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From

Tge COMMITTEE ror tHE REvision or Encuisw,
TeLvcu, axp Tamrmn Scmoor Booxs,

To
Tae HoxosasLe D. F. CARMICHAEL,

Acting Chief Secretary to Government,
Fort Saint George,

Ste,
Wk have the honor, with reference to the Resolution of the Government of
tatoduction. - India, No. 143, of the 29th March 1873, and the Government

Order No. 205, of the 27th June, to submit the following
report on the English, Telugu, and Tamil text books used in the Government

Schools of this Presidency.

I.—PRrELIMINARY REMARKS.

9. The Order of Government reached us on the 3rd July. As Dr. Murdoch
Firsy Moeting of WS just leaving the Presidency on a long tour, the first
Goneral Committee and  meeting of the Committee was held, to suit his convenience,

appointment of Sub- . ] ) ‘
Committees. - on the 5th July, and immediate arrangements were made for
commencing work by appointing the following Sub-Committees :— ’
English. ) . Telugu. Tamil. |

Colonel Macdonald. t Colonel Macdonald. Hon. V. Ramiengar, ¢.8.1.

Hon. V. Ramiengar, C.8.L. | Mr. V. Kristnamacharlu. Rev. P. Percival.

Hon. H. 8. Cunningham, ».A. | Mr. D. Sashiengar. Mr. V. Kristnamacharlu.

E. Thompson, Esq., M.A. Mr. Y. Venkataramiah. Mr. D. Sesha Iyengar.

J. T. Fowler, Esq. Mr. S. Nevins Pillay, 8.A., B.L.

J. Murdoch, Esq., LL.D.
Mr. V. Kristnamacharlu. !

3. The first question which arose was as to whether it was intended that
Bcopo of the Com. WO should examine and report on all class books used in
 mittoe's enquiry. aided schools, as well as on those used in Government
Schools. The Resolution of the Government of India speaks of *“ a general revi-
gion of the books used in all the courses of public ‘.ceaching,” and orders the
Committees ¢ to report upon the class books that are now prescribed in all those
schools which receive any formal support from the State, in order to discover
defects either in form or substance, and to adapt more carefully the course of
authqrized reading to the general educational policy.” In this Pi-esi‘dency,
however, no books are prescribed by Government for aided schools, nor is there
any authorized course of reading in these schools, if what is meant is authorized
by the State. The confidential communication also speaks of *“ General Commit-
tees for revising the text books now used in Government Schools.” As the
Committee were divided in opinion, a reference was made to Government, who
directed us to restrict our examination, in the first instance, to books used in



2
examine them all in minute detail, but some space will be devoted to this series
in the body of this report. o :
9. Mr. Cunningham was only able %o .attend one meeting before his
_ departure, and after his return he found that his professional
Hovoreble B, s cav avocations lefs him so little leisure that he was obliged to
ningham. resign his seat on the Committee. o o #
10. A letter from Dr. Murdoch, submitting a copy of his pamphlet * On the
5. We drew up a circular containing a few questions, and requested the Dr. Mardook's pam. idolatrous and immoral teaching of some Government and .

Director of Public Instruction to send it to all officers in his phiet. University text books, ”’ waérdemd to us, through the Direc-
tor of Public Instruction, in Government Order, No. 129, of the 22nd April.

The first part of the pamphlet is * designed to prove that while all*Gh;istian
allusions have been struck out of Government school books, every inétilcation” of
idolatry has been retained.” The second part is intended to show * that ma.
compendium of morals published by the Madras Educational Department, lying
is taught to be lawful under certain circumstances, that a whole chapter of a
Government school book is intended to teach the art of overcoming an enemy
by means of an affected friendship, and that there are some passages in Govern-
ment school books grossly indecent.” We shall recur, in various portions of this
report, to the points adverted to by Dr. Murdoch. . o
11. The Director of Public Instruction has furnished us with the following.
revised: scheme of studies, which is now in force in Govern-

Government Schools, with the understanding that this was not to preclude us
from the examination of other books, if we found the existing ones unsuitable.

J

- 4. We thought it probable that reports criticizing some of the books now
Provious Reports on 10 USe might be on record in the Office of the Director of
8cbool Books. Public Instruction, but Mr. Powell has not been able to

furnish us with any such reports.

Giroular _forwarded ) . .
to Officers of the Edu. department who might be able, from their past experience,

cusional Dopartment. to furnish us with criticisms on the books now in use, and
remarks on the working of the scheme of study pursued. We are indebted to
Mr. Barrow, Head Master of the Provincial School of Calicut, for much detailed
and valuable criticism, and to Mr. Bowers and Mr. Garthwaite, Inspectors of
Schools, for some general remarks and suggestions of a highly useful and
practical character. We have also to thank Mr. Kershaw and Mr. Fortey,
Inspectors of Schools, for somewhat briefer communications. We have been’
somewhat disappointed at receiving only five replies to our circular, having
hoped that we should receive many important suggestions from the Head
Masters of Provincial, Zillab, and Normal Schools, and from the Deputy Inspec-

tors. Some of these gentlemen seem to have sent in reports, but these have Scheme of study in

not been forwarded to us. foros: ment Sehools :—
6. The method to be adopted in the examination of the books referred to us Class. Subjects and Books. Remarks.
Mode of emamining JOT Teport formed the subject of some discussion at our first - -
books. meeting. In all Committeces therc is some danger of the let or Lowest | ENGLISH :—
. . s . : —TFirst Book of Lessons. -
work. bel.ng n.lonopohzefl by two or three members, and of the majority passively Class. Ié‘r‘;ﬁmar‘fMomu,s Essentials of English Grammar 1
acquiescing in conclusions which they have not worked out for themselves. (large print).
TaMiL :—

We resolved, therefore, that each book should be examined by every member

e e . . . e P First and Second Books of Lessons, published
individually before it was discussed in Sub-Committee, and that the remarks of by tho

by the Director of Public Instruction.
. | Catechetical form to be

each member should, if possible, be recorded and circulated. Frequent meetings TE‘E;::}‘T" Popefs, No. = e - altered.
of the Sub-Committees at regular intervals would have been desirable, but Dr. Prose—First and Second Books of Lessons, published

s : : . by the Director of Pablic Instruction. . )
Murdoch’s duties were likely to frequently take him away from Madras, Grommar— Seshiah’s ~ ... | To be revised.

# Arithmetic—The four Simple Rules.

* Geography—Definitions and Geography of the
Madras Presidency, to be taught orally with the
assistance of the black-board.

Mr. Cunningham was going away on three months’ leave to England, and two
other members held itinerating appointments. We, therefore, decided on holding
meetings at intervals of about five weeks and on marking out for ourselves as
much work as could be satisfactorily got through during the intervening periods.

ENGLISH :—

7. To accomplish the duty assigned to us thoroughly, it would have been 2nd Class. Prose—Second Reader, School Book Society’s ... | Under revision.
Books received from  d€8irable that wo should have had access to a complete collee- ' Grammar—.lé[orell’s Essentials of English Grammar |-
ihe President of we tion of,all the newest and best text books in every subject. ] ' nghrfe print). _
Society. Unfortunately no such collection exists at Madras, A few Pg;:ws:%(}ngn %ﬁfﬁiiﬁ;‘;‘;& published by the
books were obtained in the local market; others were procured from Calcutta Poetry—Anthology, No. 1. ... . | About to be published.
and Bombay, and Mr. Cunningham, during his visit to England, ordered out a Terammar—Fope’s, No. I

Prose—Second Book of Lessons, published by the
Director of Public Instruction.
Poetry—Anthology, No. I.

large miscellaneous collection for the School Book Society, the whole of which

he kms obligingly placed at our disposal. Many of these books do not come in

any way within the scope of the enquiry assigned to us, but we shall notice a 9&’*‘33@3&%.5‘12&@ Translation to end of four
large number of those which de. Compound Rules. :
.| The large text of the

8. Mr. Laurie, late Director-General of Public Instruction in Ceylon, has
Books recsived from  Al50 Sent us a series of school books edited by him. Many of
- Learie them arrived so late that it has been impossible for us to

# Geography—Onutlines

. Manual.

« Instraction in these subjects iu tho 1st, 2nd, and 3rd clasees to be imparted in the vernacular.

i



Class. i Subjects and Books. Remarks.
.l_.

3rd Class. ' Evovisg:—
Prose—Moral Class Book
Poetry—Selections of Poetry, No. I.
T Grammar—Morell's Essentials of English Grammar.
AMIL : —
Prose—Brief Sketches of Europe, pablished by the
Director of Public Instraction.
Poctry—Poetical Anthology, No. II. ... | About to be published.
Grammar—Mahalingiab’s ... ... | To be improved and to have
TeLvap.— systematic Syntax added.
i Prose—Brief Sketches of Europe, published by the
_ Divector of Public Instruction.
. Poctry—Selections from Vemana.
i Grammar—Andravyakaranam
|
!

- .. | To be compiled.

* Arithmetic—To Vulgar Fractions, including Prac.
tice.

* Geography—Ontlines.

History—Morris’ Translation.

4th Class.

Evavrisu;—
Prose—Supplement to the Fonrth Book, Irish Series.
Poetry—Selections of Poetry, No. I.
T Grammar—Bain’s English Grammar (large print) |
AMIL :— i
Prose—Third Book of Lessons, publisbed by the !
Director of Public Instruction, i
!
[
|

Poetry—Anthology, No. 11I. ... .
Grammnr—Muhaliugi;dx's, with Savundranayagam's
Selections,
TeLvag . —
i Pruse—Third Book of Lessons,
Poetry—Nala Charitra .. i Expurgated edition to be
Grammar—Venkial's, ' brought out.
| Arithmetic—Colonso’s, including Decimal Fractions |
! and Extraction of Square Root.
i Algebra—Todhunter’s Algebra for Beginners, to p.
{
i
|

Under preparation.

67 (end of Least Common Multiple).
Geometry—Euclid, Book I.
Geography—Hughes' General. Duncan’s India,
History—Morris’ History of India.

th Class. "Exqvise :—
~ Portions of Matriculation subjects.
© Grammar—Bain’s Grammar (large print).
, Tawin :—
i Portions of Matriculation subjects.
Grammar—Nannul,
TeLvor . —
Portions of Matriculation subjects.
Grammar—Chinniah Suri's,
Arithmetic~(}cnerally.
Geometry—Euclid, Books II. and III. with casy
Problems.

Gq)g,n'nplxy-—Hughos' Genersl. Dancan’s India.
History—Collicr’s, smaller one.

th Class. Languages—Matriculation subjects and books.
Arithmetic—Generally.

Geometry—Euclid, Books 1,11, 0T, and Problems,
Grammar—Bain's,

12. Before going into the details of this scheme, it may not be improper to
.Gil‘i.’:.':?".:::’, ~on notice certain gencral feafiurcs in it which seem to call for
remark. The scheme, as it Now stands, seems to imply that

® Iustruction in these sabjects in the 1st, 20d, and 3rg classcs o be igoparted in the vernacular,

5

a pupil commences the study of English and the Verna,cu{a.xt sin.mltaneous.ly, fmd
that at the end of six years he is ready to undergo the Matmculahon Examination.
If, therefore, he commences his studies at s&ven or eight yea.rs.of age, he wquld
be thirteen or fourteen when he entered on'the course prescribed for the F.lrst
Examination in Arts. This seems to us far t.oo ‘immature an age for co?leglatfe
studies. In practice such a result is, we’ beheve?, rarfaly attained ; and, if so, it
may be inferred that the scheme is one unsuited in some respects to boys
of ordinary capacity. It appears to us anomalous ‘tha.i.;_a l.Joy should commenc;
the study of English before he has made some progress in his own language,1alrll’
almost preposterous that he should be called on to' study su.ch abooll(( ai 11\14019 s
Essentials of English Grammar in a class for which the Fu:st Book o essons,
is preseribed in the Vernacular. We have also reason to behera that the transi-
tion from the third class, in which Arithmetic, Geograpyly, an.d History are tajught,
through the medium of the Vernacular, to the fourth, in v-vhmh all thgse S}lbgectscl,
as well as Algebra and Euclid, are taught through the ;n«?dlum of El?ghsh, is o;u:
much too abrupt for the great majority of pupils. Accor:dmg to our view a comp ebe
course should extend over eight_ years, instead of six, alt.houg.'h it may be by
no means necessary that all the elementary classes comprised in such a course
should be actually in existence in every Government School.

II.—Ex~crisga Texr Booxs.

13. We shall now proceed to notice the English Readers, comr’nencing with
the ‘First Book of Lessons in Reading,” published by the
in Fhﬁiﬁfiﬂz?f Siadma  Madras School Book Society. This book has befsn expressly
School Book Society. prepared for native children, and is, therefore, quite ff’ee froxtn
allusions to English scenes and customs. Tt i_s, however, very. dull and'umntereso}
ing, and a great portion of it is far too baby%sh .for boys of eight or nine years
age, as may be seen from the following specimens :—
* The sky is blue.” p, 7.
“ The wheel of a cart turns round.” p. 8.
 Cows give us nice milk.” p. 27.

“ Cows give milk,” p. 41.
* Rain comes from the clouds.” p. 50.

Natives cannot understand why we make their children learn such sentences
as “Do not pull the ass’s ear,” p. 12. The lessons? are not always“properly ’
graduated. The very first lesson contains the following senten.ces —“Am I to

» «1fam in, he is to go.” The first of these sente.nces involves rather a
g?écult idiom. The second seems nearly incomprehensible. Lessons 15, 165,
and 17 are much longer than lessons 18, 19, ajnd 20. Lessons 33, 34, an(:‘ 32
consist of only four or five lines, and are immediately followed by a lesson of 2

lines. Occasionally native idioms appear ; as,

“ A feather is lightest.” p. 16. o )
“ The husks of the paddy are beaten off, and so rice is left.” p. 34.

“ Well then, do in this manner as I do.” p. 35.
“ The bazaar consists of great many houses.” p. 36. o . ‘
The book is8 also much too short. The first pa.rt, which is d1v1ge.d ?t(-)dgz’
lessons, contains 30 pages. The second part contains 2.1 tfages, a'r:i 1:b1 ;v; inie
into 17 lessons. It is obvious that 52 lessons, even allowing a co;m ;rlf i
for revigion, do not provide suﬁ?cient work for a yea};, 01; evrle‘z or. a; f :dyirﬁo;
The consequence is that the pupils learn the book by heart, I e;'e 13 an edi
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,of th'is book .with a vernacular translation, but the ofdinary Vedition in use
containsg nPthlng but the English text, without any sort of note or explanation.
In connexion with this subject Mr. Garthwaite makes the following remarks :—

o The English Reading Books are objectionable, because they are mere read-
ing books, i.¢., books of extracts simply for reading, such as might be suitable
for English boys, but which quite ignore the fact that English is a foreign
tongue to the vast majority of those who use the books. No such books are
now used for teaching foreign languages in any school in Europe. The old
Delectus and Reading Books have there been long superseded by works such as
t'hose of Arnold, Ollendorff, Ahn, and numerous writers who recognize the fact
taat they are teaching a foreign language, and that for this end their books
must he framed on scientific principles. In those books the pupil's knowiedge
ot the tongue he is learning gets built up bit by bit on a systematic plan ; great
use i3 made of the principles of imitation and frequent repetition ; each lesson
has a vocabulary and remarks, and the pupil gets plenty of explanation in his
own language. If in European schools, with all their advantages, such helps
are necessary, why, in the name of common sense, are native boys and native
teachers supposed able to dispense with them

I+, The Second Book of Lessons of the Madras School Book Society is also
| Seommd Bock of a dull and uninteresting book of the same character; but, as
412880L n ©: ing,

Mairas Sehool” Book it has been already condemned, and is now under revision, we
iety . 3 3 3
do not deem it necessary to point out its defects.

15. The Madras School Book Society havo at various times brought out
Chambarss Mo two different Third Read?rs, one on Natural History, and
the other on the Productions of Southern India. Each of

tucse was tried in its turn for some years, and at last rejected as unsuitable.
The Reader now used as a Third Book is Chambers’s Moral Class Book. There
13 much in this book which we approve of. The tone pervading it is good and
free f‘rom cant. The style of the extracts is, for the most part, just what is
required, good English equally removed from the fine and the vulgar. The
matter is nearly always entertaining; and although the book is compiled for
English boys of about ten years of age, the allusions to matters which a Hindu
of the same age may feel some difficulty in understanding are by no means

numerous. The following passages are the only ones of this kind which we
have remarked :—

(1.) Their diversion was duck and drake. p. 12.
(2.) Marmalade. p. 22.

(3.) Mittens. p. 41.
(+) Boardi;xg School where the young lady was finishing her e(iucation.
p- 47.
(5.) A girl slipping off her garter. p. 51.
(6.) A grocer’s shop with a cellar underneath. p. 51.
(7.) Samphire. p. 57.
- (8.) Decorating the interior of the dome of St. Paul’s Cathedral. p. 7.
(9.) Sloop captured by a privateer. p. 58.
(10.) The stage coach in which the Oxonian makes a Greek quotation, and
the references to Sophocles, Euripides, Zschylus, and the Bodleian
Library. p. 64, .

7

" (11.) A Temperance Society holding one of its meetings. p. 73.
(12.) An English watering-place. p. 80.
(18.) Cheese-Baoon-Jellies-Parmesan. p. 85.
(14.) An Alms-house. p. 85. o
" (15.) Fustian to make new sleeves for his old doublet. p. 91.
(16.) Foul bill of health. Quarantine in a lazaretto. p. 98.
(17.) The spearmen hearing the bugle sound and the hounds attending
Llewellyn’s horn. p. 108. o
' (18.) The Alders.  The Village Churchyard. p. 126.
(19.) The Royal Burghs in Scotland are united in fours and fives for the
- election of their representatives in Parliament. p. 147.
'(20.) Travelling in a stage coach. p. 177.
(21.) The Robes of the Order of the Garter, which that King had lately
instituted. p. 197. ‘ :

The poetical extracts which this book contains are not read in our schools.
If they were, the lines on mercy from Shakespeare, p. 119, Barton’s poem of .-
the Cataract and the Streamlet, p. 125, and the quotations from Wordsworth at
p. 103, and from Massinger at p. 48, would probably be pronounced too difficult,
%hile the extracts from Watts’s hymns at pp. 43, 133, and 179 would be deemed
too easy. A series of texts from Scripture is given at the conclusion of each
gection. Although these do not inculeate any dogmas, peculiar to Christianity, "
the introduction of them may be regarded as inconsistent with the principle of
neutrality on which Government education is conducted in this country. The
same remark applies to the concluding chapter on religion and the moral law.
Mr. Barrow and Mr. Kershaw consider that the transition from the Second
Book to the Moral Class Book is too violent, and we are inclined to think that
the latter might be transferred to the class above that in which 1t is now used.
If the publishers would agree to bring out an edition modified in the manner
which we have suggested, this book might, in our opinion, be permanently

retained as & text book. » ,
16. The Supplement to the Fourth Book of Lessons, published by the Com-
missioners of National Education, Ireland, is, taken as a whole,

roi:‘f;:?knzr I:seotz:: altogether unsuited for schools in this country. It contains a
published by tho Com' . oq of lessons, the object of which is to teach girls destined

missioners of National

Bducation, Ireland. for domestic gervice how they should perform their duties as
house-maids, cooks, nursery-maids, and nurses. The last twelve lessons are all
addressed to young servants or young mothers, and the lessons headed ¢ Strict
Honesty,” p. 28, * Advice in case of a fire,” p. 95, ¢ Bad Management,” p. 95,
« How to farnish a house,” p. 104, ¢ On tidiness,” p. 110, *“ The bustling way
and the quiet way,” p. 145, * One pound and ten thousand,” p. 156, are also
written for young women and girls. Fifty-three pages are devoted to a summary
of Ancient and Modern History, which seems to us a specimen of the worst kind
of historical writing for the young, and which is peculiarly unsuitable for secular
schoofs in this country from the disproportionate space which is allotted in it to
Scripture History. There are other lessons more or less of areligious character,
and containing matter which should be excluded. - "The lesson on Superstition, -
P; 87, refers to Satan’s footsteps, fairy rings, and the death-watch, all of whioh
are unknown in India. The lessons on Mythology at p. 50 are introduced, as



o the writer explains, because the greater part of those to whom the Apostles -

preached were Pagans, and some parts of their preaching cannot be fully under-
stood without some knowledge of mythology. These lessons are accordingly full
of Scnptm-al allusions and references to Greek, Roman, Egyptian, and Pnhgiliystine
dmrfmes, all of which, without long explanations, must be quite ux;inteﬂigible toa
boy in the fourth class, and besides general denunciations of idolatry, there is
spe.clt.ll attack on Hinduism at p. 56. The allusions to the fairies of Great
Britain and Ireland, to the Bogies, Brownies, and Kelpies of Scotland, the Trolls
of Denm_ark and Ireland, and the Nixies of Germany must awaken the,v est of
i" poﬁsyblg conceptions in the mind of a Hindu boy. The lesso:gl‘:eaded
T}C‘hrftlanxty, a religion of motives,” is also out of place in a secular school,
r 1e l?asons on “ The Results of Machinery,” pp- 10, 17, and 23, * The Young
(.;hexr.nst,,:’ pp- 119, 127, 133, and 141, “The Wind,” pp. 193 “’The Centre of
(”tawty’ p- 223, and ““Causes of High and Low Rates of WagesZ" p. 277, however
;sultable .they may be to English boys, scem to us too difficult for tl’lis class.
The Rupll at this stage can scarcely be expected to do more than make out the
:no;ulxlmg of sentences xtelating to some ordinary subject, but here he is called on
hoason‘s‘:; al: the S:;ne tl!?l(l‘, a chain of reasoning on matters to which his attention
o deen b Qre.dxl'ﬁcted. The lessons on * Snow,” p. 74, on “ Winter,”,
5{.}0 “l. -; :3 y on (;x{lpSleS, p- 175., a.re. not suited for boys who bhave never seen
" , o not know whz?t 3 gipsy 13.  Next in order we may notice a scries
of Jessons, containng descriptions of scones with which a Hindu boy is perfectly
familiar an.d explaining things which he thoroughly understands, mixed up with
rqattervwllnclx may be uscful to an English boy or girl, but which, is of no use to
him. Under tHis head comes a lesson at p. 19 onthe “ Effects of art in changing
the form and features of the human body.” Here the Hindu custom of making
a l?.rge ht.)le in the lobe of the ear is described, and a great deal is said about the
(.‘\'llS of tight lacing, tight shoes, and the custom of tightly binding the limbs of
infants. The lesson on the Water Bottles of the East ;. p. 143 is full of extracts
from .Scnpture, which are illustrated by reference to the Kastern custom of
carrying water in skin bags, and in connexion with this subject a deseription 18
given of the water-carrier of India with his bullock. At p. 168 the}:‘e s a
| lesso.n on th(? cocoanut and tree, and at p. 187 on the rice plant. The subject
;f tlgbt lacing is introduced again at p. 19 in the lesson on the Follies of
B&:)l:on.ThSome lessons are mere repetitions of those given in the Moral Class
mass.BOOkI:; the5 7st.ory about the plant Samphire at p. 35 occurs in the Moral
,,-'tori ox P. 97. The lesson on * Presence of Mind” at p. 68 contains threo
€s which appear at pp. 50 and 51 of the Moral Class Book. The * Sayings
of Poor Richard” at p. 115 and the lesson on * Early Frugality” at p. 140 will
be found at p’1,>. 40 and 140 of the Moral Class Book. Theolesson on “ Masters
ind Servants” at p. 80, although not in any way identical with the one headed
Conduct towards Inferiors and Superiors” at p. 27 of the Moral Class Book
travels over nearly the same ground. The story of “ The Foster Parents and’
thfa Foster Child,” which fills 30 pages, is a tale of Irish lifo uite unsuited ft
H}ndl.x boys, even Irish words being introduced into it. Th\:sql[ick has ll(?:
Wisp I his band and the horse bucket, some hay stuffed in one or :vyro holes 'ln
his hat, and a soghawn or hay band twisted round his stockings—if stocki ‘l
tl_ley could properly be called that had no feet,” p. 329. « Next li:ning Micxl:g
gu-ded himself to the work, shouldercd his spade to temper mud for the walls ang
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. for theroof he pared ‘some grass sods on the green, which are called scraughs i
. Ireland,” p.338. Many of the extracts are from anonymous authors, and hav
but little to recommend them either as regards style or matter. . Others, althoug]
good in themselves, are not well adapted to the class in which this book is read
The following seem to us the most suitable lessons in the book, but even the;
contain passages which would require to be either modified or explained i

notes :(— ]
- History of James Ferguson. Anon., p. 12.

Instinctive love of their young in the brute and feathered creation
White’s Selborne, p. 26. ~

Artificial Migration of Bees. Insect Miscellanies, p. 33.

The Food of Ants. Brougham, p. 36.

Islands produced by insects. Hall’s Voyages, p. 153.

The Mantis or Walking Leaf. Dr. Walsh, p. 164.

Anecdotes of a voyage round the world from the French, p. 195.

Invention of the Microscope and the Telescope. Whewell, p. 221.

A Mirage. Anon., p. 224. ‘

Dependence of men upon each other. Adam Smith, p. 226.

Adventures of four Russian Sailors on the Desert Island of East Spitzbergen

Anon., p. 232.

The Grateful Turk. Anon., p. 251.

Language of Animals. Anon., p. 284.

Perseverance. Anon., p. 314..

There are 48 poetical extraots in this book. Sixteen of them are anonymous
and many of the others are taken from third and fourth rate authors. Some o
these pieces seem to us almost beneath criticism, but as this book is used only a:
a prose reader, we need not quote more than two specimens of the poetry.

Now here's the clematis, all graceful and fair,
You may set it like pearls in the folds of your hair,
And if for your bosom you'd have a bouquet,
Here’s the meadow-pink swest and the touch-me-not gay. p. 241.

1f disorder'd and restless the baby should cry,

Never venture an opiate or cordial to try,
* * * *

If it chooses to play with a knife or the fire,
"Pwill be needful, you know, to correct the desire. pp. 419, 420.

17. The Selections in English Poetry No. I. were compiled and publishec
Belections in English 2DOUb seventeen years ago for the use of Government School:
Poetry No- in this Presidency. An excellent moral tone pervades this
book. The poems are easy and fairly graduated, and all difficult allugions are
explained in foot-notes. In a literary point of view these selections are no
entitled to much praise. Of the 105 extracts given, more than four-fifths ar

from upknown or obscure authors.

Cowper ... 8| JaneTaylor ... 13 | Rathbone ... 1 Anonymous ... 24
Southey ... e 2] Watts ... v 9| Lloyd ... . 1! CF. H.. . 8
Wordsworth  ...- 23| BStodart v.e. 5| Doans... ..

Mrs. Hemans . 2| Mary Howitt .., 4| Carlyle .

Pope " 1| William Howitt. 1 | Miss Glover ..o 1

Gay 1 ' Edmeston 1 | Spencer

Longfellow 1 Gisborne 1| Montgomery ... 1|
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Many of the poems are mutilated and corrupted. Thus Cowper’s poem of the
Dog and the Water-lily contains the following verses :—
My spaniel, prettiest of his race,

And high in pedigree,
(Two nymphs adorned with every grace
That spaniel found for me,)
Now, wauton'd lost in flags and reeds,
Now starting into sight,
Pursued the swallow o'er the meads
With scarce a slower flight.
In the selections these eight lines are reduced to four—
My dog, now playing in the reeds,
Now starting into sight,
Pursued the swallow o'er the meads .
With scarce a slower flight.

A few lines further on *‘ my ramble ended ” is altered into my ramble finished,”
and “ my quick approach ” into “ my swift approach.” In Wordsworth’s * We
are seven, ’ Stanzas 1, 3,11, 12, 13, 14, and 15 are cntirely omitted, and * little
cottage girl ” is changed into “little village girl.” There are also various alter-
ations and omissions in the extract from Wordsworth headed ¢ Anecdote of a
dog” at pp. 102 and 103, in Cowper’s * Loss of the Royal George,” p. 103, and
* Pity for poor Africans,” p. 56, in Southey’s poem of *“ You are old, Father
William,” in Mrs. Hemans’s * Casabianca,” in Pope’s * Universal Prayer,”
P- 105; in Spencer’s “ Gelert,” and in Watts’s * Little busy bee.” The selections
generally are of too babyish a character, and there is far too much in them about
birds, butterflies, bees, and ants. Such poems as “ The little busy bee,” p. 2,
* Twinkle, twinkle, little star,” p. 4, “ The butterfly,” p. 9, *“ Let dogs delight
to bark and bite,” p. 12, “ Butterfly, butterfly, come from your bower,” p. 14,
“ Who'll come here and play with me under the tree,” p. 24, “’Tis good to be
alive,” p. 26, *“Saw you never in the meadows,” p. 27, * I hear a pretty bird,”
p. 29, “ Awake, little boy, it is time to arise,” p. 20, * Will you walk into my
parlour, said a spider to a fly,” p. 36, *“The boy and the bee,” p. 40,  Merry
hearts are ours, so merry songs we sing,” p. 45, *“ The donkey,” p. 47, “ I saw
a sportive butterfly,” p. 59, “ Why must the roses fade, mother,” p. 80, are
addressed to little children of five or six, whereas the boys by whom this book is
used are between ten and fifteen. Such pieces as Stodart’s ‘¢ Attention” and
“Order” can scarcely be called poetry, as may be seen from the following

specimens.
Look, boys, at what you see,
Think of what you eay;
Attend to what your teacher says,
And then, at once, obey. p. 17.
Every thing in its time,
That's an excellent rule;
Be sure you always come in time,
To your place in school. p. 31.
The poem of the * Life Boat,” p. 81, is not well adapted to this country, and the
same remark applies in some measure to the  Hay ficlds,” p- 23. The poem of
the ‘‘ Elephant,” p. 86, is unsuitable, owing to its allusions to the Titans, the Mas-
todon, the Megalonix, the Mammoth, and “the ever-sleeping Ammonite.” On
the whole, we can find scarcely more than a dozen poems which we consider

suitable. The best are * Casabianca,” “the Loss of the Royal George,”  Father
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William,” ¢ Gelert,” the “ Turkey and the Ant,” the * Migration of the Grey

‘Squirrels,” and the “ Way to find out Pride.” Somewhat below these we would

place C. F. H.’s “ Beauties of Creation and Honesty,” Watts’s *“ Against Lying,”
the ¢ Sluggard,” and ‘ Creation and Providence,” Jane Taylor’s A little,”
and * Stars,” Carlyle’s “ Sower’s song,” and Howitt’s ¢ Use of flowers.” We
are, however, of opinion that English poetry is introduced at far too early a stage,
and forms too prominent a subject of study throughout the curriculum. Mr.
Fortey and Mr. Garthwaite do not refer to this point, but Mr. ]E?owers recommends
that English poetry should not be commenced until the pupils reach the fourth
class, and Mr. Kershaw considers that even in the higher classes there is too
much poetry. Mr. Barrow has furnished us with the following remarks, which we

quote in extenso :—

¢ In my opinion the too exclusive study of poetry is positively injurious in
its effects upon English, and, a fortiori, upon Hindu students.

~ Whately, in his Rhetoric, p. 216, says: ¢ Try the expef'iment .of .merely
breaking up the metrical structure of a fine poem, and you will find it inflated
and bombastic prose.’ In his foot-note on this passage he adds.: ¢ Hence the
impropriety of the practice, by no means uncommon, of learmng.a. la:nguage
from its poetry. It is like learning botany in a flower garden, “.Thlch_ 18 ﬁ‘lled
with, what are to the botanist’s eye, beautiful monsters, every variety of curious
and ornamental deviation from the simple form.’

¢ Dr. Crombie, again in his Gymnasium, makes the following remarks :—* To
see the language of * Paradise Lost,” and the diction of * The Spectat?r,’ blended
together, either in the narrative of the historian, or in the grave discussion of
the philosopher, would excite the risibility of a common reader, and to a person
of taste and discernment such a grotesque commixture of prose and poetical
phraseology could not fail to produce disgust.’

“(an it be thought, then, that the language of ¢ Cowper’s Task’ and
¢ Smiles’s Self Help,” when blended together, has a tendency to pl.'oduce less
grotesqueness in the letters of native students, or to excite less the.ris1bi1ity, and,
to some extent, the disgust of those who read them? The feeling of disgust,
slight as it may be, is not with the writers, but with the system, which fails to
make it plain that the language of ordinary life 18 prose and no‘.o pf'ose ru1.1 mad.”

We concur with Mr. Barrow in thinking that the turgid diction, which is so
often noticeable in native composition, is partly attributable to the injudicious
and premature study of English poetry. We would, therefore, do away altogether
with this first book, and restrict the study of poetry to the two classes immedi-
ately below the Matriculation Class. Complaints have been made of the price of
this book, viz., 12 annas, and we see no reason for compelling the pupils to
provide themselves with two distinct sets of prose and poetical readers. Such
poetry as 18 required may, we think, be introduced into the general series of
graduated readers, to which we shall refer hereafter. .

18. Having thus condemned all the readers now in use, with the exception

of Chambers’s Moral Class Book, we shall proceed to notice
Rel;d::ie':nd g::ﬁgxuc: some of those which have been suggested to usas substitutes.
Readors. Mr. Laurie’s Standard Primer and Standard Readers Nos. 1,
2,3, 4, 5, and 6 contain a great deal of interesting matter, arranged with much
skill, and the greater portion of this matter is of a secular nature. The .serie-s
is carefully graduatcd, well printed, and profusely illustrated, presenting in this



12

. .
latter respect a marked contrast to the readers now used in this Presidency,
which do not contain a single engraving. These books have also the advantage
of being very cheap, the price of the successive volumes gradually rising from
3d. to 1s. 4d. The series is, however, essentially an English series, and
would require much modification before it could be rendered suitable for this
country. Thus at p. 41 of the Primer there is a picture of Tom Hall sprawling
among the pigs, and the story, after describing his plight, adds that his * face
and hands were as black as a sweep’s.” In Reader No. 1 there is a lesson
on the  Fireside” at p. 10, and another on *Cain and Abel” at p. 27. In Reader
No. 2 we have the “Robin’s Yule Song” at p. 13, * Littlo Robin Redbreast” at
p. 16, “ Hay-making” at p. 81, * Sheep-shearing” at p. 8.2, and “ Butter and
Cheese” at p. 84. In Reader No. 3 we have the “Acorn” at p. 86, the *“Old
Oak tree” at p. 87, the *“ Whale” at p. 90, * Doubting Castle” at p. 100, and
the “Seasons” at p. 106. In Reader No. 4 we have the * Self-willed Pig” at
p- 27, “ Tommy and the Pig,” p. 28, the “ Robin,” p. 85, the * Robins,” p- 39,
and *“Old Dobbin,” p. 97. A very large amount of space is devoted to poetry
in the Fifth Reader, and in the Sixth Reader most of the selections, both in prose
and verse, would be sufficiently difficult for a Matriculation Class. Mr. Laurie
has made * literature in its various stages the groundwork and pervading spirit of
the plan” of his Standard Readers. In the Technical Readers he conducts the
pupil, “ by pleasant paths, to the threshold of the domain of science proper.”
This is also an excellent series, but here again we are confronted with difficulties
arising out of the fact that these books are written for English children. Thus
in Book 1, p. 25, the following passage occurs in a lesson on the cow:—* We
call her flesh beef, and eat it. Of her skin we make boots and shoes. Her bones
are cut into spoons and such small things.” At p. 30 a fly stands on the rim of
apotof jam. At p. 40 Jack talks of stewing hisbeef. In Book 2 there is a lesson
onamillat p. 34. In Book 3 there is a scries of lessons on the Geography of the
British Isles, such poetry as the “ Swallow’s farewell,” the * Robin Redbreast,”
and the * Homes of England,” and lessons explaining the power of steam and
how it acts. In Book -t there is a series of lessons on English History and the
Geography of the British possessions, and such poetry as the “ Lost Thimble.”
In Book 5 the History of England is continucd, and the Geography of Europe is
gone through ; and, in addition to a good deal of poetry, there is a series of lessons
on the elements, gases, balloons, a pair of bellows, ice, the sucker, the pump, the
diving-bell, the thermometer, heat, the stcam engine, and lightning. In Book 6
the History and Geography are concluded ; there are a few lessons on Physical
Geography ; three on money, capital, and competition ; a considerable number of
literary selections in prose and verse, and a series of lessons on original experi-
mental science, the telescope, sound, the hydrostatic press, combustion, the
compass, the inclined plane, the centre of gravity, photography, and the powers
of the air and water. Without minutely criticizing the literary selections, we
may observe that Swift’s Recipe to cook mutton, pp. 116, 117, is scarcely the
kind of poetry which should be put before Hindu boys.
On the dresser see it lie,
Oh, the charming white and rad
Finer meat no'er et my eye,
On the sweetest grass it fod.
Let the juck go quickly round,—
Let me have it vicely brown'd.

. 13 .
We do not think that Geography and History should be introduced at all into

‘our reading books, as the pupils study these subjects through the medium of

separate text books, and altogether in a different order from that fo.llowed: in
these books, and we have already commented on the difficulty of teaching .
physical science through the medium of English in any class below the present
fifth. Some of the lessons in the Sixth Book, such, ff)r instance, as the one on the
hydrostatic press, seem to us much too difficult even for the sixth class, but the

'whole series contains a very large number of excellent literary selections and

lessons on natural history, physical science, and social economy, which might be
utilized in the preparation of vernacular readers, and we understand -that
Mr. Laurie contemplates the preparation of such a series.
19. Similar objections might probably be made to all reading books pre-
other Readers pro. Pared in England. They certainly apply to Colling’s New
pared in England: Code Progressive Readers, which may be taken as a type of
some of the most recent publications of this class. No one has been able‘ to
suggest to us any English series really adapted to this country.. T.he First
Reading Book of the Clarendon Press Series by Marie Eichens, W.hlcl‘l is based
on the German system of Dr. Vogel, of Leipsic, contains much which is deserv-
ing of imitation. This system seeks— o
« First, to connect the object-lessons (which ought to be the beginning
of instruction in any well-organized school) with the first .exercises in writing.
« Secondly, to teach the letters by their sounds, not by the names which we
have been accustomed to give them, so that the sound of each single letter may
be the same sound that it has when pronounced in a word. .
' « Thirdly, as a foundation for correct spelling, to accustom the child
from the first to take each word as a whole, thus making spelling very much an

act of memory. o

« Last, but not least, to provide a pleasant and attractive less?on-bo.ok as
the school’s first gift to a child, one that will not weary him, but will begin by
reminding him of the cheerful pastimes of the nursery.”

But the book is altogether too babyish, and the earliest lessons refer to buns, -
a wind-mill, the swan, and the cod. The Oxford Reading Book No. 1 contains a
collection of extracts “drawn from a much greater variety of good modern authors
than has been usually attempted in compilations for children;” but the boo.k 18
expressly intended for ¢ little children,” and more th.tm I}alf the extracts .a.rfa pieces
of poetry. The Second Book of the same series is for junior classes, but\ it is mz.a.de
up entirely of history and poetry. Tancock’s English Grammar'and F{efa.dmg
Book may be named as a type of a new kind of reading book, which distinctly
recognizes the fact that different schools require different kinds of readers. .It.
is drawn up for lower forms in classical schools, and is to * the study of Engh-sh
what a Latin Delectus is to the study of Latin.” The reading lessons COIIS.ISt -
accordingly entirely of extracts, and there is a glossary explaining the meaning
and derivation of every word. If special English reading books are I:equlred
for boys in classical schools, a special series of such books must be still more
necessary for schools in this country.

90. Various attempts to supply this want have been madej in different parts

Readers propared in of India. We have already noticed the failure of the efforts

India. made by the Madras School Book Society. The following
4
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remarks on the publications of the Calcutta School Book Society and Howard’s
Bombay Series are extracted from a pamphlet published a fow months ago by
Dr. Murdoch :—

““ Series of the Calcutta School Book Society.—This society, established in
1817, was the first that produced school books, and has rendered good service
m its day. Its ‘Readers’ have a considerable circulation in the Bengal
Presidency. Their chief defect is that they are framed after antiquated English
models. Some of them have indeed been revised, but still they are far behind
the times. The English Spelling Book No. I, after the alphabet, begins with
ba, be, by, &c.; ab, eb, &c.; bla, bli, &c. This is sufficient to show the educa-
tional era to which it belongs. The same remark applics to Spelling Book
No. II., with its long columns of ¢ Words of four syllables accented on the
first,” &e.

“Readers Nos. I. and II. consist largely of extracts from English Reading
Books of the time of Mrs. Barbauld, Mrs. Trimmer, and Miss Edgeworth. The
sentiments are good, but the scenes are too English. A sparrow thus reproves
a redbreast :—

*Can thy weak warbling pretend to vie with the sprightly accents of the thrush and the
blackbird ; with the various melody of the lark or the nightingale, whom other birds, far thy
superiors, have long been content to admire in silence 2’ English Reader No. 1L, p. 54, Revised
Edition of 1871.

“ The following extract, in addition to the above defect, offends good taste.

‘ Frank Pitt was a great boy : ho had such a pair of fat chesks that he could scarce see out of

his eyes; for, you must know, that Frank would sit and eat all day long. First he would have a

great mess of rice milk; in an hour’s time he would ask for bread and cheese ; then he would eat

loads of fruit and cakes ; and, as for ment and pies, if you had seen him cat them, it would bave
made you stare. Then he drank as much as he ate.” English Reader No. 1., p. 6. )

“The more advanced books contain a number of interesting lessons, but

they are thrown together without system.
| * & L

“ One drawback to their popularity is the entire absence of any explanatory

notes.

“ Howard's Series.—This, which is published by the Bombay Education
Department, has a large circulation in. Western India and the Punjab.

*The Primer is a fair compilation, though susceptible of improvement.
The Second Book, especially Part II., is very defective. Many of the lessons
are diametrically opposed to the ‘sound principle of elementary education,
namely, that the contents of the book taught shall be, as much as possible, within
easy range of the pupil's comprehension and ordinary experience.’” The following
sentences from Part II. may be quoted as examples of ‘allusions to European
history’ unfit for a Second Book :— .

‘The ascendancy of Buckingham over the King was gonerally lamented. p. 14.

‘The contrast of character between Cavaliers and Roundheads is skilfully drawn by Lord
Macaulay. p. 15

* Schiller’s Poem * The Fight with the Dragon.” p. 20.

‘ The quarrels of the Guelf and Ghibelline factions made Italy desolate. p. 28.

* The Whigs carped at the King's speech. p. 48.

* You may contrast Lingard’s views with Hume's. p. 13.

‘ There was great astonishment at Clcon's success. p. 14,

‘ Horace was not a believer in Jupiter or Phacbus, p. 14.

* Sophocles was preceded by Zschylus. p. 77.
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¢ The two parts of the ¢ Third Book ' contain an anecdote of Aurungzebe,
the Queen’s Proclamation, and a lesson on loyalty. The remaining lessons con-
sist of English extracts, though now and then a fow sentences are added. Asa
whole, the series wants graduation, and is little better adapted to-India than
books published at home.”

‘We have not deemed it necessary to go through these Readers, which will
no doubt be carefully criticized in the Presidencies in which they are read, but
some of us are well acquaintéd with some of the Calcutta Readers, which were
formerly extensively used in this Presidency, but were eventually all discarded,
and we have but little doubt that the conclusion which will be arrived at every-
where will be that a fresh series of reading books is required for all classes
below the Matriculation Class. We deem it also unnecessary to discuss the
merits of such books as the Selections in English Prose and Poetry No. II., pre-
pared many years ago for the upper classes of Government Schools in this
Presidency, D. L. Richardson’s Selections from the British Poets, or Mr. Leth-
bridge’s Selections from modern English Literature, published at Calcutta in
1874. All these books contain poems and extracts which have been prescribed
at various times for the Matriculation examination in this Presidency, and the
general level of difficulty reached in the pieces selected seldom falls below the
Matriculation standard. Such books are, therefore, scarcely adapted for any
class below the highest; and they cannot be introduced into even the Matricula-
tion class, unless the pieces which they contain happen to be prescribed for the
Matriculation examination. In this Presidency the Syndicate has, for many .
years, declined to restrict its choice of subjects in language to particular text
books, and year by year, as fresh subjects are named, fresh text-books appear.

21. There is considerable diversity of opinion among the gentlemen whom

we have consulted, as well as among ourselves, as to the

Buggestions received .. . . )

with regard to Reading principles on which such a series of readers, as we have
Books referred to, should be prepared. Mr. Fortey thinks that no
very extensive changes are required, but observes that the fact that young boys
require to be amused as well as instructed has been hardly sufficiently recognized
in the preparation of our most elementary reading books. Mr. Bowers thinks
that, with a few alterations, the whole of the existing series might be retained
with the exception of the Supplement to the Fourth Book, for which he would

‘substitute Lovery’s Reader No. II. Mr. Kershaw makes the following remarks :

¢ My own opinion of school books is so much at variance with that of most people
that I am afraid it is of very little use to state it. However, I will just observe that
I attribute very little to the book used, and every thing to the teacher. I have
no faith whatever in the theories, of which Dr. Murdoch is the chief exponent,
that elementary reading books should contain lessons in agriculture and chemis.
try for the benefit of young ryots; in sanitation, ethics, arts,and sciences, poli-
tical and social economy, &c., for others. I would have elementary reading
books amusing and interesting, rather than moral and instructive. If I could
carry out my own views, I would give nothing but easy amusing fables and fairy
tales to the youngest class, and equally amusing, but longer and more difficult,
tales and stories to the two classes above. Then to the fourth class a continuous
story of some kind and a complete, not long, but easy poem. I think extracts
from all sorts of writers on all kinds of subjects utterly bad, and calculated to
generate a vicious and desultory style of reading. My own experience is that
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“ goody ' lessons, and so called instructive lessons in reading books produce no
practical results on the character or mind of a boy.”

Mr. Garthwaite’s views are as follows :—* What we want are books on the

model of the various Latin or French, &c., First and Second Books now in use
in England. The First and Second Books should be followed by books of easy
English extracts with vernacular annotations on the idiom, grammar, and allu-
sions, and with complete vocabularies. In the samo or in another volume should
be similar extracts in the vernacular for translation into English, and those also
should have notes and vocabularies. The main object of these books should be
not to amuse or to give general information, but to teach the language so as to
render the pupil capable (with some little occasional help from his dictionary®)
of reading any English work of moderate difficulty. lLet us concentrate our
attention on that, and work our boys up to that standard as quickly as possible.
The standard once attained, they will be in a position to get information and
amusement for themselves, for the whole storchouse of English literature and
science will be opened to them.  Now the majority leave school unable to read
any English book except what they have studied at school.  Can it be wondered
at then that after leaving school they generally give up reading ¥

Mr. Barrow has furnished us with a rough copy of a Poetical Reader for the
fourth and fifth classes, and a scheme containing suggestions for the preparation
of a Prose Reader for the same classes. In the latter he names cighteen of the

proposed lessons, and gives the titles of the books from which he considers that
turther sclections should be made.

22. The majority of us think that the main object in all the Reading Books
L L e i e o e e
o omntes with ste for reading. We consider it 0

great importance that the subject matter of the lessons should
be attractive and interesting, and the subjects which seem to us most suitable
are anecdotes, tales, biographies, travels, and natural history.  If such subjects
as morality, the laws of health, political cconomy, and physical science are
introduced at all, it should be, we think, very sparingly.  Descriptions of machin-
ery and chemical processes seem to us altogether out of placo in such books.
The series should, we think, consist of six readers. The First, Second, and Third
Readers, could scarcely consist entirely of extracts from standard authors, but
even in these books judicious adaptation would probably be preferable to
original composition. Great assistanco should be given to the pupil at this
elementary stage through the medium of the Vernacular, and there should be casy
exercises and dialogues containing conversational phrases for daily use. The
Fourth, Fifth, and Sixth Readers should, we think, be devoted entircly to extracts
from authors of established reputation, and should contain no matter contributed
by the compiler except notes, translations, glossarics, and a series of exercises.
Poetical extracts should, we think, be confined to tho Fifth and Sixth Readers, and
in these books the notes might be mainly in English; in the other readers all
explanations should be entirely in the Vernacular. Great judgment will be
required in the choice of the extracts. “Whoever,” says Johnson, * wishes to
attain an English style, familiar but not coarse, and elegant but not ostentatious,
must give his days and nights to the volumes of Addison.” Experience proves

* “ Really good English Vernacular School Diclionarice are another urgeat want.”
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that in this countr&, at all events, this dictum must be receivet.i with consider?bl'e
qualification. Mr. Lethbridge, in the Introduction to his Selections, has, we think,
successfully shown that the too exclusive study of Addison and of t}le writers of
the eighteenth century is attended with disadvantage to the Indian student,
because the English language has changed, and letters and essays are-no longe.r
written in the style of Johnson, or even of Addison. He also points out that it
is by no means easy to pick out suitable extracts fro'm.n?odern authors, because
the style of the nineteenth century is, from a multiplicity of causes, far more
difficult to a foreigner than that of the last century. These dlfﬁcultl.es. w.xll be
enhanced if the language of the Resolution of the quernment o.f Ind1.a is mt:er-
preted very strictly ; but we presume that, as the pupils advance in their studies,
gome latitude will be allowed in this respect, particularly with regard to nai:,ura.l
history and tgavels, much of the charm of which lies in the novelty of t.zhe subJect.s
treated of. In proposing six readers we have assumed that a reading book is
required for the class below the Matriculation Class. Accoxjdmg to the scheme
now in force, it appears to be the practice to devote two years to what are .known
as the matriculation subjects, and probably in this way a few feeble pupils suc-

_ceed in passing, who would fail if they endeavoured to do the work of the year

within the year, while others pass from the fifth class .withou!; going through. the
sixth. “We believe that in some schools the matriculation subjects of the provious
year are studied, and that in this way both the evils above .referred to are av01d?d.
It seems to us, however, that it would be better to provide the .ﬁfth class with
some book which would form a part of a regularly graduated series.

93. We bave devoted some time to considering whether it wqu]d be

s Entertsining POsSible to carry out Mr. Kershaw's proposal of making one
"“’I::"’n'" of the more advanced Readers consist entirely of some
It is well known that books which are very attractive to

English boys are not appreciated at all in this country. A Hindu considers it
a task to go through Robinson Crusoe or Lamb’s Tales frc'>m Shakfaspt.eare, but
he thoroughly enjoys the Arabian Nights, ?.nd sees nothmg: Ruerlle in 1:,hem.
Mr. Laurie has sent us his Shilling Entertaining Library, consisting of Robinson
Crusoe, Christmas Tales, De Foe’s Plague, Gulliverts Travels, Sandford and
Merton, Evenings at Home, the Swiss Family Robinson, ‘Selec.t Anecdo.tes,
the Pilgrim’s Progress, and the Vicar of Wakefield. In this series the Editor
assumes the right of adapting the original texts so as .to suit his .purI‘)ose.
tructions which are too involved and difficult are simplified,
modern words and idioms are substituted for such as have become obsolete
or nearly obsolete; and passages unsuitable to the young are expunged. f&ll
these books, except perhaps the Pilgrim’s Progresst might, we thl.nk, w?th
advantage, be placed in every school library, and if they were edited .w1th
vernacular notes and glossaries, it is possible that they. mlght. cox.ltrfbute
in some measure to give the pupils that taste -for reading Whl.Oh it is so
desirable to create. Nor do we see any great objection to the experlme.nt being
tried of occasionally substituting one of these books for the regulazt readmg book
of the class. Probably Gulliver's Voyage to Lilliput and Brobdmgnag, in the
form in which it is presented by Mr. Laurie, would be the most suitable of the
geries. This is the best portion of Swift’s greates't prose work, and th.e home];;
richness and simplicity of Swift’s style render him an author peculiarly wel

; lasses of a Zillah School. It may, no doubt, be objected
adapted to the middle classes ) 2

continuous tale.

Grammatical cons
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that this work is a satire, and it will be seen from another part of this report
that the objection is one which we are by no means disposed to underrate. But
all school boys read Gulliver’s Travels as a mere tale, and in this version nearly
all the satire is omitted. Even in the original work there is scarcely any
personal satire in the Voyage to Brobdingnag, and it requires some knowledge
of the secret history of the reign of George I. to trace some of the allusions in
the Voyage to Lilliput. Boys who have never read a page of English History
are scarcely likely to find Sir Robert Walpole under the disguise of the high
treasurer Flimnap, and Mr. Laurie gives them no opportunity of discovering that
the High heels and Low heels are Tories and Whigs, and that the Small Endians
and Big Endians are Papists and Protestants, for all this portion is left out.
It is obvious, however, that a perpetual course of even Gulliver’s Travels might
become rather wearisome, and it is on this ground that we suggest, the expedi-
ency of trying sometimes one and sometimes another of these tales.

24. It does not seem necessary that a separate series of Readers should be

Publication of  an compiled for each Presidency. The same English selections
Imperial serivs of Read-  Wwould do for all, and the notes and explanations, although
g Books they would be in different vernacular languages, might
contain the same matter. The most difficult books to prepare would undoubt-
edly be the First and Second Readers. It is obviously desirable that the whole
should be prepared on a regular plan, and this .can be attained only by their
being all compiled by one single person, or by several persons working under
the immediate supervision of a responsible editor. If the work is entrusted, as
we recommend, to one or several officers of the Educational Department, the
gentlemen selected for this duty should, in our opinion, be relieved of all their
ordinary avocations, and be prohibited from engaging in any other work, such
as University or General Test Examinations. We have no faith in work done
st odd moments by gentlemen jaded with teaching or examining. If, however,
it is decided to offer rewards for the books required, the prizes should, we think,
be sufficient to attract the most competent men. 10,000 Rupees would not be
too large a sum to pay for an imperial series of reading books. Of this amount,
Rupees 2,000 might be given for each of the elementary readers, and Rupees
1,500 for each of the four more advanced books; and if it were considered
desirable, the whole of this expenditure might be recovered in a few years by
including this charge in the selling price of the books. In either case, the
entire series when complete should be examined and reported on by Committees
assembled for that purpose in every Presidency. All the books, and more
particularly the earlier ones, should be full of illustrations,and both on this and
on other grounds it may be desirable that the series should be published in
England. The vernacular notes and glossaries would, no doubt, give some
trouble, but these obstacles would probably not be insupérable.

Lagrie's  Standard 25. Mr. Garthwaite makes the following remarks on the
Home Lesson Books subject of Home Lesson Books :—

“The system of ¢ Home Lesson Books’ in which the pupil has just what he
should prepare at home for the next day’s lesson, unencumbered with super-
fluous matter, is largely in use in such schoolsin Britain. And as native teachers
have at command but few means of subsidiary information in which to clothe
the dry skeleton of their lessons, Teachers’ Hand-books would be necessary. Boys
would thus get up at home the necessary foundation for the lesson, and on this
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the teacher, if assisted by such hand-books as I propose, would, by wvivd
voce teaching, be able to base instruction both interesting and solid.” Mr. Laurie’s
Standard Home Lesson Books are not exactly the kind of books referred to in
the passage which we have just quoted. Mr. Laurie’s object is to furnish
the pupil with a set of written exercises—*¢ first, to confirm and test the results
of instruction, and, secondly to secure neatness of mechanical execution,” and he
dwells on the importance of accustoming the pupils from an early age to write
on paper rather than on slates, of retaining a record of the work done by them,
and of accustoming them to perform their exercises without assistance. In all
this we entirely concur. There is, we believe, far too much teaching and too
little learning in many of our schools. The training school system in England

- has in some cases developed a style of teaching, in which the pupil passively

receives, with the least possible mental effort, whatever ideas the master may
choose to instil into him, and the influence of this phase of the system is by no
means unfelt in this country. The best corrective is perhaps to be found in
shorter school hours, and more preparation and paper work at home. We cannot,
however, recommend the adoption of Laurie’s Home Lesson Books. They are,
like all Mr, Laurie’s books, intended for English children. In one exercise, for
instance, the pupil is desired to write out the Lord’s prayer, in another to make
out a butcher’s bill. The most important of all exercises in this country are
translations. There is nothing of the kind in the whole series. If Home Lesson
Books are really required, they must be specially prepared, and be in harmony
with the general scheme of study. We doubt, however, whether any special books
are needed. The English Readers will supply matter for traaslation into the
vernacular, the vernacular Readers for translation into English. There will
also be other exercises in language both in the Readers and in the Gram-
mars. In poetry certain pieces will have to be learned by heart. In
Arithmetic and Algebra the text-books supply in abundance such exercises as
are needed. In Geography and History the home work must mainly consist in
getting up portions of the text-books with occasional map-drawing. In Euclid
the pupils will have certain propositions to learn, or be required to attempt some
of the deductions contained in their text-book. Occasionally also the teacher
may dictate passages to be translated or questions to be answered. In every
class there should be fixed days for different exercises, and whatever work is done
in this way shéuld be regularly entered in exercise books, dated, corrected, and
initialled.

26. Mr. Laurie has sent us a set of his standard copy-books. There is
nothing said in the scheme before us about, copy-writing, but
the neglect of penmanship in the schools of this Presidency has
been recently noticed in Government Order, No. 298, of the 2nd October, and
Mr. Kershaw has pointed out that in his division copy-slips are not used at all.
Mr. Laurie’s copy-books consist of an elementary series in 121 numbers, at two
shillings a dozen, containing text, round, and small hand, and a supplementary
geries of eight numbers at half a crown a dozen, containing miscellaneous letters,
business letters, complimentary letters, boy’s finishing hand, girl’s ﬁnishing
hand, sketch book for maps, and outline mags. Many of the letters contained
in the supplementary series are altogether unsuited to this country, and the
number contgining “ girl’s finishing hand ” would, of course, be useless, but the
elementary series secms to us a good one. We have had, hpwever, no oppor-

Laurie’s Standard
Copy-books.
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tunity of comparing it with any other series, and we observe that Mr. Kershaw
recommends a series of penny copy-books published by Messrs. Collins.

27. Thelarge print of Morell's Essentials of English Grammar is prescribed
Morell's Eesentials of 10T the first and second classes, and the entire book for the
Eoglish Grammar. third class. This book is a decidedly good work of its kind,
but we consider it utterly unsuited for the classes in which it is nowread. A
pupil who is construing ‘a fat boy ” and ‘‘a mad cat” in the First English
Reader, and who, even in the Vernacular, has not got beyond the most elementary
books, can scarcely be expected to understand such sentences as the following,
with which the book opens. '

“ Language is the natural medium by which we express our thoughts. It consists of a great
variety of sounds produced by the human voice, to which we have come to attach a particular
meaning.” para 1.

The book is full of sentences of this kind. Para. 43 at p- 25 is a8 follows :—

“If we regard the mode or manner in which an action presents itself to onr understanding, we
may consider it either as an actual reality, or as a possibility, or a8 a command, or as a wish, or
generally as an action wholly undefined. The expression of these different circumstances gives rise
to what are called the moods.”

The whole of paras. 27 and 41 may also be referred to, as well as such
expressions as the fundamental law of the predicative relation, the objective
relation, and the attributive relation in paras. 85, 86, and 87. * The same may be
said of many of the sentences given to be parsed. The very first exercise in
parsing is the following.

“ Alfred not only defended his bleeding country, but adorred humanity itself by his wisdom
and virtue.” p. 16. '

The boys at this stage are supposed to be ignorant of all history, and cannot
possibly know anything about Alfred. The phrases ‘ bleeding country " and
“ adorned humanity itself ** must, without a great deal of explanation, be abso-
lutely unintelligible. In so elementary a class probably the teacher himself would
scarcely be able to put such a sentence into the Vernacular. The following
sentences, which are given to be analyzed at pp. 50 and 51, seem to us utterly
beyond the first and second classes :—

“ Sir Andrew Freeport's notions of trade are noble and generous; and, as every rich man has
usually some sly way of jesting, which would make no great fignre were he not a great man, be calls
the sea a British common.” p. 50.

“ Who noble ends by noble means obtains,
Or failing, smiles in exile or in chains,
Like good Aurelius should he reign, or bleed
Like Socrates, that man is blessed indeed.” p. 51.
The following sentences, which are also all taken from the large print, seem
considerably beyond even the third class :—

“ When a number of subordinate sentences have reference to one common apodosis.” p. 64.
“ Now the feast of Passover was at hand.” p. 15.
“ Him the Almighty power hurled headlong."” p. 43.

The small print is read only in the third class, but even in this class the
pupils can scarcely be expected to understand such expressions asthe gerundive
form of the Verb, p. 8, or the references to the Latin, German, and French
prepositions at p. 14, or know what the author mecans when he says that a kind
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of middle voice is used in English, p. 25. TheyA may also find difficulties in
such examples as the following.

“The air expands and becomes lighter by heat.” p. 50.
“The crowded omnibus.” p. 65.
“ Robin Hood fought with Little John.” p. 66.

The main object of the whole book is to teach an English boy to parse and
analyze sentences as soon as possible. This is no doubt a valuable intellectual
exercise, but its chief use consists in giving the pupil some abstract notions on
language in general. What a Hindu boy wants is to learn something of the
peculiarities of one particular language, which differs entirely from his own in a
number of important particulars. These are, in a great measure, unnoticed
in this book.

28. The large print of Bain’s Higher English Grammar is prescribed for

Bain's Higter Englisn  {he€ fourth and fifth classes, and the whole for the sixth class.
Grammar. This work is also an excellent one, but it appears to us far
too difficult for the fourth and fifth classes. It was composed with more par-
ticular reference to the class of English Composition attached to the chair of
Logic in the University of Aberdeen, and in its entirety could scarcely be read
with advantage in any class below a junior F.A. Class, although, by omitting the
more advanced portions, it might be commenced in the sixth class. In illustra-
tion of these remarks, it may be sufficient to quote two passages—

“ The second class of Co-ordinating Conjunctions are the Adversative ; they place the second

sentence or clause in some kind of opposition to what precedes.” Large print, p. 65.
“That is the proper restrictive, explicative, limiting or defining relative, the relative of the

adjective sentence.” Small print, p. 23.

In many places the large print is scarcely intelligible without reference to
the small print. One peculiar feature of the work is a long list of Scotticisms
at pp. 197—200, in addition to which therc are passing notices of Scotticisms
scattered through the book, vide pp. 36 and 74. These are of no use to Hindu
students, although they are much in nced of similar warnings against blunders
peculiar to this country. Many Grammars cdhtain a few pages illustrating the
use of particular prepositions with particular words. This sort of information
is very valuable to native pupils, but there is nothing of the kind in this book.

Flomontary English 29. Mr. Garthwaite makes the following remarks on the
Grammars. mode in which English Grammar is studied in our schools :-—

¢« A similar remark applies to the English Grammars in use—books entirely
in English. Latin Grammars in Latin and French Grammars in French have
long retired from English Schools ! When were boys learning German ever
required to study its Grammar in a German dress? How preposterous, then, to
put into the hands of native beginners Grammars written in English 1”

We think that English Grammar should not be taught at all in the two
lowest classes, except through the medium of oral lessons of the simplest possi-
ble character. In the next class this subject should be studied more system-
atically with the aid of a text-book, written mainly in the vc?rnacular and
specially adapted to native boys. Mr. W. Morgan has sent us his Elementary
English Grammar, which was used for some time in the Goverflment Schools of
this Presidency, and we have also gone through Howard’s Rudimentary English

Grammar, which is in use in Bombay. Both these books have been specially
6
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prepared for Indian schools, and are in many respects better adapted for their
purpose than similar Grammars written for English children; but they are in
English, and would not be altogether what we wish, even if the vernacular
element were introduced into them. We have also looked into Laurie’s English
Grammar Simplified, Hall’s Primary English Grammar, Thring’s Child’s
Grammar, and Currie’s Rudimentary English Grammar. Useful hints may be
derived from these and similar books, but in their present form they are not
adapted to this country,
30. We have gone minutely through several more advanced English
Howard'sNew Grag. OTammars. Howard’s New Grammar of the English Tongue
,'r":;me"'m 4t English s used in the Government Schools of Bombay, the Panjab,
the English Verb. and the Central Indian Provinces, and demands special notice,
because it has been expressly prepared for the use of Indian schools. This book
has two great merits. It teaches the pupil that English belongs to the Aryan
family of languages, and shows him the kinship between the Aryan tongues. It
also occasionally notices the mistakes into which the natives of this country
are apt to fall. But the philological notes and discussions are much too numerous,
and far too learned for the clagses which we have now in view. Thus at p. 11
feei is compared with the French j’ai fait, the Italian io ho fatto, and the Portuguese
tenho feito. At p. 92 the analogy between English and German in such expres-
sions as two pair of shoes is pointed out. At p. 118 the Anglo-Saxon t6 sédhe
is compared with forsooth, and it is shown that old genitives in s in an adverbial
meaning are very frequent in German, as unverschen-s, of a sudden. At p. 119
it is shown that in Latin the ablative and accusative neuter of Adjectives are used
as Adverbs. At p. 122 the pupil is told to compare the English as with tho Latin
ut, also qua, quo, quam, quod, quum, the Greek ho-ti, and the German wie, “all
which words are by origin oblique cases of the relative pronoun, but have become
possessed of an adverbial and conjunctive force.”” There are numerous other
references to Latin, Greek, French, German, Italian, Dutch, Swedish, Anglo-
Saxon, Zend, Vedic Sanskrit, Arabic, and Persian at pp. 121, 122, 123,124, 131,
132, 135, 138, 141, 161, 173, 174, 175, 176, 177, 183, 186, 189, 203, 205, 206,
Part L, and p. 12, Part II. Occasionally the pupils are expected to enter into
obscure questions, on which Horne Tooke and Dr. Haug, the eminent Philologer
of Bonn, are at variance, and in which references are made not only to Anglo-
Saxon, but to Gothic and Norse, pp. 206 and 213. Then we have such terms
as gerunds, gerundial infinitives, p. 24, the dativus commodi, p. 24, and the
dativus ethicus, p. 25. On the other hand many points, which might be
illustrated by reference to native grammatical terms, are explained as if they
were matters entirely new to Hindus. What is described in Part II., p. 3,
as agglutination is perfectly familiar to every Hindu school boy under the nameo
of Samdsa, and absolute constructions, Part II., p. 34, are also well known under
the name of Sati Saptami. Mr. Howard has evidently very little respect for
writers on the analysis of sentences, Part I1., p. 32, and he avows that his aim
i3 not to teach correct speaking and writing, for that can only be learned by
reading the best books and conversing with educated men, but to explain with
philological precision the constructions commonly met with in English books.
We doubt whether this is the theory on which a Grammar should be written for
pupils who have not yet passed the Matriculation examination, and we have
reluctantly come to the conclusion that this Grammar, in spite of its originality

and merit, 18 not adapted for the purposes required. Howard’s Notes on the
English Verb contain a great deal of matter which is identical with the
corresponding portion of the Grammar. The examples of violations of the rules
are useful, but there is nothing in the book requiring special notice. |

31. Morell's Grammar and Analysis is in many respects well suited for
Morell's Grammar & the fourth, fifth, and sixth classes, but too much space is
Avslysis. given to the author's favorite subject—the analysis of
sentences—and not enough to Syntax, which is disposed of in five pages.
As an instance of unsatisfactory brevity, we may refer to the rule relat-
ing to collective nouns, p. 105. There is hardly any point more difficult
than this in English Grammar ; but the author gives only one example, and his
" rule and note together are comprised in three dines and a half. Some portions of
the book, such as the comparative table of tenses in English, Latin, Greek,
French, and German at pp. 123 and 124, and the references at pp. 13, 14, 17,
and 63 to German, French, Greek, and Latin are out of place in this country, as
Hindu boys cannot understand such terms as middle voice, supine, &c. Many of
the poetical quotations are also too difficult for boys below the Matriculation
standard, some of the examples bei;lg taken from Shakespeare, Milton, and
Spenser. The absence of a list of words with appropriate prepositions annezed
18 also a defect.

32. D’Orsey’s Grammar (Chambers’s Educational Course) was formerly used
in some of the Government Schools of this Presidency.
There is very little in it about the analysis of sentences, but
wo are very much inclined to agree with the author in the small importance
which he attaches to the sub-division of clauses under such heads as Conditional,
Adversative, Conjunctive, Introductory, Parenthetical, Accessory, p. 55. On
the other hand a good deal of space is devoted to important points, and some of
the matter is in advance of many other similar works. The rules regarding
collective nouns and the proper position of adverbs are particularly full, and
there are few Grammars which contain so numerous a collection of well-selected
quotations. The least useful part of the book is the one headed Phraseology,
pp- 153,156. It is intended to show the authors to whom we are indebted for
certain idiomatic phrases, but there does not seem to be any peculiar idiom in
many of the phrases quoted, such as ¢ wear clothes,” which is attributed to
Southey, or ¢ shake the head,” which is set down to Dickens. ¢ Hear a voice”
is ascribed to Byron at p. 156, but it is evident that the phrase, ifit is
idiomatic at all, did not originate with him, as in p. 153 it is put down to Milton.
There are other blemishes in the book, and the majority of us think that it is
not well adapted for Indian schools.

D'Orsey’s Grammar.

33. Hiley’s English Grammar i3, we believe, largely in use in some parts of
Hiley's EnglishGram. India. It is a bulky volume of 330 pages, and, as it contains
mar. no exercises, the pupil is apparently almost forced to provide
himself with a companion volume of “ Questions and Answers.” About half the
matter contained in the Grammar is unsuitable for pupils who have not matricu-
lated, and contains remarks on verbal criticism and poetry with advice to the
student on the attainment, retention, and application of knowledge. These
sections are avowedly largely made up of matter culled from Campbell, Blair,
Whately, Scott, and the Quarterly and Edinburgh Reviews, and the last lesson
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13 almost entirely of a religious character. The first half of the book is also
essentially a compilation, but it is in some respects fairly adapted to the three
upper classes of a Zillah School. The language is generally simple, the arrange-
ment clear, and the illustrations well chosen. There is also a good list of words
with appropriate prepositions. We have some doubts whether the chapters on
Pronuaciation, pp. 6—9, and Spelling, pp. 12—15, are likely to be of much use, a8
pronunciation and spelling are both better acquired by practice than by rule.
The introduction of the Saxon and Greck Alphabets at p. 4, the comparisons
instituted between English and Latin Grammar at pp. 48, 51, 69, and 88, and
occasional references to Greek and French at p. 64 and in other places are
inappropriate in this country. The author has an almost feminine predilection

for italics, and his language is often open to exception, as in the following -

sentences :(—

* Thomas Moore. .. wrote many poems, of which some of his early ones are highly objectionable.”
p- 280.
‘ Sometimes also the imagery will be enlivened, not only by particularizing,

ing the object presented to the mind ; thus, the Royal Psalmist says:
Salmon.” p, 237.

but by individuat-
“ White as the snow in

The necessity for such remarks as the following is not very apparent :—

“It is, therefore, improper to say, “ Give me them books."” p. 133.

“ Thus were a poet to say, * tenacious paste of solid milk,” instead of the simple word cheese, he
would be introducing a metaphor that was forced and inclegant.” p- 200.

“ He belongs to the house, say, He owns the house.” p. 171—See also p. 221.

In many minor points this Grammar scems to us Inaccurate, but it ig
scarcely necessary to go into further detail.

34. Sullivan’s “ Attempt to simplify English Grammar ” was used for many
. S:}:ga%: ﬁ;t:ﬁnél;: o years in our schools, and it is on the whole a good text-b
mar. Some portions are too elementary, as, for nstance, the animat.
ing hunt for nouns described in p- 12, On the other hand, the lustrations
drawn from the Proceedings of the Philological Society at p.- 94, the list of
words at p. 200 showing the affinity between English, Anglo-Saxon, Danish, and
(rerman, the specimens of Anglo-Saxon and semi-Saxon at pp. 203—207, and of
Middle English and Modern English at pp. 208—211, and the references to Latin
constructions at p. 87 are too difficult. The chapter on Derivatives, although

good, is perhaps too fuli, while the section on the choice of prepositions
at pp. 176—177 is too short.

ook.

o ., . ) .
35. Thring’s Principles of English Grammar and Thring’s Excrcises in
Thring's Principles GFaMmMatical Analysis are among the books sept to us for

of English Grammar. : : . .
exammation.  They are in no way adapted to Indian schools
y

a3 may be gathered from the preface, from which we extract the following
pertinent remarks :—

“ What is Grammar?

“That is the first thing to settle.
“Probably no familiar word is so diverse in its meanings to different speakers.
* Grammar to some scems to mean a history of 4 language, its origin, and changes.
““ A set of rules for speaking and reading a language. ’

““ A reservoir of all the words, idiows,

. usages, deviations from ugage ssible or impossible, to b
found in it. g¢, po P ) ¢
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“ A mizture of all these. In fact, Grammar is taken to mean anything that can be said about -
s language. And Grammars generally mix up, according to the . taste or kn?wledge of the
writer, everything pertaining to the language treated of—letters, spelling, punctuation, &ec. B

“ But, first of all, there is the broad distinction between Grammar in the sense o.f the commm;
thought—laws by which every language in the world is controlled—and Grammar in the am‘me o
the special laws of any one language.

« And, agsin, there is a vital difference in dealing with any one language as to what part of it
is to be taught, and to whom.

“ A Grammar written for a foreigner ought to contain very much that is useless, or worse, for.
the natives of the country. A foreigner wants to learn to speak and read, the others speak and

read with ease already.
« A Grammar written for the natives of a country ought, in like manner, clearly to follow out
a definite line.

« The writer is dealing with persons who already speak and read the language ; his !ausiness is
to sort, arrange, light up, and put in an intelligent conscious shape materials which exist; a very
different thing from supplying materials which do not exist as yet.”

36. Arnold's English Grammar for classical schools 18 another book wl}ich

. has been submitted to us. It is, of course, wholly unsuited

el for schools in this country, but it is deserving of some atten-

tion, because it contains a course of exercises constructed on a new plan. .“ I.n

most works of the kind the correction of errors is the task proposed; it 1s
here the changing of one construction into another equivalent one.”

37. Mr. Laurie, in his Outlines of Analysis, follows in the wake of Morel.l.
Lanrie’s Outlines of Lhere 1S nothing peculiarly deserving of notice in this
Analysis. book.

38. We have already intimated that in our opinion English composition
should be taught in all the classes with which we ha.v? to

t°h§:;’i:hhéimspt:£ deal, mainly by means of constant practice in trans]aixtlox.x.
ton In Laurie’s Easy Steps to English Composition, translatlm'r i8
entirely ignored. On the other hand, a good deal of space is ‘devoted t.o poetical
extracts to be paraphraSed. As the system of paraphf'asmg-ls one which exten-
sively proevails in this Presidency, some rema.rks. on this subJec-t may not be out
of place. In England, we believe, the pr.actlce is known only in vﬂlage. schools
and training colleges, and is tolerated in them solely because th.e pu}?ﬂs learn
no other language but their own, and cam.lot, therefore, bfa exercised .m tra.Ps-
lating. As far as we are aware, there is no country in lj]urope in which
foreign languages are faught in this manner. The practice seems 1.30. us
calculated to destroy all literary taste, and to accus.,tom. the pupil to a vicious
and artificial style, which has never existed in English literature. One of the
first lessons which a pupil ought to learn is that, if a great.master of style has
used a particular word, it is probably the best, and possibly ‘the only ﬁord
which he could have used. If he has placed a word in some partlcula.r position,
he has probably had good reasons for doing so. Under the paraphrasing system
all this is entirely lost sight of. The * words that breathf.a and thoughts that
burn” are travestied in the grotesque phraseology of an Ir'ldlan school boy, ?,nd
Shakespeare stands before us in rags, while Milton, maimed as well as blind,

limps past on crutches. 7
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39. Dictation exercises and paper work, coupled with general reading,
Yawrie's Mannal of S€€M to us the best correctives of bad spelling. Such books
English Spelling. as Laurie’s Manual of English Spelling may be useful in the
bands of a teacher, but no such books are, we think, required by the pupils.
Even in the hands of a teacher the book is one which would have to be used with
some discretion. Such sentences as “ the mill is still” © A Jew sat in our pew ”

* A lass rode on an ass ™ are scarcely the kind of exercises which are required in

this country.

40. We are inclined to think that for the present Bain’s Grammar may be
Pablication of an Tetained in the sixth class, and that for the two next classes
wmperial Serios of Gram- ~ Sullivan’s Grammar is on the whole the best suited of those
which we have examined. We recommend, however, that a
Grammar be specially prepared for those classes in which this subject should,
according to our view, be studied in English. Such a Grammar should, we
think, be less philological than Howard’s, less analytical than Morell’s, less
philosophical than Bain’s, less critical and historical than Hiley’s. It should,
we think, contain numerous exercises going thoroughly into the commonest faults
of native composition, and dealing largely with those peculiarities of construction
and idiom which Hindus find it so difficult to master. Every one is familiar
with the mistakes daily made by all beginners with regard to the Interrogative
form of the verb and the use of the superlative, but every one does not know that
the proper use of the article is in many cases never acquired at all by even the
most advanced students. A considerable knowledge of what may be called the
morbid anatomy of the English language seems essential to the production of a
Grammar really adapted to this country. We recommend that the same arrange-
ments which we have suggested with regard to the Readers be adopted with
regard to the two Grammars which we have proposed. If, however, it is consi-
dered more expedient to offer rewards open to all, than to entrust the work to
picked officers of the Educational Department, we recommend that a prize of
Rupees 1,500 be offered for an Elementary Grammar, to be first prepared in
English, and then adapted to all the Vernacular languages of India, and one
of Rupees 4,000 for a more advanced Grammar written in"English.
41. We now pass on to Geography. According to the scheme of study the
Hughes's Geography definitions and geography of the Madras Presidency are
1o the mso of Begianers. taught orally in the first class, and in the two next classes
the pupils study the large text of the Manual of Geography in the Vernacular,
The only English text-books in use are therefore W, Hughes’s Geography for
the use of Beginners and Duncan’s Geography of India,.which are prescribed
for the fourth and fifth classes, and which are, we presume, revised in the sixth
class, although neither the subject nor the text-books are named. Hughes’s
Geography is an excellent book of its kind.

It is quite up to date, and is very
cheap, the price being only nine pence. There is, however, rather a sameness

of typography, owing to which the most important features of the Look do not
readily attract the eye. The book seems also rather too clement
three upper classes of a Government school.
disproportionate space is allotted to Europe
while Indiais disposed of in threc pages, but
through the medium of angther text-book, t

ary for the
It has been objected that a very
, and especially to the British Isles,
as the geography of India is studied
his is not altogether a disadvantage.
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42. Duncan’s Geography of India is an intcresting and well-written boo?,
Dancan's Geography 8DA i8 in many respects very well adapted to the classes in
of fndia. which it is used. Mr. Garthwaite remarks, hqwever, tl‘lafz 1t
needs division into lessons, arrangement, classification, anc} the use of stmkmgf:
type. At p. 12 it is stated that ¢ Hindustam or Oordoo is the Vernaculzzr o
the Mahometans throughout the country.” If this means that. all Mahome anz
speak Urdu, and that Urdu is synonymous with Hmdus'.cam, tl.ns statemex}z ,
is incorrect. The Mahomedans of the Deccan and of this Pf-esndency speak,
not Urdu, but Dekhni, which is another dialect of- Hindustani, and there are
many Mahomedans in different parts of India who speak no lan'guage l?ut t}.xe
Hindu ‘Vernacular of the district in which they live. Hindee is described in
the same page as * a dialect of Hindustani.” Uriya ‘ is not named amongrtﬁ:;
languages of India at pp. 12, 13, although, accor(.img to th.e 1ast,. 1.‘ep0 o
the Orissa Missionarigs, it is the Vernacular of six a,nd.a half .mllhons. .
is also unnoticed at p. 22 among the languages of t}us Pre'sul.ency. The
Native States and foreign possessions are not kfapt suﬁimently distinet. Thu.s
Mysorc and Coorg are treated as politically forming a part of t.he Mad;as P:es1-
dency, and the French possessions can be traced only by referring to t ve noflz:;i:
of South Arcot, Tanjore, Malabar, and Burdwan. In th'e account given o
Ganjam District at pp. 97, 28, Chicacole is said to be- the chief town, and 'Go?msur’
is spoken of as the chief town of the Goomsur Ze.mmdary. The Dowlzu.sln allluri
anicut is described as having been recently built, and from t]}e wa.1§:1 nw 1(;
Nursapore (spelt Nursipore) and Maddapollum are mentioned, it cc;u ‘ S(.zatrcle{a i
be inferred that they are really almost one t?wn: - There ar;e also ot 1{3(1) 3mlsi1 at 3
in spelling, such as Prabratiya, the mountamn dialect oij l\epal,. p. b {) cb utll-
ram, pp. 16, 24, chuttram, p. 158, and s.uch et.ynl(iloglis as Sin-k 1a-‘a , r)1~e
lion’s mouth, p. 4, and Sanscrit, Sancta scm}?tura, p- lfB. lhe.z statem‘etlt fmt p. ‘_g,
that all the agricultuml labouring population of this Pl‘@Slde.ncy live 1110rr:(111(i
walled huts with thatched roofs, does not apply to larg? p01't{ons of the Cede L
Districts. A modern Geography of India should,rwe trhmk, give the nar’%(;ls 0
the ancient divisions, such as Anga, Vanga, Kosala, Vidarbha, &c.b t telse
names are constantly occurring in the Ramayana and Mahabhar.atfw, 1;) A 1’e
pundits who teach these books know nothing ofgeogra})hy, and as it ls(;lo ody f
business to attend to this point, these names remain to many students as

mythical as Mount Meru.

43. We have examined several general Geog'mpl%ies with a vie\’v to ascertain
whether we counld find one superior to Hugyhes 8 Gcogx:aphy.

oflt(h‘:;mgllnggtg?xo%?fnhg The Manual of Geography of the Clu‘ls.tmn. Vernacular Ld\}ca-
cular Eucation Bocle®:  tion Society was formerly read in Enfghsh in the upper cla:\s;s
of our Zillah Schools, and is still used in the Vernacular in the lower classes. Mr.

Garthwaite makes the following remarks on this book :(—

¢« Of the Geographies now in use, the Vernacular Education Sc;cxelty’slm'z :zn
improvement on Clift’s, the work formerly allowed ; but any oneGW 10 m,ls m thg
teach from them knows how ill-adapted they are for: tea,chlng'.dd1 e&g!‘ﬂ;p ;:5 11b Ie
only branch of physical science professedly taught"ln our Mi e-d assﬂ .t ¢ 10012
but it is so taught as to exclude nearly all the physical selence, and so as to maI:o
it & mere string of names with some unconnected factg, wvvhlch, rﬁst'mg 111P‘;f;ed
basis, and having no assoclations, are forgotten almost as soon as they are lea .
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The physical geography of.a country will in general explain much of its political
and industrial geography, and even, as Guyot long since showed, of its history.
‘Moreover, if geography is to be understood and remembered, two plans must be
worked conjointly in teaching it : knowledge must not only be built up syntheti-
cally commencing from physical facts, but also classified analytically 8o as to be
the more easily retained, and frequent use should be made of comparison. For
want of this classification the boys taught in our schools retain scarcely any
thing of that geography they every week spend hours over. Take the case of
productions and exports. Under each country in the ¢ Manual of Geography ’
is given a list of those, yet few boys, except when fresh from the lesson, can
enumerate correctly the productions and exports of any country. Whet, how-
ever, the principle of classification has been resorted to, all the countries pro-

ducing coal, say, being classified together, all those exporting cotton, those.

famous for fine breeds of horses, or as the native countries of particular animals,
and so on, boys have been found to retain the facts for years. So with popula-
tion and size of countries, the length of rivers and height of mountains, countries
and towns noted for manufactures, as naval stations or great commercial sea-
ports, for battles, and so on. Indeed the principle of classification should be
continually resorted to, and if the facts, before being thus classified, have been
trained out from their physical causes, three years of such instruction in geo-
graphy would leave pupils in possession of a systematic knowledge of much more
geography than is now jumbled together, rudis indigestaque moles, in their heads
after seven or eight years of learning from the present books on the present sys-
tem. If now the books in use be compared with what I have above said, their
defects will be apparent. The ‘Manual of Geography ’ makes an occasional
attempt at something like what I have described, but not on any systematic plan,
nor does it, when doing so, appeal to the eye by bold type and striking arrange-
ment—most essential features.

““ There are two other defects. Much is given that might be suitable in a
work of reference, but is out of place in a school book ; for instance, long lists of
mere names and arrays of figures that can never be remembered. Mere names

should never figure in a school Geography ; the situation of a place that has no .

fact connected with it worth recording might advantageously be left unlearned,
or if it is to be learned, can be learned best from the map. '

“Then, again, important facts are omitted; the account of the Madras
Presidency, for instance, is most meagre, and that of Bombay still more so. Time
fails, or numerous instances might be given.

¢ Moreover, the book seems to have been c’ompiled from third or fourth hand
authorities, not very reliable ones either. From the accounts of the Austrian
and of the Turkish Empires no one would gather the truth as to the real
relations subsisting between the Emperor or the Sultan, and the various states
respectively under him. The accounts of those countries, and even of Italy
and Germany, refer more to a state of things now obsolete (or never existing)
than to the present. This also is strikingly the case in the account of Japan.
S0, too, the account of Africa is far behind modern knowledge. It would be
easy to add instances if time allowed, e.g., the distance of the earth from the
sun is given at the old 95,000,000 of miles.* Even in India the obsolete divi.

* This has been corrected in the last edition,
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stons of the Moghul Empire are needlessly obtruded ; the railways are scarcely
mentioned ; Ootacamund is put in the district of Coimbatore; of the Central
Provinces a very unsatisfactory account is given, and places one constantly
sees mentioned in the newspapers are omitted—Coonoor, Nynee Tal,
Mussoorie, &ec. o

“ There are also positive errors not a few ; Tellicherry, for instance, is given
as the chief town of Malabar, and Trichoor of Cochin ; Mysore (p. 59) is given
as a protected state under the Madras Presidency ; the Nayars are said to have
a custom of scveral brothers marrying one wife! If such mistakes are made
‘near home,” how much reliance can be placed on statements made respecting
¢ far off ¥

¢« Another feature I do not approve of is the references made to persons,
facts, &c., quite out of the scope of the knowledge of Indian school boys, and
concerning which no explanation is offered. ¢Frederick Barbarossa,” the
¢ Teutonic Knights,’ the ¢ Durani Empire,’ ¢ Charles XIL.,” ¢ Soult,” ¢ the Ancient
Campus Martius,” Don John of Austria,” ¢ Mahomet Ali,” ¢ Saladin,’ &c., all
come in like shadows, and they so depart. In Indian school books knowledge
should not be assumed in this way. o '

“ Lastly, the names of places should have had their pronunciation given.
For want of this many of them are now habitually mispronounced even by the
teachers.”

We concur generally in these remarks. The information given in the
Manual is often copious and interesting, but the style is poor, and the facts are
not so well arranged as they might be. One excellent feature in this book is the
introduction of woodcuts, but although these are judiciously selected, some of
them are wretchedly exccuted. Cairo at p. 164 is a mere smudge, apd the
Aurora Borealis at p. 181 is, if possible, worse. The bad paper on which the
edition of 1873 is printed also detracts very much from the appearance of the
book. One strong objection to the adoption of this Manual as a text-book .for
Government Schools is that it is full of allusions—we may almost say offensive
allusions—to Christianity. At p. 9, for instance, it is stated that ¢ Christianity
is the only true religion; Mahomedanism, Buddhism, ‘and Hinduism are the
principal forms of religious errour.” At p. 103 the pupil is told that * the peopl.e
of India ought to embrace Christianity themselves, and ent.ieavour to spread it
among others.” Other passages of a similar character mlgh.t‘be quote.d from
pp- 8, 10, 14, 21, 23, 103, and 212. There is a smaller edition of this book
called the OQutlines, which does not call for any special notice, as it merely
consists of the large print of the Manual. :

44. Mackay’s Outlines of Geography is, as regards paper, type, anc‘l arrange-

Mackay's Outlines of TENt, far superior to the Manual. It is also 'cheaper, being
Geography.- priced one shilling. Although purporting to be an elementary
Geography, it contains more matter than Hughes’s Geography, and, as regards
strings of mere names, it is sufficiently full, perhaps too full fo'r the purposes
required. The prominence which it gives to the river systems is a useful fc.sa.
ture in this book; but, with this exception, physical geography does not receive
sufficient attention. The edition with which we have been furnished was publish-
ed in 1870. Strasbourg and Metz are accordingly spoken of as belonging to
France, and Napoleon III. as the reigning Emperor. But in many instances

the statistics are not up to date, even with reference to 1870. Thus at p. 12
8



30

the exports, imports, revenue, expenditure, and national debt of Great Britain
are given as they stood in 1865 ; at p- 84 similar figures for Canada relate to
1860. Generally speaking, nothing is said about the form of government in
the countries described, and the provinces are either not named at all, or are
only incidentally alluded to. Thus under the head of Turkey there are inci-
dental references to Albania, Thessaly, Bulgaria, Roumelia, and Servia, but
under the head of Austria there is not even this. Exception may be taken to
the statement at p. 54, that the Hindus are for the most part Brahmins, and
to Ceylon being described at p. 99 as omne of the seven presidencies of India.
There is a chapter on sacred geography, which is not wanted in secular schools.
On the whole the book seems to us too dry and meagre.
45. Clyde’s Elementary Geography is also unexceptionable as regards
Clyde's Elementary P3PeT, type, and arrangement. It is larger and fuller than
Geography. Mackay’s, but is more expensive, being priced eighteen
pence. The distinguishing feature of this book is its admirable bird’s-eye view
of each continent and country. The cxplanations given of physical facts, and of
the connexion between these and other classes of facts, are often clear and
striking. As instances we may .quote the explanation of the reason why
musquitoes, although unknown in England, make their appearance in the
Arctic regions, p. 6; of the difference in the rainfall of tho different zones,
p- 6; of the effect which carboniferous rocks and a temperate climate have in
producing an industrious and powerful nation, p. 17, and of the reason why the
vine flourishes on the southern slopes of the Carpathian mountains. Political
geography is also far better taught in this book than it is in Mackay’s Outlines.
Every thing is brought up to date, and when necessary a glance is cast at recent
events, which have changed the Geography of Europe, and which boys in the
upper classes of a Zillah School will probably not find in any of their text-books.
The various stages by which Italy, after being the most divided country in
Europe, has, between 1858 and 1870, attained to unity are, for instance, clearly
shown at p. 87. The different kingdoms, duchics, and provinces which consti-
tute the Austrian Empire are all given at pp. 72, 73. Some acquaintance with
the names and position of the ancient provinces of France is almost indispensable
to the intelligent study of history. Nothing of this sort is to be found in
Mackay. This book gives just about what is necessary under this head, and it
mentions, which the other book does not, that modern France is divided into
departments. As in Mackay, there is a chapter on sacred geography, which is
not required. '
46. Laurie’s Primary Geography in three parts is’ a book of a much more
elementary character than any of those which we have been
reviewing. Even if translated, it would not be at all adapted
to the junior classes of Indian schools, as Great Britain fills the whole of
Part IT. and nearly half of Part III. The plan of Laurie’s Manual of Element.-
ary Geography is a very good one for England, the British Empire and the
various possessions of the English Crown being given in great detail at the
beginning, and sacred geography being minutely gone into at the end ; but this
arrangement is not a good one for India, and there is nothing specially calling for
notice in.the book. Hill’s Geography of India, which also belongs to this
geries, seems to us greatly inferior to Duncan’s Geography. The Madras
Presidency, which is the most important part here, i disposed of in ten pages,

Laurie's Geographie.
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and the book concludes with a sketch of Indian History, too short to be .of any
practical use. The spelling in many parts of the book i.s open to exception, a;a;;
“ Shateyas,” the second of the four great classes of Hindus, p. 27,  Bats,
wandering minstrels of Gujerat, p. 40, and ¢ Affgan,” p. 18.

47. The conclusion to which the majority of us have come f;o 18 that
Gonclusions arrived Clyde’s Elementary Geography shm?ld be s.ub'stltuted for
at by the Committee [ yoleg’s Geography. Some of us think that it is rather too
;’"l‘?::em ot full and minute for the classes with which we have to deal,
but it must be remembered that there is a probability of. the' Matricula‘,tion
examination in general geography becoming a final examination; and if an
additional class is introduced, as we have recommended, betwe;exl. the.present third
* and fourth, the pupils will have four years for 210 Ies.;sons cc?rr.lprlsed m 156 page?.
For the Geography of India we recommend a revised edition of Mr.‘ D'uncan 8
book. In this subject we think that each Presidency should have 1t:°1 own
text-book. A pupil ought to have a tolerably minute knf)wledge of: his own
Presidency, and a more general knowledge of the other POI‘tIODS of India. T}%IS
object cannot be attained by the adoption of an I‘mpf.mal Geography of India.
It is to be regretted that neither of the text-books Wh}ch we have reco.mmended
contains a single engraving. In this respect useful hints may be derived from
such old-fashioned books as Goldsmith’s Grammar of Geography. Every school
should be provided with large coloured engravings of the .va.metles of ‘the human
race, the costumes of the principal nations, strange animals and birds; such
natural phenomena as the Aurora Borealis, the mirage, volcanoes,. gfaysers and
water-spouts ; sketches of scenery and celebrated to.w.fns, of such. buildings as the
Kremlin and the Taj Mahal ; such scenes as ships sailing among icebergs, ?,ledges
drawn by reindeer, a harpooned whale upsetting a boat, a caravan su.rpnsed by
the simoom, men collecting eider-down being hauled up and'down in baskets,
a prairic on fire, a Spanish bull-fight, a slave market, tbe.bastmado, &e. Thfj;
engravings should be hung up on the walls or bound up in volumes, and sho
be frequently referred to in connexion with thfa geograp}ucal .Iessox.ls. ' .
48. Theimportance of good school maps 1n connexion with this subject nee
scarcely be insisted on. The following e?rtract from Mr.
Mope. Garthwaite’s report shows that there is considerable room for
lmPr?‘V 'i‘r;:: Zf;ems the place to say a word on the maps in use. Even the Eng-
lish maps are not the best for schools ; they.a.re too crowded. It would be well
if one specimen of each series of maps published at home.(they are not x?mny)
were sent for and a selection made of the best. The Eng:hsh maps o,f Indla. are
the worst that come out to us. But the Map of India (Symonds’) spemjall.y
prepared in this country for Government is utterly bad. . .In the first pl?.ce ;t is
very badly drawn and lithographed; secondly, the p?s1t1on of places is often
incorrectly laid down; thirdly, the selection of places s often bad, places 0. no
importance being put in, and others of importance left out ; and, f‘ourthly, 1t is
obsolete. Instead of the Presidencies and Lieutenant-Governorships, &c., and
the various Native States being clearly marked out, it is attempted to show th.e
obsolete divisions of the Moghul Empire. (I say attempted, because the map is
not reliable in this respect.) One tries in vain to trace the Madras P.re?s.ldency
or the Nizam’s Dominions. Even the Collectorates shqwn are the divisions of
twenty years ago, and where changes have been made in this respect they are



quite unrecognized. The railways, too, are left out ; so, too, are many places of
historical interest, while the physical features of the country are not at all effec«
tively brought out. Altogether it is impossible to teach Indian Geography well
with this map.”

Mr. Barrow also speaks to the same effect: *“ Most schools are very badly
supplied with maps and suitable gazetteers and geographies. I can at least
speak for the Calicut and Rajahmundry Provincial Schools, neither of which con-
tains half the number of good maps they should bave. Outline maps of every
country should be supplied. We have not one such map at Calicut.” We have
not gone into the details of this question. There is no information before us
as to what maps are actually in use in different classes of Government Schools,
and no conclusion could be arrived at as to what are the best English maps,
except in the manner indicated by Mr. Garthwaite. With regard to Vernacular
maps, the Public Instruction Reports of the last two years show that great pro-
gress has been made lately. Vernacular maps have been completed of all the
districts except Ganjam and Vizagapatam ; arrangements have been made for the
preparation, by Mr. James Wyld, of complete maps of Europe and Asia with
‘Tamil names, and the execution of similar maps in Canarese and Malayalam has
been entrusted to the Bisle Mission Press and its agents in Germany.

49. In History the only English text-books prescribed are Morris’s History
o Criiciams_ rocoived of India for the fourth class and Collier's History of the

' * British Empire for the fifth class. We presume that it is
intended that these books shall be revised in the sixth class, although this is
not expressly mentioned. Before stating our own views we shall quote the

criticisms which we have received on this part of the scheme of study. All that .

Mr. Bowers says is as follows :—

‘“ Morris’s History of India is not a good text-book, yet I am unable to
suggest another which would not be open to as much objection. The defects
of Morris’s are the little attention given to specially Hindu history, the profuse
military details, and the confused arrangement. A good History of India, suited
for junior students in clear, simple, idiomatic English, has yet to be written.”

Mr. Garthwaite’s remarks include the vernacular histories, but we shall
quote the passage as it stands :—

o Regarding the histories in use. Those I have met with are Morris's
Hfstories of India and of England, either in English or the Vernacular, Collier’s
ngtory ?f England and the Brief Sketches. The Histories of England are
Wmt’ten m a puerile style, Morris's especially so, and have the usual foolish
stories. I would suggest that for English History the new School History of
Englfcmd, recently published as part of the scries being issued by the famous
E.nghsh Historian, Freeman—a work not compiled second hand, but drawn up
direct from original sources—be adopted and translated. I say translated
because I think that in classes below Matriculation, history can be studied ir;
the Vernacular. At best boys get but hazy notions of history, and if the misti-
ness that aries from their imperfect and incorrect knowledge of }},nglish be added
tI}e result is likely to be very nearly worthless. Morris’s History of India is;
disfigured by an attempt at fine writing, and the British period is the only part
where anything is told with sufficient distinctness. I find boys who have gone
carefully through this book have but vague and scattered ideas of the history of

Tndia prior to Clive. An attempt to give a more complete history than has
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hitherto been given in any one book is made in Dr. Pope’s Text-bvok of India,
but that work is too large fcr lower classes, and, moreover, is not free from inac-
curacies. If Dr. Pope would prepare a reliable condensation of his work with
a better series of historical maps (for these are almost essential in teaching

 history) we might have a chance of a useful book. As far as possible original

authorities should be consulted. No mere verbiage of descriptive fine writing
should be allowed.

¢ As for the ¢ Brief Sketches’ I have not a copy by me to refer to, but my
opinion of them is that they are utter trash, as full of prejudice as they are
of false history. Translations of small works, like ¢ Freeman’s Introduction to
General History,” should be substituted for these milk-and-water treatises. In
those you would get reliable information and sound views of history.

“A good deal of history might be taught by substituting well-written
historical biographies for some of the trashy stories in our Vernacular Reading
Books. Historical wall-maps and genealogical and other charts should hang
open on the walls of school-rooms.”

Mr. Barrow does not enter into the merits of either of the existing text-books,
but considers our present mode of teaching history radically defective :—

«In an article entitled ¢ Teaching History Backwards,’ the Indian Observer
of July 29th, 1871, says: ¢Of all subjects that are badly taught in English
schools, history is that which is taught worst, especially English History.
Some confused ideas of Canute sitting on the beach, of Alfred the Great minding
the housewife’s cakes, and of King John signing the Magna Charta, with a back-
ground of Henry the Eighth and his numerous wives in various stages of decapi-
tation, represent the ordinary school boy’s knowledge of the history of his
country.’

¢ This is perhaps rather a flippant way of putting the matter, but I fear it
is only too accurate.

« The article goes on to say: ‘It may be a right method of teaching the
history of ancient empires or peoples to begin from the earliest times and take
the scholars down to the latest. But with regard to our own history, or the
history of any contemporary nation, we believe it to be a great mistake. Mr.
Francis was right in having his son taught English History backwards. And
the great knowledge of constitutional history and acute perception in current
politics that Sir Philip Francis displayed showed the wisdom of his father’s method.
One reason appears to us alone sufficient to establish the superiority of teaching
modern history backwards. It is of far more use to a man to have a correct
knowledge of his own times and their immediate antecedents, than to be even
well informed in the politics of his remote ancestors. We admit, of course, that
without a knowledge of the earliest history it is impossible fully to understand
the phenomena of our own day. But how many boys can be so thoroughly
instructed ?  And if it is not impossible, in the ordinary course of a school educa-
tion, to give this thorough teaching, would it not be wiser first to impart the
more useful and necessary knowledge? Many boys, after they leave school,
from want of time or inclination, let their knowledge remain much where their
masters loft it. This is especially the case with the poorer classes, They

would, we think, find a knowledge of the present and immediately antecedent
9
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hlstm"y of their nation far more useful to them ag citizens, than even an acéuxate
acquaintance with the doings of past generations.’

 What a pity, then, that no one in the Educational Department has had the
courage to give a more intelligent system to the Indian schools. But no. On
the).7 go in the old groove. The younger the boy, the lower the class the. more
ancient are the dry records that he is compelled to learn as history. ii}xcept for
t-hfa lgguage they are written in, and for the difference of names, the School
HlStOl‘l(?S used here are exact counterparts of those used in England’. Boys are
taught in the village schools a meagre chronicle of some few facts, chiefly of a
personal nature, ?elating to Akbar, Jeltangeer, and the rest, and there it ends.
If they know the name of the nation under whose rule they live, for even that
amount of useful knowledge they have to thank some one else. These modern
:]I:jd kgnr.oxxl.an’c.ic times are not treated of in the school curriculum. Now we
En;llist]i:s 18 simply a blind unreasoning imitation of one of the worst, features in

“The al.)ove seems to me to go to the root of the matter and to point out a
great defect in the way history is taught in our schools. The whole of the text-
books want revising both in history and its cognate subject, geography.”

50. Morris’s History of India is read in our schools, first in the Vernacular

Morsice History o and thte]il) in English. It seems obvious that the same history
cannot be equally well adapted to every age a

of progress, and there is but little doubt thzt this hist?ry%s b?g:eiv:z:;a f%:
young boys than for more advanced ones. Sir Alexander Grant, when he was
n this Presidency, condemned it as being a * congeries of facts”’ and recom-
mende.d the introduction of some text-book, affording more food f:)r thought and
reﬁectlon: ' The Hindu period is disposed of in ten pages. Nothing iscsaid of
fhe Aborigines and the successive waves of conquest in early times. The Vedas
?;edl(;?' even namefi. There .is not the slightest allusion to the rise and decline of
N ;Weelzn::h ;heA Jains, th; orgin of the temples of Southern India, the distinction
o . .ryan. an non-Aryan. races, and the light thrown on the early
ustory o India by its languages, coins, and inscriptions. Hindu literature and
philosophy are alt.ogether unnoticed. The Mahomedan period occupies only 22
pzigtes. . Nothing is said of Mahomedan literature, although we are under great
gf :E:%OI}; t}c: some of the Ma.homedan historians. The book is mainly a bistory
o e nT }:se :l(::‘qu:st o.f India, and is full of animated descriptions of battles and
. ; e, tira 1ve 18 generally clear, and not encumbered with too many
o & Plion may be taken to the tone of a few passages. Thus the
ollowing remarks on the character of the Hindus occur at p. 7.

* Their most common failings are timidity
?

They do not, however, appear to live accord
word, from principle.”

It seems rather hard to com
as the above.
schools.

“ And, far above all, the
10 bud and blossom so long as

untruthfulness, indolence, and litigiousness. * * ¢
ing to any fixed standard of goodness—to act, in &

o \ pel every Hindu boy to repeat such sentences
e passage with which the book closes is out of place in secular

good' seed of our glorions Faith has been sown, und it will never cease
India has a name among the nations of the earth.”

The ‘ .
nions is inagzz‘;ltlglven of the mode in which the English extended their domi-
indefensible. ane al too favourable to them. Many transactions, which are totally
»are glossed over, and the general spirit in which the history is written
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18 sho‘wn in the following remarks on the growth of the English Empire in India,
which occur near the close of the volume. '
“We have seen it steadily increasing from year to year, until, for wise and good \pnrposel, it
has been permitted by the Supreme Raler, who orders every event in history and in life to reach its
present gigantic limits. This permission has undoubtedly been granted for the benefit of India.”

p- 290. .

5T. Wo think that Morris’s History of India should be replaced by some
Hunter’s History of I0OT® suitable book. The bulk and price of such Histories as
Tndia. - those of Marshman, Murray, Macfarlane, Garrett, Dr. Pope,
and Colonel Meadows Taylor would alone be sufficient to exclude them, but
there are two recent Histories which deserve special notice. Hunter’s History
of India is a great contrast to the one which we have just reviewed. From the
outset the author appeals to the pupil’s reason, and shows that the course of
history is regulated by general laws, and not by a series of special interpositions
of Providence. The Hindu period is described in considerable detail, and a
groat deal of interesting information is given on subjects which are entirely
omitted by Mr. Morris. The sketch of the Mahomedan period is also fuller than
Mr. Morris’s. As regards paper and type this book is far superior to
Mr. Morris’s, and it contains several excellent woodcuts. Being designed for
youths of fifteen or sixteen, some of the disquisitions in it are rather too
difficult for the fourth class, but it is on the whole a most interesting and
instructive volume. It is, however, specially written for Mission Schools, and
contains so many remarks on Hinduism and allusions to Christianity, that it is,

in its present shape, unfit for adoption as a text-book in Government Schools.

52. Lethbridge’s History of India is entirely free from this objection, and
Lethbridge's History DS Many of the good points which place Hunter’s History in
of India. an altogether different category from Morris’s. In one
respect it is superior to either, being the only History which contains a sketch
of Hindu and Mahomedan literature, but this portion and a good deal of the
introduction could scarcely be read in any class below the sixth. On the whole,
however, this History is written in a dry and almost repulsive style, and is alto-
gether much too crowded with unimportant names and insignificant events. As
instances we may refer to the list of the 34 kings from Mahomed Ghori to
Ibrahim-bin-Sikandar at pp. 34, 85, to the details given regarding each of them,
and to the chapter on the history of the Deccan.
53. Collier’s History of the British Empire is a very good History. The
Collior's History of portions relating to the social condition of the people are
the British Empire. exceedingly interesting, and there is a useful little chapter on
the British constitution. The chapters on the History of Scotland and Ireland
are not required for the Matriculation examination, and the edition before us,
if the latest, is not quite up to date, having been published in 1868. As this
book is a little bulky and better adapted to the sixth than to the fifth class, we
have deemed it necessary to examine a few other histories. '

54. Morris’s History of England, which was formerly used in our schools,
Morrig's History of does not go beyond the year 1858. It %s written in a simple

England. style, well suited to beginners, and, with the exception of a

the story of redeeming love, does not contain any thing to which

passage about . . .
In many respects it resembles Morris’s History of India.

a Hindu could object.
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It appeals too much to the memory of the pupils, and hardly enters at al.l into
the social condition of the people and the progress of literature, science, and art.
A strong Protestant bias pervades the narrative. No boy could guess, from the
way in which the reign of Edward VL is told, that it was distinguished for
religious persecution, and that it was the Reformers who set the example of
burning men and women for heresy. Edward VLI hardly exhibited a “ manly
and pious disposition, and a sincere desire to what was right,” when he was
cajoled into nominating Lady Jane Grey as his successor, and persisted in his
determination in spite of the remonstrances of the Judges. At p. 206
in the reign of Mary we are told that, although Protestants  had in a few
instances been guilty of the abominable crime of persecution, they were the first
to acknowledge its heinousness and to shun it.” Hallam remarks that perse-
cution is the deadly original sin ofthe Reformed Churches,” and even in the reign
of William III. it was Protestant divines who, in the case of Thomas Aikenhead,
“ perpetrated,” in the words of Macaulay, *“ a crime such as has never since
polluted the island.” Elizabeth is painted in far too favourable colors. We
hear nothing of the persons whom she put to death for their religious opinions, a
number computed at 134 by Challoner, at 191 by Dodd, at 204 by Milner, and at
160 by Hallam—vide Buckle’s Commonplace Book, Art. 604—nor is anything
said of the fearful extent to which torture was resorted to during her reign under
the pretext of treason. With regard to Mary Queen of Scots we are told that
Elizabeth  appeared to be deeply grieved at the necessity which existed for her
cousin’s death,” p. 215, and that “her conduct may have been politic, but it was
most certainly unkind,” p. 214. Even the historian of childhood is, like all other
historians, a Judge, and is bound to sum up the evidence impartially, and to pass
a sentence which bears some proportion to the heinousness of the offence. Such
unmerited praise, such feeble censure, must blunt the moral sense of the youth-

ful reader; such suppression of well-known facts may at some future period
excite his indignation.

55. Mrs. Markham’s History of England has been suggested to us. It has
Mrs. Markham's His-  long been a favourite book among Enelish mothers. and was
tory of England. . © A ’ .
probably one of the earlicst works which made English
History interesting to boys and girls of about ten, but it does not seem to us at
all suited as a text-book for the upper classes of a Zillah School.

56. Ince and Gilbert’s Outlines of English History is another book which we
Ounce :t“%ngg;i"f{‘f; have been asked to examine, Although the edition before us
tory. 13 labelled ¢ The 495th thousand,” and appears to have secured
the approval of the Atheneum, we cannot say that we are favourably impressed
with it. John Stuart Mill thought that the proper way to teach a boy history
was to turn him loose into a historica] library. The authors recommend that * a
reign or a portion of a reign be first committed to memory as a lesson,” and they
have prefixed to the history some wretched doggrel, which is also to be * learnt
perfectly,” with a view to fixing the principal facts and dates in the pupil’s
memory.  The general plan of each reign is detestable. Tn the first line the
king is born, in the third he is married and has a number of children, and about
the seventh line he dies and is buried. Having thus rapidly disposed of him, the

author next proceeds to discuss his character witl

. . 1ut saying anything of his
life or actions.

Then follows the history proper divided into (1) wars and (2)
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memc:rable events. Sometimes, as in John’s reign, we have such a history of a
war as this— ' :

. % (1). With Philip IT. of France (1213).”
and not the smallest explanation is vouchsafed as to what the war was about, or
what happened during the course of it. The style ig often objectionable, as in
the following passages :—

“ The Saxon ladies were much given to bathing, using the baths which the Romans had left
them, and setting an example and national bias towm.is pars.onal lees,nhness.’.’ p- 26.
“ If the party went a distance, they took up their lodging either at an inn, or gunest-house, or

at a private pater familias’, who was disgraced if he refused to grant hospitality.” p, 26.
“ What a contrast this son is to that of his grandfather, when his mother was about to be legally

murdered.” p. 106. : .
Notwithstanding these defects, this book contains a great deal of interesting
and often curious information. ,
57. Miss Edith Thompson’s History of England forms a part of Freemafl 8
Edith Thompson's His.  HListorical course for schools. There. is no higher authority
tory of England. on this subject than Mr. Freeman himself, who makes the
following remarks on this book :—* I can honestly say that it is t:,he re.asult, of
genuine work among the last and best lights on the subject. I.beheve it to be
thoroughly trustworthy, and that it will give clea.rer and truer views on most of
the points on which ‘clear and true views are specially needed, tyan (fan be found
in any other book op the same small scale.”” As an exe.mphﬁcatlon of tyese
remarks, we may observe that among all the text-books which we have examined

this is the only one which shows that there never was a regular heptarchy in

England. N otwithstanding, however, its undoubted merit this book seems to us
oo short for our purpose. .
rathe;St. Laurie’s Englislll) History, or Our Country’s Story told by a Lady, is an
-, .. imitation, on a small scale, of Dickens’s Child’s History. It
‘°"I>‘3m“ e I seems too simple and elementary for the upper classes of a
i L
Zlualggs.dllloifl’s Facts and Features of English History, which also belongs to
Hill's Factsand Fe- Laurie’s series, is written on a peculiar plan which does not
fory. of English 1> ommend itself to us. It consists, as explained in th'e preface,
of a series of reading lessons, in which an attempt is ma.de'.to ¢ delineate the
characteristic individuality of the times described,” by grouPlng “ the essential
facts in a biographical form around personages of historic no_te or c(?ntral
interest.”” Attached to each of these reading lessons there is a series of
memory exercises, in which the principal facts are chronologically arran.géd, and
which “are intended to be employed as materials for the compo.smon of
independent themes.” It 1s assumed that the facts stated in this succinct form
s will be illustrated by the teacher or amplified from other sources.”
Smith's Primary His- 60. Dr. William Smith’s Primary History of Britain is
tory of Britain. mainly intended for elementary schools, but has much to re-
commend it.
61. The New School History of England, by the author of the Annals of
New School History England, is no ordinary compilation. It is “.c-onstructed on
of England. the new plan of consulting original authorities, and thus
throwing new light on events and persons hitherto misreprese.nted or misund_er-
stood.” One peculiarity of the work is that it commences ;:)lth a geographical
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outline of the British Isles, and is illustrated by maps showing the ancient and
modern divisions of the country at various periods. ‘The bulk of this book
places it, however, nearly in the same category as the Student’s Hume and other
similar text-books.
62. We shall now proceed to state the conclusion we have arrived at after
p,onclusions arrived at - examining these histories of India and England. We are not
y the Committee with . . o . . . .
regard to Histories. satisfied with any of the existing histories of India. Unfor-
tunately that history is one which can scarcely be made very instructive. There
are few political lessons to be learned from the history of despotism, in whatever
form that history may be presented. H. Spencer well remarks :—¢ The
biographies of monarchs (some children commonly learn little else) throw scarcely
any light upon the science of societies. Familiarity with court intrigues, plots,
usurpations or the like, and with all the personalities accompanying them, aids
very little in elucidating the principles on which national welfare depends.”
This especially applies to the Mahomedan period, during which the history of
India is more confused and perplexing than even the history of medizval Italy.
We think that Mr. Hunter’s book is the most successful attempt to grapple with
these difficulties, but we are unable to recommend the adoption of his History
for reasons which have been aiready stated. On the whole, the majority of us
prefer Lethbridge’s History to Merris’s, but in its present form it docs not seem
sufficiently attractive and interesting to deserve a permanent place in the curri-
culum. We recommend, therefore, that the same arrangements which we have
suggested in other portions of this report be made for securing the preparation
of an imperial history of India. In the event of a prize being offered for a text-
hook, the amount should, we think, not be less than Rupees 5,000. With
regard to English History, it does not appear necessary that any special text-
book should be prepared in this country. We have arrived, with some hesita-
tion, at the conclusion that Collier’s British Empire should, for the present,
remain in possession of the field, but new School Histories of England are
continually coming out, and if a better one appears, it should, of course, be
adopted. In making these recommendations, we have not been able to give
effect to Mr. Barrow’s proposal to teach history baekwards. As far as we are
aware, there are no text-books in which this theory has been reduced to practice,
nor do we see any mode in which his suggestion can be carried out. h
63. A vernacular adaptation of Colenso’s Arithmetic is used in the lower
Colonso's Axithmetic, classes, and in the fourth class the English version is the text-
book. No book is named for the fifth and sixth classes, but
we presume that the same text-book is intended to be continued. The only
remarks which we have received on this subject are from Mr. Garthwaite, who
writes as follows :— .
“ As regards Arithmetics T would remark that Barnard Smith’s Arithmetic
18 in use in some schools. It is not a book adapted for use in this country.
Among English Arithmetics Bradshaw’s, and among Vernacular ones the trans-
lation of Colenso’s, are on the whole useful books, but they could be improved.
All' the exercises on the simple rules are of a mechanical nature, no praeti-
cal applications being given till after Reduction. Henece children who leave (as
many do) from the lower classes get no ability to apply to practical life what
they have learned. And even further on, when problems on the application of
the rules are given, there are too many taken from English books or in other
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ways of little profit to Indian children. There is need of a book which should
be of a more practical character, and should deal more with what boys will want
when they leave school. The arrangement should be such as to bring the
pupils on soon to such calculations. In Malabar and Canara I have the appli-
cation of the rules to Indian money taught from the very first, and have prepared
Canarese and Malayalam Arithmetics on this plan, ,

¢ In many schools boys do not learn Interest and Practice, two rules really
of much use, till they get into the fifth or sixth class. ¢Stocks’ is taught solely
in reference to the English funds, instead of being applied to Indian paper, the
usages respecting which are, I believe, in some respects slightly different. So
with ¢ Exchange.’ A

 OQur books also contain no references to the native systems of keeping
accounts. A clear explanation of the revenue system of measuring lands
appears to be a desideratum.

“ A carefully framed system of Mental Arithmetic, adapted to the money
weights and measures, and customs of buying and selling of the country, is also
much needed. I have not met with any such.

‘“ And, generally, more stress might, with advantage, be laid on the use of
the most compendious and expeditious methods.

« Natives now have a feeling that what their boys learn in school is of no
practical use.” ‘

We shall have to revert in another part of this report to the subject of
Arithmetic in the lower classes, but even in the.upper classes it is obviously
desirable that if an English text-book is made the basis of ?nstruction, the fact
that the pupils are living in a country in which the ordinary weights and
measures are not English should not be lost sight of. There are, of course, no
tables of Indian Weights and Measures in Colenso’s Arithmetic, and some of the
questions relate to such matters as the number of people who walk over
Waterloo bridge daily, the number of admissions to the Tower Armou‘ry, the
weight of the iron rails around St. Paul's, the weight of the battering ram
employed by Titus against the walls of Jerusalem, the worth of an Attic
drachma, the value of the free will offering of 16,750 shekels made by the
captains of Israel after the destruction of Midian, the solid content of .the‘ Ark,
and the amount receivable in kind by a clergyman who commuf:es his t1the§,
pp. 30—33. Colenso’s Arithmetic has had a long trial in this Pres.ldt?ncy, and 18
undoubtedly a valuable text-book, but it may be doubted whether it is the. best.

64. Barnard Smith’s Arithmetic, which was in use for some years in our

S jority of us superior in clearness of
Barcard Smith's Arign.  SCROOIS, seems to the majority p ’
metic. explanation and variety of examples, not only to ColenSf) s,
but to every other Arithmetic with which we are acquainted. The only obJe(':-
tion to it is that Decimal Fractions are placed before the Compound Rule.s. If' it
were absolutely necessary that the rules should be studied in the order in Wh}ch
they stand, this might be an objection in the elementary classes, but according
to the theory of the scheme of study the pupils are supposéd to have learned.the .
Compound Rules before any English text-book is put into their hands, and in a
general revision of the subjeet we sce no objection to the metl}od adopte(.l by
Barnard Smith. Mr. Barnard Smith has, in fact, hir.nself }?ractlcally 'prowded
for this arrangement, for in his Shilling Book of Arlbhr.netlc .for National and
Elementary Schools he has placed the Compound Rules in their usual place.
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69. Mr. Bradshaw has sent us a series of Arithmetical books, specially
Other Arithmetics, Prepfired for this country. His Hand-book contains an
excellent series of examples adapted to the weights, measur

‘gld. currency of Brit-ish India, and includgs specig)ens of questg)ns ’set at tixsc:
thmver sity Examinations. His Arithmetic contains the same examples with all
vhe necessary eXp.la,natory book work, but there is nothing particularly original
n .these ezfplana.tlons‘ The Standards’ Arithmetic is a collection of examples
cl.neﬁy designed for Elementary Schools. All the Arithmetics to which we have
illthert9 referred are all well known in this Presidency. Some of ug have also
I;)Oked lnto I?eDSI?Y s F igu.res Made Easy and Hensley’s Scholar’s Arithmetic,
rook Smith’s Arithmetic in Theory and Practice, Hamblin Smith’s Arithmetic,

Merrifield’s Technical Arithmetic and Mensuration, and Laurie’s Standard -

Manual of Arithmetic.

“C%;ch:;‘l:ncon:;_itvtzg 66.’ The'conclusion at which we have arrived is that
with regard to Arith. Colenso’s Arithmetic should be replaced by Barnard Smith’s
" and t ’ A L
with the latter. nd that Bradshaw’s Hand-book should be used in connexion
67. Colenso’s Algebra was formerly used in this Presidency, but has been
fofg‘:;?n‘;f:;f Algebra  Superseded by Todhunter’s Algebra for Beginners. This is
yet published. an excellent text-book, and, as far as we are aware, the best

63. There i3 in England what the Saturday Review describes as “a con-

Euclid, spiracy to depose Euclid,” but no one has as yet ventured

to proclaim Euclid’s successor. The subject i
| o SSOT. Ject is referred to by
;)ir. Murdoch in hls. pamphlet, but it can scarcely be within our province to
Usc.:uss §uch a qufastl?u. As long as a knowledge of Euclid is demanded for the
niversity Examinations, Euclid must be studied in our schools.

HI.—TeLvcu Texr Books.

69. Before stating i '
efore stating our own views on the Telugu Reading Books, we shall
Mr. Garthwaite's re. q10t€ some of the criticisms which we have received, and
marks on the Vernacular ma 1 ini AN
Reading Books, y Ppremise by explaining that, except in Poetry and

Grammar, all the Telu : .
. . s gu and Tamil book
identical. Mr. Garthwaite writes as follows :— s are n substance

Firt Boof(')g;ebfe?:mg fooks i Tamil and Telugu 1 cannot speak highly. The
nations in Te]ugu ;th ;he alphabet, and till a child has learned all the combi-
Now even an fte’l H::st a:lf: thousaud,. he cannot read the first half dozen lessons,
he knows the al habt; . cfﬁll.d takes, in glost elementary schools, a year before
and Malayalam pF' t ;u clently t(? begin to read. I have made, in Canarese
e ioms b}; inn;n irst | ooks on a different plan, by which one or two combi-
words ’andgthen i f;\nt the easiest, are taught at a time, and combined into easy
- m,eth Lo » after the first tw? or three lessons, into easy scntences. On
. od the child, from the beginning of the alphabet, learns to rea d, and by

the time he has learned th
1 e whole alphabet, can 1
On this method children learn to read in three or ; e ﬂuently o

) : our
children, not knowmg a letter when they begin, read ﬂuonrtlll;lzzh:i’xa;i:t‘}’lzn ul

ey madé a similar i
expe i i i
ta resd. Waat of time has o periment in English, and in three monthg tought a duall Eest Indian Portoguese girl

revented me revising my hook for pablication,”
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“ T have not at hand any Telugu books for reference, but I note in the
Tamil First Book that many sentences are of the most trivial character. In
examining in the first part of this book for result grants, I have to question on the
meaning, but it is difficult to find sentences on which questions can be asked.
They are all either too trivial, or, like many of the proverbs and aphorisms, beyond
the comprehension of young children, Of such proverbs, I admitted some into
my own First Books, but in all three languages the teachers are unsuccessful in
getting them understood ; their pithiness makes them unsuited to young diges-
tions.

« Part IL of the First Book is, I think, too difficult.

¢« The Tamil Second Book I like on the whole, but some of the lessons are
very trivial. What is the use of telling children that ¢ a cow has four legs and
four feet’ (Lesson 57),or that ¢ men have two ears, one on each side of the head’
(Lesson 2), or that ¢cows give milk’ (26), and so on, little bits of unnecessary
attempts at information, of which the book is rather too full. With proper First
Books, such as I would undertake to make in Tamil and Telugu, boys would
get over the merely mechanical difficulty of reading in the First Book ; the
Second Book should be a course of useful and interesting reading. How can
reading be either, if boys are gravely informed of what they already know very
well ? In English the difference between the sound and spelling of words, and
the difficulty of making out the mere words, may furnish some excuse for very
trivial matter, but the case is different in Indian languages with alphabets
formed on the scientific phoneticism of the Sanskrit. I think that after the
First Book the matter of Vernacular Reading Books should be decidedly interest-
ing and instructive.* I may point out, too, that in the Tamil Second Book
some of the so-called ¢ moral stories,” e.g., Lessons 90 and 93, are not entitled
to be so called. Inthe Third Book (I speak from memory, not having a copy by
me) the stories from Hindu books might, with advantage, be replaced by some
good historical Indian biographies. The scientific portions of the Third Book
are, I fear, too often beyond the comprehension of many who have to teach
them. Still I think such matter very essential. Notes and explanations are
needed, however, even for the teachers, and the lessons should be illustrated with
greater detail of familiar illustrations.”

Mr. Bowers's remarks 70. The following remarks are taken from Mr. Bowers’s
on the Telugu Readers report o

¢« Coming to Telugu books there is one regarding which there ig a general
chorus of disapproval among Hindu teachers, and that 15—

« . Selections from Vemana—the poctical text-book for the third class.
The language and style are devoid of any poetical merit, and on that score the
book is too easy for the third class; but the chief objections rest on the satire
which it contains on points of Hindu practice and doctrine, and on the difficulty
which teachers find in explaining the abstruser truths embodied in some of the
stanzas. Onc Head Master of a large school in this division, an intelligent man
and a graduate of the Madras University, has suggested that the book was origi-

~ nally adopted on the recommendation of the Missionaries; that ‘it teems with

views quite repugnant to Hindu feeling, and is calculated to create an impression
that the Government is trying to proselytise the Hindu boys to Christianity.” One

®« ] append the preface and table of contents of s Reader I have made in Malayalum, It is now in use

throughout Malabar,”
) 11
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can well understand the dislike of Brahmins to the book, and it is to be remem-
bered that at least four-fifths of our teachers are Brahmins. My own opinion is
in favor of its discontinuance, much as I approve of a good part of Vemana’s
teaching. But. orthodox Hindus have as clear a right to complain of being called
on to teach heresy as the clergy at home would have to complain of the intro-
duction of some catechism of dissent into all the National Schools.

“1I. Nala Charitra is promised in an ¢ expurgated ’ form, I observe, so
nothing much need be said about it. Ihave alluded already to some difference
of opinion expressed regarding this book. I give my own opinion with diffidence,
having read scarcely a third of the poem, and that was some four years ago ; but,
though I found it difficult and, to my taste, puerile, I have no recollection of
meeting with any expressions that could be called ¢indecent,’ and should not
think of objecting to it on moral grounds.

“ III. Niti Sangraham is generally approved of by Hindu teachers. The
style is superior to that of Vemana, but in my judgment the vigorous satire of
the latter is more interesting and instructive than the puerilities and platitudes
of  Niti Sangraham,” which, like some of our own religious poetry, contains a
large amount of undeniable rubbish.

“IV. The Third Book of Lessons contains a fair amount of instructive
reading on the very topics, regarding which it is desirable that our scholars
should know more than they do. The style of the book is, however, too easy for
its place in the series, if the first three chapters be excepted. Very few of our
schoolmasters are competent to teach those chapters, still I do not propose their
removal. Rather allow them to remain, that masters who are able to explain
them may give their scholars some instruction in the elements of natural science,
while others may omit them at pleasure. But if the lessons on Palestine, India,
and Moses, 51, 52, 53, that on the crowning of Rama, 70, and all the stories from
the Panchatantra were omitted, and in their place were inserted the lessons on
Natural History from the Second Book of Lessons, relegating the fables and eagy
stories of the Second Book to the second part of the First Book of Lessons,
two Readers, a First and a Second, might thus be formed out of the present
three, allowing Panchatantra to occupy the place of the Third Reader. In
the second part of the First Book are some lessons far too difficult for
the young children who have to use this Reader, more difficult indeed
than any lesson in the Second Book (except, perhaps, the 21st, on the
“ Seasons’) and thar most in the Third Book. T refer to those on the Earth, the
Soul and Salvation, a House, God, Coins, Invisible Beings, which, with another
or two, should make room for the easy fables and stories to be transferred, as
already proposed, from the Second Book. There is also some repetition of
subjects at present in the three Readers, which might be avoided if the three
were judiciously condensed into two. The series of Telugu Readers would then

be First Book of Lessons, Second Book of Lessons, Panchatantra, and Niti
Chendrika.

* * * * * * *

“The only alterations which I am disposed to suggest in the revised
scheme of studies are—
* * * * * * *

¢ Second.—The substitution in Class I. of the Second Book of Lessons in
Telugu for the First Book.
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“ In Class II. of the Third Book for the Second Book.

“ In Class III. of Panchatantra for Brief Sketches of Europe.

“In Class IV. of Niti Chendrika for the Third Book.

“ The Third Book of Lessons is found much too easy a book, as to language,
for the fourth class, and the Brief Sketches of Europe too easy for the third
class, and not sufficiently interesting.” ~

71, Mr. Kershaw only says: ““ As to the Vernacular books referred to

e, Korshaw's ro. in paragraph 1, I can give no satisfactory opinion; I can
marks on the Telugu merely say that I have heard the Telugv ¢ Readers’ almost

o universally condemned as too difficult both as to subject
matter and style; my own private opinion, too, is that they contain too much.”

72. The following remarks are taken from Mr. Boyle’s published report on

Other goneral ori- the state of education in the 2nd Division for the official
tioisma. year 1871-72:—

“In the same way I doubt whether it is wise for us (pace Dr. Murdoch)
to require our reading to be done out of those mice little books compiled
and arranged on highly philosophic principles, which put English thoughts into
stiff and jerky Vernacular sentences. These books seem to me to be so intoler-
ably dull, and their contents to be so extremely unlike what a Hindu would
think or say, that they must appear to a young Hindu almost like a foreign
language. The ass is covered with a lion’s skin, but he is an ass after all, and
his bray betrays him. We don’t teach our own children to read out of these
¢ highly improving’ books. The first thing we learned to read was the plain
narrative and the noble poetry of the Bible, relieved by tales and fables more or
less nonsensical, but fitted to the childish fancy and not above a child’s mind.
And both subjects show their fitness by the hold they have over the adult’s
memory; we never forget our nursery rhymes, nor the Bible stories that we
read years ago. But it requires a vivid imagination to conceive a young Hindu
putting by in his memory the stupid stuff he reads in the First and Second
Readers. He learns it by heart to pass an examination, and then dismisses it
from his mind for ever. I do not think it needs to be so, and if we cannot
make decent ¢ Eurasian ’ literature, as we might call the hybrid product that
Dr. Murdoch patronises, it would be wiser to use the real article, and teach
Hindus the language and literature of their country, purified from all that
revolts against decency. A move in the right direction was made at the recent
Inspectors’ congress, when Vernacular poetry was accepted as a subject for the
Standards’ Examination; but I think we might go further and recognize
Vernacular literature as the true instrument of Vernacular education.”

We are also authorized to quote the following passage which oceurs in a
private letter from the Principal of the most important Telugu School in this
Presidency :—

¢I am hoping for much good from the School Book Revision Committee, of
which, I think, you are head. Many of the Telugu books issued of late years
geem to me almost to leave common sense behind ; so very hard are they made
in language, even when intended for the elementary classes and even little
girls.”

73. In the original edition of the First Book of Lessons, published in 1857,

13 pages were devoted to the alphabet and the combi-

Fir . . e .
o Book of Lessené  ations of the letters. The present edition is based on the
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same system, but instead of the combinations of all the letters being given, only
the combinations of ¥ and x are given as specimens. This is the old-fashioned
m(-)de of teaching reading, and it is a very tiresome way. The pupil should, we
think, learn the most common letters and combinations by reading and writing
ea.sy words and sentences, and as he advances he will gradually become acquainted
with them ?.H, without going through the usual preliminary drudgery. The first
le.sson be.gms with words of one syllable, and, as there was probably some
dlﬂi.qulty in finding such words, some very uncommon ones have been introduced.
A Little boy can scarcely be expected to understand such words as T, w5, 6 (b
Very often indeed the teacher himself is no wiser.  i8 sometimes supposed to
meaIT #"T¥) s the boys imagining that it is the English word ¢ my.” There
are In many other places numerous words which are far too difficult, as
STtk and eymen, p. 15, p80&smes, p. 17, $5demen, p. 31, Sk, p. 38, Hesm and
.v:gow, p: 41, vowodis, p. 57, S¥¥se, p, 63. The main characteristic of the book
i3 the Incongruous mixture of pedantry and childishness which pervades it.
The following are specimens of the infantine character of some of the teaching :—

B0y, 8 TGS, p. 24,

By, ¥ o gisees Bodky ¥ %8¥o o, w¥8 & Yo gse. p. 25.

BDEHHD TENED Dot ¥ o Yoy, p. 25.

It seems absurd to teach boys of seven or eight that they smell with their
noses, that there are two nostrils, the right and the left, and two eyes, the right
and the left. There is also too much of the copy-slip style of teaching—

ﬁ&g'é&aw&OM. p- 12. Tt is good to learn to read.

8082 BewySos®. p. 12. Injure not thy father.
XTG> Fou¥ erodos o K. p. 13, It is proper to be free from pride.

Lessons consisting entirely of unconnected sentences are far too numerous,

and.sometimes the idea conveyed is likely to be above the comprehension of the
pupils as— P

¥ON Bswen s SHoen.. p- 14.

Lesson‘s, 6,7, 8,9, 19, and 28 of Part II. are too difficult for a First Book.
?ut the main fau}t of f:he book is its extreme dullness. The dullest of all the
1::221;: ar}fl tllllose in Wh.lch the good little boy Mooddayya appcars. The only
the; boc:: (::hii;in be said to be at all entertaining are a few fables at the end of
AN s s;smm d tfgen f‘rom &sop. We think such forms of Sandhi as
:):;,«’ = P- 19, entirely out of place in a book of this kind. The use of

® p. 19, for 33, and of such expressions as ¥omscw. p. 43, gives 8
sort of Tamil fxir to the lessons in which they appear. [ :
gfzrtlo.ds for agricultural operations are not the same in the Teluou and Tamil
allihr:stsl; CS:PI;Ziquently some of the statements contained at p;, 47 and 48,
North(i-n Circars o dng: . th.e S.mlthem Distriets, are inapplicable to the
this hook T a;n ded Districts. We recommend that the first part of
Read rocas Some?vhat on the plan of Mr. Garthwaite’s First Canarese

er, and that the unsuitable and uninteresting lessons in th d part be
replaced by others of a more appropriate kind. ° second b8

4.
+4. The Second Book of Lessons consists of 90 lessons on Physiology,
o Second Book of Les- Geography, Meteorology, Astron
'Dienm Maral talan a3 - "

The scasons and

omy, Natural History, Moral
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together, and an appendix containing some specimens of models for letter-writing
and some geometrical figures. Some knowledge of physiology is no doubt very
desirable, but it seems doubtful whether this subject can be successfully taught
in 80 elementary a class as the second. In reality, however, the greater part of
what is given under this head is not physiology at all, but language. No new
ideas are conveyed, but difficult or uncommon words are substituted for those in
common use. These lessons are accordingly full of such words as 38sm, & sy )
o, oKk, B8, Boissk, (SKolse, (655350, for 80, Tisth, Gops, Bowg, Woeo, osHow,
swoFom, ag if the main object were to teach the pupil the Sanskrit names of the
different parts of the body. Of the puerile and almost ludicrous character of
the matter of which these lessons are composed, some idea may be formed from
the following extracts, in which the pupils are gravely told that the part which
contains the mouth is called the face, that the hole under the nose is called the
mouth, that the two lumps of flesh below the back are called buttocks, that
persons who are unable to perceive form are called blind, that persons who are
deprived of the faculty of sight are called blind, that those who are unable to
hear are called deaf, and that brutes can utter sounds, but cannot speak like men.
TrHFOKO FKSD BoXso Ol p. 3.
7B¥ 200 Hots Rontd SFntS p. 7.
b3 (20d wmoBBoLTIRD Do Semmen OFS p. 14.
Ko dKm | Km0 G RED TED ] wobD Bdy® p. 5.
B BopossnBpmts K2 T &p B0onTH 3 p. 5.
p3¥ $EpWE JodTs OFeadost p. J.
R C R D g esd St SR8, p. 7.
Sometimes the explanation is not clearer than the thing explained, as &%) _# &
o Bywt®, p. 11, In the original edition it was o (trunk). As geography
is taught as a separate subject, we see 0o advantage in introducing little scraps
of it into this reading book. The lesson on the earth, p. 6, is full of useless matter,
such as that the sea is salt, that sea water is not drinkable, that the waters of
rivers and tanks is drinkable, and that water is drawn from wells. When the
writer says that the earth is everywhere covered with grass and trees and beauti-
ful to the eye, he must have forgotten the Arctic regions and the deserts of
Africa, Arabia, &c., which cover an area of five or six millions of square miles. In
the lessons on England and the Seasons in the North the term = §%¥es» (rainy
season) is used as the equivalent of winter. The lesson on the cardinal points
contains some hard words, but teaches very little else. The lesson on thunder
and lightning contains such words as a5, Ry, 0TS, Sbwes, S¥Y Vb
Lightning is not very easily explained, but it is no explanation at all to tell a
boy
Toeny i OFTS HFHI0H HEN &35&58-
The lesson on rain is both dull and difficult. One of the illustrations is drawn
from the circulation of the blood, which is not explained anywhere else, and
there are such phrases as 2uoud 2x3 - SHWY Fewen - B8 Fwed, The lessons on
the sun, moon, and stars are dull, and there are such words as (BT Bs0y s -
OGgrgasn, —g;#@c%», and such obvious truisms as that the time between suurise
and sfmset is called day, and between sunset and sunrise night, and that if it

were not for the sun’s light, all would be dark.
12
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Natural History is a subject which seems particularly well adapted to this
class, if it were treated in an interesting manner ; but nothing can be more dull
or childish than the lessons on the ass, the cow, the sheep, the dog, the cat, and
the crow. The following are samples :—

TigeH THF WM, TP ESwen BOBR Méwl’eb - TP rBEKED 15D XY w &ot

.36 - %9 &% B 830 . &% Kxs Bogh¥en THT™ THMS, p. 77.

I - o0 F 08 - wepd m&b_xe)qg PR GO - & m&b_é" G50 NP
o6 Tp w02 e P (F xey, p, 87,

The four last lessons on the Newfoundland dog and the language of animals
are translated, with some alterations, from the Supplement to the Fourth Book,
and are very interesting, but exception may be taken to the rendering of a stable
by %oes s £erBiom, p. 144,

Among the moral pieces the character of a good child, invisible beings, the
works of God and God’s family are dull and inappropriate. In one of them,
which is evidently a translation, there is an unsuitable allusion to trees stripped
of all their leaves, 33 owgs®, until the return of spring. My Mother” is a
translation of a well-known poem, and scems out of place in a prose reader.
‘“ Honesty” is not a very appropriate lesson, as it is a dialogue between two
girls, translated from the Supplement to the Fourth Book.

Of the moral tales the best are Androcles and the lion, the old man and
his tattoo, the young mouse, the lark and her young, the evils of covetousness,
the good boy, and the conspiracy of the members against the stomach. Some of
these come, however, more properly under the head of fables. The other tales
are childish and uninteresting. The sun, a daily monitor, is not a tale at all.
It is obviously a translation, and is written in a half poetical style, which
becomes ludicrous when the rising sun is represented as telling little boys to

clean their teeth. As in the other sections there are many difficult expressions
as Hm gt ¥¥nsuoere Naact s Sa'{‘f»a, p- 123.

The fables are generally suitable. Possibly # B 8™% might be objected to
by some as savouring of fatalism. Among the miscellaneous lessons the best are
those headed Learning, Discreet Behaviour, Female Education, and Boats; but
they contain many expressions which should be simplificd, as 037 and XaogrFs»,
p. 19, xdwme p 27 $¥esur po 43, At p. 133 it scems absurd to translate
- Clergyman’s.wife by RoHIN,_ 585 and ship’s steward byhdos ™y,

The specimens of letters given in the appendix are stiff, formal, and unnatu-
ral. They are exactly the sort of letters which boys should not be encouraged
to write. At p. 157 the elder brother desires his younger brother to read
Fop Xogswem. A little boy can scarcely be expected to read the Vedas in
Sanskrit, and ne Telugu version of them exists. It secms, therefore, possible
that the Bible may be intended.

The mathematical figures at the end of the book are badly formed.

'We are of opinion that this hook should be thoroughly revised ; that such
stories and fables as are worth retaining should be placed at the beginning ; that
the lessons on geography should be omitted ; that the section relating to Natural

History should be made more interesting ;

| : ; that in any attempt which may be
made to introduce Physiology, the language of the lessons should be simpler and

the matter more instructive; that a few lessons should be inserted on the Arts,
Trades, and Products of Southern Tndia « snd thet atlas lomomea alseedd n addad

iy
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of the character of those given in Laurie’s Technical Readers and other similar

‘publications.

75. Although it is not the next in the scheme, we shall next notice the
Third Book of Les. Lhird Book of Lessons, which completes this series. This
sons. book is divided into five distinot sections : I. Natural History,
II. Geography and History, III. Astronomy, IV. Miscellaneous, and V. Stories
gelected from Hindu books. Natural History, which is sub-divided into the
Mineral, Vegetable, and Animal Kingdoms, is an appropriate subject, but it is not
at all Judiciously treated. False science is taught, and vulgar errors are perpetu-
ated when the bat is spoken of as neither a beast nora bird, p.88, and the
whale and the crab are placed under the head of fishes, pp. 51 and 52. In the
same lesson it is stated that the white of the egg forms a bird’s wings, and the
yolk its body. At p. 58 we are told that persons who have faces like lions
resemble lions in disposition, and at p. 61 that it is possible to live without food.
At p. 3 living beings are divided into seven classes. The first of these Hsden,
deities or spirits, are not usually regarded as coming under the head of Natural
History. The scientific classification of animals is not given at all, and a good
deal of what is called Natural History merely consists of fables. Thus the
writer, after devoting five lines to the tiger, remarks that it is a crafty animal,
which he illustrates by a fable of 43 lines from the Panchatantram, in which an
old tiger is represented as personating an ascetic. In the chapter on birds, the
story of Mahmud and the two owls is dragged in, although it does not bear on
the subject in any way, but merely shows the folly of war. Under the head of
the swan there is not the slightest attempt to describe the bird and its habits.
The writer devotes a line and a half to refuting a foolish Hindu notion about
the swan separating milk from water, and then relates a fable about a swan and
a crane, which is only valuable on account of its moral. The same may be said
of the fable of the crane at p. 49, and of the grasshopper at p. 54. Allusions to
the Bible are unnecessarily introduced. Thus at pp. 8 and 9 the account of the
creation and of the deluge is taken from Genesis, and at p. 5 all mankind are
said to be descended from the first man and woman. On the other hand, the
allusion to God’s lotus like feet o 8pcxswes, p. 8, is purely Hindu. Some of
the lessons have no connexion with Natural History, such as the ones on Sleep,
Dreams, Sound, Language, the Passions and Emotions, the Temperaments, the
Habitations of man, Labour and Work, Diseases, God. The lessons on the
Atmosphere, Rain, Dew, Lightning, and Thunder seem also out of place,
besides being in a great measure a repetition of matter already contained in the
First and Second Books. Many of the lessons are very dull and add little
or nothing to the information which the pupil already possesses. Some
consist of mere strings of names, such asthe list of fruit tfees at p. 20, of
timber trees at p. 21, of vegetables, grains, spices, and flowers at p. 21.
Some of the explanations do not seem to make the thing explained any clearer
than it was before. A boy who wants to know why air is invisible, is scarcely
likely to be any wiser after the following explanation :—

G BT ST O Cxr oGl SioBeR. T TOFCRES.

In proportion the style is perbaps easier than it is in the Second Book,
and a good many terms are explained in the glossary. Still thero are too

many Sanskrit words and phrases, such ag Mg, p, 2, s ahmsees, p, 2,
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..omsm, p- 3, B 2OSZ TxP, p-3 655»‘#6' :;,,bfnoo, p. 4, T Wo0% p-7,
‘5""‘“‘.’5“, p. 7,9 Yonttoen, 1, 12 F5Ke-iio p. 18, &8gs» 1, 34, and many others,
Exception may be taken to the translation of centripetal force by #waesn p 6,
strata by 85, p. 7, gold diggings by »0meXse, b, 13, and of « live” by ®sbod®
i the following sentence :—

. Ao oca Thozg¥odnd dsBody, p, 45, which really means that oxen do not
reside much more than twenty years. The introduction of teaching power,
$%s#% 3 under the head of Temperaments at P- 59, seems almost
ridiculous. F 3

' .With regard to the second section, we have already stated that, in oiii;
opinion, lessons on geography and history are out of place in a series of reading
books. Much of the geographical information contained in this section has been
already acquired by the pupil, and there is probably nothing coming under the
head of gedgraphy which he will not learn much more thoroughly from his
regular text-books. The brief abridgment of Indian History contained in lesson
49 is useless to a boy who has already studied this subject in much greater
detail. The lessons on Palestine, the history of Moses, and the history of the
Jews will, no doubt, be new to him, but Scripture History is not intended to be a
part of the curriculum of a Government school. Coming to minor points we
may refer to the offensively egotistical remark that the English are supe;rior to all
other islanders, p. 70, to the translation of Burmah and Persia by (®s5;38¥% gnd
+oBYE, p. 72, to the statement that Arabia contains many 3880 (woods)
meaning probably deserts, to the last paragraph of p. 77, which implies that tho
East India Company are still the rulers of India, to the use of the word s#fwe
for wilderness at p. 84, implying that the children of Israel wandered for 40 years
among woods,-to such transliterations ag—

88sasr 5% Lake of Tiberias, p. 78,

©o8mn¥ ) Antiochus, p. 80,

88gf Titus, p. 81,

(& Greece, p. 86,

32, Steppes, p. 87,
and.to the following phrases, which imply that sn;oke and not steam is the
moving power in steamers and on railroads :—

BOSTHRLSTFKORIX, Honvsos o r:mﬁ’b_ 'aosacés’b_opwdo -b’@’m
:nl‘;d:Kdm'n‘ LL L PR B T PXadWIT  ovgdmHeoson 2o FésyFen S Rasth,
p- 88.

The third section contains seven lessons on astronomy, the solar system, the
sun and moon, gclipses, and the stars and planets. The heading of the le;son
on eclipses should be (X¥~wswo and not Wresmen,

In the fourth or miscellaneous section the lessons on the printing press
the vision of Mirza, the folly of the pride of caste, and the story of the {fnfnke :
and the cats, showing the evils of going to law, are good lessons. There iéy
however, nothing about caste, as implied by the title of one of these lessons Thé
story relates to birth and wealth, and not to caste. ¢ The education of fer.nales »
and “ God seen in his works of creation and Providence are not good lessons
although the former might have been made so. ¢ ,

The fifth section contains one extract from the Ramayana, two from the

-
» a2 .
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Panchatantra, and various stories from Hindu books on justice, government,
learning, superstition, and ignorance. Stories 75, 76, 78, 83, 81 (1), 85, 87, and
88 are foolish and objectionable. Lessons 79 (2), 80, and 81 contain some good
advice, but are not really stories at all. With the exception of the coronation
of Rama, which is full of strings of names, the style of these extracts is much
easier than in many parts of the Second Book. As in the other books of this
series, words are occasionally used which are common in Tamil, but not in
Telugu, as ¥02, and 9oB, p. 128, for wet and dry cultivation, ®#, p. 47, myna
for Mmxo¥, ¥¥vrom, p. 7, plum pudding stone for sro8won. We are of opinion
that this book should be thoroughly revised ; that all religious allusions should be
expunged ; that the objectionable stories should be omitted, and the others trans-
ferred to the Second Book ; that the section on Natural History should be written
de novo; that biographical sketches should take the place of the section on
geography and history ; and that those lessons in the miscellaneous section
which we have approved should be supplemented by additional matter of the.
kind given in Mr. Laurie’s Technical Readers and other similar publications.

76. On referring to the Report on Public Instruction for 1858-59, we find

Principles observed the following remarks on the principles observed in the

in th ti f . . . .
this serice. . preparation of Vernacular School Books in this Presidency :—

¢ A geries of.Vernacular School Books has also been compiled under the
superintendence of the Director of Public Instruction, which is tolerably.
complete in Tamil, and has made some progress in Telugu, Malayalam, and
Canarese. In the compilation of this series the following principles have, as
far as possible, been kept in view :—

« 15t.—That all school books intended for use in India should be written for
the purpose by persons who have resided in the country, and who, being well
acquainted with the manners, customs, and habits of thought of the people, and
with all local peculiarities, are able to make use of illustrations and examples taken
from the daily occurrences of Hindu and Mahomedan life, and from objects with
which the people are familiar. This, of course, applies to some subjects more
than to others, but more or less to all.

il 2nd.-—That; all school books, except Primers, should be written in the first

instance in English.

« 3:d.—That one Vernacular should be adopted as the Vernacular basis, and
that the books 1'équired, having been in the first instance prepared in English,
should be translated into the Vernacular language selected, and from it after-

wards into the cognate languages of the Presidency.

¢ It is of more importance than it may at first sight appear that every Indian
school book should be written in English in the first instance. It does not
follow, nor is it probable, that the persons most competent to make use of the
Vernacular languages will be always equally well qualified to prepare a school
book or to judge of the merits of onc when prepared. If the basis be laid in
English, the merits of the book can be judged of by those most qualified to
form a judgment as regards the manner in which the subjectis treated. The
style of the translation must, of course, be left to the translator, and to those

appointcd to superintend and revise his lsbours. As to the expediency of
13
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adopting one Hindu language at each Presidency as the basis on which the
translations into the other languages shall be prepared, there can be no
question, : ' '

“ The question ag to the sort of agency by which the work should be done,
whether by persons employed for the purpose on fixed salaries, or by employing
individuals to prepare a particular work, or by offering rewards for the best
treatises on particular subjects, is more difficult to determine. All three plans
have been tried in this Presidency. The second is that which has proved most
successful. The third has not been tried to any great extent; but in those in
which it has been attempted, the number of competitors for the rewards offered
has been extremely small.”

The Telugu series which we have been reviewing was based upon the
Tamil, of which no original has been preserved. For many reasons we think it
desirable that accurate English versions of all Vernacular books used in Govern-
-ment Schools should be not only preserved, but printed and circulated among
all Head Masters of schools. Any unsuitable matter which might creep into
such books would be much more likely to be detected in this way, and such
books would be of some use in setting and correcting passages for translation.
It is also obvious that matter which has been selected or compiled for Vernacular
text-books in one Presidency might be often turned to account in other parts of
India, and that the present system under which a number-of persons are all
working at the same task independently of one another, and generally without
any knowledge of what has been already accomplished in the same direction
elsewhere, must, to say the'least of it, be attended with a great waste of labour.

77. The English original of the Brief Sketches of Europe, which was written by

Brief Sketches of &1ady, was published at Madrasin1855. In the first Telugu
Earope. translation a good many passages attacking the tenets of the
Roman Catholics were omitted or softened. In the fourth edition, published in
1872, there are numerous alterations in the historical parts. Each sketch gives
some account of the geography and history of the country to which it relates,
with remarks on the manners and customs of the inhabitants, their religion, the
progress of education and civilization, the condition of literature and the fine arts,
and various other particulars, sometimes jumbled together in a very confused
- manner. As the geography of Europe is studied as a separate subject, we doubt
the expediency of introducing it into a reading book. The history of Europe 18
a very extensive subject, and should follow the history of India and the history
of England, but in the third class, for which the Brief Sketches are prescribed, the
pupils know nothing of English History, and are only just commencing Indian
History. These sketches, in which the history of 18 centuries is sometimes
given in as many lines, must be very confusing to boys who have never heard of
the Crusades, the Reformation, and other similar events, and who know nothing of
such institutions as the Inquisition, the Papacy, Parliaments, and Republics. The
book is also necessarily full of allusions to natural phenomena, scenes and cus-
toms of which they have no conception, such as the Aurora Borealis, volcanoes,
geysers, glaciers, fiords, sledges, and sliding on the ice, the dykes and dunes of
Holland, windmills, life in German watering-places, English country-houses, the
London stason, and the bull-fights of Spain. Many of the trecs, grains, and pro-
ducts are quite unfamiliar to them, and there are no vernacular equivalents for
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stch names as oaks, elms, pines, rye, barley, herrings, dliwi.& B¢ . o
mian glass. The translation is open te' gxception in so.ﬁlo parﬁmhrs The
spelling of proper names is very csprigious, and occasmmlly ‘extraordinary.
Europe in the title page is c6n&“g, elgewhers pe*s, pr 1, and 05%%.
Sweden &z, p. 3, F¥paes, p. 7,88, p. 19,
. Britain gerdas-, p. 3, oo, p. 123.
G-ermany 8_159, P- 3, '_SW‘, pP- 7.
Abo &g~ : .
Volga &85+, p. 12, b¢, p. 12.
Dniester > 335, p. 12.
Bergen 638, p. 24.
Gottenburg P3e9ss, p. 24, ¥ae 98T, p. 25.
Stralsund e o, p. 24
Feroe Islands zabg<suen.
Namur 0, p. 46.
Alvarez 4§86, p. 64.
Camoens ¥os~g¥o, p. 67.
~ Arno &»~, p. 69.
Brunswick (~%,2%., p. 81.
Coblentz ¥t p. 94, 3=, P 94,
Treves (4o, p. 94
Huguenots sergoma e, p. 109.
Valenciennes 3@y, p: 116.
Toulon %%, p. 116.
Lyons @, p. 117.
. Swansea #Pas~, p. 132. '

This list might be very much extended ; but even from these specimer..ls it is
sufficiently evident that the translation cannot possibly have been made dlref:tly
from the English original, as no Telugu scholar wquld.convert Gottenburg into
Kodenpourk or Bergen into Purjen. The !;ranslatlon is also not always unex-
ceptionable, as will be seen from the following examples :—

Swiss merchants Fg8pcsrss=5e0, p. 15.

All the Government officials are corrupt to the last degree &+58¥$
3a‘§x:$w E£) s;)ssmo;s oY Toke BH%, p. 15,

Tdle and dirty a@yssnddws, p. 30.

The religion is an uncorrupted form of Christianity BT s00r? Bl
15 THY G5 HF0 - (Flon ol K, P, 31.

Intolerance %83 vxgs, p. 50.

Pomegranates #~802 B,

People (of cities) w9, p. 63.

Beautiful country-houses 050 SPkd §oeokS, P. 70.

The buildings of Florence 325 #Kt#0 eoojé)SM, p. 74.

The mountains (the Alps) ¥, & e, ® pTho¥ By S‘Oait’o&,//pf

Works of imagination #¥swes, p. 117. /:}:«

Y
ke ’
SACr

Children of the higher classes x~%,8%e>, p. 126, ’;;
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Field sports owogl"v'g{m,, p. 128,
Ben Nevis is under 5,000 feet 20,560,988 suirthd Xoode o
%oy p, 181,
Magnificent oaks sprusstwons hosnse, p. 131.
- Deer, foxes, and hares #o¥eo, ¥¥,_eo, 305, p. 130.

¥¥ombm ig used at p. 12 in its Tamil sense of granary. In the English ver-
sion there are two notes at p. 50. In the Telugu version there are two notes at
p- 56, but the second note is not a translation of the second English note. It is
a translation of a part of the text, and there seems no reason for this part appear--
ing as a foot-note.

We have remarked on the inexpediency of making the History of Europe a
subject of study in 8o elementary a class as the third. This book goes, however,
beyond history. It enters into the politics of Europe. It is obvious that a book
which professes to describe the political state of Europe in the present day must
be continually altered. The English edition was published in 1855. The trans-
lation now in use was printed in 1872, During this period many revolutions
and wars have taken place. Some attempt has been made to bring the book up
to date, but not always successfully, as will be seen from the following instances.
In the sketch of Germany we are told, in 1855, that the King of Prussia has an army
of 300,000 soldiers in complete readiness for war. At p. 92 of the Telugu version
this sentence remains unaltered. In the same sketch we are told in 1855 that
“eight years ago the exactions and oppressions of the Austrian Empire roused
the Hungarians into a vigorous but unsuccessful resistance.” The Telugu
version still says seoFT® vgous Bmettmmos BwK(28, &c., p. 98, At pp. 112 and
114 Louis Napoleon is spoken of as the reigning Emperor, and we are told that
he rules with arbitrary power, though he has the form of a senate or council
to assist him, and that he pays great attention to the army and navy, which are
both in a very effective condition. At page 117 the specdiest route for Overland
letters 1s said to be vid Marseilles, and at p. 123 the Ionian Islands are still
reckoned as English possessions. The criticisms on the state of literature and:
art, scattered through this volume, can scarcely be appreciated by the pupils of
the third class. Thorwaldsen’s statues, p. 33, the poetry of Camoens, p. 67, the
immoral literature of France, the architecture of Belgium, Spain, and Italy,
and the galleries of paintings in various countries must produce a very shadowy
sort of impression in most schools. In the Telugu version there is the
following reference to the Venus de Medicis, although the statue is neither
named nor described :— wpetRFS e e By 00 Dobap Moo ¥ #oo%." p, 74,

Boys who have never heard of the statue which enchants the world can
hardly be expected to make much of this quotation. On the whole, we are of
.opinion that this book should be discarded and replaced by a Fourth Reader
containing lessons on physmlogy and the laws of health, political economy,
natural and physical science, extracts from voyages and travels, and easy
prose extracts from standard Telugu works.

78. As a poet Vemana does not rank high, his style being often almost
Belections from Ve. Fustic, and his metre occasionally faulty. His matteris some-
maaa. times weighty and full of pungent, though homely, remarks.

Rt
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To a Earopean he seems far in advanee ofhls age, not,only in his mﬁ, bui in
the earnestness and honesty with which Maenforode them. It ganigarcely bo
expected that this vigorous reformep will ‘b equally . «apoeptable to the arthodox -
Hindu, and it so happens that these saléctions contain sgme of Vemana’s
bitterest attacks on Hinduism. On the-inexpediency of permitting satire to be
read in echools, we may quote §he followmg passage from La.ma.rtme

“ Et, & ce sujet, je ne puis m'empécher de yous”faire observer en passant,
que enfant, I'adolescent, le jeune homme, Ihommé¢ fait, prendralent bien plus
de golit & la littérature et & la pdesie, si les maltres qui la Jeur ‘enseignent,
proportionnaient davantage leur lecons et leurs exemples aux différents dges’
de leur disciples: ainsi aux enfants de dix ou douze ans, chez les-quels les

. passions ne sont pas encore nées, des descriptions champétres, des images

pastorales, des scénes a peine animées de la nature rurale, que les enfants de
cet ige sont admirablement aptes & sentir et a retenir; aux adolescents, des
poésies pieuses ou sacrées, qui transplantent leur 4me dans la contemplation
réveuse de la Divinité, et qui ajournent leurs passions précoces en occupant
leur intelligence A I'innocente et religieuse passion de I'infini; aux jeunes
gens, les scénes dramatiques, héroiques, épiques, tragiques des nobles passions
de la guerre, la patrie, de la vertu, qui bouillonnent déja dans leur cceur; aux
hommes faits, I’éloquence, qui fait déja partie de I'action, I’histoire, la philosophie,
la comédie, la littérature froide, qui pense, qui raisonne, quijuge ; la satire, jamais !
littérature de haine et de combat, qu’il faut plaindre ’homme d’avoir inventée.”
Souvenirs et Portraits.”’ Vol. I, p. 60.

Nearly half of these selections are made up of satxre—mde verses 69, 95,
109, 111, 112, 123, 135, 138—160, 162—182, 184—187, 189—200. The
following may be quoted as specimens :—

58, _Thrsom ¥, _S7gfom TETXE, “The recluseness of a dog ! The medi-

- =T o . .
XGysaioKs &8 ek pssacheBoss®. 109. tations of a crane! The chanting of an
ass | The bathing of a frog! Ah, why
will 'ye not try to know your own
: hearts !

Vo (UGB XL T BEE 004D Kogods ‘¢ Will the application of white ashes
i oGS C"‘*f.” Tepd? ogw3 3 144 do away with the smell of a winepot ?
Will a cord cast over your neck make
you twice born ?

“ The books that are called the Vedas
are like courtesans, deluding men, and
wholly unintelligible ; but the hidden
knowledge of God is like an honor-
able wife. .

20Z5t0eSEY EHesoIP THORDBW *“ O ye asses | why do you make balls
TPeE 20050 T8 KT T, 158. of food and give them to the crows in

the name of your ancestors ! How can a
dung-eating crow be an ancestor of
yours ! '

S0 LA wS0LD Rk Be%8X
dy ™S R &wvcéaow 155.

&5 as—{;moas;sa Sat g (£OB B Sipa,zsa 5
Sms,,-.o{ﬁao&emh’b_‘élﬁﬁéxzﬁnﬁ ﬁ"& 166

¢« Ho that fasts shall become in his
next birth.a village pig; he that em-
braces poverty shall become a beggar ;
and he that bows to a stone shall
become like a lifeless image,

14
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TERPOT FEGNS KotherTridS WoZNty * Their grandsire was born of an un-

HS i
married woman ; their fathers and they
“"“’T"‘““” SISH B (360 FOIOT  homsclves were the illegitimate chil-
P"f 4y roBigeommd SooBOH TR Jion of & wife and a widow. Their
$58000% Df OXurozen PO Tu3 s ’
b= & 8;‘ mother was a lover of strange men,

and then her five husbands! If you
talk of their morals, such were the
practices of the Pandavas. These false-
. Thore o hoods are the greatest in the world.”
ere 18 also other matter which is not suited to young boys. Many of the
verses are too philosophical, and some are obscure and almost mystical—vide
verses 3, 39, 40, 44—46, 48, 49, 52, 60, 62—67, 114, and 1238. The following

sample may suffice, the translation being taken, as in the previous cases, from
Mr. C. P. Brown’s well-known version :—

sﬁi’;iﬁ;mtff:f’&i“ DwoZdMnse  “Talking is one thing, and the temper
BR®e 3 Dow K880 52, of the mind is another: the qualities
of the body tend one way, and our
intention another! How shall we
attain salvation ? And what path is this
we are pursuing ?”’

Verses ?1, 72,76, 78, 84, 88, 118, 183 may also be referred to, as all more
or less unsuitable. The following is one of these verses :—
K;f;’f‘::g’?i‘zﬂws& 95055“’55{\3 “ To the teacher they will not give

- S¥E®e-SBI' 77 oyen a mess of stale food; but on a
courtesan they will bestow their
whole wealth. Ah! is the doctor more
degraded than the dancer 7" )

| We at:e f’f opinion that. these Selections should be.superseded by an antho-
ogy co.ntalmng extracts chiefly taken from the best Telugu Satacams. These are

collectlon.s of unconnected verses like Vemana’s, corresponding with the garlands
?:k(;intal;nzsv(:rt};ﬂlle old English poets. They are very numerous, and fow of them,
finding & ot 'oe;‘ are free fron} objection ; but there willy be no difficulty in
mattef o hc;en number of suitable I.noral precepts and other unobjectionable
suggested the mos(th popular coll'e(?tlons of this class. Dr. "Murdoch has
character from pre :ncy of of’f'ermg prizes for little poems of a different
matter accordin nt}:) 1. th?se which now exist in the native languages. The
been written forgEn l.lshwev.v should be taken from the best poems which have
and intelligible thaf s thchﬂdl‘en, and the style should be much more simple
us doubt waether 18 fz cage at present in any vernacular poetry. Most of
tion, and we have ale genius of: tl.le.language admits of poetry of this descrip-
any kind being writ t:o :ome misgivings as to thfa pl.‘obability of good poetry of
of the langua, ge bein nt Oto;d?r, but we see no objection to the latent capabilities
the value of g .g ested 1n ?he manner proposed. It is difficult to appraise
ot poetry ; but, assuming that the poems sent in would be short, and.

that . . )
bo a:::ht:iogullzd be judged m-dependently, we think that any piece which might
P ould not be paid for at a lower rate than a rupee a line.

79. Th g
e Nala Cglantra is valuable as an illustration of the ancient manners
Nula Chaxite, ; ﬂ‘le Hindus. The heroine, instead of being married in
er infancy, grows up in her father’s house and is allowed,

»
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when she attains a suitable age to choose her husband. Her love and devotion
to him in all his misfortunes form a picture as pure as it is pleasing. This tale
also shows the folly of gambling. Being an episode taken from the Telugu
Mahabharata, which is the great standard of the language, its literary merita are
of a high order. ‘The language and descriptions are often truly poetical, and,
compared with most Hindu poems of the same class, it is singularly free from
objectionable allusions. The following seem th§ only passages to Wwhich
European taste can take exception :—

LY (£80% ¥, Exore $08 BeriSE, B, 7 F 08B0 FOTETHOm Howmedd, p.14. Nala’s acci-

J
dentally forgetting to purify himself after making water.

Bud¥oodd (Dgtmost Toes wafode, p. 22,

QY TRKHED JoHOENS

BT RIonE wEswe, p, 31,

Allusions to Damayanti’s large breasts.

T, BOONRO RBEEFe Soxomdo¥om e, p. 28,

Ws,y T e (RTsodeds $HHHES, 500808, p, 47.

Her bosom bedewed with tears. .

There are allusions to fate in the following passages:—

B (B eFFT T oo Fenods 05¥ Fow. p. 17.

0¥ Som sy, p. 24,

Soa i osdge YT FT0 (Ro3FesE
pa¥om OB, p. 27.

o5 &Unvo&l&ﬁa'&)ﬁzcaoﬁt’éﬁ 2B

There is also an allusion to- the transmigration of souls in the following

line :(—
oot (BPSmsy- 487 2, p. 27.

And several of the Hindu divinities are introduced into the story. It would
be possible, of course, to alter the few passages which we have quoted, but the
gcene in which Indra, Kubera, Varuna, and Yama assume tl%e f‘orm of Nala
could scarcely be omitted without spoiling the poem. ,':[‘he n'xa,]orlty Qf us are
unable to go along with Dr. Murdoch in his views on this sul.)Jec.t. We scarcfaly
gee how there can be any effective study of the Hindu cla,ssm.s. if every allusion
to Hindu mythology and religion is to be omitted. Books might, no doubt, be
prepared containing short descriptions and fragments from the Mahabhara‘ta and
other similar works, but no complete poem could probably be found fulfilling all

the conditions required.

80. Telugu poetry can scarcely be studied properly without a dictionary.

Diotionariesand Glos.  Nothing of the sort exists in the vernacular. Mr. C: P
soriee. Brown’s Dictionary is intended for English scholars; it is

very expensive and far from complete. Under the presené system we believe

that many pupils go through the entire course without ever attempting to ma:ke |
out the meaning of a single passage for themselves. 'This is a desideratum which

should be supplied. We, therefore, recommend that a rew:?r.d of Rupees ?,000 bfa
offered for a good school dictionary, on the model of the edition of Beschi’s Tamil

Dictionary, published by the Educational Department.
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81. Seshiah’s Grammar is read in the two lowest classes, Venkiah’s Andhra
Vyakaranam in the two next, and Chinniah Suri’s Bala
Vyakaranam in the higher classes. As the two first of these
Grammars are both under revision, very little need be said about them. Seshiah’s
Grammar has the merit of being much simpler than native grammars usually
are, and it imitates the English method of presenting the declensions of nouns
and conjugations of verbs. It is also, perhaps, the only native grammar which
coundescends to notice the forms of the colloquial dialect, but the rules relating
to elision are introduced at too early a stage, and in many other points there
1s much room for improvement. Venkiah’s Grammar is a compilation from
the Andhra Sabda Chintamani® of Nanniah Bhatta, a learned treatise, written
in Sanskrit verse on a plan which, according to all European notions, is utterly
unsuitable for schools. The Bala Vyakaranam was written by Chinniah Suri who,
as Head Pundit of the Presidency College, had great experience as a teacher,
and who deserved the high reputation in which he was held as a scholar. It
is the most correct Telugu Grammar that has ever been written and shows great
research, but every page of it betrays the pedant of the old Hindu school.
In form this Grammar adheres strictly to the ancient Sanskrit models. The
rules are drawn up with the conciseness of aphorisms, and sometimes with
almost the obscurity of oracles. So strictly are the laws of Sandhi observed
in them, that each rule, even when it consists of two or three lines, presents
the appearance of a single word. There is no attempt at explanation, and the
examples selected are often the most difficult words in the language. The subject
of Sandhi is, as usual, introduced far too soon ; the chapter on verbs is encumbered
with useless Sanskrit technicalities, and, as in all other native grammars, syntax
receives very little attention. The author is dead, and the copyright of his work
13 vested in persons who are not likely to improve it. We are, therefore, of
opinion that a new grammar should be prepared, more in accordance with
European models, and containing not only rules and examples, but a series of
exercises and hints on composition. None of the grammars now in use contain
a chapter on prosody and the figures of rhetoric. This want should, we think,
be supplied in the work which we have recommended. This grammar, when
completed, should be made the basis of two other grammars, viz.,an elementary
one for the second and third classes, and a somewhat more advanced one for the
next three classes, the large work being reserved for the higher classes. Fifteen
hundred Rupees seems to us a suitable reward for the. preparation of such a
series of graduated grammars as we have recommended.

82. The large print of the Telugu Manual of Geography is prescribed for
the second and third classes. At p. 43 we have made some
remarks on the English original of this book. The Telugu
version ?vith which we have been supplied contains only Part 1., Asia, and there
is no distinction of large and small print in it. In this translation all offensive
remarks on the religions of the different countries are omitted. This was, of
course, desirable ; but, as the sections in which these remarks appear have been
left out altogether, the book in its present form does not contain any information
regarding the religions prevailing in different parts of the world. At p- 36 the
statement that the Hindus are insincere, selfish, and litigious is calculated to
give offence. The edition now in use, having been published in 1867, contains
here and there statistics and statements which are no longer correct, such as

Telugn Grammars.

Manua! of Geography.

| use

that Agra is the capital of the N. W. Provinces. The translation of proper
names is often capricious, as in the following instances :— :
England dozos, p. 36, dohe~os p. 37.
Origsa 23, p. 89, & p. 43.
Arcot 8ov%k, p. 78, 8o3.% . 83. o
And there are such inaccuracies as go8rs for gosrs. The translation s also
not sufficiently simple in some parts, difficult words being u'sed when easier ones
would have answered the purpose. In many respects this Geography is well

i juni o have had before us a fow pages of a Geogra-
;lllljegffis‘;:e ;:en;::e(gaii'esl?[:u ;'):ncan, which seems to us oxI: the whole better
i than the outlines. ' !
adaPtSe;. tztb;.gl;(]; ivrz have stated what we think of Morris’s History of India:.
I , In some respects it is fairly suited for young bqys, a..nd if
In:g:.m“ Heny Mr. Morris will revise it, it may, we think, be retained in the
third class. The. Telugu version requires, however, to be entirely re-writ'ten.d io
difficult is the style that a glossary of 55 pages .has actually been publishe g
P. Venkataramannayya, of Masulipatam, explaining the uncommon words an

phrases which occur in this book. The first seven pages of the glossary are

devoted to words which are of constant occurrence in the translation, and of
ov

i i les may suffice :—
which the following samp |
- 5T D - w8 - 305508 - H¥XeE - ¥ Glso -
@ gooE - BBnBn - RO - ¥350% 0 - T8
o) 2‘:) =1

5&& - pa& - ‘Tgw - ‘65‘"5\) - 2’#""’ - —'-‘)'U"/o L‘-.l)agg)m - ﬁ"éé.) - &a—?,m - @’oaa - U‘Sw-‘
HPFD - ;;‘yﬁw - 32850 - “Srp - 'ﬁz,-°‘$‘“'8ém-

The following are a few examples, out of hundreds, of the almost ridiculous
of fine words In translating the simplest sentences :—

« Gave them over to the charge of a 85 BrTOSE0 WOOTH, . 79.

ard. 9 N
8’““ Filled with desperation at the ¥0 okoorda 81 moy 4SS 0y

thought, they used every means to free’ (Gons sen W0, P. 72-
]

themselves. oot amoes s b o
« Their thirst became unquenchable. mﬁ; %’éag«»pa’ ) ey o

They begged for water. o |
s (%‘hegking gave Lim a commission as &g";’b#o:sm, p- 69

Lieut.-Colonel) in the Royal Service.

« Deputy Governor.
« Thef 10th Madras Native Infantry.

ro¥ fascsd, p. 96,

34,698 805 g BhOS Gurdow Gaomudir
oo, p. 112,

'*3153_“@56“30{ SHSAOSS Derotog ) inv
BT Emeokoe KD 5§5e300, p. 183,

Daion RNE2ELD =8, P. 136-

svmow, p. 136

« The 20th Madras Native Infantry
highly distinguished themselves.
« The secret could not be kept.

« (lommander of 'the forces. Stsmdtheoxe bemed, p. 14 8.
« Still living bodies. &

LrHoo
gy i & EOESEOvE Dy EeT ¥
« A few attendagts carried him over - Lrp :i o 3 orpeont, p, 148-
the writhing road. &

, V .



ecdBep, “hdosgw3ew.” At page 51 ¢ the following narrative” is rendered by
“B8m8 (sic) osgrgosen,” implying that the narrative is all comprised in the
next chapter. At page 58 ¢ the Nizam and the Nabob both owed their
authority to him ” is rendered by % 7 oxn008 fersxis, Vo LT, BB g
($59,008.  There are also such Anglicisms as 3 ¥80c%57, p. 74, and S BTAE oo
w5 = 2F, p. 84, and such grammatical constructions as the following, which defy
analysis :—

¢ Being isolated for many ages from Srompes BT (68 D dmocwt 2 Y=
the rest of mankind by the physical ®wesedis T8%He T8 (TT 8o FFLOE LD
peculiarities of their country, and hy PI®0E FoaWE o8 $F O, osp o
BoBS B Fw TOOrwF0S ong\ B en el 3111
T b2ob0BesefH, & I teBoR 65y Powo
FSw 501&;5‘{5&’@@ ewgﬁ-‘ﬁbv-&maog
6&5&& Ca’:mc-u‘émo;) % :5"0526. p- 6.

the exclusiveness of their national
character, they maintained no beneficial
intercourse with other races, with whom
they were distantly connected by com-
merce alone.

“In the midst of the rush of battle CHNED o5 BT oKy BT e
and the roar of cannon the night drew  #xa Soxsgaes. p. 291,

on 1

84. Colenso’s Arithmetic in Telugu, Parts I. and I1., is not a mere transla-
tion of the English original. It has been specially adapted to
this country by the introduction of examples bearing on
the currency, weights and measures of this Presidency, but this has scarcely
been carried far enough, and there is too much mechanical teaching by rule.
Many years have elapsed since this work was first compiled, and even the edition
now in use is twelve years old. The time scems, therefore, to have come for the
preparation of a new edition, in which many valuable hints might be derived
from such Arithmetics as those of Barnard Smith, Hamblin Smith, and Hensley,
to which we have referred elsewhere.

Colenso's Arithmetic.

85. The preparation and revision of the various text books to which we

Mr. Sharp's remarks have le‘fc,ncd brings up a question of the highest importance,

oo the style of Telugu  on which European and native scholars are never likely to

School Books. . .

agree. The question as to what constitutes grammatical

correctness in Telugu prose composition is discussed at some length in the

following paper which has been received from the Rev. J. Sharp, ».a., Princi-

pal of the Noble Memorial School, Masulipatam, who shows that an authoritative

decision on this point is of considerable importance, not only as regards Govern-
ment schools, but as regards all schools under inspection :—

“The following remarks refer to books on History, Geography, Mathematics, Religion, and
general subjects intended to be usecd by young pupils (boys and girls), or by older persons educated
only in the vernacular and belonging to the lower castes. They will also apply even to books
intended to be the medium of teaching the Telugu languayge (Grammar and Reading) as far as the
above.named readers are concerned. But it is allowed that in this last branch of study books of &
more ‘gramwatical’ (so called) style would have to bo used, when the pupils have made some

Progress, to lead them gradually up to the study of the native cl

‘ assics required for the University
€xaminations,

in the case of those students who will go up ultimately for those examinations :—
“I. The class of words, §¢., to be used in the above-nmed lmol‘s.~Words, mflexions, and expressions
in Telugu may, it seems to me, be arranged in three classes :—
“Crass X.—Those which are strictly in accordancs with

¢ Grammar,’ but found only in printed
books. They are never used in speaking,

even by the most pedantic pundit, or in common letter-

59

writing, &¢. For example |5~ & (krotta for kotta, new) ; (8¥5 (trdva for dova, road) ; |20& (krin-
da for kinda, below) ;3 ¥ (chésedu for chésé, the indef. rel, participle) ; ¥~0\% véndru for véru,
they, the pron. of the 3rd pers. nom. pl. masc.) ; ™R and 29 (vAni and vénini for véti and
vétini, neut. plar. inflexions of the pron. of the 3rd pers.) ; (¥~®¢ (tréguta for té,gu.ta, to drink) ;
R0k (poedany, a form of the fut. tense, I will go) 5 & (atstsata, there, the adv.) &e.

“(Crass II.(a).—Some forms, which though ¢ grammatical,’ and also in universal ordinary use,
are less esteemed for books by pundits, preference being given by them to forms which come under

L8k (atadn, he)
Class I. (above)—those never used in speaking. For example {Egb— % (akkada, there) are

«grammatical’ and in universal use, but many, if notall, pundits prefer ®¥ & (atsata) ©&o%o
(atandu) in books,

“Crass IL(3).—Words and inflexions which are not in accordance with the strict traditional
¢ Grammar, but which are alrays used by the highest castes and the most learned pundits in
ordinary speaking and wriling. These persons, being well cducated, would never speak ungram-
matically in the sense in which this word would be used by Europeans with reference to any modern
European language. The usual forms for the examples given under Class I. would be §°8, (kotta) ,
&5 (Qova); 3¢5 (kinda); B (chésé); T (viru); T8 and T (viti and vitini) ; TWe
(tdguta) ; ¥¥8°S (potdnu). Dr. R. G. Latham (Englisl} l'angnage) calls ¢ Shepherdess ’ a hybrid
word, the base being of English, and the affix of French origin. Bu.t he Woul.d not,ﬂtherefore, deibar
us its use in looks, while p&mitting it in conversation. A siml.la.r h.ybnd 99-55&04.5 .(aneka-
mandi, many persons) for instance (Sanskrit base, Telugu affix) isin ‘umversal u‘se, but 1(:. 1s.called
a violation of grammar to insert it in a book, and pundits and their disciples strictly forbid its use

in them.

“ Crass IT1.(a).—Collojuial 'sms nsed even by educated and high caste persons in speal:ing only,
but never written by them.  Such, e.g., is a form of the third pers. plur. of the past tense, univer-
sally used in ordinary speech, but the exact sound of which cannot even be expressed in Telngu
writing. It is pronounced somewhat like ‘velléru’ in the case of the verb velluta, to go. These
forms secem to correspond to the Tnglish <11’ for ¢will;” ¢’s’ for “is; ’ ¢’d’ for ‘ would;’ ‘don't’
for *do not 3’ sha'n’t ’ for ¢shall not,” &c. :

“ Crass 1L (b).—Vulgnrisims used only by the lower castes in speaking, eg., the word &2y
(dappi) for ¢ thirst; the forms O, 8 (tiskellu for tisukoni vellu); ®%9 (avavu), &e. Such in
English are the words ‘ain't,’ ‘yourn, ‘I have n’t never a ane.” It scems to mfs that Class I, and
Class I1I, (4.) should be absolutely excluded from modern books of the kind .SpQC.]ﬁOd, and Class II.I.
(a.) only introduced, if nccessary, in reports of conversations, &c. The objection to CI.aSS IIT. is
obvious. That to Class I. is that those forms and words are practically useless to all pupils who do
not proceed to the study of the higher classics. Forms which they nev.er hear or use elsewhere are
also a very scrious hindrance in imparting instruction in Geography, History, &e. In Anglo-YerPa,.
calar Institutions books in 7%Jugu on such subjects are only wanted fox: tht‘z lowest classes cons1s't1ng
of young beginuers.  In Girls’ Scheols and purely Vernacular Institutions tl}e‘se ‘gr:?mmatlc.al ’
forms are lost upon the pupils. Oue of my Native Assistant Masters felt the .dxﬁlcult_;i In teaching
the Telugu Edition of Morris’s History of India so great, that ]:\s.t yem.' l‘le published a little work to
explain above 900 words and phrases in it so as to make them intelligible Lo the boys who have to
read’ the book. Another Assistant complains that he cannot teach his pupils the Telugu Outlines of
Geography prepared by the late Deputy Inspector of Schools, Chinnathumby Chetti Garu, as the
language is in mauy parts quite unintclligible to them. A single instance may be quoted, p. 57,
DTt TR, _eol DTN - avi%a‘a—v&w& xw'zs:? PHFOW oD TFOAHMEP
Fode 5D~ 'ééﬁiﬁe&a&ioaéag 57(‘,55&4'5“"3053 EFPoTBOT 283 Ve -2&)%?‘05;&.

« Unfortunately this has been the almost universally prevailing style in which school books
have hitherto been brought out.  Even those, which in earlier cditions were simple, have in sub-
sequent ones been made more difficalt by transformation into the ‘¢ grammatical’ style. Thus the
C. V. E. 8. Telugu Sccond Book beginsin the Second edition thus:— $2 e 8080 8EH0T® &5 55

G, or SUBOWONw HYLIP 32¥os  Trome :)"7\"’3?.:&3 83 &°8¥%.  In the third edi.

" tion now current this re-appearsthus: 22 o~ T° arth 8FHCIOD SFCATES.  Brvp évso@;iw

BBIP PY- 11 AUT ﬁ"c?\"gcaa‘p‘&aé WX &BE .
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. ‘ The infection seems spreading even to school books in English. ¢ Tbe Elements of English
irammar,’ which we have been accustomed to nse as our Jirst book on the subject, used tog '
thus : —(Edition 1867) ¢ English Grammar is the art of speaking and writin theJEn lish lan o
correctly. ‘ In English there are twenty-six letters” In 1870 it had got iltered tins : ‘EM°
Grammar is the science of the English Jangnage, and the art of speaking and writin that. lanl?' 8
oorf-ectly. Alphabet isa list of written characters representing the simple articnlategsonnds Accent
falling on a consonant may be heard in nuf, atone, &c. * * * Etymology is the study of i;ldividntl
words. There are three items in etymology, otherwise called accidence.” The introznction of this
: :Zlgeha:n n::? thz book- useless for us, and we have discarded it in favor of ¢ Cornwell’s Grammar
Teluguglis als(; s v;ersul)ln of the latte.ar‘, in which the descriptive portions have been put into easy
3 (,)f e yl or the press, awa,xt:,mg o?ly the sanction of the copyright-holders to be printed.
om0 which o b: asse:ls .of words and mﬂexu?ns named above, it seems to me that the second is the
e o ufe in the cases under discussion. The fact that certain forms bave abso-
¥ won their way into modern educated speech and writing shonld remove from them the stigma
:: tl;:xf ¢ ungtram‘xinaticz?],’ and the antiquated forms which they have displaced may be left for the
nment a. i i i i
. :ms g;iicixz:eci i:x:\il-ts and their loyal following. In the beginning of the 16th

ny dispix;(:;.,therefore, hath there some men bene or this my deadly foes and written many a boke to
" ‘t V;Vhat would be thought of any one who should now attempt to write English school books in
1sstyle and call the forms ‘ have’ (plur.), ‘ been, ‘ ere,” ‘book,’ and ‘ dispraise,’ so ‘ ungrammatical’
that they must not be introduced into them ? Wickliffe, 500 years ago, wrote,:——‘ Lulim(‘]ha: ;036
:ir:hlozit::z w.v;re:t J;li;te:lf('(i)re GAOd’ goynge in alle the maundementis and justifyingis of the L:)rci
mithonton pleynt. 11. And an Aungel f)f the Lord apperide to him and stood on the right half of the
ncense.. 19. And seyde to him, for Y am Gabriel that stonde nygh bifore God, and Y am
sent to evangelise to thee these things.” The orthodox Telugu Grammars now in use a;-e suited to
language at l-east as much removed from the ordinary present usage, as this specimen is f)
moder.n Enghsl'l. ‘Shakespearian Grammars’ are now written to red;ce to law:sp what a . al:)::
us as irregularities in the English of 250 years ago, but not to force us to use words and i P:e i
after the same model, and that only. T
“‘The Govtamment Telugu First Book of Lessons has (p. 81.) BodmgXso,  Bnt the form BO&ES
for ¢second " is now quite displaced by 8¢&™ in usage. Why then must the former be retained in
l;foo:(ts forfctlllllldlgan ? A book called ‘B.éli’ka Vivékachendrika * was published in 1872 by the Head
Master of the ’ amastanam School, Pittdpur, and under the patronage of the Mahérajah, ¢ for th
use of the GIPI‘S Schools in the Madras Presidency.” Bat it is in the style of the Ré.mfi a’namr ;
might be studied by young men going up for the Matriculation cxamination. Even thz eas : ::ts
are such as this, ﬁ&é?ﬁcxm&aﬁoﬂwgmps’n B9 BoFo P PO Boexn ¥enXcHowdH ﬁip@ﬁu

#CBIBYH 5. (p, 12.)

€¢

educ&teIdI. lgz;vf:rstins who sh?uld be entrusted with the preparation of the books required.—Well-
cstabliched e : one are ].lke]y to know .thorough]y well which words and forms are of
or mere colloqt;‘iiu:;g;gmd ;i]OCIety, 80 23 to avoid mere book-forms on the one hand and vulgarisms
themelves thought nzn ttt; other, .But they must not be men influenced by the fear of being
prosent dag. Sarel 876(;?; oxi dropping th‘e. so-called ‘ grammatical’ forms and using those of the
the easiest 1angﬂageynot o odge and ability aro shown in simplifying difficult subjects down to
wait to write books ;n these feSSlng up simple matter in recondite verbinge. Some say, ¢ We must
use ; otherwise the Governm ori:n; natil an i.mthoritative Grammar is produced sanctioning their
mistales 1o o comb esv llnspector will charge us and our pupils with making grammatical
better. Bat it seeul:s to n? . th ° then.’ the sooner one of them produces such a Grammar the
hand-maid of language ande ta-t some will have to dare to write the books first. Grammar is the
with time. and Gé;:m 81’11 ) ) mnot its ml.stress. It must follow, not lead, Language inevitably changes
their way’ racticall : & . 1-ls ub;llt ” Ohange.tm), Many important changes have already won
and then a iodem Gy o p:) tto Telugn speaking and writing. Let them appear: in books too,
are already regul timm:;al-‘ © prepared o classify them, and give expression to the rules which
greparing thesegi; kzg " ;u‘ usage. These authors, again, must not be guided by pundits in
reference, but the - 8‘50 learned gentlemen may still be indispensable as dictionaries for

) Way in which they themselves were educated and their whole system of teaching
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is unsoitable for the cases now contemplated. They will not tolerate the least surrender of the
¢ grammatical ’ style, and their judgment is of no weight in dealing with the education of the young
or the humbler classes. One principle of their hoarly teaching may be illustrated by the following
°n}nple in English. The lesson-book contains the words * He is kind." A boy is ordered to
paraphrase it. The pundit will accept such a paraphrase as ‘ That person exists benevolent’ or
‘ benevolently,” because these expressions donot violate any rule of syntax, however much they .
transgress current idiom, but he will in no wise allow the simple word s’ to remain unchanged.

“In the * Village Teacher's Help, a work professing to ezplain * the words and phrases which
occur in the first part of the Telugn First Book of Lessons published by the Department of Public
Instruction,” prepared by * B. Seetharama Charyulg, C. Seetharama Sasthrulu, and C. Soobbaraya-
lu Naido’ (Madras, 1872), the following is the style in which the simplest words are explained ()
They illustrate well the pundit method of teaching (p- 11) § = PP XTI T EEHEB
s Sy (p 12) modwide = Moy (p. 13) Bx = w¥am (Madras Telugn) $&:
(p- 15) &5 n - m0L¥sw. Little boys are learning these explanations off by heart ; will they
wnderstand §, &c., any better after doing so than they did before ?

“ TheC. V. E. S. Telugn First Book is far superior in style, on my principles, to the Govern-
ment First Book of Lessons, bat it is disfigured herc and there by such forms as SER for &%, 8,
and English idioms in places crop up under a Telugn dress, e.g,, (p. 30) 0Fsn 5030% &9p
5336{;'89'&00"‘@3"&6»‘ for gosom esAdvswe<. But as this style is disowned by the Govern-
ment book, teachers fear to use tho C. V. E. S. one, as practice in the latter will not prepare boys
for an examination conducted by Government officials on the standard of the former.

« Some religions books and others are crowded with oY) to represent the genitive case

even where the noun or pronoun to which it is added shows by its snflezion the case in which it
stands, and its relation to the word following it, e.g, ;na»!b__ gres.  The word or inflexion
¥, secms very sparingly used by natives, and only desirable when, from the absence of inflexion,

ambiguity might arise as to the meaning of two nouns placed in juxtaposition,

“ Where langnages are spread over a vast area, there must necessarily be some difference in the
words and forms current in different parts, and it will be nccessary to avoid those which belong

only to o certain district, or to prepare different versions for different parts. Telugu books

prepared in Madras are often very unsuitable here. The Government Telugn First Book of Lessons

now in nse (11th cdition) contains such words as Joo¥ds, 008D F (p- 22), which are unknown

here.

“ Very much through the influence of the books hitherto published, Europeans, who bave acquired
some Telugn, arc in much perplexsity as to what words they should use, so as, on the one hand, to
avoid tho appearance of pedantry, and, on the other, to escape vulgarisms.

« TII. With the increasing spread of education, the demand for vernacular literature is greatly
increasing, and is being met, I fear, by an increase of pernicious works. It secms most important
that fresh steps should be taken to hasten the provision of more books of a moral and instructive
tone and in an easy and intcresting style. Few arc willing to incur the expense of sinking a
considerablo sum of money in preparing and publishing such books, if they have to wait a long
time to recover it by gradnal sales.  We want a set of publishers, apart from the authors, or some
other way of mecting the pecuniary difficulty.”

86. Nearly all European scholars will probably concur in these views. There
Conclasion arrived at 15, properly speaking, no prose literature in the language,
by tho Commivieein the o sept a few passages of poetical prose scattered through

standard of style for
Telugu School Books. 4} o Mohabharata and other poems, and to an Englishman 1t

seems hopeless to expect that any popular prose literature can ever be created
in a dialect which no uneducated person understands, and which the most highly-
.educated person never attempts to use in the business of life, in conversation,
or in correspondence. According to this view, the language used by an edu-
cated Brahmin in telling a story, in carrying on an argument, in translating a
legislativo enactment or a State paper, in drafting a judgment, oi'sin writing to &
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friend, is grammatically correct, and admissible in all prose composition. But
this view has only one adherent in our Telugu Sub-Committee, and the majority
of us are entirely opposed to it. Most of us think that several of the forms
which Mr. Sharp would banish from school books should be retained, and that
many of those which he is desirous of introducing are vulgarisms, which should
be carefully excluded. We admit, however, that the language of school books
requires to be simplified, and are prepared to concede the following points :—

=]
I. As a general rule no forms should be introduced for which there is no

authority in standard authors, but when several forms are used by such authors, .

the simplest should be preferred. Thus Fowmm~cdh, FH™ s and FndwcH are
all three correct. The two last might be discarded, and the first adopted.

II. Whenever Sandhi is optional, it should be dispensed with.

ITI. After commas and semicolons, even compulsory Sandhi should be
dropped.

IV. In the First Book there should be no Sandhi of any kind, except such
as is in ordinary colloquial use.

V. All difficult samasams should be avoided.

VL. Al Ardba Anusvarams, which cannot be converted into Purna
Anusvarams, should be discarded.

VII. The letter e should be discarded, except when it is doubled as
Kagéﬂn, :Sag.

VIII. In the First and Second Books, as well as in all books on Geography,
History, and Arithmetic, such forms as s&w, B8R, w®, which are not
repugnant to the genius of the language, although there is perhaps no classical
authority for them, may be employed, but not such vulgarisms as 8™, sk,
Bk, >, =d,, ©REx0n, Bo&”, and other similar expressions.

IV.—Tayit TexT Books.

87. It now remains for us to notice the Tamil text books. Many of these

First Book of Lessons  0€1DZ identical in substance with the corresponding English
in Reading. and Telugu books already noticed in the second and third
sections of this report, our remarks upon them in this place will be necessarily
brief. Beginning, then, with the First Book of Lessons, we find that it is one of
a series of Readers prepared 15 and 20 years ago by the then Professor of Ver-
vacular Literature in the Presidency College, assisted by native pundits.
Letter to Lord Napier  1v€garding this First Book, Dr. Murdoch says: « It begins with
on Education in India, all the letters of the alphabet ; next there are combinations of
puge 21 consonants and vowels, like ba, be, bi, &c. Words then follow,
but without any attempt at classification according to vowel sounds, as is now
seen in every good Primer published at home.” The book is certainly defec-
tive in that it follows, what is now admitted on all hands to be, an antiquated
model. There is no attempt to teach the letters by their sounds, or to teach
spelling by using the powers of the letters instead of their names; and much
time is necessarily wasted in mechanically mastering the lettors and their combi-
nations apart from words and ideas. The words of one syllable presented in
the earlier lessons which follow the alphabet are far from Judiciously selected.
Instead of beginning with common words within the ordinary comprehension and
experience of young hoys, we have a collection of words, many of which belong
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to the high dialect, and which can convey no idea to boys of six or seven years
of age. In the subsequent lessons, too, we meet with words and combinations
of words, too many of the latter in the shape of dry, uninteresting, unconnected
sentences, which are either too difficult or too childish. We also notice the
occasional use of Sandhi, which is out of place in a First Reader. Altogether,
we consider the first part of this book to be dull and uninviting, and not the
pleasant and attractive lesson book which should form “ the school’s first gift
to a child.” The second part contains some good and interesting lessons, but
it wants graduation. Besides, we do not consider a First Book of Lessons to be
a proper place for a dissertation on * the soul, heaven, and hell,” lesson 8,
p. 44, or for expounding the Biblical doctrine about spirits, lesson 28, p. 76.
There are also some lessons which are not particularly interesting, such

" as 20, 21, and 22, and might be omitted with advantage. On the whole, much

as we approve of portions of the book, we are of opinion that it should be
entirely recast, the first part somewhat on the plan of the Canarese First Book
prepared by Mr. Garthwaite to which we have already referred. The second
part should be re-arranged, the lessons omitted being replaced by others well
selected, and the whole carefully graduated.
88. The Second Book of Lessons is also susceptible of great improvement.
Bocond Book of Les. Much of the matter contained in the lessons on the *“ Head,”
sons in Reading. « Eve,” “ Nose and Mouth,” ¢ Ear,” ¢ Trunk,” < Limbs,” &c.,
is too meagre and childish. A similar remark applies to the lesson§ on
Natural History: ¢ the human head has ears on its right and left Tq,lde,”
lesson 2, p. 3; “ the nose is just above the mouth,” lesson 6, p. 6; «it has
two nostrils,” lesson 6, p. 7; “ we have two hands and ten fingers,” les'son
12, p. 11; “five fingers to each hand,” lesson 16, p. 15; ¢ the cow gives
milk ; it has four legs,” lessons 25 and 57, pp. 27 and 69, are sp.emmenS of
what we refer to.  No boy of the most ordinary intelligence can be ignorant of
much of what is contained in the lessons on the crow, the cow, the ass, the
sheep, the cat, &. We consider regular lessons on geog.raphy to be out of place
in a Reader, when geography is taught as a separate subject. 'Lesson 21, p. 21,
on the seasons contains allusions to ice and skating not easily understood by
native boys at this early stage. The lessons (46, 47,‘ 48, and 49) on the sun,
moon, and stars are not sufficiently interesting. Sections 2‘, 3, 4, and 5 contain
geveral moral tales and fables which are good and a.mppropm'ate, although there
are some on the other hand which are dull and umntc:restmg. The forms of
letter-writing given at the end are far f"rom natural. They are far-fetched ?,nd
abound in expressions peculiar to certain classes of the people. We do not like-
wise see the use of the badly formed diagrams on the last page. Ofl t.he other
hand, having been specially prepared for natnre bo;rs, the book is in many
respects suitable. There is little in it which native f}h?ldren cannot understand,
and the style ison the whole clear and simple, though.lt is not altogether fr.ee from
faults of idiom and bad spelling, and lastly, like the First Book of Lessons, it wants
graduation. If the defects we have endeavoured to point 'out are corrected,
if the lessons on Natural History and Physiology are so 1n.1proved as to be
made more interesting, if in the place of lessons which are _om1tted others mox:e
suitable are substituted, and if the lessons are arranged in the ort.ier of their
diﬁiculty, we are of opinion that the book will be found to answer its purpose.
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We suggesﬁ the introduction of pictorial illustrations in this and in fact in all the

Readers so far as the means and appliances available in this country will
allow. '

89. The Third Reader also needs revision fully as much as the Second which

Third Book of Lessons W€ D&V just noticed. The lessons on Natural History, includ-
in Reading. ing the Mineral, Vegetable, and Animal Kingdoms, might be
made much more interesting and the vehicles of more useful information than they
now contain. The lesson on ‘ Objects of study” in Creation, at page 31,
contains several hard words, and the accuracy of the classification which it gives
of animated objects has been questioned. Those on the Atmosphere, Rain, Dew,
Lightning, and Thunder are little more advanced than the corres
in the First and Second Readers,
them. Those which follow on Gold, Silver, Lead and Tin, Iron,
Brass are all meagre and caﬁable of being much improved. Similarl
on Vegetables, the Cocoanut and Palmyra, Grains, Coffee and Tea, Tobacco and
Areca, &c., should be amplified and made much more full for such an advanced
Reader. At page 46 it is said that coffee is grown on the Shevaroys and in the
Wynaad in this Presidency., Of course, Coorg, Mysore, the Neilgherries, and
Travancore should also be included. Similarly, in the lesson on cotton at page 26,
Tinnevelly is the only district mentioned as that in which it is grown.
The book having been written twenty years ago, there is no allusion to the
American war and the prominence into which it has brought Indian cotton.
But the least satisfactory of the lessons on Natural History are those on the
Animal Kingdom. There is no attempt to convey any interesting informa-
tion on the habits or peculiarities of the animals treated. Many of these
lessons are simply fables, which are of no value except for the moral which
some of them convey. The lesson on the swan at page 54 is wholly useless.
The paragraph regarding the cock and hen in lesson 29 at page 54 is simply
babyish. We do not understand the bearing of the proverb about scorpions
introduced into the lesson on reptiles at page 59. It has no, connexion what-
ever with the context. And then we find it stated in the lesson on beasts at
page 51 that “ the bat is neither abeast nor a bird ;” and again at page 57 that
“the whale is the largest of fishes.”” The lessons on Geography and History
are out of place, and should make way for others more appropriate to a reading
book. The lessons on Astronomy seem suitable enough, except that it is not
correct to attribute the popular superstition about eclipses to Hindu astrono-
mical science. Most of the lessons classed as miscellaneous are excellent and
appropriate. The style is, however, occasionally pedantic and stilted. One piece
in particular we cannot but condemn, that of  Rama on his throne ”’ at page 86.

It consists of a string of proper names and hard unmeaning words ug
their sound and for effect, than with any view to sense.

of the turgid writing in favor with pundits of the old s¢
exactly the style of composition we should hold u
opposite of that we would wish them to cultivate.
to the Third Book are that it should be thoroughly r
Natural History should be rendered more full and
Geography and History should be omitted; that the style should be corrected
wherever it is not chaste and simple ; that the lessons left out should be replaced

ponding lessons

Copper, and
y, the lessons

ed more for
It is a good specimen
hool, and is in short
P to our boys as the direct
Our proposals with regard
evised ; that the lessons on
interesting; that those on

and may be said to be almost a repetition of .
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by others taken from Laurie’s Technical Readers anq other similar books, Wl'th
the necessary adaptations, and that the fresh matter introduced Sho(lllld c;);npnse
a few biographical sketches, some lessons on art.s and trades an .og ;oglz;o.
ducts of Southern India, and a few instructive stories drawn frf)m Hin ud ° 8.
Lastly, we are of opinion that due attention should be paid to grt:hua 10;3
and that, with this view, all the three readers should be looked at together, a

such transpositions made as may be necessary.

90. In the scheme of studies the ¢ Brief Sketches ’.’ forms tl.le reader

; for the third class. In the third section of this report
E“lz?:‘f‘ Pretchen <! we have noticed the contents of this book and s.tated our
objections to retaining it as a text book. Those objections z?,pply]mt;}; Zq:;:
force to the Tamil version. To attempt to teach boys at this ear dy :hegstud
history of foreign countries when they have not yet even commence y

of their own is at least anomalous. The history of Europe s too large a subject

to be treated in a book like the Brief Sketches, or to I-)e taught in an eleme:;lrz
class like the third. It is necessarily full of allusions to m?nzrs.}; .cu?m OS:
institutions, events, objects, scener);l, agd nagugagoihjsln;:;::n:t;cun; e;ztang >
sible for boys just emerging from the Secon : 1 or

i 1 book can lay no claim to a free and easy sty
reahze.’délztitcra(?osrllzz:lz,tizf It too oftenyfollows the style and idiom of the
2:igti21all. N In the mext place, having been prepared more than fifteen ge:rs a%:ﬁ
it is incorrect in many respects, and requires to be bro‘ught.;lp to aie. :;u
reference to the political changes which havt';e. takea‘ril ;)lgf:c:;nii :1 a:i:hZ: iriouz
translated. The rendering is also inc?rrec in m s fher serious

is the arbitrary manuner in which the proper names are spelt .
(113?1{‘: (;;ulzze defects angyerrors are easily removed ; and the b}?Ok maﬁ, tl}fe ?i?iﬁt
necessary, be revised and left to be used both by teac. erE a;ld ! dis,,afded
student as a companion to Geography. But as a.Reader it sh 01; t om.c; irded
and replaced by a Fourth Book of Lessons c'omplled .ﬂ:om the best s oos and
ining lessons on Physiology, Sanitation, Political Economy, Pop

g::il:zl:ngle Revenue and Police systems of the cou.ntry, Extracts from Voyaigles
and Trajvels, and from Tamil Prose Authors.. Laurie’s Readeis and other similar
works would afford much appropriate material for such a book.

91. We have fow remarks to offer on this little‘ book. It is culled from

. . sources held in the highest veneration by the people of the
‘hz;zgll“ioﬁm " Tamil country. The selection has been carefully made, and
- o nothing to which exception can be taken. Dr. Murdoch, indeed, refer-
. stat ¢ oven the new Tamil Poetical Anthology, though a great

i 1 use to endorse, e.g.
ins a few sentiments which I should ref , ?’:

ring to it, states,
improvement, conta ‘ . .
i'nz 13, page 7, which has been translated to me ¢ Live as your countrymen do
1 9 fo] ]

3 ’
The line thus objected to simply means ¢ Live in harmony with your cltl)u:lirgmen.,
or ¢ Live at peace with .your neighbours,” and we cannot admit t :' here is
anything objectionable in the sentiment. So far from the }I:::: bc;c;xlll aiz;x(;i::g
thing open to exception, we perceive tha.t. several passages avo bomn mesdlessy

i hich might have found a place in the collection with a ge. W

Omltte‘d'w to allow that expurgation is both useful and necessary to a certain
oxt Wﬂl'm%heocase of books used in the elementary classes, but we must depr‘eca.te
:z;enfn::idli“g with Tamil classical authors, simply because li;hey contain, in
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common with every classical literature in the world, passages descriptive of
female beauty, or passing allusions to predestination, to transmigration, or
myth.ology and religion. The only suggestion we wish to make in regard to the
Po?txcal Anthology No. I, as it stands, is that it should have a glossary attached
to it giving the meanings of the more difficult words.

92. Of the Tamil Grammars used in the Government Schools, that by the Rev.
. mﬂno G, Dr POp(.% is the most elementary. It is perhaps as simple a8

» No- 1. it is possible for a book on grammar to be, and it is one of the
very few Tamil books which resemble European publications in its a.rrangement
and mode of treating the subject. Still we consider it far too difficult for the
.ﬁrst clags. It is impossible that the technical words which meet the eye on open-
ing the book can convey any idea to boys beginning their alphabet. But, as the
book is placed in their hands, and they must learn it, they do their best and learn
the words by rote. The young mind can derive no advantage, but rather the
reverse, from this forcing system. It is, in our opinion, preposterous to attempt
to teach Grammar with all its abstractions and technicalities, even though in the
boy’s own native language, simultaneously with the First Book of Lessons.
Herbert Spencer observes : ¢ From the substitution of principles for rules, and the
necessarily co-ordinate practice of leaving abstractions untaught till the mind has
been familiarized with the facts from which they are abstracted, has resulted the
postponement of some once early studies to a late period. This is exemplified in
the abandonment of that intensely stupid custom, the teaching of Grammar to
children.” We consider that Pope’s Grammar should be excluded from the first
class at least, and that the teacher should be left to give such oral lessons on letters
a.nd words and the construction of simple sentences as may render a tolerably intel-
hgent. study of Pope’s Grammar in the second class, a comparatively easier task
than it is at present. Though, as already stated, this book is a decidedly good
work of its kind, it is by no means free from faults, and some of these we shall
now briefly notice. In the first place we are of opinion that in a first Grammar
the explanations should be much fuller than they are in this book. None of the
technical words are explained. More advanced boys would not probably require
to be told why a vowel is called . i9@rgpsm or a consonant GwiQuepss, but
a simple explanation of these and other similar terms at this early stage would
tend to fix them in the memory and conduce to the intelligent and easy study of
a difficult subject. And the definitions and explanations, where they do occur,
are f.;e'nerally wanting either in clearness, completeness, or accuracy. The
definition of the guttural at page 5, Article 11, must be quite unintelligible to
young b?ys. .The letter occurs principally in poetical compositidn, and it will
be s.u-fﬁment, in an elementary grammar, to explain its form and sound and its
posm.on between a short vowel and a hard consonant. The definition of @pdus
SIsr or ?.bbreviated = at page 6, Article 13, is not full enough. It should be
accompanied by some explanation of the other class of short e or appdugisriv,
otherwise it is apt to mislead. At page 19, Article 48, we have the following as
tl.xe definition of * Person” “ @ Quearugm srewn,” The explanation is more
dlﬁic}ﬂt than the word attempted to be explained. srewis is the Sanskrit sthanam
and is not generally understood by Tamil boys. It is apt to be confounded witl;
. danam or giftt, in which sense it is much more commonly used. Article 50 defines
the nom.ma.tlve case, though not with sufficient clearness ; but there is no attempt
to explain the other cases, nor is any reference mado to o digenisd, In
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the explanations in Articles 68 and 70 there seems to us fo be some confusion
and want of accuracy. @dmw, which is obviously one of the points to be indicated
by the conjugation of the verb, is omitted in the analysis of verbs, while it is -
brought in in the article on * Terminations.”

The definition of #%r@uéest in Article 79, page 33, is not accurate, for
every participle is not dependent on a finite verb only. There are participles
dependent on other forms of verbs also, as in the examples vy 5 e ICuRLCur @er,
g SgakgQenr. The definition of syntax in Article 96, at page 43, is loose
and inaccurate. To call syntax simply Qerp@uyL-r, as it is called at the head
of the chapter, is itself misleading. It is a term used by native grammarians
for elliptical and non-elliptical combinations of words which does not convey the
more comprehensive meaning intended to be expressed by “syntax.” The defi-
nition of  sentence’* in the immediately following Article 97 is not so complete
a8 we could wish. Some of the rules given in the book are also wanting in_
precision and accuracy, as will be seen from the following instances :—

In Article 20, at page 8, & and & are referred to as simple consonants.
But they are in reality what are called e er@Q@uwir, which has a peculiar signifi-
cance and should be explained. The rules given at pages 13 and 14 regarding
the elision of f &, L=y &, and &r are too general. They are applicable only to
particular cases which should be specified. The rule given in Article 59, at page
92, is wrong and opposed to the teaching of the Nannil. It is stated in Article
100 at page 44 that between the subject and predicate there intervene geveral
dependent words. In the example given the adjective sevev does not come:
between the subject and predicate, and yet it is called a dependent word;
¢ om@ " for “between” is not a wordin common use. The rulein the next
Article 101 is confused, and might be put in a clearer form. The rule in Article
114, at page 52, is senseless as it stands. What is intended to be conveyed is
pésTos@PId o sren @U@l Bapsrevg@é spCaew@ib. The chapter on parti-
cles seems t0 us to be in greater detail than is needed in a Primer. As regards
the arrangement of the parts, the only point which it ocours to us to notice is
that the second chapter on yemrflwe, or combinations of letters, is placed imme-
diately after that on orthography. But some knowledge of words and their
mutual relations, such as Qaip peows@gni and yovandsG@grei, should precede
the rules of Sandhi, or yewri& &, and, in practice, it will be found more convenient
to take syntax before yemrflue. Our opinion on the whole in regard to Pope's
Tamil Grammar, No. 1, 18 that it will snswer its purpose, if carefully revised in
respect to the points indicated. )

94. This is a more advanced Grammar, and is based on the Nanndl. It

 was written by one of the first Tamil scholars of the day and

Ab]:i;ghm::x‘tng; “orar- supplied a great want, for such was a suitable text book in
mar prose. It expounds the principles of Tamil Grammar with
great accuracy and gives copious illustrations, but it appears to us to be capable
of being improved in the following respects :—

L In the chapter on ergps@uws, some explanations and illustrations regard.
ing the proper use of 7 and @, 5 and er, and er and g would be useful. No
letters are oftener misused in Tamil composition.

II. In the chapter on tjewfuey, the rules of Sandhi should be clearly
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explained, showing by examples where its absence would affect the sense and
where it would not.

III. The section relating to gacfuwe, or particles, is much too short.
The subject should be treated in greater detail.

IV. A chapter on syntax, including parsing and analysis, and written
80 as to be in keeping with the rest of the book, is a desideratum which should
be supplied to make the work complete.

V. A further useful addition would be a small chapter on composition,
pointing out its most essential requisites, and the importance of cultivating &
chaste and simple style of prose writing in the place of the inflated diction, which
generally characterizes the writings of Tamil scholars, and also explaining and
illustrating the principal figures of speech and the use and abuse of Sandhi.

To a competent person actually revising the book, other improvements ,

_might suggest themselves. Useful hints could be drawn from modern text
books in English as to arrangement of matter and the mode of treatmg particu-
lar portions of the subject.

94. The two remaining Grammars used as text books are an Abridgment of

the Nannil by Mr. Savandranayagum Pillai and the Nannil
Savandranayagum’s . . .
Abridgment of the Nan- itself. The former professes to give the more important
ndl and the Nannil. N . . .
strams accompanied by the necessary explanations and illus-
trations, and the matter is neatly arranged with English headings. The value
of such a book depends upon what the compiler considers to be important and

. what unimportant sfitrams. Opinions will vary on this point. To make a

judicious selection from a book, of which the different parts are so mutually
dependent upon each other, and the whole is so remarkable for its compactness
and sententious brevity as the Nanndl, is not an easy task. Mahalingiah’s
Grammar is a sufficient connecting link between Pope’s Grammar No. 1 and the
Nannil, and we do not see the necessity for any other intermediate text book.
We are of opinion that the Abridgment should be omitted from the schere of
study, and that the Nannil should be taught as a whole. We have no faith in
text books which profess to make every thing easy for boys and destroy all
independent activity in them, in such an advanced class at least as that in which
the Nannil is studied.

On the Nannil itself, we have no remarks to offer, except that it is an
admirable exposition of the Grammar of the Tamil language which it is difficult
to supersede by anything better, and that it should be systematically taught
to those advanced students who havé already studied the Prose Grammar by
Mahalingiah.

95. This book consists of two parts. The first contains numeration and the
Colenso’s Arithmetie, 10UT Simple and Compound Rules and Reduction, and the
Parts 1 and 1L second Vulgar and Decimal Fractions, Practice, Proportion,
Interest, Discount, Insurance, Stock, and Profit and Lioss. One advantage of the
book is, that having been prepared specially for native students, it contains tables of
local weights and measures and familiar examples in them ; but, on the other hand,
as'it is now twenty years old, it needs to be revised with reference to the improve-
ments introduced into more modern text books. The part treating of Notation is
far from sufficiently full. The Arabic system being so different from the Tamil
should be explained and illustrated in much grcater detail. The reasons
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on which the rules are founded are not always explained. The casting out
of nines is not an infallible test of the correctness of the results arrived at
in Multiplication and Division, but this is not properly pointed out. The old
mode of working Rule-of-three sums by dots should give way to the modern
method of stating ; and we see no reason why proportion should be deferred to
the end as 1t is in this book. The portions of the book treating of Vulgar and
Decimal Fractions are not sufficiently clear and intelligible, and need improve-
ment. Here again the Fractional Notation which is different from the Hindu
system 1s not sufficiently dwelt on. The book is disfigured by misprints; and’
the language of the rules and problems is capable of being simplified. Various
statements, such as that the Madras Bank issues currency notes, p. 23, that the
cash is a current coin in the Madras Presidency, p. 24, that in the Revenue
accounts the land is shown in terms of cawnies and sixteenths, p. 31, and that
the acre is in use in only particular districts, foot-note p. 32, are no longer
correct. As the book has now been in use for a considerable time, teachers and
pupils have become familiarized with the technical terms employed in it, and we
are, therefore, unwilling that it should be discarded, but we consider that a
revised edition should be brought out correcting the existing defects and errors
and adopting the improvements of modern text books, such as Barnard Smith’s,
Hamblin Smith’s, and Hensley’s Arithmetics. We consider that greater attention
should be paid to teaching mental Arithmetic than is at present the case in
Government Schools.
96. The Manual consists of two parts ; the first treats of Asia, and the second
of the other continents. According to the scheme of study no
Manuasl of Geography, R X
Parts 1. and II. geography is taught in the first class except orally with the
assistance of the black-board, while the large text of the Manual is tanght in the
second and third classes. We are of opinion that the book is much too large
and otherwise unsuitable for these elementary classes. It opens with the most
difficult part of the subject, namely, explanations of the shape and size of the
earth and its diurnal and annual motions, the planetary gystem, definitions
of latitude and longitude, meridian, equator and ecliptic, zones and tem-
perature, &. Leaving the small type entirely out of consideration, a great deal
of matter is crowded into the large text itself and put together throughout in a
dry and uninteresting manner. The plan of a small book called “ a Geography
of Asia” commenced by Mr. Duncan, and which has been sent to us, shows that
the subject can be treated in-a far different and attractive style, and we consider
that a book prepared on this plan in two parts would be preferable to the
Manual. The part dealing with Asia, and India in particular, should perhaps be
in somewhat greater detail than the other portions, while the amount of matter
in the whole book should be such as can be got through in two years. If the
Manual is to be retained at all, it will need thorough revision. The translation
is loose and inaccurate in some places, the transliteration of proper names is not
based on a definite or uniform plan, and the statistical information is at least
fifteen years old.
97. Wo have already stated in the second section of this report what we
consider to be the chief defects of Morris’s History of India.
TrI.);g]anl;(n)p:f‘thoT‘;ITsﬂ It is, therefore, unnecessary for us to go over the same ground
tery of Tudia by Morris: 4 detail in this place. According to the scheme of study

laid down the third is the only class in which Indian History is taught in the
18
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vernaculars; and it appears to us that, irrespective of other objections, the book
is much too large to be studied in a single year. If to this we add the fact that
the Mahomedan period is slurred over and disposed of in two short chapters ; that
the English period is little more than a dry record of battles and sieges ; that
the book, instead of dealing with simple facts and events, indulges in opinions
and reflections which must be open to question, and that an evident leaning is
betrayed towards Christianity and hostility to the Hindus whose national
character is vilified, we think we have said enough to show that the book is not
suited in its present shape for the instruction of young native boys. A smaller
abridgment, containing more of the leading facts and events of the Mahomedan
rule and less of the English period, writtenina simpler and more impartial style,
and without the opinions in whichk Mr. Morris indulges, would be better suited
for the elementary classes in the Government Schools.

As regards the merits of the book as a Tamil translation, we must say that
we cannot, on the whole, express our approval of it. The style, except here and
there, 1s not free, elegant, or idiomatic. The rendering is often tame and poor,
possessing none of the force of the original, and is not unfrequently loose and
maccurate, and misses the sense of the author. Sanskrit words, where used, are,
as a rule, misapplied. A few instances will suffice :—

Page 2, last paragraph, 1st sentence, s@manui gy §sCsss8e faad
Qe finimea g is not a correct rendering of the original.

Page?, last paragraph, 3rd sentence, @@ T EEHELW Ly erfiion 56V @ LD
sasrgrapio uflagswren 5Buyh o ar® confused, and does not convey the meaning
of the passage in the original.

Page 3, third paragraph, 2nd line, « sr@ells e wraperer @ e gaer’ is a loose
and inelegant rendering of  hills of various heights.”

Page 3, third paragraph, 11th line, Qeererii L ewrid o e s8w Y IpTDE LD,
is not correct, RpsBp Haprioen is what is meant.

Page 4, lines 2 and 3, elwgyerer sr@ser for extensive countries is pedantic.

Page 8, paragraph 3, synopsis, @éméseler gey@gemiser for differences of
race 1s quite incorrect.

Page 9, paragraph 1, line 9, sifpsricnr YPswrymypsm Calo@eianrisear
does not convey the sense of, and is in fact not in, the original.

Page 9, paragraph 1, last sentence, gyaswrér @ gmsaofior G S RSN &
&8s a0 Cuanlun g, Qur gl HC@uemine, B350 QU ksl ssaahs g Syt
a%n HaroflésCaan@in is surely not a correct rendering of the original ¢ Qur
estimate of the Hindu character must consequently be very general.”

Page 10, paragraph 1, last sentence, * A pésnemL L &e)GMIBSEED GHE
T BB (& @) (681 5 @1 b QaaRarrs Qi g Gedmsrssni saarga
GOLU GOPRELTE &ibZITITIO® &g win @b pBa@EsT BT sowwar@ar® ser
2@Fiw o St aenngey 157 15 % &5 BT e K yaisepsCs 9rQurgeniors D
G aarspaF ¢Csa00% " i3 a very poor rendering of ¢ There is much in the
Hindu character which an Englishman can admire if only he honestly makes the
attempt to discover the points with which he can Sympathize, rather than those
from which he must differ, and we sincerely trust that the bands of sympathy
between the two races may daily be drawn closer.” So is

Page 23, paragraph 3, last sentence, *“ eréarrev s Bevr® guiv or SCsesanrnEgun
fer epoass sweRS@rFes 0y L s fos apfuar om o 55wCwr,
oy spELCL, o5 GpisCanr, YosCu mrgemai oy yuer Quirssisses
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Bmézw” of * He reveals a love for the good and beautiful and true, which will
endear bim to the hearts of his readers in every age and land.”

Page 17, paragraph 3, line last but three « e what does this refer to P
and s@4srar geerio is not a proper rendering of ¢ restless spirit.” .

Page 30, paragraph 1, lines 10 and 11, wear siasBaCon fomss eaa-fu,sm,a
e amré@ger is apparently the rendering of the word ¢ arbitrary” in the
original. The whole of the paragraph is badly and inaccurately translated, and
the force of the original is not preserved. o o o

Page 34, paragraph 2, line 8, Bavesr 96ﬁﬂ'a&ﬂf5f§ Gﬁﬁlaf o6 il S BN
This is not in the original. The use of Csaar for @,mualu: is 11.1eleg?.nt. o

Page 38, paragraph 2, line last but four, sen®per nm@wt.fy_eau.u.rraw,
which means cut him to pieces, stands for *stabbed him” in the original. .

Page 42, last paragraph. The force of the original is completely lost in the
translation which 1s poor and tame.

Page 58, paragraph 1, Chapter V., do. do.

Page 58, paragraph 2, alis@urersresflur_fsar for flourishing settlements
is far from accurate. . o

Page 63, paragraph 2, last line but two, Qwvalf;ﬂfﬁfﬁ:f?m. Qai @ $srr is not
correct. In the original it is only intended to place mscrlptlons.. .

Page 72, last paragraph in Chapter V. The whole of this paragraph is
badly rendered. &yCrs srfwaser wrpsarder for ¢ he left the Coromandel Coast
in a far different state; and merus@Beo yosersaiser for ¢ firmness in times of
trial ”’ are not at all correct renderings of the original.

Page 358, paragraph 2, Gpoepu@lrap . rugienn for ¢ successor ” is ped'a,ntic.

Page 359. 1n the same paragraph we have ®ésw, which means without
end for  various” (social improvements), and

@surampayser, which means happiness in this and the future state for
“ welfare.”

The passage in the original ¢ works for the promotion of traffic ” is entirely
misunderstood by the translator, who renders it thus: aigss ururriser
CuarQugih fisPuesoe, . . N

Page 360, paragraph 1, line 4, B reim@epet gy repLh evenrE@d is the render-
ing of “had for some time past.” This entirely misses the sense of the
original. - ‘

Page 361, line 5, wesrerfi@wrai for ““ adopted son,” is something new.
The whole paragraph is badly translated. o

Page 363, paragraph 2, last line but one, Foshs g,

Page 1, drsamwgédser, for Ereaiew gaaer,

Page 359, dumab, for Auweib.

w1 guafsd for wrguagth.

Page 382. ewrgpedar for wreseemd, and other similar instances of incorrect
forms of Sanskrit words are met with. :

V.—CoxcLupING REMARES.

98. We have now completed our review of the scheme of study. It
appears to us a matter for regret that Sanskrit finds no
place in it. This Presidency is far behind Bengal and
Bombay in its appreciation of the classical langu.age of India. The Univer-
sity has been sometimes blamed for the existing state of things, but it

Sanskrit.
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© seems but fair to observe that Sanskrit has always been recognized in the
University curriculum, although the study of it has not been hitherto made
imperative. It is obvious, however, that no pupil is likely to take up Sanskrit
for the higher examinations, unless an opportunity is afforded him of learning
the elements of the language during some portion of the school course. We are
not agreed as to whether the study of this subject should be made compulsory,
but we all think that provision should be made for teaching Sanskrit to those
pupils who wish it in the three highest classes of every Zillah School. Viewed
merely in connexion with the vernaculars, the study of Sanskrit is certainly not
80 important to a Tamil boy as itis to a Telugu boy. The latter can scarcely
become a good Telugu scholar without knowing something of Sanskrit, and
Telugu literature is little more than an echo of Sanskrit literature. The finest
Tamil compositions are  perfectly independent of the Sanskrit,”” and * Tamil,”
in the words of Dr. Caldwell, * can readily dispense with the greater part or the
whole of its Sanskrit, and, by dispensing with it, rises to a purer and more
refined style.”” But apart from this consideration, it will probably be conceded
that the culture and mental discipline which the study of a dead language is
calculated to afford are not altogether to be despised in either case, and it
seems very desirable that those at least who aspire to degrees should be encour-
aged to acquire some knowledge of the national literature of their country.

99. Another remarkable omission in the scheme of study is Physical
Phgsical Science. Science. Some scraps of it have indeed been noticed by us in
one or two of the Reading Books, but throughout the whole

course there is nothing at present deserving of the name. Here the shortcoming
may, with more justice, be imputed to the influence of the University. Physical
Geography was formerly a regular part of the school course, but as it was not
required for the examinations, it has been allowed to drop. At present Physical
Science does not enter in any form either into the Matriculation examination or
the First Examination in Arts, but we understand that the whole subject is now
under consideration, and will be shortly brought before the Senate. It seemns
probable that in the Matriculation examination English History will be replaced
by Physical Geography, and a portion of Physics, as contained in the Seience
Primers of Professors Geikie and Balfour Stewart, and that in the First Exami-
nation for Arts, Physiology will take the place of Geography. It is, of course,
only in the higher classes that these subjects can be studied through the medium
of English text books, but some preliminary notions of them may very well be
acquired at an earlier stage through the medium of the vernacular. We are
glad, therefore, to be able to announce that the School Book Society are bringing
out a Tamil adaptation of Professor Geikie’s Physical Geography, and we have

already suggested that the Fourth Vernacular Reader should contain, infer alia,
lessons on Physics and Physiology.

100. The only point which now remains to be noticed is Dr. Murdoch’s

Dr. Murdoch’s Pam. LaMPphlet. A wide distinetion is drawn both in his letter and
phlet. in his Pamphlet between University text hooks and Govern-
ment school books, and while itds admitted that there are Christian allusions in
the former, it is nowhere allowed that there are any such allusions in the latter.
The statement that all « Christian allusions have been struck outof Govern-
ment school books ** was probably intended to refer only to books published
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by the Educational Department, but -even in this sense t:,here are onl‘y
three now in use to which the remark is in any way applicable. One is
the Selections in English Poetry No. I., in which, a‘s we have already
shown, the original text of the poems has been altered in many places, :.a.nd
in which some of the alterations have obviously been l'nade with the ObJe(,:t
indicated by Dr. Murdoch. The others are the translations of Dr. Murdoch’s

‘Manual of Geography and the Brief Sketches of Europe in which certain religious

allugions have been omitted, because they were out of place .and .calculaifed
to give offence. The fact is that, with the exception of the Selections in English
Poetry No. 1., none of the English books read in Government Schools have been
brought out by the Educational Departme_nt, and tha(:, s.eve.aral of the most
important of them are full of texts or allusions to Christianity, as has bee;]n
shown in the reviews of Chambers’s Moral Class Book, the Supplement to the
Fourth Book, and Morris’s History of India. We hav.'e also .shown that there
are many allusions to the Bible and to scripture hlsttory in the Vernacul‘:r
Reading Books which have been prepared by tl}e? Educational Pepa::tment. 1 t
page 14 Dr. Murdoch quotes a verse from the N.ltl .Sungrahum, in ?vhlch thfa a.w;
fulness of lying under certain circumstances 13 mculcg.te(’i. This book is no
named in the scheme before us, but fr(?m Mr. Bowers’s letter there se:;;s
reason to suppose that it must be in use in, at all events, some schools. is

is not the only instance in which the communications which have reached

us seem to show that the scheme of study is mot in all cases very strictly
adhered to. The statement that, “a whole chapter of a Government school

book is intended to teach the art of overcoming an enemy by means of an

affected f&ndship,” refers to the Panchatantra ; but, according to the scheme of
study prescribed, the Panchatantra is no longer a Governm(?nt sch?ol boolf,
although here again it seems possible from Mr. Bowers’s allusions to it, that it

: (43 e
‘may be still used in some of the schools. The statement, * that there are som

passages in Government school books grossly indecent,” does .not seem, as fa; as
Telugu and Tamil school books are concerned, to be substantiated by any t u;{g
contained in the pamphlet, if the distinction betweex.1 G'overnment schoo.l books
and University text books, on which Dr. Murdoch insists so strongly, is borne
in mind. With one exception all the Hindu books referred to at.pa.ges 18—23
are not Government school books at all. . Thc?y are a,ll. bogks which have been
prescribed for the Madras or Calcutta U‘nlverswy examinations. The only one
of ﬁhe books named by Dr. Murdoch, which ever has been a Govgrnn.lent school
book, is the Nitineri Villakkam, vffhich forms a part of the Tamil Minor Poets.
The only quotation given from it is the following :— | |

78. “ Without interruption to business; withont ruining learning ; without preventing chm.'lty' ;
and without .depriving us of youthful vigor ; the enjoyment of the charm.s of those v:hose waist is
as tender and narrow as the beautiful young stem of a flower, may be considered good.

This, however objectionable, can scarcfely be called grossly in(.iecent. An
English translation of the whole of the Mmor. Poets h‘as been brought out by_
Dr. Murdoch, and in the preface to this translation he points out two other verses
in the same poem, which it seems desirable also to quote, lest they may be sup-
posed to be worse than they really are :—

04. “Inexhaustible learning is attsinable only by those who excel in observation, not by
those w:ho gmile in vain self-conoeit. Thongh a woman possess charms which even Lachmi (the

Y mi 'y j hermaphrodite.”
Goddess of Beauty) might envy, they cannot be enjoyed by an p 19
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82. “Though their husband be of surpassing beanty, yonthful, powerfnl in song, of an aspect
to ravish the eyes of maidens, and uniting trath with courtesy in his pleasing address, the heart of
women will still be fixed on others.”

But it must be remarked that, according to the present scheme of study,
even the Tamil Minor Poets will be superseded by a new anthology in which
care will no doubt be taken t6 exclude all such passages as the above. At
page 17 of the pamphlet “ an example of successful trickery, spiced with inde-
cency,” i8 quoted from the Kathamanjen, and Dr. Murdoch observes that it is
“most disgraceful that the British Government should print books and teach
them in its schools, showing how to overcome by deceit.”” There must be some
misapprehension here. So far as we can discover, the Kathamanjeri has never

at any time been prescribed as-a text book for Government Schools. It is not

even an University text book. It appears that it was reprinted, because it was
required for certain civil examinations, and it was found, when the Library
of the Board of Examiners was transferred to the Book Department, that the
former edition was exhausted. We understand, however, that this book has
been used, and is perbaps used still in certain Mission Girls’ Schools.

With regard to such matters as allusions to the Hindu divinities and the
doctrines of fate and metempsychosis, we must refer to our remarks in para. 79
and 91, but it appears to us that on some of these points the pamphlet gives a
rather one-sided view of the case. No one rising from a perusal of it would ever
suppose that for every allusion in Government school books to the deities and
doctrines of Hinduism, there are probably ten allusions to the history and
tenets of Christianity, and that, if there are some incidental references to idola-
try in some of the text books, there are also most violent denunciatifus of it in
others, both in English and in Telugu. We understand, however, that Dr. Mur-
doch himself sees little or nothing to object to nowin any of the books named
in the scheme of study which we have been reviewing. As far as Telugu and
Tamil School Books are concerned, the end which he had in view in addressing
Government has been attained. Dr. Murdoch is, however, unable to sign this
_ report for reasons recorded in a Minute which will be found in the Appendix.

We bave the honor to be,

Sir, :
MabRas, Your most obedient servants,
17th March 1874. R. M. MACDONALD.

V. RAMIENGAR.
E. THOMPSON.

J. T. FOWLER.

P. PERCIVAL.

V. KRISTNAMACHARLU.
D. SASHIENGAR.

Y. VENKATARAMIAH.
S. NEVINS PILLAL

MINUTE sy J. MURDOCH.

With much of the foregoing Report I concur, but I cannot sign it as a whole, and therefore
avail myself of the privilege which secures the representation of minori-
ties, viz.,, that of placing my dissent on record. Still, my remarks will
often be simply explanatory, or moot questions which it is desirable to settle.

Exception might be taken to the opinions expressed on different books. I cannot agree
with the views of the majority of the Committee on some points con-
nected with geography. At page 29, Mackay’s Outlines of Geography
is commended for its good arrangement—the very respect in which I consider the book defec-
tive. It is one of the first principles of geographical science that the physical features of a
country should precede the political geography. In Mackay, physical and political geography
aro mixed together; the towns arc described before the climate. Clyde’s Elementary
Geography is one of the few books criticised which receives unmingled commendation.
While admitting that it contains much valuable matter, it appears to me to be liable to
several objections. The arrangement is not that followed in the best treatises on the subject ;
frequently.tho position of a country is not mentioned, and a student would be apt to get
only a hazy idea of the information sought to be conveyed.

There are however general questions of much greater importance than such details.
Most of them are touched upon, more or less, in the Report. From some
of the recommendations, I dissent; others are only reiterated with

Introduction.

Geographies.

Genoral Questions.

additional arguments.
The first object of education is to give ability to read. Any system which does not secure
« Usoful instruction PRiS 18 a failnre.  But it is perfectly possible to teach children to read,
in common things.” while, at the same time, they get something worth reading. Occasion-
ally, the amount of solid nutriment presented may be too great, and a three years’ course of
light panada in the shape of fairy tales, fables and stories may be proposed as a substitute.
(Para. 21.) The Report does not take the latter extreme view : on the contrary, the value of
general knowledge is repeatedly noticed. Still, the charge on which most of the lessons
condemned were found guilty was that of being * uninteresting.” But a school is not a place
of mere amusement, and certain lessons should be studied although they may be “ dull *
compared with fables. At the same time, it is allowed that natural phenomena, &c., should be
explained 1n as lively a manner as possible. Geikie’s Physical Geography, the introduction of
which is very properly recommended, is an admirable example of what is required. It is not
sufficient that a lesson be good in itself. Each should form part of a great whole, graduated
according to the mental stage of the readers. Inthe earliest books, the subject-matter must
be made subordinate to teaching to read.

The gist is, that the imparting of knowledge fitted to make the readers intelligent
members of society, as far as their station in life permils, should be kept steadily in view.
But the dulco should be provided as well as the utile; the imagination should be cultivated as
well as the severer faculties,

The Report acknowledges the importance of moral instruction. Two gentlemen, whose
opinions are quoted, express a special horror of “ goody books,” “ highly
improving books,” (Paras. 21 and 72). While the abuse thus indicated
should be gunarded against, there is an opposite error, much more common, which is equally to
be avoided.

The cry for moral instruction in Government Schools has been raised in Bengal, and it
will gradually be re-echoed from every part of the country. The future of India cannot be
anticipated withont some forebodings. Various forces are at work revolutionizing native
society, and in the conflict there is reason to fear that morality, in the casc of many, will perish
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as well as religious faith. The difficulties are fully admitted.  All the means available cannot
accomplish much ; but every effort should be made to turn them to the best account.

The value of moral instruction depends very largely upon its adaptation to the circum-
stances of the readers. ‘ Tom Brown’s School Days” loses much of its force in this
country. We require an Indian Thomas Hughes,* who can sympathize with young men here,
and address to them words of ¢ Counsel and Cheer for the Battle of Life.”” Hence, I do not
think that Chambers’s Moral Class Book, or any Home publication, will meet the want.

Proverbs, fables, anecdotes, biographical sketches, dialogues, and direct appeals may all

Poctry. be employed.  The use of poetry and music, especially in the case of
vernacular schools, is strongly urged. It is well known what a powerful

influence the popular songs of a country have, in many cases, had upon its history. Some of
~ the deepest and best impressions upon Europeans have been produced by the simple rhymes
which a mother sang to them when children seated on her knee. It is to be wished that some
pative scholars wonld collect the genuine * folk-songs ” of their country. Iam not competent
to form an opinion ; but so far as I can ascertain, most of those which exist are cither so mixed
up with religion, or so objectionable on other grounds, as to be unfit for school use. Each
stanza in Native classical poetry is like a mathematical problem, requiring close study for its
golution. T remember the profound contempt with which a pundit regarded some verses intel-
ligible, like our own, at first sight— no desp sense ! Hence the very first Tamil poem for
beginners has an elaborate commentary, esplaining cach word scparately, then paraphrasing
the whole, and lastly giving the substance in prose. Such compositions do not at all meet the
wants of the cage. I have recommended the offer of prizes to turn attention to the subject.
It is true that the first attempts will be poor, but there will be a gradual improvement, and in
course of time genuine poetry will be forthcoming. Somcthing has been done in this direction
in Bengal, although the proposal is still scouted by the learned in the Benighted >’ Presidency.

The influence of poetry as a moral agency is at least doubled if associated with popular

tunes. The people themselves are devoting some attention to native
music. A volume of 252 pp. 8vo., containing Telugu tunes in native
notati'on, was recently published. Government might, with great advantage, cause a thorough
examination to be made of native music, and print a selection of the tunes most suitable for
school purposes. A European educational officer acquainted with music, should take part in
the investigation. A commencement might be made with native tuncs, By degrees,; Euro-

pean airs will become naturalized and popular. Music should form a subject of instruction
in all vernacular normal schools.

Music.

The concluding paragraph of the Report shows that the pamphlet referred to the Com-

Pamphlet on «The Iittee was not sufficiently clear and guarded on one or two points. A

Idolatrous and Imm: ; ; St : . ..
teaching sfigme({:)'{}e:g} short notice of its origin may render it more intclligible.

ment and University A good many years ago, my attention was directed to the Tamil

Text-books in India,” @ Ar: ”» .
o Minor Pocts,” published by the Madras Educational Department. The

readfers are taught to invoke Ganesa for success in their studies, to worship Vishnu, to believe in
fatalism, transmigration, &c. Dr. C aldwell, of European reputation as a Tamil scholar, was asked
to go over the book and note the stanzas he considered objectionable. He condemned “ 34 as
idolatrous and heathenish, or superstitious as based on mythology, or as containing false philoso-
Phy ; 9 as teaching transmigration and fate ; 8 as teaching unsound morals ; 7 as containing
unworthy or objectionable ideas or expressions.” There is no narrative in the book, which
consists of moral maxims. Omitting the 58 objectionabie verses, about 430 were left—more
than sufficient for educational purposes. Some of the remaining stanzas were mere platitudes ;
others expressed, with great beauty, some noble scntiments. An expurgated cdition for
Mission Sohools was published ir 1864. A specimen was sent to the Director of Public

Instruction, with s letter stating that the original work required pruning, and urging that an

‘th‘ 'ghe difficulty of finding an Indian Hughes may be urged. This is a case in which prizes might be offered
w1 ka vantage, "l’hc successful compositions would be unfit for direct use ; but good writers in England might
work up the materials. The success of Sir William Muir’s prizes shows how much may be elicited in this way. It

is very eiesirable to print an English translation of ¢ The Brido's Mirror,” to enable it to bo reproduced in other
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edition for Government Schools should be prepared by his own Department. This suggestion
was not adopted, and the complete edition was reprinted from time to fime.

As the attempt to influence the Director had totally failed, in February, 1870, I addressed
the Madras Government on the subject. Inculcations of idolatry were objected to in school
books, but not in University text-books. The question was referred to the Director, who con-
sulted the Curator of the Government Book Depét. The latter could not see the force of the
distinction above-mentioned, and strongly objected to native poetry being * mutilated and
garbled.” The Curator’s views were indorsed by the Director.

Meanwhile, I examined what may be styled the English Minor Poels,—* Selections in
English Poetry No. L,” published by the Madras Educational Department. I found that
pieces in it had been ¢ mutilated and garbled ”” to remove Christian allusions. Quotations are
given in the pamphlet (pp. 5, 6,), and the Report admits that *‘ some of the alterations have
obviously been made with the object indicated by Dr. Murdoch.” p. 73.

Let now the end in view and the argument on which it hinged be noted.

The aim was to get inculcations of idolatry struck out of school books published by the
Director. The argument was as follows: If Christian allusions were excluded from English
Poetry, published by the Department, < perfect religious neutrality ” demanded that references
to Hinduism should be similarly eliminated from Tamil Poetry, printed under ezactly the same
eircumstances. _

Whether there were Christian allusions in Government school books, not printed by the
Director, was a different question, and did not bear on the immediate point at issue.

When the pamphlet was forwarded to the Madras Government, there was a letter briefly
giving its purport, but referring to it for details. The letter stated that the first part of the
pamphlet is “ designed to prove that while all Christian allusions have been struck out of
Government school books, every inculcation of idolatry has been retained.”

The Report shows that the members of Committee consider that the letter and pamphlet
conveyed the idea that there were no allusions to Christianity in Government school books.
Though it is admitted that sufficient care was not taken to guard against such a misappre-
hension, on the other hand the conclusion drawn in the Report seems to me to be without
adequate warrant. :

The phrase “ Government school books ”” is ambiguous. It may mean books published by
Government, or books used in Government Schools.  What may hold good in the former sense,
may not apply in the latter. The question is, how was the phrasc used where the exclusion
of Christianity is concerned ? ‘

The letter states that ¢ Christian allusions have been struck out of Government school
books,” It cannot have been intended to assert that the Madras Director had “ struck out’’
Christian allusions in books printed in England, or elsewhere beyond his control. The expres-
gion, “ Government school books,” could only have referred to those, many or few, which were
published by the Department.

But the determination of this point is not left to simple inference. The letter referred
to the pamphlet for fuller information, The first statement in the pamphlet on the subject is

as follows :—

“ ExcLusioN oF CHRISTIANITY.
« Tt must bo admitted that in one respect ¢ perfect religious neutrality’ has been thoroughly observed. Christianity
has been carcfully excluded from all school books published by Government.” p. 5.

The assertion is that “ Christianity has been carcfully excluded from all school books
published by Government.” So far from courtenancing the idea that Christianity has been
carefully excluded from all Government school books, it leads to an opposite inference, for if
no limitation bad been intended, none would have been expressed.

But though the phrase was defined at the outsct, sufficient care was not taken afterwards
to repeat tho qualifying words.

It must also be admitted that, even as it stands, the statement is not correct. It should

i Gover ) ; -
Christian_ allusions in l'mve been school books published by Government which I have exam
Government Readers. ined.
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The pamphlet, indeed, says:—

* As thers are Government school books in about fourteen Indian languages, the writer has found it impoasible to
collect information about 8o man y. The extracts given are only from two or three languages, tranalations from which
can be obtained with greater facility.” p. 7.

In the Madras Presidency my information was chiefly limited to English and Tamil, and to
one book in Telugn Poetry, of which an English translation was printed at the Public Instroc-
tion Press. 1did not obtain copies of the Telugu Readers till I saw the report of the Telugu
Sub-Committee. I was under the impression that the Tamil and Telugu Readers were
counterparts. This is partly the case. The report says: «“ The Telugu Series which we have
been reviewing was based upon the Tamil.” (paragraph 76.)  Still, there are some important
differences. The Tamil original was probably altered, whilc the Telugn was left unchanged.

The Report says: “We have also shown that there are many allusions to the Bible and
to Scripture history in the Vernacular Reading Books which have been prepared by the
Educational Department.” p. 73.

Only one allusion of this kind scems to be noticed in the review of the Tumil Readers,

viz., “The Biblical doctrine about spirits” ( paragraph 87). Hcre the reference is undoubted.
The ““ Christian Veda” says so and so.

The following allusions are mentioned as occurring in the Telugu Readers : First Book ;
Invisible Beings, repeated in the Second Book ; Third Book ; Creation, the Deluge, the First
Man and Woman, Palestine, Moses, and the History of the Jews (paragraphs 74, 75,). Theso
will be noticed in turn.

The lesson on “ Invisible Beings * has becn roughly translated as follows :—

*The people of all countries think that there are certain invisible buings. Their bodies are not like our bodies, so
it ig impossible to see them. They are of two classes, the good and the bad.  The good are near Giod as ministering
spirits, protecting the helpless ; so wise people think,  Probably it is these whom the Hindus call Decatas. As with-
out God's leave the evil spirits cannot do us harm, we should pluce our trust in God and seck Hishelp. God is a holy
spirit.  Our living, moving, and breathing here on carth are all by God's appointment. 'We should fear such a one.”

The Telugu translator was evidently a Hindu. “ Tho Christian Veda says so,” has
been changed into, ““ so wise peoplo think.”  Tho uext sentence is interpolated. As a
Christian, I object to the above Christian allusion, and approve of the expunging of the whole.

The reference to Genesis in the lesson on Creation is evident, although the source is not
mentioned. About the Deluge, the statement is as follows :—

“On the tops of high mountains are found things belonging to the plains, and in some countries the bones of
animals living in the lowlands are proserved in their natural state.  From these reasons it appears that a long time ago
the world was destroyed Ly a flood.”

Both Scripture and geology will object to the above explanation. The following is the
allusion to the first man and woman :— )

“ Though men vary in form, colour, and size, they are all descended from the first man and woman, and belong to

the same family. Just as with horses and dogs, the above-named differences arisc from different habits, modes of lifs,
and food.”

The lesson on Palestine chiefly describes its geography and history. There is, however,
the following statement :— |
“In it, the author of Christianity, who is called Christ, was born.”

The language does not indicate any respect.  The following occurs in another part of tho
lesson :—

* Christians will say that the land was given to the J ews, and that it was taken away by forcigners because they

did not believe in Jesus who was born their Saviour ; but the Jews still strongly believe that they will again get
possession of their own country.”

The lesson on Moses refers to the plagues, to tho giving of the law, &e.
The last allusion is in the history of the Jews, which commences with Saul, the first king,
and notices the leading events. It contains the following references to Christ :—
“ When Herod was reigning over Judea, Jesus Christ, the author of Christianity, was born. . . . . When
Pontius Pilate was Governor, the above-mentioned Christ wag put to death by the Jews.”
The Report says with reference to the foregoing, “ All religious allusions should be ex-
punged ”’ (paragraph 75), It has already been admitted that two of the lessons are objectionable
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even on Christian gronnds. The same remark applies to the statement about the possession
of Palestine, which is pat in an offensive form. I concur with the Committee so far as the
reference to Creation and the lesson on Moses are concerned. But I wish to raise the question,
whether ““perfect religious neutrality ”’ requires the total exclusion proposed ? Itis frgely
mentioned in Government school books that Balkh claims Zoroaster, and that Mahomet was
born at Mecca. On what principle should the simple statement that Christ was born in
Palestine be expunged ? A short account of the geography of Palestine* and a brief sketch
of the history of the Jews, seem equally unobjectionable as “ religious allusions.” ,
A kindred question is suggested by the recommendation with reference to Cham})ers 8
Moral Class Book. The Report says, ¢ A series of texts from Scripture
Ought Scripturo moral ;o igen at the conclusion of each section. Although they do not
procepa fo B excluded? inculcate any dogmas peculiar to Christianity, the introduction of them
may be regarded as inconsistent with the principle of neutrality on which Government

* education is conducted in this country.” (paragraph 15.) I fully concur so far as “ dogmas

peculiar to Christianity ” are concerned. But does “ the principle of neutrality ” require the
exclusion of the following ? :—
« (o to the ant, thou sluggard ; consider her ways, and be wise: which having no guide, overseer, or ruler,

provideth her meat in the summer, and gathereth her focd in the harvest;"-—Prover})s vi, 6,7, 8. . )
# Look not thou upon the wine when it is red, when it giveth his colourin the cup, when it moveth itself

aright. At the last it biteth like a serpent, and stingeth like an adder.” —Proverbs xxm, 31, 32.

* Defend the poor and fatherless: do justice to the afflicted and needy. ”—Psalms lxxxii,, 3. ‘ .

# Love your enemies, bless them that curse you, do good to them that hate you, and pray for them which despxt?-
fully use you and persecute you ; that ye may be the children of your Father which isin heaven : for he maketh his
sun {0 rise on the evil and on the good, and sendeth rain on the just and on the unjust.” —Matthew v., 44, 4%

# The lip of truth shall be established for ever : but a lying tongue is but for a moment.” —Proverbs xii,, 19.

The question is mooted, not with reference to the particular case above, which is to some
extent special, but as a general principle in Government school books. Is‘it to be considered
' a breach of “ neutrality”” to introduce an apt Scriptural quotation in a lesson on a moral
subject ? Perhaps the objection turns on the mention of the source. If so, quotations may
be given without references. So far as T am personally concerned, I do not chject to unex-

ceptionable extracts from any books. Take the best from whatever quarter.
There is another inquiry, not raised in the Report, which is of

leesczcc({ ‘}’foo(]i;wem' great importance. What is to be the recognized Creed in Government
ment dchoo <8,

school books ? . S

Mr. Gladstone, in his Liverpool address, referred to the “ manifestation in this age ?f

ours . . . . of the extremest forms of unbelief.” The following extract from Native Public
Opinion, conducted by educated Hindus in Madras, is significunt :—

« In those days when people believed in the Hindu religion, the planting of trecs was considered to be an act of
great charity to be rewarded in Heaven, but now, in the days of Western civilization, the existence of such a place as

Heaven is declared a myth.”  January, 8th, 1873. _
The Edinburgh Review thus forcibly puts one of the questions now discussed :—

« Aye we the helpless sport of blind, brute, unconseious, irrational Destiny ? or are we tbclcln'ldrcn of God ? Are weto

like dogs, bencath the lash of some unknown Fate or Chafmc, or both 'togcth?r. whxo.h ma}f’ any day, take some

cowctr, g'. inst us? Or, may we know, to a moral certainty, that ¢allis well'?  Is it possible that we ourselves
::nn;‘;l?;:r:;;?l:hi‘l}: .yct th’c gr;at unknown Power, from whose bosom we come i3 ¢ npersonal’ ? "

Is the answer to be in the teaching of James Mill ?

« He impressed upon me from the first that the manner in which the world came into existence was a sul.)ject on

hich cu‘ﬁnpg was known ; that the question, * \Who made me?’ cannot be answered, because we have no experience or
0 H s !

:xt:cn:ic information from which to answer it : and that any answer only throws the difficulty a step further back,

ainco the question immediatcly presents itsclf, * Who made God '’ |
Maccosh well remarks: It is of course unreasonable to seek a‘ft.er this ux?knowable
God if haply we may find Him, or to imagine that we arc bound to pay Him worship, or that
we have any dutics to discharge towards Him.” N
Is it to be a breach of religious neutrality to teach the common 01"1{%'111 of the human
race? Is the only admissible theory to be that man is a developed A,smdmn ? Ts be to be

* I do not objoct to its exclusion on the ground that ¢ lessons on geograpby should be omitted” in Reading
21
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resolved into “ nerve-substance and vibrating force,” ¢
of posaibilities of feeling ”’ ?

Are Government school books, by their silence, to belp on the coming golden age of
Mr. Winwood Reade, “ When the faith in a person

al God is extinguished; when prayer
and praise are no longer to be heard ; when the belief is universal that with the body dies the
sou}” ?
Far better, to adapt the words of Max Miiller, that the Hindus, like their old fathers,
gazing up to the eternal sky, and feeling the presence of a Being as far as farand as ,Dear 88
near can be, uttered once m.

ore the primeval Aryan prayer, Dyaus pitar, Heaven-Father !
Nay, the poet’s exclamation would apply,

a series of feelings with a background

“ Great God ! I'd rather be
A pagan suckled in a creed outworn ;
8o might I, standing on thia pleasant lea,
Have glimpsea that would make mo less forlorn ;
Have sight of Proteus rising from the sea ;
Or hear old Triton blow his wreathed horn.”
It is not, indeed, feared that the o
ment school books; but to exclude w

Religion would indirectly have a tend

pinions of John Stuart M;ll will be avowed in Govern-
hat are usually termed the great doctrines of Natursl
ency in the same direction. At least an equal Bmo“nt_d
aduce the latter as thero is to guard aguinst the admis-
sion of Christian dogmas. :

The creed proposed for Government scho.
summed up in the words of the Greek Poet, ¢
the Vedas; it is accepted by Paul, and
“ Our Father which art in heaven *

ol books is very old and very brief. It mey b°
For we are also his offspring.” It is found 12
a greater than Paul has taught his followers to 8aYs

; 1t is recognized in the creed of Islam, So far, Hindus,

, and Mahomedans are agreed. Though a very short text, it may form the basis of
many sermons. These should not be frequent,

long, or dry; but certainly every series of-
Government Readers should contain some of the

m.

The Edinburgh Review says : “ No thoughtful man who is not positively blinded and dazed
by physical conceits, can possibly shut his eyes to the terrible facts which Christians b"ief]’
-call ‘sin’”  However true this may be, any express statements on the subject would be unsatis-
factory. Still, it seems possible indirectly to say a good deal without offence to any. An
earthly parent wishes his child to be good ; he encourages him to confess his faults when he
has done wrong, and to come to him in all his troubles. This might be applied to the great
Heaven-Father.  Of course, it would require the most delicato handling.

It is not proposed that any of the doctrines peculiar to Christianity should be tanght in
Government school books.

T ask only for a continuance of the principles hitherto recognized
in public instruction in India, The treatise* prescribed for the use of Government teachers
in the Madras Presidency bears as a motto the noble words of Milton, that the end f’f learn-
ing is, “* to know God aright, and out of that knowledge to love Him, to imitate Him to be
like Him.”

The remaining points ma

¥ be noticed much more bricfly.
I quite agree with the de

cision about Vemana.  Attacks on the Vedas should no more be
Vemans, admitted Into schoql books published by Government than attacks on the

Bible. It is also unfair to introduce satirical remarks on Brahmans,
requiring often to bo taught by a Brahmap, Vemana’s denunciations of idolatry, &c., have
nothing to do with Christianity. He was Hindu pantheist. The book ought to have been

“mutilated ” long ago; but, untj] very recently, tho use of the knife in the Educational
Department was reserved for Christian publications alone.

The Report of the Telugu Sub-Committes contains the following : “ The majority °€ u:
Allusions to Hindu 27¢ URable to go along with Dr. Murdoch in his views on this subject.

Mythology. We scarcely see how there can be any effective study of the Hindu classics
if every allusion to Hindu mythology and religion is to be omitted.” (Paragraph 79.)

* Discipline and Instruction,” by J. T, Fowler, Esq

.

i are
_ tionable or the very opposite. There are,
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i be given :—
One or two quotations-from the pamphlet bearing on the above may be gt

discredi ing it a8 impracticable. The
ing it, and then denouncing itas ap et
. it upon a scheme bymhng:, d then a0 .
cim : - e e “’1"3‘“3 ’d:” :hé school course all' inculcations
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* Begides uM“m-’“:d‘ The reasons for this have already been stated. ] up - passed
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- i e fo
b.yon'l‘he above may be rendered clearer by a quotation.
. i rtment :(—
» sublished by the Educational Depa . s, g s gl
Poets,” pu emsest, the face of a beautiful lofty ele.p : ,t;:]mmﬁ 5 e
e b un the gift of the three kinds of Tamil (prose, poefc, drama ‘
i : me
$o thee will I offer: bestow "upon | -
the assembly of the learned.” p. 28. brief maxim, ¢ WOrship Vishoun’ (page 6), be.fm; o ;c:: & tie
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B e o fon iy ment of idolatry. It was not ObJP:C ed t
o tho studon ing, either in the heavens

Tamil “ Minor

o tanto . h
e opposede a;;clz:;se man; of the students do not worship any t
college course,

i ikely to do them any harm.
. th, and it was not likely ; T o must dsprocate
o e "m.ql be’:;d in the report of the Tamil Sub-CommTttee : . Wi iy
Aaother poRt s eddling with Tamil classical author's simply i;:a e orin.
Dosriptionsof * female l'my . mon with every classical literature 1 the world, passag cr
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" b ipti erfectly unobjec-
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t be described with appropriate similes, and an ordinary
eir appropriateness. * I have no
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wever, |
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The Qo Y bout * showing how to overcome by deceit, “pr ) refers

rema'ﬂ]{l at(()) ‘:he Panchatantra, one book of which is on, e

specially

1 dShip.” G’ -
of an affected frien ) N text-book for Govern
quering an eanSI’I Ilyt::,e{;g:thamanjeri has never been presc'mbedtﬂf‘naﬁ;sioa Girls’ Schools.”
It is stated tha ;s perhaps still used, in certai ) C
‘ d, and is perhap . blic Instruction.
ment Schools, but ¢ has.tll)eena;e Y Published by order of the Duectlblor of tlll’;lught that = book
1 le > . L ©
The book bear; otn lt; :lMisI;ionarics (0 sancta smnpz.wztcll; !b)rm;y gtj:ctiou could not contain
It is possible that some JHEsH tur of the Director of Public In f one or
. primatur o . t of the nature of o
apparently bearing g;: 1773} course the Director was equallg lg;’:::p e:ns require to be very
: biectionable. . be reprinted. . »
anything obj dered the book to be rep heir “ auspices,”
;es when he ordere k to appear under their prees,
two of the stories :ch Hindus or Mahomedans as ¢ Holvwell Street.
careful about books “thh ' roductions containing passages Worth,y el inations”
or they may find thewr names 1‘;“ lpi thamanjeri was intended “ for certain civil exam
i tates that the bha

Kathamanjeri,

ed for similar
The Report s 74). And there are books a gre.at deal wo(xizse 1:; ¢ oontaiming
Books for Civil Exami- (pag(;ses Young civilians have sometimes to study p
natiops. purp ’

£ female beauty.” The excuse of Government (1'0\;:(31;38;
80 . never intende
it not.”” The swallowing of a certau.l‘ amount of ﬁlthev:;so;::d e
is, “ Behold, we kneth m nf .m loyment in the public service. The .coursh o by competent
to be made a OODdlth;I OAiablzc should be followed here. Selections, cho y
: i ference to >
India with re

Editors, should be printed.

minyte and glowing description

i v t of a marriage concludes with
i i tement. In Tamil classical poetry an'acoo}m 0 of the
# | have tho best authority for this ;t:pmimcd i3 quoted, from a Madm.,s Umvers:ltly .:;z:: mwlzin'gl’piﬁc‘ﬂm !
in tho bridal bed-chamber « digregard of ‘all delicacy in laying bate. € o1l 3o tho Mahabbarata)
s Williams tays €3¢ 100 counte; in the ancient Indian cpics (cspccu. yin pharee)
ich wo now ;2: e :;e pages of Homer, potwithstanding his occasional freedom of expr
hich never gures

the scenes .
Monie

amphlet. ‘
lt:ax-t.aiu ancient legends wh
is & serious blot, and one W x
sion.”” Ipdian Epic Poetry, p- 4%
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The Re i 7
port contains (paragraph 76) an excellent recommendation, that English versions

English Translations Should be made of all Vernacular books used in

of Vernacular Books, Government Schools.

This may be extended, with
University and civil examinations. » With great advantage, to all books used in

I would urge the i
great mmportance of a careful revis
. : 1on of the Hindustani
o : w ' stani School Books.
Boo)m.dmmm School Th; (.}uhatan contains some very objectionable stories turning on sodozmy
and im it 1
- pf:}terilcy. The whole of it is prescribed for the F. A. Exami-
' y be sz:ll ; at this is a University text-book ; but jn North India it is
Inary schools, and perhaps thi :
pomon B . : ps this may be the cuse here.
e year the Director of Public Instruction issued a new scheme of studies for Govern-
New 1 :
g ew Programe. of mens.Scztl}oolil So far as I can Judgo, it seems on the whole to be
unobjectionable. 1
R A The pamphlet noticed above was printed in 1872,
Teinge, o e e erent, st ol ings. The foregoing Report deals only with Tamil and
o Mo ¥ acular anguages are concerned. In addition to Hindustani, noticed
» Canarese, and Oriya are taught in Government Schools in the \Iadr;s Presi

deucy. These will i
probably be dealt with hereaft it is 1 i
the most objectionable passages are found. o Bativisin the iversty text-bocks hat

. The Report shows that the * Battle of the Books ”
“The Battle of the Slaughter.
Books,”

nation in 1875.
In cOmmon nse in

has been attended with fri
ghtful
the survivorsmos'tts i, the combatants have becn left dead upon the field ;
wi ; ’
scarcely recognizable, ) ew exceptions, have been so “ mutilated ”” as to be
So far as thi ; .
Northbronin, rel; il:sxge;}c.:y 18 concerned, the result of the inquiry amply confirms Lord
revision of the books ;sed o aﬁxche“ency 'n Council, however, considers that moro general
m the course i e s . .
respects even necessary.” s of public teaching is still expedient, and in some
The great i :
great question now is, what measures should be adopted ? The review seems to point
“Conclasion of the Sttongly_to the recomm dation 1 P
whole matter ’—an Im- . endation in the Report (paragraph 24), viz., the
perial Serics. preparation of an Imperial Series of Reading Books by one or more officers
less will suffico, The".ﬁé'}fe.Eleah?nal Department set apart specially for the work, Nothing
1t would fail so far as th cne O-f prizes may be beneficially employed to a certain extent ; but
planned by one may z most important hooks are concerned. The set of Readers must be
of the tamc buildim; Iny other course would be like different architects each designing part
supply himeclf i 1;, i t ;)vot;ld cost every competitor about a thousand rupees merely to
g ¢ books required as materials. Th
) ¢ . e best
chuPled’ and, as the Report justly remarks, “ We Lung cst men are already fully
¥ gentlemen jaded with teaching and examining.”
: g.

A German wri s W
schools.” One of ttel:eszic?s;; ef;'\ ]ii.ltveVer you would put iuto the life of a nation, put into its
books. Tt is true tht el ective means of accomplishing this is to put it into the school
is Targely beyond personal mﬂuen.ce of the teacher is far more important ; but this
yond our reach at present, while school books can casily be produced. Besides,

£h0 text-bOOLs mollld
h the Charact - i i ‘
) ) o ' er Of the lnstructlon, and, to some exten ’

no faith in work done at odd moments

The problem is, b .
ment, be iest empli)xvezwt: an education, the most powerful lever at the command of Govern-
well 25 to raise them fntell lmprove the' temporal condition of the people of this country, as
ntellectually, socially, and morally ? The solution of this will reqt,xire

he undl lded. tt Tt n f ) ear a I 1 ()fﬁcel in Illdla W " e :LSSlst-
t v attent ) O ) ars Of the b es
‘ educatlonal y h all th 4

T q . plo V ldod \ 4818 ‘ox
WO CIaSSGS 0f bOOkS are re ullEd Onc Serles should be tO SCcrve as a b

the errnaculal.' editions. The Report shows (paragraph 76) th
¥abour to provide independently books in the
mc]udefl one or two Readers for girls’ schools,
The objects and- circumstances are different, a
purpose. ' ’ ’
The course suggested is somewhat as follows
spondence with the local Administrations, sho :

: at it would be a great waste of
d';‘f;erent lang“.ﬂgCS- Under this head would be

q ¢ Othef SOT‘CS would be for English Schools.
nd each Series should be adapted to its specific

: 'I"he Supreme Government, after corre-
uld appoint the educational officer throughout

" study, and other information.

83

India who seemed best qualified to be Chief Editor, and set him apart on special duty for
threo years. He should first spend several months in going round the different Presidencies,
visiting schools, consulting with educational officers, ascertaining who could render help in
each department, and collecting materials. The last would include translations of Vernacular
books likely to be useful, The Marathi and Gujarati Readers of the Bombay Government
deserve special attention. .

The Editor should next proceed to England, and visit France, Switzerland, Holland,
Prussia, Germany, and the United States, collecting specimens of books, programmes of
A complete set of school books for India might then be planned.
With the aid of the best educationists in Britain, and the advice of the most eminent men in each
department of science, as Huxley, Hooker, and Tyndall, a full sketch of the whole should first
be prepared. This might be sent out to India for criticism by Commitiees in each Presi-
dency, as well as for the opinions of individual officers. It would be well for the Chief Editor
to visit India to ascertain better what modifications were considered necessary, and how the
outline conld best be filled up.

The work might then be allotted. Lessons on several subjects could best be written in India,
though in most cases they would need to be revised at home. The best writers for children should
be employed on the clementary books. Scientific men, distinguished both for their attain-
ments and power of conveying knowledge in a simple form, should be engaged, each to pre-
pare a serics of lessons on his special subject. Probably most of them would require to be
simplified ; but this could be done in consultation with the original writers. Skilled Sub-
Editors should take charge of each department, the Chief Editor exercising a general super-
vision and securing adaptation to India.

Small cditions of the books, with broad margins, should first be printed for criticism in
India. The Chief Editor should again visit the three Presidencies to elicit opinions more
fully. Such changes as secrued necessary might be made in the English editions, which could
then be printed. The Series intended as the basis of the Vernacular editions might be trans-
fused into cach language, with such local changes as secmed necessary.

Good illustrations are of great value in school books. They might be engraved in the

first style in England, and electrotype casts supplied for the Vernacular editions. Maps might

also be provided.

By the course propose
during the next three years as it has done during thel
the total expenditure on schools, the cost would be trifling.

Success or failure would large

d, Indian educational literature might make as great an advance
ast generation ; while, compared with

ly depend on the selection of the Chief Editor ; but there is

the same contingency connected with every important undertaking. It would soon appear
whether he was  the right man in the right place,” and a change could be made if necessary.
Tho Report shows that the scalpel has been used unflinchingly. But the trenchant
criticism will do good in the end. For my own part I am glad to bave

Concluding Remarks. > . or -
had the opportunity of comparing opinions with gentlemen accustomed

education from a different stand-point, and if the inquiry in which we have been

to view
measure, the welfare of this great empire, I am sure that all of us will

engaged promote, in any

rejoico.
Manras, J. MURDOCH.
March 24, 1874, - —
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