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EDITQRIAL

THE XXXI SOUTH INDIAN EDUCATION WEEK

The South India Teachers’ Union
has, in cooperation with various orga-
nisations interested in the advance-
ment of education, been organising the
Education Week every year since
1931. ‘This year it will be celebrated
from October 23 to 29. A Central
Education Week Committee has ‘been
constituted with representatives of all
the participating associations in spon-
soring this movement. The theme
chosen for discussion this year is,
Education and Emotional Integration.
Mr. N. Nazir Usain, President, Muslim
Educational Association of Southern
India, has kindly agreed to be the
Chairman of the Central Education
Week Committee.

Aim and purpose of the Education
Week :

The aim of the Education Week is
primarily to give wide publicity to the
needs and achievements of eur schools,
to the changes that have been intro-

ced in recent times and the desir~
able trends to meet the rapidly chang-
ing social needs, so that greater pub-
lic interest may be roused in the cause
of education and greater parent-
teacher cooperation may be secured.

It is the public that have ultimately
the deciding voice in the shaping of
the future of our country. On their
understanding of the role of the school
in nation-building depends the suce
cessful reconstruction of our educa-
tional pattern to suit the needs of our
state, In these days of rapidly chang-
ing political and social conditions,

schools are inevitably subjected to
such stress and strain that practising
teachers need all the sympathetic
understandirrg and intelligent co-ope<
ration that the parent-public are
capable of giving. With this object in
view the Central Education Week

Committee has been focussing atten-

tion on such central themes as:

Education in Free India; Social
Activities and School life ; Educa~
tion and the Second Five Year '
Plan ; Fundamentals of Education
and National Unity; Education
and Democracy; Education and
Third Five Year Plan. :

The Importance of this year's Theme

" The strong sense of national pur-
pose'-which "helped us to achieve our
national freedom has unfortunately
grown weak today, and we find forces
of‘ disintegration such as provincial-
ism, lingualism and communalism
rampant, hampering the progress of
the nation and endangering its unity.
Such forces are nct without their un-
healthy reaction on our educational
finstitutions, ‘and standards of educa-
tion. .

It is well that the nation is aware
of the seriousness of the situation as
is evidenced by the fact that the Gov-
ernment of India has appointed a
Committee with Dr. Sampurnanand
as Chairman to examine the role of
education in promoting the emotional
integration in national life. The com-
mittee has been set up in pursuance
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of the recommendation of the State
Education Ministers’ Conference held
in New Delhi in November ’60.
" The terms of reference of the Com-
mittee are: (1) to study the role of
education in strengthening aund pro-
moting the process of emotional integ-
ration in national life and to examine
the operation of tendencies which come
in ‘the way of their developments;
(2) in the light of such study to
advise on positive educational pro-
grammes for youth in general and-
students in schools and colleges in
particular and to strengthen in them
the process of emotional integratiom.
It is hoped that in the discussion of
the theme various problems related {o
the process of emotional integration
with special reference to- the task of
education will be considered.

A Tentative Warking Definition

Education is here taken to mean the
harmonious development of the phy-
sical, intellectual and emotional
powers of man from early childhood
to manhood. The process of education
should ultimately produce able-bodied,
intelligent and useful citizens capable
of such emotional adjustment as is
needed for the healthy life of the indi-
vidual, for the well being of the society
to which he belongs as well as the
promotion of healthy international
understanding in this age of increas-
ing interdependernce.

Emotion means “ agitation of mind,
feeling ; excited mental state.” At
home, at school and in community life
various situations arise giving cause
for love, hatred, anger and prejudice.
Emotional integration may be broadly
understood as ability to restrain feel-
ings under provocation and behave in
an acceptable manner.

An Example

Let us take an example. The pres-
sure upon young people to get money
to buy things is increasing day by day.
‘Window displays and advertisement
by various means all stimulate young
people to want things. These wants
are imn}e iate and make adolescents
‘restless in . school or during the period
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of unemployment. Undeniably the
family income of the country is far
below the desire to spend. Frustra=
tion of this desire to spend is almost
universal.

How this frustration is likely to
operate on young people can well _hg"
imagined. What is needed is the main-
tenance of an adequate balance bet-
ween desire and realisation. It must
be admitted that it is difficult to main-
tain such a balance in our present day
society.

Instances of unpleasant emotions
created by the social conditions in boys
and girls of different age-groups may
be multiplied.

What can the Schools do about it ?

Many of the problems of personality
adjustment or emotional integration,
as it has come to be called, require
governmental action. Some require
the support of public opinion for neces-
sary changes to establish healthy prac-
tices,

The schools of the country are the
agencies of the society itself. As such
they are sensitive to influential opinion.
But they deal only with children and
youth. All that they can and must
do is to take up their share of respon-
sibility in the development of child's
personality without limiting them-
selves {0 the teaching of content, They
must try to habituate older pupils in
the use of a scientific methodology in
thinking about social problems.

To be able to do so, teaching tech-
nique requires a global change, 'Thif
is a challenge to the teaching profes-
sion. o

It should be recognised that parents
the legislative and judicial branches o
government, industrial leaders, banker:
and indeed the entire public have at
immediate responsibility with th
pressing social problems, for °societ
is the patient’.

It is hoped that the topics suggeste
for the day to day discussion will hel
to crystallize ideas on the theme.

We hope that District Teachel
Guilds will do all they can to mak

this year’s Education Week a gran
success. i

EDUCATION FOR RESPONSIBILITY

Presidential Address by
SIR RONALD GOULD -
204
at the Tenth Assembly of the WCOTP
New Delhi, August, 1961

One of the greatest stories ever
written is about responsibility. There
Were once three men, entrusted with
talents, the first of whom turned five I remember the Right Honorable
talents into ten, the second two into George Tomlinson, when he was Minis-
four, but the third refused to use his ter of Education, telling of a meeting
one talent, and he lost it. And those in Hyde Park, which as you may know
who had acted responsibly were not attracts like a magnet all the expon-
tewarded with leisure and a pension, ents of the Platonic dialogue. The
as perliaps one might reasonably amti- orator was declaiming: ¢ Today you
Cipate, pu_t with more labour and more see the lordly ones dining and wining
re_sponsxbxlity. “Well done, good and opposite in Park Lane, whilst you will
‘f‘axthful servants,” said the master. eat fish and chips, and drink beer.

You've proved you can do a little But, comrades, when the day of free-

A WORLD WITHOUT
RESPONSIBILITY

well. Now run a few cities for me.” dom comes you too.will dine and wine
Thus dodging responsibility means in Park Lane.” “I'd rather have fish
atrophy, shrivelling, loss; aeccepting and chips,” interrupted a member of

responsibility means growth and ever the audience. The orator ignored him
more responsibility. But to easy-going and continued. “[Today,” he said,
beople like myself such moral heights * you will see the lordly ones travelling
are forbidding. ' up and down Park Lane in their li-
mousines, whilst you go by bus or train
or on foot. But, comrades, when the
day of freedom comes you too will
travel in limousines.” *‘But,” again
interrupted the awkward one, “I'd
rather walk.” And the exasperated
orator replied : Qomrades, when the
day of freedom comes, you'll do as you
are blooming well told.”

In “Paradise Regained.” John Mil-
ton made his hero say:

“When I was yet a child,
. no childish play
was pleasing.
All my mind was set
» Serious to learn and know
' and thence to do
What might be public good :
‘ myself I thought
Born to that end, born to
promote all truth.”

To me

‘And I ask myself, is that the sort of
world I want ? A world where I have
no freedom, no choice, no responsjbi-
lity ? I recoil from it in horror.
What a sense of duty, of responsi-
bility! Even as a child he had no  Quite recently Canterbury Univer~
Interest in play, only in learning and sity College were seeking a suitable
duty to the publicc To me such a motto. An undergraduate suggested
Personification of social conscience “I'm all right, Jack,” and he support-
Seems cold, hard, austere, inhuman ed his choice with reasons. It was
and even repelling — and yet, I won- easily understood. It was modern, and
der ., ° had the advantage of prior publicity.

........
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It would recall to many their years in
the armed forces. It reflected the
competitive element in University life.
It had no religious significance and
would not offend the agnostic,

I have no doubt the undergraduate
was guilty of exaggeration and cyni-
cism, but is there no trutn in what he
said 7 There is, and it frightens me.
Yet the alternative to this, the law of
the jungle, is responsibility to others.
The alternative to “I'm all right,
Jack” is “Are you alright, Jack?”
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ponsibility carried differentiates pro-
fessions from trades. A professional
man must be able to say “The buck
stops here,” for he does not merely
carry out orders. He must make decl-
sions himself, and disinterested deci-
sions, t00. When the professional man
dodges this responsibility, by bﬁ}dlY
following others, or when his acthns
are determined by being in the fash_lon
or pleasing authority, he proves him-
self unfit to be in a profession.

RESPONSIBILITY IN MEETINGS

_and, strain though it is on my moral
resources, I know which 1 prefer.

THE NEED FOR RESPONSIBILITY

{ attend meetings in which fac?s
should be faced and important deci~
sions taken. I lsten with what pati-
ence I can muster to high-sounding
platitudes (principles without a pro-
gramme, as Bernard Shaw called
them) and to vague foggy statements,
corgmitting their users to nothing.

" Do you recall how during the war
Roosevelt defined the four freedoms?
He said we needed to achieve free-
dom from fear, freedom from want,
freedom of speech and freedom of reli-
gion. This clarified our war aims and
the fight for freedom became real and
vital. So, in the same way, seeing
responsibility and irresponsibility in
action in a number of concrete and
everyday situations, shows how impor-
tant is education for responsibility.

I recall George Orwell's remark:
“The great enemy of clear 1anguageﬂ
is insincerity,” and wonder whethel
this fogginess is due to an inadequat®
command of the language, or whether
the trouble lies deeper, in a lack of!
moral fibre, :
I pick up Bernard Shaw’s “ Can- )
dida” and am impressed by the high- I notice the phrases used. “I maY;
minded, idealist clergyman Morrell. be {uite wrong, but..,.” says some<
Yet his wife Candida turns on him one. “Correct me if 1 am wrong, f0
with the ery: “When there is money 1 am only thinking aloud....” 52
to be given you give it; when there another. “It is only asilly notion tha¥
is money to refuse I refuse it.” Just crossed my mind....” adds a thir
so! Any credit is his, any unpleasant- What do they mean? Is this humilit
ness hers. For all his high-minded or mental and moral cowardice? %
idealism, he is a weaker character, notice how they begin sentences. L0
even somewhat contemptible, because they unequivocally say “I think...:'{
_he avoids responsibility. “1 ' believe....” or “1 am conviﬁ‘
‘ ....”?7 Oh no! They say .
feel....” and so avoid being commit
ted. Yet our great democratic leade
our Churchills and Liucolns nevV
tunked the responsibility of makl
decisions and declaring exactly whe”

RESPONSIBILITY IN BUSINESS

I meet a business man, who tells me
he_can get dozens of employees able
and willing to carry out orders, but
only rarely one who sees what needs
doing andydoes it on his own respon- they stood.  Lord Ame‘?’ P eak.
sibility, No wonder Truman put in his '©_the Oxford Law Society, saf
voom in the White House the motto  Democracy is governmen by
**The buck stops here.” cussion, but it won't work unless p

. ple stop talking.” It is a sober thou.
We teachers especially should re- that democracy itself is endangered

wind ourselves that the degree of res- mental and moral waffling, by an
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willingness to accept the burden of
making decisions and of taking action.

RESPONSIBILITY GROWING

From all this it might be thought I
.am pessimistie, that I believe that this
oS an irresponsible age. I do not. The
young. sick and old are better cared
fgr than they have ever been. Count-
ries are gaining their independence ;
self-government is being established ;
imperialism and exploitation are on the
wane. Isolationism is dead, or has
International effort and
technical aid are increasing. Unesco
has given priority to educational deve-
lopment, believing that it is in this
field that we can help each other best.
In my own country three thousand
foreign students are taking courses in
higher education, and other countries
can parallel this effort. Teachers are
volunteering in their thousands for
service overseas, The very existence
of WCOTP, our presence here in New
Delhi, is evidence of a growing belief
that we are members one of another
and that we have responsibilities to
each other.

FORCES WORKING AGAINST
) RESPONSIBILITY

No, I am not pessimistic. Yet it is
clear that there are powerful forces at
work, weakening and undermining
personal responsibility. Earlier this
evening I made a passing reference to
the fact that human nature prefers the
easy way. Most of us do not want to
harm anybody, nor, for that matter,
"to help anybody. We prefer the even
tenor of our lives undisturbed by
effort, bad or good. We understand
the preacher from the South of Ame-
rica who concluded his long impromp-
tu prayer with :—

little life.

“Lawd, ,we be humble folk.
We doan aim to know de
unknowable,
Nor to unscrew de unscrutable.
We just aim to cooperate wid de
. inevitable.”

And because it is easier to acquiesce
rather than resist, because it is easier
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to drift with events rather than con-
trol them, Nazism and Fascism and
slavery and colour-bars and other
social evils can flourish.

We who are educated in the acade-
mic tradition need especially to be on
our guard. For the ivory tower, the
home of many academics, is a refuge
from social and political responsibili-
ties. I am never allowed to forget this,
for a friend of mine was so concerned
about the same point that he sent me
a printed copy of this pertinent sen-

tence from Plato for framing :—

“ Academic persons, if they study
not only in youth as part of their
education, but also as the pursuit of
their maturer years, often become
decidedly queer, not to_say rotten,
and those who may be considered the
best of them are made useless to the
world by their very study.”

Obviously we must be on our guard
lest we, too, become queer, rotten, or
useless.

AFFLUENCE AND RESPONSIBILITY

Then, too, as society becomes more
affluent, the pursuit of more and yet
more of this world’s goods tends to
undermine moral responsibility. Most
of us from the West have in our kit-
chens and garages more aids to com-
fortable living than Louis XV had in
the whole of Versailles. Poverty has
been suppressed ; scourges and pests
have been wiped out. Men’s lives have
been lengthened. Inventiveness has
made us prosperous, And others we
hope will soon enjoy the same advan-
tages. And yet, clearly, there is some-
thing wrong. And what? Ourselves.
“The fault, dear Brutus, lies not in
our stars but in ourselves, that we are
underlings:” We, so competent in har-
nessing science to material standards,
are much less competent in harness-
ing our intellectual and moral resour-
ces to improve the quality of life. We
engage in a rat-race with bread and
circuses as prizes. We seek to gain the
whole world and are in danger of losing
much which makes life worth living.
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MORAL RELATIVISM AND
RESPONSIBILITY

Besides this, in rejecting the religion
of our forefathers all too many have
drifted into a kind of moral relativism,
which blurs the distinction between
right and wrong. Chesterton once des-
cribed sin as “a fact as practical as
potatoes.” “ Whether or not a man
can be washed in magical waters,” he
said, “there is no doubt he wants
washing.” “But certain religious
leaders,” he went on, “have begun in
our day not only to deny the highly
disputable water but to deny the in-
disputable dirt.” I think I see his
point. Some of the intelligentsia not
only doubt whether this or that influ-
ence can reform man, but even doubt
whether he needs -reforming. And
clearly we think he does, or we should
not be discussing education for respon-
sibility.

SOCIAL ACCEPTABILITY AND
RESPONSIBILITY

In these days, too, social disappro-
val is usually reserved for the trivial.
Frowns, head-shakes or rebukes fol-
low such solecisms as eating peas with
a knife, calling writing paper note-
paper, or table napkins serviettes. For
these offenses you are labelled ‘ non-
U.” You are “out” and not “in”,
socially condemned for the trivial and

~ unimportant.

But if you do not carry the respon-
sibility you should in your Church,
society or teachers’ organization, or if
you fail to do your duty as a citizen,
it is unlikely that anybody will criti-
cize or condemn you. Salt can lose its
savour, trees bear no fruit, priests and
levites go on their way heedless of suf-
fering humanity, and without a word
of condemnation. The word “idiot?”

in Greek times was used 4o describe
one who failed to carry his political
It is significant there

responsibilities.
is no modern equivalent.

- POPULAR PSYCHOLOGY AND
RESPONSIBILITY

1 fear, too, that popular psychology
and even more pseudo-psychology have
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undermined moral responsibility.
Wrong-doers now, it is argued, not
being responsible for their wrong-
doing, should not be punished or con-
demned. They suffer from lack of
security (as, alas, I do), from lack of
love (as I do even more), or fromg. 3
split personality (as I do. Like St.
Paul 1 do what I should not and
leave undone what I should do.
Like Lancelot Gobbe I  suffer
from divided counsels, for when the
fiend says ‘“Budge”, conscience says
“Budge not”). In Hollywood the
immoral and anti-social are not blame-
worthy. For the fault lies not in the
person concerned, but in his youth or
childhood, or with father, mother, sis-
ter, guardian, teacher, neighbour or
the state. Such a person deserves pity
not blame. He does not mean to do
wrong, he just cannot help it. He is
but a crazy, mixed-up kid with some-
thing deep within him twisted and
warped. Listen to this from the
modern musical, “ West Side Story”:

“ Dear kindly Judge, your Honour
My parents treat me rough

With all their marijuana,

They won’t give me a puff,

They didn't want to have me,
But somehow I was had.

Leapin: lizards — that's why
I'm all bad.”
And again:
“Right!
Officer Krapke, you're really a
i squares

This boy don’t need a judge,
he needs a analyst’s care.

It’s just his neuroses that oughta
be cured,

He's psychologically disturbed.”
\

And is this a reasonable view? Is man
completely at the mercy of circum-
stance or can he choose? Whatever
popular psychology may say, I am old-
fashioned enough to believe he can be

master of his fate and captain of his
soul. '
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MASS MEDIA AND
RESPONSIBILITY

.Then, too, mass media, newspapers,
pictures, T.V. and radio have all to

some extent been guilty of propagat-,

fng anti-social values, which deny
pPe.conal responsibility. Of course,
there are many honourable exceptions.
When, a few weeks ago, I was think-
ing about this address, I thought the
Ten Commandments could be re-writ-
ten on the basis of the values so often
exemplified by the mass media. So
here are the Ten Commandments,
brand-new and up-to-date, not brought
down from Sinai on tablets of stone,
accompanied by thunder and lightning,
but brought from a quiet London
suburb on paper to the peaceful at-
mosphere of a teachers’ international.

Ist Commandment: ‘Thou shalt have
no other gods before thyself.

2nd Commandment: Thou shalt not
make unto thee any graven image
or any likeness of anything that is
in the heaven above or in the
earth beneath or that is in the
waters under the earth. Thou
shalt not bow down thyself to
them nor to anybody else.

3rd Commandment: Thou shalt not
call on the name of the Lord ex-
cept in vain.

4th Commandment: Remember the
Sabbath day and the Sunday to
keep them wholly free from work.
Five days, 'or less, shalt thou
labour, but Saturday and Sunday

» at least are for thy pleasure. In
them thou shalt not do any work,
but that shall not prevent others
working for thee.

5th Commandment : Honour thy father
and thy mother whilst thou art
very young and hast no alterna-
tive, but when thou hast reached
thy teens treat them as the old
fogies they are.

6th Commandment: Thou shalt not
try to settle thy quarrels by rea-
son but by force. Thou shalt be
qliick on the draw, for if thou
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dost not get thy man first he will
certainly get thee.

7th Commandment: Thou shalt not
be faithful to one man or to one
woman.

8th Commandment : ‘Thou shalt not
steal carelessly or thou shalt be
discovered. Rather shalt thou
steal carefully, or fiddle or
scrounge.

9th Commandment: Thou shalt not

refrain from bearing false witness
against thy neighbour, for évery
man must take care of himself.

10th Commandment : 'Thou shalt not
covet thy neighbour’s house if it is
inferior to thine, nor, if inferior,
shalt thou covet thy neighbour’s
wife nor his manservant nor his
maidservant nor his ox nor his ass
nor anything that is thy neigh-
bour’s. But if he has anything
better than thou hast, covet it,
for it is good for thee to keep up
with the Jones’.

Is all this exaggerated? A little.
Most speakers heighten eflfects with a
little exaggeration, but there is more
truth in it than I would desire. No
doubt I shall be told that mass media
give people what they want, that the
worthwhile does not appeal — but is
this true? I believe those who pro-
duce newspapers, films, radio and
T.V. programmes would be surprised
at the number of inarticulate people
who neither wish to expose themselves
nor their children to these influences
and would gladly welcome something
better. There is no reason why enter-
tainment should be -associated with

~ low values.

Thus the frailty of human nature,
the affluent society, moral relativism,
popular psychology and the mass media
all make more difficult the task ot
educating for responsibility.

SHOULD SCHOOLS EDUCATE FOR
RESPONSIBILITY ?

Yet it is my conviction that despite
the difficulties, and despite the charge
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of introducing a bias into education,
the schools should do their utmost to
educate for responsibility. Others have
used the schools for social and politi-
cal purposes. In England in 1728
Isaac Watts in “An Essay Towards
the Encouragement of Charity Schools”
wrote: “I would persuade myself
that the masters and mistresses of
#hese schools among ' us teach the
children of the poor which are under
their care to know what their station
in life is, how mean their circumstan-
ces, how necessary ‘tis for them to be
diligent, laborious, honest and faithful,
humble and submissive, what duties
they owe to mankind, and particularly
to their superiors” Thus to him the
school was an instrument of social
poliey, to keep the poor in their pro-
per place in society.

For the same reason, the backward-
looking, clinging grimly to a vanishing
world, use schools to prevent social
change. That is why the Kulaks in
Russia tried to preserve the traditio-
nal religious educatjon. That is why
the Mandarins in China opposed west-
ernization. That is why some in
Oxford and Cambridge still tend to
regard applied science as inferior to
pure science. That is why (so our
Japanese ‘colleagues allege) their
Government is insisting on the teach-
ing of an out-of-date moral code.

THE EFFECT OF CURRENT
VALUES

Schools then have been consciously
used for social and anti-social pur-
poses, but sometimes they are used
unconsciously. Parents realize today,
as they never did before, that a Meri-
tocracy is evolving, that the race goes
to thte swift and that the qualified get
the best jobs. To them education is
not what it is to J. B. Priestley, ” the
great golden gateway to the enchant-
ed countries of the mind,” but simply
a means of getting on in the world.

So schools tend to concentrate almost

wholly, if not completely, on enabling

students to amass enough knowledge
qualifications

to obtain the paper

-
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needed to compete successfully in 8
highly competitive society, with the
inevitable result that the non-examin-
able tends to 'be neglected. To this
extent at least we are unconsciously
using the schools to strengthen mate-
rialistic values. :

And yet enlightened teachers talk
about the broadening of the curricu-~
lum humanizing the scientists, and the
importance of art. music, religion and
morals. I am glad this is done, for
some at least realize where all this 1s
leading. These protests, however,
would be more effective given two
conditions. First, there should be
greater provision of Secondary, Uni-
versity’ and Technical College places.
Intense competition for places, pro-
duced by inadequate provision, itself
produces specialization, the narrowing
of the curriculum and the narrowing
of children’s lives. Secondly, all tea-
chers must consciously resist the
tendency to turn schools into diploma
factories. We must not fail the
children or society. The young need
more than bread and status symbols to
live for, and schools must make this
clear by word and deed.

YOUTH DEFENDED

And if schools do, they will not b8

working with unpromising material

for many young people are better thas:

their elders. They wish to use ouf:
expanding prosperity unselfishly and
with a sense of responsibility. They
believe that reform as well as punish-
ment should follow wrong-doing

They realize that whilst we buildy

more roads and faster cars we need 8
greater sense of responsibility in their,
use. They can see that our govern-
ments are more vigilant about expen
diture than in recognizing the socl
value of expenditure. They woul
endorse whole-heartedly what Condor
cet wrote in 1793: “When at 1

nations, in their own better interest’
invite foreigners to share equally in
the benefits men enjoy, either throu
the bounty of nature or by their O
industry, then all the causes that pr
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duce and perpetuate national -animo- He must honestly admit he may be
31_t1es and poison national relations wrong. Thus the schools should be
Wlll disappear one by'one, and nothing free institutions. microcosms of the
Will remain to encourage or even to world as it should be. And the free-
arouse the fury of war.” So you see dom taught and practised should  be
_cast no stones at the rising genera- an amalgam of the Greek idea of free-
tl'.\p._) despite the number of Teddy dom as irreverent criticism, of the
boys,’ Beatniks and social misfits. I can Christian idea as a state of grace, of
only stand amazed and grateful for the the Teutonic idea, symbolically ex-
decency and idealism of so many of pressed, of being armed, and of the
our” young people when their elders Roman idea of exercising civic rights.
set them such bad examples of social
Irresponsibility. WHAT ARE SCHOOLS FOR 7
EDUCATION FOR BOTH
UNIFORMITY AND VARIETY

Now education has been used to
destroy personal freedom. Germany
and Japan used the schools to teach

Now what should the schools do to children to obey, to serve the State
encourage the idealism, and sense of without question. Education in South
responsibility of youth? Obviously Africa is not a liberal or spiritual
one of the purposes of a school must agency, but a political weapon of great
be to strengthen the community spirit, and dangerous potential power. Even
and this involves establishing a degree in such circumstances it is difficult to
of uniformity, Thus all schools pro- make" schools illiberal, for how can
vide knowledge of the mother tongue, intellects be developed without encou-
or'at least a common language, teach raging some thinking and even dan-
children to count in tens, and to gerous thinking? But schools at their
understand the relevant legal and best are consciously liberalizing agents.
moral codes. This is an essential duty. They give.freedom of opinion subject
But it should also be the business of to keeping the peace, license playing
the school to develop individuality. with ideas, and concede the right to
For whilst common characteristics make think, to discriminate, to question, to
a community possible, uncommon support or to contradict. They assume,
characteristics of insight, diserimina- as Socrates did, that a life devoid of
tion and judgment make for progress, discussion, without examination, with-
initiative and leadership. We should out curiosity about others’ ideas, is a
therefore develop the uncommon as life not worth living, They assume,
well as the common. We should en~ as did Asoka, the Indian Buddhist
courage children to compare and con~ King, that “ Ydu ought to allow others
trast, to get at the truth, to be skepti- the same- opportunity of converting
cal of “angled” reporting, to resist you to their ideas that you wish to
the wiles of the hidden persuaders, to have in frying to convert them to
appreciate that racial differences can yours.” h
be explained by history and geography,
to be critical of society and to arrive Does this then mean I concede the
at reasoned judgments. As my old right of a child to do as he likes? No,
friend and colleague, Sir Fred Clarke, I do not. Because anti-social elements

said: “We must educate to repro~ exist, law is needed, nationally and
duce the type but must go beyond the internationally, and rules and discl-
type.” _ . pline are needed for schools. But does

: this mean I would allow children to,

And to do this the teacher.himself question or to contradict ihe teacher ?
must have a lively understanding of Yes, indeed, if courtesy is observed.
ideas, men and affairs. He must Does this mean I would encourage
humbly seek  the truth, but never government of the children by the
assume the knowledge of a Pooh-Bah, children for the children? Yes, cer-

2
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tainly, so far as their development‘
allows.

WHAT MUST SCHOOLS DO ?

But, some will protest, isn’t this
overdoing it? Can't we get on with
the three R’s and leave all this busi-
ness of responsibility to the parents
and the parsons? Well, you can, if
you think schools should produce
nothing but efficient machine-fodder,
people who know how to earn a living,
but not how to live.

But, others will say, can't we teach
responsibility without all this free-
dom ? No, you can’t, for freedom and
responsibility, like love and marriage
(so the song says), beer and skittles.
fish,and chips, and Sodom and Gomor-
rah, are Inseparables. Man Is only
free 12 he has responsibility. Conver-
sely he can only be held to be respon-
sible if he is free. There is no free-
dom without responsibility and no res-
ponsibility without- freedom. That is
why Milton said: “None can love
freedom wholly but good . men (i.e.

' responsible men.) The rest love not
freedom but license.” And this is a
fundamenfal gquestion: do we want
the schools to produce good men and
good citizens? Do we want schools
to act as civilizing agencies? Good
men and good citizens are those who
freely accept responsibilities. Civiliza-
tion is but the impulse towards order-
ing our lives on the basis of discussion,
understanding and co-existence, and
this involves personal choice, _respon-
sxblhty and effort,

No, the consequences cannot be
evaded. If the schools are really con-
cerned with goodness in men, in our
political institutions 'and in society,
freedom and responsibility must
affect all that is done in schools. And
this is not a matter of talk alone, but
ot a¢tion. Principles ofrthemselves are
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not enough ; they should be practised.
As Aristotle said: “It is by doing
just things that we become just, b¥
doing temperate things we become tem-
pérate.” Thus the teacher’s duty if
not merely to talk of freedom and res-
ponsibility, but to give the children
more and more of both, and consé-
quently to make himself progresswely
less necessary.

CONCLUSION

In the dark days of 1943, Roosevelt .

said: “The basic issue of this war is
the basic issue of those who believe
in mankind and those who do not.”

That belief must be basic at all times,w

or there is no hope for the world,

And so I put this challenge to tea-
chers everywhere — do you believe
(as Kant did) that we should be
bhuman beings and treat everyone else
as human beings ? Do you really want
a richer world, a .healthier world, 2
freer world, a co-operative world, 8
world “where the war drums throb:
no longer” ? All these depend on the
quality of human beings, on their
willingness to act responsibly. Ta
achieve this, parents, workmates, play~
mates, churches, newspapers, cinemss
radio, television and teachers should
all play their part, but whoever els@
evades his duty and his respons1b1htYl
it must not be the teachers.

“These things shall be (declares
the poet), a loftier ract
Than e'er the world hath known -
shall rist
With flame of freedom in their®
soull

And light of knowledge in their
eyes.

-I have no belief in the certainty, th
inevitability of a better world. It wil
emerge only if we learn to act respop
sibly. I hope teachers, in this resp
will set a great example everywhert

EXPANDING EDUCATIONAL ASSISTANCE
TO DEVELOPING TERRITORIES

BY WENDY HALL

\

Before World War II, there were
less than 1,500 oversea students in
Britain. At the beginning of 1960 they
totalled 47,500 — about one in ten of
the students at universities and techni-
cal colleges. Britain, it is thought,
gives a larger proportion of university
places to oversea students than any
other country in the world, and gives
them although her own students are
queueing up for places.

About two out of three oversea stu-
dents in Britain are from the Common-
wealth, mainly from Asia, Africa, and
The West Indies. Of the others the
greatest number of foreign ,students
are from Western Europe, the Middle
and Far East. Most of them go to
Britain to read for a first degree, or
to get specialised professional or other
training, generally because the oppor-
tunities in their own countries are
limited. On the other hand, there are
students from countries with good
educational systems who do advanced
and specialised post-graduate work in
Britain.

Educational authorities in Britain
usually prefer students to take a degree
in their home countries, then go to
Britain for further research. A large

umber of scholarships are given for
post-graduate work or its equivalent ;
in particular, the 500 places Aow avail-
able under the Commonwealth Scholar-
ship and Fellowship Plan are ear-
marked for graduates of distinction of
intellect and character, who are re-
commended by their countries of ori-
gin and accepted for post-graduate
courses.in Britain, generally for two
years,

There are about 11,000 oversea stu-
dents in universities in Britain;
12,000" at technical colleges and poly-

technic institutes ; 7,000 to 8,000 receiv-
ing practical training; about 6,000 in
private colleges; 6,000 learning nurs-
ing ; 3,000 studying law; and about
2,000 in teacher-training colleges or
attached to schools,

Although many scholarships are
available, the majority of oversea stu-
dents pay their own teaching fees and
living expenses. But every place at a
university or technical college is lar-
gely maintained out of public funds,
and the oversea student benefits from
this, as well as from the extensive wel-
fare work done by the British Council
for oversea students, and which is
financed out of public funds,

At the 1959 Commonwealth Educa-
tion Conference, the desperate shortage
of teachers in several Commonwealth
countries prompted wurgent action.
Britain, although short of teachers and
training places, offered to make 400
places a year available in teacher-
training institutions for men and
women from countries where the need
was greatest. The first batch of more
than 350, from 27 countries, arrived
late in 1960 under this Commonwealth
Teacher Training Bursary Scheme.
The majority are qualified teachers
aged between 25 and 45, who have
gone to Britain to acquire pecialised
knowledge which they can pass on at
home. .

At the same time, Britain is making
an ‘effort to spare some of her own
teachers, so that they can fill key posts
temporarily in some of the emergent
Commonwealth countries and depen-
dent territories.

F9r many years Britain has played
an important part in the development
of educational systems in dependent
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professional institutions in Britain have
helped to plan their syllabuses and
examinations.

Meanwhilg, innumerable British pri-
vate firms in Britain are adding their
contribution to overseas education, in
both Commonwealth territories. &
foreign countries. They are maintain-
ing technical schools, equipping uni®
versities, and setting up primary and’
secondary schools. In Britain they ar€
giving training and experience every
year to about 9,000 people from over-
seas, ranging from skilled craftsmen’

territories, helping to build up pri-
mary and secondary school systems.
More recently, she has undertaken the
urgent task of setting up universities
and colleges of higher education in de-
pendent territories which are eveniu-
ally to become self-governing states.
Opportunities for higher education are
the first of the conditions of indepen-
dence, for without them, there cannot
be sufficient responsible politicians,
administrators and civil servants.

In the development of such univer-~

sities, the universities of Britain £ t A

have given richly of their own °C P98 -graduate technologists. ,
experience and all of them _are; It would be too idealistic to pretend
represented on the Inter-Univer- that all the efforts made by Britain {q

sity Council - for Higher Education further education overseas are altruis-
Overseas, which makes available many tie, but it would be too cynical to say-
forms of help. The University of they are made only in self-interest,
London, in particular, has made however enlightened. Both altruism
arrangements for students at new and self-interest are present in most
universities to take the London exter~ of these ventures, but they carry other
n'al degree examinations, pending the elements .with them. There is the
tl.me when their own universities be- sense of trusteeship, the conviction
gin to confer degrees. that knowledge and education are
valueless unless shared, and there i¢

Seve?al colleges providing advanced the sense of the intangible world of the
professpnal, technical and commercial mind, which has neéds more urgent
education h?ve been set up by grants than those of space, waiting to be ex-
from Colonial Development and Wel- plored and developed, ’ |

~fare Funds, and examining bodies and ‘—(BLS.)

MUSEUMS AND EDUCATION

GRACE MORLEY

The idea of museums as effective
and active-instruments of education is
not new. In some countries, as g
general ideal at least, it extends back
half a century or more. The Victoria
and Albert Museum, London, for
example, founded with the announced
intention of serving educafion, dates
‘from 1861. This museum has never
- -deviated from its original purpose,
though the form of .its activity has
been modified from time to time
according” to the requirements of
different periods. Elsewhere the
‘mandate o museums to develop their

educational aspects and services h&i
rarely been as direct and precise. ‘I¥7
has been formulated and accepted at

different times in various 'countri
according to local circumstances
Today the principle of museums’ valul
for education is so firmly establish
that it hardly seems possible that i
was at one time a novel idea. i

v

Perhaps emphasis has been given
education, in museums and by the
In the U.S.A. for a longer period &
under a greater variety of forms th
In any other country. Historicaily *
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is to be explained by several circums=
Stances characteristic of that country.
Most important is no doubt the faith
in education in general that has domi-
hated the thinking of that nation since
it gained its independence in the late
18th century. When museums of all
kinas® began to be founded in the
major centres of population _in the
country, about a century later, it was
natural for these cultural leaders who
drafted their charters or constitutions
o express strongly their hopes and ex-
pectations of the educational contribu-
tion that the new institutions which
they were establishing would make to
their communities. A second expla-
nation of the early and continuous
development of museums of the United
States in the direction of education is
probably the eagerness of g people in
a new land to come to terms with
their environment and to follow and
strengthen the ties of knowledge, tra-
dition and culture with the older lands
from which they and their ancestors
came. The tangible testimony of the
museums’ collection was an invaluable
aid in either case : the natural history
and history museums became on one
hand the recorders and foci of studies
~of the new land, its plants and ani-
mals, and on the other of its heroes
and history; the art museums, by
works of art from the past and from
other places provided the cultural cri-
entation that people needed, where no
tradition had had time to grow, and
where that, from whence they came to
the new land, represented a.precious
reference and example for the new
éivilization that they were building.

In other parts of the world, with a
few exceptions such as Britain, where
the example of the Victoria and Albert
Museum had shown the way, and pro-
fessional exchanges between the
Museums' Association of that country
and the American Association of Mu-
seums was a stimulus, museums con-
tinued through the 40’s the phase of
.collecting, preserving, studying and
publishing. 'They then gave little
thought to serving the general popula-
tion beyond. piling their collections in
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crowded cases in a "sort of visible
storage, often even without any effort
at systematic arrangement and label-
ling. /The Scandinavian countries were
among the first to break away from the
old pattern. As countries of strong:
democratic conviction they realized by
the end of the thirties that the justifi-
cation for museums in contemporary
society, where costs were mounting and
routine respect for abstract learning
had less currency than formerly, was
service to schools and te the public
at large. Their museums assumed the
new orientation, with aesthetically
arranged displays, demonstrations,
classes, and guided school visits, ete.
Sweden was able to continue its
museum development in the new
directions during the entire period of
the war, and at its end could show in
the Historiska Maseet, Stockholm,—a
museum of histery revealed in archaeo-
logy and art—the most perfected exhi-
bitions in the world at that time. The
Swedish museums in general became
leaders in museographical terms. They
were held up as examples by MU-
SEUM, Unesco’s quarterly on museum
techniques, at the beginning of 1949
(Vol. II, No. 1), but so sound was the
Historiska’s planning and presentation
that when the International Council of
Museums met in Stockholm in 1959 its
exhibitions still held their place as
among the most effectively and atfrac-
tively presented in the world.

In most of the other countries of
Europe museums definitely ent/ered on
the contemporary orientation after
the 'war. In most cities collections had
to be put in safety during the war
period. Some museums buildings had
been destroyed. When the collections
were reinstalled in rebuilt or renovated
buildings they were arranged in ac-
cordance with the best contemporary
museological practice. For example,
quantity bowed to quality and second-
ary works were eliminated. in favour
of giving more space and greater pro-
minence to the major examples shown.
Much thought and taste were devoted
to attractive and efictive presentation ;
effort. was put on establishing logical
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order among the works exhibited whe- Venice sixty years ago, educates by the
ther according to chronology, school, comparisons it provides, but also often
or some other significant plan; and has didactic features. '
attention ahd pleasure were fostered

by the use of colour, pleasing arrange- In a resume of this history of the
ment, by good lighting, as well as by development of museums as educa®
direct, simple but accurate labelling. tional instruments, it may be now s
that this trend is in general wborld~
wide, for to the extent that well orga~
nized, well labelled museum exhibi~
tions that teach are found in a few
countries in Africa, in all important
cities in Australia and New Zealand,
in a few places in Japan, in Beyrouth,
and in Damascus, every part of the
world participates to some degree in

the movement, at least in its funda-
mental aspects.
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A corresponding impetus to mu-
seum’s orientation in the direction of
education took place in Mexico and in
South American countries at about the
same time. The numerous visits of
Latin Americans to the United States
and of trained U.S. museum leaders to
the southern countries, exchanges of
idea and publications during the period
of the war undoubtedly had a part in
this development. But the general state
of education, of material progress, of
knowledge of what was already esta-
blished in the way of museums else-
where, made the development in-

India is no exception. Its numerous
museums, \yith a long history and rich
in collections, as they revise their exhi-

wh ¢ bitions, have given increasing atten-
evitable. Notable is the use of fine old {jon to presenting them for the benefit

houses ‘of the colonial period (16th, of the intelligent Jayman. In Calcutta
17th and 18th centuries distinguished the Indjan Mguseum’z section on sculp-
in archxtgcturgl style), especially in tyre grouped in schools and chronolo-
Ecuador and Colombia, as museums for gieq)ly it sections of prehistory and
the decorative arts of the period, and of anthropology are examples of ins-:
often also for its history. The organi- tryction for the visitor. The natural |
sation of archaeology' and anthropology history section of the Prince of Wales’
museums for education has developed Myseum Bombay, presents a similar?

well in the past ten years in such im- outstandi s iy
portant centres as Mexico, Peru, nding example of exhibits orga

. . Ico, ‘% nized to educate as wel Ser
E;ilomb}tas an;l Brazil. Brazil likewise ppore recently establishelda;nfi?aﬁle:luﬂ}.
(UgsAl - 11)1 acg ;mf:nglthg lenders  soums with less of a problem of enor~j
: .S;;ve:c’ieno 'antix ‘gl Z‘i’-‘ and—recent~ mou5 collections, tend to consider theif'
"sfmmum quxln odime:stgpr:ser;; Olfn::f responsibility of contributing to the
tution collecting and promoting the lgnesr::::ltmr‘;b?d cultural growth of the
colitemporary arts in the widest sense bublie.

(for example, including the motion
picture, photography, industrial art and
architecture as well as the usual paint-
ing, sculpture and decorative arts).
This type of museum, by careful selec-

Jion and by exhibitions drawing atten-
tion to quality, by loan exhibitions
and publications, emphasizes its edu-
cational role in contemporary society.
‘Brazil has two active museums of this
kind: A biéfinial international exhibi-
tion of contemporary art, to which
nations are invited to send a represen-

- tative group of their best recent warks
of art, after the pattern established by

WHAT IS THE UNIQUE EDUCA- ¢
TIONAL ROLE OF MUSEUMS ?

They teach by the object itself, bY
direct visual, and even sometimes,
tactile, contact. They are, if properly
organised for the purpose, visual edu
cation in its purest form. This applief
In a]l fields: natural history, art
archaeology, ‘and the other innumer
able subjects of human knowledge, 0!
all of which museums are possible
They are largely independent of words
Barriers of language and lack of read
ing skill are minimized by their direc

/ e/ "”-5;?'49‘,
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visual impact. Ideally the way one museum. His iga technical skill (?— 3

object is presented in a museum, the tional to the schk%@}'xip., to t _
way in which other objects are present- in safeguar@ing, .C glfymg,w t
ed in relation to it, should assure its and preserving ?ﬁs’,‘ matesy, da.l-
tommunicating its essential message to mental to museum wWork. S}lc ful in
the spectator without any, or with the first purpose of making people’s
li*tle, assistance in the form of labels, visits of educational benefit, he must
charts or diagrams. In practice, the consider a second even more important

label, giving title, date, place from aim ; stimulating the general public

which taken, in the case of archaeology living in the community to repeated "y '~

or art, and name, species and habitat and frequent visits(«v_«v{*-
or locality in which found, in the case lexr
of natural history, is a useful aid in  The supplementary activity of inter-
allowing the viewer, if he wishes, to preting exhibitions, in addition to
note the essential facts about the ex- individual and general Iabelling is
ample and to relate it to whatever he helpful, for it allows a contact with the
already knows. The general, or intro- museum leader. Through his more
ductory label, accompanied by maps, experienced eyes the visitor is aided
charts and other graphic data, has to see for himself. Interpretation of
value in giving general background exhibitions may take a variety of
and providing a frame-work within forms. The simplest and most ele-
which the objects exhibited find their mentary is the guided tour, in which
place. But the exhibitors themsel- an informed lecturer takes visitors,
ves form the unrivalled educational individually or in groups, through the
medium of museums. exhibitions, calling attention to key
objects and explaining them. School
visits fall into this category. They can
hardly be considered worth the effort
involved, on the part of school autho=-
In general, by attracting visitors and rities and of museum lecturers, unless

HOW CAN MUSEUMS SERVE
EDUCATION ?

by engaging their interest for a suffi- there is some preparation for the visit /

ciently long time to convey whatever beforehand, and some reference or
their message is, whether aesthetic, review of it afterwards, to bring it
factual or a combination of both. This into relation to the school curriculum
is a contribution to the general culture and to the pupils’ lives.
of the community, unfocusspd and un- ) .
specialized and limited to those who More elaborgte, and desflgnec.i to
visit the museum. It is more effective attract and to instruct the intelligent
if repeated visits can be stimulated. layman on a higher level of cultural
interest, outside of formal education,

Fixing the attention of the viewer or in continuation of it, are lectures,
far long enough to assure his receiving lecture series, study groups, forums,

a communication is not easy. Beauty demonstrations and cultural participa~ -

and interest of the object itself, the tijon programmes. These may be on
attractive and meaningful way in the subjects illustrated by the museum’s
which it is presented, the selection of collections, or on subjects related to
the proper object to secure attention them which form a background or
and to illustrate well its features, and frame-work for understanding them
the elimination of surplus and distract- more thoroughly in their context of
ing material, in favour of giving it full art, history, science and life. They
emphasis, are means to this end. They are invaluable in making the visitor
must be applied with knowledge, taste, return again and again to the museum.
and skill. Effective use of these devices L

and all possible others is the museum Perhaps of speclal. mtergst to educa-
professjonal’s task and on his success tors are the ways in w%uch museums
depends the educational value of his can help them directly in their habi-
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tual work of teaching and training
_young people of every age level and
of every type of society.

In India, where so long a-tradition of
culjure is recorded in its art, all
periods of history can be made more
real for students by reference to the
sculpture and paintings associated with
each ruler and each part of the country
at different dates. How, at various
times, Indians dressed,, what orna-
ments they wore, what deities they
honoured, how, the skill and imagina-
tion of artists enriched their lives with
. things of beauty and use, in textiles,
decorative arts and jewels, how they
paid for what they desired with money,
from the earliest periods, all are.
illustrations of concrete facts of his-
tory that make its study more inte-
resting and more vivid. Jahangir
takes on a new reality for a child who
sees his portraits, as the artists of his
time saw him, and can look at his
sword inscribed with his name and the
symbolic umbrella in gold in lay on
the fine steel blade. The first and the
gecond centuries are easier to imagine
when the parallel streams of art, as

they developed in the Gandhara re-
gions, in Nagarjunakonda, and at

Mathura and in the other parts of the

realm of the Kushans are examined

side by side. The great Gupta period
is more vivid ‘if the paintings from

Ajanta, in fine copies and the sculp-~

tures from Sarnath, Mathura and

other sites, as well as the coins of

Chandragupta I and II are seen. The

life and interests of the Mughal court

in Delhi are more clearly understood
. if paintings of famous Shahs and their
courtiers, ‘scenes of their life and plea-
sures, the jewel-and-gold-inlaid jade
bowls that they loved, the clothes they
wore, the jade and glass hukkas they
used are studied as the intimate as-
pects of the period that is illustrated
in grandiose terms in the Red Fort,

Humayun’s Tomb, the Qutab Minar and

Tuglakabad. All these illustrations of

history, and hundreds of others from

the first Trecords in the sup-continent
of an urban civilization, as lived in

Mohenjo-daro . and such Indian sites of
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the same period and culture as Rupal,
to the paintings and fine textiles still °
used in the first half of the 19th cen- °
tury in India, are to be found in the
National Museum, New Delhi, and iB
many of the other museums in various
places in India. Similarly studigs o
plants and animals can be most effec~
tively illustrated and enthusiasm for
nature study stimulated by visits to .
natural history collections, like those
at the Prince of Wales Museum, Bom-~
bay, and the Indian Museum, Calcutta.
Studies of hygiene and health are
advanced if a Health Museum like
that in Hyderabad is at hand to pre~
sentt examples in three dimensions
of diseases and their treatment, of a
farm planned in a scientific fashion as
contrasted with the traditional pat-
terns, and of other pertinent subjects
important for health.

N

In modern education, this use of
concrete objects as supplement andi
completion, for what is read about andé
pictured in books, is considered of’
great importance. In many countries }
of the world a visit to museums 8!
therefore, considered an indispensable]
experience for each class, at least
annually. Some very progressive’
schools arrange more frequent visitl-'j
In all such cases, where the museum.
visit has been incorporated into thé;
normal curriculum, some preparatiof
iIs made in the classroom before thé
visit. Often the teacher asks the
museum’s co-operation in providing hef
with photographs of a few of the thinghj
to be seen, while she discusses thé
importance of what will be seen for tH#¥
lessons under study at that particuld®
time. Often a pertinent theme for 2
later essay is set before the visit. Aftef
t}'xe visit, commonly some classroo
time is devoted to a discussion of wh
has been seen, with special referen
to past and future studies. Sometim
the visit is made the subject of
" written assignment, in the form of
essay or a letter written to a friend:

. Informing the museum of the Vi
In advance, so that special arrang
ments can be made for receiving

MUSEUMS AND EDUCATION 953
be places of learning as well as enjoy-
ment, to provide opportunity for the
cultivation of sensibility, to open win-

school class, specifying in advance sub-
Jects which it is desired that the
Museum lecturer will emphasize, are el
recommended. Similarly it is suggest- dows on the culture and traditions of
ed that classes or groups be limited in the past that are the basis for the
Size to under 50.' If the group is larger ©merging culture of the present and
it should be divided into two or more future, to illustrate a long and proud
partw% of that size or less, each one history that is an aspgct of the perso-
accompanied by at least two teachers, na}lity of a great ngtlon, are all con-
to keep order and to observe them- tributions to educatlon' that grbhaeo—
selves what is shown so that they may logy and art museums in India make.
make useful reference to it on the re- As they illustrate also the cultures of
turn to the classroom. other lands and the relation of national
culture to world culture, past and pre-
The occasional visit by a school or sent, they broaden their scope still fur-
group of classes, forming a large ,party ther in terms of edupatlon. Many
of a hundred or mgre, streaming museums in India do this to some de_:-
through exhibition halls hurriedly, and gree. For example the museums in
attracted only by curious and striking Bombay, Hyderabad and Baroda include
items displayed, is no novelty in India. both Indian and Western art. The
It has often been considered an outing National Museum, in its Central Asian
and recreation rather than for any Collection, illustrates the extension of
serious educational purpose, because Indian culture and religion beyond its
museums have too often in educators’ borders, as does the Indian Museum,
minds been considered a luxury instead Calcutta, in its examples of Khmer
of the chronicle of history, in the tan- (Cambodia), and Javanese sculpture.
gible form of archaeology and art, that Other museums will be likely to deve-
they are. The prepared visit, with at lop similarlyas their educational func-
least a classroom discussion afterwards, tion expand.
is a newer thing and is only just deve- _
loping. Its value is fore-told by the The effective use of museums for
importance now given by progressive education depends on co-operation bet-
educators to audio-visual devices as ween educators and museum experts.

auxiliaries for education. Its impact
on a young and impressionable mind is
greater than any a film can make.
Moreover it opens the way to a con-

It is a course of action to pursue still
more consistently and intensively in
the future, for both professions have
a common aim: to instruct, to culti-

tinuous avenue of self-education that vate and to enlighten those whom they
can be followed for a lifetime, that can can reach and influence among the
prolong the process of education long public at large as well as among stu-
after the school years are over. To dents at every stage of education.

®
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DAILY RECORD OF A CASE HISTORY

S. JAGANNATHAN, Saidapet.

(Continued from previous issue) -

Y. M. D.

Gets up the stone mortar
himself and seats himself
there Imitates father
smearing oil on  head.
Attempts to ring a cycle bell
— Makes noise like aero-
plane — Goes round and
round the pillar.

When asked to show grggr
M.K.G. Shows picture and
says @BG& - UTE HSSTLE S6bd
to father behind the easy-
chair — says some new
but  unintelligible words
Quréaar — Imitates father
shaving. * Needs the books,
pencils, pen, note book, etc.,
which the elders use. Drags
the bolt of the street door
in order to open it, when held
in arms. Exhibits signs of
fear at the jute string and
paper chain — Does not go
near them — But looks at
them from afar — When his
hands are held for not handl-
ing the broken black gram,
bends down and takes a
mouthful of it.

Has a wooden doll in his
thigh and treats it like g
child — Kisses it, etc. Looks
about while travelling by
train, very keenly. Also re-
calls to mind the things he
is familiar with — a cow, a
dog, a hen, a light, a train,
a car, a Crow —

1 118 Puts tins one over the other

t

— Feels delighted in look-
ing through cooling glasses—
Stands and sits in quick
succession by holding the two
side rods of the screen —

1 119

1

120
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]

4

very good exercise coined by
himself — At the suggestion
of flower, looks at the gar-
land in the front yard --
Keeps umbrella close 1o
shoulder even while father

holds it in his hands with
the Yoy in his lap. Hears
noise of aeroplane, looks

about, imitates it though m
the verandah — Follows ib
when shown to it.

Says 6pevor yeoT(, QPEm in
baby ?ang%,g,e unintelligible.
@) 65T @l 60T with reference
to dolls in the doll show
Osrgy. Gandhi grgr, Dog
@sr@sr. Instantaneous recall
of a train whistle as soon as
it hears it afar—At the mere
mention of ‘smearing oil"
acts it. Still fears the long.
paper chain and jute string
(made use of in preventing
his meddling with doll
show.) Is afraid of the mea~.
suring tape when it is seen
drawn out outside — gets
down from cradle kept of
floor which he would not do
in this morning and als®

made a somersault in thd
attempt,

B#8gr — also hor — |
Gets down from cradle

easily — Does not mind tap#]

stretched out.

Calls boys walking in th€
street in terms of @AGa&r. (
feature also noticed a we

before, but no expressio
then) — g® gmo — fee
the ofl  — Kicks wit

delighted to be rocking

DAILY RECORD OF A CASE HISTORY
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- legs an.d hands anci laughs.

QFTET, D, G, 2aI, LNLTE—
Stands and sits in joy. There
is the urge to walk.also --
The fear evoked by the paper
chain is now dispelled in 48
hours — used ' the chain
freely in hand —(The passi-
vity of the chain no longer
instils fear!) Has a foun-

tain pen cap and says  esl
as if whistling.

@pgsr  — Inserts short
sticks in holes in door and
tries to pull them with
mouth. Lies down quite at
ease in the easy chair.
Takes curd and rice. Uses

for the first time his father’s
shoes in his own legs. Held
jute string in his hand. Felt
no fear from it as before.
gpur — went alone to study
room, sat in sister’s book
tray and threw about all
her books. Also did the same
the day before yesterday.
Starts singing GQevrer Qerer
when visitors sing. Feels and
touches the child wvisitor to
Qargy. Feels friendly with all.

Pulls out the lid of a tin and
fits in again—noted for 1st
time. Befriends a girl visitor
and plays with her. (servant
woman’s daughter) Still feels
shy of elderly visitors. Hides
behind father’s back and
plays hide and seek. (peep-
ing from sides and with
drawing) Q&&r auto-
matically as he sees others
drinking water.

Feels about with hands for
the toy slipped during the
beginning of his sleep. Tries
to hold the lid of the brass
tiffin vessel by spreading his
fingers round the edge of the
lid. Names the objects known
to him by looking at the
doll show ‘-— [@eiTE)eudTERD!.
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Y. M. D.

1 124

1 125

1 126

1 127

- Comes spontaneously when
he wants more, repeats an
action, sees another similar
toy, doll, etc, Calls G&ry
after mother. But not repeat-
ed later. H&r  becomes
more clear as SwsT
or bpar (but not clear).
Says <hi for dirt.

Hearing a street vendor cry-
ing salt says 2~ but not
repeated again— L L, §&
&Hé —but not repeated fre-
quently again. Touches the
paper chain. Throws it away.
Still fear about is there as
the word ys4 associated
with it connotes fear.

Cries rur rur to attract
others who are otherwise un-
attentive to him. Gets under
chair in the small room and
plays hide and seek. Cries
when found fault with for
getting down the wet front
yard. Hence would not look
at father’s face then. Ans-
wers 'when called by name
uses @&asm for all drinks.

Replies to question as to what
is required from bazaar.
(Ans. Hpuwsr.) Cleans nose
with a towel if given and
asked to do so. Holds hands
of brother and sisfer one on
either side and walks along
between with pleasure. Says
2 having hurt himself and
cried bitterly. Says Gur Gur—
Friendly and loving to child
visitor (Rukmini’s son). Also
walks along holding some
one on one side only. Plays
with dog in the doll show.
Gets up the whole staircase
in another house.

Draws with chalk and rubs
it off with duster when
given. Says eeeur in imita-
tion of dog’s bark. Laughs at
noise. Lies with stomach
down, also sits up in the
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&refl - Inclined to be more
active- in play and speech.
Listens intentively to child-
ren's songs. By striking
lower lips with tips of fing-
ers makes sounds i, Uif
Repeats this for a fairly long

time, also when children
sing their own songs. The
paper chain is given a

hearty kiss today. Where is
the fear ?

Points to the ear for the first
time. Gives a good shake to
the door in the front yard
verandah, When father is
using a brush calls it sréar.
Looks at Puja. When asked
to point to esr (place where
he hurt himself 3 days ago)
readily shows the exact
finger which pained him.

Y = Year,

Y. M. D. . v
1 129 Points to hand for the first
time. Looks at his bangles

. when asked about then}-

Looks at fingers for his

1 130

rings ; but they are not there
having been removed - aift
kept in box. Looks at 2
stream of smoke coming out
of incense and tries to catch

it. Calls the fountain pen as

&1&&T — Sits on the rock-

ing horse with crossed legs

on seat and rocks it himself
—stretches out hands him-
self while asking for things
— @bgr. Uses a broom for
sweeping floor.

Calls an elderly visitor gr&r.
From bench to screen, pillar,
cot and along cot does much
walking.

M = Month, D = Day.

HEATH SCIENCE SERIES

Science in the Space Age

by HERMAN and NINA SCHNEIDER

Science and Your Future

IE SERIES has been extended by the publication of two
entirely new titles— Books VII and VIII. The
authors have taken into account the dramatic advance in
all fields of science. Each chapter concludes with sugges-
tions for discussions and practical work. Numerous experi-
ments, using the simplest apparatus, are described in the

text.

Science in the Space Age is priced at 25s. and Science and
‘Your Future at 27s. Fully illustrated in colour.

OXFORD UNIVERSITY PRESS

NEWS AND NOTES

"HE ASSN. OF THE HEADMASTERS
& HEADMISTRESSES OF THE
SECONDARY SCHOOLS OF
MADURAI DISTRICT

»

The General Body meeting of the
bove association was held on 5-8-61
t 6 pm. with Sri M. Arunachalam,
«L.A.,,L.T., President of the Associa~
tion, in the chair in the premises of
f-‘he Government Secondary and Train-
Ing School for Women, Madurai. Sri
R. Ramasubbu, B.A., BT. Secretary
and Treasurer of the Association read
the Annual Report and placed before
the General Body the auditled accounts
for the year 1960-61. The following
resolutions were then passed.

Resolutions : —-

1. Resolved that, in view of the
heavy syllabuses in Social Studies and
General Science, it will be unfair to
expect the Tenth Standard pupils to
study two year portions — portions
done in Stdndards IX and X — in
these two subjects for S.S.L.C. Public
Examination; and, therefore, the
Director of Public Instruction, Madras,
be requested to exclude the Ninth
Standard portions in Social Studies and
General Science from the S.S.L.C.
Public Examination and to issue orders
to that effect.

2. Resolved to request the. Director
of Public Instruction, Madras, far the
institution of a Common External Ex-
amination at the District level or at
_tﬁe Taluk level by statutory bodies set
up by the Department of Education at
the end of the Fifth Standard.

3. Resolved that, as the S.S.L.C.
syllabus in Hindi is also heavy inas-
much as it includes over 30 prose Jes-
sons and also ancient poetry, the Direc-
tor of Public Instruction, Madras, be
requested to omit from the portions
for the S.S.L.C. of 1962 selections, from
ancient poetry and also at least one
fifth of the riumber of prose lessons

and to fix up the necessary lower
minimum for eligibility for the Col-
lege Course and pass early orders.

THE HEADMASTERS CONFERENCE,
MADRAS CITY

List of office-bearers for the year
1961-62.

~ President — Sri K. Kuruvila Jacob,

(The Madras Christian College School). .
Secretary and Treasurer — Sri V.
Thiagarajan, (The Madras Progressive
Union High School).

THE CITY ROVER CREW,
TIRUCHIRAPALLI

Some of the Rovers of The City
Rover Crew, 22, Nandhi Koil Street,
Tiruchy-2, and The Shivaji Rover
Crew rendered service during the
recent floods in the river Cauvery.
They helped in evacuating the people
in the flood-affected areas, besides
helping the local police in the night
patrol. ,

During the four Fridays (21-7, 28-7,
4-8, 11-8) our Rovers rendered ser~
vice in the Tiruvanaikoil Temple
along with the police, Rovers and
Scouts from other Troops by regulat-
ing the worshippers, forming queues
and restoring the lost children to their
parents.

The members of the City Rover
Crew and The Shivaji Rover Crew
observed the “Independence Day"” in
the premises of the Crew Head Quar-
ters on 15th August 1961. Sri R. Nata-
raja Iyer, M.A. B.L., L.T, hoisted the
National Flag and presided over the
function. Sri T. K. V. Raman, B.A,,
Vice-President, Trichy District Scout
Association, welcomed the President
and the invitees. In a short and sweet
speech the President exhorted the
Rovers to do their best in serving their
neighbours.




FROM OUR ASSOCIATIONS

THE RAMANATHAPURAM
DISTRICT TEACHERS' GUILD

The Inaugural Session :

The conference began with a prayer .
by Sri D. Subramaniam, B.A, B.T,
Assistant, A. C. High School, Pallattur.
Sri K. Guruswamy, B.A. L.T. Head-
master, A. C. High School, Pallat-
tur welcomed the chief guest of
the conference and the gathering
present. Professor S. Thiruvenkata-
chari, M.A,, LT, M.Ed,, M.A. (Colum-
bia), declaring the conference open,
put forth a strong plea for better
schools. He said that teaching today
had a more comprehensive connotation
than it had in the past, and it involv-
ed the efficient organisation and effec-
tive utilisation of the essential services
of the school which included the phy-
sical plant, the library, the laboratory
and the play field. He emphasised
that quality should not be sacrificed
for the sake of effecting quantitative
gxpgnsion, and alongside quantitative
increase all the deficiencies and re-
quirements of the present set-up should
be met. Mere arithmetical or statisti-
cal increase in anything is disastrous,
he said.

Sri M. Raja Iyer, MiA., L.T., Head-
master, Rajah’s High Sé¢hool, Ramnad,
in his Presidential Ad@ress recalled the
first occasion on which the Annual
Conference of the Guild was held in
Pallattur, and said that the present
_conference was an epoch-making one
in the history of the Guild. He said
that the fears that the re-organised
curriculum would result in unemploy-
ment among teachers were unfounded
because, with the rapid increase in en-
rohpent, more teachers would be re-
cruited ; and it will be really a pro-
blem of paucity of teachers, He wel-
comed all the measures, calculated in
?he interests of the teachers, like the
improvement in the scales of pay, and
expressed the belief that these were
bound to-be -followed upon by more

substantial encouragement and incen-
tives.

Adverting to the uses of teschers’
organisations, Mr. Raja Iyer said that
these fostered a sense of vocation and
engbled concerted measures being

taken for the improvement of the pro- .

fession and the cause of education.

* Sri P. V. Srinivasan, Secretary of
the Guild, then read the messages from
distinguished persons wishing the
function all success. Among the mes~
sages read were those from Dr. S.
Radhakrishnan, Vice-President of
quia, Sri N. D. Sundaravadivelu,
Director of Public Instruction, Madras,
Sr% S. Govindarajulu, Vice-Chancellor,
Sr} Venkateswara University, Tirupati,
Sri V. Subramaniam, Vice-Chancellor,
Annamalai University, Sri G. R. Damo-
daram, Principal, P. S. G. College of
Technology, Peelamedu and Sri
C. V. CT. V. Venkatachalam Chettiar,
Secretary, Dr. Alagappa Chettiar Edu-
cational Trust,

Sri P. Doraikannco  Mudaliar,
M.A.,, L.T. the President of the
Tee}chers’ Guild then offered his felici-
tations to Sri D. Sabastian, the Vice-
?resident of the Guild on his receiv-
ing the State Award for Teachers. He
desgribed Sri D. Sabastian as a selfless,
dedicated worker in the cause of the
profession and said that the teaching
profession itself felt honoured by the
recognition shown to him. Sri D. Sabad-
tian replied suitably,

The General Body meeting :

After the lunch break, a meeting of
the General Body of the Guild was
convened with Sri P. Doraikannoo
Mudaliar, President in the chair.

A number of resolutions were moved

and passed to request the authorities: -

1. To ensure prompt payment of |
to teachers in aided

salaries
schools,

10.

11.

12.

13.

» 4.

15.

16.

FROM OUR ASSOCIATIONS

?

To give preference to teachers
children in admissions to Train-
ing Schools,

To improve the status and salary
of weaving teachers.

To pay house rent allowance to
feachers.

'To grant full fee concessions to
teachers’ children studying in
colleges.

. To recognise previous teaching

service for teachers whatever the
grade of the institution in which
such a service was put in.

. To raise the age of retirement

for teachers to sixty.

To give the same concessions and
privileges in respect of leave, ser-
vice conditions etc. to teachers
in aided schools as those shown
to teachers in government ser-
vice.

. To fix a minimum of 20% for a

pass in Hindi in the tenth stand-
dard examination.

To reduce the portions in Tamil
in the tenth standard as the text
books were released late this
year.

To permit teachers to draw pen-
sion during re-employment after
retirement.

To fix the 30th June 1960, instead
of the 31st of May, as the crucial
date for the revision of the pay
scales. \

To fix a better pay scale for
higher grade Physical Education
teachers.

To fix a uniform scale of pay to
Headmasters ~ of Secondary
Schools, whatever the agency and
whatever the strength of the
school.

To give the status of post-.g;a-
duate institutions to Training
Colleges, as per the view of t.he
Secondary Education Commission
Report.

To fix the same scale of pay .for
Assistant Lecturers in Training
colleges as that fixed for Assis-
tint Lecturers in Arts Colleges.
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17. To substitute the designation of
Lecturer for Assistant Lecturer
and Professor for Lecturer in
respect of the posts of Assistant
Lecturer and Lecturer in govern-

* ment colleges for the sake of se-
curing an uniformity with these
categories of posts in private aid-
ed colleges.

18. To introduce immediately a pen-
sion scheme for all categories of
college teachers.

19. To introduce a housing scheme
for teachers in schools and colle-
ges.

20. To make children of college tea-
chers and the administrative
staffs of colleges eligible for the
fee-concessions shown to children
of the N.G.O’s if they come with-
in the rules applicable to the

N.G.O’s in respect of emolu-
ments.

Sri P. Doraikannoo Mudaliar was
declared elected President of the
Ramanathapuram District Teachers’
Guild for 1961-62. Sri S. S. Nara-

yanaswami Iyer, B.A,L.T., Devakkot-
tai was elected Secretary. Messrs. S. S.
Narayanaswami Iyer and D. Sabastian
were elected to represent the Guild on
the South Indian Teachers’ Union for
the year 1961-62.

Sri P. Doraikannoo Mudaliar paid
a tribute to the devoted services of
Sri P. V. Srinivasan, the out-going
Secretary of the Guild.

The Seminar on Secondary Education :

Under the auspices of the Depart-
ment of Extension Services Dr. Ala-
gappa Chettiar Training College,
Karaikudi, a Seminar on Secondary
Education was conducted immediately
after the General Body meeting ‘had

ended.

The Public Meeting :

In the evening a public meeting was
convened under the auspices of the
Guild and Sri M. Raja Iyer was pro-
posed to the chair. Sri O. A. PR. M.
Arunachalam Chettiar, Founder, Aru-
nachalam Chettiar High School, Pallat-



puram and the Messrs. B. G. Paul &
Co., prizes by Messrs. S. Veeraragha-
van of N. 8. M. V. P. S. High School,
Devakkottai and R. Narayanan of the
Rajah’s High School, Ramanathapuram.
Sri O. A. PR. M. Arunachalam Chettiar
announced a donation of Rs. 500 for
the institution of a prize to be awarded
each year to the student of the Ramnad
District who secured the highest num.-
ber of marks in Sanskrit in the S.S.L.C.
Examination.

URUMU DHANALAKSHMI
- VIDYALAYAM TEACHERS’ ASSN.
TIRUCHIRAPALLI-2.

A business meeting of the assocla-
tion was held at 4-30 p.m. on 5-8-61
in the High School premises, Sri A. V.
Sethurathnam, Headfmaster, presided.
Several members expressed profound
sympathy to those who had recently
lost their homeés and property due to
the unprecedented and furious floods.
The following resolutions were passed
unanimously. -

‘1. "This’ Association authorises the
secretary to send Rs. 51 from the
funds of the Association to the
Flood Relief Fund raised by the
Chiet Minister of Madras for the
relief of the victims.

2. This association places on record

© its appreciation of the strenuous
efforts taken by Sri N. Ramasub-
ramanian to qualify himself for
the M.A. Degree in a creditable
manner, '

VIRUDHUNAGAR HINDI PANDITS'
ASSOCIATION

The Hindi pandits of Virudhunagar
Educational - District,  at- a- meeting
held on 30-7-61, with Sri B. S. Nara-
'yanji in the chair, realised that the

- syllabus for Hindi was being felt
_ heavy due to’ the insufficient arlotment
. ot perids and so requested the Gov-
“énment fo immediately direct all the

headmasters to provide an additional
period, for Hindi in Standard X, which
is now left to the discretion of the
headmasters to be allotted for any
subject which is lacking.

The necessity for having an organi-
sation for the Hindi pandits was ex-
pressed and a committee was formec%
with the following office-bearers. Srl
B. S. Narayanji, President; Sri N.
Suruliyandi and Sri K. V. Hariharan,
Vice-Presidents ; Sri M. Ranganathan,
Secretary ; Sri K. Vinayagamoorthy,
Asst. Secretary; Sri B. Arumugam

Pillai and Sri M. Ramasamy, Treasu-
rers.

TEACHERS' ASSOCIATION, -
N. 8. M. V. P. H. HIGH SCHOOL,
DEVAKOTTAI

For the current year 1961-62. Messrs
M. J. Rengasamy, M.A,L.T. Head-
master and AR. Somasundaram,
B.A, B.T.,, were elected President and
Secretary respectively. It was resolv-
ed to honour the veteran teachers of
the Association whq served in the

school for a long time and retired from
service.

NATIONAL COLLEGE HIGH
SCHOOL TEACHERS' ASSN.,
TIRUCHIRAPALLI

The Inaugural meeting of the Natio:

nal College High School Teachers’ As-
sociation was

of Sri R. Bhuvarahan,
Headmaster. Sri T. Ayyemperumal
Konar delivered a lucid lecture on
Elekkiya Inbam. Sri S. Ramanathan,

B.A,, BT, Secretary, proposed a vdte
of thanks.

THE TIRUCHENDUR TALUK
ELE. SCHOOL TEACHERS’ UNION

List of office-bearers of the Tiru-
chndur Taluk Ele. School Teachers’
CUnion for the year 1961-62.

President — Thiru. D. Perinbaraj,

held on Wednesday “
(23-8-1961) under the Presidentship '

MA. LT, |

Headmaster, T. D. T. A. Senior BasiC

School,

Sonaganvilai,
Post.

Secretary — Thiru. N. A. Arul

Ammenpuram

Selvaraj, Headmaster, S. G. S. P. Vid® -

Yasalai, Nalumavady.

'/"T.r\oZI,S\/J'::~ »NL;.'BP ’ s

OUR BOOKSHELF

TIME FOR STORIES: By Nests
Nuttall. Price 6sh. (Oliver and
Boyd Ltd., Edinburgh).

In this neatly got up book, the
author tells twenty stories which deal
With people and animals and situa-
tions *ihat interest young children of
Widely different backgrounds. What
One child enjoys because it is familiar
Will give delight to another because it
Is ‘different’ and will at the same
time extend his experience and under-
standing of others. Any one who has
the care of five and six year olds, whe-
ther at home or at school, will find
these stories helpful at story time.

Receipt of the following publica-
cations is thankfully acknowledged.’

1. Islamiah High School, Melvisha-
ram, Magazine -1960-61.

2. Annual Recport of the
masters’ Conference,
City 1960-61.

3. Science and the Future of Arid
Lands.

4. East and West.

5. UNESCOQ’s Programme for Arid
Lands.

(3 to 5 UNESCO, Paris).
C. R

Head-
Madras

India.

If you have an Educational Institution in your charge

you need a Slated Roll-up Black Board
very badly.

We are the Pioneer Indian Manufacturers of
over 30 years standing of Quality Slated Roll-up
Black Boards which have been blessed by eminent
educationists at home and abroad, recommended for
use in educational institutions by Directors of Edu-
cation in almost all the states in Bharat and patronised
by reputed Heads of Educational Institutions all over

They are specially noted for their quality,

. utility, portability, hangability, writability with chalk,

erasability with duster and visibility from any angle
due to their scientific colour.

For details please write to:

MEGH SLATE FACTORY PRIVATE LTD.

Post Box No. 24,
BARAMATI (Poona) INDIA.
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