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Home (Education)  DEPARTMENT. . /G- /o

Reeerved

Submitting letter from Miss Grover of the Church of England

2 Zenana.M1581on,VEpery,applying for a full grant towards the initial

and recurring expenses of a school to be opened at Madras for men~

td.lly deficient Indian children.

Ref. on Cur, No. 4559 of 1920,

-

Station

From (@lamz) .
ic Inatgucﬂ m

(@wigmatiow) A | .Inst:

@ Madra s,
Fo S he 5@0@@’5@@1} to the Sovernment of Madras,
Home (Education) @e/pa«,tmm

“"",r' sw’ w2 2
/QJ 1 have the honour to submit herewith a copy of o~
letter frorq Miss Grover of the Church of England Zenana I.‘Iiss,ion,

.__zggzﬂz.dqted 27th April 1920,in which she apovlies for a full &rant

towards the initial and recurring expenses of a school to be opened

at Madras for mentally deficient Indian Children.
* 3 ‘ _____._—-———-——.

2. As one of Miss Grover's ideas was to get an experi'enc.ed teacher

»

with knowledge of India trained for one year at the specisl school
for deficient and defective children at Kurseong,Bengal,1 wrote for

a prospectus of this school and a copy of the Superintendent! s(Miss
B 'wﬁ ," 6
De La Place) letter together with the prospéotus is enclosed for --

reference of Government, Miss De La Place is willing to train 8 ==

e

worker for Miss Grover
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3. From Miss Grover's cheme it seemed to mé that her esuimate

“

expenditure was quite inadequate a8 11 did not include any provi

sion for the nursing and medicsl uraatment of these defective =--

children. On a reference made to‘&§r Hfr“’bravii?\replied .that her
mission had realized that

it woula be’ necesqarytto:égﬁ a rurse to
; the stafif in time, v

g5
\&

but that for the presqpt they qanfed to secure a
trained nurse to take the Bpecial training aﬂf1€&rseong 80 a8 to ==

; combine the nurse and assistant in one at the beginning’and th

was the reason “hy she had asked for a stipend of Rs.150 per meénsem

for the periog of this training.

4. WMiss Grover's scheme appears reasonable except in the following

respects;: -

(1) the proposed salary of Rs.200 a month for the teacher to be
s recruited from Britain or America seems much too low and may
: well be doubled., I would prefer to recruit from Britain.

(11) the rent calculated is probably much underestimated.
PG~ AL Qxpepolifene A €84 moteol e ol

I would Suggest that the opinion of the Surgeon-Ceneral be 4
Obtained on Miss Grover's

Proposal s. 3

5f The maintenance of suoh Special schools is necessary for the

P"sidency and Wr.Litt] ehanec was of opinier that work of this

kind was a matter more fop philanthropic endeavour rather than for
“Government itselr,

But misaion*:hich are the only bodies that can

undertake such work are ot likely to be able to financc such ==s=w

I therefore recommend to Government the following which seem

: t°_b' the immediate needs for starting such a school. -

(1) a stipend of Rs,15C per mensem for 12 months from January

13&?192$ for the training at Kurseong,Bengal,together with the ---

trawellzng allowsnce nllowable to. an ofticer of the second class.

(41) that permission be given to Miss Grover to try and secure

na trained worker frgm home on an approximate salary of Rs.400 a —~':fn”

mbnth but that 8he be asked to inform me of the nsmesand qualifica-

ions of applioantg bgf@re a selection is made,




Missionaries of Madraste consider the possibility} f

mentally deficient children Culls B M.Houﬁe,Vepery,dated
19?0
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: _ -i -« We have the honour to beg permission to bring'thp;

request to your notiwe.

come to India to gain axp
view to etarting such a




should be prepared to consider the grant of Rs.1000 fér furnii /e
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' Mise Silvia De La Place,Lady Superintendent,The Childrens

House,Kurseong@Bengal ).

. wn E vh et e an

I have the honour to forward JOu under separate cover five
¥ > %
e
copies of the prospectus of the Childrens House, P

-

With regard to the tralhing of spesial teachdsa at present I
am iraining two students for our own work,but I am williﬂﬁ to accept
other students for training if special nyipends or fees cén be fesan
arranged for them. T have also told Miss Grover of the C.R.Z.Missioxr
'VGpery3Madraa.tha¢ I will undertake the training of a worker for thej.
<3nii?n work she has been asked to inaugurate,

The Government of Bengal will I believe prnfide specisl faci-

- lities for teachers £f from this proevince wishing to take.a i i

traiping:with us,

s . I.have not mentioned in our Prospectus that our final aim is

to establish an industria colony for adult inmates Wﬁo nave passed
tﬁgugh & pericd of training and who will thus be enabled to lead a
useful life under suitable and s#fe conditi&ns.

We will go on to thig ags the need arises we élready haVé sonme
children who will always be our wards,

: N
I might add that we are admitting children from all pé;%s of
India, { _ < ;

\

As regards other Papers on the subject I have nothing ready

at this moment byt 1 shall be glad to send you a copy of my paper

for the Child Welfare Exhibition when I get it back from the =---

{

= Exhibi tion Committee,
e ~ /True Copies/

for Director of Public Insztruction.




-6 The Children’s House, Kurseong.

A (j‘ovemment—alded School under the Educational Department of the
Government of Bengal.

HE Children’s House is a Special School for the teaching and training of children, who throngh !
some mental or physical defect, are unable to benefit by the course in an ordmarv se,hool,"
or compete with normal children.

Such children are divided into three classes— =

(a) Children with some mental defect,

(b) Children who are merely unusually backward, d

(¢) Children who are mentally normal, but physically crippled, needing specml attention and
treatment such as cannot be supplied in an ordinary school.

[Mentally normal children are separated from mentally defective ones].

The aim in each case is to restore as far as possible to the normal, whether ment,ally or
physically.

In the case of mentally defective children, everythmg possible is done to overcome the defect,
but where complete restoration is not likely, the mental powers are called out as far as possnble,i
and a training is given in an art or a handicraft according to individual abihty, as a means of
leading a useful and therefore a happy life, and also of helping towards self-support.

“
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n the case of abnormally backward children the aim is ! 4
t ks i ; :
ol tncttiol ts ol SR s ot o0 develop their powers by the useO_J i (P" .tl.le unustlal strain in dealing with such- work, and the constant surveillance necessary, the |
Special exercises, massage and medical gymnastics are applied as necessar , i s ?f tt}e f?Od’ D apparatus,.etc. mak: e SATIDIBNS SN oL Ky t
T d visiti ¢ Y. 5 ing up such an institution double that of even the best Hill School. i
emporary and visiting cases are received for such treatment. - A ‘ id i L
The work is carried on according to the latest scientific t‘h 5 L ¢ Febs.—The usual fees are Rs. 100 per month (paid in advance), with an admission fee of *
i iy e o methods. The teaching is based on 3 Rs. 10 and an annual medical fee of Rs. 15, and an apparatus fee of Rs. 5, also annual. !
g ense Training. FEach child is carefully examined, tested and studi : i i ’ :
il Gl R et e studied, and a i Special fees are however arranged in the case of parents who cannot afford the above fees
P uit the individual needs of each child. The ke ¢ X
e e responds St e A 2 cnest sense;and the i , and every effort is made not to refuse any really deserving and suitable case.
3 & i i point of beginning, in teaching.” For : In the case of destitute children, application for stipends is made to the Government of the
instance, if a child responds”most readily along the line of hearing, even number work would be ‘ vince to which they bel
carried out by sound, as when strokes on a small gong are used to represent numb b A : i ..e oxfg. Ty A
it ) ers instead of In making an application for admission, a full description of the case must be given, and
A great deal of apparatus s gador sense tiainiiig. Pieces of apparatus'are specially o guar(illans;1 must be prcfepared to give z:i hxstorz of thfe ;hxld and to answer such questions as may be
structed for individual children when necessary. A few of the pieces of apparatu s | considered neosatary-fora proper uadarstepiting SRl
further on. pp s are described A certificate from a competent doctor is necessary. It must as far as possxble state the
' ~ nature of the defect, that the child is not suffering from any mfectlous dlsease, and 15 not an

The health of the chlldren is carefully watched. Charts are kept for each child, The di t .
prescribed according to the special requirements of the children. Sl ‘
The staff consists of specially selected and trained teachers, and hospital-trained nurses

epileptic. [Epileptics are not received at present. ]
Applications should be addressed : The Lady Superintendent, The Children’s House, Kurseong.

Enquiries may also be made of the Inspector of European Schools, Bengal.

T v

The children are never alone, but are under constant supervision. -
15 ok 6 Dinin il hak the eupet of CAiTi oS R i Al e : The ll)mltdemgrzuiodnslprxsmg the institution are situated amidst beautiful surroundmgs in ex- b
: 2 ’ ; , a
of all proportion to the number of pupils. The special staff, the many workers required on account eﬂSl’;;S ;:sutugtlon remains open all the year round.
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Outfit. O‘
b
Boys. 2

1 Overcoat.. : : 12 Handkerchiefs.
2 Heavy suits for evening wear (1 navy blue). 4 Bed sheets.
4 Day suits, 2 heavy, 2 lighter. 6 Bath towels.
4 Woollen vests or banians. 6 Pillow slips
3 Pairs combinations (long sleeved). 1 Pillow.
2 Flannel shirts. 3 Blankets. :
4 Pairs cotton drawers. 1 Razai for spreadi

i adin,
6 Pairs woollen stockings. 1 WaterprooF sheet 2o
820 cott?n 2 1 Pair slippers.
6 Cotton shirts or vests. 2 Pairs strong boots
2 Woollen night suits. 2 Pairs shoes :
4 Cot:‘.on e Al 1 Pair goloshes.
6 White drill suits. 1 Pair woollen gloves.
2 Cotton tweed suits. 1 Waterproof coat
3 Finer drill suits for evening wear, 1 Umbrella. :
1 Sola topee. 1 White counterpane.

1 Straw or felt hat.

Comb and brush in bag with soap, tooth powder, tooth brush, nail brush, 2 wash cloths. Some
buttons and pieces of materials for mending clothes. :

o

(D

Gairls.

1 Hedvy overcoat

1 XAghier if possible.

» Thick warm frocks for evening wear, navy blue

and white.

4 Woollen day frocks.
12 Pinafores.

3 Flannel petticoats.

3 Pairs flannel drawers.
12 Pairs cotton drawers.

3 Heavy woollen vests or banians.

4 Lighter vests for summer wear.

3 Pairs woollen combinations with long sleeves.

6 Cotton bodices (with buttons for use with drawers).
6 Pairs woollen stockings.

6 ,, cotton s
3 Flannel night suits.
4 Cotton ,, e
12 Handkerchiefs.

6 Day frocks (washing) } for summer wear.
3 Evening frocks ,,

Comb and brush i
2 Wash cloths.

1 Good frock for special wear.

1 Sola topee. 3
1 Straw hat.

4 Bed sheets.

6 Pillow slips.

1 Pillow.

6 Bath towels.

3 Blankets.

1 Razai for spreading over mattress.
1 Counterpane (white).

1 Pair slippers.

2 Pairs boots.

2 Pairs shoes.

1 Pair woollen gloves.

1 Waterproof coat.

1 Umbrella.

1 Pair goloshes.

1 Waterproof sheet.

n bag with soap, tooth powder, tooth brush, nail brush, hair wash.

|
!
i
!
:

BB B, (7o T L v






(a and b). As the holes and the pegs are graded with but small difference in size, very careful observation i
necessary to select the right hole for a peg. The child is allowed at first to experiment with the board and pegsC)
he wishes. »

He is then taught to take up a peg, and select what looks like a proper hole before trying to fit th
hole is pointed out to him, and he is asked to select the right peg. He thus leagns to discriminate Beyy
different sizes, and to be accurate in fine gradations. y

(c) The fact that he is not allowed to try several pegs to one hole or try several holes with one peg,
decisive action, and to precise movement of the hand in learning to place the pegs right the first time.

(d) After a while, the child is encouraged to make efforts at speed in filling the board. He is later on given a
time-limit as he progresses in skill, and it is suggested that he keeps on trying to beat his own time record, Used
thus, this is a valuable piece of apparatus for counteracting a tendency to uncertain movement and erratic actirn,
and for quickenihg all the powers and ensuring rapid action in response to quick and keen observation.

The two pieces of apparatus described above give some idea of the various means that are used in the teaching,

A great deal of apparatus is used that we are unable to describe here.

Reading, Writing, Arithmetic, etc., are all taught by special methods, using devices suited to each individual
child.

The aim in every case is to give as much of a general education as possible.

peg. A
cen the

trains to

Programme of Week Days.

7 AM. Chota Hazri. 1 P.M.-2 P.M. Rest.
7-45 A.M. Prayers. 2-30 P.M. Dinner,
8 A.M.-10 A.M. School, First Session. 3-30 P.M.—4 P.M. Free play.
10 A.M. ~Breakfast. 4 P.M.~6 P.M. Organized games and exercise.
10-30 A.M.-11 A.M. Recreation, 6 P.M. Supper.
11 A.M.—1 P.M.  Second Session, chiefly Hand work, 7 P.M, Baths and bed.
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Educational Measurement

By EARZ/L. KING.

1‘;‘» What is called educatibnal measurement, or, more
o\ sely, the measurement of class- oom products, is com-
paratively new. The first reliable test dates back only
as far as 1910; while scales for measurement were first
used in a large survey only in 1912. Since then, the
movement has spread in America, until no survey 1s
complete without the ““ objective evidence” furnished
by tests; and normal schools and university schools of
education give regular courses in educational measure-
ment. There are, of course, asin all new movements
the dangers incident to novelty, such as too hasty gener-,' :

alizations from the results obtained and the careless

use of untried tools; but the movement itself is beyond
the experimental stage. Some of the most valuable

material collected in large surveys, like those of Gary

and Cleveland, was obtained by this means.
Measurement is not meant to displace expertin-
spection, or even the present system of examinations.
To the former it may serve as a check, or as corrobora-
tive evidence, and can also facilitate comparison be-
tween school and school, on a common basis of judg
ment, which is rarely if ever done under present con-
ditions. Likewise, when once tests are standardized,
they serve as excellent guides, as to the proper content
and scope of examination papers. Being easier to give
and to scale than an examination paper, they make pos-
sible a higher degree of precision in marking, and con-
sequently a safer basis of judgment as to actual results
achieved. Bt g
Of course, educational measurement cannot be ap-
plied to the total product of a school system. There

are certain products too elusive to measure or tabulate.
It will be fouud, however, that tests frequently bring

to light essential facts on matters hitherto considered

too elusive and individualistic to be judged on any

basis other than that of chance impression, or of guess
work. In addition, it is not at all improbable thatwhen

we find means of measuring *“ the higher phases of the
products of class-room teaching™’ we shall find results

g,losely paralleling those obtained by measurement of

» mechanics of study ; for after all, successand achieve-

_ntin these higher phases is not infrequently foun-
dationed by success in a mechanical way. There is so
large and interesting a field open to us in the measure-
ment of measurable products, that we need not at pres-
ent be concerned over the immeasurability of others,
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Thisis especially true in India because here we
can not only compare between school” and school, but
can also set our results over against American schools.

This facilitating of school to school comparison is
not the only value to be found in educational meagsy g -
ment. [t makes possible, in more concise form thaﬁ
possible in ordinary examinations, the study of individ-
ual variations within a class, a study attracting con-
siderable attention in America because it is realized
that compact classes of “ low variability ” indicate
higher teaching and administrative ability than do
those where variation is marked and persistent

In appraising curriculum content and establish-
ing what may be called irreducible minima in the sub-
ject matter of the several courses, educational measyre.
ment is an effective aid. For one thing, the prepara-
tion of tests necessitates a type of study of text-book
and subject which tends to brush aside all nonessentials
and get to the heart of a subject. In some cases, the
text-books of a decade are reviewed, in order to ascertain
degrees of emphasis and frequency of notice of various
topics, in order that tests may include only such matter
as a wide range of experience has proven worth while,

They likewise tempt one to more unconventional
forms of testing than the traditional examination, and
bring to light sofme of the causes of the difficulties en-
countered by students. One such test made clear that
the language of text-books and adult expressions so
common in such books cause much difﬁculty.

In yet anothér important particular, tests are of
value; —more often than we realize, there is a slowin
down, a stoppage and wastage, at the High Schoo
stage. Progress there is often not as marked or as pro-
portional as it is lower down. By means of standard.
ized tests, this can be traced from class to class, and in
time even from individual to individual. In this way,
the place of an individual or a class can be traced in
relation to the system as a whole, and weak points
strengthened before it is too late,

Again, educational measurment often bri.gs to light
exactly what teachers’ marks too often conceal. This
is illustrated by S. A. Courtis, one of the most promin-
ent exponents of measurement: “ The teacher of a
fourth grade class recognizes a paper as an exceptiong®
paper for the grade, and marks it, let us say, 95 per cei.
The teacher of the eighth grade class also assigns a
mark of 95 per cent. to a paper from her class. Numer-
ically, the two papers are equal; yet both teachers would
agree that one paper is better than the other. The,
marks have served the teacher’s purpose; but from the

3

point of view of a survey, they .conceal the most im-
portant elements that the survey wishes to reveal, i, e.

the real quality of the compositions a,n_d the amount of

progress that has been made from: the fourth to the
ight grades. If, however, the two papers are marked

1:1 terms of the scale and one is found to be of quality

||

40, while the other is of quality 8o, itis possible to say
at once that one has twice as much merit as the other.”

Finally, measurement will tend to clarify aims and
objectives in the teaching of a given subject. Many
teachers do not know exactly what is required of them,
what standards they are expected to measure up to, and
what other teachers are doing in similar circumstances.
It will indicate to a teacher how much of the apparent
progress is due to mere increasing maturity and how
much to training.

Summing up the advantages to be obtained from
measurement, we may say that it facilitates school to
school comparisons, indicates individual variations,
clarifies aims and objectives, establishes minimal  re-
quirements, tests the educational value of subject mat-
ter, clarifies pupils’ difficulties, puts teachers squarely
up against general, rather than individual or local stand-
ards, and enables heads of s_chools to see their schools
as wholes and their classes in rela}non to each other.

Of course, there is the other side to be considered.
Educational measurement is not, and never _can be,
exact in a scientific sense. But that is not saying that
it is less exact than some of the hit or miss methods at
nt employed as tests of schoql efﬁc1ency'. Individ-
ual variations caused by 11ered1ty',‘ maturity, school
training, physical states, and such factors as defective
s or hearing, make results only approximate. But

itions of tests have made itclear that the variations
iy s marked as might be expected and that class
e it i are fairly stable. Courtis frankly says that
ﬁvegdgefional tests are as reliable as a physician’s ther-
. uctar and no more so. They register with absolute
?%m;et:ness and perfect exactness the precise p’erfqm_l-
o f egch child under the given conditions” This
arce (:1t of uncertainty is notimportant enough to off-
8 emﬁ advantages enumerated above, and is no greater
fl-en:utx t;at surrounding examinations aund tests of the
cu,rr%}lllt tylf):r educational measurement has been applied,
> Qneu(siegrée or another, to writing, reading; arith-
netic, geometry, physics, English composition, spelling,
med history as well as to general intelligence. Mgst of
:llllese tests are American, but are quite easily adaptable
to Indian conditions. Many can be used without adapt-

prese
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ation. In addition, tests in Indian history are now
available and others are planned. It is now possible
for an Indian school to be tested in at least six subjects,
and the number will be increased in time.
Within a given subject, tests vary largely in typs>>*
as will be seen from the following summary: e

SPELLING: 1. Graded lists of 20 words per class selected
from the 1,000 commonest words in the English language. In
these tests, comparison with Cleveland, Gary, and 84 American
city results is possible. 2. Words from these same lists inserted
in dictation exercises. 3. Spelling tests based on the frequency
with whiceh these words are used in class compositions.

HANDWRITING: Any given specimen of writing judged
by comparison with a scale such as that of Ayres.

ARITHMETIC: Standardized tests in addition, subtraction,
multiplication and division, as given to American pupils, laborers,
sehool superintendents, stenographers, housewives, teachers,
highly paid business men, ete. No reasouing tests are given, be-
cause of the diffieulty of determining just what constitutes a fair
test in this particular,

ENGLISH COMPOSITION: A diffieult subject to test, and
one of the last to be undertaken in an experiment. Ordinary
teachers’ marks vary enormously, even from time to time. Scales
like those of Hillegas and Willing indicate .standards scientifie-
ally established, against whieh any given composition may be
placed. :

READING: Tests of content as well as expression, May
be used as partial tests of general intelligence., A wide variety
‘available. ; :

HISTORY: Character-judgment, informational, completion,
reasoning, ete. These are usually &G_Mz tests, Character-
judgment and informational tests ongt Msho‘mmesan eriod are

: ngw ready, and those for the British period will soon avail-

8

' CIENCE: These vary from subject to subject, and inelude
. sin ‘nature study and observation, as well as more complicated
 reasoning tests. 3
.~ PHYSICAL: Y.M.C.A. tests for use in rural schools, and
the Gary tests, The latter afford an bpportunity for farther
- eomparison with American schools

GENERAL INTELLIGENCE: Like those administered to

the American army. Others graded for sehool use,

1 am anwxious to obtain scores from Indian schools,
in order to establish Indian standards comparable to
those already determined in America. I sh/ll, therefore,
appreciate it, if heads of schools who are interested and
willing to co-operate would write me, as soon as possible.

It will be to the advantage of all concerned, if a large
number of pupils can be thus tested and new tests standy
ardized, as soon as possible. Typewritten tests will be
furnished wherever ossible, and where printed copies
are necessary, they will be furnished at cost.

Narsinghpur, C, P,




A

estemoippy =g




	Image00687
	Image00688
	Image00689
	Image00690
	Image00691
	Image00692
	Image00693
	Image00694
	Image00695
	Image00696
	Image00697
	Image00698
	Image00699
	Image00700
	Image00701
	Image00702
	Image00703
	Image00704
	Image00705
	Image00706
	Image00707
	Image00708
	Image00709
	Image00710
	Image00711
	Image00712

