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EASTERN FEASTS AND FESTIVALS

By PADMINI SENGUPTA. A series of ‘charmingly illustrated books which tell,
in an attractive, lively style, of many of the major.festivals celebrated in the East:

H TALES OF ACHIEVEMENT
.,'; §MORE TALES OF ACHIEVEMENT

\@gy“@;ﬁl ’KRISHNASWAMY. These two books are graded in vocabulary and

T senténce structure to serve as supplementary readers for Standards VIII and IX.
The first includes biographical sketches of Pasteur, Confucius, Alexander and
Schliemann and the second of Leonardo da Vinci, Linnzus, Demosthenes and
Leeuwenhoek. Questions on the text are included.
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" STORIES OF MARIADA RAMAN

3

By P:-R. RAMA IYENGAR. The story of how. Raman became the Boy Judge
and eight of the cases brought to him for judgement are told here in language
suitable for high school students. The main plot of each story follows the
familiar original, but some of the details are the author’s own inventions.
Questions on each story are included. Dawn Supplementary Readers. 75 nP.

Approved for class use by the Madras Textbook Committee
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EDITORIAL

New School Year

The new academic year has just
begun but  the surging rush for
admissions in the elementary schools,
secondary schools and colleges is more
acute than ever. It is pathetic to see
that the admission of even children in
elementary schools is beset with diffi-
culties.

Almost in every locality, there are a
number of unrecognised private
schools for children. Notwithstanding
the provision in such schools, the faci-
lities for education of little children
can hardly be considered adequate.

Private managements are unable to
ly at work. Ugly scenes have been

help. Some of them have been driven
out of existence, consequent on the
withdrawal of grant for fee-levying
schools. In trying to do away with
greedy managements —it looks as if
we have thrown the baby as well as
the soap water out. ‘ . '

With regard to Secondary Education,
Government have come forward gene-
rously to up-grade or start about 200
new high schools. We congratulate
Government on the addition of these
high schools to the number already
existing. But we fear that the need
is greater than this, Inadequate pro-
vision stops children, not only in
entering schools but it also prevents
children from continuing their studies
{(where children have moved from one
place to another). This results in the
discontinuance of studies which is
rather unfortunate.

Of course, not a little inconvenience
and misunderstanding have crept in
on account of the changes in the fleld
of education consequent on re-organi-
sation. Pupils after passing VIII Std.
Public Examination (E.S.L.C.) have

claimed admission into the IX Std. in
High Schools! They say that there is
no point in VIII Std. pupils studying
again in the VIII Std. of a High
School. Likewise, children promo.ed
from Form I have in some places been
admitted into Std. VI again by mis-
take. We are happy that by a special
circular, the department have clarified
the position and tried to remove the
confusion and complications that have
inevitably set in.

Linguistic Minorities
In various parts of the Indian Union,
disintegrating forces have been active-

witnessed in Assam and other pro-
vinces over the problem of lingustic
minorities. Even in our own state,
disruptive and separatist tendencies
accentuating differences have formed
themselves into cliques and caucuses.
The exit of the foreign rule, the
enjoyment of political freedom and
unified administration do not seem to
have given us a sufficient strength of
national solidarity.

Our Prime Minister, Pandit Nehru.
has tried to lay the blame at the very
root of our educational system which
has failed to achieve emotional integ-
ration.

If we should become a strong
nation, emotional integration should
precede national integration. National
integration should be built upon the
sure foundation of emotional integra-
tion. The Government of India has
set up a 15-Member Committes under
the chairmanship of Dr. Sampur-
nanand to suggest ways and means of
promoting emotional integration. Aca-
demic education should aim at giving
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the benefit of cultural and ethical
values throfigh a greater emphasis on
the study of humanities, as history,
literature, philosophy.

A revival of culture such as that
which underlies the centenary celeb-
ration of great crealive personalities
as Rabindranath Tagore and Motilal
Nehru goes a long way to re-mould us
emotionally. These will take away all
strain and stress and integrate our
sub-divided personality. '

Education depends, not only on the
content that goes within but also an

that which it draws out to develop and
to sublimate, It is not a mere store-
house of scientific knowledge but ii is
that which draws out to transform and
to re-clothe us in a rightful frame of
mind as human personalities,
Educationists have a great respon-
sibility in this task. And our task is
to create integrated personalities with
an all-round development.
“ Where the world has not been broken
up into narrow domestic walls,
Into that Heaven of Freedom, my
Father, let my countiry awake.”

S. I. T. U. ANNUAL G_ENERAL BODY MEETING

The Annual General Body Meeting
of the South India Teachers’ Union
was held at 2 P.M. on Friday the 12th
May 1961 in the Conference Pandal of
the Bishop Heber High School, Tiru-
chirapalli. Sri G. Krishnamurthi,
M.L.C., President of the Union was in
the Chair.

Mr. Antonysami of Tuticorin raised
the question of a large number of
delegates from South Arcot District
being allowed to take part in the
meeting on payment of the delegation
fee. The President regretted that it
could not be done as the Executive
Board had already closed enrolment
by 8 AM. on that day. Mr. R. Jagan-
nathan put a few questions on the
previous year’s General Body Meeting
held at Madurai which were answered
by the President.

The Annual Report was then pre-
sented by the Secretary. It was sug-
gested that the rules of the Union be
printed ‘and sold at the Annual Con-
ferences. Mr. Avadhaniar’s amend-
ments to the Constitution of the Union
though within time could not be
brought up for consideration this
‘year, as they were not in proper form
and they would be taken up next
year, ’ '

Mr. B. Srinivasa Aiyengar’s ques-
tions regarding Benevolent Fund snd
change of venue of Trichy Conference
and those of Sri R. Jagannathan re-
. garding S.L.T.U Council of Education-
~al’ Research were duly answered by

the President and Sri S. Natarajan
respectively. :

Mr. A. Rajagopal moved that the
Annual report and financial statement
be adopted. This was seconded and
unanimously approved. ‘

The President read the rules relat-
ing to the election of office-bearers
and called for nominations.

In the election of the Office-bearers
of the Union Sri S. D. Krishnamurthi
Rao, was duly proposed and elected
unanimously as Secretary. In the
voting by ballot, the following were
declared elected :—

1. President:
The Rev. D. Thambusami. -
2. Vice-Presidents :
(i) Sri E. Bhuvarahan,
(ii) Sri V. Antonysami.
3. Joint Secretary:
Sri N. K. Venugopal.
4. Treasurer:
Sri J. D. Muthiah.
5. Convener, Vigilance Committee:
Sri A. Philip.

“The Convener, Vigilance Committee
reported the following four members
as other members of the Vigilance
Committee :—

1. Sri S. Subba Rao.
2. ,, M. S. Arulsamy.
3. ., R. Kandasamy.

b

4. ,, R. Mahadevan.

* With a vote of thanks by the Secre-
tary the General Body meeting came
to an end.
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Sri'V. Antonisami, M., L.T.,
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OFFICE-BEARERS ELECTED ON 125 SUMMER COURSE IN SOCIAL STUDIES

Inaugural Speech delivered by Py
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® PROF. K. A. NILAKANTA SASTRI ?/

[Note: The SILT.U. Council of Educational Research in co-ope-
ration with the Department of Extension Services of the Meston
Training College, Royapettah, St, Christopher's Training College, Vepery
and Teachers’ College, Saidapet, conducted a ten-day Summer Course in
Social Studies, from 27th May to 7th June 1861, for teachers of the
Tenth Standard at the Meston Training College, The inaugural address
of Professor K. A. Nilakanta Sastri is given here for the benefit of
our readers, The suggestions offered by a Professor of History of his
international reputation for the approach to the study of World History
in Higher Standards of Secondary Schools, deserve the careful consi-
deration of all those that are interested in the development of a sound
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Sri' S. D. Krishnamurthy Rao, B.A, LT,
Secretary.
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Sri N. K. Venugopal, B.A, B.Ed,, Sri J. D. Muthiah, B.A., L.T., M.Ed..
Joint-Secretary. Treasurer.

scheme of Social Studies,—~E4,]
f
Ladies and Gentlemen,

I feel highly honoured by being
invited to inaugurate your Summer
Course. When Mr. G. Srinivasachari
and Mr. S. Natarajan suggested that I
should undertake this inauguration, I
had much hesitation in my mind as to
whether I was the proper person. 1
have had very little to do with second~
ary school teaching though I started
in the early years doing part of my
work in the secondary school also
when 1 was teaching in a college at
Tinnevelli. In those days the S.S.L.C.
subjects were grouped under A, B & C.
I was in charge of what was known
as C group English history for
Sixth Form and also B group Indian
history for Fifth Form. My work was
inspected by Mr. T. O. Hodges, who
was something like a terror to teach-
ers in schools in those days. But I got
off very well and he had a good word
to say of my teaching after attending
a whole class on the causes of the
American War of Independence in the
Sixth Form ; but he said that I should
take up training course if I would
continue teaching in the school. I said
I could not spend a whole year of my
lifetime in the Teachers’ College where
they had very little that is new to
teach. ' After two years I had to give
up my school teaching and confine my-
self to the college. That is all the

first-hand experience I have had of
secondary teaching. But I have been
interested in secondary education—
that goes without saying—and one of
the reasons I agreed to accept this
invitation was to learn something of
what is happening amongst teachers so
many years after 1 left high school.
One reason why I have a new interest
is that I have undertaken to look after
a high school in the Tanjore district.
Now you are having a course which
is intended to refresh you on social
studies and you would naturally expect
me to say something on Social Studies
as they have been planned at present.
I wish to base my remarks mostly on
the printed syllabus which, I am sure,
you are much more familiar with than
I. You will have noticed that they
make a distinction between social
studies and the social studies. Social
Studies, without the definite article,
they speak of as a separate organisa-
tion of knowledge under history, geo-
graphy etc. But ‘the social studies’
lays stress on a fusion of subjects. It
is meant to be not a loose combina-
tion, but a real integration of all kinds
of information necessary for the study
‘of any hurhan problem or institution.
So stated, the ideal is very good indeed.
But you must take a practical view of
it as it will be reflected in the daily
work of the class room. I think it is
a far cry from theory to practice. The
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old syllabus which is now superseded,
but is referred to in the new syllabus,
is said to have attempted such a
fusion as I have spoken of in forms
.one to-four,

1 remember years back to have
gone through the social studies sylla-
bus as it then was. One item struck
my eye in the syllabus of the first
form and that was the Raman Effect.
1 began to wonder what that meant.
Now when I found that that was
intended to be fused in that stage with
other items, I really found it very
difficult to recover myself. I thought
of the teachers who were going to
speak of it intelligibly to the children
of the first form. What will the child-
ren make of it? I saw no sign or
possibility of any integration of this
entry with the dozen other entries.
What actually happened in the class
I don’t know.

Everyone of us is familiar in his
own way with the havoc wrought by
what is known as *“specialisation’.
The result of this is a renewed cry for
gencral education which has resulted
in missions being sent all the way to
America to discover the principle of
general education. But to my mind I
think we made a very near approach
and a very good approach to general
education when I was at school and
college. Every student of the First in
Arts and, to some extent, even in the

B.A., studied a number of allied sub-

jects, though B.A. showed some trend
to special education. In my.F.A., for
instance, I had Science, History and
languages; I had English, the second
language Sanskrit, some mathematics
which included plenty of Geometry,
Algebra up to Binomial Theorem to a

positive integral exponent and quite

an amount of trigonometry, some
physiology, History of Greece and
Rome. In my B.A. when I took His-
tory for my option, my history in F.A.
was followed up by history of India,
England and Europe.. There was a
real continuity in the course of train-
ing, one study leading to another—
some attempt to impart a general edu-

cation in the sense that a history stu-
dent was not altogether ignorant of
mathematics or vice wversa.

Now of course things have changed.
It is quite possible for you to come
across an educated person who cannot
locate the heart or the brain, much
less explain their siructure or func-
tions, because he has specialised in
history or mathematics or whatever
it is. That is certainly wrong. We
must have a good basic foundation of
general knowledge without which spe-
cialisation is really meaningless.
But the trend to specialisation is
very strong and we are reaping
the results of it not only in the

-schools and colleges but outside, in

other walks of life also. So I would
invite you to spend a few minutes
looking at what 1is happening, for
instance in medicine. Medicine, in
which we are all interested as pati-
ents if not as specialists, is divided
into various branches. This many
would have noticed when they had
occasion to go to the doctor. Medical
treatment has become practically im-
possible for a poor man. If you start
with a complaint say, for example
pain in the throat, you go to
the E.N.T. specialist. He would say
that your throat seems to be all right
but probably something is wrong
with your teeth. So you 'go to
the dentistt He would say that
your teeth are all right, semething is
wrong perhaps with your blood. So
you go and have a blood examination
and so on. Thus you are being hand-
ed over from one specialist to another
and one. test after another is perform-
ed on you—a lot of time and money
being wasted, and it often happens at
the end of it all, that you are no
wiser than you were at the start. Per-
haps I am exaggerating, and under-
rating the benefits of modern medi-
cine. But in practice this is the effect
011 a poor man. ‘

Contrary to this is the system
of medicine known as Homeopathy.
The general theory of it is something
very similar to the theory of the social

SUMMER COURSE IN SOCIAL STUDIES 168

studies. A Homeopath argues that
the body is a whole integrated unit
and if you treat it you must do so for
the whole system, and not anyone
part of it like the eye, nose or the ear.
So he goes by not what he finds in his
guesses but by the experiences of the
patients. He listens carefully to the
story of the patient. He tries to
identify the symptoms, and tries to
get a picture of the general condition
of the body. In fact the theory of
Homeopathy says that before a dis-
ease becomes identifiable under the
microscope or the blood test or other
physical tests conducted by Allopathy,
you will find that the disease has made
great advance and has taken root in
the system and grown acute. Probably
it has reached an advanced stage in
its course. So you must go to the
Homeopath before the disease becomes
measurable by either the thermometer
or the microscope. He then {tries to
identify the symptoms quickly. It
does work wonders sometimes ; trou-
bles which were incurable are cured—
troubles, which many allopathic doc-
tors are not able to do anything with,
are got rid of. In the practical appli-
cation of Homeopathy, however, the
doctor has first of all to be correct in
the identification of the symptoms and
then in the choice of the drug that
covers those symptoms. The choice
lies among four thousand or more
drugs and, not only that; each one of
those drugs has different potencies
with different effects. So the chances
of missing the right solution are indeed
very great.

The many difficulties in the theory
of Homeopathy suggested in its prac-
tical application have made me think
that there is some resemblance
between these complex situations;
between the practice of Homeopathy
and the attempts to put forward and

work a scheme of ‘the social studies’

in the secondary education course.

The Introduction to the Syllabus, on
the basis of which I am going to offer
my comments, says that eight years
experience shows that fusion, though

calculated to help the children better
than teaching of separate subjects,
still cannot ensure a systematic study
of history and geography essential for
the knowledge of environment and for
further studies in humanities. I am
giving the very words that are used
in the Introduction and I must confess
that this seems very much like throw=-
ing up the sponge and that an integ-
rated scheme of social study does not
seem to suit our practical needs. So,
they continue, the syllabuses for 8th to
10th standards have been drawn on
the basis of history, geography ond
civics. But allegiance to the ideals of
fusion is still left in the 6th and T7th
standards where the idea of fusion is
maintained, in what is described as
the middle stage of secondary educa-
tion. i

Well, this syllabus has been in force
for some years now and I am sure
teachers who have been engaged in
working it must be in a position to
say how far the idea of fusion is suc-
cessful in practice and how far they
have been thrown on their own skill for
imparting knowledge as separate sub-
Jects. That is not the whole story ; we
are told that even in the new syllabus
for standards 8 to 11 subjects are to
be taught not as entirely independernt
vnes but with the objective of social
studies always in view,

By way of explanation to this you
have got the expression “ Dynamic
method of teaching”. We are told
that this dynamic method has been
recommended by the Secondary Edu-
cation Commission. Dynamic is a very
attractive word. But I have been a
teacher all my life; still, for the life
of me, I do not quite understand what
this *“dynamic method of teaching”
is, The dynamic method of *eaching
itself is left undefined. I8 is of
course excellent to say that if this
dynamic method of teaching is follow-
ed and if the activities recommended
are taken up by the children, then the
study will become absorbing and
interesting and the pupil will
endeavour in the exploration of the
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environment. © For this purpose, we
are told, that a draft syllabus which
is before us, was circulated among
teachers and institutions; that the
pattern of the syllabus was almost
unanimously welcomed and accepted
by individual teachers and teachers’
organisations ; and that the construc-
tive suggestions offered by these indi-
viduals and organisations have been
incorporated in the syllabus.

Now, a syllabus which comes to you
with such credentials should be
accepted to be as near perfection as it
is humanly possible. How far this
report about progress of the syllabus
to its finality is factually correct you
will be better able to say than I. But
speaking for myself, I would say that
the syllabus does not strike me as
something so near perfection, or so
easy to work, as it claims to be. One
general idea that struck me when I
read the syllabus was that the geo-
graphy part of it seemed to be more
reasonably and practically conceived
than the world history part; but themr
I got the doubt whether this prefer-
ence in my mind for the content of
the geography syllabus was really
anything more than what arose out of
my ignorance of geography. But I
discussed the matter with some tea-
chers who are actively engaged in
teaching now and they told me — I
think they told me the truth—that my
feeling also was the feeling of the tea-
chers in schools. They are able to
handle the geography syllabus with
more facility and thoroughness than
the world history part of it.

Nowlet us take this syllabus of
world history as we have it before us.
Any one item will do for us. It involves
quite a number of headings—20 differ-
ent headings. I will take the first one.
Pre-historic man. Two lessons are
allotted for studying the archaeologi-
cal evidences about the early man—
his inventions of stone and metal tools
“and weapons. These two lessons are
coupled with activities which include
three things—visits to the archaeologi-
cal sections of the museum, drawing of

charts illustrating the remotest methods
of making fire and finally draw-
ing pictures of stone-age implements.
The first question I want to ask my-
self is: How many school teachers
possess the equipment for giving a
reasonably clear and short account of
pre-historic man and his evolution.
Remember, this pre-historic evolution
of man is not of one country only but
of the whole world. Many questions
are involved in this. For example;
had civilization only one centre from
where it spread to all over the world
or whether inventions were going on
simultaneously in different quarters of
the world? ‘There are a number of
questions like this. And then we
have to consider how many schools
possess the equipment necessary for
going to archaeological museums, and
what exhibits they have to show about
the pre-historic age. Of course you get
pictures of them, but do they form
adequate substitutes for the concrete
reality ? How will you make your
drawings independent of what is con-
tained in the school book, not a slavish
copy, but an original creation ? If you
go further on, it becomes even more
complex and complicated, Take for
instance Rome—four periods are allot-
ted to this, and entries on the acade-
mic side are (1) Rise of the republic,
(2) The expansion of Rome, and
Transition to the Empire, (3) Julius
Caesar and Augustus and (4) The
contribution of Rome—to Government
and Law. Activities are map study of
Roman Empire at its zenith and on
topics like that. Even activities like
enacting of scenes from Julius Caesar,
collecting pictures relating to art and
architecture of Greece and Rome are
also suggested—all this to be done in
four periods! The practical problems
are indeed difficult and complicated.

Now I will offer some general obser-
vations on how to work any system of
real education, particularly how to
work a general and comprehensive
syllabus like this on world history.
The idea of pupil endeavour which
has been suggested by the introduction
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to the syllabus of World History is a
good one. In fact it ought to be the
basis of all school education. For
education in any proper sense of the
term, should be no stuffing of informa-
tion into the mind of the pupil like
stuffing of a pillow, which is I think
the nearest analogy to what is taking
place now in the schools. It ought to
be educating, drawing out and deve-
loping the latent capacities and skills
of the pupils. The defects of our sys-
tem of education are not confined to
the schools alone ; they go much higher
and we have heard of notes being dic-
tated in the Honours and M.A, classes
at the University level where honours
training was ‘expected to be a special
and high kind of training for the pick
of our students. It has degenerated
into this. I escaped formal teaching as
a lecturer in colleges fairly early and
in fact after 19290 I have had very
little . to do with regular classes, But
I stood outside and watched. I have
had numerous occasions for knowing
what is going on in the colleges because
I happened to be invited to examine
answer books of several TUniversities
in the Honours and M.A. examinations.
So I know what things  are like in
India in the field of Universitv educa-
tion.

In 1939, it so happened that I had
to teach for six months in one of the
biggest  Universities of America,
Chicago. When I went there I had a
good talk with my colleagues to dis-
cover how they would like me to ap-
proach my job. They told me to give
the students a preliminary syllabus of
what I was going to teach them in the
course. We were having about twenty
classes for each course. They also
asked me to give them a bibliography
for the whole subject. Then there was
no lack of equipment. The moment I
gave them my syllabus they duplicated
it to the six students attending the
classes. Thus I gave them a briefing at
the very outset and they came
thoroughly prepared to the classes.
What happened in the classes actually
was that I had to explain the leading
ideas of the topic of the day and then

leave it to them to - discuss among
themselves. This was a lively discus~
sion from all points of view. Different
authors were cited and I was asked to
arbitrate when the differences became
very sharp. It was more or less a
seminar all the time. There was not
even a single passive idler in the
room. Everybody was active and there
was a lively intellectual debate, going
on from the very beginning of the
hour to the last minute, That was
what happened almost everyday. Of
course sometimes the pupils used to
ask me leading questions. I had to
give them fairly a long talk as a
reply. But the main point is that it
is not the endeavour of only the tea-
cher as teaching is in our country,
but it is a joint endeavour of the stu-
dents and the teacher in which every
individual in the class room takes an
active part. Something very similar
I found in only one place in India and
that is in the military training school
in Wellington which admits army offi-
cers with some experience from the
entire Commonwealth. I had on occa-
'sions to meet them and they wanted
answers to many questions arising from
my talk to them. That was fine.
There should be the kind of teaching
in which every pupil contributes an
active and a full quota and it will be
possible only if it is started right from
the beginning. The teacher is therc
more to guide and help than to help
stuffing = information in the form of
notes into the minds of the pupils. So
here I think there is something for us
to think deeply about. It involves more
or less a radical change in the methods
of education that we are following
now. The effects of a course depend
not on the volume or content in the
syllabus but on the manner of work-
ing it. One historian, I think, said,
“It is much more important to know
where a thing is than to know what
it is!” It is because if you know
where a thing is, you can go and at
least look at it. There is no need for
you to carry it in your head. History
should be ‘not a burden to the memory
but an illumination of the soul.’ You
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should know how to do a thing if you
have to do it. The main object of
education must be to guarantee thatl
capacity to pupils which will enable
them to acquire fresh knowledge for
themselves with the instruments at
their disposal on any particular topic
of his choice. That must be the
object of education. Curiously enough
I am led to think that this was rea-
lised very actively in the old days in
India than in modern India. The idea
that the pupil and the teacher must
co-operate to gain knowledge was
there in the old system. Our Upa-
nishad says:

ge1aqg... WENY FEEE A
AFANT JEF 1

The quality of our education can be
improved only by one mind being
pitted against another; and both the
minds working together harmoniously
and not by one party being passive
while the other is supposed to work.
In that kind of teaching, what hap-
pens is you take something from
books and transfer it to the notebooks
ot the students. You must live through
the lessons. This cannot be done in
the mass. You must have manageable
classes for individual attention. This
is one of the major ideas I would like
you to ponder over. I have not said
anything impractical. If you have
this idea in mind, I am sure, you will
find ways of applying it to your daily
work.

"Another major idea which I will

place before you for your considera-
tion is that in historical studies. and
in the teaching of history it will be
very good if you could proceed from
the present to the past. Some books
have been written on this method.
Some old books like Maitland's
“ Constitutional History of England?”
start from some relatively recent
events and work their way buack. Start
with some modern topic and try to ex-
plore by talk and study the roots of
the present position of the problem.
My . idea is to work . back from the

present to the past; with the present
needs and views in mind you can
start discussion. Now if you apply
both these principles to the syllabus of
world history in classes, you will find
it easier than Dbefore, provided the
necessary equipments are there.

It seems to me that it is too much
to attempt all these twenty items set
down in World History for X stand-
ard. I think you can spread these
over three years. You can teach the
modern part of it in the eighth stan-
dard ; the medieval part in the ninth
standard ; and the ancient part of it,
which is much more complicated and
lies in the root of things, in the most

_advanced standard, that is either the

tenth or the eleventh. But, of course,
there need not be a very rigid com-
partmentalisation ; it does not mean
that you should not loock over the
theme occasionally.

- Another idea is that the world his-
tory should be a suitable one for an
Indian student. All the existing his-
tories are classical-centered. It is quite
possible to teach world history in an
India-centered manner. We have an
old notion that India was created by
God to be an isolated country,- just to
be invaded and conquered by foreign-
ers as often as possible, But in fact
if you look at a globe, you will find

that India is the centre of the Indian .

ocean. It is a connecting link between
the East and the West, and it was
never isolated. The apparent isola-

tion of India is the result of British’

Indian rule. If you make World His~-
tory centered around India from the
standpoint of an Indian, looking across
the borders and seeing what happens
to the rest of the world, I think you
will make it much more intelligible
and interesting to our students. It is
quite possible to do so if only we take
the initiative in that respect.

Another idea is as regards the topic
on current events. You have got ten
periods allotted for the purpose. 1
would suggest it should be more, at
least twenty. Start from any current

event.. Here the student may ask you
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questions which you must be able to
answer, You must induce in them an
interest in the world events. If you
do not know an answer, you are free
to tell them that you will answer them
the next day. This is a joint endea-
vour in which unreadiness to answer
is no slur on anybody. You must be
prepared to say, “1 will find it and
let you know.” On these terms there
should be much more time to discuss
current events. But I will not make
these events a subject of formal and

external examination. That kills every-
thing. Current events should be dis-
cussed for their own sake., Then there
will be enthusiasm on the part of the
students also. These are a few ideas
that struck me when I thoukht of
what I could say to you by way of
inaugurating your Summer Course.
I don't think I have said anything that
is impracticable. And I will be very
glad if these few remarks of mine are
considered by you in the course of
your discussion. Thank You.

NN NS/

EVERYMAN’S REFERENCE LIBRARY
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1. Atlas of Ancient and Classical Geography (Ed. J. Oliver Thomson) 14.00
2. Blom, Eric: Dictionary of Music 16.00
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4. Browning, D. C.: Dictionary of Literary Biography, English
and American .. 16.00
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7. ” : English Dictionary 10.00
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9. Everyman’s Encyclopaedia, 12 Vols. (Ed. E. F. Bozman) .. 230.40
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11. Jones, Daniel . English Pronouncing Dictionary .1 16.80
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15. Warrington, John: Classical Dictionary 16.00
16. Whitehead, Stanley B: Encyclopzdia of Gardening 16.80

Availablé at:

MACMILLAN AND COMPANY LIMITED
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WORLD TEACHERS’ ASSEMBLY OF THE WCOTP.

During the post-Independence period,
India has played host to International
Conferences. Amongst many such, to
the educationists in general and mem-
bers of Teachers’ Organisations in
particular, the forthcoming 10th As-
sembly of the World Confederation of
Organisations of the Teaching Profes-
sion to be held in New Delhi has a
special significance. No such interna-
tional Conference, wherein represen-
tatives of Governmental and especially
non-Governmental Teachers and Edu-
cational Organisations, have assembled
together, has ever been held in India.
The 10th Assembly of the WCOTP to
be held in India in New Delhi from
1st August to Tth August 1861 will
bring together about 450 representa-
tives of Teachers’ Organisations in 68
countries of the world. They will to-
gether represent three International
Organisations, 118 National and 60
Associate Members representing vari-
ous aspects of education in the world.

In 1952 there were many Internatio-
nal Organisations of Teachers Associa-
tions and the one amongst them was:
The World Organisation of the Teach-
ing Profession. Realising the necessity
of a single organisation to voice the
opinion of the teachers in the world,
after four years of the negotiations
between the International Federation
of Teachers’ Association (IFTA), the
International Federation of Secondary
Teachers’ Association (FIPESO) and
the World Organisation of the Teach-
ing Profession (WOTP), The World
Confederation of Organisations of
Teaching Profession (WCOTP) was
founded at Copenhagan in Denmark
in 1952. The WCOTP affiliates Educa-
tional and Teachers” Organisations
working for the scientific study of
educational problems and -for the
improvement of the teaching profes«
sion. During the last 10 years or so,
there has been a general ‘awakening
“among the peoples of the world re-
garding the role that education must

o~

play in shaping the destiny of the
world. This awakening has made peo~
ple realise the necessity of organising
for the scientific study of educational

problems and for improvement of the_

teaching profession. As a resuli, in
almost all countries of the world, Edu-
cational and Teachers’ Organisations
have been founded. These Organisa-
tions by coming together under the
Leadership of the WCOTP have begun
to voice very effectively the opinion of
the Members of the Teaching Profes-
sion on various educational problems in

“the different countries of the worid.

The WCOTP today claims fo speak on
behalf of about 48 lakhs of Members
of the Teaching Profession in different
parts of the world.

THE CONFERENCE THEMES

The WCOTP till today has held 9
such World Assemblies in different
parts of the world, such as, Oxford,
Oslo, Istanbul, Manila, Frankfurt,
Rome, Washington, etc. At each of
these Conferences, the WCOTP has
collected data from member-countries
on a particular theme regarding spe-
cial aspect of education. The WCOTP
presents this data to the delegates

long before the Assembly is held which -

enables the delegates to study the sub-
ject as reported by Teachers’ Organi-
sations and then with good prepara-

tions they can discuss the theme at the

session of the Assembly. The WCOTP
till now has discussed and produced
reports on (1) Parent Teacher co-ope~
ration; (ii) Status of the Teaching
Profession ; (iii) The Teacher and the
Well-being of the Society ; (iv) The
Child Health and the School etc. The
reports of these Assemblies contain
views of the national organisations of
the teaching profession on the subject
as well as the decisions thereon of the
World Assembly of Teachers.

During recent years, the world is
witnessing increasing tension among
different States as also an increasing
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s

urge for maintaining good neighbourly

relations with each other. In the con-

text of the rising tension and the rising
urge for peace, the UNESCO suggested
mutual appreciation of Eastern and
Western cultural values as a measure
to help development of good neigh-
bourly relations as also to gtrengthen

-the wurge for peace. The WCOTP

wh#®h enjoys consultative status with
the UNESCO, adopted at its Washing-
ton Conference “Teaching Mutual
Appreciation of Eastern and Western
Cultural Values” as its theme. The
WCOTP also collected relevant souxrce
material from all member countries
and brought out a big Directory which
has proved of immense use for “ Teach-
ing Mutual Appreciation of Eastern
and Western Cultural Values” in the
class room, Recently, the WCOTFP
has brought out a booklet called
“Friends in Japan’” with the same
objectives in views. This booklet
very successfully introduces simple
life of the Japanese children to the
children of the world. The booklet is
such a successful and pleasing intro-
duction to the life of children in Japan
that no teacher worth the name can
miss this small bocklet.

CHILDREN IN INDIA

The WCOTP has also undertaken to
publish a similar booklet ¢ Children
in India.” The AIFEA has been com-
missioned to prepare such a booklet.
Thus, we find that the WCOTP not
only, through Conference or similar
publication of reports but also through
these booklets, is trying to help the
UNESCO programme as decided upon
by the UNESCO Conference held in
New Delhi+under the Presidentship of
late Moulana Azad.

REGIONAL CONFERENCES,
COMMITTEES AND COMMISSIONS

The WCOTP is not unaware of the
rising tide of the educational activities
in the resurgent countries of Asia and
Africa. With a view to help develop-
ment of education and also educational
organisations, the WCOTP has held

“Health, Physicw‘and Recrea-
tion (ICHTELY, and @o.(i)}? terna-

Regional Educational Conferences in
Asia and Africa. It has constituted
special committees to work for the
same objectives all the year round, and
therefore, we have a Regional Coun-
cil for the study of Educational Policy
in Asia as also a Commission on Edu-
cational Policy for Africa. The increas-
ing attendance at the WCOTP Assem-
blies of representatives from various
Asian and African countries is an evi-
dence of the fact that the WCOTP is
substantially contributing to the deve-
lopment of educational thoughi, in
these continents. e Yo

o 2, N oD
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The WCOTP representing’ organised
opinion of the teaching profession has
very often heen consulted by various
international and world organisations.
The subject of remuncration that
should be offerced to the working class
has no doubt received sufficient atten-~
tion throughout the world in the inter-
national Conferences but the guestion
of adequate and honourable remune-
ration to the members of the various
professions has so far not received ade-
quate attention. The ILL.O. very
recently decided 1o siudy this subject
and guide the countries of the world.
The WCOTP was invited to send its
representative to work on an ILL.O.
Committee of Experts on Tcachers’
Problems which has produced a very
valuable report (Geneva, October
1958).

SPECIALISED COMMITTEES

As is natural in a growing organisa-
tion, the WCOTP has had to increasg
its branches and constitute Council for
certain aspects of education. Thus,
today it has along with the IFTA and
the FIPESO, the two Teachers’ Orga-
nisations (i) The International Coun-
cil of Education for Teachers (ICET)
and (ii) International Council for

tional Rep}na®®Aseeeration (IRA) ond
i 7 of for Educational.Joylgna-
to the 10th \WCOTP
annual sessions - df' these
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Councils will also be held in New Delhi
from 27th July to 1st August 1961.

EDUCATIONAL JOURNALISM

Out of the wvarious Councils and
Committees, I believe the Educational
- Editors’ Workshop which is to be held
under the auspices of the Committee
for Educational Journalism, is bound
to prove of special importance to all
interested in the subject in India. As
we are all aware, Educational Journa-~
lism is almost in its infancy, and we in
India have hardly earned any status for
Educational Journalism in the country.
No doubt, there are a few Educational
Journals but looking to the immensc
need and variety of Educational Jour-
nals that we must have in India, we
can say that we in India have just
taken only a few steps in that direc-
tion. Editors of Educaticnal Journals
in India and Asia are being invited to
attend the Educational Editors Work-
shop which will make expert guidance
available to all these Editors for deve-
loping and strengthening Educational
Journals in their respective countries.

As the teaching profession has to
exert an influence in Society corres-
ponding to the importance of its social
function, the Educational Editors have
also to make their mark in the modern
world in which the Fourth Estate plays
such a significant role. As well expe-
rienced Masters in the Art and success-
ful Editors of Educational Journals are
going to act as Directors of the Work-
shop, one can be assured of the great
contribution this Workshop will make
for the development of Educational
Journalism in India and Asia.

SPECIALISED COMMITTEES

Specialised Committees, such as:
Adult Education, Education for Handi-
capped Children, Rural Education,
Technical and .Vocational Education
etc. will allo meet in New Delhi on
the occasion of the World Assembly.
It may be noted with pride that Prof.
D. C. 8tiarma, the President of the All
India Federation of Educational Asso-
riations, is the Chairman of the Rural

Education Committee of the WCOTP.

THE AIFEA AND THE WCOTP

The AIFEA has been associated with
this World Organisdtion right. from its
very foundation and even earlier. The
late Dr. Amarnath Jha, who was the
President of the AIFEA, was one of the
Members of the WOTP and was a
Member of the Executive of the

WCOTP as well, Shri Shriman Narayan -

Agrawal, Member, Planning Comthis-
sion, attended Berne meeting of the
WOTP.

Prof. D. C. Sharma, Shri S. Nata-
rajan, Mrs. Yamunabai Hiralekar, Shri
B. R. Desal, Shri D. H. Sahasrabuddhe,
Shri A. P, Khattry, Shri T. K. N. Menon
have attended the different WCOTP

‘Assemblies. Shri S. Natarajan, the

Vice-President of the AIFEA, was
elected as Member of the Executive of
the WCOTP in 1956 and later on as
the Vice-President of the WCOTP in
1957 and also in 1959. He is also the
Chairman of the Asia Committee of the
WCQTP.

On invitation from the AIFEA, the
WCOTP is holding its 10th Assembly
in India. The WCOTP Assembly will
be inaugurated by Pt. Jawaharlal
Nehru on 1st August 1961 at the Vig-
yan Bhavan, New Delhi. It is expect-
ed that more than 500 foreign teacher-
delegates including Observers from the
UNESCO, WHO, FAQ, UNICEF and
other International Organisations are
expected to attend this Assembly which
will discuss ¢ Education for responsi-
bility 7 as its main theme.

EDUCATION FOR RESPONSIBILITY

After - the inauguration of the
Assembly, the theme for discussion
will be introduced by Dr. K. L. Shri-
mali, Minister for Education, Govern-
ment of India. Later on, the delegates
will be divided into different sections,
each one discussing one aspect of the
main theme, The group discussions
will continue each day at the end of
which the plenary session of the
Assembly will be held. Formal reso-
lutions will be drafted at the end of
the discussion of the theme and placed
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before the General Assembly on the
last day.

INDIAN DELEGATES & OBSERVERS

The AIFEA, which has 51-organisa-
tions all over India affiliated to it will
send 50 delegates and 150 Observers to
attend this Assembly. Apart from
these, observers of different Universi-
ties in India, Boards of Secondary Edu-
cation as also the States Governments
will also attend the Assembly. About
300 Observers from Educational Insti-
tutions, which enrol themselves as
Members of the AIFEA Host Commit-
tee, will also attend the Assembly.
Thus, it is a very fine opportunity for
a very large number of teachers and
representatives of Indian Educational
Organisations to establish direct con-

tact with representatives of the Tea-
chers Organisations from tha different
countries of the world.

An excursion to the Taj at Agra has
been arranged for foreign delegates on
4th of August 1961. The foreign de-
legates will also see a demonstration
of Delhi Children who are trained
under the National Discipline Scheme.

FRIENDSHIP NIGHT

It is planned to have a Friendship
Night which will give foreign delegates
an opportunity of spending an evening
in an Indian Home, thus allowing them
to have an insight into the social man-
ners and customs which will further
cement bonds of friendship between
teachers in India and teachers in
foreign countries.

angle.
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M. D.
11— 1

11— 2

11— 3

11— 4

DAILY RECORD OF A CASE HISTORY

S. JAGANNATHAN, Saidapet.

(Continued from previous issue)

Gets hold of the cycle—Walks

along it examining part
after part. '
Stands up by holding the

umbrella and is pleased to
see the canopy over it—
Sits suddenly with a thud
—>Stands up by taking hold
of the padlock in the meat
safe.

Stands by holding it with one
hand only. Expresses in
feeble cry his displeasure
on being scolded—Mimi-
cries— @  STLEHDg.
Is getting very noisy.

Noisy—Holds spokes, walks
along from the fore wheel
to the rear wheel and back
—also takes hold of bars.

Says 8565 7585 in quick
repeated succession §Gs...

Gets one teeth upper jaw
right side. Runs away at
the sight of rubber water
bottle.

On being admonished for
striking stagnating water,
would not take pipe or
wooden toy from father, but
throws them down — Plays
with-wooden toys in com-
pany with sisters. Brings
them down when one is
piled over the other. Is no
longer afraid of the rubber
bottle. He gets used to it.
Gets hold of the shoulders
from the back unawares
and stands up. Repeats all
his familiar words soon
after they are told one by
one, Wakes up and plays
at 8 P.M. Tosses toys here
and there. : .

M. D. ‘
11— 5 Makes noise as if whistling

-

of a train—Repeats as soon
as he is asked about it.
Shows all his playful ways
to the new comers though
he would not go to them.
Repeats them.

11— 6  Walks along the bench. Takes

11— 7

11— 8
11— 9
11—10

11--11

11—12

dirty shirt from hall and
throws in the front yard.
Repeats all playful imita-
tions to the new comers,
but not go to them. Sits on
the rocking horse with legs
stretched down. Likes this
—When making noise of
train, takes sometime to
produce the sound.

Runs to pup in the street—
Plays with it.
noise like the pup—Kisses
with ‘P’ sound.

Lies down at the word‘ gr& &’
Begins to say Qaar Qeuer
as soon as he “goes to bed
in the cradle”. Imitates
crying. Plays with child of
opposite house. . Calls him
when he is seen outside.

Sends out bubbles through
mouth — Enjoys it — repeats
it-—Does not want to be
carried—Wants to be let
free and run.

Throws his wooden toys one
after anocther, runs to them
and takes hold of them.

Looks at familiar faces like
Doctors, Tutor and beckons
to them es11d perih,

Says QarLds QarLésr in
sing song tone when ques-
tioned about the sick bro-

Also makes

fU—

M. D.

11—13
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ther, turns to place where
he used to lie and sleep—
If not, in that side, turns to
other side where he takes
his bed.

Scribbles with pencil point on
floor and- paper, the lJead
point touching floor and
paper surface. Pencil held
in horizontal position.

11—14 Pulls out the cap from the

11—15
11—16
11—18
11—19
11—20

penci], tries to fit in—but
not successful in the latter
—still  shuns  unfamiliar
faces (Chandru) — feels st
home in the presence of
Doctor and Tutor. Tries to
get up the bench by

attempting to get up the
cross bar underneath. Says
b (no) when admonish-
ed for striking stagnating
water — Sometimes runs
away from urinated water.

Prostrates on the floor when
found fault with.

Pulls out the thread reel
from wooden toy. Plays
hide and seek to visiting
Doctor by sitting and stand-
ing near the side of the
bench farther from the
Doctor—Repeats it.

Says erestest ?
often.

(what) very

Turns the leaves of a book
and looks at pictures, a new
feature. Shows steadiness in
this—very noisy and boister-
ous—Moves the brass as he
crawls along making a great
noise—Beats the basin with
the hand—Lies down as
‘srFa?  is said and begins
to say Qewrsr Qerermy) im-
mediately.

Stands with the support of a
piece of wood 2 ft. in height.
Says T  as soon as
father is seen coming from
outside.

M. D.
1121
+ e
11—22

1123
11—24
11—25

Says  aum, e very often
repeatedly—Beckons to a
visiting playmate “ifey?
in wr wr signs and also
says ‘eredrewr ersirewr? in
a questioning way. Runs
after a kitten joyfully.

Whistles as soon as he sees a
train at the station. Follows
an acroplane in the sky.
Speaks to a hen which
attracted him on the road
to the bazaar—Also a cat—
Constant prattling in baby
walk  ar, e, wrwr, ST
Sibiow.

Manages to come out of the
inverted stool, where he is
allowed to stay on. Plays
under the light very joy-
fully—Runs here and there,
snatches books, talzs in
baby talk. Strikes floor with
two raised and then with
the palm. QFrL. QenLerh
uwps SL.E.

Sucks ice chips—Says <@nur
with emphasis on (Ciur,

Calls cart bulls &b Hib—
Sees Indepengence Day
lighting in bazaar. Also

watches Bengal Match dis-
play at home. Sucks pepper-
mint sweet,.

Says t4, y many times,
Understands when father and
brother go out (wearing a
shirt, taking umbrella—)
Though not taken out runs
to the front door and
returns inside not finding
them.

On brother returning from his
work home, runs to him,
clasps legs and wishes to
ke taken in arms and
fondled.

Shows further signs of ex-
pression—Signs to show
‘No' ‘Hoo' — Laughs —
Throws _things about, bites
them, screeching noises—
8D LO—WTUI—eT&TeT,
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M. D.

11—26 Uses the whistle and makes
sound himself. Takes in rice
without signs of disgust.
Makes many new sounds—
Laughs  heartily with a
gurgling sound—uwr@ b,
cat bwr., Train — Loud
nolse—Runs for the spar-
rows in the back yard—
Runs for the Kkitten.

11—27 Walks along the bench very
freely with hands at the
edges. Runs to brother
crawling up to the street
and even steps in the sand
in the street, close {o the
pavement. Calls for the
father as he sees the latter
walking by the side of his
rickshaw.

11—28 Understandable new  baby
talks. Hearty laugh with a
gurgling sound. Pushes the
baby cart. But does not
walk naturally.

Quick response to 4 questions :

How does the \

train whis-
19’ The dif
How does the he uier
ences are
cat cry? .
? certainly
How does the discern-
cow make able.
noise ?
How does
Pattabi cry ?

The understanding is clearly
seen.

14—29° Points to his shirt. Knows his
Ty —& &r Ger Gg—
Laughs out himself. Goes to
kitchen at the call of the
mother leaving his play in
the hall.

11—30 Says st for & light—
seConr  @dgr, Qs
- @Gggm  sounds.

(M = Month.

M. D.

Extra

1.

2.

2

Understands the
&rda. Lies down as soon as it
is said.

Gets in and gets out of the in-
verted stool himself. Whistles
- as soon as whistle is said.
Keeps whistle in mouth un-
aided by hand and whistles.
When A9 +A is said,
munches mouth and says
b, b, Looks closely at
the face when found fault
“with,

Pulls out cover of pencil and
pushes the cover in it again.
While brother is speaking to
friend, gets in between and
befriends the friend. Repeats
gL very often as soon as
he sees light in the street or
Bazaar. 158s.

Says peTe when eating a
peppermint sweet in response
to question mesTEuI(HEET?

Scribbles on paper with pencil
point— g1 & gub, G218, Fri)
Yy —some new sounds in
evidence for 2 or 3 days.
Heartilv laughs showing his

2 rows of white teeth, while

looking at older children play
throw and catch from pials
on either side.

Gets in between and enjoys their

© company and play. Gets up
holding a bamboo held by
mother saying @4Cs R5Q5.

Looks at clay -dolls and says
SAour, urTdOuT—When asked
to kiss them, makes the
sound ‘P’ as if kissing., Says
BSTE) when eating a
plantain.

Looks at pictures in some
Primer and says 1n ur, '

D = Day)

Y
command

LEARNING AT LEISURE

In 1892 no University in the United
States or elsewhere considered exten-
sion work an important part of its
program. At the founding of the Uni-

—versity of Chicago, however, William

Rairey Harper divided the institution
into three parts: the University pro-
per, the University Press and the Uni-
versity extension work. This division
would serve to carry the University,
through its presses and correspon-
dence courses, to scholars and students
throughout the world.

In an age of monopolies, Mr. Harper
went to Chicago with a well-establish-
ed monopoly on extension work. It
had grown out of an extremely popular
Hebrew class he taught at the Baptist
Seminary in Morgan Park, Illinois.

. Ministers and students from all over

the country wrote that they would like
to attend his summer school sessions,
but could not afford to. Why not teach
by correspondence use mimeo-
graphed Jessons ... send them by
mail ? Within three years (this was
1886 and Harper was not yet 30),
thousands of students all over the
country were studying Hebrew by
mail.

He needed texts: he wrote them.
He felt the need for greater under-
standing between the scholars in the
field and between the students: he
established two journals, one for the
students and one for scholars, and an
organization of Hebrew teachers, the
American Institute of Hebrew. Tuition
must be kept low: he established a
stock company to raise money at $100
a share. A building was taken over to
house offices and press, Even the Mor-
gan Park postman got a raise because
he could prove he was handling seve-
ral hundred pieces of mail for a
Mr. Harper every day.

Mr. Harper’s extension classes were
so popular that when he left Morgan
Park for Yale in 1886, he took with
him all his assistants and the equip-

3 .

ment of the operation. (This included
a complete composing room of Hebrew
type.) The move took a whole sum-
mer and required a three-storey build-
ing on the Yale campus.

Now in its seventh decade since its
establishment at Chicago by Harper,
the correspondence school — or more
properly, the Home Study Department
— has enrolled a total of more than
100,000 students. It has seen the war
years with special courses for armed
forces personnel : students still regis-
ter at reduced rates through the United
States Armed Forces Institute. It offers
courses for the blind : four have been
Brailled, three on composition and one
on psychology. The Great Books Pro-
gram — the first two years of which
have been adapted for correspondence
study for students who do not have
access to a Great Books discussion
group — remains a major part of its
program

It’s more than 100 course offerings
range from professional courses —
some offered as credit courses toward
degrees — such as “The Teaching of
German” and “Municipal Finance
Administration " to courses of broader
interest such as “Let’s Understand
Astronomy, *“ Making the Most »nf
Maturity,” “How to Look at the
Movies.”” Most popular are “The
Psychology of Personal Adjustment,”
“Short Story Writing,” S. 1. Haya-
kawa’s *Language in Thought and

JAction,” and ‘“Basic Mathematic Sta-

tisties.”

The students who send in thelr
courses from all over the United States
and from foreign countries have one
characteristic in common: they are
adults. Leonard Stein, the director of
the Home Study Department, empha-
sizes this requirement in the Depart-
ment catalogue, and the result has
been that the median age of the stu-
dents is 40. They study either indijvi-
dually or in groups, and groups regis~



-require the writing of poetry.
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tering for the same course receive
special tuition benefits, for they need
pay only one tuition fee for as many
as 15 persons, plus the cost of extra
syllabi and text. (Reminiscent of the
Harper tradition, tuition remains low ;
a tuition assistance fund is available
and books may be rented for a fifth
of their cost.)

In keeping with the homelike spirit
of the Department, couples and fami-
lies may register as groups, But a stern
section in the catalogue on the subject
of tuition refunds mentions that “un-
anticipated personal factors making it
impossible to continue Home-Study
work can result in a partial refund of
tuition ..." It specified that * Child-
birth, ‘
training, or military services are nut
considered adequate grounds for a re-
fund.”

For a closer look at the students,
consider the .registrations in three
courses :  “ The Principles of Pharma-
cology,” ” The Writing of Poetry ” and
the World Affairs program. Of the
first 60 who registered for the phar-
macology course, 15 held advanced
academic degrees. It is a course that is
recommended by such firms as drug
houses as a source of a good general
understanding of the field for men who
have specialists’ training. Accordingly,
the two instructors at the University
of Chicago who teach the course find
‘that only a small portion of those who
register complete all the lessons; to
read the syllabus and texts and do a
few of the lessons is often all that is
necessary for these students.

In the poetry course the completion
rate is higher. The regular assignments
consist of the analysis of methods and
techniques employed by great masters
of poetic style; the course does mnot
“How-
ever, you are invited to submit your
own pouems,” according to the irstruc-
tor, Galway Kinnell, a poet residing in
New York. Mr. Kinnell may advise
his 50-0dd budding poets on the mar-
keting of their verse. One-third of the
students are men, with the total group

entry into full-time academic

including housewives, ministers, a
book-keeper, a graduate assistant in
physics and a building guard.

The World Affairs program was first
announced three years ago ; a student
in the program undertakes to complete
eight courses — four required and four
clectives — in order to obtain a ¢ Citi-

zen'’s Certificate in World Affairs.” Of._.

the more than 125 people registered in
the program, three-fifths are men,
typically over 33, college-educated and
middle-class by occupation, though
included are an American agricultural
expert working in Iran under the Point
4 program, a wholesale shellfish buyer,
two members of the Foreign Service, a
cinema producer, merchant seamen and
one prisoner.

It is clear from the lessons submitted
by these students that serious study of
world affairs appeals more to older
men than to younger men or to women
of any age. In this connection,
Mr. Stein recalls Aristotle’s distinction
between Mathematics and Ethics. “ The
first can be learned by any boy, being
purely abstract; the second demands
for its mastery prudence, which comes

conly with experience and. maturity.”

The converse also seems true to
Mr. Stein, who is ohviously a spokes-
man for the men in the course: “ that
the more difficult philosophical sub-
jccts, those requiring prudence for their
mastery, are more attractive to the
older men among us.”

The heart of these courses and all
the others offered by the Home Study
Department is in the teacher-student
relationship. The Department is a
leader -in developing a “ conversation
by mail ” teaching technigque which has
been cited again and again by its
students as the most valuable facet of
the program.

Students mail their lessons directly to
their instructors and receive back from
the instructors the corrected  assign-
ments with whatever notes or comment
the instructors think will help. The
instructors thus provide stimulation

and guidance, and encourage rebuttal

.
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on the part of the students so that the
interchange of courses and comment
will be a vital and provocative experi-
ence. .

In many cases students have good
practical reasons for taking the courses.
The course, “Common Sense for the
Individual Investor,” written b¥y
alumnus William C. Norby, who is a
vice president of the Harris Trust Com~
pany in Chicago, is certainly a practi-
cal course. Mr. Norby, naturally, makes
no promises of preparing his students
to equal the record of the Greek immi=-
grant who never made more than 8135
a month in the 23 years he worked in
Omaha restaurants. He invested his
money and accumuluted an estate of
$160,000. His students wili find, how-~
ever, many facts and ideas in the
course which will help them in formu-
lating sound investment programs ior
themselves. Primarily designed for
employees of members of the Invest-
ment Bankers Association of America,
the course not only deals with such
solid texts as the annual report of
International Harvester Company, but
also is spiced with sprightly quotes
from the experts (here, Bemard
Baruch):

“If you are ready and able to give
up everything else, and will study
the markets and every stock listed

. there as carefully as a medical stu-
dent studies anatomy, and will glue
your nose to ticker tape at the open-
ing of every day of the vyear and
never take it off till night; if you
can do all that, and in addition have
the cool nerve of a gambler, the sixth

sense of a clairvoyant and the
courage of a lion — you have a
chance of becoming a successful spe-
‘culator."

No less concerned with their studies
than Mr. Norby's students are the
women who send their “ Writing for
Children " stories and poems to Alice
B. Cramer. Mrs. Cramer reports that
they all in some way work with
children. One woman was so eager to
get into the course ihat she dashed ofi
tvso lessons before she had even
received her textbooks. Mrs. Cramer
cites two types of people who would
like to write for children. One is the
brave sort who thinks all you need is
a simple plot and may be a.couple of
animals for characters ... a few type-
written pages and there's a book. The
other views writing as a kind of mysti-
cal communication ; he terrifies him-
self with such questions as ¢ What do
you say? What are children really
like ? How do you know what words
they wunderstand? I'm not sure I
know how to talk to children ?’ She,

i and the author of the course, Marylynn

Boris, promise their students about an
equal mixture of ease and difficulty,
pleasure and pain. But they also pro-
mise that students will find their
efforts rewarding ... just as the
instructors of these Home Study cour-
ses have found rewarding the experi-
ence of teaching serious students sub-
jects in which they have a true inte-
rest.

—The University of Chicago
Magazine.
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. TALES AND LEGENDS OF ANCIENT INDIA. By S. W. Cocks, M.A,

1. 5. 5. Fifth Edition.

TALES AND LEGENDS OF ANCIENT BURMA., By S. W. Cocks, M. A,
1. E.s. Fifth Edition.

NAGANATHAN AT SCHOOL. By GLYN Barrow, M. 4. Eleventh Editlon. .

HAWTHORNE'S TANGLEWOOD TALES. Edited with Ivotroduction, by
Pror. P. E. RICHARDS, B.A. Secend Edition.

LAMB'S TALES FROM SHAKESPEARE. By Pror. F. R, ToMLINSON,
B. A, I.E.S. Second Editicn.

GULLIVER'S TRAVELS. Abridged and adapted for Indian students,
by Pror. EGERTON SMITH, M. A, LE.S. Second Edition. '

ROBINSON CRUSOE. Abridged and adapted for Indian students, by
Pror. EGERTON SMITL, M. A., LK. S. Second Edition.

BLACKMORE’S LORNA DOONE. Abridged and simplified for Indian
students, by Pror. F. R. TOMLINSON, B. A., I. E.S. Third Edition.

GOLDSMITH'S THE VICAR OF WAKEFIELD. Abridged and sfmpli-
fled for Indian students, by Pror. J. C. RoLLo, M. a. Fourth Edition.

PRIDE AND PREJUDICE. Abridged and simplified for Indian students,
by ProrF. FERRAND I; CorLEY, M. A. Second Edition.

STORIES FOR INDIAN STUDENTS. By P. C. WREN, M.A, LE.S
Eighth Edition, :

REYNARD THE FOX. With Illustrations. By P. C. WREN, M. A, LE.S.
Third Edition, - '

LETTERS TO BOYS. By the Editor of The Children’s Encyclopzedia
(ArTHUR MEE). Adapted for use in Indian Schools. Second Edition.

WORK, WEALTH AND WAGES. By Row and WREN. Second Edition.
-(HINDI and TAMIL Editions also.)

SIX SHORT PLAYS. For use in Schools and Colleges. By W.
TURNER, M. A, Second Edition.
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KEEPING FIT FOR ALL AGES:
40 pages. Price 2s. 6d. (Educatio-
nal Productions Ltd.)

This book is intended to assist all
those of whatever age who desire to
keep fit and so enjoy better the increas-
ed leisure which automation is bring-
ing to us. It is a sound basis for the
youngster, a help for the 20 — 30 years
old to get his body into trim for the
years to come, and a must for the
middle-aged man or woman for phy-
sical fitness now will dictate the enjoy-
ment or otherwise of old-age.

Education Productions Ltd. Wallcharts :
1. Europe Qutline Map. 2, World
Outline Map.
Receipt of the following publications
is thankfully acknowledged.
Bulletin of the International Bureau
. of Education — Geneva — l1st
Quarter 1961.

VISUAL BOOK : B 190. Athletic Tech-

niques : Running. 32 pp. Price
2s. 6d. (Educational Productions'
Ltd.)

This is the first of a new series of
books to be devoted to Athletics with

emphasis on how the athlete and the
budding athlete can train himself to
become proficient in whichever branch
of the sport he adopts.

Practice is the basic requirement and
the book deals with this in all its vari-
ous aspects, concentrating on the fun-
damentals. It covers sprinting, starting,
relay racing, hurdling, distance run-
ning and training in general.

WALLCHART: C 1756:
Resin Adhesives,
ductions Ltd.)

Shows how to use synthetic resin
adhesives for sticking together woods,
metals, china, leather, stone and most
other materials in common use. This
chart has been produced in collabora-
tion with C.I.B.A. (A.R.L.) Limited.

Synthetic
(Educational Pro-

A CORRECTION

In the list of collections to One rupee
appeal published in the ¢South Indian
Teacher’ of May 1861, for Rs. 2/- read
Rs. 5/- in Line No. 8, page II in
wrapper dated 4th April 1961.

OUR LETTER BOX

HINDI PRACHARAK DIPLOMA
Sir,

When in 1939 Hindi was introduced
in the schools compulsorily or optional-
ly, in the south Indian States of
Madras, Andhra Pradesh, Mysore and
Kerala, the qualification for Hindi tea~
chers was prescribed as a pass in the
* Visharad’ Degree Examination con-
ducted by the D. B. Hindi Prachar
Sabha, Madras. Subsequently other
equivalent Hindi Examinations were
also recognised. But for confirmation
and promotion, a pass in the Hindi
Pracharak Diploma — Hindi Teachers’
Training Course — conducted by this
Sabha was insisted on.

In 1957, the Andhra Government

started its own .iraining examination
called Hindi Pandit Training Course in
Rajahmundry Teachers’ Training Col-
lege and made it an alternative to the
Hindi Pracharak Diploma. Hindi tea-
chers were given the option to pass
either the ‘Hindi Pracharak’ Diploma
Examination of the D.B.H.P, Sabha or
the ‘ Hindi Pandit Training Course’ of-
the Andhra Government.

Similarly the Mysore Government
introduced ‘Hindi Sikshak’ Sanad
Course for Hindi Teachers on the
model of Hindi Pracharak Training
Course., But instead of making it an
alternative to the Pracharak course,
they have made it the only recognised
course in the Mysore State. Hindi
Teachers who had obtained the Pra-
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charak Diploma, before the introduc-
tion of the Hindi Sikshak Sanad
Course in 1953, are being asked to
undergo the Hindi Sikshak Sanad
Training in Mysore. It is too much.

" Graduate teachers, who have passed
the B.T. Degree of the Madras Univer-
sity, are exempted from passing the
B.Ed., of the Mysore University as both
the courses are more or less identical,

‘Similarly, Pracharak Trained Hindi
Teachers may be exempted from pass-
ing the Hindi Sikshak Sanad Training
again as they have already passed the
Hindi Teachers’ Training Course.

" Will the Mysore Government recon-
sider its decision and exempt the Hindi
Teachers, who have passed the Hindi
Pracharak Training, before the intro-
duction of Hindi Sikshak . Sanad in
1958, from again undergeoing Hindi
Sikshak Sanad Training Course ?

S. B. SASTRI.

RELIGIOUS INSTRUCTIONS
IN SCHOOLS
Sir,

In the 51st State Educational Confer-
ence at Trichy, Sri T. P. Srinjvasa-
varadhan is reported to have said
stressing the importance of religious
instruction, * For the majority of peo-
ple moral virtues without religion
is lifeless.” It is quite true. But'in
the Secular State, the schools are open
to all students of different religions and
as such the schools are not expected to
teach in the class any particular reli-
gion however denominational the insti-
tution may be. Yet some institutions
do teach their own religion to their
students outside the class hours.
_In the revised syllabus for standards

I to XI only ONE period per week for
each standard is allowed for moral
instruction but in it no mention is
made about any religious teaching in
the class, nor any detailed syllabus is
given' for moral instruction. Perhaps
they are waiting for Shri Prakasha’s
report for moral instructions in schools.
However it is clear to show that the
Government is not very much interest-
ed either in religion or -in moral
instructions in schools for obvious
reasons..--

Besides there are many politcal par-
ties with different idealogies. They
openly preach and condemn religions
and the faith in god and even create
and inculcate hatred against those péo-
ple who have faith in God and religion.
The religious people are abused, pooh-
poolied, and heckled at every corner.

It is no wonder the poor students in -

their impressionable age imitate and
develop aversion to religion. In-
deed it is not a healthy sign for the
future of our country. It is a pity
that our national government is un-
concerned in such religious and moral
degeneration in the country, and the
general fall in moral standard of the
people. It should be noted that the
law and order of a country depends
upon the law abiding citizen who must
have high moral standard which one
can attain only through religion. It is
rightly said, ‘the schools and colleges
are only part of the outside world and
student indiscipline is a reflex of the
indiscipline of the general public.’

The school is a temple of learning
and it should have religious atmos-
phere. How many schools in the state
are having prayer halls, save a few
schools which have prayer halls that
look like the sanctum and sanctorum ?
Our secular state gives grant for a
play-field or for an auditorium but
cannot for a prayer-hall!

Is it possible to teach all religions
to the students in the school without
any unhealthy rivalry ? I.think it is

not so easy unless we have a common .

religion acceptable to all important
religions in the country. Religious
teaching should not breed bigotry.
It is known tc all that many schools
do not allow students to observe the
festivals other than their own although
it is expected in the social studies
syllabus, ‘celebration of main festivals
of the principal religions.’ In conclu-
sion I like to suggest that the religious
teaching and prayer hall in schools
may be in the model of the Theoso-
phical Society in Adyar where every
religion in the world is respected and
honoured.

D. SESHADRI,

NEWS AND NOTES

MADRAS ARTS AND CRAFTS
TEACHERS’ ASSOCIATION

The quarterly General Body Meet-
-ing of the Madras Arts & Crafts Tea-
chers’ Association was held on the 9th
April 1861 at 5 p.m. in Progressive
Union High School, Madras with
Sri M. P. Rajagopal, the President, in
the chair. After welcome by the Pre-
sident, Sri M. P. Rajagopal, Mr. Vasu,
the Cartconist of ‘The Madras Mail’
spcke on Cartoon-drawing illustrating
a few sketches on the board. Mr. Vasu
said that a cartoonist must bring out
the characteristics of a person and
must visualise political ideas in his
drawing. He said that a cartoonist
was valued high in foreign countries
especially at the time of general elec-
tions and regretted that cartoonists
were dwindling in India.

After the demonstration lecture Sri
V. Thyagarajan, Headmaster of the
Progressive Union High School and
Secretary of the Headmasters’ Confer-
ence addressed the members. on the
value of Arts & Crafts in schools. The
speaker stressed upon the importance
of teaching Arts & Crafts in schools and
said that the Manual Training in
schools was more for training the stu-
dents for leisure and cultural enjoy-
ment than for fitting the boy in life as
a citizen in general. Mr. Thyagarajan
pointed out that how in foreign coun-
tries like Russia and Japan the pupil
are taught how to make tools and
things of daily use and appealed to the

teachers to develop Hobbies and -

Handicrafts among the school children.

With a vote of thanks from the Sec-
retary, Mr. John A. DPonniah, the
meeting came to a close.

Earlier the Committee of the Asso-
ciation met with Sri M. P. Rajagopal,
the President, in the chair and passed
the following resolutions :—

1. That additional Arts & Crafts

Teachers — One for every 2&?0
pupils should be appointed in
schools ;

2. That modern and adequate
equipment for Arts & Crafts
teaching should be provided in
all schools;

3. That at least one Attender with
practical knowledge in Arts &
Crafts should be appointed in
schools ; ’

4. That time-table in schcols should
be arranged in such a way that
only about 20-25 pupils are
taught at a time;
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5, That Arts & Crafts teachers with
teaching experience of not less
than 5 years in Secondary schools
be considered for being appoint-
ed as examiners in their respec-
tive subjects for the Government
Technical Examinations.

6. That all Arts & Crafts teachers
who have put in more than 10
years of service in teaching in
Secondary schools be given B.T.
Grade scale of pay ; and

7. That the Special Pay of Rs. 5
mentioned in the Madras Revised
Scales of Pay Rules—1960 be
sanctioned to experienced teach-
ers irrespective of the T.T.C.
qualification specified as eligi-
bility for drawing such a pay.

THE SAMSKRITA SAHITYA PARI-
SHAD, TIRUCHIRAPALLI

MEMORANDUM

May we bring to your kind notice
and immediate attention the following
factors :

1. Your Government must kindly
take steps to establish a State Sanskrit
Board on the lines on which a similar

board has been established in Mysore
State,

2. Sanskrit must be introduced as
an alternative to Tamil as it had been
done before from at least Standard VI.
Sanskrit shguld not be made an alter-
ivesubject to-Hindi.

“¥y g, R

3. There should be a separate Train-
ing College for Sanskrit Pandits.

4. Every effort should be made to
give our countrymen irrespective of
caste or creed the benefits of Sanskrit
{reasures. ’

5. The present position in which
2,500 students alone have appecared for
the Examination in S.S.L.C. with
Sanskrit out of total of 79,000 is very
unfortunate. Equally unfortunate is
the fact that only 180 secondary schools
have got Sanskrit out of 1750 schools.
This position has to be considered by
the Education department as deplorable
and every effort should be made to see
that every school has got a Sapskrit
section and that a considerable number
of students take Sanskrit.

6. A non-official institution like the
Parishad should be given recognition
and encouragement should be shown
to the same by suitable grants.

7. We hope and trust that Madras
State will soon have a Central Sanskrit
Institute similar to the one that has
been thought of at Tirupathi,

8. A special Publicity Officer may

kindly be appointed for advancing the
interest of Sanskrit as it has done in
Andhra Pradesh,

9. We also pray that a very
enlightened gentleman at the helm of
educational affairs should do =all in
his power to place Sanskrit in the
scheme of education of the State on a
firm footing, '

L

s L
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nas" “ The essays are not meant to be learnt and copied,
but to be studied as models of how similar subjects

may be treated.”

1. MARTIN'S TOM THUMB ESSAYS. A First Step to Essay-Writing.
With Exercises in Applied Grammar and Correct Usage. Pages, 136.
17th Edition. Price, Re. 075.

“ Thumb Essays are, as the name signifies, tiny pfntagraph essays mtgnded
for clrfgiinren beginning to do a bit of. English gomposatmp_ They are snnplce1
paragraph models on a variety of sub]e_cts familiar to children, to be Studdles
-and imitated with thinking and originality. _Of the 150 essays, .half are teh—
criptive, of common objects, fifty are reflective, on general subjects, and e1
rest, biographical, these requiring special help from the teacher, One nove
feaﬁn:e is the help given to a critical stud}f of grammar and usage ba'sed_ on
the matter dealt with in each essay, for which suitable, well-planned ?Xervmsfg
follow, Intelligently used by the teacher and the pupil, the t}ny essays “Oll'lh
help readers in acquiring a command of simple, correct a‘nd idiomatic Eng ,1,5
and a knowledge of the principles governing longer ana advanced types,”—
The Indian Educator (February 1939,

9. MARTIN'S JUNIOR ESSAYS WITH OUTLINES. (Contains 150
Essays on a variety of subjects.) Pages, 320. 19th Edition.
Price, Re. 1.38.

The book contains 150 Essays on a variety of intere;ting subjects, written in
very simple language. Teachers will find it a very reliable and qseful book to
recommend to their pupils, who often read books of essays which are badly
written and full of mistakes of spelling, grammar and idiom.

]
3. MACMILLAK'S SIMPLE ESSAYS WITH THEIR OUTLINES.
(Contains 200 Essays suitable for School-Leaving, Madtriculation
"and other Examinations.) Pages, 380. 29th Edition. Price, Rs. 2.

This enlarged and revised edition contgains 200 Essays suitable for School-
Leaving, Matriculation and other Examinations,

“ Unapproached and unapproachable, 7 writes The N. W. P. and Oudh
Magazine, :

a1t is the best of its kind and is indispensable to every Matriculation
student,” writes The Collegian, .

4. MARTIN'S 202 COLLEGE ESSAYS. Pages, 381. 6th Edition..

Price, Rs. 3.295.

The essays in this book are intended to help Ccllege Students in iheir essay- -
writing. But they are not meant to be copied out or learnt by heart, but to -,

serve as examples of how wvarious kinds of subjects can be trpated i'n essay
form. It is hoped, too, that students may find these essays interesting” and
informative reading, .
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TECHNICAL

Rajendfa TUTORIAL COHege | R

Tuuchl, Tanjore, Kumbakonam, Madras, Madurai,

Conmbatore & Salem,

Tiruchi Office : Tanjore Office : - Kumbakonam QOffice

|
20, Nandhi Koil Street, Mama Saheb Corner, Kamatchi Josier
Teppakulam, South Main Street, Street, {1
TIRUCHI-2. TANJORE, KUMBAKONAM, -
Coimbatore Office: Maedras Office : Madurai Office :
7/105, Jail Read, 82, Royapettah High Road, 19, &mbal Cafe,
(Near Nava India City Office), (Near Luz), Mylapore, Town Hall Road,
COIMBATORE. MADRAS-4. . - MADURAL
Salem Office : ‘ A

9/12, Tiruchi Main Road, (Near Oriental Talkies), SALEM-1.

Courses Offered :

RaJendra Technical College o

Overseer, Draftsman, Tracer, Surveyor, Private Tuition

A.M.LE. (Ind), B.E, L.C.E, L.M.E, & L E.E. ‘
Rajendra Tutorial College .

S. S. L. C. (Oct. & March), X Standard, Matriculation (Ma
Pre-University, B.A., B.Sc., B.Com,, etc.

Rajendra Technical Institute, Tiruchi

Typewriting (English & Tamil), Shorthand, Bock- keepmg, TL
& Practice of Commerce, Banking, Accountancy, Commercial Geogra,
-D.Com., etc

-kRa]endra Telegraphic Institute, Tiruchi & Madras
Telegraphy.
'Rajendra Tutorial Publications, Tiruchi ,

Rajendra Tamil Test Papers for S. 8. L. C. & X Std.
Rajendra English Guide for 8. S. L. C. & X Std.
Rajendra Guides for P. U. C. Logic & World History.

For Particulars apply with Three 8 Naye Paise stamps to 1

T. N. RAJENDRAN,

B.E., M.LS.E, MILC.E, (US.A), G.LE., (Ind),
7 -Principal, R. T. C., -~
Tiruchi, Tanjore, Kumbakonam, Madurai, Coimbatore, Madras & Salem.
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