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THE XVIII SOUTH INDIAN EDUCATION WEEK

MESSAGES

(1) From His Excellency the Governor
of Madras.

I would like to congratulate the Pre-
sident and Members of the Central
LEducation Week Committee for orga-
nising the Kighteenth South Indian
Education Week from the 18th to 24th
October 1948. I understand that the
central theme of the week will be
“Social Activities and School Life.”
I am certain that no other theme can
be more appropriate in the present con-
text of education, as “Social Service”
is one of the most important steps
towards training of pupils for effective
citizenship in a democratic country,

The vital role which education plays
in shaping the destinies of a country
needs no special emphasis. I hope that
the aim of the education week--to
create in the public an urge for the
proper education of the children of the
land and for an appreciation of the
benefits that right education econfers
upon the individual and the nation—
will be fulfilled progressively with the
co-operation and good will of the people.

I wish the eighteenth education week
every success.

(5d.) Krnrisaxa KoMaARSINGII
oF BHAVNAGAR,
Governor of Madras.

(2) From the Hon'ble the Minister for
Education, Government of Madras.

The teacher and the school must re-
gain their dignity if we arve to lay the
foundation for a great future for this
.great country. The school must be-
come the centre of social and cultural
activities and the teacher must become
aveal guide in these matters. The
status that the teacher will command

RECEIVED

in future will very much depend upon
how he qualifies himself for this great
purpose. Let us work ceaselessly and
equip ourselves. This devotion to duty
and high character will compel respect
and reverence to the teacher,

The social activities of the school
must be such, as will not only serve
the poor but also elevate the rich and
the well-to-do. The school must be the
centre from where noble ideas and
ideals will radiate into the villages, In
fact, that is the real purpose of any
school. DMere teaching the three R's
might have been suflicient in a slave
country but in a free country where
people should be developed to great
ends, the school must become a power-
house from where: great ideals can be
developed and spread.

(8d.) T. S, AVINASHILINGAM,
(3) From the Director of Public In-
struction, Madras.

As has been observed in your pamph-
let the most important objective of the
modern school is the training of pupils
for effective citizenship in a democracy.
The scheme which has just been intro-
duced by Government is intended to
achieve this and its success depends
almost entirely on the understanding
and co-operation which the teachers
working in secondary scheols will
evince, At no iime have such great
responsibilities devolved on the tea-
chers and I appeal to all members of
this great profession to respond to this
new challenge with courage and en-
thusiasm and help to create the new
world that' we have all been dreama
ing of, -

(Sd.) D. S. REppl.
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(8) From the President, All-India
Federation of Educational Associa-
tions and Vice-Chancellor, Benares
Hindu University, Benares.

Real democracy is possible only when
the electorate is educated. It is all to
the good that edueation oceupies such
an important place in the nation-
building programme of onr Govern-
ment. But mere literacy should not be

our geal. We should cultivate the mind
without loss of manliness, Lducation
should be many-sided, it should develop
at the same time, the body, the mind
and the spirit of vouth. I irust that all
those engaged in the wwork of teaching
will remember Socrates” prayer: *“ May
all my outward goods prosper my inner
soul,”

(54 AvamaNaTEA TIa.

SOCIALISED EDUCATION AND THE ENRICHMENT
OF SCHOOL LIIE

Drwax Banmapur K. S, Baviaswanr SASTRIGAL

Reyupetlal,

Quite recently the famous humorist,
Stephen Leacock, wrote about ¢ Recovery
after graduation’ suggesting thercby
that graduation is like measles, o
disease of man’s early life. He said,
“ The more I lock at my education the
more there seems to be about it some-
thing purposcless, something that would
-vanish and .leave no trace having no
real meaning or ‘inspiration”. Thus
sccording to him aimlessness "and
unimpressiveness and unreality are the
outstanding characteristics ,of modern
education.

I entirely confirm this apparently
dismal view. I-was put first ina pial
school. There Iand other diminutive
imps wrote the alphabets (Tamil and
English) on sand spread on the mud
floor. No doubt the skin of the right
forefinger suffered, but we were allowed
to wear natural gloves in the shape of
split ktlakodis. We mugged up multipli-
cation tables and were taught mental
arithmetic which however wasan advan-
tage not possessed by the imps of today
who are helpless without a slate and a
pencil even in respect of petty sums in
arithmetic., We knew odds and cnds
connected with our Indian ideas—.another
point in which the young imps of to.day
are totally deficient, Quite recently
I came across 2 boy who had never seen
a lotus flower or a Tulasi plant! Ve
were taught also the brief and telling
and easy ecthical maxims of the great

Tamil poetess, Avvai-—another matter
in which we scored over the imps of
today who are fed on the new method
in education which by some mysterious
process is anti Avvai in its technique!
But all the same we were brought up in
awe of the lord of the ferule and we
dared not put any questions or ask for
any explanations.

As we went up the educationsl ladder,
we were given excathedra dicla about
parts of speech from a lugubrious book
on English Grammar. English Grammar
was recently under eclipse and has
emerged out of it. DBut in our time we
knew nothing as to what was meant by
a part of speech. The Tamil Grammar
and later yet the Sanskrit Grammar
came in and the Demoniac Triad of the
Tripura Asuras was complete!

Even stranger things happened. We
studied science without experiments
and later yet we learnt physiology from
charts. One Rentala Venkata Subba
Rao was the hero, of the school boys of
those days as he published quite a lot of
what used to be called Made-Easy
Series, e gave cut.and.dried answers
to cut and-dried questions which used
to make periodical incursions into
question  papers.  The  Made - Easy
books flourished under other names in
the colleges as well. Ilistory was but
astring of dates. In these days of
telephones, we have learnt to become
number-minded. But in the pre-tele-

fas
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phone days it was history that fed our
number-mindedness. ’

The net result of it ail was that we
emerged out of schools with moderate
vanity and much useless Lknowledge and
cmerged out of colleges with more
vanity and with a vastly increased store
of useless knowledge. But we knew at
least some facts of naturc and got out
of the silly shibboleths and superstitions
about seven oceans and wandering stars
and world-bearing elephants and what
not.

Things are said to be better nowadays.
But we must take such self-laudatory
statements cum grano satis. We areso
prone nowadays us to pat ourselves on
the back and blow our own trumpets as
others refuse to pat us on our backs or
blow our trumpets. Things are worse
today because boys and girls are cven
yet—despite educational reorganisation
—farther away from their mother
tongue than their fathers and inothers
were and have cast ofl’ the social bonds
and courtesies of the land without
caring to have any substitutes therefor.
The mother tongue is just now given its
rightful place as the first language.

Tormerly it was mugging, mugging,.

mugging all the way., A good deal of it
seems to have been jettisoned of late
but no additional cargo has been taken
in so far as I know.

Mr. Leacock complains: ¢ We turned
incomprehensible Latin into worse
English and turned beautiful English
poetry into Latin verse that sounded as
harsh as the back-fire of a gasoline
truck.” Nowadays the youth seem to
be no good at English poctry or Sanskrit
poetry or Tamil poetry or the Artistry
or Inartistry of translations. He says
further: ¢ We becarue experts at pass-
ing examinations, just as burglars are
experts at picking locks.,” But even
that artistry—not very creditable at
its best—scems to be another vanishing
quantity. Mr. Leacock says: <« In
order to be a dentist we must first know
what a logarithm is, and in order to
be a horse doctor you have to learn
Latin.” Nowadays Logarithm and
Latin seem to be fading out but the
dentists and veterinarv doetors of todav

scern to blunder as much as their
forb-ars,

These are days of educational fads in
the shapz of 1.Q. ete. But all the same
the old incubus persists though there is
less discipline and there is also less
willingness to learn. Education is as
eram-filled and examination.ridden as
cver. ** The attempt to get a high

_percentage on a writfen examination
1 g

defeats its own end—each last increment
of accuracy is obtained and at a higher
end higher cost. The reality of the
subjeet is lost in the agony of trying to
remember it.”’  (Leacock). I know that
a written examination Is a necessary
evil when education- is democratised and
made nation-wide, but let us not forget
that it is an cvil. TFurther, we must
change the time-honoured method of
thie mechanisation of the teaching of
literature. Leacock says well: < We
see our literature divided into periods
and schools, all to be learnt by heart
and remembered. Ior example, we
must be able to write down the six
chief beauties of Milton and the seven
leading characteristics of the Elizabe-
than age, and the four wvices of the
Restoration .., .. Literature thus treated
is killed.., But for me, I repeat, Shakes-
peare was spoiled at college. I was
sentenced to two years for him and
carried out the sentence and was duly
parolled.” If schools and colleges kill
poets like this, it is time that the
murderous behave well or are murdered

-in their turn.

If literature and art are dragooned
like this, what chance has religion ? We
arce having schools and colleges which
are marvels of system and organisation.
Mr. Leacock says well that system ¢is
choking the wells of learning ” and that
“‘organisation’ has given us **a rigid
frame in place of a living growth”’, and
he asks pertinently though devastatingly
“can you organise a soul?’ One far
greater than he asked long ago, ¢ What
profits it if 2 man gains the whole world
but loses his soul?”’ The gainiang of the
whole world is neither here nor there.
No one has gained the whole world and
none cver will. But one can easily lose

one’s soul. Mr. Leacock says that
‘¢ ecanmasvhera in him wac the dean caarad
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mark of the scar where the college cut
his soul.” Alas! « it is true it is
pity and it is pity it is true,”’

This is not all, The modern student
has no time to study. The school days
are full of lectures and games und
examinations during the brief intervals
left after shouting political slogans and
taking out political processions; and
the holidoys and vacations are full of
nothing. Mr. Leacock says: < Learn-
ing for learning’s sake cannot survive
amid a tumult of students’ clubs and
students’ activitics, a fierec and untimed
excitement of contested games, cnthusi-
astic politics, student elections and
mimic formalismn. Student activities
are destroying the student” Can the
student be saved? '

T am afraid that I have said nothing
wise or helpful. I have bcen only
erying out like the proverbial toad
under the harrow. I only wish that
the teeth of the harrow are not so sharp
as they were before or are to a large
extent even today. Let us try to make
education national and practical and
rombine realism with idealism. ILet
here be no more tyrrany of Antiquity
wer Moadernity or of Modernity over
Antiquity. Let education give wus
nen and women of goodliness, and
joodliness men and women of taste,
nen and women of socialised behaviour,
nen and women knowing their place in
ife and fit for it. In Mr. Leacock’s

words, let us “try to seec that the.

shadow never tskes the place of the
substance, nor the machine attempts to
replace the principle of life,”

What I like most about the ncw
system of reorganised education which
is now being hammered into shape by
the Madras Minister for Education is his
scheme of Social Studies and his empha-
sis on learning through a craft and
learning through the mother tongue,
though to be honest to him and to me,
I do not like the way in which he has
put Hindi and Sanskrit in opposition or
the new technique by which the classical
and cultural language of India has been
put into cold storage. I am glad that
during this year’s Education Week,
stress is to be fald on Social Aclivities

and School Life. Hitherto the educ
tion of the Indian child was not wise
related to his future social and econ
mic and pelitical life or to his ethic
and aesthetic and spiritual life. T
child was sought to be brought up in
kind of vacuum or in an alien hom
The New Education should be Educ
tion for life and Superlifc and shou
seek to fit the boy to preserve the new
won freedom and increase the soci
unity and economic prosperity of t
country and to fit the girl to become:
expert in home-craft and mother-cr:
while having a liberal education.
must make the school and the collegc
social centre, a community cent:
Both men and women should know he
to live « proper individual cthical li
a proper domestic life, a proper civ
life, a proper social and cconomic al
political life, a proper internation
life and a proper aesthetic and spiritu
life. In short, Education should n
make a lop-sided man or woman but
allround person who can harmoni
order and progress. ¢ Who loves n
knowledge ¥  Who shall rail agair
her beauty ? 3ay she mix with m
and prosper ¥ Whe shall fix her pillar
Let her work prevail.” (Tennyson’s
memoriwm)

Sccial Education is thus a manysid
endcavour, It must primarily devel
a live sense of social unity and a ke
consciousness not only of the privileg
but also of the responsibilities of ci
zenship in a democratic secular sta
Let us not forget that a secular stat
is not an irreligious state though it i
antipodal to a theocratic state. It aim
not at religious neutrality but at a
active and protective impartiality i
regard to all religions. That was th
way of Asoka and Akbar. Withou
Sozial Education, Adult Iranchise wil
be a delusion and a snare. Furthe
Social Education implies also a know
ledge of ecnvironmental hygiene i
addition to personal hygiene. 1
implies also & keen desire to step u
production in agriculture and Industr
and to have an equitable distributio
of wealth. Social Education implie
also a sense of the national art value
and a keen sense of social ethics.
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1plies above all and finally, as already
yinted out, a perfect religious tolera-
on and a fraternal fellow feeling
nong the followers of the various
ligions India has evidently been
ssigned by  Providence as a free,
ulti-religious and multi-community
ational Democratic Secular State, and
is the privilege and duty of Indian
ducation to it India for such a high
1d unique destiny.

The great drawback of Indian Educa-
on in India under British rule was
1at it was too exclusively literary and
npractical and denationalised and fitted
s for jobs and did not fit us into
iciety.  There was no clear vision of
irection or goal. In free India, and
ipecially as  the result of Mahatma
anahi’s emphasis on basic education
iere is an increasing demdnd that
1dian Education should become more
wodern, more scientific, more practical
ad more national. It is now realiscd
1at education is a social affair and that
iucational scicnee is first of all a social
:ience and that the educational insti-
ition is a social institution and a com.
iunity centre, The boys and girls
wust not be allowed to be merely at
1eir booksand their notebooks. There
st be sound physical education,
motional education, moral education
nd social cducation in addition to
tellectual education. They must be
nthused to take more delight in giving
1an in getting, Making their eduea-
ion craft-centred and culture centred
and child-centred is a good beginning.
During their sccondary education,
whether they arc in the pre-university
or academic school or in the vocational
schools, they must be trained in social
services and encouraged to take part in
social activities, They should do so
not only by being scouts but also by
slum clearance, strect cleaning cam.
paigns, adult education work, ete.
Basic education substitutes concrete
objects and positive facts and definite
ideas and specific symbols in the place
of mere words and indefinite ideas,
Social activities will rub off their
shyness and their angular and highbrow
attitudes to life and thus lead to the
enrichment and sublimation of the

schoo! life. Yhen they go into the
colleges they should be taught the social
values and how their aim in life should
be a socialised existence and the reali-
sation of our higher self in a democratic
society. We must teach the youth
to realise that this is the era of the

.common man. John Dewey says well

in his Educatioral Essays: ¢ QOur con-
trol of nature, with the accompanying
output of material commodities, is the
necessary result of the growth of
physical science-~of our ability to
state things as interconnected parts of
amechanism. Physical science had for
the time being far outrun psychical.
We have masterced the physical mecha.
nism sufficiently to turn out possible
goods. We have not gained a know-
lTedge of the conditions through which
possilile values become actual in life,
and so are still at the mercy of habit,
of haphazard, and hence of force.”

I have looked carefully through the
syllabuses mnewly prepared for social
studies in Forms I to ITI and in lorms
IV to VI. ‘There is much that is valu-
able in them. But I feel that they are
too ambitious and too overloaded and
in some respects too shadowy and
indefinite and overlapping. I am
afraid also that while endecavouring to
be practical there might result not
sound practicability but rather too
much bookish study about the indis-
pensable - necessity of being practical.
The better course will be to give
sufficient latitude to the teacher to
blazz new trails in socialised education.
There must, of course, be sound text.
books in regard to social activities,
social training and social studies. But
an ounce of practice is more than a ton
of theory. We must devise sound and
practical schemes of socialising the
mentality of our youth. Excursions,
the running of school shops and school
banks, debates, dramatic activities,
educational films, ect. are good, But
much more important are social sympa.
thy, rural service, slum service, city
cleaning campaign, liquidation of adult
illiteracy, ete. These are necessary and
indispensable and vital. Let me quote
here what Ramsay Maedonald wrote in

(Continued on Page 375)
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SOCIAL ACTIVITIES AND THE DEVELOPMENT
OF PERSONALITY

By Jean T'ORRESTER

Tor the healthy development of perso-
nality it is necessary that certain funda.
mental psychological needs should be
satisfied. These needs may be briefly
described as the need for seccurity and
the need for adventure. The child needs
affection and people to love, he needs to
feel accepted as a member of a group
and to feclthat his personal contribution,
however small, is accepted and valued;
he needs to be reccognised as an indivi-
dual with his own ideas and ways of
doing things, some onec who is not just a
replica of any other child. e neceds to
meet with approval more often than dis-
approval, and wants to be helped to find
ways of behaving that will bring
approval. He needs a balance of success
over failure in his activitics. When
these nceds are satisfied he has a sense
of security and can face life with assur-
ance and confidence. Security, however,
is not enough. He needs adventure also.
He needs new experiences, the thrill of
finding out things for himself and ex-
perimenting. He needs freedom to make
his own decisions, and to test out his
hypotheses and conclusions; to realise
and accept the responsibility which is
the necessary corollary of frecdom.
Where both these needs of security and
frecedom are satisfied we may hope to see
the personality developing along healthy
lines.

A school in which much of the learn.
ing is carried on through Social Activi-
ties is better able to satisfy these basic
human needs than is the traditional type
of school in whbich cducation is inter.
preted very largely as instruction and
the emphasis is on teaching rather than
on learning. Those who have profited

. most and suffered least from this type of

schooling are the top 257, and this for
two reasons. They have achieved enough
success to satisfy that nced, and they

_have usually been intelligent enough to

have outside interests which have satis-
fied others. Even then, it has been said

that among our most brilliant students
there has been shown too little origina.
lity of thought, too much parrot learn-
ing. The tragsedy of thosc who have
gained first classes and all the prizes but
arc unable to hold down any responsible
post are well-known to the psychologist.

Social Activities represent both a
method of gaining knowledge and also
an opportunity for learning social skills,
co-operation, tolerance, sympathy, res.
ponsibility, reliability, honesty, indepen-
dence, self-reliance, constructive criti-
cism. Social Activities should not be
the province of any one subject teacher,
nor associated with any special period
in the time table. When a whole
number of a Journal is given to the
discussion of Social Activities there is
always a danger that some people may
come to think of them as a separate
subject rather than as an approach.
They are as much the business of the
Mathematics teacher as the English
teacher, of the teacher of the regional
language as of the Social Studies, of
the craft teacher as of the Science teacher.
The knowledge that children gain by
working on a Social Activities.centred
curriculom may be part of any of the
traditional subjects. What they gain in
personality development is the responsi-
bility of every teacher.

Social Activities make learning a
¢social activity’. In the traditional
schools, although children are taught in
large groups learning is largely an
individuaal affair. Little or no provision
is made for children to learn from each
other, to work together to achieve some
thing, to co-operate in solving some
problem.  Doing homework together
however common, and however {requent.
ly condoned, is officially frowned upon
as ‘cheating’ or ‘copying’. A good

- teacher, of course, can always find some

opportunity of encouraging the social
virtues, but it will be widely agreed
that the set-up of the traditional school



87 THE SOUTH INDIAN TEACHER

has tended to ignore this aspect of
education.

How can the Social Activities approach
satisfy the psychological needs mentioned
above? In the first place, the children
are divided up into small groups. If
these are well arranged every child
should feel that he hasa place and is
wanted. He is not overlooked as he may
be in a large class.  These groups should
be not only study groups, but also res:
ponsible for some service to the school
community, such as cleaning, gardening,
arranging the Assembly Iall, news board
etc. In such tasks there is no question
of cverybody not being able to play a
part. In study activitics, collecting
information, making models, composing
verses, planning an exhibition, drama or
display the slow as well as the quick,
the bright and the not-so-bright should
all bave a share. Childrenare sometimes
cleverer than their teachers at devising
jobs for all. A class of girls decided to
make a book of all the Bible storics they
were learning to give to their IHeadmis-
tress. This book was to contain the stories
written in their own words and illus-
trated with their own drawings, They
clected an Editorial Staff with selection

“committee. These officials decided that
everybody must be represented by some
contribution, There was one girl,
however, who did not seem to be able to
produce anything good enough for their
book. The committee deeided thercfore
that a few texts would improve the book
and invited this girl to copy them out
in her best handwriting. The beok was
not spoilt by a bad contribution, and
cvery one was included. No one can say
how much it meant to that girl to be
‘wanted’ in that project. It may interest
teachers to learn that, althouch these
pupils were no brighter than any previ-
ous set, the year that this preject was
carried out the examination results
were better thun in previous years when
children had been taught by the more
traditional methods: and this in spite
of the fact, that, so far as the teaclier
could see some girls scemed to spend the

whole year only on drawing pictures.

It would seem that when children are
allowed responsibility for their learning
and given freedom in the way they

express what they have learnt they
produce better results. Treedom and
responsibility, as has alrcady been said,
are among the fundamental needs.

Time and again it has been dis-
covered that where children are turned
away from text-book learning and set
free to make their own enquiries and
invent ways of expressing them, latent
talents are discovered, and when the
child is offered the opportunity of
developing these a great blossoming of
personality results.  Yhen a child,
hitherto regarded as backward discovers
that she has some skill which is appreci-
ated by the group her whole mental life
seems to wake up, and an all round
improvement is frequently noticed.

Working in small groups gives more
children the chance of leadership res.
ponsibility. Leadership of larger num-
bers is provided by a prefect or ‘Cabinet
Minister’ system for the whole school.
The emphasis should however, be placed
on responsibility rather than on leader-
ship. Where there is too much talk of
training for leadership (as there often is
to-day) there is a danger of the idea
growing up that it is the leaders, and no
onc else who is responsible. Over-all
responsibility is therefore lessened. This
is fatal to democracy. We cannot all be
national leaders, but we can all be res-
ponsible citizens. Where people have a
real sense of responsibility the leaders
will always emerge to meet the need.
This can be seen even in school. A
small cleaning squad does not always
need a leader if all are trained to feel
responsible. If, however, .an emergency
arises, the brooms missing, the room to
be swept locked, a responsible group
will produce someone who will deal with
the difficulty. A group with no sense
of responsibility ~ will do nothing.
Where people are deprived of responsi-
bility and expected only to follow, there
personality remains undeveloped.

It is sometimes feared that Social
Activities will fail to cultivate the
qualities of perseverance and discipline
in the performance of uncongenial tasks.
In life, as the critics say, everyone has
to do some things whieh he does not like.
Should not children be trained for this
in School ? It is doubtful whether there
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is any value in drudgery for its own
sake. It becomes valuable when it is
undertaken in some worth-while cause.
What makes a task drudgery, often, is
the fact that it is meaningless. No
tasks that are meaningless can really be
essential to a society. It will be good if
we can bring up a generation which will
demand that all work shall be meaning-
ful. Inschool children can learn the
value of what are sometimes called the
menial tasks by taking a share in them.

Another criticism is that where learn.
ing is social learning the lazy pupils will
Jeave all the work to the active ones.
In practice however this does not happen
very often. The traditional school hasever
found a solution to the prcblem of the
lazy boy. So often he was not so much
lazy as uninterested in the activities

offered by the school. The boy unsuc-
cessful at his studies has often displayed
an extensive knowledge of cars or birds.
A Social Activities programme should
offer an opportunity for every child to
learn and make a contribution. Through
working on a project a boy, hitherto
uninterested in reading or arithmetie,
has been led to see the value of these
skills and has settled down to acquire
them with great zeal.

One last thought, It was remarked
by an educationist who helped to initiate
such activities in several schools that
the most remarkable changes were seen,
not in the pupils, but in the teachers!
A real blossoming of personality was
seen, a new zest and enthusiasm in work,
a new sense of the worth-whileness of
their job.

(Continued from Page 371)

the Daily Chronicle about the Santini-
ketan school. Moreover, the Santinike-
tan is no mere seminary for the education
of boys. It is alive with the life of India,
It is aware of what is going on outside.
1t shares in the larger Indian life. The
particular interest of the school at the
moment is the enlightenment of the
masses . . . It was their tribute to
India and their service to' the reincar-
nated motherland to which all their
youthful enthusiasm was devoted.”

. I am thus of opinion that social
studies will have no real mcaning and
value without a study of individual and
social ethics which will not have any real
meaning and value without a basic
study of religion and its view of life of
a whole and a faith in religious
sanctions which are intangible but
much more powerful than mere secular
sanctions, There has been much debate
in educational and other circles about
the desirability and feasibility of such
a study. But we teach political science
without merely allowing the students to
arrive at their own generalisations
from the facts of history which has been
described as past politics. We teach
the basic principles of economic science
" without merely allowing the students

" to arrive at their own generalisations

from the past and present facts of
economic life. Religion presents a

coherent view of life as a whole relating
the present to the past and the future
and the individual to the universe and
both to God. An exclusion of it from
the course of studies will starve the
sou) and lead to grave social consequen-
ces. His Ixcellency C. Rajagopala-
chary, Governor-General of India, has
well stressed this vital truth in his
recent address at the DMadras Univer-
sity Convocation on the 24th August
1948. He said therein:

¢ The task of teaching them now to
read and write and to count and cal-
culate is important, but it should not
make us lose sight of the primary aims
of moulding personality in the right
way. For this it is necessary to call into
aid culture, tradition, and religion. . .
We have to evolve a suitable technique
and method for serving the spiritual
needs of children through many
religions in the same school. . . .
We have a multiplicity of languages and
faiths but are yet one and must remain
one people. We have therefore to
give basic training in our schools to
speak and understand many languages
and to wunderstand and respect the
different religions prevailing in India.
It is not right for us in India to be
dissuaded from this on account of consi-
derations of overtaxing the young
mind. '~ What is necessary must be done,
Aond it is not in fact too great a
burden.”



EXPERIMENTS IN CITIZENSHIP-TRAINING

Sr1 R, Srixtvasa ITYENGAR, B.A, LT,
Headmaster, Sarva Jana High School, Peelamedu

The introdnction of  citizenship-
training in the secondary school curri-
culum 1s commendable and is in
conformity +with the Ilatest trend of
educational thought. Dut the approach
runs through one grcove and the many-
sided nature of citizenship-training has
not been realised.

Citizenship-training has been equated
with scout-training, but it veally signi-
fies much more. I have conducted the
experiment of Scouting-for-All, The
scouting ideal was -the ideal of the
school; the Scout Law was the School
Law ; the Scout Flag was the School
Flag, the whole school taking the tlag-
salutation. Pupils of the school wore
the uniform of the scout brotherhood,
and the scout investiture was solem-
nised at the morning praver assembly,
The entire school had enjoved the
mirth and cheer of the Camp Iive, the
spicy scouting stunts and the noisy
scout yells, such as, Jee-Himalava,
Beema-Chicka-Boom. The Ireezing
game was demonstrated by the svhole
school at midnoon in the presence of
Rao Bahadur A. T, Pannirvselvam; and
corresponding to the ‘uniform game’,
the “INDIA" game was devised to
create emotional reactions to the con-
cept  of Indian culture being the
synthesis of various cultures, Sir X, V.,
Lieddi appreciated this ‘patriotism
game’ immensely and expatiated at
length on the synthetic Indian culture,
The Sixth form, cne and all, completed
the journeys prescribed for first-class
scouts and the hikes preseribed {or
rovers, The class-organisation  was
niodelled on the patrol-system, the pivot
of scout training. Thus scouting was
‘exploited’ for imparting certain
gualities of citizenship, as it 15 claimed
that it will.

The modern political world is o com-
plex that it has been found essential
to train men and women just as con-
sciousty and deliberately for their duties
as citizens as for their vocation.
Citizenship is not merely ‘a spirit to be
engendered, and attitude of mind to
be induced’. Civic virtue is not only

a moral quality, but has an intellectual
side also, The citizen should really
think with his brain, not with his
blood, should know something about
man and about human society, should
be able to understand and think clearly
in political and economic matters,
should cultivate the habit of weighing
evidenice and be able to see through the
cruder forms of political propaganda and
view problems in a-scientific spirit. The
future citizen should understand that
“their minds are most truly their own’
when employed on the community’s
behalf, and that in a demoecratic state,
one cannot, without political know-
ledge, develop one’s own personality to
the full.  Henece citizenship classes are
necessary for providing the driving
force snd the technical equipment
needed for functioning as citizens of
democracy,

Tiven at the risk of being considered
vain, I wish to state that from the out-
set of my long career as Headmaster I
had conceived the function of education
as preparation  for efficient dynamic
citizenship, and that constant planning
Is necessary for imparting training for
citizenship, Organising lectures on
citizenship is but the first step. As
early as in 1923, as Headmaster of the
Vietoria High School, Papanasam, I
drafted a Scheol Self-Government Act
on the lines of the Government of
India Act of 1919 which elicited the
warm approbation of the management
and the staff and the concurrence of
students, and was successfully worked.
The provisions of the Act” and the
school moral code and health rules
adopted by the school legislature are set
forth in the issue of September 1945 of
“Teaching ", The Act, besides making
the citizens of the school-state con-
scious of the rights and responsibilities
of active citizenship inthe school-state,
enabled them also to understand the
then existing political constitution of
our country. .

At school functions, along with the
staging of dramas, the budget discus-
sions in the Provincial Legislature were
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enacted ; and pupils played the parts of
the President Sir P. Rajagopalachari
and members of the legislative council.
This helped the pupils to understand
how the affairs of the country were
being handled by their elders, and was
of great educative value to the public at
large that attended the function. The
functioning of the Students’ Parliament
for instruction in parliamentary proce-
dure, the question time, the moving of
resolutions, amendments and closures
and the sort is another atrempt at
creating desire in pupils to interest
themselves in public questions. D,
Subbaroyvan criticised me as being over-
fond of training my pupils to beecome
politicians, on observing one session of
the Parliament !

1 felt that there was teath in  the
observation of Justice Atkin  that
elementary knowledge of law was a sine
qua non in the secondary school curri-
culum, and so framed a special civics
syllabus for laying stress on the rights
and responsibilities of citizenship and
inculeating vespect for Iaw and order
and obligations to the state Lawis in
consonance with the principles of
ethics and religion, and pupils were
taught the laws dealing with the human
body, mind, religion, society, property,
State, and so on.

Fifthle, libravy-work was correlated
with citizenship-training.  Guidance
was given to pupils in the higher forms
in the study of current events and
topics in the magazines subscribed for
by the Students’ -Association. TPupils
were trained not oanly to seek points of
information, but also to discriminate
between onedaily and another, between
news and views, editorial view and
public opinion, the sime news broad-
cast differently in different news-
papets.

Almost every year, the school-
leavers are asked to set questions on
politics, religion, social and economic
problems, to be discussed and answered
from a digpassionate point of view,
Passages from ‘Hind Swaraj’ were
read without the author’s name being
mentioned and subjected to derisive
laughter which would be transformed
into understanding  criticism  of

Gandhiji’s views on doctors, lawyers,
hospitals, railsways, machinery ete.

Again, citizenship should be cultiva-
ted by the practice of certain virtues
and qualities. Hence I analysed the
basic  factors of Indian democratic
citizenship to be aesthetics, culture,
love, justice, truth, courage, efticiency
and sane patriotism.  After giving
detailed information on these eight
basic elements of citizenship, essays
were invited from pupils. Later I
realised that Indian citizenship should
be built upon the proper conception
and striving after the realisation in
individual and community living, of
India’s unique concept of Dharma. I
wrote popular articles on Dharma as
portrayed in the Ramayana, Mahabha-
ratha, Bhagavatham and the Bhagavat
Geeta. Thus there was constant
planning. _

Lastly, a five-day training course was
held after the S. 5. L. C. public exami-
nation. The night’s pow-vows dealt
with vigil, service, leadership, veligion,
etc. The evenings were used for good
turn  strolls, conduct of scout games,
slum visits, and village propaganda.
The midday intervals were allowed for
the practice of spinning, knitting, first
aid, etc. The morning and afternoon
sessions were devoted to instruction
in problems of camping, rural recons-
truction, local self-government, civic
administration, library ovganisation,
public health, etc. It is gratifying to
note that a similar scheme has recently
been adopted for training social
workers,

Reviewing my work of the past
quarter of a century in connection
with citizenship-training, it all appears
to be a romance today; and my regret
is that I could not have pursued all
these school activities continuously all
these years, but that some of these
activities were plainned and pursued
for a period of two or three years.
The above activities are not mentioned
in a chronologicil order. The omission
of citizanship in the fifth and the
sixth forms, with suggestion to work
for proficiency-badges is serious. As
Eva M. Hubback observes, in the last
two years of a secondary school, in the
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14th and the 15th wvears of ‘a pupil,
direct methods of training for citizen-
ship should he adopted. Again, we
cannot systematise and regularise
citizenship-training, As A, Leslic Hutch-
inson remarks truly, “Education is
necessarily concerned with the whole
man in a changing wovld, and it is the
changing world which is the province
of education for citizenship”. It is
therefore essential that the subject
must be continued iun the last two years
of secondary schools without syllabuses
being imposed on it., Schools must
have freedown to organise citizenship
classes. Constant, conscious intelligent
comprehension and appreciaticn of the
objectives of citizenship must play full
part.

Before closing, I wish to state that
optimists  of  citizenship-activities
should remember that the doctrine of
“ transfer ” has been exploded so long
ago as 1890, Tfacility acquired in the
practice of lim's game does not pro-
duce a general competence in the
faculty of observation ; a foothaller who

displays team-spiritin playing the game -

does not necessarily exhibit that virtue
1s a member of the histrionic club.
Lord DBryce once observed, ‘¢ Attain-
ments i learning and science do little
to make men wise in:politics.” Hence
it is not enough if attitudes alone are
ultivated. 1t is essential to recognise
that in addition to moral training
through  the activitles the dirvect
method of lmparting training for citi-
zenship shonld be brought into play.
We have won independence. Bub if
democracy is to be a success, clear
thinking and intellectual integrity
should be inculeated in the young
citizens, and it is incumbent upon
schoolhnasters especially in the last two
vears of the school course to interest
the pupils in the affaivs of the modern
world, and to train thewm to build up
the quality of social judgment. This
orincipal function of citizenship-train-
ing should not be ignored Unfortuna-
tely, the word * citizenship ™ does not
ocsur anywhere in the syllabus.

A new orientation in the organization of the Citizenship Training seems to

be nccessary.

Citizenship-Training Programme conducted in Sarva }Jana High School,

Peelamedu, for §.5.L.C,

pupils in 1932 and 1933

1 oL Spare o IV . Vvl XNight
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! o : ] o ; .
| H i
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foa,m, | i i P, |
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II Day | Campiny The Indian * Local Helf- | Publie Guod- Vigil,
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I1{ Day | Tracking Indian : i Village | Public Conduct | Leadership,
’ tie Lurad | Pancha- © Health L} of scout
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N.B. 1, Spare time (10 a.m. to 2 p,m ) to be utilised for passing tenderfoot and first-aid tests
and answering questions set on Scouting for Boys and Rovering to Success,
2, Full notes-prepared and waintained in the camp log-book for cach session.

SOCIAL ACTIVITIES AND TRAINING THE
FUTURE CITIZEN

G. SUNDARAM, M.A., L.T.
Author of Social Studies Text-books, { Form and IV Form

“ When the school introduces and
trains each child’of society-into member.-
ship within such o little community,
saturating him with a spirit of service,
and providing him with the instruments
of effective self.direction, we shall have
the deepzst and the best guarantee of a
larger society, which is worthy, lovely
and harmonious.” (John Dewey.)

The Educational Challenge

The New Era of Freedom, inaugurated
by the Indian Revolution of 15th Aug,,
1947, has conveyed, in 1its wake, a
challenge to the Indian Educational
System, which has been built up by an
alien beauracratic Government, for its
own purposés. In Free India, Citizenship
is destined to become demaocratic in the
social, political, economic and cultural
life of the country. 'The new citizen is
to be an active member of society,
asserting his rights and discharging his
obligations and he must be able to repay
in the form of such useful service what
he owes to it as an organised, civilized
community. As India has adopted non-
viclence as the method of peace for
achieving all-round freedom, the citizen
must be imbued with a keen desire for
social service in a co-operative commu-
nity, pational and international. Thus
the old educational system with its
departmental machinery, its teachers,
its curriculum, text-books and methods
must meet this challenge and readjust
itself to the new objectives and needs.

The Hope of Indian Democracy

Our schools and colleges are the hope
of Democracy in India, In the words

.of President Henry Suzzallo, ¢ the effec.

tiveness of the nation rises or falls with
the competency of the school system.
Faith in popular sovereignty is futile
without faith in schools. The far-
sighted statesman must fully base his
plans on education and the educator must

in turn think in terms of the national

outcome of all his teaching.,”” The two,
factors on which democracy depends for
its success are (1) National discipline,
which means respect for law and order
and (2} Co-operative activity on the
part of the citizen for common good,
Our schools are to be the centres which
will produce citizens imbued with a
sense of discipline and responsibility
and a spirit of service and sacrifice so
that they may be the saviours of
Indian democraey ou its trial to.day.

The Role of Social Studies

Citizenship is not a special subject to
be taught separately. 'The whole school
system with all the subjects in the
curriculum must aim at the training of
worthy citizens. But Social Studies,
by which is meant the unificd knowledge
relating to the improvement of the
social, economie, political and cultural
conditions under which man lives, can
contribute most directly toward that
end. The materials of the social studies
provide the basis for making the world
of to-day intelligible to the pupils and
the correlated social activities wisely
planned and dirccted give the practical
training for citizenship.

The Activity School

The New Era School puts its faith
more upon ‘ doing’ than upon ¢ knowing’
on the part of the pupil. According to
John Dewey, ¢« Education is life’’ and
social activities must train the pupils
in the art of living through concrete and
definite experiences acquired in living in
aschool community which reflects all the
problems of the larger civic community
into which the future citizens must play
an active part. ‘Experience’ and

“Participation’ are the two watch-

words of the Activity School, inculcating
habits and attitudes that will help the
pupils in responding to situations out-
side the'school and in their adult life. -
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Social—Civic Activities—The School
Republic
The new schiool must be looked upon
as a Republican State. Al the pupils
and the teachers are its citizens. They
st be made to realize their duties
nd responsibilities and assert their
ights in a constitutional manner. The
rincipal and the faculty of the school
in so adjust school life that it affords
rope for student participation in school
overnment in all its aspeets, The
udents must be made to feel that they
‘e sharers in the common weal. The
:udent Government as such is o spirit
1d not the form. The provision for
udent Self-Government is an art in
self. It requires for its successful
orking much tact and common sense
1 the part of the teachers, and respect
r the potential citizen expressed by the
sence of corporal punishment in any
rm at any stage and by courteous
odes of address to the pupils in all
rcumstances.
A Classification of the Activities
, The Inspirational Activities
(1) The Nationul Flag Salutation—
1ce & month,
(2) Celebration of the Independence
ay.
(3) Celebration of the Birthdays of
ahatma Gandhi, Sri Krishna, The
1ddha, Mahavira, Jesus and Mulam-
ad.
{(4) Celebration of the Birthdays of
‘eat Nation Builders.
(3) The Singing of National Songs and
wrus-singing  of the National An-
lem.
(6) Contacts with National Leaders
7 means of visits.
. Informational Activities
{1) The Daily News.Bulletin.
(2) Weelly News-Reel.
(8) The Reading Room.
(4} The Study Cirele.
(8) Conversation on Current Events.
(6) The Radio Club,
Activities or enabling the pupils
to acquire skill
(1) The Debating Club.
(2) The School Magazine.

{3) The Charka Sangha.

D. Activities for fostering social
solidarity and communal harmony,
leadership and team-spirit
(1) Excursions and Camps.

(2) Team Gamzes,

E. Activities for affording the pupils
specific civic training
(1) The Students’ Parliament.

(2) The Students” Court of Honour,
(3) Contacts with Public Institutions
and Social Centres.

I, Activities for inculcating the
spirit of service and sacrifice
(1; Hall patrols.

(2) Traflic guides within the school.

{8) The Hospitality Committee.

{+) The School Decoration Committee.

(5) The Boy Scouts and Girl Guides.

(6) The Junior Red Cross Society.

(7) Night School Club.

(8) Clean up Campaign,
Cheries and Streets.

{9) Collection of funds for National
welfare.

in Slums

The Makers of Citizens
Thus it will bz seen that the teachers
have got the privilege of serving the
ew-born YTrece Indian Nation as the
builders of its enlightened, vizorous,
active citizenry. The teachers are the
Directors and the Guides in respect of
the social activities sketched —above.
Theirs is the animating spirit whieh has
to be sustained by the manner in which
they are kept above pecuniary wants by
Society and Government. Their equip-
ment, their salary and status have to be
raised considerably if good results are
to be expected. Citizenship training
programmes will succeed only if the
Slakers of Citizensare properly attended
to. The Teachers, on their part, will
say to themselves day after day,
“Blessed are we that we live in
Free India;

Twice blessed are we that we serve.

the children of the Dawn ;

Thrice blessed are we that we are -

the Makers of Citizens who are Builders
of the Morrow.”

IN.Bo—=Detadled instructions rozavding tie Soeial Civie Aectivities have beon givennat the
d of each chapter of the Text Baoks on Social Studiez by the author of tho above article and
blished by Tho Educational Pablizking Compuny, Nuugimbikkam, Madras.?
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BASICEDUCATION—FROM A PSYCHOLOGICAL ASPECT

D. VISWESWARAITYA, B.SC., B.T.

(teneral Seeretary, Mysore State Education League, Bangalore

The Educational Problem

It has been generally accepted that, of
all the post-war developments that our
country is in immediate need, the fore-
most place has to be given to the question
of making our land (ully literate. Only
the other day, speaking about the
Universal Adult Franchise envisaged in
the Union Constitution of India, Mr.
Alladi Krishnaswamy Iyver pertinently
remarked—* A constitution is what the
people make of it. The most perfect
instrument of Government will be worth
nothing if the instrument does not
register the will of the people and does
not contain suflicient elements of growth
and expansion. Where would universal
suffrage in a country with so much
illiteracy lead themn ? He answered that
a due emphasis was, therefore, necessary
in our educational programme to train
every individual to ¢ a sensc of citizen-
ship”’ and to make him recognise ¢ the
right of every citizen to shape the policy
of Government™. With this mighty
task on hand, a new cra has commenced
in this ancient land to-day. The country
has to be fully literate, and, in as short
a period as possible.

The Failure of the Present System of

Education

The«present system of cducation, we
know, has proved a failure in the matter
of ensuring “*mass literacy .  After
more than a _century of cducational
expenditure and effort, we have not
reached 2 157 figure as yet. Things
cannot be kept going on this way any
longer. The traditional school cannot
achieve the desired goal. It has not
been founded on 2 sound psychological
basis.  Neither has it been adopted to
serve the talents or the genius of the
people of the land. The schools of
today do not aim at a harmonius develop-
ment of mind and body. On the other
hand a sharp distinetion between manual
work  and scholastic lcarning is

discernible. It is believed that one has
no positive relationship with the other
and the two processes have nothing in
common. .

Basic Education a Challenge

To the above peoint of view, Basic
Iiducation is a challenge. This system
of Education recognises the fact that
there is no fundamental differences
between manual and scholastic work.
Both the processes bring about an
intellectual development. Manual work,
according to this view, is an education
by itself. It also serves us a medium of
general education much hetter than the
printed book. Scholastic learning is
hest served when it is correlated to a
course of manual work. The Eminent
Psychologist Arnold Gessel in his book
< Infancy and Human Growth’ has
proved that the development of muscular
control and co-ordination plays a vital
part in the adjustment of children to
environment. lIlence, the demand for a
re-orientation of educational programme
and methods is persistent and well
thought of.

Basic Eduecation implies a psrticular
system of Education which tries to give
each individual an amount of education
absolutely essential for the successful
exercise of his rights as a useful citizen.
Basic Education adopts a craft as a
medium of general all-round education
including the education of the intellect.
Training in a craft is training in creative
constructive work., The aim is-the
development of a ¢ work attitude” by
creating plenty of opportunities for its
proper exercise. 1t serves the double
purpose of providing experience and
teaching a useful craft. This is the main
contribution of Basic Education to the
world of Educational thought.

The Psychological Basis - Creation of

Opportunities

Basic Education is founded on a sound

psychological doctrine.  Psychologists
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say that all manual activities in children
are expressions of their instinctive
energy. It is through activity that
learning is possible. The process of
learning is a process of shaping these
experiences to bring about a purposeful
creative work. It is only through work
that the instinctive impulses attain
sublimation in  an individual.
Sublimation can only be acquired, but
can never be commanded. Hence, there
is a continuous need for the creation of
opportunities to acquire a certain
knowledge through a process of activity
suited to the pupil.

Value of Work

Work, Psycho-analysts say, is nothing
but the mode of instinctive expression
of great social value to the individual.
This is produced by the sublimation of
instinctive energy. According to Earnest
Jones * If no opportunity'is afforded to

“this instinet it expresses itself in other

ways, namely, a social tendency as in
mental or neurotic disturbanees leading
to a mental conflict or an antisocial
value due to the paralysis of subli.
mation.”

Activities —Their Part

The exuberance of instinctive energy
in children should be provided proper
channels for its flow, which will be of
value to the individual and the Society
in which he has to play his part.
Gratification through activities is more
direct and original and uses up more of
the energy than through passive modes.
This passive or contemplative gratifica-
tion as that acquired by taking in
experiences of others in a second-hand
manner uses very much less energy and
hence will neither be fully satisfactory
nor highly beneficial to the individual.

Activities; their need —Craft work

1t is this aspect of manual work that
appeals to children more strongly than
scholastic learning of the formal type.
Buhler, who has devoted a lot of atten-
tion to the development of activities
among children, states that the acquisi-
tion of knowledge in the early stages
of a child’'s -growth is entirely
due to its activities in the shape

of museular movements and a study
of objects round it. As the child
grows the centre of activity changes
from mere study of objects round about
to a stage of construction and pattern-
making. The child develops a close
relationship between muscular move-
ments and ensuing resulls. Work
affords an experience and produces a
result This result is of the utmost
importance and the creation of a
pattern of activity to produce the result
gets fixed and developed. This activity
not only extends the child’s knowledge
of things but helps the child ceaselessly
to create these very things, This
purposeful activity is the basis for
learning. The child learns by doing,
¢¢ Activity becomes the educating factor
for the ehild. The child may use blocks
of wood to make a tower, play in sand
to make a tunnel, use a pencil to draw
a flower and so on. He produces a
nameless something —rejoices at it—
names it in his own way. This process
develops till a stage is reached when the
child is capable of associating his
creative. activity with realism. As
the child reaches five, the pupil is able
to connect realistic objects and his own
activity., This is the period of intense
developments in the matter of
intelligence. KEach experience leads to
the betterment of its previous ex-
perience., Patterns become more and
more fixed in his mind and are used for
developing these patterns. There is a
constructive aim—a goal is to be
reached. The completion of a task
involves the utilisation of several ex
periences pathered at different times.
The child is now fit to see more, hear
more, do more by himself and acquire
all the kunowledge by his own
efforts. This intense activity on the
part of a child between 5 and 6 is
nothing but an inner struggle for the
child to find suitable outlets for his
energy. Craft.work has, therefore, to
enter our educational thought and
practice at this important period. It
is the duty of every parent and educa-
tionist to give the best of directives to-
the child at this impressionable stage."
Suppression may lead to disaster.
Proper handling is called for,
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The Traditional school

The Primary schools are intended to
handle pupils of age 5 plus. Our schools
create an atmosphere where there is
almost a complete inhibition of a child’s
muscular activity. There is little scope
for work-expericnee which is a very
nceessary part in the growth of a child
and its intellect, The muscular
activities arc limited to reading and
writing, Drawing, drill and music are
considered to be of minor importance.
A suppression of the activities is often
considered a condition necessary for a
good school.  Child nature is trifled at
cevery step. Resistance for learniug
becomes considerable. May be, the
vast amount of wastage in our schools
to-day is the result of this attitude,

The Basic School

The Basic school is the answer for the
defects in the traditional school. All
work is centred round a eraft. It gives
full scope for the realisation of work
experience on the part of every child
and this experience is continued. All
experience has an end in view—an end
which has a direct bearing on the
child’s future, environment and ex-
perience. It becomes ¢*a life problem”’
to the child. Manual dexterity counts.
Emulation and competition play their
part. The pupils learn their 8 R’s in
the midst of these creative activities
with a full sense that they are useful
for the activities they arc pursuing.
The amount of willingness to learning
is assured. The child develops a natural
desire to acquire that very Lknowledge
for which he shows a distaste in &
traditional school. This <« will to
learn’’ also helps retention of facts and
experiences in the child’s mind.
Learning, easily becomes an integral
part of his activity. The child begins
to use this learning more freely and
frequently. Love for learning once
developed, leads a pupil on to curiosity
to learn wore. There are greater
opportunities in Basic Education for
this desire to develop than in our
schools to-day. Both in quality and in
quantity, the learning becomes bettered
and improved. The play motive
provides for the child to throw himself

into craft-work with enthusiasm. Zest
and interest are the main objectives
for the school to aim at.
Possibilitics in Mysore

During my inspection work, I was
always fascinated in a study of the
speeial peenliar features in the several
schools in my charge. I was struck by
the faet that in certain matters the
tastes of boys in one place were much
different from those in another some
miles away. The interests were directly
centred on the occupations of the
majority of the parents and this factor
had not influenced our ecducational
curriculum. In Malur Taluk, Kolar
District, Mysore State, I carried outa
small survey in my own way of the
chief occupations of the parents of
children in schools. I found that
though the primary occupation is
agriculture, there were villages where
a majority of people are interested in
weaving, pottery, silk-rearing and mat-
making. How I wished that some of
the schools kept aside the usual curri-
culum and adopted any one of the above
crafts as a central subject and taught
all the other subjects of the curriculum
round this core! The same conditions,
I assure, prevail all over the Mysore
State. A clever teacher can, with
effect, convert immediately many of
these small schools fo craft-centred
schools to the advantage of the pupils,
their parents and the country. I
believe the present wastage in educa.
tion can never happen, Education
becomes ¢ a consummation devoutly
to be wished for”. The pupil feels a
reality in his work, The parent is
assured that his boy would be an
economic asset of the family. The
country could claim to have trained a
citizen of worth and ability.

An Education worth the name

The basie school thus aims at
reversing the process prevalent in our
schools to-day. The pupils try to learn
things for themselves assisted by their
teachers. The teacher’s job becomes
one of guidance and the creation of
opportunities for the pupils for the full

(Continued on Page 593)

CITIZENSHIP TRAINING CAMP AT METTUR

S. RAMANATHAN, D.A,, L.T.

Secretary, I'cachers’ Association, Municipal High School, Karur

The trainces were one hundred and
twenty in number eighty gentlemen and
forty ladies and they had gathered at
Mettur Camp from various parts of Tam-
ilnad. Itwas a cosmopolitan gathering of
teachers,- the Anhdra from North Arcot
colliding and rubbing shoulders with the
Tamilians of Trichy and Salem, the
Malayalee of the Nilgris coming into
close contact with the citizen teachers
of Puducottah.

The training course lasted for ten
days and we found that we were cut off
from civilisation for a brief period. We
had a very able officer in Sri T. V.
Neelakantan, a sort of wonderful magie
worlker capable of transforming dreary
deserts into colourful oases by his genial
smile and helpful guidance. A tall
stalwart figure, he was, with the slight
stoop of a scholar, a genial companion
with an infectious smile and a born
leader of men with the light of adventure
in his eyes and it was his tactful manage-
ment and unfailing good humour that
put life into our jaded cheeks and made
us ready for the great experiment of
Citizenship. Self reliance and team
spirit are the two basic traits on which
the new scheme of citizenship has been
built up. We understood that we had
to live and work for others, cach for all
and all for each. No ready made tents
were there for us to live in and noready
made dinners for us to feed and grow
fat. With our officer at our head ad-
dressing and inspiring us we soon fell
to work.

We understood that we formed a sort
of Republic of 120 and that we were to
be governed by democratic methods, The
officer divided the forty ladies into one
class and the eighty men inte two classes
of forty each. Tach class was placed
under the control of a class pupil leader
elected by the members of the class and
all the three classes were put under the
control of a school pupil leader. 'The
school pupil leader was something like

the President of a Republic. He was
elected by all the members of the camp
and he was in charge of the administra.
tion and discipline of the whole camp of
120 trainees. He had also an exceutive
council to helpand guide him, consisting
of all the three class pupil leaders. The
class pupil leaders served somewhat like
ministers co-operating with the Prime
minister or President in the discharge
of his duties, Of the three class pupil
leaders one was a Minister in charge of
Tood, the second was a Minister for
Health and the third was a Minister for
Law and Order. With the help of these
three Ministers or class pupil leaders it
was expected that the President or the
School pupil leader should run the
Government,

_Besides the school pupil leader and
his council a parliament came into being
for making laws. The school parlia.
ment legislated laws for the school
council to execute. All the 120 trainees
were members of this Parliament. The
Parliament had its own Speaker who
presided over the deliberations of the
house. The office of the Speaker was as
enviable a post as the office of the school
pupil leader. The election of the Speaker
was a noisy and exciting affair just like
the clection cpisode in the ¢ Pickwick
Papers”. Electioneering agents went
about canvassing votes and aspirants
to the coveted post were very busy
washing the rival candidates’ dirty linen.
In this interesting election campaign
the ladies formed a solid block of forty
strong and success was assured to those
who were experts in the art of cajoling
and winning over the fair sex. An
Assistant of the London Mission High
School, Salem, took noteof this Psycho-
logical decisive factor and he played the
part of Sir Walter Raleigh so well that
he easily became elected as the Speaker
of the Parliament. Just as in the case
of local or Municipal elections success
came to him because he had cartain
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other qualities than intellect or efficis
. ency.

An account of the daily round of
activities in the camp will be very
interesting, Day begins for the trainees
at 5-15 a.m. A party of singers go about
singing ¢ Raghupathiraghava Raja ram’.
The campers get up and perform their
ablutions. At 6-30 the class pupil
leader or his deputy assembles the eclass
of forty pupils and gives them physical
jerks. At 7-30 a.m. the trainees go in
order and take their tiffin. At 8 a.m.
they clean the tents and make ready for
inspection, The Officer goes about ins-
pecting tent after tent in the company
of the school pupil leader. After inspee-
tion at 8-30 a.m. the school assembles
class by class in horse shoe formation
just in front of the flag staff. The
school pupil leader draws up the school
Assembly and helps the Officer in the
ceremony of ilag salutation and prayer.
After prayer the squads go back to their
tents. Soon after the campers assemble
again for the forenoon class at 10 a.m.
and we have instruction till 11-80. At
12 noon we take our meals. Between
12-80 to 8 we have to engage ourselves
insome spare time activity like spinning
or drawing sketches. From 8 to 1-30
we gather again at the afternoon session
for instruction. Between 5 and 6 in the
evening we go about playing games or
nn excursions. At 7-30 we take our

us, the serving being done by one of
squads in turn. From 8 p.m. to
2.m. in the night we assemble under
ie tree by ths side of a campfire. As
fire blazes up, some of the trainees
entertain the gathering with music or
dance or folk song. At this stage of the
programme we are no longer alert or In
attention but we often lapse into infor.
mal or horizontal postures, some throw-
ing the audience into fits of laughter and
some sinking down into somnolent moods.
At 10-30 p.m. the campers settle down
for the night and the lights are off.

All during the ten days of camp life no
one took ill and there was no grousing
or murmuring.

Apart from the physical overhauling
that we had, I have to make mention of
the moral and intellectual clean up that
we had. Just on the eve of my journey
to Mettur camp I was an unbeliever and
doubting Thomas in the new scheme.
I went to scoff at the new dispensation
but T came back to pray. Till then I

was a typical product of the Madras .

University with a store of book learning
to my credit. I carried myself erect
with a superior air never bending down,
cven when a thorn ran into my legs. I
relied on my wife to see whether I had my
buttons on and I depended on my child to
see whether I had my shoes on. Life in
the eamp has changed my angle of
vision. It has rubbed off the superfluous
projections in my physical anatomy and
it has swept off the cobwebs of shobbery
in my intellectual make up. 1t has

“made me self reliant and useful to others,

an asset to the community of which I
am a member. It has tanght something

of the sanctity of manual labour and -

enabled me to see that a cup of coffec
personally made is sweeter than a cup of
coffee bought in hotels. It is not by
exploiting others, not by grabbing at
things for ourselves that we can be
happy. It is only by being useful to the
community at large and by giving out
the best in us for the welfare of others
that we can be truly happy.

The Citizenship training course aims
at removing the basic flaw in the present
educational system. The chief defect in
the scheme of education available so far,
is of course, the overemphasis on intel.
lectual devclopment at the expense or
neglect of the physique.

The Citizenship training course seeks
to pull down the barrier existing bet-
ween the small minority of English
educated people and the vast masses of
the Indian Union. In short it aims
at bridging the gulf now yawning
between the learned professions on the
one hand and the tillers of the soil on
the other.

DIVERSIFIED HIGH SCHOOL COURSE
SOCIAL STUDIES & CITIZENSHIP

“Brimble & May : Social Studies and World Rs. A, p.

Citizenship 414 0
Khanna : Great Men of India 012 0
Pumphrey : Look After Yourself 01l 0
Pumphrey : Look After Others 1 3 6
De Silva : Civics Book ! 010 0
DeSilva . : Civics Book |- Tamil 012 0
Muthiah : Civics Book | - Tamil 0 10 0
Muthiah : Civics Book Il - Tamil 014 0
Parkhurst : India, Then & Now 1 §8 0
Lamont : Health & The Home 110 0
Bhatnagar : A Course in Indian Civics 112 0O
Damle : Civics for Beginners 2 6 0
Spaull & Kay : The Co-operative Movement

at Home & Abroad 3 4 0
Carter : Man’s Social Stoky : 3 4 0
Carter : Pioneers of the Modern World 3 10 6
McKown : Extra Curricular Activities 16 4 0
* Recommendod by the Education Dept., Government of Madras,

MACMILLAN & CO,, LTD,,

PATULLO ROAD = MADRAS-2.
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EDUCATION IN THE MADRAS LEGISLATURE

(Nepiember 19:4S)

Primary Lducation Compulsory

Schene.

leplving  fo an  interpellation  of
Mr. A, Subramaniam in the Madms
Legishitive Aszembly My, TL 8, Avi-
nashilingun Chettlar pliced o state-
ment on the table, giving particuiws
of municipalities  and rural  areas
wherein the scheme of compulsory
elementary cducation had hbeen intro-
duced, before August 1, 1945, In
1945.46, the Alinister stated,  the
Government . sanctioned o scheme of
compulsory elemeniary education in
selected villages in cach district and had
extended the scheise in L10H6-47 and
1947-43. The names of villages where-
in the scheme had been intvoduced
had been published in the Gazete from
time to time. Selection of the villages
for the intrcduciion of compulsion was
made by the Spectnl Ofiicer of District
Boards in consultation with the officers
of the Education Department. It svas
always open to the Special Ocers to
select aveas which contained a lugs
number of pupils belonuing to ine
backward comuiunities,

Replving to supplementary guestions,
the Minister for Iidueation, stated that
the Government had o progranune of
extension of compulsory elementary
education before them and theyv were
following that  programume. The
gscheme had been suspended for some
time owing to difticultics which had
been Dbrought to the mnotice of the
Government by the Divector of Public
Instruction. They were frying to
avold those difiicunlties and in  the
meantime a4 new prograimme  for
hastening the plan was under the
consideration of the Government, Lhis
would be decided on bLefore the next
Budget.

Answering a question by Mr. Anwar,
the DMinister stated that owing to
financial difiiculties and the high cost
involved, it had been found difficult to
give mid-day meals to children in all
schools.

My, Mohamed Ismail asked svhether
the Governmeni had considered the
view that because of the backwaxd
econonic position of the pupils the
success of compulsion was not patent,
and swhether they were taking steps to
improve the cconomic conditions of the
poor pecple.

The Minister stated that this wasa
very big gquestion which could not be
answered in asupplementary answer,
Dearness Allowance for Teachers,

Mr. T. 8. Avinashilingam Chettiar,
Sducation Minister, informed Begum
Amiruddin that orders had been issued
for the paiyment of enhanced dearness
Llowance to the clementary school
teachers of institutions run by local
bodies, with effect from January
1, 1948

Degum Amivddin wanted to know
whesher the ovder had actually been
implemented by the local hodies.

The JMinister said that normally the
orders issued by the Government
would be carried out by the loeal bodies.
They had no reason to believe that the
orders of the Governmment would not
be cartied our.  Unless any particular
instance was brought to the notice of
the Government that such orders were
not implemented, it would not be in
public Interests to waste money on
civeulars whether for finding ouf their
orders had becn carried out or not,

Dr, P. Subbaroyan submiited that
when funds were being provided by
Government for the making of such
pavments, it was onlv right that
Government should have information
whether the money sanctioned had
actually heen paid or not.

When DBegum Amirnddin repeated
her question whether the Government
vould obtain the information if their
order had Deen implemented the
Education Minister suggested to the
member to put a separate question.

Begum Amirnddin, turning to the
Speaker, said that she simply asked the
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Minister whether he would write a
letter to the local bodies and ask them
to submit a veport if the Government
order had been implemented, She
wanted to know whether the Minister
was in order in suggesting to her to put
a separate question.

Mr.sAvinashilingam Chettiar said that
the information asked for by Begum
Amiruddin could not be furnished in
a supplementary question. There were
occasions  when the Government
might not have the information. It
was open to the Minister to suggest to
the member concerned to put a
separate question. That was the
common parliamentary practice,

My, Abdul Hameed Khan submitted
that he could not understand the posi-
tion which the Ministenr sought to take,
The Minister could say whether he was
or was not prepared to answer the
question. It was “evasion” to suggest
to the member to put a separate
question,

The Speaker said that if the Minister
wanted time, he might request the
member to put the question in
writing.

S. S. L, C. System.

Mr, T. 5. Avinashilingam Chettiar,
Minister for Education, stated in the
Legislative Assembly that the ques-
tion of the reform of the Iixamination
system of the 3. 8.1 C. stage was
under consideration. Ie indicated
that the question of having two
standards, one for a pass and the other
for eligibility to the College was being
considered,

An interpellation which stood in
the name of Dr, M. A. Salam was
asked by M. Raza Khan. He asked the
Minister to state whether veform of
the examination system was also part
of the new education scheme and what
was the place for religion in it.

Answering the first part of the
question, the Minister for Education
stated that the question of the reform
of the ecxamination system at the
8.8.1.C. stage was under consideration.
In regard to religious instruction,
status quo was maintained.

The next question relating to the
S8.8.L.C. Examination also stood in the
name of Mr. M, A, Salam, He asked
for information as to the total number
of candidates that appeared for the
S8 L.C examination 1n Mevch 1948,
the percentage of passes, the effect of
not having selection examination on
passes, the amonnt that was collected
by way of examination fees from the
S5.8.L.C. students in 19:3 and the
amount spent by the Government on
the 8.5.1..C. examination.

Mr.T. 8, Avinashilingam Chettiar,
Minister for Education, stated that
54,133 students appeared for the
5.5.1..C. exmmination in 1948 and the.
percentage of passes was 51, The
selection examination was ordered to
be abolished only recenily and the
effect of the order could be known only
after the examination of 1949. The
examination fees collected in 1948 was
Rs. 5,15,590.  The actual amount spent
on the examinaiton Dby the Govern-
ment was not yet known.

Mr. 5. Nagappa asked whether the
Government would consider  the
question of reducing the examination
fees if the amount spent on the
8.8.L.C. examination by the Govern-
ment was less than the fees collected .
The Minister replied that he could not.

My,  Kamakshi  Chettiar  asked
whether the Government would admit
info the colleges students who werve
successful in the October examination.-
The DMinister replied that the Govern-
ment could only declare a candidate
eligible or not eligible,

Percentage of Passes

Mre, V. M. Ramaswami  Mudaliar
asked whether the Government would
consider the desirability of having a
more libeval percentage of passes in the
S.8.0.C, examination.

The Minister veplied that the matter
was under consideration, To-day there
was a great deal of wastage and thev
were admitting into colleges pupils
who were not fit for admission. One
way of dealing with the question was
to have two standards, one for pass and
one for eligibility for admission into
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colleges, The matter was receiving
the attention of the Secondary Educa-
tion Board,

Begum Amiruddin asked why there
should be such a large percentage of
failures and whether the Government
would appoint a Committee to go into
the matter of such waste of effort.

The Education Minister said that the
failure was due to want of effort and
not waste of effort. The'effort put in by
students some years back was not
being put in now. That was, perhaps,
due to the disturbed conditions, and
might improve with time,

Mr. Mohammad Ismail asked how

-failure in 8.8, L.C, could be for want of
effort, when a student got promoted in
all the other classes.

The Minister said that it was a well-
known fact that the present students
did not put in as much effort as the
students five or six vears ago.

Mr, V. M. Ramaswami Mudaliar en-
quired whether the “students conld not
take their subjects in the 8.5.1..C. in
compartments.

The Minister said that in every
country, the compartment system was
provided as students went higher up
in their studies, and not in the elemen-
tary and secondary stages.

Mr. M. 8. A, Majid asked why was it
that every student declared eligible for
adinission to colleges was not admitted.

-The Minister suggested that n separate
question might be asked on the subject,

In reply toa question from Mr, Kallur
Subba Rao, the Minister said that there
was a general lowering of efficiency in
every direction.

My, V. M. Ramaswami Mudaliar
asked whether provision could be made
for admitting straightway into . colleges
students who passed the S.8.1.C.
examination in October, The Minister
replied that no college beginning its
session in October was contemplated.

Mr. Mohamimed Ismail: May I once
again earnestly request the Minister to
go -into the question why these stu-
dents who have been promoted for
nine years were found wanting all of o
sudden, This is a very important

question affecting the nation and may
L appeal to the Minister togo into the
question very carefully ?

The Speaker: It isan appeal and not
a question.
Eligibility to enter Colleges

Replying to a question put by Mr. N,
Sanjiva Reddi, the Minister stated that
they had found a great deal of wastage
in the colleges. Tor the intermediate
examination about 8,000 students
appeared and only 4,000 passed, That
meant that at least 50 per cent of the
students were not qualified for admis-
sion to colleges. There was such a
rush for admission without the neces-
sary qualification. That was why he
suggested two standards, one for pass-
ing the SS.LC. examination and
the other for eligibility to colleges.
Nothing had been decided and the
matter was under consideration.
_ Mr-Mohammed Ismailasked whether
it was the view of the Government tlat
our students were -characteristically
Inetficient because -they failed to get
through the S.8.1..C. Examination.
~The Minister said that these ques-
tions were tending to insinuate cer-
tain things which he had never in
mind. Recently due to strikes and
disturbances, there had not been as
much scholastic attention as some
years back. That was a fact and every
one knew it. He did not want any
msinuations to he made. )

Mr. Abdul Hameed Khan asked
whether it was not the duty of the
Government to see that a cértain
standard was fixed for the S.8.1..C. and
that this should be irvespective of the
fact whether there wasroom in colleges
or not,

The Minister said that the S.8.L.C.
results were not regulated by paucity of
seats 1n colleges.

Mr. V. M. Ramaswami Mudaliar said
that want of effort was common to all
Provinces. Did the vesults in other
provinces warrant the statement of the
Minister about the want of effortsin
this Presidency ?

The Minister said that he was not
comparing other Provinces atall, If g
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comparison was made, onr Province
might be better than others. He was
only saying that the serious study
which students put up five vearsago
was not there. That was due to various
reasons, political and otherwise. It
would take time for things to settle

down,

My, Mohammed Ismail said that he
failed fo see any insinnation in the
question he had asked, He bhad asked
the question only in a general way.
What insinuation could any one
imagine, he could not understand.

The Minister: I accept the explana-
tion of the Lieader of the Opposition.

Another question relating to the
subject of education was asked by
Mr. V. Raghavaiya. In reply to the
question, sthe Minister for Kducation
stated that four Convent Girls’ High
Schools and 57 general High Schools in
the City received grant-in-aid from the
Government, The total amount of
ordinary teaching grant given to all the
above schools in 1947-48 for the year
1946-47 was Rs. 4°66 lakhs.

Control of Educational institutions

It was not the intention of the
Government that ultimately the Govern-
ment alone should be n charge of
educational  institutions and that
private agencies such as District Boards
and other institutions should be elimi-
nated, said Mr. T, 8. Avinashilingam
Chettiar, Minister for Education,
replying an interpellation by Mr, Abdul
Salam.

Pay of Hindi Pandits

Mr. KX, Madhava Menon, replying on
behalf of the Education Minister, to an
interpellation by Alr, A. Vedaratnam
Pillai in Madras Liegislative Assembly
stated that the question of revising the
scale of salaries of Hindi Pandits was
under the consideration of the Govern-
ment,
Eligibility Lists in §, S L. C, Exami-

nations

Answering an interpellation by
Mr. M. A. Salam in the Legislative
Assembly Mr, T, S. Avinashilingam
Chettiar, Minister for Iducation,

4

stated that the eligibility list in the
8. 8. I, C. examinations was published
early in the month of June every year.
In respect of the 8 8, L. C. certificates
which were held up, as soon as the
required particulars werve received, the
certificates were completed and supple-
mentary lists were issued, Every year
about 400 certificates were /feld up
for one defect or another and & supple-
mentary list had necessarily to be publi-
shed, The number of supplementary
lists issued in 1947 was 66 and in 1948
it was 94. :

Recognition of new Schools

The object of the Government in
insisting that in the case of every new
school, an endowment should be created
before recognition was accorded to it,
was explained by My T. 8, Avinashi-
lingam Chettiar, Minister for Educa-
tion, during question-time in the
Madras Legislative Assembly.

The Education Minister, veplying to
a question askeds by My, M. A. Salam,
stated that according to the instructions
issned by the Director of Public Ins-
truction in July last for dealing with
applications for the grant'of recognition
to or permission to open new schools or
higher forms in existing schools by
private managements, an endowment
of Rs, 35,000 would be insisted on—
Rs. 15,000 for middle -school forms and
Rs. 20,000 for the high school forms.
The amount should be provided pro-
portionately with every form that was
opened ; it was not necessary for the
entire amount to be provided at the
outset. The creation of an endowment
was insisted on to ensure stability and
proper maintenance of schools. The
Minister also informed My, Salamn, that
this new rule did not stand in the way
of new schools coming up.

Mr. W. J. Fernandez asked whether
the Government could consider the
desivability of exempting existing insti-
tutions from this rule. The Minister
said that the matter was under consi-
deration and certain old schools might
be exempted from this rule,

Answering a question asked by DM,
V. Raghavaiva, the Minister said that
the House. was fully aware that the
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policy of the Government was to
encourage the starting of aided schools.
The Government had for this purpose
increased grants and this had encoura-
ged the opening of a number of schools.
But it was necessary that all the insti-
tutions should be stable and continue
to work permanently. For that pur-
pose, a provision like the one already
mentioned by him was necessary.

Mr, R. V. Swaminathan asked
whether the Government sould
exempt all old schools. He wanted to
know what period the Government
proposed to fix for considering a school
as an old school.

The minister replied that the Govern-
ment would not exempt all old schools.
‘With regard to certain old institutions
functioning properly, the rule need not
apply. The time to be fixed for regard-
ing an institution as old, was under
consideration.

Sir Muthia Chettiar asked what the
Government proposed to do in a case in
which,«in the application of their policy,
Government came across an old school
which was not workingj satisfactorily,
according to them, and was not able to
put in the necessary deposit.

The Minister replied that in the case
of old schuols started before a certain
period the creation of endowments was
not insisted upon.

Replying to a question asked by Mr.

Mohammed Ismail, the Minister said
that the Government were anxious that
the number of educational institutions
should increase. But they did not
want mushroom institutions to show
up. If schools started this year were
to die out the next, the studies of the
children -would be affected, In order
to regulate the growth of proper insti-
tutions, this endowment was being
insisted upon.
- Mr. Mohammed Ismail asked whether
the Minister could not encourage better
types of institutions even without
rigidly insisting upon the endowment
rule, by such means as vigilant super-
vision.

The DMinister replied that the
Government were prepared to consider
- any constructive suggestion,

Replying to a question asked by Mr.
Abdul Hameed Khan, the Minister said
that statistics would prove that by far
the largest number of schools in the
history of education in this Province
had come into existence after the pre-
sent Ministry had come into power,

The Minister assured Begum Ami-
ruddin that in suitable cases, the
amount of endowment could also be
reduced.

Mr. Kallur Subba Rao asked whether
it was not a fact that in the case of a
number of aided schools, teachers were
not paid their salary and whether that
was not the reason for asking for this
gecurity,

The Minister said that that was one of
the reasons why the endowment had
been asked for.

Mr. W. J. Fernandez asked whether
it was the policy of the Government to
insist on an endowment being made
even in the case of a new school opened
by existing agencies having a good
record. The DMinister replied to the
question in the affirmative.

The Minister informed Mr. V. L
Muniswami Pillai the deposits would
be necessary even in the case of schools
meant for Harijan children.

Education in Crafts

“During question-time in the Madras
Legislative -Assembly, Mr. T, S.
Avinashilingam Chettiar, Rducation
Minister, replying to an interpella-
tion by Begum Amirnddin, stated that
it was not a fact that schools were
experiencing great difficulty in getting
the necessary equipment for the intro-
duction of craft studies,

Answering a supplementary question
by the member, the Minister stated
that schools had been advised to intro-
duce only such erafts as agricultural,

" gardening, carpentry and weaving for

which materials were easily available,
In respect of the other crafts recom.
mended, such as civil engineeing, the
Government had appointed a Technical
Officer to attend to the need of the
schools and he was making arrange-
ments to get the materials required for
starting these courses.

w4
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Begum Amiruddin asked whether it
was not desirable that the Government,
before introducing bifurcated courses,
should provide the necessary equipment
to schools.

The Minister said that necessary
arrangements were being made. For
that purpose, advance grants had been
placed in the hands of the Technical
Officer, so that he might purchase the
necessary equipment for implementing
the scheme.

Mr. D. V. Ramaswmi asked whether
it was not desirable to have'a model
equipment for these crafts to be pre-
pared by the Department of Industries
or by the School of Arts,

The Minister said that model equip-
ment had already been prescribed.

Begum Amiruddin was told by the
Minister that the craft courses had
been introduced only in fifty selected
schools in the province. All of them
did not have the civil engineering
course,

THG .
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utilisation of their instinctive energies
in the accomplishment of a purpose.
Free scope is given for the training of
the senses and the use of the eyes and
the hand. A < work attitude® is
created. Tasks are to be performed to
perfection. Crafts are learned along
with the aquisition of the 3 R’s and the
pupil will be enabled to take his full
share in the responsibilities of a citizen.
He is now enabled to play a worthy
part in the affairs of the world and live
the life better. If *to live a better
life” is the purpose of education, he

will have received an education worth
its name.

The teacher’s part

May we ¢try to Dbe the -chief
instruments in the moulding of the
future nation and in the creation of a
new world order where every individual
is a potent factor in the development of
our moral and material standards! May
it be given to us to develop the prasent
youth—may *¢true capital of the state ”’
to its full stature and enable it to
take the stream with courage and
capacity !



PRESS NOTES AND ORDERS OF THE
GOVERNMENT OF MADRAS :

Training Schools for Adult Education
Teachers

The Government of Madras have
sanctioned two more Government
Training  Schools  for Adult School
teachers in each of the following places:
Cheyyar (North Arcot Distriet), Thirup-
palathurai, Guruvavur (South Malabar
distriet) and Udipi (South Ranara dis-
trict). The training scheols will be
opened on October 4, 1945,

The course of training will be for six
weeks and men trained in these schools
will be qualified to work in adult schools
and become eligible for a grant of Rs. 8
a month for part time work with a flat-
rate grant of Rs. 4 per school per month
for lighting and other incidental
charges.

During the training teachers deputed
»y local bodies or aided institutions,
vill be paid a stipend of Rs, 15 a month
n Rs. 22-8-9 for the entire course.
Frainees not deputed by local bodies or
)y aided institutions, will be paid a
tipend of Rs, 22-8-0 a month or
ds. 33-12-0 for the entire course, A
satch of 30 eandidates, of whom 15 may
e deputies and 15 non-deputies will be
rained in each centre.

Middle Schools for Girls

In pursnance of the policy of the
Jovernment to encourage opening of
nore middle schools for girls in the
2rovince the Director of Public Instruc-
ion has requested all the inspectresses
f Girls Schools to furnish proposals
mggesting suitable centres for pufting
hrough the scheme. The Director has
nformed them that the Government
ntend sanctioning both recurring and
1on-recurring subsidies for private
igencies to run middle schools for givls,
4 is the intention of the Government,
t is stated that every town with a popu-
ation of 10,000 or more and every
laluk Headquarter should be provided
vith a middle school for gixls.

Pay Scales of Pandits and Munshis

Regarding the question of the grant
of special allowance and pay for Second-
ary School Pandits and Munshis, the
Government have divected that the
special pay of Rs. 10 per mensem,
allowed to Pandits and Munshisin the
lowest grade for handling higher forms,
in pursuance of the previous orders,
should no longer be paid, as the scales
of pay of all Pandits and Munshis have
been further revised and fixed with
reference to their qualifications from
January 1, 1948. Overpayments, if any,
should be recovered in suitable instal-
ments.

Regarding the question whether meve
Oriental Title holders may be newly
recruited as Pandits and Munshis in
high schools and middle schools, and if
so, what scale of pay should be allywed
to them, the Government in thelr Press
Note further state, that they have ac-
cepted the recommendation of the
Director of Public Instruction that as a
sufficient number of candidates, who
have undergone training may not be
available for appointments, recruitment
of mere Oriental Title helders may be
permitted in high schools and middle
schools, and that training may be re-
garded as a preferential qualification,
The scales of pay for Pandits and Mun-
shis with mere Oriental Title only will
be fixed at Rs, 40—13—70, if employed
in high schools, and Rs, 40—1—60, if
employed in middle schools under local
bodies and private managements,

Combined Drill and Drawing
Masters in Schools

On the question of what scale of pay
should be allowed to combined Drill
and Drawing DMasters, employed in
secondary schools under local bodies and
private managements, the Government
have directed, that where it is found
necessary to make a combined appoint-
ment, on the groundthat there will
not be sufficient work for separate
whole time physical training instructor
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and drawing master, the incumbent
appointed to such post should beallowed
the revised scale of pay fized for the
post to which he is qualified cither as
a drawing master or as a physical train-
ing instructor. The Government, how-
ever, consider thatas far as possible,
separate appointments should be made
for the posts of physical training ins-
tructors and drawing masters.

Language Study in Pre—technological
Courses

On the subject of lightening the
curriculum of studies for the pre-tech-
nological courses, provided for under
the scheme of bifurcated courses in
Secondary Schools the Government
have decided that students, who take
the pre-technological courses may be
permitted to study the regional language
for the four periods in a week, which
are common to all pupils, and that they
may be allowed the option to study
either a language in the second language
group or linglish, the third language
and to utilise the periods thus released
for the study of the technical subjects,
in addition to the time now provided
for them.

Admission to Colleges

The Government have issued ovders
that prefervence ‘should be given to
scholarship  holders from  certified
schools in the matter of admission to
the ordinary courses, as distinguished
from Honours and Post-Graduate etc.,
courses in all Arts Colleges under the
management of Government, local
bodies and private agencies. This pre-
ference is to be given, subject to the
condition ‘“ other things being equal.”
As regards admission to Honours and
Post-Graduate, ete., courses and to the
professional colleges, the scholarship-

holders from certified schools will have
to compete on equal terms along with
others,

Teachers’ Eligibility for S.S.L.C.
Examination

Trained Teachers’ Certificate holders
of the Higher Elementary Grade and
other members of the teaching profes-
sion, such as Pandits, Munshis,
Weaving Instructors, Drawing Masters,
Music Teachers, Manual Training
Instructors, and Commercial Instrue-
tors, who are in service as whole-
time teachers in recognised schools
under the control of the Director of
Public Instruction, Madras, or in the
Civil Station, Bangalore, and in the
Coorg Province for at least three years
(after passing the T. S, L. C. Examina-
tion in the case of Elementary Grade
teachers only) and who have never
appeared for the S. 8, L. C. Public
Examination before, will be admitted
for the 8. S. Li. C. Public Examination
as '“private” candidates without the
production of school record and attend-
ance. ’

The term  “Higher Elementary
Grade teachers’ includes all those who
are in possession of Higher Elementary
Grade Training Teachers’ certificates,
or Elemnentary Grade teachers trained
under the revised scheme introduced
in 1940-41. The term “three years”
means that the applicant should have
put in three years of service on the date
of application.

The number of times a candidate
may appear for this examination has
been limited to four, while candidates
of the Harijan community and those of
the Havijan community converted to
Christianity or other religion may
appear five times,
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NEWS AND VIEWS FROM FAR AND NEAR

MADRAS

A Camp-Conference for the Inspect-
ing Officers of the Education Depart-
ment, was declared open on 4th Sept.
morning at the Teachers' College,
Saidapet, by Mr. T. 8. Avinashilingam
Chettiar, Minister for Education. Dis-
trict TEducational Officers, Divisional
Inspectors and Imspectresses and the
Special officers for the Reorganisation of
Secondary Education and Citizenship
Training, ave attending the conference.
The Director of Public Instruction is
the camp-leader. The camp will last till
September 8.

Physical Education

The members of the Physical Educa-
tion Syllabus Committee met the
Minister for Education on Sept, 23rd
and discussed with him the details of
the report they had submitted to the
(Government.

During the discussion, it was sugges-
ted that the syllabus must Jcome into
line with the scheme for the reorgani-
sation of secondary education, in which
certain physical activities are prescribed

- under the head, “citizenship training ”.

A suggestion was also made that the
training imparted should be such as fo
fit the boys easily to enter the National
Cadet Training Corps to be formed
in the higher classes.

As regards physical education for
women, 1t was proposed that.the syllabus
should be framed in a manner suited to
the genius and life of the people of the
province, the necessary bias being given
in relation to activities like kummi,
kolattum and folk dances.

Property Tax on School Buildings

The City Corporation Counetil resolved
not to agree to the Government pro-
posal to exempt educational buildings
in Madras City from payment of pro-
perty-tax. The Commissioner of Corpo-
ration, in a note on the subject, pointed
out that all educational institutions in
the City had been provided with ame-
nities like protected water-supply, under
ground drainage and flush out latrines

etc., by the Corporation, and that seve-
ral educational institufions where educa-
tion was free had already been exempted
from payment of property-fax either‘in
part or in whole according to the degree
of philanthropy indicated in each insti-
tution. The note stated that if the
proposal of the Government was accept-
ed, the loss of income to the Corporation
would be about Rs, 2'0 lakhs annually,

CALCUTTA

A large section of the 3,5C0 high and
middle English school teachers of Cal-
cubta went on o'one-day token strike on
Ist Sept. in pursuance of a resolution
adopted at a teachers’ convention held
recently under the auspices of the
All-Bengal Teachers’ Association. There
are about 20,000 school teachers in the
whole of West Bengal and the strike
has been called all over the province.

This course was'decided upon by the
convention with a view to impressing
upon the Provincial Government and
the public “‘ the miserable conditions in
which teachers had to work.,” It de-
manded adequate salaries and dearness
allowance and urged the Government to
raise the educational allotment to 20
per cent of the provincial revenues,

BOMBAY

The Bombay ILegislative Assembly
passed a Bill for the establishment of a
Secondary School Certificate Examina-
tion Board in the province of Bombay.
The University would recognise the
school certificate examination for pur-
poses of admission into the University,
provided the candidates had passed in
certain subjects and obtained a mini-
mum percentage of marks,

DELHI
Psychological Research

The establishment of an institute
with separate departments for psycholo-
gical research, training and guidance,
having a Statistics Section and a library
has been recommended by the commif-
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tee appointed by the Government of
India for this purpose.

The institute, which will work in
close collaboration with the Central
Institute of Education, will organise re-
search in different branches of educa-
tional psychology. The need for such
research has recently increased in view
of the Government of India’s decision to
launch a programme of universal com.-
pulsory basic,education in the country.

The Psychological Research Depart-
ment, which will be in the charge of &
professor, will have three divisions for
(1) intelligence and aptitude tests, (2)
personality assessment, (3) attaintuent
tests and research in child psychology.
Tield work will be carried out by each
of these divisions. Tt will consist of
school testing, election procedure, test-
ing backward children and children of
backward groups and communities.

Training of career masters and test-
ing officers will be carried out under the
‘training department of the institute,
The course of training will be of abont
six months’ duration.

The third department i.e, the Guid-
ance Department,” will have sections
devoted to vocational guidance, follow-
up and research and clinic work in child
and educational guidance.

The committee was appointed by the
Government of India last June, with
Dr. Tara Chand, Secretary, Ministry
of Ldueation, as its Chairman.

AUSTRALIA
Australian Educationists’ Survey Tour

A team of four Australian ednca-
tionists will make a joint survey for
the Council of Education Research
covering modern trends in “after-
school” education for youth ia the
United States of America, Canada, the
United Kingdom and the Continent.

The tour is & result of discussions
that took place between My, W. H.
Shepardson, Divector of the British
Nominions and Colonies Fund for the
Jarnegie Corporation in New York,
ind ofticers of the Australian Common-
wealth Office of Education. =

It was felt that Australia could
benefit considerably from knowledge
of developments in youth welfare and
education in oversea Western Demo-
cracies. Asa result of these discussions,
the Carnegie Corporation has made
available Re, 45,000 to meet part of the
expenses of the trip.

The direction of the survey is being
carried out by the Australian Council
for Educational Research.

Purpose of the visit is to make an
over-all planned investigation of the
problems of youth education, including
compulsory education, the work of
voluntary youth bodies, the economic
aspects of the employment of young
workers, employer-emplovee relations,
and home and work-life conditions.

Australian Educationist Abroad

The newly-appointed Director of
Education of the State of Victoria,
Mr, Alan®H. Ramsay, is visiting the
United Kingdom to study the opera-
tion of the 1944 Education Act in
England and Scotland.

The Australian system of free State
education is under the control of the
six State Governments, Administra-

tion is centralised in the hands of the-

Director of Education, who is responsi-
ble to a Minister of the Crown. Within
recent years State school committees
and head teachers in Victoria have
been given increased responsibilities
in administration. DMore extensive
reforms in this direction are expected
to be introduced as a result of Mr,
Ramsay’s investigations in England,
which will be mainly concerned with
British methods of decentralising
administrative responsibilities to local
education authorities,

Mr, Ramsay isinterested also in the
new type of secondary schools for
students who want neither profes-
sional nor technical training, and in
British experiments with schools of
light construction and low cost.

Recruitment, training, qualifications
and salary scales of teachers will also be
part of his inquiries.
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BRITAIN
(Compiled from British Information Services)

Schoolchildren Learn A.B.C. of
Industrial Democracy

In the fields of democratic and indus-
trial education, experimental schemes
have been developed on the same
general principle of broadening class
toom studies to include visits, lectures
and debates concerned with local
government and commerce.

By thisscheme the next generation
of Britain's workers is being sentinto
industry with a basic knowledge of its
organisation and functioning as well
asan understanding of the opportunities
and limitations of the new dewmocratic
control. The knowledge gained at
school is amplified by adult education
through technical colleges and commnu-
nity centres, Thus Britain’s education
authorities believe that they will be
able to nmnieet the challenge which
Britain’s rapid progress towards indus-
trial democracy has presented to them,

Britain’s Schools Undertake New
Experiment

‘With the opening of the winter
school term in Britein an important
experiment in education is being
initiated. With the approval of the
Ministry of Education three schools of
an entirely new type are being opened.
The scheme is being keenly watched
by experts in education aund the
Ministry has asked for a report on the
restults of the experiment.

There will be mixed classes for boys
and girls between 11 and 16 years of
age. Hitherto they have been taught
separately after reaching the age of 11.
Entry to these schools will be without
an examination whichis another
departure from the system now in
force for secondary schools in Britain.

The reason for this innovation is, in
the words of an official spokesman,
that ‘“at 11a child may not have an
examination temperament and may
fail dismally ; that failure may penalise
him for a long time, not only denying
him grammar school and university
education, but also shattering his
confidence ™.

Comprehensive System

~ 'The classes will number between 30
and 35 pupils. They will be taught
sometimes by a man and sometimes by
a woman teacher. DBoys and girls may
sit side by side or separated entirely at
the teacher's discretion. Most of them
will probably adopt the method of
placing one boy and one girl at each
desk.

Tuition will take the form of a
course combining what is now taught
in three separate types of grammar,
technical and modern schools. For
this reason it is called the comprehen-
sive system of education.

Equal Opportunities Ensured for all
School.children

Britain’s educational system has
developed steadily in this century—
when free and compulsory education
was introduced—through a series of
Education Acts, the last of which was
passed four years ago by Mr. Churchill's
wartime Government, The purpose
behind the system is to give equal
chances to all of Britain’s “citizens of-
the future”, and to ensure that no
child of merit shall be prevented from
progressing to the highest forms of.
education because of lack of means on
the part of his or her parents. ‘

New Methods

Primary educationin Britain haslong
past the stage of mere instruction in
reading, writing and arithmetic, and in
recent years efforts to prepare children
for a fuller understanding of the
community and the world in which
they live, and to fit them to play their
part as citizens, have been further
developed. Teachers are encouraged
to employ new methods. Children are
taught something about the industries
in which many of them will work, and
about the area in which they live, its
history, its individual characteristics
and its local government., Tilms are
being used more and more as an aid to
teaching, one large British film concern
having a special section for the making
of educational pictures.

But even education in this wide
sense is not all that going to school
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means to Britain’s children. Besides
instruction there is also what may be
termed the welfare side which caves
for their physical as well as wental
health, Medical experts and dentists
visit schools regularly, and parents
have every opportunity to exchange
views on their children with the tea-
chers. Perhaps one of the greatest
boons for mothers is the midday meal
given to children at school. This was
developed during the war and now
about half the school children in the
United Ningdom eat their dinner at
school. Another 1,030 school canteens
are to be set up in the near future,

How Britain is Advancing Unesco’s

Aims, ’

The organisation which DBritain has
seb up to forward the work of UNESCO
is unlike that of any other member
State. This is due to the fact that the
educational, sclentific and cultural life
of Britain is so diverse that a single
comuittee could not be adequately
representative.  Ten  Co-operating
Bodies, each specialising in a particular
subject, have therefore been appointed
under the chairmanship of the Minister
of LEducation. Other member States
have set up one central committee in
the form of a National Commission.

FROM OUR ASSOCIATIONS

Coondapoor Taluk Board Elementary

School Teachers’ Union

On 12-9-48 at 4 p.m. the General Body
Meeting passed among others the {ollow.
ing resolutions :

(1) Resolved to authorise the Manag-
ing Committee of this Union to present
an address to the Hon. Minister for
Education, Madras on the occasion of
his visit to South Kanara in November
next, )

(2) Resolved to request the Eduea-
tional Department through the S. K.
Dt. Teachers’” Guild and through the
S. I. T. U. to permit Higher Grade
trained teachers of over 5 years of con-
tinuous service to appear straightaway
for the Secondary Training School Leav-
ing Examination.

The Kurnool District Teachers'
Guild

An Appeal to all Guild Members and

other Teachers in Kurnool Dt.

The invitation of the Nurnool Dis-
trict Teahers’ Guild to hold the 39th
Provincial Eduecational Conference at
Kurnool in 1949 has been accepted by
the South India Teachers’ TUnion.
When our Guild was barely two years
old, 1t had the honour of shouldering
the responsibility for the Provincial
Conference at Mahanandi in 1926, a
conference that was acclaimed, on all
hands, as a great success. In 1949, the
Guild completes its twenty-fifth year,

and it is in the fitness of things that the
celebration of its SILVER JUBILEE
should take the form of its playing the
HOST for the 39th Elycational Confer-
ence,

Today, we are at the beginning of
monientous and revolutionary changes
in the educational systemr. The reorga-
nisation of Elementary and Secondary
Education, the first phase of which is
under experiment, has given rise to
several crucial issues on which impor-
tant decisions have to be taken at the
next Conference, and educationists
from all over the Province are expected
to attend it.

To meet the expenses of the Confer-
ence, 2 sum of about four thousand
rupees is required. The Guild’s council
requests all the teachersin our district
to give of their best for a cause which
15 their own. It appeals to them to
envol themselves as members of the
Reception Committee of the Confer-
ence, realising that no sacrifice on the
part of us teachers should be considered
too great for making.the Conference a
resounding success,

The Guild appeals to the public for
gencrous and liberal donations fora
cause which is worthy of their highest
support, the cause of the education of
the children of our land.

I, N. Pasuparii,
Ml H. 8. Kurnool.
(Secretary)

ORIENT LONGMANS LTD.

36-A, MOUNT ROAD
MADRAS.

1.

O e

~3

EDUCATION, ITS DATA AND FIRST PRINCIPLES — by
Sir Percy Nunn—Third Edition Price 7,6d.
THE CONTENT OF EDUCATION—INTERIM REPORT OF
THE COUNCIL FOR CURRICULUM REFORM Price 8;6d,
ESSENTIAL EDUCATION—by W. R. Niblett, in the Series
««Educational Issues of To-day Price 4/6d.
TEACHER ON THE THRESHOLD -by E. R. Hamilton Price 6s.
THE TEACHER’'S MANY PARTS—by Sir John Adams Price 6s.
LEARNING AND TEACHING—An Introduction to Psychology
and Education—by A. ‘G. Hughes and E. H. Hughes
. New Edition ' Price 8, 6d.
MODERN TEACHING PRACTICE AND TECHNIQUE —prepared
for conditions in the Post War Educational World—by
J. H. Panton Price 8,6d.
THE CHILDREN WE TEACH—7 to 11 years by Susan Isaacs Price 4s.

9. THE SECRET OF CHILDHOOD—by Maria Montessori Price Rs 6.8-0.
10, LIFE IN THE NURSERY SCHOOL—bLy Lilliap De Lissa Price 10 6d.
11. THE CHILD IS RIGHT—A Challenge to Parents—by Hemming
and Balls Price 6s.
12. UNDERSTANDING THE YOUNG CHILD—by W. E. Blatz Price 6/6d.
13. THE YOUNG CHILD AND HIS PARENTS—by Zoe,Benjamain Price 6s.
14. THE YOUNG DELINQUENT-—by Sir Cyril Burt Price 21s.
15. ENGLISH AS A FOREIGN LANGUAGE—Advice to Non-
English Teachers—by E. V. Gatenby Price 2/6d.
16, INTRODUCING_SOCIAL STUDIES—by Dr. J. F. Forrester Price Re.1.
17. THE TEACHING OF SOCIAL STUDIES IN SECONDARY
SCHOOLS— by J. Hemming probable Price 5s,
(Stock expected shortly)
18, BRITISH DEMOCRACY—by R. M. Rayner . Price 7s. 6d.
19, HOW THE ENGLISH ARE GOVERNED-by J. S. Bentwich
and A. A. Mendilow Price 3s,
20, DRAMATISED CIVICS—by T, Cain
Book I-—The Sad Case of Mary Crowe Price 2s.
Book II-—Mr. Mayor Between 2.3 &2/9.
Book III—Pageant of Parliament Between 2/3 & 29,
21, U.S.S.R.,, HER LIFE AND PEOPLE—by M H. Dobb  Price 3/6d.
22, INDIA IN MAPS AND DIAGRAMS—A set of 5 charts Price 21s,
23. PROPHETS OF THE EAST--Short Biographies of Buddha,
Mohamud and Christ—by D. C, Sharma Price Re. 1-2.0,
24, AMERICA YESTERDAY AND TODAY by C. F. Strong Price 2s. 9d.
(Tamil Edition will be ready shortly).
25. ABRAHAM LINCOLN(Drama)—by J. Drinkwater Price Rs. 2.0-0,
26. PORTRAITS OI' MAHATMA GANDHI — by Mukul Dey,
Standard Edition Rs, 8.0-0. Popular Edition Price Rs, 5.0-0.
" 27. Thorndike: JUNIOR DICTIONARY—Revised and edited for
children by P. B, Ballard and H. E, Palmer Price 15s.
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Introducing Social Studies: DBy J, F.
Forrester. (Orient Longmans Ltd.
Price Re 1.)

To teachers who are suddenly
confronted with the teaching of social
-studies in the secondary schools (Forms
I to I1I) this book comes as a welcome
helper. It is not a syllabus in the
social studies, nor guide or hand-book.
It attempts to discover some of the
principles underlying the introduction
of social studies into the curriculum,
to discuss what kind of material and
methods must be used if these principles

are to Dbe followed, The author
compares the consecutive method and

the concentric method and proves the
advantage of the latter over the former,
supporting by examples, The author
advises the social studies teacher to look
upon .himself as a pioneer, realising
that he has opportunities for experi-
menting which may not at present be
given in such full measure to his
colleagues who teach other subjects.

A list of select books suggested for
reference is given at the end,

Lorna Doone: by k. D. Blackmoor,
Retold by Haydn Perry. (George
Harrap & Co., Ltd. Price 1 sh. 9 d.)

In about 45 pages is told in simple
easy English the story of the battle
with the Doones who from their hide.
out in the Doone valley were a terror
to the peace of Exmoor and the neigh-
bourhood. The Doones were finally
crushed and Lorna, a child who was
carried away by the gangsters, is now
released and becomes the wife of John
Ridd who tells the story. A map,
illustrations and glossary are useful
features of the book. This is a good

story book to be read by students of
higher forms.

Youngest Disciple: by  Edward
Thompson. (LRRac Bres., Tenali, Price
Rs. 2-8-0).

This is an abridgment of the novel,
«The Youngest Disciple’, by Edward
Thompson published by Faber and
Faber Limited, London. The authors,
S. Narasimban of Government Train-
ing College, Rajahmundry and A. E,
Subramaniam of the Presidency College,
Madras, have written this edition for
the benefit of those who cannot read the
original novel. Readers might know

that this is the story of Gautama-

Buddha. The book is suitable for
general reading.

The Vicar of Wakefield: retold in
abridged form by Prof. N. 8.
Takhkhav. (Padma Publications,
Bombay. Price Rs. 2.8-0),

This Love classic is brought out in a
dainty little volume and is suitable for
library or extensive reading in the
college classes,

The Mystic Aspect of the Tamil
Alphabet, Part I: by D. Adaikala
nadin, (Mission Press, Pondicherry.
Price 8 Annas)

This pamphlet, the object of which is

a short study of the sounds of Tamil, is

also mystic to us and a review of it

cannot be made until other parts be-
come available.

Annual Report for 1947-48: of St,
Paul’s High School, Vepery, Madras,
records,

(1) Increase in strength from 907 to

1048, nearly a third of them only being
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Christians and the rest entirely Non-
Brahmins;

(2) Growing importance given to
physieal education;

(8) Fee concession and remissions
amounting to Rs. 6,670, the pupils
themselves contributing towards the
support of 10 of their fellows ;

(4) Increasing number of non-
Christians seeking entry into the Hostel
which is distinctly Christian entailing
the full discipline of a Christian Board-
ing establishment ; and

(5) Success of 66 out of 106 boys in
the §.S.L.C. Public Examination, work-
ing out 61 per cent, the school
averages in all the subjects being
distinctly above those of the Presi-
dency. '
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Office) These books were sent with the
compliments of the British Information
Services (India).

4. Teaching as a Career by Benjamin
W. Frazier, specialist for Teacher
Education. (Publication by Federal
Security Agency.Office of Education,
U. S. Ay

Citizenship in the Training of
Teachers:—(Oxford University Press.
Price 6 Sh.)

The Oxford University Press has
done a great service to the cause of
Tducation by its timely publication of
this little Volume. It is a report on
education for Citizenship in relation
to the training of teachers and has been
prepared by a joint sub.committee of
the Association for XEducation in
Citizenship and the Association of
Teachers in 'Training Colleges and
Departments of Education.

In our efforts to make the world a
democratic commonwealth of nations it
is increasingly realised that only right
education can help us to achieve our
goal and the teachers’ part certainly is
the most vital, 'The role of the teacher
training institution is no longer to be
purely the trainingof teachers of parti-
cular subjects. It should aim at train.
ing teachers who could rear up good
Citizens. The teacher must first be an
ideal Citizen before he can aspire to
make good Citizens.

This Volume will be a very useful
guide to all those interested in Teacher
Education and to all teachers.

Very valuable information as to the
place of Geography, Science and Social
Studies in Education for Citizenship is
appended- Also the Schemes of Social
Studies for students in training, in
Training Colleges, in the University
Training Departments and in the Emer-
gency of Training Colleges of England,
and also in the United States of America,
given as another appendix, will be found

very useful,
C. R,
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Twe New Series of Textbooks in Tamil
TO SUIT THE REORGANIZED SECONDARY SCHOOL COURSE
b

T. P. Srinivasa Varadan, B.A., L.T. {:%
S. Swaminathan, B.A,, L.T.

V. Narayanaswami, B.A,, L.T.
of the Hindu ligh School, Madras

B E
L% . Harasimhachari, M.A,, L.T,
(7
el

The first book of this series will L
published by the end of Owobu
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MATHEMATICS FOR MODERN SCHOOLS

Book | : Rs, 4—38 Boak I}

By T.H.Ward Hill

INTRODUCTION TO GENERAL SCIENCE

Part 1 : Rs. 3—9

of U, S, Uigh Schoo!, Mylapore, Madras i
“The first book of this series will be
LE’;J; ready shortly
Part [ : Rs, é
h

By W. L. Whiteley and A.S. Rowlatt o

GENERAL SCIENCE

TRAINING OF TEACHERS

Prepared by a Joint Sub-Committee of the Association for
Education in Citizenship and the Association of Teachers in
Training Colleges and Departments of Education Rs. 4--8

‘It is altogether an excellent book which

will amply repay study’ —Hindu,

OXFORD UNIVERSITY PRESS

Part | 1 Rs 3—6; Part Il : Rs. 4—14; Part 11l : Rs. 4—I14 '
By 5. Whitchouse and A. W. Pritchard
TO THE BUILDERS OF TOMORROW
By Madhuri Desai
Rs. 8—8
CITIZENSHIP IN THE ‘

A

THOUGHTS ON CURRENT EVENTS

“« THINKER ™’

Educational Institutions (Requisition
of Property) Bill, 1948,
The managements of educational
institutions, particularly of Madras,
seem to have awakened rather late in

‘the day in regard to the implications of

the Bill. When the Bill was piloted in
the Assembly, there was some opposi-
tion by members but eventually the
Bill has been referred to a select
committee. At the meeting of represen.
tatives of managements held in the
Christian College High School on
September 16th, there was a complete
agreement on the view that the Bill was
unnecessary and the purpose of the Bill
could be served by the existing Grant—
in-Aid Code and that in case the
Government persisted in bringing in

-the measure, some provisions for appeal

and other safeguards should be included
in it.

I think, however, that it is too early
in the administration of the present
Covernment to have thought about this
Bill. The reasons given in the preamble
for this measure arise out of situations
brought about by the unsympathetic
and niggardly attitude of the Govern-
ment to managements that have chosen
to co-operate with the State in the spread
of 2ducation. The recent revision of
scales of salaries and dearness allowance
to teachers and the reorganisation of
secondary education, entailing in its
wake a huge expenditure on additional
staff and equipment, not to specak of
accommodation, bave thrown a sudden
and heavy burden on the managing
bodies of these institutions. Unless the
Government is in a position to aid them
to the extent of bearing the entire
additional expenditure taking into
account increased fee income, there is
no meaning in being severe with them.
Time must be given to these manage.
mentsto adjust themselves to the new
commitments, say a period of five years
in a gradual way. If even then, with
all the liberal assistance (which may be
full teaching grant) given it should be

found that abuses stated in the pream-
ble persist, action should be taken
under the penal provisions of both the
Grant-in-Aid Code and the Indian -
Penal Code. Should legal opinicn be in
favour of a special legislation to cover
loopholes in the Grant-in-Aid Code, a
Bill of this kind might be thougLt of.
I suggest therefore that the Bill be
withdrawn for the present.

Residential Quarters for Teachers

A great handicap to the eflective
discharge of their duties by teachers at
the present moment is dearth of resi-
dential houses and the consequent high
rents. Following the tradition of
Gurukula system there should be
facilities for teachers to reside very
near the scenc of their work, All
managements, whether Government or
non-Government, should be compelled to
provide quarters for all members of the
staffs of . schools. Government and

managements should together provide
these quarters and the teachers may be °
called upon to pay reasonable rents
depending upon the type of houses
provided. There may be two types the
rents of which should not exceed Rs. 15
and Rs, 7 respectively. Each house
should have a decent compound and
other amenities and should make the
teacher fecl respectable in the occupa-
tion of the building. At a meeting held
on 17—9—-48 of the employees of Trade
Unions and .other organised professions
of the city led by Sri K. G, Sivaswamy
with Dr. Gurubotham, Minister in
charge of housing, several proposals
were considered.all of which sought the
help of the Government. ~The Minister’s
attitude was unhelpful, as he said that
compulsion' brought odium against: the
state.  With this mentality on the part
of the Minister, no” progress is possxble
in this direction. The remedy lies in
the teachers themselves. They should
appeal to the managements to provide
quarters and even form co-operative
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housing societies for the construction of
cheap decent quarters for teachers. The
Government should at Ileast help in
acquiring lands in the neighbourhood
of the institutions and make building
materials available at controlled rates.
It may not be out of place if the
Government grants a third of the cost
of building houses and treat the other
two-thirds as loan repayable in 20 or 80
years at a comparably low rate of
interest, The cry for house rent
allowance will then cease, Teachers
will be better able to discharge their
duties in a more cfficient manner. They
will be able to find more time to take
part in extra-curricular activities of
the pupils and come into closer contact
with them.

Madras Teachers’ Camp

The Madras Teachers’ Guild Camp
was specially organised to enable
teachers to live together for two or
three days away from the noise, bustle
and distractions of the city and concen-
trate their attention on the methods of
teaching the new subjects introduced
in the reorganised secondary education.
The experts who expounded the subjects
to the teachers did not content them-
selves with the .theoretical side, but
organised practical demonstrations.
Laymen who have always something to
say against any new measure would, if
they had cared to witness, have appre-
ciated the usefulness and educative
value of these subjects and even become
converts to the new faith. There were
one or two representatives of parents’
and managements’ associations, but the
Guild would have done better by
inviting the public and contacting them
with the programme of the camp.
More camps of this kind are needed at

s e

frequent intervals. District Teachers’
Guilds in mofussil areas would be well
advised in copying this worthy example
set by the teachers in the premier city
of this province.

Education in the Aims and Objectives
of United Nations

In answer to the question * What are

schools doing to make known the aims
and objectives of the United Nations 7’
a publiceation of the research section of
the Department of Information of the
United Nations dated 80—6—1948
states thus: ¢The General Assembly
in resolution approved on November
17, 1947 recommended to all member
Governments that they take measures
at the earliest possible date to encourage
the teaching of the aims and activities
of the United Nations in the schools and
institutes of higher learning of their
countries, with particular emphasis on
such instruction in elementary and

secondary schools. The Assembly in-

vited UNESCO to assist members of the
United Nations at their request in the
implementation of this programme and
requested member states to furnish the
Secretary-General with information as
to the measures which had been taken
to implement this recommendation,

Replies so far received from the
Governments of Equador, Byelorussian
S. S, R, Siam, U. S. S. R.,\Luxemburg
and Greece show to what extent the
aims and activities of the United
Nations are being taught in schools.

VWhat reply has India, also a member
state, sent? So far there does not seem
to be any attempt at introducing this
subject in some form or other in the

educational institutions of our country.

Perhaps she is too busy in setting her
house in order |

Extract from Rules Supplement to Part I.B of The Fort St. tfeorge (azette dated
19.10.1548.
EDUCATION DEPARTMENT
Amendment to Madras Educational Rules
(G. O. No. 2491, Education, 29th September 1948.)
Under the Appendix 5, the following note shall be added :—

«(1) Schools under private management shall have the words ¢ Recognized
under the Madras Educational Rules’ printed in the transfer certificates to be
issued by them.

{2) Transfer ‘certificates issued by secondary schools under private
managements without the words ¢Recognized under the Madras Educational
Rules’ shall not be considered valid for purposes of admission under rules 34
and 87 of the Madras Educational Rules.”

M. V. SUBRAMANIAN,

Secretary to Government,
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THE

S.1.T.U. PROTECTION FURD, LTD.

A SPLENDID EXAMPLE!
WHY NOT YOU COPY IT?

Sir P. Theagaraya Chetty High Schoclmasters’
Association (Washermanpet) has shown its

Loyalty to the S. L T. U.
Bgm

fass Enrolment of almost all its
Eligible Mambars in the Protection
Fund and the Management Sym-

pathaticaliy co-operated.

If Your School Teachers’ Associaticn wishes its
Members to do as the Teachers of Washermanpet
High School,

Please write 1o ¢

- The Secretary,
S. 1. T. U. Protection Fund, Ltd,,
520, High Road, Triplicane,
MADRAS-S

who will ajford the necessary facilities.
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