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Superscribe cover con-
\ taining reply—

Post Bex No. 189.

The Hon’ble Mr, C. M. WEBB, LC.S.,
Secretary to the Government of quu

Chief Secretary to the

Az

Government of Hﬁdras. ‘i_

Rung(mn the.. .-.,y..w... .......

I am directed to forward, for the

tion of His .Excellency the Governor, a ébpy of theHB'

Colleges in Burma, together with the Local Govern

Resolution thereon.

I have the honour to be,
oir,

Yowr most obedient servanfg’
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lines auvgeeted by the COmmittee. Aa oa os in poin
the use. of the matioﬂal Anthem, the d1 ay ot portséita of their
Ma;esties the flving o¥ the union Jack, hoiidays for the ¥ing's
birthday and Du;bar Day, the 1@portanx place given in school
curricula to bivécs and lnﬂian 2#3 British History and Fgagrapry,
the use of optica1 lanterns &nd the increasing attention given to
gschool games and physical training. . .
3. Other matters referred to in the report are of geparal l
#educational importence, e.g., the extension of female education
and the hetter starfing of schools. Problems of this kind are
continually betore me and L do not find in the Burma Report any
help to their solution, nor are they completely soluble. It.1s8
&8s much as can be expected if gradual progress on right lines 1is

being efrtected.

4. vhis does not seem to me & suitable occasion to discus(

the grave problems resulting from the presence in India of foreign ‘

‘Migsions.

5. I do not think that it would be useful to institute &n
imperial Idea Standing Committee.

6. One means for the dissemination of the Imperial Idea
that we do not use is the celebration of the HKmpire Day but this
is merely hecause a date has been fixed for it when all educa- .
tional institutions in this Presidency are in vacation. Some f
attempts were made & few years ago to introduce saluting the flag.
These gave rise to serious trouble in & Muhamadan school andul '
anm far from confident that the use of such a ceremony would be
approved by the most loyal Hindu opinion and feeling. |

1 have the honour to be,

St r
obodient servant,
(._-——-

birector of Public Instruction.
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From the Secretary to the Govt. of Burma, No
14 B--57, dated the 29th June 191

- -

Subject.

.

Repurt of the committes appointed to asc
and advise how the Imperial Idea may be
inculcated and fostered in schools

colleges. ’

- - -

A draft letter acknowledging the
of the report is submi tted.

2. A summary of the recommendations made bj
the commi ttee is contained in chapter XVII -
41-48 - of the report. The principal recomm

tions are nutEdchebowrss tefroclucsd belovf ‘
School Superintendents and Headmasters.

(1) In all Government Anglo-vernacular hi
schools, the Principals should eventually bor
officers in the Indian Educational Service.
(2) The superintendents or headmasters i
aided Anglo-vernacular high ssdwoswsi aohoel '
should be of British nationality and of a
equivalent to that of an officer in the Indi
Educational Service. g
(2) The headmasters of Anglo-vernacula:
normal schools should be British subject
in England or the colonies and able to

and give expression to the Imperial

nationalities or origin ‘lhoilla?#é&
engage in educational work in By
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(6) An appreciable proporti
in the non-British college and
should beqBritish descent and national

(6) Facilities for the training o
and Anglo-Indians in British or col

vernacular normal schools. |
(7) Important posts in Government

salaries should approximate those paid i
Government schools.

aching of Geographyv and Hi

(8) A uniform course in Geograph:
adopted in vernacular, Anglo-vernacular
Furopean primary and middle achooll,l'ﬁd
books introduced. e

(9) ALl schoolsshould possess cop
world map as published by the British

(10) Appendices to the vernacular
should be written introducing ele
information of the Kiltory..ef Bur
British Bmpire. |

(11) Geography and His
Imperial point of, vin
subjects taught in colle
(12) The 1iterary work
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"in the vernacular schools should be bro

1 British Movement but udtptod‘ to the nee

should be drawn up,and introduced as a
‘subject in standarde II to VII, similar
‘being added to the history course in the
schooi departments and the importance orrf}
‘civic training emphasized in Normal courst
| (15) Civics should occupy a prominen
in the subjects taught in the University.

(16) Special attention should be deve
athletics.

(17) Athletic proficiency and sbility b
games should be insisted on in the case ef"
tion of each Anglo-vernacular and MrOpltn
School staff. |

(18) Athletics should play a much 1:
in the life of the Normal student who shou
advised as to the best methods of organizin
athletic sports, interhouse tournaments '
forms of sport.

(19) The question of play-groundk c

notico of the Divisional Boards.
(20) A Boy Scout Movement based on

mgxt eventually be mtroduood inh"

aohool 8.

gin school or qol‘hf@;,

‘being reimbursed ﬁé; th
,looal Ganmt. Bff




Seott. 218 (3) -29,004—16-1-17.
7 R

'NOTES, 

/

tu’fﬁ gl d’*‘)‘{““ﬁt “5 : Vobn |

2

' e
s ((;l )

{ ' ’ ]
(54 | . hoa U NSl
@
;

g b : & i
g i i
g J ’i

frequently explained to pupils and

g, displays with action songs should be |

- at speech days and other festivals.

(25) On Bmpire Day schools and colls

: should be encouraged to hold special

=~y e  which national smusements should form

+ | 8  at which there should be a parade before

2 flag and speeches explaining the aigd"

the festivities.

| (26) At least one verse of the Na

7 , . Anthem should be sung on all occasions

] T | Nagis aaiviet wi close ef
. | school functions.

{6 hachinul b (27) Parents of school pupils nho

‘ ! ? S ! ! frequently invited to school antoﬁ

g NOTRAVE é (28) A1 colleges, e j“hwh

: | St | schools should possess a magic lan

‘ (29) The complete urinsn'

W




Ly

(MM G1(k%) - pagelafrohof-  (31) Officiale of all depa: ner
' asked to vieit schools more frequen

oy ode - (32) Heads of firms should be aske
 to their assistants the desirability of

. in forwarding the Imperial idea.
LBy e g (33) Buropean ladies should be en
to visit and take a direct interest in

¢ . schools. ,
o (34) A system of lectures on Inp‘ﬁ
subjects should be organized on the li
University extension lectures in England

General. |

| (35) A standing cormi ttee should

e o1 -pose W’)"‘QM' appointed to discuss the action taken in

'

y ; past year It.o make further recommendati

report to the local Government on put
and future policy.

3. The Government of Burma have m
resol ved

| (1) to appoint a standing commi
F’M fmwui Aiiiy o veford| consider the uriouo.roomondl.t‘iml
[ ~ committee already convened and to advi

1 | future policy to be followed,
(2) to give effect to the

W (1)) o~/ 1 committee in regard to manag
S i and staffs of Buropean Normal
f schools as far as fimcid '
(3) todmthutmm




(5) to make mmmt.’
7 r,, Ly wf» the special comittu to be ap
‘ : - superviesion of the Boy Scout Move
. guidance into approved and benefici
(6) to consider in conluitttim
standing committee and the Director o
: W ' Instruction the question of in@neing

) ol  of all departments to take a personal
~ in schools and of addressing the heads
o Mt . with a view to enlisting the co-oper
. support of their assistants in school .
and also to ascertain if the sympcthy
i: interest of European ladies can be enl
| . the girls' schools in their neighbe
L3 i B | (7) to take steps for the prep
| e - manual of civice and of information

— 1 - the Empire for special use in |

After the issue of the dnft
file may be forwarded u.c. to the

measures recommended in the repo:
be adopted in this Presidency.
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In InDIA:

Tuscxzr, Srivk & Co,, Calcutta and Simla.

W. Newssn & Co., Caleutta,

Tuacker & Co., 1td., Bombay.
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have proposed machinery by which to examine its working periodically.
The special thanks of Government are due to the Honouralﬁ:vle Mr. B. S
Carey, C.S.I., C.LE,, V.D., the Chairman of the Committee, for his
strenuous labours. In this, as in many other cases, Mr. Carey has
communicated his zeal, enthusiasm and practical sense to those with
whom he has worked. Mr. Carey has brought to His Honour’s notice
the admirable hard work and enthusiasm of Mr. J. M. Symns, Inspector
of Schools. To Mr. Symns, also, the thanks of Government are due
and are accorded.

4. Before considering in detail the recommendations contained in
the Report it will be convenient to refer to that which has been placed

last by the Committee, and which forms the subject of Chapter XVI of

the Report, v7z. that a permanent Standing Committee shall be consti-
tuted in order to perform the following functions :—
(i) to modify or augment the present recommendations,

(i) to meet annually to discuss the action taken in the past year,

(iii) to ascertain whether the movement is being hampered in
any schools,

(iv) to make further recommendations,

(v) to report to the Local Government both on past results and
on future policy, .

(vi) to organize a system of lectures on Imperial subjects on the
lines of the English University Extension Lectures and
the Gilchrist Trust Lectures.

Sir Harcourt Butler considers that a permanent committee is
essential to ensure that the remaining recommendations are _carefully
examined from their practical side and put into effect as far as is practic-
able from time to time. He is accordirgly pleased to direct that a
Standing Committee, to be called the Standing Committee on the
Imperial Idea, shall be'constituted with effect from the ist July 1917 as
follows :— :

A Chairman to be selected by the Local Government.

The Principals of the Government and Baptist Mission Colleges.

Eight Deputy Commissioners (one representing each division and
nominated by the Commissioner of his division).

All Inspectors of Schools.

Eight Superintendents of Aided Schools nominated by the Director
of Public Instruction (four of whom should represent the Buddhist
community),

One member appointed by the Rangoon Chamber of Commerce.

One member appointed by the Rangoon Trades Association.

One member appointed by the General Council of the Young
Men's Buddhist Association.

In addition to the six functions specxﬁed inthe Report as forming
the sphere of duties to be performed by the Standing Committee, the
Standing Committee will be asked to undertake further activities subse-
~ quently detailed in this Resolution.

ment in Burma, : :
{viii) to assist the Local Government in the-creahon of an
- Employment Bureau, * i _»
(ix) to assist the Education Department in workmg outa d
scheme for improving the relations between the public
the schools, g
(x) to confer and co-operate with the Burma Branch of tﬁw
Burma Society in questions of ,mutual mterest f0- ﬁlﬂ.
Standing Committee and the Burma Society. :
His Honour is pleased to appoint the Hon'ble Mr. B. S. Carey‘
C.Sl1, C.1LE, V.D,, to be the Chairman of the Committee for tbe ﬁrtt
year of its workmg

5. The Local Government accepts the general principles on wbicB
the recommendations of the Committee have been based as forming a
suitable line of policy to be followed. Some of the proposals can be
adopted at once, as soon as arrangements can be made by the Education
Department for putting them into effect. Others require careful

examination, and cannot be adopted until their feasibility has been ’

established. For instance, the consideration of all questions regarding
the staff, the colleges and the courses of study of the proposed University
of Burma, must be deferred until the orders of the Government of India on
the draft University of Burma Bill have been received. The recommen-

dations of the Committee so far as the University is concerned will then
be examined and their incorporation into the scheme of the U “iversity
considered. In considering these recommendations, and indeed i
endeavours to carry out the suggestions contained in the Rep

Local Government will seek the advxce and the asshta

Standing Committee,

6. A section of the Report is concetned thh
questions of school superintendence and the teaching s

~and of Anglo-Vemacular and normal schools,
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the Government of India. The Local Government will bear in mind the
suggestions made by the Committee with regard to the management,
superintendence and staffs of European, Normal and Anglo-Vernacular
Schools, and give effect to them ds financial conditions permit.

7. Another important recommendation is that made in para-
graph g of the Report to the effect that in all aided Anglo-
Vernacular High Schools (including those managed by foreign agencies)
either the Superintendent or. the Headmaster should be of British
nationality, and of a statuis equivalent to that of an officer in the Indian
Educational Service; and that until an adequate supply of such persons
with the requisite qualifications is forthcoming from the indigenous
races of the province, the posts should be filled with candidates of
British birth.  The significance of this recommendation is enhanced by
the fact that three members of the Committee (Brother John, Father
Perroy and Dr. Gilmore) are representatives of the foreign agencies
managing so large a proportion of the schools concerned. The
Lieutenant-Governor takes this opportunity of expressing his warm
appreciation of the great interest in the welfare of the province evinced
by these threec members of the Committtee in the attitude which they have
taken. Burma owes a debt which can never be repaid to the foreign
missions which have so gererously co-operated with Government in the
provision of secondary and higher education for the Burmese. It is in
no spirit of ingratitude for the work accomplished, and with no want of
appreciation of the efforts that have been and aré being made, that
Sir Harcourt Butler himself considers that this recommendation must be
accepted if the inculcation of the Imperial Idea is to be successfully

accomplished. Its acceptance does not imply any immediate or revolu-

tionary changes. It lays down a general principle to be followed as
occasion permits. The extent to which it can be applied will be a subject
for subsequent consultation between the Education Department and the
missions concerned, with the assistance of the Standing Committee and
the whole question will have to be referred to the Government of India,

8. The recommendations concerning the teaching of Geography,
History, Morals, Civics and Literature, contained in Chapters V, VI,
Vil and X111, and those concerning the adoption of methods of visual
instruction in Chapters XI and X1I will be considered by the Education
Department with a view to making the necessary changes in the curricula
of the various classes of schools and standards concerned. The question
is by no meansa simple one. The courses of study are alrcady so over-
full that some sacrifice will be necessary in existing subjects before room
can be made for the expansion of teaching in the subjects recommended.
The qualifications of teachers have necessarily to be considered, and
arrangements must also be made for the training of future teachers in
these subjects. Sir Harcourt Butler especially desires to draw the
attention of the Education Department to the Chapters of the Report
embodying the recommendations of the Commutee on visual instruction.

* -

the figures quoted are so striking as to render necessary a reference to

- The methods adopted for conveying mstmctlon are in some r
important as the substance of the instruction imported. The ir
of the Imperial Idea can be effected principally by touching the magmﬁ_
tion, and the surest way of appealing to the magmahon is througlb e
eye, rather than by methods of oral instruction. - it

=

. 9. The outdoor training associated with school and coﬂege h(e ot
ois of equal importance with the actual instruction given in school hours,
T in fostering a spirit of Imperial consciousness. The Committee have
. B : given due weight to this external side of school and college training in i
: : the chapters on Athletics, Boy Scouts and Volunteering. The'remark-
able aptitude of the Burman for athletic games renders this method one
% -’ of great promise in achieving the objects to be attained. The attention
- of the Education Department is being drawn to the recommendations of
the Committee as regards the provision of playgrounds and the training
of teachers in athletics. The newly formed Divisional Boards have a
unique opportunity of extending the benefits of a sound training in
athletics into every vernacular school however remote. Copies of the
Report will be supplied to the Boards and they will be requested to
carry out the suggestions made by the Committee. The suggestions
made in a later chapter of the R eport (Chapter XIV) to the effect that .
~ non-official Europeans should be invited to assist in the organization of
1 school athletics is worthy of adoption, and if it can be put into effect
should prove of the greatest advantage to sport generally, to th‘e
{ schools, and to the ereation of that atmosphere of unity and co-opera
' tion in which the Imperial Idea can best flourish.

e

10. The recent orders of the Government of India ’contaiﬁed in
Education Department letter No. 260, dated the 22nd March 1917,
from the Government of India, will enable the suggestions of the Com-
mittee with reference to the adaptation of the Boy Scout system to the
requ:rements of Burma to be put mto practlce. The lmpottan ~

"¢ bean wndely cxrculated to Administrative and Educa, 2
following extract may here be given to mdlcate the e

- which must be fulfilled before a new troop can be orga

“I am therefore desired to explam that whercver ﬁ _Scouts

however, much impressed with the absolute nec:ssnty of ¢ j
zatlon, if it ls not to be Worse than useless is ajrea.lf* livfng
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(o )

will be available for any new troops that may henceforward be organiz

It is perhaps in this respect, z.e.,in the provision of trustworthy and
efficient scoutmasters for troops of boy scouts, that the assistance of
members of the public. both official and non-official, which forms the
subject of Chapter XIV of the Report, can be utilized to the greatest
advantage. One of the most fruitful objects to which the endeavours of
the Special Committee to be appointed can be directed, will be the
supervision of the Boy Scout movement and ﬂs guidance into approved
and beneficial channels.

11. The recommendations of the Committee on the subject of
volunteering raise many issues which cannot be settled without due
consideration. The military authorities will be consulted with reference
to the proposals contained in Chapter X of the Report, and definite
orders must necessarily be deferred till their views have been ascertained,

12. Reference has already been made to the suggestions contained
in Chapter X1V with the object of improving the relations between the
public and the schools. The Local Government has for some time
been in communication with the Burma Branch of the Burma Society
with a view to assisting it to become an effective channel for communi-
cation between the public and the schools. Conferences between this
Society and the Standing Committee would be of great value. Another
effort, which has not yet got beyond the stage of discussion, is being
made to create an Employment Bureau which will serve as a connecting
link between- trained students of all classes, and the commercial and
industrial worlds. This is a subject to which the attention of the
Standing Committee can most profitably be given. As soon as the
Committee has got into working order, it will be asked to take the
question up from the stage at which the preliminary arrangements have
already arrived. The recently created Divisional Boards and ‘the
Rangoon School Board will, it is hoped, give valuable assistance in
stimulating the interest of both officials and the general public in educa-
tion. With regard to the recommendations that the Local Government
should set before officials of all Departments the necessity of takmg a
personal interest in schools, and address the heads of firms with a view
to enlisting the co-opcration and supporc of their assistants in school
activitics, measures will be taken in consultation with the Standing
Committee and the Director of Public Instruction. Similar action will be
considered to ascertain if the sympathy and interest of European ladies
can be enlisted in the girls’ schools in their neighbourhood.

13. The Committee appreciate the efforts made by the Education
Department in enlisting the services of the Buddhist priesthood in the
improvement of general education, and recognize that success in this
respect must be slow and gradual. There is a tendency for the schools
under the younger and more progressive pangyss to come gradually on
to the register of schocls aided by the Department, but any attempt to

Scouts Association in India, and it will only be on rare occasions that such men

o valuable series of notes on the various subjects considered b

special use in monastic schools should be prepared by, orin co
tion with, a member of the Buddhist priesthood, is valuabjc,
will be taken to see that it is put into effect. ¥

14. The Lieutenant-Governor has read with much apprec

mittee which have been published as Appendices to the Report.
concurs with the expression of appreclatlon of the Committee for t
work of Mr. . M. Symns, L.E.S., in preparing eight of these nntes
covering so wide an area of research and investigation, Mr. Claytoﬂ’s
note on the encouragement of the Imperial Idea in Burma and the
note of Professor Ross on the History of Burma from the Imperial pbii‘ft ‘
of view, are full of suggestions and add conslderably to the value of the
Report. .

the Committee and Sub-Commlttees, to selected oﬁicers and
‘officials and to certain institutions.
- Ordered also. that this Resolution be published for generai mtorma-

tion. ol vk s el '*

By order of the Lieutenant-Goygmr"of Burma,

¥

C. M. WEEE,;
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(iv) “Celebrations of special occasions, such as the King's and

Queen’s Birthdays, Durbar Day, and other suitable historical anniver-
saries ;

(v) “The introduction of items of Imperial significance in such
functions as ‘speech days’, ‘ opening days’, ‘prize givings’ and other
school and college events ;

(vi) “Cinema or magic lantern exhibitions of royal processions,
incidents in royal public and private life, Imperial events, State ceremonies,
the Army and Navy and the leading centres of the Empire ;

(vii) “Visits, when possible, to places of interest, parades or
reviews of troops, docks and ships (especially warships) ;

(viii) “ The teaching of songs and poems inculcating the Imperial
spirit, love of country, or other patriotic motives; a competition with
suitable rewards to endeavour to obtain a national song suitable for
Burma as part of the Empire ;

(ix) “ History, geography and reading lessons on the structure,
growth, extent, importance and meaning of the Empire and the relation
of Burma to the Empire ;

(x) “Systematic lectures by teachers and lecturers on various
aspects of the Empire and the Imperial idea ;

(xi) *“ The preparation of suitable text-books ;

(xii) ““ The performance of patriotic plays, especially those
touching on events in Imperial and Burmese history.

(3) “In order to ascertain to what extent action may be practic-

able, and to make definite recommendations for rendering such action

effective, His Honour is pleased to appoint a Committee comprising
the following members :—

B. 8. Carey, Esq., C.S.I., C.LE,, V.D., Commissioner, Sagaing -

Division,—Chairman.
The Hon'ble Maung Bah Too, C.L.E., K.S.M., Rangoon.
J. G. Covernton, Esq., C.L.E., Director of Public Instruction,

Burma.

M. Hunter, Esq., C.LE., Principal, Government College,
Rangoon,

H. Clayton, Esq., 1.C.S., ‘Director of Agnculture, Burma,
Maymyo.

Revd. Dr. E. W. Kelly, Principal, Baptist College, Rangoon.

S. W. Cocks, Esq,, LE.S,, Inspector of Schools, Pegu Circlé,
Rangoon,

J. T. Best, Esq., Principal, St. John’s College, Rangdon

Revd. Brother John, St. Paul's School, Rangoon. :

Revd. Father Perroy, Roman Catholic Mission, Thénzs. ,

U May Oung, Barrister-at-Law, Rangoon.

R. R. Brown, Esq., 1.C.S., Registrar, Chief Court, Lower Burma,

(4)\“ The subject-matter of the enquiry offers a wide field for
investigation. The measures specified in the seeond paragraph of this

»

i

Ruolutmi are mt intended to limit the mpe e( the mu )
Comnmittee. They are rather suggested as a basis of discussion,
Lxeutenant-Governor will welcome any proposals whxch will promot :
end in view.” |

2. Inaddition to the members named in the Resolution, the followmg
members were subsequently appointed :—

B. H. Heald, Esq,, I.C.S,, Dwnsxonal Judge, Hanthawaddy
J. M. Symns, Esq, LE.S, Inspector of Schools, Ma‘ﬁéalay
Circle. :

The first meetmg of the Committee was held at the Government
College Rangoon, on the 7th August 1916. After an introductory | m
address by the Chairman and a general discussion, the following Sub-
Committees were appointed to investigate the lub)ects refen'ed to m
the Resolution :—

(@) Sub-Committee I—
B. H. Heald, Esq.,ICS.,-—Clmxm , gt
The Hon’ble Maung Bah Too, C.LE., K. S M. E
S! W. Cocks, Esq., L.LE.B, : :
R. R. Brown, Esq, .C.S. : e
The Revd. Father Perroy. :
J. M. Symns, Esq., LE.S., 27

In addition to the above members, the following ladies and gentle-
men were co-opted to assist this Sub-Committee :—

Miss Hughes, Superintendent, Morton Lane Glrls’ Sbhoéj,kz.:‘
Moulmein. o

Miss Orcutt, Principal, Methodist Anglo-Vemacular School East-

, Rangoon.
> L, W Taylor: Mg RS Pnncnpal Govemment Anglo-f
Vernacular School, Rangoon. o

Revd. H. I. Marshall, Superintendent, American Bapm ission
High School, Tharrawaddy. ,. <N

F. D. Hardinge, Esq., Headmaster, Govammga;
Vernacular School, Pegu. :

8. J. Gray, Esq,, Headmutet, Ge!emmeat
School, Prome.

The subjects dealt with by this Sub-ee‘j’
under items (i), (i), (iii), (W)) (v), (V‘) Bl'ld ( ) of

() Sub-Cmmltu II—
) R R. Brovm Esq.,l
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Co-opted The following gentlemen were co-opted to assist this Sub-Com-
i mittee :— : s

J. S. Furnivall, Esq., 1.C.S.
Captain Casson, .A.R.O. (1.C.S.)

Maung Po Byu, Assistant Govemment Translator. | Rangoon
Maung Tin, Professor of Piili, Government College, Centre.
Rangoon. : 0

]. A. Stewart, Esq., 1.C.S. A
‘The Wetmasut Myosa Wundauk. y Mandalay Centre.

Maung Bya, A.T.M.

The subjects dealt with by this Sub-Committee were those shown
under items (viil) and (xii) of the Resolution. -

Sub-Committee (¢) Sub-Committee I1]— ke

IIL
M. Hunter, Esq., C.LE.,—Chairman.

Revd. Dr. E. W. Kelly, American Baptist Mission,
J. T. Best, Esq. '
S. W. Cocks, Esq., LE.S.

H. Clayton, Esq., .C.S.

Revd. Brother John.

Maung May Oung.

J. M. Symns, Esq., L.LE.S.

Co-opted The following ladies and gentlemen were co-opted to assist this
S Sub-Committee :—

Miss Colbatch Clark, Principal, Diocesan Girls’ School, Rangoon.
Miss Laughlin, Principal, St. Mary’s High School, Rangoon.
Dr. G. R. T. Ross, 1L.E.S.

Mr. Yeo Wun Sin (Secretary).

The subjects dealt with by this Sub-Committee were those shown
in items (ix), (x) and (xi) of the Resolution.

The Sub-Committees as formed were able to carry out the neces-
sary lnvestlgatlons but Sub-Committee Il found that the work of
reviewing the literature of Burma was too laborious to be done by
members themselves and that the work could better be undertaken
by—

Advisory Board. (1) An Advisory Board,
(2) A whole-time editor,
(3) Two sub-editors.

An Advisory Board was therefore appointed composed of the
following members :—

The Hon'ble Maung Bah Too,—Chairman. .
Maung May Oung. :
Maung Po Byu. : . ’




Definition.

General Prin-
ciples.

Appendix A,

CHAPTER L
The Imperial Idea. : ;

3. The Imperial idea, as this Committee understands the phrase,
denotes a sense of the unity of the Empire, the nations and peoples
composing which, despite diversities of creed and race, are bound
together by common principles of justice and right, and find withit? the
Empire by self-sacrifice and co-operation the best means of national
self-development. Of this idea the King-Emperor is the personification
and the flag the symbol.

Although the aims of the movement which has called this Com-

mittee into being would appear to be self-evident and require neither
justification nor explanation, yet the fact that no systematic endeayour
has previously been made in this province to foster the growth of the
Imperial idea in schools and colleges, renders it desirable that we should
explain the lines on which we have carried out our investigations and the
general principles on which we have based this Report.

4. This Committee realizes that there is no lack of passive loyalty
in Burma, that the Burman of to-day after years of settled government
and material prosperity acquiesces in the Imperial connection. But

such loyalty as this is not the loyalty which we have in mind when

we speak of the Imperial idea. As Mr. Clayton has shown in his note
on the encouragement of the Imperial idea in Burma—a note which is
attached to this Report——such an idea implies on the part of the Burman
an active loyalty to the Imperial connection which.can only be produced
on the basis of sentiment. It is therefore the duty of education to
appeal to that sentiment and to teach him as an individual that fidelity
to principles’and right is the bedrock on which loyalty is founded, to
teach him as a Burman that it is only ‘out of love of his country and
belief in its future that active loyalty to Empire can be developed, to
teach him as a citizen of Empire that his liberty and prosperity depend
upon the maintenance of the Imperial connection.

And so we have found it necessary to investigate a wider field than
that suggested in paragraph 2 of the Resolution and to regard the
question of character formation in our schools as the foundation-stone
on which all efforts to form a sane patriotism and a true idea of Empire
must be built up. 4

And thus our task became a threefold one.

In the first place.we have endeavoured to show how formation of
character in our schools may be furthered by direct and indirect
agencies ; secondly, we have suggested the methods by which the children
of Burma may be taught to know and love their country, its past history,
its traditions and its future potentxahtnes and, thirdly, we have indicated
the means by which a spirit of active loyalty may finally be aroused.

CHAPTER IL . " &
Children and Parents. 5
4 - o 5. Before any attempt can be -made to encourage the growth of Orlglnot
- ' the Imperial idea, it is necessary to realize that the idea itself (a) has 'dea.
E | originated in the West and has been evolved among peoples who have
' inherited Western traditions ; (4) presupposes a moral outlook on the
a7 ‘ part of the individual whxch may be summed up in the four words
e 3 ; "quoted in the. definition : ““ Justice, Right, Self-sacnﬁce and Co-opera-
- tion.” The Imperial idea may be said to be the natural bentage of
/ children in Canada, Australia and other British Colonies, but in Btirma
the idea itself is as yet but dimly realized and the ideals upon which it

is Based though valued as concepts, are not yet regarded as the
necessary foundation for the upbuxldmg of national character.
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6. It was on thxs account that we considered it necessary to
ascertain the chief characteristics of Burmese children, so that we. teristies.
might be able to advise as to the best. methods of charactet trammg in
the schools of this province. ; % ;

Selected school superintendents who were mtunately acqumnted
with Burmese children were addressed and much valua.ble mfotmatlon
was procured. oo

The replies testified to the many good quahtzes wblch Btﬁ'mese
children possess, to their cheerfulness, their general r&dlness toobey,
3 their sympathy and affection for their teachers. S >
e But it is when we come to their chief failings that the dlﬁerenee

i S between the Burmese child and the British child is most apparent et
. Nearly all the school managers consulted agreed that Burmese

children, as judged by the standard of British children, are Iaclung ‘

sense of responslbnhty, in moral cou;'age and in self mtw‘l

~ doubtful whether in any. other cmllzed country
“ the parent, as has ‘been made by the local sohool
been ]ustly made,

¢ oy i g Fathers maybewﬂhngto co-,peratem 1
T R mothers, whose influence in the house i
: ~ j  stultify the work which is ‘being dor
g (a) Time will undoubtedly
aﬂan's, but meanwhile we h
eduention, whlch havevf




ment of—

.

of each district ;
(2) Elementary Training Classes attached to such schools ;

(3) Two Normal Schools for girls in Upper Burma.

These are reforms which are urgently needed and this Committee ‘

hopes that their urgency will be recognized. The education of Bud-
dhist girls in Upper Burma has in the past been largely left to Christian
Missions ; the Committee recommends that the two proposed Normal
Schools should be Government institutions. "

(6) So far as immediate action is concerned, we are of opinion that

a good deal can be done to secure the co-operation of parents by
means of public gatherings and conferences at which the importance in
education of character building and the training of the intelligence in
addition to the acquisition of mere book learning might be emphasized.

The Burmese love of ceremony should be encouraged and school

entertainments should be held more frequently than they are at present
—entertainments to which parents and their friends should be invited
and which should be annual features of school life both in Anglo-
Vernacular and Vernacular Schools.

(¢) Another way of educating the parent may be found in the
biennial meeting. of the Provincial Agricultural and Co-operative Con-
ference in Mandalay. Some 350,000 families are represented at this
Conference, which, we consider, affords an excellent opportunity for
bringing home to parents their responsibilities both by means of speeches
and the distribution of pamphlets. It is recognized that this Conference
has already manifested considerable interest in the development of rural
education and the improvement of the instruction given m monastic
schools.

(@) The influence of the sa¢ and anyein pwés (dramatic performances)
is one which this Committee fully recognizes. Such pwés are agencies
which can be utilized, as Maung Po Sein, the famous actor, has shown,
for educational purposes. They often, however, have the effect of
disseminating the immoral and exert a bad influence on children and
parents alike. 4

This is an evil which should be eradicated by Burmese public

opinion rather than by Government censorshlp and it is the duty of
Burmese societies and elders to move in the matter.

5

R

in Rangoon, will not be delayed. Such reforms include the estabhsh-

(1) Government Vernacular erls’ Schools at the headquarters =

%

- alone lays down as its declared policy that educatxon and more ;
* secondary education should be mamly supphed by priva agenc:
. declared pohcy of Govemment is set forth in sectlon gé. oi i '

i > and in the l'mpenal Govemment's expressed dec!a:attonm 897»

%
* o e

>

follows:— ~

y ““ This pohcy is dictated not by any behef in the mherent
private over State management, but by preference for an ¢
and, above all, by the necessxty of concentratmg the

s ‘ Go!ernment mspectwn, reopgnmon and c .
3 funds." : ¥
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Committee has in view and strongly recommends that the proportion
- of schools managed by British sub]ects should be considerably mcreased

in the future.

or to tbe British Colomes or dependt-ncxes, or Anglo-lnduns trained i

Europe or under European tramers. This would appear to '

Stat?ment showing the number and nationality of Teachers and Managers in °

the Anglo-Vernacular Missionary Schools of Burma during 1936-17. 5 i : :
g e 1 should be a native either of the British Isles or the Bntlsh Colo
American| Church of| Roman | Methodist Engllsh ‘ o 2 or an Anglo-Indlan trained in the Umted ngdorn.
RS Baptist | England | Catholic | Episcopal | Wesleyan| Total. o, T 5
Mission. | (S.P.G.). | Mission. | Mission. | Mission,

PO W o5 PR R it n 9 : 12. The same principle applies to Angio-Vernacular Normal Schoohfll,‘
Number of schools... | 53 ' 15 13 6.8 05 S | - which should be placed in the charge of men and women of the lughest
v character and influence. At the head of all such schools should be well
- : qualified teachers who are British sob;ects and have been tra;neg in the

Number and Nationality of Managers.

"

Americans e | 35 4 39 sy ] British Isles or the British Colonies and who are fully able to comprehehév
Ezgﬁgﬁaﬂs 2 o 03 o : "3 zg ; Rt 5 ' - and give expréssion to the Imperial idea. ~Similarly headmastersbxps of
Irish 2 ! 3 g Vernacular Normal Schools should be filled by trained teachers who are
,Sti,‘,’,‘ff,‘ il o B gl N : : ; 5 1 v able to comprehend and give expressnoh to this ldea. .

French %1034 ph. 10 : e
Natives of Bt sl p e 2 e 13. In the case of all foreign misSionaries who intend to undertake Fo

educational work in Burma; we consider it desirable that the Board orA
Soc:ety under which they are working should, before such missionaries

é::,(;ﬁ,r::: G l? it o 12 o arrive, inform the Local Government of their nationality, the counbry
English 3 8 ,‘ ¥ 12 - where they were educated and the nationality of their parents, and that
::ﬁ:’an Tiles e L i " L | .2 the Board or Society should give a definite assurance that these mission-
French G [ f 1 1 C e 3 : aries will do all in their power to foster loyalty to the British Govgrmnent
Angld-Indians iy 4 A0 22 15 5 2 63 i | A :
Bt e P T 5 5 85 . | and promote the Imperial idea in Burma, S3 :
Natives of Burma .., | 376 gt ] w84 44 50 630 W e Missions belongmg to enemy natnouahheﬁ should not be
Chincee 51 7 Bue s 9 5 a0 : to initiate any activities in this province : individual missionaries of
; : : natlonahty or ongm should not be engaged for work in Burma by
Alded Anglo- 9. We consider it desirable that in all aided Anglo-Vernacular High S : mlssxons operating in Burma which are not of enemy natlonallt

Vernacular High

Schools either the superintendent or the headmaster should be of British

S T which ‘Government has recognized or may recogmze
nationality and of a status equivalent to that of an officer in the Indian L Lo g
Educational Service, and that until an adequate supply of such persons
with the requisite qualifications is forthcoming from the indigenous
races of the province the posts should be filled with cardidates of British >
birth, ‘ ~ e

Government 10. The Government of India have already laid it down as desirable

::g‘:"éf"ﬁa' that the principals of the chief Government Anglo-Vernacular High

% el Schools should be officers in the Indian Educational Service. So far in

Burma the principle has only been extended to the Government High
Schools at Rangoon, Moulmein, Bassein and Akyab. We consider it
essential for the proper carrying out of the changes suggested in this
Report that all Government Anglo-Vernacular High Schools in this

province should eventually have as prmclpqls members of the Indian
Educational Service,

”

IL. In the case of European Schools the Simla Conference of 1912
laid down that as far as possnble the prmmpals of European Schools and

&




Normal School
Staffs.

Government of India. The Committee desires to emphasize the veri‘f"" : F ' staﬁ in each Anglo-Vemacular No:mal School should he

great importance of a right selection for these posts at the outset of the 4 British subjects who have been trained in the United ngdom or

University’s existence. Collegiate education in Burma has lmhertu 7 i . British Colonies. Such posts will be filled partly by Europeans

been under the control of Calcutta and there has been httle orno oppor , ~ ~ partly by Anglo-Indians and Burmans, In the case of Anglo-lngiam ;

tunity of giving it a national bias. and, Burmans facilities for normal training abroad mhnuld be secured by
The number of Burmans who are likely to continue their educahon e ~ means of scholarships tenable in British or Colonial Normal Schools.' -

in Europe is small and it is on the Burma University that the province , ' In Government Anglo-Vernacular Normal Schools these posts shonld o8

must depend in the main for its future supply of professors, schoolmasters, P Belong to the Provincial Educational Service ; in aided AngrmVemacnlar

journalists, administrators, lawyers and other moulders of public opinion. 2 : Normal Schools the salaries attached to sumlar posts should approximate

The vears passed at a University are the most impressionable of a young - o S ~ those paid in the Government Anglo-Vernacular Normal Schools. If

man’s life and the Committee is satisfied that in proper hands the provision is made for ensuring that the staffs of the Anglo-Vernacular

University can become a radiating centre from which feelings of national : ) L Normal Schools consist for the most part of British subjects trained in

patriotism and Imperial loyalty can be diffused all over the province. : 4 the United Kingdom or the British Colonies, this Committee considers
The most important chairs in the University from this point of view - that it is unnecessary to make any recommendations regarding the staffs

are those of Burmese history and literature and those connected with of Anglo-Vernacular or Vernacular Schools. '

what may be called Imperial or guasi-Imperial studies, namely civics,
history, geography and economics.
The greatest care should be exercised in the filling of these appoint-
ments and the Committee is of opinion that ‘the opportunity which they
offer of moulding the future thought and ideals of the Burman people is
likely to prove attractive to men of the highest ability and qualifications.
The first holders of most of these chairs should be men of : . :
British descent from some British University, and should preferably be o . ~ CHAPTER V.
good linguists, so that they may be able to speak and write inthe . : 5 ; '
Burmese language, but, as a school of national and Tmperial ideals is Gyt ] L s The Teaching of Geomhy
developed in the province under their influence, there is no reason why e : :
all these posts should not ultimately be filled by Burmans. The extent
to which this will prove possible in the future will be the measure of the
success obtained by the first holders of these appointments ,ana is
another reason for their most careful recruitment. :
In view of the fact that one of the colleges which will form part of
the University is under non-British management, the Committee thinks
that a proportion of the staff of this college should be of British descent
and nationality, the proportion to be fixed by.the Local Government.

'17. We recommend that a certéin proportion of the staff of each :
European School should be natives either of the British Isles or the
British Colonies or Anglo-Indians trained in the United Kingdom.

18. Reference to the note on the teaching of geography in scﬁools'
‘and colleges in Burma will show that, while this subject is compt
in Anglo-Vernacular and Vernacular Schools and in Standards II to VH"; .
of European Schools, it is optional in the High Department of Europeen "
Schools and in the two colleges, g
There appears to be little justification for dxﬂeren

16. In the case of Normal Schools which are the hinges on which

all education turns, this Committee considers that such institutions will e l %S ledge of the district must precede lmowledgq Of‘thef
share with the University the chief responsibility for the success or > .j : : again the Commxttee on Female Education has dr"“ “g
failure of the proposals set forth in this Report. It is on this account = & - emphasize the importance of this principle. - ;
essential that the staffs of Government and aided Anglo-Vernacular B : Thirdly, we do not consider that geogr

Normal Schools should be very considerably strengthened, for, as at = g subject in any school department. h’_tﬁﬂ_.
present constituted, the staffs of these schools with their experience e R ‘Female Educatlm h” notgone'far

limited to India and Burma lack that wider knowledge of Empire and of : foist oo
Western methods of training which is essential for the success of our
proposals. The Committee is of opinion that a first-rate Training
College should be instituted, manned by a strong staff of British trained
professors and lecturers, further that some amalgamation of existing
NnrmalScboolsxsadmhleand thatanappmmbie pognrtmn of the

: S
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Recommenda- . 19, It is on this account that we consider that the hahdbooks of
o geography in use in all schools should be very carefully selected and
would recommend that new handbooks of geography should be written
in place of the present series, Asia, Europe, Africa, America and Australia,
now in use in Vernacular and Anglo-Vernacular Schools. New text-
books of the geography of Burma are unnecessary as two books recently
published and now in general use fulfil all requirements.

Vernacular, Anglo-Vernacular and European Schools is as follows :—
Standard I—Local geography of the district in which the school

is situated. Definitions to be taught concurrently with local geography.

Points of the compass. &

Standard 11.—Elementary geography of Burma in outline,

taught concurrently. Meaning of a map.

Standard I1/.—Fuller treatment of the geography of Burma in
relation to India and the Empire: communications, industries, races,
exports and the countries to which they are sent; imports and the
countries from which they are brought, Government,

Standard IV, —General geography of India. Continents and
oceans. '

Standard V.—The Old World in outline, surface, climate, produc-
tions, races, chief towns, communications and governments.

; Standard VI—America and Australia in the same detail as the
| 0ld World.

Standard V/l.—~Trade and communications of the British
Empire. Revision of previous work with special reference to India and
Burma.
While we regard this curriculum as a great improvement on the
one in present use, we consider that the proposal to introduce as a
separate subject ‘ The trade and communications of the British Empire
, into the course for Standard VII is to be deprecated. This subject
| should be emphasized in connection with each of the countries taught,
} v18., India—Standard 1V ; The Old World—Standard V ; Australia and
America—Standard VI ; and the wording of the proposed syllabus for
the course in Standard VII would then read “ Revision of previous work
| with special reference to India, Burma and the trade and communica-
| tions of the British Empire.”

Anglo-Vernacular and European, Primary and Middle Boys’, Girls' and
Mixed Schools, each of which should possess the map of the world as
published by the British Navy League.

21. Further recommendations deal with (a) the introduction of some.
elementary lessons on the Empire into the Primary Department of.

¥

“in such schools. It is impossible to add to the proposed geography
tourse for this department, but it 1s Teasnble to mtrodliee such mformatmﬂ

20. The geography course recently recommended for girls in

surface, production, climate, ten principal towns. Delfinitions to be

The course as amendéd should be introduced into all Vemacular,'

large majonty of Vernacular _pnplls leaye frem thlé department is y
essential that elementafy lessons on the British Empire should be taught

As such books have recently been mtroduce& nto %46013 |t wquld bé i
unnecessary to re-write or re-arrange them and graded. Empire readers

might be published as appendu:es whwh would subsequently be incor-
porated in the next edition. i -.‘ =

=

22. In Vemacular Hngh Schools at present the geography m
course is—

Standard VIII—The Worid generally, with speclal lmbwledge
of Burma.

Standard [X.—The World generally, with speclal knpwledge a{
Burma and India. Here special knowledge of India hardly seems
necessary and new handbooks as shown above are needed fer all
countries except India and Burma, the geography of whlcb countneg
has been dealt with in text-books recently published. i ‘

In Anglo-Vernacular High Schools the geography cOurSe xs an
excellent one and has been drawn up from the standpoint of ‘Empﬂ'e :
The subject is a compulsory one for the Anglo-Vemacular ng‘h Séhoﬁl
Final Examination.

In European High Schools the course now iollowed in A:iglo-‘ ?
Vemacular Schools should be adopted and the sub]ect made c'omp‘,_
for boys and girls. .

23. No geography is taught in either of the two eoﬂeges
Committee recommends that geography be one o( the subjy
in the new Umvers:ty ol % e




History,
(Appendix C.)

Recommenda-
tions.

Anglo-
Vernacular
i High Schools.

Anglo.
Vernacular
Middle Schools,

Vernacular
Schools.

CHAPTER VL
The Teaching of History.

25. Reference to the note on the teaching of history in schools and -

colleges in Burma will show that very little history is taught in this
province and that it is a compulsory subject only in Standards VIII and
IX (Vernacular Schools) and Standards V, VI and VII (European Boys’
Schools).

If the Imperial idea is to be quickened there are two branches of
the subject which must be emphasized in the higher standards, and these
are (1) the history of the British ®mpire and (2) the history of Burma.

26. In Anglo-Vernacular High Schools history which comprises
the history of Burma and a period of Indian or English history is an
optional subject. The Committee recommends,_that this should be a
compulsory subject in the Anglo-Vernacular High School Final Exami-
nation and that for the period of Indian or English history should be
substituted a short history of the British Empire with special reference

to India : this history of the British Empire would have to be written ;

it should include two or three chapters on the history of the British
Isles down to the fifteenth century A.D. and a chapter on the history
of India introduced at the point at which Great Britain comes into
contact with India and Burma ; other chapters would deal with Imperial
expansion from the fifteenth century The history of Burma should be
read in Standards VIII to X and the handbook in present use is suitable
for this purpose.

In the Advanced English course it is at present impossible to
select books which deal with this country. The Committee considers
that such books as * Purchas’ Pilgrims”, Sangermano s+ Burmese
Empire”, Syme’s “ Account of an Embassy to Ava in 1795 ", Yule’s
“ Mlssmn to the Court of Ava in 1855”, Forbes'  Burma and nts
People " and other classics might be adapted for school use.

27. As regards the middle standards of Anglo-Vernacular Schools
the Committee recommends that the history of Burma and the Empire
be taught by means of readers in Standards VI and VII. The Com-
mittee is strongly of opinion that the omission of geometry and algebra

from the middle course would give scope for the proper teachmg of
history in Standards VI and VII,

&

28. In Vernacular Schools the teaching of hls;ory is at present
confined to the history of Burma in Standards VIII and IX.

The Committee does not consider it feasible to add to the curriculum
in such schools, but recommends that Iessons on Imperial and Burmese

.
-

Wy be added to tha readers now in
lessons would be published in the form of appt
graded for Standards 1 to VH £ i

‘I

29. At present h:story is not tanght‘in the Gova'nment Colle
- It is understood that in the new University there will be at least
chair of history. The Committee does not consider that any rec
thendations are necessary, but would draw attenttqn to ths :

Arts course, for example, compnses-- g 0

(1) All English history ; e b
(2) All Roman history down to 476 A.D.;
(3) All Greek history down to 446 B.C. ;

and may be contrasted with the more practical hlstory courses as taken
in the University of Japan and outlined in Appendix D. It is recor
mended that a history of Burma from the Imperial point of view shou
be written for the use of colleges and the reading public, and a s
. : by Dr. G. R. T. Ross showing the lines on whlch such a book s
drawn up is shown in Appendix H. .
| It is recommended that the Hman «Nan Yazaum shbul&" :

for that purpose.
In Vernacular Normal Schools similar teachmg through the
cular should be introduced.

o means of readets in Stan
iy Dt Smu]arly hxsbofy s
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CHAPTER Vll.
The Teaching of Morals and Civics.

32. The notes on the Imperial idea in Japan, French methods
in Indo-China and American methods in the Philippines attached to this
Report as appendices will show what other countries in Asia are doing in
regard to the teaching of citizenship.

Of all the methods adopted in these countries the Committee
considers that the French system is the one most applicable to this

prov nce.

The idea of Empire as shown in the definition is founded on moral
principles which must be learned before the duties and privileges of
citizenship can be taught.

Religious bodies which in some countries undertake such moral
instruction are necessarily hdndlcapped in the Anglo -Vernacular and
Vernacular Schools of this province, :

In Burmese Anglo-Vernacular Schools, whether under Christian or
non-Christian management, at least three-fourths of the pupils are
Buddhist.

In the Christian Schools moral instruction is given under a religious
sanction which is not that of the large majority of the pupils who have
no facilities for moral instruction on Buddhist lines in such schools. In
the few Buddhist Aided Anglo-Vernacular Schools moral instruction ‘s
given on definitely Buddhist lines.

In the Government Anglo-Vernacular Schools moral instruction on
definitely religious lines is given when parents demand it and Buddhist
and Mahomedan parents have availed themselves of the opportunity.
In many Government Schools Buddhist instruction is given by the
class masters who are laymen. Buddhist priests are often invited to
supplement such lessons, but their attendance is irregular and cannot
be relied upon.

The results of such instruction cannot be said to be entirely satis-

factory and this Committee realizes that the Anglo-Vernacular Schools
are not turning out the type of citizen which this province needs, that
young men and women are every year going out into the world with
practically no knowledge of citizenship or of the moral ideals on which
such citizenship is based.

In Vernacular Schools the problem of moral instruction is just as
urgent ; here the vast majority of schools ‘are managed by Buddhists
and not, as in the case of Anglo-Vernacular Schools, by Christian
managers. But the Buddhist instruction as usually given tends to be
merely ,formal—much'repetition of the scriptures and little moral
instruction. ~ Whilst even in those monastic schools, where Pdpgyg

. give such instruction daily, the lessons are based on a moral code, the

®

“boys of a keen sense of active loyalty which is however susv g" b!e

conmderable further development in mew of the lack of app

Schools.

33. We therefore recommend that the lessons oncitizenshipﬁhéﬂ

be based on a course of moral instruction and drawn up with a view to
~ their inclusion in the curricula of all Ruropean, Anglo-Vemacular wd ¥

Vernacular Primary and Middle Sehools. ‘

~ 34. Owing to “the considerable exodus wh:ch takes place from 'schm
Standard 1V of Vernacular Schools, two concentric courses will be
necessary, the one for Primary Schools and the other for Middle School

A scheme for such courses, which should be in Enghsh and the Verna

of the excellent manuals now used in French Schools such a sC
proposed in Appendix ! ;

This should be supplemented by more detanled knowledge of
zation of government in this province and of the Colonial sy
In the High Departments of European Schools a s

civics should be added to the history course suggested m :

chapter.

course is confined to the history of Burma, knowledg
tion of government should be insisted on. '

=

36 lt is unnecessary for us to d"ta!i th ’
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CHAPTER VIIL
Athletics.

38. During the last decade increased attention has been paid to the
question of school athletics in India. In the United Provinces much .
has been done in the way of providing schools with proper play-grounds.
The Punjab has an organized system of athletics and competitions for
schools ; High Schools have their teachers of athletics and Vernacular
Schools are visited by peripatetic instructors in the employ of boards.

In the Central Provinces a compulsory system of games has been
introduced into all Government, Schools. Madras reports note as an

encouraging feature the increasing ability of students to manage their
games for themselves but regret. the apathy of teachers in the matter.
The same complaint is made in Bengal where teachers ““ do little for the
organization of school games, much less take part in them themselves.”
In the latter province keenness was evinced among college students and
secondary schoolboys and considerable efficiency has been attained

in athletics, while country exercises are regularly practised in almost

all public institutions, both higher and primary. In Burma football
and hockey are played in most Anglo-Vernacular Schools and football,
hockey and cricket in European Schools. Annual athletic sports are a
feature of the larger Anglo-Vernacular and European Schools. Organized
games are seldom played in Vernacular Schools.

Nowhere in India have athletics been organized to such an extent
as they have been in the Philippines, where the Bureau of Education
has a department of athletics and organizes school games on typically
American lines, but this Committee does not recommend the adoption of
such an organization which, in its opinion, tends to professionalism and
the defeat of those objects which it has in view. .

39. We, however, recognize the facts that the Burman is a natural
athlete and that the more obvious defects in his character, lack of self-
control and inadequate sense of responsibility, are just those defects
which can to a very considerable extent be controlled, if not eradicated,
by an organized system of athletics. Whilst paying a tribute to the
cleaner and better standard of football as played to-day in Anglo-
Vernacular Schools, we regret the fact that this game which has proved

so popular among Burman boys should be confined to a comparatively

small number of boys in each school. For this there are three responsible
factors—the public tournament system, the lack of playing fields and
the apathy of the members of the staff.

40. We consider that the Public Tournament System has produced

an incipient professxonahsm which necessarily keeps down the number of 5
boys w’ho are able to join'in the school games. In such compeutnons,,‘ i

5

B the Spll'lt Of Spogt 15 almost entu'ely * At m :

‘or ever will play it. While admutmg that foul ﬂay
- common than it was a few years ago, we do not ¢

f‘of' Anglo-Vemachlar and European School athletic .
towns it is pracncally impossible for all i& upils to play games

: should be required to hold annpal athleti ic

of schoolboys who witness such matches usually
small percentage of boys who have eve played th

has yet come when schoolboys can play in such ;mbl c
with any moral proﬁt to the schools concerned. We wo
fecommend that in the case of all registered ;ﬁumpeai:, and
Vernacular Schools, school matches be confined in future tc

games with other schools and outside teams and to inter-class and
house competitions, Mr. Hunter dissents from th

this paragraph, being of opinion that the publ:c tonrnam‘ !
affords valuable trammg for boys. ‘

41. Accommodation is perha.ps the grea‘i'éét Hiﬁig It

regularity. In Rangoon, Manda]ay and ou,lmeln it should
to arrange with the military or civil authorities that open sites sh
allotted to certain Anglo-Vemhcﬁht Schools on fixed :
of new Government Anglo-Vernacular Schools, it is recom
where possible, a play-ground be pr(mded rﬁ iently

7

need not mvarlably be mtbm the school compbnnd- . hehl
close proxifmty '

il

42 Al pubhc Anglo-VemaCular and Eu'”'




Vernacular
Sehools.

European and
Anglo-Indian
Boy Seouts.

Seouting and the
Burman,

Prinelples of the
System,

- ‘are Europeans or Anglo-Indians. Hence affiliation of any troops of -

the latter, in time, to substitute the fist for the knife, the Committee =
recommends that boxing be taught in the Anglo-Vernacular Normal g &
Schools in Rangoon and Mandalay where the regiments will be able to
provide experts to train the students. Boxing should eventually be
introduced into all the larger Anglo-Vernacular and European Schools *
and be encouraged by grants in the Middle and High Departments.

: foo?l that the fish like.” Th@ is the reason why‘ c
 %he outward and visible form of -a grace wblc'
- in the words ° sed‘se of honour!
~ The subject-matter of the chaipters ln
, show clearly how the moral Jdeals are :
o+ They are asfollows:— C
1. Scoutcraft. - . 4. Triéking; o
- 2. Campaigning. 5. Woodcraft. 8. F
o 3. Camp Life. . 6. Endurance. 9. Patriot
The first five chapters deal thh sub]ects»whlch appeal-to B ls%
i boys, the last four chapters bring out the 1tleals, Toup'ﬁtt
boy is caught and is then taught. s '

45. The Committee recommends that the question of play-ground
accommodation for Vernacular Schools be .brought to the notice of .
Divisional Boards. Very little can be done to introduce organized : w5
games into Verpacular Schools until the Vernacular. Normal Schools are Al
able to provide teachers who can organize such games.

The Committee sees no reason why football and athletic sports
should not become in the near future regular features of Vernacular
School life if the Divisional Boards and Vernacular Normal Schools take
up the matter. We consider it most desirable that they should do so.

B

CHAPTER IX. ‘ :

The question has been carefully gone into by the
certain members of the Commitfee in consultation with th
Boy Scouts. the boy scout organization of Burma and they have

; satisfy themselves that the methods which appeal to aF
% v likely to appeal to a Burmese boy. If we consnder the '
have made scoutmg so popular with Brmsh bqys, é"e__

46. The Boy Scout Movement was started among European and
Anglo-Indian boys some years ago in Burma. There are at the present
day four troops, two in Rangoon, one in Maymyo and one in Moulmein,
and although the movement has not spread so rapidly in Burma as in
other parts of the British Empire, there is reason to believe that the
movement is popular in the schools or institutions in which it has been
started and is making progress. .

We consider that every encouragement should be given to such
troops and that more use might be made of these scouts by public
bodies in this country. The services rendered by a troop recently at
the Arts and Crafts Exhibition in Rangoon show what useful work such
scouts can do when called upon to render public service.

o

L 4

47. The factthat this movement has been started among European
and Anglo-Indian boys in Burma and the phenomenal success of the boy
scout movement in the United Kingdom and certain British Colonies
have recently encouraged many, who have perhaps not had occasion to
study the matter so closely as this Committee has had, to advocate that
the movement should be started among Burmese boys. There are,
however, two obstacles in the way of starting such a movement, these
are the rules of the Boy Scouts Association and the system itself.

The Boy Scouts Association, which owes its inception to Sir Robert
Baden-Powell, only issues warrants to those troops the members of which

£

Burmese boy scouts would be out of the question. Again the system
itself was drawn up for British boys by one who understood the British

-

*

&



Present condi-
tions.

seriously felt in the case of the troops of European and An o-Indian

scouts already in existence, and until it has been surmounted, the : ! = forees could nol: 39{)1’%0 of tlns, :
Committee is of opinion that the attempt to start such an orgamzatxon e tecommend lt. R

would be most unlikely to succeed.. Too much emphas:s cannot be laid sahh

upon this aspect of the question. e o '

49. At the same time, if a means can be found for overcommg this
initial difficulty, the Committee does not consider that the adaptation of
Sir Robert Baden-Powell’s system to the reqmrements of Burma should
prove an impossible task. An outline of a scheme»whlch seems worthy
of consideration is contained in Appendix J.

schgpls should be ehgxble to serve as cadets in Volunteer_Corpé
as they remam m«eolfege or scﬁool, lt is urged

~present time and undoubtedly 1mprbve both dtsclplme ‘and
cannot arouse Imperial sentiment, and it is asserted that there is
_which can develop the patriotism of boys so much as Cadet
Whilst agreeing with the heads of schools that service as cac
especially desirable in the case of Burmese youths, whose chl
CHAPTER X.

Volunteering.*

50. It has been represented that all students in"Colleges and pupxls
in High Schools, whatever their nationality, should be eligible for enrol-
ment in Volunteer Corps as cadets and afterwards as adult volunteers.
It is urged that a sense of patriotism will be developed by such service,
the denial of which must adversely affect efforts made in other directions o 1 £
to foster patriotism. The Committee listened to these representations ' o Y‘"Ms of age of all natlonahtles who are Bmwh sub;ects;
with sympathy, but find that the difficulties which exist in giving effect to . : | s - isin Burma and who are members of cettam sele,
them are not generally understood. ‘

51 The existing state of affairs is that European, Anglo-Indian ‘
and a few Burmese pupils and students are serving as cadets in e e remain with the nulxtary aulhontles to decxde the-; A
European Volunteer Corps. The European and Anglo-Indian boys enter i g cadets thh i be enrolled n any c’orps, ‘md .
the corps by right of race. The few Burmans who have gained i
admission have done so by subterfuge, having assumed European names
for the purpose : they have done this openly and the practice is notorious, i
but it is wrong from every point of view and the Committee advises ‘ Eefeit N adult volunteer. forcps and we r
that it be put a stop to. ; SHi S the Mlhta[}' Department on. b°

In addition to Europeans and Anglo-Indians, the pupils i in Burma ; S
include Indians and Chinese as well as Burmans, and it would not be
possible to differentiate between boys of these races, provided that they
are British subjects.

The Volunteer Corps are British units, and if Burmese, Indian and
Chinese pupils, after leaving school and college, are entitled to enrol

themselvqs as volunteers, these British forces would entirely lose theu'
character and composition, L.

B

.‘.lt_is premature to base proposals on the lndian' Defence Force Act of 1017; if the
provisions of this Act continue in force after the war, it may be possible to arrange for Cadet
Corps to be attached to the local Indian unit of the Indian Defence Force, |




i ” s kg :
Recommenda-~ In order to keep a military or guasi-military career before the eyes hE the ﬁag and the school authontles the ﬂags_aﬁ.
Hons. of pupils, it is suggested that the Local Government should give from : ~_ the flag should be regulahed by the Educahon

time to time direct commissions in the Military Police (after a term of : with the type of school.
probation in the ranks) and Gadet Inspectorships in the Civil Police
(after the usual course of instruction in the Police Training School) to -
those students or pupils who have proved their efficioncy both as :
cadets and leaders of boys. A similar policy might eventually be = ' teachers.
adopted by the military authorities in connection with the "Burma " : .

.
-

form a part of the celebratxons on the ng-Emperor s Btrthday, 3
Day and other special occasnons As regards the manner of sal,;;

Military Forces.

, : § ‘essential. The school authorities should decide for themselves what g
CHAPTER XIL a & . method will be adopted and no other form of salute should be permltted’“

Flag displays combined with action songs should be encoutaged

i i : (i) Portraits, Fl and #
Visual Instruction : (1) Fostvase, ey at speech days and other annual fesixvals, but the school ceremonial ﬂag

Ceremonies. -
Portraits of the 54. The Education Department has distributed portraits of the - exercises. It is essential that the meaning of the flag should b
King-Emperor. - 120 Emperor among public schools in this province. Notwithstanding e 3 frequent.ly explained to pupils and stress should be laid on the fact that
this, a certain number of schools have no portraits and many important ine ~ itis not only the flag of Empire but thé ﬂag of Burma‘

schools have small portraits which, hung as they are in large halls, are
not imposing.

The Committee considers that it is essential that good portraits of the
King-Emperor chosen by the Education Department should be provided
at Government expense for Colleges, Normal Schools and High Schools
and that cheaper portraits should be provided free of cost for other
Government and aided schools. In the case of the former group the
portraits should be larger than those usually seen in public schools
to-day.  Frames for portraits should be provided by school nanagers,
and Inspectors and Deputy Inspectors should see that all portraits are
suitably framed.

55. Although it is outside the scope of our work, we wish to
suggest the advisability of ensuring that portraits of the King-Emperor
and the Queen are available for purchase by the general public. Such
portraits are seldom seen at the present time whereas they should be on
sale in every bazaar, It is suggested that a coloured picture of the King
and Queen in their state robes be presented to village headmen with
their appointment order. The pictures which would be purchased out of
District and District Cess Funds should be framed by the recipients and
hung up in their houses. This distribution would entail a steady demand
for such portraits and the local firms which import them should be
encouraged to increase their sales by introducing these portraits into
all bazaars throughout the province,

5 In order to mterest adults
_ parents, old boys, and fnends
and Local Funds and ‘M'

Flags. 56. We consider that every Government and aided college and
school, not already so equipped, should possess the Union Jack anda
flagstaff. In the case of aided institutions Government should supply '

A L ; : :
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Anthem, sung on all occasions when the flag is saluted ; it should also be sung at

The National - 50. As regards the National Anthem, at least one verse should be

all the school functions mentioned above.

In European Schools it will be sung in English ; in Colleges and

» Anglo- -Vernacular Schools it should be sung either in English or in the -

vernacular of the school; in Vernacular Schools it should be sung in
the vernacular. Anglo-Vernacular and Vernacular Schools should be
allowed, as at present, to substitute for the Anthem the prayer- “for the
King-Emperor.

The Burmese version of the Anthem and the Burmese prayer as
now in use in Vernacular Schools is as follows and no variation should
be permitted :—

(1) THE NATIONAL ANTHEM.
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(z)'THE PRAYER FOR THE KING-EMPEROR.
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~Colonial Office took in hand the px%paratxon of a series of tq,gés on

- uncoloured. Some of these slides and lectures have been used in

_in European Schools. %

Committee beheve that the educatxonal

CHAPTER XIL

. Viaual lnstruction (ii) h\ntcm and,

.+ 060. As far back as 1902 the Vnsual Instruction Commx,

the United Kingdom and the British Empn'e illustrated by lantern slic
The series now includes the United ngdom, India, Australasia, Canada

and the ring of Imperial stations round Europe and Ama from Glhmltafi 2
to Hongkong. .

- There are as a rule about 60 lantern slides to each lecture and ‘
cost of such slides is usually two shﬂhngs coloured and one shilling

Burma, where the use of lanterns has always been encouraged es"

The Committee considers that all ngh ‘Schools (European, Angle
Vernacular and Vernacular) and all Normal Schools should pos Y
lanterns and that the complete series of Imperial slides should
procured by the Education Department for distribution on loan amc
such schools. Burmese translations of the lecturee shonld be pr
for Vernacular and Anglo-Vernacular Schools

Apart from these: practlca.l drﬂieu!t:’ f



CHAPTER XIIIL
Literature.

62. It is largely by an appeal to Burmese ideals and the stm‘mg of
Burmese imagination that an active spirit of loyalty can be produced.
The Committee accordingly at an early stage in their deliberations
resolved to undertake a careful examination of Burmese literature with
a view to the compilation of an anthology which should include the
best passages of Burmese literature dealing with patriotism, loyalty, -
love of country, description of natural features, customs and ideals—in
a word, with all matters on which the Imperial idea could be founded.
Such an anthology would prove invaluable, not merely in Colleges and
High Schools but also in Burmese homes and monasteries throughout the
country. It would be hard to exaggerate the substantial value of such
a work, whether as a store house of facts bearing on antique manners,
customs and-ideas or as one among the influences which wrll contribute
to mould the literature of modern Burma,

Research in Mandalay and Rangoon has already resulted in a very
considerable collection of verse and prose which may be roughly grouped
as follows :—

(1) Descriptive—This is for the most part verse describing
beauties of scenery or the glories of such towns as Ava, Shwebo, Amara-
pura and Mandalay.

(2) Heroie.—Prose and verse depicting bravery, whether it be
that of a prince such as Prince Panchawadha who by his personal efforts
defeated a Beloo, or that of a forest guard who fought smgle-handed and
sacrificed his life to save a party of travellers.

(3) Moral.—Verse and prose dealing with the duties of couttiers,
repentance, industry, gratitude, devotion and other virtues.

(4) Patriotic—Verse and prose which tell of loyalty to King or
devotion to country, e.g., the tale of Sula Hansa who gave up his life

&

to save his King, of the Governor of Panlathaing who refused to betray =

his Sawbwa on pain of death, and of many other patriots, Burmese,
Shan and Talaing. «

63. The material collected will be arranged in three volumes: the
first volume will contain all the selected material written from the time .
of the earliest piece selected to the end of the Ava dynasty, 7., the
chronological limits of this book would be the beginning of the 15th
century A.D. and the year 1752: the second volume will cover the
period from 1752, or the beginning of the Alompra dynasty, to the
end of the reign of Pagan Min or the year 1853 : the third volume will
cover the remaining period to the present day. The verse and prose in
each volume will be arranged according to subject-matter and the exact

$ "

L
present year, but it is to be hoped that wben completed
© final.  One of the principal claims of the anthology to
derived from its continuity, its existence as a living and grov
of prose and verse throughout thé various stages of the natro |
~ Imperial development of Burma. =g
B It is our aim not. merely to seize upon what was best in the p
5o and immortalize it, but to encourage and develop such tradrt_nons
see that what is best in the people to-day is similarly rec ded in
volumes, For this reason it is essential that modern vmters she _l

W -

the Rangoon ¢ ollege Maf,azme, the Bapust College Argos‘
Fleur-de-lys (the magazine of the Drocesan Boys’ and Gn'l '

School, Prome) and a Karen School Magazine pubhsbedﬁ by th&;Ba
authorities in Bassein. In addition to these there is the urma
tional Journal which is published departmentally and
circulation among Vernacular Schools. oy :

Both the Bassein paper and the llernacular magazme hay
useful work in dlssemmatmg accurate mﬁormatron*a,boht he

"k

Burmans.
> The Anglo-Vernaoular School is worst off
should be feasible to arrange for the pubhéa
~ Mandalay and Rangoon, the former repr
~ Boys' Schools of the Mandalay, Sagaing
the othcr represent:ng the A’“ '

The brunt of the
whlch would a 1?pea three t
wlule sctor



School Songs.

Songs of Empire.

Recommenda~
tion.

‘occupied with its duties and pastimes.

(36)

very considerable, but it believes that if the magazmes were pubhshed

in the months of June, October and February, such work could be

undertaken.

A school magazine for Anglo-Vernacular Girls’ Schools should also

be published. The details regarding editing and publication should be
left to a Committee of girls’ school managers sitting in Rangoon.

66. It is usually through the medium of the school magazine that
school songs are evolved, and if pupils and teachers are encouraged to
send such contributions to the Anglo-Vernacular School Magazincs
suggested above and to the Vernacular School Magazine which now
finds its way into most registered Vernacular Schools, there is no reason
to doubt that many school songs of merit will eventually be written.

67. Yein pwés (group singing and dancing performed by amateurs)
should be recognized as agencies for furthering a sense of personal
loyalty. Children’s pwés are a national institution which deserve
encouragement. For these pwés songs are needed dealing with the
British Empire, the: King-Emperor and Burma. They should be written
by competent ‘sayas and their language should be simple. It is

suggested that a small Committee of two (a European and a Burman)

be appointed with authority to collect such verse. They should be men
who are well acquainted with the requirements of Vernacular and Anglo-
Vernacular Schools. Their labours would be honorary, but funds should
be allotted to permit the offer of small monetary prizes for all original
verse of which they make use.

The verse selected would be published in pamphlet form and
could be used either in connection with yein pwés or for recitation at
school concerts.

CHAPTER XIV.

The Relations between the Public and

68. The Committee is impressed with the unanimity with which
school managers point out the lack of interest taken by the public,

European and Burman, official and non-official, in school life. We

believe that the facts are not over-stated and that there is to-day a gulf
between the  school and the public. This is due in part to the attitude
of school” superintendents and schoolmasters who do not encourage
visits from those who are unconnected with the school or the mission ;
in part it is due to the apathy of the public which finds its time fully
In the immediate future, when
the lmpeml 1dea with its ideals of unity and co-operation is expanding

¥ : -

e ‘tﬁat the new Dmsuoaal Boards wrll prove'?of
. SEEC "eﬁectmg closer intercourse. Eetween the public
e regards the Colleges, European Schools and Anglo
e .much remains to be done.

w*
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oﬂicers are expected to visit Govemment arrd mded aehouls
possible and generally to familiarize themselves with the rules

%

carry out these instructions and take a real 1utetest m )sch_
officers are few and far ‘between. The Commlttee belle,ves

Government and asked to. suggest to thelr asgisu;nts t
helping in work which is essentially Iiﬁpeﬂat ‘and
European a.nd Anglo-Vernécula‘r Schools_are co

to visit their schools. YeLE

In the case of female edueétxoﬂ :
advantage if European ladies would ta
- in the subject and, as opportunity o
: V'fr'neighbourhood whlcb ar‘ 'ntdn
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(¢) Civic Section ... System of Government. Imperial
gt Federation. o : e
y (d) Strategic Section ... The Defence of Empire. e frgs 0 lmpenal 1dea, is prevalent,amongst a certam i
(¢) Economic Section ... Commercial relations between Burma  community. This dissatisfaction has its source m _
and other parts of the EmPi"f-' R @ that the differentiation between Europeans and non-Eur pea
The Industries of Burma. Agri- ¥ - oA -matter of scholarshxps and stnpends is excessive and ﬁo& ]usﬁ

e

culture.

At least two courses of lectures should be delivered annually in o Mg
each section and at least ten lectures in each course. The Standing :
Committee suggested in Chapter XVI should be the trustees of all
endowments, select the subjects of lectures, ‘appoint lecturers and
choose the places at which lectures will be given, Admission to lectures,
which wouldusually be given in Colleges or High Schools, should be free
to all. The Committee should advertise the courses under the various
sections in the leading provincial papers. Rémuneration for a single
course of ten lectures (whether in English or the Vernacular) should not
be less than Rs. 500, a sum which should cover travelling expenses.
The annual cost of the ten courses would amount to Rs. 5,000 and
should be met from endowment.

Endowment, 73. The obvious sources of endowment are—
(1) The Local Government. . : - .
(2) The University. e . ¥ : schools is probably understated. = .
(3) Public Bodies, Municipalities, Chambers of Commerce and B . i fleih s 3y There e accordmg to the last 03"3“5 retﬁms, 18 640
Mines, Rangoon Port Trust, the Burma Railways, Ran- ‘ » g
goon Trades Association, the Tenasserim' Progressive 2 B - province.

Association and Co-operative Societies. ' ‘ ; The value of moral trammg unparted in monastlc sqh Is is ah'eid
(4) Firms. =1  fully recogmsed by the Local Govemmen&, and the Edu iona

(5) Individuals.

It is suggested that a public body or an individual might wish to be
identified with a lectureship under one of the five sections and assure
the annual sum of Rs. 500 for the course in this section.

than has been yet attained, but if i 1mprovemen
and success will ult:mately be achleved

Supply of 74. The supply of lecturers should cause no difficulties. Thus in : ! e 77 "The pohcy adopted by the Freneh
Lecturers. Sections A and B University professors and lecturers, school managers 2 { e : ‘torate of Cambodla is shown in the '
and schoolmasters would be available. In Section C University ; i ,: T ]ndo.Chma. The prachcal result of th l*ﬂ
professors and lecturers and officers in the Burma Commission. In : 8 education has been handed over
Section D Army officers, officers in the Indian Marine and Volunteer & : bl schools aremsgected by a religious Ins
officers. In Section E members of commercial firms, mmmg engineers, 5 - e two monastlc Normal chOGiS‘ hav‘ e

planters, chairmen of Co-operative Societies and officials i in the Forest -
and Agricultural Departments would be available.

The Committee believe that a system of Imperial lectureships on
the above lines would be of the greatest assistance in educating school
staffs and school pupils as well as the general public and further in
bringing the publxc into closer touch with the leading schools of this
province.
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Standing
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(40)

78. The only suggestion wh:ch this Committee feels itself in
position to make is that the French system, whereby manuals are drawn
up by the Educational Department for the use of monastic schools, is
one which might with advantage be initiated in this province.

Manuals of civics and of information concerning the Empire should
prove valuable.

A manual of civics should be drawn up for special use in monastic
schools and should be written by or in collaboration with a Pdngyr.
It should emphasize the Buddhist attitude towards National Defence and
Administration and should dispel the narrow-minded outlook which is
too often assumed. :

Prince Vajoranara, the Buddhist Supreme Patriarch of the Kingdom
of Siam, recently gave an address on this subject in which he clearly
points out how Dhammakamata or “ the desire for righteousness ™ is the
possession of those who “ willingly sacrifice their lives for the sake of
their religion and their country,” how Afthakamata or the “desire for
welfare "’ means the desire for the welfare of others and the sacrifice of
self, and how Rathabhipalonopaya or “ the policy of Government”
implies defence against external foes and perpetual preparedness. This
speech, which has been published in book form, is a successful demon-
stration by the head of the Buddhist hnerarchy in Siam that Buddhism,
when understood and learned in the spirit in which it was taught by the
Founder, need not be a bar to human progress.

CHAPTER XVIL
" The Standing Committee.

79. The submission of this Report terminates the work of this
Committee except in regard to the Burmese anthology which will be
forwarded to the Local Government in due course. But although our
work ends with the submission of these recommendations, we are of
opinion that the successful carrying out of the proposals must be ensured
by the establishment of a Standing Committee. Believing that the
movement which has called this Committée into being is one which is
likely to gather speed in the near future and realizing that from time to
time it will be necessary to modify or augment the present recommen-
dations, we think it most desirable that such a Standing Committee be
appointed, the members of which would meet annually in Rangoon to
discuss the action taken in the past year, to ascertain whether the
movement is being neglected or hampered in any schools, to irake
further recommendations when necessary and to report to the Loca’
Government both on past results and future policy.

as follows s— :
A Chairman to be selected by the Local Govemment. g :
The Principals of the Government and Baptist Mission Colleges. 5
Eight Deputy Commissioners (one representing each dmslon
and nominated by the Commissioner of his division).
All Inspectors of Schools.
Eight Superintendents of Aided Schools nominated by the
. Director of Public Instruction (four of whom should represent
; the Buddhist community). : " e %
One member appointed by the Rangoon Chamber of Commerce.
One member appointed by the Rangoon Trades Association.
One member appointed by the General Council of the Young
Men’s Buddhist Associations. .
We have not suggested that the Director of Public Instrucnon
should be Chairman or a member of the Committee because we recog-
nize his position as head of the Education Department and adviser of
the Local Government and consider that it is inadvisable for him to
identify himself with proposals made to Government as a member of '»
the Committee and then as Government's expert adviser to regard them &
from an altogether different angle of view. Nevertheless the Director =
* of Public Instruction would exercise a wise discretion were he to attend
the meetings of the Standing Committee in his position as head of the
Education Department, so that he may learn at first hand of progress,
mxstakes and future needs.

CHAPTER XVIL g
Summary of Recommendations.

81. (1) The work of school managers is considerably handlcapped
by the attitude of the Burmese parent and more especially the moth Paras
hence it is essential that the reforms. recently proposed by the Cdm
mittee on Female Education should not be delayed. .

(2) Burmese love of ceremony should be encouraged by school
managers, who should invite parents of puptls more frequénﬂy to sch
entertainments, R

(3) Some 50,000 families are represented at the,b:enmal 1ectil
of the Provincial Agricultural and Co-operative Conference in M: '
Parents should have their responsibilities brought home to th ,
meetings by means of speeches and pamphlets.

(4) The sai and amyam pwés (dramatlc
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Para. 8.

Sehool Superin-
tendents and
Headmasters.
Para. 9.

Para. 10.

Para. 11,

Para, 12,

Para, 12,

Para, 13.

cmlege‘ and
Sehool Staffs.
Para. 15,

Para. 15.

Para. 16,

Para, 16.

( 5) The proportxon of Anglo-Yernacular Schools managed by Brmsh
subjects should be considerably increased in the future.

(6) In all aided Anglo-Vernacular High Schools  the Superm- f
tendent or Headmaster should be of British natnonallty and of a status

equivalent to that of an officer in the Indian Educational Service.

“(7) In all Government Anglo-Vernacular High Schools the Princi-
pals should eventually be officers in the Indian Educational Service.

(8) In all European Schools the head master (or mxstress) should
be a native of the British Isles or the British Colonies or an Anglo-
Indian trained in the United Kingdom. -

(9) The headmasters (or headmistresses) of "all Anglo -Vernacular
Normal Schools should be British subjects who have been trained in the
British Isles or the British Colonies and are fully able to comprehend and
give expression to the Imperial idea.

(10) The headmasters (of headmistresses) of Vernacular Normal
Schools should be trained teachers who are able to comprehend and
give expression to the Imperial idea.

(11) Inthe case of foreign missionaries the Board or Society under
which they are working should inform the Local Government regarding

the nationality and antecedents of the missionaries before they enter the

province and give assurances that the missionaries will do all in their
power to foster loyalty to the British Government and promote the
Imperial idea in Burma,

Missions belonging to enemy nationalities should not be permitted
to initiate apy activities in this province ; missionaries of enemy nationality
or origin should not be engaged for work in Burma by those missions
which are not of enemy nationality and are operating in the province.

(12) The chairs in the Burma University connected with Imperial
studies, e.g., civics, history, geography and economics, should for the
most part be held by men of British descent trained in a British Univer-
sity. There.is however no reason why these chairs should not be
ultimately filled by Burmans. ¢ .

(13) A proportion of the staff of the an—B”ritish College in Rangoon
should be of British descent and nationality, the proportion to be decided
by the Local Government.

(14) A first-rate Training College should be instituted in connection
with the Burma University manned by a strong staff of British trained
professors and lecturers.

(15) An appreciable proportion of the staff in each Anglo-Verna-
cular Normal School should be composed of British subjects trained

in the United Kingdom or the British Colonies and facilities for the

training of Burmans and Anglo-Indians in British or Colonial Normal
Schools should be secured by means of scholarships.
(16) Such posts in. Government Anglo-Vernacular Normal Schools

should belong to the Provincial Educational Service: in aided Anglo- -

Vernacular Normal Schools the salaries attached to similar posts should
approximate those paid in the Government Normal Schools,

.

_modlﬁcatlons the course recently f‘ecomméndéd by‘t e

by the British Vavy League. i

- information of the British Empxre Ve

- sity.

- study of Imperial geography.

- English history should be substituted a s
- Empire with special reference to In h

Female Education is apprcﬁed :
(20) All schools should | possess copies of th‘

to IV of Vernacular Schools should be wntten,

(22) Special knowledge of India is urmecessaryrix tl H‘ h
ments of Vernacular Schools. ¢
(23) The geography course drawn up for Anglo -Vernac
Schools should be adopted in Européan ngh Sehoql& an
compulsory subject.

(24) Geography should be one of the suh)ect ‘__{aughtm th

(25) The literary work taught in Normal Schools -s'houkl ude

(26) History should be a compulsory subject in
cular High School Final Examination an for the




" Para. 81.

The Teaching of
Morals and
Civies.

Paras. 32, 38

& 34.

Para. 35.

Para., 35.

Para. 35.

Para. 36.

Para. 87.

Athleties.

Paras. 38, 89
& 40,

Para. 41.

Para. 41.

Para. 42.

Para. 42.

Para. 48.

Para. 43.

Para. 44.

Standards 11 to VII of European Schools.
(33) In the High Departments of European Schools English hlstory

in its Imperial aspects together with a brief treatment of Burmese history

should form one Lompulcorv subject in European High Departments.

(34) A graded course in morals and civics should be drawn up and
introduced as a compulsory subject for Standards II to VII of all Anglo-
Vernacular, Vernacular and European Schools. A scheme for this
course is shown in Appendix I. 4

(35) In Anglo-Vernacular High Departments some knowledge of
civics is required in the High School Final history course. This should
be supplemented by more detailed knowledge of the organization of
Government in this province and of the Colonial systems.

(36) A similar course in civics should be added to the history
course in European High Departments,

(37) Knowledge of the organization of Government in this province
should be required in the Vernacular High School history course.

(38) The importance of moral and civic training should be empha-
sized on both the literary and theoretical sides of the Normal courses.

(39) Civics should occupy a prominent place among the subjects
taught in the University. :

(40) In the case of all registered Anglo-Vernacular and European
Schools, school matches should be confined to friendly games with other
schools and outside teams and to inter-class and inter-House competitions.
Registered schools should not take part in public tournaments. ‘

(41) In Rangoon, Mandalay and Moulmein the military or .civil
authorities should be addressed in the matter of allowmg schools to make
use of open sites for the purpose of athletics.

(42) When new Government Anglo-Vernacular Schools are built a
play-ground sufficiently large to allow two games of football to be
played simultaneously should, where possible, be provided. - Such grounds
need not mvanably be within the school compound but should be wnthm
close proximity to the school.

(43) All public Anglo-Vernacular and European Boys' Schools
should be required to hold annual athletic sports and annual inter-class
and inter-house football competitions. Cricket should be encouraged
in-all such schools.

(44) Inspectors should report on the proportlon of boys takmga
regular part in the athletics of these schools.

(45) Athletic proficiency and ability to teach games should be

insisted on in the case of a proportion of each Anglo-Vernacular and

Europeau Boys’ School staff.

(46) Athletics should play a much larger part in the life of the
Normal student who should be advised as to the best methods of orga-
nizing athletic sports, inter-house tournaments and other forms of sport.

(47) English boxing should be taught in the Anglo-Vernacular

Normal Schools in Rangoon and Mandalay and boxing should eventually

(32) History should be a compulsory subject for boys and girls in

i etraining these men are the clnef obstacles. ‘An ouflme :
: ; ‘adapting the British movement to Burma and opomng a(

; is given in Appendix J. o
(51) A somewhat sumlar movemznt based on the \nt_sh ov

(52) Tne practice by which Burmese youths are a”
Cadet Corps under assumed European names 1s m'ong from
.. of view and should be stopped. g

. (53) European Volunteer Corps are Brmsh umts and_ it

oy school should be granted facilities for enrolmerit Tt
(54) Pupils and students of not less than fifteen years of
' nationalities, who are Bntlsh sub]ects, whose domlcxle is in Bi

or college. - 43 :
(55) The military authonues would demde_vthe’ ]

cadets in any corps.

x

ol his Principal or headmastgr. ,
g (57 The ¢ expense mpurred by the
e these School Cadet compames should i

& Govemment :

il ,a_;.ks,. and caden l,nsp.ector.il?l.
: L the 'Police Training School
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Para. 55.

Para. 56.

Para. 56.

Para. b6.

Para. 56.

Para. 56.

Para. 56.
Para. 57.

Para. 57.

Para. 57.

Para. 57,

Para. 58.

Para. 59.

Para. 59.
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“(63) It is suggested that a coloured portrait of the King and-Queen
in their State robes purchased out of District or District Cess Funds
should be presented to village headmen with their appointment orders.
The local firm which imports these pictures should be encouraged to
introduce them into all bazaars throughout the province.

(64) Every Government and aided school or college not so equipped
should possess a flagstaff and a Union Jack. In the case of aided
institutions Government should supply the flag and the school authorities
the flagstaff. .

* (65) The Education Department should regulate the size of the
flag in accordance with the type ol school.

(66) The daily flying of the flag should be left to the discretion of
the school managers, but the flag when, not flown should be hung ina
conspicuous place inside the school.

(67) The ceremonial hoisting of the Union Jack and flag salutes

should form a part of the celebration on the King-Emperor's Birthday#'

Empire Day and other special occasions.

(68) It is immaterial what form of salute is adopted, but uniformity
in each school is essential and the school authorities should decide the
form. : ;

(69) Flag displays combined with action songs should be encour-
aged at speech days and other festivals.

(70) The ceremonial flag should not be used in connectlon with flag
drill or any physical exercises.

(71) The meaning of the flag should frequestly be explamed to pupnls.

(72) Empire Day should be celebrated on the 12th of December
(Durbar Day) and observed as a holiday in all schools and colleges.
This day and the King-Emperor’s Birthday should be éntered in the two
Education Codes as Imperialsholidays. :

(73) On Empire Day schools and colleges should be encouraged to

hold special fétes, of which national amusements should form part and

at which there should be a parade before the flag and speeches
explaining the significance of the festivities.

(74) Parents, old boys and friends of pupils should be invited to the
fétes.

(75) Local Funds and Municipalities should give donations towards
the expenses of such celebrations.

(76) The introduction of items of Imperial significance in all
important school functions is recommended. Details should be left to
school managers. :

(77) At least one verse of the National Anthem should be sung on
all occasions when the flag is saluted ; it should also be sung at the close
of all important school functions. :

(78) In European Schools it will be sung in English. In Colleges
and Anglo-Vernacular Schools, it should be sung either in English or the
vemaculdr : in Vernacular Schools it should be sung in the vernacular of
the school,

for the ng—Emperor. Nq alterattoq

more frequently.

prayer should be allowed.
(go) All Colieges High Schools and N‘ormal
possess a magic lantem.

should be procured by Government in the Educathn De
distribution on loan among colleges and schools. :
(82) Similarly ﬁlms of Imperial value should be proc'

up : recommenda.txons regardmg the use to whrch thls antholo
put ‘will be made on the completion of the work. o8
(84) It should be feasible to afrange for the publxca ion

schools in Upper Burma and one in Rangoon: for the sehoo’ i_: ;
Burma and Arakan.
(85) A school magazine for Girls’ Anglo-Vemacular Schoolg
needed. Details regarding editing and pubhshmg should be left
Committee of girls’ school managers sitting in Rangoon. ~
(86) The writing of school songs should be a feature of all th
magazines.
(87) To encourage the wnung of songs dealmg vmh E‘

and used in connection with yein jmés or- otber forms of _'
tainments. :

,’»\

(89) School managers should make a pomt
wsnt their schools.
(90) Heads of firms should. -
and asked to suggest to their :
work which is essentially tm
~occasional visits to schoolg, .
societies or joining in the schoo
(91) Heads of schoals‘s uld {r :
 to visit their schools.
(ga) European ladies shau:
mterest in gu'ls schools




Para. 72.

Para. 73.

Para. 74.
Para. 75.

The Buddhist
Priesthood.
Paras. 76, 77
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Standing Com-
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(94) Recommendatxons regardmg the classlﬁcatxon, orgamntmn.

and cost of these lectures are made.
(95) The sources of endowment include—

(1) The Local Government ; * .
(2) The University ; : #
(3) Public Bodies ; :
(4) Firms ;
(5) Individuals.
(96) Suggestions are made regarding the supply of lecturers.
(97) The question of scholarships and stipends tenable by
Europeans -and non-Europeans should be re-examined with the view to
ensuring closer approximation between the two classes and thus
removing any misconception to which the present position may have
given rise.
(98) The system adopted in Cambodia by the French Government
of distributing among monastic school managers manuals drawn up by
the Education Department is one which might with advantage be
adopted in this province.
(99) A wmanual of civics containing information concerning the
Empire would prove of considerable use. This manual should be drawn
up by or in collaboration with a Pdngys for special use in monastic
schools. ‘
(100) The book should emphasize the Buddhist attitude towards
National Defence and Administration as shown in the pamphlet recently
written by the Buddhist Supreme Patriarch of Siam and published in
accordance with the orders of His Majesty the King of Siam.
(101) A Standing Committee should be appomted, the members of
which would meet annually in Rangoon' to discuss the action taken in
the past year, to ascertain whether the movement is being hampered or

neglected in any schools, to make further recommendations and to’

report to the Local Government on past results and future policy.

CHAPTER XVIIL
Conclusion.

82. Although ‘much of the work to be done to foster a sense of
citizenship and active loyalty lies without the strictly educational sphere
and is the concern of every individual and every organization in Burma,
it is from the standpoint of the colleges and schools that we have
considered the question. We have recognized that the chief aim of
education is the formation of character and we have suggested how this
end may be kept more closely in view by courses in moral training, by the
encouragement of athletics, volunteering and a movement somewhat
similar to that started in the United Kingdom by Sir Robert Baden-Powell.

~Without enthusiasm on the part of the teacher, the teaching of th

; may give a clearer conceptwn of Natnpn and Empu'e' r lo
~ nection between the two, how visual instruction may seme '

children of this connection and how the hterature of this country m
utilized to encourage and develop the best national traditions.

We have also shown how the outside ‘world may bebrougbt into
closer touch with school life and how the superintendence and staﬁs of
schools may be strengthened in order to deal wnth the task whlch’ -

~ ahead.

And in makmg LI recommendations we are aware thﬂ their
successful realization depends for the most part on school staffs.
The ideals which underlie the Imperial idea concern the emot

the will, habit and action, and therefore instruction, if it ¢

itself to the imparting of information, can never achieve success.
ideals must always be barren of results, and it is therefore to the new
University and to the Normal Schools that we look to provide teac!
who can give effect to the recommendations which we have made—
teachers wbo will bring enthusnasm to the work which lies be.fore thom,
83. The Committee desires to place on record their thanks to ﬂ“r.v
J. M. Symns, LE.S, for the eight valuable notes which he wrote for
their assistance. The Chairman also acknowledges with gratitude his
devoted labours as Secretary. Mr. Symns performed his ar
duties in addition to his normal work as an Ifispector of Schols
all times he subordmated hls convemence to ass:st tbo "

T

this Report. The Chalrman commends lus servzces to th

Govemment.

 invaluable,

B. S. CAizEY, Chairman,
J. G. COVERNTON,
i WCOcKs o
M. HUNTER.

L. T.BEST % 5

R. CASSON.
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That this is both possible and practxcable is clear, for otherwise the whole case _ggr a5

the cause of the Allies in the present war is founded ~upon a he “The appearance

in the forces of the Allies of non-European races from every quarter of the globe

is the best of all proofs that these ideals so far from being based upon a lie are
world-wide in their appeal and are felt to be as essential to the development of
those non-European races as they are to that of the British, the French, the
Russians, the Belgians or the other protagonists in the conflict.

3. There is a tcndency to ignore the importance of appealing to the xmaglna-

tion and enthusiasm of races such as the Burmese. We recognize their import-

ance among ourselves, but we are too apt to regard those races who are for the
time being under our tutelage as automata or sheep. The Burman people falls

into neither category and it is, as with ourselves, only by the appeal to their

ideals and the stirring of their imagination that an active spirit of loyalty can be

produced.

Failure to appeal to such ideals leads to disaster, of which there are many
instances in the history of the Empire, for it leaves the imagination to be exploited
by the opponents of the Imperial idea. Such may be seen in the Boer War, the

Maori War, the Red River Rebellion, the Indian Mutiny, in the past history of

and in recent events in Ireland and in the exploits of Nga Than and other petty
rebels of this province. On the other hand the subsequent history of these self-
same races, the French Canadians of Canada, the Dutch of South Africa, the
Maoris of New Zealand, the Sikhs of the Punjab at the time of the Mutiny, and
the universal rally to the flag of all races within the Empire during the present

war demonstrates the world-wide force of the Imperial ideal when based upon

local patriotism and national spirit.

In Burma the well-being resulting from forty years of settled government
under British rule has produced general acquiescence in and passive loyalty to
the Imperial connection, There has thus been created a good and fertile soil in
which to.sow the seeds of that active loyalty to the Empire which it is the object
of this Committee to promote. The future of Burma lies with the younger
generation now coming into adolescence and manhood, and if the appeal to the
imagination and ideals of the people is to be made, it must first be made within
the schools.

4. The education that is required falls under three heads—Individual,
National and Imperial. ‘The Imperial idea contemplates a number of societies
constituted, as already stated, of free and responsible men bound together to work
for the creation of ever better and fuller conditions of life for all in obedience to
law. It follows that the individual must be taught both in his school and in his
home that the quality that matters to a man is not obedience or docility, but
character, that is, self-reliance, self-respect, a high sense of duty towards others,
grasp of and fidelity to principle and right. He must learn that true life is only
to be found in the service of his fellow man, and that, though liberty is the very
life blood and the highest ideal of the true Commonwealth, it is so because only
in freedom can a man serve his neighbour as he should.

In the second place it should be the aim of all schools and colleges to
inculcate in their students a sane and enthusiastic national spirit. The student
should learn to know and love his country, its natural features, its past history, its
religion, its traditions, its civilization and its potentialities for the future, and he
should be able to look forward to its development in trade, in agncnlture, in
religion, in knowledge and in political power. He should in fact be encouraged
to adopt for his motto ‘ Burma for Burmans’ within the Empire.

In the third place he should be taught to recognize that both the liberty and
the character-building of the individual and also both the preservation of the past

’and the potentxalxhes for the future of lns country d

of its connection with the Empire, the whole foroe*éf which
protection from outside assault. : :

That he may better understand the stgmﬁcance of o Emplra and all that it
means both to him and to his country it is necessary for him to know som

- about the geography of that Empire and the history of the races of which it

composed. He should understand its commerce, its resources, its naval and
wilitary strength. He should know how the Imperial idea has been realized in
various portions of it and be able to reason therefrom the blessings that it may
confer upon himself and upon his own people. If, as in the case of Burma,
country is still under tutelage and has not yet reached the full enjoyment
liberty and citizenship of the Imperial Commonwealth he should be taught '
regard his people as a conquered nation but to understand that England h
assumed the task of the education and government of his country not as a tyrant
but as a trustee for civilization in order to restore or build up those 'condlh of
liberty and opportunity for the individual in which the people can learn to govern
ﬂnemselves, but which have been lost or'have not hitherto been developed.

5. In this system oi education the essentxal basis is the love of co ,tty
which must be inculcated in all students to the utmost of the teacher’s pow
It is in patriotism and loyalty to his country that a boy_,should find the

5 1870 to the proud position that she holds to-day, based tl)e moral tmmng g{?

in their schools, g
Similarly it is out of patriotism and out of the love of a boy' '

directly to the annihilation of all freedom and the reduction
the status of aslave. lmpena.lmn without a natmnalnsm

his duties towarda lng nexgh'beur
~economic life, the Soelety or
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the most general acceptance among all classes of the people. The analogy

hetween the co-operative movement and the Empu:c Commonwealth is in fact
complete, It is in his loyalty to his local unit, his Society or Union, that the
individual co-operator finds at once the reason for his study of co-operative
principles and his desire to help forward the economic regeneration of his fellow
members. Similarly it is on that same loyalty that he will base the appreciation
of the larger entity and federation of which his own local unit forms a component
part and on which its prospects of working out its ideals and attaining final
economic salvation ultimately depend.

Let the people of this province once grasp the principle that in the great
federation called the British Empire the varicus nations and peoples composing it
are the local units of Society or Union, each with their own traditions, ambitions
and ideals, but all united together for a single purpose for the development of the
highest possible life both for each unit and for each individual contained within
each unit, and their acceptance of the Imperial idea will be complete, as complete
as it has already proved in the case of French Canada or of the South African
Dutch.

7. The result that must be aimed at by the educatlonal system of "l:he
province is thus plain, and it is equally plain that, in the endeavour to secure it,
the use of flags and ceremonies and outward symbols will be of little assistance
unless the spirit which alone can give life to such formalities pervades the whole
of the educational institutions of the province.

The first task therefore in the inculcation of the Imperial idea in the youth
of this province is the examination of its existing educational institutions, how far
they now succeed or fail in imbuing their students with this spirit and how far
such failure as exists is due to their character or methods of administration, -

8. Next comes the adoption of a suitable curriculum in all educational insti-
tutions from the lowest to the highest. Text-books should be used i in which the
moral lessons inculcated are all referred to the primary duty of patriotism resting
upon every boy or girl. These should contain stories of national heroes of Burma

and other Countries of the Empire in whose actions the love of country has been

the predominant motive, and every student should be taught to take for his
motto: ‘ Here and here did Burma help me, how can 1 help Burma?’ and
endeavour himself to follow in their steps. ;

The growth of organizations such as boy scouts in which the principle of
patriotism is the motive power should also be encouraged.

The teaching of history and geography should be reorganized and, if neces-
sary, special school-books prepared in which the national and Imperial aspects of
these subjects should be fully dealt with.

Special attention should be paid to the teaching of national songs which
breathe a spirit of patriotism, and a collection should be made of passages in
prose or verse from Burmese literature describing tN€ beauties of Burma scenery
or otherwise tending to develop a love of Burma in the student,

It should further be recognized that inasmuch as the success of this teaching
depends for its success upon the teachers, the importance of their thorough
instruction in patriotic and Imperial ideals is all important. At the future Univer-
sity of Burma two of the highest chairs should be set apart for the Professor of
Burmese history and literature and for the Professor of Imperial studies. The
greatest care should be taken in the selection of the occupants of these all import-
ant offices, Their duties should not be confined to the University. T hey should
also be required to visit and lecture to the Normal Schools of the province. It
will be their task to build up around them a school of thought which shall spread
throughout the province and influence all classes. They should also prepare

“’iectures and text-books for use in schwls
 themselves pment :

In view of the mportance of the enconragement of&hé.naﬁan‘kl
el system it is essential that holders of these posts should 1
Rt - who can be relied upon to acquire a thorough knowledge of the j uay
& they may both lecture and write in Burmese in a culhvated ﬂtemry*manw

f@lowers imbued with their spirit it will be possible to mmnge that e

P School in the province shall possess upon its staff both a teacher of ]
~history and literature from the point of view of nationality and one of Tmg

studies. Lecturers could also then be appointed to tour the cotintryand cture

¥ “not only to school children but also to adults on the lines of Univeta!ty g;tm

lecturers in England. =

By such means and in no long time would patnotmm to Burma and to

- Empire not only come to hold an important place in the edncahonal; cﬁnicu!

but be also disseminated among all classes of the province.

9. These results once attamed the ceremonial forms of mstmct;on bwomebi

X imp®rtance and those recounted in the Resolution will all be of value. Itcamwt

i g however be too much insisted on that in themselves those will not bqof tpnch' |

. utility unless the spirit of which they are the outward symbol has bemme an

integral portion of the national tradxt:on and conscxousneqs. Also it is.

"

Sen loyalty to the Empire should be strongly empbasuqd The: Imperial ﬂtc.:
o thus be encouraged to take on also a national cbaraeter, and ghe c&tgmoniﬂ

the Birthday of His Majesty the King-Emperor are mﬁtters df dehul. A
* they need not be dealt with in this note which is intended to deal only

principles. =
: The essential pnnc:ple which must at all coots bemaintamdil

of loyalty to the Empu’e, and that of ee - the. m :
. which alone the first and third can safely rest. If this be once
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European
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Normal
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Colleges.
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In Anglo-Vernacular Schools the course is ‘very similar except that here the "
geography of the British Isles and of Burma is emphasized in Standard VII, alike
in the ordinary VII Standard Examination and in the Middle School Scholarshxp
Examination. Mr. Cocks’ book on Burma is universally used in Standard VII.

In the High School course, the fact that geography is a compulsory subject
in the High School Final Examination compels all High Schools to lay stress on
this subject. :

None of the books recommended for teachers' use in this course can be said
to deal with this subject solely from the Imperial standpoint, except the “ Histori-

cal Geography of the British Colonies,” Clarendon Press, Oxford. The course

itself is drawn up from the lmperial standpoint and lays special stress on the
British Empire.

In Anglo-Vernacular Schools geography is usually taught through the medium
of Burmese in Standards I to V, and through English in the higher standards.

In European schools geography is compulsory up to Standard VII only.
The usual procedure is here also adopted, except that children in Standard I do
not do any geography. The course from Standards 11 to VII covers Burma, India,
Asia, Europe and Africa. In the High School, where the subject is optional,
Australasia and America are added.

In the Normal Schools the course for the Anglo-Vernacular Primary School
Certificate shows Australia and North and South America in the first year and the
World in the second year. The course for.the Middle School Certificate does
not appear to include this subject, unless it is covered by the words “Tutorial
work in various subjects as may be found desirable.” The course for the High
School Certificate is the I.A. course and here geography is an optional subject
(see page 144, University of Calcutta Regulations, 1914, sections 7 and g). The
course as shown on page 213, 1. Sc. course, is “ The Regional Geography of the
World with a more detailed knowledge of India, South and South-East Asia and
Japan, Britain, the countries of Western Europe and the United States.” The
syllabus is drawn up by Calcutta University ; it should be noticed that teachers
under training in this province for a High School Certificate are—

(1) allowed an option in the matter of taking geography;

(2) allowed to offer for this certificate a pass in a paper which emphasizes
Japan and the United States and lays no stress on such countries as
South Africa and Australia.

The course for the Vernacular Primary Certificate shows :—

“Asia with special references to India and Burma' and some physical
geography for the first year and no geography for the second year.

The course for the Middle School Certificate omits geography in the first
year and shows Africa and some physical geography for the second year and
shows “ Outline of America and Austral¥ and the British Empire generally "’ for
the third year. (This is the only occasion on which the Empire is mentioned
in any of the Normal courses, but included as it is with America and limited
to a course of one year, it is hardly likely to allow students to gain any clear
ideas of the predominant importance of Empire.) The High School Vernacular
Certificate course only mentions physical geography. '

In the University course students at the colleges may take geography for
their L.A. or I.Sc. Examinations. The course is as shown above under Normal .
Schools and is optional. As a matter of fact the subject is taught in neither of
the two colleges in Burma. *

As regards books in use. When such are mentioned in the appendix here-
with submitted, it may be presumed that they are in use; when books are not

.

> teee:vedtheuwiondthe'l‘eﬂm Comnﬁﬁee

Tbey will be scheduled as follows — g ,
WL (1) Geographies $ ests (Non-lmpeﬁal)

Ao A 4 (2) Geographical Readers ... ..+ (Non-Imperial).
- i3, o “(3) Aflases . ~++ e (NoneImperial).
‘ ~ * Geographies : T (lmpmd), Ay

c GeographxcalReaders W R P aReel)]
,Atlasec i . (lmpetial)

« : 'GoocuphyCo‘ma-ndnoohmw—M,“
: (a) VERNACULAR SCHOO_LS. 3

i ' PRIMARY SCHOOL. .
2 Infant Standard.—Sand-modelling. - No books, =~

“1st and 2nd Standards.—First lessons in geography by Mr. W
Geography of Burma by Mr. Weddgrspbon.
Descriptive Geography of Burma by Mr. S. W.
Geography of India by Mr. Wedderspoon.

)

- MippLE ScHOOL. © e

sth Standard.—Geography of Asia by Mr. Wedderspoon.

, 6th Standard.—Geography of Europe by Mr. Wedde;spoon .

: 7th Standard.—Geography of World.*

; 3rd and 4.th Stan-
~ dards.

Hmn Scnom..

8th Standard.—Geography of World. s et s
gth Standard.—Geography of World. g s : :

() ANGLO VERNACULAR SCHE)OLS
Standards 1 to §, as in Vema.cnlar Schools —-Sim

e Standard 7. Geography of Europe by Mr. Wedder
SN Geography of Burma by Mr. Cocks.

Anglo-Vemacular ngb Schod Fnﬁl !
compulsory subled:.
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The course has been drawn up from an Imperial pomt of view and is as
: follows :— General Geography with special reference to the British Empire.’
e T (1) The British Empire—
1. The British Isles.
2. The Growth of the British Empire,
3. The Chief Dependencies and Colonies generally.
4. India and Burma in particular.

*

‘Standard VIIL —As in L’Estranges comparat:va geo
Political geography——-A'ﬁstmlasu. .

(2) Countries connected with the British Emplre—

"“” 1. The United States. 6. Italy and Greece. g : wd0)
; 2. Germany and Holland. 7. Russia, ‘ : i R ' 5
‘ 3. France and Belgium. 8. The Turkish Empire. ] . i SR S ; (d) N'ORM AL SCHOOLS
4. Den.ma.rk and Scandinavia. 9. Persna. ; ‘ g : The following courses are followed i—
5. Spain and Portugal. 1o. China, Indo-China and Japan. o5 : : :
(3) Economics— : ; v it : x)* ANGLO-VERNACULAR Nomuu. ScHoOOLS.

{
!

1. Influence of climate upon industry (especially agriculture). ' e &
2. Relation of physical features to trade and industry and to the ] ; ; i Primary C“hﬁ‘w
centres of population.

; 3. Influence of physical features upon communications between ! Y geogtaphy rain, mist, winds, etc.
countries and the effect upon trade and industry, Chief trade : ~ Second year—Geography of the World { Man on the Ea.rt,h or a, liﬁ;ix
‘ routes in British Empire generally and in India and Burma v i : book. India and Burma in greater detaul. :

particularly.

4. India and Burma. Chief industries and products. Main centres : ,f( s e, S0, o Middle School C'crtajicate. s

‘ of commerce and industry and how these came to be where :
f they are. Chief exports and imports. Commercial relations
' with adjoining countries and with Great Britain and Europe.
5. The trade of the British Empire; the chief articles of trade,
sources of supply : our customers ; how they pay us.

6. Geographical conditions of commercial predominance : simple
illustrations from Carthage, Rome, Venice, Spain, Holland,

Geography is not shown here, except so far as lt maybe covered By tT:e
phrase— h
¢ Tutorial work in various sub]ects as’may be found deurable.

Hrglz School Ccrhﬁcatc.

British Empire. o i , e ~ considered sufficient. :
? ‘ . : o In this LA, course g'eography is an. optlonn.l mb}ect Thc {
5 (¢) EUROPEAN SCHOOLS. d o) i follows :—The regional geography of the World, with a more detailed

: ; e of India, Southern and South-Eastern Asia and Japan, Bntmﬂ an&the
European In the Primary Schools ({above Standard 1) geography is compulsory for il ~ of Western Europe and the United States of America, .
Sehools. bovs and girls. ; : $ i . The movements of the earth and their couseqnenoee.
In Standard Il books are not used, but teachers are advised to use Ao : : methods of map projection. Methods b represcntmg tehef,
f “Longman's Geographical Object Lessons.” . ; ‘ I : sectxons. The general circulation of the atmosphem
: In Standard Il the Geography of Burma is taught and the following g . ; J
outline given :—
Burma—its boundaries, a general knowledge of its surface, 7.e., to know
what portions are mountains, tablelands, df plains : the chief river basins, and the
course of the mainsstream in each: the character of the various parts classified as
cultivated land, jungle, or desert : the occupations of the people as determined
by the productions in different districts, treated in a general way (not list of
names only). - A few of the chief towns in each of the large districts, and any
interesting facts connected with them. In this and in all the higher standards
sketch maps of the countries studied should be constantly practised. s
In Standard IV India is taught on the lines laid down for Standard e
In the Middle Schools geography is comp«ulaory for boys and girls.
Standard V.—Fuller knowledge of India, aneral ~geography. of Asm.
Elementarv physical geography. -
Standard VI —-Genera.l geography of Afnca.. Some physical geography

LS
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The treatment of the regions named for special attention shall have
reference to the characteristic physical and climatic features, natural resources,
industries, trade, distribution of population, the principal towns and internal lines .
of communication, the people in regard to race, language and national develop-
ment.

e - As geography is not taught in either of the colleges it may be presumed that
= a successful I.A, candidate in this province has not taken this subject.

Whnwe,tnmto niversity
ﬁha;.A. Examination enxbmces—
o i L or ) allEnghshhutory, B

~ (2) all Roman history down to 476 J)
: (3) all Greek hnstor,y down to 146 B.C.

(2) VERNACULAR NORMAL SCHOOLS.

(z) has the prospect of Englmh, Romaa and Gréek lusto '
course, a prospect which should be sufficient to frighten him
. 8 optional history course in the Anglo-Vernacular High School.
 In 1916 the history examiner in the Anglo-Vernacular Hfgb*Schoo i
- Examination commented on the ‘high standard reached by the few pupils who
this paper and stated that the Burmese student has a distinct taste for histor:
He further suggested that in future pupils should be allowed to offer history as
substitute for geography, which latter is now a compulsory subject.

Primary Certificate. ’

First year—Revision of Asia, with special reference to India and Burma.
Some physical geography.
Second year—No geography,

Middle School Certificate. , ' G

4 First year—As for Primary Certificate. ‘ i What history is taught in this province may be sum;nle§ up as‘foliw!s
: VII an e
Second year—Africa. Revision of physical geography learned for Primary - | ¢ Vernacular, Standards

; Certificate and ocean currents, ¥ (@) H‘gtugga.q Anglo-Vemacular Standaxds VIII, lx and va :

Third year—Outline of America and Australia and the British Empire
generally. Physical geography : fuller treatment of work of previous years.

: Anglmvema»(ﬂll&' Standavdn VIu, lx aﬂd Xa
(¢) History of J Buropean Schools, Standards VIII, IX and X.

; . e e LB.A. course.
High School tificate. o
igh School Certificate ; Pk - European Schools Standards Vito X- :
! Physical geography only. (As in any authorized text-book.) ! g R BN () H'Em of Anglo-Vernacular, Sundards Vlll, m ll!d X.
: i e e LA. and B.A. courses. AN e
(¢) COLLEGES. Yl e e (d) Rome and Greece ; LA. course. g Saty

~

Colleges. In the two Rangoon Colleges no geography is taught.
The subject is shown as an optional in the LA. and L.Sc, courses, but does
not appear in the B.A. course. :
The course is shown under “ Normal Schools” above.

o ~ () History of Europe ; B.A. course.
2 ~ History is a compulsory subject only in Standards VlH
and in Standards V, VI and VII (European boys).

histories of England and of India and Burma are auggemd umier

J. M. SYMNS. : course (Primary Certxﬁcate), hnstory is not mentxmd in f:be 'n;dale

damadh et Slidade
-

_accepted as the hterary test (an exammahon in which lnsto!y‘ uy lds
‘Burmese students) it is possible for a successful Burman candidate t
lngher grade certxﬁcate w:thont havmg read any luetbry at all

APPENDIX C.. g

ANoteontheTeachmgofHutorymSchoohmd
CollegumBurma

; Thepresumablereasons whythe ,‘ '
& i standa.rdsbelowVﬂlofAnglo—VemmhrdndV

History is taught in no schools in the Primary Department and (except in
the case of European Schools) in no Middle Department either. An historical 4
reader has recently been introduced into Standard VII (Anglo-Vernacular) = =
Burmese history is compulsory in Vernacular ngh Schools and a course including
the history of Burma and periods from English or Indian history is optional in
Anglo-Vernacular ngh Schools. As a matter of fact only a small proportion of
boys take this course, and at the last examination in March (1916) out of 485
boys and girls who sat for the H:gh School Fmal Examination only 45 took




mentioned, teachers are free 10 ue any suitable books s0 long as the

received the sanction of the Text Book Committee. All histories and hlswrieal,

readers approved by the Committee will be on view in the Board room of the

Office of the Director of Public Instruction for members of the Comnmittee to :

examine. They will be scheduled as follows :— :
28 , B {(l) Histories (Non-Imperial).

(2) Historical Readers (Non-lmpenal) : : 7

2 (1) Histories (Imperial). vl : R0

. (2) Historical Readers (Imperial). : fhe e

&
L

History Courses and Books in use—Education 'Dc;pnrtment; Burma.
VERNACULAR SCHOOLS.

Vernacular No history is taught in the Primary or Middle Departments.
Sehools. In the High School the following course is followed and the subject ls

Hxstory oiBumiie. o a0
sméard IX. -—As in Standard

compulsory :— i
Standard VIII.-——Cocks’ History of Burma, (.hapters 1—XVIIL ;
Standard IX.—The whole of the above book: o

; ANGLO-VERNACULAR SCHOOLS.

Anglo- No history is taught in the Primary or Middle Dcpartments, but in Standard
Vernacular VII an historical reader may be used. “ Tales and Legends of Ancient Burma”
s by S. W. Cocks is the book read here. In the High Department history,as a

separate subject, is seldom read, as history is an optional in the ngh School
Final Examination, the course here is—
(a) The History of Burma, ‘
(6) A period of Indian or English history to be prescribed annually by the
department, %
The following text-books are recommended : — ; : e
{a) The Oxford Student’s History of India by V. A. Smith (pages 161—

240). : :
(6) The History of Burma by S. W. Cocks. o ¥ ?er;ia:e,twtxf p;pe;;s d(:)-'
(¢) India under Company and Crown by A. A. Stark. : T h_e RUOEY Ok ThEINIGeC T

In schools where history as a separate subject is not taken, an hlstoncal
reader should be read throughout the High School course and one such reader is
always one of the books selected for the advanced English course.

Indian history is an  additional subject’ in the Caleutta University Matricu-
lation Examination, but the ccurse as shown on pages 135 to 140 of the Calcutta
University Regulations (1914) is one which demands many years' critical study,
the result is that this subject is seldom taken by Burmese students who wish to

matnculatc.
EUROPEAN ScHOOLS. 2
: European Primary School—~No history is taught here, unless the Enghsh reader
Sehools. happens to be an historical one,

Middle School —English history is here an ophonal sub]ect for glrls
Standard V shows “an approved period.”
Standard VI shows “ an approved penod g
Standard VII.—‘ The Tudor Period' or
: Oxford History Readers. Sl
"* English history is compulsory for boys, the course
shown above. ‘, i

i N s > i ;,‘1
s =5 : s A i
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APPENDIX D.
A Note on the Imperial Idea in the Schools
of Japan.
Difference In Japan the system of education is very different from that obtammg in this

between Educa- ,royince, and this difference must be realized if we are to appreciate what the
Howal Sprien Japanese Government has done in the way of Imperial education during the last
v In Japan g5 per cent, of the schools are “ public schools,” and by

Burma. generation.
 public schools ” is meant something quite different from the term as we know it

*

in Burma.
In this province a public school is either a Government School or a ‘school

aided by Government.
In Japan public schools are Government Schools or schools managedby

public bodies.
In Japan (except in connection with techmcal education) there are no such

things as “ grants-in-aid.” Schools are financed entirely either by Imperial or

local funds, or (to put it in terms of this province) all public schools are either

Government, Municipal or District Cess Schools. Not more than 5 per cent. of
the schools in Japan are “private” schools (e.g. Mission Schools). These are
not financially assisted by Government and exist on (1) fees, (2) mission funds.

In Burma, on the other hand, the bulk of vernacular education is in the hands
of the aided manager (lay, pingyr or missionary) and the same applies to Anglo-
Vernacular education where the majority of schools are managed by missions
[the figures for Burma (1916) are—Government Anglo-Vernacular Schools 37,
Christian Mission Anglo-Vernacular Schools 95, other Anglo-Vernacula.r Schools .
25].

. Of the g5 schools under Christian Missions 53 belong to the American
Baptist Mission, 13 to the Roman Catholic Mission, 6 to the Methodxst Episcopal
Mission and the others to English Missions.

From the above figures it will be seen that whereas practically the complete
control of secondary education in Japan is in the hands of the Imperial Govern-
ment or local bodies, in this province (except in the case of 37 Anglo-Vernacular
Schools out of 157) chief control rests with the resident superintendent who is (in
the case of half of our Anglo-Vernacular Schools) not a British subject. t

This difference must be clearly understood if we are to appreciate the
influence which the Imperial Government exerts over the public schools of Japan.

It is an influence which cannot be similarly exerted in present conditions on
the ‘aided schools’ of this province. -

Religion. Another important difference which exists between Burma and Japan is the
question of religion, The mdlgenous religion of Japan—-Shmto or ‘the way of
the gods’—is a mixture of nature worship and ancestor worship; it has
undoubtedly served to develop in the Japanese an intense love of their own land
and an intense reverence for all the “upper ones,” whether alive or dead ;

. possesses neither dogma nor moral code, neither image nor secret book, nexther
_heaven nor hell. The lack of scriptures and ritual was supplied by Buddhism ;
the lack of a moral code was supplied by Confucianism. The elements derived

from all three compose “ Bushido,” the morality which is the true rehg:on of the

upper classes i in Japan.

#

&

- the community :—

Hence it may be said that to-day in :Iapan, while the Tower classes are s
strongly imbued with a rehgrous spirit, whether it be Shinto or Buddhut,» he

One of the greatest of modern autbontxes on Japan has wntten af tbia class of

“Their real religious faith is summed up in tfxe idea of loyalty to théir’
land ; their genuine religious enthusiasm is evoked by nothing save its welfare
and its glory ; their highest conception of religious duty is that of dying for the
Emperor.” The greatest teacher of modern Japan—Mr. Fukuzawa—regarded
religion as “ one of the things men need in order to get through life, someﬂlihg
which, like tea, subserves a social end.” The Marquis Ito said:—“T regatd ;
religion itself as quite unnecessary for a nation’s life ; superstition is a possible
source of weakness to a nation,” and again, “the important thing is to conserve
the national morality which inculcates love of country, loyalty to the sovereign,
filial piety, family harmony, respect for parents. These are civic and fan;:'ly
observances, not religions. This moral system limits its aims to tbls woﬂd and
its practice contemplates no celestial reward.” Y o

' Sharing such views as the above, the educational authorities have natnmﬂy i
prohibited religions teaching in all public schools ; in 1899 they even prohibited
it in the mission (unaided) schools, but this latter prohibmon has smoe been
withdrawn.

The Imperial rescript on morals pubhshed in 1890 m the stone on wlnch
Japanese moral and patriotic teaching is founded and deserves full quotation :—

“The founder of our Empire and the ancestors of our Imperial house
placed the foundations of the country on a grand and everlasting basis and
established their authority on the principles of profound bnmamty and bene-
volence. '

“That our subjects have throughout the ages deserved well of the state
by their loyalty and piety, and by their harmonious co-operation is in concordance
with the essential character of our country; and on these very same prmciplél c
our education has been founded

of your worthy ancestors. : Ty
“This is the instruction bequeathed by onr
by our sub]ecte for it is the truth wh:chhas'_ uidec
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Moral Teaching.

Books used in
the ““ Morals”
Course,

In China filial piety stands at the head of the virtues, loyalty coming next ; in
Japan the positions are reversed ; the divine descent of the Imperial family may
have added a tinge of religion to the feeling with which this family is regarded,
but loyalty was primarily due to the feudal superior and patriotism was formerly
The recent unification of the provinces under the

limited to the province.
In this regard a

Emperor has intensified sentiments and widened the outlook.
comparison between Burma and Japan must naturally occur.
To show to what extent the Japanese will go in their patriotism, a teacher
in a public school was dismissed by the local governor for urging the boys to
represent the principles of universal brotherhood, a sentiment which outraged

the feelings of local patriots. : .

The subject “ morals " which takes the first place in all the school curricula
is interpreted in a liberal sense and includes patriotism, civics, hygiens and
general propriety. But it should be noted that such patriotism as is here incul-
cated is of a sober type and Japan is represented as a small country, in many
respects behind the great nations of the world, so that it is the duty of every boy
and girl to work their hardest to bring the country up to the level of the great
powers of the West,

The mission schools, of course, reinforce the Japanese basis by a biblical +
one, but, as might be expected, Japanese boys and girls are much more influenced
by examples drawn from the history and literature of their own country than by
foreign or biblical instances of morality and patriotism. The Education Depart-
ment in Japan would seem to be well aware that the teaching of this subject
depends more on the teacher than the book and the schoolmaster has to look to
his footsteps carefully. A short while ago such an one tried to show his class
that regicide is.sometimes justifiable, whereupon the department not merely
ordered his resignation but cancelled retrospectively the right of the graduates of
that school to teach in Government Schools.

As regards the books themselves, all speak of them in the highest terms.
There are seven books for the primary course and five for the middle course.
It is interesting to note that the Education Department reserves to itself the
right of compiling the handbooks on morals, Japanese, history of Japan,
geography of Japan and drawing for all primary schools, and such schools may
not use books dn these subjects which have not been compiled by the depart-
ment. The reason for such an order is obviously because the Government
appreciates the necessity of keeping these subjects on national lines and rightly
fears the dangerous consequences of foreign influence on subjects which must be
founded on a Japanese basis.

An officer in the Indian Educational Service who recently visited Japan
wrote ;—*‘ I was struck by the interest which the primary school children seemed
to take in their moral readers ; they were constantly to be seen poring over them
in the evening at home. The pictures and the stories attract them and by being
read aloud at home may even influence a wider circle,”

I give below a few examples of lessons taken from the first reader. Parents
and children.
should be grateful for having a father). Yourself. Teacher. The Old. Brothers.
Food (a picture of a mother warning her son against unripe plums). Neatness.
Honesty (a picture of a bazaar boy pointing out defects in the cloth he is
selling). The Flag of the Rising Sun. Ruler, The Emperor (picture of
a review). Courage (i) (a line of soldiers advancing, the bugler, though

wounded, is blowmg his bugle). Courage (ii) (a picture of small vessels -
attacking a fortress). ; ; o5

Mother. Father (a picture of an orphan with the moral that you e ;

i

fntbenehddwuder veﬁnd AR ek
‘The Empress (visiting a. honpxtal) 1Loyalty4ln
of 1887). Anoestors la Shogun visi '
stona),

- In the thxrd reader more is made of loyalty and pWO 4
bemg illustrated by episodes from Japanqse history. i

Here we also find—Co-operation, Diligence, Punctuahty : F,"
(picture of a man being va.ccmate&) Superstition (the supernatural
of bits of paper in a temple are proved to be dnc to ﬂm wng‘
) " . concealed in the vase by the priests). : i
' ' Al through the series there rings a genume note of IOyalty—’l alty to
Emperor, Country, School and Home which cannot help inﬂuencmg ‘the. c
the ch:ldren who are being educated in Japan to-day : an

Guwemment prohibits religious teachmg in any public schodl this same ( Gover
ment is introducing a religion of its own in the worship of the Emperer An
there would seem to be some justification for the statement. History alone ¢

show us how far that Government has erred in basug then‘ menloade en 3
“modern relxglon of patrxotlsm.

_ and lower classes. The meral code of Buddhism influences all sﬁntl of MW*
: itisa code which mst:ls love of parents and love of country and wxll ﬂaﬁ itself

religion ; it is a pohcy which one would expect in a cmtry wlmh lns 1 e
- great poveer) in such A short space of txme Ha 3 ;

* lessons in Japanese history and geography / .
History commences in the upper pnmary schoal (m Bnma

in the high school). The object in Japan is ¢ to give the children &hﬂn
Japanese natwnahty and to £osteg in them the sanae of h

i in Japan, the. dmne descent of the Empemss,ﬂw
"~ and the illustrious deeds of successive Emperors.

: on to distinguished fellow countrymen, the - bravery
literature and forexgn mtemonme (&ll Ieuoae '
mapﬂ.
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Geography.

History and
Geography as
incentives to
Patriotism,

Military Drill.

In the higher school course Japanese, Eastern and general history are taken.
In the first year a book of Japanese history and outlines of Eastern history are
read, in the second, Freeman’s general sketch or a German or French history, in
the third year a German or a French book. (This higher school course, embrac-
ing as it does such subjects as English and French or German, should be
compared rather to our arts course than to the high school course.)

When we come to the University we find that history is one of the most
popular of the schools in the College of literature. The courses are as follows :—

Fapanese History.—Japanese history and diplomatics. Historical
methodology and chronology. Outlines of Chinese history. Outlines of Euro-
pean history. Geography. Psychology or Sociology. :

Chinese History.—Chinese history. Historical methodology. Outlines of
Japanese history, Outlines of European history. ~Geography. Psychology.
Sociology.

European History—~European history. Historical methodology. Out-
lines of Japanese history. Outlines of Chinese history. Geography. Psychology. -
Sociology. :

Geography begins in the upper primary course. (The full primary course is
one of eight years, although some boys can join the secondary school after six
years.) This upper primary course is one of four years. -

Geography here is mainly the geography of Japan, though in the third year
outlines of such countries as are connected with Japan are introduced. Teachers
are directed to foster the spirit of patriotism and to maintain the connection
between the lessons in history, science and geography. Many schools introduce
the subject by making the children draw plans of the classroom, school or com-
pound (as is done in schools in Burma). Others, more ambitious, begin with
the village and the district.

In the middle schools the subject is thus divided :—

First year—Japan, Asia, Second year— Asia and Oceania. Third year—
Europe. Fourth year—Africa and America Fifth year—Physical
geography.

In the higher schools geography is dropped.

In the collegiate course it is included . in the History School (see above)
but is not treated: as a separate subject.

From the above it will be seen that Japan lays more stress on the teaching
of history than of geography, and this is hardly to be wondered at. It does not
however afford a precedent for this province.

The Japanese Empire founds its demand for active loyalty on the Imperial
ancestry—it is, if I may use the phrase, an historical empire.

Burma, on the other hand, is part of an Empire which, unlike Japan, is
world wide. That is to say, it is part of a geographical empire, which must
appeal rather by reason of its size than of its age.

The British Empire is one on which the sun never sets,

The Japanese Empire is one on which the sun has always risen.

This seems to be the fundamental difference berween the two, a difference
which is worthy of consideration when the question arises as to how far the
Imperial idea can be fostered by the teaching of history and geography in
Burma. :

But it is not merely by lessons on morals, history and geography that the
Japanese Government emphasizes the importance of patriotism.

In 1886 military drill was introduced and has been cheerfully taken up by .

boys of all ages.
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" allowed to postpone their military service to the age of 21 and,-"iiffthg;

¥
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Every school is expécted to have a compound large enough for
older boys are supplied with full-sized rifles, knapsacks and other
equipment. Military drill is compulsory in all middle schools and pupil

have
completed the full course, to serve for one year instead of three, Ll S
In higher schools there is a good deal of military drill ‘and ‘field exercis
“and many of the students are practically young soldiers. In this connection it
may be noted that drill (physical) is compulsory up to Standard VII in Anglo-
Vernacular Schools in Burma. It is seldom taught in High Departments where
the study of gymnastics is encouraged. _
Lastly there is the question of finance. ~ The Japanese Govemment,»teali!ﬂA
that loyalty to the Empire could only be ensured by the spread of education
through the medium of schools closely watched and completely control{ed‘bj :
Government or local bodies, instituted the system of public schools as shown at
the beginning of this note and made school attendance com i Ehie 2
involved expenditure from public funds, which, lavish in fhe case of a poor
country compelled to spend freely at the same time in other directions, was
made possible by the interest taken in education. : i
And it can hardly be doubted that the spirit of patriotism which has been so -
noticeable in these islands during the last 25 years is in a considerable measure
due to the State system of public schools, to the emphasis laid on patriotic’
subjects in the curricula, and to the sums spent by Government on such
education. \ : ]
In respect to these sums a comparison between Japan and India is interest-
ing. The figures for Japan are those of 1906 (the latest [ was able to procure)
the figures for India are those of 1912 from the last quinquennial report..
But even if India is conceded this start of six years, the comparison is in
favour of Japan. Z ! v pele T
In 1912 the expenditure from public funds on education in India was nearly S

In 1906 the expenditure from public funds on education in Japan was
£5,000,000. . ;

To sum up, despite the different educational systems and the different types A
of Empire there would seem to be something in common between Burma and
]apan. 5 3 = » iy e

Each country possesses a singularly homogeneous people, of the same
language and the same customs, and able therefore to benefit by a single
educational system, " St

s Through languages which she has not mastered,” writes Mr. Lewis, ¢
has struggled with ideas which she has not yet made her own. And ye Ja
educators have accomplished what experts at the outset ‘thoiigh‘ im
despite her poverty and ignorance, despite her scorn for religion, ¢
ambition to cover the whole realm of human investigation.” &

- And the thing accomplished is a national and Imperit
grown in a generation. St i pm

s & * i g A

- [Hand-bt;ol,:s consulte;l..;«,—- -
~ Educational Conquest oﬁFatEaEt
- Feudal and Modern Japan (Knapp



! A 2 however seen a complete chmge of pohcy and a
APPENDIX E. fi % : £ e adopted based on the Tollowmg practical ﬁf& —

A Note on French Methods in Indo-China.

(m) The teacbmg of French to bc elementary W
(iv) Each colony to have a sysiem ot educatzon in he
and aspxratxons.

Freneh The most striking feature in French Colonial Policy in the twentleth century o Rl O
Colonial Policy. ;g undoubtedly the triumph of the idea that the policy of “ domination” and : : '
{« assimilation "' is impracticable, that it must be discarded and that a policy of
#association must be substituted for it. This policy of associating the native in
. | the administration of his country, of making him participate in the moral and e i - ‘
material prosperity introduced by the benefits of French economic and social B e from centunea, ever) effort to promde edamtwn lq
progress was first advocated by M. Dubief in 1go3. It was actively followed L Tes v g wasmsted by a i Consell de perfect‘:onnement dc I
by M. Clémentel during his period of office as Minister of the Colonies and was ‘ '
continued by his successor M. Leygues. The latter speaking at the banquet of
the Colonial Congress in Paris declared in so many words that the policy of
assimilation was disastrous and must be abandoned. There existed, no doubt, he 1 B ,
said, in the genius of the various races which peopled the earth, equivalents but 2 2 E : : educa.tmnal methods of nelghbounng conntnes, arc quahﬁed to
no identities. Why then should the French seek to impose their habit of mind, . e tive opmlon. A
their tastes, their manners and their laws on people for whom the words family, ; g
society and property had a perfectly different meaning ?
The evil results attributed to the policy of assimilation by the advocates of

(x) Thextudy of all quesﬁons relanng to the :

: oi native educatxon, notably-—-' " : :
association are threefold ; they maintain that— : 7 I e gy g
(i) By a spirit of formalism and a love of uniformity, it has disregarded - 1 P} g (4) The reconst)tuh?n of the 3011001& of
the special needs of each particular colony, ; S : Chma. :

(ii) By a spirit of domination it has inspired its own ‘rules and methods,
upsetting organizations which have existed for centuries and thus arousing feel-
ings of hatred and revolt.

(iii) By insisting upon an absolutely direct administration it has hampered : » : : e ‘
every French possession with a complicated administrative machinery, the least £ s e (d) The condition upder Which % Umv 5
evil of which is that it imposes heavy burdens on the Treasury. = e would co:mp R fm' the ighe
In a series of instructions issued by M. Clémentel to the Governors of the 3% : ; : ’ s of Ind 8 and cs generally :
various colonies the following principles were laid down for guidance : — : | gater , (ii) To examine the text of the mmaia‘ r
(i) Absolute respect for the individuality of the native. b i o langnages of Indo-China. ;
(ii) The preservation and development of the race. : : ; : (iii) To draw up and supenntaﬂ
(iii) Respect for existing native property. : e e for nat:ve professors and men of
(iv) The introduction of a more suitable fiscal system, ‘ . :
(v) The development of the moral well-being of the native by means of 38 ; fj bxsbory, ancxent and modem, thos
education. : Eef >
(vi) The exercise of special care in the selection of the slaff of teachers, 5 " S pre we cm’dﬂ‘the

French and native alike.
M. Gervais in an appendix to a report on the Colonial Budget for l§o7
discussed at considerable length the question of the education of natives. He
laid great stress on the fact that education should be appropriate to their require- .
ments and suitable to their various forms of mentality. It should be education in
the broadest sense of the word, aiming at a real improvement of the moral condi-
tion of the native and not content with merely inculcating a certain amount of
professional knowledge. .
At the outset of French Colonial cxpanbwn, he wrote, the home authorities
in their usual idea of assimilating the natives laid down that the French language
was to take the pla.ce of all others throughout the Colonial Empire. = It warat =

B
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(ii) The Colonial Council, which consists of 16 members, six elected by the
French who number some 5,000 out of a total population of 3,000,000 and six
elected by the Annamite Communes representing 250,000 natives; two elected by
the Saigon Chamber of Commerce and two notables who are members of the other
Council and named by Decree.

This Council has much greater powers, it determines the nature of the taxes
and the regulations for their collection and has absolute power in voting the
tariffs. ;

After Cochin-China (which leads the way and shows us to-day the probable
general lines of development which will ultimately be adopted throughout
Indo-China) come Annam and Tonkin, Cambodia and Laos—all protectorates.

These four countries fall into two natural divisions—(i) Annam and Tonkin,
progressive countries, populated by Annamites and Tonkinites (their close
kinsmen) and Chinese, which still retain a strong Chinese influence in their
religion and customs ; (ii) Cambodia and Laos, Buddhist countries, which are less.
progressive—a fact due in part to their religion and in part to their geographical

position.

If we seek the methods by which France hopes to promote the idea of
nationality within an Empire, we must first view her problem from her standpoint,
the standpoint of liberty, equality and fraternity. In the British Empire we
think of Great Britain' as the Mother Country which must undertake the
responsibilities of motherhood, through long and arduous years ; but in Indo-
China, France would seem to be rather the elder brother who is over-
anxious to hasten the younger brother through the period which separates him
from his career. And some of the methods by which France hopes to accomplish
her aims are—

(i) The teaching of French.
(if) The teaching of morals and civics.
(iii) The encouragement of national religions.
(iv

) National Service.
(v) The gradual suppression of the schools of Chinese characters.

1. The Teaching of French—In Cochin-China schools are grouped as -

follows :—Elementary Schools (Vernacular), two years’ course. Preparatory
Schools, three years' course, two years Vernacular, one year Franco-Vernacular.
Complementary—Secondary Franco-Vernacular Schools, Colleges.
In 1889, 15,000 children out of 300,000 attended school, and of these 10,000
were taught nothmg but Chinese characters and Annamite. In 1908, 22,500 were
receiving French education.

The next decade will show a higher rate of increase.

in 1912, the Conseil de la perfectionnement de I'Enseignement indigdne
passed a resolution to the effect that any Elementary (z.e. Vernacular) School
could have a Franco-Vernacular class and become a Preparatory School, if local
funds met two-fifths of the cost of the French class.

Further it was resolved that the teaching of French should be encouraged in
Annam and Tonkin and introduced as soon as possible, when teachers were
available, into the Elementary Schools, a start being made in those schools which
were at District Headquarters. A further resolution was passed to the effect
that the number of natives admitted to the Lycée (. European School) at
Hanoi should be fixed at one-third of each class in the Primary Department and
one-half in the higher classes. (In Burma the proportion is 10 per cent.).

5 (3) The Second Cycle 1st class.

tion was unpopular, to-day the natives and.elpemal]y the Annamites
for it, and it is in reply to this demand that the Govemmedhs bent )
the facilities for the teaching of French. 5’ '

subject is noticeable in all French o education. In F
lhe Lycée course shows that especml stress is laid on meml

atandard) The subject is really a ¢ Cmcs " course bnaed on aml
it is laid down that the headmaster shall a]ways teach tlus suly

civics is compulsory on the modern side. It is the same with
in each department leads up to the subject « Fraaee and Her

(1) The Elementary 7th class.
(2) The Premier Cycle 3rd class. -

That is to say, the last years of a boy’s school h’aiﬁnga m
subject  France and French Colonies.” o

ln the Elementary Schools of 'Frauee even -guaterm

servants esprit de famﬂle.
Society —Necessity for and 2
~every aociety ‘Sclidarity and
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Rights corresponding to these duties -—Freedom of the mdivrdual freedom.of
" association, universal security of life and property. The nation, the sovcrelgn
power. Explanatnon of the motto of the Republic: Liberty, Equality, Fratermty
In addition to this course, patriotic ideas aré to be aroused in all (a) reading,
(4) geography and (¢) history lessons on the following lines :—

(i) Simple explanation of such words as citizen, soldier, army, natwe-land
commune, canton, department, nation, law, justice, police.

(ii) Simple ideas on the organization of France—(a) The citizen, his duties
and rights; compulsory school attendance ; military service ; taxes; universal
suffrage; () The Commune—the Mayor ; the Mummpal Council ; (¢) The
Department—the Prefect; the Departmcntal Council ; (d) The State—the
Legislative power ; the Executive ; Justice. -

(iii) More explicit ideas about the political administration and legal insti-
tutions of France.—The Constitution. The President of the Republic. The
Senate. The Chamber of Deputies, The Law. Central Departmental and
Municipal Administration. Civil and Penal Justice. Public Institutions. The
Police. The Army.

It is impossible in a note of this kind to give in any detail what has been
done in all the provinces of Indo-China. It will perhaps suffice to show what
has been done in Cochin-China, which colony sets the pace and affords a pattern
which will e\entuallv be adopted, mutatis mutandis, in all the provinces of
Indo-China,

In 1907 the Conseil de perfectionnement de I'Enseignement indigéne unani-
mously resolved that—

(i) The teaching of morals and civics should be emphasized (fortement
organisé) in all the official schools of Cochin-China. :

(i) A manual of French and Annamite customs should be drawn up for
such schools.

As regards (i), several manuals are now in use in the schools of Cochin-
China; they are adapted from the French courses to suit the colony.

As regards (ii), a manual has now been drawn up and is in use. The reason
for this distinction between the teaching of ‘ morals’ and ‘ manners’ may be
traced to the following discussing which took place at the Council's meeting in
1907. The Council was discussing the lines on which moral lessons should be
drawn up:—

“M. Nordeman demande que la morale traditionnelle Chinoise soit
enseignée dans toutes les écoles en Cochin-Chine.
M. Cuong proteste contre cette limitation de l'enseignement de la
morale,
M. Fontaine rappelle qu'il n'y a qu'une morale.
M. Cuong renouvelle sa protestation et dit que la morale n'a pas de
patrie.”

Whereupon the President (the Director-General of Education in Indo-China)
intervened and pointed out that moral teaching on traditional (z.e. Chinese) lines
should be taught at home and explained the difference between I'enseignement
de la morale pure et 'enseignement des coutumes qui 8’y rattachent.

To-day in all Elementary and Preparatory Schools, manuals translated into
French and quoc-ngu are issued to teachers, showing the schedule of work and
instructions for teachers. They cover the following subjects :—

(i) Moral training,

(ii) French and Annamite manners and customs,
(iii) The history of Annam,

(iv) The geography of Indo-China,

‘ A“thewemhmm tm@ltm st ,h oeheqhhv

_ respect to these monastic schools :

books appear to give satisfaction, judging from the 1913
~ of Education (Cochm-Chma), who vmtea:—- £

v "« Ces manuels nous rendent les plus grands mices, aﬁpplqu,g‘
tive dont manquent trop souvent nos mstltuteurs mdlghes.

follows t—
. (@) The Western Provinces (Cambodta and Laos)——Buddhxsm. e
(4) The Eastern Provinces (Cochin-China, Annam and Tonkm)—-eonfgchs
nism among the literate portion of the community. Anceifib'r. ny
spirit worship among the bulk of the mhabntauts. :
(¢) About one-twentieth of the Annamite population are Christians.
The moral code of the Chinese philosopher, founded as it is on * reason,”
is one which naturally receives the sympathy of Government but it is not the
code which has been introduced into the official schools (see above under 'Motal :
Teaching’). 2
Ancestor worship also is frequently referred to in speeches of the Govemot- &
General as being a form of belief which encourages respect for parénts and s oah
mdu'cctly leads to better citizenship. *
But it is perhaps the Government att:tude towards Buddhism in the Wcstem; o
Provinces and more especially Cambodia ‘which interests us chiefly. :
The monastic schools in Cambodia and Laos hold very much the same posi
tion that they do in Burma, and when education was seriously considered in Indo-
China, which was only some fifteen years ago, two policies were consldered m

(1) That of attaching laymen to the schools to tea.ch “le nouvea.u saVon!

(2) That of utilizing the priests themselves in the task. = e

The latter policy was chosen partly for reasons of necessxty—-i c., an lﬂim‘\,,‘ i

ciency of teachers—partly for reasons of policy. In this connectmn : -

of Education (Cambodia) writes :— ; j

“En laissant auxbonses le soin de dzrzgcr mmlmcs, et

Lenseignement mdzgéne, ladministration pent consacrer plus de

plus d activite a 'organisation de l'enseignement frauca-tndlghc gk
In 1911 the Cambodian Government passed a decree by which the or,

tion of monastic education was left to the priests themselves aad yarents

compelled to send their children at eight years of age to the ‘Pag

To assist the priests in their work, ‘Government drew up sehemt! of
N manuals of anthmetxc. object lessons, gepgtaphy and “hn ‘

writes the Dxrector, « une révolution et une revél
- The post of Religious lnspecter of P: '
~given to a learned Mﬂgx who was a profeuet




National Service.

carry on a work which other nations would have given up in despair, until there - f

g

In 1912 the first examination of Pagoda School pupils was held and success-
ful candidates were enabled to join the third year (i.e, Franco-Vernacular) con:u s

of the Khet School.
From the above it will be seen that the pohcy of the Cambodum Govern-

ment is—

mmml&m; antkycﬁ by the standarc f
il Burtnan mus’c hc )udged the bem 6

v,

Freneh came to Inda-Clnna all etementary educatmig vmy w
and south by means of achools~of Ghme!e chmeteﬁ, in”,

(i) to encourage monastic education ;
(ii) to assist it to organize itself and to eliminate secular mﬂuenceas :

far as possible. ’ : : e : E &
(iii) to assist it to widen its range of knowledge by (2) opening monastic e S5 " undemune the Cbm Elementggy Schools in Cockm-Cbma, W

Normal Schools, (4) the publication of manuals specially drawn up for such schools. e = The Director of Educmon, Cochin-China, in his 1gr: tw writes .&‘
The scheme has not lasted long enough to enable any judgment to be e L : poliby of Government is ““saper les écoles de caractéres” and to substitute 4
formed, but if it succeeds, it can only be because the priesthood in Cambodia is e _Elementary and Preparatory Schools where the ymular is' quooangm

infinitely better organized than it is in Burma, where the keenest Buddhist would Rl At ; system of writing with Latin characters which substitutes plmnetxc w ct
hesitate before affirming that the priesthood “was able to organize its own S ' - the Chinese ideographic ones). Such a policy is based on poﬂtl ‘a :

scheme of education. A : educational grounds. ; iy v
Few however could take objection to a scheme which included the principles g = S " “Plus dificile)” writes the author of La France Coldniale" , sér : a

of monastic training schools and (ultimately) monastic inspection of monastic i : 1 e surveillance des anciens manderins et des lettre's imbus des doctvines. -

schools \ : : ’ Nous aurons longtemps en eux de secvets ennemis, car ils sentent ammmi-

‘ 3 ment que la présence des Européens aménera fatakmnt' dam‘ un avenir phu
: & loigné la ruine de leur influence.”

4. National Service—From the year of the conquest of Cochin-China e : 2% m,:_‘;: ;;r:g:m d respect which the Annamite has for the cmmm kcm
France has kept in view a scheme for a National Army. A company of Annamite 3 ordinary, the latter is looked up: to: by all the Fastern nations, as mm he i
Christians fought with bravery at the taking of Saigon, but the next year we find " e 3:' abis-the Ghest brpe of Okl e ahiateie abun donist ode M ,
the corps disbanded, some of the soldiers emigrating to Annam, others joining the & dp him. intelléctual  industrial ot physlcal, but nowhere in Siam, Burma o
newly devised Corps of Matas (Military Police). It was from this Corps of Matas ooh thfagtra:ts ,xs fig G o d; d with that reverence which is notwubh hd&@h‘m
that the two battalions of Tirailleurs Annamites were enrolled in 1880, They , aud especially in the N orthern Province of Tonkin, S g
received their baptism of fire in the Tonkin campaign and appear to have . For over a thousand years the Annamite has ‘been suled: by "m

acquitted themselves creditably. - his education has been Chmese, h,s gehgmn is Clmmae, and it i ll ﬂ)ltwm
Before this campaign there was a great difference of opinion as to the mili-

tary value of the Tirailleurs; critics said that the fighting that they had seen in
suppressing local risings and in Cambodia was no test and that when the Anna-
mite met the Chinaman he would be useless. The Tonkin expedition proved
that such critics erred and enabled the Annamite to tind confidence in himself.

In the present war, as far as one can judge from references in the French
press these troops appear to have done well, and yet the Annamite is very poor
material. Sir George Scott writes of him as follows :—

“Of all in Indo-China the Annamite is the least warlike ; undersized and
devoid of muscle, he is slim even to effeminacy ; between the sturdy Cambodian
or the thickset Shan and the Annamite there is no comparison, and yet the Cam-
bodians went down like reeds before a buffalo when they met the Tirailleurs in a
much less efficient state than now.”

M. Dutreuil de Rhis has declared that there is no race on earth more
depraved than the Annamite, and another writer states :—

“ Their religious sense is extremely blunt and they appear to have no moral
sense at all ; they make light of evil and scoff at all idea of good ; they are in fact
like the country which they inhabit—a bastard cross betwecn the Chinaman and
the aborigines,”

For over thirty years the French have struggled to make the Annamite a -
soldier, for the Republican ideal of the right to serve has enabled them to P

Chmaman’s egoism,’ ' writes a French official, ,“lns dqmin {

=0

i e his devotion to his customs, his religion and his language are u
e £ obstacles whnch separate him from the other mhnbltants E l

dominates her policy. £33 7t ; _
It is, of course, a reaction from thn formet poli )
reazhons, |t is a mavement which &ends 0

were before the wir some 20,000 native troops in the Colonial Army in Cochin-
China, Annam and Tonkin.

A few months of experiment sufficed to convince the military authont:es in
Burma after the ﬁauo of the Pegu Light Infantry that the Burman would never
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mHSt'dc?ih:: t:e m:th R N 5 S  : ~ missionaries and soon acquired and since ma!ntab“l the r
rovided the harvest. ; : b A i i ,
P “ We believe that the dependent cannot be set side by side with his protector, - - = : : ment of the Archipelago.

o them were due practically all the educatior
that when the Americans came. they found no .
found more than 1,000 boys’ schools and

that the pupil, however high his rank, cannot be placed on the same level as
the master and that the master’s authority demands a sufficient space between
the two, otherwise authority is bankrupt, respect is dead.

“To rely merely on affection or even on the gratitude of a people so entirely -y e s : ins.tructmn. w:s ggven‘.lziyo:at;::t:“ﬁ::{fﬁﬂ o
different from ourselves, and to break the cane which keeps that people in place = 2 stnct. clerical . supir;l ‘ ‘ti,n )amj ﬁitbmefic» ot
with a minimum of pain, surely this is nothing more or less than to pluck out X i P *Spanish (readmgdan dwn mitga,b £ buiso il
one’s eyes so as not to see the precipice to which one is hurrying.” 1 o have b_e.gn considere Aameﬁ " thoﬂght therwise, and ¢ »
Thus the Government official, and the merchants’ views may be seen in 7 ‘, o }In?tfflftlpn: but t:: 5 d(:in:syste mf public R ey
repeated speeches in the Saigon Chamber of Commerce where members frankly LB k8 existing SChOO::; le)' 9::5 At ey schiol d strkts (e ate
state their misgivings, e.g., ““ we are afraid of this vote-catching tendency (l'esprit e Sl o - The Archipelago el bhenineemal e et

 thirty of these), each under the administration of an Améncan Dist:
tendent of Schools, who received a salary of $1 ,SOoto $3,000 per |
"The English language was: made the basis of all pnbhc ) s
soldiers at first being detailed as teachers until they could be replaced I

de surencheére) where the protection of the native is concerned, from which the
whole of Cochin-China has suffered in the past at the bands of well-meaning but
ill-advised French politicians. It is in fact not only possible but exceedingly
probable that the Home Government, relying on the great principle of the equality : 4 : o
of men and yielding to sentiments which are foreign to Indo-China, are ignoring | i teachers. : L tl;e vt Supérini‘:enAQnt‘ of Public Ingtruction fo
the wise advice which this country has to give it, in extending to the native at a : = g ke ‘A“thm"ty w:}s g“:; S p ST Al bers at monthly
far too early date, the benefits of law, for which he is not yet ready.” ‘ °bta‘.“ frrom‘ the Usmtad B i aimie s $12 5‘ who e tn be diat:ibuted :
“ Demacratic ideas,” writes M. Morice, “and their results, so far as the  salaries of not less tha:! '72«: Biins given ta Wiowe v;hich Sk owed Dele loyalty by
Annamites are concerned, are sheer buffoonery.” And La Croix, like many ARRUE theft"lwn’:; p:ze:enconducg g T CBAe o
sccular papers, has been voicing the same sentiments for years. thell"ll?:;:e:sai‘:‘ ;“bﬁcygch;aols CRg S cﬁticizergligioua
subjects, but priests were allowed to teach religion in p'ub.lig 9013001‘8.. for three
periods of half an hour per week, when the parents of pupils demredgt.
the United States Government took over contt:ql of ‘the P.hl'hppmes' they
confronted with two problems : (1) the influence of the Spanish priest ; (2) the
e il TR el diversity of languages and dialects. These will proliably ,“P-“in "hy ﬂle
J. M. SYMNS, ~ Government (1) started a new scheme of secular education which ignored the
: & religious schools ; (2) introduced English into 3“ P‘fbbc_ ’°h°°'h'- W" :
Pope has been addressed in the matter of sybshtuhng Ammcag fot Splm!
Pﬁes;:- this connection the following lines t‘z‘:.ken from LaFranc:eGolduiale
(edited by M. Alfred Rambard) under L'Indo-Chine -&mqaue, Mo putmoe -
e , Gl " ““ Au point de wvue politique, nous ne devons d 4”’“':5‘7, aire a
APPENDIX F. S | E distinction entre les indigénes catholiques ou paiens, parceque la p
; : y ) : Wi speciale accordée aux chrétiens serait un _pgiuﬂége dans un pays
American Methods in the Philippines. entiérement paien. rii B n e i
“ Bienveillants pour les catholiques nos premiers ad)

“Indo-China,” writes a priest, “is ill at ease and I am by no means the only
one who cries out to Government :—* You are going too fast.! The Annamite, as
a result of a long subjection, is still an infant people and before giving him liberty
we must accustom him to the idea. Before talking to him of equality—an essen=
tially aristocratic conception—we must first help him change his moral outlook.”

k!

In the educational movement which was exciting attention in the West Justes pour tous. Nous davrons Sdke doute négocier
before the war, there were three great representative nations, each typical of a

4 : % B % & S stitution de missionaries frangais aux dominica m
dquf-l:n; pgn'nt. oé view, e'ach dc:;x:tr;?u}tmg ; different l\nfad of experience: The i e tonkinoises soumises a Pinfluence #Q?" ﬂhﬂ“!“ ’;,-a '. y

ritish Empire, ermany, and the AL ta%cs of America. Germany stood for e : « Ay debut de notre btablissement, ils et :
unity based on the State. The British Empire for the attempt at moral unity - - s co;

based in part on individual experience, in part on inherited tradition and in part
on administrative organization. America for variety based on the individual,

‘notre action, au moins fort réservés.
actuelle, mais ils ne peuvent naturelle

; ; S 7 » rétres francais des missions étrang?
Such variety, the outcome of democratic sentiments, is the natural result of an 7S 1 ' /o”t:o‘ f’“’:: ’g:e.‘anm'diﬁcﬂl y S
inherited instinct, and throughout the States it is local rather than national el i R S

influence which is to-day the dominant force in education. Hiocntidenti Micfe i 0l Oi -

But no democratic ideals blinded the United States Government to the
necessity of a ‘new broom’ policy when she was confronted with the task of
establishing a Department of Public Instruction for the Philippine Islands in 1901.

When these islands were conquered by the Spaniards in the 16th century, they

o
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Character,” to quote the words of an eminent Amerxcan edpclhom;,,
“ constantly realizing itself in citizenship, in community life, in coinpiete hvmgiﬁ
the immediate, everlasting and only purpose of education.

«It was this ideal which inspired the regulations of the new Phlhppme
Bureau of Education.”

It is early yet to judge the results of a department which came into being
only fifteen years ago, but it is possible for us to note the means by which a
foreign Government hoped to realize this ideal of citizenship ; and the more one
reads, the stronger grows the impression that the citizenship set as an. ideal
before the young Filipino is American citizenship and nothing else. = °

Nor is this to be wondered at, when we remember that the American
pioneers, with no Imperial precedents to help them, had every reason to mistrust
the religious schools which were established in every peublo.

So far as one can judge from books of reference, the new Department of
Public Instruction seemed to rely chiefly on the following means to cbtain their *
end :—

(1) A cadre of American teachers.

(2) Early specialization in all schools.

(3) Direct teaching of morals and civics.

(4) The appointment of  pensionados,’ Z.e. stipendiaries whose education.
in the United States'is provided by the Insular Government.

(5) Departmental encouragement of athleties.

As regards (1), the Bureau is now employing 488 American teachers (335
men and 153 women) in the Archipelago, whose salaries range from $1,000 to
§2,000 per annum,

The salaries and appointments have called forth a class of young men and
women who (to quote from a report of the Philippines Commission) “are the
products of the best American homes and universities, and the growth of the
public schools system under American supervision during the past ten years has
been a very substantial one.”

Such teachers have to be under forty, physically fit and of excellent character,
their work is usually in Intermediate and Secondary Schools and they can rise to
the grade of district supervisors. The average length of service is five years,
but there are, of course, many teachers who have exceeded this limit (e.g. 164
teachers have served for more than ten years). In the last ten vears the number
of American teachers has been decreasing, but whether this is the result of delibe-
rate policy or of a waning supply it is not easy to judge from the available records
and reports. Roughly four-fifths are either college graduates or graduates of
Normal Schools ; character and physical fitness appear to be even more necessary
qualifications than scholarship. They are selected by an official in Washington
who has had many years’ educational experience in the Archipelago.

In addition to these American teachers 1,270 Insular Filipinos are employed
on salaries ranging from $120 to $720 per annum, that is to say, a lower minimum
but a higher maximum than that usually paid to assistant teachers in Govern-
ment and Aided Anglo-Vernacular Schools in Burma, and there are 9,000 Filipino
Municipal teachers, drawing an average salary of $22'05 per month, an average
of pay which is considerably higher than that drawn by Vernacular certificated
teachers in Burma. Recently there was a very general feeling that the Municipal
teachers were not drawing adequate pay, and steps were taken to see that it was
raised, with the result that the average salary has risen in the past three year§

“from $18 to ?22'05 per month. In this connection a comparison of the cost of

-

; mg The lateet ﬁguree procumbie are ior xgmnns—-

United States Q4'45 }apan i
_ Average in Europe ... 81235 Russia ...
Plnhppme Islands v §0475 British Indin

(2) The courses of instruction are exceedmglz qptereatgng
differ very widely from any others adopted elsewhere. The chief aﬂﬁ rﬂ:
béfto give every pupil sufficient training in some manual occupation to e hin
to earn a livelihood in later years as a result of ﬁvmg attended the pubhcaqshoa ;
~ The Primary course comprises the following subjects : — v
Manners and Morals, English Language, Arithmetic, Geographv, Pehman—
ship, Book-keeping, Civics, Hygiene and Sanitatlon, Physical Educition,

 studies, Music and compulsory industrial courses ('I'bese comprise hamf»wea'
~ sewing, mat-making, hat-making, basket-work, gardening, macmme, eﬂ'

making, brush and broom-making, pottery, embroidery, bobbm lace, fillet ﬁoe
other lace-making,* etc., 52 courses in all). ;
~In a recent report the Director of Education writes :— The average mi‘
never gets beyond the Primary School, indeed he does not complete this course,
nor is there any prospect that this condition will be greatly chg.nged in the near
future. Some have said that we are attempting to do too much in fhe lower
grades. Perhaps this is true, but the realization that the greaf majority of
children pass beyond all school influence when they leave the Primary School
induces the administrator to make the elementary course as rich as possible in its
provision for practical instruction. Our aims of instruction in the lowergradgp
of the public school are to enable the pupil to understand, read a.nd write himph .

English, to give him a sufficient knowledge of figures so that he g%n ggg‘gﬁ hil :

own interests in xmnor business dealmgs, to teach 0] ,
provide him with a limited ground of mformatlon on the "sub]ects' of ge

 sanitation, hygiene, the government of his countty and the sta.ndafﬂsxf

conduct.”

all precedent when drawmg up their scheme of educaion io - the

* the code shows no fewer than six mtermedlate comea il ?

1. A general course which leads directly and normally to ¢

A trade cauree which prepares % g,;p{l,‘%
Afamungc urse : gy

A normal cou;de upo %B‘?ﬁﬂ

k)
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Another result is that the market is not glutted with semi-literary and
d:sappomted vouths craving for clerical appointments,

The Secondary (or High School) course is the course from which most of the

Government officials are recruited, the course has recently been revised, the chief
feature of the revision being a reduction in the amount of foreign languages and
science, increased emphasis upon written and spoken English and the introduction
of a practical course in local commercial geography and economic condmons in

the Philippines.

(3) The direct teaching of morals and civics in all public schools is

insisted on. Handbooks (illustrated) are issued from time to tlme for the use

of teachers.
A bulletin of 144 pages has been drawn up for anar\ School teachers and

indicates the lines along which the subject *“ Good manners and right conduct”
is to be taught. In Grade I the course comprises cleanliness, courtesy, truthful-
ness, honesty, obedience, play, picture study.

In Grade II subjects remain the same except that courtesy (which is taught

in Grade 1) is emphasized still more here and further ideas on the subject are
now introduced.

In Grades III and IV the course includes cleanliness, manners, cheerful-
ness, truthfulness, honesty, kindness, work, play.

The handbook is essentially American, and where the customs of the two
races differ, the child is taught that the American custom is correct. - In manners
the West may still learn something from the East, but this handbook is based on
the code which obtains in New York and this perhaps is its main deficiency.

Detailed instructions are given to teachers and the following books of refer-

ence are recommended for the use of teachers in all Primary Schools :—

¢ Moral principles underlying education ’

¢ Systematic moral education’ ;

‘Lgssons on manners ’;

‘ Lessons on morals’ ;

¢ Good manners for all occasions’

‘The Western Journal of Education’ ;

‘ The making of character’ ;
(books, it will be noted, intended primarily for teachers in American schools).

As regards Civics in the Primary grade the department has published a
handbook “ Outline for Primary Civics Classes.” “Civics” is first taught in the
fourth grade, 7.e. the highest class in the Primary School. The handbook for the
use of teachers explains in simple language the working of the Municipal,
Provincial and Insular Governments.

In the Intermediate course (general) “ Philippine History and Government ”
appears in Standard VII, and in the -Secondary (High School) course the History
of the United States is taken in the second year,  Colonial History " in the
third year and “ Economic conditions in the Philippines " in the fourth year, -

In the Intermediate and Secondary stages the following books have been
published by the department for school use: “Government in the United States,
‘Rights and Duties of Citizens, ‘Economic conditions in the Philippines,’
‘A Commemal Geography of the Philippines.’

-
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_encouraged by a paternal Government. It expresses itself in countless ways but

: training and
improve the phyatqne of all pnpxla and 10 uistﬂ inm a

m allotted as scbolarshxpe for 100 studenta. The
residence in the United States for the e eaghtyean,

-

The standard of scholarship of the early seholm:slnp holders m
them to benefit fully by instruction in American institutions,
resoluuon of the Commlssxon the examination for appomtmentr

note by the Director of Education may also expla!n why the Govemmentl&
inclined to doubt the efficacy of this method of teaching citizenship :—* One of
the most necessary qualities to inculcate in Filipino pupils is the love and habit
of self-reliance. The feeling of dependence, the desire for assistance and
protection is inherent in the race. It is a weakness that has been gteltly

in no way more noticeably than in the fervid seeking for official position and
official privilege. This discouragement of the practice of self-relxance comes close
home to the Bureau, of Education because of the large provmon that has &een
made for student scholarships ”, and again—

¥

e regrettable that many of the studenu appomte(t to ocho' » ; =

instances have exceeded their allowances, mcnrred dehts and Ilpen% mouay
dxsregard of the duty they owe to their coun i e e

: The policy of the Philippine Commission to-day would seem to be éo,
the Filipino in his home and encourage higher gmde work hy*schq arshi
in Normal and Technical lnstatut:ons in Manilla. . A

precedent and taken up tfxe subject with all the vxgour wluch
confined to hterary and technical sub]ects

recognized this and the latent. posstb lit:es»whereby education can be
and character moulded. The Athletic Handbook (Bulletin No. 40
is a book of g6 pages and is drawn up on the pnnclple of :

pupil.
The primary object is to make p):yucal

life, -

-
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by the Burean show the points won daily and the grand total to date, they
contemplate two sessions a week for a period of two months and prav§de that *
all four teams compete on the same days. The result has been that these group
games are played in almost all village Primary Schools and children are taught
the value of co-operation by methods which are very popular.

The second part of the book deals with impromptu play-ground games.

The third part with a scheme whereby pupils can win badges if they make Ty e
certain stated records in— ‘ , : Wﬂk MW ﬁ-emt shall
: A ; _ meant by Imperial Education.
(a) the sprint, (&) the high jump, (¢) the long jump. ,, 3 ﬁosto't‘ e eﬂ b
The fourth deals with play-ground apparatus and how to make it. The fifth s kg Ry R
i i ics in Intermediate and Secondary Schools and opens _ write and cipher. But » Wity
deals with organized athletics in Intermediate and Secondary pe ¥ Sheith £ lm?'ﬁ & retSc) adecalton

with a general system of organization. The rules governing athletic meetings Fe

as drawn up by the Bureau of Education are given here. The athletics are . = 3 . Sn]oying ai’af‘i";nﬂmé;zna s ds in ’t'lm ot i
(1) Athletic sports, (2) Baseball, (3) Lawn tennis, (4) Volleyball, (5) Basket-. L 5 . S bt & S iy FET
ball (for girls). Full details are given and the book is excellertly illustrated with o " The goal in all education  Imperial or other—

of a mountain seems to retreat before the clim

hot hs of es, winning teams and diagrams. It ends with a chapter on ) i
Er e s " i . summits, as each height is reached.

Athletic Courtesy. Ko SR
; 3 _ ‘The goal of the moment, however, is always the acquisition of ki
The Philippine Commission realising the importance of athletics in all the training of some permanent capacity for productiveness or enjoym
schools and throughout schools, and knowing that the Filipino, while thoroughly 3 B : the development of character. Imperial education is at present a new
enjoying games, has little or no power of organizing them, has stepped in ’anhi o 2 : the world and its attainable objects have not yet been fully realized.
evolved a system whereby games are now universally played throughout t oo After et 2 otda i e e
g 2 : ‘ . y er perusal of the Education Cod 1, Ceylon, Malta, H
public schools of the Archipelago; but here again no attempt has been made to e B Straits Set;,l:ments Jamaica and ‘z:hét'B:l?ﬁgi:u?am’ foike: this Teadis 10 el
popularize the games of the country, and all the games included in the Bulletin e B the impression tlu;t its main objects have never suj 'I;'d‘l‘l'i s ds
are American or English. ¢ 3 who were responsible for framing the various educational systems which :
The American experiment in the Philippines is one of the most interesting e , in force in these dependencies. .~
edicational experiments in the world. Coming in as they did, less than twenty e  The fundamental object ofi'megﬁai ‘education—to atilivs
years ago, strangers with no Imperial prestige in Eastern waters, to a country Sah " instincts to lift the various nations to a higher plane of sl
which seemed implacably hostile, they set about their task in typical American : toya!ty-ha not yetbecn perfectly apprecia | in an
fashion, as men who were resolved to break away from all past traditions. S ]udged oo the Imp‘erial T lpomt t;bai part
But the more one reads of their methods, admiration for their zealousness is o s “which he should make acquaintance at an early ag is the
blended with a suspicion that in their attempts to make the Filipino a better a1 7 story of his national life should be gnﬂully conwyea
citizen, they are attempting to make him an American. There are two processes e ~_ the time he begins to read withpleasure , Tbesfmy s

much through biography as through history and y
real events should be entwined all the most

of assimilation, the form whereby a people is absorbed into the life and character
of the stronger race, and the form by which a people procures new benefits 6f

civilization and utilizes and transforms these in accordance with its own genius, . ° which his country can provide.
It is only by this second form of assimilation that real progress is made. : Here in Burma much éfA ﬂm ‘
All who know them say that the Filipino people are destined to survive, cinlﬂren renmnstobe m —:?‘ »‘

multiply and make their influence felt further than the mind can forecast. Like
other Malayan people fortunately situated, the race is rapidly multiplying, it is at
least fourteen times as numerous as it was when the Spaniards conquered the
Archipelago and five times as numerous as it was at the beginning of the last
century. The primitive Malayans were forest dwellers who did not know the use :
of domestic animals, but through successive contact with the civilization of the j
ﬂindu, the Arab and the European, they have steadily developed in cuiture, until
to-day in the Philippines they approximate the civilization of the West. But when
one reads in a recent report of the Philippines’ Commission, “ The lesson to
be learned from their own history is not to turn back to their past®for ideal or
light,” one is inclined to doubt whether the zealot is not working the new

broom too violently and sweeping the Filipino into the limbo of bastard

Americanism. : i R
J. M. SYMNS.



in Burma as if it were only a protection against dangerous superstitions, or a
police measure, or a means of increasing the productiveness in the arts and
trades. Another section of the community, which is smaller than it was a gene-
ration ago, thinks of education as a positive danger to the community, as a
menace to British supremacy, This is the narrow-minded outlook which was
prevalent in the Southern States of Amenca some years ago, but which the
civilized world has outgrown to-day.

Looked at from any standpoint, that view of education is incomplete which
does not lay chief stress in appealing to national instincts,

And if we admit, as we must, that Imperialism begins at home and can only

be taught through the medium of nationality, our efforts should be directed to an
attempt to find out all that is best in Burmese literature, to put down in writing
much that at present survives as oral tradition.

Side by side with the study of human environment should go the study of

nature.

all its teachers should be capable of teaching the elements of geography, botany
and zoology, choosing only such examples as are known to the child. Such
national object lessons in the Primary School, which should be adapted to the
district concerned, would lead on to lessons of wider application in the Secondary
Schools. v

Into the education of the great majority of children in Burma there enters,
as an important part, their contribution to the daily labour of the household and
the farm ; organized education should not view such labour with suspicion, it
should rather realize the value of such co-operation hetween parent and children
and should supply the manual and moral training which will render that Eopee:
tion more effective than it is at present.

The Imperial school should teach every child by precept, example and every
illustration whith reading can supply, that the supreme attainment for any indi-
vidual is vigour of character. Industry, persistence, veracity in word and act,
gentleness and disinterestedness should be planted and made to thrive during
school life in the hearts of children who do not find these virtues in their homes,

Children should be taught that what is virtue in one human being is virtue in
any group of human beings—the village, the town, the nation, the Empire ; that

the ethical principles which govern the British Empire are precisely those virtues’

which should govern the individual.

This emphasis on moral training presupposes a kind of teacher much above
the present-day Primary School teacher ; it presupposes a larger expenditure upon
public schools than is at present devoted in this province, but that better type of
teachers and that larger expenditure are urgently called for, if Imperial institu-
tions are to prosper and to promote the real welfare of the mass of the people.

The standard of education should not be set at the now attained or the now
attainable, it is the privilege of Imperial education to press towards a mark
which is to-day remote.

Another important function of the Imperial school is the discovery and
development of the capacity of each individual child. To-day in all our English
Schools the sole ambition of the vast majority of pupils is to be a clerk ina
Government office. It is to the interests of Empire to make the most of every
gift which each member possesses—an eye for colour, a taste for machinery,
excellent draftsmanship, a sense of touch, powers of elocution, an exceptional

memory for faces—how far are these utilized to their full and developed on lmes'

which will be most useful to the Empire ?
This perception of natural gifts would usually be effected in Secondary

Schools, the making of such discoveries should be the most important part of a

The Imperial school should commence this study in the primary grade, and

: tea")c'het"s work. Schoolmasters ana Inspectors alike should

opportunity which will enable them to contrast the setvility, the lack of or

which clerical work entails, with the greater possibilities and the greater 01
«of work which is more truly Imperial, whether it is in the mines, the ma!keti '
the mills,

The vague demre for equality in a democracy bas worked great mfic’lﬁeﬁn‘_ ~
democratic schools. It should be a primary duty for schoolmasters and mspecting‘ ,
officers to show how Impenal and Provincial affairs must be conducted on the
same principles as those on which successful private and corporate buaineu is

. conducted ; it should be one of the principal objects of Imperial education so te,'”"" .

train the minds of the children that, when they grow up, they shall have, mtlnn ;
their own experience, the grounds of respect for the attainments of expertl in
every branch of departmental activity, There is no such thing as equality of gifts,

~or powers or faculties among children or adults. On the contrary there is the

utmost diversity and education increases these diversities. How far is this being
taught in our schools and how far is our programme of work in Secondary Schools
flexible enough to allow a choice of subjects when the primary stage has been
passed? How far is it possible for our ablest boys to avail themselves of the
best educational facilities in the matter of spec:ahzatxon which this Empire can
give them?

As an outcome of successful education certain habits of thongbt must be
well established in the minds of all children before they are obliged to leave

school, and of all these habits of thought none is more important than the power e

to draw an inference from established facts. No Empire can be said to be aet.onv
sure foundations until the majority of the population of each of its component
parts can be trusted to observe accurately, to state precisely the results of

observation and to draw just inferences from these results. The masses of b
people will always be liable to dangerous delusions so long as their schools fail

to teach the differences between a true cause and an event preccdmg a anppoud ok
result.

came into close commercial touch with the great powers of the W
when she became dependent on others and could not- rea.lue
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Athletics could be utilized far more than they are at present to emphasuq
the value of co-operation. A school football team will help to form an esprit
de corps in a school, but we need somethmg more than thxs—a system whereby
games can be played throughout the school.

The United States realized this when dealmg with the Philippine public
and they have issued an athletic handbook (see Bulletin No. 40 of 19011,

schools, e
Bureau of Education, Manilla), an athletic code of some hundred pages which lays ! - Bl » d m
down as a general law—"* Athletics for every pupil.” : 1

One could hope that organized games will in future be a special feature in ! o ; ® 1. An account of #he ahisk 7E 5 howl edgg of
all Imperial schools—Vernacular and Anglo-Vernacular. In the West, school : e ~ and their relative trustworthineu. :
games are taken for granted, but in Burma it would seem necessary for the R B - 2. An account of the primitive tribal unit such as may beyremedtoham
Education Department to organize a system by which football, hockey, rowing A existed in Burma previous to the gth omaision B0 L 108 e hetween this

and athletic sports should be encouraged. It is easy to scoff at such insistence : . and any state however founded.
on athletics, and yet, if we are to teach the value of co-operation, relay races are i g 3. Foundation of states in Burma by forexgn aettlersat Tm and M
more efficacious than a score of lessons in a reader. : S  prior to the Christian era. Their relations to the primitive tribes they absorbed.
If the principle of organized games in all public schools is accepted, the , ’ Ay 2 4‘DExpansxon of the original states till they met in thg Prome wm
286 A.D.

Local Government must be prepared to make generous grants of lands to all

schools, and athletic proficiency should be a sine gud non in the appointment of : 5. Period of conflict between the major states.  The condition of ﬂm
a proportion of each English School staff. conflict the complete overthrow of one or other of the disputing puliec.
Organized athletics throughout our schools would be of the utmost assist- s A 6. The First Burmese Empire founded by Anawrahta about .ld)? A.D

ance in helping us to enforce that doctrine of intricate interdependence which : (Empire of Pagan).
underlies Imperialism. o B The causes of his success—
Itis this emphasis on moral trammg in class-room and play-ground which one P (a) Personal character.
searches for in vain in the various education codes of British dependencies. In v ' (¢) Religious movement in Upper Burma, ;
countries where the bulk of the inhabitants are Christian the question is dealt with " (¢) Unwarlike character of the civilization of Thnwn
by Christian Missions, which, in such countries, are generally the chief educational 7. Achievements of Anawrahta’s Empire—
agents. But in countries where Christianity is not the prevailing religion, : (4) Material and artistic development,
education codes appear to shirk a problem which, however difficult, has eventually : ' () Internal legal and commercial reforms, egy m and
got to be dealt with. . Character formation is the bedrock on which we must ' . V lt&ndard::atxon of we)ghts and measures. :
found the Imperial idea, and until the child is taught something of the moral basis
on which the Empire stands, our efforts to implant this idea will be fruitless.
Christian missionaries, for all their splendid work in this province, are
handicapped by the fact that more than seventy per cent. of their pupils are
Buddhists. Buddhist priests and laymen are handicapped because their religion
is individualistic and knows little or nothing of the moral duty of co-operation.
It is here that Government can step in and bridge the gulf, in which to-day the
Burmese child is floundering, by means of courses in civics which will enable
every teacher and child in this province to learn of Empire and the moral duties

: Kanran and the Thet.
(d) Conferring of literary status on the Bnrmeoe m
() Creation of a tradition of national gmam in pru‘ :
8. Disruption of Anawrahta’s Empire,
Ccuus-f-
(a) External pressure from China.
(4) The character of Shans who, by their peneul
to exploit adjacent territories, much in tk
which are expected of its citizens. Norman barons in medizval Eur

This question of civic and moral training leads us on to the question—how . ) 5 sively as a people in the plam nor
far the péngyis can and will assist to promote Imperial ideas. In the majority ’ 4 subject population, ‘
of kyaungs at present registered an attempt to inculcate Imperial teaching would 9. Seeond Burmese Emma (Tmm
not meet, I believe, with any opposition, although it would frequently meet with
difidence. If the subject were taught on national lines, it would meet w;ﬂg
sympathy and appreciation, The course in civics for monastic schools should be
drawn up with special reference to the religion of the country and this should
not prove impossible, for although such a course must necessarily introduce ideas
which are strange to a Buddhist, it will be for the most part based on ideas whxch
will win his appreciation and sympathy.
But it will be necessary to go further than this and work out a scheme
whereby the unregistered kyaungs will be able to learn something of what the
Empire means. The kyaung is a great national asset, in future years it may
become an Imperial asset as well, when primary education is universal and the
monastery, which will make such universal education possxble, is endowed. ;

J. M. SYMNS.




11. Failure of the Second Empire. : " I
Causes—
(@) The overstepping ofinatural political boundaries. in the repeated
attempt to subjugate Siam, resulting in overtaxing the energies

of the population. . o ; ; St e | . | : ENDD‘ L

() Failure to conciliate the opposition of the provmcel. ‘ :
(¢) Allocation of government of the provinces for purely family 43 s _ sw Schm “ Tmmnc ln
reasons. ‘ : e
12, Third Burmese Empire founded by Alaungpaya after 1750. 2

Causes—
(a) Revival of genume national spmt in Upper Burma.
(4) Inability of the Talaings to maintain arduous enterprises ; their
interests primarily economic.
(¢) Ruthlessness of Alaungpaya’s treatment of the Talaings. LAY
13. Achievements of Alaungpaya’s Empire— - e = 'the Kmdergarten Classes a.nd Standard 1 (m Anglo-Vemacnli\' or
() Creation of military prestige in the outside world. ; * Schools). ~
() Religious and moral control over such a vice as intemperance
(alcoholic). Ui i following subjects would appear to be all that could uqefnllybe done-—Cleﬂth
14. Failure of the Third Burmese Empire. i o - ness, Tidiness, Manners, Kindness, Fairness, Truthfulness, Comge. Such
Causes— ; : lessons would lead up to the course for Standard 11 outlined below.
(@) Removal of capital to Upper Burma out of touch with modern : ‘ ; _.
world, giving rise to ignorance and vanity among the rulers, ’
(6) Failure to ilnite the pro#ince by any bond of commcii interest, : . : : PRIMARY vSCHOOL:
(¢) Continuation of family government, Tl : ' STANDARD II.—FIRST YEAR.
(d) The harem system leading to countless intrigues and politically : '

unwise provisions; thus Mindén Min actually proposed to SR ”’S‘lvf.
divide his possession among three heirs, e Man and the lower animals, R - i
15. Absorption within the British Empire ; note the progressive ease with : Caze of the body —Cleanhness.,_ Tidiness. M“"*’ S
which in the three Burmese wars the British accomplished their task. Burma e : gl . Rest and_Exercxse. : : :
remained stationary or declined in capacity, while Bntxsh methods improved. : LI Care of speech :—Truth. Language. : a5 Al
16. Benefits resulting from British Rule : : oh i Care of the mind :—Patience. Perseverance. - L“"ﬁ“ﬂ*
I.—In respect of internal relations— .o o Care of action :—Manners, Self-control, Courage.
(@) Government by men selected for capacity. ‘ iy T Care of others :—Kindness. Gratitude. -Unselﬁshness Pm‘m
{8) Absence of any personal motives on part of rulers tending : Care of money :—Economy . .Avaricg‘. Waste, N
; towards disruption, e.g., quarrels between Pegu and Arakan. e ey
(¢) Benefit of the experience of a state that has had much more ; ] - ‘ ! STANDARD 111 -SECOND YEAR.
experience of social and political development. TS : g v
(@) Close contact (through the English language) with the whole of ; i R : S ey (a.) My Hom. Lhaaieay
Western civilization, in most matters immeasurably more 3 ‘ -+ The family.
advanced. VL ~ Father and mother.
11.—In respect of external relations— . : = - The duties of parents.
(@) Secure position among the nations. ! g ~ The duties of children,
(b) Development of national consciousness owing to co-operation ! A, : T R ~ Love. v i T
with other parts of the British Empire in great enterprises like ; e ‘Devotion.

the present war.
17. History of internal institutions—
‘(@) The Buddhist church.
(8) The village community—
(i) Its relation to the primitive tribe
(ii) Tendency to develop the manorial system,
(iii) Relation to central Government.
(iv) Inverse ratio between excellence of vnllage and eentral
% Government,
“(¢) Literature, music and the plastnc arts in Burma.

G. R T. ROS
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STANDARD IV.—THIRD YEAR.

My Country.
Burma in olden days. Order.
Burma to-day. “The Lieutenant-Governor.
The village. The Viceroy.
The subdivision. The King-Emperor.
The district. * The British Empire.
The division. My duties as a citizen of l:.mplre.
Law. My privileges as a citizen of
Justice. ; Empire.*
* At least three lessons on each of these,
MIDDLE SCHOOL.
STANDARD V.—FIRST YEAR.
The Individual,
Human progress. Self-respect.
Man’s dignity. Character.
Manliness. Conscience.
The four cardinal virtues,— Play.
(i) Courage. Wealth and its uses.
{i1) Truth, _ Patience and perseverance.
(i1i) Prudence. Pride and modesty.
(iv) Temperance. Unselfishness.
Work.
STANDARD VI.—SECOND YEAR.
Society.
Origin and growth of society. Justice.
The need for society. - ¢ Charity,
Interdependence of human Love< Devotion.
beings. Sacrifice.
Respect for others. Truth.
Unselfishness. Courtesy.
Work. Usefulness.
Co-operation.
STANDARD VII.—THIRD YEAR,
The State.
Different kinds of States. The division,
The British Empire. Education,
The traditions of Empire. Public works.
Patriotism. Health.

Burma's place in the Empire.

Law. The Lieutenant-Governer.
Justice. The Viceroy.

Order. Parliament.

The village. The Ministry,

The town. The Secretary of State for India.
‘Municipalities. ~ The King-Emperor.

The subdivision. The duties of citizenship.t
The district. ; The privileges of citizenship.t

% t At least four lessons on each of these subjects.

Co-operative societies.

S
¥

1f some such scheme as the ahwewere appmvud !iandbodh,.
use would be necessary, and for these books we could not have
than those now in use in France and more especially M. P §
d’éducation morale civique et soclale, in which each lesson u di
follows :— :

() A summary showing the chief tdeas to be mtrodwed, i

(ii) - Questions to be asked; :
(i) Extracts from different wnteu dealing with the snb]ect,

(iv) Résumé of the subject showing its practical application.
1f ‘such handbooks were written for this province, practlcat :
Burmese literature would be necessary, and such could be obtained in t
of literature now being dealt with by the editor of the Burmese anthology.

Our greatest difficulty will be simplicity of thought and diction, but a

such schedules, which have necessarily to confine themselves to abst'ract‘

may seem at first sight too difficult for Burmese children, it should
impossible to write these lessons for teachers in clear and simple la.nguage whie
should be supplemented by tales and pictures. It should be emphasized that s
lessons afe not a means to the end of teaching English in Anglo-Vernacul
Schools, They should be in the Vernacular throughout from Standard 1l
Standard VII in such schools; an English edition wonld be ueceuary fat
European Schools only. ;

J M. sms

APPENDIXJ
AnAdapuhonoftheBoyScthomh

The success of the Boy Scout Movement in the Wat is dne, as
Chapter 1X, to the romance of the prairie, which is due partly to

literature and partly to the remoteness of the prairie from Western civ
The young Burman has no such literature and the jungle is at his door
and chronologically). Education is taking him out of the jungle and
toleadhtmhsckwxllservethepurpmextnndonbtodlylas med mf.hé
Kingdom.

To British boys the prairie is romantic becanse
Burma we must find something which is at &e ,pmaant




The promise would probably be much the same except that the first clause -
would be changed from “to be loyal to God and the King” to “to be loyal to
my religion and my Emperor.” RS o E :
An elaborate uniform would probably be unnecessary, but a troop might
wear a /éngyi of a distinctive uniform colour.
Patrol signs might be the badges of different countries of the Empire.
Proficiency badges and medals would be necessary and could be devised for this
province, ! i,
The law would probably remain unchanged. The three chapters on
campaigning, camp life and tracking might be reduced to two chapters, one on
signs which would include signalling and the reading of tracks and deduction and
the other on games which should emphasize the value of group games.
The chapter on woodcraft might be adapted to Burma and the chapters on
endurance, chivalry and first aid would need very little adaptation.
The chapter on patriotism would naturally come at the beginning instead of
at the end, and only such elements of scoutcraft as are practicable in Burma, are
likely to appeal to Burmans and teach an Imperial lesson would be utilized to
popularize and explain the movement.
Many of the chapters might be illustrated from the lives of men and women
who have helped to build up the Empire and more stress would probably be laid
on this than is done in the book “Scouting for Boys.” S
The adaptation might be somewhat as follows :— : » ; = T :
Scouting for Boys. ; Handbook of the “ Sons of Empive.” S ; e : Il B To
(1) Scouteraft. (1) The Laws of “ the Family.” o e ; e, AR B
(2) Campaigning. (2) The Empire. Gt i SN _ Frinted by order of the Government of I
(3) Camp Life. (3) Signs (signalling, tracking, etc.). : ‘ A ‘ e
(4) Tracking. (4) Usefulness. LA . :

W

(5) Woodcratt. (5) Games. ’ " S Gt

(6) Endurance, (6) The Jungle (Nature study).

(7) Chivalry. {(7) Chivalry.

(8) First Aid. (8) First Aid.

(9) Patriotism, (9) Endurance. 3

The popularity which one subject of Imperial education, namely, ‘First Aid,’
has attained among Burmese boys would seem to augur well for the new
movement. :

The adaptation of the handbook would have to be undertaken by a qualified
Scout Master who knows the Burmese boy, and Mr. E, G. Kinch, the Headmaster
of St. Matthew’s Boys’ School, Moulmein, is recommended by the Chairman of
the Committee in this connection ; he would probably need the assistance of a
collaborator who should be a Burman Buddhist. The detailed proposals when
complete would presumably come up before the Imperial Idea Standing
Committee and, if approved, might lead to the opening of a school for the
training of ‘Leaders! Such a school would probably need the whole-time
services of those who were chosen to adapt the handbook.

Although at first the necessary expenses incurred by such a trainirig school
would have to be met by Government, there is little doubt but that public-
spirited Burmans and others would readily endow it, if asked to do so, and would
thus render it, as it should be, independent of State aid. - :

Until such a school has been in existence for two or three years and is
ready to supply a few trained ‘Leaders’,. the question of starting the movement.
in selected Anglo-Vernacular Schools would seem to be premature,

J. M. SYMNS.
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