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Zefty A. PONNIAH, (Harijan) who re-discovered the Feuerbach Theorem,
by practical drawing.

Sitting) M. PARAMESWARA AYYAR, B.A., LT, Mathematics Teacher,
Usilampatti H. 8.

Right) P. MUTHURAMALINGAM, who drew the scientifically graded origi-
nal chart entitled ' Feuerbach Theorem—an Illustrative Exposition’
(printed elsewhere).

These two ex-pupj
Dr. A. Narasin {
as a concrete foken

ntly awarded special prizes by
o Indian Mathematical Society
of this unique performance
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XXV ALL-INDIA EDUCATIONAL CONFERENCE
HYDERABAD-DECCAN

PRESIDENTIAL ADDRESS

By
Dr. ZAKIR HUSAIN

LADIES AND GENTLEMEN,

Permit me to thank you most sin-
ccrely for the honour you have done
me. [ only wish I had descerved it a
little more, but since that cannot be,
I may be allowed 1o wish that I may
be given the strength to do something
to deserve it subscquently,

I had the honour, now sixtcen years
apgo. of welcoming the delegates of the
Federation to their annual Conference
in the capital city of India. It was a
great privilege for me then to share
my scentiments and thoughts with vou,
and it is an equally great honour for
me today to be able to address you.
On the first occasion 1 was represent-
ing, or at least so I imagined, a dissent-
ing, if not a rebel giroup and it seemed
to mec an opportunity for reminding
you of the great past of our country,
of the need for bringing our efforts
into line with our traditions, of making
our educational institutions instru-
ments of character formation, of making
our education a means of atlaining
freedom. OQur couniry was then in the
thick of a great struggle ; it seemed that
if alien domination were removed, the
road to achievement would lie wide
open.

That was sixleen years ago. Indi
has become {ree, but how far have w
advanced along this road ? The exh
larating urges of a unique liberatio
movement and the pervading spirit «
its great Leader have, in their striving
to discover the essentials of our free
dom and progress, revealed to us muc
of what we have to do and the mow
sources we must marshal to realise ot
objectives of national reconstiructior
Onc cannot, in conscience, say that w
have been o utterly lacking in mate
rial means as to be excused from show
mg measurable results. So I must cor
fess to you that my feelings today a
not substantially different from wh
they were when I welcomed vou
Delhi in 1934, I must confess ‘hat
miss not only that conquering entht
siasm  that rushes all obstacles ar
shatlers all barriers, but cven that co
resolve  which relies for success ¢
planning and persistence. I miss ni
only the idealism which refuses
count costs, but even the realism whis
requires us {o understand that ever:
thing has a price. I miss not only {l
great changes that should have accon
panied the dawn of freedom in the edy
cational field, but even that unmistal
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\ble change in attitude and approach
vhich alone can make them possible.
If you ask me for the reason, many
hings occur to e, but the one reason
vhich appcars lu concern me most is,
feel the urge to confess, in us and not
n anything outside ourselves. It sccms
ve have not quite realised the zigniii-
:ance of what has happened ; it is we
vhom freedom seeins to have passed
»y. We have not oocned our 2ycs o
>ehold the new world, we have, per-
1aps, been deuf to the call of the new
ife. Worse still, we scem to have fail-
’d to appreciate the consequences of
his listlessness. The educationist is
‘esponsible not only for himself, hut,
n a way, for the whole of his socicty.
ind no country can be really free where
Teedom has nho meaning for the
*ducator.

I would ask you, ladies and gentle-
nen, to remember that a country is
Tee just as much and just as long as
ts education enables it 1o be. Lel us
vho are charged with the great task of
1ational education realise our respon-
iibility in the new set-up of things.
2ermit me to detain you for a minute
0 explain my view of our function as
eachers. We are the custodians of the
1ighest values created and cherished
)y our people. If some of us have never
xperienced the blissful pain of having
seen stirred to the depths of our being
)y some of these values, our place is
10t in the ranks of the teachers. 1o
vho has never been so stirred, he, that
s, who does not believe in cortain
righer values to the degree of being
ilmost possessed by them at least occa-~
ionally ; he who is cold, has always
>een cold and holds out a prospect of
emaining cold with reference to any
ralues beyond his poor little se'f should
eally not think of becoming or remain-
ng a teacher. A teacher is the trans-
nitter of higher values to his pupils.
f he himself does not believe in them,
f he has never once experienced the
nspiration which flows from them, he
annot transmit or enkindle them.
'he good teacher, moreover, has to be
character of the social type. The es-
ence of his work is the attempt to

get values realised in other young per-
sons as a result of sympathy for and
understanding of the needs and gifts of
these persons. His chief preoccupation
is with unripe, growing lives, with per-
sonality in the bud. He is guided in
his influence by the characteristics of
his work, he seeks to help the bud into
full bioom and does not wish to make
paper flowers to satisfy his whim. The
growth of the morally autonomous per-
sonality is the aim and end of his cn-
deavour. He never uses the cultural
goods, which are the tools of his work,
as impositions to make a slavish copy,
a cliche, It is only a pseudo-pedagogic
perversion which seeks to impart values
to others in order to have the satisfac-
tion of making others exaclly like
someone else, or to be able to earn
money, or to dominate or even to col-
lect useful data for a scientific work.
The true teacher yearns to lead his
pupils on to their inner moral freedom,
which should enable them to work for
the moral improvement of the ever in-
complete sociely to which they and he
belong, and to work for this even at
the risk of being stoned to death by
that society for performing this ines-
capable moral duty. The teacher's is
not to dictate and dominate, his is lo
help and serve, to understand and shape
in faith and love and reverence. It is
he who devotes all his energy, his sym-
pathy, his limitless love, and his in-
finite patience to produce a higher type
of individual and a more and more re-
fined type of socicty. It requires all
his tact—and the good teacher's tact is
remarkable—to produce the proper ad-
justment between the individual and
the group. The significance of each,
as you would know, has been cxagge-
rated in turn. It is the teacher’s to
harmonise them. For others may dog-
matise as they like, it is the teacher
w.ho knows. He knows that the indi-
vidual is not just a unit of calculation,
an identity card or & number. If the
young he has to guide through knowl-
edge and experience are not asking
for a fuller and a more satisfying life,
gach in his or her own way, thén life
itself is, perhaps, a fiction. On the
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other hand, he also knows that the
group is not a mere aggregation of'in-
dividuals or a hypothesis convenient
for purposes of organisation. He knows
that the individual can comprchend
life in and through the group. But he
knows also how easily the idea ¢f the
group can degenerate into an instcu-
ment of suppression. There is just
some diffcrence between the rhythmic
march of happy, nimble feet and the
ominous tramp of an invading army.
To the teacher it is this difference that
matters and he feels that, given the
chance, he can help men to grow who
will walk together with joy and work
together with unflagging zeal for ends
beyond themselves. He works inces-
santly for freedom of development and
opportunity of growth. He sceks to
eradicate weakness, chasten strength
and give to each the type of {reedom
he neceds. He sceks to transform his
oducational institution from a place of
individual self-secking to onec of devo-
tion to social work, from a seat of theo-
retical-intellectual, one-sidednéss inlo
that of practical, human many-sided-
ness, from a centre of mere acquisition
of information to that of its right and
fruitful use, from a place of passive
book-learning to a seat of active, pur-
poseful work—work seriously planned,
honestly cxecuted, unsparingly cruti-
cised and generously appreciated. He
does not only wish to do it to his
school, he would bring about the cor-
responding changes in  the society
around. FEducation transformed into
disciplined, creative activily will imply,
in the life around, the ennoblement of
work from a tedious imposition into a
serious pleasure, an exhilarating exer-
cise in self-expression and social useful-
ness.

I have ventured to delineate before
vou 1 broad outhine my conception of
a wue teacher, foc 1 cel convinced that
the teacher's vonception of his own
work in a free society is the cirux of
the educational situation in India. If
we knew the nature of our responsi-
bility and sirove honestly to fulfil it we
should be in a position to fight the
deep and geneval [eceling of frustration

among our intelligentsia among u
that is, among those we have edu
cated. For we are, no doubt, awary
of the crisis, we are also aware, I gues
that the course of events will depen
largely on our response to the situa
tion. But clearly we are not accus
tomed to bearing responsibility. W
are not used to plan for ourselves c
execute plans, we just judge. And ou
judgment, easily and obviously, is the
things which ought to be done are nc
being done. We instinctively loo
around for those who should bear th
blame, and we see none but ourselve
We add to the tragedy by not openi
and honestly facing the truth, by ne
spenly and sincerely declaring our r¢
solve to accept full responsibility :
teachers of a free people, to do all t}
work and bear uall the blame, in ti
intcrest of a cause which 1z higher the
any pevsonal gdin, We cannot do th
unless we shake ourselves free from ti
moral somnolence, the pseudo-inte
lectual detachment, the emotional {o
por which we seem to have inherite
from a not very edifying past. O
function and the circumstances in whi
we have to perform it must chan;
completely. We must cease to loc
upon ourselves as the helpless par
of a rickety machine which has to
worked and repaired by others, V
are, indeed, parts of an enormous m
chine ; but the machine is an orgar
political socicty in a formative stag
and our efficiency as parts depends

the extent to which we are able to wo
with courage and imiative and wi

full confidence l\ th%
g&ué's of the teac

objectiyes.
I am sure my

ing profession will not misunderstand
my insistence on our own responsibili
One can take decisions best for ones
and a little self-criticism never did a
one any harm. If I had followed 1
fashion of the day I should have cri
cised the Government for not doj
their duty. I do not think we shall
single-minded enough for our ta
until we are clear in our minds abi
the division of responsibility betwe
the individual and the Governme
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he general inclination now-a-days is
» expect the Government .to dq every-
1ing and much of the dissatisfaction
nd resentment we find is cue 1o ‘the
et that the expectation is not fuliilied.
e duties of the government in a pro-
ressive society are no doubt, very
omprehicnsive, but these are a reflec-
ion of the responsibilities that the
sembers of progressive societies impose
n themsclves. A government acting
n its own initiative may be democra-
ie, but il cannot create or sirengiien
.emocracy. In a true democracy the
-overnment is an agent, not the prin-
ipal, it is not the well-spring of acti-
ity but only the. means of co-ordi-
:ating the activities of citizens. The
ignificant feature of a democracy is
hus not a government that works In
he common interest, but the individual
itizen who obliges it to do so. It is
he personality of the citizen wiwg
hinks, organizes, acts, in order to
ealise himself as a social being which
hakes democracy real, and such a
‘ersonality cannot develop in an at-
hosphere of dependence on thc gov-
rnment. We who have to plon nol
nly a system of cducation but also a
ystem of democratic living must wovk
Irimarily in the interest of the iadivi-
':ual personality which is willing and
‘ble to bear the burden of democratic
%itizenship. The government must, of
burse, help us in the accomplishment
¥ this great task, but we must not
Mow this reliance on the government
& foster the illusion that education js
he function of the state and not the
tocation of the teercher. If we devend
h the state, the state depelyis even
hore on us.  If the state can, in a mea-
Gre, supply the means, we should, in
‘reater measure, prescribe the ends.
¢ is a partnership where responsibility
fannot be real unless it is shared and
¢ would not be fair if we believed or
Inplied that it is the duty of the stafe
b, plan, to provide means, and to cxe-
ute plans while we sit back and
adge. It is equally unfair if the state
lecomes a partner in making plans, is
mid and close-fisted in providing the
jecans, meddlesome in executing the

plans, and prejudiced in its assessment
of whatever is achieved.

The expericnce we have had during
the last 12 years with the scheme of
busic education reminds me forcibly ol
how confusion of thought about the
tunection of the educationist and the
staie, of the non-official and the official
aveincies ol education, can undermine
the soli-confidence and efficacy of both.
The scheme oi basic education was a
won-oficial  cducational scheme. You
will remember that the idea was placed
before a coniercence of private caucu-
tionists by Mahatma Gandhi in 1937.

Mahatinaji huad been  thinking aloud”’

for some time about a method of edu-
cutien which would not throw its whole
weizht on the state, a method in which
the pupil could become a producing
and carring member of sociely almost
from the start, a mecthod that would
derive from the basic economic and
social needs of its cenvironment and
would make the whole process of learn-
ing a means of developing pevsonality
and building up true democratic citi-
zenship. Mahatmaji was so incredibly
honest that he shared with us not only
his conclusions but also the whole pro-
cess of his thought, Quite a few of us
jumped at this purt of the process or
at that and got annoyed, or frightened
or shocked.  We got astounded at the
idea of work in school and productive
work at that. Visions of dark dens ot
sweated child labour began to rise
before our morbid imagination. The
idea of sclf-sufficiency &f schools was
ridiculed. The  high-brows were
offended.  The Vice-Chancellors, the
no-move-Vice-Chancellors and the rot-
yet-Vice-Chancellors seemed to protest
almost in a chorus of disapproval. The
Departments of Education were in
donxbt. 1f the Minister of Education
liked the ‘new fad’, they were anxious
to find support for it in modern edu-
cational theory. If he was doubiful
there_was, of course, the whole ancient
bractice to reinforce his doubts. But
certain things were so obviously sound
;lgﬁi mt:easg :(i;lllxdln()t reject the basic
that it Mahat n(; e, and they al.so knew

aji was convinced of
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anything it was futile to {ry and pre-
vent him from putling it into pructice.
So they yielded hulf-heartedly and
with serious mental reservations. Non-
official agencies sincerely convinced of
the soundness of the scheme lacked the
resources to try it out in an exicnsive
manner. Official agencies thought they
were being very clever when they ac-
ceptied the name and applied it to what-
cver they happened to be doing. It
was with such mental reservation that
the scheme wus subsequently accopted
as an integral part of the programme
of educational reconstruction. Astra-
nomical calculations, thick headlines,
and promiscs of liberal financial assist-
aince kepl up an atmospherc of high
conjuncture for quite a while. Today
all this makes pathetic litter on the
road to disappointment and frustra-
tion. Good {ime has been lost. The
non-ofiicial «zencies have been able to
exporimont on a restricted scale, which
makes the conclusions of their experi-
mentation valid only in a limited way.
The official ageney has in most cases
changed the scheme beyond renogri-
tion and cannot Le caid to have tested
it with any degree o thoroughness and
impartiality. 1t would te foolish in
such an citossivee of atellectual indo-
lence and insincerity to expect any
fruitful discussion of the underlying
idcas of the scheme or of their elaboru-
tion and elucidation.

I trust you will forgive me if 1 take
this opportunity of pointing out that
the idea of cstablishing the basic sys-
tem of natiénal education on productive
work is really the application to a limi-.-
ed ficld of a much more gencral pria-
ciple, which I think should prevail at
all stages of cducation, I need hardly
point out to this assembly of profes-
<ional cducationists that the cducation
of a mind is cssentially a process of
revivitying in it the latent values con-
tained in goods of culturc. There are
vavious types of mind, and variovs
types of cultural goods.  The process
of elicctive cducation demands a cun-
gruence and correspondence belwe. 1
the mind that has to be educated and
the mind that produced the cultural

good which is the instrument of |
former's education. To understani t
natuie of the process of assimilati
we should remember that the men
food oilered by goods of culture ¢
give real nutrition to the mind or
through what I would call education:
ly productive work. Now, as y
know, there has been a great deal
controversy in recent years in ¢
country with regard to what has be
fermed ‘ productive’ work in schoc
There has been controversy abc
work-for that was, to some people, b
cnough, and there has been more co
troversy about ‘¢ productive’ work, |
that seemed fo be worse. Well-mca
ing pcople just failed to sce how wc
could cducate. There is nothing to
surprised about this point of view.

a country where doing things with on
own hands was sought to be conin
rigorously to those who werc in a
vance, doomed to be the hewers

wood and drawers of water, whc
work was considered for those high
the social scale to be an indigni
where learned savants have been knov
to refuse to learn to write, for forsoc
that was manual work and so infr
dig., and instead of signing the dipl
mas of their graduate pupils the
devotees of the unadulterated learni
have been known io take recour:e
the amusing device of implanting th
thumb-impressions, lest the dignity
learning be disturbed by the questio
able *work’ of putting pen to paper
in such a country it need cause no st
prise to find learned, nay, so-call
*educated’ people, questioning the ed
cational possibilities of any work. A
here T stund before you and assert tt
it is only work that can educa
Among those who agreed——condescen
ed, that is, to let work into the sar
tuaries of pure intellect,—there we
many who thought, and did so louc
and vehemently, that work should ¢
be productive, it may not produce u
lities, for that would lead to dead mor
tony, to drudgery and to exploitati
And here am I, refusing to be shock
and maintaining that it is only ‘pi
ductive’ work that can educate—re;
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(ing to be shocked, for work in an
infortunate, socially unplanned world
1as led to all those things, and muin-
aining the educative value oi *pro-
{uctive work’, for an insight ints <he
wature of the educational process lcaves
ne no choice. And I stand here and
nake thase assertiens without fear of
oing stonad 1O death. I am nov airaiq,
secause thoxe who had keenly oppased
yroductive work or, for thet raticy,
Ay work aue guict aad look therougniy
eassured, The generally prevalent
cepticism regarding the educative
{uality of work and the widespread
nertia resisting its introduction into
chools as an educative force, shared
ven by many who did lip service to
he idea, and the general inefficiency
vhich tends to prevent things intend-
d from being accomplished as inten:d-
d, must have reassured the second
roup that there was no danger of
ver-emphasis on work in schools.
‘he first group who would not touch
vork at all, like all groups, sleepy und
ecure -in the citadels of traditional
onservatism, may be hoping that this
torm too, like many another, will blow
ver. I am not particularly interested
1 these groups, but I am interested in
ducation and have been giving thoyght
> the problem how cultural goods get
1to the very fibre of the educand’s
eing through the magic of work. I
rould, therefore, like to share with yvou
1y thoughts as to what I consider is
ducationally productive work, which
1 my view is the only potent instru-
1ent of education,

I use the word cducation to mean
ie cultivation of the mind. Now let
e say at the very outset that knowl-
ige and skill are not synonymous
ith education. They are not even
liable measures of education. In
‘der to make them serviceable us
tich measures we must make a dis-
nction. Knowledge, as you can easily
¢, can be of two kinds; it can be
1owledge acquired by someone else
7y his labour and passed on to us as
formation, or it can be knowledge
:quired by us through our own
tperience, knowledge which has

grown up in our mind by its own
wor.k. Similarly, skill can be of two
varieties ; it can be mechanical skill
attained by imitative diligence capable
of repeating existing values ; or it can
be a non-mechanical skill based on
natural disposition creating new values.
The first kind of knowledge and the
first kind of skill are additions from
outside, the second kind an enrichmant
and a transformation from within : the
first represents an external appendage,
the sccond signifies an internal deve-
lopment ; the first is instruction, the
second education, the first is mere
superficial polish, the sccond essential
cullure. As long as education was
mtegrally related with life and was not
taken over by specialised agencies as a
partial function, by and large the
second kind prevailed. But specialised
institutions of education turned more
and more to the first kind, till these
became their almost exclusive concern.
This may be more true of our coun-
try, but it is generally true of all
But during the last fifty years or so
there has been a strong reaction against
this  position. Attempts have bHeen
made to bring ‘productive work’,
‘creative  actlivity ', ‘ purposcful acti-
vity ’, and ‘knowledge based on ex-
perience and discovery ', into the schonl.
Ouwr own Indian scheme of Basic Natio-
nal Education is one of the most signif-
cant developments anywhere in the
world in this direction. But as usually
happens in most reactions, cither the
swing of the pendulum tends to =o to
the other extreme or the adherents of
the old position by clever twists and
turns make the new position innocunus
to themselves by accepting a new
name for their own older position. $So
here ; either all traditional transmitted
}mowledge and all mechanical activity
1s sought to be excluded or the terms
‘creative activity’, ‘productive wock '
are made tamely to signify nothing but
the old mechanical skills.

I do think the position requires to
be clearly understood in order to avoid
both these mistakes. We should make
Sure as to what educationally prodiy.t-
lve work really is. Educationally pro-
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ductive work is cssentially the work
of the mind, be it accompanied ¥
manual activity or not. Educationally
productive work can be manual w.m'l\'.
it can be mental work. There is @
lot of manual work as well as a lot c¢f
menial work which is not educationally
productive.  Educationally productive
work is all activily, manual or mental,
which initiates new ideas and mako>s
possible new combinations of ideas ul-
ready present with a view to reach a
higher unity of mental life or a higher
development of the capacity to exprass
or realise them. It is this purpose
which distinguishes it from the play-
activity of children. This, too, leads
to new ideas and new combinations of
ideas, but the child does not have this
purpose in view, the activily is not in-
tentional. This distinction makes of
work, as contrasted with play, a disci-
plined purposeful activity. The chi.ld’s
play-activity being withou.t a conscious
purpose has a strictly limited tim2-
span. The mental activity involved in
productive work, as defined here, beiag
purposcful, tends to lead from purpose
to purpose. In the pursuit of this ever-
widening circle of purposes onc exer-
cisos all one's powers and puts forth all
onc’s energy, one strives and fights and
adapts and develops in himself the vir-
tue of diligence and perseverance,
conscientiousness and devolion in pur-
suance of one’s own inner urges and
not by compulsion from outside.

Now, the pursuit of these purposes
which grip one’s whole being, as it
were, makes it neccessary to acquire a
good deal of traditional knowledge and
a good deal of mechanical skill, if pra-
gress in the pursuit of the purposes
is not to be disconcertingly slow.
Even the most gifted and the most
mature cannot escape this. Tyaditional
knowledge and mechanical skill have,
therefore, their place in educational
work, but only when they come in to
fill the gaps of knowledge acquired or
sought to be acquired by direct cx-
perienco and of skill attained or sougat
to be attained through creative wu.lt.
Productive mental work has, theref)se,
1o be constantly reinforced by tradi-

tional knowledge and mechanical ski
It has also to be reinforced and subl
mated in another way. The purpo
of getting to and realising or expres:
ing newer and newer ideas or combin:
tions of ideas, of intellectual develo
ment and mental growth is essential
an cgoistic one, it is work on and [
oneself. That is its danger to educatic
as a social force. Persons engaged
such productive mental work can easi
grow into partial, socially ineffecti
or useless men. Such intellectual wo:
may leave a savant aesthetically w
schooled or morally infantile. It m:
make of the artist a morally indiffere
person living by himself in a world
his own. Productive mental work
art or science or technique shoul
therefore, be placed in the service
society if the artist or the scientist
the techniecilan are to grow into full o
not partial men. If productive w2
of the kind I have described is esse
tial for mental devclopment a
growth, ils close association with 1
service of others is essential for mas
moral and social growth. Producti
mental work can give an end and
purpose to the individual ; harnessi
it to social ends gives to the individi
a social meaning and significance. It
communities of such work must
transform all our ecducational instit
tions, if they are to perform th
appointed task with any degree of r
success’. I deliberately say ‘all ¢
educational institutions’. For it
only by such productive educatio
work that they can become true pla
of education. It is not only the bs
schools, but our sccondary schools ¢
colleges and universities also
should hasten 1o make use of this o
available instrument of true educali
Difficult almost beyond words—and
il we are to go forward as a people
task which must be undertaken g
performed.

In the field of basic education the j
has already received at least gone
theoretical assent. Its educational -
plications have not been so thoroug
thought out as one would wish an
has frequently been diluted bey



neasure in practice. I shall briefly
tuggest what I think should be done
before we have the thousands of crores
’f rupees, and the lakhs of trained
leachers. While recognising that from
the standpoint of educational theory,
tocial stability, and economic and pcli-
ical advancement there is nothing
nore urgeni than the introduction cf
»asic education throughout the country,
¥e should know that the resources of
he state will not render this possible
or yet some time to come. We should
‘tilise the present period in the same
ipirit as the entrepreneur makes use of
r period of trade depression. e
amines his organisation, he tfests his
1ethods, he makes better plans, and
hr from losing hope, he prepares for
nore favourable times with a grim de-
ermination to succeed. We have far
hore at stake than any entreprencur
ver had. There is the destiny of o
vhole people to be shaped, the promise
t a happy, stable, non-exploitative
vemocracy to be fulfilled. Let wus
tasten slowly in the spirit appropriate
o our tfask. Let us organise well-
tiought-out programmes of basic edu-
wtion in selected schools and in com-
et arecas ; make use of all the avail-
Ole non-official agencies anxious 1o
ut forth their best for this important
Ask ; give them, liberally the resources
Gey lack ; let them organise an 8 vear
Hurse as one integral whole, and make
Yem, accept self-sufficiency as the
cid test of the 8 years’ programme of
hsic education, so that the running
kpenses of the school are met by the
le of usable articles produced by
yildren. I do not wish to take vour
Ime with a discussion of the reasons
hich actuate me to recommend this
murse ; no other scheme seems possible
ad without making manual production
Mcient, not only its economic but also
L educational advantages are in
tnger of being entirely lost. I have
% hoesitation in recommending as an
tucational choice what economic
" peessity will one day perhaps force
I’ to accept.
>The acceptance of educationally pra-
active work as the only instrument
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of all irue education has its implica-
tions for the secondary stage in educa-
tion also. If basic education had not
got bogged we would by now have had
significant changes appearing at the
sccondary stage as well. 1 do not need
to impress upon an assembly such as
this the significance of the secondary
stoge 1n any system of education.  T{ s
not a link between {wo stages, but the
backbone of the whole system. Tt s
given at an age when the human por-
sonality discovers and expresses (tsolf
through its intellectual, aesthetic,
scientifiec or technical aptitudes, an age
at which discipline bears fruit and
character begins to draw upon those
inner resources which are the suste-
nance of life. It is the age at which
the mind gets a hold on processes and
ideas, when skill becomes established
and initiative begins to exercise its
power, Although circumstances do
not cncourage any great hopes, I may
be excused my irrcpressible optimism
if T dream of a diversified system of
secondary cducation organised, I guoss,
into Schools of Languages and Social
Sciences, Schools of Mathematics and
Natural Sciences, Schools of Technique
and Schools of Art, to suit the varying
aptitudes of boys and girls, with sym-
pathetic and well-informed advice to
make the discovery of these aptitudes
educationally cffective, with free places
to make this education available oven
for the poorest boy or girl with the
requisite capacity to profit by it.

In myv discussions with friends albout
this diversification of sccondary eduea-
tion, I have always come across (he
objection that this would make second-
ary cducation too narrow, too vocatio-
nal. The alternatives of general intnl-
lectual edueation and concrete practi:nl
education present themselves with great
persistence in all educational dis-
cussion. There are pcople who would
like all boys and girls going out of u
secondary school or college to speak
Sanskrit as Franz Passow, about the
beginning of the last century, wanted
every Geman from a peasant’s son to
the greatest Hohenzollern to speak
Greek. For that alone, it is contead-
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ed, could give what is known as gencral
culture. The advocates of general cul-
ture now-a-days are not content with
such frugal fare. They are not atis-
fied with less than a dozen courses in
this cultural feast. For the ¢ educated’
citizen must be familiar with the trea-
sures of knowledge humanity has
amassed during nearly six thousand
years. And this not as the Chinasc
tried to do during seventy years of a
life of scholarship, for the last Manda-
rin examination was taken at that age,
but at the early ages of fifteen or six-
teen. And since every elementary
school aspires to be as close an
approach to a high school as every high
school to a college, for none is an end
in itself and does not represent life
at a certain stage, but is always a pre-
paration for something else, the mmlti~
plicity of subjccts for a general cultural
education is manifest even in the ele-
mentary school. No one cares if this
gives just a polish which cannot 'ast.
But education, let it be always remam-
bered, does not seek to give a polish
from without, it gives a form by trias-
forming from within. To know your
worls, to understand its significance and
to exercise your will and strength on
performing it creditably is the first, the
inevitable step, towards real education
and culture. As Kerschensteiner has
said, “ Professional education stanis
at the gateway to human education ”.
No, it would not do if your peasant boy
speaks Sanskrit but cannot stand
behind the plough! It needed all the
stupidity the world could muster to
render professional education culturally
sterile. We confined it only to tech-
nique and neglected the obvious truth
that no vocation stands alone by itself
but is part of a pattern of life and
receives its meaning and significance
from its context. If we could but
remember that our most significant
understanding of men and things comes
not so much from book-learning or
study as from practical life, from inde-
pendent productive work. That under-
standing might be simple and meagre,
that knowledge limited and mod-st,
but it will have its roots in the depths

2

of our Dbeing. Understanding ar
knowledge thus acquired can alo-
make our peasants and workers sha:
what some have regarded the distir
guishing characteristic of artists, mec
who would love their work for its ow
sake, take pride in doing it well, a
aiixious to improve it with their ow
intelligence and inventiveness, an
thus cultivate their intellect, ennob:
their character and heighten their :c.
sibility to true enjoyment. There we
a time when knowledge was compars
tively limited: one could have '
ambition to possess it all ; but know!
cdge has now grown teo unparallel:
dimensions ; trying to put it with av
advantage into one little head is
pathetic if not ridiculous adventur
The standard of education is not th
amount of information in an otherwi:
cmply head, but a familiarity with th
laws of nature and mind, knowled:
and art derived even from a compara
tively limited material, a trained mor.
will developed in actual work, and th
use to which this knowledge and thi
moral energy is put in the service
the pcople around. The good schoc
and its good teachers shall hencefort
use the minimum possible of materi:
to bring about this knowledge an
trained will by leading the pupil on i
a voyage of discovery and an advar
ture or invention, helping hi
to avoid the rocks and the whirlpoo?
always standing by his side and neve
dragging him bchind. Due corsiders
tion for the peculiar aptitude of th
cducand, all possible limitation of th
material dealt with, all possible exton
sion of the opportunitics of observatior
creation and expression, all possibl
cucouragement of self-activity an
moral independence, these appear «
me to be the cardinal points in a bprc
gramme of the reconstruction of o
secondary, as of all education.
The great national enterprise of {}
reconstruction of our basic and pos
basic education depends in a considc
able mcasure on our universitis
Leaders for this enterprise must con
from the universities. Our univers
ties seem to keep themselves alo
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from all problems that are not aca-
demic. They have given instruction
of a fairly high standard, lapsing some-
G@imes into the indifferent, which is
finderstandable when aims are not quife
:zlear.  They have produced a number
LE scholars and scientists who are an
nonour to our country. But the
achicvements of our universities fall
short of what our circumstances re-
ajuire. It is not enough for us to have
'some scholars and scientists of emi-
nence. We must have leadership in
nll walks of our national life. We
tnust have men with a grasp of reality,
dnen who appreciate the deeper needs
f our life and dedicate themselves to
sheir fulfilment. Il is our universities
that should have posed our problems
uf basic and post-basic education and
1 is they who should have provided us
evith plans for a better education and
with men able to exccute them. As
¥ is our knowledge seems to be impri-
l*bned in the lecture room and fights
fhy of social usefulness. In the devo-
©pment of our languages the univer-
tities have played a very minor role
ond even today they do not seem ‘0o
bealise the vital need for the dissemi-
nation of knowledge beyond the uni-
versity campus. The system of exu-
Qination still continues to make all
Reaching and learning fundamentally
limless and insincere. But it seems to
@we that the universities are the only
Mase from which we can organise future
perations with any hope of substan-
cal results. They have some tradi-
Yons, they have some standards, they
Xive been able, by and large, to select
teir personnel. They are more or
Ass equipped for work. What they
12ed is a reorientation of their function
1 national life and equipment for the
2w functions that are to be assigned
3 them. The introduction of free und
Bmpulsory basic education on g
htion-wide scale will, I am afraid,
tke time. The re-organisation of the
2itire secondary education in a big wav
till also have to wait for more pros-
¥rous days. We should make a virtye
L this rather distressing necessity by
iaborating our plans, by experimen-

tation and research, by thinking out all
related problems and by steady—
although unfortunately slow—expaun-
sion. But the universities, which
should help in doing all this, have al-
ready so much that a generous reassess-
ment of their requirements in view of
their new functions will probably not
be too great a strain on the nation's
resources, This is a sphere in which
the investment and the yicld could be
calculated with fair precision and the
danger of our losing our grip on the
working of our projects would not be
very serious. It would be most pru-
dent, I think, if the needs of our uni-
versities could be studied and provided
for with a view to make them effective
mcuns of national reconstruction., But
we must be clear about our aims. The
universities must not ask for anything
in their own right. They are not to be
vested interests thriving on the ability
of their supporiers and protagonists to
snatch money out of unwilling hands.
Their growth is not to be a vertical
cxtension into space for the attainment
of a loftier seclusion. All barriers
between the academy and the life of
the people, between the acquisition of
scientific and technical knowledge and
its utilisation for social good must be
broken down. We shall have to make
the seminaries of higher learning into
scats of single-minded devotion to the
preservation of the national heritage,
the pursuit and discovery of truth and
its application to the problems of our
daily life, generously supported by
public funds and lefi absolutely free
to perform their noble task as a sacred
trust. Liberal assistance without con-
trol shall be our aim in regard to these

seats of learning. These in their turn-

will realise that an idea should be
transformed into action if it is to he
effective. They will realise, in thz
words of a great educationist, that it
is “through the functioning of know-
ledge—its use in living—that its true
value is forthcoming and its full mean-
ing is revealed. Knowledge has re-
deeming and life-giving power only
when it continually re-enters the life
and work of the community.” The
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keynote of university work'should be
social responsibility—but social respon-
sibility freely undertaken and not
under duress.

1 shall end this address, as I began
it, by emphasising the great responsi-
bility of my professional colleagues 1n
all that is going to happen in the»ﬁcld
of Indian cducation. Education 1s un
integral part of the larger framgwom
of moral principles and cultural ideals
which govern the life of society, anl
all that we are able to do by way of
formal instruction will be ludicrous
and futile if our conduct and our lives
do not make our regard for thesc pl_'in-
ciples and ideals convincing and im-
pressive. We must stand out as people
who do not weakly follow others in
being selfish and mean, as people who
have clean lives and appreciate excel-
lence. We must distinguish ourselves
through a straighiforward ul]egiuncq to
moral principle and a constant striving
towards ethical and social refinement.

We cannot aspire to this kind o

the price. We may be looked upo
as crazy and quixotic, we may find our
selves estranged from family an
friends, we  may have to forego com
fort, to suffer anonymously and i
silence. But there must be some i
this country who are willing to paj
this price, some at least who are abl
to assert with a clean conscience th
Giandhiji, whom we killed in th
body, is still alive in the spirit. Ma
one not look for them among o
teachers 2 I trust onc may. I pu
it to you, fellow -teachers, that it is pa
of our vocation to lose everything els
that we might save education and cu
ture from the ruin that follows loss ¢
confidence in the moral law and in t
validity of those cxamples which ma
this law a patlern of life. TLet us
tiue to our vocation, and whatever th
cost, save freedom from being engulf
in selfishness, falsehood and corruptio

THE FORTY-FIRST MADRAS STATE EDUCATIONAL
CONFERENCE, MADURAI, 1951

EDUCATIONAL EXHIBITION

To

The Headmasters;Headmistresses of High and Training Schools,

Sccondary and Elementary Schools, Madras States

Dear Friends,

The next Madras State Educational Conference will be held at Madura
about the 1lth May, 1951, for three days. Kminent educationists will be
drawn from many pacts of the Madras State to this illustrious and sacred city
of Madurai on that occasion. It will provide us with a rare opportumity tc
display the best that we have achieved in our individual institutions in the
various aspects of the Reorganised Scheme of Secondary and Basic liducation

I appenl to you most fervently fory

our hearty and valuable co operation ir

the matter, and earnestly request yon to take necessary steps for the prepara
tion of educational exhibits (specimens, charts, diagrams. records, maps, models
apparatus, statistics, books, equipment etc.) under these headings

1. Social Studies. 2.. Citizenship Training.

3. Arts and Crafts

4. - Domestic Science and other subjects offered under the bifurcated cours:

f study. 5. Geuneral Science.
ianguaées. 8. Physical Education.

6. Basic Education. 7. Study o

Yours sincerely,

SUNDARARAJ PAUL, Ba, LT,

Dip. Statistics,

Convener, Exhibition Committee,



MAKE YOUR SELECTION

from the following four series of
English Class Readers. They are in
many respects the best of their kind.

I. MARTIN’S NEW STUDY READERS.

Primer, Reader I, Reader Il, Reader Ill, Reader 1V,
Reader V.

2. MARTIN’S ACTIVE ENGLISH READERS.
Pre-Primer, Primer, Reader |, Reader I, Reader I,
Reader |V, Reader V.

3. WREN’S NEW INDIAN CLASS READERS.
Primer, Reader I, Reader ll, Reader [ll, Reader Iv.

4. WREN’S INDIAN CLASS READERS.
Primer, Reader I, Reader [l, Reader {ll, Reader 1V,
Reader V.

THESE READERS ARE

% carefully graded;

% varied and interesting in subject-macter;
 suitable in all respects for our boys;

% and fully illustrated with artistic illustrations.

K. & ]J. COOPER - PUBLISHERS - BOMBAY, 4

le Sclling Agents for South India :—
1@ Christian Literature Society for India Park Town, Madras.

—

NEWs AND NOTES

AMBASAMUDRAM

A Citizenship Training Camp was
held in the premises of the Tirthapaii
High School, Ambasamudram from 27th
December, 1950 to 5th January, 1951.
The Training Course was approved by
the Dircctor of Public Insiruction,
Madras in his proceedings Re. 180-SE.
3/50, dated 18—12—1950.

There were in all 71 {rainees—-43
from Tirunelveli Wost and 28 from
Pirunelveli East, {he number of schools
represented being 34 Messrs. T. V.
Arumugham, B.A.,, L.T., Hcadmazioy,
M. D. T. Hindu College School, Tiru-
nielveli and G. George, B.A., L.T., Science
Assistant, W. T. High School, Nuallur
were the two instructors of the camp.

THIRUVANAIKOIL
School Activity.

The Fourth Annual Sports Meet of
the Middle School, Thiruvanaikoil was
held on the Sandhana Thoppu Grounds
on Sunday, the 28th inst. at 2-30 p.m.
under the Presidentship of Dr. L. S.
Ramachandra Iyer, Retired Distriet
Health Officer.

——

MATHURAI

The Social (Aduli) Fducation, Mobile
Unit, Mathurai Division, Mathurai
started its work from the night of
17—11—1950. The Government Pro-
paganda Van fitled with Cinema Pro-
jector, public speaking arrangements,
Radio, ctc, reached Tirupparankun-
dram, a famous pilgrim centre near
Mathurai, on the night of 17—-11—1950.
A public meeting was Lield and the van
was inaugurated.  After music, lec-
tures in support of Adull Edueation,
films were shown on community man-
ners, Health, Handicrafts, Road sense,
Eleciric power, etc. Sri K. V. V. Sub-
ramanyam, B.Sc, L.T.,, Propaganda
Officer, Adult Education, Mathurai Di-

vision presided. There was a goocf
gathering. .

The Mohile Unit toured many other
villages in - Mathurai District during
November 1950, prominent among them
being Tirumangalam, Kallupatti, Nava-
nipatiy and Melur. In all the villages
films on Social Education wele shown
and propaganda lectures delivered by
the Propaganda Officer and prominent
pcople of the locality. Special men-
ticn mayv be made of Sri R. Gurusamy;
Principal, Gandhi Nikeian Rural Train-
ing Centre, Kallupatti and Sri K. Kan-,
" swamy, mA., L., Headmaster, Gove,
cinment Busic Training School, Kallhu-,
paitl.  In all the shows, response Waﬂ
satisfactory and Inspecting Officers co-q
opcmted well.

SIR o, CT. MUTIIAH CHETTIAR3
BiGH $CHOOL, PURASAWAKAM,

MADRAS

o0~

Revised Scales of Puy. -.!

Rs. 250-15-355 plus

L. Headinasieor
allowance Rs. 25. :
2. First Assistant—DRs. 150-10-200-,
10-210 plus allowance Rs. 15.
3. L.Ts. (First Grade)—Rs. 120-10-1
170-5-200. -
4. L.Ts. (Second Grade) and Train- =
ced Senior Pandits of 15 years?
scrvice—Rs.  80-5-120-10-170.
5. Secondary Grade Teuachers 1wii
Intermediate qualifications &
Phuvicel Training Teachers of
Higher Grade—Rs. 55-3-115. 5
6. 5.8.L.C. Trained Teachers; Phy-y
sical Training Teachers of then
Lower Grade ; Junior Pandi(sl

-—Rs, 50-3-110. H

7. Pandits Seniors (Non I.Ts)—%
Ks. 65-5-130. ’]‘

This has been given effect to from'c
1--1--1950. Each teacher has bemE

given another increment in the res- .

pective scales. ¢

et
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KARUR

A party of 25 students of the Munici-

al High School, Karur went on an
xcursion during the X’'mas holidays
from the 26th December to the 30th
Jecember, 1950) and wvisited many
laces of interest in Madras, Kanchi-
uram, Walajabad, Thirukkalikundram
nd Mahabalipuram under the leader-
hip of the two masters Sri P. S.
eshadri, B.A., B.T. and Sri V. Krishnan,
.SC., B.T.

CHICAGO

Six new Insiructional Motion Pictures
eleased by Coronet Films :

(1) William Shakespeare.

(2) Cuba: The Land and the People.

(3) Decimals Are Easy.

(4) Fu.ndamentals of Public Speitk-
mg.

(5) Better Use of Leisure Tine.

(6) Benefits of Looking Ahead.

—

Approved by all the State Governments.

EDUCATIONAL INDIA

Edited by
Prof. M. VENKATARANGAIYA, M A,

I have always found ‘Educa-
tional India’ to be lively and
interesting reading and its approach
to educational problems is gene-
rally enlightened and progressive.”

—Prof, K. G. Saiyidain.

Inland Single copy Foreign
Rs. 4/8/- As 8 Sh. 9/-
Office :

MASULIPATAM (S. India)

BASIC PRINCIPLES OF DEMOCRACY

“He who insists upon his own rights must also respect the rights of

others.”

“He who demands his own frcedom must deeply esteem the freedom

of others.”

““Equality of man means giving equal opportunities to all individuals

to develop their knowledge and talents.”

“Democracy is not merely a political system. It is a spiritual view
that must pervade every aspect of human life. It is the spirit of respect
for man. It is the attitude that values the rights of others as well as one’s
own. It is a conviction and a determination to base every action on good
will, fraternity and a sense of responsibility. Democracy is made in the

hearts and minds of the people.”

“Unless the people are free to seek and explore the path that leads
to their own destination, it is neither a ‘government of the people’ nor

a ‘government by the people.”
, _

—* Japan's Primer of Democracy .

. " OUR LETTER

TEACHERS' CASUAL LEAVE.—

A vagary of a peculiar kind appa-
rently betokening the magnanimity of
the management for ensuring efficiency,
but really curtailing the employee's
privilege of casual leave has to be
brought for examination by teachers.
Teachers who do not avail themselves
of .the 20 days’ casual leave or any part
of the same are given as bonus salary
for the days they had not availed
themselves of casual leave in the pre-
vious year. Some teachers manage to
get the 20 days’ salary in addition.
Very few teachers apply for casual
leave, lest they should lose the bonus.
But as teachers who have to be absent
for some reason or other forego this
business, there is the differentiation
between teachers who are obliged to
take casual leave and teachers who
manage to attend school in spite of
indisposition or get permission to leave
school for part of the day to attend
to private business.

I believe that in this instance there
is a real curtailment of the funda-
mental right of employces guaranteed
all over the world to take casual leave.
The managements of schools can stand
on this principle widely recognised and
adopted, viz., that casual leave cannot
be claimed as a matter of right and ‘s
sanctionable subject to the cxigencies
of school work. Apguain, in certain
institutions, casual leave for only 1}
days per month or perhaps now 2 days
per month is sanctioned at the discre-
tion of managements ; and this happens
in institutions where teachers are en-
titled to no other leave. Even in the
matter of casual leave, the Governmeant
do not think it proper to enforce uni-
formity of procedure,
19-1-1950. X Fair-play.
TEACHERS' AGITATION.—

The Rt. Hon. V. S. Srinivasa Sastriar
once said that in his days the lawyer
element in the managing committees
of schools was hardly sympathetic to
teachers’ aspirations. Possibly, the

8 5 &ﬂ
law and with
e pre-

associatlon
education j
sent Educa .ster responsx
ble for his qu pitch of the

Jubilee-celebrants at Coimbatore
Firstly, even the dictum widely ac-
cepted from the days of the Upanishads
“noblest of the professions and sor-
riest of trades” was refuted; othes
professions were claimed to be equalb_
noble, and other trades, cqually in &
sorry slate. Secondly, it does not beii
a Jubilce occasion to remark thaf
teachers have opened their mouths ul
give vent to their grievances only after!
August 1947, because there were some
to hear them and understand theif
difficulties. At least for the past thred
decades there has been vigorous agita-
tion going on ; and teachers can clait’
to have wrung out certain concessions
from the previous Educatlion Ministers
Teachers in aided schools are under ¢
deep debt of obligation to the late Sid
A. P. Patro for the introduction of thd
Provident Fund Scheme, but for which
their plight would be deplorable today.
The Service-agreement, though necd<
ing improvement, was the outcome of
the teachers’ agitation in the past}
Since the presideniship of the laic
Mr. S. Srinivasa Iyengar at Palghat,
teachers have been pleading for a
sound system of national educalion?
The emphasis on service-conditions hag
been gaining vigour in recent years, on
account of the stress of economic con-
ditions in the country. Even Sanyasis
manage to live, before they practise
renunciation ; and it is unbecoming 1o
say that teachers have entered the pro-
fession not in a spirit of renunciation,
but to carn their livelihood. Thirdly,
if the unification of the bar is proe-
ticable, the unification of the teaching
profession cannot be an impossibility,
especially after the salaries have been!
standardised to a great extent. To say
that unequal conditions of service
might exist among the same class of
workers is to burke the issue. Fourth-
ly, it is not for the Education Minister

)

lnn
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to accept a lower place in the orden of
priorities.for education. The Education
)Mlmsten has to plan how to give effect
»to Article 45 of the Indian Constitu-
Uon before he cowdd appeal for people’s
yo-operation., Tedchers cannot be ex-
spected to formulate programmes for
senforcing universal free and compul-
sory education for eight years. l“flhlv
phe shift-system can be a lemporary
yoxpedient, but cannct be defended as
,,ound in principle. All teachers and
oupils cannot meet at the same time
iuring the school-day ; and the school
1s a whole cannot function as a unit.
Hence the talk about citizenship-train-
ng and the building-up of character is
noonshine under the shifi-system.
3ixthly, the bifurcation scheme is de-
‘ective, as students in the same school
“:annot choose one or the other of the
liversified courses of study for some
rears to come ; and the decision of ithe
Academic Council permitting the pupils
{ the non-academic courses to enter

university cuts at the root of the prin-
ciple of hifurcation. The number of
students seeking admission to the Uni-
versity is not going to be lessened.
Sevenihly, the Tducation Minister may
he expeeted to improve the general lot
of teachers by framing policies and
prinsiples of administration ; and the
Deporiment should implermoent the same
but the biinister would like to at-
tach importance to remedying indi-
vidual hardships. The monotonous
or uniform cry of teachers everywhere
in scason and out of season should help
him to understand the teachers’ pro-
blems and find a solution.  The Jubi-
lee audience should have been dispicit-
ed to hear that the Minister found the
teachers’ agitation annoying. But de-
spile the cynical attitude of the Educa-
tion Minister, the agitation to better
education in all grades, in quality and
guantity will continue.

R. Srinivasa Iyengar.

.A SELECTION OF MACMILLAN’S SUPPLEMEMTARY READERS

b Suitable for Middle and High Schools.
Forms I, 1l & IH
} Coromandel Supplementary Readers—By As Rama Iyer RO" :. (‘]’-
! Reader T (Revised) 069
Reader 11
: Here and There in India Series—By C. A, Parkhurst 0 2 6
“§ Puri and Lord Jagannath 028
‘ Madras, the City by the Sea 0 ‘6 o
! The Tamil Country
: Tales of India—Primary 5.
B ? eTales rflrclm thro Panchatantra—By V. Ramachandra Rau 8 18 8
‘ Aesop’s Fables—Bv M. Graham BRrash
Hmd?l Heroes and Heroines Book I—By Diwan Chand ‘lar na 012 0
B Forms IV & V
“ Hindu Heroes and Heroines Book 1I—By Diwan Chand Sharnn (()) lla; g
"* Great Men of India—Bv G. D. Kharna 1120
Great Saints of Indm—BI:'I G. D. Khanna 120
hievement—Be | H. air
a;o:;ders of the Past and Present—Bv C. A. Parkhuarst 1 60
READING FOR COMPREHENSION Book 1V. o o

For Sixth Form—By Edgar C. Hay Ellis 1

MACMILLAN & COMPANY LTD.,

(Incorporated in England)
Patullo Road, Mount Road P. 0., MADRAS 2.
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FROM OUR ASSOCIATIONS

TIRUNELVELI

The half-yearly conference of the
Tirunelveli District Teachers’ Guild was
held under the auspices of the Tri-
chendur Taluk Aided Elementary
School Teachers’ Union, on Saturday,
27th January, 1951 in the Board High
School, Trichendur, under the presi-
dency of Sri S. Natarajan, B.A., L.T.,
Headmaster, Hindu Middle School,
Viravanallur., About 400 delegates re-
presenting various educational institu-
tions in the district attended the con-
ference. Sri. E. S. Sivasubramania
Pillai hoisted the National Flag. Sri N.
Venkatachalam Iyengar, Chairman of
the Reception Committee, in extending
a hearty welcome to the delegales
spoke on the work of the Tiruchendur
Taluk Teachers’ Union and the
demands of the tcaching profession.

Mr. E. H. Parameswaran, President
of the Guild, deplored the Government’s
attitude of indifference to teachers’ re-
presentations for the improvement of
their salaries and the consequent un-
willingness of capable young men and
women to take to teaching.

Sri D. S. Authimoolam, President of
the Tirunelveli District Board, declared
the conference open.

Mr. S. Natarajan, President of the
conference referred to the rights and
duties of teachers in the New India and
pointed out the need for improving the
status and salaries of teachers.

Mr. D. Ramasami Nadar, B.A., B.L.,
Advocate, Srivaikuntam, then dehverod
a lecture on the ¢ Teacher—Hls Rights
and Responsibilities’. Sri E. S. Para-
meswaran, Headmaster, Government
Basic Training School, Malhpudur, gave
two talks on Basic Educatlon

Sri H. Visveswaran proposed a vote
of thanks.

There was a variety entertainment in
the night which was largely attended.

The following are among the resolu-
tions passed :—

8

REsoLUTIONS

1. This conference urges the Gou
ernment to give effect to the recon
mendations of the Central Pay Con
mission in regard to teachers scales ¢
salaries, provident fund, dearness al
lowance and other benefits to teache:
under all agencies,

2. (a) This conference views wit
concern the announcement by th
Madras Government that non-teachei
could stand for election to the Legislu
tive Council from the Teachers’ Consti
tuency. This conference is of opinio
that such a procedure is opposed to a
principles of election and would defe:
the very object of functional repre
sentation. It therefore resolves to re
quest the Union Government to tur
down the recommendations of th
Madras Government.

(b) This conference requests th
Government of India to suitably amen
the Representation of the People's A
of 1950 so that teachers serving in el
mentary schools may also be enrolle
as voters for the Teachers’ Constituenc

3. This conference requests t
Director of Public Instruction to modif
the new agreement so as to ensu
greater security of tenure for the me
bers of the staff and make it impossib
for the management to remove any
their staff without the prior approv:
of the District Educational Officer,

4. This conference requests th
Government to grant full fee conces

sions to Teachers’ children studying i

schools and colleges.

5. The housing problem being sti
very acute in urban and semi-urba
areas, this conference requests th
Government to direct payment of hous
rent allowance to teachers and othe
employees under aided management
such expenditure being treated as a
approved item of expenditure fc
assessment of grant.

6. This conference is of the vie
that the statutory age of retirement ¢
teachers be fixed at 60,



1

t
p 7. This conference is of opinion that Sri C. G. V. Subbiah, Headmaster,

e existing scheme of Provident Fund
.+ a very inadequate provision for oid
1ge. It urges Government 1io tako
-arly steps to introduce a scheme of
provident Fund-cum-Insurance-cum
~ratuity and Pension for teachers. In
;Ais connection the conference desires
p suggest a compulsory scheme of in-
urance for teachers, either in the
. T.U. Protection Fund, Ltd., or in the
'ostal Insurance.

8. This conference urges Govern-

rent—

(i) to increase their contribution to
the Teachers’ Provident Fund
from half-anna in the rupee
to one-anna in the rupee,

(ii) to insist on managements con-

7 tributing a similar amount,
and

"t (iii) to ensure a decent rate of inte-
rest for the Provident Fund

2 deposits.

~ 9. This conference requests the

}overnment to grant Railway conces-
lons to teachers on Educational tours to
tudy places of interest and to attend
rovincial Educational Conferences.

10. This conference reguests the
iovernment to treat days when meet-
18s of Teachers’ Associations of -Ele-
lentary Schools are held as working
ays as absence in such meetings in-

v olves a loss of one day’s casual leave.

KURNOOL
* The twenty-sixth half-yearly con-
erence of the Kurncol Dt. Teachers’
, tuild took place at Giddalur on Satur-
ay the 27th of January at 1 p.m:
nder the presidentship of Sri A. Vara-
1 An, B.A., L.T., Headmaster, Board High
ichool, Cumbum. Sri M. Krishnama-
haryulu, B.A., L.T., Headmaster of Sri
( 7ivekananda High School and Secre-
‘ary, Reception Committee welcomed
1 he delegates. Sri D. Kuppu Rau,
‘hairman, Nandyal Municipality open-
d the conference and exhorted the
| eachers to follow the lofty ideals of
t he ancient Gurus and carry on the
acred task of educating the future
“itizens of India in a spirit of service,
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Municipal High School, Nandyal and
Vice-President of the Guild explained
the activities of the Guild and appre-
ciated the initiative taken by the
teachers of Giddalur in inviting and
holding the conference at their place.
Sri H. Krishnamurthy, Secretary of the
Guild, presented the half-yearly report
of the activities of the Guild. ’

Sri A. Varadan in his presidential
address requested the members of the
teaching profession to raise the stand-
ard of education by conscientious work
and by putting forth sterling efforts to
put into practice the activity pro-
gramme of the new educational scheme.
A symposium on *‘the present day
Elementary School Teacher” was then
initiated by Sri V. S. Venkatanarayana,
M.A., B.Ed., of Municipal High School,
Kurnool. A paper on ¢ Private Tuitions’
by Sri K. N. Pasupathi, B.A., L.T., Head~
master, Municipal High School, Kur-
nool, was then read appealing to teach-
ers not to undertake too many tuitions
impairing the efficiency of instruction
in schools. Sri G. Pullayya, B.A., L.T., of
Nandyal said there was no harm in
giving private tuitions in these days of
soaring prices as long as they do not
lead to malpractice and emphasized
that none need to grudge in the matter
and suspect the character of teachers
irrelevantly. The president of the
conference summed up the discussions
and requested the teachers to take their
work as a God-given task to be carried
out in full faith and in a spirit of ser-
"vice and self-sacrifice. The following
resolutions were then adopted after full
discussion.

RESOLUTIONS

The Central Government was re-
quested not to heed the recommenda-
tion of the Madras Government per-
mitting non-teachers to stand for elec-
tion in the teachers’ constituency as it
was against the spirit of functional
representation and derogatory to the
self-respect of the teachers. By
another resolution the Guild requested
the Government to take immediate
steps to start the Rayala Seema Uni-

FROM OUR ASSOCIATIONS ;

versity to cater (o the needs of the
Rayala Seema Districts. The Guild
further resolved to request the Govern-
ment to permit teachers under the
Local bodies and the Government Insti-
tutions to be office-bearers of the
S.I.LT.U., Madras and represent their
grievances through that potent body of
teachers, to do away with all distinc-
tions in pay scales and allowances
drawn by the teachers of the same
qualifications under different institu-
tions, to provide free education to
children of teachers in all stages of
education, to allow teachers to continue
in service up to the age of sixty with-
out break, to grant gratuity to teachers
on retirement and in the event of their
death, and to provide facilities for
medical leave on full pay.

Sri H. Krishnamurthy, Secretary of
the Guild, proposed a vote of thanks.

At night the pupils and staff of the
Sri Vivekananda High School entertain-
cd the guests by a dramatic perform-
ance and a musical entertainment.

COIMBATORE

The Silver Jubilee of the District
Teachers’ Guild was celebrated on
October 29th and 30th 1950, at the
auditorium of the Government Arts
College, Coimbatore.

The function began with Mrs. K.
Madhava Menon, M.L.A. hoisting the
National Flag.

Sri G. R. Damodaran, Director of the
P. S. G. & Sons Charity Industrial
Institute, and Chairman of the Recep-
tion Committee welcomed the gathering.

Sri K. M. Ramaswami, President of
the Guild, then traced the history of
the Guild and paid - tributes to the
several gentlemen who have been res-
ponsible for its growth to its present
stature.

Sri K. Madhava Menon, Minister for
Education and Law then inaugurated
the Silver Jubilee Celebrations.

Sri T. S. Avinasilingam Chettiar, in
the course of his Jubilee Address, ob-
served, that a nation’s progress depend-
ed upon the building up of a sound
system of Education and dwelt at length

on the principles of Basic Education an.
the place of craft in any system o
Education. He described, how the Re,
organised Scheme of Secondary Edu,i‘
cation, is an attempt to remove tl}

evils in a purely academic system. H

wish was that Teachers must regai

the reverence and dignity which the

commanded in the past, by setting u

for themselves rigorous standards ¢

duty and character.

In his presidential address, Sri K. ¥
Applachariar, M.A., L.T., pleaded fc
provision of equal educational oppo~
tunities for all and the need for star
ing rural schools and colleges and un
versities.

In connection with the celebration
Swami Chidbhavanandha, delivered
lecture on “ Religion in Education:
He made a strong plea for the qualiti¢
of self-control, self-reverence, and sel:
knowledge. When the importance th
religion occupies in any system of ed
cation, is realised, then all the gre

. religions will be appreciated and ul

mate peace will prevail.

Dr. (Miss) Cornelius, lecturer, Bat
Training College, Ramakrishna Vidy
layam, gave a short talk on “ Adve
turing in Social Studies” and Mr.
Srinivasan, on * Scientific Attitude ".

Mr. V. T. Titus, District Educatior
Officer, Coimbatore and the Nilgi
delivered a lecture on “QOur Schools
when he traced the development
education, in various fields, for the L
25 years.

Mr. S. Natarajan, President of t
S. I. T. U. speaking on “The Ni
Teacher” referred to the unsatisfe
tory economic status of the new teact
and declared, “ Since the teach®rs’ wc
is related to the function of the Sta
it is the business of the State to s
that, the teacher is kept above wa
he is given his immediate needs and
not made to suffer.”

Proceedings of the 25th Annual
Conference,.

The 25th Annual Conference &

general body meeting of the Distr

Teachers’ Guild, Coimbatore and -
Nilgiris was held on the morning of -



10th October, 1950 at the Government
tollege Auditorium, with Mr. K. M,
Hlamaswami, President, in the chair.
8y a resolution the conference drew
khe attention of the Government to the
[:revailing scarcity of trained teachers
hhd requested them to take steps to
hiart more training institutions - and
hake necessary provision for admitting
Kt large number of trainees. The Gov-
Srnment’s attention was also invited (o
351e  dearth of technically qualified
®achers to take up service in schools
“here the secretarial and technological
durses had been opened on the exist-
Lig scale of pay and requested the
Qvernment to liberalise the same to
“tract qualified hands.

RESOLUTIONS

It was resolved to request the Gov-
“hment to raise the contributions of
.@nagements and Government to the
2acher’s Provident Fund from the
“esent ‘rate of half-anna to one-anua
. the rupee in view of the low amount
. Mmoney that a teacher might get at
'@ time of his retirement. The gene-
\'1 body requested the Government to
!h‘refresher courses during vacations
Citizenship training etc., and make it
‘ligatory on managements and local
*dies to depute teachers in their
Aploy, by turn, and allow the expen-
*ure incurred on that account for pur-
‘;‘Ses of assessing grants. The Gov-
e
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ernment’s attention was also drawn fto
the necessity for granting house rent
allowance to all teachers irrespective
of the area or population of the place
where they resided. The conference
reiterated its demand for the adoption
of the scales of pay suggested by the
Central Pay Commission for teachers
and meanwhile, requested the Govern-
ment to implement the scales recom-
mended by the 8. I. T. U. for secondary
grade teachers and physical training
instructors. The conference requested
the Government to give free education
to the children of teachers. It urged
the Government to take immediate
steps to formulate uniform leave rules
to be made applicable to teachers
serving under different managements.

The conference appealed to the Gov-
ernment to raise the age-limit of retire-
ment of teachers from 55 to 60.

Qffice-bearers for the year 1950-51.

President—Mr. K. M. Ramaswami,
Headmaster, D. J. High School,
Gobi.

Secretaries—Mr. Thiruvenkataswami
Naidu, Headmaster, Board High
School, Sulur.

Mr. Y. Srinivasan, Municipal
High School, R. S. Puram.

Mr. S. Roamaswami, Headmaster,
Swatantra High School, Vyampalayam,
was elected to represent the Guild on
the Working Committec of the S.I.T.U.

‘?0 be out shortly

¢ GANDHIJI AS AN EDUCATIONIST
T

(A SYMPOSIUM)

.
i:dlted by : Vishwanath Sahai Mathur,

j;Omfnbutor.s': N.G. Ranga, Humayun Kabir, K. G, Saiyidain, K. D. Ghose,
d Prem Kirpal, Hans Raj Bhatia, Shachi Mathur and
> many other eminent educationists,

"L

iessa,ges from: Raj Kumari Amrit Kaur, Sheikh Abdullah, Raja Maharaj

t Singh and Dr. Gopt Chand Bhargava.
-Tiwce Rs, 5/-: In Aid of Gandhi Memorial Fund.

1 Book your order with :—

METROPOLITAN BOOK COMPANY,

Darva Gans, DeLHL

BOOKS RECOMMENDED FOR THE RE-ORGANIZED
SECONDARY SCHOOL COURSES

The following books are recommended in the syllabuses for the

Re-organized Secondary School Courses or in the Guide Books

to the teaching of these subjects issued under the authority
of the Director of Public Instruction, Madras

78

HINDUSTANI
A CONCISE GRAMMAR OF THE HINDI LANGUAGE, Second Edition
by H. C. Scholberg Rs.
MATHEMATICS
SANE ARITHMETIC FOR SENIORS by C, Warrell
Books I, Il, Il Each Re. 1-4 Book IV Re, 1.6

GENERAL SCIENCE
AN INTRODUCTION TO GENERAL SCIENCE

by W. L. Whiteley & A. S, Rowlatt Part | Rs. 3.9 Part il Rs, 3-6

THE STUDY OF LIYING THINGS by H. W, Ballance
Books | & Il  Each Rs. 214 Book il Rs. 3-4

EVERYDAY SCIENCE TOPICS by T. A. Tweddle
Books | & Il Each Rs, 2.4 Book Il Rs. 2.7

SOCIAL STUDIES
EDUCATION AND VILLAGE IMPROVEMENT, Second Edition

by I. W, Moomaw Rs

TRAINING FOR SOCIAL WORK (Nuffield Coll_ege) Re.
HANDWORK

HANDWORK FOR SCHOOLS by W.R. Dean & H. Jolly Rs.

CRAFTWORK IN WOOD by E. H. Heelas Re.

THE WORK OF OUR HANDS Each Re.

RUGS AND QUILTS FROM SHREDS AND PATCHES by G. G. Jeffery
SIMPLE TOY-MAKING by C. ). Vear

WOODWORK FROM WASTE by P. Matt & D. W. Robson
SLIPPERS, BELTS, MATS, AND BAGS by G. A, Dolman

PROGRESSIVE PATTERN-MAKING AND CUTTING-OUT
FOR NEEDLEWORK by E. Griffith Rs.
OXFORD

UNIVERSITY PRESS

. 212
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SECRETARY'S LETTER

TEACHERS’ PROVIDENT FUND.

In one of the previous letters from
the Secretary it has been pointed out
that the teachers should have the bene-
fit of the Provident Fund-cum-Insu-
rance-cum Pension. The first two
benefits can to some extent be bene-
ficial as old age provision only when
the teacher's contribution is raised to
21 annas in the rupee. The Union has
been pressing for permitting teachers
in aided institutions to raise their con-
tributions up to 2} annas in the rupec.
This has been permitted by the Gov-
ernment. Details regarding contribu-
tion up to this rate have not yet been
received from the Department of Edu-
cation. The Director has been request-
ed to issue orders as early as possible.
It is hoped that the teachers would take
advantage of this concession, although
this does not give adequate relief when
teachers retire.

PENSION FOR TEACHERS.

Till now the teaching profession has
not pressed for pension for teachers in
hon-government institutions. A strong
case was already made out that teach-
ers in aided institutions and local bodies
should be considered as doing essen-
tial work and service for the State.
The absence of fair salary scales for
different categories of teachers and of
adequate provision during the period
of retirement have not only dissuaded
better type of men from joining the
teaching profession but also induced
some &8f the teachers to leave the pro-
fession when tempting salaries are
offered in other walks of life. If today
the teaching profession is not as effi-
cient as it ought to be, it is because
of these two reasons. The Union bas
been making continuous representa-
tions that the teachers’ salary scales
deserve liberal revision.

In Ceylon, there is a proposal to
grant pension to teachers serving in all
agencies. In. most of the Western
Countries the system of pension is pre-

valent. It is no wonder therefore that
the best men take to the teaching pro-
fession in those countries. It would
take a long time before the Govern-
ment would grant our demand for
pension, but that is no reason why the
teaching profession should not contlinue
to press its demand. Hereafter at our
conferences these two demands should
have high priorities, namely, revision
of salary scales and pension. In one
of the letters I said I would give how
this pension system could be satisfac-
torily worked out. In my next letter
I shall show how with the co-operation
of local bodies, the managements of
aided institutions and the Government
it is possible to provide for pension.

PRINTING PRESS.

Some years back the South India
Teachers’ Union appointed a small
committee to find out the feasibility of
starting a Printing Press. The Com-
mittee then had considerable difficul-
ties to overcome, The urge and utility
of a printing press need no claborate
argument. As a matter of fact the
Union often felt acutely the absence
of a printing press of its own. Modest
and carnest beginnings should be made
towards the starting of a press in the
immediate future as a Joint Stock Com-
pany. With so many Guilds affiliated
to it and with so many members of
the teaching profession and with the
good wishes of the public, it would cer-
tainly be a welcome proposition if a
printing concern could be started. A
small committee is working out the
details and the prospectus of this con-
cern will be issued shortly. It is ear-
nestly hoped that the various District
Guilds and Teachers’ Associations and
individual teachers will extend their
hearty co-operation in the starting of
such a concern by taking shares.

GRANT TO TEACHERS IN AIDED
ELEMENTARY SCHOOLS.

~ Very recently the Government have
issued a G.O. enhancing the rates of
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teaching grants in respect of Lower
Elementary Grade, Secondary Grade
and Collegiate Grade Trained Teachers.
It has been brought to the notice of the
Union that the previous G.O. enhancing
the teaching grant to Higher Grade
Trained Teachers was illiberally inter-
preted, so much so that the addition
of Rs. 2 proposed to be given was taken
advantage of by the managements in
absorbing the earned increments in it.

that the position should be clarified so
that in addition to earned increments
the teachers should get Rs. 2 and the
maximum also should be increased by,
Rs. 2 for each grade of teachers. We'
understand that the Government have
issued the necessary orders clarifying
the position.
T. P. Srinivasavaradan,
Secretary.
Triplicane,

A representation has since been made 13—2—1951.

Proceedings of the Director of Public Instruction, Madras.
R. C. No. 2702-B7/50-24, dated 27-1-1951,

Subject : Education—Tllementary— Aided Schools—Teaching Grant of Higher
Elelmentm-y Grade Trained Teachers—Fixation in the revised
scale.

" Read :—Director’s Proceedings R. C. No. 2702-B7/560-23, dated 24-1-1951.

Pending receipt of the orders of Government and in continuation of
the proceedings cited, District Educational Officers are informed that the
rate of teaching grant admissible to higher elementary grade trained teachers
in aided elementary schools should be fixed ns follows* in the revised
scale sgmctiqned in G. O. Ms. No. 2178, Education, dated 2-9-50 (communi-
cated in Director's proceedings R.C. No. 2702-B7/50 dated 16-9-50), with
effect from 1-4-50.

* Rate of teaoking grant admissible to the teachor on 1-4-50 in the previous soale plus
Rs.2/- (Rupees two unly).

2. Teaching grant for the higher elementary grade trained teachers
may now be assessed with effect from 1-4-50 wjth reference to the above

orders,
(8d.) A. PADMANABHA REDDI,
for Director of Public Instruction,

THE 41st MADRAS STATE EDUCATIONAL
CONFERENCE, MADURAI (MAY 1951)

The last date for the registration of delegates to the Conference is 31st
March 1951. Affiliated Teachers’ Associations are requested to send as many
delegates as possible, The delegation fee is 8 As. per delegate. As itis
proposed to publish the list of delegates in the April issue of the South Indian
Teacher and the Balar Kalvi, if possible, the Secretaries of the Teachers’
Associntions are requested to send the names of the delegates along with the
delegation fee to the Secretary, 8, I. T, U,, Triplicane, Madras-5,

15-2-1951, T. P. SRINIVASAVARADAN,
Secretary.
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WREN & MARTIN'S

HIGH SCHOOL ENGLISH
GRAMMAR & COMPOSITION

Both Wren’s

School English Gram-

“High

mar”’ and Wren and “A price.

Martin’s .

School English Com-
position ”” are now

largely wused in THE BOMBAY

Schools. At the |yeacuers journar| ENglis h Composi-
suggestion of several (MARCH, 1937) tion”’

Headmasters, this

ONE-VOLUME edi-

' 647
Pages

High | cTANDARD

BOOK.”

“Wren's Composition hardly requires
any recommendation or review as it is
very widely read all over the land. Dy
placing this book in the market, the
publishers have hardly left.....any

room for choice.”
—The Bombay Teachers' Journal
(Mavch, 1937).

“The publishers should feel proud that
they have been successful in making

it a STANDARD book-”
—The Bombay Teachers’ Journal
(March, 1937).

4

Price, Cloth Bound, Rs. 3-14-0.

covers
same ground some-
what more fully.

tion of the two books
is published at a low

Part Il

**High School English
Grammar” is how-
ever, omitted as Part |
of “High School

17th
edition

K. & J. COOPER - PUBLISHERS - BOMBAY, 4
Sole Selling Agents for South India :—

The Christian Literature Society for India, Park Town, Madras

the
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OUR BOOK-SHELF

A CONCISE HISTORY OF THE INDIAN®
PeorPLE. By Rawlinson. (Oxford
University Press. Price: Rs. 5.)

This short history of India comprises
within 400 pages of good printing on
art paper, beautifully illustrated, the
latest archzeological discoveries and
brings the history of the country from
pre-historic times down to the estab-
lishment of the self-governing Domi-
nions of India and Pakistan.

—

MORE ADVENTURES IN READING, BoOoOxsS
3, 4, 6 and 6. (Oxford University
Press, Price: As. 9 each.)

These are children’s reading books
with types and coloured illustrations
designed to attract the child reader.

—

ENGLISH THROUGH PICTURES (PART I).
By F. G. French. (Oxford Univer-
sity Press. Price: As. 10.)

In this book English words and sen-
tences are learned in three steps:

(1) Learning to write the letters
which make the word.

(2) Learning to speak the word
while looking at the picture or
the real object.

(3) Practising writing the word
or sentence and each time
saying it quickly as it is writ-
ten.

‘This is for the use of more deserving
to learn English above the age of ten.

THE STORY OF CHINA AND THE STORY OF
MiNGg (In Tamil). By P. N. Appu-
swami. (Oxford University Press.
Price : As. 12 each.)

These two books are children’s pic-
ture books and are bound to be inte-
resting .studies to our little children
who ‘may desire to know something
about their neighbours—the Chinese
children and their country.

——

VIiKRAM AND His FrieEnps. By Shiri
Misri. (Oxford University Pres:
Price : As. 4.)

A small book for children. This i
one of a series of story books writtel
by the author for the Indian boys an
girls.

THE TEACHING OF ENGLISH IN INDIA
By R. L. Mehta. (Orient Longmans
Ltd.)

This book is written to suit th
changed outlook and suggests method
of teaching English as against thos
hitherto followed in Training Institu
tions. A useful book for trainin
schools.

MACMILLAN'S NEwW ELEMENTAR
MATHEMATICS FOR ForM III (Tamil)
(Macmillan & Co., Ltd. Price
Re. 1-10-0.)

Written according to the depart
mental syllabus for the III Form. Thi
makes an excellent text-book for Thir
Form. It has a number of test paper
serving as revision exercises for th
pupil.

COROMANDEL SUPPLEMENTARY READER!
Book II. By A. Rama Iyer. (Mac
millan & Co., Ltd. Price: As. 6.)
This is the second of the first serie

of Supplementary Readers based an th

vocabulary of Coromandel Reader I a

revised according to the new syllabus

The reader of this book is expected t

be familiar with the extra words of th

previous supplementary book whic
was reviewed in an earlier issue of thi
journal,

READING FOR COMPREHENSION, Book II
By Hay Ellis. (Macmillan & Co
Ltd. Price: Re. 1-2-0.)

This follows the same plan as ths
adopted in Book II reviewed in a
earlier issue of this journal—only tt
contents are for an advanced cours

C. R.



THE S. I. T. U. PROTECTION FUND LTD.

Details of Policies issued during December, 1950. o
District and School-War.

MADRAS : Town Primary Elementary
T. C. High School, School R |
Washermanpet .. 6 Yadhawa Municipal School 1
Hindu High School, Municipal Girls' School 1
Triplicane .. 3 — 8
National High School RAMNAD :
(Boys), Triplicane ) A. C. High School,
E. L. M. F. High School, Pallattur .03
Purasawalkam .2 C. A, M. High School,
Kellett High School, Kondanoor .. 3
Triplicane | S. S. S. Nadar Municipal
C. B. S., Bells Road | High School, Virudunagar 1
—_ 15 —_— 7
TINNEVELLY : EAST GODAVARY :
The High School, M. S. N. C. High School,
Gopalasamudram .. 5 Kakinada . 5
Caldwell High School, TRICHINOPOLY :
Tuticorin o2 National College High
Subbiah Vidyalayam, School o2
Tt{tlporln ) .. 2 Board High School, Lalgudy 2
Municipal Muslim Girls' S. B. F. Ele. School,
School, Tuticorin oo 2 Ramachandrapuram o1
Sengunthar Elementary — 5
‘School, Ettayapuram | MISCELLANEOUS (Bombay) : .. 4
Tirthapathi High School, COIMBATORE :
Ambasamudram o1 Gandhi Kalvi Nilayam,
Saraswati Elementary Kugaloor .. 2
School, Kallidaikurichi .. 1 NORTH ARCOT :
S — 14 Town High School, Arni .. 1
ALEM : Bd. High School, Polur .. 1
Board High School, —_ 2
Denkanikota .. 5 TANJORE : :
V. C. High School, Omalur 5 Municipal High School,
Board High School, o Mayuram .. 1
Rasipuram o1 CHINGLEPUT :
VEans —_ 11 Singaram Pillai’'s High
ADURA School, Villivakam 1
Sethupathi High School .. 3 —_—
Athimoolam Pillai Ele, Total .. 75
School o2 —_—
THE SOUTH INDIA TEACHERS' UNION
Date Diary for January 1951

s 4. Tea to Sri D. 8, Redd;i.

~~18. Educational Exhibition at Saidapet. Charts, etc. were exhibited.

16. Tea to Dr. Amarnath Jha.

17, Eng]i'sh Syllabus Committee meeting.
18. Election of President to the 41st Madras State Educational Conference—Voting papers

sorutinisged,

20. President attended and Participated in the Social Studies Seminar at Vellore conducted
by the North Arcot District Tenchers’ Gaild.
22. Eunglish Syllabus Committes mesting,

24,
29,

Balar Kalvi—Nov., Dec.-1950—published.
Social Studies Syllabns Committee meeting.
81, Euglish Syllabus Committes meeting; —

EDITORIAL

OURSELVES

With this issue we are beginning the
24th Volume. The year that has just
ended has been a year of great strain
and considerable difficulty to us. For-
tunately we have tided over them and
we are entering a new year with
the hope that the New Year will
bring in more fortunate conditions.
Though this number appears two
months late, we assure our subscribers
that we are determined to keep to time
this year. The February issue will
appear in a few days and the March
number too will follow soon., We make
an carnest appeal to our subscribers to
bear with us for sometime—only a very
short time.

The cost of publication is rising. We
are faced with the difficulty of getting
paper at reasonable rates. We are up
against all the difficulties that the pub-
lishing trade in this country is facing
and more than all, we suffer from want
of adecquate financial resources. The
exccutive is determined not to increase
the subscription rates. But unless
teachers on their part rally round the
Journal by ordering for copies for
themselves and for their Associations
and unless they impress upon trade
connected with schools, that their sup-
port would go to those who make use
of the publicity pages of our Journal,
the executive will be compelled to give
in and decide upon an increase in the
subscription rates. We hope there will
not be such a necessity, for, we are cer-
tain’ that members of the Union would
generously extend their support to their
Journals.

——

SHALL WE HOPE FOR
A BETTER DEAL?

It is gratifying to find that the many
difficulties which the schools had to face
on account of the rather sudden intro-
duction of the Reorganised Scheme of
Secondary Education are being resolved
one by one. The problem of languages
has in a way been solved, the Mother-

tongue, English, Regional Language
National Language and the Classica
Language, all being provided places i
the curriculum. The arrangement ma;
not be quite satisfatory but when ha
a compromise been perfectly satisfac
tory to all the parties? With th
working of the scheme for these ihre
years, there is a growing appreciatior
of the cffectiveness of activities as :
means of Education. The many train
ing camps and refresher courses orga.
nised by the Department of Educalio:
and the District Teachers’ Guilds hav
served a uscful purpose and man?
tcachers are eagerly looking forward t:
opportunities for gaining experience a.
can be had in Refresher Courses anc
Seminars.

While there is thus evidence of ¢
determination on the part of teacher
to give their best it is unfortunate tha
the authoritics should show scant at
tention to the requests of teachers fo
such amenities as house rent allow:
ance, free education for their childrer
and increased rate of dearness allow.
ance. The expenditure on educatior
has increased no doubt in recent years
but that increase is due more to expan
sion of education facilities than to any
improvement in the Salary Scales o
tecachers. The teachers in Secondary
Schools have been particularly haix
hit. The salary of cvery grade o
tcachers in Secondary Schools whethe,,
under Government or Local Body emi,
ploy compares unfavourably with thoseh
of similar qualifications but work!$
ing in other departments. We au
afraid a sense of frustration is creeple
ing upon the teachers and unless thd!
authorities move in time, there will b{}
grave danger of a breakdown in oug
Educational Services. The quality ofe
the new entrants to the profession, hal?
not been found to be very satisfactoryy
Government’s efforts to secure new re
cruits by the introduction of Teachingl,
Practicc as a subject of study in oul
Secondary Schools and the offer of sti{'t
pends, will all fail in their purpose. j
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The teachers are therefore eagerly
oking forward to the coming Budget
the hope that they would be enabled
least from the coming financial year
devote themselves wholeheartedly
their work.
HE ALL-INDIA EDUCATIONAL
ONFERENCE

The 25th session of the All-India
lucational Conference held in the spa-
ous campus of the Osmania University
X’'mas week after a break of two
‘ars would long be remembered for the
irring call to teachers made by Dr.
ikir Husain, the eminent Vice-Chan-
1lor of the Aligarh University, in his
residential Address. From start to
1sh the address was refreshingly free
om those pseudo sentiments express-
g sympathy with the hard lot of
achers characteristic of such address-

Dr. Zakir Husain, on the other
ind, with his deep insight into edu-
tional process, gave a lucid exposition
productive work as the only potent
rce of education. His wide ex-
rience, and his close collaboration
ith Mahatmaji have given him a uni-
1e title to speak with authority on
e principles of the basic system of

National Education. He cleared the
many misconceptions vregarding the
connotation of productive work. He
was also aware of how intense absorp-
tion in productive work might lead to
an egoism if it was not canalised into
the service of society. Hence his plea
that we should transform all our edu-
cational institutions into communities
where productive work by the indivi-
duals would be harnessed to social ends
giving to the individual a social mean-
ing and significance. His address is
printed in extenso in this issue of the
Journal, so that all our readers may
benefit by his inspiring address. We
particularly commend his great hope
and his great faith in the teachers.
Says he:

“1 put it to you, fellow-teachers,
that it is part of our vocation to lose
everything else that we might save
education and culture from the ruin
that follows loss of confidence in the
moral law and in the validity of those
examples which make this law «
pattern of life. Let us be true to our
vocation, and whatever the cost, save
freedom from being engulfed ip sel-
fishness, falsehood and corruption.”

THE MADRAS PSYCHOLOGICAL SOCIETY

The Madras Psychological Society has been revived and .re-organised
vith Dr. G. D. Boag, Mr. T. E. Shanmnugam, and Mr. K, A. Sumitran, as
resident, Secretary and Treasurer, respectively. The aims of the Society
will be to foster the study and development of the Science of Psychology in
ts general and applied fields. Those with academic qualifications in
’sychology, Education or allied subjects, are eligible to become ordinary
nembers. Students and others interested in the subject are eligible to become

\ssociate Members. Reading of learged.
ctivities of the Society,

rganising research will be the maj

Tniversity Examination Hall,

Marina, Madras,
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. ABC is a triangle. The in-circle with 1 as centre, touches the three sides of th
triangle from within. The three ex-circles with Iy, Ig, 13 as centres, touchk the three side
from without; that is, the ex-circle with centre 11 touches externally the side BC and th
ogher sides AB & AC when produced ; likewise the other two ex-ciroles. There is anothe
oircle that passes through mine spicificd points in the triangle, namely, the middl'e point
of the sides BC, AC, AB (X, Y, %4 in the figure) : the feet of the altitudes from A, B,
(P, Q, B in the tig): and the middle points of the lines joiuing the join of the three altitude
(cq.lled the ortho-centre and denoted by the letter O) to the points A, B, C i.e., the middl
points of OA, OB, OC (K, L, M in the fig.) This circle is called the mine-points circle
The wnigue property of the nine-points circle is that it is the only circle that touches fou
‘cxroles, namely the in-circle and the ex-circles of the triangle. This property is known a

Feuerbach Theorem ’ named after its discoverer, 1t is sought to be illustrated in each of the te
graded ouses of the triungle in the ohart printed above, Iwo sides AB, BC are unequs
(hex;e measuring 6 cms. and 8 oms.) while the included angle B measures 30°, 60°. 90°, 120
160 Biviog b cases ; again the two sides AB, AC are equal (here each measuring 7 oma,) whil
the included angle A measures 30°, 60°, 90°, 120°, 1560° giving § more cases, ten in all,

The relution between the points where the nine-points circle touches the in-cirol:
and the ex-circles, called - Feuerbach’s points (&, B, ¥, 6 in the fig.) and the vertices of th
triangle (A, B, C) is & suggested subject of study in pure geometry by research student
(fundamental research). The diagrams will also form the nuoleus for inmumerable interestin,
graphs on the relative sizes of the nine-points-, in-,'and ex-circles in differont position
of the-triangle, :
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THE
S.1.T.U. PROTECTION FUND LTC

520, HIGH ROAD, TRIPLICANE, MADRAS.

The Director of Public Instruction, Madras, in hi

proceedings No. 6622/50, dated 18th September 1950,
has patronised the S. 1. T. U. Protection Fund and has
brought this to the notice of all educational institutions
in the State pointing out the facilities it offers to
the teachers. The teachers will find the terms most

favourable.

1952

is the Silver Jubilee Year

of the

S. . T. U. PROTECTION FUND LTD-~

Let teachers make this Jubilee Year a landmark l
in the history of their own organisation. Every educa-
tional institution is requested to enrol cent per cent of its

eligible teachers as members of the Fund.

For particulars apply to :—
THE SECRETARY.

winted by Sri T. K. Venkatesan, at The J upiter Press, Ltd., 15, Sembudoss Street, G.T.. M
rintec Y Edited & Published by Sri S. Natarajan, i sdras,
for the S. L T. U., at 520, High Road, Triplicane Madras—3-51—800
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