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SCHOOL AND COLLEGE POLITICS

It will be seen that School Politics
should ‘form a natural daily part of the
school life, consisting in co-operation
‘and in all forms of service, The students
in the High Schools should learn to

take interest in the life of the poor of

the town, and should be trained to give
help in festivals, in town and village
ac.mglents. and in the teaching in the
primary and - night-schools. They
should be encouraged to seek and
utilise opportunities of service
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PRINCIPLES OF
EDUCATION

THE principles of Education, .1ts
natural bases in the human constltu.-
tion, are permanent, while their appli-
cations must be local, adapted to the
conditions of time and place. Heqce
while the Natural Law of Education
must be recognised, there should' ‘be
freedom in experiment and flexibility
in application, so that we may discover
the best methods available to us for

. the moment, and use them until we



find better ones. By following the
Natural Law, we shall facilitate the
evolution of the child into the adult,
- working with Nature not against her;
that is, Education will be recognised as
a science, and not a haphazard dragging
up of youth, consisting chiefly in
forcing into them knowledge from out-
side, instead of helping them to unfold
and utilise the capacities they have
brought with them into the world. AS
Happiness increases the life-forces and
Pain diminishes them, =as Love
energises and inspires to Right Action,
while Fear paralyses faculty and in-
spires Hate, Happiness and Love should
be the atmosphere inbreathed by the
young, whether in the Homs, the
School or the College
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As man is a spiritual being, manifest-
ing in the external world as Intelli-
gence, Emotion and Activity, the Edu-
cation of the young must help the
inspiring Life to unfold itself, and must
train the organs of Intelligence,
Emotion and Activity ; that is, must be
religious, mental, moral and physical.
Any so-called education which omits
any one of these four departments of
human nature is imperfect and un-
scientific, and its outcome will bea
human being deficient in one or more
of the groups of capacities on the
balanced evolution of which the extent
of his usefulness to Society depends.

But the introduction of the word
“ Society,” reminds us that Ecueation
is not the training of an isolated
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individual, but of an individual living
within a social order, the happiness of
which depends on the recognition by
each that he is not an isolated but an
interdependent being. Society is a
congeries of interdependent individuals,
every one of whom has his place and his
functions, and on his due discharge of
the latter the right working of the whole
depends. Hence Education must con-
sider the youth as the embryonic
citizen, with social duties and social
responsibilities, must see him in rela-
tion to his environment —the Home,
the School, the College—and from his
earliest years must train him, as boy or
girl, to feel himself as a part of his
country, with his duties and respon-
sibilities to the Motherland ; that is, he
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- learns to serve the Motherland in the

Home, the School, the College, as a
foundation of, and as a. preparation for
—not as apart from—the wider and
fuller service, as man or woman, in the
larger world. We must evoke the sense
of duty. by showing the pupil that duty
is a debt he owes, first to the parents,
the brothers and sisters, the servants,
who have protected -him in his help-
lessness, have surrounded him with
affection, and on whom his nurture and
happiness still depend. We must
evoke the sense of responsibility by
showing him how his thoughts, feelings
and actions affect his environment, and
then react on himself. Needless to
Say we do not teach these principles to

~ the child, but they must be understood
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and practised by parents and teachers,
so that they may base their education
of the child on knowledge, and vitalise
it by example.

This duality, the evolving life and
its environment, must be borne in
mind throughout education, as its
subject-matter will be distributed under
these two heads.

The first includes the evolution of
the individual qus individual, the
drawing out of all he has in him, thus
raising him in the seale of evolution.
The second is that which the old
Greeks oalled Politics, a word which
has been narrowed down in a most
illegitimate fashion in our modern days

to the strifes of political parties, 8

degdradation of a noble word which used

7

"to include all the relations of a man to
" his environment; in that older sense

we shall use it here, in order'r that th.e
unity of the relation of man to his
environment may be realised—-—‘the
unfolding consciousness recognising,
and therefore becoming related to, &
larger and larger environment, the
Home, the School, the College, the
City, the Province, the State, the Race,
Humanity, the World. There is no
break in principle; the first three are
a preparatory stage for the second
tﬁree, and this whole six for the
remaining three ; the infant, the youth,
the young man is thse embryonic
citizen, to be born into the outer world
truly, but shaped and nourished in the .
womb of the mother, himself all through.
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Let us first consider the objects of

each department of education.
OBJECTS

Religious Education.—The object is
to clear away the obstacles which
hinder the natural instincts of the un-
folding Life—Love to God (Life-Side)
and Service of Man (Politics-Side).
These obstacles are summed up in the
idea of separateness, the essence of
spirituality being Unity.

Mental Education.—The object is t0
develop and train the powers of Intel-
ligence as an aspect of the evolving
Life. On its Life-Side it develops and
trains those powers, such as observa-
tion, memory, co-ordination, reasoning,

9

judgment, the clarity of thought and
its lucid expression. Its Politics-Side is
a knowledge of the evolution of Society
to its present condition, and a clear
vision of the next stage of its progress.

Moral Education.—The object is to
develop and train the powers of Emo-
tion as an aspect of the evolving Life.
Morality is  the science of harmonious
relations,” and on its Life-Side it is
Truth, harmony between the smaller
and the larger Self in Will, Emotion
and Action, showing itself in the virtues
of accuracy and honesty in intellectual
matters, and in the effort to realise the
deal intellectually chosen. On its
Politics-Side, it is Love, and includes
il the social virtues, the sense of duty
ind responsibility.
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Physical Education.—The object is '

to develop, train and co-ordinate the
nervous, muscular and glandular ele-
ments into digestive, respiratory,
circulatory, reproductive and nervous
systems, with their special organs of
action as an aspect of the evolving Life.
~The Life-Side is to provide a sound and
well-balanced and well-controlled body:
as the physical basis for religious, mental
and moral activities. All of these aré
ce?nditioned by the physical body, are
d}storted, or rendered excessive or defi-
cient, by physical disturbances, mal-
co-ordination, excess or deficiency of
physical vitality. The Politics-Side is
the use of this for service in such of the

nine stages above-mentioned as are em- ‘
braced in the individual consciousness. -

11 LA,

NATURAL FACTS N

The early evolution of the human
being falls into three natural periods
of seven years each, ending at the ages
of 7, 14 and 21. Pupilage and Student-
ship ought to cover these, and at 21 the
young man and woman should be fit to
fsce and profit by the Education of the

outer world.

@%

First Period, Birth to 7.—Chiefly \)(\>g

ate,

Physical. The Senses pre
and the passions are S j i

by the contact of th Zns with &

external objects; M
*
should train the sens

3
¥

observation of nal rall objects and of

s by accurate

_the happening of idefinite sequences,

lution of the
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r-ea.soning faculties, for the training of
which the brain has not yet developed—

but is preparing—-the necessary physi-
cal basis. The greatest possible freedom
should be given to the child, consistent
W.lth protection from serious injury to
hllmself or others, so that he may show
his natura] capacities, and they may be
?::“;:e:‘;ut ;Y oppor;tunities provided
o . The passions, hardly yet to
' called emotions, must be gently
trax'ned. The nutrition of the body is
a?ljlmportant, as serious errors in this
vitiate an(_i shorten the whole future
life,
See.ond Period, 7 to 14.—Chiefly
Emotional. The Emotions predominate,

and the mental faculties are exces- .
sively coloured by them: hence thd : =
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*Education should be directed chiefly to
“their training and control, so that when

the period of puberty arrives the boy
and girl may understand the broad
facts of human physiology, and may
have gained a mental control of the
emotions. The reasoning faculties are
germinal and should be developed but
not overstrained, the mental education
being mainly the accumulation of facts,
gained by observation and experiment,
and the training of the memory by their
co-ordination, the acquiring of langu-
ages, formulee, and the like—studies
which depend largely on memory..
Third Period; 14 to 21.—Chiefly
Mental. The mind, accustomed to
observe and well-stored with facts, has

* the materials of knowledgde. It is now
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to work upon them. This is the period"
for the developing and training of the °
f'easoning faculties of co-ordination, of
judgment, passing to the serious study
of Logic, Philosophy, Scienze and Art.

A GENERAL SCHEME
FOR

NATIONAL EDUCATION IN INDIA



GENERAL SCHEME

IN all schools the medium of instruction
will be the Mother-Tongue'of the Dis=
trict. English will be taughtas & second
language throughout the Secondary
and High Schools. The hours at school
should be from 7 a.m. to 6 p.m, Tuition
7 to 10 and 2 to 4. Food, Rest and
Games 10 to 2 and 4 to 6. (The hours
will vary in different parts of India.
The principle is to have rest not
brain-work, after the chief morning
meal.) .

The day’s work should begin and
end with a short religious service with
singing.

2
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School Edueation is divided into
Primary, class I, A and B, ages 5—71.
Lower Secondary, classes 11, 111 and
1V, ages 7—10. Higher Secondary
classes V, VI, VII and VI1], ages 10—
d44. High, classes IX and X, ages 14—
18. The Higher Secondary will be closed
by an examination, and from this point
boys entering on crafts and industries
should pass into Technical Schools.
The High will also be closed by &
school-leaving  examination. Those
who enter professions such as engineer-
ing, the higher grades of agriculture and
of business and commerce, teaching,
arts, science, medicine, ete., will pass an
additional year in a University Pre-
paration Class, whence they enter
& College by passing an Entrance

19

‘Examination, taking their degree in

three years, i.e., at 20 years of age,

and entering on post-graduate studies
thereafter, T

Girls’ Edueation will be the same
as that of boys in the Primary and
Secondary stageé, except that needle-
work, music and cookery will form a
part of the Manual Training in the
Secondary stages, and in the High-
er Secondary, household economy,
hygiene, home science and first aid
will take part of the time devoted to
literature, history and geography by
those who intend to pass into High
Schools, So many girls leave school
at 12 and 14 vears of age thatitis

_ hecessary at present to make these
_ Modifications. Thus we have:
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PERIODS

l. Birth to end of 7th year (English,
7th birthday).—Primary Education.
(a) Birth to end of 5th year—
Home.

(b) 6th and 7th years—Primary
School,
2. Tth to end of 14th yesar (English,
14th birthday).—Secondary Education.
A -sound general education, without
specn?.lisation. closed by a certficate
examination. The education should
be a judicious balance between
theoretical ang
tion.
3. I4th to end of 21st year (English,

21st  birthday) or beyond.—Higher
Education. '

practical instruc-

21

(This branches out into three sub-

" periods according to the future chosen

by or for the student.)

(i) 15th to end of 16th year (English,
16th birthday) High Schools, either
completing the School Course, or lead-
ing to the University, of various types :

(a) Ordinary High Schools, includ-
ing a practical department, and
offering various alternative subjects
according to the career chosen by the
student.

(b) Technical High Schools, in-
cluding schools of agriculture, trade,
business, ete. :

Both closed by =2 school-leaving
eertificate examination.

Students passing on to the University
do not go up for this examination but
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take a further year, with the exami-~

nation at its close.

(i) 17th year, in a Preparatory Class
for admission to the University, at
the end of which there is an entrance
examination,

t;h(lll) 18.th to end of 20th year—

e. University, including business.
agm‘cultu‘ral, teaching, science, arts,
engmeex.nmg and other departments in
appropriate Colleges.
| (:ail'osed by degree examinations, and
eading to post-graduate studies.

GENERAL QUTLINE OF STUDIES

[Pef'ents and Teachers should
&cquaint themselves with the sys-
tems of Froebel, Pestalozzi and

23

Montessori, and the investigations of
Binet.]

FIRST PERIOD, CHIEFLY
PHYSICAL

Home. Life-Side. The care of the
body must dominate all
other  considerations.
and for the poor and neglected,
pre- and post-natal clinics are essen-
tial, From birth, regularity of
habits should be formed, and the
infant should be carefully watched, but
not be constantly in the arms or lap.
He should be left to crawl about and
surrounded at a little distance with
brightly coloured or shining objects.
awakening curiosity and exertion to

Years 1 —5.
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reach them. He should not be put on
his feet nor hélped to walk; his own
efforts are best and safest. At about
3, increased opportunities of choice
should be put in his way, to draw out
his faculties and aid originality. He
should be encouraged to observe and to
make his own little experiments. He
should learn to know the parts of his
own body, arms, legs, hands, feet, eyes,
8&rs, nose, mouth; should count his
fingers and toes, to his own great
amusement.

At 4, his play may be a little organised,
but the organisation must never be
forced on him, but rather offered when
he feels a want, and begins to grope for
its satistaction. Above all, a little

child must never be harshly spoken to,

25

‘nor frightened. Fear breeds deceit,

because of the helplessness of the child,
surrounded by people bigger and strong-
er than himself. The great virtue of
Truth will be naturally evolved in the
absené.e of fear. Little outbreaks of
temper should be met by catching the
attention with some pleasant object.
Politics-Side. Home Politics is the

evocation of the love instinct, and the

gentle direction of it to find ple?,sut'e
in sharing, and pain in holding for Lts'elf
alone. Every movement of th.e Chm;
to give should be met with smiles .an

caresses, while grasping 8S against
another should result in sadness of
look. The play of children together
should be used to help them'to fgel
their interdependence, the happiness of
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harmonious relations and the pain of
discord. The opportunity for doing
- little servieces should be given, and the
child encouraged to help all around it,
to be kind to animals, plants, etc., to be
clean, neat and orderly, because these
habits make the home pleasant for
everybody.

Primary School. (Class I,. A and
B. Life-Side Play is
the method of teach-
ing, largely based on the observation of
objects, and on their inter-reiations,
their number, their shape, their colour,
their use. Dexterity of finger should
be developed by the making of objects.
The school-room should be scattered
over with attractive objects, which
stimulate curiosity and ~desire to

Years 5—17.

S
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*imitate, and thus evoke the creative
power of dawning intelligence and
shaping touch, The child should
wander about freely, and choose for
himself the objects which attract him.
The teacher should watch him, should
help in only when eager effort begins
to be discouraged by failure. The child
will learn largely by imitation. He
will learn exactitude by discovering
that badly made things won't work.
He will learn that success waits on
obedience to conditions, and that im-
patience, anger, petulance, do not
change the nature of things but only
ensure failure. Reading and writing
will be learned by play, if the oppor-
tunity be given as soon as the child
wants to do either. It has been found
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by experience that if a child is given ~

cut-out written letters to play with, and
is guided to trace them with his finger
many times, the desire to imitate
awakens, and he asks for paper and
pencil and repeats the motions so often
made, thus producing the letters; he
teaches himself to write. Reading may
begin with short nouns accompanied by
pictures, the word being pronounced by
the teacher and thus associated with
the picture. 1f the word and its picture
are on a block, the blocks may, after 8
time, be jumbled together and the child
picks out any word named.

Stories should be used as means of

teaching religious and moral lessons: ..

and class singing of stotras and bhajans-

It is very desirable that each schook

29

. .
should have one or more shrines

according to the faiths of the pupils,
where the children could go as a part
of their religious education, and be
trained in their own forms of devotion.
Drawing and modelling should be
encouraged. The four rules of simple
arithmetic should be taught by
objects.

Politics-Side.—Primary School Poli-
tics are only an extension of Home
Polities, of usefulness and helpfulness,
now showing these to people who are
at first strangers. The circle of ser-
vice is enlarged. The child should put
away neatly in their own places all the
objects he has used, that others and

- himself may find them easily next day.
: + He should clesr away any rubbish he
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has made, and help to leave the room '

neat and clean.

The school should have a compound
for games, exercises, dancing and class
movements with descriptive songs. All
these help the child to see and feel that
co-operation and harmony make the
exercises pleasant to all, while the
absence of these in any spoils them for
all. Little gardens should be given to
the children, and they should be led to
observe birds, insects and flowers.

The child will, unconsciously, prac-
tise in the home the ways learned in
the school, school and home thus
reacting on each other.

Great care must be taken not to tire
the child, to see that he is properly
nourished, that he develops no bad

31

> habits, and, remembering his imitative-

ness, his teachers should be chosen
with serupulous attention to their
manners, aceent, and general refine-
ment and gentleness. During these
years and during the second period, the

~ child is chiefly receptive, and his whole

life is. strongly influenced by his
surroundings. Character appears and
tendencies are developed. No later
efforts can wholly eradicate impreg-
sions made during these plastic
periods.

SECOND PERIOD, CHIEFLY
EMOTIONAL

Lower Secondary School.

Vones 110 v asses 11, 11, IV.
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Religious Education,

Life-Side.—The idea of God as a
loving Father, who has shared His
Life with us and with all things.
Stories, stotras and bhajans.

Polities-Side.-~This sharing of life
as a reason for helping all around us,
shown by stories taken from the lives

of great religious Teachers and phil-
anthropists,

Intellectual Education.
Life-Side.—A good foundation for

knowledge of the Mother-Tongue, by -

reading, composition (story-telling by
teacher and reproduction by pupil,
observations of simple objects, etc.).
Samskrit, Pali or Arabic, very ele-
mentary. The classical languages of

India, Samskrit, Pali, Arabic, should bs

Nl
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5 he
© WRWREIIL (as EngllSh nOW) from t

standpoint of such mod'em tea_chinlr;f'
methods as Berlitz, Gouin and sim -
methods. No declensions and m;md
should be taught at first. Thefc e
should first learn the name:slo o
objects which sur’round. hmtl’qe -
simple phrases concerning T
which he actually live.s amz:nversa.
objects, leading on to §1mplet s
tion. Only after real interes a0
ed in the language 8s 8 iﬁmm
guage should rules of g e and
begun. English, by con‘:r':ure-swdy.
telling easy stories. ) danima]’
such as life-history of plantan e ory
observations and experimentsf. e
and geography, by pictures oI P

the
1M,
India and stories about the

3



34

making of models and maps, beginniffg °
with  school compound, immediate
Surroundings of houses, roads, fields,
ete. Arithmetie, easy problems, Indian
money, weights and measures, simple
bills, simple geometry and measuring.
Pictures and models to be plentifully
used, and to be carefully chosen to
develop the sense of form and colour,
and the appregiation of beauty.

PoIities-Side.*Constant reference
during teaching to the interdependence
shown in common ‘languages, history
and geography. Duty to those nearest
to us as service of Motheriand.

Moral Education,

Life-Side.—Stories, illustrating truth,

devotion, courage, honour, fortitude,
ete.

85

Politics-Side.—L.aying stress on ?all
around us as our larger famils(. with
stories of self-sacrifice, of dutm; to
elders, equals and youngers, of kind-
ness to animals and plants. Inculca;
tion of duty of service by examples o
it, and of love and pride in countrY by
stories illustrating these frf:m Indians
great in literature, art, science, wars
and social service.

i ducation. .

e
value of healthy body: self-t?ontro ;
ordérliness ; reaction of anger, jes.lm'asY
and other passions on health. Dr'av.vmg
and modelling. Gymnastic exer-cx?es.
Breathing, elementary manual tram.mg.

Polities-Side.~Concerted exer'clse'as
with music; drill; games wherein
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co-operation is necessary to success. '

Duty and pleasure of using knowledge

and skill to help the more ignorant and

clumsy.

. i r
Years 10—14" Higher Secondary

School. Classes V, VI,
Vil, Vil],

Religious Education.,

Life-Side.-—~Outline, illustrated by
stories, of the chief doctrines of the
pupil’s religion,

Polities-Side.—The fundamental uni-

ty of religions. Sufferings caused by
intolerance and bigotry.,

Intellectual Education.

Life-Side.—More advanced teaching
of Mother-Tongue, literary and collo-
quial. Samskrit, Pali or Arabic.
English, by reading of simple modern
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stories with plenty of dialogue, lettet;
writing, copying extracts of go.":l-
modern authors. Nature-s'fudY- lof
cluding anatomy sand th5‘°1°gYand
human body, dissection of plant:. o
their growth. Physical .geogmdpczl'em.
cluding elementary physics ag'storical
istry, Indian history a“.d_ lr out-
geography, including preliminé \i(c and
line of Indian political, ec?nomlife’ i
industrial geography. 'lndlan yeh 88
different periods of history S

te.
Chandragupta 1 and 1L Mughal, e

orld.
Outlines of the geography of ;1::!;’ Y
Higher arithmetic. Eleme
gebra and geometry. - "
Politics-Side.— Here, again, the 1;:1011 :1
of the Nation under su'perf el
differences must be the spirit O
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intellectual instruction. Stress should -

be laid on the political, economic and
industria] conditions. Pupils in these
classes should learn to help and teach
those in the lower classes.
Moral Education.
Life-Side.—Fuller teaching on the
virtues needed to make the good
man, snd
Politics-Side,—~The good citizen.
Civies and @sthetics will be introduced.
Physical Education,
Life-Side.—Instmction in the phy-
siology of Sex—oplant, animal, human.
The individual and national need of
Brahmacharya in student life. Danger
of errors in the great transition from
boyhood to manhood. The body to be

>

trained in muscular strength, hardness -

-
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::éwathletics. before the danger-zoneins
entered, Indian exercises to be practls;
ed daily, Carpentry, basketw'vor
and the use of tools to be practised.
First aid to be taught. .

I::Iitiia-s."de.—-c ontinuation of
Lower Secondary. Duty to the Mother-
land of making and keeping vigorous
health. The self-control of true manc;
liness. The training of t.he plavgdr'ioel:;e
in eo-operation, diseipline, Ob?t o
and the leadership of meri
imnortant,

THIRD PERIOD, CHIEFLY.
- MENTAL

High School. Classes

s 14—186,
Years 14' 6 IX, X.

[ T,
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Religioys Education, )
Life-Side.—Fuller teashing on chief
doctrines of the pupil’s religion.
Politics-Side _Mytyua] res pect
8mong religions, The special value

of each of the great religions.

Their relation. ¢q each other in
Indig,

- Mental Education,

The type of education during these
two years of schoo
extent depend
the bupil is ex
will be g cert

Sense that boys studying in d?ffer'ent
High Schools will study different
Subjects according to the careers for

Which the High School is a prepara-
‘tion,

I life will to some
upon the after career

ain specialisation, in the

pected to adopt. There

On the other hand, certain

.1

R

11 High .
subjects will be common to a !
Schools, . . Fur-

Life-Side.—Common Subjes-t;ongue.
ther instruction in the' Mothe - ding of
English, by composition, r: e

’ ers, B
Suitable classical prose :iv!'l o ding
Ruskin, and poets, a'n g and
readiness of expressic.m 1cne!‘e . lding
ence, :
iting. General sci ; liod
Z::tllxei physies and chemistry, ::timv

a
physical geography, furthe;‘)dy’ i
and physiology of hun;nan o il
more detailed instruction: T istopical
Further Indian history an o geo-
geography. Further algébfalementaw

t A short course In e
metry. |
logy. ineluded in
ps‘éZgZiangSubjeets to be inc _
the curricula of
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(1) AN ORDINARY HIGH SCHOOL

(a) Arts Division.—Samskrit,
Arabic or Pali. A more specialised
course in (i) Mother-Tongue,(ii) English,
(iii) Indian history and historical geo-
graphy. History of the British Empire.

(b) Science Division.—Samskrit,
Arabic or Pali. A more specialised
course in (i) Mother-Tongue, (ii)
English, (iii) Physics, chemistry, ete.,
(iv) Algebrs and geometry, including
trigonometry and mensuration, with
the elements of surveying. Further
nature study. ‘

(¢) Teachers' Division.—Pedagogy,
further psychology, school manage-
ment. A course in the principles of
physical training. Domestic saience.

48

possible, practice in teaching.

wWher nature study.

(2) A COMMERCIAL HIGH
SCHOOL

Commercially useful foreign lan.gu-
ages, business forms, book-keeping
eommercial arithmetic, office methr\:;
commercial law, typewriti=g and sho
hand, commaercial history and geogra-
phy. '

For girls, food supplies and cooking.

(3) A TECHNICAL HIGH SCHOOL

Same as in Science Divis.ion of an
Ordinary High School, omitting szms—'
krit, Arabic or Pali, and adding :

Dmce. .
.
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(@) Industrial history, (b) Elementai¥ *

engineering, (¢) Mechanics, (d) Electrt
city.

(4) AN AGRICULTURAL HIGH
SCHOOL

All subjeets to be taught with special
reference to their bearing upon rural

daily nre.  Mathematics, including
book-keeping, lana

cupyeying and
mensuration,

Experimental science
(physics and chemistry) with specisl
reference to agriculture (boys), domes-
tic science (girls). Elements of
mechanics, with special reference to
agricultural machines. Nature study

and gardening. Elements of sanitation
and engineering,

o
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fThe above courses indicate in outline
:he kind of education suggested. But
sther types of High Schools might also
be useful, eg., Art High School, for
musie, drawing, ainting, ete. .
Po?itgas-Sidj.f-The various subjects
should not only be taught from the
point of view of their value to the
individual, but equally with referenze
to their constructive value 8s rega;es.
the growth of the Nation. Thed e
ments of Social Secience shoul
understood in outline.
Moral Education. . g in
Life-Side.—Further train e e
testhetic development, ineluding &
appreciation. - ' .
ppPo]ities-Side.——'l'he encouragemen:
of the chivalrous spirit. Elder boy
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who show signs of the true political "

spirit should be appointed monitors
and prefects.

Physical Education.

Life-Side.—Manual training, shop-
practice and laboratory work constitute
the physical side in the case of
scientific and related subjects. Con-
tinuation of the instruction under this
head as given in earlier years.

Politiecs-Side.—A fuller understand-
ing and practice of the work in the
Secondary stage. Parliaments,
Debating Societies, Social Service
Leagues, Night Schools, ete., are
invaluable media for the expression of
student-citizenship. Emphasis should
be laid on the value to the community
and Nation of the special profession
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“for which the student is preparing.
The teacher will enntinually lay stress
on the essential dignity of el true

kind.

labour, of wha.teve;pecia1 —
Yoar T olass for College
careers.

Attached to each High School there
will be a preparatory class for students
proceeding to the University. The
University will comprise all types of
colleges —business, agricultural, arts,
science, teachers’ training, ete.—and
in the various preparatory classes the
students will be grounded in s'uch
Special knowledge as may be required
to be known before they begin the
three years’ College Course. These

‘a] classes lead to an Entrance
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Examination to be conducted jointly *
by the University sutlorities and

selected maiubers of the various school
.n.affs.

SCHOOL AND COLLEGE POLITICS

1t will be seen that School Polities
should form a natural daily part of the
school life, consisting in co-operation
e.a.nd in all forms of service. The students
in the High Schools should learn to
take interest in the life of the poor of
the town, and should be trained to give
help in festivals, in town and village
ac.cidents. and in the teaching in the
primary and night-schools. They
should be encouraged to seek and

utilise opportunities of service, angr
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Rarn to see in all service of the poor

the suffering and ‘the younger, the

-’.St_ax'vicg of the Motherland, ‘ﬂ“,‘,i‘tf’ use‘d?_a_«;“_:"
“‘these also as the training for highe™

Service by practice and by the gainind
of knowledge.
Boys at School should be encouraged

7 _t° ioin the Indian Boy Scouts _A§SOG§:‘; R
“tion; at College, Cadet Corps shouldB& -,
-formed for regular drill.’ "

In the College, they should continué
in"the path of Service, and should 8%°
attend public lectures on ganitation
and kindred topics touching the he.al]::'l
of the people, on social reforms: legisla-
tive problems, on the condition of the

on the

m help them
asses and how tohelp will have to

uestions with,which they n
-’hen they leave the College for.
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the wider life of men,

public life myst be largely gaineq in
pre-graduate and post-graduate studies,

for to rush inte action unprepared and
unequipped is folly.

VILLAGE DEPARTMENT

Schools in small villages need to be
arranged in a fashion somewhat differ-
ent from those which are intended to
send their pupils on into Secondary a".d
High Schools, The Village School is
usually all the School the boys and
girls enjoy, save in the exceptional
cases of brilliant pupils.

The day’s work should begin with
the singing of. g bhajan by the children,

and a short prayer, Reading as before _

Equipment for
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ery
: gssons v
Xplained, and writing, the |

ames be-
hort, with drill, dances ?:hfﬂetic.- as
weet,x them, Simple 8" on flowers
>efore, by objects. A lessfr:als. braught
eavesl grains, Seeds'ban R _
] e ’ n
)Y the children, wap of the vnllagen‘k
' tank,
3eography by a m , well, _
;amgp :and. fields, housgs ronds leading
temple, and the paths an Gardens, how
away to other places. w, to weed, t0
to prepare the soil, to 59 On wet dsys
water, to train plants. rning to sew
the m‘aking of baskets, lea‘l a sorew, to
to Kknot, to drive in a nall
i ta.
mend utensils, € qa
At 8 or 9 years of spent in the
school-time should be to the school,
working sheds attached should be
where the village trades

B

ge, half the
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taught. The gardens lead up to
agdriculture, to be taught in land set
apart

i in the school, the growth of the

plant, why it drains the soil, and how

to make the jogg good; in the field,

eéxamples of plants in manured and
exhausted soil. How to dig deeply, to
graft, to prune. The care of animals,
and kindness tp them,
the training.

takes some of ¢
to make toolsg
in the village,
shed, learning the

The carpenter’s shed
he boys, and they learn
and simple articles used
Others to the weaving

use of simple improve-
ments that increage output,

Both boys ang girls from about 10
should learn how to bind up a cut,

where and how tq put on a ligature to
check dangeroyg bleeding, how to

i nd ank
" bandage a sprained wrist &

will be part of -
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le,

ultice,

how to make and apply ;e;;)te oo,

hat to do in cases of t ot a

goga horse or snake, the bzd e

’ a

i net or wasp, e
scgrplon,'?ﬁ: need of scrupulc;us e

inos. i i unds.
liness in all dressing of wo

i Y ) ’

1d be
ing, should

- house-cleanl e girls,
washlng, pactised bY th ds'
learned and P rk-she

in the wo! .

i boys are in t pupil

while the Z;Yers should mark a::e oy

'The te:ial gifts, that be o:l but the

with sieo -a Secondary S;slhic:‘ s:e b ooling
go on . 11 the .

large bulk will haV:nZ the instruction

| ' i ife
- 1:lhe 'vr:-nuaagte making the village 1i
should al

1d
l-house shou

: ing. The school-hot bs
mtereS:"f}']e evening, the village clu
fo!'m. 1
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and lectures might b

adults, often eager to learn,

It is- Sugdested that these village
schools should form g separate depart-
ment of the Boarg's work, Boys in the
High School of a neighbouring town
should be induced to help the villagers
and their childpen as a way of serving
the Motherland, For instance, round
Madanapaile six _Village Schools are

growing up, built ang managed by the
boys.

e diven to help the 1

NOTES ON 'SECON DARY
EDUCATION

_ LL.B.
BY G.S. ARUNDALE, M.A.

be
THE following subjec.ts are etzeing
studied during this period, so;:lom 8
taken up later and others
beginning. v
Religion.—From th.e sta.n P on
the individual, religlo'us .msthe tion
should acquaint the pupil w1t}:i e
of great spiritual teachers an .
duty to reverence them accor é v
their advice and example. By .rr;tion'
20l stories the virtues of dev

dpoint of
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kindnes

The det:.ilestc" should be strengthened.
aspects of O.f‘eet’emonial and other
the pl'ovmcr-ehglon do not come within
Religion o & of the Secondary School.
fying i'omeUSt =1%o be taught as a uni-
for socia] ° ar?d therefore as a motive
the gr.eatr'wcu.a,'thr'ough the example
whom liveg Spiritual teachers, all of

Physioey ?ﬂd worked for others.
of physica] {nstruction.—The purpose
pupil o bu‘kljnstruction is to enable the
of exerci | O & healthy body, by means
body m:es ba"d games, so that the
master. "l[‘h € a servant and not a
 healthy ang € purpose and value of a
be oleny well-tj'ontr'olled body should
Y explained, and theoretical

study shouylq
physiolo lead up to the elements of

R

8Y and hygiene. Singing -

B

SRS LR
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‘might usefully be included under this;

head. Pupils should be trained to
realise the value of a healthy bodyas
an essential factor in sudcess and.
happiness in life, and the teacher should
study the value of rhythmic exercises
as aids to self-control.

Politics.—The pupil should begin to
learn that he is & member of the social
order, depending “upon it for his well-
being, and sharing with others the
common heritage of the past. The
beginnings of the conscious realisation
of his membership in the community
will be gained when the child first goes
to school, and this later period is 8
connecting link between the home and

" , wider surroundings, with which he

@ater on come into contact.



58

Individually, the study of politicsf

removes seifishness and narrow in-
terests from dominating motive ; while,
socially, the study of politics shows him
how to become an intelligent and
responsible member of the community
in its. varying aspeets—i.e., home,
sehool, college, village, town, province,
Nation, ete,

Nature Study ahd Science.—The
basic value of Nature Study and later
on of more formal sciences is (1) to
enable the pupil to understand the life
around him, and his relation to it,
through observation and experiment;
(2) to co-operate with Nature intelli-
gently, so that the various kingdoms of
Nature may live and grow harmoniously
together. By the study of Naturd the

- couraged to emulate the o

-
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qpupil learns also to appreciate growth

qua growth, and gains a sense of the
majesty and grandeur of }i#a_ He learns
to realise the essential unity of litv afyd
of his part in the mighty whole.

One of the special values of Nature

Study is thst the pupil becomes en-
bserved

inventiveness, resourcefulness and
adaptability of Nature. e
From about eleven years of age

in-

pupil may take up physiography, "

cluding the necessary experimental
physies and chemistry. These studies
should also arouse in the pupil 8 sen'se
of the value of industry in human life
and in the dignity of productive work.

Indien History and Geography-—
First in the form of stories, and
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gradually leading to local history, with’

excursions. Prelimin~»y outline of
Indian political, economic and indus-
tris! s€0graphy. A study of Indian life
at different periods of history, and
under the varying geographical and
o‘ther conditions of modern life. Out-
lines of the elementary geography of
::le:g }::or]td. lndi'an history should be
o SO that it gives the student 8
sense of the value and dignity of the
N?‘tlo_“al characteristics, and awakens 8
pride in the history of the country’s past-
layE::l:SProv.ince might be allowed t0
S on its own provincial history-
Mother-Tonguye, ~Apart from the
neec‘l'of all subjects being taught in the
pupil's own Mother-Tongue, efforts

should be made to lay the foundation$
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of a good knowledge of the Mother-
Tongue, -both from the literary .stand-
point and from the point of view of the
language as a medium for the expres-
sion and communication of thought.
Careful study of the Mother-Tongue
influences refinement of speech and
accuracy of expression.

Engl ish.—Conversationally ~from
eight years of age, and more definite
study during the last three years of
secondary education. The object of
the study of English is not merely to
facilitate intercourse, trade, ete., but to
introduce the Indian pupil to the spirit
of the English race, so that the useful

- elements in the growth of the English-
KMg peoples may be assimilated in

, fﬁ of India.

oy
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Mathematics,—Practical geometry

from the age of seven years, as 8lso
arithmetic. The object of the study Of
mathematics ig partly to discipline the
mind and partly to train the reasoning
and classifying faculties, training the
student g]gq to enter and undef'smnd
the world of abstract thought. The
study of mathematics leads to the
under-standing of the laws of Naturé

both ag they affect the individual and
88 they affect society,

Manug) Training,—Including draw-

ing, modelling ang possibly painting.
Carpentry, basket-work and the use
of tools, gardening, ete,, might all comé

under this heaq and a graded coursé .
should be established. For therP“M;g
who leave school gt the age of fourteert -

‘;_ﬂﬂ'mundings. :
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vears, and especially in rural schools,
great importance should be attached
to this subjeat. '
It should be added that sll study is
but & preparation for service, whether
in the narrower surroundings of the
home, in the wider surroundings of the
school and college, of village or tow{vn.
or the even wider service of the Nation
or the Empire. Teachers should en-,
Courage their pupils to give of that
which they have lear‘n . The elder
children should B ;;»_é’,.- : ,
less ignorant g
have few it j
Quiring knowledgg.

Aortunities fOQ»
The school th s\

becomes a centfe for giving as well as i

for receiving, afd vitally benefits its

om ear]y year;éhem
k8 /
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child should therefore understand that
" every subject of instruction is not only
& means toward self-development, but
an avenue through which service may
be rendered to others, just as he him-
self is helped by parents and teachers:

P

Printed by A, K. Sitarama Shastri, at
the Vasanta Press, Adyer, Madras. !
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