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Change the Working Hours

By Sm 8, SUBBARAMAYYA, B.A., B.Ed,, Hindupur.

WITH the dawn of Indepsndence. the
system of education is being changed
in our country just to suit the free citizens
of free India, This is, of course, neceasary.
The Madras Government has introduced
the Reorganised System of Secondary

- Education in High Schools as early as 1948
-giving truly a national colour to the educa.

tion imported to our youngsters.

' The aim of thisshort article is to impress
upon the educational -authorities and the

~ Government the necessity for altering the
- working hours of schools and other educa-

tional institations in our State ia particular

“and in our country a sawhole. Now, mostly

educationsal institations work from 10 or
10-80 in the moraing for 8 hours and again

for two hours in the afternoon with an
" interval of an hour or an hoar and a -half"
" in the middle. This system is the creation

of the foreign ruler who belonged to a.cold
country, -This 1is. very coovenient and
pleasant for a cold counfry, whers people
cannot get up early. . But India being a hot
country, - this system i5 nof suited to the
temperament of our youngsters, .and it
makes pupils as well as masters slespy and
dull in the classes, as they mostly attend
schools after having their main mesl of the
day. The National System of Education

* that is now being introduced demands that

our schools shonld work in the fr,esh morn-

LVII-10—1

from such a change, Here I would liks to
mention the example of my own alma
mater, where I had the proud privelege to
study in the Madanapalle College under able
masters like Dr, James H. Cousins,
C. 8. Trilokekarji and a host of others,
whose national outlook and principles of
service and love gripped my heart, and
where the work is carried on in the fresh
morning hourse I am faolly convinced that
early morning hours are superior for
learning to any other working hours. It is
worthy, indeed, that the educational authori-
ties should call for a report from sach
institutions which have been struggling for
the cause of national principles in education
even in the pre-independence days.

Further. the Reorganised Scheme of
Secondaty Education in our state has right-

"1y given prominence;to activities side, as the'

principle of ‘learning by doing’ is the latest
that has been recognised not only by  the
authors of the .Basic Education scheme in

- India, but also by eminent educationists in

America, England and others, . The social
activities, citizenship activities, the new
subjects in the Reorganised Scheme and
Physical Education activities cannot be
worked to the entire satisfaction in the
present working hours. These activities
require & separate time, and therefore one
hour msy be alloted every day from 4to 5
or 5 to 6, thus making up 5‘hours instruction

'~ perday. .The present working of Physical
I need not dilate, in thls short arncle. on
the various benefits that pupils will derive

Education classes is only an apology, as it
creates no genuine interest and love in pupils
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at large, Now Physical Education getivities
are helpful only to a few who wish to
satisfy the present narrow aim of winning
some medals, trophies and certificates in
the annual district sports and matches. and
for nothing more, But free India e:'zpects
our youngsters to become good stalwarts
with good physiqne and robust health
capable of defending our motherland from
any external aggression, Physical education
classes to be of real service and valus to
our children shonld be orgenised in the
evenings and not immediately after school
hours, as is the case now. Poor pupils
now are forced for the sake of attendance
compulsion to play some games and do some
physical exercises during the most unhealthy
hours. They have been working mentally
five hours in class rooms, and hence, as they
will be hungry, there is no meaping in

asking such paopils with hungry stomachs

to do physical activities which involve
labour and exhanstion soon after the class
hours. There is the fundamental reason
why pupils do not show any interest in
physical activities, and they are naturally
anxious to run home to fill in their hungry
stomachs. If only one hour in the evening,
4 to?‘or 5to © ig alloted for games and
physical education classes, pupils attend
them fresh and with vigour, as they just
then come from their homes. Improving
the health and physique of our youngsters
18, indeed, the real aim. of our physical
education in our echools and winning

prizes, medals etc., is only & means to that
noble end., '

The social activities, the citizenship act-

ivities, hobbies etc.,, which are a boon to

the pupils, cannot be worked out in the
present working hours, as they too require
some physical labour and exertion on the
part of pupils and members. of the staff,
These aoctivities, if organised and worked
out successfully, will surely go a long way
to make oar defective education perfect,
Hence they have been rightly introduced in
the Reorganished Scheme of Education.
But unfortunately these activities are not
given their due attention both by the taught
and the teachers, as thepresent working
_hours exhanst them mentally, It is

not because the pupils and teachers hava no
interest to work them out snccessfully, but
because the present working honrs are most
unsuited to these activities.

EXAMINATION TIMINGS

Liast but not the least important change
that I would like to suggest very
humbly is one in the timings of
examinations, to which so far few
educationists have given -their atten-
tion. The Government Examinations and
the other Public Examinations are now
conducted in the hot season of the year in
the months of March and April, and this is
the most undesirable part of the year to
examine pupils. I ventare to sugge.t ‘the
complate overhauling of the school year
and the examination seasons in consonanoce
with our climate, genius and traditions,

The school year should begin. according
to my plan, from the middle of January,

and not:in July or June as is the case now. -

The Government and other University
examinations should be conducted in the
cool and pleasant month of November and
may extend to a few days in December, if
necessary. Of course, as usual, the summer
holidays and - other seasonal holidays with
slight alterations can be fixed to suit the
newly suggested school years commencing
from the middle of January to the end of

October or a few days in November. The .

same number of working days can be had.
Instead of giving Michaelmas holidays,
Dasara holidays may be insisted upon giving
prominence to our mostimportant festival.
The first terminal examination, which is
also called the quarterly examination, can
be conducted just before the closing for the
Dasara holidays. The schools may reopen
about the first ‘week of October or soon
after the Dasara.. The public examinations
and others may be conducted in November.
Soon after examinations are over, institu-
tions may be closed for about 7 or 8 weeks
in order to allow time for the autharities to
announce the resalts of the Annual Exami-
nations of schools and Pablic Examinations,
Immediately after this. the ' schools reopen
for their fresh school work in the middle of
January. ‘
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~ In conclusion I could request the Govera-
ment Education Departments, experts in
education and the public to ponder over my
humble  suggessions, which may appear
very queer at the very outset, but are sure
to be found quite reasonable and necessary

‘after calm deliberation. As one in the field

of education, as a humble teacher, 1 have
felt from the heart the urgent need to bring
about this far-reaching and important
change in our educational sphers in order
to do full justice to Education in Free India.

D

The Ev‘il of Imitation in Vocal Music

. By Sr1 V. SuNpagaM IYER, B.AB.L, Madras.

Many budding artistes in music, having
grit and genins, instead of being authors of
their own origina! individual styles, congeni.
al to their temperament and voice capa-
cities, take to imitating others’ styles of
singing and become a Sorry spectacle of
slavish reproduction, Talents are intended
to blossom according to their innate virtues
and not reflect other hues foreign to their
natores. Even in language and literature,
all the great writers have formed their own
peculiar - individualistic styles and they will
be in keeping with their own temper and
temperament. While you have formulated
& congenisl style of your own, that does not
prevent you from admiring and talking high
of another’s style, which may not be exactly
like yours. For example the late Dhanam-
mal and Karaigudi Subbarama Iyers lead-

~ ing protagonists of different styles in veena

play, had their great admiration for late
Venkataramana Doss, whose style of veena
play was quite different from theirs, - Simie
larly, Govindaswamy Pillai, whose type of

-violin play was peculiarly his own, had a

profound admiration for Thirukodikaval

_ Krishnier's violin play and vice versa; though
.their styles varied much from each other.

Similarly in literature Sir Walter Scott
was alleged to have expressed a wish that
he would rather prefer to have been the

‘anthor of one work like Jane Austen’s than

all his Waverly novels. This shows his
u.nbounded admiration of Jane Austin's
simplicity of diction and elegance of style,
But if Scott had tried to imitate her, he
wpuld never have achieved the fame which
his own wnovels got him, When leading

lights in instruments and letters vary, where
there is chance for much commonnesss, how.
much more should vocal music vary from
individual to individual since no two voices
are the same ?

A musician must take stock of his vocal
potsntialities and limitations, and if he
develops a style in accordance tharewith,
he is sure to leave an indeliblename behind
him, as originator of that peculiar style,
which is Afs own and which ke alone can
render with force and perspicuity. ILiet us
take two great music masters within our
living memory, the late Konerirajapuram
Vaidyanatha Iyer and Madura Pushpa-
vanam Iyer. They were contemporaries,
Yet what & vast difference between
their styles! Each was supreme when he
sang. Why ? Because each developed his
style or “Pani" of singing, acoording to the
natural bent of his genius and voice facili=
ties, If the voice had a ready touch of
sweetness or pleasantness, it developed one
kind of style. If it has not that ready, so to
to spesk, “surface-sweetness’, it tries ta
dive deep and discovers “depth-beauties”s
and we get the fanciful style of the Koneri=

_rajapuram type of music distinguished from

the sweeping brilliance of Pushpavanam.
So these two masters are sure indications,
how style should be developed according ta
the capacities, capabalities and the temparas=
mental bent of each artist. :
Unfortunately what we witoess ta«day, in
the younger generation, are often ludicrous
attempts at imitating others' styles of sing-
ing in their entirety, mot excluding theix

maanerisms and eccentrio peouliarities,
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The musicians as a class may be divided
a8 belonging to several schools of mausie,
each school having its outstandmg features
and characteristics, It is open to each
musician to ally himself with that sehool of
music, which makes the greatest appeal fo
his mind. But within that school, following
the bread outline and features of its type, he
has to discover and develop his own indivi-

daal style, as distinguished from other

musicians of the same school. This may
sound paradoxical, but itis a veritable truth
which on apalysis will be found to be pro-
- ductive of many points of merit, I helps
the spread and growth of originality in
music, which is a safe antidote against the
satiety or nresomeness of 1m1tat10n.

Then again, one school may amphasiSe
the music pace and its ‘pleasing liquid flow
of melodies with all the rapture of a divine
lady, while another may stress the manly
nerve and sweeping vigour of a martial god,
One may stress the measure aspect, more
than the beauty, another the beauty more
than the measure; a third may combine
both, A fourth school may in different
degrees try to assimilate the good points of
each school and shape a style of its own. So
a musician can align himself to any school,
but should never ape or imitate the pecu.
liar features of another musician. In
trying to imitate another’s style, you un-
conscxously imitate his whims and man«
nerisms, and it ends in a parody. Original-
ity is killed. What would possibly have
proved an outstanding new manner is stifled

into apipg another's music. Where is the

merit in such imitation? Wae find that both
on Sabha-platforms and more often in the

- radio broadcasts, some leading mausicians

are often sought to be imitated. Thé&
suditors, without knowing the real merits

of originality in singing, foolishly extol
their imitation, saying, “"How exactly like X,
Y or R, you sing !” This is realy no com-
pliment at all; It rather shows a dearth of
style in the singer; and for his music-exis-
tence he has to tie himself up to the tail of

another. What a sorry spectacle for a -

musician to be always compared with some
other musician; and to be bestowed praise
not because he sings so well, but because he

sings exactly like another! Ifis high. time -

we stop imitating another's method of sing-
ing, You can certainly study and analyse the

outstanding “good features in the style of .

another musician whom you like so .uuch,

and then assimilate them in such a way and -

so shaped as to suit your own temperament,
‘Voice-capacities, etc. You can to that
extent follow the good features of another’s
style, but ought never to reproduce or
imitate the entire style.

The teachers must also watch the tonal -

characteristics of each disciple and help
him to develop a style of his own, suited to
his inpate tslents and capacities, Some

-teachers fondly believe that having disciples

singing like them, will perpetnate - their
names. Far from it. Puchi Iyengar 'never
sapg like Pattanam Subramanis Iyer, and

Ariyakudy never sings like Puchi Iyengar,.
though Ariyakady is Puchi Iyengar’s

disciple and Puchi Iyengar was the disciple

of Pattapam Snbramania Iyer. There is
scope for infinite variety of style in musie,

as there ars musicians, and one need not
labour under. the delusion that to sing
greatly, one must greatly imitate another
Smger. ) .
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How to lmprove the Present System of
‘ Examinations

By Sn1 R. 8. GuPTa, B.A, LL.B, (ALLAHABAD),-DIP. Ep. (Briton)
Qovernment Intermediate College, Mussorie.

(Contmued from page 1 73)

HILE a candidate s school record should
give valnable information as to his

" capacity for further education, there are

“obvious difficulties when the school record
is used, as it must bs-used, to discriminate
between the claims of different candidates.
The school record is supplied by many
teachers ; their standards will, certainly
differ ; and their opinions will be affected by

' the particular circumstances of their schools.

So long as a school record merely sum-
marises personal judgments and opinions, it
is impossible for an examiuner to use it for
purposes of comparison. What is wanted, is

‘i not opinions, but a statement of the facts on

which the opinion is based, - The essential
function of the school-record is to throw

-light upon what a candidate is by stating

what he has already done in his. previous
career. A record of this kind will serve
two purposes.® On 'the one hand, it will call
-attention to the case of meritorious candi-
-dates who have been prevented from taking
the examination by illness or who have
failed to do themselves justice in the exam.-
ination, whether from nervonsness or from
any other cause. On the other hand, it
will give the data from which a rough
comparison of capacity between different
candidates can be formed when it is neces-
sary to do so. Such a record would also
lead to classification of candidates into over-
' average, average and below average, which
should be made. not by the Head Teacher.
‘but by the. Examining -Body  to which it

‘ should he submitted. It'is an unavoidable

featare of .an examination that it fails to
discriminate between candidates who obtain

“‘the same aggregate of marks, There are

‘obvious advantages in using for this purpose
sources of information as to capacity which

are independent of the examination, and the
school record ssems admirably suited for
this purpose-either by itself or in combin-
ation with other sources of information such

.88 Intelligence Tests etc.

In marking examination books, differenti-
ation of candidates and questions of parti-
cular ftypes are totally ignored. For
example, take a simple piece of parsing or a
straightforward guestion in arithemastic ; are
they usnally attempted by most candidates?

- Are the marks spread over the whole range

from zero to maximum? Such points are
seldom considered ; even the average mark
for a particular question is hardly ever
known. A record of the performances on
the individual questions is in fact most vala-
able; the examiners should, therefore, fill
up mark-sheets, showing the marxs from
zero to the maximum, obtained by each .
candidate who made any substantial attempt
and should indicate the absence of any
attempt. * It would then be possible to say
for example ; *This gquestion was attemapted
practioaily by all the candidates; but as the
marks given seldom differed greatly from
half the maximum, it did little to affect the
order of merit.” Or in contradistinction,
“This question was attempted by most can-
didates and the marks ranged from
zero to maximum. It was therefore of
much use in establishicg the order of
merit,” An .examiner's 1mmediate duty,
therefore, ought to be to differentiate
certain candidates on guestions which most
of them can, in fact, attempt and not to see

- whether they do or do not conform to an
_arbitrary standard, however reasonable he

may consider ite Bat for this additional
work, cansed by filling nup such mark-sheets,

“there is another and quite differeat justifi-
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cation. Mistakes of a purely clerical kind
are not unknown, even among the most
conscientious and most careful examiners,
and have been found in these and similar
investigations; for example, marks are
added wrongly or whole questions are over-
looked or marked twice, The risk of such
errors is much reduced by the use of a
detailed mark-sheet.

_Again, terminal examinations must be
dispensed with. There should be only one
examication at the end of the year.  Now-
a-days there are atleast two examinations
in the year and prectically throughout the

year, the pupils are obsessed with the idea
of examinations,

The frequency of examinations cause
great mental strain upon pupils, Psycho-
logically it tells upon the intellectual growth
of the pupils. As Sir John Adam observes:

“ The strain of examinations has a tendency -

to produce unwholesome repressions with
consequent complex formations,” Again it
produces another evil, The knowledge of
students becomes superfizial and defective,
as teaching is made subordinate to examin-
tions. Instead of being & means to an end,
becomes an end itself, Lt us regard
education,” says Sri P. C. Wren, “as a
wholly beneficial journeying through the

delightful fields of learning, and an exami. -

nation as an interesting, helpful, wayside
incident and nothing more.”

My lact suggestion is to bold the Objective
Test. If this new method were widely
used in India, not only would the marks
obtained by students in our schools and
colleges be a much more reliable index than
now of their ability, Also and still more
important, the level of their education itself
could be greatly raised. By having to pre-
pare for this type of examination, the
students would be forced (and encouraged
and in many cases surely delighted) to
study their material thoroughly, to grasp
its significance as well as to memorise. In
other words, the objective test is (i) more
accurate and reliable and (ii) encourages
students t0 understand and to think for
themselves,

~The U, P, Education Reorganisation
Committee, after commenting upon the
evils of the examination system, had suggest-

ed the substitution of Attainment Tests,

Among the common- typs of these enume-
ration tests were ‘Yes' or ‘No’ tests, comple-
tion tests, association tests, reasoning tests
-and selection tests, No doubt, fhey do not
encourage cramming; there is no mental
strain on the part of the pupils ; above all,
they are- much more objective than the

' traditional tests, Thatis why these tests

are .used in progressive couontries like
America and England., But even thess
new devices are not without their weak
poiatss They involve a great nervous strain

on the pupils by requiring them to finish

the tests in a given time. However ther:
is another and a better way of overcoming
‘the subjectivity of traditional exzamination
marking in the Objective Test, I1ts basic
principle is that the student, instead of being
made to think up his own answer to a
question, which 'he may do more or less
well, is presented with two or more ready-
made answers, by the eXaminer and is asked
to choose between them.

There can be no doubt that sach tests
are more accurate than those of the essay-
type. They are reliable in the accepted

‘sense that they measure accurately and

consistently whatever it is that they do
measure, The results will aot vary with

different examiners, different times or

different  interpretations. But certain
defects are pointed out in such tests. First,

with regard to guessing. A student might by -
sheex; guessing get the answer to any ome.
guestion right. But the chance that he .

would get a couple of hundred questions
correct in that way is negligible. By
dedncting marks for wrong answers, one
gets a total result that is unaffected by
guessing. DBesides, a student who ‘realises
that he is just as likely to lose marks by
guessing as to win them, will presumably
not guesss In my opinion, the' objective
test sets questions ia sych & way that the

students, if they cannot answer them, can.’
not try to blaff by ‘talking around’ the
question or attempting ‘ta confuse the
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examiner's mind as they probably have
already confused their own by irrelevant
material, One advantage of this test, there-
fore, is the encouragement of that precious
virtue, humility in the student—inculeating
what is the beginning of wisdom, and mak-
ing him adniit, ‘I do not know.”” Andsurely
it is worth something that students who do
not know a subject should realise and admit
that they do not know it,

Again, the objective testisa more thorough

‘examination than the essay test, There are

more questions, say, nearly 100 questions, to
answer in three hours, With such scopes,
the element of chance is eliminated consi-
derably, It is impossible that any student
should know every ‘aspect of a historical
period or that any examination paper should

“have questions on every aspect. Therefore,

the greater the number of questions, the less
likely it is that the student will do well or

poorly by the mere chance of his limited

knowledge and the paper’s favoarite ques-
tions happening or not to get into the test.
At the present time, there is a bad custom
with the students (and the teachers?)to

' 'predict what questions will be asked and

with the. students to memorise prepared

answers for them, The depravity of

this prophecy of the probable guestions is
enormous. In fact, it is primarily in order
to smush it that the objective method is here
being advocated, A history student must
be tanght to memorise facts, not chapters.
And he must think about those facts, not
quote other pecple’s thonghts., He must be
prepared to enter the examination hall with
his mind filled, not with set answers on set
passages, but with-loose facts and thoughts,
ready to pick out one here and oné there,
ready to combine them at a moment's
notice for new purposes, ready to'test new

‘statements against old facts.

There is also another bad practice these
‘days, the lecture system. This is a method
whereby ideas are transferred from the
Professor’s note-book to the students’ note-

. books without passing through the minds of

gither. ' Then there might be said to be a
method of further fransferring those ideas
on to the examination paper still without

“

their being assimilated, This kind of mech.
anical repetition can also he eliminated by
objective testing. To ask students to write
a page or two on Akbar’s revenue -system is
not a very valid way of discovering whether
they have really grasped the working of
that system., Sometimes they ¢can write on
it a fairly adequate passage, withont having
visualised to themselves what took vlace in
cne actnal village, But in an objectivae test,
their understanding of the system can be
tested by questions designed to discover
whether they coald work out the problems
that would arise for a Moghul Official at
revenue work, In a similar way,it would be
possible to prepare questions which wonld
test whether they understood the adminis-
trative structure in the present Central and
Provincial Governments, questions which
could be considerably mors penetrating
than the essay sort nsually asked. :

Their ability to compare, to svaluate and
to reason, can also be tested better objecti-
vely than by present methods. No one,
surely, however carefully he may have
studied the history books, would feel that
he could answer the following type of ques-
tion without a .conosiderable’ measure of
hard thinking, reflection, weighing of va«
rious factars and so on:

“Rank the following emperors ia order
according to the tranquillity of North India
during their reigns (writing the figure ‘I’
before that emperor during whoss reiga the
population of North India expsrienced the

.Jeast average annual disturbance of law

and order):

~e——3her Shah
———Akbar
———Jehangir
———Shah Jehan
———Aurangzeb,

To answer the above a student would
have to know quite a number of separate
facts, would have to. reason about them
intelligently and would have to understand
them properly. Students who-have done &
haphazard reading of the reigas of the
aforesaid monarchs, are not .expected to
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cope with this, But it shows the power of
the objective test, even in its simplest form,
to elicit thought and understanding. To
crammers of history facts without actually
assimilating them, the test will be too
difficult, not in the facts expected to be
known but in the reasoning power and
wisdom involved. . '

One of the great values of an objective
test is for the examiner, (Presnmably he
is the teacher also), In the University of
Bristol, where I studiéd for 2 years, there
are full-time examiners, whose job is to
attend the lectures in the various courses
and then to devise tests for them—in con-
sultation with the lecturers, of course.
Before being given to the students, all tests
are first submitted to a group of experts in
the field including the lecturers themselves.
Before preparing the examination, the
examiner must set himself the guestion
“"What preciselys is the object of this course ?
What is the student expected to get out of
it? What achievement is he supposed to
make that I am now undertaking to
measure and to find out' precisely how far
he has made it?”

Of course, there are only two cases where=
in an objective test is mot suitable; for
them the essay-type or a thels must presu-
mably be retained. One is English compo-
sition. An English exzamination without

any essay seems very much like the play of

Hamlet without the Prince of Denmark.
In other words, the essay-type of question

is necessary here, Sometimes people

suppose that objective tests are good enough
for arithimetic and primary education
generally or perhaps even for science, but
not for other subjects and the finer things
of life. But my contention is that leaving
ont the subject of English, objective tests
may be constructed in all subjects and more
specially in the subject of history. Hence,
the object of this paper is to urge the intro-
duction of objective tests to college educa-
tion in India precisely to raise the level of

that education from a dead rote to a living -

appreciation.

The other case of the nnsuitability; of an
objective test is where the student is to be

rewarded for better or newer ideas on the

subject than the Head Examiner has who
sets the paper. This is surely rare in India
upto and including the M.Aj rather ik goes
unrewarded in the present system all. over

‘the country in all sarts of examinations "and

students do - not receive recognition and
extra marks for essay-answers which include

ideas or material unknown to the Head

Examiner. Thaus in every other case, the
claim can be made that objective tests are
better tésts from almost every point of view

‘.and hence should be adopted.

But there are good objective tests and
had one, and an examination may not fulfil
all the clalms merely by being put-in the
objective form, It must be done wall,

And it should be done with' much experi-

menting, It may also be pointed out that
to devise such a test, let alone to do it well,

*is difficuit. To mark an objective test takes

much less time and effort than to mark an

essay test. DBut to prepare it in the first’

place takes much more of both, with some
real hard thinking.” To devise such tests in .

subjects like English literature, philosophy, '
. history and so on, is an exacting and  chal-

lenging task. But it is a worth while task,

‘one which can serve as an instrument for
awakening and really educating the

students.

To sum up, examinations are indispens-

able. They have come to stay in India, but -

we should try to do away with attendant

evils, W e have to improve them by adopting:

proper .and practically possible measures.

“The writer fervently hopes that the sugges=

tions given above will be given the considera-

“tion they deserve inany scheme of improv-

ing and reforming examinations. But we
should not forget that the problems of
education cannot await leisurely discussion
because every day involves human wastage
also. This is all the more so in India,
which is disastrously backward in this
fislds - ‘ .

~

MysoreEducatOl‘SMCCt

By Srr M, C. KrisENAN, Madras,

.The' -18th Educational Conference, spon-
sored by the Mysore State Education
Lieague, met st Mandya in Mysore State on

- Beptember 22nd, 23rd and 24th. His High.’
_ ness the Maharaja of Mysore deeclared the

- Conference ‘open. Sri K. Guru Datt, the
Director of Pablic Instruction, presided.

Excellent arrangements had been made
~for the boarding and lodging of the delegates.
The /'Reception Committee - provided for
all this at their own expense. A number of

. excursions to places of interest were arrang-

ed, A well arranged programme of musical

concerts and dramatic performances reliev-
-~

ed ‘and lightened the -burden of strenuous
Conference work, e
*  ADDRESS TO HIS HIGHNESS
_ The proceedings began with the presenta-
‘tion of an address to His Highness the Maha«

-raja by Sri C, Narasimhamaurti, M,"A., on
~ behalf of theReception Conimi’tt'ee, In the
- course of the address, it was stated:

- “The Reception Committes are greatly

" bebolden to ;your Highness for having

graciously responded to our request after a

“long’ and strenucus tour in' the several
.- Districts of Mysore State, in South - [ndia

and in North-Karnataka. The magnificent
_Welcome accorded to your Highness at all
the places inand outside the State has
gladdened the heart of every one of your

Highness's subjectss Your Highness's tours -

have given yet ’ﬂa.x.iother “testimony of the
esteem and regard in which Mysore State’

and its"great Ruler are held in the co ‘
| : country. .
The Mysore State Education Lieague whic));l

was founded in the year 1946 has asits obe -
lects and aims the improvement in education

- in all grades and branches, includi Desi

1 gra brar uding special
- types of educat;on,j,the'. develop%ne%t" of
espirit -de corps- among-the members of the

teaching profession, the 'promoti
hing - promotion of the:
well'being of the profession, tha edagation”

of public opinion and" i - "
nm-»p,’,\ B gd_ Ehe . enlistment of the

[

sympathy and co-operation of the -parents
and the public in educational matters. The
Leaguewhas been endeavouring to achisve
these objects by holding periodical mestings
and conferences, by the publication of a
quarterly jJournal, by organising branches
of the Lieague in all parts of the State and
by creating opportanities for closer contact
between educationists and teachers and the
general public. The;League has completed
. twenty-five years of useful service in the.
cause of. education in the State. It is most
appropriate and fitting that this Conference
which is being held in thetyear of its Silver
Jubilee is being inaugurated by your High-
ness, . ’ '

Your Highness’s gracious presence at this
Conference to-day is a token of your High-
ness’s keen and personal interest in the
development of education and solicitude for

-the welfare of teachers. -

Places which are included in what is now
Enown as Mandya District were scenes of
great events in the .religious and political
history of Mysore in the past ands-thanks to
the farsighted vision of the Royal House of
Mysore and the enterprise and statesmanship |,
of the Government of Mysore, are homes of
great economic  enterprises at present,
Malavalli and Melkote, Srirangapattana and
_Panda.va.pura have played significant parts
in the -development and consolidation of .
Mysore State. oo

- We are proud »f the developments that
have taken place in the field of agricultare,
»u;dus'try and electricity. B .

‘The holding of -the Conference in this-
District would have been impossible but for
the spontaneous and genercus co-operation

-which the Reception Co.umittee have
-received from all quarters. The Committee
wish to acknowledge with thanks the

servi_cesfdﬁ Sri K, P. Ramanathaiya who, as
Chairman of the Reception Committee till -
very recently, guided the work'connected
with the arrangements for the Conferencey
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The Conference is fortunate in having
secured Sri K, Guru Dutt, Director of
Public Instruction in Mysore, to preside over
its deliberations, He has distinguished him-
self by his learning and cultare and admin.
istrative ability.”

SPEECH OF HIS HIGHNESS

Hig Highness the Maharaja of Mysore,
in the course of his speech declaring the
Conference open, cbserved:

- v] have great pleasure in inaugurating
this, the 18th Conference of the Mysore
State Education Lieague, It is a matter for
satisfaction that during the last two decades
your League, in spite of limited resources
and other handicaps, has been doing quiet
but substantial work in the field of educa-

tion. ; :
To us it is a matter for pride that Mysore

has always been in the forefront of educa-
tionsl advance, In the distribution of the

State expenditure, education has always
received the first priority, and the fact that
during the last five years, the annual educa-
tional expenditure has increased from
104 lakhs to 280 lakhs, 859 of which is met
from Btate funds, is eloguent testimony to
to this, and the number of institutions af
the wvarious grades has imcreased most

rapidly. But there isa growing feeling in

the minds of many that mere increase in
pumbers is not such a gain as it may seeml
at first sight, and that attention has to be
given to the guality and content of the edu-
cation imparted. The greatest problem of
the time is therefore the adjustment of the
existing educational system to the needs of
our rapidly changing society. = The quality

of teachers and teaching in school and

colleges has to be improved, And this
requires that the teacher’s status and income

have to be raised if he is to be a contented-

and efficient individual. No. doubt,. some
-thing has been done in recent times torevise
the scales of pay of teachers in the Depart-
ment. But the improvement has not been
adequate and it is essential that much more
should be dome in this direction before
teachers can be expected to develop a great

sense of social responsibility for educational

and national progress. Side by side comes

the question of proper training o'f teachers.
At present the most urgent need in the eda-
cational world is of trained teachers, DBat
increase in the number of Training Institq-
tions will necessarily mean money, and this
brings us to the crucial problem of finance
which stares us in the face.

=

With the achievement of Independanoe
the need for evolving & really national
scheme of edncation has come into the fore-
ground. Even a little prior to that, the

bare outlines of such a scheme were worked -

ous six years ago by the Central  Advisory
Board of Education in their "Report on
Post-War Educational Development in
India”. It was not an attempt to’plan an
ideal systam of public instruction, but in the

words of the Report itself, it sought: r: ther

“to lay down the very minimum necessary
to place India on an approximate level with

other civilized communities,” But the cost’

of even such an outline scheme was colos-

sal, although the implementing of the’

proposals was to be spread over a period of
40 years. The phenomenal rise in the cost
of living subsequently has made all the
Board’s estimates illusory. It indeed looks

asif for some years we have to face the

disagreeable fact that lack of finance will
exclude the possibility of any real national
system of education being evolved in the
country. - - ‘ ; ;

Daring the last year we have had, the

benefit of two important reports—ons, the
Report of the Indian Universities Commis- -
" sion presided over by Dr- 8, Radhakrishoan,
and the other the Report of the late Dr. G,
‘R. Reddy, embodying the results of his

special study of the educational system

obtaining in the State. But valuable as .

these reports are, neither of them touches

on the all important gquestion of finance -
“which stands out like a promontory " on

which the educational argosy is’in imminent

danger of splitting. As you are aware, even .
our accepted commitments towards compal.
‘sory primary education have received a ..
severe setback due to the-financial position.
For the immediate fature’ it looks as if we -
‘have to rest content with & modest advanca -
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and that schemes for wholesale and radical
changes will bave to wait for betfer times.
At such a time it would be the part of
wisdom to consolidate our position rather
than plan for = spectacular expansion or
reform.’ ‘

interssted .in  Secondary Education. But
» education is one indivisible and integral
process, *and the pressecondary and post-
secondary stages form organic continuations

of your particular region, along with that

line of educational activity known as “*Adult
Education” which aims at the eradication
of illiteracy.in the country and at providing
& minimum of general education to all those
who had not had the advantage of attending
school:. - ,

- As regards, Basic Education, no doubt,

"~ we bave made a beginning in the State,

There is a Training Centre at Vidyanagar,
and basic instruction has been initiated in
about 160 primary schools. Butit is only
-an experiment so far, At the other end,
there is a suggestion for amalgamating the
Secondary and Intermediate . courses which
seems to have found favour with the Uni-
versities Cominission, of course, with qualifi-
cations, Thisis a subject which I would
commend for your carful study.

'._['he' planning of Secondary Education so

‘s to sait modern requirements and to -

provide for necessary co-ordination and
correlation all over the country, while at
" the same time leaving sufficient scope for
regional variations to suit local necessities,
is engaging the attention of the Central
Government who have decided to appoint a
Commission to go into this' guestion.
Although it may mean some delay, it is in-
. évitable that no foundamental reform should
be initiated in the State until we have the
- benefit of their advice.

Lastly, I should like to refer to the parae
-mount need for research and experimeat at

the Becondary as well: as at the University .
levels, In the course of distribution of -

-educational expenditure, while no doubt the-
_spread of Primary Education o as to bring

“Your League, I presumse, is primarily:

it within the reach of every child is the

admitted goal, nothing should be done to
starve urgent requirements at the higher
grades, Situated as our country is to-day,
it is surely befter that education up to the
highest standards should be available, at
any rate, for a carefully selected number
rather than that education of an inferior
quality should be more widely diffused.
This may look contrary to, democratic prin-
ciples, but the hard fact remains that if the
conntry is to make a rapid ddvanca it should
in the first place provide for securing ade-

. quate and well-trained leadership.

While the spread of science and of know-
ledge by Western methods should be one of
‘the main planks in our educational pro-
gramme, the need for the development of 'our
own culture on uafional lines should never
be lost sight of, If we shoald do so, the
products of our education would remain
exotic and artificial. I would therefore
urge that the study of Sanskrit and other
Indian Ianguages should recsive due atten=
tion so that development of mind and
character will be on congenial lines, in time

:Wiﬁh our own history and our racial sams-
kares, While the importance of Kaglish

8s a medinm for scientific studies and for
international co-operation and understand-
ing has to be duly recognised, still the Indian
languages shouid invariably be the common
medium of instruction at the earlier stage
and the national language should be fostered
g0 as to serve as the main basis for - engen-
dering a feeling of national unity. -Sanskrit:
also should be' given its due place in the
scheme of studies so that our cherished
intellectual and spiritual traditions may be
conserved and developed. You have the
good fortune of having in Mr, Gura Datt,

.the President of this Conference, one whe

possesses depéh of scholarship and a pro=
found understending of Indian Culture,”

" PRESIDENTIAL ADDRESS

In the course of his presidential sddeess,
Sri K. Gura Datt said: )

* Although formally as the Head of the
Departmeut of Public Instruction, I happen
to be the President of the Education
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Lieague, I am aware that that is only an
nccident and does not confer on me any
added wisdom or capacity. Although I.am
o teacher’s son and started my own carser
as s teacher in a Q@irls’ School long ago,

still my whole life has been spent 'in the-

general service and I remain -essentially a
' layman, Perhaps if Dr. C. R. Reddy who

was to have presided over this Conference

had been spared to us, !lyom would really

have had something worthy of the occasion..

But he was unexpectedly snatched from ounr

‘midst. Itis an irreparable loss not only to
the educational world but also to the coun-
try as & whole,

In what follows, I wish to place before
you whatever has been said by’ great minds
on the main issues. I felt it wonld be better
to do so rather than inflict my own casual
thoughts on you
national samskaras are strongly operating

“in me: for has not the charge been levelled

against the greatest. intellectuals of this

country that instead of writing original
works, they were content to be commenta-

In this matter the.

- country’s past. In the words of the Univers
“gities Commission Report: -* Eduication,
according to the Indian tradition, is. not -,
merely a means to- earning a living; noris ...
it onlya nursery of thOUght or a school. for -

.attxtude towards what is' best in our tzadl- )
tion will determine our destiny for good: or

bad, and it is, above all, essential .
cultivate the right attitude towards tha

citizenship, It is initiation into the life of
the spirit......a second birth, - dvitiyam jan-

ma.’ ‘Mahatma Gandhi oomplamed that.

“Modern education tends to turn our eyes
away \from the spirit.” So much 'so, he
thought that the real trouble lay with the
eduecated minority and not with the masses,

In his own words, * Only the, frmge of the -
- ocean has been polluted and it is those who -
are within the fringe who alone need cleans- N

-ing,- We who come under this category can

.do not apply to the millions, In order to -
restore India to its pristine condition; we
have to return to it, All else will follow.” . -
‘This, then, is the foremost thing which -

tors on what the master minds had record~ .

ed ? There is much to be said for the ‘path
chosen by them, for = ftrue originality
can onlygrow in the fertile-soil of the past;
and the daoe recogmtlon ‘of mdabtedness
helps to keep one in the right context and
to preserve that continuity of cultural tradi-

tion which has been so much prized in our

country as Sistdedra, That is really the
theme of my Address.

. INDIAN EDUOATIONAL TRADITIONS

No one will deny thht our country has
had an unparalleled cultural and educa-
tional tradition. Yet there was a sudden
break in the continuity ‘of this . tradition
when an alien system of education was im-

3.

even cleanse oorselves because my remarks

educationists have to bear in mind.

Il

We may now proceed tc examine what'
are the requisities of a good educatxcn In-
‘India we have not in the past iried to -

answer such questions in the abstract, We’
have never lost sight of the multiplicity

‘and variety of human interests and apti-

tudes. So we have not stopped at the idea

“of the good, but always prcceeded to ask:

.good for what, and good for whom ?. . The

theory of education , has always been on a

realistic plane and animated by the doctrine
In India a ..
" purely intellectual educatlon was no dombt
available only to. a small minority ; but

of vocation or Svadharma.

perhaps even in the most democratic form

-of society it cannot-but be' otherwise. But:

posed on the country over a century ago. .

Throughout our milenniums-old history our
culture has proved its "capacity ‘to evolve
without surrendering its master plan, fo
' adapt new material which enters into if,
which, though not _strictly conformable to
its central pattern, is yet not in conflict with
-18."" It is to be hoped that this vital charac.
ter will be’ pzeservad in the futtue also. Cur

each level of society had its own congenial *

organization and each group its appropriate
calling.’ Of course, the old order cannot and
need not be literally revived. But the prin.

ciple is there, the first among” educational -

* principles; viz., the ‘due recognition of the

_conditions of fitness which have to- be taken '
into account before determining the type of " -

educat}on smted to the mdxvxdual. The™
o Vo

-
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tmost ﬂexnblhty was prowded for in the
relationship of Guru and Sishya at all levels,
© from the highest . down tothe most hum-
‘drum. It was realised that the optimum

results' could only be secured- through that

. _healthy relationship of the teacher and the
"+ taught which is the _sole nexus -and guar-
antee of a healthy education.

A pgood
teacher acquired an unrivalled reputation
and pupils came to him f{rom -the most
distant parts of the country.. There were
great institutions and eatablishments, but
the stress was always on the men and not

* on"abstractions.

Learning was not the monopoly of the
Buddhist monks or Brahmans, A-man who

. delighted in wisdom could study diligently

at home and be g monk or a layman as he

-pleased. Hiunen Tsang has given high praise

to the Wandermg Bhikkns or Sadhus, men

. Adeepl’y versed in the anthue wisdom and
". possessing culture accumaulated by constant

travel, who though sometimes belonging to

jwealthy families, were confent to live a life
" -of poverty apart trom the world, unmoved

. . by honohlr or reproach. Those who were
" . -famed for their wisdom were treated with
the highest respect; but not ‘even the

- honours which kings could bestow tempted

thém to forsake the path. of knowledge.

Their inflaence was felt far beyond the

borders of India for they  recogdised mno-
political barners nor any distinctions of
| Iace, - .

LESSONS ;FROM THE‘ PAST
" Luestdt be thought that I have dwelt at

" too great lengthon the past, I hasten to

explain-that I have done it for two reasons.
The past lives in us and has always a

. message for us. * First, notwithstanding the
- vast range.and variety of Indian literature
* and particularly SaoskritTiterature, history

is its weak point and our educational system

must do something' to strengthen- this,

Indian-history of the right sort will have to
be written afresh in all its multifarious as-
pects and made an integral part of the .

-general . education of the - youth of thig
.country so that'the historical vision may
- coma back to us, and our future may not

be an abrupt break with the past -but its
natural ripening and fulfilment.

The past has also another lesson for us

- apnd that is that education is' not entirely 'a

matter of economics. Love of learning and’
the - appreciation of the public were for
centuries adequate incentives to, the good
teacher, The imparting of education was
pot a mere buying and selling in the market
place. It has been & commcmplace of
Indian wisdom that learning, unlike econo-
mic wealth, increases by distribation. In
envisaging the future of education w2 are
prone to think mainly of the finance side of
it, and to imsagine that if only we could
have sufficient” money, the right kind of
education could be provided to one and all.
Nothing could be farther from the truth.
To cut a long matter short; it may be said
that if the teacher has vision and has inte-
grated it into his life by training and self-
-control, then only will he be in a position
to evoke the respect of his pupils and com-
municate to them something which is not
mere informeation but a synthetic way of .
life. One of the greatest obstacles in the
way Of edacation is the apathy of teachers
snd students: It was the teachers who pat
India on the map of the world in the_past
and it is to teachers alone that we have to
look to for democ:atm leadership in the
future.

PLACE OF SCIENCE

It will be objected that the picture I have -
depicted might have been valid in. the con-
ditions of the old world but has no relevance
to the hard realities of the scientific civiliza--
tion in the midst of which we are living.
But I do most sincerely feel that general
sducation, especially for the paople at large,
should not be predominantly scientific.
Science is a very good servant, but o bad
masters: The scientific elemaat should
certainly be there bat in due subordination.
It it should get undae emphasis, it will lead

‘to world tragedy. As the le.rned author of
a recent books '‘Education and. World
Tragedy”, Howard Mumford Jones, has
said, one of the basic factsin history is that
‘madern warfare is increasingly a-function.
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of education and educafion is increasingly
dominated by war. We do not like to

think that thisis so. We try desperatsly .

to deceive oursalves,

" Ishould like to shelter myself bshind
the authority of Sir Richard Livingstone,
the great English educationist, regarding
the value of a balanced general education,
He gives the highest praise to the Danish
People’s High Schools which he calls the
only great successful experiment in educat-
ing the masses of a mnation, In these
Peopie’s High Schools althongh nearly all
the students are and will continue to be the
workers on the land, yet there is nothing
vocational in- the curriculum. Its main
subjects are literature and history, to which
are added composition in Danish, mathe.
matics, elementary science, gymanastics and
(for women) sewing, Its pupils learn some-
thing more than history and literature and
some elementary mathematics and - biology.
They learn a way and a view of life.
Spiritual inspiration has been the heart of
the schools since their origin.

VALUE OF EPICS

/
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scious and to resolve thoss internal confliots’

which are so marked a feature of the
modern mind and thus to regain mental

-balance and sanity. I must refer those who

are interested to'an epoch-making book on
the subject which has been published

recently : "'An Introduction to s Science -

of Mytholouy by the celebrated psycholo=
gists Drs. C, C. Jung and C, Kerenyi.

TRAINING THE UNCONSCIOUS

This brings us to the very heart of the .

educational problem, Modern educationanl
method seems to-be almost exclusively pre-
occupied - with the conscious and rational

part of the mind. Yet psychological investi--

gations have placed it beyond doubt that
there is & submerged part of the human

- psyche which is dynamic buot yet not rational

The Danish experiment has & ‘particular

message for us in India. If ever it should
be applied in India I would earnestly appeal
_that due use should be made of the great
epics whose enormous educational and
cultural valae has been recognised through=
out the ages and has recently been stressed
in .the Universities Commission Report
which devotes a whole paragraph to the
topic, I am not asking for a critical stody:
that is for Indologists and scholars and has,
no doubt, got its own  utility, But 1 am
thinking rather of the significance for

‘human life of a live mythology., Modern

psychological investigations have thrown new
light on this subject. 1t is no longer being
dismissed lightly as primitive man’s crude
explanation of natural phenomena. It is

being slowly realized as something funda.

mental which takes man back to those
primordial images which are functioming
all the time in the racial subconscious, and
the right approach to which helps cne to

-

come to terms with the collective suboon=-

in its operations. In the words of Drs,
Jung and Kerenyi: “It is the nature o§ te

conscious mind to concentrate on relatively

few contents and to raise them .to the

highest pitch of clarity. A necessary result. -

and condition-of this is to exclude other

potential contents of consciousness. The -

exclusion is bound to bring about a certain

one-sidedness as regards the conscious con- .

tents, Progress and development are ideals

not lightly to be denied, but they lose all .

meaning if man only arrives at his new
state as a fragment’ of himself, having left

his essential hinterland behind. him in the -

shadow of the _unéons’cious. in a state of
primitivity or indeed, barbarism. The con.

scions mind, spiit off from its origins,

incapable of realizing the meaning of the

new state, then relapses all too easilyinto a -

situation far worse than the one from which
the innovation was intended to free it.”

The sutprising Qﬂinity between Jung's

conclusions and 1ndian thought is of special’
interest to us, In his own words, “Great
and enduring civilizations like those of the

Hindus aod the Chinese were built upon

this -foundation .and developed- from it a
discipline of self-knowledge which they
brought to a high piteh of teﬁnement. both
in pmlosophy and practice,”
Western psychology 1s_only just beginning
to advance “%0 fill the void which hitherto

He addsthat
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has marked the psychlc insufficiency of

Western culfure as compared with that of

. the Hast. We Occidentals had learnt to

-tame and subject the psyche, but we knew
nothing about its methodical development
and, its functions,” - It looks as if after the
lapse of centuries the West is slowly coming

to recognize the Self as the source of all

knowledge and power, s realization which

is sare to shift the emphasis in education:

from the outside to the tnside, -

' HINDU PSYCHOLOGY

‘In Hindu psychology the collective
unconscious was called the Awyakfa, the
individual uncecnscious more or less corres-

. ponding to Adrsta. Adrsta was not considered

asarbitrary or chaotic in its workings, but as
comprising the individual's Vasanas or
Samskaras: the subtle relics and memories,

“the psychic counterparts of all activity and
- feeling—of motion and emotion. The

operation of causation in this field was

explained by the doctrine of Karma, the .

ultimate and logical expansion of what in
its limited application is today called the law
of psycho-genesis, Fpr us the main point
of interest is that in the development of
personality we have to take into account a
whole which transcends the conscious ego
which has hitherto been in the focus of
educauonal practice,

Just as by effort and taking thought, man
has been abls to control external nature, it
is possible similarly, not merely ‘to acqmre
mastety over the contents of one’s own
internal world but to dsvelop added faculty
and vision, This process of thoughtful
effort has been designated Sadhana and the
results in their maultifarious manifestation

 were called Siddhi. But far superior to any
- limited Siddhi was the acquisition of vision,
.~ otherwise known ‘as Pratibiia—the Indian
 equivalent of genius—from which "all else
" 'would follow, It was a stupendous claim,

but one which appears to have been sub-
stantiated in fact, that here genius was nof
left to cliance-—hke the wind which bloweth
where - it listeth,—but could actually be
developed  -under control.”. As  regards

- method, there was endless scope for option

and for mdxvuiuB.I aptitude. By whataver
pams it might have bsen called, Yoga or
Upasana, it has been summed up in the
one word Sadhana or Abhyasa—-practxce
But if practice was to be fraitfal. it had to.
be coupled with abstention from direct
straining at resulis, which has been termed
Vairagye and which forms a twin with.
Abhyasa, It would indeed be a mistake to

‘imagine Vairagya as a listless apathy or -

indifference, It was a realisation that the
result followed in an unexpected . way, that
valoes cannot be coerced but have to be
wooed gently and in .an indirect fashion.
Yet all this Sadhana required no particalar
equipment or expenditure of money. All
that was necessary was orderliness of life,
yame and niyame and tbe attainment of
that composure which is the prehmmary
for the control of the restless mind, and is
the condition precedent—sine qua non—to
all higher development. It is being more
and more realised to what an extent the
course of civilizations has depended upon
the chance advent of genius, What a
tremendous gain it would be if genias conld
be controlled and guided and developed, and
mankind were not at the mercy of the
errant - genius ¢ KEducation for leadership
is now recognized as an essential part of the
educational problem, More than in any
other type of polity, it is essemtial in a
democracy. I am not referring so much
to Plato’s philosopher-king as to the sage—
the Rishi whose silent effectiveness is such
that he is content to leave the kingship to
others. In recent times s vast literature has
grown up about the training of the gifted
individual, from the modern angle, The
Universities Commission has also referred,
although. incidentally, to its crucial import-
ance. I have particularly -stressed . this
because its - significance for the generai
welfare is ous of all proportion to numbers,
Ope man with vision like Mahatma Gandhi
can save a nation, But where vision is lost
truly the people perish,

SANSKRIT

‘Befora closing, I must not fail to spsak
about the Sanskrit language. At least to
start with, it has to be conceded that among
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the canons of walid knowledge tha
Pramanas, observation and reasoning or
inference, Pratyaksa apd Anumane are not
by themselves snfficient or final. They
have o be sopplemented by . the
Agama or Apla Vakya: credible testi-
mony. A little reflection will show to what

an extent even science is dependent on this.

canon; for reslly no scientist starts his
enquiries wholly ab initio, but builds on the
- work of his predecessors, This is all the
more necessary in the intangible field of the
psyche, For this purpose our past provided
us with an incomparable instrument—the
Sanskrit language~—the treasure-house par
excellence of the Agama. It 1is for this
reason alone that a knowledge of ‘Sanskrit is
to be valued by us above -all others, Ob-
vions wizdom, philosophy and literary
beauty =are mnot the monopoly of
Sanskyit, but are shared by other
great languages.also. But as a repository
of the psychic sciemce of antiguity - it
is uniqus, sui generis. For -this reason I ~
would earnestly plead for its being made an
indispensable part of the equipmient of a
teacher, Whatever his special subject or
interest, this will illumine his path, Iam’
far from advocating Sanskrit as part of the
geperal curriculum. This is neither possible
nor indeed necessary or desirable, For the
. average Indian, the Sanskrit words which
- form the warp and woof of his mother.

tongue are amply sufficient to enable him

to appreciate the background of the national

culture, But, for the specialist, particularly

the educator, its importance could hardly be
exaggerated,” It is a tool delicately fashion-
ed through the millenniums for its purposes,
mainly the identification and handling of
those subtle ingredients of human experi-
ence, the harmonious synthesis of which

counstitutes the summum bonum of life— -
Purusirtha, "All the racial roots are imbed=

ded init. Hence its name Smns/crita

NATIONAL SAMSEARAS |

To'snm up, I feel that™ education in this
country should draw its sustenance from

our racial roots—our Samskdras. By that :

1 do not intend, for one moment, to. mini-
mise the importance of ~science . or of
Westem thought. By all means Let us accept

them and make the fullest nse of both, But

today the world needs not more science but -
more control over'man's inner nature, The | .
greater man’s external resources, the greater

the need for internal control ~-In the
absence of ¢uch control, mankind wﬂl des-

troy itself. It is indeed a matter of life and =

death. It is in the sphereof self-discipline and

organization that the geoius: of India has-:

shone in the past; and it is along these lines
that India is best fitted - to make
her own unique contribution towards the

welfare of humanity. It is the primary task’ '

of our educators to see 'that we- do not fail

or falter in our mission, Liet onr edacation’

. bring Purusharthe to the individual and true

greatness and glory to our sacred land!™ .

Messagea from Messrs. K. ’1‘ Bhashyaw, g

and T. Mariappa, Ministers of the Mysore
Government, ‘Mr., K. 'P. Ramanathaiah,
Cepsus Commissioner, Mr, M, P. L., bastry

"and others "wishing the Conference suceess -

‘were read.

Mr, Bamaswamy, Sectatary, ! “of the‘
Receptxon Committes, presented a report on
the work of the Lieague Conference, Mr, A’

.0, Devegowda, Treasurer of the Lieague, -
presented the balance shest; building - fund

and the next year’s budget which were
unanimously adopted. '

A symposium on reorgamsahon of mlddle

and high schools in the Siate was inaugu-
rated by Mr. K, Sampathgiri Rao, Principal
of the National College, in which various.

eminent. educauomsts participated.

The Confetence placed on record the loss ,

sustained by the Lieague. and the nation on
account of the death of Dr. C.R. Reddy,

President-elect of this Canference and a .
dominant personality in moulding edacation < -
in South Indxa The Conference noted with .-
great apprecmnon ‘that the teachers’ profess
. sion had been given 3 political status and -
“an honoured placein the Legislative Assem- -

bhes of the country. -

The Conference expressed its gra‘txtude ta
His Highness the Maharaja for his great

- interest in the cause of teachers. and educa-

“tion'and for having maugurated 1t The
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eﬁ‘orts of the Bulldmg Committes'in collect-
ing nearly Rs, 12,000 from the teachers

* were apprecidted,

The resolution, passed at the symposium
on the reorganisation of high and -middle
schools, said: **In view of the fact that the

"prasent secondary “education . system is in

urgent need of revision so as to serve the.
real needs of our country, this Conference

. recommends to the Department of Educa-

tion the seting up of a committee of experts
for the purposes of reorganising it, bearing
in mind the vocational bias of students.
‘nature of examinations, speclallsatlon at the

, secondary level, adequate provision for

training of teachers and research, the place
of languages in the scheme and the pohcy
governing text books”. = .

Resolutions were also passed réquestino
the Government to give greater support to
the education of adults 3 suggestmg that the
‘training given to the primary school tea-

chers be so orientated as to fit them into

the village; community; urging that senior
teachers in middle schools be appointed
Headmasters after considering their experi-
ence; suggesting the establishment of a
“teachers’ Provident Fund by the Mysore
State Education Liesgue on the model of
the Séuth Indian - Teachers’ Protection
Fund; and recommending that the children
of teachers should be given free education.

The following scales of péy were suggest
ed in another resolution :—
" (a) District Education Officers :
- 450—30—460.

* (b) High School Headmasters :
300—25-—450

-

(c) Graduate Taachers and IDSpectors of ,

Schools——Semor Gadre 150—10—250.
Junior Cadre 75—5——90—6-—-150.
S (d)- Pandlts and Techmcal personnel in-
cluding Commerce & Drawmg Maste:s :
~ Senior 150—10—200,
Junior 60-—-5—90——6——-150
. LVII—10-—3

(e) Under-graduates in Middle Schools :
Senior 80—5—120,
" Juniér 40—4—80. .

(f) Teachers in Primary Schools
Senior 55—4—T8,
~ Junior 30—13—45~~2—55,

16 was resolved that teachers working in
schools be permitted to appesr in private to
pll the examinations condacted by the
Department and the University. ‘

The contingent grant in Schools was
recommended to be raised at rates given
below in view of the fact that the activity
programme had to be implemented. JIa
Primary Schools Rs, 2/- for a school with a
strength of less than 100 plus Re. 1/~ for
every 50 additional pupils. In Middle Schools
Rs. 8/- for a school with a strength of less
than 100 p/us Re. 1/8/. for every 50 addi-
tional pupils, ‘

ETTTI0 o A= 0C0 e D0 A0 e

TH DROGRESS OF EDU(ATION

{Founded ;n July 1924)

A journal devoted to the dls_cussion of
problems relating to the Theory, Practice
and Administration of Education.

A'trusiful friend and adviser of
educational institutions, guardians of
pupils and * persons interested in
educational development. :

{Annual Subsﬁription: Rs, 6-9-0,)
. BEdited by
* T N. V. KINKAR, M, A, & others

" Published By:

A. V. G. PUBLICATIONS.,

624, SADASHIV, POONA 2.

Y e LN Lommmeeeen [ 1L e T { | [ | o L1 —mamae 1]

s - -



Editorial

HIS Highness the Rajapramukh of Mysore,
and Mr. Guru Dutt, the Director of
Public  Instruction in the

The Mandya state, delivered striking ad-
Confersncs : dresses to the educationists
: assembled at Mandya for an
annual meet in September last. His Highness
courageously drew attention to some of the

major difficulties conferonting educational.

administration today—the deterioration of
quality and the lack of finance. And he
made practical suggestions to deal with
them. Quality had to be preserved and
finance managed by restricting the scope of
expansion and concentrating for the present
on education for leadership.

Sri Guru Dutt urged the reorientation of
education on truly national lines, He stres-
sed the value of the Kamoyana and the
Mahabharata as educational aids for unifying

and vivifying national culture. It was

refreshing to find modern psychological
study of mythology supporting the claim of
ancient epics to be studied—not merely as
history or literature, but also as a means for
resolving psychological conflicts and resto-
ring psychic harmony in individuals. Empha-
sising the need for the study of Sanskrit,
‘he made the by no means impractical
suggestion that all teachers should learn it.
Altogether, it was an unusual address,
pleading strongly for the rebuilding of our
educational system in accordance with
national bents and national genius,

The 19th century centroversy between the
retative merits of arts and sciences has
B . recently been revived in

B.A. ¥vs B.So. Madras in the form of a dis-

cussion about the compara-
tive merits of Bachelors of Arts and

Bachelors of Science as candidates for -
administrative and clerical posts in Govern~

ment service. Following a suggestion made
at the Vice- Chancellorial level, the Hindu

wrote a leading article, and this was-
followed by weeks of correspondence in its.

columns.

In some universities, the graduate who
takes a science subject for his optional
study is called a bachelor of science, while

one who takes an arts subject is styled a
bachelor of arts. But in Madras and some
other mneighbouring universities, the B.Sec.
degree stauds in a class by itself. We
have the B. A. degree both in science
and non—science subjects. The B. Sc.
degree is a specially advanced course in

science subjects, and it specialises in the -

subjects at the expense of the language

part of the course.
i

At the time the B.Se. coursewas instituted
it was believed in some circles to be an

attempt to get round the then recent re- -

organization of the degree course which
restored to it the study of Indian languages,
which had for many years been no part of
the course. The B.Sc. student was_freed
from the .obligation to study any Indian
language ; -probably in order to make this
exemption palatable to advocates of the
study of Indian languages, he was also
burdened with less English. In the resilt,
the B. Se. course -has become a. highly
specialised, almost a technical course.

It is also worth while noting that, in
spite of the time saved by dropping the study
of Indian languages and by limiting the
study of English, the B.Se. course still does
not find enough time to confer tethnical
mastery . in the subjects. Cases are not
wanting of students who feel diffident about
offering their B.Sc. subjects in' competitive
examinations and prefer to take the risk of

offering new subjects altogether. In the
result, it would seem that the B.Se. course is -

neither sufficiently advanced for a technical
course, nor sufficiently broadbased to be an

-adequate instrument of general education.

There is no -denying ‘the fact that thé
course has proved very attractive. - The best
boys take to it in preference to the study of

non-science subjects which has quite”

undeservedly become unpopular. There is a

feeling that by the study of science in the
‘B.Sc. course the young men are advancing

the cause of scientific progress in India. As

‘a matter of fact, there are not openings
‘available in India for scientific talent oreven

for scientific knowledge. ~ Practically all the
B.Sc. graduates stray into occupations which
have little to do with science. o
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Tt s evidently this state of affairs which

" has led to the suggestion that the B. A. is to

be preferred to the B. Sc. for Government
employment. The B.A. has had more train-
ing in the use of languages. He has
studied poetry and drama not merely.in
English but also in his mother-tongue or in
a classical language. He is thus better
equipped with a general education, useful
in many walks of life. The B.Sc. on the
other hand is well qualified only for work in
which special knowledge of his particular

subjects is essential. No doubt he has had.

the benefit of the scientific discipline. But
the effects of this discipline would be more
useful to the community, if the students get
along with it a fair amount of literary
culture. T

Should the Government decide to make
any change in the rules of recruitment,

preferring one type. of graduate to another,
they should {ake ecare to see that the

-prospects of those who have taken the

courses before the change, arenot imperilled.
They may also suggest to the Universities

. whether the time has not come for an

enquiry into the scope and adequacy of the
B.Se. course.

IT is universally assumed that the teach-
ers as a class are lacking in practical wisdom.
IFlour pouptrly', the goddesg
of learning is alwayssuppose
Teac{x_ersi f‘i';,d to be at war with the goddess
practical i@ ¢  wealth and practical
success. Kalidasa ends one .
of his plays with an invocation that the two
goddesses should reach harmony and concord.
Europe has made us familiar with jokes
about the absent-minded professor. In fact,
absent mindedness instantly recalls to us -
the abstract gaze and uncouth dress of some
pedagogue, absorbed in his abstractions and
unconcerned with-the realities of life.

All this, however, may soon become ante-
diluvian if an interesting experiment, begun
at Yellow Springs, Ohio, U. 8. A., succeeds
and gets widely followed. We are told that
the Antioch College in the village under its
president, Dr Douglas Macgregor, is consi-

_dering the question of arranging for its’

teachers periodical transfers to other jobs,

- 80 that they may come back with the light

of practical wisdom. Teachers are to leave
their “classrooms at regular intervals for
employment in a field related to the subject
they teach. They may go out into business,
industries and government agencies,

The results of the experiment will be
watched with interest in many places. -

Vivekananda and His Teachings*

By DR, 8, R, RANGANATHAY, M.4,, L.T., D. LITT., University of Delhi.

A thousand years sgo, a great soul was

born in India. His name was Yamuna-
charya. Rama Misra was the name of his
master, Rama Misra helped his disciple to
realise the potency of service in. attaining

_self-fulfilment, Yamunacharya lived that
‘lesson and, in the ripeness of his experience,
- he sang in his devotional lyric Stotra-ratna:
~**I' should like o be born, even if it be asa
_Wwormw, in the homes of -those who wholly

depend on serving for their happiness.”

. This.emphasis on Service as a means of self-

realisation is being continued down the

“long line of his disciples,

Less than a hundred years ago, another
great soul was born in our country, He

was Narendranath Datt,” He becams

a brilliant graduate of the Upiver-
sity. He threw himself wholesheartedly
into the service of his kith and kin, of his
family and ‘of his community. But it
happened that he gravitated . towards that
great centre of spiritual force, Sri Rama

‘Krishns Paramahamsa who bscame his

master, He widened the sphere of servics
of Narendranath and sublimated his im-
pulses for service and re-christened him
Vivekanandas, ‘When he attained maturity

-in his new way of life, hs bnrst oat into the

world with the determination, ‘I shall
work incessantly until I die, and even after
death, I shall work for the good of the

*Based on 'a speech delivered at.the Ramakrishna Mutt, New Delhi, on Sunday, 18th February 13951 on '

the 89th: Bix;hday Celebration of Swami Vivekananda,
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world.” :Swami Vivekananda had lived
this vow truly and fully and he does so
even to this day.

How Godly he was! How universal his
service ! | How prophetio his utterances!!!

We have the testimony of Sri Rama-
" krishna himself for the Godliness of Vives
"kananda, A reported dialogue between the
" master and the disciple recalls to mind the
dialogue between Brahma and Rama,
described by Valmiki. Rama had subdued
the ten passions—had conquered Ravana—
but had succumbed to the fear of the gossip
of the world, He therefore abandoned
Sita and made her go through an ordeal. It
- Was at this juncture that Brahma appeared

and protested to Rama: ““‘How is it you.

behave like a common man ?"' "I do think I
am a common man” replied Rama, “I an
_the son of Dasaratha. I am Rama. Who
else am I? Tell me, my Lord,” Brahma
replied: “Thou art Narayans, the
Supreme,” Sri Ramakrishna used to say

that Vivekananda was Narayana. Narayana-

had muffled Himself in him in order to -be
easily accessible to the common man,

How universal his service! It was
" universal in that he sought fo serve people
- at all levels—at the vital level, the mental
level as well as the spiritual leval He gave
help to those who were sick and “destitate,
Even after his disembodiment, even- today,
he continues to-do that sérvice, exactly as
he said be would do, through his spiritual
successors in the Ramakrishna Mission.
He provided service also to those who were
ignorant. Even after his disembodiment,
he is promoting the establishment of schools
and colleges through his spiritual. successors
of the Ramakrishna Mission. In countries
where destitntion and ignorance are
rampant—in Burma, Ceylon, India, Malaya,
East Africa and even in far off Frji—service
at the vitai and mental level is being widely
rendered, He travelled from Golombo to
* Almora and from OCalcutta to Chicago to
render spiritual service to humanity.

Even after his disembodiment, this spiri-
‘tual service is being continued by the

branches .of the Kamakrishna Mission -

establiseed in various countries. Here in

Delbi itself, he is working incessantly.

X4

.Wherever a spiritual vacnum develops, he
tries to fill it up. New Dalhi, for example, "~

is a bureaucratic town. It is difficult for
spiritual pressure to develop in such &
place. It may be easy for the Ministers
‘who stay in office only for a few years to

-escape its obnoxious effects, - Bat the per-
manent officials of the Secretariat need

belp. That help is now given in sucha

splendid apd effective manner in this very- .

place through f$hat. wonderful medinm,
Swami Ranganathananda who is in Viveka-

. nanda's, ‘spmtual line. - The benefit of

Vivekananda’s service both before and aiter
his disembodiment has spread 'to theso-
called developed countries of Kurope and
America, where vital and mental well-being
ara looked after by the State itsélf, A great
danger, however, is the development of the

spirisaal vacuum. How effectively this i3 -
‘counter-acted can be illustrated by one ot
two experiences of mine.

In July last, I happened. to ba Walkmg

down the Amsterdam Avenue .in Chicago,-
A well dressed middle-aged Amencan,

walked towards me. I was then dressed’ in
dhoti, coat. and turban. He told me:
“You appear §o be “an Indian.’ Did you

know Swami Vivekananda ?” 1 replied that

a young friend of mine was living with me
in the International House at Chicago and
that Swami Vivekananda - spent several
days in his home before he started out for
the Parliament of Religions held in Chicago
in 1893, The gentleman was so happy to

have some kind of personal link with Swami -
Vivekananda, He told me: “Iam a well-to~ _

do man., I am in business. In-spite of my
wealth, I could not -be happy. foe did
not appear worth living.. Bus after I cama
under the influence of the local Vedantic
Bociety, I have decided to keep on to life.

Bwam: Vivekananda it is who has shown

me & new level of life, which is far richer
than «hat I had knowa before,” I alsoc met

- others who had been personally helped by
< Swami Vivekananda intoa new way of life.

The gleam in their eyes convinced me that

the spirit 1n-them had begun to radiate.
How prophetic his words! He said years

ago: '* When yon-have men who are ready

to sacrlﬁce their everythmg for theu:

;o

’

tountry, sincere to their baokbone—when
such men arises India will become great ”
Such men did arise in Indis, Mahatmn

.(Gandhi did arise. He and his followers did

sacrifice their everything for the country.
They were sincere to their backbone. India
has become great. Ii.et me illustrate how

“great it has become, Two years ago I was

in a small Norwegian village. There was
an old toothless lady who looked parti-
cularly happyto meet me when I was there.
My guide asked her: ** What makes you
so happy?” She did not know much of
Epglish, but she pointed to me saying,
* Gandhi-Counfry !’ 8o it .was when I
was in Denmark. I happended to
visit a girls’ school. When I asked the
girls if they could guess the country I came
from, their, Spontaneous reply was ‘Gandhl-
Couniry!’

We have the behef that the words ofa
Rishi will never go false at all. Therefore
if they admonish us, we must be very

careful to live. according to their wish,

Here is Vivekanands's admonition: * Mark

. you, If you give up spirituality, leaving
it aside to go after materialising civilis

sation, the result will be that in three
generations you will be an extinguished

race”. God forbid! Liet us take to heart

this warning of Swami Vivekananda. Lest
us not hanker after material benefits, Let

us not become money-grubs. Liet us not
" become power=mad. Let us not indulge in
- mere talk without action.

Swami Vivekananda did not stop with
admonitions, He taught us how we_could
pull ourselves up. He said: " Take up an

" idea, Make that an idea of your life.
_ Think of it, Dream of it. Liveofit. Work
'on, asif on each of you is dependent the

whole work. Fifty centuries are looking
on you. The fature of India depends on
you.- Work on,” Not only did he give us

" these precepts; but he set up an example
by personally acting up to these precepts. -
--He did so not only during his life-time 3 but

he is also doing it even after he died—
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exactly as he said he would do. For the
perpetual implementing of this* precept, he
left behind him an ever-expanding self-
perpetuating seqnence of spiritual - succes-
sors. As Lakshmana released his arrow.
charged with the name, Rama; Swami
Vivekananda established an Order of Monks

_charged with the name, Ramakrishna, The

Swamis of the Ramakrishna Mutts are
carrying forward the great work of Swami
Vivekanands,, They show us the way to .
work. They show us the way to be sincere,
They show us the way to become spiritual-
ly aware. My appeal to them is that they
should spread themselves more fully among
people in all walks of life, Ouar schools,
colleges and universities need their help,
I remember an experienca of mine,
when I was feaching in the DBanaras
Hindu University. Attracted by the fame of
that great man, Madan Mohan Malavys,
and the charming name of Banaras Hirdn
University, many brilliant boys, who had
been activated by @ sincere spiritnal urge,
had come to that university. Soms of them

* used to complain to me about the absence"

of any spiritual gnidance, Thsy found the
same spmtual vacuum, they said, asin all
other universities,

Our Universities, colleges and schools are
no longer out of bounds for the Swamis of
Ramakrishna Mission. This is an outcome
of our independence. The opportunity should
be grasped by the Swamis, They should step
in and lift us from the rutinto which we
bave fallen. The blight of indolsnce has
come over us. Iandolence leads to gossip.
Gossip lands us in selfishness, Selfishness
drives us into intrigue. Intrigue ends in

‘the very negation of the purpose for which

we are brought togsther, The Swamis
wmust be amidst us frequently. We- too
should accept their help. Under their
guidance’ and with their inspiration we

- shonld practise work-chastity, By practisi=

ing work-chastity we shall be able to
achieve for ourselves and for others ever-
lasting Ananda.



I

#

A O O P O O | — ﬁ%ﬁﬁﬁ%ﬁﬁﬁ%ﬁﬁﬁﬁﬁﬁ%ﬁ

THE FAMOUS ASTROLOGER
[Office Estd: 1924]

L. M. GOPALAKRISHNA KONE, -

289 Esplanads,
MADRAS 1.

READY FOR SALE.

Recipient of many Gold Medals and
Certfficates from Maharajas, Judges
and Notables for accurate predictipas
and for advising correct
‘scientific  remedies to - neutralise
planetary influzences and for achieving '
-heslth, wealth, wisdom, friends and
One year mounthly life reading Rs. 5/-

3 questions re-futurity Re, 2/- Personal consoltation

Rs. 5/- Office Hrs, 8am., to 5p.m. (Send birth
. details or writing time),  Jyothisha Joanabadini

Rs, 2[8 p.c. Vivahaporuthangal Rs.1f~p.c,

Pandit Kaliyar M. SRINIYASACHARIAR,

'THABONIDHI, THYAGARAYANAGAR
MADRAS 17.

ancient

The Excelsior Junior School -~

" Dictionary Englsih to
‘English & Tamil~735 pgs.
(Latest Editon) e

Hindi Self Tutor in Tamil ...

Vysa Bharatha Vachanarn
(Abridged Edition) -

and various school pubhcahons efce.
Your patronage is earnestly solicited.

E.S.1. S, VASAN,
Madras Branch Manager

V~§§§§ﬁ%§§ﬁ§ﬁ§§%§ﬁﬁﬁ%

L

fortune,

smowsom(jwaom

CAR EERS 8¢ COU RSES

(All-India Educational Monthly)
 Every month you are served with a compact review of the
News, Short Biographies of Men in News, Advances in Sciencé,
Topics on Literature, Economics, Politics, History, Psychology,
Art, Intelligence Tests, General Knowledge including Everyday
~ Science, A CaTeer For You, Book Reviews etCus etc.
:  Write For a specimen copy, enclosing a Res 1/- ‘stamp-
Subscription Rates :
" Annual Rs. 9/
Single copy Re, 1/ b e -
For further ﬁmtzculars wrzte to:

CAREERS & COURSES,

94, BAIRD ROAD, P B, 319,

Beé‘g 'Medium i’q_r publicity all over lln‘dial,.

Printed by C, Krishnamurthi at the Ramakrlshna Printlng Works, 19-B, Woods Road, Ma.dras-Z.
and Publxshed by M. R. Sampatkumaran M, A.. 14/A. Sunkawar St,, Trlplicme. Madras,
) Hon. Editar ¢ Srta, N. Pataauram. M; A " )

»
(S

. Educational Paplishers & Book Sellars. :

Rs. A, F

REGD. NO. M 272
| . NOVEMBER

LVit NO, 11 ) 19517

Lo

CONTENTS '
) ) o Pagn
/ : k . o . o u ‘
)ils and Punishments. By Sri D. PUrushotham, Chittoor, - ...~ . 201
ult” Education in Small Communities. By Dr. Roben J. Maaske, PreSLdent of
» Oxegon College of Education. 202
hool and Gommumty Unite in American Educational Proglamme By Alfred H.
Sinks. Y . e 204
18 Nursery School. By Austin A. D’Souza, M A., B. T., Dlp Ed. (Lond) A. I E.
(Lond,) Nalmtal , L e 207
1l India Educational Conference ... - C e 211
iitOria] . ) ‘ . - n';-‘ - ¥ ‘ ‘e i . . : ke “" X3 ) ”n! 221
: ’ﬁ

angal Sabseription, inclusive \
of Postage, Rs, 3,
ldl-yearly " Subscription, Rs, 3

¥ oreign Subscriptlon inclu:iv@
: ul Postage Rs, 6.8-0.

%

TRIPLICANE, MADRAS,
{4l Rights Reserved]

-

14/A, SUNKUWAR ST., %
-

Bei A, N, Panasuray, M, A
M. Ci Bniznnax,

Hon, Editor:
Ass‘ Edstor.



~
¥

a

P 1.

RO ITROCSTHOETIS0 T2
3
‘THE FAMOUS ASTROLOGER
_ {Office Estd: 1924)

Recipient of many Gold Medals and
Certificates from Maharajas, Jundges
and Notables for accurate predijctions
and for advising correct =aacient
scientific remedjes to - neutralise
planetary influences and for achieving
health, wealth, wisdom, friends and
fortune, One year monthly life reading Rs. 5/-
3 questions re-futurity Re, 2[- Personal consultation
Rs. 5f- OBce Hrs, S8am., to 5p.me (Send birth
details or writiog time), Jyothisha )‘nanabodim
Rs, 28 p.c, Vivaharoruthangal Rs.1/- PG

Pandit Kaliyur M. SRINIVASACHARIAR,
THABONIDHI, THYAGARAYANAGAR
MADRAS 17.

0%0%0%0 ' I . TH

== TR =T ——T1 = ——1

* THE DROGRESS OF EDU(ATION

{Founded in July 1924)

A journal devoted to the discussion of ~

problems relating to the Theory, Practice
and Administration of Education. -

A trustful friend and adviser of
educational institutions, guardians of
pupils and persons interested in-
educatlonal development.

(Annual Subscription: Bs. -9-0)
Edited by
N. V. KINKAR, M. A. G-’ others

Published By:

A V.G PUBLICATIONS.,‘

624, SADASHIV, POONA 2,

0 080 =m0 0D e 0

CAREERS 8< COURSES

(All-India Educational Monthly)

Every month you are served with a compact review ofi the News,
Short Biographies of Men in News, Advances in Science, Topics on Litera- -

ture, Economics, Politics, History,

Psychology, Art, Intelligence Tests,"

General Knowledge 1nclud1ng Everyday Science, A Career For You, Book

Reviews etc., etc.

erke for a specimen copy enclosing a Re. 1/- stamp

Subscnpt:on Rates :
Annual ‘Rs, 9/-
Single copy Re, I/-

Best Medium for publicity all over Inélia,

For further particulars write to: S T

CAREERS & COU RSES

94, BAIRD ROAD,

F. B, 319,

NEW DELHI.

I’be Edaeatmnal Remem

A MONTHLY F?ECORD FOR INDIA

VoL. LVIL }

" NOVEMBER 1951 . 11

~ Pupils and Punishments

By Sri D. PurusmoraaM, Chitioor.

OR reasons beyond control, the pupils
in secondary schools. are getting out of

- gear. So, teachers in such schools must be
Jjn 8 Dbetter position, better. qualified

and better -able to deal with several
kinds of lapses onthe part of the school-
going population, and hence their training
and equipment must be quite different from

- those . of other callings, If a teacher does
" not understand how the child’s mind works,

how and why offences are committed, the
difference between ‘mistake’ and “mischief”
and the" limit of buoyancy of spirit in a
modern youth, he or she is not worthy of

‘the noble profession which he or she has

chosen. Better every teacher take the

_ following precautions among many others.

"~ Where does the fault lie ?. When a child
commits an offence, the parent, the teacher
and the taught are all involved. Itis up to
the - teacher to investigate and find out

which party is really at faunlt, and t.ha'
-teacher should note particularly, if the child

is in normsal health and placad in normal
circumstances whether it is ill-fed, ill-treat-
ed, ill-handled, ill.-nursed or ill-used by the
present politicians,

The teacher must revive his old ideas in
the light of present tendencies on the part
of the pupils. There is no more blind obe-~

‘dience possible in this age, in which there is

a conflict of ideals between the old and
young. How far should the home or ths
school or the society control the present
youth is & moot point, and these larger
issnes must not be ignored when a child is
punished.

‘What is the treatment? There cannob
be and must not be any hasty cure or treat-
ment. Punishment must be humanised.
It must fit the offender more than the
offence. It must be administered with a
purpose and notio revenge., It must be
corrective and not repressive. A few
examples may go a long way io helping a
teacher to deal with the problemn students.

v Offence. Co ' '

- 1, ‘Inpattention,
Talking in the class,

2. Late comlng. 1rregula:
- attendance,

3, Not having text books. note-books,
stationery.

4. Copying in the examination,
5. Slackness in home-work.

6, Absence without permission.
7. Breakage of furnitare.

3. Abuze or insults,

9,  Lying, immoral conduct etcs

Treatment,

May be due to imperfect class conditions,
teachmg method, weather. ill-health,
ate, '

" The teacher needs treatment.
In many cases, the parent needs treatment,

The parents’ co-operation is needed.

The pupil is to be given zero for the paper.
Detention in sehool.

Fining~-It is the parent's far't,

Compulsory repairs to be done by the pupil,
Physical pain—This requires investigation.

Personal influence, segregation expulsion,

A _public ridicule.

~, LVII-11-1
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To do this satisfactorily, we must have
child’s clinics; Every good school should
bes & research laboratory and every good
teacher a research worker, in howsoever
small g messure. Tha new science of
psycho analysis is a oreat help to the teach-
ing profession, Just as the science of medi-

cine was developed By the treatment and

cure of diseates,so from the proper diagno.’

sis and treatment of offences committed by
the children will helpa new science of
Indian education to merge, provided every

sgcondary school teacher helps to collect

the data.

Adult Education in Small Communities

By Dr. Ronex J, Maaske, President of Oreqon College of Edzccatfon. (From the NEA
Journal, the monthly organ of the National Educational Association of U.S.A.)

MALLER communities often are not as
fortunate as larger communities in
being able to find leadership for beginning
or expanding programmes of adult education
in ccnjunction with informal adult-educa-
tion agencies, Therefore, these snggestions
may be of value to smaller communities in
establishing adult-education programmes.
Certain principles for organisation of a
sound pregramme of aduit-education at the
community level have been evolved from
results of experience with snccessful program-
mes in the United Statess Summurised,
these principles deal with : local control and
planning; coordination of existing leadership,
local participation in financing the .prog-
ramme, utilisation of availavle community
educational rescurces, and 2 well balenced
programme to meset varying adult needs,

Under the direction of a council composed

of 40 citizens, including 10 men and 10 -

women from farms and the same number
from towns, the community aduit-education
programme at Sac City, in the midwestern
farming state of Jowa, has operated success-
fully for 20 years. Its yearly programme
involves a variety of classes chosen to mest
the needs of community adalts, including
various recreational activities and occasional
community forums. Stimulation and advice
in planning the adult-education programme
are given by the public school superinten-
dent, the board of education and the com-
" munity adult-education council,

A similar community adult-education
programme has operated in Walton town-

ship unit school at Olivet, in the north
central agricultural state of Michigan, since
1946, This pregramnie also features a
Varlety of classes, many of them agricultural

-in npature, and ltS emphasis is upon total
communpity improvement. A  part-iime

paid director, who serves also as vocaticaal
director in the school, administers the prog-
ramme, a feature of whichis the training
of volunteer leaders. Horollees pay the
cost of materials, Other smaller ecommuni-

ties throughout the United States have

organised similar plans, but these two are
cited as being of special interest.

-.

Starting the organisation of a community
adult edaocation programme is not easy.
Liocal conditions and circumstances need to
be studiously considered, Initial leadership

maust come from some respected local leader .

or group, usaally the school superintendent,

the pnblic librarian, an outstanding citizen, -

or & leading orgapisation. The first step
involves the organisation of a community

adult-education council composed of repre-
sentatives of varied interests in the commu.
nity, KRepresentatives should be seiected
from leading educational and semi.education- -

al service organisations and agencies—

public schools, libraries, service  clubs, A

churches, recreational agencies, soola.l Bgen-

cies, and similar groups,
To get the commumty council organlsed :

one might begin in one of three ways:

(1) The school superintendent, . or &
small carefully selected committea

associated with bim, might extend
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invitations to leaders of selected agen-
cies and organisatioas to discuss pla.m
for an educatiopal programme for
adulfs.

- (2) The public librarian, the superinten-
dent, or an outstanding community

. leader might call together a commit-

* tee of three to five leaders with known
interests in adult - education. After
discussion of the local situation, this
committes could launch plans for
‘organising an adult-education council.

(3) A respectod community leader might

- be encouraged by the school superin~

tendent and the public librarian to

~ extend invitations as outlined above

for a preliminary discussion, leading

to & megting of a larger group after
careful study,

Representatives to the couacil should be
selected for terms of one to three or- five
years. Selections could be made by an

“advisory committes composed of léaders of

interested groups, ov they might be made
through an election within the organ’sation.
Mazio oriteria are the representatives and
the quality of individual leaders selested,

. Usually, councils with not more than 20 or

less than 10 members ara ‘most effactive.

" The second ‘step is ths designation of 2
part. or full-time ‘coordinator or exzecutive
otficer, after geaeral plans have been
thorougniy discussed and understood by the
¢ouncil, The coordinator in smaller com-

.munities might be & volunteer worker. An

interested staff member in the public schools
or the public library, or some other capable
person, might be the desirable chsice.
lixperience indicates that any community
council will not functicn successfully for
long without adirector 10 devote time to

- important details and planaing,

- The. third- step involves conduntmg Y
survey to ascertain the needs and' interests

- which might be met through providiag an
- adult-education programme, Bpecial attens
~ tion should. be given to meeting ncads of

older citizans. . Aduitslike to coutiaas their

" education to deVelop intecests or abilies of
earlier years ; keep ab:east of dew develop-

ments; prepare for vocational advancement;
develop new interests or skills, and find
creative  diversion in Semi-educational
recreational pursuits such as hobbles and
crafts,

In conducting the survey :

(1) Formulate a checklist to show possible
.interest in certein classes, discassion
groups, fornms, and activities, Circu-
late it to homes through the schools,
churshes and newspapers, aad to the
membership of organisations and
agencies,

(2) Analyse results of present adult-
education activities in the city, and
stady results from adult-education
programmes in other comparabls
communities.

(3) As an mferest stimulator, have each
council representativa conduct a survey
in his own group.

{4) Secure from the director of the local
employment office information regard-
ing vocational-training needs in the
community.

A combination of these plans should
provide considerable data on the program-
mes desired by adults.

The fourth step deals with the selection
of leadership talent and the adoption of a
plan for financing the programmse, The
term *‘ leader '’ is found more acceptable in
adult education than  teacher.” Volunteer
leaders for many of these groups can be
suggested by council membars, In com-
munities where some paid leaders may be
used, it becomes the task of the coordinator
to seek applicants and select those who are
the bzst qualified.

Finsnocial plans, schedules and similar
matters must come before the council for
policy decisions, Thess problems will vary

" from & programme in & very small commu-

nity, couducted principally ¢z a voluatust
basis, to toe programme in a largec com-
mualty Witn a budget for a paid coordiaator
and staff, provision for paid leaders and
tuiiion iess.  Whoere tus sosool district or
library can bear the cost of & cvordinales
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the actual cost in smaller communities

varies from practically nothing up to larger

smounts, which wvsually can be raised from

enrolment fees, Meeting places usually can

be provided free of charge through the use
- of school and public.library facilities.

A short, intensive training programme
for the leaders, as the fifth step, should

" precede the formal organisation and schedul.

ing of groups. If classes are desired for
whichk competent leaders are not savailable
or for which the enrolment is too small, the
coordinator, after the council has made
policy decisions, will complete these details.
However, he should continually keep the
council fully informed and should draw
upon its members for helpful ideas, sugges~
tions, and counsel.

Determining the length of the courses is
an important factor, Usually. a 7to 10
week period with one meeting per week has
been found most satisfactory in the United
States, Dividing the wiater season into
two or three such series works very success-
fully, The coordinator must render every
assistance possible, both in the preliminary
training of leaders and in connection with
problems that originate with each of them
as the programme progresses. Periodic
meetings of leaders for further preparation

- and discussion of mutual problems are
desirable and necessary.

_ ——The sixth and final step involves a conti-
nmng process of evaluatxon fox mtelhgent

Scho

‘HEN Herbert Rudman, U.B. Air Force
veteran, decided to resume his
teaching career at the end of World War

11, he applied for a job at the Longfellow

School in Peoria, an industrial eity in the
Midwestern state of Illinois. The Principal
of Lioogfellow School talked to Rudman for

-~

and careful replannmg. The co%ﬁmunity
adult-education council should actlvely pat-
ticipate in this evaluation process as a policy-
making and advisory group, In judging .
the proper balence of the adult-education
programme- in terms of its . offerings, the
following areas might be considared as
guideposts: (1) home and family living,
(2) current international, nationals state and

“community problems, (3) vocational retain-.

ing and job' improvement, (4) creative

diversion in recreation, (5) education for-

special groups such as physically handicap-
ped, (5) education for workers, (7) educa-
tion for social and technolog:cal changes,"
and (8) civil defences

’I'he coancil should always take intg
account the local circumstances, so that the
programme will meet as fully as possible
the needs aod interests of adults and will.
stimulate -them to see the opportunities. in
further horizons of learning. These sugges-
tions for organising a community adult~

education programme- are flexible, No -

single plan works equally well in every

‘co_mmunity. and nothing can substitate for

intelligent local planning to overcome

obstacles and meet the needs as they exist -
in any particular area. The developing .
field of adult education holds great chalienge - -
and promise in the coming years. An .
education programms for a commumty is

incompilete without a well balanced prog-
ramme of adult education, -

’

ol and Commumty Umte in Amerlcan
/ Bducational Programme

By ALrrep H. Sinks, From Women's Home-Companion,

a while and decided that' ;‘JerhapAs the deter-
mined, athletic young man gould’ help him - -

solve a problem in his school.

The Principal said; '' I have tea boys in

the seventh and eighth grades who are

incorrigible.. I want yon fo takesthem as a =
special class - I do- not know how much

-

K

-you can teach them, but try to keep them
in school for one more year. They are not
interested in school, but we owe it to them
and to the community to try.”

. The next day Herbert Rudman faced his

- group of young' incorrigibles, Although his

orders were to try to keep them'in school,
- he did just the opposite. That day, he got
them out of school, and thereafter he

- repeated the performance as often as he
- could find an excuse. He believed- that
» what his charges needed was to see for
themselves that adult- life offered many -

amtere:,tmg projects for which school could

‘help prepare them,

One of the first trips Rudman arranged
for his class was to a machine company,
where they went through the drafting room

" one day and through ‘the machine shop

another day, He took them through other
factories and mills, to a local photostat shop.

through the Caterpillar Tractor Company 5.
huge plants, to radio stations, to sporting
* goodsshops, and to neighbouring farms. No

school buses were available for such trlps H
so Herbert interested the truant students in
his project apd they wused their own
autcmobiles, -

Before each trip, Rudman made advance
arrangements with the manager of tha place

they visited, explaining the special ature’

of-his class: On the day of the wvisit, the
manager, acting as guide, would point out
to the boys the need of getting as much
schooling as possible  if they hoped to do
specialized work., The boys wers " tremen-
dously impressed. Peoria’s respected busi-
nessmen, who had never bothered about

* them before, talked to them asif they were

adults. And because it is human nature to
like to explain what one is doing and to

answer the questions of a curious child, the

“men working at their benches, their drafte
ing boards, counters, desks, or inthe fields
made excellent teechers-for-a-day. . :

Herbert Rndman began his out-of-school

: classes in 1947, - Today, the ten boys who
were in his original groaps all- have good

jobs; several of them . having completed

cecondary schuol before starimg to Work.
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Convinced of the effectivenéss of field trips
in keeping incorrigible “childreninterested
in school, . the townspeople decided that
such trips should be available to all students.
Today field trlps are part of the routine
course of study in Peoria for all grades from
kindergarten through secondary school,
.Teachers no longer pay for transportation
out of their own funds. Four school buses
are available,

Dr. Worth McClure, executive secratary
of the American Association of School
Administrators, expressed his approval of
out-of~school instruction by relating this
personal experience: “* Once io an eastern

‘city I found a vocational guidance expert

reading to a class out of a book about
employment opportunities in the communi-
cations industry. I stopped her and asked
the children how many had brothers whao
were messengers for the Western Union
Telegraph Company, sisters who wers tele-
phone operators, Twelve of 30 raised their
hands. Those children had more direct
knowledge of the subject than their teacher.
And the rest could have learned morse from-
one visit to a telegraph office, radio station
or telephone exchanﬂe than from any ciass-
room lecture. .

-

*In Peoria’ students in the eighth grade of
slementary school choose their futare
courses -of study after investigating many
industries and - professions at first hand.
Their field trips have made it easy for :hem
to interview strangers,” An eighth-grade
class begins its study of the role of steel in
modern life by getting information from -
the teacher and geography books. Then
the class boards a schaol bus and travels to
the plant of the Keystone Steel and Wire
Company. They spend a day going through

‘the plant, with luncheon as a treat at the

company's expense, Liater, if the children
request’ it, experts from the plant will wvisit
the school to answer more questions.

Finally, . the sabject of steel—made alive
and real by that field trip—becomes a living
part of other classroom studies: geography‘

‘metory. enthmetxe, spelling, compo mon,

art and science.
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Pourth-grade geography is enlivened by
a free ride in an up-to-the-minute stream-
lined train.- Thechildren board the famous
Rock Island '‘Rocket” at the railrosd
station in Peoria and ride out to the yards
at Bartonville. There railroad men explain
how the line and equipment are maintainad

and how the Rock Island Railroad connects.

with other lines at Chicago, the great 8lid-
western railroad centre of the United States.

In the courseof naturs study, a second-
grade classis transported to a commercial
hatchery naot far from town. Their visit is
timed to coincide with the appearance of a
new batch of downy chicks. The manager
places a warm egg, ready to hatch, in the
eager outstretched hands of each child,
Thus manpy an excited seven-year-old sees
a new life enter the world right in his own
moist palm. A biology lesson like that is
pot easily forgotten,

In one year, Peoria school children used
their school busesto visit 78 places within
a 10 mile radius, Longer trips to the city
of Chicago and to the state capital were
made in chartered buses paid for by parents
or with pennies saved by the children.
Still other trips were made in automobiles
driven by parents—or on foot along the
river front, to the zoo and to nearby
industries. ' .

Each year classes of varying age .groups
make field trips to farms, bakeries, {actories,
the municipal airport, a hospital, the city
hall, the couaty detention home and sessions

- of the county court. None of these are just

sight-seeing expeditions. At the airport, for
. example, - the methods and purposes of
weather forecasting are explained, A trip
to the lilinois Power Company’s generating
plant across the Illinois River from Peoria
is part of along study of coal, electricity
and the influence of the machine on modern
living. o ' :
It is not surprising that in Peoria one can
hear sixth-grade pupils (after a half day in
an engine factory) discass Diesel engines
with all the competence of an adult, or hear

chbildren in the fourth grade who have been

born snd bred in the city, explain the need
for rotation of crops, - _

In getting the -children oat of school,
Peoria authorities are not merely pioneering
a new and better way of teaching, They
are making parenis, other citizens and pub-

lic officials school-conscious as they have

never been before..

« Take one of the biggest industries here

in Peoria,” says Dr. John H. Harris, assis-
tant superintendent of Peoria - schools.
* Before we began these field trips, the
people at its head hardly knew that the

public school system existed, ‘They are fine -

people, but like a lot . of fine people, when it
came to support of public education, they
were not doiag their part, ” :

* Today they csnnot help being aware of
the schools. Oar children and teachers are
trooping throogh theic plants all the time.
To all intents, thase - plants are a part of the
public school systems with company officials
and employees acting as part:time teach.rs.

- “'What we have been doing js to' merge
the life of the school with the life of the
community. Whenyou have accomplished

that, you do npot have to worry about’ k

support for your public school system,”

The results of this new educational idsa =

have been  far-reaching. Peoria’ primary-

school teachers are better patd than those
in the city of Chicago, where classes are -
twice as large. Consequently, the ablest -

teachers from a large szction of the Ameri-

~can Midwest are eager to get appointments

in - Peoria, The city has madoy . special
classes and special services that much larger

communities consider beyond their means. -
“And a big school bmilding programme is

onder way. -

- A few years ago the heads of some indus- .
“tries in Peoria would have been aghast at.
the idea of having school chitdren going =
through their buildiogs. - ¢ We are raaning -

a factory, not a playgronnd !” was the

reaction of one official, | ‘ o

Today such visitors ate welcomed—=sven
solicited,. There are many. reasons for this* -~
Today's children are tomorrow's émployees - -
and customers, tomorrOw's city. and :siate -
officials and labour leaders, Wny not maks -
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friends of them now? Baside_s, _workers
enjoy tho occasional break in routine and
work better because of it. So it isnot just
the childran who benefit,

But not only have irdustries ‘benefitted.
Peoria’s small Zoo was in desperate stralts.
There were neither funds nor the incentive
to make improvements, for most people 10
in the city had lost interest in it. E_Iowever:
all that is changed today. The children on
their field trips pointed out the real value of
& 700 as a centre for nature study. Now,
the zoo has an ambitious building and land-

' scaping programme under way. Its atten-

dants are dressed in attractive uniforms a_nd
give sprightly lectures on thgir favourite
topics. New animals are being acquired
each season—those the children want to

tudy.

Peoria is. not the only’ American city
vhich brings education to life through first
jand learning, Children in the cities of
sansing, Michigan. Yonkers, New York
wnd Long Beach, California, are taken on
nany field trips.

In New York City, two school districts
nelp teachers organize such trips regularly.
On their journeys the children carry passes,
antitling them to ride free on the subways
and enjoy many other privileges. -

A number of teachers’ training schools
have begun to emphasize the need to get

the ohildren out cf the classroom for part of

the time. Consequently, many teachers
trained in recent years.are familiar with the
idea; however, they may encounter difficul-
ties in putting it into practice—perhaps
because of lack of transportation or the
reluctance of school officials oc pareats to
endorse such a project

In Illinnis each city is ~provided, like

Peoris, with school buses,yet few use them

for field trips, In every, state school buses
could be put tosuch use, once parents,
teachers ard schoel cfficials were agreed on
the importance of field trips. Somstimes
the teachers themselves are reluctant to try
field trips. As Peoria teachers frankly,
admit, it is the hard way to teach. Pupils
excited and corious, ask for more guestions
than in the classroom, :

To be effective, field trips must be care-
fully arranged. The field trip plan of teach-
ipg involves a great deal of hard work, bat
it is & kind of teaching which repays the
effort, Bvery community has valuable
things to teach its children, things to be
seen outside -the school building, things
which can help make school a more joyous
and profitable experience for all children.
Moreover, theintegeation of the child into
the community—so successfully accomplish-
ed by this method of learning—is one of the
most important tasks today’s schools face,
Peoria has led the way on a path other
communities might do well to {ollow.

The Nursery School* |

By Austis A. D'S0uza, M. A, B, T, Dip. Ed. (Lond.) A, L B, (Liond)) Nuinital,

THE Nursery School movement Wwas
~ “born almost by an accident, During
the closing decades of the 19th century,
when more and more women began to enter
the factories, it became pecessary to make
some provision -for their young children.
Nurseries or oreches were accordingly esta-
blished “where children were cared for,
while their mothers were at work./ Hard-

headed industrialists, eager for cheap child -

labour, soon saw the possibility of using
these Nurseries as places of instruction. for
traiping their children in habits of industry
and work 3 and many of the first Nurseries
were glorified * Children’s Workhouses™
and little else; ILiater, the prevalence of
disease among the young cbildren who -
attended them, made their sponsors realizs
that the physical cars of the children must
be . their first copcern, and proper meals,

Courtesy ‘National Herald™.
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rest, cleanliness and play became an impor-
tant part of the training given by nurseries,

In the early years of the 20th century,
further progress was made. Sevseral cur-
rents of opinion contributed to this, Socic-
logists began to protest vigorously against
the - necessity of mothers being forced to
work in the factories : educationists began to
point out the dangers of formal instruction
before the age of five; medical science began
to be much more aware not ouly of the dan-
ger of infection in these early years, but of
the importancs of this period in shaping the
later physical development of the. child;
and psychologists began to stress the vital
interaction between mind and body and
their dependence on each other, All these
tendencies were summed up by Sir George
Newmen, a leading child-expert in England,
who stated: * The age under 5 is the sus-
ceptible age for body and mind ; it is the
crucial age physically and psychologically,”

Influenced by the weight of all this
egpert opinion from various sources, the
need began to be felt for a new type of

educational institution to meet the peeds of

children from the ages of 2to 5,an institution
that would be a-nursery as well asa school,
and promote not only the health butthe all-
round education of the growing child, And
in the slums of Liondon, pioneered by two
far-sighted sisters, Margaret and Rachel
Macmillan, the Nursery School was born.
Their success, thongh slow, was lasting, and-
the Nursery School idea scon spread all
over the world. At first, these schools were
thought to be of value only for poor,
" debilitated and unfortunate children who
were deprived of the advantages of a good «
home. But it was soon realized that the
child welfare work would benefit ail childe
ren, even those from rich homes, and the
physical care and educational nurture they
_ provided was seen to be a necessary part of
the normal education of every child.

In England, America and the more pro-.
gressive European-countries, the Nursery

School is now admitted to be an integral
part of a complete edncational system,

though' their high cost of maintenance and
the lack of skilled Nursesy teachers make
their provision for the mass of children of
the 2.5 age group, a practical impossibility,
Still it is anideal which these countries
have placed before themselves; the White'
Paper on KEducational Reconstructlon in

England (1943), for instance, places. on -

Local Education authorities the duty of
providing Nursery, Schools for as many -
children as possible as a part of their ordi-
nary schoohug, adding that *such schools are
needed in all districts, 4s even when children
-come from rich homes, they can derive
much benefit, educational and physical,
from attendance ata Nursery School,”

~ The Nursery School, then, has come to
stay, and will in time be .a normal and
integral part of every child’s education, In

order to realize its importance, it is necessary .

to be clear about its true nature, its aims
and objectives, methods and activities ; for
much uninformed criticism has been level.
led against it, because of a vagueness in’
most people’s minds about these lmportant
matters. '

The Nursety School is not a * nursery ’ or
a "creche' under a new name, nor 8~

. psychological and psychiatric clinic, nor a

place of formal instruction. It partake: of
some of the qualmes of each of these, but
it differs’ from them in kind,as well’ as in

degree. The Nursery School has ‘all the.
in & good home,
and the health and physical well being of .
the children who attend it are a primary -

qualities of a “nursery”

concern, but, unlike 'nurseries ”’, it provides

also for the emofional and mental health of -
the child, and trains him in habits of "

independence and self-reliance and in the
art of -co-operative activity: The Narsery
School is a Nursery plus a School,
a School that is different in function from .
all other schools, for it is planned specifi-

cally to cater to the psychologxcal and .

educational needs of the 2.5 age group. Its

sponsors realize that health of body is inti=.

mately .bound up with welfare of thé mind

and the emotions; that physical fitness may 2

depend as much on play and happy social

relatxonshlps as on food, rest, sunshine and

-

-kept happy and busy.
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fresh air, and that & child’s psychologlcal
health is largely conditioned by his physical
fitness, :

Hence whlle Nursery Schools stress
physical care, they place greater stress on
the educational value that children will
derive from attendance at such schools.
The conviction of the supreme educational
benefit of these schools has grown upasa
result of the scientific study of children’s
behaviour, as individuals and in groups,
especially of their play which is the most
fruitful source of knowledgs, and the pooled
observations of hundreds of child psycholo-
gists, psychiatrists, child welfare workers
doctors etc; it has been confirmed by Nur-
sery School practice over & period of years
in many conntriss, There is little doubt,
largely ss a result of a series of coantrolled
experiments, that children who attend
Nursery Schools are physically and psycho-
logically fitter than those who have been
deprived of them, that their ' physical,
emotional and inteilectual life is greatly
stimulated, that they play more actively and
enrichingly and learn more easily, that they
are better adjusted to their fellows and to
the realities of life. that they are, in short
happier and more normal chlldreu in evary
respect,

This is not surprising., The Narsery
‘Behool is not just aplace where children are
It is & healthy and
educative environment, planned in answer
to the physical and psychological needs,
impulses and desires of the young child,
The "open air” building, the indispensable
garden, the light miniatare moveable fur-~

' niture, the * educative toys” and rich play

material, the balanced diet and healthy
food, the ordered routine of a Nursery
School day, the interesting and varied acti-

- vities and experiences, all these take captive

the heart of the young child, and while they
give him intense pleasure, also educate him

- and enable him to make necessary personal

and social adjustments. The Nursery School
is a ¢child’s world” where he reigas sup-
reme and his special needs and rightsasa
person are gwen full and satisfying expres-
sions ; and environment is spscially created

LVII—<11—2

forbim. Physically, he benefits immensely
from the open air training and balanced
diet ; he is trained in hygienic habits, and
his muscles and limbs are given f{res,
expressive play through pleasureable actis
vity and free or rhythmic.movements.
Intellectually, he benefits by the stimulating
environment, and from an education that
places emphasis not on sterile instruction
but on harmoniouas creative growth, Soci«
ally he benefits, for he is weaned from an
excessive dependance on his mother, deve-
lops habits of selfireliance and independence
and is trained in cooperative living, and in
the give and take of social life, and psycho-
logically, he benefits beyond measure,
¢ ifarly childhood ", stdtes Adler, * almaost
satiles the life plan”. For most of the social
and emotional maladjustments of later
life have their roots in mishandling during
this period. The child, i% is being more and
more clearly realized daily, 18 not & ! mini=
ature adult”’; he is a person in his own right
with his own urnique needs and purposes.
The child needs love and security as a
background from which he can experiment,
explore, express his feelings and enter into
relationship with others; he needs real and
active experience of all types to help him
to master his little world : he needs oppor-~
tunities for self-assertion and independence,
for making and creating things, for make-
believe and phantasy and for play in all
its ““ infinite variety’; the child nseds the
companionship of his contemporaries and
the active and social experience of working
with and playing with other children. The
child has his own problems of mastery over
his body and over material things around
him, of sensing and bandling, of feeling
and behaviour, of language, reasoning and
understanding.. The Narsery School meets
and satisfies his many needs ind helps him
in the solution of his problems, and in pre~
paring the way and laying sound founda-
tions for a normal and healthy youth and
adulthood. .

The "curriculum” of the Nursery School,
if it may be so termed, consists of a wide
" variety of activities and experiences design-
ed to foster the child’s health and to bring
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about the many-sided harmonious growth
of his body, mind and’spirit, The sponta-
meous activities and impalses of children
are thp raw material of the Nursery School
*curricolum * and the foundation of its edu-
cauonag method. These activities may be
conveniently gronped under the broad title
of ‘play’. ¢ If” says Dr, Snsan Isaacs,
an acknowledged authority on the psycho-
logy pf early childhood, * we are asked to
mention the one supreme psychological
need of the young child, the answer would
have.to be *play *, the opportunity for free
play in all its forms. Play is the child’s
means of living and understanding life,”

Play is the hreath of life to a young child.
Mere physical care is not enough 3 the lack
of mental stimulation and emotionsl satis-

‘ faction may lead to instability and to malad-
Justment and neuroses in later life, Play
Is not & mere pleasant accessory in the
Nursery School; it is at the beart of the
curriculum; almost the raison d'etre of the
Nursery School which aims to be, above all
else, o "rich play environment,” providiog
wide and varied opportunities for individual
group and co-operative play., A child’s
play is not, as it is popularly believed to be,
a harmless waste of time or mere recreation,
Play for achild is often hard work jthrough
play he develops himself and adjusts him-~
self to society, and it is as necessary for
physical and mental health as food is for his
bodily growth, Play in the Nursery
School is neither haphazard, nor regimen-
ted to the extent to which it isin a Montese
sori School or a Froebel Kindergarten. The
child’s impulse to play is neither repressed
por ‘directed’. The child freely chooses from
the rich store of possible games and expe-
riences those which he most affects, Bat the
‘games and activities he chooses from have
been carefully selected, each of them has
a meanin_ and a purpose, and they not only
are a source of enjoyment to the child but
help him to directly explore the environ-
ment and learn from experience, Through
them the child acquires initiative and self-
confidence, angd they satisfy his constructive,
creative and initiate impulses and: his need
for security and adventure.

A whole chapter could be written on the
toys and apparatns for play found in a
modern Nursery School, They have all
been introduced with a definite end in view
and as a result of years of experiment and

observation. There are run-about toys

like scooters and go-carts to teach muscular
control and co-ordination of the large and
small muscles ; dancing, singing and move-
ment to satisfy the - child’s imstinct for
rbythm ; manipulatory toys like mechanical
puzzles, hammers, carpentry etc, to teach

manual dexterity; and toys specially design-

ed to stimulate inventiveness, imagination
and the urge to explore and to make things.
Through these and other toys, the child’s
impulses and psychological need to play is

given exzpression, modified and socializsd. .

Through them he is given knowledge and
understanding of himself and his environ-
ment, and taught basic skills, and they sti-
mulate powerfully his desire to leirn ‘o
read, speak, write and pumber. The Nur-
sery School, therefore, must not be thought
of as a mere Play-Centre; itisa way of
life carried on throughout the days, which
is so carefully planned th at everything the
child finds to do has an edueative valae.

A day ab a Nurzery School is an interest-
ing and vital experience, The child arrives
at about 9-30 accompanied by his mother or
father, who generally stays to exchange a
few words with the teacher. Under the
supervision of the teacher or.\Nursery Assis-
tant, the young child is encouraged to wash
and clean his teeth, after which he is given
a glass of milk. Play, storysteiling, dancing
and games of ali types occupy the  morning

till lunch time, when little tables and chairs

are brought out and . laid by the children
themselives, and a well-balanced and appet«
izing meal served, Rest time follows
generally in the open air, aftsr which the
children play, dance or listen to stories, till
the evening when their parents or elder

brothers and sisters come to take them

home.

The School, in every thing it does,s works
in close co-operation with the parents and
the home. ‘[he Nursery School is not;, as
many of its critics suppose, a substitute for,

{

" but an extension of the home — *an ideal

home writ large’’, and it forms an excellent
bridge between the small, self-contained life
of the family, and the social life of the
world at large. The Nursery School supples=
ments the love and care of a good home and
intelligent parents and compensates for a
bad home and stupid and ignorant parests,
and many & backwaxd child or a child from
s broken home has been restored to some
degree of normaley by the' skilled care of
an experienced Nursery School teacher, and
the hesalthy environment of the Bchool.

#Child nurture is highly skilled work”;

blind love and affection are not enough, and
in some cases, may be a positive barrier to
the child’s normal development. Besides,
the child needs a world of his own, an
environment created solely tosatisfy hisown
needs and the companionship of his equals
to develop physical and mental health, and
achieve a satisfactory personsl-social rela-
tionship, All these, the woell-planned
Nursecy Schocl and its staff of ohild experts
provide. But close co-operation between
the home and ths school is essential for a
Nursery Schogl to achieve its ideals, for
much depends on the parents understanding
and willingness to play their part in
co-operation with the teacher to promcte
the health.and welfare of the chiid. In
fact, the full value of the Nursery School
education canaot be achieved, unless its
ideals are carried into the homes, and there
is real parent-teachsr cc-operation. Such
co-operation and sharing of ideas benefits
both parents and teschers; the school and
the home learn to work together in happy
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partnership instead of being, as they often
are, indifferent or antagonistic to each
other, '

Nursery Schools have mothers, clubs,
which are an excellent instrument for edu-
cating the parents, and specially the
mothers, in the best methods of bringing
up their children ; and evsn the fathers are
encouraged to visit the school and to help
with the mending of the children's toy
gets ete, In fact, an ideal Nursery” School
is a “'School for the Family” and is for this
regson” “‘thrice blessed”, and thrice as
successfal and fruitful as any ordinary
school. :

.The Nursery School is without a donbt
the most creative and vital type of ednca-
tional institution in existence today, and
the growing point of the whole edacational
system. It has brought a breath of fresh
air in the stuffy academic atmosphere of
the ordinary school, and its infiunence is
extending upwards iato the Infant, Janior
and Senior Schools. In thesa days of small
families, working mothers, broken homes
and an increase in psychological maladjust-
ments and abnormalities of all kinds, itis
the most vital need of our times, Iiet us
hope the day is not far off when there will
bs a Nursery School for every child in
India and the world, when the Nurssry
Seiool, to quote Dr. Isaacs agan, “will be
looked upon a; a normal institution in the
social life of any civilized commuaity" and
an 1otegral and esseatial part of every
chuld’s education. '

. .

All India Educational Conference

(From our Special Correspondent.)

THE 26th session of the All India Educa-

tional Conference was held at St
Xavier's College, Bombay, from the 23rd to
the 26th of Octobar iast under the presi-
dency of Acharya Narendra Deva, Vice-

‘" Chancallor, Limckapw Uaiversity, Abpout

2,500 delegates from all over India were
present, -

THE EXHIBITION, .

. The proceedings began uven on the evens
ing of the 22nd with the opsaing of an All
India Educational Exhibition at 8t. Xavier's -
High School hall, 8ri 8, K. Patil, Mayor
of Bombay and Chsirman of Reception
Committee, presided. After be welcomed

Dr. Jbhay Who Was to open tho exhibition; -

»
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Kamsari 8. Panandikar, Chairman, Exhibi-
tion Committee, gave an account of the 15
sections of the exhibition. All the exhibits
were of educational value and were intend-
ed topresent a vivid impression of the
latest experiments and developments of the
field of education, Dr. Jha, opening the
exhibition, expressed his pleasure of the
number of exhibits by children. Referring
particularly to the Scont Section, he sugges=
ted that effective resnlts could be achieved,
if scouting was encouraged with a part of
the money mnow spent on social education.
With a vote of thanks proposed by Sri VLN,
Adarkar and seconded by Sri G. L.
Chandavarkar, the function came to a close.

WELCOME ADDRESS

At the 9 a, m, on the 23rd, the Confer-
ence formally began., After Acharya
Nerendra Deva and the Hon’ble B, G.
Kher, Chief Minister of Bombay, wers
received with a welecome song. Bri S. K,
Patil, as Chairman of the Recaption Com-
roittee, offered s cordial recepiion to the
delegates, In the course of his address, he
cbserved :—

Bombay has made strikiog progress in
the field of Primary, Secondary, Collegiate
snd Adult education, There has been an
extensive and intensive educational expad-
sion ond the Bombay Government as well
as the Bombay Municipal' Corporation
have to their credit 3 number of achieve-
imnents in the flela of education.

To-day India is a free country, With
the changed circumstances our educational
policy has been and is undergoing a radical
chonge. Oar new education in a free India
must be people’s educations that is to say, it
must be an education to serve the people.

Liducation to-day is neither adequate nor
of the desirad quality, The whols educa-
tional system needs rebuilding 3 not only in
its physical structuce, but aiso in its pro-
fessional morale, Quite a lot of improve-
ment is calted for in adminisicative vision
and intellectual integrity of teachers. Two
essenfial freedoms which the teacnsrs must
et onoe be assured of are: freedom "from
fear and freedom from insecurity. They

i
A

must, moreover, have an effective voice in
the formulation, of policies of general con.
cern to the teaching profession. More edua-
cation in demoecracy must insvitably come
to mean more democracy in edacation,

We must therefore give a serious thought
to education for citizenship of a secular,
democratic State. The vast majority of
our girls and boys finish their education at
the age ef 14 or 16 years, Their interest
in publio affairsa'and problems of civic life
is often so0 weak that in most cases, they
are found never to have learnt enough to
form independent judgments on such impor-
tant problemz, = With a fair genoral educa-
tion, a man may be a good father or even
a good businessman, but not nscessarily a
goad citizen, In the past when sccisty was
relatively simple, indirect edumcation for
citizenship was perhaps adeguats. Socisty

to-day is so complex and difficult that it .5

very esssntial to train men and women au
conscientiously and deliberately for their

duties and responsibilities as citizens as for

their vooations.

Dsmocracy must not merely mean an
opportunity for the ablej it must and does
mean the betterment of the average, Our
ailm mast be to provide every child with
equal facilities for the devslop:neat of its
taleats. To.day, epart from the Primary
Bchools where children of all classes come
for primary education whicn is free, the
bulk of the students in the Sescondary and
the higher educational institutions happen
to be drawn from families that can atford
to puy the high cost of this education, It
witl be agreed on all hands that the time
has now come to make energetic and posi-
tive efforts to change the situation. .

Again, not only must educaiion bs truly
democratic, but 15 must esseatially be sciens
titic aud popular. It shoald not be divorced
from, but 1t must be dealing with and repre-
sentative of the basic needs, toe day-to-day
hife and stcuggle of the people, and their
aspirations. :

It is true wo have already started build-
ing up & new Iladia of our ideals and
dreams, but it will be wéll to face the reali.
ties of the situation prevailing at preseat.

»
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How many of us realise that even to.day, on the trenches of iganorance and folly.

897 of our people are still illiterate? These
illiterates are for the most part our workers,
pessants and women, the very vital forces
of our country. This curse of mass illite-
racy has to be combated fivst.

Next, we must proceed to develop the
scientific, technical and agricultural educa-
tion on popular lines keeping in mind the
immediate and long range requirements of
our country. This must mean training a
large number of experts and providing
them with the best tools as well as the
world’s best scientific knowledge.

How to popularise technical, industrial
and agricultural education and knowledge

. naturally raises the question of suitable text-

books on these snbjects. Not only should
these text-books be in popular language
easily understood by the common man, but
they must be in different regional languages.
A special All-India department—or institu-
tion—composed of experts in different fields
of education and representing different
regional langueges—can alone tackle this
problem of text-beoks, ~

We have immense 2ifficulties to face, We
lzek the pecessary funds, teaching staff and
experience for this stupendous task. It is,
however, suicidal to_ wait or go siow.

Before I conclude I must say a few words
in appreciation of our teachers. The teach~
ers and professors have a formidable task
before them, but I have no doubt that they
will carry it out cheerfally and successfully,
if only those in power make thern interested
in this task by treating them with syms
pathy, dignity and generosity. Let me pay
my homage to the * Unknown Teacher’—

in the memorable words of Henry Van
Dyke— ' ;

“"Famous educators plan new systems of
pedagogy, but itis the unknown teacher
who delivers and guides the young., He
lives in obscurity and contends with hard-
ship. For him no trumpets blare, no
chariots wait, no golden decorations are
decreed, He keeps the watch along the
borders of darkness and makes the attack

[l

Patient in his daily duty, he strives to
congaer the evil powers which are the
enemies of youth. He awakens sleeping
spirits, He quickens the indolent, encou-
rages the esger, and steadies the unstable,
He communicates his owa joy in
learning and shares with boys and . girls
the best treasures of his mind, He
lights many candles which, in later
years, will shine back -to cheer him.
This" is hisreward. Knowledge may be
gained from books; ;but the love of kaow-
ledge is transmitted‘only by personal con-
tact. No one has deserved better of the
republic than the unkaown teacher. No
one is more worthy to be enrolled in a
democratic aristocracy, king of himself and
servant of mankind”,

INAUGURAL ADDRESS

Sri B. @, Kher was then garlanded. He
declared the Conferance open. In the
course of his inaugural address, he spoke of
the demand for radical ckanges in our edu~
cational system. As education embraced
the whole of life, changes in the education=
al system should help 1a the adjustment of
life to the changing circumstauces» India

must evolve her own educational system ~

Witp roots in her own soil and in her
ancient colture. Imitations of foreign
ideals would not do.

After expressing his gratification at the
acceptance of basic education as the foun-
dation of the national plan of education, hs
went on to point out that secondary edaca~
tion must enable the adolescent to find him-
self and not just drift to some college,
They could not afford to wasts expensive
University education on unfit persons, He

. asked the Conferencs to pay attention partis

cularly to three subjectserural requirements,

the education of the teacher and the place’
of English, Mr. EKher concluded with a

request to the Conferencs to guide the great .
work of educational raconstruction and to

lead our country on the path of true know.

ledges virtue and happiness.

A vote of thanks was then proposed to
Mr. B. G. Kher by Dr. Amarnath Jha*and

e
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seconded by Sri M, T. Vyas, Chairman of
the Execative Committee of the Reception
Committee. ,

PRESIDENTIAL ADDRESS

 Acharya Narendra Deva was then pro-
posed to the chair by Professor K. 8. Vakil,
The proposal was seconded by Sri C. Ranga-
natha Iyengar and supported by Sri 8. P.
Chowdry. The President was then gar-
landed amidst cheers, .

In the course of his addr“éss, Acharya
Narendra Deva remarked :—

It is very sad to reflect that our newly-
won freedom has not enthused the peo-
ple and bas not released the creative energies
of the nation. A new status was conferred
on us by a happy combination of circums-
tances and with the help of the world forces
which are shaping our destiny. Bat free-
dom has not made us conscious of the social
obligaticns and the new responsibilities
which are attached to it. The entite nation-
al life is tainted with corruption, nepotism
and indisciplive. The power-impunlse domi-
pates us in every walk of life. We have
become narrow, petty and self-engrossed,
thinking more of self than of the communi-
ty. Our sitoation has indeed become
desperate. Self-complacency, any lopger,
will prove fatal. The nation hasto be re-

. educated and refashioned on a new model.

The central fact of the Indian situation is
that we have lost the sense of mission in
life. Consequently we fumble, we are be-
wildered, and our efforts are desultory and
aimless. All our present-day chaos and
confusion will disappear if we firmly place
before ourselves clear and well-defined
objectives which we want to achieve. Itis
in this context that the importance of edu-
cation has to be realised, The new leader-
ship in various fieldsof activity will be
supplied only by educational institutions.
Universities can become centres of thought
and thus supply the vital need of the nation,
But unfortunately in oar country both "the
people end the government bave Do sense of
the value of higher educafion to the nation.
TL.dudation is the first casualty in this country

.The Government of India spends hardly one
half per cent of its revenues on education.
It holds itself responsible only for financing
three Universities, and has thrown the
entire burden of edacation in all its stages
on state governments, In all fairness to
state governments, it should itself shoulder
the burden for at least post-graduate educa-
tion and research, and spend a fair share of

-its revenues on education. The Govern.
ment - professes o work for achieving a
welfare State, but to achieve this goal it is
necessary to expapd coatinuously the social
services of the country, For fulfilling this

. task the Governmeant will need the services

of alarge body of teachers, doctors, engi.

peers, technicians and other trained persone
nel for minor and major jobs. This means
continuous expansion of University educa-

tion, extension of facilities for scientific and
technical education, and promotion of scien- -

tific research.
Education in the present age should have
a social purpose, ~ The scholastic and tradi-

tional view of education bas to be discard- -
ed in favour of a more comprehensive and

- dynamic conception of education. We ear
living in an age of rapid social chabges, It
is the function of education to preparé for life
the youth-of the nation, but as new lifesitua~
tions are ever arising, the youth’s education
cannot be based on a static view of life. It bas

to be dynamic to meet the needs of a chang~

ing world; it has to take note of the needs and
aspirations of modern society ;3 it has to
view its specific problems in the frame-
work of”the rest of the world ; it has- to
accept and propagate amongst students those
values of life which are necessary for pro
gress in the modern world :

People are becoming amoral in the mass,
since the holdof religion is fast declining
and old traditions and beliefs have collapsed
without anything new firmly establishing
itself 10 1ts place, This negative attitade to
life is defizitely harmfiul, and the world will
come to grief if it does not apply the cocreat-
ive in! time pnd give the primacy to 62039
social and spiritual values wnich alone can
suve the world, Tnere are wmany social
‘values of au endaripg cnaracier and theic

ALL INDIA EDUCATIONAL CONFERENCE 215

~ again been demonstrated in human history,

Thgre are others which emerge from time
to time out of the new aspirations and needs
of the people, They constitate the spirit of
the age. A balanced and sober view of the
past .i1s necessay, and to this has to be add-
ed all that modern knowledge lcan teach us
or national advancement, We have also
to ;emember that we can no longer afford
to live in splendid isolation. The unifying
force of modern scienco has made the entire
world a urity, and if we do not develop an
international mind and cultivate the habit
of looking at our problems in a world-context
we shall come into conflict again and again
with other national groups.

The domestic problems are many and are
beset with immense difficulties, Our peo-
ple are steeped in ignorance jand poverty,
Although India is an agricultural country,
yet its food production lags far behind the
needs of & growing population. We are un-
able to satisfy the basic needs of the people,
Mortality is appalling. People live in
squalor and dirt and the aveérage expectation
of life is only 26 years, They are not dis-
ciplined and do not understand the value of
co-cperation. Our whole social fabric is
based on the hierarchy of castes and we are
not, .used to democratic ways of life. The
existing economic and social barriers do not
provide equal opportunities to all for self.
advan.cement. People are influenced by
Sectarian considerations of caste, creed and
province in their daily conduct towards each
others 1f education is to perform its func-
tion efﬁci_ently, it should enable us to build
& new society on a new basis and to live in
concord and amity with other nations. It.
Is obvious that the success of an educational
System ultimately depends on the teacher,
Ul_ldfn: alien rule he enjoyed very little aca.
demic freedom and was segregated from
soclety, This divorce between school and
society is largely responsible for the lack of
popular interest in education, A teacher
must prove himself socially useful before he
can get recognmition from  society. . His

~activities should not remain confined to

sohool only, but should extend to .all
departments of national life, For example,
he should engage in extra-mural activities

and take a hand in educating the common.
people, He should be a man of character
and lesrning and should have wide human
sympathies, It is theduty of the teacher to
fashion the minds of hisstudents, to develop
their character and to infuse in them the
democratic spirit. There should bs a free
interchange of ideas and opinions. Discipe
line should not be imposed from above, bnt
that self-regulating power which is ingrain.
ed in kguman nature and which leads to self-
discipline should be encouraged in all possi-
ble mauvner. The teacher should be ga
model for hisstudents whom they may
instinctively try to imitate.

. Itis equally true that the teacher has no
Incentive to give the best in him to society.
Ma.ny are misfits in the profession, the gene-
rality of teachers has to work under unins-
piring and depressing conditions, while a
small percentage, true to its vocation and
unmmd_ful of the difficulties, leads a life of
;self-.dedlcation. A teacher is drdinarily
denied all the prizes of life. He has no
sense of security ; his salary is inadequate ;
his performancs is not adequately rewarded
and he is not ordinarily given a place of
honour in society. Conditions of work are
also not always satisfactory. All this has
to be remedied if the average teacher has
to play his part well and be trme to his
vocation in life, A teacher, in order to be
u§eful, should have intellectual honesty in
him and this will be possible only if he
enjoys academic freedom. This treedom is
a priceless possession of the teacher and
should in no circumstances be surrendered.
‘He should have unfettered freedom to ex-
press his views on all subjects in an acade-
mic manner. A true teacher cannot bs
indiffsrent to controversial questions of his
times. He hasto discass every question in
all its aspects in a dispassionate maaner and
is bound in all conscience to place before his
students its different sides. In this connec-
tion a question is asked whether a teacher
should take part in politic: or not

Teachers in the service of Univessities and
aided schools and colleges araalready . free
to take part in politics. But the same is
not trye of those who arein governmen
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service, I see no reason wh
€ . ; y the -same
liberty should not be given to them as weli

A teacher should not be prevented from
participating in social and political mgye-
ments_qf his country. I know that ths
proposition I am advocating is atten
with risks.  And this freedomgshoulzttfgtdgg
the privilege of a University teacher alone »
it shculd be extended even to the lowest’
ranks of teachers. Itisalso to be noted
tl}at the r'eiationsbip between a teacher and
his head.ls not always friendly, It should
be cordial and cuggestions and criticisms
made by the tezchers should not be resent-
ed, but shonld, oun the other hand, be wel
comed by the heads of departments. The
ponflition of teachers in aided and private
institntions is still worse. There is very
little security of service and sometimes
management is influenced by caste conside-
rations in making appointments, The scale
of pay is much lower,.

+ In the competitive society of today
teachers have no optios, but to organise
themselves for the protection and extension
of their rights, But the collective bargain-
ing for the promotion of their interests and
safegnarding of their rights should be coms~
bined with o co-operative effort to improve
education, These asscciations should cer-
tainly concern themselves with matters like
snlaries and tenure of service, and should
also serve as effective means for the settle-
ment cf their grievances, But they should
also discuss problems of education and seek
to eleyate the character of the teaching
profession. They should draw up a code of
bonour for the conduct of teachers which
s?xogld be observed in practices The Asso-
ciation should see to it that the dignity of
the profession is not lowered by ‘the mis.
conduct of any teacher and that they deve.
lop a sense of brotherhood and unity among
teachers of all pgrades, Organisations
should ealso be established fer bringing
parents znd teachers together, It is the
general complaint thut standards of Univer-
sity education are declining. But Univer.
sity education cannot be considered in isola-
tion, .lf secondary education is properly
orgonised, all delictencies should be lacgely

-

' whenever (DOLS s meeee -

made up thers, But so long as that is not
done, Universities should introduce a course
of general education as has been dome in
some of the colleges of ths T.8.A, Every
University student, to whatever Faculty he
may belong, should know in outline his
country’s constitution, the-past history of
his people, as well as something of the
world of today. He shounid alsooknow of
the currents of modern thought and should
ry _to acht a social philosophy for himself
It is not intended, nor isit desirable, that'
the_se subjects should be included in the
Umversgty courses of studies for purpases
of examination. The object in view can be
much. bett_er realised, by organising courses
of extensicn lectures and by developin
closer contacts betwesn tutors and smdentsg
I would now like to refer toone or twr;
matters which loom large in the present-
day discussions of learned bodies, One of

these is the medium of instruction, 1 4g
question of national language has beeq

finally settled. It has also been tentati

; . : ntativel
decided that the regional language ’shoulg
be the medinm even in the University
stage of education. I think this matter

needs reconsideration, I am of the opinion

that the medium of instruction in the Uni-
versity stage should be the national langu.
age. When the UNESCO is thinking of an
Interpational student-exchange on a. large
scale,. and_ when plans are belng made for
Securing International co-operation in the
field of education, we continue to think in
terms of regions and not even of the nation;
India cannot achieve national unity ualess
we strengthen the cultaral bonds between
the different regions and create s large
body of men who can express their best
thoughts in 8 common language. This
object can best be achieved by maki;lg pro-
vision at every University for the teaching
of modern Indian languages and by adopt
ing the pational language us the medinm
of instruction-at the University stage. But
unless we take & decisicn now, the day will
never come when we shall have a common
medium of instruction in our .Universities.
It is not my partiality for Hindi shat
prompts me 10 make the proposal, I would
readily accept any other ladian laaguage for
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the purpose if unanimity is secured for it.
My sole desire is to build national unity.
It isfor this reason that I advocate that one
of the South Indian languages should be
compulsorily taught in the Universities of
the north. 1 am also of the view that
there should beone commos script for all
the Indian languagess The one other gues-
tion to which I would like to refer is the
importance of cultaral studies in the scheme
of national education. . They have not been
giventhat importance which is due to them.,
If we are respected abroad, it is mainly
because of our ancient heritage, and also

-because of Tagore and Gandhi. But in

free India the study of Sanskrit ison thedec.
line and nothing is being done to arrestthe
process. The demand of the All.India Oriental
Conference for establishing o Central Re-
search Institute for promotion of higher
learning and research in Indology bas not
been accepted by the government on
grounds of fiaancial stringency. - We pay
lip sympathy to our ancient culture, and
also trade on it, but when it comes to action
we express our inability . to take any practi-
cal steps for its conservation on the ground
that we have no money. This is false eco-
nomy. Sanskrit i the fountain-head of
Indian thought and cultare, and if we want
to diffase our culture we should publish
translations of important works in Sanskrit,
Pali and Prakrit in Indian languages. We

should also make proper arrangsments. for

the acquisition and preservation of old
manuscripts and finds of historical interests
It is & matter of shame that Indian students
still go abroad for higher Sanskrit studies,
In order to teach modern methods of re-
search we can invite a few eminent foreign
Indologists to help us,~ But India shonid
gradually - become the pridcipal centre of
Sanskrit learning in the world and should
be able to attract students and scholars
from abroad. .

There are very few amongst us
who have the vision and the deep under-
standing necessary for giving a new orienta-
tion to education., There are very few who
have a living faithin their work, Bat
howsoever few their nuwmber, they must
coms together to form the nucleus of a new

LVII—11-3

movement in education, We need a new
type of men in order to build a democratic
society based on equalitys social jastics and -
co.operation. Although only a few may
have been vouchsafed the new vision, yet,
it is bound to spread and gather force. For .
the moment this small nucleus will act as

the leaven.
SrorioNAL CONFERENCES:

Méésages were then read. And the _Con-
ference split into a number of sectional

confarences.

The Teachers’ Training section Wwas
presided over by Dre M. Siddalingayya.
There -was a symposium on the need for
training post-basic and post-graduate teach-
ers - Edueation, Sardar M. V, Kibe
presided over the Moral and Religious
section, which considered a symposium on
the restoration of moral valuss among the -
younger generation, ‘ :

Dr. R. K. Yajnik, presiding over the
Internationalism, Peace and Geo-politics
section, drew attention to the importance
-of the will for peace on the part of edu-
" oators and pleaded for high priority being
given to the study of internationalism in the
educational system, This section consider.
ed a symposium on education being the
only hope of mankind for international
peace and understanding.

The problem of languages was considered .
by the Oriental section. (Sanskrit; with
Prof. R.D. Karmarkar in the chair. Among
the speakers at the symposium was Signor
Mario Carellj, Cultural Adviser to the
Ttalian Consulate at Bombay. Resolutions
were passed urging adeguate provision for
the study of Sanskrit at the secondary and
at the university stages, and recommending
“that the advisability of drawing from ex-
. pressions available n Sanpskrit iu the selece

tion of scientific and technical terms In the
nationsl and regional languages should be
considered, S

Mr. A, A. A, Fyzee emphasised the need
for an extensive study of Sanskrit and
Arabic which were effective instruments for
disciplining the mind, in his presidential
address to the Oriental section (Persian and
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Arabic). He observed that among the
more important languages, next to English

and French, to be learned by the Indians

were Russian and Arabic. A symposium
was held on the importance and utility of
the study of Arbic and Persian in the new
educational set-up of India.

Presiding over the University Education
section, Nawab Ali Yaver Jung, Vice-
Chancellor, Osmania University, streszed the
need for rigorous selection in admitting
students to Universities, Prof, J, C. Daru.
vala, Principal Agarwal and others partici-
pated in & symposiuvm on the medinm of
instruction,

The Aborigines Education section dis-
cussed ‘the possibility of deriving a useful .

handicraft from the occupational work of
the aborigines, Sri L, Srikanth, who
presided, said that education of the tribes
should be related to tribal life and shounld
not destroy the heritage preserved by them
in dance, music and folklore, It should
also better their eccnomic conditions and

train them to resist exploitation by out-

siders.

The Indian Public School section consi-
dered the need for Special schools, Its
chairman, Sri Bhavani Sankar, urged that
public schools were meant primarily for
character trainicg.. Their teachers must
be men with freedom of spirit,

Presiding over the Women’s Education

section, Miss Amy Rustonjee spoke on the
role of educated women in removing illite-
racy, There wasan mteresnng sympo:mm
on co-education,

The examination section wunder Prof,
K. 8, Vakil’s lead considerad the npeed for
an immediate, radical change in mass exa-
roinations. Basic education was the subject
of the symposium presented before the
primsry and rural education section which
met with Sri L. R, Desai in the chair,
The vocational education section, presided
over by Bri. J, A, Tamporevala. discus-
sed the meed for a well planned scheme
for vocational education and the problem
of vocational guidance, - Prof, N. K.

Sidhanta guided the deliberations of . thae

section on the education for the physically
handicapped, Pre—~basic education was

the subject of the symposium presented -
before the Childhood and Home Education

section presided over by Prof. Diwanchand
Sarma. The military studies, health and
physical education section, under the chair=

manship of Dr. K. S, Mhaskar, held a

symposium of Social Service and physical
education as “envisaged by the vocational
education planning committes of . the
A LFF,

The Secondary Educatxon section discus.
sed maamng of secondary education in “the
present' national set-up and the question
whether it -should be nationalised, Sri 8,
Natarajan presided over it, Delivering an
extempore address, he made several points,
The secondary course should cease to be

dominated by an external examinaticn..
Our aim must be to supply the basic tog's’

of knowledge and to build up character,
There was need for moral and religious
instruction, The teacher must-have a share
in planping educational policies. There
must be freedom* in secondary schools,
Natiopalisation would make for reglmeuta-
tion, :

The sectional conference on educational
research was presided over by Kumari 8.
Panandikar, while Dr, Jha guided the deli-
berations of the scouting section. _The latter
was inaugurated by Sri Mangaldas Pake
vasa, Governor of Madhya Pradesh,

KrarTrRy MEMOBIAL LUECTURES.
On the 23cd Mr. K. @, Saiyidaia deliver-

ed one of the two Khattry . Memorial -

Lectures, He spoke on the role of private

effort in eduncation. He pointed out that

private effort conld nos by itself tackle the
immense problem of mass education. I¢
was primarily for the state to set
up & national system of free and compal-
sory basic education and to shoulder
the greater part of the responsibility for
other stages of education, Oz the 25th,
Dr. A, N. Basn delivered thesecond lectare.
Speaking on research in education, Dr.

Basu regretted the absence of experimenta-
tion- and research on education in Indis.
Without these, we could not change our
present system for the bstter,

N. E. F.

' On the 25th, The New Education Fellow-
ship held a symposium from tke contribu-
tion to be made by the fellowship to the
gualitative improvement of education and
the raising of standards in schoels, Mr,
Sniyidain who presided, declared that the
fellowship was the spearhead of all progres-
tive education movements throughout the
world. Messrs. C. C. Shaw and Harbhal
Trivedi also spoke. -

.

. OTEER SyMPOSIA,

Apart from sectional conferences, two
interesting symposia were-held in the gene-
ral session, One was on the National
Planning Committee’s report, Sri H. P.
Maiti and Sri N. Kuoppaswami Iyengar
spoke, '

Mr. C. L, Kapoor, D.P.I., Punjab, presid-
ed over the other symposinm on the place
of finglish in our National System of Edu-
cation, Messrs, J. P. Naik and C, C. Shah,
Prof, Dharuvala and Mrs. Bepjamin spoke.
The consensns of opinion among the speak=-
ers was that Enghsh must be retained as a
languagejsecond inimportance to the nation.
al .language. It should be the medinm of
instruction at the University stage.

Tracuers Eraics.

On the 25th, Dr. Amaranath Jha raised
the question of a code of ethics for teachers.
They -should not behave like the clergymen
who said: “Do as Isay, not as I do™,
There should be a professional code for
teachers, even as doctors and lawyers had
theirs. Teachers’ associations should be
-empowered to take disciplinary action
against these who violated the code.

UNITED NATIONS DAY

A" United Nations Day ** was organised
by the Conference on the 24th, Dr. Jha

~said that 8 major bope -for peace lay in the

various official and non-oiﬁcml agencies of
the U, N. O.
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Appealing to the teachers of the world, he
declared: * If we the teachers of the world :
teach our pupils to live in peace and act for -
peace, we can safely hope for the establish.
ment of peace and universal brotherhood in
the war-threatened world.” .

CIVIC RECEPTION

A civie reception was given to the
delegates of the conference at the Sir
Phirozeshah Mehta Gardens, Malabar Hul
on the evening of the 24th,

Mr, S. K. Patil, Mayor and host, wel<
coming the delegates, ** the builders of a -
new world and generation,” hoped that the
results of the Conference would be effective
and lasting.

Acharya Narendra Devs, replying to the
Mayor, drew altention to the dangers of
this machine agé in which men becams the
slaves of science, KEducationists had the
task of inculcating the spirit of service into
the pupils and making them masters of
science, :

Those present at the reception inclnded--
the Chief Minister, and other Ministers of:
the Bombay Cabinet. :

ADULT EDUCATION CONFERENCE. -

Mr, Champaklal G, Modi inaugurated the -
eighth All-India Adult Education Conference
on the 25th. : A‘

He stressed the urgency of adnlt educatlon o
in India. which had 22 per cent. literats -
population and had demacracy as its ‘basie -
principle. An intelligent interest in public
affairs by the adulé pOpulanon was most .-
essential, he said,. :

He advocated the - creation of ~a
country-wxde network of commaunity centres
—*“5 nucleus for the integrated growth of -
sooial educa.non in the rural and urban

- areas.”

Bach such centre would be the main=
spring of various activities touching the life
of the community which it wanted to serves

Tt would then fulfil the enlarged scops: of

adult education, for developing the total
personality of an mdnvxdual. SR e



220 THE EDUCATIONAL REVIEW

World peace would be at stake as long as
there were extremes in the standards of
educstion in different countries,

The U. N., had a special rerponsibility
to fulfil—that of levelling up education in
backward aress,

Mr. B, M, Kapadia, Social Education
Officer ard Secretary, Bcmbay City Sacial
Education Committee, welecoming the
delegates, explained the " biggest experiment
in mass education ™’ earried on in Bombay.
The movement started by the Bombay City
Social Education had resulted in educating
2,50.000 men and women in 12 years. -

Principal Rapjit M, Chetsingh, who
presided over the conference, said that while
struggling to evolve a programme for the
“ mass of our population, we should salso
give some attention to the problem of
education of the so-called educated.”

He added: “ Let nsnot imagine any more”

that ignorance and stupidity is the monopoly
of the illiterate and let us put away that air
of superiority with which we tend to ap-
proach this whole task of adult education,
Let us go forward in faith and with zeal
which comes of believing in the right of all
men snd women to have opened to them
the door of opportunity and light,”-

ALL INDIA EDUCATIONAL PUBLIC
DEBATE

An overwhelming’ majority of the dele-
gates voted in -favour of a proposal to train
university teachers after a lively debate on
the 26th.

The sabject for the debate was: * That,
in the opinion of this House, university
teachers should be trainmed.” Raja Maharaj
Singh, Governor of Bombay, presided.

‘While the group supporting the proposi-
tion wmaintained that the training of univer-
sity teachers was as necessary as that of
physicians and surgeons, the opposition
dismissed the idea asserting that professors
were born, if not self-mads,

Miss S. Panandikar, moving the propo.
sition, said that what often happened today
in our ¢olleges with antrained teachers was
that the *'lecturer’s notes pass on to the

‘

exercise books of the student without passing
through the minds of either.” »

Leading the opposition, Prof.
G. C. Bannerjee, called the proposal “futile.’
The implications of the proposal were that
university teachers should be taught, but
who would teach their teachers?

These who cupported the proposition
included Mr, A, R, Dawocd and Prof.
G, D'Scvza. Speaking against it.were prof.
M. P. Cclaco and Prof. J, C. Daruvala,

When put to vote, the proposition was
carried by an overwhelming majority. -

While summing up the debate Rsja
Maharaj Singh, who was addressing the
delegates for the first-time since the begin=-

. oing of the conference, touched on the
" various questions before them,

He said that since Hindi had been declarad

to be the national language, it was very -

L 4

desirable that it shoald be made the medium

of instruction in universities, But man
well-qualified educationists held a different
view. The Bombay Government had askad
the regional universities to give their
opinions, ‘ :

His experience in Bombay had besn

¥ good ™ so far as the discipline of students
were concerned., But there was that danger
of indiscipline. . ‘ '

- The Governor thought that teachers were
partly to blame. If there was unanimity

among teachers on the point of discipline.

the number of cases of indiscipline would
be far, far smaller, .

Dr. Amarnath Jha proposed a vote of
thanks to the Governor.

RESOLUTIONS

The Conference geamerally approved the
principles anderlying the Teachers’ Charter,
adopted by the AlllIndia Kducation Coa=-
ference in 1935, as well as the Children’s
Charters A ten-man committee wWas
authorised -to go through the whole question
and soggest improvements_ for consideration
by the Couacil at its next meeting.

The Coaference urged State Governments,
semi-Government Institutions and - local
boards to accept the recommendations . of
the Central Pay Commission with regard to

- teachers,
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the salaries. and  service conditions of

A revision of the Grant-In-Aid Code and
payment of the difference between teachers’
salary bill and tuition fee income at the
standard rates was also demanded,

Viewing with concern several instances
in which the services of teachers of primary
and secondary schools and colleges had been
dispensed with on insufficient grounds, the
Conference asked that in all such instances

the State Governments shonld appoint an

independent tribunal, the decision of which
should be binding on the managements as
well as teachers, :

The formation of parent.teacher associa-

~ tions and organisation of ' cenires for adult

education, general health edacation and
recreative and social activities on school
premises were suggested. The Conference
recommended that local education anthorities
and managing bodies of recognised schools
and colleges be advised to organise continua-
tion classes and libraries for advanced

education of pupils who for economic or
other reasons.had to give up their school
and college studies before completing them,
Many ofher resolutions were also passed.

CONCLUDING ADDRESS
In his concluding speech: on the 26th,

. Acharya Narendra Deva hoped tha$ “their

dreams would be realised,” He was
“proud ' of the Conference's achievements,

Summing up the * achievements™ of the
Conference, Acharya Deva referred particu-
larly to the deliberations 'of the *f Tribal
Bection.” .

Among the other impartant results
achieved by the Conference were the general
approval of the National Planning Com-
mission’s report on education aond of the
Teachers’ and Childrena's Charters,

Dr, Amarnath Jha, President of the All-
India Federation of Educational Associa-
tions, remarked that the delegates would
go back to their homes, $heir minds the richer
for the deliberations,

Editorial

HE 26th session of the All India Tduca-
tional Conference, which met at

. Bombay doring the last week

The Bombay of October, has received
Conference
lar conferences in the past.

The advantage of holding ths Conferance
In one of the premier cities of India has been
fully realised. A word of praiss is due to
the Reception Committee for the way in
which they helped to bring the delagates
lnto contact with the civic and political
leaders. There was a civic reception to the
delegates. The Conference was inaugurated
by the Chief Minister., The Governer
presided over a public debate arranged on

the last day on a guestion of ‘eductional

interest. The Governor of another province,
happening to pay a visit to the city ‘during
the Conference, associated himsslf with it by
lnaugurating the scouting section.

It must be confessed however that Acharya
Narendra Deva's presidential address is

’. disappointing. He began with a diatriba

more publicity than simi-

against Hindu colture, reminiscent of
Christian missionaries and Victorian evan-
gelists of the white man’s burden. Itis clear
that he has takea over, look, stock and bar-
rel, the igonorant and prejudiced view that
looks upon the last thousand years of Indian
history as a continual progress in decadeace,
If Hinda cuiture is to be blamed for other-
worldliness, we cannot have &s its conses.
quence a generation of worldlings, selfish,
corrapt and lusting for power. Yet that
is the conclusion at which the Acharya,
arrives, He is right, howevaer, in pointing
out that we are in danger, as & nation, of
losing our sense of values. The difficulty
in the situation is that the traditional values
of our culture are being disparaged and
violently denounced, whils nothing more
inspiring is offered in their stead thas the
colourless negative values of ‘secular’
democracy. - Family affection, loyalty to
one’s sooial, religious and cultaral group)
and love of one’s neighboursand one's iangus
age ate today comprehensively denounced ug



nepoh=m. communalism, parochialism and .

provmcmhsm Nothlng concrete is offered
in the place of the sentiments and values
thus held np to scorn, It is clear that ounr
leaders are unmable to mdke use of the
virtues of our pesple or rid them of their
evil taint, This is at the root of the moral
confusion which the Acharya deplored.

-On purely educational themes, the presi-
dent made some interesting comments and
suggestions, He laid stress on the import-
ance of: umvetsxty education, which has

few friends in our popular ministries,  His

suggesuon for a common medium of instrucs
tion in all Indian Universities is worth

serious consideration, So too is his plea for

the teachers’ organisations to enforce a code
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-of honour ,smong theit members, His

remsrks on the foolish neglect into. which’
our educational administrators are allowing

Sanskrit studies to fall, deaerve Wldesptead W

notice,
The Conference adopted the teachers

charter. Unless and until the principles of - k

the charter become part and parcel of
educational admimstration in the coantry,
it is vain to hope for any lasting improves

ment in  the status of the teachers: and .
without assuring the teacher of his proper - ..

place in society, no .schéme of education,
however well planned, has any chance of
success. Teaching may be a vacation, but
it should not be allowed to dengenerate into
sweated labour,
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An Experiment in Integrated Education

By Proressor C. N. PATWARDHAR B. A. Howns(Bou); T.D, (CantaB)*M.Ep. {(DUNELM)
M. R. 8.T. (LoND,) Professor of Educational Administration, and Recognised Post (radu-
ate Teacher for M. Ed, in the Universities of Bomday and Poona.

In the rapidly changing ‘world, Indie
occupies a very unique positica, The land
is inhabited by one seventh of the world's
population, presenting an intricate composi-
tion of problems of huwan existence. There
can be no sharper contrasts found anywhere

‘elss in $he world as in India, whore medie-

valism and superstition stand face to facs
with the world’s most advanced thought and
scientific detachment. With narrow regional~

ism and deep communalism, we happily

find liberated dynamic human growth which
knows no bounds of the physical boundaries
and a humanitarian concept of life which
recognises no difference between one man
and another. Through woody medisval
traditions is gradually rising up a nation of
clear and bright future, The impact of
the world's slightest flutter is noticeably seen
in the severyday life of the remotest “of
families and persons in India.

To marc.h with the times is often easier
than to orient the outlook of the entira

nation, which is steeped in rigid forms and

practices. Thought, which isthe mainspring

~of human action, appears to be outworn

among ihe Ppeople and lost its living, grow-
ing and ad]ustmg power To revolunomsa
thought is one of the basio problems of edu-

cation, Itis aproblem not of training hands

to man ma.chlnes, but to develop man into
controlling man himeelf, Such a purpose-
ful davelopment, planpned for, but ngt

T!xrer "™ -

fostered on the individual, depsads moatly
on the awaraness of the individual to his
surroundings and on the collective cooperas
tive attitude of the entire mass, We have to
stesr clear of the two extreme ends, the for-
mer concept of unguided individnalism snd
the recently ezpericnced tofalitarianism,
which admits of a State alone supermost
over all i{s individual components. With the
birth of each child, education has 2 task to

‘perform, This educative process performed

for each child, a5 a future citizean of a
responsible and demaeratic community, has
proved to be the only ‘means of continuing
all the good of the past generations for the
benefit of the futnre ones.

~ The values of good and bad vary from time

to time and their hues and colours are at

times misleading, Material Saians are likely ta
be immediately more attractive than perma-
pent human values, Education has in the
past played the role of a villain, may be anin-
tentionally, when it sought to pecpetuate the
injustice of man against maen, True, eternal
human values have been prezchsd every day
and every year by leaders of human thought, -
and the exposition of correct principles has
to be purposefully undertaskea by every
man who has the good of humanity at heart,
James Mill was repeating what was said be-~
fore him, when he said that essentially good
men make better mechanics, lawyers, doo-
tors and technicians, This goodness was ex-



a

pressed in the terms of Equality, Fraternit
: ' y
- and Libarty ® by the French revolutionists,
and in modern days we have summed ap
t;:; srlo%ﬁns by tlllxe phrase ' Welfare State"
ere there will be equal opportunities for
a_ll. Tlg:s Walfare State has a wide concep-
tion taking in all inbabited regions of the
human race, :
The democratic way of life on which the
conception of the Welfare State is based, is
Dot a spontaneous growth among people, but

it has to be brought about by presenting

proper evaluation of modern scientific
thought, The system of education of which
we hear so much today, is the only method
of' widening man’s haorizon and vitalising
him, thus savidg him from degeneration
Into a medieval man or ‘still worse into a
state of savagery, The institutions and
courses, forms of teaching sod learning,
contents and princples of education have to
be remodelled 1o enable” education to serve
as the potent medium of reformation. Ate
teropts have been made in various countries
to introduce new ways of education, with
changes in methodology and contents, and
one of the attempts is what we have called
Integrated Education,

The cbanging society of today has its deep
moaorings in the family and home. These
two human discoveries are older than sny

discovery or invention of science. It is an.

invention of what Karl Mannheim calls the
setence of human life. This home and
family institation is the basis of all forms of
soclety, and on this basic invention all
our past and future haman way of life
_depends, In educational advance, there-
fore, we have to count an individual as a
member of a family, the leader of & family
or the organizer of a happy home. New
pressures of modern life work hard on this

oldest institution of man, To secure happi.
mess for the human race, the home and .’

family are to be well preserved. FEdacation
bas to try to make the home and family life
better, ably fitted, and properly preserved
“to further human happiness with the aid of
modern science—natural, physical, ‘social—
" keeping permanent values always in aight.
_ Lhe various conrses at the educational
_ ipstitations organized at present fend to
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give saccurate scientific knowledge and
training on the basis of specialization. This -

specialization commences as-early as Std, I -

(i. e., ordinary age group 14) or in some

cases much earlier, The demands of in=

dividusl epecialised - branch of knowledge

have grown out of proportion to the time

available, and the resnlt is that there has

to be specialisation within specialisation,

and possibly it has to be so, to gecure all

relative knowledge of the subject. In 'the

end, we may successfully create ezpert

technioians, doetors, lawyers, and teachers, '
but in the process, make no provision for

the full development of man whereby- he

can enjoy life's gifts, make his home secure

and bappy, and lead his family to health

and safetys Hvery educated man in this

process sees life in part, from his own angle

of vision, and the life’s anity as a whole
escapes his attention, He has to live :his
whole life as a man and the expert fGnds
life - uninviting, dull and miserable, - In
turn, his home and family share his inabili-
ties to view life as a whole, and the damag-
ing process of restricting man’s vision may

thus be perpstuated till we get a collection
of automatons from generation to genera-
tion, till the dynamic human personality is
completely destroyed, There can -be only

totalitarian government fit for such a mass
of automatons, &s no democracy can be sus-
tainéd on mere automatons.

To remove these glaring defects in our
eduoational system, the democracies have
been trying bard to piece together specialis-
ed education and basic concepts of man.-
There can be no doubt that the. methods of
specialisation, used at present, are in & way
perfect, and further that we cannot da with-
out specially trained personnel in mddern-
social organization, And yet we have to
make every specialised expert & man aware,
alert, sensitive to change and generally well-

informed of life around him in ordér that _

he can play his essential role of a family
man successfully. In India, particularly,
this is an urgent and pressing problem. We
have an iofinitesemal percentage of our

population, who are decidedly eduocated.

enough’ to be called specialists or experts.

Still less number of people can read for.

: S ~ N ST
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themselves,. In countries, where the mass

_ of the people inliterats and prone to learning,

the task of the educationists is simpler. In

Indis, every educated man has to bean

educaters not- cnly. a specialist. He has to
carry & modicum of knowledge useful to
people in their homes and families, in
addition to what he possesses and uses as an
experts Thus, while the problem of inte-
gration of knowledge in other advanced
countries is a problem for experts to be
additionally generally educated for them-

selves and their homes and familles, in India-

the expert has to mest the demands of his
fellow citizens and their homes and families.

. This double responsibility falls on him as a

moral and national duty. TIf this duty
cannot be ably performed by our educated
few, none else can and will do it, To help
the expert in his duty to his own homse and
family and to bis fellow citizens, he must be
fully equipped himself, Integrated Educa.
tion is calculated to render sach a help.

Often Integrated Educational courses are

‘confused with general - adult education or

topical lectures. I wish to correct this
impression,. Integration of knowledge is
sought through the logical development of
human thought, and it does not mean a few
lectures- . on selected topics, There are

. various plans of integration sdopted by

others and envisaged by ourselves, but I
may first explain the plan on which we are

workiog, L

- We have accepted human thought as the
natural activity of man, This activity is as
much inherent in man as it is subject to his
own environment, individual, sccial, politi.
cal etc. Thought and environment develop
into the logical progress of thought, into
systems of thought, - The systems ultimately
organize thought, and this orgahized thought

expresses itself into investigations of man's

environment, the supreme factor of which
is Nature, Human thought has been able
to utilise Nature in various ways, leading
us t0 inventions and disooveries in natural
sciencess medical sciences and social soiences
too, Thus, grouping knowledge around
man, we have the following basic divisions,
ench integrating the otheri -
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Man's History and Personality': Man’s
methodology “in securing happiness; and -
Man's conquest of Nature.

With all the discoveries and inventions of
man, there are the poignant questions on
Man’s exislence, its aims and causes. . The
.humsan valnes, as judged by Ethics, and
man's concept of Beauty, as seen through .
Aesthetics, ultimately lead tothe challenging
-gounoepts of Philosophy. .

The expert who gets specialised training,
but who has had no chance to acquaint
himself with concomitant factorsin life which
alone can truly estimate his expert knowledge, .
suffers life long the disadvantages of a
lonely secluded life. ~ A very common sign

- of this lop-sided development in man, seen
in every day life, is what we call * talking =
shop . We are disapointed to observe'among
our educated people this anaemic tendency.
We cannot create James Jeans or Russel or
Shaw, without some attempt at an integrat~
ed persomnality. ‘

In working out the scheme of Integrated
Education, -many hard facts are to be faced.
Admitting that an expert can better serve
bimself and his people with a proper inte-
grated koowledge, the practical. difficalty -
arises as to how to ocarry this Integrated
Education to those who shonld normally

- receive it. - There are two distinct sets of _
people before us: the one consisting of those
who have left the portals of educational
institutions and are now absorbed in bread-
winning activities, but are very willing and
apxious to receive Integrated KEducation
the other the students who are pursuing
normal courses of studias in wvarious educa-
tional institutions. We have tried to serve

~the first category by holding classes for them
in the evenings during the week., Through
the co-operation heartily and efficiently
rendered by all the institutions and profes.
sors in the city whom we have approached,
we have been able to carry out our project
for this group. We have "e£periencad,
however, the material difficulties of placa
and time, over which the enthusiasm and

~ sincerity of purpose of this ‘goup bas ao -

controls It is admirable that students come
to our centres afier a day's hard workia
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their offices or institutions and are ever
willing to stay on late in the evenings, Ons

cannot expect this sacrificing attitude in the -

larger mass of people, They are moreover
slready shouldering the burden of earning
their daily bread and family maintenance;
they cannot be called upon to spread widely
the edncation they receive. They mainly
benefit themselves and their families, But
the other group—the young students who
are sctaally in the process of normal edu-
cation, ‘can best serve their own and wider
interests by taking the course in Integrated
Education, en-pacse, A suitable system of
courses will-bs evolvad for this group ensur-
ing that the students can take to this course
of Integrated Kducstion, without in any
way adversely affecting their routine
specialisation. Oze can boldly state that
the course will immencely earich the human
potentialities among the student community,
After their specialization, in whatever walk
of life the student goss, he will be a  wide
awake personality, possessing a modicom
of knowledge of tho modern intricate world,
and with a little wiil and zeal, able toserve
the public in his own turn, Each student
thus educated will be himself the eentre of
Integrated Education to those around him.

To -the pcorly eqﬁippéd' and miéerably,

man ned social service agencies, very few as. -

they may be today, the new graduate will.
be an efficient voluntary addition.

Tae student who takes to: Integrated
Education will atleast benefit himself, if for
reasons beyond his control, he cannot render

any -social service. . An expert technician -
without- any knowledge of social sciences, .

‘lika economics, soci ology, banking, taxation,
polities, . will for ever be -subservient fo
those who may not be technicians, but who
have mastered business administ ration. The
skill will ba thus a mere marketable
commo dity, without the power of inherent
growth  and adjustment,  The complex

world in which we live today will present - |
problems of normal existence, which an
expert, how ever clever and efficient he may
be in his o wn line, will not be able to face.

To live aand to live happily, specialised
personael should vol untarily undertake to
develop an intograted outlook and equip
themsslves with Integrated Kducation. It
is, therefore, advissbie to have a conrse in

Integrated Education in each of our educa-

tional institutions, and the- more poiatedly

so in puraly professional and technical = -

institations. .

Educate the Adult through the Film.

By Sri. T, N..Rao, B.A,, L.T., Deputy Inspector of Schools, Hospet Range.

THE quickest and the best way of educat-

ing the adult and making him caltured
and literacy-minded is through the film.
In the fight against illiteracy and ignorance,
the projector and the film are our potent
weapens.. Demceracy presumes a homoge-
neous state of societys comprised of enlight-
ened and freedom-loving individuals with a
keen sense of civic awareness, An illiterate
and ignorant individual is not only & misfit
in its fabric, but also & drag on its progress
and a source of danger toits very existence.
Dr, A. L. Mudsliar, Vice-Chancellor of the

Madres University, in o recent address to
the Liaw College Representative Couacil ..

zald: * The importance of enlightened pub-

lic opinion, vigilant’ and Watchfnl..muét be
‘amphasized for the proper functioning of -

democracy.” To secare ‘enlightened public
opinion’ there i3 no other method than

effastive propaganda. It is our first daty to .
raise the soosialy cultural, intellectual and -

moral standard of the public on the quickest

lines possible, and, to do this the film is the

best medium. ‘Takiog -the example of
Russia, we find that the country has made

very rapid strides in the progress of educa- -
tion and culture undsr the scientific genins
of Mechurin, and the Stalin five-year plan,..
Joseph Stalig, the Dictator of Russia, said 3 -
* We want all our workers and peasants to -
be culiured and edacated, .and we shall .

l

BDUCATE THE ADULT THROUGH THE FILM, - hok-

' nchieve this in time”. . The Stalin plan is a

plan of viotory over the elemental forces of
Nature and of a drive for abundance and
literacy, We should emulate this laudable
example of Ruseia, and evolve the best plan
for launching and spreading social adult

education on a nation-wide scale, Qur plaa-

niog commission should give due promi-
nence to - this nation-building activity and
provide adequate finances and smitable
administrative machinery, ‘

. Before I deal with the film dnd-its nges
in the spread of social adult education, let

me mention here some imporiant aspects of

Bocial Adult Edueation.

~Bocial Adult Education is s preparation of
the aduit for adjustment, whereas child
education is a preparation for life, A child
is plastic and can be moulded tc our require.
ments by the hand of an ideal teacher, - An
adult cannot be done so; but he can only
be adjusted or fitted into the community or
group with carefully planned work and
through raising of ‘his social, economical
and intellectual stature. In other words,
the adult can be transformed, whereas a

* child can be reformed. In the former case,

it is transformation, while in the latter it is

*

.reformation. -

Social Adult Education is a science;:,‘it

needs experts in scientific education. The:

individaal or the adult is raw; heis to be
reotified, smoothened and steadied, before
he can be properly .adjusted to a dynauiic
society. Forces should be made to act on
the individnal so as to overcome his inertia
and make him move with accelerated speed
along with the forward elements of soaiety.
The quality and the quantity of educative
force required should be measured in terins
of the mass of his ignorance and illiteracy
and standard of culture, and applied with
gread care and tach with due regard to his

- snvironmental influences. -

Social Adult Education is alsd a fiél& for

-vesearch,  We want research ‘workers to

discover and to invent new things and new
methods, in its development and application.
The illiterate adult should not be allowed to
choke the society and make it lag, nor

should- leadership be vested solely in the
-literate few. The society or group should
be so transformed as to move forward at a
measured pace in the path of pragressto a
desired ideals Graphioally the progress of
buman values can be likened to a sinosoidal
curve. In the rapid march of time, humun
values may rise and fall, but the adult edu-
cator should be able o find the timely values
and arrive at a mean, according to which
the individual could be correctly adjusted,
The Government and the public and the
workers in the field should so pull togsther
that social values do not -go belo what:
datum line. . .

Social Adult Edacation is an art and a
craft. To deal with it efficiently, we' need
skilled workers and educational technicians.
Lay men have no place in it.

Social Adult Educatioh is also a humani-
ty. It embraces the development of human
values with referencs to the past, the pre-
sent and the future,

Such a valuable educative and natione
building process cannot ba the monopoly of

.any one department, It must form. a

department by itself, raised t2 the position
of & central subject under separate ministerie
al administratica. . :

 Modern science has given us the projeoctor,

.the sound film and the radio, which we_-

can put to the best use in the spread of
social education. Radio is nodoubt.a good
and useful aid, but more important are a
good projector and s spacially designed and
selected sound-film, The educative film
differs from the entertainment film in the
sense that the former is instructive, while
the latter is recreative, Sinecs the aim of
Social Adult Education is the cultural deves -
lopment of the adult through entertainment,
a -combination of . both would be highly
usefal. :

Now, what arethe features of a good
film? A good or snccessful film is based
on several factors in its” making, . These
factors can be " divided. into two main
groups :—nimely (a) technical factors, (b)
creative factors, FPhotography, tound, deve-
lopiog and printing, are eXamples of teche

-
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pical factors. Story or theme, directipn.
music-and editing are examples of oreative
factors. Perfection .of technical factors
alone or creative factors alone cannot make
a good film, Both the main groups of
factors should play an eqaal part and find
perfection in the making of a successful
film, ,Among all these, the theme or story
“or subject dealt with, should give life to the
film. The co-operation of educationists,
producers, directors, and cine-technicians is
essential, in prodocipg good educative films:—

Educative films can be classified into six

broad groupsi— - _

{1) Demonstrative - film (embodying e.g.

"social service, welfare 'work., health,
agriculture, citizenship activities, etc.).

(2) Process film (in which processes and

' procedure of various ~ industries,
manufactures etc., are-included.)

(3) Motivation-film (dealing with conduct
or making people do whatis desirable
towards the general good of society as
a whole, e.g. trafiic, safety, road sense,
community manners, etc.) ‘

(4) Art film (including music, folk-dances,

- various arts, shows ete.) :

(5) Instructional film (showing how an

antomobile, or steameengine, or an .

aeroplane works etc.) ; and

(6) Information film (giving current
events, travel scenes etc.)

In the above 6 groaps; only a few exam-
ples have been given under each class
of film, and we have really a host of
examples coming under them,

The entertainment film for instance can
be divided ioto six groups:~ mnamely (1)
drama, (2) romantic comedy, (3) musical,
(4) classic, (5) thriller and (6) action.drama.

 In exhibiting fllms at community centres,
care shonld be taken to make a selection of
both instructive and entertainment films so
as to attract the largest audience and get
' the mazimum educational benefit.

" The following are the spesial bénefits of

exhibiting educational films which serve to:—

(1) Frovide motivation,

(2) Extend the range of experience. '

(3) Aid the poor reader and slow lsarner.
(4) Introduce new materials, ‘
(5) Clarify processes and procedures.

(6) Increase the amount learngd within
a specified time,

(7) Strengthen retention.

(3) Clarify perceptions, -concapts 'and-
understanding.

(9) Encourage farther reading and study.

(10) Prodace more and better group dis-
‘cussions, ' -

(11) Reinforce other methods of learning.
The exhibition of good films also depends -

on" a good projector. . The choice and care
of a good projector for cranning film.shows
will form a separate sabject,

~The. success of social adult education
mainly depends on its content and method.

The content must be utilitarian and cceupa- °

tional, and the method novel and recrcative.

.The over-all aim of social adult educatien is -
not only the achievement of adult literacy,-
‘but also the promotion.of the social, -econo-

mical and cultaral standards of thfs adalt.
Unless the content of our literacy drives and
social edudation programmes help to raise
the productive capacity and the economic
status of the individual, there can be no

"inducement on the part of the illiterate -

adult to become literate, Unle_ss_ tt_le method
is also made novel and reoreative in charac-
ter, there can be no incentive for regular

attendance ofilliterates at community cent- ..

res. So,it is incumbent on us so to adjust

" the content and the method of qu}; adult
education campaigos as to make the illiterate -

adult realise the need for his getting literate

in the same spirit, as he would realise the-

need for his food and clothing. AﬁOur'E_}[o’nkzle
Minister, . Mr. J. L. P. Roche Victorisa,
said: “People could understand and solve

many problems of fcod and clothing and,

housing and health, only if they were lites

rates, and adequately and properly educated”’,

It must be remembered that the real import
of education is not mére knowledge bat true
wisdom, ‘

EDUCATE THE ADULT THROUGH THE FILM. o

- 8ince thisis the beginning, there is bound
to be criticism of ideals and methods by
even educated people who are scared away
by the very vastness of the problem, But
the magnitude of the problem should not
deter us, if we mean business in right ear-
nest. Did the magnitude of winning freedom
scare us 2 Are there no educational leaders
in India, who can plan correctly and “show
us the way”, as did the Mahatma in sttain-
ing freedom? The simple answer to these

. questions is that nothing should stand in the
way. of a determined people. Sri K. S.
Ramaswami Sastri, Hon. Organiser, Adult
Educstion, said that to-day “we need dyna-
mic leadership in the field of Adult Edueca-
tion. Thigis the first sneg”. Thoughtfal
educationists should come forward and help
us to overcome this snag,

At present, nothing is more attractive to
both the educated and the uneducated, the
town-bred and the village-reared adult than
the thrills of & cinema, I have known poor
people who - would rather forego their
evening meal than miss an attractive film-
show. We have seen cartloads of people
ecoming from distant villages to witness a
glamorous picture,

Strictly speaking, the cinema belongs to -

.the educational sphere, since it embraces
creative art and technical skill. Itis here

_that science mests with art and combines to

give ocular impressions that can wield
fremendous influnence over the spectators.
We can exploit this lare for entertainment
and recreation to the best advantage of the
illiterate masses, in the spread of education
and culture, «

'To-day, we have plenty of sood and

- portable sound projectors'in the market for
our propaganda purposes. Gaumont Bell -

and Howell, R. C, A and- Western Electric
can give us some good projectors of smooth
runping and bum-less performance, Bat
we do not have many good educative films,
specially designed for adult education, It is
high time that the Central and the Provine-

'ial- Film Boards should take up this argent

question, and produce sunitable flms
specially designed and meant for mass
eduoation in its.varied aspects, -

o
I3
ti

There is some doubt whether tha film
-should be ‘of standard size or 16 m.m, The
latter cannot be enlarged and will serve only
a limited audience. The latter is best suited
for school purposes; personally, I would
prefer the standard typs of equipment and
films in educating the public; scheol-boy
equipment and methods may not have much
appeal to grown-ups, The standard size
equipment is no doubt expensive, but the
ranning cost of a tour van is much the same
whatever size-of projector or film is used.
The initial increased outlay in the purchase
of equipment is worth making, if we want
to add. weight and dignity to our propa-
gaada,- It will not be out of place here, if
I make some practical suggestions for the
improvement of the present mobile units
placed in the adult education field ;— -

(1) The five vans placed in the field for
- propaganda purposes pale into insignificance,
when the magnitude of propaganda is
considered. At least one tour.van for each
district is essential

(2) Arrangements should be made to
project pictures both from the van as .well
as from outside according to necessity.

" (3) An adjustable, portable, cardboard
or plywood enclosure should be provided to
screen off the equipment when taken out of
the van for projection purposes.

(4) The voltmeter supplied should be
safely fixed up in the van, . ’

(5) A vibrator pack should be provided
- for publicity. and public address purposes

and for playing gramaphone records as the
van moves along.

(6) A disc pick-up should be supplied for
the gramaphone in place of the present
sound box- - ‘

(7) The horn units should be fixed up
on the top of the van on either side,

(8) A bigger beaded screen should be
-supplied, and it should be capable of being
fixed up without shake at fiim shows,

9) A spare optic lens oi longer throw,
say of 70 to 80 feet, should be provided for
use in large auditoriums and theatrieal
halls, . S oo

C
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* (10) A tool-box, spares and accessories,
and fire protection appliances, material pin-
plugs and batten-holders, should be provided
to deal with any possible emergency.

(11) L. I Mirror arc portable projectors
shounld gradually replace fne present sub-
standard equipment.

(12) For the van, spars tyces and tubes,
pstching material, a good lifting jack, and &
good pump and petrol containers ara needed.

(13) Co-ordinated administrative arrange-
ments for the control of crowds st film shows
are also necessary, ~

Now let me deal with the requisites of a
good edncation film :—

First, a good film should bs based on a

really good educational theme. The themae -

. should be carefully sslected and should serve
~the purpose in view, It should have a
beginning, a middle and an end. In the
- pre-scenario stage, the theme should receive
the necessary treatment by a panel of edu-
cationists and film directors, The scenario
or the shooting script should be prepared,

according to the length of the film and the -

subject treated, Sequences shounld be
arranged, so that there may be a gentle
transition from the end of one scene to the
begioning of the next, Continuity devices
should be. cleverly employed, and inserts
made wherever necessary. Directional
touches or atmosphere can be added to give
attraction to the subject dealt with. The
picture should be shot carefully and edited
properly, so as to prodace a telling effect of
the material or subject so treated. Since
the educative film should be both entertain.
jng and instructive, the tempo shauld be
adjusted for emphasising any particular
point both in the scenaric and the editing
stage, so that the desired effect may leave a
thought-provoking and lasting impression
on the mind of the audience,

The second important. requisite of a good
film, whether in black and white or colonr,
is that it should have a touch of reality in
its concept, photographic effects and acoustic
treatment, '

The third and most important requisite
of an educative film, whether & natural
history or travel or story or motivation
film, is artistry, Technique, psychology and
craftsmanship should be embodied as much

in o non.dramatic subject asin a dramatic -

sabject.

Among the six categories of  educative:
films, I have mentioned, the information
or documentsry film is of great importanca-

. in the spread of adult education, because it

brings us.into touch with reality. The do-
camentary film is a film of facts, as distinct

from g fiction or a feature filn. " The news -

reel, the teaching-film, the scien.ific-demons-

tration, thestory~-documentary and the ilm-

essay are the different types of documents
aries and will be of use in spreading usefal
information and knowledge. :

The filin is a dramatised snbject in pictures,
Film-education is realistic education, All the
world is a potential film material. There is

nothing which we cannot bring on the screen,

Lt therefors every one in onr andience, be

he literate or illiterate, go after the film -

show with the impression that there is some-
tbing to think about, something to do, and
your purposs is achieved,

In conclusion let me recall the ringing
words of our Prime Minister; Paudit
Jawharlal Nehru, that *we must get away
from the builock-cart mentality” in every
field of activity contributing to human
welfare, We must employ the most modern

. methods and'devices, and march abreast with

‘other forward nations of the world in edu-
cating the teeming millions of this vast
country. Co
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Th‘e,‘ Federation Scheme of National ‘Education

for India-

By Sri N, KurpuswaMI IYENGAR, M.A.;L.T., -

HEN the Presidedt of the Federation
of All India Teachers’ Associations met

@ large body of teachers in Bombay, las

July, one of the professors thers put the
question, "I find that almost all the sugges-

~tions for and reporis on educational recons-

truction come from politicians, I wish to
know why this All-India body of teachers
has not given any lead on the matter,” The
president replied that ths main theme for

_ discussion this year was to be the Scheme

of National Education recommended by this
Federation, : g -

Bnt I feel that. the Federation owes an

sxplanation to the public not only for this.
-~ long delay, but also as to why it felt it

.-necessary to formulate a scheme of its own,

-

when there are a large number of official
schemes in the field, and especially when the
present. Congress Government has practi-
cally accepted the Bargent Scheme as the
basis for their Educational Reconstruction.
It is my function today to give. this
explanation.

After the first world war, for more thém

two decades, there was a considerable .

amount of discussion on educational recons-
truction throughout the world, India was
no exception. The Government of India
circular on Eduncational Reconstraction was
the first in the field., In these discassions,
it was the politician’s voice that was londest
and therefore listened to. The voice of the
educationist was rarely heard. By the
term ‘edacationist’, Ido not mean mere
teachers, professors, Directors of Pablic
Instruction or Vice-Chancellors- The term
should be applied only to those who have
Studied the why and wherefore of educas
tion, both in theory and practice. There-
fore, while teachers may or may not be
educationists, no one who has never been a
teacher in his life, can properly claim to be

~

. reconstruction :
usually given is, “Why bother ? Nobody is-

called an educationist, There are not many
such men in India. It does not pay either
in money or fame.

" This neglect of the educationist is not
altogether the fault of the politician. Very
often, teachers as a body.contented them-
selves with criticising details or suggesting
insignificant modifications in the proposals
made by other people, and were reluctant
to take the initiative and direct educational
themselves, The exocuse

going to listen to you ”, .

There is far too much of "that kind of
snobbery which Socrates complained of in
the course of his defence. When asked by
the tribunal why, if he was innocent, so
maay came to testify against him, Soorates
explained, * I wantto learn. Iam a seeker
after truth. There is, say, a great poet. I

go-to him, He says he knows & good deal -

about how the youths of Athens should be

- traineds I ask him questions abontit., It

becomes plain that he has not thounght about
it at all. "He at once becomes my enemy.”
This state of affairs is as true today as it
wasin the time of Socrates. Perhaps worse,
Nowadays, everyons who has been able to
make some noise or money in some way or

other. even a cinema. star, expects to be -

interviewed by our enterprising newspapers,
Their opinions on politics, economics and

education are expected to be and are often
published, Tne teaching profession may ba
_the noblest, but it is certainly the sorriest
.of trases. No ‘wonder, therefore, in these’

days of Rs. As, Ps. the real teacher is
scarcely  remembered,
concerning his work are discassed.

" Bat I am one of thoss who believe, along
with Kiel Patrick, that, wanted or not, “upon
those in any line of work who have expart
knowledge, there rests the obligatton of

.. A paper read at the All India Eii’ucaﬁonal‘c;on(’e:ence held at Bombay In Ocyober last,

Lvil—12—2 -

when questions - -
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_putting over to the public better thinking
along that line—~that teachers, in a word,
- are responsible for what the public thinks
~of them™, " I believe that teachers are not
mere hirelings to do their master’s biddings
~—hewers of wood and drawers 6f water for

the politician, They must take the role of

our old gurus and direct the conduct of
affairs by education, C

Bo, as early as in 1936, at the
meeting of this Conference, I prOpOSES(;B?;fli)t'
we must take that lead and indicate to the
Government the lines cn which Educational
Reconstruction in India should taks place.
This proposal did not have a smooth passage.
In a subject country, it is not uanatural for

- a set of people to pull on the side of the
Government, and another, on the side of
the common pecple, . ‘

’Ijhe former'supported the Government of
India circular which sought to divert pupils
to occupations or separate ‘vocational- in-
stitutions at an early.age to prevent them
from crowding at the gates of the Univer-
sliues.‘ On bebalf of the common people
" equal ‘opportuaity for all, rich or poor’
~ urbaa or rural,” was claimed.. o

. Boy it took two years to ‘et i

In December, 1938, s cgmn:?tt}:;slé;iss-
appointed to go into this question and draw
‘up ascheme, Toavoid farther dilatoriness,

a time limit of six months was
report. N as fixed for the

Meanwhile, varions other feports such as -

the Kashmeze and U. P, reports h
p‘ubllsb‘ed.‘ The Wardha S%hema ?)r: Bb:s?g
Education was also in the field. - The com-
mittee met in Bombay on the 8:h April
1039, ook into consideration ail thése'
reports and drew up an outline scheme of
National Education. for India,

- 'This, scheme was | ~
' : vas  placed before the
. Liucknow Conference in 1939, 1In spite of
stroog opposition from infinentisl members,

. the Conferénce approved of it. The opposi-

ti'on centered round the fact that our s

did not make any kind of ptbvisiggegi

dxv.emng- popils to a different kind of edu-
cation at the early age of 11 plus, .Though

the Conference adopted the scheme, practi.

eally nothing was done to have it im'pvle-'

-mented. The main reason for thisis the

publication of ‘the report of the Qe

' , Central -
Advisory Board of Kducation, which ’h:S 2
come to be popularly known es the Sargent -

Schems, which provided for bifurcati
re
the early aga‘of 11 plus. cation af

Soon'aftér, it was found th in|
. : that the Plannin
Gomn‘nttae_ of the Indian Natiopal Congressg;
whose president was the present Prime Mini-

ster, Mr, Nehn:l, -and the secretary of whose -
Education Section was Sri ‘Ariyanayakam;

alsospproved of this bifurcation Schame, i.8,,

one kind of education for the eclasses and

another kind for the masses, This state of

affairs confounded the ¢ 3
, ¢ 8 fupporters of the
Federation Scheme of National - Education,

which did not provide for this bifurcation.

At the Conference held at Srinagar, ‘the- |

question arcse as to whether the diversion-
) r the on
of pupils from the 5th class of 3asic Schools

to. ’Sewcondary Education as' contemplated in
the Sargent report was consistent with the *
system of Basic Educaticn recommended by -

Gandhiji and the Hindustani Talimi Sangh, )

To clear this doubt, I sought an interview

with Gacdhiji, and told him- that, b

, ecause
the U, P. and the Kashmere committees and
the Government Advisory Board, in all of

which many. prominent Congressten and
some members of the Hindustani Talimi
'Sa‘ngh. served as members, had recommended
this diversion, wany people had begun to
thivk that the system of Basic Education
recommended by Gandhiji wasa kind of
inferior education intended for the village
poor, and that it was calculated to prevent

- the masses from competing with the classes

for what are. called * white - coliar ”

' émployments. This "idea, if aliowed to

grow, was sure to kill the Wardha Scheme
of Basic Education atits very inception.

I learnt that the Indian National Congress . |
- Planning Committee also had approved of

this diversion 3 it made the position worse s -
and I asked him what his view on the, :

matter was. Gandhiji asked. Sri Ariya-
) - ya-.
nsyakam, “Why did you: accept the bifur-

_cation?”, His answer was: “Some rich .
- people wanted to give their sons a different

Kind of education, I could got preveny it, ™.

t

’ "n‘ o
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I pointed out that whether we wers able to

. prevent it or not, was pot the question.

Even if we were not able toprevent it, there
is no reason why we should approve of it.

Gandhiji replied. ‘* Whatever rich and
foolish people may do. whatever Congress-
men may say or do, I have no ‘authority
over. Copgressmen except moral persuasion
—Iam quite clearin my mind that this
diversion of pnpils from ~the 9th class of a -
Basic School to English Schools before they
hed completed the seven years of Basic
Education, is inconsistent with the system
of Basic Education I have recommended.

1 requested that this view of Jandhiji be
published as widely as possible, so as to
counteract the growing opposite idea, It
was done. h ' :

This difference of view brocught about
what amounted to a stalemate with regard

. to the Federation Scheme of National Edue
" gation.

Even after the achievement of
pclitieal freedom, it was found that not only
‘the Sargent Schewe held the:field, but as i3
being ‘done in otber dirsstions, Gaondjt's
name was being invoked to push oo a schewe
of education which is fundamentally in-
consistent with his scheme.

The most surprising part of the business
is that some of the top-ranking Congressmen
who swear by the masses and the Wardha
Scheme were noosdwinked into accepting the
most undemocratic, reactionary, unpsy:holo-
gical and antisocial of ail the proposals that
bas ever been made for HEducational Re.
construction in India,/namely, the proposal
to separate the goat from the sheep at the
early age of 11 plus by means of an exawina-
tion and. sending them  to High Behools,

leaving the sheep i0 coutinue their course

in the Benior Basic Schools, a proposal
unkoown in any part of the world and which
réduces the Semior Basic Course to en
inferior kind of oraft school 1utended for
‘the pobr snd the dull in villages, B0, the

- ' Federation thought 1t necessary to press for

a system of education Whish 18 consistent
with the moral, social, and ecopoinic .up~
litk of the common peoples

;.'

I now come to the explanation of ths
report itself. The report is based on two
basic prinoiples. ‘ '

1. We believe with Erratd* Winstanly .
that there should be no special class of
children brought up to book learning only.
% For, then, through idleness, they spend
their time to find out policies to advance
themssives to be lords and masters over
their labouring brethrem, which occasions-
all trouble in the world. Therefore it is
necessary and profitable for the common-
wealth that all children be trained to labour

and to learning .

2. Wae also believe that Education is the
only means known to mankind for bringing
any kind of euduring social reform with-
out violences

Therefore we have made the Wardha
Scheme of Basi¢c Edncation, snd not what
the present Congress Government calls
¢ Basic Education’, the pivot of cur educa-
tional system,

The first thing one will notice is that the
femiliar educational jorgon such as ‘ Primary’
and * Secondary ' education fisd oo place in
our ssheme. The use of these phrasesin’
‘any system of democratic education creates
nothing bu§ confusion of. thought, and
consequent misnandting of the situation.

Russel says;*Since ordinary language
has no words that naturally express exactly
what we wish to express, it is necessary,
so long as we adhere to ordinary language,
to strain words‘into unusual meanings; and
the reader is sure, after a time, if not at
ficst, to lapse into attaching the usnal
meanings to words, thus arriving at wrong
notions ad to what is intended to be said ™\

This thing has actually happened with
regard to the Wardba system of Kiucation,
At fiest Gandmiji called his seven yeats®
course *Primary Education', because it
was considered the minimum of education
that every citizen should possess and theres
foce intended for all without esesptions In
explaining his soheme, he sad, * Tha proe
positions taat 1 wish to put forward refer to
both primary and college education, but we
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shall have to give special consideration to
primary education. I have incladed secon-
dary in primary education ete,, " (Pagel25,
Education ~Reconstruction—4th Edition),
"We must combine Secondary with Primary
Education—and should include the general
knowledge gained up to the matriculation
standard, less English and plus a substantial
vocation *— (Page 117) Again, in winding
up the proceedings of the first conference,
Gandhiji said:
proposals, a question arises: shall we close
down the present primary and secondary
- schools ? I have no hesitation in making an
; afirmative answer.— "(Page 175,) In
‘another place he says, ** Primary Eduacation
should take the place of what passes today
under the name of Primary, Middle and
High School Educdtion. Bat, for
politicians and out of daté educationists,
Primary Education has come to mean ele-
mentary education in the first 5 classes,
Perhaps, it is to remove this confasion that
the Zakir Hussain Committes called it Basic
Education. Both Geandhiji. and Zakir’
Hussain Committee have clearly explained
why Basic Education should at leasé reach
the Moatriculation standard. One .main
reason is, Basic Education is ** the minimum
“of education required for the iatelligent
exercise of the rights and daties of citizens,”

I think I have quoted enough to show
‘that whatever else other people say or think,
Basic Education as recommended by
Gandhiji is not Klementary Education. It
is to be of the Matriculation Standard. The
idea was made clearer by his answer to a,
question put to him by one of those wha
attended the three weeks course held at
Wardha to study the scheme, The ques=
tion was: "A matriculate can go to Coilege
if he wishes to,  Canone who has completed
the Basic Edacation course do so?”
Gandhiji answered that a product-of ‘Basic
Education would give a better acconnt of
himself in the college than a matricalate, .

Ia spite of all these explanations, the

- Sargent Scheme and the preseat Congress
Government have identified " Basic Educa-
tion" with the old primary and miadle
school courses, The reason for this confu-

* After considering my -

sion is not far to seek. -Hitherto, whatever
arm-chair professors in colleges and idealists
or interested men on the platform  might
‘have said, Modern Education has besn
conceived of assome thing intended to make
the ' educated’ man earn a better living,
carn a better living, mind you, and not live -
a better life, than the uneducated. The
logical consequencs of this conception is that,
as it is impossible for everyore to earn a.
better living than anybody  elses education
became an affair for the few. When even
this few became too many to be managed
conveniently, ways and mesns were sought
to restrict this number, Under the
circumstances, even the radical in politics is
not usnally able to think of anything better
than providing one kind of education for
ordinary men and women and another for
those who are fo become holdars of power.
This really means that ordinar people are
to be educated to be indastrious, docile,

puerile, thoughtless and contented (Voca- .

tional Education), so that the " better edu-
‘cated ™", the holders of power, may coatinue
to exploit them, ‘The Governmect of India

Circular clinches the issue by declaring that

the object of reconstruction is to remove
‘unemployment among the educated by res-
tricting higher education to a few and-by-
. diverting pupils to vocational edueation and
" occupations at an early age.
thau 93% of the people are miserably paor,
unemployed or under-smployed, wiy this
special solicitude for the small minority
called the ‘‘educated”? The explantion is
simple, ‘ . 4
English education in India was purely a

. yocational education—a vacational edacation
which gets for you the largest amount of
pay for the least amount of work. I¢ was
also partly intended to create a class through
‘whom, as middlemen, the masses could:be
exploited safely and more thoroughly. To
what extent this has succeeded may be seen
from the fact tbat even many Congressmen,
includiog thoss who were in the ministriese
interpret the Wardha, Scheme on the basis
of thus old idea, - They cannot understand
an edacatinal Bystem whtioh:does not 6oa-
tewpiate tue creation of a separate Eaglishl
educated official classe Itis not unuoataral:

When more
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for this official class to be reluctant to close
up the gulf that divides them from tte
masses lgy the standard of living possible by
the receipt Gf salaries out of all proportion
to the income of the people or to thesalaries
paid to the corresponding officials in other
parts of the world, As this classis the

creation of the British Government and is

necessary for its maintenance, vocational

education for the masses and liberal edg.

cation for the classes have come to be the"
aim of all official or quasi.official Commit-

tees. on Educational Reconstruction. It is
fhxs desire for class edmcation that had

induced even some Congress Ministers to

aocept the proposal to divert pupils from the

Wardha Schools to join English Schools at

the age of 11 or 12,

_* There is also another reason for this mis.
interpretation of the Wardha Scheme, The
Scheme was propounded ata time, when the
G_ovarnment of India'’s proposal to-divert pu-
pilsto vocational schoolsat an early age was
under discussion. Those who conld not or
would not understand the philosophy of life
underlxmg the schemes thought that Basic
Education was only a device intended to
find work for the unemployed, dull village
folk. * And having interpreted the Wardaa,
§cheme there, they could not do away with
Secondary Education for the Upper Classes.
' What is Secondary Education ? The word
secondary ' means not of first importance
{and therefore not necessary for all pecple.)
In 1928, Cyril Norwood wrote : “ It is not
very long ago that Elementary Eduacation
was thought to be something fit and proper
fgr the sons of the labouring poor; Secon-
dary Education, if not too ‘long continued
a sunitable privilege for the middle classsos 5
and  University Education the pn:oper.3 -
sphere of the rich, so long as the deserving
and clever poor boy was enabled to make
his way there by aid of scholarships,” In
1944, a quarter of a century afters the

- Bargent Soheme was drawn up exaotly on

the same idea, "

e must remember that even this idea is
the result of the progress in educational
1deals that Englang had made since ths Nor-
l?al, Congmest, For a long time after the

orman. Uonquest, education was not consi-

dered necessary or useful except for the
: clezgy.. Afterwards, till wvery recantly,
education was confined more or less to the
upper classes and the well-to-do. The
distinction between those who toiled and
those who were born to authority and leisure
was recognised to ba more or less legitimate,
When masses had to be given the franohise
and when they clamoured for education
Elementary Schools were started. Ednca:
tion the_‘re.was certainly inferior to that in the
then existing preparatory and privateschools .
Naturally, therefore, the governing classas
unld not send their boys to these schools
With the growth of democracy, when the
cry of the common people for a placs in the
sun could no longer be ignored with safety
even the provision for higher education had"
to be made in separate institutions, Thus
arose in England a system of class education
—Prepa.r?to.ry and Public Schools and the
Older Universities for the Upper Classes and
Eleme_ntary’ Schools, Municipal or Board
Schools, and the Newer Universities for
the lower, - But this brought about intense
compstition between. the old governing
classes and the educated lower middie classes
for' ‘ white-collar' * employments. Then:
various devices like Csntral S:hools and
'Jumor Technical Schools to divert children
from Secondary Education at the aarly age
of 11 plus were tried. All these ware no
doubt intended to kesp up the sapsriority of
the classes over the masses, Lentative
hypotheses in Pyschology and Ezonomics
were exploited to give sugport to thsse so
called reforms., The fact that mast of the
psychologists and economists came from the
upper classes was no doubt an aivantage,
All. these reforms failed. "They did ;ot
satisfy the cry of the lower classes for equal
opportunity in matters eduacational. 'L'he
last war had made the governing clasg
climb down. The proposals for Educational
Reconstraction recently accapted by Parlia~
meht has abolished this system in Bazland,
In the words of Dr Temple: * There will
no longer exist under. the British Saneme
those differences in educational opportuuit;

as-between class and class which constituted
a:bx:?aoh in the fellowship of ouc national
life"s Thus you will sea that the Sargent
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Bcheme'is trying to introdues into India a
system which had to be abolished in Eog-
land. I refer to the proposal to select boys
for Secondary Schools at the age of 11 plus
before the full course of Basic Hducation
was finished. And some of us wished to
shine in the cast-off clothes of our masters,

" In a democracy, if it is to be a true one,
everyone, rich or poor, urban or rural,
must have equal opportunity to develop his
own personality to the fullest extent possible,
There should not be any such thing in edu-
cation as of secondary importance, There-
fore Gandhiji divided his scheme into only
two parts, Primary and Higher Education,

Primary Education is the minimum reguoir-
~ed for the intelligent exercise of citizen-
ship in a democracy and Higher Education
includes everything thatis mnecessary and
useful for the provress and development of
the country, As thephrass® ptimary edu-
cation ™ led to confusion, the phrase “ Basic
Education” is used instead, The words
¢ Primary’ and ‘ Secondary ’ ara not usad
in our scheme, becauss the one leads to coa-
fusion of thought and the other has.no
mesaning in the new-set-up and “therefore
will lead to misleading interpretations.

. In our system, we have used the phrase
¢ Basic Education’ to denote the education
for the age-group 7 to 15. This covers the

" apper classes of the old primary school and -

all.the classes of the sscondary schools.. - It
should be noted that we have extended the
course of Basic Education by one year, We
must remember that Gandinji considered the
seven years coacse the minimam, and said
that he would havs been glad, if the psriod
-could be extended. We thought it nsces-
‘sary to extend it by one ysear both for the
~ sake of training in effective citizansaip and
for getting sulticient knowledge to be fit for
collegiate education, 191s the age by which;
at present, boys pass their Matriculation
Examination, So there is no need for a
further course before entering the University.

The very conception of Basic Education,
education through a craft, precludes its
beginning before the pupils cornplete the age
of seven, Anotber great blunder by the pre-

sent Congress Ministers is to introdace what -
they call Basic Education earlier—from the
first class onwards of the present Primary
Schools—thus making children of 5 plus
spin. No wonder, this brings into ridicule
the very idea of Basic Education. " In our
system, ‘we have introdaced a ¢ Pre.Basic”
stago to cover the first three classes of the
present Primary School, At this stage. no

craft ‘is to be taught, .* Playway is the ‘

‘only mathod to be adopted.

The third stage is tha Post- Basnc Staae.
for the age group 15to 19. This" corres-

ponds to the present 4 years course in the ‘
‘Universitys, We have also provided for

Post.Graduate'and Research, which, is the
fourth stage in our system. To summarise,
we have provided for

1. Pre-Basic course for the age ,zroup

3to 7;

2. Basic Gourse-—S years for the age
group 7 to 153

8. Post Basic Course—4 years for the
age group L5 ta 19

4, Post Graduate and RaSearch for

the age group 19 and upwards.

It will ba seen that the total period till
graduation is tha. same as it is at present.

Bat as the medinm of aducatioa is to be the
regional laaguage,. it 15 expactel that the

s:udaucs edazation will bs more efficient

‘and his total koowiedgs greater thaa it 1s

NOWe

I do not think I nead go into the merits
and tna desicability of naviag ¢ Basic Biu-
oation’ a3 the pivot of our educatlonal
system. I have doae it elsewhere, But I
think, I have given sufficieat indication to
show that waat the present Gongress Governs

ma3nat coasidars to be Basic Hiaeatioa is not -

ouly not what Gaadimmji cinsidered Basie

Hdacation, but is 1ncoasistent with his ideas.

1 do not propose to deal witn all tiad aspedts
of tha repoct, Tasere is pouad to ba difs

ference of opinioa with regacd to details, Jt-

is the general structure that 1 am most
interestet in, If Basic Kducation'is to be
the pivot of our educational system, as is
accepted by the Congress Goverawment, 1

maiataio tbat oot schawae is thy beatz _

‘I bave already stated that we have ot
provided for different kinds of schools or
different kinds of education for pupils till
they undergo the full Basic Courss, This is

not merely because modern psychology, in -

spite of elaborate investigations carried over
‘s number of decades with thousands of
pupils, has not yet devised a method of
finding the special eptitndes of pupils with
any degree of certainty before they are
fourteen, but slso because our conception of
the new co-operative social order reguires
that pupils should be educated together;

The Divinity

What view of the child should the teacher
have? Let us first review the many concepts

of the child that prevail among the teach-

ing professmn. There~ are some teachers
who seldom rise above the idea of the child
a8 an imp. They approach thair little pupil-
as if he were a devil in miniature 5 and as a
result of such an attitude they do make him
a devil indeed, There are some other teach=
‘ers who look down upon thse little one as
a milksop, & noo-deseript that is neither
fish, flesh, nor good red herring, Under
theu: hands, inevitably the pupils tend to
grow into nonedescripts, thoughtless, feel-
ingless, and actiopless. We have the third
class of the profession, who consider the
young ward a5 clay in the potter’s hands,
While this conceptlon quickens the teacher
into life and action, it simultaneously freez.
es the pupil into an .inert and lifeless
mass,  Pupils who are mounided by such
teachers, are naturally inclined to be recep-
tacles for extraneous life rather than  be
life itself, -

i

Let us, therefore, disabuse our minds of
all ideas which pictare the child as an em-
bodiment . of mischief . or helplessness or
perfectly passive pliability. Let us.realize
that, in the first place, the child is Life it-
sslf—that mysterious, potent force which
ever remains unkoown and unanalysable
and unfathomable, The right teacher is he
Who, whern a pupxl's.name is mentxoned.

THE DIVINITY OF THE CHILD 2%

under the same conditions' in the same
schools as far as possible duting their impres.
sionable age,

But provision has been mads for different
courses of study, according to the ability
and aptitude of the pupils in the Post«Basic
Stage.

I venture to say that this is the only
scheme that would not only satisfy the main’

" principles of a democratic education and

those of modern educational psychology, but
keep out any ferm of undesirable * Bol»
shevism ’

of the Child

- By Srr1 S. SIVARAMAN, M A,L.T. Pnomssoa, Teaceers’ CoLLEGE, R« K. Vibyanayva

instantaneously conjures up in mind not
merely the physical features of that pupil,
but that bouading, restless quantum of
thought, feeling and will, that endsavours
to burst through that gross attire of the
body and to manifest itself. Approach-
ing the Child with that concept, the tescher
will automatically acquire a sense of kinship
of Life with Life, an attitude of Commu.
nion as between splrxt and spirit. A spark
disturbs our clod”, ;says Browning, Let
the teacher penetrate through the clod and
discern clearly the spark,

The real child, therefore; iz the spirit,
He is not an imp in human form, Let the
‘teacher bring to mind the immortal words
of Christ, *‘Come to me, yo children, for of
such is the kingdom of Heaven’. Ths child
is not inert clay nor a helpless creature.
Well may the teacher ba inspired by the
grand poem of Wordsworth which visualizes
the child as a Mlghty Prophet, a Seer, Blest. ,
Well may he be reinvigorated by tbg lines
of Shelley which conceive of the child as a
spark form the One, veiling - 'the white
radiance of Eternity’,-

In fact, Wordsworth and Shelley, en.ch
along his ‘individual path, approach .the
grand Hinda Vedantic conception of the
human spirit, which if kept in view by the -

_teacher, cannos but revolutionize his out-

look, methods and techniques. The Hindu
v:ew ig non-dogmanc, for it is very Trurh.,,~
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;{t is the cognition that the child is Divine
in essence, that man is Divine in nature.
fI'he saying of Christianity, ‘Man is made
in the image of God’ can bs harmonized
with this sopremely mejestic view of huma-
nity. A spark from the one fire, a drop
from the one Fountain, such are the many
mataphors which can help to visuslize this
wonderfully effulgent ccncept, the full ex.
tent of which it is nct for man to meacure,
s0 long as he is encaged in flesh, This

view in which there is nothing to prevent

-its btging universally adopted, is the philoso-
pher’s stone which will transform the so-
called base metals into gold,

If once this vision is entertsined by the
teacher, he will cease using anv of the
choice epithets which many of his profese
sion bestow in their bounty on the ﬂyoung
ones. The terms ‘dunce’, ‘*fool’, ‘idiot’,
‘rogue’ etc. will vanish from his vocabulery
like mist before the resplendent king of
day. Tre first feeling that such a concept of
the Divinity of the child will infuse into the
teacher is one of reverence. Hers is a
spark of Life in the tender limbs of the
little one, which has all the potentialities
of the One Iiife, which has all affinities
with the Sparks of Life in the other co-pu-
pils and in the teacher himself. =~ Who can
deny that, granted proper evolution of the
spirit within and congenial environment
snd guidance, the child will grow into a
Milton or a Kamba, a Newton or a Bose,
a Reynolds or a Ravi Varma, a Beethoven
or a Tyagaiya, an Alfred or a Shivaji, a
Tolstoy or a Gandhi, a Ford or a 'l'ata?
The teacher will regard every little boy or
girl as "a gem of purest ray serene . Des-
pair will never seize the teacher in his
efforts; on the contrary the concept of the
child's Divinity will ever lead him, guid-
ing his steps to the Promised Liand, like
the Pillar of the Cloud, invoked as the

kindly light in such fervent terms by Cardi-
nal Newmans

The teacher will then cease to look upon
bimself as one who pours the precious
-wine of knowledge into empty bottles, On
the other hand, he will lock upon himself
as & humble elder companion who is to help

ths child.unfold the divinity within him, -

The ¢bright’ child will strengthen .him in
this vision in moments of flagging and
fainting.

the teacher, for he realizes that the appa-
rent dullpess is only an indication that the
divinity within is obscured by too many
veils of earthy opaqueness; and given time
and facilities, the teacher cannot but -suc-
ceed in tearing off veil after veil.
child is not bright in one direction, he will
snrely be brightin some other direction,
and the teacher will joyfully take upon him-
self the task of discovering that path along

which the child will exhibit his unique -

potentialities better.

A realization of the Divinity of the child

will surely impose a check upon mecuani-

zed ways in the raethods and technigues of
teaching. Perhaps, taking into considera-
tion the need for tho .mass.production of

literates and the consequent adoption of

group-methods, a certain degree of mecha.

pized, stereotyped, uniform . methods and

procedures is inevitable, But yet it should
not be forgotten that provision for the -uni.
queness of each of the tender lives beating
inside the bars of bone and brawn is the salt
of the educational menu, Theconscionsness
of individual differences and  unique-
nesses must necssarily involve " a good

amount of individual attention and sym--

pathstic understanding. It would not be
an exaggeration to.say that there must be

as many methods as there are pupils under .

& teacher, for it is lives that are to be nurs.

tured, not chips that are to be fashioned in -

one mill,

\

The teacher who realizss that the child is

divine ir essence will strive to keep himself -

in the background, leaving the stage for

t];g young ones to act, learn and evolve, - 4
- His function is to help the ténder child to

develop his infinite ‘potentialities, as the
gardener’s function isto help ‘the tender
plants to grow with the aid of sun and soil.
The wise gardener is never so egoistic as to
fanoy that the Plant Lifs is his- gift, the

wise teacher is never so proud as tq fancy -

i

The so-called ‘dull’ child . will
only evoke an inexhaustible patience from

If the -

e~
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that the Life of the Child buds and blossoms
because of him.

Liastly, the teacher will realize that his
function is to provida the proper environs
ment for the growing spirit of the child.
Given the soil, the manure, the water and

the sunlight and air, the Life of the plant
will shoot forth. Given the proper environ.
ment, the Life of the Child, with its infinite
poteatialiti s, will leap uw» and aspire to-
wards the Heaven which is his Grand
Destiny,

'Foundation of Social Education

By Dr. K. N. Kint M. A.. Pr. D. {Columbia 'University) Adviser, Gandhi Rural
’ ' University, Sardarshahr, Rajasthan,

Social education is the training of all the
powers and faculties of the people, who
consitute the sosiety in which . they live.
Considered from this broad point of views
gocial education aims at developing the
intellectnal, ~physical, ecomomie, moral,

$piritual snd aesthetic interests of human

beings. It aims ateducating the whole man,
so as to enable him to be an efficient entity
in a democratio society of an industrial and
agricultural age. :

2. To achieve this objective, thera is
need for proper training or schooling under
competent teachers, who know the prinei.
ples and techniques of social education.
The development of the intellect is an
important item, - Reading aod writing and
calcnlating are only the tools needed for
his development, By reading, we get
more ipformation of this worid, and inci-
dentally we develop our intetlect. By writ-
ing, our knowledge becomes more accurate,
and we are able to preserve it for futare
use and for the use of others, Reading and
writing are therefore both essential fora
citizen in democracy. He must also know
the elements of arithmetic to transact

business such as, say, buyinug and selling,

The brain gets developed too. Using these
tools, the individual studies the needs, the
work, achievements and ideals of the group,
and constantly tries to adjust himself to it
or even tries to transform it for better and
higher ends, :

3. Now the time of polling is fast
approaching. Wehave toelsot our represen-

pyp=e=s

tatives to the legislatares,
Ministers will be selecteds Those who know
how to reai can peruse journals and are
able to uaderstand the views of those who
stand for electioa from their speech:s and
actions narrataed in these papers to make up
their miods to whom they shall give the
vote. Those who are unable to read are
denied this privilege,
upon what others say about the men and
women who stand for eleotion, They are
pot able to judge for themselves, They
are thus inefficient members of our demoara=
tio society. To this extent, our society
becomes weak, Therefors, we should edn-
cate all illiterate people, \ :

4, Physical developmentisalso essential
A stroog and healthy man can do more
work than a weak and uchealthy man, and
earn more, and ‘thus can get more of the
good things of life. He can enjoy his life,
whereas a weak aud unbeslthy man does
not enjoy life, Tnerefore, games and sports
are organised for students in schools, Provi-
sion should be made for physical exercises
for adults also, There are many simple
games in our country which do not cost
much moneys We should revive them and
make them fashionable. We should teach
people to- keep their houses clean. The
streets should not be made latrines and
drains and sheds for cattle.

5. Woe build mostly fine houses, They
have not adequate compounds with gardens
"and trees. Thney do not get emough light
and pure air, Thus the health of the ia-

from whom our -

Thay hava todepend -
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‘mates suffers, Knowledge enables peopls
to live better and thus conserve their health,

6. We must keep our bodies clean, our
surroundings clean, our houses clean and
everything that we use clean. Cleauliness
enhances beauty. Beauty enhances joy.

_ Joy enhances the life-span.  Adult education
should directly teach ns how to attain this

end. *

Economic life in India has deteriorated
considerably during the past two centaries,:
on scconnt of the exploitation of our resour=

ces by a foreign nation. Recently, wehave

become frees We should teach the poorer
adults how to be richer, and how to lead a.
fuller life. 'We should enhance their voca-
tional competency, snd thas increase their
earning cepacity, We should teach them
pew arts and trades aod shonld feach them
to improve their present arts and trades, too, -

8. Institotions shounld be started to do
this all over the country. If we work with
faith and assiduity, we shall surely attain
our goal. A large programume of training

’

the youths and adults in the basic ossupas
tions of life, namely, agriculturs, animal.
husbandry and textiles has besn worked
out in the Gandhi Rural University, SBandar.
shahr, and will be put into effect soon. Wa
shall teach them varions trades also, such
assmithy, earpentry, and workshop-practice
on a more scientific and upsto-date scale
than they do at present. More trades of

- use to villagers will be introdaced astime

rolls on.

.+ 9, Moral and spiritual edvqcatiron‘ of the

people should not be lost sight of. 1 am of
the opinion that spiritaal matters should be.
considered from the point of view of service
of man. Service of man is service of God,
It we do our daily tasks with the idea of
serving our fellow-beings and miking their
life happier, God will surely’ be ‘pleased,
This ‘way is His service, This mode of
looking at spiritnality and morality will bs
followed in-the Sardarshahr Gandhi Raural
University. I wish that the whole world
will look at at spirituality from this angle
of vision, Then this earth will a Heaven.

| Eﬂito’riai

At the Bombay Headmasters' Gonferencs,
held alongside of the All

Cuts in India Edncalional Conference
grants-in-aid : complaints  were voiced,
against the way in which

grants in aid wers administered, It was
- mlleged by responsible speukers that the
Government were trying deliberateiy to find

" pretexts for catting down grants, Shri

Shukla of Ahmedabad remarksd that the.

policy of cuts in grantsineaid was *mischiev.
ously concsived, Wwrongly interpreted and

badly executed.”’ Rev. Fr, Donelly felt that

. tbe Government Were imposing cats be-
. cause they had not the couraga to dsclare
“that they bad oo funds,
thé distingnibsed editor of the Progress of

Bducation,who presided over the Gonference,

Sri N, V. Kinkar,

drew attention to the attitude of suspicion
.and petty bossing that coloured the Govern-
ment’s-relations with schools, It.is clear
that there is a great deal of misunderstand-

ing between tae Goverament of Bombay.

and the schools, Early steps should be
taken by the Govarnmasat to set at rest doubts
and suspicions. - 1f there is fioancial string-

eocy, the problem should be frankly faced, -
and no indirect methods should be thought -

of to deal with it. After all, .such methods

" pever do sotve problems,  Taey leave only a

teail of iil will, Itisto be hoped that the
Comumittee appointed by the Coaference to
go into the nature aad extent of ths graot-

in-aid will baVe a free and frank discassion - v

with the Government, and that ‘all mis-
understandings would be cleared, ‘ B

_&n artisan's monthly wagss—T,\ N, S, R,
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~ In'the  middle of Ilast .month, the
TravancoresCochin Gover-

New Deal in ment published .a ' scheme

- Travancore P for  the improvement of

N ser:?ice conditions of teachersin
in aided schools,” It provides for uniform

- sonles of pay and dearness allowance. The

gelection of a headmaster shall be ordinarily
on the basis of seniority : and any departure

- from the rule shall bs subject to ratificas

tion by. the Department. ~ Schools agreeing
to remit 809 of their fee—income into the

Treasary will bes asked to mést ths salar‘ies

of teachers from this sum, Any surplus ean

be used for bonafide school purposes : any
deﬁght will be met by ths Departmaat.
There are alsc provisions to strengthen
security of service for teachers, Thors ars

.many welcome featares in the scheme, and
if it is worked with good- will both by the
Department and the managements, the

first step would have been taken for a new -

deal for teachers,

. Educational Notes
By Sri T'. N. S: RaGHAVACHARI, B, ., St Thomas Mount, Madras.

_Rational approach to a healthy education:
8ir Sheldon Dudley, Medical Director—

' General of the Royal Navy, says. in his

book, The Four Pillarsof Wisdom, A Ratios
nal Approach to @ Healthy Education, that
oar present.educational system does not give

-the potential thinker much help, He regards

it as a very complicated and expensive sys-
tem giving barren results. And why is this
80? Largely because the rewards of the

. teaohing profession are 8o low: the right
.nen and women are available, but not at

the price paid to a manual labourer.* In the
course of his book, Sir Sheldon deals with
the.vagagles of the herd instinct in human
affairs, with suggestion and auto-snggestion,

- and with the changes in the values-of words

as symbols, He at lsast is playing his part
In provoking thought, Py °

_ The bearing of pyschology on education ; It
15 generally accepted that children are

- Specially liable to suggestion, As to snggest-

ed actions, this is due to their impulsive-
ness ; but as to suggested ideas and beliefs
1t 1s partly due to their ignorance, Thus

there are rational grounds fro the suggesti-
bility of thldren to which some psychologists
do not give sufficient attention.” Children

usually accept the statements of their parents

believing even fairy tales with readiness,
One reason is that they have little on which
-to base any .criticism of ideas,
tend to find such _stories lively add pleasing

so that a friendly and pleasant mood is .

established in which the tendency to accept
and believe is strong: for we are naturally
more critical and suspicious when we ara
unhappy.- There is, however, another good
reason why children should be more sugges-
l:1b.le: So many things have been told 8
child without evidence by his father or
mother which he has later founc to be true

—all the many little facts of everyday life .

about which he receives instruction: so that
not unreasonably he comes to the conclusion
that everything grown-ups tell him will
be true. Liater, however, he becomes more
(c:)itu;@!b HV%ﬁnds somse stortes false.

rof. "G, W, Valentine: Psych 3
Education; 'p. 151, 1950), uehology am?

» . : T -
Conations are much worse in India, ‘The Indian schoolteacher’s pay is in most cases much less than

Letter to the Editor

e ,’GOVERNMENL“O‘F INDIA MINISIRY OF EDUCAYION,

' The Editor.
Dear 8ir, EE .

The Miaistry of Education has in hand a
project %or bringing out brochures dealing

New Delhi, September 20, 1951,

with significant and promising experiments
carried out in the primary schools, basic
schools, secondary schools and teachers’
tralning colleges -in India, The idea is that
wherevar any significant work of an experi.

They also
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mental natare is being done, whether in
government or private institutions, it should
be brought to the notice of ‘other workers
in the field. 1f such accounts counld be
carefully prepared, edited and published,
they are sure tobe of great interest to other
workers in the field and to stimulats
progressive educational thinking and
methods in other similar institutions,
therefore, addressing this request through
the coartesy of your journal to all educstional
institutions in India, falling under the:e
four categories, and doing any kind of
valuable experimental work, to furnish to
this Ministry brief, compact and clear
accouats of their experiments. I trus: that
Inspecting Officerts of primary and basic
schools who may come across this appeal
will bring it to the notice of l:kely institn-
tions within their jurisdiction and arrange
accounts of such work forwarded to the
Ministry. The State Goveroments have

Tam-

already been addressed in this behalf and

have promised their full cooperation,

I should like to make it clear that the
experiments I bave in mind " in this connecs
tion are practical experiments mads by
teachers for improving methods of teaching;
of vitalizing the curriculam or improving
standards of efficienoy in particular sunjects
or organizing social training and discipline
on new lines or introducing other purposeful
changss in the school with the object of
enriching the life and activitias of the
children. I would feel grateful if these
acceunats areseat to the following address ;==
Dr, S, M. 8, CHARI,

Eduncation Officer, Ministry of Edncation,
NEW DELHL .

Yours faithfally,

K, G, SALVIDAIN

~ Joint Educatiosal Adwviser to

the Government of India.

News & N otes

X1V InrerTaTIONAL CONFERENGE ON
: Posric Epvoarion

Convened jointly by Unesco and the
Internafional Bureau of Education, -the
XIV International Conference on Public
Education met in Geneva from 12th to the
21st July. Forty-nine Governments wera
represented, The agenda included the

problem of compulsory education and its

prolongation; and on this account the Con-
ference was of epecial importance. A great
number of highly placed officials were
present, and some delegations were headed
by their Ministers of Education;

The Universal Declaration of Human
Rights recognises every person’s right to
education, and demands that basic and pri-
mary education shall be free and that pri.
mary edacation shall in addition be compul-
sory. With this as starting point, the Con-
ference drew up a recommendation oo com-
pulsory education and its prolongation, with
sixtysix clanses, which may well be regarded
as the charter of universal, fres and com-

_pulsory education,
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This recommendation will prove invala- - -
able when the countries concerned draft :

their plaas, for the gradual implemesntation
of compulsory education, Sueh plans,
according to the Draft Covenant on the

Universal Declaration of Human Rights,

should be established within two years of
signing the covenaat. o :

Inthe text of the recomm_eqdétion," 'public
and other bodies interasted in'aducatioa will

find the views of forty-nine goveraments

on the implementation of compalsory edu-

cation plans, the financing of such plans,
education,

the daration of compulsory
exemptions, measures to eacourage-or enforce
school attendance, -compulsory education in

relation to teaching methods, school staffing

and building problems, the prolongation of

compalsory schooling, and the qaestion of '

assistanca from tha Uaited Nations aad its

Bpecialised Agencies and the inter-Govern-

mental organisations, ’

The Conference also drew up this year a~
recommendation on school mieals #ad cloths
lng services, coasidered as forming partof
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examined and. disoussed, further, reports on
educational developments during the schgol
year 1950-1951,in each. of -the. countries
represented, and these reports will be

roprodaced . in full in ‘the International -

Yearbook of Education for 1951, -

The chairman of the Conference this year
was Mr. Julien Kaypers, General Secretary
of the Belgian Ministry of Education, . The
four vice-chsirmen were Dr. Barl J, Mc-
Grath, United States Commisioner of Eda-
cation, H. E. Khalil Kannah, Irakian
Minister of Education, Dr. Jorge Manach,

Professor at Havana University, and Mr.
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gocial “ pesistance o school children, It ~P. N, Kirpal, Deputy Secretary of the

Government -of India, -Ministry of  Educa-..
tion, Mr. Jean Debiesse, General Inspector,
Assistant” to the General Director of
Primary Education in France, and Dr.
Einar Th: Boyesen, Director General for
the School Dapartment of the Norwegmn
Ministry of Education, were elgcted
rapporteurs. : ‘ .

The two recommendations passed by the
Conference, on compulsory education and
its prolongation, and on school meals and
clothing. may be obtained free on request
from: International Barean of Edacation,
Palais Wilson, Geneva, Switzerland.
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. CoMPULSORY EDUCATION AND ITS PROLONGA.

|

rioN. PaRis, UNESCOs AND GENEVA, INTER.

NATIONAL BUREAU OF Epvcoarion, 1951,
X

168 pp, Sw. FR. 0, —

The first international inguiry into the
question of compulsory education and_its
prelocgation was made seventeen years &go,
in 1934, by the International Bureau of
Education.

ference on Public Education at its annual
‘session in July.

The volume publishéd"fo: the Conferencs.
under the-above title (International Bareau .

.of Education Publication: N% 133) gives
data for fcrty-seven countries on such topics
a5 the duration of compulsory education,
the extent to which itis free, exemptions
from it, and the messures taken to encou-
rage or enforce school attendance.

Special attention is given' to the vaﬁoqs
factors favouring or impediog full appli-

cation of compulsory education provisions;.

<

The whole problem was again -
examiped by the X1V International Con:

including ecomomic factors l(natione_.l
revenue, degree of industrialisation. agri-
culiural system, standard of living, fatc.).
financial factors (taxes, national, regional
and laocal budgets, etc.), sccial factog:s
(social organisation and structure, nomadio
or semi-nomadic tribes, family life and the
statns of women, etc.), geographical factors:
(population density and distribution, relative
importance of urban -and rural centres,
climate and topography, communications,
ete) and political factors (political and
administrative structure, etce}.

The main aspects of ths prob'em of
prolonging compulsory education are also
examined : the economic, social and e@n-
cational factors favouring or impeding
prolongation, and the measures ;taken'to :
overcome obstacles toit (budgetary 1ncreases,
increase of schools and teachers; establishe
ment of central schools and school transport
services, adaptation of curricula and methods

" to age, interests and abilities easier access

to secondary education, etc.)e
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