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EDUCATION AND THE THEOSOPHICAL -
b - SOCIETY

[The article which led to the calling of the Educational
- Conference at Benares, on December 31st, 1909.
By G. S. Aronpark, M.A., LI.B., Piincipal of the
Central Hinda College, Benaves City.]
To the earnest member of the Theosophical Society,
~ who utilises his membership to widen and im-
prove his sphere of activity rather than to confine
its bonefits within the narrow limits * of his own
individuality, no department of life can appeal with
such irresigtible force as that which concerns the
~ instruction of the young. The Theosophical Society
- of the present day is but the body out of which
will be born the Theosophical Society of the future, -
and out of whose presont constitution will be form-
ed the heredity, not only of its own children, but
of kindred movements which may claim it as their
progenitor. Just as we of the present generation
may look to our bygone ancestors for many of
" those tendoncies and (ualities which help to make
us what we are to-day, so will tie organised efforts
f the future, in the direction of those three objects
which distinguish the modern TLeosophical Society,
depend to a certain extent—perhaps to a large
extent—upon the mould our present members offer
to the spiritual Life which is over seeking to take
shape where it can find exprossion and where ~h,
can shine forth with the utmost purity. '
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We are now at the threshold of a period of
increasing  possibilities in  the direction of  spiritual
advancement. .\ time s coming in which oppor-
tunities for service to humanity will he multiplied,
it there are those in the world ready to seize them,
if there are those whose karma permits them to
receive  the help on their evolutionary path which
such opportunities offer.  Perhaps the majority of us
may not live long enongh to witness, far less to
take part in, the opewng of the new cyele, as
Mrs. Besant has termed it. Most of us, again, may
not have won the right to that rapid re-entry into
physical conditions which woull bring ug intu‘ phys-
ical relationship with those world-forces which are
to mark the coming cra. But the glory of work-
and service consists as much in the sowing of the
sced a3 in the reapmng of the harvest; shall the
husbandman refuse to sow the sced In the field
because he 1s to die hefore the corm 15 to be
gathered for the feeding of the bungry; shall he
complain that his lot is hard because his is the toil,
and to others it i given to henefit therefrom » Small
of understanding indeed would he he, and little
would he realise that his veritable roward lies in
that which he attempts and not in that which he
accomplishes. Mo those reat Oncs, whose span of
sight covers periods which are but as dreams to
mortal man, all times arc times of sowing and all
times are times of reaping. ‘l'hey lonk with equal
gaze opon  the toiller m the ground which 18 hard
and rough and which needs much labor to bring
forth little result, and upon him who has but to
seatter the seed {o reap a rich return. Mo each will

be eredited the offort that he makes, and the re-
sult will be measweed in the terms of the struggle
which has called it into being.

Liet us therefore be glad that we are privileged
to be the precursors of the cyele which v ahbout
to dawn, and that to us is given the power by our
actions in the present of hasterong or rerarding the
advent of that greatest prize to which humanity can
for the time being aspire—the opening up before it
of a shorter pathway to its goal. l.et us leave the
future to take care of itself, for it is in far safer
hands than ours, and let us try to see as clearly
as we may the work that lies before us; for true
it is that our own future depends largely on the
use we make of our facultics and energy in the
work immediutely in our hauds.

What then is the nature of this work, what
cal We do to help ¥ Throughout the world—as even
the ordinary newsgpaper reader may observe—men’s
energies seem  directed towards the understanding
and improvement of social conditious, using the word
“social* in its widest sense. The individual is ora-

_dually broadening his sympathies, he is slowly bo-

ginning to recognisc that his own happiness depends
upon the welfare of others, and that his own pro-
gress 18 bounded and limited by. the conditions in
which his fellow-creatures live. So is it also with
the small community, for scets and factions find
that strength and suceess are not so much to be
found in the Imperious insistance on narrow dogmas
as in the recognition of an all-cwbracing truth. So
18 it too .with navions, which are beginning to sec
in  harmony the key-nowe to prosperity. In other



words  the  thonght  of a4 common  humanity 38
foreme jtself mto the minds of the leaders of  the
people, and throngh them ut slowly bt surely prrvades
the  masses  of men {o whom W will ywean o
much ; and if at present we have wvot yet passed
beyond the stage expressed in the ferm *hlood s
thicker than water,” we may be thankfal even for
that, and may see in the signs of  the ties o
greater  phrase for the greater thenghi: The ene
Life s morve  linding even than blood.™ 1 would
be tedious to the veader, and, 1 think, unnecessary,
to detail the varions features of modern Life  which
point to the cxistence of this new spivit.  Rather 15
it for us to draw the moral, and to form our
activity i accordance with the principles it involves.
“Coming  events,” it has been  wruly  said, * cast
their shadows betfore,” and in these movements, in
these new activitics, in  these  strivings  after  a
now lite, we, who may not, porhaps, he destined
to  participatc in the great events, mav at least
recognise their shadows, look down the dim distance,
and  make faintly for ourselves an image---however
mperfect—of the future destinies of mankind.  And
with these ‘shadows’ which are o substance may
woe hope to help in preparing the young gunm':u»ion
for the work which, v its turn, it will have to
perform. KEducation, then, is of paramount inportance
at  the present juncture, for if i he true that we
are ndeed at  the opening  of a4 new cycle, then
i1 surely equally true that the value of that
cycle o the world will depend upon the part which
its  generations  of  mankind play —in using its
opportunitics to the wimost, and in =0 drawing

)

upon the spiritnal life thus offered that no portion
of that life must be returned to its source to await
new vessels for its reception. Understanding this,
those who are able to sense, even vaguely, the
needs of the {uture and the conditions under
wluch the utimost good may reach the greatest nume-
ber, will do well to think carefully of the lines along
which the education of the young should procced in
order that they may be prepared for the work
in which they are destined to take part.

What are the characteristics of these shadows,
which are but the reflexions of that which is "to
come? One characteristic stands out prominently—
the gradual recognition of an underlying unity link.
ing the many diversities. This means a widening
toleration, a broader sympathy and increased trust
and co-operation. These, then, are the principles which
wo should strive to make prominent in the young
generation, and in order to achieve success we have
to look carefully to the educational system from the
point of view of our knowledge of future conditions.
We cannot expect the average parent to understand
his son’s destiny or his son’s opportunities; still
less can we hope that the paramount importance
of the education of the future mothers will be
adequately realised. But those whe appreciate Theo-
sophical teaching, and those who in any way work
—in whatever movements they may take part—
for the future and not only for the present, have
the burden laid upon them to train the youth
of the country along those lines which in the long
run will be most beneficial to the race and to
humanity as a whole. 1 would urge, then, upon
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every member of the T. S, fey 1 am maiuly
addressing 'I'. 8. members through Thevsophy i India,
not to let this year pass without tryimmg to vitalise
the cducational movements  throughout the country.
Wherever there is a  scheol or cullege  which
depends  for it existeuce upon the  co-operative
spirit  of  the people, v which  ideals—of  whatever
kind—form the  basis of the educational activity,
1. N, members arve bownd to extend a helping and
cncouraging  hand,  Such institutions  are  always
grateful for sympathy of a practical kind, and this
sympathy must uot  be asked for in vain from

branches of the . 5.

In places in which such institutions do not exist,
and 1n which toleration 18 not o featuro of thosc
which do exist, an earnest effort must be made to
start. a small school, whose peenhiar feature shall be
that  masters,  boys, conmttee, ! e to look to
oune another for mutual interest in the working and
progress ol the sehool.  Especially s it noecessary
that  the students should  he tanght to help in con-
ducting, as far as thew powers permt, the affairs of
the institution,  ecach  contributing according to  his
apacity.  Assoctations and socicties of all kinds are
to he hrought into  exisience aitming to draw out
virtues  which s to be the signs of the comny
era. dome may languish, some may  fal; experience
alone will show what form of activity is best swited
w the conditions  which obtain iy the surroundings
of the school. But if one alone succceds, o found-
ation 15 Lud  upon  which may  he built a useful
contribution towards  the great  structure which s
to eontamn the unew lie. It s tmpossible in  this

lod
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article to enter into details, but with the knowledge
that has been given wns much of preparation may
be begun here and now, and though we may be
scofted at by the old-fashioned, though we may be
regarded as visionary enthusiasts out of place in a
practical world, we mayv console ourselves with the
thought that at least our cyes are open, our aims
are  sincere, and our vision perhaps a degree more
clear than that of those who see but the advant-
ages  of the immediate present. It would be well
if o this coming Convention  of the I 8. at
Benarves, a little time be sot apart for a serious
constderation  of the educational problem, and for
an cffort to be made to make the oming  year a
year —of  fapsjghted  preparation of  those young
souls  whase  kapna it may he  to share in the
maugiration of a wew  epoch of provress and of
seTviee,



THE EDUCATION CONFERENCE
Benakes, December 31st, 1909
EDUCATION IN INDIA
RY
Preyenpu Nirivay S, MUAL, BUL
DBeitkipir, Bilar,

THoveH education follows practically the same lines
in all countries and at all times, the aims and
ideals have been more or less different in different
systems  of  edueation.  The  difference  has  been
so great at times as to produce different types of
national character.. The " cultured Greek, the self-
sacrificing, patriotic Roman, was each the product
of his own system of education. In the West, one
ideal after another has been tried and followed more
or less exclusively, and different systems of education
have come out with marked difference of result. In
the Kast, however, all ideals have been *sought
to be harmonised in the ednoation of a single man.
There are imuperfections in the western, as well as
in the eastern  system, and a  judicious blending

of the two must be the work of the future.

Plato maintained that education must nurture
every inherent potency, bringing all the faculties of
the individual together into a harmoniously develop-
ed whole, that it must “give to the body and to
the soul all the beauty and all the perfection of
which they are capable”.

This view has largely influenced many educational

systems in the West. [t has there been the aim
2
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of education to bring out the latent capabilities of
man. Kven Rousseau’s system is largely based on
this ‘ideal. Aud in later times, it has been the
foundation-stone of Froebel’'s well-known systemn  of
Kindergarten. The conception has found a most poet-
ical expression in Browning’s [Durueclsis:

Truth is within ourselves; it takes no rise

From outward things, whate'er you may bhelieve,

There 1s an inmost centre in us all,

Where truth abides in fullness; and avound

Wall upon wall, the gross flesh hems it in,

This perfect, clear conception .....

oo And, to know,

Rather consists in opening out a way

Whence the imprisoned splendor may escapc,

Than in cffecting entry for a light ’

Supposed to be without.

It is this “wall upon wall” that Tequire
puritfication to let out the light within,

The West, in time, put another construction on
Plato’s ideal of education. According to this western
critic, the view of Plato “regards wman on s
gpiritual side as an entity sot apart from every
thing else¢ in the universe, and posgessing powers
and attributes W}QCh find their vuison J¢tre in gimple
existence as ends in themselves”,

Another ideal was found in the writings of
Aristotle.  According to Aristotle, edueation should
help each individual to attain the highest degree of
happiness by living a virtuous life as a citizen of a
virtnons  state. Lawrie says: “ We are struck by
the modern spirit of Aristotle, The cnltured and

Tt

barmonious man is wot an object of concern with
him, but only the capable and virtuous ecitizen.”
This so-called practical view of education has found
geientific expression in the modern biological view,
of which Herbert Spencer 1s the pioueer. According
to this view, an individual's well-being is at all thnes
conditioned by the forees operating in his environ-
ment, and education must prepare him cn rapport
with these, and turn them to profitable account.

The educational system of ancient India is at
once one  of (jsciplined Unfoldment and of Adapt-
ation to the ¢nvironing world.

Disciplined wufoldmont is the guiding feature of
the mdividual’'s  education up to his marriage, and
adaptation iy the guiding feature of his post-marriage
education, The Brahmachart carricd with him  a
fortwed  and  well-trained  character and was  well-
grounded in all the relatious of life, when he entered
into the life of a Grhastha, or houscholder. "The
Indian  student was not a monk all his lite, but
had all the traming of the cloister at aun early
part of his life, He had never however the traiu-
ing of the castle. le was trained neither to be
rude to wowen, nor to deity them. His training was
thoroughly practical. He was trained to look upon
his wife as an essential partner for the performance
of those duties that he had learned in the early
life of a Brabwachari. Both ldealism and Realism
were harmomsed in the Indian student’s education.
Materialism was there, but it was the materialism
of a dutiful man, whose whole hfe was the life of
sacrifice, or Yajia, and uot the materialism of a
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grasping, self-seeking man. Spiritualism was there,
not the spiritualism of a coward, that flies away
from his environments to find out a safe harbor
for himself; but it was the spiritualism of a fight-
ing hero, who struggles every moment of his life
to make his environments happier, better and more
harmonious. He who looks to the Self within as cut
off from the universe is a wvigionary. He who looks
only to bis environments, to the universe outside,
for his education and guidance, neglecting the Self
within, becomes a ship without a rudder, a crea-
ture of circumstances, blown about by every pass-
ing wind. Real education requires a binding force
hetween Man and his surroundings, and that force
is  Religion, literally and substantially.  Religion
means a continual adjustrent between the Self ahd
the Universe; and if it requires a well-regulated
and  disciplined unfoldment in the first  instance
before actual contact with the environment, it is
because theory must precede practice, it is hecause
the sinews must be strengthened before the actual
fight, it is because Sinkhya must hold the reins of
Yoga and give it direction. “Foolish are they who
say Sankhya and Yoga are different; not so say
the wise.” The modern biologist, in trying to draw
msthetic  culture from Nature outside, and to seck
the evolution of the highest sentiments in man, of
his best emotions, asks: “What end have we in
view P’ and ends by answering: ¢ Always that
conduct may be so ordered that one may be kept
in contact with influeuces that heighten the tide of
life, that increase the sum  total of health-giving
influences—ethical, intellectual, physical, and that
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destructive, pain-giving forces may be avoided.”
(O’ Shea.) But the influences arve diverse, the interests
are conflicting. What is the all-guiding, binding force
that makes the influences co-ordinate with one
another to produce harmonious relations all round ¥
Religion gives that force by preaching the basic
unity of all men, nay, of the whole creation. “That
thou art,” taught the father of Shvetaketu, thousands
of years ago, and the Imtiate Paul earnestly
exclaimed :  * For ye are dead, and your lfc is hid
with Christ in God.”

It 18 upon this unity of all beings that Religion is
based in India, and so s HKducation. Kducation is
religiony, and Religion is  educational.  Edncation
ba:sed on Religion is the most scientifie, for Religion
is  the highest. Science.  Psychology is @  most
important element in the science of education, wund
there we find how psychology unconsciously glides
into  Religion.

How Psyvonorocy axp Revicion Megr Tocwriie

Western psychology, as a sclence, s still in
the making. It has, however, heen the fashion to
analyse the mental powers into kunowing, feeling
and doing.  Whether these be the powers of the
mind, or whether lchehha (will), Jiana (knowing) and
Kriya (doing) be the powers of the conscious
Self, 15 a matter of no consequence for the purpose
of this paper. The course of evolution is towards
the harmomious perfection of these three powers. We
may know what is right, but may not have safficient
strength of will to carry it into action. Again we
may have the will to do what is right, but may not
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know what is right.  Will and knowlcdgic agan .
way fail for want of appropriate action. bduca.tlulf
in the highest sense 18 the all-rov\fnd,. harmumou(.;
developwent of the three powers. .W ikl 1?- qvie-velopc
from within, as an cxpression Ot. the Self in .
Knowledge is developed by culmvu.tmg‘thc relations
of the Self with the universe. Action coustantly

adjusts the relations between thic Self and the umverse.

Push on the three powers to the utmost limit
of their capacity in the universe, and you get the
conception of Logos, or Ishh\f&u‘a. Af:cordxxlg to tl;e.
Upanighats, Ishvara first willed: *“ One, | shalll :
many.” He had a perfect knowledge of ?vhat tha
manifolduess was to be. And He b.rough.t forth that
manifoldness in the creation of this universe. . We
also build up things m our own way. But our
knowledge is limited, our action detec?we',‘ and our
will s that of o fallen degencrate .».wlt. '.Ulc ub‘!ect
of education according to the castera ideal 18 thercfore
to raigse the self, to extend the sphere of know-
ledge to all that 1s knowable in this universe, and
to teach action, which develops all the faculmes' of
man and all his senses, and removes all \)?\rl‘lorst.
that come betwecn the Self and the perfection ©

1t is through this ideal that psychology

' ers.
his power Shroah

oy
and religion meet each other, and 1t 18 ]

ideal ati ac s hotit.
this ideal that education cimbraces them

: ’ C(taNeTent wiTH  PRACTICAL
How Fag tue Toran i CONSISTENT WITH P

Evucariox
: ; . 5 on
Mr. FKraser in  his  thoughtful pmuphlcb .
" | i : . ave 1n
says ;< Hindis, for instance, have

edueation s . o
Dhurma  Series  the moral 1ded

the Naupatana
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the past arranged in a convenient form hy trusted
members  of their own community, It wonld be
worth their while to consider how far this teaching
meets  the needs of the laborer, the eclerk and
the shop-keeper; the engineer and the merchant
the soldier and the civilian official.  This would
show how far it meets the nceds of Schools, which
have to produce such men.”

History has to some extent answered this (ues-
tion.  Religions  education, or education hased upon
religion, is not a new thing in India. Tt is as old
as the Aryap immigration itself.  And we have to
see what that educution was capable of in the palmy
days of Hindg eivilisation. Coming down to  trou-
bled times, when other streaus affected the resnlts,
we have still historie evidence, A number of (uota-
tions iy brought together by Professor Max  Miller
in his Ludia, awhat ean it teach os ?

The following quotation is from Prof. Wilson:

“1 lived, both from uccessity and choice,
very much amongst the Hindas, and had oppor-
tunities  of becoming acquainted with them in a
greater variety of gijuations than those in which
they usually eome under the observation of Kurope-
ans.  In the Caleutta Mint, for instance, I wasg
i daily personal communication with a numerous
body of artificers, mechanics, and laborers, and
always found amongst thein cheerful and wnwearied
industry, good-humored compliance with the will
of their supcriors, and a readiness to make what-
ever exertions were demanded from them: there was
among them no drankenuess, no disorderly conduct,
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no  insubordination. 1t would not bhe true to say
that there was no dishonesty, but it was compara”
tively rare, invariably petty, and much less formidable
than, 1 believe, it Is necessary to guard against in
other Mints in other countries. There was considei-
able skill and ready docility. So  far from there
being any servility, there was  extreme frankness
and. 1 should say that whiere there is confidence
without fear, frankness is one of the most universal
features in the Indian character.”

Arrian, speaking in the second century of the
public overseers or superintemlentﬂ in Tndin, says

“They oversec what goes on in the country ©F
towns, and report everything to the King, where the
people have a King, and to the Magistrates, where the
people are self-governed, and it is against use and wont
for these to give in a false report; but indeed no
Hiouen Thsang, who visited
India in the seventh century weites: Though the

4

Indian is accused of lying.’

Indians are of a light temperament, they are did-
tinguished by the steaightforwardness and  jronesty
of their character. With vegard to yiches, they
never take anything unjustly; with regard to iustice,
they make even excessive concessiony ..o
. . S .ot . o N .
Straightforwardness is the dlbtrlnglllshlllg‘ foature O
their administration.”

Idrisi, in his history, written iy, the pleventh
century, says:

“The Indians are naturally inclined to justio&
and never depart from it in their action. Their g00¢
faith, homesty, and fidelity to thejr e“gﬁgements
are well-known, and they are o fapons for these

qualities that people flock to their country from
every side.”

Marco Polo, writing in the thirteenth century.
thus speaks of the Brabmanas: You must know
that these Abrajaman are the best merchants In the
world, and the most truthful, for they would not
tell a lie for anything on earth. "o

Abul Fazl says in the sixtcenth ("cntnry in his
Agui Az« The Hindis are religions, affable,
cheerful, lovers of justice, given to rotirement, able
in  business, admir‘(&"s of truth, grateful and of un-
hounded fidelity; and their soldiers” know mnot what
it is to fly from the field of hattle.”

Quotations like these, which may be multiplied
to any extent, show that the religious education
given in the Hast produced the hest warrior, the
best merchant, the faithfnl officer, the honest D
of business, and the most honorable citizen,

The ideals that in the past formed character,
which is the foundation of all worldly success, can-
not fail to be equally effective in the present. The
ideals did their best " the most trying times, and
we have an unbroken record of Tudian character
and Indian efficiency till comparatively modern times,
though affected a good deal by revolutionary changes
in the surroundings,

(Constant, unremitting action 1s the teaching of
Shri Krshna, only the action is always to be guided by
a sense of duty, by an understauding of the laws of
life and the nature of the Self, and not by gelfish mo-
tives and the promptings of gelf-seeking desire. ].)ut-.‘,'
to surrounding lives is to be the spring of all actions.

3
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The teaching was pointedly illustrated by popular
stories in the Ramdyawin and the Mahdbharate, snd
still  later in the Puranas. And a coumunity grew
ap of dutiful men, honest citizens, faithiul work-
men, resourceful merchants, veliable traders, and
devoted workers in all the fields of labor.

Covyitaisy Iy Tk FAsT

More than all that, there was a most. delightful
communism, an outcome of the religious teaching of
the Kast. Charity was as common and as spontane-
ous as the breathing of man. How could it be
otherwise, when Shri Krshna taught: © He who cooks
food for himself and does not wvive it to others is a
thief.” Kven now, when Todiais so poor, there are no
poor-houses, and no  State relief  except i famine
years.  Fahiaw’s  deseription of Pataliputra  shows to
what length private libevality went o aucient  India.

“The  inhabitants  are  ricl and prosperous;, and
vie with one another in the practice of benevolence
and righteousness. The heads of the Vaishva families
in these establish i the abes bouses for dispensing
charity and  medicines.  All the poor and the des-
titute  m the country, orphans, widowers and chid-
Joss men, maimed people and cripples and ail who
are diseased go to these houses and are pr()v.i'{ed with
every  kind of help, and doctors  examine ther
diseases.  They get food and medicines which their
cases require, and are made to feel at case; and
when they are better, they go away of themselves. ”
There was a spirit of willing communisin all round,
the rich cheerfully giving away their wealth to the
poor and the needy, and the poor willingly and
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ungrudgingly  serving the rich. Broad sympathy is
the characteristic virtue of the Kast,

Look to the West. Dr. MacDonald, the Kditor
of the Toroutn t{lohe, and one of the delegates to
the ]mpcrinl Press Conference, draws the following
picture of the Dritish masses: * Fraukly, the thing
that impressed me most, the thing that stands out
as the back-ground of reminiscence, was the hlood-
less, mirthless, hopeless, face of the common crowd.
Nothing seems able to dim or wipe out or soften
the hard lines of that impression. The dress re-
ceptions, the gorgeous pageants, the galleries, the
colleges, the storied castles, and all that rare pro-
cession of beauty and wondér and worth may fade
mto a dream-like memory, but the pale and sunken
faces of the nameless city crowd haunt one like a
weird.” lg jt then strange that Socialism has sprung
up I no welcome form in the West, and that the
social  fabric is tottering therc before the onslaughts
of this monster ¥ [f, therefore, you make West
of Kast, by depriving her people of religious
education, and by pushing the present sccular
education to its fayrthest limits, you will produce
such a phenomenon i the Kast,

SEXUAL Lirg anp tHE Two SExEs
Take another feature of education—its control
over the sexual life, its regulation of the relations
between the two sexes, and its prevention of sexual
abuses. That the student should live a Brahmachari’s
life was an axiomatic truth in the days of Manu.
What s this Brahmachart’s life? The tender
mind of the boy, in eutering the student’s life, is
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unpressed with the idea that he is entering a second
lifc as it were, a life of purily to be passed at the
teacher’s feet. He is given a sacred formula which
he is to recite every morning and every evening, and
thus create protective holy vibrations round him.
e is to regard the sun and the fire as emblems of
life and purity. If the ascetic fire faills him, he 1s
to draw in fresh life, as 1t weve, from the sun and
fresh purity from fre, and to strengthen the force
of the sacred formula by constant repetition. The
sacred formula becomes in time a power in the
student’s lfe, and Thelps him immensel_y in the
development of will-power. While he gains the
ascetic power (and it is comparatively easy to gain
it at a young age), the teacher gradually unfolds to
hup  the duties of a householder, the duties of
married life, and the indispensable help of the wife
in  performing those duties. When the student
becomes a householder, he knows the value uand
position of his wife, and the two remam bound in
indissoluble ties of duty and. affection.

r v - .
The Westerner has been trying system after
system in this all-important matter.

At one time, there was too much isolation in
Euglish boarding szhools, and boys were encouraged
in early youth to think of girls with indifference
and contempt. Some mnow take an early opport,unicy
to explain to the boys the evils of all bodily
abuses. Then there 1s the tentative system of co-
education. In none of these systems, is there the
regular, systematic training of the boy's nature, the
education that at once prevents abuses aud produces

moral grandeur, the education that combines the
cloister and the household. The co-educationists may
be far in advance of their time, but 1 do not
think the time has yet come for giving the system
a trial either in the Kast or in the West.

Waar s 10 sk poNk IN Inpra?

There is much in the western system of
Kdueation which we should accept, and there is
much in the eastern system which we cannot
afford to lose. The West should not forcoe itself
apon the Kast, but it should be assimilated in
tune, and the power of assimilation is great in
the Kast. The purely secular education, with its
materialistic taint, that has bcen dominant in  our
Umiversitics fop more than halt a century, has shaken
our social fabric to its very foundations. A system
that has lasted for ceuturics, that has got in itself
features that may be copied with profit by all
the other existing systems of the world, cannot he
so lightly brushed aside. And the essential feature
of that system is education founded on religion.
In the present system ~ of education, religion has
been divorced from ¢ducation long cnough to enable
us to sec what the effect is on our boys, on their
guardians, and on society in general.

Pleasc do not carry on the experiment too far.

It the fabric falls down altogether, chaos will he
the immediate result, for you cannot easily construct
another West in the Kast.

The objection  that  our Government is alien
does ot hold good.  Phe Government lhas heen o
long m the land to Le called alien. The days of



aggressive rveligion are now happily over, and rel-
gions honestly try to understand each other. When
Muhammadanism  had been sufficiently long i India,
Prince Dara Sukoh, son of the Bmperor Shah Jehan
wrote that ypriceless work, Majmuanl  Bahrain, or
“the union of the two streams” in India. And is
not the time now sufficiently advanced to write a work
on the union of all the great religious streams?
There may be denominational schools hke the
Central Hindn College at Benares or the Muhammadan
Institution at Aligarh. But our schools may safely
provide for the religious education of different sects.
and the experiment is being already tried in some
private  institutions. There is  mnothing in  this
against the policy and spirit of tolevation. Religions
tolerate their rivals in India, and are prepared to
walk side by side. In the Female Training College
at Bankipur, the Muhamwmadan and Hindi  sub-
committees wade -  joint requisition to  Govern-
ment for the religious education of the Hindu and
Mubammadan girls.  The Muhammadan  Educational
Conference at  Burdwan has  emphatically - declared
m  favor of religious cduecation, auwl the President
of the Conference said that worality divorced frow
religion  was an anachronism. Lord Minto has em-
phatically declared himself in  favor of religious
education, and has impressed upon the Ruling Chiefs
the necessity of introducing it in their States, and
Lady Minto has said the same thing no  less
emphatically in her address to the Begum of Bhopal.
But so far as British India ix concerned, a question
has been raised by 1hs Excellency which reyuires
arcful  counsideration.  His  Highuess the  Maharaja

of Alwar, in addressing His Excelleney, spoko with
earnestness of the need for more moral and religi-
ous education especially in the Lower Standard
Schools.  His Kxcellency replied in  the following
words: “Your Highness is very right in saying
that the success of the future will largely depend
upon the direction and control of education. That
subject is a very big ome, far too serious to dis-
cnuss  on an oceasion such as this, but I agree
that it would be fatal to the upbringing of the coming
generation  if  the noble principles of religious and
moral training, which go to form the character of
nations, should be lost sight of in an exaggerated
competition for the brilliancy of mere literary attain-
ment.  But the direction o carly  religions  training
miist  yest largely avith the people thenseloes, 1 hope
they will wot lose  sight of it It Qs one of those
problems {n which it seems to e the Rulers of Natire
Sttes con do anuech to assist their rowntrymen.  They
have  duternal  administration v theie  own /Lﬂ)ul.\‘:
They can  establish  an odentional control  which  «
British cdinistration, q}* I Jéﬁ’(a,wnf race  wand  ereed
coudd wot dure  ty nangurate,  They bnow and  can
sympathise  with  the  fraditions «id Jorms of worshap
of thetr own people, ey can attempt to divect and
to dnfluence the principles of vdueation tu realing into

K p; . ‘ :
Sihiach the  Government  of [ndia wonld e ey arong to

Uitrude, it wheve the infinite  mischict of the loss of
vebigions  guidance i eartiy  youth s already becoming
aore and more evidopt,

The remarks of His Excelleney must be earried
to their légltmmte sequence.  If, after all, Government

'The Ttalics we mine.
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thinks it would be wrong to intrude into the realms
of religious edncation, it has a clear duty to the
people. Government is  bound to allow Universities
to be organised by the people themselves, for impart-
ing religious education to their sons. Government is
bound to encourage and help private enterprise in
this direction. The patronage and guidance of the
Indian Ruling Chiefs will be welcome in the forma-
tion of Indian Universities, and Hinda and Mubam-
madan Chiefs may very well take personal interest in
the character of religions education imparted to their
co-religionists.  If our Government will have nvothing
to do with the guidunce and control of rveligious
edueation, it can leave that part of the work to
independent sub-committees in every University, with
powers to be controlled by a Board of Ruling (hiéls,
if you like.

The signs of the time are clear and  manifest.
The awakcned conscience of India rejects the purely
secular education given in our Universities ; and
whatever  be the condition under which reli-
gious education may be introduced there, the fact
remains that, till such an introduction is made, our
present edncational system must be characterised as
ansound, incomplete and even dangerous.

E]
A REVIEW OF THE MODERN SYSTEM OF
EDUCATION IN INDIA

BY

M. Supramania lvrer
Rangoon, Burma.

[Sovearion in India, in the modern sense of the
word, may bhe said to date from the year 1854,
when the Court of Directors, in a memorable Des-
pateh, definitely accepted the systematic promotion
of general education as one of the duties of the
State, and emphatically declared that the type of
education which they desired to see extended in
Tudia  was that which had for its ohject the
diffnsion of the arts, seience, philosophy,e and litera-
ture of lurope; in short of Kuropean knowledge.
The acceptance of this duty was an important
departure in policy. The advent of British rule
found in India systems of education of great anti-
quity existing among both Hindis and Muhammadans,
in each case closely hound up with their religious
institutions. o give and to receive instruction was
enjoined by the saered hooks of the Brihmanas, and
minute detaills wore laid down as to the routine to
be followed In cormmitting a text-book to memory.
Schools of learning were formed in centres contain-
ing a considerable high-castec population, where Pandits
gave nstruction in Samskrt grammar,. logie, philo-

sophy and law, For the lower classes, village schools
4
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were seatteved  over the country, in which a rudi-
mentary  eduention  was - given 1o the children of
traders,  petty  Jand-holders, and  well-to-do culti-
vators.  The hicher edneation of Muhammadans was
in the hands of men of learning, who devoted them-
swolves to the instruetion of vouths, Schools  were
attached to mosques aud shrives and were supported
by State grants in cash or land, or by private
liberalitv,  The course of study m a Muhammadan
place of learning included  grammar, rhetovie, logie,
literature, jurisprudence and science.  Both  systems.
the Muhammadan no less than the Hinla, assigned i
disproportionate importance to the training of me-
mory, and sought to develop the critical faculties
of the mind mainly by cxercising their pupils in
metaphysical refinements, and i fine-spun commént-
aries in the meaning of the texts which they had
learnt by heart.

The first instinet of British rule was to leave
the traditional modes of instruction undisturbed, and
to continue the support which they had been ac-
customed to receive from’ the Indian Rulers. The
Caloutta Madarasa for Muhammadans was founded by
Warren Hastings in 1782, and the Benares (lollege
for the Ilindis was cstablished in 1791. Provision
was made for giving regular assistance to education
from public funds by a clause in the Charter  Act
of 1813. .

The grant was at first applied to the encourage-
ment of the oriental method of instruction by paying
stipends to- students.  But the presence of the British
in India brought about profound changes in the social
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and admimstrative conditions of the country ; and these
in their turn reacted on the educational policy of
Government. The impulse towards reform came from
two sources : the need of public servants with a know-
ledge of English, ana of Vernacular education as well,
which was carried on by the missionaries in the early
years of the ninetecenth century. The well-known
Minute written by Lord Macaulay (at that time Legﬁxl
Member of Council and Chairman of the Committéc.
of Public Instruction) in 1835 marks the point at
which official recognition was given to the necessity
of public support of western education. The;n
followed a period of attempts, differing in differ-
ent provinces, to extend KEnglish education by the
establishment of Government schools and colleges,
zm-d".l):y strengthening  the indigenous schools ; while
nus‘b'lo'nzu'y effort continued to  play an  important
part in promoting  educational progress.

In the despatch of 1854, the Court of Directors
anx?ounced their decision that the Government should
actively assist in the more extended and systematic
promotion of general ,educ;ﬁion in India. They regarded
it fts a sacred duty to confer upon the people of
India those vast ioral and material blessings which
flow from the general diffusion of useful kuowledge.
They hoped by means of cdueation to extend the
influence  which  the Government was exerting for
the suppression of demoralising practices, by cnlisting
in 1ts favor the goneral sympathy of the Indian
mind. They also sought to create a supply of public
servants to whose probity offices of trust might, with
increased confidence, be committed, and to promote
the 'material mterest of the country by stimulating
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its inhabitants to develop its vast  vesourees. The
measures  which  were  preseribed for earvying - out
this poliey were: (1) The constirntion of 2 J)t*l)“l'ti
ment of Public lustruction; (2) The foundation A(’t
Universities ut the Prosidency towns; (3) Th‘i esr,w
blishment of training schouls for teachers; [) The
maintenance of the existing Government colleges "'"_d
schools of a high order, and the increase of their
number when necessary; (5) Lncreased attention to

; r{
. . . . L6 e
all forms of Vernacular schools, and finally (0) j.hh
introduction of a system of (irants-in-aid, wlhlcl
* aca

should foster a wspirit  of  rehance upon +

) . 3 . . wnder 1
exertions, and should, in course of tine, rentder :
possible to close, or transfer to the management ©

local bodies, many of the exwtmg mstitutions.

The policy laid down 1n 1854 was re-affirmed
in 1859, when the administration had been lruusfurl"ed
to the Crown. The Universities of Caleutta, Madras
and Bombay were incorporated in 1807, and thqt;c
of the Panjab and Allahabad in 1882 and 1887,
respectively.

Shortly afterwards a cousiderable devolution of' t;'he
management of Governwent schools upon Municipalities
and District Boards was offected, in accordauce with
the principles of» Local Scli-Govermment then brought
into  operation.  From the effects of the pl'esen_t,
system of Kducation in India, we now find thut'xt.
has gradually developed itself into a commercial
concern of a purely utilitarian character. There 13
no seeking after education without a material self-
interested motive. Knowledge for its own sake 13
no more the ideal of the candidates who scek after
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learning. Though none of ws are whole-hearted ad-
mirers of our present day education, yet we cannot
deny that it has done much good to Indian
youths.

What is the function of Education? *How to
" says Herbert Spencer, “that is the essential
question for ws. Not how to live in the mere
material sense only, but in the widest sepse. The
general  problem  which comprehends every speeial
problem is—the right ruliny of conduct in all
divections  under all circumstances. In what way to
treat the body, in what way to treat the mind, in
what  way to munage our affairs, in what way to

live’

bring up a family, in what way to behave as a
citizen, i what way to utilise those sources of
happiness  which Nature supplies~-how to use all
our faculties tn the greatest advantage of oursclves
and others—how to live completely ? And this bemg
the great thing needful for us to learn, 18, by
cousequence, the great thing which Kducation has to
teach. To prepare us for complete living is the
function which Kdueation has to discharge; and the
only rational mode of judging of an educational
course s to judge in what degree it discharges
such  function.”  Real Kducation is the formation
and  traming of the mind and character. Hard,
patient and independent thinking and work ave re-
quired 1n training the mind and forming the charac-
ter. The mere acquiring of a bundle of facts which
a student mneither digests nor assimilates is no
traming at all.  They do not nourish his mind. One
must  naturally ask the question: Does our Educa-
tioual course prepare us to live cowpletely?  Our



emphatic veply is: No, it does not discharge ats

proper functione to our entire ~satisfaction.

Now let wx ecousider some of the subjects taught
in our schoals  and eolleges and see what are there
relative  value. T have no thne to go mto cvery
one of them and I will therefore touch on a few.
First let us consider the study of languages i our
schools.  Besides our mother tougue, we are made
to study Bughish as a compulsory subject. There
is no alternative but to do so. Our  Vernucular
languages as vehicles of thought or instruments for
acquiring knowledge are comparatively very imperfect
and out of use, so we are obliged to acquire a
tolerably cood  knowledge of English before  hegin-
ning to learn” nseful arts and sciences. This s one
of the drawbacks of our  Education. We are to
prosceute  our studies i foreign language and so
our progress is hound to be slow: but it cannot. he
helped.  Of all the  subjects taught 1 our schools
and colleges our Vernacewlars are most neglected, and
besides there is not. much scope for further develop-
ment  of this sccond language  when the student
feaves the school. A graduate of ten years’ standing,
somehow  or other, manages  to forget  even  the

A B CLoof the so-called second  language.

Take History; why should we stult the Drains
of our school children with uscless, unintoresting
Cand  sometimes demoralisiug  details of wars ¥ The
first impression of such a study on our juvenile
minds is that human beings are one another’s eneinies.
They are capable of doing vothing but qum'mlliug
with their ncighbors.  Slight,  insignificant  causes
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are sufficient to provoke bloodshed and disastrous
wars. The juvenile mind naturally concludes that
might, and might alone, rules the world. Grown-up
men and women may learn these facts with advant-
age; but are we justified in teaching this sort of
history to our children? 1 do not mean that we
should belittle the importance of historical study in
general. History should be the teacher of mankind.
If it does not become so, the blame rests partly with
those who teach history and partly with our text
hooks. I we examine the text books prescribed for
cxamination we sce a good number of pages are
devoted to the narration of wars. Such facts neither
ilustrate the right principles of political action, nor
throw any light upon the science of Society, nor have
they the remotest bearing on any of our actions. We
wiish that our children should learn the natural
history of Society. listory should be reduced to a
selence, and the narrative merely cited in exemplifica-
tion of the principle.

. The  other day [ was asked to cxamine the,
fourth standard girls of our school in geography, at
the annual examination. The uotes given to these
children_ included o statement that the birth-place
of the Aryans, was Tibet, and that 3,000 yOurs ago
they e_emigl'&wd eastwards -into China and southwards
mto Aryavarta. When [ made enquiries where the
information was obtained, they showed me a text
book in lnglish, and this happened to be a text
book recoguised for use in primary schools by the
Educational Department. ‘

Klementary mathematics should be taught in all
schools.  The course prescribed for our Matriculation
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examination, if intelligently gone through, is just
sufficient  for an ecducated man to know. Those
who have no special aptitude for mathematics should
not. be made to waste their time and energy in
cramming the theories of higher mathematies.

True science and true religion, says Professor
Huxley, are twin sisters, and  the wseparation  of
either from the other v sure to prove the death
of both. Science progresses exactly in proportion as
it is religious, and religion flourishes in exact pro-
portion to the scientific depth and firmness of its
hasis. [f there is any subject of vast importance
which has not heen given a proper place in onr
education, it is  Seience. It is tyue that through
the bencficence of that browd-minded, sympathetic
and puablic-spirited man, the late Mv. J. N. Tata, the
Scientific Research Institute has just come into exist-
ence; but, we trust that the laboratory work con-
nected with this institution will have nothing to do
with expervhments on living ereatures,

It will take too much of our time if each subject
s dealt with in detail, but this much is a recognis-
ed fact that, while trying to bring about a better
relationship befween the masters and their papils,
there is sufficient scope in the dircetion of improv-

ing our text books and our method of education.

A Normal School to train  teachers on national

lines s, as much, if not more, a necessity it educa-
tion on mnational lines 18 to succecd. Beecause other
things being equal, the efficiency of teaching or
training will vary in exact proportion to the efficiency
of our teacher. 'Peachers should be “well-trained on
national  lines, and a schoolmaster mnst have @

Ly
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thorough knowledge of  the subject he undertakes
to  teach. His moral character should be above

saspieion.

Kuowledge loses half its charm and more
than half its value if it be not interesting. Tf
the lesson be mnot made interesting by the teach-
er, there 18 no alternative for the student but
to cram it. Where young people are taught as
they ought to be, they are quite as happy in the school
as at play, and are seldom less delighted, nay often
more, with the well-directed exercise of their mental
energics than with that of their wmusenlar powers,

From the earliest days of British rule in India,
private enterprise has played a great part in the
promotion of both Euglish and vernacular education.
Now it has become a national cry to have as
many private institutions as possible; to have in-
digenons methods of instruction; to have a com-
prehensive scheme of national education; to seek
to satisfy the aspirations of students in the domains
of learning and original research; to supply the
Government  with a suceossion of upright and in-
telligent public servants; to train workers in every
branch of commercial enterprise that has made
good its footing in India; to attempt to develop
the vesources of the country and to stimulate and
improve indigenous arts and industries; to offer to
all classes of  Nociety  a training  suited to  their
position in life. It mow rests with the people
themselves to make a wise use of the opportunities
that are offered to them and to realise that educa-
tion, in the true sense, means something wore than

Y



t-hf‘ acquisition of so much positive knowledge, some-
t.hmg hicher than the mere passing o‘r"uxamina-
tions, that it ains at the progressive and orderly
development  of  all facultios of  the mind, that i‘t
would  form  character and  teach right  conduet-—
1|fn,l . s 1 fact, a preparation for the  husiness
ol hfe, o preparadion for o spivitual lifo,
Biuesie Sysreiy
The education of the Burman in the monastori
asteries
cven tosday gives us o typical presentment of what
wasained at by edueation in earlior  dave. After
le hov has Joearnt the alphabets, his first .te'_\t hook
o the  Mingalasutio, Tt s o small Pali poen of
%\‘.‘l'l\’l' versis, witha short preface. 1t is placed
i the hands of  the pupil and he s patiendly
taight  the twelve  stanzas, one after another., lut
runs as follows, A certain deity is said to have ap-
proached the Blessed One and addressed Him thus :

1. Many Gods and men, lonei appines
have dcgiscd blessings; do, 'lf;:l;ingt llfor Hbpne,
‘ ell the greatest
blessings.  Buddha answerede: 2. Not to follow the
fools, but to serve the wise, to honor those that
are worthy of honor; this is the greatest blessing.
3. To live in an agreeable land, to have pcrforxm;d
good in a formgr existence, right aspirations for
oueself, this is the greatest blessing. 4. Great know-
lodge  and  cducation, a well praéhiscd selt-control
and  well spoken words, this is the greatest I)les.s'inn"
5.‘ To support one’s parents, to protect chil(‘l ant;i
w.n"(-, to  follow . a peaceful calling, this is the
}ng])est l}lOSSAng. 6. To give a]]ns,_t,o live richt-
cously, to help rvelatives, to do blameless deeds, :his

is the greatest blessing. 7. Ceasing from sin and
abstaining from it, refraining from strong drink,
earnestness in the performance of one’s duties, this
is_the greatest blessing. 3. Reverence and lowliness,
contentment and gratitude, the hearing of the law
in due time, this is the greatest blessing. 9. Patience
and mweekness, visiting the monks, religions con-
versation at the proper time, this is the highest
blessing. 10. Temperance and chastity, insight iuto
the Noble Truths, the realisation of Nirvana, this
is the greatest blessing. 11. A mind unshaken by
a wmind free from passions and

the changes of lfe,
this is the greatest blessing.

sorrow and secure,
12. Those who do such things are on every side
invincible, everywhere do they walk in safety, and

theirs s the greatest blessing.
When he has pcrfectly mastered the text, the

meaning, and can recite them without hesitation,

only then the most casy rules of grammar i con-
nexion with this particular text are explained to
him. The choice of this little poem was very happy
indeed, for the Pali ®of it is extremely simple,
and it contains sentimeuts of a  highly edueative
value, which could not but deeply impress the mind
of the pupil at o tender an age.  After this the
pupil had to begin  the seconde text, which s a
small _lyric composed in  a moment of inspiration
by the greatest exponnder of Buddbism, Buddhu-
shosha. These two texts having been mastered and
further excellence in  reading and writing obtained,
the pupil began the stndy of the Burmese classics.

The remark has often been made that the

extension in India of an education modelled wpon
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Kuropean principles, and, so far as Government
institutions are concerned, purely secular in character,
has  stimulated tendencies unfavorable to discipline,
and has encouraged the growth of a spirit of ir-
reverence in the rising generation. If any schools
or colleges produce this result, they fail to realise
the object with which they were established——of pro-
moting the moral, no less than the intellectual and
physical, well-being of their students. [t is, there-
fore, absolutely indispensable that schools and colleges
should be established on national lines, and should
supply religious and ethical instruction to complete
the cducational traiming of their scholars. [f this
essential - truth is overlooked or imperfectly appre-
ciated, our labors to elevate the standard of
edueation in our country and  to ispire it with
high ideals will assuredly fail to produce substantial
and enduring results.  The leaders of Indian thought,
and  the great hody  of workers o the  feld of
Indian  education, will, 1 trust, support this eause,

THE SCOPE AND FUNCTION OF PRIVATE
ENTERPRISE IN EDUCATION IN INDIA

RY
Lguan Naravaya GURTU, MA., LB
Cendral ftudi College, Benares Cely
During  the last twenty years a large awmount of
material on  the educational  system in  India  has
been collected  and provided by the Governiment.
In the pre-British days there were systems of
education in India of great antiquity, both among
the Hindas and Muhammadans, which were more
or- less connected with rehgious institutions ;  but
education in the modern sense commenced ouly
half a century  ago, when the Court of Directors
announced that the Govermment should promote
general education in India, and impart a knowledge
of the arts, science, philosophy and literature of
Europe. When the systemn of public instruction was
organised, the indigenous schools in the country
were helped by the Government, and were gradually
modelled  on  the lines approved by the State.
Kducation in English and in Vernacular was here
and there imparted in institutions maintained by
the different missionary societies, carlier than the
creation of the system of instruction by the State.
Later on, when the desire for western Education
spread, colleges and schools were founded aud
maintained by Indians  thewselves on the State or
Mission models.  Thus, now, all institutions which
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conform to the standard of eHiciency prescribed by
the Government, and follow an approved course of
mstruction are called ‘public’ institutions. 'These
‘public’ institutions may be divided under four heads :
L. Institutions maintained by the (lovernment, or
Distriet or Municipal Boards. 2. Institutions maintained
by the missionary societies, which are cither partially
helped by the State or are unaided. 3. Institutions
for the education of Kuropeans. 4. Institutions maun-
aged by committees which are non-missionary, and
which  receive either (overnment grant or are
unaided,  Over and above these institutions there
are ‘private’ institutions, which are not recognised
by the State, and which give only religious education,
or combine some kind of seccular education with it.
It s difficult to get any complete or accurate in-
formation about such institutions, and thus a correct
estimate of the entire cducational activity in India
s imposgible. Then, again, it 18 not 80 casy to find
out the condition of ecducation in those parts of
India which are governed by TIudian Chiefs, euch
having & separate Department of lustruction of its
own. The only rmaterials that are avallable to a
student of the Bducational System in fndia are tho
reports about the institutions recognised and con-
trolled hy the Departiments of Public Instruction in
ten different  Provinces of British | ndia, including
Coorg.

‘ Taking a bird’s-eye view of the different stages
Qf educatim.J in these Provinces, one finds that, so
tar a3 primary education goes, the number of
scholars s gradually, though very slowly, inercasing,
but we are  yet far far bohind other nnportant
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pations of the world, as will appear from the pro-
portion of children enrolled ta the total vumber of
the populations in India and in other conntries.

In America the proportion is over 20 per cent. ; in
Germany  about 20 per centy in England about 13
per cent. and in India only 1 per cent. Thus America
is twenty times more advanced than India in pri-

mary  cdueation.

In secondary education there has been a marked
inerease, particularly in boys' schools of high stage,
a rise of ahout 88 per cent. within fifteen years. This
clearly shows that the spread of education is nainly
confiued to towns, and important villages with a

large population.

* The higher oducation has not of lute been keep-
mg  pace with the growth of secondary edneation,
and  the slight increase in the number of scholars
does not show that higher education 1% progressiung,
at least so far as quantity goes. When there were
"a lundred scholars in the high stage of secondary
education, there were in 1806—7 in the Arts Colleges
about 22, in 1901--2 about 21, and in 1906—7
hardly 17. Again, it -is a mistake to suppose
that a disproportionately large nwinber go in for
the University Kducation available in India. The
Director-General of Education in the last  Quirquen-
winl  Review of the progress of Education in India
writes ag follows: “ 1t is somctimes supposed that the
output of graduates from the Indian U niversities 18 in
oxcess of the munber for whom there is employ-
ment; and indeed it is very common for persons
who write about the social and political condition
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of India to treat this gupposition as if it were a
demnonsteated  faect, and upon it to build the theory
that  the pressire n the conntry of a large  body
of graduates  sceking employment and finding  none
15 the cause of some disorders in the State.” If
we  were to compare the state of hicher edncation
in this  country with that in  other eonntries we
feel our own smallness. The number of University
students  per 1000 of population in India 18 less

than even 1, in the United Kingdom about 3, in

Germany abont 3, in the United States of America

about 13,0 It should also be borne in mind that
the  standard of Umiversity  education i other
countries i snuch  higher  than  here, and a good
deal of what passes  for o l'niveraity (‘1]1!0:1ti0|l". af
least in the lower stages, 1s veally covered hy  ihe
curriculum in secondary schools in other countries;
and  thus if, for the sake of comvarison, we were
to take the stutistics of scholuis in the  highoer
stages of University education i Iudia, the average
would be very much less than 1 per 20,000 of
the  population.  The Arts  Colleges  that were ra-
pidly rising in numbers are now dropping out, as is
evident from the following:
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The rise in the number of scholare i the Arts
Colleges  has, during the last six or seven yvars,
been very wmuch less than in previous  quinguen-
nia, while the average of pusses in the Matricula-
tion durimmg the last quingquenninm 18 very much
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higher than in the quinguennium preceding it.  In
fact, in the year 1906—7, of which the figures are
taken, the number of Matriculates i3 ahout 20 per
cent. above the average of the last quinquenmum, This
canuot be attributed cither to the fact that youug
men mnow ecare more to join the Professional than
the Arts Colleges, for where there were 100
scholars in the high stage of secondary  education,
there were in 1807 about 9 in  the Professional
(‘olleges; in 1902 about ¢; and in 1901 about 6.
The real cavse seems to he the raising of the fees.
The average annual fee per pupil has, within a
decade, risen by about 18 per cent.

While taking a broad survey of the condition
of education in British India T have Jdwelt at greater
le;lgth on the decline of higher cducation than at
first sight geems nccessary for the purpose of this
paper. I have done so becanse, while taking into
sonsideration  the scope  and  function of private
enterprise, one cannot neglect altogether the duty
and  the policy of the State as regards education;
and  the results that we see in higher education
typically illustrate the mistake of the policy adopt-
ed by the State in counexion with education in
India. While discussing the question of the levy
of fees in Arts Colleges, Mr. Nathen, in the fourth
quinquennial Review of Kducation in India, explains
the policy of the Government. He says: “The policy
aims  at rendering the institutions maintained or
aided by the State less and less dependent on
assistance from public revenues, and is also designed
to secure greater efticiency and success in the pri-
vately managed institutions.”

[
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The resolmion of Lord Curzon’s Government on
Indian  educational policy lays  down  as follows :
“The progressive  devolution of primary, secondary,
and collegiate education on private cnterprise, and the
contmuons  withdrawal of Government from competi-
tion  therewith, was recommended by the Hduecation
Commusstion 0 1-33, and  the  adviee  has  heen
gencradly acted upon. Bat while accepting this poli-
ey, the Governent of  India at  the same  time
l'(‘-"('}_:nisn e oxtreme impm'tunm‘ ol the pl'illCiPlG
that in cach branch of cducation Government  should
mamtain a ldted  number  of  nstitutions,  both  as
mdels for orivate enterprise to tollow, and m order
to uphold & high standard of  cducation.  In with-
drawing  from  direct  management, it is further
exsential  that Government  should  retain a genepal
control, by means  of  eflicient inspection, over all
public educational institutions.”  The question veally
resolves itgelf into this: “ How far ix it the hungi-
ness of the State to  fuoster  education mnony - the
people =7 To  this question  different  States  have
replied differently.  In  Kngland, higher  cducation s
not supposed to be so mueh the business of the State
as  of the people; as regards secondary education,
it is generally accepted that, as fur as possible, it
must  he paid  for at cost price; but so far as
primary  education is  concerued, every parent  has
been given the right to obtain free edoeation for
his childven, and  the  Government gives a special
arant  in heu of fees to all schools. This has led
practically  to the abolition of the school fees. In
Gernay, the eutire cost of the Universities and the
Polytechnies s borne by the State. In the second-

o

ary schools tuition fees amount in the aggresaie to
a very considerable o, and are estiniuted o abow
one-third of the toral mcome of schools. Prioaey cidbione
tion—unlike England—ix not free, hut the mute's po-
portion of the total amount speat  over bty
education 18 about  half. T Amertea all pubhe
primary schools, a large proportion of public seeond-
ary schools, and nearly all Srate  Universities wre
free. The polic_y of the Government of India s
givt:n m  the chm't of the Kducation Comuission
and  Lord Curzon’s resolution quoted above.  But
before discussing the merits and  dewerits of the
policy of the State in India, 1t would perhaps be
better to quote the views held by some  cruinent
men in the West about the werits and demerits of
the systems o Fngland,  Germany il Ameriea.
Mr. Chamberkun onee said s = o Germany, m Ameriea,
e our own colony ol Chapada and e Australiag, the
higher  education  of the  peopie has more =upport
from the Government, isx carried turther than it s
here, and the result 15 that in cvery profession, in
every illdllStl‘y, you tind the places taken by omen
and by women who have had a University cdu-
cation.  And feeling as 1 do on these subjects, you
will mot be surprised if 1 say that 1 think the
thge 18 coming  when  Governmeat  will give wore
attention o this atter, aml perhaps find o hitde
wore money to forward its mterests.”  As ow re-
sponsible  minister, he had of conrse to speak with
a certaln amount of reserve. But another scientist,
Sir Norman Lockyer; has juore freely erticised the
policy of the State in walters  of  education i
Kugland.  He says: = Chief awmong the causes which
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have brought us to the terrible condition of inferior-
ity as compared with other nations in which we find
ourselves, are our carelessness in  the matter of
edueation  and  our false notions of the lmitations
of State functions in relation to the conditions of
modere  etvilisation.  Time was when the Navy was
lurgely w  matter of private and Iocal effort.  All
this has passed away; for our first line of defence
woe o no donger depend on private and local  effort.
Time  was when not a penny was spent by the
State on clemontary  education.  Bub when  we  pass
trom  primary to University education, instead of
State-endowment  we  find  State-neglect;  we are in
@ region where it is nobody’s business 1o see that
anything is done. The German State gives 1o one
University more than the British Government allojws
to all the University colleges i Bngland,  Jreland,
Scotland  and Wales put  together. Do not  our
yainisters of State know that other civilised countries
grant  efficient  State  aid, and further that private
cffort  has provided in Great Britain less than ten
per cent of the sum thus furnished iu the United
Stazes in addition to the State aid¥ What are the
facts relating to private endowment? In depending
in our country upon this form of endowment we
arc trusting to a broken reced. We find that private
effost  during «ixty years has found less than
£4,000,000.  While m the United States during the last
few years more than £4,000,000 has been cudowed.”
“To compete on equal ground with other nations
we  must have more  Universities. Another erving
need is of that of more professors aud better pay.
Another is the reduction of fees; these shoald be
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reduced  to  the level existing in those  countries
which are competing with us—to say, ouc-fifth of
their present rates, su as to enable more students
iu the secondary wund technical schools to complete
their education. The facts show that in kngland
we cannot depend upon privaie effort to put matters
right.”

Of the merits and demerits of the German
system,  Professor Mach speaks  as follows: “ But
how does it come, we must ask, that institutions so
antiquated as the German gymnastuns could subsist
so long in opposition to public opinion ¥ The answer
is simple. The schools were first organised by the
Church ; since the Reformation they have been in the
hands of the State. On so large a scale the
plan presents many advantages. Means can be placed
at  the disposal of education, such as nvo pri-
vate  source, at least in  Kurope, could furnish.
Work can be conducted on the same plan in many
schools, and s0 experiments made of extensive scope
which  would be otherwise impossible. A  single
man with influence and ideas can under such cir-
cumstances do great things for the promotion of
education. But the matter has also its reverse as-
pect.  Kducational competition is  excluded, for all
successful attempts at hnprovement are impossible
unless undertaken or permitted by the State. By
the uniformity of the people’s education, a pre-
judice once in vogue is permanently established.
The highest intelligences, the strongest wills, can-
not overthrow it suddenly. Many people affect the
opinion of the ruling classes even against their bet-
ter judgment, so as to abide on the same plane
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of respeet with the latter.  Let us remember, final-
v that an iptuential Statesman, ceven  within  the
bounduaries  which  the law and public opinion set
hitm, can do serious harm to the cause of educu-
tion by considering his own one-sided views infal-
Iible. and in enforcing  them recklessly and incon-
siderately—which  not only can happen but  has
repeatedly happened. The monopoly of education by
the State  thus assumes i our eyes a somewhat
different  aspeet.”  Now  what is  the  ideal placed
before dtself by the State in India. Put more
plaly it divides itself into three heads: (1) That
the State  <hould, as early as possible, wash ity
hauds of all kinds of education. (2) That the ex-
tent to which 15 should interest itself in educa-
tion is to  establish a  foew model institutions for
private  enterprise to follow. (3} But Government
should at the  sawme  time  retain control  over a]l'
educational institutions.  This ideal  possesses many
features  of the system followed in Eugland, minus
two  very mportant points: pamely, the duty of
the NState  to  impart  primary  education to all
children free, and  xecondly the dependence  of
action  given to  the [Universities and colleges
not only i name  but in o reality. So far as
administration  and  control  of  the institutions
go, such un ideal possesses  the features of the
system 1 Germany  where  educational — progress
15 guided by administrative  order, where the
kevs of the position are in the hands of a strong
central authorty, where there iy 4 strong  tradition
m favor ol a direet State managewment, i fact all
the disadvantages mentioned by Professor Mach minns
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all that the State does for the wrowth and develop-
ment of Umniversity and  Technical education. The
State  in  India expeets  the people to follow the
example of \merica, so far as private enterprise
and- benefactions wo, mdnes all that the State does
itsell by imparting almost the whole of the eduea-
tion under its control free to the people.

Speaking from this platform, T am really more con-
corned  with what i';ri\'m(’ l'lit(*l’]‘vl'iSt‘ <shoald do than
with the defeers of the poliey of the State i e
anel my dwelling at length ou the latter point
might seem to bo not only a  digression, but also
maintaining o position mconsistent  with the object
of this paper. 1 have done so, lest the advocaey
of the extension of private enterprise might, in some
guarters, be taken to be either an express or -
phed acceptance  of the policy  enunciated by the
State 1 India. I have done so also with a view
to impress upon my countrymen the fact that as
long as public (;pinion is not strong enough to in-
fluence the State to adopt a different and a better
idea, the patriotism of the people should urge them
still more to exert themselves to make up for the
loss which the nation is bound to suffer from the
mistaken poliey of the State. While namntaining to
the full the responsibility of the State to  impart
the cheapest and the best education to the people
brineing within its sphere of activity  as  wide
area as possible, [ beg to pomt out the argent
neeessity of grenter earnestness an the part of the
people, and a wider extension of private enrerprise
than has hitlierto been the case. There is always a
scope  for private  effort, though it might not  bhe
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very wide.  Take the example of America, where in
addition to all that the State s domg to afford
every child an opportunity of receiving  the hless-
ings of codneation, private effort, is not a whit be-
hind.  Everywhere the  communitios  maintain free
primary  and  erammar  schools.  [u the State  of
Massachusetts the  communities  maintain free - high
schools  also.  Private and  endowed  schools  exist
everywhere, aud a wwinher of  the  most celebrated
sceondary schools of the UL S, are endowed schools;
so are the Modern  Institutes  (schools closely resem-
bling «whe English o Polytechuies).  An experienced
educationalivt,  while disenssing the American ideals
- Kducation, writes:  © Oue  of the most strikine
things tn Awerican  life is the  profuse,  yet weil
constdered,  hiberality  with which  wealthy  citizens
endow  places of higher education. \weriea is under
heavy  obligation  to the far-sighted  munificence  of
those who have created  these new  faetlities for
higher education.  The popular imagination has heen
struck by the magnitude of the ¢ifts. The Amert-
can. people realise that Universities are now an es-
sentinl part of healthy  and  efficient national  hfe,
Some of these preineely gifts may  have been due
to a4 form of ambition. But  this ambition 18 of
a noble kind., Some Ny have been due fo a sort
of fashion. But it ix highly creditable to Amercan
life that fashion should have taken such a form.
Most of the gifts are probably due to a  conviction
of the wrgent need for higher cdueation o demo-
cratic  community.  But  this munificence, m endow-
ing great centres of  academie learning, s doubtless

due i part to a deeper instinet still; namely, to i
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belief  that great ecudowments devoted to University
teachings aud vesearch may hereafter guarauntee, to
certaiu  types ot learnimg and to some hraunches of
seience, a shelter of which they may stand in need.”
From 1871 to 1901 it 18 estimated that  the total
amonnt. of  benefactions  to  higher ednecation  alone
has in the United States amounted to €10,000000,
or in werms of Indian money to sixty erores ot rupees,
In 1000, Mre. Leland Stantord cudowed three crores
and  thirty  lakhs  to the  University  named after
her, and m 19020 My, Carnegie endowed three crores
to  the Carnegie Institution, Washington.  This gives
us a rough annual average ol three crores as  henefac-
tions to only higher education in America.  'Turn-
ing now to India we find that about ninety-seven
lakhs of rupees were spent on edacation in all its
stages  from  private sowrces in the year 1906-—1007.
Deducting  from this fgure the wmounts relating to
Kuropean  education and mstitutions  maimtained
by missionary bodies, whos¢ pumber 18 certain-
ly much more than that of the purely Indian
non-missionary institutigns, and whose funds are
generally  received from foreign countries, and
making the necessary allowance for certain items
which are put down against this head in the
official returus  mervely to  adjust the accounts, it
would not  be putting it too low if we say that
not. more than thirty lakhs were veally  spent  from
private non-missionavy souvees during the year 1906
1907, Thix amount s undoubtedly w drop in the
occan  when  we  consider  the vast number of the
population that is to be educated.  The chief need with
regard  to  education in Indin is that it should he

‘



S0

made  gradoally more and  more suited to  the
national temperament and requirements. In the
special circumstances of [ndia, where education i3 at
present cntirely under State control, there is bound
to be a sort of dead uniformity and an uncon-
seions imitation of foreign ready cut patterns.  The
igtitntions  aided by the  State  have necessarily
to follow the same hnes ax are laid down for the
State institutions. The only institutions from  which
something can  be expected in this  divection are
those whieh receive no  aswistance from the State.
In order to ascertain what sort of education, and
on what  lines, is best smted to the national
temperament  and  would bring out all that is  best
in the nation, it is necessary to earry on different

experiments on ditferent hnes,

Taking into  consideration all the facts men-
tioned above, it 18 absolutely nveecessary that more
and more unaided schools and collegesc-as  well as
Umniversitics, independent of State control, should be
establiched, and that they should receive every en-
couragement from official and wvon-officiul quarters.

Further, as long as the policy of the State rve-
mains as it is, the only institutions that can give
cheap education are the unaided private institutions;
but they cannot muintain their efficiency unless they
have an ample supply of funds  from the commun-
iy, But it s oo matter of the profoundest regret
and almost  a national ealminity, that private effort
w the matter of education ix not at present equal
to the occasion. as 8 evident from the fact that
in ulmost all the different stages the number of
unaided institutions is fast decreasing :

ni
: Arts . Secondary | Middle Vernacular ]’1'ilx;;ti:;\'
i Colleges Sehools l Schools ’ Nelools
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This unfortunate decrease in numbers not only
means so much loss of cducation, but there is also
loss iu the organising capacity and power of initia-
tive in the people.

There are, 1 admit, many difliculties in the way
of the establishment of institutions independent of
State assistance and coutrol. Omne of the ditficultics
is that there is unfortunately too mueh suspicion in
certain quarters, and it is always presumed, and very
often with a regrettable want of fairness, that the
object with which such institutions are started is
merely that of competition. 1t is always forgotten
that, under modern conditions, i no country 1in the
world can there be any effective competition between
the State and private effort in matters of education.
The chief function of private effort is to supplement,
and wot 0 compete with, the cfforts of the State.
The sooner this fact is clearly recognised the better
will it be for the interests of India.

It will thus be seen that the obstacles in the
way of independent private effort are many. But
they are uot insurmountable, provided the national
consciousness is  fully awakeued to the needs of the
moment and the people show that they are iu
earnest about it. What is wanted is that men of
brains, men of mouey, and men of cuergy, should all
contribute their share to the uplifting of the nation
by -means ot education, which can  be sound ouly
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when it takes into account the national needs and
the natioual temperament. Hughes, in his  valuable
hook, The Making or Citizens, while reviewing  the
systems of cducation prevalent m the different lead-
ing countries of the West, says:

“In comparing the training of ecilizens, therefore,
these national idiosynerasics  will need 1o be very
carefully estimated.  For example, any system of
training  which would tend to crush national aptitudes
and characteristics must he condemned ; whereas any
systeu, crude thoueh 1t be, which tends to develop
these must receive  commendation.  Fach nation has,
it i1 believed, the system hest sutted  to o irs idiosyn-
crasics. It is by development along its own lines
that each system will veacl the ideal, not by zulu])‘t»n-
tion of other svstems. Evolution,  not revolution, 18
the order of development.”

To take o conerete cxample t merely secular edu-
wtion is not  suited  to the national  wenius of the
Asiaties, and much less of the lndians,  But m the
peculiar  cireumstances  of  India  the  State vightly

. . . . . C and
abstaivs from  imparting  religious  instruetion #

maintaing a policy of veligivus  neutrality. Lt 1= all
the more necessary  for the people to open ]’”"“t“
institutions in which religions cedueation can be given,
it order to suppdement the efforts of (jpverniment,
This is already being done successtfully in France and
America, where the system  of  State education 13
sceular. There is no reason why an equal measure
of success be not attained in India in this direction.
It s now fortunately recognised that a withdrawal
of religion from the school-room has an unwholesome
effect upon the tone of the school, and that it 1s

vy
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a nistake  to suppose that  religion is a4 matter
only for home instruction and should lhave uothing

‘to do with the school.  Religion ig not hke @ garment

which can be put on at certain times and on certain
occasions,  Children are often  very much  more
logical than men, and when they find that the very
idea of religion 1s to be banished from the school,
they begin to think why it should not be eliminated
from the home. But in tmparting religious instruc-
to hear i mind that children
should recetve religious instruction in their own faith.

tion, it 18 mecessary
Such 1nstitutions are at preseut very few, and it is
highly desirable that their number  should increase.
We  should, however, gunaml agaiust the ereation of
any spirit of narrowness or sectarianism.  Toleration
and broad-mindedness should be the guidivg prineiples.

In Tudia to-day wo find  the followers of ull
thoe rehigions of  the  world hving  side by side,
perhaps  in future to  full  some  higher  par-
pose;  and  amidst  the cervitieal  smes that Jondia s
certain to pass through, the Theosophists will find
their true work. 1t will be their daty not only to
establish  schools  and  eolleges,  and  to put their
braing, their wealth and thetr energy inte the ser-
vice, but also to provide for the religious education
of every child in the faith imto which he was born.
Their  duty, however, will not  be over when they
have achieved this wuch; they will have not only
to revivify and resuscitate all these great and noble
religions, but  will also at  the same time Jave to
work hard to bring in peace, mutual respect and
good-will among the different religions. A Theo-
sophist will have to deal with halt a dozen patients
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now Iving e one place inoa hospital, but who were
iy thetr days of health  strong, wighty and brave—
the  patients now  suffering  from  chrouie  mhuents
due  to ignorance, aund having on their bodics the
bruises and the marks of blows received from cach
other in moments of intense passion and anger. .\
Theosophist’s  work will be that of a doctor and a
winister, and  his aim should be to see that, when
the patients  recover, they will be free from ali
taints and will forget the old feuds, and recognise
each  other once again ax brothers—children of  the
same  parcnts.  For the Theosophists 1in India, truly,
a work of wreat responsibility, but a work in which
it is the highest  privilege of every individual to

take some  part.

SOME HINTS ON FEMALE EDUCATION

BY
P. Nirivana AIYER, RA., B
Madvera, Nouth Ludio

As one connected with the Shri Minakshi Vidya
Shila, a girls’ school conducted at Madura under
the auspices of the Madura Theosophical TLodge,
I have experienced  difficulties which  perhaps
have al:o been felt by others interested in female
education in this country. [ mention a few of them
hereunder, with a view to a practical solution by
persons more experienced than myself.

L The first and foremost difficulty which every
Manager of a girls’ school in the Madras Presi-
dency feels (1 believe it is so in other provinces also),
s the want of properly qualified women-teachers.
This difficulty is the chief, if not the sole, cause of
the unsatisfactory progress of female education in
this country. On account of paucity of capable
women-teachers, we are forced to employ men-
teachers; in consequence of this, our girls do not re-
main in school beyond the age of 10 or 11, which
is just the age when their intellect opens and
begins to expand, and welcomes intelligent guidance.
Real cducation cannot be imparted below that age.
Tt is said by a scientist that ouly after the age of
12 & boy or girl can begin to understand focts, and
before that age can get by heart mere wm ds.

It is no doubt true that Christian missionaries
are turning out women-teachers; but for obvious
reasons “they cannot be employed in Hindu girls’
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schoots.  The  women-teachers  turned  out by the
Gevernment Normal Schools are also most oi them
Native Christians, We want high caste Hinda wowen,
trained and well read i Hindo religious books, and
capable  of guidimy Hindd  ehldrenon the Hiudo
national  lines.  They  must be uobued  with  (fe
Hindu wdeals of Savitem, Sita, Damavanti, ctec-andd
at the same thue shonid be well diseiplined in the
western methodss s oniv when our aiels come
under  sueh teachers, thar we  canr heope for true
cducation  of  them, in order  that they nay  be-
come trie .—\l'y:m women worthy of the race.  This ix
not, however, a lofty ideal pitched oo high for prac-
tical redlisaiion. The Hindas should really  feel and
appreciate that edneation s the true basis of the
advancement, and  enlture of Hindi women, and that
eultired Hind i ladies are at the base of our national
regeneration : then we can  find the sinews of war
for an institute for training  Hindo o women-teachers
on the mational lines. A\s  to materals, we have
plenty, in the shape of the girlwidows of the high
castes throughout the country. The true and effective
solution of the difficulty we feel in this matter s
to utilise the large number of  widows by traming
them as women-teachers, and thereby to enable them
to lead an honorable life  of usefulness  both to
themselves and to the country.

I have not seen, but have heard, a good deal
of the training institute conducted at Poona.  We
should establish an institute of that sort in every

provinee. Till then, our endeavors on  hehalt  of

female edueation cannot he (-onsi(h-n\«t\ satisfactory

and real,
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Such an institution, it established, can expand
its  usefulness I so many  directions; such  as
traiming midwives, women-preachers and expounders
of our religious hooks to our zenina ladics—-situi-
lar to the Bible-women cmployed by  missionaries
ostensibly  for education but really for counversion,

2. The second diﬂiculﬁy we feel 13 the absence
of suitable text books. This complaint holds good
in regard to text books both for boys and airls. There
8 not a single book put into the hands of our
boys or girls which tells them of the ¢
the Rshis, their forefathers, and which in  short is

rreatness  of

caleulated to nourish patriotic sentiments, or to in-
spiro thewr  with love and veverence for the past
of India, and for the country of their birth. Lt is
a woeful and melancholy want. The Central Hinda
College has now done something to minimise this
complaint by the vecent. publication of The hildien
({/. the A‘{Ot’”')'l(lll.(l_ and  Stories fm' _Yuuug Childd ven.
More books must be published ou this line. 1t is
a common-place that the text .books now used for
girls are not suitable for them. Proper aud suitable
readers should be framed and written for our girls.
A8 regards religious text books, up till recently we
had great difficulty ; and the Central Hindi College
has done a great service to the country hy the
publication of the Newafawa e text books. o
this comnexion, I may be permisted to  say that,
between the simple Catechism and the Elementary
Text Book, there is a long and wide gap. We re-
quire an easier text book on religion, intermediate
between the catechism and the elementary text
book. Teachers feel great difficulty in taking boys
)
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and irls from  the  catechism  to the elementary
text book.  We are using now as such intermediate
books—the  depe Mafa Cateclisn, the  Réamagyoue and
Modhdihiitrafa  Catechizms—all - written m simple  and
easy  Tamil. Nevertheless  a text book intermeoediate
will be o welecome  addition to our rehigious  eurri-

culam.

G. 0 As the  generality of our wirls are dvawn
from  poor and  mddle  classes,  as tar as this
world's  possessions o, though they be Brahmagas
and ol other high castes, it will be an inducement
and a veal boon to our people, it girls be tanght
one  or two industeies  =uitable tor hone-life,  so
that  they may, by exereise  of  sueh industry
aftev-life, add 1o the meome of thetr husbands, or
carn an houorable livelihood if unfortunately  throwu
upon  their resources by loss of thetr bread-winners.
In this connexion, | way mention the case of a
Vaishpava  Brihmani lady, who adds to the income
of her hushand by singing  songs  on festive and
ceremonial occasions in Brihmana honseholds o my
city.  In Southern India, at any rate, music holds
a  prommneut, place  in the  performance of  most
Samskiras; Mangalam songs and songs of blessings are
mvariable accompaniments.  That s the reason why
i all girly’ school: in South bdia, music is separately
taught.

Dr. Naijunda Rao of Mylapur has been working
i the direction of the introduction of home indust-
rics. | mention hereunder a tentative list of some
industries which may, with advantage, be introduced
In our schools :
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1. Knitting of socks.

2. Introduction of sewing machines.
Woollen caps.

Small banions.

Knitting bodices.

Making coats for children.

. Tape-making.

Palm-leaf weaving.
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Fan-making—with paper, palm-leaf, etc.

10. Drawing pictures of Devas and Devis.

1. Clay modelling—especially Ganesha, Saras-
vati, Shri  Kyrshpa—for the respective
festivals.

12. Rattan work.

13. Bookbinding.

14, Lace embroidery, ete.

-~

At present, poor Brahmana-widows, when thrown
upon their resources by loss of their husbands, have to
pound Aval (unhmsked rice steeped in water and then
dried and bruised) to earn their living. Their other
sources of income are: sweetmeat-making, appalamn-
making and preparing pickles and preserves. Owing to
the keen competition and struggle for existence which
is -being experienced by our people, by men turning
to these occupations, women are not able to earn
a decent income by them. The introduction of the
other industrics above-mentioned may go a great
way towards bettering their condition.

4. Before 1 conclude this short paper, I may sug-
gest that educated people should avail themselves
of the wnumerous opportunities afforded hy large
assemblies of relations and friends, by reason of



“



