A wis :;LLO‘O -TEQC her

1gRE - NOover bl

VoL - L5 NCo I

s

A v 2\, Ns0
N‘S,’.I’—?-H
78 730



382 : Regd. No. M. 2347

The
South Indian Teacher

THE OFFICIAL JOURNAL OF THE S. I. T. U.

Vol. XXVHI NOVEMBER 1955 No. 11
P
- ":’Qu
.y ]
(
NI VLI

N
S

IgETeRATAT . —The Gita - jf‘\ AU A x /

e s o

Raise yourself by your own efforts

ANNUAL SUBSCRIPTION

Inland Rs. 5 Foreign Sh. 10 Single Copy As. 8

POSTAGE EXTRA

RAJA ANNAMALAIPURAM, MADRAS—98.



CONTENTS

it Page
I'he Madras Syllabus in 14 nwhsh for Secondary Schools i
=S, dnnaji Rao, M., 1.1 469
Our Approach to Imhu:ntmn—l)r, V. N. Sharma, vh. n 172
. 5 . B avn ) ~

My Conception of a Good Teacher
—T. K, Krishna Panicker, p.se, 475
day 3 \ T+ AN h

Persons and Personalitics—@, Srintvasachar 176

Dr. Alagappa Chettiar Committee Report on 1 lementary
Ldumtmn—%nnmm\, of Recommendations A7)

A Memorandum on hehalf of the Al Indin Federation of
Bdueational Associations— Dy, J. C. Ghosh, buse, PN 153
v [ v A .« A ')

All India Federation of Educational Ag

5!“ 151
Order of Stmutum- Alternutive nﬁﬂ...]

—I'. L. Billows /}uﬁ T"Vﬂl% 159
RIS
News and Notes ' N
A
Our Loolnhelt ' L ')(1)')
m ST . o
Ihe S.LTU, Protection [‘uni Ld /7) /50 ! H17

Kditorial | .
SN

e
New Publication ! Just Published !’

PERUNTHOZHILIN KATHAI

(TAMIL)

A compilation of six mtcwatmw radio talks to
school children | A L. R., Madras

Very usef,
ul
: school childy :
Forms 1 ol children  of
to VIII
Pricc Annas twelve. For
at a time 3 discount of 165 per
Postage extra.

broadcast from the
reading material  for
to IV or Standards VI
public libraries, Hlustrated.
10 copies purchased
cent 1s allowed.

and for

Please apply 1o :

S. 1. T. U, PUBLILAI‘IONS LTD.,

Raja Annamalalpuram Madras-28.

I

THE
SOUTH INDIAN TEACHER

o \
Vol. XXVIII (

NOVEMBER 1955 No. 11

o g

THE MADRAS SYLLABUS IN ENGLISH FOR
SECONDARY SCHOOILS

By
S, ANNAJT RAO, M.aL LT,

Sri Raanalkrishna Mission High

Teachers and writers of {ext-books
as well as pm(\nt\ ought to feel grate-
ful to Mr. J. C. Rollo for his oul-spoken
Crificism u! the new syllabus. But 1T
wonder how many will agree with his
conclusion that it must be scrapped
altogether.  After  all, most of  the
defeets or flaws he has presented relate
to details in the scheme wnd can be
]L)ll‘(“]“‘l‘o"‘lt(l(i ()int an amended  one. His
the DomtJoCt lim 1?’111(11 fundamentally
not bring m P rons. Lo
o £ myself to believe that the
-“’Lht-mu silfers from o loyalty ta a

pre-fabricated syllabus'.  Much ex-
Dk)t‘:lt(n‘y work was done, it would
appear, before the scheme was finalised.
Ct)mmcnts and suggestions too were
vited, so I remember, on the Draft
Syllabus.  Where there are short-com-
ings, the judgment of the framers has
been at fault—not their cussedness.

I agree unveservedly with three of the
criticisms offered. (1) Questions and
commands ought to have signal priorvity.
We neced waste no sympathy over the
child flor having lo learn a sentence
without a subject or one in which there
is an inversion of the subjeet and the
predicate, so long as he enjoys learning
these and learns these all right uncon-
sciously.  His learning ability is not so
fragile either. (2) The “deference’

Sehool, T Nagar., Madras,

shown to ‘ecan’ is preposterous.  The
Cean ' opattern of sentence is o crying
need right from the start and cannot
be deferred without driving the {eacher
to tortuous shifts.  (3) The present
tense need not be made more distant
than the past ov the future.

I must now quote one of Mr. Rollo’s
beautiful sentences againgt him. Tt is
such a pity, but the temptation is too
strong Lo resist. ¢ The neeessities of
lunguave which arise from the very
nature of thought and its  utlerance
must condition and guide the process of
learning.” Wiser words it is hard to
find. What, pray, is the nature of
thought which gives rise to the compel-
ling nccessity of learning the grammar
for the sake of the language ? Is the
study of formal grammar indispensable
to the acquisition of language ?  Is it
at least helpful {o its easy acquisition ?
Does o child “naturally ’ learn its lan-
guage with the help of grammar ? Ix
not a knowledge of the language a pre-
condition of an intellectual and scien-
tilic study of its mechanics ?

Apart from what we think about it,
cive grammar an independent status
and vou unleash the wildest and most
vrecondite  elements of the theory of
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language—itls orthography, ctymology,
syntax—into the domain of language
teaching. If traverse we must, we
shall not rest content unless we traverse
the whole gamut! Much precious time
will thus be taken away irom the al-
ready short period available for the
comnunication of living Janguage,
which, if it is not a series of structures.
is not, either, ‘a series of rules set forth
in due order and relation,’ however co-
herent. Again, the pupil to whom
‘ constant reference’ to grammar rules
is necessary can gather just the ana-
tomy pf the language—not its life.
Moreover, I have never known a pupil
‘refer’ to a grammar text-book, cven
in the hey-day of grammar teaching,
to clear a point of doubt or confirm
what he has learnt. T don’t mind if it
sounds vain but I do write and speuk
good idiomatic Tamil fluently though
its grammar is quite beyond me—and
my mother-tongue is not Tamil.

The fact is that a way of thinking
gets hardened into conviction and its
tyranny secks and devises specious
arguments to justify itself. Of all
tyrannies, the least suspected is that of
the logical mind. I have heard scores
of very intelligent, highly educated
people deplore the wide prevalence in
modern schools of the method of teach-
ing children to rcad before they have
mastered the alphabet! That in 1912
some people mourned the fall in stan-
dard duc to the dropping of grammar
teaching proves nothing. I would
rather blindly accept the testimony of
eminent authorities like Harvold E.
Palmer and Prof. Gatenbhy who speak
out of their ripe cxpericnce.

Doing is different from saying. Trite,
no doubt, but apt to be over-looked.
Once you agree on the principles of
framing the syllabus, there are the
details to go into. These ‘ brass tacks’
are indeed an ordeal. There are the
conflicting claims of definiteness, flexi-
bility, fool-proof rules, provision for
healthy or productive departures and a
host of incompatible requirements to be
met. The deeper you go into details the
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more numerous the embarrvassing pro-
blems of veconeiliation,  Judging is 2
difficult  matter. The syllabus must,
therefore, be assessed, considerately and
in its entirety, by what it seeks t0
seeure. That is not (o say, howevel
that a felt difficulty ought not to dictate
aonecessary  alteration  or re-arrangeés
ment,

A word-list or a structure-sequence
is an attempt at systematisation in @
fleld where no one knew—neither the
teacher nor the text-book writer—what
exactly had been presenied and what
remained te be taught. The danger of

such aimlessness is something very veal.

Without a measure, however imperfect,
of what precisely ought to be done from
vear to year, there can be no possible
basis for judging the suitability of text-
books. When all kinds of readers flood
the field and poorly gifted teachers like
me devote ourselves religiously to tea-
ching the text-books instead of the lan-
guage and conscientiously {rain pupils
to answer possible questions on the
subject-matter of the lessons, the results
may be disastrous, the saving grace
being that it can be blamed on nobody
in particular, All of which 80€S to
show how essential it is for some One
to do something concrete, and cheerfully
awail enlightened criticism in the hope
of doing better next time.

No one in his senses looks upon lan-
guage as a series of structures. The
language itself cannot be presented as
the syllabus. The structures are a con-
venient skeleton to fill out into vital
language. I have scen some delightful
lessons based on structures which do
not seem at all to be laboured or artifi-
cial while providing cxcellent material
for language work. The structural
approach is indeed a better one than
the haphazard happy-go-lucky wild
dab at language tcaching that hag been
extant till recently.

I cannot appreciate, Mr. Rollo’s shy-
ing at pedagogic terms. After all, you
need words to express your ideas and
one symhol is no worse than another.
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Theve is nothing forbidding or fantastic
about the word ‘deill’. It is just a
word signifying deliberate repetition o
fix something in memory-—ua necessaiy
expedient to substitute the ample prac-
tice w child gets in life to express him-
sclf, I was amused at Mr. Rollu's
allevgy 1o the words ¢ diagnostic’,
“graded structures’ and ‘integration’.
It has betrayed him into phrases like
‘in the pedagogue’s way’, ‘jargon of
the tribe * and ¢ unduc reverence . They
are as near lo a sneer as any that un
eminent person has allowed himself bt
I am sure Mr. Rollo means no offenre.
I appreciate his sincere compliment {o
those who worked hard at the new sy1-
labus—for all that it looks left-handed,
I wish, however, he had stopped short of
the plea for giving priority to the gnes-
tion and command forms, the ‘can’
structure and the present tensce.

Mr., Rollo suggests devising a new
syllabus with the help of the best tea-
(r‘hcx's. Who are the best teachers and
who is competent to appraise their wis-
dom ?  And these best teachers are not
to be given a free hand! Whose then
is to be the deciding or prevailing voice?
1deal conditions are casy to cnunciate
butl impossible to fulfil

There s, indeed, a slrong case for
revision,  The specific points raised by
Mr. Rolio will find more or less univer-
sal support.  Let us make these neces-
sary changes and work the new syllabus
for all it is worth. With some imagi-
netion, let us apply the structures to
teach the living language in a natural

way. This can be done and is being
done. DBRut for Ieaven's suke let us not

switeh back {o the old uncertainly in
the name of freedom or naturalness.
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OUR APPROACH TO EDUCATION

Some thoughts on Indian Idcal of Education

By

Dr. V. N. SHARMA, riLp.,
(Heidelberg.)

“Whatever sphere of the human mind
you may select for your social study,
whether it be language, or religion, or
mythology, or philosophy, whether it
be laws or customs, primitive art or
progressive science, everywhere you
have to go to India, whether you like
it or not, becausc of some of the most
valuable and instructive materials in
the history of man are treasured up in
India and in India alone.”

—MaxX MUELLER.
What can it teach us ? Indig—P. 15,

When we plan an educational edifice
for our children, for our youth, yes,
even for our adults, under any modern
scheme we should not miss to take note
of the atmosphere under which India
as a Nation has been nurtured since the
beginning of the world history. Indian
Nation has the universal outlook on all
problems affecting life and has fathom-
less potentialities. God is one, however
we behold Him, by whatever name we
call Him or in whatcever form we wor-
ship Him. We, oll living beings,
movable and immovable, visible and in-
visible, emanate from Hiim, and merge
ourselves in Him, when ouv life’s mis-
sion on this earth is completed. This
divine wisdom is our heritage and on
this stands our culture and our genius.

Once who strives to understand this
truth can comprehend what our culture
means to us—and how the different
aspects of Indian culture can help us to
realise what we are, why we are such
and how we can fulfil our life's
mission, not only for our own en-
richment but for the happiness and
peace of all who arc far and near
on this earth. Our educationists have
a great responsibility in this connection

and if they would only realise this qnd
act they would make our Indian Nation
a great dynamic power that woul
guide the destinies of mankind itself

Many faclors have influenced the
development of our Indian Culture.
The Indian Nation, is not a nation of
one race, one language and of one pre-
scribed  religion or confession. Many
races and many types of men during
the ages have made India their home-
land and their centre of culture.
According to the anthropological con-
clusions which are not final in them-
selves, for cvery day a new relic or a
new monument comes into light and
modifies all earlier conclusions and
researches, we see that India from time
immemorial welcomed into her bosom
four definite types of human races, viz.,
the Dravidian, Aryan, Scythian and
Mongolian ; and diffusion among these
races went on from time to time on a
large scale. But the Aryans in the
North and the Dravidians in the South
had the lion’s share in controlling the
destiny of the land. The Aryan was a
master of pure knowledge ; precise and
dynamic was his mind. Life to him was
nothing but the embodiment of theology
with its precise rules and injunctions
for daily life. The Dravidian, on the
other hand, was far from theology and
from all things that bound either the

mind or body. However, they were

noble and virtuous. A master of imagi~
nation was he ; music and fine arts are
even to-day at his finger tips. In archi-
tecture he was a master with no equab
for such are his creative faculties in al}
subtle and aesthetic  things. Naturé
was his beloved friend and life’s mate
he was prepared to abandon all his
miundane pleasures and joys so as t‘O
amuse himself with the eternal musi¢
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of Nature. The combination of these
two types of human mind gave a new
form and a norm to the whole Indian
social organisation. Oul of these two
racial characteristics came into exis-
tence a marvellous civilisation and a
new culture, which is neither Aryan nor
Dravidian, but typically Indian. Hence
the spiritual and moral ideals of Indian
education are the products of the Aryan
and the Dravidian mind, the vocational
and the acsthctic aspects having been
inspired mainly by the emotional and
aesthetic nature of the Dravidian
mind.

In the region of Ethnology as well
these two types have together created
a new life, and played a heroic part in
reshaping the character of the people.
We see in the historical and mythologi-
cal traditions of India how the Aryans
came to India with their martial spirit
and how they broke the power of the
original inhabitants and ruled every-
where as the undisputed monarchs of
their new empire. However, this phase
was only a passing thing, for it never
lasted for more than a few centuries.
The beauty of the forests and the silence
of Mother Nature changed cntirely their
Vla”luﬁ.s of life, moral and material, thus
il:;l\Vlllg. them to the eternal secrets of

e Universal. The tropical sun play-
©a s part on the bodies of these chil-
d'xzcn of the temperate climate and cap-
tivated their minds with brilliant pic-
lires of nature. The instinet for self
bPreservation, the enterprising, active
and combative nature which ihey pos-
sessed under the influence of the Nordic
long winters, the barrenness of the soil
and conflict of interests were no more
predominent in them and they became
more passive, meditative and philoso-
phical. A new society and a new world
thus came into existence. In this new
world the struggle for existence became
very conspicuous by its absolute
absence; there was plenty to eat and
drink, there was immeasurable wealth
in the spiritual sphere beyond the phy-
sical regions. This brought into life a
special class of people, a thinking class
that made light of worldly concerns and
devoted itself almost entirely to philo-
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sophical and meditative contemplation.
This new class brought about a renais-
sance in all spheres of daily life of the
community ; they inspired the new
institulions, arts and science, poetry and
literature of the people at large with
whom they lived and worked. The
Aryans in their Nordic homes had deve-
loped to meet the material nceds of
their community ; but in their land of
adoption, which they called * Arya-
vartha ”—* The Home of Aryans’'—
they directed all their might and power
to enrich the spiritual treasures of
society. The lofty mountains and the
mighty lakes and seas of their new
homeland shut them for thousands of
years from the outcr world ; yes, this
was a blessing in disguisc.. There was
plenty of time for them to give their
unique character to their institutions—
educational, social and political. They
became deep-rooted in the soil of the
new homeland, and in a great mcasure,
they withstood the dynamic influences
of later invaders and the material and
spiritual treasures of India remained
unimpaired.

Thus the social solidarity of India had
taken deep root and this played its part
in the social stability (lokasthithi) and
in the social continuity (mahajanasam-
pradaya). Each one followed the course
prescribed by the elders of the com-
munity. The King was the protector
of the social continuity and at the same
time a loyal subject submitting himseclf
to be governed by the laws and customs
of the sociely even like any other mem-
ber of a particular scet or community.
A King, it is said, who misguided the
society ignoring the sociological rules
laid down by the elders brought law-
lessness in the country and ruin both
to himself and his community. (Kau-
tilya, Arthasastra, p. 324). From time
immemorial, the Indian Society followed
to a great extent the path of its elders,
and made its social life congenial for
the development of the individual inter-
nally and externally. Through such an
atmosphere all round, they fulfilled the
ancient law of life that “ man reacheth
perfection by each being intent on his
own duty ”’ (Bhagavad Gita, XVIII, 45).
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Our life’s path is all cimbracing, and
hienee, there is g hope and there ,is an
cneouragement from all sides.
I ready and ca
inper

If one
pable cnough by his
development to {ake up
other place, tongenial now by
1(.‘d5,:(: andd understanding through expe-
rience, he could do so and the tradition
‘fnml“p'n:ccdents arc always in his favour
Mo this conneeti “If
mana by bli]tL}:tzlt(c)& likeua gii{» d lBrah-
be designated as a Sudra, ¢ o £ o
though u Sudia by birth 1'1’ jl‘nd lf‘Onc,
lated life of a Erahmanaw';the'legu-
. , he can be
designated as a Brahmana.” (Mahaba-
yuthu, Vuna Parva, 189). If & man who
Is Abm'n in a lower class, posscsses qua-
11111:.\' characteristic of a superior class
he is admitied to that class. It is saif.{
“that actions, ie, mode of life and
methods of work that one adopts in this
respeet. and not lincage, perusal of
sacred bools and vedic learning are the
determining  factors of Brahmanhood,
He is called a Brahmana in whom such
churacteristies of a Brahmanic nature
are o be found and such a person in
wihom they are lacking is designated as
Sudra.  (Ibid. 311). The scope for such
a natwral development of mankind has
been plenty, for all possible opportuni-
ties were given to the individual so that
he could develop on lines thut are more
suitable and natural to him.

soma
his know-

1t s always, therefore, the {unction
of the teaching elass to determine the
innate beat each one posscsses and thus
develop that for the scvviee of the
soclety taking into consideration the
physical, emotional and spiritual capu-
cities.

Al.l education, all  training  one
reeeives both at home and in school,
and later in public life ave meant for
gaining the vight and puwre knowledge.
The sacraments preseribed in the ancient
law books only create a thirst for such
pure knowledge the attainment of which
unites the individual with the socicly
and  ultimately  with  the Almighty.
Hence, vcligion as understood in the
true Indiun approach is a supplement to
the .:;0(:1;11 and political aspect of life. In
India religion has never been sepm";altod
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from body-politic, and one could feel
“.“S m all spheres of social life, Reli-
sion }1(,‘1'r.', however, is not of that type
L}}ut 15 theological and dogmatic. Reli-
gton for us is that live instrument that
can mukc us behold our true and inner
relutionship with the Infinite, the Eter-
nal. . The world is one, all who use it
in this life as their abode are kith and
kx‘n belonging {o one family irvespective
of religious  affiliations. Religion 18
mczm.t for the spivitual cnrichment of
_thc individual and all religions 1cad,
In the cnd, to the occan of Iitemiiy for
which every one longs.

duore asationists when they plan and
. . $ for gaining knowledge
should aim ot this Eternal Truth that
thcl world is one and that the b:ﬁrriers
which men made, out of their ignorance,
..should be broken down. From time
lm'mcmoriul India lived for upholding
‘.Ll\)':l t.ruth and in our educational planks
1t is imperative that we should aim at
this for the sake of peace and solidarity
of not only our land but for the huma-
nity at large which looks to us for guid-
ance and inspiration at this psycholo-
gical moment.
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MY CONCEPTION OF A GOOD TEACHER

By

T. K. KRISHNA PANICKER, B.sc,
Teacher, 8. D. V. High School, Alleppey.

PN

i

(Sundent, Training College, Trichur).

A good teacher is a master spirit of
remarkable individuality and dynamic
personality. He is one capable of im-
printing his individuality on the minds
of his pupils, of inspiring them to
thought, word and action. He is at once
marked out by his depth of knowledge
and breadth of vision. He is distin-
suished from others by his serene look,
collected stature, measured movements,
thoughtful and thought provoking
words. Humble he seems, but dignified
he looks, open hearted he is, but reser-
ved he behaves. He is full of the milk
of human kindness and he easily draws
his pupils to his heart. He freely min-
gles with them, but always keeps a
reasonable distance. He feels quite at
home in their midst. He talks little,
but there is enough in him for the
pupils to recad. He is sincere to his
creed. He is always conscious of the
Supreme responsibility, he is charged
Wl_th- His is a life dedicated to the well-
being of his pupils. He is gifted with
n. sense of humour. He enlists the atten-
tion of the pupils with a pleasing and
attractive smile. He is well versed in
the subject matter he teaches. He
instils life into his descriptions with
the breath of experience. He is so ima-
ginative that every word of his is a
picture and every sentence a world
before his pupils. Stories and illustra-
tions he has a good lot. to add flesh and
bood to the skeleton of precepts. He
dissolves hard theories with life expe-
riences so that they may be easily con-
verted into digestible and assimilable
form of intellectual food. He asserts
facts with confidence, but leaves a mar-
gin to his pupils for their own interpre-
tation. An observing eve and an inquir-

ing mind are his distinguishing features.
He is so child-natured that he easily
reads his pupils. He is capable of feel-
ing the pulse of their interests and in-
clinations, their aptitudes and attitudes.
He is above all a man of remarkable
originality and common-sense, of inde-
pendent views and indomitable will-
power. He is an arch-reveolutionary in
the realm of theory and practice,

Like the mighty Himalayas, over-
looking the plains below, he stands
before the class, calm and collected,
clad in the snow of cleanliness and
purity, with the treasures of thought
deep buried, the wisdom of ages reflect-
od on his face, ever a source of inces-
sant inspiration, pouring down the
Ganges of racial experience, making the
plains—pupils—fertile and fit for cul-
tivation, the cultivation of healthy habits
and attitudes and preventing the cold
winds of dead habits from coming in.
The world is his laboratory, nature his
hook, observation his study, curiosily
his mother, interest his brother, expe-
rience his guide, applitation his learning
and revision his judgement.

Like the Buddha he quests for truth,
like Christ he weeps for man, like Mo-
hammed he thirsts for society, like
Krishna he fights for dharma, like Lin-
coln for human rights and like Gandhi
for emancipation. He is all of them in
one and he is the teacher of my concep-
tion. I have seen glimpses of these
traits in my own teachers but am
striving to see all of them together in
one person, He is the ‘ Good Teacher .
Oh my good teacher come to me so
that T shall feel you in my own heing.



PERSONS AND PERSONALITIES

By
. SRINIVASACHAR],

P. S. High School,

Sri G. Srinivasachari in the course
of his address* said that when he Joined
the Madrvas Teachers' Cuild in about
the vear 1917-18, Mr. Mark Hunter
was the President. He had an impres-
sion that only the clite of the profes-
ston attended the meetings of the
Guild. Rao Bahadur Mr. A. C. Prana-
tharthihara Iyer succeeded Mr. Mark
Hunter.  Mr. V. Subbiah and Mr. V.
Sitapathi Naidu werc the Joint Secreta-
ries. Mr. Pranatharthihara Iyer was one
of those great men who did veoman
service to the Guild, particularly in the
matter of preparing the ground for
provident fund to teachers. In 1920-21
Mr. M. S. Sabhesan became the Joint
Secretary.  From that time the speaker
had intimate acquaintance with him.

The next outstanding president of
the Guild was Rao Bahadur Mr. K. B.
Ramanatha Iyer (1926-27). Kulapathi
Mr. P. A, Subramania Iyer succeeded
Mr. K. B. Ramanathan as President of
the Guild. He was caution-incarnate.
He never ventured to speak without
thorough preparation. Mr. P. Subra-
mania Iyah succeeded Mr. P. A. Subra-
mania Iyer.

Then came A. K. Krishnaswami Iyer,
Kulapathi Munuswamy Iyer, M. S. Sa-
bhesan, Mr, K. K. Jacob, Rev. D. Tham-
busamy, Mr. Vedanta Desikan, Mr. K.
Rangaswamy Iyengar, Mr. R. Krishna-
murthi and Mr. P. Doraikannu Mudaliar.
In 1937-38 M. S. Sabhesan retired
from the Secretaryship of the Guild.
Mr. T. P. Srinivasavaradan and I were
clected Joint Secretaries that year.

The history of the past decade was
well known to all.  The admiration and
gratitude of the {eachers for the
services of Mr. S. Natarajan and Mr.
T. P. Srinivasavaradan found expres-
sion in the continued support of the
profession for their retention in office.

The Achievements of the Guild

The Guild had completed the sixtieth
vear of its existence. To have been a

Mylapore, Madras.

living organisation for sixty years was
no small achievement, All these years
it had spared no pains to disseminate
educational thought and inculcate pro-
fessional consciousness among the rank
and  file of teachers. The list of
reports of committees and commissions
(from the Sadler Commission to the
A. L. Mudaliar Committee’s Report on
Secondary Education), critically eva-
luated by the Guild was formidable.
The recent Dr. Alagappa Chettiar
Committee’s Report would before long
be submitted to a careful study., From
time to lime the Guild expressed its
considered opinion on specific matters
referred to it by the government and
the Department of Public Instruction.
To put in a nutshell the discerning
public were habituated to look forward
to the pronouncements of the Guild on
all matters relating to various stages
of education as something coming from
experts.

More than all, the Guild was a forum
for free and frank expression of the
views of all grades and cadres of
teac¢hers from the clementary to the
university.  Now more than ever,
there was need for a band of selfless
workers to consolidate the strength of
the Guild and expand its activities.
There was no doubt that the occasion
of the Diamond Jubilee would be
availed of [or this purpose.

Salary Status

Men of power and prestige learnt
that teachers refused to be beguiled
by the dull platitude that theirs was
a noble profession. They now felt that
the use of such an expression roused
the resentment of teachers.
fashion was to refer to the poor salaries
of teachers and put forward a plea for
higher salaries. However sincere those
good men might be in their sympathy
with them, the time had come when
they had to tell them that they would

* On the occasion of the Teachers' Day in connection with the Education WeeK

celebrations in the city this year.
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be unwelcome remembrancers if they
did so.

In one of the meetings over which the
speaker happened 1o preside, Mr. T.
Suryanarayana Rao of revered memory
suggested that an enquiry into the
economic conditions of teachers should
be conducted and facts and figures
should be placed before the members
of the Legislature so that the case for
higher emoluments might gain force.
The speaker said ‘““Let me say with
all the force I can command that a
society which compels teachers to
parade their poverty and go on bended
knees to secure emoluments that
would satisfy their creature comforts,
cannot fare well in the long run.”
Teachers should do something consistent
with their dignity to enlist their active
support.

Professional Status

The way in which teachers were
recruited from the ranks of the un-
employed, disabled soldiers and refugees
and the provision of short term courses
for them were clear indications of the
scant respeet given to the calling.
Such things often made onc ask “ Can
teaching claim to be a protession ? "
Unles_s the  teacher’s  professional
technique was demonstrably increased
and an understandable code of ethics
Wias  evolved, the professional status
could not compare either with that of
the legal or of the medical profession.

Social Status

In these days economic status very
largely determined the respect accorded
to a person. However, a man of
character and worth was still held in
high esteem. With regard to teachers,
the attitude of the educated section of
the community towards them influenced
the masses. They did not find the
teacher’s job suitable for themselves.
For their children they would recom-
mend anything but that. What was
there so repelling in the teacher’s work ?
Tnvariably the answer was low salary,
lack of prospects, ete. If it were
possible to clevate the teaching profes-
sion to the rank of judicial or adminis-
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trative or medical service, would a
bright young man who aspired to be
an I.A.S., ordinarily choose teaching ?
Nine to ten he would excuse himself
saying that he lacked flair for it. In
fact there was something in teaching
which scared away many a bright
ambitious young man. It was easicr
to be parent of a child than be pavent
to a child. When by accident or by
force of circumstances people were
drawn to this profession without any
chance of cscape from it what should
they do? The wisest course was to
make virtue out of necessity and do
their dharma with all their heart and
take pride in teaching. A teacher’s
cconomic¢ salvation lay in the moral
carnestness that he evinced in the dav-
to-day work at school.

One thing that detracts our calling
was the pitifully low educational
qualifications fixed for teacher-training
in the lower rungs of the ladder. The
recommendations of Dr. Alagappa
Chettiar Committee Report make a
meagre beginning for improvement in
this respect. Unless the secondary
grade teachers were elevated to the
rank of university diploma holders, the
educated public would not have due
regard for the profession as a whole.
One would wonder why a profession
that should naturally win the respect
and love of the public should fail to do
so adequately. In the case of teachers
the link between them and the parent
is the child which is the pride, joy and
hope of the parent. This aspect of
our relationship had not been fully
exploited to the advantage of the
teachers.

Some Criticisms

One often heard of deterioration in
standards of attainments of the pupils.
The criticism should be carefully
evaluated.  The fall was chiefly due
to literary aptitudes of pupils being
corrupted by agencies over which
teachers had no control. I heartily
welcome the emphasis laid on intellec-
tual pursuits in Dr. Alagappa Chettiar
Committee Report. I  warn people
against decrying the present generation
of pupils. The cause of deterioration



478

should  be  investigated  and  means
should be found to remove them. It

serves  no usceful  purpose to  puss
sweeping  remarks  based on  reason

apriori. They only chill the enthusiasm
of. teachers and damp the spirit of the
rising generation. For over a decade
now, secondary schools had  been
drawing in increasing measurce pupils
from homes that, for generations past.
had no kind of formal instructions in
schools.  Most of the secondary schools
were ill-equipped for any kind of
practical or manual training. Inte-
grated instruction through some craft
was  being more t1alked about than
practised anywhere, Purely literary
cducation without provision for help-
ful educative aclivitics was bound to
be boring to such children. As for
children  coming from cducationally
advanced homes there was no adequate
provision of good supplementary boolks
in the regional languages. In fact
there was a dearth of good books.
These childven were disinclined to
take to any kind of manual training.
What was boring to them was the
slowness of the pace of instruction in
the class, which had necessarily to be

S0 in t{he interest of the backward
pupils. Such  conditions  adversely
alfected the process of learning  and
gave room for behaviour problems

To put things right great patience and
sympathetic understonding were needed
on the part of the teacher.

Another criticism was that there was
growing indiscipline among  school
pupils. It must be admitted that the
restraining influence of the home had,
in recent times, been considerably
weakened. Indiscipline was but a
symptom of a psychological and social
disease. Most of the causes of indis-
cipline were traceable to sources outside
the compound walls of the schools.

The Guild could do a lot to check
indiseipline. Tt could appoint a com-
mittee {0 investigate the kind of liteva-
ture to which children had access and
its possible effects on voung minds and
suggest ways and mceans of preventing
children having access 1o harmful
literature. Tt could study the effect of
the cinema on pupils and say to what
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extent it promoted involuntary secing
W the detriment of Jooking at thing$
I ocould study and report 1o what
extent the habit of listening to what

was  said  was  being  corrupted DY
mvoluntarily hearing the radio imd
linally assessing the educational an

disciplinary value of audio-visual aids
and of instruction in schools in gcnOl"ﬂl'

The speaker in conclusion said, Al
reports on  education cmphasise  h€
tragic inadequacy of the present schools
to mect the needs of educationd
reforms.  And all reforms have so far
been wrecked on the rock of finance
History will repeat itself in the cas€
of ecducational proposals adumbrated
in the Sccond Five Year Plan. The
callous cuts in the sums originally
contemplated for expenditure in the
sceond plan is an instance.”

“ There are certain questions which
the organised teaching profession has
to ask the authorities and get to know
their answers. Here are some of them :

1. Will you give us adequate sa.ln‘
ries, security of tenure, old age pgnsmn
and house rent allowance thhgmt
putting us to the necessity of praying
to you for them ? .
2. We badly nced apparatus, appli-

and charts  (in regional

ances, maps gior
languages) and tools  for cffective
instruction. WwWill you give schools

liberal grants?
revise views on

3. Will you
the size of classes?

vour

4, Will you stop encroaching on our
academic freedom and help us to show
the initiative we are capable of ?

5. We arc now in a maze about
cducational ideals to be pursued. wil
vou make your experts tell us precisely
how to link new educational propdsals
to that part of Indian tradition whic?
vou seek to preserve ?

I strongly belicve that for the well~
being of owr new demoeratic set up W
as teachers should instil in the mib
of pupils the idea that excellence was
for the few. nol for the many. .
pupil had to be taught not to set his
eye  upon  the prize but upon
struggle.”

Dr. ALAGAPPA CHETTIAR COMMITTEE REPORT
ON
ELEMENTARY EDUCATION

SUMMARY OF RECOMMENDATIONS

PATTERN
L, The clementary  school  cowrse
should be an integrated one of cight
years' duration.  The age of admission
should be five plus (paragraph 60).

2. No change in the nomenclature
of the three types of schools, riz, the
higher clementary, senior basic and
middle is considered necessary till oll
these three types of schools ultimateiy
conform to the Senior Basic paltern
(pavagraph 61).

3. Till the higher elementary schools
and the middle school forms of Secon-
dary schools are converted into the Basic
pattern, the syllabus of the Higher Ele-
mentary standavds may be brought as
near to that of the Middle School forms
as possible and the teaching of English
to all pupils of Standards VI to VIII muy
be made compulsory. Any other new
language like Hindi need not be infro-
duced in higher elementury  schools
(paragraph 62).

4. _An extra teacher may be permit-
ted immediately for every complete
higher elementary school. This teacher
may he a pandit in the regional langii-
age, or a secondary grade teacher or a
:ﬁcnior Basic trained teacher, if a pandit
Is not available (paragraph 62).

5. The Eighth Standard Public Exa-
mination and the issuc of a certificate
which makes the pupil cligible for ad-
mission into Form IV without further
test by the school may continue (para-
graph 63). ’

CURRICULUM

6. An ad hoc committee may go into
the question of the revision of the exist-
ing syllabus of the elementary schools
which was introduced in 1939 (para-
graph 65).

7. The features of Basic Education
like practice of healthy living, practice
of self-reliance and practice of cultural
and recreational activities may be incor-

porated in the curriculum of all elemen-
tary schools (paragraph 66).
ORGANISATION

8. There is no case for reduction in
the number of working days of the ele-
mentary school from 220 in a ycar
(paragraph 67).

9. A gencral reduction in the num-

ber of working hours of the school day
is not necessary (paragraph 70).

BASIC EDUCATION

10.  The middle school forms and the
primary sections ol secondary schools
in compact arcas should be converted
into Basic pattern progressively., A
beginning may be made with primary
classes (paragraph 87).

11. Systematic productive craft work
may be begun only from grade III of
Basic schools. In grades I and II the
programme may be so arranged as to
provide for activities in gencral with-
out the present emphasis on produc-
tive cralt (paragraph 74).

12.  Gardening may be introduced as
the main craft in most of the Basic

Crafis  like pottery, mat-
weaving, ete.. may also be tried where-
ver possible (paragraph 79).

schools,

13. Suitable printed teaching mate-
rials for pupils, guide books for tlea-
chers and charts, pictures  and other
feaching aids may be made available
In an adequate measure for Basic schools
and elementary schools too (paragraph
81).

14, Pupils in basic schools should be
allowed to utilize all produce after pay-
ing a portion of the cost of raw materials
as this will enhance the educational
value (paragraph 82 and 83).

MANAGEMENT

15. Every individual-managed insti-
tution should have within a date to be



418

should be  investigated and  means
should be found 10 remove them. 1t

serves no useful purpose to pass
sweeping remarks based on reason
apriori.

They only chill the enthusiasm
of. teachers and damp the spirit of the
rising generation.  For over a decade
now, secondary schools had  been
drawing in inereasing measure pupils
from homes that, for generations past,
had no kind of formal instructions in
schools. Most of the secondary schools
were ill-equipped for any kind of
practical or wmanual training. Inte-
grated instruction through some craft
was  being more talked about than
practised anywhere.  Purely literary
education without provision for help-
{ful educative activities was hound to
be boring to such children. As for
children coming from educationally
advanced homes there was no adequate
provision of good supplementary books
in the regional languages. In fact
there was a dearth of good books.
These children were disinclined to
take to any kind of manual training.
What was boring to them was the
slowness of the pace of instruction in
the class, which had neccessarily to be
so in ihe interest of the backward
pupils. Such conditions adversely
affected the process of learning and
gave room for behaviour problems.
To put things right great patience and
sympathetic understanding were needed
on the part of the teacher.

Another criticism was that therve was
growing indiscipline among school
pupils. It must be admitted that the
restraining influence of the home had,
in recent times, been considerably
weakened. Indiscipline was but a
svmptom of a psychological and social
disease. Most of the causes of indis-
cipline were traceable {o sources outside
the compound walls of the schools.

The Guild could do a lot to check
indiscipline. It could appoint a com-
mittee to investigate the kind of litera-
ture to which children had access and
its possible effects on voung mindsg and
suggest ways and means of preventing
ghildren having access to hurmful
hterat.ul‘e. It could study the effect of
the cinema on pupils and say to what
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extent it promoted involunlary sceing
to the detriment of looking at things.
It could study and veport to what
extent the habit of listening to what
was  said was being covrupted by
imvoluntarily hearing the radio and
finally assessing the cducational and
disciplinary value of audio-visual aids
and of instruction in schools in general.

The speaker in conclusion said, “ All
reports  on  education cemphasise the
tragic inadequacy of the present schools
to meet the needs of educational
reforms. And all reforms have so far
been wrecked on the rock of finance.
History will repeat itself in the case
of educational proposals adumbrated
in the Second Five Year Plan. The
callous cuts in the sums originally
contemplated for expenditure in the
second plan is an instance.”

“There are certain questions which
the organised teaching profession has
to ask the authoritics and get to know
their answers. Here are some of them :

1. Will you give us adequate sala-
ries, securily of tenure, old age pension
and house rent allowance without
putting us to the necessity of praying
to you for them ?

2. We bhadly nced apparatus, appli-
ances, maps and charts (in regional
Jlanguages) and tlools for effective
instruction.  Will you give schools
libernl grants ?

3. Will you revise your views on
the size of classes ?

4, Will you stop encroaching on our
acudemic freedom and help us to show
the initiative we are capable of ?

5. We are now in a maze about
educational ideals to be pursued. Will
you make your experts tell us precisely
how to link new educational proposals

to that part of Indian tradition which
you seek to preserve ?

I strongly believe that for the well-
being of our new democratic set up we,
as teachers should instil in the minds
of pupils the idea that excellence was
for the few, not for the many. The
pupil had to be taught not to set his

eye upon the prize but upon the
struggle.”

Dr. ALAGAPPA CHETTIAR COMMITTEE REPORT
ON
ELEMENTARY EDUCATION

SUMMARY OF RECOMMENDATIONS

PATTERN

1. The clementary  school  course
should be an integrated one of cight
years' duration. The age of admission
should be five plus (paragraph 60).

2. No change in the nomenclature
of the three types of schools, viz., the
higher eclementary, scnior basic and
middle is considered necessary till ull
these three types of schools ultimateiy
conform to the Senior Basic pattemn
(paragraph 61).

3. Till the higher clementary schools
and the middle school forms of Secon-
dary schools are converted into the Basic
pattern, the syllabus of the Higher Ele-
mentary standards may be brought as
near to that of the Middie School forms
as possible and the teaching of English
to all pupils of Standards VI to VIII may
be made compulsory. Any other new
language like Hindi need not be intro-
duced in higher elementary
(paragraph 62).

4,

schools

An extra teacher may be permit-
ted immediately for every complete
higher elementary gchool. This teacher
may be a pandit in the regional langu-
a2e, or a secondary grade teacher or a
senior Basic trained teacher, if a pandit
Is not available (paragraph 62).

5. The Eighth Standard Public Exa-
mination and the issue of a certificate
which makes the pupil eligible for ad-
mission into Form IV without furthoer
test by the school may continue (para-
graph 63). ’

CURRICULUM

6. An ad hoc commitice may go into
the question of the revision of the exist-
ing syllabus of the elementary schools
which was introduced in 1939 (para-
graph 65).

7. 'The features of Basic Education
like practice of healthy living, practice
of self-reliance and practice of culltural
and recreational activities may be incor-

porated in the curriculum of all elemen-
tary schools (paragraph 66).

ORGANISATION
8. There is no case for reduction in
the number of working days of the cle-
mentary school from 220 in a yecar
(paragraph 67).

9. A general reduction in the num-
ber of working hours of the school day
is not necessary (pavagraph 70).

BASIC EDUCATION

10. The middle school forms and the
primary sections of secondary schools
in compact arcas should be converted
into Basic paltern  progressively. A
beginning may be made with primary
classes (paragraph 87).

11. Systematic productive eraft work
may be begun only from grade II of
Basic schools, In grades 1 and II the
programme may be so arranged as 1o
brovide for activities in general with-
out the present emphasis on produc-
tive craft (paragraph 74).

12, Gardening may be introduced as
the main craft in most of the Basic
schools.  Crafts  like pottery, mat-
weaving, ete, may also be tried where-
ver possible (paragraph 79).

13, Suitable printed teaching mate-
rials for pupils, guide books for tca-
chers and charts, pictures and other
feaching aids may be made available
in an adequate measure for Basic schools
and elementary schools too (paragraph
81).

14, Pupils in basic schools should be
allowed to utilize all produce after pay-
g a portion of the cost of raw materials
as this will enhance the cducational
value (paragraph 82 and 83).

MANAGEMENT

15, Every individual-managed insti-
tutionn should have within a dale to be
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specified by Government,
consti?utcd and  registered managing
committee, in whose hands the mana-
gement will thereafier vest, This will
apply to teucher-munagcr institutions
as well (paragraph 92).

a properly

16. Government sheuld  nominate
one or two representatives to cach of
these reconstituted managing commit-
tees (paragraph 92).

.17. If any institution fails to recon-
stitute the management gas suggested
above, Government should take over
tl_lat institution and entrust it to the re-
glonal hoard broposed (paragraph 92).

18, Government should nominate
0119 or two of its representatives on the
CXI1sUng managements of elementary
schools (paragraph 93).

19.  Organisations managing a num-
ber of institutions should have a sepa-
rate governing council for clementary
schools alone. The constitution of such
governing councils should be acceptable
to the department. Government should
nominate one or two of its representa-
tives on these councils (paragraph 94),

20. Municipalities may continue to
manage elementary schools (paragraph
96).

21, Government should render ade-
guale assistance to ensure the cfficient
working of the municipal schools (para-
graph 96).

22. Schools under the management
ol district boards and panchayats should
be {ransferred to the proposed regional
boards (paragraph 97).

23. In future only municipalities and
regional boards should be permitted to
open clementary schools (paragraph
105).

24. The rules relaling to  public-
managed schools should be liberalised
and more funds made available to them
(paragraph 105),

FREE EDUCATION

25: No elementary school, under
public or private mahagement should be
allowed to levy fees (puragraph 106).
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TEACHERS

26.  Admission to clementary 81'3qe
training should be restricted to candi-
dates who have failed in the $.5.L.C.
Public Examination, and have obtained
the minimum marks to be prcscribed’
and those who have passed the Eighth
Standard Publie Examination, prefer-
ence being given to the former (para=
graph 107),

27. The training course for the Se-
condary and  Elementary grades may
continue to be of two years' duration
(paragraph 109),

28. Arrangement should be made in
training schools for teaching practice in
Ph;»":aical Education as in other academic
subjects (paragraph 110).

29_. Women teachers should as far as
Possible be appointed for Standaids I to
111 (paragraph 111).

30. Tt may be possible to employ
pari-time married women teachers.
They should be preferred to untrained
full-time  teachers. When part-time
teachers are employed they may be in
units of two. They should be appointed
only for higher elementary standards
and not for the lower clementary as
children of tender age need the conti-
huous care of the same teachers (para-~
graph 112).

3l. Refresher courses and Seminars
should  be  arranged beriodically. It
should be so planned that every teacher
will be able to undergo refresher courses
al least once in five years (paragraph
113).

32. The decision of the Government
to give the benefit of Provident Fund-
cum=Pension may be followed by Com-
pulsory Insurance Scheme for the tea-
chers (paragraph 115).

33. The scales of pay of {cachers
should definitely be better than those
given in other fields of employment to
bersons  possessing  the corresponding
general educational qualifications only,
without the professional qualifications.
Even if acceptlable scales of pay cannot

SUMMARY OF RECOMMENDATIONS

straightaway be given, at least a begin-
ning should be made without delay
(paragraph 116).

34. Provision of living quavters for
the teachers in the school village itself
deserves serious consideration and when
a new school is started in future, care
should be taken to provide for teachers’
(quarters cven at the commencement
(paragraph 118).

35. Sfcps should be taken to simplify
the procedure for closure of Provident
Fund Accounts so as to ensure the timely
closure of the accounts (paragraph 120).

COMPULSION

36, As a first step towards the intro-
duetion of Compulsory Elementary Edu-
cation Scheme, the State should see to
it, that every village of a population of
300 und above has a school either in the
village or within a reasonable distance
(paragraph 125).

37. Provision should be made for the
supply of midday meals to school-
children in places where the public ave
brepared to meet atl least 50 per cent of
the cost (paragraph 127).

38.

. The bossibility of partial com-
pulsion

» like compulsion of attendance
of pupils, already envolled, till they
tomplete a particular stage, in selected
4v¢ds may be considered (paragraph
129),

BUILDINGS, LAND AND EQUIPMENT

39. A building drive should be laun-
thed immediately in order to provide
suitable structures for schools. The
assistance offered by the development
departments should be fully utilised
(paragraph 130).

40. Immediate steps should be taken
to provide urinals and latrines for,
schools. Provision of sanitary conveni-
cnce should be part of the Building
Programme (paragraph 132).

41. Wherever Government lands are
available, they should be alienated with-
out undue delay in favour of schools to
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serve as playgrounds and garden space
(paragraph 134).

42. A suitable libvary should be
built up for cach school (paragraph
135).

43. Every higher elementary school
should have adeguate apparatus and
materials (paragraph 136).

TEXT-BOOKS

44, The starting of a research sec-
tion in one of the teachers’ training
colleges, to conduct research and offer
advice to the department and the pub-
lishers in the matter of preparation and
prescription of books may be considered
(paragraph 137).

45. Change of {ext-books within
threc yecars from the date of preserip-
tion should not be permitted except
under the conditions specilied (para-
graph 138).

PRE-PRIMARY EDUCATION

46. As the State cannot take the res-
ponsibility of providing on a full scale
for the education of children under
3 years of age, increasing provision may
be made for assisting pre-primary
schools, run by aided agencies (para-
graph 148).

SINGLE-TEACHER SCHOOLS

47. Provision of residential accon-
modation for the teacher in charge of «
single-teacher school near-about the
school will be an incentive for the tea-
cher to serve in such schools (para-
graph 155).

48. The special technique to be
adopted in single-teacher schools should
form an integral part of the curriculum
of the training schools and the trainees
may be given practice in plural-class
teaching (paragraph 157).

49. Only secondary-grade trained
tecachers should be appointed in single-
teacher schools. Untrained teachers
should not be appointed in them (para-
graph 158).
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50, A single-teacher school which is
not likely to develop into a plural-tea-
cher one should be recognised only as
a feeder school with Standards 1 to I
(parvagraph 158).

THE UHANDICAPPED

EDUCATION OR

51, A swvey for delermining  as
aceurately as possible the number of
defeetive children in the State should
bhe undertaken and more special schools

for such children opened (paragraph
159).
EXPERIMENTAL SCHOOLS
52, Recognition may be accorded to

exporimiental schools, started with the
approval of the department and if
finances permit, aid also may bhe given
(paragraph 164).

CO-CURRICULAR ACTIVITIES
53. Teachers of  primary  schools
shouwld be given adequate training in
organising co~-curricular activities
(paragraph 166).

PARENTAL CO-OPERATION

54, Every school should have a
parents’ association (paragraph 167).

AUDIO-VISUAL AIDS

55 The community radio scls sup-
plied to villages may be located in
schools, as far as possible, so that the
pupils may have the benefit ol educa-
tional broadcast (pavagraphs 168 and
169).

56. Every school should have a
muscum. The possibility of starting a
children’s muscum at  every district
headquarters may be consideved (para=~
graphs 170 and 171).

RELIGIOUS AND MORAL INSTRUCTION

57. Religious instruction should not
he imparted within school hours.  But,
moral instruction should form part of
the cwrriculum (paragraph 172).

RESEARCH

58. A research section may be esta-

blished in the office of the Director of

IAN TEACHER

Public Instruction. 'The possibility of
cneouraging  private  institutions to
undertake  experimental  and research
programmes may be considered (pard”
graphs 174 and 179).

INSPECTION

59. The  inspectorate  should be
strengthened considerably so as to 167
duce the present work load of Depuly
Inspectors (parvagraph 178).

60. The proposcd regional bozu‘d%
may bhe allowed to appoint supervisors
of elementary schools (paragraph 179)-

61. Recruitment of secondary grade
teachers for the inspectorate should be
stopped  (paragraph 180).

62. The appointment of separal
basic education ofificers is not tavoured
(paragraph 181).

63. More District Educational Offi-
cers may be appointed for cnsuring
effective  supervision, control and

guidance (parvagraph 182).
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A Memorandum on behalf of the All India Federation of
Educational Associations

TO
DR, J. C. GHOSH, D. Sc,, £, N. L.

Sember, Planning
L. On behalf of the A.ILF.E.A. we
beg to submit the following representa-
tion before the Planning Commission
on matters regarding the educational
part of the Second Five-Year Plan.

As the only representative body of
teachers of all categories and of other
educationists of an all-India character,
the A.I1.F.E.A. would take this oppor-
tunity of emphasising that education
should be given a high priority in any
national planning. We vegret to nole
that the recommendations of the Central
Ministry of Education regarding finan-
cial allocation for the Second Five-Year
Plan have been considerably scaled
down because of financial exigencies.
This has created great discontent and a
deep sense of frustration among the
teachers all over India.

The improvement of the standards of
O(,'lucatlon as also the living conditions
of teachers is basic to the success of any
sghcmo for education and the Federa-
tion pleads strongly for the restoration
of the sum recommended by the Mini-
stry of Education.

2. The Council of the All India Fede-
ration at its meeting at Nagpur under
the presidentship of late Dr. Amarnath
Jha, considered the scales proposed by
the Ministry of Education with regard
to secondary school teachers and pri-
mary school teachers and also the pay
scales proposed by the University
Grants Commission for University and
affiliated college teachers. Though the
scales were far short of what the Fede-
ration had recommended, the Council
resolved to press upon the Planning
Commissipn the need for making ade-
quate financial provision enabling States
and the Universities to give effect to the
scales from the commencement of the
Second Five-Year Plan.

Commission. India.

In this connection, the TFederation
suggests the setting up of a Grants Com-
mission for secondary education on the
lines of the U.G.C. with stalutory
authority to regulate Central Govern-
ment grants to different States with a
view to ensuring the adoption of {he
scales in the States.

The Federation further urges that
the Planning Commission should place
enough funds with the States to ensure
the Implementation of pay scales
recommended by the U.G.C.

3. This Council further urges upon
the Planning Council to make suffi-
cient financial allotments in order to
implement the recommendations of the
Mudaliar and Radhakrishnan Commis-
.sions in respect of the provision of
adequate retirement benefit in the form
of Insurance-cum-Provident Fund-
cum-Pension, free medical treatment,
free education for the children of tea-
chers, Railway travel at concession rates
to individual teachers. We urge that
these concessions should be made avai-
lable to all categories of teachers.

The Federation further reccommends
cxpansion of training facilities for tea-
chers so that those in active service may
find it convenient to receive training in
their own areas.

The Federation urges the Planning
Commission to make provision for
subsidized housing scheme for teachers.

4. The Federation urges that the
target proposed for quantitative expan-
sion should be matched by measures to
be taken to step up the quality of edu-
cation in our institutions. We suggest
that steps be taken to improve accom-
modation, equipment, library, labora-
tory and other co-curricular and extra-
curricular activities.
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5. The Federation is aware of the
mighty eflorts of our national leaders
to build up a happy and prosperous
India and the members of the Federa-
tion are anxious to contribute their hest

THE SOUTH INDIAN TEACHER

towards the objective. Our purpose i
submitting this memorandum is

ceveate the appropriate climate to enab}e
the teachers to fulfil their agpirations 18
ensuring a higher quality of education

All India Federation of Educational Associations

A mecting of the Fxecutive Committoe
and the Council of ALF.FE.A. was held
al 9 am. on Sunday, the 16th October,
1955, at the office of the Indian Adult
Education Association, 30, Faiz Bazar,
Delhi. Prof. Diwan Chand Sharma, the
Vice-President, was voted to the Chair.

The members paid their tribute to the
late Dr. Amarnath Jha and the follow-

mg resolution was adopted unanimous-
v

“The Council of the ALFEA.
records its deep sense of sorvow at
the sad demise, suddenly and unex-
pectedly of its President, Dr. Amar-
nath Jha.

His death has created a void very
difficult to fill.  As President of the
Federation since 1942, he has ren-
deved greal scrvice in strengthening
the Federation and extending its use-
fulness. As President of the Adult
Education Association, as member of
the Inter-University Board, as Pre-
sident of the Hindi Sahitya Samme-
lan and by his association with vari-
ous national bodies he has rendered
great service to the cause of educa-
tion. In his death at this eritieal
Juncture the couniry has sustained
an irreparable loss,

'The Council desires to convey to
his brothers and members of the

family their condolences in their sad
bereavement.

Camp :
30, Faiz Bazar,
DELHL
Dt. 16-10-"55.

The Council resolves to perpetuate
his memory in a fitting manner, an
appeals to all members to contrl-

bule liberally 1o Dr. Amarnath Jha
Memorial ¥und.”

The Council then elected Prof. Diwan
Chand Sharma, M.P., as President of
the Federation.

The resolutions to be placed before
the Confercnee and the programme of
the Conference were considered. The
Council heard a statement from Prof.
Sen regarding holding an ANl India
Convention of College and University
teachers and decided to hold the confer-
ence in the early part of 1956, The
Council also decided to have two sym-
posia on (1) Discipline in Educational
Institutions and  (2) Standard of
Achievements. It was decided to
arrange for a follow up work by under-
taking a study of those problems.

The Council set up a small committeé
to meet the Planning Commission an

urge adequate provision for improv'mg »

the salary scales of teachers and pro-
viding them with other amenities suc
as provident fund, insurance, medic?
benefit and free education of thei’
children and also to make adequat®
provision for improving the quamY_o
cducation by better facilities for U'a.m’
ing of teachers by inservice traini®
methods, improvement in  equipme™
like libravy, laboratory, cte. '

D. H. SAIIASRABUDDHE

Secretar¥

ORDER OF STRUCTURES—ALTERNATIVE APPROACH

Mr. F. L. BILLOWS

FIRST YEAR — PART I

1. A book, a pencil, a box, a bag,
a table, a chair, a window, a door.

2. a. This is a book, this is a pencil,
etc.

b. That is a book (in contrast to
‘this’).

3. a. Is this a book ?

4. a. Yes, it is.

3. b. Is that a book ?

4. b. Yes, it is.

5. No, it is not.

6. Colours : red, blue, yellow, green,
white, black, brown

This book is blue.

Is this (that) book blue ?
Yes, it is.

No, it is not.

7. a. A piece of paper, a piece of
chalk, a piece of wood. (to be
learnt as o complete expression
and mot analysed.)

This is a piece of chalk, it is blue.
Is ,th.is piece of chalk blue? Yes,
it is.

8. What is this 2 It is a book, a piece
of chalk, cte, (after a series of
negative answers.)

7. b. Is this book blue ?

Is it green ? etec.

9. Is this piece of chalk white or
black ? It is white.

10. What colour is it ? It is brown.

11, What colour is it ? It is red and
blue. (no explanations are to be
given and no time for reflection
allowed.)

12. My shirt is white, what colour is
your shirt ?

Is it blue ? (his,

her)

What colour is Govind’s shirt ?
It is blue.

13. Come here. Go and sit down.

(Expressions such as °‘Come

here’ ¢ sit down’ etc., should be
used as they are needed, but not
formally taught yet.)

3

14. This is a boy, this is a girl.
That is a man, that is a woman.
(pointing to a picture.)
Is this a boy ? Yes, it is.
Is he a boy ?  Yes, he is.
(pointing to a bLoy)
Is this a girl 7 Yes, it is.
Is she a girl? Yes, she is.
Is she a woman ? Yes, she is.
Is he a woman 7 No, he is not.
What is he ? He is a man.
15. The yellow pencil is long, the black
one is short. (‘ one’ after practice
with pencil etc.)

16. a. Which penkcil is long? The
vellow one is.
16. a. Which pencil is long? The

one or that one ? That one is.
17. The red pencil is very long and
the match is very short.
This line is very short, that one is
very long.
18. My name is A.

What is your name? It is B.
his name ? It is C.
her name ? It is D.
my name ? It is A.
19. Whose shirt is blue? Govind's
shirt is.
Whose shirt is white 7 Your shirt
is.

20. Govind is a boy and you are a boy.
She is a girl and you are a girl.
He is a man and I am a man.

I am a man and I am also a teacher.
You are a boy and you are also
a pupil. (Continuous Present)
21. I am opening my book. Open
your book, Govind ; shut it.
Shut the door, Gopal.

29. I am writing my name on the

blackboard.

Come here and write your name on
the blackboard.
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23.

[
~1

t
foel

30.

. Who is a man ?

. Gopal, come to us.

THE SOUTH INDIAN TEACHER

Who is writing his name on the
blackboard ? Govind is. (repeat-
gd if necessary for every pupil
m the class.)

Who is that boy ? He jg Govind.

Gopal, read this name : Gopal is
reading Govind's name.

Now he’s reading my name,

You are.

She is.

He is.

He is.

Who is a girl ?
Who is a boy ?
Who is Govind ?

. This book is on the table.

My name is on the blackboard.

The match is in the box,

The piece of wood is under the
table,

26. I am going to the door.

We are going to the door.

Now, where
are we ?  We are at the door.
Govind, go back to your place;

Gopal, stay here.
Raja, come to me.
Who is coming to me ? Raja is.
Where are we? We are at the
door. (after mnegative answers.)
Where is that book ? It is on the
table.

. 1.2.3.4.5

One boy, two boys, three boys elce.
What are they ?

'They are boys.

One book, two books, three books
etc. What are you ?

We are girls.

. There is, there are.

There is one book on the floor.

There are two books on the chair.

There are three books on the
table,

There are two boys on this bench.

There are three boys on that one,
ete.

Are there three books on the table ?
Yes, there are.

Are there three books on the chair ?
No, there are not.

How many
are two.
How many hboys are there stand-

ing ? There are twao.
How many girls are there stand-
ing 7 There is one.

arc there? There

31,

32.

34.

39.

I have two hands, how mat -
hands have you ?

How many eyes has he?
two eyes. 1

How many noses have you '
have only one.

How many pencils have 1 in ™
hand ? You have two.

Govind and Sita, how many noseé
have we ?

We have three noses.

How many noses have Gopal and
Krishna ? They have two.

How many brothers have you’
ete. (family : mother, fatheh
sister, brother,)

Who has a brown bag ?

Who has a white one ? Sita ha$

Who has hands ? We all have.

These are books and those ai®
boys,

What are these ? They are books

And what are those? They ar€
boys. ‘

These arc our names on the black®
board. Those are their names

How many noses have those boys ?,
They have three. H

How many books have these boys 7
They have five.

He ha

You haveé

Open  your hooks, shut them.’
Open the door, shut it.

6. 7. 8. 9. 10.

Seven is between 6 and 8. Govind

is between Gopal and Hamid.

Who is sitting between Gopal and
Hamid ? Govind is.

How many boys are there between
Gopal and Hamid ? There 15
only one.

How many boys arve there sitting
between Gopal and Krishna ?
There are seven.

south of Madras
d |

Chingleput is
(with a map.)

Nagpur is between Madras aB
Delhi. o

The Bay of Bengal is east of Indi?
elc. ¢

Is Chingleput north or south ©
Madras ¢ 1t is south of Madras
Numbers to twenty.

36.

37.
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In the middle of, at the top of, at
the bottom of (with a map),

‘at the front of, at the back of, at

the side of, by.
Where is Nagpur?
middle of India etc.

It is in the

Where is Bombay ? It is in the
west of India, etc.
Where is my hand ? It is at the

side of the blackboard.
Where is it now ? It is
middle of the blackboard.
Who is sitting in the middle of the
room ? Raja is.
Raja, stand by the blackboard,
where is Raja standing ? ’
He’s standing by the blackboard.

Show me Nagpur on the map.

Show me your books etc.

Give me your book, Govind.

Where is Raja sitting? He is
sitting in the middle of the room,
by the door, etc.

in the

36. b. We are at school ; your mother

is at home. Where are we ? We

are at school.

37.b. Show me Nagpur on the. map,

38.

39.

Oral
repeated with writing,

etc., (see foot of page 4 up).

Take, put, hold, touch, eat drink.

Gopal, touch me, touch the top of
the blackboard, hold this pen,
hold my hand.

What jg Gopal holding ? He is
holding a pen.

Take this pencil, hold it now, put
it on your desk.

Take a book out of your bag and
put it under the table.

Govind, take my pen and give it
to Raja.

Who is giving my pen to Raja?
Govind is. ’

And who is taking my pen from
Govind ? Raja is.

Now give me your books.

Who are giving me eir books ?
We are.

Who are putting their books on the
table ? Hamid and Krishna
are.

Numbers to 1,000.

till here. Everything to be

pupils being

en opportunity of asking questions
turn, :

40.

41.

42.

43.

FIRST YEAR—PART 2

Gopal, touch the top of the black-
board, touch the top of your
head, ete.

Krishna is holding my book.

Whose book is he holding ?
holding your book.

Is he going to the door? ete,

(several negative answers.)

What is he doing ?
He is holding your book.

Govind, point at the top of the
blackboard.

What is Govind pointing at? He
is pointing at the blackboard.
Which part of the blackboard is
he pointing at? He's pointing

at the top of it.

He is

Gopal, look at me, ete. Listen to
me, etc.
Comparative

This pen is longer than that one.
Govind is taller than Raja.

The red book is thicker than the
blue one.

General Present

Are we writing now ? No, we
are not.

Are we reading ? No, we are not.

We are speaking, we are speaking
English.

You are speaking English now,
but you speak Tamil.

1 do not speak Tamil, I speak
English, French and German,
but I do not speak Tamil.

Do you speak Tamil ? No, I do not.

Do you speak Telugu? Yes, I do.

Who speaks Telugu ? I do.

Does Gopal speak Telugu? Yes,
he does.
Do the others speak Tamil ? Yes,

they do.

Teaching the time

44. One O'Clock, two O’Clock, it is

two O’Clock by this clock.

It is one O'Clock now, it is two
O’Clock by this clock (using a
clock-face)
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Time : “when’

43. We come to school at ten O’Clock.
We go home at 4 O'Clock.
Do you come to school at 5
‘O’Clock ? No, I do not.
When do you come to school ? I
come to school at 10 O'Clock.
46. Half past six, a quarter to seven,
a quarter past two.
What is the time, by this clock ?
It is 5 past two.
It is a quarter to seven.

General Present (continued) ‘

47. Tbe sun comes up in the morning,
it goes down in the evening.
It is high in the sky at midday. Tt
shines during the day.
It does not shine during the night,

General Present (continued) © with’

48. We see with our eyes, we hear
with our ears, we smell with our
noses.

We .cut with a knife, we write
with a pen, or a pencil, we write
on the blackboard with a piece
of chalk.

What do we see with ?
with our eyes, etc.

We see

¢ Can’—(normal use)

49. T can touch this table, but I can-
not touch the ceiling, it is too
high.

I can write on the blackboard with
a piece of chalk, but I can’t
(cannot) write on the blackboard
without a piece of chalk.

Comparative and Superlative

50. This }ooy is taller than the others ;
he is the tallest boy in the class,

' If b
51. This door is shut, I can’t go out.
If T open it, I can go out. If I
.take your pencil you can’t write,
if T give it back, you can write,

‘ Some’

52. Some. There are some books on
the table, in your bag, etc.
There are some pictures in this
book, etc. Some of these books
are red, some are blye,

THE SOUTH INDIAN TEACHER

‘want’

53. a. T want a book, please give: Mé
one.

53. b. I want to write on the black”
board, please give me soM
chalk.

If you want to go out ; open the
door.

‘Can’ with certain Verbs

54. If you look out of the windoW
what can you see ? (use of ¢a"
for present of see, hear, smell.

If you listen carefully,* what caP
you hear ? (*not to be learnt
properly at this state though ¢
few adverbs of manner can b

used by the teacher from now
on.)

Calendar, Past Tense of  to be’.

55. There are 60 minutes in an houb
24 hours in a day etc.

Names of days of week, months of
year.

Ordinal numbers. H

January is the first month of the
year.

February comes after January, it 1
is the second month in the year.

This month is September, last
month was August ; which month
comes before August?  July
daes.

Last week, last month, etc.

‘ Where, here, there’,

56. Today is the fifth, tomorrow IS

the sixth, yesterday was the
fourth of the month.

Were . u here yesterday ? Yes

I was,uetc. :
Where were we yesterday ? we |
were here, :
Where is your mother ? She I8

at home.

Where was she yesterday ?
was at home,

Where were you ?

she

i
I was here, etC]
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57. We are speaking English now ;
what language were we speak-
ing in our last lesson ?

We were speaking English.

Where were you sitting yesterday ?
I was sitting here, on this bench.

Where was Govind sitting yester-
day ? He was sitting there on
that bench.

Who was sitting here yesterday ?
Govind was.

Simple Past

58. At what time do you come to
school ? I come at ten O’Clock.

On which days do you come to
school at ten O’Clock.

We come here at 10 O’Clock on
Mondays, Tuesdays, Wednesdays,
Thursdays and Fridays.

On which days do you stay at
home ?

We stay at home on Saturdays and
Sundays.

Did you come to school at ten
O’Clock yesterday ? Yes, I did.

Did the others come here at ten

O’Clock yesterday ?  Yes, they
did.

Did you stay at home last Sunday ?
Yes, we did.

Did you come to school last
Sunday ? No, we did not.

Did your mother come to school
yesterday ? No, she didn’t.

59. Who came to school yesterday ?
We all did.
Who went home at 4 O'Clock
yesterday ? We all did.

Who spoke English in our last
lesson ? etc.

60. What language did we speak in our
last lesson ? We spoke English.

At what time did we come to
school yesterday ? We came at
ten O’Clock. ’

At what time did we go home ?

We went home at 4 O’Clock.

61. May I take your pencil, May I
look at your book ? etc,
>

“Get’ in sense of fetch

62. May I get my book ? It is on that
table.

Yes, you may ; but get it quickly.*
(*This need not be learnt con-

sciously here.)

‘some, any and none’

63. There is some water in this cup.
There isn’t any water in my pocket.
Was there any water in this cup

5 minutes ago ?
No, there wasn’t.
Yes, there was.
There are some books on the table.
There aren’t any books on the
chair, ete.
Are there any books on the chair ?
No, there aren’t. There are none.

‘Why’ and ‘ because’

64. Give me your pencil. Can you
write now ? No I can’t.

Why can’t you write ?
I can’t write because you have my
pencil.

The past tenses of the following
verbs should be introduced and prac-
tised in revision of the later structures
of the book, if they have not already
been introduced : read, write, speak,
take, eat, drink, put, give, begin, see,
hear, sleep, buy, leave, make, swim,
run, do, catch, fall, keep, stand, sit,
throw, break, have, fly, shine, shut. It
is most important that they should be
taught by association and not in lists.
In no case should they be arranged in
pairs : take, took—see, saw—etc. Short
simple stories can be written in which:
each word is used not less than 5 times
in present and past tenses. But before
they are tackled, conversation should
be suggested whereby the teacher can
make them familiar, and substitution
tables given that will make it possible
for the pupils to practise forming
sentences with them,
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SECOND YEAR

What are you doing ? I’

m asking you a question, answer my question,
please.

Questions expecting answers ¢ Yes' and ‘ No’,
We're speaking English, aren’t we ?
You speak Tamil at home, don’t you ?
He speaks Telugu at home, doesn't he ?

Yes, we are.
Yes, I do.

Yes, he does.
You came tp ;chool last Friday, didn’t you? Yes, 1 did.
You were sitting on that bench weren’t you? Ves, I was.

We're nc,>t speaking Telugu, are we ? No, we’re not.
You don't speak English at home, do you? WNo' I don't
He doesn’t speak English at home, do ’ :

esn’ es he? No, he q ’t.
You didn't come to schaol last Sunday, did you? No, I g‘iecsi?x’i

You eren,t Slttlng on the ﬂOOX‘ ln y Y l S W ? N()
g . eSSOn, ere ou ’ ]

‘ Something’, * anything’, ¢ nothing .
Are there any books, pens or
Yes, there are.

There is something on this table.
Is there anything on that chair ? No, there isn’t.
There is something in this box, but there ign’t anything in that one

There is something in my right hand, but nothing in my left hang
What is there in your pocket ? There's nothing ir, it, '

‘For’

This egg is for breakfast tomorrow ete.

pencils on this table ?

This cup is for you.

Adverbs of frequency.
Always, usually, generally. often, sometimes, occasionally, seldom,
rarely, never,
I often go home by bus.
Do you often go to the cinema ?
I don’t often see the sun rise,
I seldom see the sun rise.

[Note the position before the main verb,

f They can best be taught in
relation to one another.}

‘Have’ with * Do”.

A. What do you generally have for breakfast ?
Wher. do you have your English lessons ? etc.
[This will only be necessary at this stage if “ have ”

not taught in the first year.]
Verbs not usually used in the present continuous tense,
[Like, know, understand, remember, love, need.
B. I like mangoes ; Gopal likes mangoes too,
Who likes mangoes? We all do. ‘

Do you understand this question ? Yes. 1 do.
Do you remember this question ?  VYes, I do.
the book.)
Do you know all the lessons in Book-1? Y
-17? es, 1 do.
Gopal, do you know Govind ? Yes, 1 do. °

in this sense was

(Pointing to one in

o

ORDER OF STRUCTURES — ALTERNATIVE APPROACH 491

8.

10

11.

12.

13.

14.

15.

16.

Further uses of “ how’.

i i Y ras 7 It is 18 miles.
How far is Chingleput from Madras ? ‘
How far are you from the door ? I am 2 yardi from the door.

w far did you go yesterday ? I went 2 mi es. .
gzw much water is there in that glass ? There is about half a pint.
How high is that mountain ? .

How deep is the Adyar river at Saidapet ?

3 feet in summer.

How tall is Govind ? '
How wide is the Godavari river at Rajahmundry ?

It is not very deep about,

Present Perfect Tense.

I have come here today, but I have not sat down.
You have come here and you have sat down.
He has come here, she has come here.
Have you come here today ? Yes, I have.
Has Govind come here ? Yeﬁ’ rI:e has.
re? Wea ave.
\W(i? S:jeczzn;?ttl;i some English words on the blackboard.

Present Perfect Continuous Tense.
ing -day ? Yes, we have. :
: we been speaking English to-day ? , W : .
g&’dh‘:aere have we been sitting 7 Wc have been sitting in this room,
¢ Since ’,
Govind has been living in Madras since 1950.
1 have not scen ‘B’ since last Tuesday.

‘for’ (duration).

He's been living in Madras for 3 years.

5 ives 1 ¢ s for nine ths every yeat.

She lives in Madras for nine mon 4 . N

Mr. and Mrs. Brown lived in Caleutta for ten years, before they came
to Madras. .

“Ago’. _

Mr. S came to Madras ten years ago and he has been here ever since.

I s:aw Mr. B a week ago; I haven’t seen him s}mcc.

‘ Comparative of ¢ many  and ‘ much’. L - .

Govind is more than 15 years old : I am more than 30; 16 is more

n 15. ‘ . L

Thg}s are three pencils in my left hand ; .there are five in my ulgk;:
hand ; there are more pencils in my right hanq than in my T§‘~
hand., There is more water in this glass than In that one. is
glass is full, that one is half full.

¢ Must’.

i i an't g 1 ant to go out I must open it
This door is shut I can't go out, if I wan

1f I want to write on the blackboard I must have some chalk. You

must have books in every lesson.

1 0 . ’ ‘ b
Superlative of * many’ and much’.

This boy has three pencils, that one has four and the.lbc;y *T}\lvxtgoa
blue shirt has five. Which boy has the most pencils ? e y
ith a blue shirt has. . ‘ o
* ["}‘v)lzils kind of expression is best introduced un-notzced'm asts'oczataon
with a boy wearing a blue shirt. Then the expression will cause
no difficulty.]
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17,

18.

19

20.

>
—

22

23.
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Adverbial Clauses with ¢ when ’.
";VN l;len { come to school I often see Govind.
en I came into the school this morning i . i i
an g Govind was pl: cricket:
I was writing a letter when Mr. B, saw me 4 playing
What were you doing when I came into the room ?
We were doing nothing. ‘

Who was making a noise when I came into the room ?
I was, sir.

Comparative and Superlative of ‘good’ and ‘ bad .
This drawing of a horse is ;v
: . good ; it’s better the
Th1§ drawing is the best of all. e than that one.
Which is the worst? * I'm afraid

. Krishna's i i .
Is this one worse than that one ? drawing is the worst

¢ Yes, I'm afraid it is.
“[To be used without being noticed here.]

Future Simple Tense.
We come here e

very day except Saturday ¢ A i
Wednesday, p urday and Sundays, today Is

we have come here today. Yesterda
\ . y was Tuesday,
we came here yesterday. Tomorrow will be Thursday, we shall

Corr;e here. tomorrow. What day of the month will next Friday
be ? It will be the twentieth.

W'no will come here tomorrow ? We all shall.
Will you come here tomorrow, Govind ? Yes, .I shall.

Future Continuous.

What are we doing now ? We are speaking English.
What were we doing at this time yesterday ?

We were speaking or writing English.

What shall we be doing at this time tomorrow ?

We shall be speaking, reading or writing English.

Present Tense after * when’ in future tune.

What will you be doing when I come into the room tomorrow,
Govind ? 1 shall be reading, Sir.
What shall we do when we go home ?

Write me a letter when you go to Calcutia next month.
‘ Somebody ’,  Anybody ’, ¢ Nobody ’.

There are some pencils and books on the table ; there is something
on the table. There are some men and women in the street ; there

is somebody in the street. Is there an body in this v )
Yes, there is somebody. y Yy this room ?

Is there anybody outside the room ?
No, there isn’t anybody.
Who is under the table ? Nobody is.

Who has written something on the blackboard ?
Nobody has. oad

Positive equivalants of * much’ and ‘many .

How much sugar do you three take in your coffee ?

A takes a lot of sugar in his coffee. B n’ )
take any. . doesn’t take much and I don't

Are there many shee

p in that field ? s
Yes, there are a lot. P No, there aren't many.
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24

25.

26.

27.

28.

29.

30.

32.

Adverbs of Manner.

I am speaking quickly : now I am speaking .slowly. Speak quickly
Raja ; speak more quickly ; speak very quickly.
Go to the door quickly and come back slowly.

“ Get’ plus Adjective.

Coffee gets cold quickly, if we put the cup in cold water.
We get hot if we sit in the sun. ‘
Mr. Brown is more than 60 years old : he’s getting old.
¢ Well’ and ‘ badly .

You have done this exercise well, Krishna. Gopal, you have done
this one badly.
‘Yet’ and ‘ still’.
I am not getting old yet. ‘
Haven’t you gone yet ? Are you still here ? . . ‘
We haven’t finished this lesson yet ; we are still working at it.
It's not twelve o’clock yet; it's only ten to twelve,

“Say’ and ‘tell’.

“ Good morning ” ; I am saying good morning.
Say something to me Raja. Good morning.

It is ten o’clock ; I am telling you the time.
Tell me the time please. It is ten o’clock.

Indirect commands.

Teacher : Go to the door, Raja; I'm telling you to go to the door.
Now tell Govind tc go to the door.

Raja: Govind, go to the door.

[The teacher uses indirect form, the pupil only has to react te it at
first.]

Teacher : Govind, tell Raja to do something.

Tell him to eat something. Tell him to say something,

Indirect questions.

I'm asking you what this is. Answer my question ; tell me what
this is. Ask that boy what his name is.
Govind : What is your name ?

Indirect statements.

This is a book. I'm telling you what this is. I'm telling you that this
is a book. .

Raja, tell me what this is, etc.

Tell the class what I'm wearing.

Tell me what we did here yesterday.

Further uses of ‘ how’ and Adverbial Phrases.

How do you write ? 1 write with a pen. .
How do you come to school ? I come to school on foot or on a bicycle.
I come to school by bus.

¢ Like’.
How do you run ? I run like this.
Show me how you run. I run like this.

How do you eat? I eat like this.
Show me how you make a box.

4
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cFor® with Verb Noun.
34, What is a knife for? It’s for culting.
What's a pen for ? It's for writing.
What’s a bench for? It's for sitting on.
Tell me what this is for ? It's for writing with.
‘A thing for —ing with’,
35. What is a pen ? It's a thing for writing with.
Tell me what a knife is.
It's a thing for cutting with.

W.hat is a spade ? Itf's a thing for digging with.
Give me something to write with.

Indirect speech continued (‘where’ as relative adverb).

ap

36. Tell me where Raja is.
He’s over there.
He’s on the back bench etc.

Tell me where Nagpur is. It’s in the middle of India.
Show me where Raja is.

Show me where Nagpur is on the map.
Tell the others where you're going, Govind. J
Tell Govind Where to sit ; he’s looking for a seat.
Indirect Speech continued ° when’.
37. Tell me when you go home in the afternoon.
We go home at half past three.
Tell me when we had our last lesson.
Tell Govind when you want to go home.
Indirect Speech continued ‘ why’.
38. Raja, tell the others why you're late.
Tell me why vou did that. _
Do you tell your mother why you're lale, if you go home late ?
Indirect Speech continued ‘who’.
39. Tell me who is sitting on the back bench.
Tell me who that is.

Tell Govind who gave you that knife.
Tell the others who you are.

‘ Get’ .plus Noun in sense of receive and procure.

40. I get letters every day.
I got some books at the bookshop on the corner yesterday.
They didn’t get cnough food when they were in camp.
The children get a midday meal at school every day.

Past Perfect Tense. An action occurring before some other action.

41. I had spoken to Mr. B. before you came in.
We had given John the book before anybody saw it.
After he had finished his work he went home..
He had never seen a giraffe, and he was very surprised.
When I saw him nobody had told him anything.

‘ Get’ plus Preposition and Noun.

Please get into the train; it will start in half a minute.
I got out of the window, because the door was locked.
Gopal got under the table, when he heard the thunder.

42,
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44,

46.

47

48.

49.

Comparatives and Superlatives of Adjectives with more than two
Syllables.

A chair is more comfortable than a bench.

That chair is the most comfortable in the room.

This blue book costs one rupee and that yell.ow one costs 12 annas;
the blue book costs more, il’s more expensive ‘than the yellow one.

The red one is the most expensive of the three ; it costs two rupees.

¢ Very much’, ‘at all’.
I don’t take very much sugar in my coffee, but I don’t take any sugar
in tea at all.
Govind likes bananas, but he likes mangoes very much.
I like my friends, but I love my mother; 1 love her very much.
1 don’t like that man at all.
< Something to eat, drink’, cte.
I'm very thirsty ; please give me something lo drink; a glass of
water, a cup of tea etc. )
Govind’s hungry, please, give him something to eat ; a piece of bread,
a piece of cake, a piece of cheese, etc.
What do we want when we're thirsty ?
We want something to drink.
‘ That will do’.
I'm very thirsly ; please give me something to drink ; a glass of water
will do. :
Govind, please draw a picture of a cat on the blackboard.
Yes, that will do *
(* This may in fact have been used much earlier.)
Now Gopal, read this piece on page 65.
Yes, that will do.

2

‘As . . . oas.
This book is not larger than that one ; it is not smaller, this book is as
large as that one. o .
I have four pencils in my left hand and four pencils in my right hand ;
I have as many pencils in my left hand as in my right hand.

b

‘Not so . . . as’.

This book is smaller than that one it is not so large as that one.

I have three pencils in my left hand and five pencils in my right hand ;
I haven’t so many pencils in my left hand as in my right hand.

Infinitive after certain verbs.*
[* Note this is already familiar after ‘want’.]

I want to see your exercise books.

Krishna iry to do your next exercise better. .

Krishna needs to work harder ; he doesn’t need to play so much cr;cket.

My father doesn’t like to play cricket, but I do. .

I shall begin to work in the garden when the rains begin.

I hope to see you tomorrow.

I have forgotten to bring my book today.

His father has promised to give him a new bat.

We were going to the cinema yesterday evening and my little brother
asked to go with us.

We have to be here every morning by 10 o’clock. [* to be known us
equivalent of ‘ must’.]
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50,

92.

53.
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Accusative plus Infinitive. .
Help me to open this box. [* already familiar in indirect commands.]
Tell him to go away.
Ask him to be here by six o'clock.

Get your mother to sew this button on for you.
Get him to come to our next lesson.

Why don’t you get somebody to help you?
I want you to be here by half past six.

Accusative and Infinitive without to ‘ see, heur, feel, watch’.
I heard him come in at 10 o’clock last night.
I saw him speak to his father.
I felt something go by me in the dark passage.
I watched him bowl ten overs by five o’clock.
Future with ‘ going to’,
I'm going to speak to Mr. B. this evening.
I'm going to go to the cinema next Saturday cvening,
Jack’s going to play cricket after school this afternoon,
We are all going to go home ut half past three.
I'm going to finish this cxereise by half past five.
“Let me’, “let’s’.
Let me draw a picture of a house.
Let me help you do that.
Let’s do this together.
Let’'s go there together.
Let’s speak English for ten minutes ufter school.

“About’, ‘tell about’, ‘ask about’, < hear about’.

Let me tell you a story about a dog.
Tell me a story about an elephant.
Tell me about your brother.
1 asked her about her mother.
Have you heard about the match 7
Govind, tell me something. This book is green.
What is Govind telling me ? He is telling you the colour of the book.

Indirect Speech activated with tell, practising distinction

between *say’ and ‘ tell .

Yes, he’s telling me the colour of the book, he is telling me that it's

green.
Now, Rajan, say something without telling me anything.
“Good morning ", how are you today ?

Indirect Speech activated with * say .

Rajah, say “book ”. Book.
Now say what colour the book is. It's green.

Govind what is Raja saying ? He is saying that the book is green.

Gopal, hold your bag. What are you holding ? I am holding mYy
bag.

What. are you saying ? I am saying that I am holding my bag.

Hamld, open your book and say “I am opening my book .

Raja, who is opening his book ? Hamid is.

And what is he saying ? He's saying that he's opening his book.
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57.

58.

60.

61.

62

I am putting the red book on the table.
Who is putting the red book on the table ? You are.
Raja, what am I doing ? You are putting the red book on the table.

And what 1 am saying ? You are saying that you are puiting the red

book on the table. ‘
Hamid is putting the yellow book on the table. What am I saying.
You are saying that Hamid is putting the yellow book on the table.

Indirect Speech activated with ‘ know’.

What do you know about Govind, Raja ?

I know that he’s a tall boy and that he’s the tallest in the class.
Do you know where my books are? Yes, I do.

Who knows what this is ? We all do; we know that it's a book.

‘The same . . . . as’.

The same shape, size, colour, number. This book is as large as that
one it is the same size as that one. It is not the same colour.
These two books are the same colour; those two books a}re thg
same size. These two balls are the same shapg, but they're nf)(‘.
the samc size, this one is large and that one Is small. ‘.LOOkbd:
these two squares on the blackboard, the){ are dlﬁex’gnt sizes, u‘
the same shape and the same colour. This book is l‘Jke_ tha.t olnR
but it’s not quite the same. This boy has three pencils in his le ‘
hand and three pencils in his right hand ; he has the same number
of pencils in his right hand as in his left hand.

What do you know Govind ? 1 know that English is easy. I kn‘ow
that we're learning English and I know that you are our teacher.

‘Get to’ meaning ‘to ’reach ’,

Write me a letter when you get to Calcutta.
I got to the shop before it shut. I got homce by six o'clock.

Future Perfect Tense.

I shall have finished this exercise by six o’clock.
You will have spoken to your mother before 1 see you again.

Nobody will have taken anything from you when you go home this
afternoon.

I hope you will have washed your face before you come into school
again.

We shall all have written something in our books by the time we
go home.

Future Perfect Continuous Tense.

I shall have been speaking to you for half an hour when this lesson
ends.

You will have been learning English for two years by the end of
this year.

Govind will have been living in Madras for five years by the end of
this month.
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63.

64,

66,

67.

69.
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General Present Tense for future after other words than ¢ when ’.
Wait until the end of the lesson.

Wait until we go home, at half past three.

Write to him before he comes here next Tuesday.

Put this letter into the envelope after you get to the post.

As soon as you're ready, we shall go.

As soon as you answer my question, you may sit down.

If you wrile clearly, he will certainly understand your lettér.
If I don’t come here tomorrow you must finish this exercise.

Future and Past of ‘ can’.

You can’t speak English easily yet, but you will be able to speak
English easily by the end of next year.

We shall be able to play cricket next Saturday, if the field is free.

I shan’t be able to go home before half past three.

We were able to (we could) sce him before he could see us.

Future and Past of  must’ .., Future and Past of * have to .

If you want to see me on week days you must come to school : if you
want to see me on Saturdays and Sundays you must usually come to
my home ; if you want to sec me next Sunday you will have 1o
come to my home carly, because I shall be out for the day.

1 shall have to take your ruler away if you play with it.

He tried to open the door, but he had to get out of the window.

He will have to hurry if he wants to be in time,

They lost all their moicy and had to sell their car,

If he can’t walk, he will have to go by bus.

‘While .

Tell me a story while I'm eating my dinner.

He came into the room while T was writing a letter.

Nobody may speak to him while he's drawing that picture.

1 shall read the newspaper while I'm waiting for him.

‘Used to’.

I used to swim a lot, but now I hardly ever do.

Now I came to school every day by bus, but two years ago, before
1 came to this school, T always used to g0 to school on foot,

I play in our garden every day, but before we had a garden I used to
play in the street.

Where used you to live before you came to Madras ?

We used to live in Mangalore.

‘Need’.
Must 1 do all the sentences ? No, you ncedn’t.

Yes, you must.
Need I do the last two sentences ?
No, you needn’t. )
Yes : you must de them all.

"May’ (Permission).

John needn’t come so early as you : he may come at half past eight,
but you must come at eight o’clock.

If you have finished your work you may go.

No one may go unti he has finished
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1.

S

THIRD YEAR

Negative Interrogative with short responses.

Aren't you beginning your third year of English 7 Yes, of course
I am. . ’

Don’t you like sugar in your tea ? Well no, I'm afraid I don't.

Wasn’t Raja sitting ‘in the front row yesterday ? Yes, he Wr?\s. .

Didn't I tell you to write more clearly ? Yes, you certainly did,
Sir, '

Haven’t you ever hcard of Napoleon, Raja? Yes, of course I have,
Sir. ,

Hasn’t Gopal been doing his work ? Yes, :

Shan’t we have ah English lesson tomorrow : » N

Won't you be doing your home work this evening? Oh, yes Sir,
I shall.

Aren’t you going ‘to give me some of it?

Hadn’t he been here before we got here? ;

Shan’t we have finished this lesson by next Tuesday
we shall. '

Mayn’t I open this letter ? Yes, if. you want to, you may. 1

Won't Govind have been learning English for three years, by the
end of this year? Yes, he will ‘ '

Why didn’t you come sooner ? I'm sorry I didn’t, but I tried to.

I think he has, Sir.
Yes, we shall.

Well, yes, I am.
Yes, I think he had.
Yes, 1 think

a bl
Present Perfect after Future ‘ when’, “if’, ‘as soon as’,
“ before’, ‘until’ ete.

it \ ished my work.
I shall sit here when I have ﬁmshe_ .
You will have to practice this until you ha\{e lqaxnt‘ it.
He will come as soon as he has ﬁm_shed his dinner.
He won’t stop writing before he’s finished the page.

¢ May’® (Possibility).

I may go home early, if there isn't much work ‘to do.
He tells me that he may not stay long in Madras.
Don’t wait for me ; I may be late.
You may be in form four next year.
Present Perfect after * before’, ¢ when’, ‘as soon as’, etc.
after Present Perfect.

He has never given in an exercise before he h'as finished it.

Have you ever gone home before you have finished your erk?

She has taken a book from the library before she has finished the
other one. .

You haven’t seen a good cricketer, until you've seen him.

¢ Every’.

All of you stand up ; now every boy is standing.

Now all the boys with blue shirts sit down. . ‘
Every boy with a blue shirt is sitting ; all the others are still standing,
Has every boy a shirt on? Yes, he has.

Has every boy a blue shirt on ? No, he hasn’t

Has every boy given me his exercise ? Yes, he has.
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¥
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There are thirt
In February

I'm saying: «p
- I'm saying that
You are saying :
You are saying tha

He’s saying :

He’s saying tha

She’s saying :
She’s saying th

He has saig that he’
He’s told you that

He says

He tells me
He knows

He has said
He has told me
He will say
He will tell me
He will know

He is asking
He will ask
He has asked
He has been
asking

10. He ig asking

‘ Except ’,

Y or thirty-one days in eévery month except February:
there are 28 da

I' see you every day except wh
day except, Saturdays and Sundays.
boy except Govind,

YS except in a leap year.
en you're ill. We come to school every
I have given a book to cvery

"~ Indirect Speech, Present.
m writing a letter .

I'm writing a letter,

“T'm writing a letter .
1 you're writing a letter,

“I'm writing a letter ”,

t he’s writing a letter. *
“I'm writing a letter .

at she’s writing a letter,

€ are saying :
We're saying that
They are saying :

“I'm writing a letter ”,
we're writing letters,

§ writing a letter,
€'s writing a letter ete.

Indirect Speech

[ she’s writing a letter.

she always writes letters on Sundays.

she wrote a letter to her mother yester-
day.

she has written five or six letters this
week.

she has been writing home every week

" that I for nearly two years,
she will write a long letter tomorrow,
she will be writing letterg between
5 and 6 next Sunday,
she will have written 100 letters home
by the end of this month.
she had written two letters before he
| . saw her last Sunday.

Indirect questions.

who is coming.

which girl has come.

what book was on the table.
where you were standing,
how you did it,

CWIL, <if? or ¢ whether *,

if you are coming,
if you have seen him,
whether you have seen him, etc.
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11,

12.

13.

15.

17.

18.

Indirect Speech ‘Past.

I said: “I am writing a letter”.

I said that I was writing a letter.

You said: “I'm writing a letter ”.
You said that you were writing a letter,
He said : “I'm writing a letter.

He said that he was writing a letter.
She said: “I am writing a letter ”.
She said that she was writing a letter.
We said: “I'm writing a letter ™.

We said that we were writing letters.
They said : “I'm writing a letter ”.
They said that they were writing letters.

‘Each’.

S e T

I have a pencil in each hand and she has a ring on every finger.
There is a boy standing on each side of me.

I have told every boy to come. _

I have told each boy (separately) where he may sit.

‘ Both’,

I have two books in my hand, both are blue.
I have told two boys to stand u}and both of them have sat down

again. S ‘2”
¢ Either’ as Pronoun.

Give me one of those two pencils ; either will do. . - )
I don’t like either of them. 'Trr’) 1y

‘ Neither’.

I asked him to give me one of the two books, but he gave me ngither.
He promised to finish one or both of the clocks by half past six, but
when I went there at seven, neither was ready.

;A - H J < H >
¢ Mine’, ‘yours’, “it’s’, “ his’, “ hers’, < yours’ ‘ theirs’.

These books are my books, those books are yours,

CatiP "')
These are mine and those are yours. N )) b o /rD“) )

Which are yours ? These are. .-

And which are mine ? Those are.
And which are his ? The ones on his desk are.
And which are hers? The ones on her desk are, etc.

¢ Everything’, ¢ everybody’.

All the books, pens, pencils and pieces of paper on this desk are mipe.
They are all things; everything on this desk is mine ; everything
on your desk is yours etc.

You all have books, everybody in this class has a book.

Has everybody a pencil ? Yes, everybody has.

Has everybody read page 13? Yes, everybody has, except Govind,

‘ Somewhere’, ‘anywhere’, ‘nowhere’, ¢ everywhere’.

Where is my dictionary ? Have you seen it anywhere ?

No, I'm afraid I haven’t.

I thought it was somewhere in this room, but I can’t find it anywhere.
Have you looked everywhere ?

Yes, there’s nowhere in the room where I haven’t looked.
5

N2 o
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The Past Future Tense.

“71 shall come”
%[ said that I should come.

* You saidgy “1 shall come"”.
You said‘ at you would come,
He said :* %1 shall come”.

He said that he would come.

We said :  “I shall come”.

We said that we should come.
They said: “I shall come”,
They said that they would come.

Past of ‘ may’.
19-A He said: “ You may go home now’ (permissive).
He said that we might go home.

Isaid: "1 may not be here next year” (possibility).
1 said that T might not be here the next year.

“Tell’,

20. He tells me that she will come if he goes.
He told me that she would come if he went

Indirect Questions, Past.

21. He asked if she had come,
He asked her if she was coming.
He asked if she was going to come.
He asked her why she hadn’t come.
He asked her when she would come.

22. He has asked whether she will come if he goes,
He asked whether she would come if he went.
‘Else’.

“ some other place”
“any other place”
“some other pevson”

23, Instead of “Some where elge

anywhere else
someone else
somebody else
any other person anyone else
anybody else

“ some other thing” something else

any other thing
no other place
no other person
no other thing

anything else
nowhere else
nobody, no one else
nothing else

“every other place”

everywhere else
“ every other person’

everyone else
everybody else

every other thing everything else

I want something else, this ismt very good.

24, I can’t read this:
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‘Too’, “enough’.

it’s too difficult for me.

He's very busy today ; he’s too busy to see anyone else.

This is very heavy ; it’s too heavy to lift.

She is not very old, but she’s old enough to leam ‘this.

I want something else, sumething better ; this is'nt good enough, it's
too small and not strong enough : too weak and not large enough.

Indirect. Speech

25. Change of person

28,

27,

K said “1 am writing

K said to G ~ “You are writing.

K said about M “He is writing.

K said 1o G I said that I was writing.
1 said that you were writing.
I said that he was writing.

G said to K You said that you were writing.
You said that I was writing.
You said that he was writing.

G said to M

He said that he was wriling.
He said that I was writing.
He said that you were writing.

“ Myself’, <yourself’, ‘ himself’, etc.

1 am looking into this mirror ; I can see myself in it ;
myself.

Govind, look into this mirror, what can you see ?
Yes, you can see yourself,
Krishna what can Govind see ?
He can see himself.
What does he say he can see?

I am looking at

I can see myself.

He says that he can see himself,

Indirect Question.

G asks K “Am [ late ?”
G asks K ‘“ Are you ready ?”
G asks K about M “Is he coming with us?”
G said to K I asked you if I was late.
I asked you if you were ready.
I asked you if he was coming with us.
K said to G You asked me if you were late. ‘
' You asked me if I was ready.
You asked me if he was coming with us.
K said to M He asked me if he was late.
He asked me if T was ready.
He asked me if you were coming with us,
M said to K

He asked you if he was late.
He asked you if you were ready.
He asked you if I was coming with you.
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28. K said to M

29,

30.

31.

32.

33.

THE SOUTH INDIAN TEACHER
Indirect speech.

I shall go to Madras and you will go to Bomba;’;
K said to M that he himself would go to Madf
and that he, M, would go to Bombay.

G said to K Run to me. Put the book on the table.

G said to K I told you tc run to me and to put the book 08 the
table.

G said to M I told him to run to me and to put the book or
the table. '

K said to G You told me to run to you and to put the pook
on the table.

K said to M He told me to run to him and to put the bo%
on the table. :

M said to G You told him to run to you and to put the pook
on the table. :

M said to K He told you to run to him and to but the boo¥ .
on the table.

G said :

tomorrow .
G said that he had come that day that K had come the day beforé:
and that M would come the day after. '
G said : “1 have been living in a hotel this week, K stayed with his
brother last week and M will visit his sister next weeck ”. )
G said that he had been living in a hotel that week, K had stayed

with his brother the week before and M would visit his sister theé
week after.

G said: “I am staying here”.

G said that he was staying there.

G said: “I am living in this house .
G said that he was living in that house.
G said: “I will do it now .

G said that he would do it then.

The Infinitive after all Tenses.
He wants to go to the station.
He wanted to go to the station.
He will want to go to bed early.
He doesn't want to read that book.
He has wanted to be a writer ever since he was a child.

The Accusative and Infinitive after all Tenses.

He wants me to go to the station.

He has wanted you to visit hi i
sit him ever since he first met you.
He wanted her to read that book. !

He didn't want her to send that parcel.

“I have come to-day. K came yesterday. M will come.

ORDER OF STRUCTURES — ALTERNATIVE APPROACH

34.

35.

36.

3.

38.

39.

40.

41,

42.

>I don’t see why’

I don’t see why you can’t understand that.

1 don’t see why you did that.

[ don’t see why he should think himself so important.
I don’t see why he shouldn’t come here earlier.

‘He is waiting to . . .’

He is waiting to see you.

It’s time for + Accusative + Infinitive,

Look it’s four o’clock it’s time for us to go home.
It’'s very late; it’s time for you to be in bed.
It's after ten ; it’s time for us to begin to do some work,

It’s time + Nominative 4+ Past Tense.

Look it's four o'clock ; it’s time we went home.
It's very late ; it’s time you were in bed.
It's after ten ; it’s time we began to do some work.

Double Verb.

If you want to know what we'rc doing, come and see.
Go and buy me some cigarettes, please.
I went and saw her father.

Infinitive (purpose).

He's coming to see the radio.

He’s gone out to buy some cigarettes.
He came to see me yesterday.

He went to buy some milk.

‘How to’.

He knows how to swim.

He learnt how to read in six months.

He is learning how to drive a car.

He showed me how to do it.

He told me how to pronounce the English “th” sound.

Indirect Speech. Interrogative + Infinitive.

I don’t know what to do
where to go
when to stop

Tell him where to go; etc.

‘I'm glad, I'm sorry’

I'm glad to do this.

I'm sorry to say this.

I’'m sorry to have to say this.
I'm afraid he’s making a mistake.
I'm afraid I don’t agree.

I'm afraid to go there.
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43.

44.

46.

47.

‘To
48.

49,

50.

THE SOUTH INDIAN TEACHER

Adjective 4 Infinitive.

This water is good to drink.
This fruit is bad to eat.
This word is hard to spell, pronounce, etc,

Noun and Infinitive.

He has some paper to write on
a pen to write with
some books to read
something to do
nothing to say.
Will you give me something to do.
I haven’t anything to wear.

Gerund as Object.
I like drawing.
I enjoy cooking.
He seems to like drinking.
We started learning English near by three years ago.

Gerund used Adverbially.

He's going shopping, fishing, riding, swimming, visiting ctc.

Gerund as Subject.

Swimming is good exercise.
Riding keeps you fit ; it's good for you.
Drawing is easy for some, but not for me.

school”, “to work’, “to church’, ‘ to market’ ete., without articles.

We come to school every morning.
My father goes to work by bus.
We go to church on Sunday.
That man is going to market.
After school we play games.

Gerund governed by Preposition,

I went home without my brother.
I went out of the room without asking my teacher.

‘Who’ (Relative).

The boy who is waiting is my brother.

The boy who was waiting is my brother.

The boy who was waiting has gone.

The boy who came here yesterday is my brother,

The boy who came yesterday will come again tomorrow.
I will see the boy who has come.

I will see the boy who came yesterday tomorrow.

I will see the boy who will come tomorrow,

I saw the boy who came vesterday.

Yesterday I saw the boy who will come here next week
I have seen the boy who was here last year.
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51,

53.

54.

56.

57.

* Which’ (Relative),

The book which fell off the table is mine,

The l’olook which is lying on the table ig yours.
“ that _u) .

The book which fell off the chair was his.

I will give you the book which is in my box.

I will give you the book which will come tomorrow. -

I have given you the book which was in my box.

I gave you yesterday the baok which was in my box.

(pmctice also Awith

‘Who’ (Object).

The man who you saw is my brother.

The man you saw is my brother.

The man whom you will see is my father-in-law,
The man you will see is my father-in-law.

‘Which’ (Object).

The book which you gave me is in my box.
The book you gave me is in my box. ‘ .
The book which you gave me has been in my box for a fortnight,.

‘ Where’

The place where I live is large enough for me.

The place where I lived before was too small.

Before 1948, I lived in the place where my father lived.

I am living in the house where my father-in-law lived before he
died.

‘When’

The day when school begins is busy.
He came on a day when I had no time.

Indirect Speech.

He said : “ By this time next year you will be reading .
He said: “In an hour’s time you'll be learning Arithmetic
Book IV .

He said that by that time the year after they would be reading
Book 1V.

He said that in an hour’s time they would be learning Arithmetic.

He said: “By yesterday I had read 10 pages ; by now I have read
20 pages ; by tomorrow I shall have read 30 pages”

He said that by the day before he had read 10 pages, by that day he
had read 20 pages and by the day after he would have read 30
pages.

‘ Wishes’,
John isn’t here ; I wish he were here.
I can’t play cricket every day ; I wish I could.
I'm not at home now ; I wish I were.
John doesn’t like mangoes ; he wishes he did.

I haven’t told my father about that yet : I wish I had.
They aren’t young ; they wish they were,
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‘ Wishes’ (continued).
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58. I wish John were here.

I wish I could play circket every day.

I wish I were at home now.
John wishes he liked mangoes.

I wish I had told my father about that.

-They wish they were young.

Short responses.

59. You aren’t going home today. Oh, yes, I am.

Why did you say that?
Can’t he do better than that ?

But, I didn't.
Oh, yes, he certainly can.

You haven’t seen the new buildings, I think. Oh, yes, I have.
You speak Telugu at home, I think. Yes, 1 do.

Lar

Short responses identifying the .second speaker with the first

60. I'm getting very hungry

I'm not very hungry

He's getting rather old

I'm not getting old

You speak English well

I don’t speak Marathi

I feel rather hot

I don’t feel very cold

I went to bed early last night

I didn’t go to bed late last night
I shall go to bed later tonight

I shan’t go to bed as early tonight
I can make a paper hat

I can’t make a cloth hat

I must go home now

I needn’t go home yet

I may go to the cinema tomorrow
I mayn’t see him tomorrow

‘ Ought .

So am I

Nor (neither) am I.
So is Mr. Jackson.
Neither (nor) am I,
So does Raja.

Neither (nor) do I
So do L

Neither (nor) do I.
So did 1.

Neither (nor) did 1.
So shall 1.

Neither (nor) shall I.
So can I

Neither (nor) can I.
So must 1.

Neither (nor) need I.
So may L

Neither (nor) may 1.

61. It's ti.me I went home ; I ought to go home, but I’ll stay a little longer-
It’s time we began to do some work, we ought to begin to work, but

let’s play a little longer.

1 still have your watch. T ought to give it back to you, but I want to

keep it a little longer.

You ought not to shout in the classroom.
We ought to work harder than we do.
Nobody ought to tell a lie ; but many do.

TEXT OF RESOLUTIONS PASSED BY
THE 24th INTERNATIONAL
ASSEMBLY OF DELEGATES

THE FREEDOM OF TEACHERS

1. This delegate Conference of
IFTA meeting in Istanbul from 20th to
30th July, 1955, having examined the
problem of the Freedom of the Teacher,
and realising that the teaching profes-
sion, is playing an inereasingly impor-
tant part in the changing world, empha-
sizes that the role of the educator,
because of its nature includes both high
moral purposes and obligations.

2. High moral purposes in the work
of the teacher means a search for real
education. From infancy this will seek
to inculcate the attitude of self-deter-
mination as human beings, and as citi-
zens ; in short, to create human perso-
nalities capable of using personal free-
dom with due regard for the freedom
of others.

3. As a citizen the teacher should
enjoy the freedoms proclaimed in the
Universal Declaration of Human Rights
and as a teacher he is entitled to exer-
cise full civie and professional rights as
expressed in the Teachers' Charter. At
the same time the nature of his work
imposes special limitations which arise
from the right of the child and respon-
sible authorities are entitled to expect
that these rights will be respected. Such
limitations should not prevent teachers
from commenting publicly on the admi-
nistration of education.

4. To this ligitimate control should
not be added interferences with the
private, professional, or public life of
the teacher by unauthorised individuals
or groups who may seek to impose petty
restrictions, or to submit the school to
pressures that would harrow its work
and influence.

5. If this arbitrary control is per-
mitted the educational role of the school

will be threatened, since freedom can-
not be inculcated in an atmosphere of
suppression,

Q. Furthermore, fear of arbitrary
action will tend to dissuade young peo;
ple from becoming teachers. This fact
constitutes an important element in the
recruitment of teachers.

7. An enactment for the teaching
profession such as the Teachers’ Charter
appears to be necessary, in that it sets
out the limits within which the teacher
shall exercise freedom in school and
out of school. At the same time it will
exclude any unreasonable interference
in the practice of education.

8. The Charter deals with some of
the practical aspects of the freedom of
teachers but none of these liberties is
freely given. Each of them must be
obtained by the concerted and continu-
ous efforts of associations and indivi-
duals. Legal enactments mean nothing
apart from individual and co-operalive
effort.

[The Teachers’ Charter prepared by

the AIFEA should be placed on the

statute book.
—Editor]

VOCATIONAL EDUCATION IN THE
UNITED STATES *

Vocational education has been an
integral part of the secondary school
system in the United States since 1917
when an act of the U.S. Congress (the
Smith-Hughes Act) authorised the
appropriation of funds to prepare stu-
dents for useful employment in a trade
or occupation of their choosing and at
the same time to provide them with
the general educational background
desired in responsible members of the
society. As amended by other federal
acts during the years since its inception,
vocational education serves as a sup-
plement to secondary education rather
than as a replacement for it.

* Department of Extension Services, Faculty of Education and Psychology, M. S.

University of Baroda, Baroda.
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Vocational programmes of cducation
ave available free to all people over 14
vears of age who are preparing for ov
who are already engaged in certain
types of work. In general, these pro-
dgrammes serve two groups of persons:

l. Young people who spend the
major part of their time for one or more
years in all-day schools or in co-opera-
live programmes where they receive
toth vocational and academic training.
Upon completion of their course they
receive regular high school diplomas
and, many enter colleges for further
education if the academic courses taken
met the college requirements.

2. Employed people — young adults
or adults—who return lo school! on 2
part-time basis for further training in
their chosen profession.

ORGANISATION OF THE DIVISION OF
VOCATIONAL EDUCATION

The main responsibilily for admini-
stering the federal vocational education
acts and for co-operating with the 48
states in the development of their voca-
tional cducation programmes has been
delegated by the U.S. Commissioner of
Fducation to the Assistant Commissio-
ner for Vocational FEducation. The
Division for Vocational Tducation in-
cludes four branches :

—_

. Agricultural Education Branch.

(&)

. Home Economics Educalion
Branch.

3. Trade and Industrial Education
Branch.

4. Distributive Occupations Educa-

tion Branch,

AGRICULTURAL PROGRAMME

The purpose of vocational educa-
tion in agriculture is to increase
proficiency in farming on the part of
those now engaged in farming and of
prospective farmers,

Problems of farming are studied vight
where they occur—on the students' own
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farms and on other farms in the com”
munily. Classroom instruction also 15
given. Courses in farm mechanics
conservation of soil and other naturd
resources, production  cfficiency, mar”
keting of farm products, and produc”
tion, and preserving of food for homé
use also are included.

Vocational agricultural training has
proved a valuable supplement to edu”
cation, according to the U.S. Depart”
ment of Education. It has influence
students to adopt improved practices ©
farming and to promote their use by th€
entire community as well. It has not
been uncommon for an individual sty
dent to earn enough money through hi®
school-supervised projects to stor
farming on his own, and to continu€

farming on a productive and profitablé
basis.

HOME ECONOMICS EDUCATION

The purpose of vocational education
in home economics is to prepare youns
people and adults for the responsibilitics
and activities involved in home-making
and in achieving family well-being.
Training is given in the following
agpects of home living and homemak-
ing : sclection and purchase of goods
and services for the home maintenance
of sactisfactory personal and family
relationships ; selection, preparatiom
serving, conservation, and storage ©
tood for the family ; selection, caré
renovation, and construction of cloth
ing ; care and guidance of childre?
selection and care of the house and ¢
its furnishings ; selection, use and co
servation of home equipment ; mainte;
nance of health and home safety ; ho?ﬂ ‘
care of the sick and first aid ; select{ot:
and provision of educational, recreati®:
nal, and occupational experiences :
family members ; and the interrelat‘o;
of the family and the community-

In some communities, Classr.of)m"
which maintain homelike CO{’dmo
are used. In other communitie$ 1ol
homes of the students are Us€ d¥
instruction and projects alike. Ankiﬁ‘
many rural communities, homema==
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and vocational agriculture classes work
together in promoting desirable patterns
of farm family living.

TRADE AND INDUSTRIAL EDUCATION

Trade and industrial education is
concerned primarily with recognised
skilled or semi-skilled trades, crafts, or
industrial pursuits, and provides for
instruction in designing, producing,
processing, assembling, servicing, and
repairing of manufactured products.
The programme's main goals are to
prepare people for employment and to
supplement the knowledge and skills of
those who already are employed.

In the preparatory part of the pro-
gramme, training is given in full-time
secondary schools along with regular
courses in history, science, English and
other general subjects.  Vocational
instruction includes practice in the
mechanical process of a given irade and
study of the application of science,
drawing, and mathematics to that trade.

Working conditions in the school shop
resemble those of the industry under
study—same equipment, standards of
workmanship, and methods of opera-
tion. For example, those being trained
as carpenters build real houses; those
learning to be butchers actually pro-
duce the standard cuts of meat {rom
animal carcasses ; and those studying
to be bakers bake bread and pastry that
is sold or used.

To achieve the programme's second
goal—supplement the knowledge and
skills of those who already are employ-
ed—three types of trade~extension
training are available.

In the first, young workers and
apprentices may return to school during
part of their working time to receive
instruction In such varied courses as
blueprint reading, drawing, science,
safety, the history and economics of a
particular trade or industry, English,
and citizenship. The second type, for
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full-time workers, provides cvening
classes in subjects which include air
conditioning, granite cutting, hotel ser-
vice, jewellery manufacturing, silver-
smithing, tailoring, tile setting, airplanc
construction, and welding. The third
type is a co-operative course which
combines day-school preparatory ins-
truction with on-the-job training. Stu-
dents work half the time and attend
school the rest of the time. While em-
ployed they receive regular wages as
well as training instructions from their
co-operating employers.

DISTRIBUTIVE OCCUPATIONS EDUCATION

The purpose of distributive occupa~
tions education is to improve the com-
pelence of workers cngaged in distri-
buting the products of farm and indus-
try by retailers, wholesalers, jobers, and
others and in selling services.

In this programme training is design-
ed to equip students for the diversified
activities of the business world. It pre-
pares students for productive employ-
ment as iypists, stenographers, book-
keepers, business operators, and general
clerical workers, but it also includes
courses that prepare for technical posi-
tions and, in more advanced levels, for
managerial, administrative, and
research positions. Business classes are
organised and conducted on a co-ordi-
nate school-and-employment schedule.
Secondary school students treceive
classroom instruction in business, and
actual working experience in part-time
paid jobs. Teacher, student, apd
employer co-operate in choosing & Sul.t-'
able occupation for the trained and in
developing necessary skills and abilities.
Employers co-operate because they
thereby improve management practices
and reduce business losses due to in-
efficiency and unsound operation.

PRE-VOCATIONAL EDUCATION
AT SCHOOL

Education is compulsory in the United
Kingdom for children from 5 to 15 vears
old (temporarily 14 years in Northern
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Ireland) and is provided free® in schools  in academic subjects, and these courses
run or financed by Local Education become increasingly specialised in the
Authorities with money raised by rates later years. More than half of the
(local taxes on real property) and grammar school pupils, however, never
grants from the Exchequer. The greal reach this later stage and leave at fiftee?
majority of children attend these or sixteen to take a job or to follow &
schools, A small but important mino- vocational training course.

rity of parents prefer to pay for inde-

pendent schooling. At present technical schools mostly

provide a two to three ycar coursé
Education is divided into three main appealing to young people’s ambition to

master a trade or profession and uSi.ng
from eleven (in Scotland, twelve) until this appeal to interest them in a Wi e
leaving school, and further after leav- pre-vocational curriculum. Incl‘ea_s'
ing school. Primary education is gene- ingly in the future, however, they wil
ral and non-vocational. Secondary provide a full length secondary course
education is more specialized, both its Technical schools have twice as many
mecthod and its content being varied to boys as girls, and most of the pupils
suit different interests, talents and atti- leave at fifteen or sixteen to take UP
tudes to learning. In England, Wales, work.

and Northern Ireland secondary educa-
tion is commonly of three main types—
grammayr, technical, and modern (in
Northern Ireland, grammaf, technical
intermediate and intermediate). Occa-
sionally two or three of these types of
education are provided in one school,
but usually they are provided separately
by grammar, technical and modern
schools.

stages : primary up to eleven, secondary

The modern schools provide a genel""lll
education with a practical bias adapte
to the interests of the children and their
life in the community. Most pupils
leave at fifteen to take up paid work.

In Scotland secondary schools fall
into two main classes, the junior secon~
dary school providing three-yeal
courses and the senior secondary school

The first big parting of the ways nor- providing five-year courses. .In each
mally comes, therefore, for children at type of school the courses are intended
about eleven years old. About one-fifth to provide a general education, but
of the children (those interested in they are differentiated in character 1
book-learning and good at class work) suit the varying needs and abilities of
enter the grammar schools. The rest the pupils, and include literary, com-
mainly go to modern schools or (a mercial, technical, domestic and yural
decreasing minority) stay on at all-age courses, While some schools are pul’?ly
schools whose higher classes are run on junior secondary and some purely senio?
modern school lines. At thirteen a secondary, there are also a number ¢
switch to a different type of school is * omnibus” or multilateral schools u
often arranged where thought advisable. which all types of courses are provid®
It is at this stage that technical schools Broadly speaking, however, the sen,loi
still take most of their pupils, (about secondary school in Scotland mak.el:
five per cent of the age-group), though provision for the categories of PuP

admission in the future will increasingly who are admitted to grammar or t€¢ (
be at about the age of 11 years. nical schools in England and Wales 31“‘
the junior secondary school correspoP”

The grammar schools provide long to the modern school. Most pupils pa”
courses for pupils up to age 18, mainly from the primary lo the second®”

rd

*In Scotland an Education Authority. may, if it thinks fit, conduct a hméice
number of fee-paying schools provided these are in addition to and do not prejv

v jing cel”
the adequate provision of free education throughout the area. This power IS exee
cised very sparingly.
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stage about the age of twelve years and
cmbark upon the secondary course
appropriate to their ability and apti-
tude. A switch to a different type of
course may, however, be made at a later
stage if this is considered to be advi-
sable.

Thus most boys and girls (over 80
per cent) leave school for paid work at
about fifteen or sixteen. Over 90 per
cent have finished their full-time edu-
cation before they are eighteen. Only
a small percentage, mainly from gram-
mar and senior secondary schools, con-
tinue their full-time education, usually
with the aid of grants from the cen-
tral Government, local education autho-
rities or private endowments, at univer-
sities, teachers’ training colleges, tech-
nical and commercial colleges, art
schools and other establishments of
further education. This small propor-
tion is, however, important as it pro-
vides Britain with most of its teachers,
doctors, scientists, barristers, techno-
logists and senior administrators and
indeed with leaders in almost all walks
of life,

Further full-time education is, how-
ever, so varied and the line between
general and vocational education is at
this level so fine that no separate des-
cription of full-time further education
preparatory to particular careers is
attempted in this paper. The relation
of full-time further education to prac-
tical training in industry and com-
metrce will, however, be considered.

o —RBritish Information Service.
EDUCATION IN BRITAIN

Education is compulsory for all bet-
ween the ages of 5 and 15 (14 in Nor-
thern Ireland) . There are about 40,000
schools and over 74 million school-
children, of whom about 93 per cent
attend  free  publicly maintained
schools. About one-third of the pub-
licly maintained schools in England and
Wales are * voluntary schools’ provided
by the Churches.

Primary education from 5 to 11 (12
in Scotland) is followed by one of
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several types of secondary school course.
About 3 out of 10 children continue at
school beyond the minimum leaving
age.

In England and Wales boys and girls
are usually taught together in primary
schools but more often than not attend
separate secondary schools ; in Scotland
there are few schools for boys or girls
only.

There are nearly 84,000 full-time
students in the 20 universities and 4
university colleges. Over 70 per cent
of students hold awards from public or
private funds. The universities are
independent of the State, although over
two-thirds of their income comes from
public funds.

In addition, there are some hundreds
of public technical colleges and several
thousand evening institutes, Many
technical college students are attending
part-time courses whilst undergoing
industrial apprenticeships. Some courses
are of university level. Evening classes
in vocational and non-vocational sub-
jects are organised by the universities,
local education authorities and other
bodies.

—(From ‘Britain in Brief’, May 1955.)

GURUSAMIPALAYAM

A meeting of the staff of the Sengun-
thar Mahajana High School was held
on 23-8-55 and decided to form an
association. Sri M. K. Ramamurthi,
M.A., M.ED., Headmaster, presided over
the meeting. The following office-bear-
ers were unanimously elected:

(1) President—Sri M. K. Rama-

murthi, M™M.A, M.ED., Head-
master.

(2) Vice-~President—Sri D. Natesan,
B.A., B.T.

(3) Secretary—Sri S. V. Venkat-
raman.

(4) Treasurer—Sri P. S. Balasubra-
maniyam, B.A.
(5) Member—Sri T. K. Amirtha-
lingam.
The meeting alse decided to affiliate
itself with the S.1.T.U,
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MAYURAM

In aid of the Fund to provide mid-
day meal to poor pupils, the Dramatic
Club of the Municipal High School gave
a  hencfit performance of “Bhagya
Chukram™ written by Sri S. Sundara-
raman, on 29-9-’55, under the auspices
of the Old Boys’ Association, Municipal
High School, Mayuram. The collections
amounted to about Rs. 800. Janab Syed
Ibrahim, Sub-Judge, Mayuram pre-
sided. Mr. M. S, Krishnamurthy Iyer,
Advocate and Vice-President of the
Association read a report. Sri S. Sesha-
giri Iyer, Headmaster, gave a vote of
thanks.

MADURAI
Under the auspices of the School
Valluvar Mandram, the pupils and
staff  of the Sourashtra Secondary

School, Mainguard, Madurai, celcbrated
the U.N.O. Day on 24-10-"55 with Sri
R. Ramasubbu, ©5.A.,B.T., Headmaster,
in the chair.

Sri N. V. Baluswami Iyer, the Hono-
rary Sccretary (Delegatc), who was
also present on that occasion spoke on
the need of world peace and how the
U.N.O. is striving its best to maintain
its equilibrium of peace. He appcaled
to all the teachers to inculcate the spirit
of universal hbrotherhood among the
pupils at large.

Sri N, R. Krishan, an assistant of the
school, spoke on the nced for the exis-
tence of the U.N.O. and inspired the
pupils to study the importance of the
U.N.O. and co-operate with that body
50 that they may shoulder the respon-
sibilities as citizens of the world.

Then the pupils demonstrated the
functioning of the U.N.O. enacting a
short play and sang a song specially
composed for the purpose.

The Presideni in his concluding
speech wound up the proceedings with
an appeal for universal peace in co-
operation with the U.N.O.

THE SOUTH INDIAN TEACHER

With o vote of thanks i).y sri L R
Kusiraman and singing of the Nation®
Anthem, the function came to an end:

PUTHANAMPATTI

As per the circular of 7-10-'55 an
ordinary meeting of the English Coun-
cil was held on 13-10-’55 in the Neht¥
High  School, Puthanampatti. The .
Headmaster Vidwan Sri S. Somasunda= .
ram, M.A., L.T., presided. All the tea-
chers of English were present. Sri S
Venkatesan, B.A., L.T., initiated a discus~
sion on “ The Best Method of Teaching
English Grammar ”.

The president, in his introductory
remarks, observed : In the old method
grammar was all important. The place
of grammar with regard to a living lan-
guage is different from that of a clas-
sical language. A living language 1S
always subject to changes. Hence, the
method of teaching grammar with
regard to such a language, has to be
suitable. Now that we are given only
six periods of English a week. We have
to make use of those periods, in the best
possible manner. In these circum-
stances, the teaching of grammar should
always be functional.

The president then requested Sri S.
Venkatesan to initiate the discussion.

Initiating the discussion, Sri S. Ven-
katesan observed : Formal grammar is
a stepping stone to the study of classical
languages. Since people say that the
study of classical languages is not s0
very necessary, we have always to keep
in mind the functional side of learning
grammar. There was no grammar
before a language came into use. Hence
a study of grammar should follow the
study of the language to some extent.
Even before there, was grammar in the
world, there was language. Hence iB
the lower three forms, only functional
grammar has to be taught. Then pupils
become aware of grammatical rules iB
an unconscious way. In the highe!
forms, some amouni of principles 0
grammar must be taught by inductive;

1

method. As it is to-day, in the namei

NEWS AND NOTES

of funectional grammar, grammar is
taught in a haphazard manner. Those
who advocate the direct method of
teaching English, do not expect gram-
mar to be neglected in this way. The
best method of teaching functional
grammar is to make the pupils listen
and imitate correct language patterns.

There are two methods of teaching
grammar, +te, (1) The Deductive
method and (2) The Inductive method.
But these two methods are not exclu-
sive of each other. Examples are given.
From the examples a conclusion is
drawn. This conclusion is generalised
and becomes a rule. Then the rule is
applied to specific instances and tested.
Thus deduction and induction are
necessarily inter-related. Nevertheless,
the inductive method is always bett.er
with regard to any subject because its
approach is more in conformity with
child-nature. Also it gives enough
material for thought.

Then, followed a discussion on the
topies and members took part and put
forth practical problems and sugges-
tions.

Sri R. Madhava Rao said that in spite
of the general distaste for grarhmar, it
could be made more lively. He sug-
gested that English grammar and Tamil
grammar should be correlated wher-
ever possible.

The president in his concluding
remarks said : In language teaching
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correct usage is all important. Gram-
mar should not be taught apart from
language. In the lower forms, a know-
ledge.of the technical terms in gram-
mar 1is not necessary. The following
should be the practical way of teaching
English. First of all the pupils are
drilled in correct sentence patterns and
vocabulary. This should be done
through constant listening, imitation
and repetition. Then the pupils should
be encouraged to make use of these
sentence patterns and vocabulary to
express their thoughts in speech and
writing,

In the higher forms of course, techni-
cal terms and more principles may be
taught. The pupils will then learn the
grammatical terms based on their lin-
guistic experience in the lower forms.
Thus the president concluded his
remarks.

*  With a vote of thanks by the Secre-
tary, the meeting came to a close at
5-30 p.m.

PONMALAIPATTI

The staff Association of Sacred Heart
High School, Ponmalaipatti—Golden
Rock, takes pleasure in conveying to
Sri 8. Natarajan, the hearty felicitations
on his appointment as Field Officer in
conncelion with the implementation of
recommendations of the Secondary
Education Committee.
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EvarLuaTioN 1IN Basic ScHooLs : By
M. R. Laljani, m.A., B.L. Price Rs. 3.

This book is No. 1 study in Basic
Fducation issued by the Institute of
Rural Education, Jamia Milia Islamia,
New Delhi, 1955, on the basis of investi-
gation into the working of 50 Basic
Schools in Delhi State. The findings of
the author will be very useful in
the programme and evaluation of
schools of this type. A coherent record
for cach pupil is also given in which a
comprehensive record of a pupil is pro-
posed to be maintained.

THE Basic WAY T0 ARITHMETIC : By
Dr. Salamat Ullah. (Orient Long-
mans, Ltd. Price Re. 1).

The author accepts the necessity for
suitable literature for the use of tea-
chers and pupils in basic schools and
says that even an arithmetic teacher
gradually loses his zeal when he finds
no material worth the name which can
guide and help him in meeting the
peculiar demands of basic education.

On this contention even mathematics
has to be taught with the guidance of
books on the subject. The author very
rightly stresses the importance of life
situalions and felt needs in the presen-
tation of this subject even from ele-
mentary calculations. In the basic
school ordinary books on arithmetic
and elementary mathematics will have
no place, for the contents will have no
relation to actual daily needs of life.
The book is written in a simple and
straightforward manner and will be of
great benefit to basic school teachers
under training.

THE SLEEPING Beaury: By E. F.
Dodd. (Macmillan & Co. Lid,
Price 7 As.).

This book may be usefully studied as
a supplementary reader in Form I1I.
The sentence-structures are very simple
and the book itself is said to be written
within a selected vocabulary of 350
words. Each chapter is followed by @
few test questions.

SiLAs MARNER : Retold by Katherine
Lang.

LorNa DOONE :
Dodd.

Adapted by E. F.

SToRIES FROM HOMER : Told by E. F. ‘

Dodd.

(Macmillan & Co. Lid. Price Re.
1 each).

These three stories are really stories
to remember, written in simple FEnglish
and can be usefully read in the higher
forms of secondary schools. They are
said to .be written within a vocabulary
of 2,000 words and are free from diffi-
cult sentence structures. Questions and
exerciscs have been added at the end
of each story.

List of publications received and
acknowledged with thanks:
1. Britain in Brief (British Informa<
' tion Service).
2. Directory of Institutions for Highe*
Education in India, 1955.
3. Education in India, | Government of
1951-52. India, Minist?y
4. Indian Education |of Educatiol
Abstracts.

THE SOUTH INDIA TEACHERS’ UNION

Representations made in November 1955

On the 20th November 1955, a depu-
tation consisting of Sri T. P. Srinivasa-
varadan, Sri E. H. Parameswaran and
Sri K. M. Ramaswamy Gounder waited
on the Minister for Education and
pressed on him the urgency for passing
immediate orders to grant advance
payment towards compensation for the
loss of fee income incurred by aided
managements on account of the conces-
sion granted to poor students up to
and inclusive of III Form. The Minister
assured the deputationists that orders

would soon be passed.

The deputation also requested the
Minister to extend the pension scheme
to all categories of teachers which, the

Minister said, he would sympathetically
consider,

Representation has been made to the
Director of Public Instruction on the
following :—

1. Pending revision of leave rules,
provision should be made for granting
full pay to teachers who take leave on
medical certificate und the present rule
for leave on medical certificate for
purposes of grant must be liberalised.

2. The

closure

inordinate delay in the

of Teachers’ Provident Fund

account causes hardship to retired
teachers and therefore the Union has
urged that within a period of two
months from the date of retirement the
teacher-subscriber should get his con-
tribution together with that of the
management and the Government con-
tribution should be paid within six

months.

V. ARUNAJATAI,
Secretary.



ABSTRACT

Schools—Secondary-—Aided—Compensation due to grant of fece concessions
to children up to III Form—Advance payment—Sanctioned.

e "

Health, Education and Local Administration Department.

G.O. Ms. No. 1904 Education, dated the 28th November 1955.

Read the following : —
G.O. No. 926 Education, dated 19—5—1955.
From the Director of Public Instruction, No. 349-D1/55, dated 11—11—1955.

ORDER.

The Government direct that the managements of aided secondary schools
be compensated for the fee income lost by them on account of the concession
sanctioned in the G.O. read above, at their own rates of fees during the current
school year, pending, fixation of standard rates of compensation.

2. The compensation grant may be paid in three instalments as shown
below : —
Period for which compensation is
to be paid.
June to August.
September to November
December to February

I Instalment
II Instalment
III Instalment

3. The compensation grant may be paid only on the application made by
the managements and should be restricted to 759 of the estimate. The balance
due may be paid along with the teaching grant payable in the following year.

4, The managements may be allowed to claim the compensation grant
during the instalment period. If for any reason they do not claim the advance
in a particular period of instalment, then they may be allowed the option of
claiming it at the next instalment period together with the grant payable
during that period.

5. The Director of Public Instruction is requested to arrange for the
immediate disbursement of the grant due to the managements.

(By order of the Governor)

R. A. GOPALASWAMI,
Secretary to Government.

To The Director of Public Instruction.
The Accountant-General through Finance.
Sri A. K. Raman, Accountant-General, Madras.
The Pay and Accounts Officer.
Copy to Public (Information and Publicity) Department.
Copy to E-5 section.
The President, South India Teachers’ Union.

True Copy/Forwarded/By order.

(5d.) Superintendent.
(True copy)

THE S. I. T. U. PROTECTION FUND, LTD. -

RAJAH ANNAMALAIPURAM
MADRAS-28.

Statement showing details of policies issued during the months of
August and September 1955,
(Districtwar)

Pol. No. : Name and Address.
TINNEVELLY DISTRICT—72 POLICIES.

10540 Smt. V. Banjitham, Abraham’s Hr. Ele. School, Ayanbommapuram.

10541 . K. Alagusubbammal, Abraham’s Hr. Ele. School, Ayanbomma-
puram. .

10556 Sri M. Vaiyapuri, Board Ele. School, Ramalingapuram.

S Vallinayagam, Govt. Basic Ele. School for Maravas,

10571 '
¥ \ eri,

10585 . A.Srﬁr(l)lfxiila\llpMary Fernando, Hindu Ele. School, K. Sundareswara-
ram. )

10586 " S.pllliumarasamy, Hr. Ele. School, Kadalai.

10587 ,, P. Venkatasamy, Hr. Ele. School, Kadalal..

10588 ,, A. Rathinamuthu, Hr. Ele. School, Kadalai. _

10589 ., G. Gurusamy, Nethaji Hr. Ele. School, Veerapatti.

10590 ., K. Subbiah, Nethaji Hr. Ele. School, Veerapatti.

10591 Smt. P. Kamakshi, Nethaji Hr. Ele. School, Vecrapatti.
10600 Sri K. G. Subramanian, S.A.V. Ele. School, Tuticorin,

10601 ,, V. I Vedamuthu, Xavier Central Ele. School', Tl‘ltl(‘OY‘ln.
10602 J. Fernando, P.M. Ornella’s Ele. School, Tuticorin.
10606 ., S. Ramanathan, Sokkalal High School. Mukkudal.
10612 ’: S. Natarajan, Hindu High School, Viravanallur.

i i i Viravanallur.
10613 Smt. Subbulakshmi, Hindu ngh School, avanall
10614 Sri N. Ranganathan, Thilak Vidyalaya, Kalhdalku}lc}}y.
T. & Kuzhaikathan, K.S. Boys’ High School, Srivaikuntam.

igg}g ,, S Ramanathan, St. Xavier’s College School, 'Pulamco.nah.
10817 ., S. Venkatachalam, M.D.T. College School, Tirunelveli.
10618 ,, S. Shanmugasundaram, Municipal nglx School, Pet?m. .
10620 ,, N. Muthuvinayagam, S.R. Board High School, Nz‘mp,uncn.
10621 ,, P. Vellaiyan, S.R. Board High thool, Nangunen.. .
10622 ,, P. Ramachandran, S.R. Board High School, Nangu.norl.
10647 ., S. Krishna Sastri, M.D.T. Hindu College Schoo.]', Tinnevelly.
10650 , I S. Sethuramalingam, R.P. High School, Ilanji. .
10654 ., L S. Deivangaperumal, I.C.I. Bd. High School, Sivakasi.
10657 ., S. Ramaswamy, Saraswathy Ele. School, Pattamadai.

10684 ,, K. S. Subramanian, Tiruarul High School, Kulasckarapatnam.
10685 ,, A. K. Varadan, High School. Pattamadai.

10686 ,, C. Kesava Iyer, High School, Pattamadai.

10687 ., L. Subbier, High School, Pattamadai.

10688 , P. V. Subramanian, High School, Pattamadai.

10691 ,» M. Rukmani, Thiru Arul High School, Kulasekarapatnam.
10693 + 8. Jayantheeswaran, Bd. High School, Tiruchendur. ,
10696 . S. Dasnevis Marian, St. Xavier's High School, Tuticorin.
10701 . R. Ponnambalam, High School, Gopalasdmudram.

10702 ,» R. Palani, High School, Gopalasamudram.

10703 » M. Hariharasubramanian, High School, Gopalasamudram,

-3
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Pol. No.

10704
10705
10706
10707
10708
10709
10710
10711
10712
10712
10713
10714
10715
10716
10717
10718
10719
10720
10740
10741
10742
10762
10763
10764

10765
10781
10782
10783
10792
10793
10798
10301

1053
10551

10552
10559
10575
10576
10577
10578
10579
10580
10581
10582
10583
10584
10623
10624
10625
10626

THE SOUTH INDIAN TEACHER

Name and Address.

Sri P. 8. Sundararaman, High School, Gopalasamudram,

A. S Kolathu, High School, Gopalasamudram.

N. Ganapathy, N.H. Ele. School, Gopalasamudram.

R. Chidambaram, High School, Gopalasamudram,

A. S. Kalyanaraman, Thilak Vidyalayam, Kalidaikurichi.

. A. V. Krishnamurthy, Thilok Vidyalayam, Kallidaikurichi.

R. Narayanan, Thilak Vidyalayam, Kallidaikurichi.

K. G. Narayanan, Thilak Vidyalayam, Kallidaikurichi.

K. H. Sethuraman, Thilak Vidyalayam, Kallidaikurichi.

M. Mark Stephen, H.N. Hr. Ele. School, Pudur.

M. Mark Stephen, H.N. Hr. Ele. School, Pudur.

S, Kumaraswamy, H.N. Hr. Ele. School, Pudur.

A. Achayam, Bd. Ele. School, Padanthapuli.

,, M. Avudayappan, S.B. Ele. School, Vadamalaisamudram.

Smt. Y. Kani Kamala, H.N. Ele. School, Kila Eral.

Sri S. Ramachandran, Hindu Ele. School, Ayan Bommiapuram D.O.

, S. Shanmugasundaram, M. Hr. Ele. School, Ettayapuram.

P. Angappan, B.H. School, Vilathikulam.

R. P. Raman, Hindu High School, Alwarthirunagari.
S. Narayanaswamy, Hindu High School, Alwarthirunagari.

, K. Ramakrishnan, Hindu High School, Alwarthirunagari.
K
S
R

AR}

1R

. P. Subramanian, M.D.T. Hindu College School, Tinnevelly.

. N. Thaival Bagam, M.D.T. Hindu College School, Tinnevelly.
Sankaranarayana Piltai, M.D.T. Hindu College Schoot,

Tinnevelly.

.. S. Venugopalan, M.D.T. Hindu College School, Tinnevelly.

.. B. S. Narayana Iyer, S.A.V. Ele. School, Keelur, Tuticorin.

Smt. A. Kamalam, M.H. Ele. School, Keelur, Tuticorin.

Mrs. A. Viagammal, P.M.O. Ele. School, Tuticorin.

gri P. N. Ganapathisubramanian, S. Ele. School, Pattamadai.

Smt. B. Kalyani, S. Ele. School, Pattamadai.

Mrs. I Sankarammal, Vivekananda Hr. Ele. School, Mathalamparai.

Sri M. L. Raja Venkatachari, K. Nadar High School, Tuticorin.

MALABAR DISTRICT—51 POLICIES.

gri P. P. Krishnan, V.N. High School, Vattole, Mokeri P.O.
., K. V. Sankaranarayanan Nair, Hr. Ele. School, Periakulan®
Alathur,
. N. K. John, St. Thomas M. Basic School, Erimayur.
.. T. Chandrasekhara Menon, N.E. High School, Alathur.
. K. Krishnan Nambiar, Bd. Hr. Ele. School, Manantoddy.
. E. P. Sankaran Nair, G.M. Hr. Ele. School, Anjukannu.
. M. S. Lakshminarayanan, G.M. Hr. Ele. School, Anjukannu.
, A. K. Achuthan Nambiar, Bd. Hr. Ele. School, Manantoddy-
Subramanian, V. Hr. Ele. School, Poothadi.
Raman Nair, Bd. Ele. School, Kishakkancheri.
Z. Eliah, Bd. Ele. School, Kishakkancheri.
. Krishnankutty Menon, Bd. Eit. School, Kishakkancheri.
Kombi Achan, Bd. Ele. School, Kishakkancheri.
. Krishnankutty Nair, Bd. Ele. School, Kishakkancheri.
. Balaggpalan Nair, Bd. H. School, Manantoddy.
. Malikas, S.SH.E. School, Kommayad.
. T. P. Xavier, S.S.H.E. School, Kommayad.
» M. L Anna, SSHE. School, Kommayad.

HArrHAREORT
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PPol. No. Name and Address
10627 Smt. P. Ambujakshy, Hr. Ele. School, Moolancode.
10628 ,» P. Chellammal, Hr. Ele. School, Moolancode.
10629 ,» A. Pushpavathy, Hr. Ele. School, Moolancode.
10630 Sri K. P. Challappa Menon, Hr. Ele. School, Moolancode.
10632 Smt. V. Thangamma Neithiar, T.P.A.M. School, Cheerakkuzhi
10§§3 Sri P. T. Narayanan Kutty Achan, T.P.A.M. School Chcerakk.uzhi
106:54 » P. T. Andi Achan, T.F.A.M. School, Cheerakkuz,hi. '
10633 » P. T. Tharman Achan, T.P.A.M. School, Cheerakkuzhi®
10636 Smt. V., Janaki Neithiyar, T.P,A.M. School, Cheerakkuzhi '
10637 Sri P. K. Kelu Achan, T.P.AM. School, Cheerakkuzhi '
10638 ,» 1. Sundareswaran, T.P.AM. School, Cheerakkuzhi..
10648 » P. K. Sivasankaran, K. Aided Ele. School, Kollengode.
10649 ,» M. Rathnasabapathy, K. Aided Ele. School, Kollengode
10652 , T. Sukumaran Nair, Aided Ele. School, Rishinaradamm.lgalam
10661 ,» C. T. Varkey, St. Catherine’s H.E. School, Manantoddy. ‘
10662 , K. P. Kunhiraman Nambiar, St. Catherine’s H.E. School
Manantoddy. ’
10663 ,, K. D. Philip, St. Catherine’s H.E. School, Manantoddy.
10694 ,, M. K. Ranganathan, M.N. K.M. High School, Chittaluncherri.
10695 ,, M. George Paul, M.N. K.M. High School, Chittalancheri.
10768 , M. Kunhirama Nambiar, Hr. Ele. School, Vellamunda.
10769 ,, S. Subramanian, Hr. Ele. School, Vellamunda.
10770 ,, A. K. Krishnan Nambiar, Hr. Ele. School, Vellamunda.
10771 ,, V. K. Balan Nair, Hr. Ele. School, Vellamunda.
10772 ,, K. Mathavan, Hr. Ele. School, Vellamunda.
10773 ,, O. Kutty Krishnan Nair, H.E. School, Anjukannu.
16774 ,, C. K. Vargheese, St. Catherine’s H.E, School, Payyuampallcy.
10775 Smt. V. K. Savithri, Hr. Ele. School, Chittalancherry.
10776 Sri P. Vasudevan, Hr. Ele. School, Chittalancherry.
10777 ., P. Gangadharan, Hr. Ele. School, Chittalancherry.
10778 ,, K. C. Narayanan, Hr. Ele. School, Chittalancherry.
10779 Smt. V. Sarasvathy, Hr. Ele. School, Chittalancherry.
10780 ., R. Visalakshy, Hr. Ele. School, Chittalancherry.
10300 Sri C. L. Jostph, Bd. High School, Manantoddy.
MADRAS—43 POLICIES.
iggjg Sri g Iyadurai, Chintadripet High School, Madras-2.
10537 Y S. Balagurunathan, Vivekananda College.
10553 » V. g.'Selvanayagam, Chintadripet High School, Madras-2.
10554 » R' PI"IS‘:.V_HSQ Sarma, (_‘.hristian College School, Madras-31.
10555 » K. V? 1thapavana,. Sir Theagaraya College, Madras-21.
10595 S’r,nt S swanat.han,_ S_;r Theagaraya College, Madras-21.
10598 o V €é}raswlath1 Sl‘lxlxvasan, Ayvaxhome Basic School, Madras-20.
10597 P. VOL;éarian, Hindu Theological High School, Madras-1. '
10598 » K.risl.m ramu}u, Theagaraya College School, Madras-21.
10639 » BN ar?oprthy, St. Th'eresa‘s H.E. School, Perambur.
10640 s K.'Sumvasa Rao, Hindu High School, Madras-5.
10641 » K Srl‘s,hnamacharvy, A.G. Jain High School, Madras-1.
10643 » R‘ L' C‘ S. Narasxmhacha.rl, The New College, Madras~14.
Loeis ’ P. M. 'elestlne, St. Gak?l'lel’s High School, Madras-1.
Toves » Eb andfzalan, St. Gabriel’s High School, Madras-1.
10 » enezer Thomas, E.L.M., Fabricus High School, Madras-7.
logég Smt. Jagathambal, T. Nagar High School, Madras-17.

Sri G. Visvanathan, New College, Madras-14.
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Pol. No.

10680
10681
10682
10738
10739
10743
10744
10745
10746
10747
10748
10749
10750
10751
10752
10753
10754
10735
10756
10757
107538
10759
10760
10761
10790

10544

10350

10657

10556

10563

10564
10603

10651

10658
10721

10722
10723
10724
10725
10726
10727
10728
10729
10730
10731
10732
106733
10734
10735
10788
10789
10797

THE SOUTH INDIAN TEACHER

Name and Address.

V. Balaram Naidu, Siv Theagaraya College, Madras-21.
,» N. K. Rathnam, B.M. Hr. Ele, School, Madras-11.

M. Venkataraman, T.T.V. High School, Madvas-1.
C. Subramania Iyer, P.8. High School, Madras-4.
. Krishnamurthy, P.S, High School, Madras-4.
. Bhuvarahamurthi, P.S. High School, Madras-4.

Thambuswami, Kellett High School, Madras-5.
Raman, New College, Madras-14.
. C. Lionel, Kellett High School, Madras-14.
» P. R, Krishnan, St. Gabriel's High School, Madras-1.

G. Devairakkam, St. Paul's High School, Madras-17.

A. Lazarus, St. Paul's High School, Madras-17.
T. Mathews, 8t. Paul's High School, Madras-7.
Pushpara), St. Paul's High School, Madras-7.
A. Jesudian, St. Paul's High School, Madras-T.
Govindaraja Mudaliar, St. Paul’'s High School, Madras-7
G. Stephen, St. Paul's High School, Madras-17.
M. Guruswamy, St. Paul's High School, Madras-7,
W. Selvaraj, St. Paul's High School, Madras-7.
. P. Janakiraman, St. Paul's High School, Madras-7.
. Rajasekharan, St. Paul's High School, Madras-1.
» S. D, Chandra Paul, St. Paul's High School, Madras-17.
» A. Dharmaseeclan, St. Paul's High School, Madras-7.
» dJ. Samuel Jayaraj, Kellett High School, Madras-5.
» Natarajan, Muthialpet High School, Madras-1,

Sii

.

P
D
S
A
\Y
1 R‘
A
v
D
M
A

TANJORE DISTRICT—27 POLICIES.

Sri V. Kumaraswamy, S.S. High -School, Thirukattupalli.

, 'T. V. Gopalan, S.S. High School, Thirukattupalli.

,, L. Venkatarao, Nataraja Chettiar School, Kumbakonam.

;, N. Venkatadoss, Nataraja Chettiar School, Kumbakonam,
,, M. Apathsahayam, S.R. High School, Thiruvaiyaru.

» V. Srinivasa Raghavan, S.R. High School, Thiruvaiyaru,

» 4. N. Rangaswamy, Banadurai High School, Kumbakonam.
» A. Lakshminarasimhan, Town High School, Kumbakonam.
» S.. Ekambaram, Umamaheswara High School, Karenthaltangudi.
,» Gnanaprakasam, National High School, Mayuram.

» N. 8. Gopalakrishnapillai, National High School, Mayuram.
» o, Sivaraman, National High School, Mayuram.

» . Narayanaswamy, National High School, Mayuram.

» A. V. Ramanathan, National High School, Mayuram,

», R. Srinivasan, National High School, Mayuram.

» M. 8. Subramanian, National High School, Mayuram.

» S. A. Balraj, National High School, Mayuram.

, K. K. Natarajan, National High School, Mayuram.

,» R. Panchapakesa Iyer, National High School, Mayuram.
» N. Ramamoorthy, National High School, Mayuram.

» 3. Krishnamoorthy, National High School, Mayuram.

» K. Narayanaswamy, National High School, Mayuram.

» Grace Balraj, National High School, Mayuvam,

Smi. K. Saraswathi, National High School, Muayuram,

Sri. D. Manickam, Blake High School, Tanjore.

» S. Gopalan, Blake High School, Tanjore.

» 9. Srinivasan, Umamaheswari High School, Tanjore.

Pol. No.

10542
10543
10544
10545
10546
10547
105438
105438
10592
10595
10594
10655
10656
10784
10785
10756
10747
10799

105660
10561
10565
10608
10609
10610
10689
10690
10692

16573
10574
10604
19605
10697
10698
10699
10700

10572
10653
10736
10737
10767

10569
10570
10794
10795
10796
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Name and Address.

NORTH ARCOT DISTRICT—18 POLICIES.

S. Nagasamy, Town High School, Arni.

Venkatachalam, Town High School, Arni.

Subramanian, Town High School, Arni.

Arunachalam, Town High School, Arni.

M. Krishnamoorthy, Town High School, Arni.

C. Annamalai, Town High School, Arni.

8. Margabandu Sarma, Town High School, Arni.

5. Margabandu Sarma, Town High School, Arni.

Anniah Naidu, B.H. School, Arni.

Janaki Raman, B.H. School, Pernamallur.

A, Ayyaswami, B.H. School, Pernamallur.

Vaidyalingam, Bd. H. School, Pallikonda. ’

Balasubramanian, Bd. H. School, Pallikonda.

R. Raghunathan, Bd. H. School, Kalavai.

D. Janakiraman, Bd. H. School, Kalavai.

” . Neeclakantiah, Bd. Middle School, Odugathur,
Ganesan, Bd. Middle School, Odugathur. .

., C. Gopalan, Bd. H. School, Pallikonda.

Sri P,
S.
S.
S.
A,
T.
A,
A,
R.

» P
P.
G,
S.
E.
B.
M
R.
C

TRICHY DISTRICT—$8 POLICIES.

Sri. A. Govindarajan, S.R. Ele. School, Puthur, Trichy.
, N. Govindarajan, S.R. Ele. School, Puthur, Trichy.

L. J. C. Paul, All Saints Trg. School, Puthur, Trichy.
" D. 7 A Paul St John's Veslry High School, Trichy.
N E. Vedamanickam, Tennur Hr. Ele. School, Tennur,
:: G. Seetharaman, Dalmiah High School, Dalmiahpuram,
,, T. R. Raman, U.D.V. High School, Trichy.
., K.’S. Srinivasan, U.D.V. Ele. School, Trichy.
,» S. Subramanian, U.D.V. Ele. School, Trichy.

RAMNAD DISTRICT—8 POLICIES.

Sri R. Ramamurthy, Govt. High School, Paramakudy.

. A. Venkatachalapathy, Govt. High School, Paramakudy.
» 5. Vanniappan, Bd. Ele. School, Mannendi.

,, N. Veluchamy, Bd. Ele. School, Veeravanoor.

,» 5. M. Ramaswamy, S.M.S.V. High School, Karaikudi.

,» 5. M. Ramaswamy, S.M.S.V. High School, Karaikudi.

, S. Chidambaram, S.M.8.V. High School, Karaikudi.

, 5. Chidambaram, S5.M.8.V. High School, Karaikudi.

MADURAI DISTRICT—5 POLICIES.

Sri G. V. Subramanian, Madura College, Madura.

,» K. Venkataram, Municipal Middle School, Dindigul.

» A. Mathalaimuthu, N.S.V.V. High School, Pattiveeranpatti.
Smt. R. Esther Meenal, Bd. High School, Kalligudichatram,
Sri S. Devasirvatham, Bd. High School, Andipatti.

SALEM DISTRICT—5 POLICIES.
Sri M. Shanmugam, Bd. High School, Rasipuram.
Smt. V. Parimalavalli, Bd. High School, Rasipuram.
Sri E.-Albert, Bd. High School, Nagarasampatti.
» J. D. Thabithal, Bd. Ele. School, Nagarasampatti.
» B. S. Nagarajan, Bd. High School, Krishnagiri,
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10567
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10569
10660
10664
10665
10666
10667
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10670
10671
10672
10673
10674
10675
10676
10677
10678
10766

10566
10619
10683
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CHINGLEPUT DISTRICT—4 POLICIES.

sSri M. K. Thirunavukkarasu, Municipal High School, Kunchice-
puram.

» V. P. Arunachalam, D.R. Secy. School, Kancheepuram,.

» L. Sankaran, M.I'T. Chrompet.

» E. Jayaraman, D.R. Secondary School, Kanchecpuram.

SOUTH ARCOT DISTRICT—2 POLICIES.

ori L. Jayaraman, Bd. Basic School, Keelapalayam, Bhuvanagiri.
» K. Athimoolam, Hindu High School, Viravanallur.

ANDHRA STATE—21 POLICIES.

Sri Darru Kurmaya, Bd. Ele. School, Barli, Srikakulam Dt.
G. Visvapathi Sastry, Bd. Ele. School, Barli, Srikakulam Dt.
M. Srecramamurthy, Ele. School, Palivela, E. Godavari Dt.
Y. C. Jayaprasad, L.M. High School, Gooty.
Purushotham Samuel, L.M. High School, Gooty.
S. Md. Hussain, M.H. School,. Kurnool.
N. Balanagayya, M.H. School, Kurnool.
C. Thimma Reddy, M.H. School, Kurnool.
O. Chandra Sekara Sarma, M.H. School, Kurnool.
B. Charles, M.H. School, Kurnool.
M. Raja Sarma, M.H. School, Kurnool.
T. Rama Doss, M.H. School, Kurnool.
A. C. Subba Reddy, M.H. School, Kurnool.
G. V. Chenna Reddy, M.H. School, Kurnool. '
D. Ramachandra Reddy, M.H. School, Kurnool.
N. Narasimhaiah, M.H. School, Kurnool.
P. G. Ramamoorthy, M.H. School, Kurnool.
G. Ramaiah, M.H. School, Kurnool.
,, V. Lakshmana Rao, Govt. High School, Kurnool.
Smt. D. Sarojini Babu Rao, E.C.M. Girls’ School, Kurnool.
Sri P. Venugopala Rao, Ele. School, Hiramandalam.

BOMBAY STATE—3 POLICIES.

Sri 8. Ramun, S.LE.S. High School, Matunga, Bombay.
» T. G. Rao, S.I.LE.S. High School, Matunga, Bombay.
smt, Parvathi Natarajan, S.1.E.S. High School, Mutunga, Bombay.

EDITORIAL

Report of the Elementary Education
Reform Committee

The circumstances under which the
Elementary Education Reform Com-
mittee of which Dr. R. M. Alagappa
Chettiar was the Chairman, was ap-
pointed were well-known. Rajaji’s
scheme which was intended to imple-
ment the directive principle contained
in Article 45 of the Constitution that
the State shall endeavour to provide,
within a period of ten years from the
commencement of the Constitution, for
free and compulsory education for all
children up to the age of ‘14_, was
opposed by a large body Qf opinion, as
it mixed up a number of impracticable
things. If it had confined itself qnly
to the imparting of literacy education,
it would have had a fair trial for a
limited period. On account of the
strong opposition in the legislature and
from the public, it was given up and
the Government appointed the Ele-
mentary Education Reform Committee.

The recommendations made by this
Committee are not at all startling. On
the other hand, it has shirked its res-
ponsibility in giving its opinion on some
of the problems referred to it. It has
not given any plan regarding the im-
pblementation of the directive principle
beyond stating that there should be an
elementary school in every village of a
population of 300 and above and the
school should be either in the village
itself or within a reasonable distance.

The State Government is faced with
the problem of financing education.
The Committee has not suggested how
much the Centre should bear. Since
the resources of the State Government
are limited, it is the responsibility of
the Ceritral Governmenti to give sub-
stantial aid.

The present turn-out of trained
teachers from the training institutions
is thoroughly insufficient to meet the
demands. Only 50 per cent of the
children are in school now. If the

'remaining 50 per cent are to be brought
In, an equal number of trained teachers
as at present have to be found. With
the low salary offered and with no
better prospects, the teaching profession
does not at all attract the best lalents.
Unless the service conditions aré
bettered, there is not the slightest
chance of attracting suitable men to this
profession. In the meanwhile the Gov-
ernment should keep on teachers till the
age of 60, at least till all the children
are brought to school, even if they think
that people above 55 are unfit for work
which view is not shared by all think-
ing people.

The Elementary Education Reform
Committee has recommended the raising
of the age of retirement to 60 and the
employment of trained women teachers,
as part-time teachers if they do not
come forward as full-time teachers.

Recently on the floor of the Legisla-
tive Assembly the Minister for Educa-
tion is reported to have replied to an
interpellation that for certain difficul-
ties the retiring age in the case of
teachers cannot be raised to 60. When
it was brought to his notice that, while
the aided institutions are allowed to
re-employ teachers up to 60, that rule
causes hardship in the case of teachers
under local bodies, he seems to have
replied that teachers of local bodies
after 55 get employment in aided insti-
tutions and so no hardship is caused.
If they are good for aided institutions
and when their salaries are taken for
purposes of grant, what is the logic in
saying that they cannot be retained
after 55 under local bodies? Even
taking a short range view, in view of
the dearth of teachers and in view of
the necessity for opening a large num-
ber of elementary schools to bring in
the remaining children, the age of
retirement should be fixed at least at 60.
If the government are not willing to do
it, they may have to wait at least for
more than a quarter of a century fto
implement the directive principle of the
Constitution.
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— g, iy , local bodies and
privgie aidg nnagements, The Com-
mitted thas recommended that cvery
individual-managed institution should
have, within a date to be specified by
government, a properly constituted and
registered managing committee.- This
will apply to teacher-managers as
well,  There should be one or two
representatives on each of the managing
committees, nominated by Government.
The Committee has also recommended
that the Government should nominate
one or {wo representatives to the
existing managing committees of ele-
mentary schools. While municipalities
are allowed 1o manage elementary
schools, schools under district boards
and panchayats are recommended to be
transferred to the regional boards. The
South India Teachers’ Union - has
recommended that all the elementary
schools should be under the regional
boards, so that the schools may be
completely free from the domination
and meddlesome interference of politi-
cal parties. By leaving out the muni-
cipal elementary schoaols things ave not
going to.improve. They should also be
brought under the regional boards.

One of the specific references to the
Committee was to examine the ques-
tion of qualifications, emoluments and
status of teachers. We are sorry to
note that, while agreeing with the
majority of the witnesses that the
minimum general qualification for
admission to a training institution
should be a pass in the S.S.L.C. exami-
nation, the Committee has not made
any positive recommendation that by
what year the admission of holders of
the eighth standard public examination
certificate should cease. When the
Committee has accepted that there
should be an eight-year integrated
course, one fails to understand why it
has not recommended that the 7th and
8th classes or at least the 8th class

E SOUTH INDIAN TEACHER

alone. If the quality of teaching is 1o
improve, and if the standard of attain-
ments of our pupils should be raised,
it is possible only if we have better
qualified people at the top classes.

As regards the emoluments for
teachers, the Committec has woeflully
shirked ' its  responsibility, Beyond
stating piously that the scales of pay
should be definitely better than those
given in other fields of employment to
persons possessing only the correspond-
ing general educational qualifications,
no positive proposal has been made by
the Committee. One of the reasons why
the Rajaji's scheme failed to evoke
enthusiasm in the teachers is, that it
contemplated six hours of work per
day for teachers for six days in the
week on the same salary and conditions
of service. All schemes will flounder
if teachers are not given living wages
and treated on a par with other
employees.

The recommendation of the Commit-
tee that there should be an eighth
standard public examination is not
approved by many educationists. The
Union has all along opposed this. When
there is a cry for less examinations, it
is rather strange that such a proposal
has been made. If examination at this
stage i3 insisted upon, coaching instead
of teaching will find itself dominant
and more undue altention will be paid
to examination and examination alone,
in the eighth year.

It is understood that the Government
are considering the recommendations
of the Committee and hefore- the next
academic year they will announce their
decisions. It is hoped that the Govern=
rpent will consider carefully the sugges-
tions made by the Union. So far,
Madras State has been forward in the
field of education. If it is to retain its
position, the Government should, with-
out delay, raise the emoluments and
status of the tcacher and better the
conditions of service so that the right
type of men and women enter this

should be taught by trained gi; ilates national service,
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For the Teachers’ Library

TEACHER-TRAINING
by John Hargreaves

A book for discussion by all those concerned
with the training of teachers

3s -

THE TEACHING OF ENGLISH IN SCHOOLS

by K. M. Willey &
W. R. P. Somaratne

A Handbook for Primary and Secondary School Tpachers
in Ceylon and other South-East Asian Countries

Second edition Rs 2

THE USE AND ABUSE OF ENGLISH
By H. A. Passe
Common Errors in Ceylon English
Rs 3

COMMON ERRORS IN ENGLISH
by F. G. French
Their Cause, Preveation and Cure
6s

THE TEACHER AND HIS PUPILS
by H. J. Byrne

A book for the guidance of teachers in the sqccessful
handling of children in class, Tellingly illus-
trated with many match-stick drawings

4s 6d

A GUIDE TO PATTERNS AND USAGE IN ENGLISH
by A. S. Hornby

This book, primarily designed as a guide to the composition of
idiomatic English, should be most useful to teachers

8s 6d

BLACKBOARD WORK
By H. G. Ramshaw

This book gives instruction to draw on the blackboard—
buildings, animals, rural scenes and people, It eexplains how
the blackboard can best bz used in teaching the
main subjects in the curriculum

3s 9d
OXFORD UNIVERSITY
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THE

S. 1. T. U. PROTECTION FUND, LTD.

(Registered under the Insurance Act as a Mutual Insurance Co.)

Dear Policy-holder,
Look at the Beautiful Buildings of S. I. T. U. Protection

Fund Office.

By your unstinted loyalty during the last 28 years you
have helped in this achievement.

You are a teacher. You should certainly feel that
you can still continue to contribute to this co-operative and mutual
enterprise of helping ourselves by our own joint efforts.

Thousands of Teachers still remain to become our
Policy-holders. By their co-operation, the Fund can still

further extend its service to the members of the teaching

profession. There is STRENGTH in UNITED EFFORTS.

For particulars apply to the Secretary :

RAJA ANNAMALAIPURAM,
MADRAS-28.

Printed by Sri T. K. Venkatesan at The Jupiter Press, Ltd., 109-C, Mount Road,
Madras-18. Edited & Published by Sri S. Natarajan,
for the S. I. T. U., at 520, High Road, Triplicane, Madras-5.
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