to depend entirely on private organisa-
tion and private initiative. The Provincial Branch of
the Talimi Sangh has made some headway in spite of
immense difficulties, and is conducting a Basic School
at Balarampur, where spinning is the basic craft, and

gardening and safai (cleansing) are emphasised as sub-
sidiary crafts.

Up till' now we have children reading up to the sixth
grade. Rapid improvement has been noted in the chil-
dren of the school regarding agility of mind and body.
They develop keen powers of observation and attain
skill in every detail of work. In literary education also
they are in no way inferior to the children in ordinary
schools. Rather, our children are clear in thinking,
bold in expression, and free in writing,

The total yarn output of the mstitution during the
year is 4,775 gundies (hanks). That is 1,994 sq. yards
of cloth. The teacher trainees are self-sufficient regard-
ing cloth. That is $0 $q. yards per head per year.

We have gone a long way towards self
the production of vegetables,
the institution at Balarampur
kitchen gardening in the village.
the villagers have now sta
the quantity of vegetables

-sufficiency in
When we first opened
there was hardly any

Through our efforts
rted growing vegetables and
produced by the institution
itself during the year has been 117 maunds 9 srs. and 11
chattacks. Our_ intention is to increase it further by,
compost manuring to which special emphasis is giv

Owing to the success of our
have now partly shaken off their
convinced of the su

a general demand

en.
institution, the people
old prejudices and are
periority of our system resulting in
for Basic Education in ouy rural

- —— ’-".:%

M
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areas. But our own resources are not adequate to meet

W such demands, which can only be satisfied by Govern-

ment machinery. Unfortunately, however, the present
Government of West Bengal has not accepted Basic
Education as their educational pohcy,_thm.lgh they are
making some isolated efforts in this direction.

LLABANYALATA CHANDA.

BIHAR

With the end of 1948-'49, Bihar co_mpletes 1.1 yeall-s
of continuous work 1n thq ﬁeld of Basic Eclllcal‘il(?lll. : i
has at present 13 basic training sc1109ls, one_11nu.t1l atera

ost-basic school correspo;ghng to five um‘atem‘ on;gs,
and 100 basic schools. 1 hers 1s a plan to rla_l_sle L}f:l
% pumber by 195152 to 35 basic schools, GObm.u ti latella
corresponding to at least 160 umlaternfl ROSt]:-'lils;;lsc (:E)(;;ii;
and 1,600 full-fledged basic school§ o1 <fnt A
plus to 14 plus years of age, as a pr'egnnt}E:W; O(r)respogdino

; iversal basic education with . g
ﬁfigl?g' post-basic, uxlliversfity and technological education

a development thereotf. ‘ -
I 2. The Iiotal number of students under 1nstruction

1 i ¥ [E X 19"]: 9

ul]der Lhis SySten‘l Of Cdu& tion on l.l]e ?)ISL R/{alfh: t tl

was 12 O 11 as aO‘ainst 2, ; 82 on the same ¢ ate O 1€
) to)

previous year as detailed below:—

i 948
Institution 1949 1r ’
1. Basic Training Schools 946 J(S):
9. Post-Basic School 284 - (1)9:
| 2,U99
3. Basic Schools 10,781 5,
b Total 12,011 5,782

3 S = A2 L e ‘-C
3. Sanction was received for starting a I;1e Baslle
- L i i . N i £ Se a s
School and a Senior Basic School for girls. I ui o
i -oanised. A plan is in the offing for the conve
being organised. A p

3
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of 33 old training schools into basic training schools.
Craft and social training have been introduced in all the
24,000 Primary, Middle and High Schools. It is pro-

posed to open a basic training college in a rural area.

4. The year saw the planning and initiation of cer-

tain experiments of great educational importance, viz.
(I) the classification of pupils seeking admission to basic
schools according to their age irrespective of their
previous attainments and (i) the opening of special
classes attached to basic schools where ex-students of
non-basic middle schools and students of high schools
may be admitted for the practice of the social habits and
the crafts of basic schools and for the study of subjects
like general science and social studies, with a view to
fitting them, in a year, in accordance with their previous
attainments and their application and steadiness in the
special class, for being placed in the next year in the
appropriate classes of post-basic schools. The first
experiment has in view the attainment of the required
standards ordinarily reached in eight years by pupils
entering school at six plus years of age, in a shorter
number of years, say four or five, by older boys and
girls beginning their school life at the age of 9 or 10.
The second experiment will give non-basic school
students, who have not had the benefit of basic educa-
tion from the very beginnin

it at a later stage of their life without suffering any
appreciable loss of time because of the change over. In
addition, the diversion of these students from a pre-
dominantly literary or bookish education to Post-Basic
Education, will give the nation a larger number of

harmoniously developed young men and women, capable

of attaining selfsufficiency and standing on their own

feet, for recruitment in the various development depart-
ments and professions, and particularly as teacheérs of

the prospective basic schools to be provided on a nation-
wide scale.

g
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‘( 5. Arrangements are in hand fo-r developing .the
central basic training school at Patna mto a Pedagoglca}l
Research Institute for the study and revision of curri-
cula and to strengthen the Qrganisatiqn f01: the produc-
tion and publication of Basic Educaﬂop literature. A
central organisation for more economical supply 'and
disposal in connection with th_e crafts an_d professions
practised in basic and post-bamg schools i1s und_er cen-
sideration. Work houses are being planned, v_vlnch will
be attached, as an experimept, to selected basic sgllools,
for the benefit of pupils comning from poor gnd backward
families; so that their attendance at school may not bf:
a loss to the family which nceds the products of their
labour. This step will reinf(_)rce the mtroducthn of com-
pulsory attendance for pupils .of age gré)up.s hsn_xh plfus'ff)

A A plus, by providing the pupils 1n nee" with the ayc_l"l-
ties for maintaining themselyes, to a cer Lagl 1extent, W {th
out being a burden upon their families a.n‘1 t 1’us -ellS;f:-ilb
their attendance in school for the full eight years course.

6. The total cost of basic education during the year
was. Rs. 9,86,189 as detailed below:—

Rs.
997,
1. Basic Schools R ‘] 2,43,__;7
9. Basic Training Schools .. 4,46,875
‘ 5
3. Post-Basic School o) ! 27,576
4. Ad(]::lisnistrat%(?n and ‘lV.hscellan.e.— S
it - ring expendi- ;
5. Caltollltrael non. feCUIII g P e Sy
A Total . 9,86,189

The basic institutions are in various stages oE_ devleltz)pf;

ent. One basic training school and 28 bas}ic' sC ;)(;CH
ment. Sl
have been in existence for 10 years. A ie:\i q;e g
in existence for about three years and a few @
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few months old. The post-basic school is still in the Y%

process of organisation.

7. The total production of the schools during the
year was valued at Rs. 63,276. The sale proceeds
deposited into the treasury were Rs. 40,405. Articles
worth Rs. 59,190 were in stock including those worth
Rs. 23,276 of this year and those worth Rs.85,914 of the
previous year. In addition, articles of food worth
Rs. 1,900 were consumed by the school pupils to meet
their nutritional needs. The basic school pupils en-
gaged in various items of public service such as vaccina-
tion and disinfection work at the time of epidemics,
holding tree plantation weeks for re-forestation, and
repairing and helping to repair bunds, village roads, etc.
They also undertook the repair of school buildings, etc.

The total value of these services to the State and the =

community, interpreted in terms of money was
Rs. 78,000. The basic school boys also througk their
programme of self-sufficiency in managing their own
sanitary arrangements and cooking, etc. saved their
parents and guardians a sum of Rs. 24,600. Hence the
total money value, if all work may at all be evaluated
I term of money, of the work during 1948-49 of the
Bihar Basic Schools, may be put at Rs, 1,67,776, although
for Government accounting purposes, the income was
only Rs. 40,405, the amount deposited into the treasury.

8. For purposes of assessing the economic possibili-
ties of the scheme, a study of the achievements of the
18 complete basic schools in Bihar, 1 at Patna, and 17
out of 27 in Brindaban may be of interest. "

(i) These had a total enrolment of 2,779 ang
the amount spent from the “

tenance was Rs. 1,30,007. This
pupil of Rs. 46-13-0 and per sch
This, however, would need examin
of view of attendance
teacher : pupil ratio,

glves gross cost per
ool of Rs. 7,229.9.0.
nination from the points
and maintenance of the proper
The number of teachers employ-

public funds on their majn-"
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+ ed in the schools was 146. Had each teacher an average
attendance of 30 pupils, there would have been 4.380
pupils in the schools, the facilities provided would have
been fully utilised, and the gross cost would have been
reduced from Rs. 46-13-0 per pupil per year to Rs. 28-12-0
by calculating the production of the additional pupils
at the rates actually achieved by those already on the roll.

(if) The total craft proceeds in the 18 schools
were Rs. 26,394 of which Rs. 14,542 were deposited into
the treasury and articles worth Rs. 11,852.0f this year’s
products remained in the stock. Deducting this from
the total cost, the nett average cost of a complete basic
school was Rs. 6,414-11-0 per annum.

(iii) The table below shows the income and
searning per pupil during 1948-'49 on the average
“attendance during the year as a whole maintained in
these schools:—

N.B. Income is the total proceeds from craft
work including the cost of raw materials and craft con-
tingencies. Earning is the value of the labour ?f pupﬂsL
and teachers deducting the cost of raw materials an
contingencies).

(iv) The average attendance in the 18 completi
basic schools during the year 1948-49 in the grades
to VIII was 28; 13, 9,7, 7, 8, 7, and 7 respectively. \/V()ere
the average attendance for the sc11901 as a whole 250
(150 in five junior grades and 100 in three top grades)
as planned, the income calculatqd on the basis of the
income actually attained by pupils and teachers on’_al(l)
average in one basic school, would have been Rs. 6,7 0 )
a yea(r and the expenditure on each Rs. 101200 a yg;n
4 the schools would have been selfsufficient to the
extent of 65 per cent. This 1s, however, on t.he ]lJ)aS}s
of the averages as achieved. by all tl}e ]rB full-ﬂedged 1a511(:
schools together as given 1n columin 5. But let us 0(:) :
at the highest average aclng:ved in a grade of al\lf\};lo?ehas
the individual schools as given 1n column 7. ha
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11/ 3
2/ - 6
6/ 3] 4
9/15/ 7

3/11/ =

9/ 4/-
5/12/—
11/10/~
14/ -
30/ 6/-

1/ 2/-
2/14/~
7/ -/~

5/13/—
15/ 3/-

L
II
III
v
v

24/ 5/10
11/14/ 2
33/ 8/10

I

v

/ 3/ 4 -Sirisia Adda.

63/ 5/10 Chowbetola.
9

5
68/ 2/ 8 Mathia.

24/ 5/10
29/ 9/ 4

54/ —

63/ 5/10

91/ 4/ —
58/ —/ 2

"56/ 4/
84/ 6/-

112/ 8/~

56/ 4/—
28/ 2/
42/ 3/~

(¢) Wood work.

(6) Weaving.
VII.

(a) Agri.

86/14/ 7 Sheikhdhurba

121/14/ — Mathia.

123/ 1/ 4 Laghunaha.

79/ 6/ -
7/ 2] 8
96/ 7/ —

4

99/12/ 3
39/11/ -
77/ -/ 8

19/ 5/ 9

69/ -/ 3
48/13/ —

128/ 8/~
69/ 4/-
103/14/-

69/ 4/—
34/10/—
51715/~

(¢) Wood work.

(b) Weaving.
VIILI.

(@) Agri.

117/ 8/ 7 Laghunaha.
114/11/ — Jokaha.

233/ 3/ — Mathia.

86/ 4/—
43/ 2/-
64/ 9/

(@) Agri.
(b) Weaving.
(¢) Wood work.,

X

been attained by a grade collectively in any one of the
schools is capable of attainment by all, with better
organisation, equipments, facilities, supervision and co-
ordinated effort. And so on the basis of the highest
actual average per pupil in a grade reached by any one
school in 1948-'49, the income of a full-fledged eight
grade basic school with a total attendance of 250 and a
staff of nine teachers, would have been Rs. 10,254,
Rs. 11,927 and Rs. 15,901 per annum for a basic school
with weaving, agriculture and wood and metal work
respectively as basic crafts in the top three grades VI,
VII and VIII, and with one or two subsidiary crafts.

v) The results of some of the most successful
schools are given below (page 51-52).

I need not offer any comments. If we go forward
with faith and if all concerned pull together, the results
already achieved and the experience gained will enable
us to provide for basic education on a nation-wide scale,
at no distant date.

9. The Post-Basic School at Brindaban with 284
pupils on the roll has an expenditure of Rs. 27,576.
"The school is not yet fully equipped and the pupils have
not had enough opportunities of co-operative work suit-
ing their age and skill and capacity. Still they earned
Rs. 10,940 during the year with less than one—gh.n'd. of
the required facilities and, consequently, of utilisation
of their powers. Excluding this amount the nett cost
on the school was only Rs. 17,636. This school also by
their public services effected savings to the State and
to the community to the extent of nearly Rs. 4,000.
That when the school is fully organised and equipped,
it will be able to make itself self-supporting is established
QﬁOm what has been achieved by the senior grades of
basic schools and what the post-basic pupils themselves
have achieved with inadequate facilities.

10. Apart from the development in the aspect of

self-sufficiency, the pupils of the basic institutions of all
grades and in all the areas have created a very favourable

4 ;
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S, N. Name of
School Average Attendance
I 11 IIT IV, A% VI VII VIII
1 2 3 4 5 6 7 8 9 10
1. Brindaban 45 24 12 13 8 20 19 16
2. Chowbetola 20 10 10 6 6 11 9 9
3. Mathia 31 6 8 S 7 8 5 6
4. Shambhuapur
(Junior Basic) ... 16 16 11 5 4 at — s
(5
=)
Average income per pupil actually attending.
I II 111 v Vv VI VII VIII
13 14 15 16 17 18

11 12

13/ 9/ 4 21/2/9 292/ -

53/15/ — 65/ 3/ 8 11113/ 7

1. Brindaban 1/ 4/ 4 5/ /4
2. Chowbetola J7n1 2/35 37 - 3138 48 -~ 636 - 84/ 4 — 110/11/ -
3. Mathia .. —[9/5 2/15/ 2 4/14/ 4 7/ 3/10 11/10/ 6 18/ 2/ 8 122/ - 233/ 3/ —
|
4, Shambhuapur ...
(Junior Basic) ,.. 3/8/8 512/ 1 8/ 5/ 4 17)/2) 5 2056~ — =, Y
7 | _ A
a .“:/ v
W e _® ’f-‘*‘“‘_._"':"f* o - it
— J ‘
Expenditure Income Percentage of Estimated in- Percentage of
20 to 19  come with stan- 22 to 19
dard average
attendance (@)
19 20 21 22 23
;' gflindaban 12,196/11/ 3 5078/ 1/ 9 4163 9,300 809,
2 Ma?{v_betom 8,400/14/ 7 2,601/ 6/ — 30.93 9,050 107%
o S 7,475 2/ - 4/ 9 44.03 15,200 5
4. Shgmbhuapu’r 2 3,313/ 4/ 205%
(Junior Basic) 3,713/12/ 3 425/ 7/ 8 11.55 1,700 40%, (b) b

a e - i
(a) The estimated income is calculated on the basis of the act

uals (columns 11-18) reached during 1948-'49 with the

average attendance (columns 3-10), assuming a standard average attendance in the teacher : pupil ratio of 1 : 30
in first five grades and 1 : 25 in top three grades. :

(b) The figures relating to N
the three 8 grade schools that a five gra

view, but is also less economical.

Vol N

0. 4 Shambhuapur Basic School which is only one of five grades show wvis-a-vis those of
de basic school is not only incomplete from the economical poin.t of



impression upon all those that have come in contact
‘with them or that have done them the honour to cbserve
them at work and at play. A galaxy of eminent educa-
tionists and distinguished personages visited the Bikram
Basic ‘Training School on the occasion of the Fourth
All-India Basic Education Conference in April 1948.
They included the Hon’ble Desh Ratna Dr. Rajendra
Prasad, Dr. Zakir Hussain and Acharya Vinoba Bhave,
practically the whole of the Provincial Government
headed by H. E. the Governor and Hon’ble the Premier,
and members of the Bihar legislatures who were good
enough to see and watch collectively the progress of
basic education in Bihar. Visits were paid to individual
schools during the year under report by His Excellency
the G.overnor of Bihar, the Hon’ble Messrs. Justices Das
and Sinha of the Patna High Court, the Hon’ble Premier

and Hon’ble Ministers for Finance, Revenue, Develop-®

ment, Public Health, Local Self-Government and Educa-
tlijori; by‘ l_)r. Morgaii o_f America, Member of the Indian
niversities Commission, Dr. Tarachand, Educational
Adv_lser to the Government of India anci many other
distinguished educationists from Madras, M sorz Bom-
bay, Maharashtra, Gujarat, Himachal l,)rad};zsh ,A m
Zﬁﬁi éast but not least, from the Jamia Millia’Islziiiia
el s el e glle have visiced
) sea ver the different parts of the pro-
Zgz)cisag(;réh% impression in each case Ii'vas that lfolrie(s)t
el nzi‘l;gs m_atile n th_ese iqstitutions for the
s g d(e)xcrlzi Order in which all citizens will
e y developed, educated and enlightened
nctioning 1n a co-operative democratic

community. T i i
y he social and the recreative programme

i')lietilrledirzligstliss’ai}il;lr compositions in prose and in verse,
2 b curL rec1tation, discourses, expression of
e thiat thel"efll)tﬁ_toplcs of the day, the Iilar.luscrip"i“
T y bring out, thfa regular diaries they
R ! per,iodicall {eports and reviews of the _work they
e (e _IY, ave (iem01ist1*atf§d to the visitors that

¢ pupils receiving education in basic schools
were being brought up to stand on their own feet eco-
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nomically, they were also having their intelligence and
what may be called their academic and literary talents
developed in a way which compares favourably with
the youngsters of a comparable stage of schooling in any
other educational system of the world. One of our basic
schools had the honour of a visit from Syt. Saint Nihal
Singh, the well-known Indian journalist of international
fame, and it is a matter of pride for those engaged in
basic education in Bihar that this venerable modern sage
felt happy to see put into practice here what he had
been advocating for nearly 50 years—that the education
of hand, head and heart should all go together.

11. There is no wonder, therefore, that the basic
system of education has caught the imagination of the
people of Bihar practically throughout the province.

€ Three hundred and seventy-five acres of land have been

added to the schools during the year 1948-'49 and the
new schools have been opened only where the local com-
munity has made offers of at least b acres of land for a
basic school and 30 acres of land for a basic training
or a post-basic school. Offers of more than 1,000 acres
of land and construction of building valued at about
Rs. 20 lakhs are under consideration. There 1s a pro-
gramme to start during the coming year 400 more
basic schools, six basic training schools and about
a dozen post-basic schools. Teachers for these are
being trained and there is every teason to be-
lieve that further offers of land and buildings will be
forthcoming. Some of the basic schools to be opened
will be existing primary, middle or high schools con-
verted to the new programme, some will be new ones.
These will be started whenever there is a public demand,
as evinced by the people of the locality taking upon
chemselves the responsibility for providing land and
making and maintaining buildings. These voluntary
spontaneous offers of the people, by no means very rich
or highly educated, but generally ordinary villagers, to
provide land free and to share the responsibility for the
~onstruction and maintenance of houses, go to prove



two things. First, that the masses are moving faster than
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BIHAR—Non-official Work
(Swmmanry)

Madhajira Basic School started in 1940, but was
closed in 1942. In 1945 it was re-opened and another
school started, under the leadership of Sri Laxmi Narain.
These two schools are now running under the guidance
of the Hindustani Talimi Sangh and with some Govern-
ment aid.

BOMBAY

Beginning of Basic Education:—

Basic Education was first introduced in the province
of Bombay by the Congress Ministry soon after it came
into power in the year 1938. It was naturally an experi-
mental measure to begin with, confined to a few schools.
distributed over three compact areas il the three
linguistic regions of Maharashtra, Gujarat and Karnatak.
Provision. was made for the special tramning of the staff
at three training centres at Loni, Katargaum and Dhar-
war. They were provided with a qualified staff of
graduate teachers who had been deputed for traning
o) Basic Education at Wardha and Jamia. The experi-
ment could not be carried on very effectively as the
Congress Government went oqut of power soon after.
While the Basic Schools continued to function, they did

" hot receive safficient encouragement and support, with

the result that the total number of children in these
schools in 1945 was less than 3,000.

Progress of Compulsory Primary Education:—

4 A new chapter of expansion and reform in the field

of Primary Education was opened by the National Gov-
ernment with the passage of the Primary Education Act
of 1947. This Act is in some way a most important
document of social legislation and lays the foundations
of universal, free and compulsory primary education all
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over ‘oOvi .
Al bothse P 210"!{11(3'3, to be provided within 10 years for
ys-and girls between the ages of six and eleven.

Sin(czsﬂilgliéso}"y education ‘has already been introduced
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P the scheme of expansion will be extended
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tion of craft work in schools, by training teachers in the
technique of Basic Education, by converting ordinary
Training Institutions into Basic Institutions and even-
tually by converting ordinary primary schools into Basic
Schools. Such an overhauling is definitely a part of

the policy of the Bombay Government.

5

The Policy of Government and its implementation:
(@) The Policy:—

Speaking at the All-India Conference of Education
Ministers held at Poona on 30th July 1946, the Educa-
tion Minister, Hon’ble Mr. Kher said: “Our idea is
to have a co-operative, non-competitive society in which
every citizen will be self-reliant and will be eager to do
some useful service for society and help in creating a
new social order. Therefore we have to convert Pri-

£ mary Education into sound Basic Education or educa-

tion centering round a craft.”
(D) Introduction of Craft teaching:—
Government have, starting from that clear declaration,
accepted the policy of introducing Basic Education by
stages in all Primary Schools.

As a first step it was decided to introduce without
delay the teaching of some suitable craft in every pri-
mary school. The proposed crafts for the present are
as follows:

1. Spinning in the lower classes leading to weav-
ing in the higher classes.

9. Kitchen gardening in the lower classes leading
to Agriculture in the higher classes.

8. Cardboard modelling in the lower classes lead-
ing to wood work in the higher classes.

4 Any other crafts, suitable for a particular locality, may
be introduced with the previous approval of the depart-

_ ment.

In order to make this possible it was necessary to train
an adequate number of teachers in different crafts as
soon as possible. Arrangements were therefore made

4
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for their training i i

2 offlllértriisrg?ft'm various crafts at existing technical

LT lz)ns or with the co-operation of local

courses in Spignina ¢ agencies. The duration of the

S cardboar§ and weaving was fixed at 3} months

e Cive e modelling at three months and in
nd carpentry at one academic year each.

As ¢ :
becomiﬁacgfz;s'l %Illahﬁed to teach different crafts are
g available, the teaching of craft is being intro-

d i RO
arlllcclec\l/“ lirlll Iill;lénf?;syt Scé;(;o Is by stages i.e. in standards I1I
in the second Yeal‘,yin » In standards III, IV, V and VI

2 standards III to VII in the third
year, 1 standards II to VII in the fourth lyléaglintgni;

standar :
of t?liuiihle 0 VIF n the fifth year. In the third year
2,000 schOOIIsne' Cllaft-tead]mg will be started in about
and in the ’ﬁinl e fou.rth year in about 11,000 schools,
grade school th year in about 16,000 schools, First
duction of - ‘E’lu-ordl-nanl.y be selected for th;a intro-
i 1cra t teaching in the first two years, large
s gsczltlconISchools will come next and ﬁnaliy one
ment giving th and approved aided schools. A state-
crafts, the S . umber of teachers trained so far in
, number of teachers actually engaged in‘craft

work, and the n
; umber of schools j ;
introduced, as it was Ols in which craft has been

: in the mid : i - ;
the followmg table which givez (Cg\erls?tonl ?;112; I{SigglVell -
. ures.

PN oo eachars ‘No. of Schools

Division, [train"ed in| engaged in which craft
ol ‘\ te;:élaft in craft | has been
T 7\41121\1?;‘ | work | introduced
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By the end of 1948 craft teaching was introduced in
over 700 additional schools, bringing the total to about
92,000 schools. In the light of these figures it would not
be unreasonable to expect that, in the course of five
years, it would be possible to provide craft teaching
for about eight lakhs of children in the Province.

The organization of this craft work in schools is a big
task, and is likely to become much bigger during the
next five years, involving, as it does (in addition to the
training of teachers), the supply of equipment, purchase
of raw products and disposal of finished articles produced .
at thousands of primary schools. This question of dis-
posal has been discussed several times, but no final solu-
tion has yet been evolved. It will necessarily require
the close co-operation of the administrative and teaching
staff of the municipalities and District Local Boards as
well the setting up, in due course, of some icentral
agencies at Taluka towns for the disposal of products
which cannot be sold locally.

(c) The Productive Side:—

The productive side of craft work has not yet been
fully worked out and it is not possible to give accurate
statistical data. The figures of income reported by the
Administrative Officers for a few first grade Basic
Schools differ markedly from school to school but,
generally speaking, sO far spinning and weaving crafts
show greater profit. In a few private Basic Schools, as
high as 30% to 50% of the recurring expenditure on
the salaries of the teachers has been met out of the in-
come accruing from children’s craft work. But these
4should not be regarded as typical, and before making a
more general statement it will be necessary to watch
results a little longer.

It may, however, be stated that the department as well

as the Basic Board are conscious of the importance of
this aspect both on educational and financial grounds.

3
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(d) The training of Teachers:—

As a first step towards the introduction of Basic Edu-
cation proper on a large scale, we have to train teachers
in basic methods and ideology. For this purpose, the
training institutions are obviously the starting point.
‘To pave the way for' their conversion into Basic institu-
tions, crafts and community work have been introduced
in almost all the Primary Training Colleges (Govern-
ment and private) which are about 90 in number. At
the same time, the work of retraining their staff in basic
methods and craft work has been taken in hand. A
training centre for graduate teachers (drawn from the
staff of training Institutions) was started in July 1947
at Belgaum, and its first batch was trained there for
staffing basic training institutions and
work. It was, however, found that one such centre
could not provide effective training in the regional
languages for teachers drawn from the three linguistic
regions.  Consequently since July 1948, three post-
graduate training colleges have been started at Bordi,
Ahmt?dabad and Dharwar. Their students have been
i st 21 0 Govemen

: Y get their full salary and

fresh candidates who may be
cceive a stipend of Rs. 40 per
inensem. All these students are required to stay in It)he
.1osltel and lto take part in the community life which
includes safai, social work, and work in the kitchen
/ . - % - O ] . . - ¢

g/'tcu A very important item of their training is the
illage COlltZ}Ct Programme. In the year under reviey,
all the three mstitutions ook ¢

ng)rk to certain selecFed villages where they stayed for
about a fortnight doing various forms of useful social

service.  The first batch of these three colleges has just

c‘omple.ted, the training and taken the Diploma in Basic
Education.

doing supervision ..y

T e

heir students for practical.
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Besides these, a number gf_teachers. f1‘0}11 Government
and non-Government Tra.mmg Institutions and some
Assistant Deputy Educaponal Inspectors have been
trained in Basic Education at Sevagram, Jamia and
Vishwabharati. A batch of about 50 primary school
teachers were trained. at Sevagram by’_the AAll-In:ila‘
Spinners’ Association n D_ecember 194-./ .an(.l a.n;)t*}el
patch of 50 teachers is being deputed\tihlsdyea} 1101 a
course of 15 months’ training. "I:elg traine %19?711?425
were deputed to Sevagram In 194647 ayn~d-8 in 1947-'48.

luate teachers have been L_1a1ned in Basic
SOmSE ia Training Institute during the
Fducation at the Jamia lraini Bl 1 duping the
last two years. Some teachers are .hke y \tl(?l er blp ‘ i'
this year to the Arts and Crafts Section of Vishwabharati.

¢) Refresher Courses:— ‘ %
An(other important developn;.ent 11n t}Eeb f;?:;;;ﬁ gi
s 1 g t sanction for the esta
achers is the recen on fo :
f:len‘ee Refresher Course Training Ct.)llege~s t(()i bczusf;ggi
from June next. These colleges will pl(E)Vl .ecateqories
types of short-term refresher courses for four ¢ i ffresh
O}Ep workers in the field of primary .educatloll .
entrants, ‘‘demi-trained” teachers, tramed__ teai 1I 2
long—standing, and Assistant Depluty Elduciug)llgayear }z)md |
[ d vill go on throughou 1
tors. The courses V . e
i rafts and the basic techniq :
the teaching of cra nd ‘ 4] s
i in training the last category.
ecially stressed 1n trai > 1
Sﬂﬁus beyseen that at one end, the scheme envisages the

. re-trainine of teachers from the staff of the Primary
% 5

Training Colleges SO that they may train te;chel:s ii(\);
Basic Schools. It is hoped that after about : y.eaever
shall be able to train about 3,000 basic Feacﬁlels‘. nal‘y
year who will be utilised to convert ordmzu¥1 p1dn ch
\chools into Basic Schools. Omn the otl_ler_ alll ; 5
existing staff of Primary Sch‘ool.s and the ]111}101” n praft
SO I e o A ot
i jon. he s ' he
:lalrillcllg}e): Scifl iﬁlelcgftﬁciency with which training of teachers

can be organised.

3
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Agencies of Basic Education:—

A number of co-ordinating agencies,
cxecutive, have been established for implementing the
programme of Basic Education. The Educational
Adviser to the Government of Bombay is responsible
for formulating the schemes and advising the Govern-
ment on the general policy in regard to Basic Education.
"The Director of Public Instruction is responsible for the
general administration of Basic Education and one of
his Depnty Directors has been placed directly in charge
of this important department. He also acts as Secretary
to the Board of Basic Education which has been con-
stituted to watch the progress of Basic Education and to
formulate its proposals and recommendations for con-
sideration by Government. The present chairman of the
Board is Miss Indum
Secretary to the Hon’ble Minister for Education and a

firm believer in Basic Education. She has succeeded
Shri Narharibhai Parekh, a well kno
cational worker, who resi

advisory and

gned last year on account of
ill-health. The Board consists of both officials and non-

officials, the latter being in a majority. Government
have always paid careful attention to their advice and
proposals and in the general orientation of Basic policy
their views have had considerable weight. In addition,
conferences of departmental officials are held occasionally
in which persons concerned with the implementation of

Basic Education in all its aspects (as well as others) come
together for discussion of common problems, particularly
those confronting field workers.

Besides these agencies, a number of local advisory
bodies of basic education workers have been formed
help the progress of training institutions.

ment of Education has been able to establ
fruitful co-operation with non-official workers in (he
field of Basic Education and fortunately there i none of

that tension which is often found between officials and
non-officials elsewhere,

to
The Depare-
ish close and

wn social and edu-
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Y

ati Sheth who is Parliamentary <
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The existing position:—

ition 1 g 1 Is in the
The position in regard to the Basic Schoo

isti ;i is shown below:—
existing compact areas 1s

Compact Area No. of Schools Pupils
1. Karnatak b 19 2 ; 592
2. Maharashtra . 23 3,_6?
3. Gujarat o, 13 1,951

Total .. 5b 8,000

These figures include the practising schools attached

1 raini ntres and a few other -
to the three Basic Training Ce

1 ' 27 are first grade
"1V Basic Schools. Of Lhem. ‘ -
Fslgfilgi) and 28 second grade (Junior) Basic Schools.

In 43 schools the basic craft 1s Sé)lnnill%lt?ﬁg_ Co(t;tgél_
weaving, in 6 wool weaving and in z;g{ Ry
ernment have recently framed ngc e e
inspection of and the grantin-al fpri o e
maintained by non-Government agtin.c ﬁ;eld e N
to encourage voluntary .efforg 1111 & nse i
e f?lr ;ilndliztﬁrgéie }(I}Z)C:Iernment and non-
‘ormity of standards ; ! R
{((}):)lxlflc}rly]ment basic schools. Ar}‘ange;neﬁtsb;;?g eS dl;sols
made for the adequate supervision ? a ol
by specially trained Basic Superv1501-s an
VinOl"S appointed for each compact area.

] stitutions:— TR
Experimental Inst ' : i
gesides these, a number of experlmel}tal. b_gsmlnzsnd
tutions have been established by private indivi 1ua ;ent
- g . -
| g ies. As this is a potentially important developr oL
3"'aéen;::rnﬁlent has adopted special means of encquraomg
th(:S/e bodies to carry on the work on their Ownlhnfciﬁl-
i iberal erants for the purpose on the reco
em liberal grants ' e : |
gwil:lattlilon of specigll Inspection Committees consisting
me :
of both officials and non-officials.

8
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Amongst these institutions may be mentioned Gram } -
Bal Adhyapan Mandir, Bordi; Pre-Basic School, Bordi;
the Basic Training Institution, Pimple, run by Tilak
Maharashtra Vidyapeeth; Adhyapan Mandir, Vedachi
and Post-Basic School, Vedachi; and the Basic School at
Karadi, which are doing some experimental work in the
field of Pre-Primary, Primary and (in one case) Post-
Primary education on Basic lines.

Examination of Basic Schools:—

' Since the experiment in Basic Education was started
i 1939, the first batch of pupils from full-grade Basic
Schools appeared for the ordinary primary school certi-
ficate examination in April 1947, after completing the
course. But this year pupils from Basic Schools have
taken a special examination which was conducted by a
special committee and which has taken into account
not only the academic studies and craft work of children
but also the social and community work done by them
in the villages. Tests and observations of Basic School
children show that, in spite of the rather inadequate
arrangements made for their education in previous years
in academic subjects they have done, on the whole, as
well as the ordinary school children (and in some cases a
little bett_er) while in craft work, in self-expression and
co-operative social activities, their standards are distinct-

ly higher.
Improving the Lot of Teachers:—

Government has also given its very careful attention
to the improvement of the lot of primary and basic
teachers both in respect of their pay and of their social
status and prestige. The scales of pay for teachers in
schools under public management as revised with eﬂ?ect’\‘l
from 1-1-47, are Rs. $5-1-40 for untrained teachers and
Rs. 40-1-50-3/2-65-5/2-90 for trained teachers. The
untrained teachers will be given the earliest opportunity
of receiving training, so that they should be able to pass
on to the higher grade. i

.
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Various other measures have been taken to improve
the professional efficiency as well as the social amenities
of teachers—organisation of teachers, camps during vaca-
tions (partly at Government expense) in places with a
good climate, the issue of Government circulars defining
their status and position at public and social functions,
re-orientation of the attitude of inspecting officers towards
teachers, publication of journals and other literature for
the use of teachers, etc. Problems of Basic Education
are discussed in the journals as well as conferences. It
was, however, felt that, in view of the newness of the
Basic technique, teachers needed much detailed guidance
and it was necessary to produce literature and material
specially suited for their needs. For this purpose, the
Basic Board and the office of the Educational Adviser
are at present engaged in preparing brochures dealing

# yith various aspects of Basic Education. Originally the

idea was to publish a Hand-Book for Basic Teachers but
it has been decided since that it would be more useful
to bring out separately a number of readable and popu-
larly presented brochures rather than one voluminous
hand-book which teachers may not be able to study as a
whole. The Department of Public Instruction published
a few years ago a “‘Scheme of Activity Programme for
Basic Schools” in which correlation of various craft
processes and activities were worked out with glifferqnt ’
branches of the curriculum. One brochure dealing with
the basic curriculum has just been published under the
title “Introducing the Basic Curriculum”. Several others,
dealing with the problems of correlation, the organiza-
tion of community work, the place of craft in Basic
Education, agriculture in Basic Schools, and celebration

" of festivals in Basic Schools, have been written, but they

have not yet been published because they require con-
Liderable re-editing. It is hoped that in the course of
this year it will be possible to publish them so that they
might help the basic teachers to organize their work
properly. It is not, of course, enough but it is a useful
beginning towards filling up that void of literature which
surrounds teachers today.

5

-
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Amongst other activities of the last year which are

A
i

worth noting, mention may be made of the following:—

(1) The syllabus for Basic Schools and Basic
Training Centres has.been revised in the

light of the syllabus drawn up by the
Hindustani Talimi Sangh and of the

practical experience gained in the field of

Basic Education.

(2) A tentative syllabus has been prepared for
the Graduates’ Basic Training Centres. |

(3) Detailed circulars have been issued to Train-
ing Colleges and the Inspecting Staff for

proper organization of community life in
the hostels and institutions.

(4) Accounts of experiments in Basic as well as -

\
/

other stages of education have been pub- '

blished in the columns of “Adventure of
Education,” a bi-monthly magazine issued
from the Adviser’s Office.

(5) A Model Primary School has been proposed
in each Taluka.

Two other important contemplated developments may
be mentioned. One 1s a proposal for the establishment
of what may be described as a Sarvodaya Centre in each
linguistic region where the various grades and types of
Basic Institutions will be located in one place with the
object of building up a basic community in which Basic
Education will be provided at all levels, from pre-basic
to Adult Education as well as Social Service and Com-
munity Welfare activities. A beginning has already
been made at Jamkhandi where a Basic Training
College, a refresher course training college and a Basic
School are being established this year and where the post-
graduate Basic Training College, teaching through
Kannada will be shifted next year. By such concentra-
tion of effort, it will be possible to show the total impact

of Basic Education on the life of the community more
clearly. '

e
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¢ The other development is a proposal which has been

recently sanctioned by Government (but is still to be
implemented) for the appointment of a Committee to
consider the question of post-basic education. It is
hoped that during the year a scheme will be drawn up
for the development of Basic Education beyond the first
seven years, and to co-ordinate the basic principles with
education at the higher secondary level.

This is a brief account of what is being done in the
field of Basic Education in the Bombay Province. It is
only a beginning and a great deal remains to be done.
But it will tend to show that the Government headed
by the Hon’ble Mr. B. G. Kher (who is personally a great
enthusiast for Basic Education), is really keen to imple-
ment the policy of Basic FEducation on a province-wide

& basis and is actually doing so.

K. G. SAIYIDAIN.

3
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GUJARAT

(N on-Government)

The first basic school in Gujarat was opened in 1937
in the village Thamma in Kheda District, directly under
the guidance of Shri Narahari Parekh. This school
functioned for five years and then stopped. In the
meanwhile the Bombay Government opened a basic
training school in Kahargam (near Surat) and a compact
group of 18 basic schools in the surrounding villages.

other experiment was started in the Pipla village in
the Rajpipla state.

All this
an end
national

returned to their w
Talim.

preliminary work in basic education came to
during the movement of 194245, But as the

ork with a fresh enthusiasm for Nai

In May 1947, Shri Narahari Bhai called a conference
of workers interested in Naj Talim in the Harijan
Ashram, Sabarmati, to give a concrete shape to their
enthusiasm for Nai Talim. The following institutions
whose representatives attended the conference decided
to take up the work of Basic Education and Naj Talim
was revived in Gujarat.

1. Harijan Ashram.

Sabarmati.
2. Bharat Vidyalaya. Karadi.
3. Swarajya Ashram. Vedchchi.
4. Gram Dakshinamoorty ~ Ambla, |
5. Vallabh Vidyalaya. Bochasan.

The workers of Nai Talim in Gujarat met again”in
August ’48 in Bharat Vidyalaya, Karadi. The delegate
both official and non-official numbered nearly 200 an
the conference was conducted in an atmosphere of great
enthusiasm.  An association of workers called the Guja-
tat Nai Talim Sangh was formed with Shri Jugatram

Dave as President, and Shri Babbalbhai Mehta and Shri
Narain Desai as Secretaries,

workers were gradually released from jail they<"
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The following institutions are affiliated to this associa-
tion.

1. Gram-Shala Vedachi P.O. Valod, Dist. Surat

2. Lok Shala. > ” »

3. Gram Sevah Vidyalaya. il !

4. Gram Dakshinamoorty, Ambla, Via Sougarh,
Saurashtra.

5. Bharat Vidyalaya. Karadi. Dist. Sur:at.

6. Harijan Kanya Vidyalaya, = Sabatmati.

7. Jivan Bharati. Surat.

8. C. N. Vidya Vihar. Ahmedabad.

Marhi, Dist. Surat.
Bochasan. Dist. Surat.

9. Kanya Ashram.
10. Vallabh Vidyalaya.

; ' 1 n Nai Talim in the
s The Sangh has started a section o

magazine “Kodiyu” which pu_blis'hes. accou:lllttsh ;)Sf ;1132
wm?k of Nai Talim in these 1nst1t»_ut10ns.1 G b alon
prepared a scheme for the pre:.paratlon1 i dpit 2 hoped
of literature for children 111.ba51c schools; an |

to publish a few books this year.

The Sangh has also undertaken the work of planning

suitable buildings for basic schools. Ty

Special experiments on different aspects of. bas'lc g 111;
cation are being conducted and records maintaine =
these associated institutions. Some_ schools havlcg'1 a st
selected special subjects for experiments, e.g. 1aNra.
Vidyalaya, Karadi, has selected self-sufficiency in Nai
Talim.

In short the Nai Talim Sangh of Gujarat wishes to
emphasize quality and not quantity of work.

A BasBALBHAT MEHTA.
A



CENTRAL PROVINCES AND BERAR

(Summary)

There are seventy-eight complete Basic Schools, which
shows that the principle of a seven-years’ school course
has been implicitly accepted. There are also some
normal schools where attempts have been made to
introduce Basic Training, but up to the present these
have not proved'satisfactory. The University has, how-
ever, approved a new Basic syllabus for the B.T. degree,
and this will now be put into action.

Before giving an account of what is being done in the
field of basic education in Madhya Pradesh, it is neces-
sary to trace its history in short.

2. In the year 1937-38 the first experiment of basic
education was tried in Wardha. The Normal School
at Wardha was converted into Vidya Mandir Training
School to train teachers for the Vidya Mandirs. The
Vidya Mandir Syllabus being the same as the basic
syllabus. The teachers were actually trained for basic

education under the guidance of the Hindustani Talimi
Sangh. '

3. The provincial government then decided to
extend the sphere of basic education—an institute to
train teachers for the future Basic Normal Schools was
established at Wardha. Government also created two
compact areas of 30 schools each and introduced basic
education in them. To train teachers for these schools,

government converted two Normal Schools to Basic
I'raining Schools.

The experiment progr s
: i v essed ver
satisfactorily but it i %

was interrupted by the political

changes that followed the resignation of Congress
Ministers. -

4. Now the Congress is
Government of Madhya Prad
thread of basic education.

again in power and the
esh has again taken up the
But now it has been taken

W

< )
up on the basis of separate Basic Education Centres
with a view to give its advantage to all the districts.
To expedite matters, Government havq taken over 7§
Indian Middle Schools from Local Bodies—one in each
Tahsil—and have introduced basic education in them.

5. These schools are gradually being developed into
Senior Basic Schools with a view to make.t'hem moglel
centres of basic education }mder conditions which
normally exist in the Province. Government have
appointed an Advisory Board of Basm Eduqanon to
advise Government on matters relating to basic educa-
¢ion. Government have also appointed a Special Officer

to carry out instructions and to conduct the experiment.

6. The introduction of basic educatioq in the 78
schools is in its initial stages at present andl it wmﬁd_ not
be fair to either the scheme or to thosg who “ﬁn - Sfla-l,t‘
to pass any judgement. But it wou:}d edequ_a Kot &t
if the difficulties which are experience are . éjl 5
before the Conference which 1s always a source of g
ance and inspiration.

7. The syllabus, teachers, equipnu_ant,('l -z;lc‘l:coiltl_msoda-
tion, and atmosphere all present certain i culties.

8. The syllabus requires the students to bF 'Wlthtltlh?
t ac:hers for more than five h.ofurs a day—m , in 0 ell
: ‘ds, the syllabus is more SUlth.tO residential schools
371(;111 S’to day schools. If English is also allowed to be

taught in Senior Basic Schools, it makes the position still
nore difficult. .
9 The difficulty which is usually felt with regard

* to basic craft of spinning is that children do not usually
stick to the basic couise for the full seven years and the
{waste in grades i and ii particularly is more. This makes
4t difficult to realise the productive and financial aspects

of basic education.

10. Experience shows that basic education requires
better qualified teachers and more accommodation a_nd
makes one conclude that the working of basic education

3
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‘ 7
I existing school buildings and with the help of exist-

Ing members of the staff is not :
i t ver the
satisfactory progress of the systegl. o Belpri

Ml I8
s whriollze'r atmosphere of the village is another
factory prco lzsfound to be very vital so far as the satis
concerned, gress or otherwise of basic education 18

12, Workers in the fiel

Madyha Praq it
education esht feel that

d of basic education in the
children who receive basi¢
» more energetic and bolder:
o create things, and one feels
egnant with great possibilities-
t of basic education can mostly

; feel
that in tj : ChOC_ﬂS. The workers also fee
o mulslte ;eamor stages a basic school must be residential
with 5pinninve agriculture also as a basic craft along
initial Stagesgiand. weaving.  ‘They suggest that in the
advantageous, tc;eh;\? grades i and ii, it may be moOr¢

€ a greater var S £
works, and craft greater variety of similar hand!

on basic lines may commence from

are more acti
hey love to work arfélvte
that basic education is pr
But the really good resul
€ achieved in special s

D V. S. ToMmAR,
wector of Public Instruction:

———
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CEYLON

The first attempt in Ceylon to study the principles
involved in Basic Education was probably a Kandy
Educational ~Conference of 1945, when Shri A.rya-
nayakarh and Shrimati Asha Devi expounded the idea
at the invitation of the All—Cey}Qll _U nion of-'l eachers
and with the approval of Gandhiji himself. Since then,
there has been an increasing appreciation of the contri-
bution which “learning by doing” has to make to an
educational system which is excessively ag:ad~e1mc apd
bookish. It is no use, however, preten_dmg that the
basic idea has caught in Qeylon or that 1t e\(fie_r_ can bce1
applied without modification to suit the Gcondlmon_ gn
outlook of Ceylon. On the other hand, Gandhian 1ideas

* have by their intrinsic worth a way of infiltrating into-

regions beyond the shores of India, and therefore there

is hope that the essential elements of the new education

. : e kst
will sooner or later strike Toot 1 a soil that has during

ili 1 g of the
historic time been fertilized by successive streams
Indian civilization.

The first concrete beginning was only made one rtllgg
18th of March this year when a basic scl_lool vgls ?;E)chan-
in my own village of Karainagar. -Shri G an i
dran of Sevagram performed the opening Gsiis 1Ye
The occasion also saw some interest 11 the new Yentu
shown by the powers-that-be. Shri K. Kanagalatg;iﬁl,
our Parliamentary Secretary to the Minister of E ucaE
tion presided, and the provincial education officer alil
other officials attended, besides large numbers of the
public. Shri K. Kanagaratnam in his speech expressed
deep appreciation of the principles of Basic Fjducauon,
‘gnd pledged the support of the Ceylon Government to
the experiment in Basic Education started by me un-

officially in Karainagar in Jafna.

The Basic Education Conference presided over by
Shri S. U. Somasegaram our Education Officer, was well-
attended by over 400 teachers. Shri G. Ramachandran

o}
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group of basic’schoo}s in the South. A similar camp was
conducted at Konetipuram in Guntur District.

_ When' the National Government took up office early
mn 1946 1t was therefore easy for them to work the scheme.
They started two Basic Training Centres, one at Peria-
naickenpalayam (Coimbatore District) and the other at
Vinayashramam (Guntur District). About 70 elemen-
tary school teachers were trained at each centre: these
were- intended to staff basic schools. Twelve oraduate
teachers wete deputed by the Government to Sbevagram'
for training with a view to staff new Basic Training

Schools which were proposed to be opened during the
next year. : 2

.Sln(.:e th¢ Gov.ernment wanted to associate public opi-
nion in this nation-building activity of supreme impor-

tance, they constituted an Advisory Board of Basic Edu- <

cation with- the Hon’ble Minister for Education as Chair-
man. ‘This Board has met five times and advised Gov-
crnment on all matters relating to Basic Education. It
has since been abolished. A sub-committee for Basic
Educ'atlc)n has been constituted instead, as a part of the
Provincial Advisory Board of Education. The func-

t. N 3 ®: )
Xc)lns_ of the sub-committee are similar to those of the
visory Board of Basic Education.

2. Basic Tmining Schools

The first batch of twelve

; o aduates trained 1 -
gram were utilized for str o 2l K

§ Sy Y engthening the Basic Training
tS_gl}}o(c))lse.a% Perlanamkenpalayam andgVinayashramam ang
(Sour,lljl le?g tlggee hew training centres at Cuddalore
MOOdbidrl'COtS 1§tr1ct), Palayad (North Malabar), and
was o 'eneld ( Olléth Kanara)', A Basic Training School
Tamilfilad EE:t ] eelamooqglladi (Chidambaram) by they
Caitiions a?gc Education Society and another at
Branch)g f ln lY the Kasturba Trust (Tamil Nad
Batic Ti‘ainp tge next year (1948-'49) eleven more
conducted l:l)ng(} tloolshere started, of which nine were
17 e Y Lovernment and two by aided agencies.

ere are to-day eighteen Basic Training Schools,

Voo

\
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< thirteen Government and five aided. Some of \thesé

schools were newly started and the rest were ordinary
training schools converted into Basic Training Schools.
It is proposed to start seventeen more Basic Training
Schools during 1949-'50. The Basic Training centre at
Seethanagaram is conducted by the Kasturba Trust
(Andhra Branch).

Every trainee is expected to work with and observe
the life of children. A study of the child in this context
of real life gives concreteness to the knowledge the trainee
may acquire in child psychology through books and
teachers. He is gradually allowed to participate in
organization and teaching work in the model school.

Selection of candidates:—The minimum qualification
for entrance into a Basic Training School is standard
VIII or form III for Junior Basic teachers, and Matricu-
lation for Senior Basic teachers. So far selections have
been made merely by calling for applications. Tt has
not been possible therefore to ensure the selection of the
social type of person who would grow 1nto a loving and
lovable teacher. It has now been decided to mnfake
these selections by personal interview. Fach Govern-
ment Basic Training School has a selection committee
consisting of a non-official, the Headmaster and the con-
trolling officer. Every trainee is paid a stipend of
Rs. 18 per mensem. \

Scheme of assessment of progress:—The normal course
of training in a Basic Training School is for two years
as suggested by the syllabus framed by the Hindustani
Talimi Sangh and approved by the Government for
adoption in Basic Training Schools. The first batch
(of teachers who have undergone this full two years’ course
are leaving the Basic Training Schools in April 1949.

The progress of the trainees is assessed partly by the
school staff and partly by an external written examina-
tion. Six out of the following ten items are tested by
the staff of the school and four by written tests.

%
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A Marks
1. Spinning and Weaving 100
2. Garden and Kitchen work 100 |
8. Sanitation and Health Edu- |
cation (including physi-
cal activ(ities) Ko 100 %é‘nterl}al 2
4. Community training, Art R
and Music 100 'i
5. Work in the Basic School 100
6. Records 100 }
7. Child Study 100
8. Principles and Methods of
Basic Education 100
9. Rural Service and Com-
munity training 100 \ External
10.  Theory of the school activi- Examination
ties 100
Total marks 1,000

. iy )

Thus while ensuring a large measure of freedom for
individual training schools to develop in a manner that
would suit local requirements, there is an external check
up to ensure that minimum standards are maintained.
The. Government have constituted a Basic Teachers’
Certificate Boar_d consisting of seven members to control
these examinations and recommend the issue of certi-
ficates. ;

The Staff:—The staff of Bas
sist. mainly of graduate tey
measure, non-graduate
crafts are also em

ic Training Schools con-
chers. As a temporary
$ who are specialists in arts O
ployed wherever graduate teacher®

hav? 1ot yet acquired the necessary skills. It is, how-
fvell, msisted that graduates alone should be class-
‘eache

oIS, With a view to pr
sary for opening Basic Traj
ment have

ovide the personnel neces”
ning Schools, the Govern-
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at Pentapadu (for the Telugu _dist}'ict:s) and at Peria-
naickenpalayam (for the Tamil districts). The staft
required for the Malayalam and Kanarese districts are
at present trained at Sevagram. In addition to their
salaries, a separation allowance of not less than Rs. 25
er mensem is paid to the graduate teachers who under-
go this further training. So far 122 graduates have been
trained in Basic Education, 36 at Sevagram, 54 at Peria-
naickenpalayam and 32 at Pentapadu.

8. Basic Schools

During the four years (1945-49), short courses of
training in Basic Education hz_ive been held at Tn'u‘chen-
gode (Salem District), Konetipuram (Guntur), Vinaya-
ashramam  (Guntur), Pentapadu (West Godavari),

Perianaickenpalayam  (Coimbatore) and Cuddalore

(South Arcot) and 394 secondary and elementary grade
teachers have been retrained in Basic Education. They
are now employed in the 101 basic schools so far opened
in the various districts.

; ; i ic Training
The 845 teachers who are leaving Basic ,
Schools in 1949 (of whom 208 have had a full two yearsd
course) will be employed in Basic Schools 1n selecte
areas of nine different districts of the Province.

It is now four years since Basic E_ducatlon work_]x'vas
taken up systematically in this province. The earliest
schools have therefore been built up to standard IV.
The syllabus recently revised by the Hindustani Talimi
Sangh is followed in these classes. It is proposed to
build up in the first instance at least 200 full-fledged
Basic Schools with eight standards.

The main problems in the organization of these Basic
schools have been accommodation and supply of craft‘
squipment. Most of the basic schools were elementary
schools recently converted. Even before conversion,
they were suffering from want of accommodation, though
the floor-space required under the old scheme was less
than 10 sq. ft. per pupil Sma? there is craft work
included in the curriculum of basic schools, every pupil

¥

R

arranged for the training of graduate teach€rs

'1
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has to be provided with about 15 sq. ft. of floor-space: :.V "

Lan e s
teaclclleioirs geiriirzlgg b requlr?d_ The basic school
of his wards Izlndethto devote all his time to the progress
clfate ot it ol rough them to the development and
U gt (e parents. Hence provision of living
essential. This e teachers near the school is considered
Bihar Governme principle has been accepted by the
of houses near bnt' and they have constructed a number
land and aCCOm:IllS 13 schools. The problem of securing
tackied immediate? ation for these purposes has to b€
pervade basic schog’l © %S.ure the fuller life that should
buildings for th 2 ith a view to provide essentia
ese schools, provision has been made in

the budget f i )
lakhs. get for the year 194950 for 4 sum of Rs. 12

When basic L
there arose a S;Ellcllz(r)llsdwere started in the various districts:
B AL 1emand for taklis, charkas and other
and constructive' 1 ]18 All-India Spinners’ Association
el i vork centres like Kallupatti quickly
position to suppl pzcult,y for.OUtput and are now In 2
g?ilce and lnoverr)l,entlo?e(clgtltremeﬁlts. Control over the
1slocati on great
schoolsui(;nV OF work. The strong acsa Oft?n CZEU(S;;C:‘ ?)asic
ery poor. Thepefard . pacity o
been addresseq ¢ 1 1crefore, the Government have
0 allow basic schools to draw their stock

of craft materi
S er1als .
I'raining Schoo]. from the store of the nearest Basic

Junior Depy
Coimbatore a[;dtyclgspecmrs have been posted in the
centres no special uddalore compact areas, but in other
arrangements haye been made for the

supervision of hag;
basic schools dblfrsilc schools. With the opening of mor®
"8 194950, arrangements will soon!

4, The S 5
Training schoglg arfcllﬁsuﬁiczemy g

have some menjy) staff fo clementary schools genemll}’
&

drinking water, et sweeping the floor, supPlYin.g
» €lc.  After their conversion into Bast¢

1
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Training Schools and Basic Schools, these duties are
Y done by the school community itself. In many cases,
paths have been laid within the school premises and
minor -repairs attended to. Provision has been made
for only one cook in each Basic Training School and
therefore the trainees attend to most of the kitchen work.
There are also week-end rural service campaigns during
which the basic schools and basic training schools do
a considerable amount of work for the uplift of villages.
There is a great deal of effort put forth in the direction
of selfhelp as in washing one’s own clothes, carrying
stock from place to place, €tc. In all these cases, it is
not possible to calculate the actual wealth that has been
produced or expenditure avoided by the school com-
munities, but their worth both in the economic and in
% the moral spheres should not be ignored.
Actual income from school activities is for the present
limited to cloth production and gardening. The earn-
_ings in spinning, weaying and gardening in all Basic
Training Schools and Basic Schools in the Province for
the period from July 1948 to December 1948 is furnished

hereunder:—
' Basic Training Schools
. ; Value of yarn,
Expendlture cloth, vege- Value, of net
on raw mate- !
b tables, etc., earning
4 produced.
RS VAL P Rs. A. P. Rs. A. P.
Spinning 4205 0N S4B 601, 284 T 182
{Weaving 1515 sy TiO AL BORERT s iy BIA D
Gardening 627 M85 968 15 3 341 7 10
Total 6,047 15 6 976014 6 " 3,712 %1650
6

VoSedn N
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Basic Schools

——

Expenditure ¥ 2Lu€ of yarn,
on raw mate. ©lOth, vege- Value of net

rials, etc. tables, etc., earning.
e produced

SPinning and. e S S S o Rs. A. P.

eaving 1,143 15 1.8
: 18I0 W] R 1
Gardenmg 3570 210 6 0 ;'/"fz 12 0
Total _—-_~-__ e ——— __—;-—-’
1_’1_73_5_0 2101 5 1 g9y 15 !

———
——— e e e e

ing December |
asic Traini e

travelling alloyar,

SIde_s this, 12 lakh
asic _Trainin

struction,

. 5 L
Ces, stipends a;:(ti also on_equipmer”

S of othe !
8 Schoofulflf.els _have been pl;o(\:,}ilgl(;%eior ¢he
! dll1gs which are under €0

f5)

The Progress of Bg;

Schools ig today observedC :

Schools and Bagic Traini®®

teachin - W 1
8 Profession apq thléh grf:ilt interest by the entir®
ublic. T a7 t10)
P he organizat’ A

of schoo]
i S on the hae;
. x a
Istinctions of N Bl oy oy i f v
caste or ¢y Perative society with?

Skllls as (& :
the core of the €d, the introduction of man®?

ment of fy > e 3 y
: €e dlSci 3 ucative proc elop
from English ¢q Pl}ne an Process, the dev

d the shifti ' ce
()f g natlo N1 t]ng Of 1m Ortan
the faCtOI‘S 1n Nai nal and local languages 25‘6 so1}
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¥ criticism. As more and more good Basic Schools and

Basic Training Schools are developed and opportunities
are given to the public to see a correct picture of Basic
Education, misunderstandings are clearing away. The
public have begun to be impressed by the happier and
cleaner atmosphere of some of our good schools, the
improved health of the Basic School child, his superior
ability in oral and written expression, his acquisition of
new and useful skills, his attitude of co-operation and
helpfulness, his interest in and knowledge of social and
national affairs, his sense of responsibility in learning,
his pride as worker and producer and by his general
outlook on life. Our thanks are due to the teachers
who are building up these schools. Well-wishers of
Basic Education should work for the well-being of these
teachers. If children are the most valuable wealth of
the village, the most talented and cultured persons in
the village should offer to become their care-takers as
teachers, the best land in the village should become the
school garden, and the school house should be as com-
fortable and artistic as any other in the village. Rais-
ing the standard of the school and the teacher may thus
be considered as the first step towards the raising of the
standard of the entire village. In this great n;monal
duty, the Basic School teacher is taking the initiative. It
is for the public to offer their support and create an order
of society where everybody in the land would be ensured
of a cultured and dignified life.

The Government of Madras are doing their best to
achieve the ideal of one good Basic School for every
village and of ultimately universalizing Basic Education.
The officers of the Education Department spare no
yains to implement the Basic Education policy of the
t‘.overnment. Our thanks are due to a number of
national institutions which have given vitality for this
New Education movement. In this connection it is
necessary to make particular mention of the Hindustani
Talimi Sangh who have trained our key personnel and
have placed their rich experience at our disposal. The
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';lilll)l;ilslhl'\]ad Basic Edpcation Society have helped us by
Associatl'ng valuable literature. The All-IndiaPS inners’
Ha bele(:)r? g;ld g:let %alndl_li Niketan, Kalluppa{)ti have
required for = €p 1 supplying the equipment
Schools. The c;lge Sssclgns?ran?ing Schools and Basic

: . Tuct e, .
%ﬁfu%;?}md and in maintaining 1t\;1ee ‘Zf rkers in preparing
ton has indeed been oreat mosphere for Basit
For us 1 % i 4
gicat landlgmt*ll:f3 I\;Ita (1lsr ajoProvince, this Conference is 2
nalckenpalayam as the i

Education Conferer venue of the Fifth A1l 1ndia Basic
contacts with ex er.lce_ It has affordeq i luable
of Basic Educat'p S g e

n ¢ 5
10n and gj d women in the field

We should de

A R e o et
ers’ T :
eel : Tain
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MYSORE BT

The first step in the launching of a scheme of Basic
Education in the State was taken by the Government
of Mysore in April 1947, by opening a Basic Training
Centre for the training of teachers for starting Basic
Schools. The Military Camp near the Huttanahalli
village about 15 miles from Bangalore on the Bangalore-
Devanahalli Road was purchased by the Government at
a cost of nearly ten lakhs of rupees. The camp 1s situat-
ed in ideal surroundings and has an adequate number
of buildings and extensive fields suitable for conversion
into a decent agricultural farm.

A short-term training course of eight months for a
batch of thirty teachers was inaugurated by Sri R.
Kasturi Raj Chetty, B.A., B.L., pip.Edn., Director of
Public Instruction in Mysore, on 24-4-1947. The
teachers were selected from primary schools in the
neighbouring Taluks, and were those \Yho l.1ad already
had three years of general teacher training, 1n the State
Normal Schools. They had already suflicient expertence
as Primary School teachers and had the desire to work
the new scheme. An intensive course of training 1n
the theory and practice of Basic Education, in the crafts
of spinning and gardening, and in practice teaching work
in an attached Practising School was planned and was
gone through by these teachers. Social service work 1n
the surrounding villages and excursions for the study of
nature formed part of the training. Each trainee had
to give about 20 lessons in the Practising School and had
sufficient practice in the formulation of schemes of cor-
related studies. The teachers and trainees lived in’the
camp and worked for the development of the farm and
{the training institution. The batch of teachers organis-
L4 a House of Assembly and monthly elections for the
<Blection | of a' Cabinet of Ministers were held, The
ministers organised and carried on the work of the
Kitchen and cleanliness of the premises as well as watch
and ward and other essential arrangements. n this way
they got their civic training.

%
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After the successful completion of the course Sri D. H.
Chandra Shekhariah, B.A., B.L., Minister for Education,
distributed the certificates to the teachers on 27-11-1948
and the teachers were sent to twelve surrounding schools
and the practising school. The first two classes of these
12 schools were converted to the basic type from
4-12-1947 and each class was given a teacher. The
enrolment in these basic schools increased and the
villagers showed keen interest in the work of these
schools. Parent-teacher associations a
work in these villages and they sho
in the work of the schools.
given in the Zakir Hussain Co
followed both in the training i

schools. The basic schools are situated round about the
training centre, the maximum distance from the centre
being about six miles. These teachers of basic schools
meet frequently in the training centre for discussing pro-
fessional probléms and come into contact with the work
of the practising school and the training centre. The
enrolment in the basic schools is

re doing good
W keen interest
The syllabus of studies
mmittee Report is being
nstitution and in the basic

given in the following
table.
Class Enrolment Average Remarks
I Year 2y (151D 450 The average atten-
II Year o3y 190

dance has increas-
ed in these schools.

—_—

640

—_—

Total .. 749

Qn 15-7-1948 the second batch of teachers star

training. This time the teachers are selected
over the State from schoo

Districts. After the com
April 1949 they will be e
in each of the.Districts. It is expected to develoP the
central school in each of t

al school in hese compact areas to 3 train-
ing institution in the peyy future. Three Inspectors
of Schools are also undergoing training.  After com-

ted their

from all
Is in selected Taluks of the

pletion of their training in
nt to schools in compact areas
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v pletion of their training they will be placed in charge

of supervision of Basic Schools.

A carpentry and a weaving section have been added
this year, and 'in addition to cotton and agriculture
which are the main crafts for the teac_her training, they
have also to take wood-work and weaving as compulsor.y
subsidiary crafts. Bee-keeping is also taught to thq pupil
teachers. These teachers go to the 12 schools in the
compact area round the training centre also for practical
teaching work.

It is proposed to add on 60 basic schools every year
as and when trained teachers are available.

The training centre has been attracting a number of
visitors. A number of teachers and students from all
over the State visit the centre in batches. The officers

. 1 < interest in the
¥ of other departments also evince keen intere

work of the institution. The cregtlon__of a fBgzg;flerﬁf
Basic Education is under the c01151derat19n o
t.
Lo B. VENKATESAH SHASTRY,
Special Officer for B. E.,
Mysore.



MYSORE
NoN-OFFICIAL REPORT
(Summ ary)

A Basic Education Conference for Mysore State was
held at Gurukula Ashram, Kengeri, in April 1946, at
which a Basic Education Committee was formed to carry
on the work of Basic Education in the Statel N\

In accordance with a resolution of the Conference,
the Committee organised a teachers’ training course
which opened in July 1946 and closed on April 18, 1947
when a Convocation ceremony was held. The Convoca-
tion was combined with an Exhibition and effectively
brought the ideals of Basic Education before the officials
and general public of the State. ‘The course was under
the direction of Sri G. Ramachandran of the Hindustani
Talimi Sangh. Twenty-one teachers were trained and
some of these were employed in two Basic Schools started
by the Committee at Belagumba and. at Gurukula
Ashram, Kengeri. These schools have now reached 3
grades, with a total of 40 pupils, and two teachers are

undergoing further training at Sevagram to qualify them
for dealing with grades 4 and 5.

It is a matter for regret, however, that the majority
of the twenty-one men trained at Kengeri are not now
traceable as there was no adequate plan, official or other-
wise, for ensuring their employment after the completior
of their training. Steps should be taken to establish a
Basic Education Board for the State, with non-official
co-operation, by which such wastage may be eliminated.

1
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ORISSA

By their Resolution No. 5829-E, dated the 350th Nov-
ember, 1946, the Education Department of the Govern-
ment of Orissa set up a Board of Basic Education with
the Hon’ble Minister for Education as Chairman, and
18 members to advise Government as to the manner in
which the programme of Basic Education should be
conducted in the province. The Board is more or less
an autonomous body, treated as a Government institu-
tion, and the Chairman has certain powers of re-appro-
priation in the budget. The Organiser of Basic Edu-

cation in Orissa is the Secretary, and the office is attached -

to the office of the Director of Public Instruction, Orissa.

9. The Board of Basic Education met seven times
between January 1947 and March 1949, and decided
upon (1) the principles of the spread of Basic Education,
(2) the location of the basic training school and basic
schools, (8) the appointment of teachers in basic train-
ing schools, (4) the selection of candidates for basic
training schools, (5) the fixation of pay of teachers in
basic training schools and basic §cllool§, (6) the fixation
of recurring and non-recurring aid to aided basic schools,

(7) the inspection and recognition of basic schools and

(8) other activities connected with the spread of Basic
Education.

3. In 1946-'47, eight teachers were deputed for

i ini g 'hom seven were
Jteachers’ training at Sevagram of whon Pl
appointed in the following year as teachers of training
schools. Private basic schools were aided from January
1947. In 1947-'48, two training schools were started
at Bari-Ramachandrapur and Angul, where 69 teachers
swei"e trained, One basic practising class was started at
Russelkonda, eight graduate teachers were deputed for
{raining at Sevagram, and ten private schools were recog-
nised as aided institutions and were given recurring and
non-recurring grant. The total amount of grant given

during the year was Rs. 60,720 including grant for build-

3
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ings. During the year 194849, seven graduate candi-
dates were deputed to Sevagram, three new training
schools with two practising schools were started at Russel-
konda, Nowrangpur and Bargarh, 165 trainees received
and completed teachers’ training, 23 new Government
basic schools were started including three converted
from aided to Government schools, five new aided basic
schools were opened with Government teachers lent to
two of them. The total number of pupils on the roll
i March 1949 was 1,922 as against 524 in 1947-'48. At
one time there were 2,156 pupils, but the number
decreased due to incidence of malaria at certain centres,

and to pupils not returning to school during and after
the harvesting season.

As only a few schools had grades above 11, the total
number of pupils in grades ITI and above was 244, and
yet the proceeds from craft credited into the treasury
was Rs. 1,374 and the proceeds from garden amounted
to Rs. 2,365. The garden produce was ordinarily utilis-
ed in providing occasional meals for children, or in
improving the garden.

The proceeds from the five basic training schools
amounted to Rs. 1,878. The quarterly salary grant paid
to teachers of aided schools will be Rs. 2,700 excluding
dearness allowance which has been sanctioned at Rs. 10
per month per head. The entire salary of teachers is
met from Govern}nent grant. Government sanctioned
also a non-recurring grant of Rs. 3,310 towards craft

materials, etc. and Rs. 15,000 towards buildings for the
aided schools.

4. The salary paid to basic sch
the scale of Rs. 45—3_60—E.B.
tutio)nrs a]nd Rs. 40—8—70 in aided in
Rs. f.a‘—Q—?)() tor teachers in ordinar imary
both _alded, and maintained by localﬁugocll)il:sma%hSChOOIIS
has since been revised to Rs, 50—2-70 E B — eﬁ)(s)cffle‘
matriculates, and Rs. 45—1_50—2_60. E.B.-I:GB fgi‘

ool teachers was in

stitutions as against

—75 in Government instis
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« non-matriculates. The scales of pay sanctioned for
teachers in basic training schools are as follows:—

Headmaster: Rs. 155—5—160—10—220—E.B.10/2—250.

Graduate Assistants: Rs. 120—5—155—E.B.—5—160—
10—-220——E.B.—10/2—250.

Non-graduate Assistants: Rs. 100—5—120—6—150.

The total number gf teachers working in five Basic
Training Schools 1s fifteen.

5. The total expenditure on basic schools upto 31st
March 1948, was Rs. 1,138,832 and the expenchtumh for
the year 194849 is Rs. 1,56,853. The Government ave
decided to implement the basic ed_ucailond.s&herﬁe as
expeditiously as possible, but due to _t}e(T i llculy 1m

etting teachers trained for .stai’ﬁng training sc 1(1)0.2 the

3 gut-turn of teachers for basic schools is not as large as
H 1 the programme of expansion cannot
ey Do s se-vear scheme provides
be taken up at full speed. ‘The five-year s hems l;)md s
for the opening of seven basic tra1131111}11g sc oDt
basic schools with 478 teachers. : ede) OIS
scheme is likely to show much more an progress.

AR



ORISSA—Non-official
Introduction:—

The year’s work began in the midst of the great gloom
cast by the passing away of Bapuji. We tried to recover
from the stupefaction after we met, wept and consoled

one another, and began again to fondle the infant—Nai
Talim.

Institutions and Enrolment:—

There were 12 basic schools under non-official
management in the Province. These schools were al-
most independent of the care and control of the Utkal
Maulika Siksha Parishad, and are run by local committees
or parishads. They are scattered in the various districts

and are situated at Algum, Angul, Murumkel,

Adampur, Kusiapal, Ramchandrapur, Sathilo, Brahma-
nigan, Balipada, Turigaria, Durgadevi, and Dagara.
The total enrolment in these schools was 744 out of
which 198 were girls. Most of these schools had only
the lower grades. Only Ramchandrapur Basic School
enrolled 17 boys in grade vii, and this school together
with the Turigaria school had 2 girls and 24 boys in
grade vi. The rough percentage of attendance was 65
in these schools. The low percentage of attendance was
due to the prevalence of malaria in certain areas in an
epidemic form, and occasional withdrawals in the agri-
cultural seasons. Some social service was done in the
villages by teachers and higher grade pupils at Ram-
chandrapur to combat malaria. In many schools the
teacher was in charge of 2 grades formed into a
unit, taking the average physiological and mental age

into consideration. This was done mainly to keep
down the cost on teachers’ salaries. B

Basic Crafts:—

Spinning and the auxiliary processes were the basic
crafts practised in these schools. Craftwork suffered to
a certain extent for lack of cotton-growing in the school

e ———— «ﬂcna-xﬂm‘.&r—
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gardens, or at least in the locality. The standard of
attainment came up to the specifications of the syllabus
where attendance of students was regular, and the
teachers rteally tried to make the curriculum work-
centred. - However, lapses were very common, where the
teachers were eager to cover the subject-matter mentioned
in the syllabus and demanded by the villagers who are
always wanting the 3 R's.

The children did a certain amount of gardening
according to their capacity and the provision of facilities.
The work done at Turigaria, Angul, and Ramchandra-
pur needs mention in consideration of the amount of

roduction. But the actual work don(; by students
could not be duly correlated with _tl}eoreucal knowledge
for lack of teachers having the requisite standard of know-

“ledge in agriculture and biology, and for lack of the

simplest essential laboratory equipment. This led to a
sagging of interest in the students in the craft and science.

Weaving was done by students of grades vi ancvi vii
in Ramchandrapur and Turigaria basic schools, where
provision is made for this. A wea\fmg-teacher was in
charge of the work as against the ideal of the grade-
teacher combining the knowledge 1n the art and science
of weaving with his attainments 1 other subjgcts. _ T'he
outturn of work was very poor at R_amchgndlap_m since
the craft-teacher was apathetic to his main business.

Cattle Tending:—

Cattle tending has perforce come to be associated with
our work. No garden or agriculture woyk can be done
without go-seva. Therefore keeping of bullocks and
milch cows has been an additional feature at Ram-
shandrapur, Turigaria, and Angul where the work has
outgrown the initial stage of basic education. Students
used to clean the cowshed, feed the cattle, take them
often for grazing, and tend them in .Sickness. Here
again, they have not been able to derive the pleasure
of correlated knowledge in the art and science of the

3
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subject as they expected in grades vi and vii.
post manuring was done in these centres and the students
received rewards from the Government Agricultural
Department. Day-scholars also shared weekly the milk
of the school gosala along with the boarders.

Feeding the School:—

The children were given the milk of cows and that
prepared out of powdered milk with a little amount of
gur (molasses), and fruits of the season when available
in plenty from the school garden. Students held feasts
on the occasion of celebrating Sarasvati Puja and national
festivals. There was no objection to interdining among
all the students from any quarter.

Buildings:—

The erection of buildings was an important and urgent
problem tackled by these schools. Teachers and
students did a lot of work in this connection at Ram-
chandrapur. This work, if well-planned in advance
and done in a leisurely way, would have served a very
good medium of knowledge in the higher grades. But
due to the exigency of the situation, the teachers could
not utilise the educational possibilities of the work to
their fullest extent. The minimum requirements in
buildings, except the teachers’ quarters, have been pro-
~vided n most centres. The expenses were partly met

by the general public and partly by government in most
places.

Training of Teachers:—

The Utkal Maulika Siksha Parishad relinquished the
responsibility of running the Basic Training School ax
Bari-Ramchandrapur with government money an&'
personnel f01: lack of their own teachers, and due to
strained relations with the government staff of the train-
ing school in the previous year. However, the Parishad

rendered whatever help it could to the G
< sty
Training School. vernment

Com- ¥

P
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Post-basic Education:— S

The first batch of students in Orissa completed their
seventh year of basic education in September 1948.
There was no provision for these students to reccive
further education in this province. At the request of
the Parishad, the Hindustani Talimi Sangh was kind
enough to admit 14 students into the post-basic section
at Sevagram. Government of Orissa bore the major
portion of the expenses 1n this connection.

Hostels:—

The Parishad had been maintaining a hostel for boys
and girls since 1944. It was ‘prlmarlly opened f9r
children of the Saheeds (who laid down their lives n
the Independence Movement of 1942) and the indigent
political sufferers. Similar 511}all hostels sprang }1}; Aalso‘
at Angul and Turigaria—the former catering mamfy flm
the Orissa States area. But the manzgemen% Of-[ he
hostel engaged disproportionately greater att1;e11FT011 nl 01?
the teachers and it created monetary € zfugsgx e111 :
Teachers were found to be taking less 1ntelf:t:=,stt1 n dtal?
villagers" problems and in the progress © los;edo“zl
scholars. Therefore, 1t was deemed wise to fc BErdong
the hostel at Ramchandrapur for sgudents of ;\}el oxge :
grades. Srimati Malati Chaudhuri and Sri 11 alzl a(l1
Das took keen interest and every care to de.ve op__oyoi)‘
residential centres at Angul and Turigaria respectively.

Public Enthusiasm:—

Some public enthusiasm to establish new basic S(':hoc(l)'lg.
was found during the year. But the local public 11
not show any sustaining lnterest in the old basic sch_oo_s
which were started in 1941 to 1945. The patrm,nlsels
of new schools had no clear idea of the gradual de\_e op-
ment and the ultimate cost and responsibility of the
venture. So the Parishad could not associate themselves
with the new ventures. The organizers of the olgl schoo~15'
were mostly influential people doing constructive 1{01}
in their respective areas. A short course of meetings
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was held at Ramchandrapur where they had discussions ~<a

of the various problems confronting them. Some
public-spirited states people also interested themselves
in the matter. But nothing could be done for the states

area for paucity of funds and workers at the disposal
of the Parishad.

Conferences:—

Occasional conferences of guardians of students were
held in the different basic schools to elicit their sympathy.
B_ut these were not of much avail. Our teachers parti-
cipated in the Annual Basic Education Conference held
at Vikram and Joypur Congress. No conference or
meeting of the workers in Orissa could be held during
the year. Four of our members of the Parishad con-

tinued to be on the Government Board of Basic Educa--~;

.

tion, Orissa.

Visitors:— '

H. E. the Governor of Orissa, Dr. K. N. Katju, and
M. Asaf Ali and the Hon’ble the Education Minister
Pt. L. Misra, paid a kind visit to several basic education
centres and were pleased with the work. Sj. Srikanta
Zuha, Secretary, Bhil Seva Mandal, Sj. A. V. Thakkar
Bappa of the Harijan Sevak Sangh and Dr. P. C. Ghosal,
member, Congress Working Committee, were some of

those who encouraged the workers with their kind visits
and appreciation.

Teachers:—

There were altogether 85 teachers—all men except for
one woman—working in these 12 schools. Two of them
working in 7-grac_1e schools received their training at
Sevagram; 24 received their training in the Basic Trait!
ng School; 3 received khadi weaving training under the
Utkal Khadi Mandal and others were apprentfce-teachers.
They received monthly allowances varying from Rs. 40

to Rs. 60 inglusive of dearness allowance. Most of them
worked against odds.

7'\
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Plan for the Future:— N
The Utkal Maulika Siksha Parishad was formed in
1941 primarily to organise and maintain non-official
basic schools in the Bari area. Subsequently, many
similar non-official new centres sprang up in the different
arts of the province as a result of the aftermath of the
1942 movement. These centres have their 0Wn_loc:‘al
Parishads. Still they looked towards the Provincial
Parishad for consultation, advice, and the pooling of
resources. But the U.M.S. Parishad had to restrict them-

" selves to the care of the schools in the Bari area for lack

of men and money. They could do nothing more than

sending out trained teachers to commence work elsewhere

2oL s ' decided in March 1949
ng moral support. T'hey dec1
ztlcr)l dhil‘;g Ognly one g%od school at Ramchandrapur, run

on the ideals of self-sufficiency. Sj. Gopabandhu Chou-

dhuri has been entrusted with the talsk of 1'$-o(1;§?)15121?§
and guiding the work. Proposals to }:avle oilne b Stgtes
basic centre, to open some basic schoo i) &
area and a post-basic centre were also mo d

Conclusion:—

The Parishad received active a.nd co.nsta{lt 1\3[(:3-121%?;;
tion from the Kasturbq Gandhi Nzatlmylarkers e
Centre, the Utkal Khad1}V[;l(l)ld;;ls,21 ansj W Xryanayakam,

uctive programme 1n Orissa. ! ] :
g(c)alcl:gary of tll)le gHindustam T'ahnn Sangh; a}ziﬁ (s:::gi
visits to some of these 'non-oﬂ"l_aal baslcd e U.tl e
and gave valuable advice and impressed on th Sgome =
and t’the teachers the need of self-sqfﬁmeglcy. £
the workers had thg _gooc_l op'por.tumty (o) mCiae 711 %meni
Asha Devi and receiving inspiration. The g\ fn e
of Orissa recognised_ motslt of these schools and ren

] ' he year.
1‘g pecuniary help during y Sk
Secretary,

Utkal Maulika Siksha Parishad.
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(@) PRE-BASIC EDUCATION A

The discussion on this subject was opened by Srimati
Shanta Narulkar. She reminded the Conference that
preparation for a juster social order is “the foundation
on which the house of new education is to be built;
children, therefore, begin their education with practical
training in this new Citizenship.

“Foundations for this education have to be laid in the
earliest years of childhood. In fact, the foundations to
be sound must go deeper; this new education must be-
gin with adult education, 1.e., the .education of the
parents and the community according to these new
principles. It must continue .Lhrough' the pre-natal
period as the education (including physical care) of the
expectant mother, through the Renod of mfanCY. both
as education of the parents in Wwise parenthood, in the
homes, and medical care of the body and instruction
in child care through centres of child welfare or child
clinics. As soon as the child is independent of the
mother, and can walk to the pre-basic school, the educa-
tional process 1s continued in the homes, in the village
and in the pre-basic school, training tht_’, child, the
parents, and the community until the child of seven
passes on to the next stage as the citizen of the basic
school.”

“You should buar in mind”, said Gandhiji, “that
this primary education wo_uld inclu.d.e the ele.mentar'y'
principles of sanitation, hygiene, nutrition, of doing their
own work and helping their parents at home”.

“This is the full meaning of pre-basic education, or
education for children under seven according to Nai
ﬁTalim. This educational programme includes the edu-
cation of the entire village in happy healthy and clean
community life; education of the parents in wise parent-
hood, and of the children from the time of preparation
before their birth until they reach the seventh year,
when they enter the next period of their development.



“The worker of pre-basic education therefore is not
only a teacher of children from 2} to 7 years of age, but
a teacher or a worker for the whole community of which
the child forms a part. He is a worker of social recon-
struction with the education or development of children
under seven as his main instrument of service. The
first qualification of a worker in child education will be

genuine love for and interest in children and an aptitude
for working with them.

“A high standard of personal character must be
required, as the teacher’s personality will be the greatest
educational factor in the development of the child. The
teacher should be a healthy person of active habits with
real interest in the life of nature. He or she must be of

a ‘social type’ who will easily make friends with the »

parents, as one of the main tasks ~f the teacher will be
to maintain close co-operation between the home and
the school. Other valuable assets are a calm, equable
temperament, a pleasant voice and good manner, and a
gift for telling stories and playing games. Workers with
musical or artistic abilities will be of great help. As
the teacher will be responsible for developing habits of
cleanliness among children and for maintaining hygienic
conditions in the school, he or she should possess hygienic
habits and what may be called ‘a sanitary conscience’.”

Shanta Narulkar then outlined the content of the pre-
basic school course and the programme for the training
of pre-basic teachers which has been worked out at
Sevagram. The child’s activities at school will be direct-
ed so as to train it in the following ways:

1. Physical nurture
Medical care

Personal and community cleanliness

Self-help and self-reliance
Social training

RS

SR

Educational and creative activities—play
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7. Speech training and children’s literature,

songs, stories, dramas, dialogues and con-
versations

8. Development of mathematical sense

9. Development of the scientific spirit, nature

study

10. Music and rhythm including voice pro-
duction

11. Art.

The teacher’s training must include not only the
study of what is involved in these activities, and their
relationship to the basic principles and objectives of Nai
Talim, but also a scientific survey of the villages anc.l the
whole physical, social, economic, and cqltural environ-
ment of the child, as well as the hereditary and other
factors which influence his development. The teacher
must be trained to form a clear conception of the nature
of healthy community living, and.to practise me_thods
of work which will enrich community living both in the
school and in the village as a whole.



(b) BASIC
(Summary)

We may regard the course of Basic Education for
children of six to fourteen years as a course of prepara-
tion for selfsufficiency. The post-Basic course 1s the
time during which the skills learned are applied to more,
and more aspects of life, until the completely self-reliant

adult is ready to take a full and responsible share in the
life of society.

_ The Hindustani Talimi Sangh should aim at extend-
ing the duration of educational guidance up to the age
of twenty. Parents recognize and provide for this when

they send their sons and daughters to colleges up to at_g

least that age. We should not ask less for other people’s

children than we do for our own, and the Talimi Sangh’

should uphold this standard as the goal to be aimed at
for the whole country.

Srimati Ashadevi then laid before the Conference 11
outline the basic principles of the draft syllabus for the
51xt_h, seventh, and eighth grades of the basic school as
revised by the committee on syllabus. She reminded
the meeting of the twofold nature of the ultimate objec-
tive which basic education aims at. It is that every boy
and girl in India should grow up as a citizen of a new
social order based on co-operative work, with an under-
standing of the rights, responsibilities, and obligation$
conferred by membership of such a society; and setéondlY
that‘ each individual should have had the fullést oppor-
tlEn;lty for‘ the balanced and harmonious development
(g)iveris g:;s;)nahty. The §oci.al' aspect of education 1)5
giget preference over the individual, because the philc-

phy underlying Nai Talim accepts individual go©

not as an end in itself, but as an integral part of the
common good.

hThl? objective can, it is believed, be achieved only if
the minimum period of school life is eight years, from
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the age.of seven to fifteen. The Hindustani “Lalimi
Sangh therefore recommends that this should be the
compulsory period of basic education for every boy and
girl in India. The Sangh also believes that the con-
trinuation of education to the eighth grade will entail
no extra expenditure, if the work in the basic craft is
properly organized. For educational as well as financial
reasons the duration of basic education should in no case
be less than eight years.

The standard of attainment to be reached at the end
of this period by children who complete the eighth grade
of the basic school, may be summarized as follows:

(1) Capacity for clean and healthy living.

(2) Capacity for self-sufficiency in food and
clothing.

(3) Mastery of the basic craft chosen, _i.e. suffi-
cient knowledge and skill for earning one’s
own living, that is for providing oneself with
balanced diet and other minimum necessities.

(4) Readiness for the responsibilities of citizen-
ship—neighbourliness and trustworthiness,
understanding of the social, economic, cul-
tural, and political problems of India and the
world.

(5) Sufficient mastery OVer the tool subjects of
language and mathematics to fznable one to
carry out daily activities efficiently, and to
further one’s knowledge after the completion
of the course.

(6) A scientific attitude to life, and acquaintance
with the fundamental scientific, mathemati-
cal, and mechanical principles in connection
with the activities of daily life.

(7) Sufficient introduction to the recreative
activities to enable one to appreciate true art,
show good taste, entertain the community
and use one’s leisure with profit and pleasure.

3
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In order to achieve these standards and objectives, the 4

educational programme has been worked out in detail
under twelve heads, each of which has its practical and

theoretical aspects, and its social as well as its individual
applications:

' (1) Capacity for clean and healthy living includes
the essential habits, attitudes and skills for
both personal and community cleanliness,
and knowledge of the elements of physiology,
hygiene, sanitation, dietetics, and physical
education.

(2) Citizenship training includes the practice of
citizenship in the home, the school, the
village, extending to the nation and the
world, and study of history, geography, civics,
and elementary sociology and economics.

(3) Selfsufficiency in food includes an acquaint-
ance with vegetable gardening and agri-
culture, and knowledge of simple cooking.

(4) A capacity for self-sufficiency in cloth includes

the whole range of processes necessary to
produce cloth from cotton.

(5) The maintenance and simple repairs of school
buildings and houses in the village.
(6) Onc of the tollowing basic crafts:
ture, gardening,
and metal work,

agricul-
spinning and weaving, wood
house building and repairs.

(7) General science and mathematics.
(8) Social studies,
(9) The mother tongue.

(10) The national language.
(11) Art.

(12) Music.

2
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4 MARGARET BARR took up the question of the religious

policy of the Talimi Sangh.

It is the duty of every man, she said, to read Scriptures
other than his own, and to acquire some knowledge of
what each of the great world religion stands for. It
is therefore right that schools should direct the pupils’
attention to the sources of this knowledge.

If we agree to this in principle, we are at once faced
with a mass of relevant material available; what are we
to select? And how are we to present even a lim.ited
amount of material without setting aside special times

for study?

A solution of this difficulty which has been found

¥ successful in practice is to centre this work in the school

assembly. A simple selection of prayers and readings
from all Scriptures may grac}ually be built %p 1a'nﬁ
arranged in a series of short daily readings, Orllt?lg ~ w 11c‘
may be used daily in the asselpbly. The chi 1en‘ e
thus familiarized little by little with the gfeat.eat
thoughts and aspirations which h.ave found expression
in the religious literature of mankind.

Dr. S. GurupaTHAM pleaded that in the produc
tive work programme of Basic Schools,. even ~mor1e
emphasis should be laid on food production (tthl}g1
gardening and agriculture) than on clothing production
through spinning. He argued that such farm-centred
schools would pave the way for a spontaneous spread _Of
education into rural areas, and that in them the textile
crafts would find their natural and rightful place.

-In answer to questions about the development of
Basic Education in urban and industrial areas, it was
pointed out that the Nai Talim principles cannot be
applied so long as the present over-crowded and landless
schools are regarded as a fixed and unalterable norm.
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Discussion of Religious Education:

The essential thing in dealing with the various faiths
is that we should not distort them in our presentation

to suit our own views. This requires great care and
integrity.

We may also apply the principle of aparigraha to
spiritual no less than to material things. It is not need-

ful for our purpose that a child should be taught the
tenets of all religions. '

Dr. A. ArvappaN drew attention to the part a
museum can play in inspiring the education we have to
give. Museums can help by making things real, first
of all, to the teachers themselves. Photographs and
plaster casts to schools can be sold at a nominal cost.
They can organize vacation courses for school teachers
at which the latter may learn how to preserve and make
useful objects for themselves, and at the same {ime study
the educational potentialities of the museum.
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(c) POST-BASIC

We have already touched on the principles which

govern our scheme of Post-Basic Education, and I hope

that today’s discussion will centre on the actual field
work that is being carried on.

The principle of educ;}tior} through productive work
is in harmony with scientific educational principles
which have been enunciated elsewhere. The Basic
Schools have proved it to be sound. Basic Education
%% not a reform, but a revolution—a revolution in society
no less than in education.

reoccupied with schemes of grades
Let us not become p P s 0 :
and stages. That “s the approach of the administration
or business man. The first part of our revolution is to
learn to disregard terminology_and put the child in the
centre, the same child, growiiig up natu_rally as .the

ears i)ass Our starting-point for Post-BasEc Education
z’s an individual trained up to the age of 14 in self-
sufficiency of all kinds.

Post-Basic Fducation should be developed ropr}d 501};:3
f of preductive work or socially useful activity. As
P, Education, these should’ be chosen with due
n B_a i the environment of the child. Every child
Zegeit if Jetes a Basic Schaol course should be followed
who ?orlnp goes not contitue his formal schoolil}g, the
UB: b lf uld nevertheless keep in rouch with him, for
teac}le}r i uih a thing as relapse into craft illiteracy. For
t11e1e11§l§¥en who go on to the Post-Basic School, its life
Zﬁzuclzll be framed as an epitome of a village of the new

social order envisaged by Nai Talim.

tain things in the home environment pf
the children which are bad, and which must be. dis-
carded in the Post-Basic School village. A notable
example is the caste system, with its cproll;lry tha}t it }s
the duty of certain €astes to do certain kinds of onk
on your behalf. We replace this by the idea that every-

There are c€r
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one should be ready to take his turn at every kind of )

work. Therefore, each student during the three years’
course takes three months’ training in each of the main
types of possible vocation. It is the duty of the teacher
to find out the type of work for which the child is best
fitted, regardless of his particular caste.

The curriculum must be elastic, and should be made
to fit the needs of the student. On the other hand,
certain cultural subjects are common to all children.
Special time is set aside for the study of the mother-
tongue, and every piece of work done has to be recorded
scientifically and precisely. In addition, the study of at
least one other language is required, and of the socio-
logical background of citizenship. There is no regular
class system. The tool subjects are in the hands of the

children themselves, and unless the demand for a regular -«

class comes from them, it is needless imposition. The
tutorial system is used, and the tremendous moral
problem of university discipline is eliminated.

Four hours a day are devoted at the Sevagram Post-
Basic School to productive work. Eleven of the children
in the school have become self-supporting in this way.
In the course of this work, the question of the place of
machinery is bound to arise. Our attitude is this: a
machine 1s in itself a good and useful thing; it becomes
an evil only when it impoverishes man by depriving
him of the opportunity for productive labour. There-
fore, we should make use of machines only when we are
using all available man-power to its full capacity.

E. W. ARYANAYAKAM.

Post-Basic Education is a preparation for life as a whole
—the life of the non-violent and truthful social order.
It develops the daily habit of non-violence and truth.
Repeated habits of reasonableness make men reasonable,
repeated habits of honesty make them honest.

We can only expect that science will be applied to
our real needs when we bring education close to rural

3
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life, so that inventive ingenuity is directed towards the
implements. of daily life. ‘There ought to be far more
genuinely useful inventions and improvements of the
kind of which the Magan-chula (smokeless kitchen oven)
is an example. :

These everyday activities if they are scientiﬁcally con-
sidered, can lead on naturally to advanced study in many
fields, and conversely the findings of science can be
correlated with every part ot life. The ghani, for
example, is a machine of great mathematical precision.

The concept of efficiency is much misunderstood. By
many people it is considered to be synonymous with the
use of foreign elaborate and costly instruments of pro-
duction. This is by no means always tl}e case. Unless
the costly foreign instrument 1s used scientifically, that
is after taking into full account the circumstances of the
local environment, it is often less efficient than the one
that has been developed locally by hundreds of years of
practical experience. Land farmed f_or generations by
the indigenous plough has been ruined by a tractor
which brought the barren sub-soil to the surface. Man

‘must co-operate with Nature, not try to force her hand.

We shall then produce 2 civilization and culture which
will be natural and indigenous, and which will have a
unique contribution to make to humanity.

J. G KUMARAPPA.

Points made in the geneml discussion:

It has been proved by expg:riment that a pl}pil w.ho
completes the Basic course, given one year of Intensive
English, can more than hold' his own in an ordl_nary
High School. But to send him there is often a misuse
@f good material. On the other hand teachers in the
ordinary High Schools should -ponde}* the prmm_ple of
Nai Talim and see that even 1n their present circum-
stances its ideals of citizenship and selfsufficiency
through crafts are adopted as fully as possible.



(d) SAMAGRA NAI TALIM

Nai Talim has a meaning pervading all the spheres
of our national' activities. It is the hope of India. But
the Talimi Sangh which works out Nai Talim has 2
limited meaning in the sense that it can give guidance
only to the extent that it has itself gained experience:
Therefore one should niot rely too much on the Talum
Sangh for guidance. Everyone should use his talents
and make his own experiments in the field. Whatever
suggestion or scheme the Talimi Sangh may put forwarc®
is recommendatory, and you have to accept whateV el
appeals to you, leave out the rest, and go ahead without
lagging behind the Talimi Sangh. For instance, if the
syllabus of history recommended by the Talimi Sanghe
does not seem to you to be proper, you can alter it 25
you think proper. You have to understand that all
those who are preparing these schemes are inexpefienced’
because we ourselyes received education in the old style
13}11112 al(";i?ow tfalkmg of Nai .Talim. I have comparc .

: GP ] 1on ol ours to Narasimha, the man-beast avata
?Jeast? zindrI;lkllz %};félous avatara, Varaha, was that Obui
the intervening avataone’ hagruna hatiomapnan, n
e LU r was half man and half beast; at a,
jein e b N gerous than either Varaha or Vamal?h;
M T 1}11g with us who have been broug y
e alim and now think in terms of the N€¥

th(Ia lzzliﬁdof)foplln ion_ that not even a pie is required for
£o education whi £ SelcRhe
Gita says: ch we want to impart.

body. ThatAils)agi?nb all wealth. and work. with Y_Oul;
Sl T ndl ody and mind are quite suffict _,)1
a village, T would s. If T wanted o start Nai Talim 1!
a2 villagé e 1 go and work with other labourers 1
Our best teach Ve on whatever the landlord offere f
and Namde d'els’ like Kabir, Valluvan of Tamilna%

V did so. The first two were weavers an

ven 4

\grom the English people.
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¢ the last a tailor. There have been many such saints

who taught us to have God’s name on our lips and pro-
ductive work in our hands. Therefore, I do not require
anything except my hands tc go and work in a village.

People are afraid of going to villages. But if the town
people compare the amount of love they get in villages
with that which they have in their town life, they would
realize the emptiness of their life. Village-life is a
community life while a city is individualistic. People
crowd the cities for selfish. purposes and that is why a
poet has said that God made the village and man made
the town. If a man with teaching capacity goes to a
village and works among labourers, he can himself learn
many things and teach others. Nai Talim does not

. stipulate that four or five hours a day should be devoted
" o teaching. All the day the process continues. You

have to prove that this kind of education can be impart-
ed in every village without any necessity for money. If
you require money for the purposes of a charka or a
takli, they return the value very quickly, the forn}er in
fifteen days and the latter in one day. That 1s the
beauty of these small implements. _You can yourself
make them, and if you do so you will understand the
possibilities of Nai Talim. There.fore, you can start
glving education to the villagers if only you possess
industriousness, love for the villagers, ability and a
scientific outlook.

I said earlier that I would start work in a village as
an agricultural labourer. But we find that schools have
vacations during periods when there 1s no Work in the
fields. We have learned to enjoy holidays 1n summer
We are told that in summer,
as we possess very little energy, we cannot turn out much
work. But this is not correct. We see that in the
hottest parts of the carth big trees grow, and therefore
there is nothing in the summer which reduces our
capacity for work. Of course, we cannot wear a full

8
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suit and boots during summer. Therefore, the proper
time for vacations in India is the rainy season. But
that also I would not call a vacation because we all would
go to work in the fields with the children. I am unable
to understand the purpose of long holidays for school,
though I can see their necessity for workers. But we
have turned our schools into jails and therefore the
children feel the necessity for holidays and they do enjoy
them when they get them. Where would there be the
necessity for holidays if there is joy in acquiring know-
ledge? I inspected the accounts of the Exhibition today,
and I found that the total number of working days 18
shown as 200. God has given us 365 days but we have

cut them down to 200. But the villagers cannot afford
to have a single holiday.

I am reminded of an incident which happened 1n
Surgaon where I used to go daily from Paunar for
scavenging. On one such occasion, when it was ra1;111ng
heavily, the villagers prote_stgad that 1 sho'uld not 'lave
gone there when it was rainiig, and I said t'l.lat ot 5eri
could perhaps take a holiday but not a bhangl, 10Ul (8L
was the sun, who was the greatest bhangi, because with-
out a bright sun in our country the uncleanliness we
created would have consumed us. But my regret is that
1 could not follow the sun’s example and, due to illness,
I could not do the work for nine days. The result of
my efforts was that the villagers began to look upon
scavenging as a sacred duty. On the Ganapati day, I
found that the village had been cleaned before my
arrival, and on my questioning the villagers, they
replied that as it was the Ganapati festival day, they
wanted to do some sacred work and therefore the village
youth had cleaned the village. I call this a revolutio;,
Can governmental power bring about such a revolution?
No, it 1s not its work. Not even the Talimi Sangh can
do it. It can be brought about only by the gift of
intelligence with which God has blessed us. A Sangh,
whether Talimi Sangh or another, is after all an inani-

g

\_?— -

VO

v

]

115 .

mate object, while the individual or the atma.is a Life
Force. Therefore I would give you complete freedom
to go to the village and take up this work according to
your own lights.

Our school teacher there should serve the whole
village and the school should be a centre of service.
Distribution of medicine, village cleaning, settlement

of disputes in the village, could all be done through

the school with the help of the children and the teac}Eer,
The school should arrange for the proper celebration
of festivals in the village. Thus, it should be the centre
of all village activities. It should develop existing
occupations like agriculture and start new ones like
weaving in the village.

The importance given to money returns o? agrx;il;ltull(re,
weaving, carpentry and snmla_r occupations 151[1 3 1its \Zl 132
one, because money is a degeltful measureda e hs s
is unstable. It is on€ thing to-day Tn Nty
morrow, and beczlusedwclel meaiur‘eS t;fioz/;i;lge e Z’VOﬂdg
: ishonesty 1 .
% terlms {)cf ﬁ?gszétalllil that };veaving, agriculu-lre, and
0 esr:fru do not give returns in .money but in cloth,
Gl ) ildings, and these things cannot be com-
iocs aqd B ’In terms of money, water is cheaper
pared Wlﬁ(l ml?lr: y1.nilk does not quench thirst. That
e m;l : God’s creation is such that all important
SR hould be easily available to all. No father
n(?(:eSSltlesl / d life for his children. Similarly, God h-as
it ril'l;fes easy. But we spend our lives in acquir-
1-nad<i 4 urs x:fhich have no real value. The peasant Fhlnks
ltllllitt 1I:L:ggets more money—as much as. twenItzr ht;meesr—l;
{p growing tobacco rather than good gra‘ms. N el‘Il)é)ucrh
so because people who pOSS.eSS money alefstuc{) i a;d
to smoke cigarettes. But Wis¢ people eat 100 ghlameOd_
because they have no money they cannot_ p?rc ase o
grains at high cost. Thfirefore we have to forget money
and take an allsided view of life.

¥
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As I have said above, the centre of all village work
should be the teacher, who should possess a good know-
ledge of all that is going on in our country and the
world, and find out solutions for all the problems before
the country. Yesterday when there was a question
whether India could produce all her food-grains, some-
one said that it was possible that Sri Jairamdas could
not reply, but our teachers should have an answer to that
question.  The problem before Sri Jairamdas is a colos-
sal one and he had to take into view the whole country.
Anybody will be staggered to face such monstrous
problems. But to our school teacher the village is his
world, and if he solves its problems he will be able to
suggest a solution for the problems of the world. He
can show Sri Jairamdas how the food problem in the
village has been solved by growing more food in various =
ways and how such work can be undertaken on a wider

scale. Thus Nai Talim will provide solutions for the
problems of our country.

We know that of late a great controversy has arisen
over the question of language resulting in much mutual
acrimony. Our schools should be able to give a solu-
tion to this problem also. If there is a school in
‘Tamilnad in which students speak not only Tamil but

also the language of the neighbouring province and
Hindji, it would have solved the problem for the country.
A lady asked me why the children should be burdened
with the responsibility of learning a language other than
the mother tongue.

. . It is a correct question from the
educational point of view.

: But it is our country’s mis-
fortune—misfortune because the language question has
created much mutual bitterness—as well as the glory of
our great country. Great are the problems that face
us, and therefore our children have to learn more

languages than one.
I now come 0 a matter more important’ than al] that
I have dealt with above, that i truthfulness, in which
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v I regret to say the people of this country havé fallen

very low. In every religious literature, Truth has been
given importance, but to-day untruth appears to have
spread everywhere in the country. If we go to the
bazaar, falsehood is the rule there—I do not mean in
the black market, but in the open market also. If a
small boy goes to a shop to purchase something, the
shopkeeper deceives him; he does not think that he
should give that innocent boy the best of t}}mgs Ahdfin
- a correct measure, but takes the (zpportumty to che?t
him. Good business would be 2 ‘give good things in
good measure and thus earn thf: gqodwﬂ}_ of the
customers’. It is a great pity that in this ancient land,
falsehood is rampant everywhere. Theref?rf, we should
make the greatest efforts to install truth 3 ness in ou;
'irschools. We should believe what the stfu entshsay and
act accordingly. That is the way to re of;fm t t;? 1an1
make them truthful. One who is himself truthful al-

ways believes others.

To give a personal experience, about thlrtz years1 :Cgko
hen I was in Benares, 1 went to a shop to buy a <k
T habit to inquire of the prices of things even
e nclle not want to buy and so I was aware of t}}e
e If tile lock 1 selected. When the shopkeeper said
PN ice was ten annas, I told him .that I knew
'Fhat -t'he iy three annas, but that as he said ten annas,
e 1(1:3:. W:S him ten annas. As this shop was on my
fv;;rfmll useIzl Zo pass it daily durin_g my walk. One day, a;fte_r
: weeks, as I was passing that way and as there
s S clse in the shop, the shopkeeper called me
Wa‘Si notti);lrfed to me the excess of seven annas, saying
giat l;ie price of the lock was only three ar(;nas. Slll\'g;
eyes were filled with tears. I had not expecteb arg w
result. I regarded it as a lesson given me by h<t) no(;
be always truthful. It 18 possible that He mig ¥
¢t always in a similar manner, but might tes
zcevotees further. Therefore, whether our truthfulness

3
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(@) ADMINISTRATIVE PROBLEMS

Mr. President, Sir, and Friends, I have been asked
to initiate a discussion on problems relating to th
administration of Basic Education. This is almost tt 3
end of the session and the problem is a vast one ltIa
have, therefore, to content myself with a brief réfer-
ence to the various aspects of the problem, just with a
view to provoke thought.

Basic Schools are to be so many self-sufficient com-
munities of teachers and pupils aiming to function
before long as centres of selfsufficient villages round
about. The villages, severally and in groups, may be
regarded as self-sufficient if and when they function as

Q A . ¥ : :
* co-operative democratic communities which, while pro-

viding for the fullest cultural and social life including
the aesthetics and recreative, produce their balanced
diet and adequate clothing and other necessities of life.
1f Basic Schools are to be centres of such communities
then these also, while providing for the harmonious
development of the personality of their pupils in all its
aspects, physical, intellectual, [spiritual, aesthetic; and
so on, should also be self-sufficient in the matter of the

roduction of their balanced food, adequate clothing,
and other essential requirements. The problems attend-
ing the translation into action of such an ideal comprise
those relating to the State as the embodiment of the
wider environing community and also those relating to
ourselves, viz., the workers, teachers, and pupils. They
relate to the provision of land, buildings, appliances and
equipment on the one hand and, to supply and disposal
of the articles produced on the other. From the point
of view of teachers, they include the question of their
recruitment, qualification, pay and prospects, leave,
pension, promotion, gradation lists based on efliciency,
and seniority, and so Onh. From the point of view of

pupils, they relate to attendance, development and

growth, discipline, assessment, check, grade promotion,

0
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(b)) THE TRAINING OF TEACHERS

(1) Duration of Training:

In spite of the urgent need for more trained teachers,
the duration of the training course should not be limited.
When students begin the course at about 18 years of
age, a two-year period is insufficient for their needs.
The schoql day is over-crowded with activities, and they
have no time to think over the meaning of these activi-
ties. ‘They have no time to make proper use of the
library. Reading and quiet thought are essential to
the effectiveness of the training. Therefore, for young
students of this age-group, a three-years’ course should
be recognised, and this should not be reduced whatever
their previous academic qualifications.

(2) Staffing:

At least seven or eight teachers are needed to staff
each training school. At present, when there are only
two or three, each teacher has to take charge of about
thirty-five students. He has no time to record his
experiences or ponder his problems. Yet, such records,
if they can be properly kept, would be most valuable
source material for future research.

(8) Professional Training:

This is also suffering in quality from lack of time.
So much time has to be spent during the present two
years’ course on ordinary citizenship training, and the
re-orientation of the students’ outlook to Nai Talim
conceptions of the social order, that there is entirely
inadequate attention to the professional technique of
the teacher. All that can be given is a few notes of
lessons only, which are not nearly enough. )

Basic teachers have to be prepared not only to train
the child, but to train society. They should go and live
inside villages for periods of a month together and then

return to the training school for fresh discussions in the
light of their experience.
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(4) Assessment of Work: LA

An external examination even if partial becomes a
dominating factor of which we must beware.

K. ARUNACHALADM.

POINTS FROM EXPERIENCE AT BIKRAM, IN Bimar.
Selection of Candidates:

A camp of selection is held for about four days before
the final selection is made. In the notification inviting
applications for the course tl}e type of 'teachers neededo,
and the type of life which will be required of them, are
plainly described. The camp gives an opportunity to
watch the candidates at work and in their social relation-
ships, and people who. are clearly unsuitable are
climinated. The result is that 909 of the trainees are
found to be of the right type.

The Importance of Tradition:

This is illustrated by the position attained by Seva-
gram and Jamia Millia. They have built up their
traditions; the new candidates go there prepared to
respect their traditions and get their corners rubbed off
by sharing the COIC?.H}OH life. Bikram is gradually deve-

1 ition.
S such oo ARUNPRASAD SINHA.

Commenting on the points made by Sri Aruna’chalam,
the same speaker said that at Bikram a two-years course
had been found sufficient, that students each.sp.end two
months in a village, living in the school building, and
that all assessment of their work is done on the spot.

Several following speakers supported Sri Aruna-

[chalam’s contention that lack of time is the chief single

difficulty in training teachers, though the practicability
of an extension of the course was doubted.

Other points mentioned were the need for refresher

courses at regular intervals during a teacher’s service;
the desirability of having at least one residential Basic

3}



school attached to a training school in each linguistic

area as a demonstration of the practice of Nai Talim in
community 11ﬁe_; the importance of some simple know-
ledge of medicine and curative herbs; and the need to
allow a Headmaster power of discretion to select suitable
candidates whose academic record may be slightly below
the standard prescribed by Government.

Discussion on the training of teachers:

Training teachers for the nation is the work of the
State. When private bodies undertake this work,
should not the State bear the cost? In practice, officials
harass private bodies who try to do this work by requir-
mg conformity to financial regulations which are very
difficult for national institutions to fulfil (e.g. a large
endowment fund to guarantee stability).

There is also room for improvement in the utilisation
of the available basic-trained teachers by the State. Men
who would be excellent Headmasters are wasted as
deputy-inspectors of ordinary schools.

o

(¢) SUPERVISION AND ASSESSMENT IN BASIC
INSTITUTIONS

At the fourth All-India Basic Education Conference at
Bikram in Bihar a sub-committee was appointed to
which the following members were elected:

Sri Sivakumar Lall Bihar
,,  Shanta Narulkar Sevagram
,, E. W. Franklin C. P. and Berar
,, Haripad Maiti Bihar
T REERE D esal Bombay
., Anathnath Basu . Bengal
Y ., Rajagopal Rao Madras

Dwarika Singh Bihar (convener)

The committee was instructed to investigate and suggest
common standards for the supervision and assessment of
work and all-round development of students in Basic
Schools and Basic Training Centres. The committee
met at Bikram on April 19, 1948, with Sri Santa
Narulkar in the chair. It considered that when exami-
nations of the type usual under the old system of educa-
tion are dispensed with it is necessary to find an alter-
native method of measuring attainment. Such a method
should be easy of application by children, teachers and
organisers, practical to use, and educationally and
psychologically sound: This is f)nly possibie when all
the data required for measuring all-round attainments
are available.

" After prolonged discussion it was decided to draw up
an outline scheme of assessment and supervision, and to
submit a report along with recommendations to the
Hindustani Talimi Sangh within six months. The
field of work was demarcated thus:

3
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) = { cxisting school system. Inspection of schools under the
1. Subject-matter of assessment old system brings little or no benefit. Hundreds of
9. Methods of assessment schools are under one inspector, some of them so remote
3. Membership of assessment board. 35,10 beaveryutlitioplriobanebss jandaght travelling allow-

ance is often quite inadequate to meet enhanced costs
of journeys. In spite of everything the poor inspector
is doing his best according to his lights, but he has so
little time that his inspection is a mere farce—he goes
to a school and in an hour and a half at his disposal sees

The members decided to work in two sections 1. Sri
Haripad Maiti, Sri Sivakumar Lall and Sri Dwarika
Singh together in Patna: 2. Other members incividually
in their own regions. They also resolved to :neet at

some central place for exchange of views before sending | all the records of the teachers’ and students’ work. For
recommendations to the Hindustani Talimi Sangh. the school it is both a “gala” day and an ordeal to be
For various reasons, however, this meeting did not take dreaded, but it is of no help either to teacher or to
place. In addition to asking for six months for the pupils. A Divisional Inspector has so many high
collection of data the sub-committee also proposed that schools under his charge that he could scarcely inspect
the convener should be given power to co-opt workers each one annually, and it is practically impossible for
according to need from various parts of India. < middle and primary schools to make use of his experi-

M bt o e et o SR responsibiliW ence and wisdom, In addition to this inspectors have

. : ‘ ir : ialists In some one subj
for the work in this way: their own fads,_ they are specialists : ject
i hn d and cannot go into the work as a whole in any thorough-
Stiginethnety Ba?u—Recor 2 .S going manner. The old system the.refore failed to fulfil
S E'. W F;‘arrllqkh.n"andsl_l,. 1} DEsala el the purpose for which it was established.
vision of Training Schools.

\
|
Sri S. Narulkar—Supervision of Basic Schools. ‘ The old type of examination also made for }'etarda-
Sri Maiti, Lall and Singh—Assessment of chil- tion of progress rather than deve_lopment. Su_b]egts are
dren and students. taught in schools and colleges with the examination in

| view, and the questions asked do not test individual

quality or ability but a parrot-learning dependent on
memory power only. The learning of “important”
sections for examination purposes only, the cheating in
the examination hall, the attempts to influence examiners
—these things are ruining us. In short, as everyone
il)ows, the old-type examination does not serve the

The convener conducted the business of the sub-
committee by correspondence as the members could not |
meet. It is clear from the answers received that no |
practically useful recommendations can be made

in so far as the members themselves are experienced in ‘
the supervision .and affairs of basic education institutions. ﬁ
Merely theoretical suggestions have no value,

except

I purpose for which it was meant.

O e have ‘ ’

myself seen many basic institutions and for the padt : -

eleven years have been teaching inBasic S Fp;m . Nevertheless, assessment and examination must occupy
. i’ T A o g 5 - g 3

: . | a Ver .

that experience I make the following suggestions | R e e

visited many institutions and I have been both a super-
The assessment of standards of attainment must neces | visoriapdiaAniBempen, i hiare ‘often metieachers who
sarily differ in some ways from that prevalent under the 9

—
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say that supervision and examination should have no
place in Nai Talim as they are part of the old system.
I want to make it quite clear here that those workers who
settle down in villages for educational work cannot make
good progress unless proper arrangements are made for
the assessment and supervision of their work. Those
mstitutions which are careless of their own weaknesses
and in which the qualities of honest and orderly work are
neglected, will naturally be afraid of supervision and
€Xamination. Disorderly, dishonest, “thriftless schools
will of course be afraid.

We have to lay the foundations of a self-supporting,

self-reliant society based on truth and non-violence.
The builders of such a society must be t
and examiners of their
moment they have to plan their m
ward step by step in the li
ence. As they do this, th
time by the experience an
is only by this exchange

he supervisors

ethods, and to go for-
ght of their own past experi-
ey will benefit from time to
d the advice of others, and it

of experience and advice that
weaknesses can be rectified and difficulties solved, and

the practical method of applying an ideal discovered.

I give below an outline of supervision and assessment
in Nai Talim under the three heads agreed upon by

the sub-committee—subject-matter, method of assess-
ment, and qualifications of assessors.

1. Subject-matter to be taken into accouni—

Witl} regard to the institution gs 4 whole, data should
be available of situation,

/ buildings, capital investment,
running €xpenses, organisation, equipment, raw material,
records, finished articles, time-table, community life;
and food arrangements, ’ :

With regard to the st
be taken up:

I's

udents, the following topics must

Cleanliness and health,

both personal and
community, including h

abits of cleanliness.

own work. From moment to ...
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physical - development charts, medical “and
medical inspection records, knowledge of first
aid, and knowledge of physiology and
dietetics.

2. The planning and supervision of daily life
from getting up to going to bed.

8. Craft work, with the self-reliance, skill and
ability, and mental development shown.

4. The application of commonsense to life
situations.

5. Citizenship—discipline and punctuality, time
sense and thrift, etc.

6. Social service within and outside of the
institution.

7. Cultural development.
8. Records.

With regard to teachers and organisers, the following
data should be noted:

Their plans for the deYelopment of the 1nst1t(;1—
tion and the preliminary a_rrangements. malf
—the daily diary—the progress rep0}f—se t
reliance—health and cleaphqess—then gar
in developing the illstltuthlx—s?lf-stu Ly~
general  conduct—social ~ gifts—inspection
records—share in the creation of basic
literature.

' With regard to the institution’s influence on the
community, data should be collected on:
4

. the part played by the institution in the self-
' sufficiency of the community, village cleaning
programmes, removal of illiteracy, etc.

II. Method of Supervision and Assessment—
1. The Institution as a whole.

i
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Programme for the supervision and assessment of -

the work should include:

{a) an all-round inspection (b) the maintenance of
a record by a permanent body of inspectors (c) scrutiny
of the annual records and returns (d) examination of
the log book and other record books (e) scrutiny of the
balance sheet and (f) assessment of the influence of the
school on the neighbourhood.

2. The children or students—

The assessment of their attainments should include:

(a) Evaluation of the standard set and attained in
the plans of work, both individual and collective (D) the
inspection: of the usual records of age, craft attainment,

mental development, physical development and social =

service (¢) un-notified visits for the inspection of work
and records (d) their attempts to solve practical problems
oi.f daily life, e.g. self-sufficiency in cloth through spin-
ning and weaving, arrangement of exhibitions, plans for
cultura‘l meetings,. arrangement of village meetings,
entertainments, societies, etc. (e) scrutiny of records.

3. The teachers, OTrganisers, etc.—

These should be assessed on their arrangement of
the routine for the class or the mstitution, their annual
report and returns, their plans for individual records,

and their arrangements for the supervision and assess-
ment of their students’ work.

III. Assessors and their qualifications—

The arrangements for supervision and
should usually be carried out in two wa
of permanent regular supervision, and secondly, in an
occasional way by an appointed inspecting board. For
the .permanent supervisor at least five years’ experience
of teaching and organisation, and training in Naji Talim
is necessary. Members of the Board of Inspectors must

assessment
y$, one by mean’

(AR

“

'
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have knowledge of Basic principles and must be genuinely
interested in the development of Basic Education.
Otherwise their questions and demands may be entirely
irrelevant or unsuited to the ideals and organisation of
a Basic institution. Places must therefore be given on
the board to teachers, supervisors, and organisers with

ractical experience of basic education work. Together
with them there may also be other members drawn from
other fields of national constructive work.

This supervision must be on a regular annual basis,
and 1 suggest that it be carried out in the manner out-
lined above. The permanent sUpErvisors must organise
their school work and records in such a way that the
inspection can easily be carried out in an orderly manner

by the board of occasional inspectors.
W

DWARIKA SINGH,
Supt. of Basic & Social Education,
Tirhut Division,

Muzaffarpur.

3
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(dy THE NEED FOR LITERATURE IN BASIC
EDUCATION

(Summary)

Basic Education is not opposed to the use of books.
It is opposed to bookishness, to using the book for its
own sake. What is aimed at is to develop in our chil-
dren the power to acquire knowledge when the needs
of life demand it. That means that they must be.able
to read and to use books intelligently. Languace and
printing, after all, are the greatest inventions of 1Onan.

Our first need in Nai Talim is of books for teachers.
The average primary teacher does not possess the general
knowledge to cope with the demands of Basic Education;

he has not acquired the habit of consulting hooks; he .

has no access to books. He must be provided with the
tools of knowledge he so urgently needs, and the first

need is for small handy practical booklets dealing with
his immediate problems. \

One such booklet should deal with cleanliness and
health. It would describe, for example, how to construct
school urinals and how to make soak-pits and use waste
water from bathing, etc. It would deal with the wash-
ing of clothes when water is scarce and soap expensive
It would explain how to treat itch and ear troubll)es ‘an(i
to use village herbs in the cure of common ailinents

Another booklet should deal with the celebration of

religious, seasonal, and national festivals and anniver-

saries. ‘T'he average teacher knows
about_ other religions than his own
contain a simple outline of

demonstrate what is meant b
ance.

practically nothing
; the book should
necessary knqwledge, and

J\l.lothel_‘ urgent need is a book of
dealing with such matters as the stor
for his food, clothing and shelter.
encouraged to meet children’s ques

general knowledge,
ry of man’s provision
l.he teacher must be
tions when necessary

y understanding and toler’

|
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7 with. the answer: I don’t know, but I will try to find

out for you”. The booklet should give him guidance
in how to find out.

Finally, the average teacher needs help with the
technique of teaching. He needs a hand-book of
correlation. This does not mean model notes of lessons,

which would only limit him, but a guide showing how

to draw out the implications of each piece of activity
as it 1s taken up.

The training centres for graduate teachers are the
places where this literature ought to be produced.
Publication should be undertaken by some central body
like the Hindustani Talimi Sangh, and regional Govern-
ments should see that all useful material becomes avail:
able to their provinces in the regional languages. i

T The second and almost equally urgent need is for

books for the pupils. We need a series of readers whose
subject matter will be closely linked up with the practi-
cal work and daily interests of the Basic School child.
These books should have a literary merit of their own,
any kind of cooked-up reading matter is not good
enough.

“Readers” in themselyves are not enough. There must
be a growing supply of books for children’s general
reading which will help to answer their questions on a
wide variety of topics.

We should also give our attention to the proper
relationship between charts and books. Charts strike
the eye, they draw attention pictorially to salient points;
they cannot do this effectively and at the same time give

extended information. This last is the proper business

of the book, which should satisfy the curiosity and

dnswer the questions aroused by the chart.

Smr. SuLABHA PANADIKAR,
Headmistress,

Graduate Basic Training College,
Borl.

%
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In the discussion which followed, the need for good

simple reference and guidance books, was emph:_asi.zed
again and again, and a plea was made for more or1g1.nal
production in regional languages, with a warning against
the dangers inherent in translation.

K. G. Sayyidin emphasized the urgent need for the
preparation of suitable literature for teachers and chil-
dren. This work is not yet been done; only the barest
beginning has been made. Bombay has published a
programme of activity-centred education and a dozen

small brochures dealing with different aspects of Basic
Education.

There is now an enormous amount of material avail-
able in the form of lesson plans and records. An agency

is needed which will collect, sift, and utilise this material.

5

Q

Sectioh vV

RESOLUTIONS OF THE CONFERENCE
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1. BASIC EDUCATION

“The Conference notes with satisfaction the results
rgported from several quarters, with regard to produc-
gion of useful goods when craftwork was given its right-
ful place in the educational programme? The res%:lts
justify the hope that in schools where the e
of  craftwork as an educative force 1is fullyb realized ‘

. : production will be enough to meet the running cost of \
the schools. This is, however, possible only in " full

Basic Schools of 7 to 8 grades as the last three grades ‘

contribute much more than proportionately to the total

1: craft-production of the school. The Conference views

: with misgiving the tendency in some provinces to reduce

the duration of Basic Education to five years for financial

reasons. The Conference also believes that the con-

g tinuation of education to the cighth grade will, if craft- :

* work is properly organized, entail no nett extra expendi- ' b

ure. The Conference also feels that an - all-round :

education including a balanced and harmonious develop-

ment of personality and citizenship can be only com- J,

S ACSITR ! pleted in a mainimum period of eight years. For edu-

cational as well as financial reasons, the Conference feels

convinced that the duration of Basic Education should

in no case be reduced to less than eight years™.

A
e

9. PrE-Basic EDUCATION .
“This Conference is of opinion that the work of Pre- w i
Basic Education should be seriously taken up by all
institutions and associations of constructive work as an 2
important basis for a programme of national reconstruc-
tion, and recommends that a centre for training teachers
of Pre-Basic Education be organized by the Hindustani
Talimi Sangh as the first step in this direction.”

T

& z\‘:’) Posr-Basic EDUCATION ‘

‘. Y “The Conference notes with satisfaction the results ,

” | of the experiment of Post-Basic Education being carried ‘
J out at Kumarabag (District Champaran) by the Bihar |
Government, and at Sevagram by the Hindustani Talimi j

Sangh, and recommends that 2 tentative syllabus of Post- f

Basic Education may be prepal‘ed on the basis of the \

AN Y
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experience of th}s experiment. It further recommends
that at this préhnnqary experimental stage, all institu-
tions may be organized as a self-sufficient. self-reliant
society based on co-operative work which fulfils all its

necessities in. balanced diet, clothing, intellectual and
recreational life through co-operative work.”

4. LITERATURE oN Basic Ebucartion s

andrl‘%xeikl-hndusta.m Talimi Sangh and all other agencies
2l ;; (t)} ersl, official and non-official, in the field oaf Basic
Fau t01031 2 101‘113 devote their special and urgent atten-
N Pﬁ?i ufitlon of literature bearing on Basic
N s > teac}s; s-lould include both literature for the
Rt B lers ‘and reading material for children.
e ! andm];r}el l preferen(_:e should be given to
Bl e rochures dealing with specific aspects
S o E{, accounts of significant work done in
e ;natter _1tult10ns, and books providing enriched
e e uded in the syllabus. In the case
Pheatd § literature, priority should be given to book-
4t reil Ing with topics pertaining to special studies and
'gd lfyast usz:lleenth. {kl.nqngst sources which can be explor-
£ anrcll s in du alning colleges, are booklets written by
Ead kinsdtll'le del:rtls tofa.dlffere.nt types of Basic institu-
adaptation in the Elfgleilsiiﬂl:r‘:g:}:;ie S
~ "This Conference recommends
mportant non-official a
committees for utilizing
preparing of new materi
children of Basic Scho
syllabus fully.”

5.

( that all provinces and
gencies should set up suitable
the av_'ailable material as well as
al which may help teachers and
ols in implementing the Basic

BuiL ] '
DINGS FOR THE INSTITUTIONS OF Nar TarLimm

“In view
playan imp?)frt;l:ft factﬂ tl}at the; hou_se and environmenp‘
recommends to all part m Nai Talim, this Conference
i af K}’SFIWUQHS of Basic Education that
in keepin witl0 n @ Talim be housed in buildings
Confer gh : t & O.bJeCtWeS of Nai Talim. The

ence hopes the Hindustani Talimi Sangh will get

pa)

i

’i
|
1
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typical plans of Basic School houses made to help the
institutions concerned in making a good choice.

“This Conference appeals to the nation to share with
the State in the responsibility for the provision of land
and buildings for the immediate spread of Basic Edu-
cation of at least seven to eight years’ duration on a
nation-wide scale, and to the State to afford to the people
the necessary facilities for the purpose by simplifying the
rules and procedure for the transfer of land, and for the
grant of Government subsidy and expert technical
guidance for the construction and maintenance of school
houses.”

6. Basic TRAINING INSTITUTIONS

“This Conference is of opinion that all Basic Train-
ing Colleges and schools engaged in the work of train-
ing teachers in Basic Education shall be residential
institutions where the teachers under training shall live
as a community and that each Basic Training institu-
tion shall have the practising school attached to it, which
will make adequate arrangements for the mid-day meals
of the children.”

7. Apurt EDUCATION

“In the opinion of the Conference, it is time that the
country should make an all-out effort for adult educa-
tion through all constructive activities that the official
and non-official agencies are carrying on. As in other
spheres, this education .should be ‘education for life’ and
not confined to mere literacy.”

8. UriLizATION OF Basic ScHoor Propucts

“While the Conference recommends to the teachers
and pupils to plan their production as a purposeful and
educative activity, so as to fulfil the needs of the school
S'community and the village community, and to yeduc_e
the need for an elaborate marketing organization, 1t
reiterates the recommendations made in the Zakir
Hussain Committee Report that the State take upon
itself the responsibility for the uilization of the Basic
School products for its own purposes and for their dxs’-’
posal through a separate agency other than the school.
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CLOSING ADDRESS

_As I have listened to the debates and addresses given at
this Conference, I have been comnscious of a great and
Srowing conviction—that Basic Education has come to
stay, and that it is the one hope of Indian education
to-day. If we can make a success of Basic Education,
s 1mplications in the pre-Basic and post-Basic stages
will follow as night follows day.

The distinction between method and ideal which
Acharya Kripalani stressed in his address is a valuable
one. The Basic Education technique is good in itself;
as a teaching method it remains good even in the context
of a different social order. But it can only be seen at
its best when it is worked out in the context of the
non-violent and truthful social order for which it was
conceived. Basic Education is in fact an efficient tech-
nique of teaching allied to a revolutionary social ideology.
This alliance we wish to maintain.

Education has a dual aspect, it is both a consequence
and a cause; it is the instrument and the creator of the
social order. Let no one say that we neither can nor
should do anything until we get the new Social Order.
Revolutions, both good and bad, have their times of
preparation; they do not grow on trees. The school-
master is an agent of preparation, and we can create a
revolution not merely through a sense of urgency, but
also through our quiet daily work. Do not go away
thinking (hat we are ploughing sand until something
happens elsewhere. It will not happen without us.

This Nai Talim, this educational revolution, lays upon
a great responsibility: we are responsible to our
country, we are also responsible to the whole world, for
What We are doing in this enterprise may have world-
Wide repercussions. We should therefore gird up our
oIms to this great task. May God help us.

Our relationship with Government is not €asy, but e
ought g approach Government representatiyes W

ts

ith
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