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By Mr- K. G, Sarvipain, Educational Adviser to the Bombay Government.

[N the confusing multitude of problems
' crowding upon us—methods, curricula,
o0ks, registers, time-tables, reports and
vhat not—we are apt to forget that our
nain business is to improve thousands of
>rimary and Secondary Schools so that our
thildren' may receive suitable, life-giving
:ducstion in them. Can we think of some
rriterion which' will not only belp us to
tnow a good school from bad but also guide
13 in recomstructing schools along right
ines ?

- My mental picture of a good school is that
f an'institution where children are happy.
Where this basic condition is satisfied, * all
lse may be added unto you'; where it is
nissing, all else may prove quite unavailing,
Happiness, as I see it, is not a state of
‘being” but a state of **doing”, a by-
oroduct of congenial activity. And this
ipplies both to children and adults, When
» person is engaged in 3 satisfying activity
which brings all his powers and capacities
nto full play and gives him a sense of
achievement, the result is a feeling of hap-
oiness, There ure, no doubt, some excep-
tional persons who may attain a state of
scstacy, of an inner happiness and peace
which is not dependent on any overt acti-
vity or external circumstances. DBut we are
speaking for the moment of ordinary,
normal individuals, children and adults, of
thrp_- it can besaid with confidence that
?appmess-which is not to be confused with

that temporary titillation of the sences
called pleasure—is inséparable from activity
of a congenial and appropriate kind, It
shounld be appropriate in the sense thatitis
in harmony with the individual’s psycholo.
gical needs and temperament and, since in-
dividuals differ enormously in their mental
and emotional make-up and their practical
aptitudes, this pestalates a diversification of
activities in the school asin social life, an
adjusting of jobs to individuals. No school
can be a happy schoolif it has a rigidly
uniform and sterectyped curriculum which
allows no freedom of choice to pupils and
imposes the same methods of work and
subjects of study on all. Further, an activity
can be fully satisfying only when it i3 grow-
ing and developing and gives scope far the
exercise and enrichment of personality as a
whole, on its practical, social, intellectual
and moral side. A ¢* mere succession of in-
stinctive pleasures’. pleasant for the moment
but bringing disillusionment and unpala-
table consequences in its train, will not
measure up to this criterion. This is what
distinguishes New Education, as it is rightly
interpreted, from what is disparagingly
called * Soft Pedagogy'. The former aims
at enlisting the powerful support of the
child’s important instincts aund interestsin the
process of his education so that he is happy
at the unfolding of bhis natural powers
through suitable forms of activity. The latter
often attempts merely to amuse and divert
and sacrifice development at the altar of
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“momentary_ plessute. = Again, since man is
“essentially ‘a.social -animal, Activity must
“run into significant social patterns—this
gives us a valuable principle for selection—
and bringihim into enriching contact with.
" his fellow men. Do we not find that even
-dull and monotenous jobs become tolerable,
,if not pleasant, when we are working on them
 with friends whor we like? Letus apply
" these conditions to define the landmarks of an
“"good - school  which must according to my
“contention, be a happy school. It will,in
‘the first instance, be an * Activity School ’
~ where children learn by doing, where they
" ‘are trained for life through participation in
:“actual life-sitnations, reproduced and modi.
- *fied with due. regard to their physical and
““mental stature. In such a school we must
~ redress the defective balance between theory
- and practice, and work —creative, productive
‘gocially usefal - work — rather than. the
- spoken and the printed word should become
' ‘the medinm for the education of personality
"“and the gateway to culture, A child, en-
-~ 'gaged in such work, will be happy because
be will find self-expression in it. The
formal teaching and mechanical learning of
"dull academic subjects do not offer such
. opportunities for all-round development. It
“'is, however, essential, as-I have already
- suggested, that ‘the activities which are
-~ gelected for schools should not be narrow or
_“limited ; they should expand and develop
. and offer widening scope for the full exer-
- cise of the child’s growing powers.  That is
- why an activity like gardening has a much
"_greater educative-value than typewriting,
- and pottery offers bigger educational possi-
~ bilities than, say, bricklaying. Pottery and
... "gardening are growing activities and touch

- life deeply and at many points. Typewriting-
- *and bricklaying are mechanical processes -

. which can - be mastered within 8 compara-
- tively short time and, thereafter, they cease
to have any - educative value i.e; they offer
- mo'new - problems - of intellectual challenge
~.and cannot, therefore, contribute to the en-
richment of the mind or the personality.

:Once we grasp this fundamental principle
‘of sound education, movements like Basic

.

duction of extra-curricular activities etc. fall
into their proper place. Basic Education is
seen to be. neither an incomprehensible fad

nor an entirely novel and. revolutionary -
" schems but the adaptation of a universally

sound educational principle—the principle of
edacation/ through work—to Indian condi-
tions. The teaching of Arts and Crafts that
we desife to ‘introduce in all types of schools
—not .‘merely Basic Schools—is important
because it offers a congenial and satisfying
outlet for the child’s creative urges and
brings the school nearer to life. Extra.-
curricular activities derive their justification
from the fact that through them we can en-
rich the life and stimulate the interests of '

different types of children. Itis true that, -

in the well organized school providing inte-
gral education, there should be no division
between the so called ‘*cprricular™ and
¢ extra-curricular ” activities—they should
overflow into, and irradiate, each other,
What are called school *lessons” should
become planned fragments of dynamic ex-
perience, partaking of the joy of activity
and interest which are at present asscciated
with active occupations like games, dramatics
and craft work only. On the other hand,
extra-curricular activities should be so
utilized that they will add to the knowledge,

the understanding and the appreciation of *

children which academic teaching ostensibly
sets out to do. But tbis fusion of the two
could come later.  Our immediate business
is to retrieve all schcols from the dullness
and drudgery that characterize them and
invest them with a new liveliness through
the introduction of different types of joyous
activities and occupations so that children’s
individoality niay be developed through
active living and learning.

There is, however, apother closely con-
nected and equally important consideration.
We have already seep that the child is not
merely anIndividual but a Social Individual

and full development of his personality is
only possible through activities which are-

“social in pattern and sigunificance and can be
carried out in co-operation with = other

Sound ‘educatic : _children. This provides' a second cfitsrion
.Education; teaching of Arts and Crafts, intro-

for the selection of “suitable activit'\es for

-

ichools and also throws useful light on pro-
blems of discipline and training for citizsn-
ship, We cannot give social education to
children in a vacuum. Our schools must be
transformed into genunine social communities
whet:e. children can live under normal social
cond}txons and - establish  healthy social
relationships and contacts with their teachers
and fellow students. Through the give and
take of rgsponsibilities, mutually shared and
co-operatively carried out, they can develop
the qualities needed for democratic citizen-
ship—discipline, leadership, to-operation, re-
rognition of the importance of commen
interests and purpcses. This has to be done
oot only in, residential schools but in day
schools also where such opportanities appear
to be comparatively limited. But an intel.
ligent and alert Head Master and a willing
staff can find and create them. It may be
Ligieult but it is not really impossible to pro-
vide'in schools a healthy and stimulating
:nvironment for the education of all the
*hildren in the early, impressionable years—
nrom_degi we realise how desperately impor.
ant it is to do so. You do not think Yugos. .
aviaisa very rich or advancead country

1o you?, Yet here is a heart-warming
‘eport cowing from that ccuntry : "

*The money and labour devoted to the
welfare of children is unstinted. On 3
wooded hill a few miles from the Centre of
Belgrade, a Children's Republic to accomino.
late 5,000 Pioneers (age group 4-14) in the
sjummer i3 being built. The project was
started in April. Already over a dozen
admirably designed, solidly built houzes-each
accommodating 40 children — have been
tompleted, together with a large central
Hall containing a Cinema and recreation
tooms, A miniature railway, for instruc-
Emn‘al purposés, is under consideration, and
the Republic already has an open-air puppet
theatre, swimming pool and toy ocean, com-
plete with' a light-hcuse! Even Wendy "
Houses are to be found amongst the trees!
By July four hundred young citizens of the
1ew Republic had been installed. In
Yugoslavia the pipe-dreams of social refor-
mers havea way of coming true ",

5 Does not that experiment make you feel
mvious ?  And are there not, in our own
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Province, men who are sufficiently well-to-
do to organize such experiments on their
own even withont Government aid?

In this matter of Social education, we
must remember that, to begin with, the child
is not Soctal in the higher sense of the word
bx_Jt merely gregarious in the primitive in-
stinctive sense, and the business of education
is to bridge the gulf between these stages.
This can be done by gradually extending the
scope of the child’s ego so that, in due course
he will identify the happiness and the good‘
of those, with whom he isassociated in work
and play, with his own. The school will
certa.mly strive to give Aappiness to the child
but it will, as the same time deepen and
broaden the meaning and content of that hap-
piness so that he may learn to distinsuish
between happiness that is temporary, t:ivial
and selfish and that which is abiding and en- -
rlchu}g. He must acquire a respectanot only
for his own ego but that of others’. Such
respect is the only true basis of genuine
tolerance and unexpleiting love. By living
in close kinship with other children in the
educative fellowship of work and play, he
will come to realize that he cannot be hn:ppy
unless all others around him happy too, that
not’only Is it mean and unworth}; to build
one's happiness at the cost of others’, but
that one should strive actively to inake
them happy. This is the point where the
frontiers of social and moral training meet:
and they are grievously in the wrotx,zg who
})eh.eve that morality can be taught or learnt
In isolation or that it can be super-imposed
on the child irrespective of the normal
currents of his life and activity.

Thus, one by one, the features and the
1and-marks< of the good school stand out
clearly. It is an Activity School in the
nchest‘sense of the word where knowledoe
and skill and attitudes are acquired through
active work and participation in life. Itbis

‘a Sociul community where children’s activity

runs in healthy social grooves and, in the
well _kno'wn words of Dewey, ¢ Kducation
for life is through participation in life "
They find happiness there in the active and
co-operative pursuit of sccial purposes and
learn to live together in peace and friend.



< ghip, It is a Free environmeat where moral
*.and social principles of conduct are learnt in
- an. atmosphere of free activity and are,
. thereforg, spontaneously assimilated into the
_“.ioner being. Itis obvious that children,
- educated - in’ such schools, will be moral,
‘happy, civilized and self-disciplined human
.beings, free - from the tyranny of the cotg-
plexes, which are born of repressions, anc
.- 'the.warping of the healthy instincts and
" "tendencies. I call upon you—and teachers
. gll ‘over the country—to. help build such
" Bchools in this Province and in the wkole of
o Indis, for thatis the only way out of the
© " tragic impasee in which we are caught
. to-day, - ' o
 May I, with your forbearance, make a

brief reference “to the problem of Adult-

.~ Education also which is really a part of the
. general problem we have been considering—
-~ namely, how. can we provide a fall and
" happy- and significant life for the masses
. whose lives to-day are drab and barren,
. ~dominated by poverty, ignorance, disease
"% and cultural apathy ? It calls for an attack
- on all”fronts—economic, social, educational
... and" technological, But the central part
-~ must be played by Adult Education, gene.
.. ronsly conceived, imaginatively planned and
-+ vigorously executed. So far official schemes
- of mass education have usually lacked the
.~ .necessary faith and crusading ferour and
" the efforts of voluntary agencies bave either
.7 been sporadic and short lived or have lacked
.. the resources to organize any persistent
-~ movement. 8o the position remains un-
- satisfactory and unchanged. On the other
-~ hand, T have watched with admiration, not
~* -unmixed with envy, the great strides made
.+ <in this field 'in other countries like Den-
... mark, Russia, United States and Great
- Britain where Adult Education facilities
.. .provided for the people include Schools and
¢ Colleges, Clubs and Iustitates, Discussion
- Groups, Music, Drams, Radio and other
 media of Visual and Auditory Education.
The" Scheme of *“Country . Colleges” or
' People's - Colleges ", which forms part
f. the “new ' Education Act of Great
Britain, aims at bringing really ample - and
enerous ' cultural facilities to -the rural
-population,:Tc give one revealing instanca.
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the County of Escex has acquired for its -

projected people’s College ths magnificent

“ Wall Hall Estate” of the well known-
American multi-millionaire, Pierpont Mor- -

gan. Nearer home, I had a chance recently
to see something of the fine/Adult  Educa.
tion wotk being done in China, whereit is
looked upon motas a poor adjunct or an
after-thought of the general educational
work but as a vital nation-building activity
to -which they are prepared to devote
adequate resources in men and money. In
the District, of Soochow. for instance, I
found the local College of ‘Social Education
—as Adult Education is more appropriately
called — with over 400 students, housed in a
really commodious set of buildings in the
town and situated in theg most beautiful
dream garden thatI saw any where in China.

‘Students are trained there for two years not

oaly in the content and psychology of Adult
Education and-the methods of teaching but
also in the technique of radio broadcasts,
film projection and other aids to teaching....
In our country. significant experiments are,

. nodoubt, being made here and there but

that is not enough. We must organizs our
Adult Kducation on 'a nation-wide basis,
give it a new and broader orientation and
aim at raising the material, as well a3 social
and cultural, standards of the people.

In conclusion, I must ask for your indul-
gence for a few minutegejonger to speak
about a problem which has forced itself
imperatively on tke attention of all men
and women of ‘good will in Iandia —the
question of communal harmony, with which

is bound up not merely the futurs of peace

and progress in the country but the very
survival of all decent, civilized values. We
are passing through such a critical phase—
and it is an even greater moral, than a
political crisis—that for all social workerss

‘including educationists, this problem must

take precedence over all others. e cannot

- permit hooligans, anti-social elemeants and

revenge-mad fanatics to make a. bonfire of
our precious moral heritage and drag our
national reputation into the dast. No, we
who claim to be educators are the natural
custodians of moral values which are
sapreme and cannot be held in abevance or

- beings but in all living organisms.

" words of the Quaran:

- ask you:

-

denied because some people have gons mad

- 8nd have indulged in bloodshed and sava-
- gery. For, after all, whatis the supreme
~ teaching of our religions? Hinduism exalts

 Ahimsa as the highest moral value and
“teaches reverence for life not only in human
Islam
literally means Peace and its attitude is
expressed categorically in the following
, * Any one who slays
a person, unless it be asa matter of legal
retribution or. for spreading mischief, it
wculd be asif he slew the whele people.
And if any one saves a lifé, it would be as if

he saved the life of the whole people ", The"

- Sikhs follow the teachings of Guru Nanak,
a man who had so muoch humanity and
-sympathy and tolerition in his noble nature
‘and who loved all his _fellow men so sin-
cerely that, when he died, Hindus and
Muslims both claimed him as their own! I

-,

who deliberately tramples under foot the
best teachings of his own religion, deserve
the sympathy of his co-religionists ? I com-
‘mend to you this thought-provoking cate-
chism as a gocd guide in this mad, topsy-
turvy world,

*Do you like the Punjabis? . No!
~ : The Bengalis? No!
The Madrasis? - No!

Do you like the Muslirs? No!
The Hindus ? No!

The Ckristians? No!

The Sikhs? No!

Do you like the Indians? No!
The Americans ? No!

The Chinese ? No!

The Russians? No!

The Knglish? No!

*Then t'vhom, in the name of God, dv

.you like? "

“ I like the good peoplé—of all nations and

‘races and religions and provinces ! ”

Thi§ is, I know, a difficult state cf mind
tq achleVe‘but many-—not very many, I am
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Does a Hindu or Muslim or Sikh, |

5

afraid—have achieved it and, if the world is
to be saved, this attitude has to be popula-
rized so that it becomes practically universal,
It is the teachers who must, above all,
fight against all the heavy odds, social and
economic, racial and religious, that stand in
the way so as to bring about ths trinmph of
good-will over fanaticism and narrow min-
dedness. This is the ideal which must
determine the direction of our advance.
There was a time when people could
perhaps remain spug in their psrochial
prejudices, but it is not possible to-day when
the world has been knit into a unity by in-
exorable forces. We must either pull to-
gether in peace or perish togzther inconflict.
Perhaps our ideal will not be fully achieved
in our life-time. But does that really
matter ?
“That low man seeks a little thing to do
Sees it and does it ;
That high man, with a great thing to
‘ pursue,
Dies ere he knows it.”
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. ﬁl‘N;,somg»recent discussions on educational -

o+ . effairs in Britain, two questions have
’E,'[Pe,en raised that are literally of academic
.. interest : one is the place of universities in
" the community; the other is.a plea for

~ending secrecy-in research, this plea baving,

a8 mgght be expected, special reference to
. ‘atomic energy. : :

o There is a third aspect—the place of the
~ humanities ' in modern education. But all
: that need be said here on this aspect is that
- leading - scientists have been among the
. first to recommend the study of the humani.
-ties 1 order that the university under-
‘ !ﬁaduate may acquire & balanced ontlook on
s 18 R ’ 7 -

CEL NUMBER OF STUDENTS

~» The number . of university students in
. Britain is rising steadily, and while it may
.~ be desirable that still more people should
8O to & university, educationists who spoke

in a recent debate in the House of Liords
- on university education are of the opinicn
. that the standards of university teaching
- must not be sacrificed to hastening. an
- increase in mere numbers of students. In
- other words, the quality of eventnal gradu-
-~ ates is more important than the guantity.

L O_hfe"fgoqd -ground for adopting the old
. _Lgtm maxim of “making haste slowly” in
. this case is that good - teachers cannot be

- .produced like rabbits from the conjuror’s

‘hat. It takes time to train good teachers 3

and good graduates will be few unless thers
are good teachers, - ‘

. Britain’s university population is, - no

'doubt,” small -when contrasted with. the
sitnation in the United States. In Erdgland
-spparently one person in 1,013 goes toa
uuniversity 3 in- Wales, one in 741; in
Scotland, one” in 473 ; and in the United
Btates, one in ‘125, But statistics are not
‘always conclusive evidence of facts,
SEORT-TERM DIFFICULTY -
.To the extent that an increase in the
‘Bumbers of Britain's university students is

- World War 11, .

_ TRENDS IN UNIVERSITY EDUCATION

e i -~ BY Ma. ROBERT MacKAY,

limited by.the difficulty of finding enough
trained teachers, the difficulty is a short-
term one./ It is the need of more buildings
that is éeally the limiting factor. The
difficulty is not financial but physical : it is
a mattér of being ‘able to dispose of the
required labour and building materials. -

On the financial side the Chancellor of
the Exchequer has accepted a recommenda.
tion of the University Grants Committee,
which advises the Government on the
application of the funds voted by Parlia.

ment for university needs, and he is prepar-

ed to apply £40,000,000 for building purposes
alone. But here progress will perforce be
slower than in increasing the number of
teachers. . t

There are, however, two encouraging
aspeets,
shortage of teachers, the number of univer-
sity students has risen from 50,000 before
World War II to 66,000 today, and it seems
likely that in, four years’ time the pre-war
number will have been nearly doubled.
The other aspéct is the very high standard

of university education—a standard which

there is every intention of maintaining
while making university education avail-

-able to greater numbers.

. In this respect the present Government’s
record is an extremely good one. As the
Chairman of the Council of Manchester
University pointed out in the course of the
House of Liords debate, that university alone
has 60 per cent, more students than before
The Government, he said,
had given the universities far wider activity,
had given them finance and had given them
greater opportunities than in the past. I
believe,” - he declared, ‘*that this new
partpership, this new, stimulus and vigour,
is thoronghly good, and I believe it will
greatly help the universities to expand their

_services to the commnnity.”

"SECRECY IN RESEARCH WORK

Itis in keeping with this mew spirit of
making academic education less “academic”

‘that Sir Henry Dale, President of the

Despite building difficulties and

“'The collocation
-content.

e -

British Association, speaking recently at a
cocférence of scientists and educationists,
should have called on British Common-
wealth universities to oppose secrecy in

- » research work. In proposing the resolution,

which was passed by the conference, Sir
Henty Dale said there was a danger that
,babits of mind endangered by World

~War II, when university science depart-

~ments were largely engaged on secret
projects, might be continued in time of
peace. ‘

' What,the public has particularly in mind

when the subject of secret ‘research is raised

. is the atom bomb. The world is confronted

with the problem of preventing the use of
atomic power as a weapon, while allowicg

" its full. development for safe and proper
. purposes.

It is a problem for the common
man. For that very reasoa it may be hoped

_ that the rapid diffusion of scientific know-
+ ledge, so characteristic of our time, will

|
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itself contribute to a fuller rea.li_zz‘ation o{ t_he
horrors, the misery, and the suicidal futility
of war,

Educaticn to-day means far more than

being able to read and write, and itis the
task of good governments in all countries
to see that the public enjoys such facilities
for cultural development as will epable it to
influence national policy intelligently in the
direction of peace. If that end is assiduously
pursued, atomic

energy need hold no
terrors.

In Britain, as we have seen, an immense
amount of work is being done to enlarge
the facilities for university eduncation and to

stimulate the cultural development of the
community,

This activity, besides being
desirable in itself, serves the cause of peace
which, more than ever in these days of
atomic danger, is the cause of humanity.

e —c——

THE VAGARIES OF THE ENGLISH LANGUAGE
By Mgs. 8. Prayiua, B.Sc., (Hon.) Madras.

(Continued fron. page 314)

R ’ -
‘Going' in * our business is going ' means col-
lapsing, failing. In ‘is there any chamba

'. ~:wheat going ' going =nmvailable.

(18) A mad doctor = the doctor whois

.-mad, but a hyphen bstween mad and doctor
alters the sense:s mad.doctor =a doctor

who has specialised in brain.disease; simi-

-+ larly & mad—house (=a lunatic asylum).
. The phrase* to make assurance double sure’

.is idiomatic and should not be said or writ-
ten to make assurance doubly sure, though
the latter form is preferable from the point

: - of view cf grammar. ‘
77 {19) We could say, The book is not much

“of & guide, but not ‘The book is much of a
guide ’ for the correct * s sure or safe guide
is used in 8 negative

Post-puberty marriage is a re.

».proach or discredit to civilisation {=some-
- things that bring discredit or reproach.) The

cause of something stands forthe effect; ths
source of discredit is made to represent the
discredit itself. Compare, He was the pride
and envy of all ;

We say correctly, | have great pleasurs in
inviting you, but, ! have the pleasure of
inviting you,

(20) *One would not court one’s own ruin’

" is correct, and ‘one's’ should not be replaced

by ‘his’. One is an impersonsal pronoun and
means ‘an imaginary person representing
mankind . cne==anyone ; you, hs or I,

(21) Ths trader has invested his all in the
business ; the market being unfavourable ha
is in for & heavy loss, The musician is in
for & murder (in prison on a charge of
murder). At the sport compstitions now
going on, the boy is infora prize. Thae
phrase ‘ to be in for’ is used both in a good
and in a bad sense,
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(22) Hxs presence at - the meeting was so
vexatuous to the rest of the members that he
~had better been away. The verb had =
would havse, - 'He had better been awsy=he
“would find (it) better (to have) been away,=
7_1t .would be better for him to have been
-;,gvs'ay. "Henee the above example requires
to be ccrrected to ¢ His presence at the

smeeting........iiieea.... that he had better
~havs benn away

‘You'd bettev go, I'd better do =o’. Here ‘d’
“is the remnent of *had " or * would '

“Of the two relative pronouns. that dnd
which, the former alone can be used ad-
~verbially, He read the.passage in the
.manner that | dld (thst =in which) In the

sentence whlch cannot taks the p!ace of
y"that

(9.3) We say. he dontorea himself ' in the
‘gensa’ he treated himself medically; and
this.usefa should not be extended; we
~ should not say * he doctored his friend’ In
¢ the place is much . good for our purpose’,
“ 'much’ though used as an adverb goes with
en adjective in the comparative; ‘much’

- should therefore be replaced by ‘very’

Adjectives used attributively are placed be-
fore the nouns they qualify, but the following
.‘are eXg ept!ons We could not say ‘prepense
- malice ' for ' malice prepense’ ; ‘generations
- unborn ’ 8nd not * unborn generations’; ‘a

pvoof‘ positive and not a ¢ positive proof ' ;

‘ an heir apparent or presumptive’® and not
. *sn apparent or & presumptive heir’; "blood-
~ royal (=royal family) and not * royal blood ’
£ “The word liaison means illicit amour, But
f;‘3the collocation '~ & lisison officer’ means

.V an officar servmg as a go- betwean between
alhed forces !, - ‘

(24\ The books can be had of Macmlllan
and Company or 8t Maemillan and Co's, but
“not at Macmillan & Co. Likewise. the.
“noun ‘firm’ which mesns, ' partners in a
" business’ should not be confused with the
ﬁrm's-—place of businass. We should not
* The things can be had at this firm '

(23) Instead of * | shall do it first’ where

‘. first is an adverb, we hesr sometimes said

" *Ishall do it first thing or the frst thing ',
=, which is a colloquialism used adverbially,

" . Most people labour under the misconcep-
-7 tion that scmething in*.This is something
" .like that' is & noun, but it is en adverb

-should be  done ’

" it hed laid strong hold on the public,
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mesaning ‘ somewhat ’. The phrases® old
scores ' and ' old sores’ which are somewhat
similar in sense and sound, sare confused.
We pay off old scorss, but we rip up old
s0res.

(27) The phrass * to take to the road’-has
come to- be used ina bad sense; it means
' to become & highwayman’, We howaven
say, | take this road (= go by this routs),

7’

The word * roaring " in* A roaring sea or
erowd’ is used in & different sense from
that of ' roaring health or business ’ which
means sound or brisk, Prices fall whan they
are below the standard rate, and wamen fall
when they lose chastity or fall below con-
ventional rules of econduct.

Properly speaking the idiom ‘to coms into
contact’ is acceptable, but® to come in
contact’ is also in vogue. ‘The verb® to
come ' is a verb of motion and*
therefore be more appropriate ‘to it'than a
preposition like * in ’ which: denoctes g state-
The collocation, ‘' to be in contact’ is, how.
aver unexceptlonable t ‘

Idiom or usags is 50 whimsical and erbi-
trary that unless one becomes used to it he
is surs to fall into error. You say, * 1 wish
it dons or to be done or that it should be
done’ But its synonym ‘like’ does not blend
itself to such a treatment‘' |liks that it
is incorrect for* 1 liks it
to be done’, ‘

(29) One sets up as an author when he
starts writing as his prafession, Hae ssts up
for an author, when he makes pretensions
to baing one.

The whimsieality of English idiom is also
perceptible in the use of the verb * claim’
We say correctly. ¢ He claims to know tha
facts of the.casa’ (=professes to know).
But & noun clauss after it instead of 8 noun

“or its equivalent is not admissible in this

content : we should not say, he claims that
he knows.

The minister put it to the sssembly and
claimed in strong terms that no foree should
be resorted to in checking the movement as
Ths
verb ‘elaim’ takss & noun clause after it as

its ‘object., The usage is. correct. and the
verh means ‘demand.

into ' must-

CO-EDUCATION P

(29) We might say correctly ‘He express
ed his- reluctance to take mection’ but not
‘Ha...... relugtance to any action' The
words ‘reluctant’ -and ‘reluctanze’ must ke
folloned by an infinitive and not & noun,

The, article a is used m different senses
the same (all of a sizc) each (5 poundsa
year), having the qual:tles of n Solomon==1
person having the quslitjes of Sclomon,

(30) While the srticle 'a’ or ‘an’ genera.\ly

,precedcs an sdjective cr an adverb and an

adjective it follows some adjectives or
adverbs and adjectives:—a gloriously fine
day but how fine, or how gloriously fins a

“day ; what & fool, meny & man, quite a good

book, rather a fine specimen, The uszge
illustrates rnother piecs of the whimsicality

. of the languagde,

The noun or verb ‘diseourse’ is used in a
gocd sense, -We heard & fine discourse on
‘Woman s Suffrade,” But the adjsctive ‘dis.
cursive’’ is used in rather a bad sense;
His talk on Woman’s Suffrags was dxscur-
sive (= rambling).

Which of the two expressions—'such a fins
thing, 'so fine a thing’—is correct grammati.
.eally? The word ‘such’ is an adjective, and

‘so’ an adverb, Certainly the latter is
grammatically correct, though the fermer
expression is in colloguial use. One would
however prPfer the plural form ‘such fine
things’ to ‘so fine things’, whalever support
grammar may lend to the latter.

One is often liable to ba puzzled over the
identity in form of the gerund and ths
present participle. The gerund has the
senss and use of &a noun, while the participle
has the force of an adjective, \We say, hs
walks sleeping (participle) ; sleeping refresh.
es one after the day’s toil (gerund}.

Cenfusion in the use of the Fast Participle:

QOur sattention here is restricted to the
use ol past participles &s adjectives: a
grown tree, a grown man, lapsed ticket, you
are ill.advised (=you are wrong in thinking),
& capsized boat, the risen sun,

It is generally supposed that only past
participles of transitive- verbs can b2 used
in an adjectival sense, But there are many
past-participles of instransitive verbs used
like them, examples of which have been
given above ; a flooded land is one that has
been inundated ; a flooded river=a river in

v ﬂoods.

CO-EDUCATION

Bl Srt R. SRIAI\'ASA IYENGAR, B.A,, I.T. Headmaster, Sarvajana
High Schosl, Peelamedu -’

HE_“jHarija.n" of the 9th November, 1947
- ‘published the proceedings of the
Hindustani Talimi Sangh, held at Patna on
tbe 22nd and 23rd of April, at which

* Gandhiji is reported to have poured out his

soul to the members, on the New Educa-
tion. At this Conference the Minister for
Education for Madras expressed his opinion
that the :‘co-education policy of the Talimi
Sangh was not suitable for Madras.” He
bad no objection to co-education among
children and among grown-ups when they
konew their own minds, But he was not in
favour of co-education at ¢he impression-

- able age of 15 or 16, when most of the girls -
. came to training schools

Actuated by these views, the Madras
Government issued a G.O., in May 1947.
“Boys above 12 years of age shall not be
admitted into girls’ schools,’ Boys who are
reading in girls’ schools shall be required to
withdraw from these girls’ schools on their
reaching the age of 12 or at the end of the
school year immediately following their
twelfth birthday at the option of the parents
or guardians.  But in no case shall boys be
permltted to study in the —upper forms of
any girls’ school.” A separate girls’ school
must develop a tone and atmesphere of its
own, and should not suffer educationally
from the intrusion of Loys at any stage, A
sound decision.
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'.Pha same G.Q. lays down that “girls may
.be admitted into’ boys’ schools in areas and
-in towns where there areno girls’ schools”

+. . lo-which case the management should first
-~ make . adequate arrangements -for the

necessary conveniences, and should appoint

", - women teachers where possible, wherever

. there is an - appreciable enrolment of girls,

“~Co.education_in Madras province has not
- been due to ‘a” matter of policy conceived
- and enforced by the Government, It has
~“:been the outcome ‘of necessity, develop-
- ment without planning. Thuanks to the
-~ Barda Act, parents thought it advisable to
. educate their daughters as long as they

.could 5 and in about a decade, several boys’

. *“institutions showed enough enrolment of
.- girls, The Government are to be congratulat- -
~-ed upon the reccgnition of the existing
.. - circumstances, and upon their decision not
» " tointerfere ‘with the present position in

- this matter, - R
A chird part of. the G.0. layé down that

~7'in'areas and towns where there are girls’
- high scheols with sufficient facilities, admis-
. sion of girls into 'boys’ schools should be

T restricted with a view to (1) avoiding

" rivalry between the two sets of institutions,

- (2) avoiding co-education in’ the high school

stages, ¢.e., from IV to VI Forms (3) prevent-
ing as far as possible the admission of
_grown-up girls . in " boys’ schools, and

= {4) securing the girls the fullest benefits of
-~ education in.. girls’ ~high schools. The

second object of restriction reveals the

.. policy of the Government with regard to . ;
- - co-education. The Madras Education Minister appreciable, in general intelligence. The
- has also expressed - his great anxiety to
" encourage

separate * girls’ high schools,
wherever people would start them, and cited

" the opinion that research has proved the

- "unsoundness of co-education.
- the case of Russia. - :

- studied ' from + various standpoints.

- He instanced

Apart from research on sex-differences, -

_the problem of - co-education has to be

attitndes of  students in. co-educational

“ institutions, of boys and of girls separately
" with regard to co-education, and of teachers,.

The'
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for 1946 observes that in an experimenta
study with students educated - in co-educa
tional institutions, only seven out of 7:
students were against co-education, Fran!
"Moreton, in  “The British Journalof Educa
“tional Psychology” remarks that the genera
attitude was strong in- favour of co educa
‘tion, Statistics taken with reference to thi
old scholars of co-educational institution
also reveal a favourable attitude to co-educa
tion. We cannot say how far these opinion
are a sufficient guide for us to form dogmati
viewd. It is stated that the ex-pupilso
co-educational instituticns strongly express
ed. the opinion that their -schooling hac
helped them in their relations with the
other sex, and that the ex-pupils of single
sex schools were ‘of the optnion that theis
education had been a hindrance to them ir
their relations with the other sex, Again
persons who could speak with authority or
the Russian bappenings gsay that Russi
adopted co-edUcation on educational grounds
and abandoned it on militaty grounds,

Again, it would be interesting to mote the
important conclusions reached by researches
on “‘sex differences’, and published in ¢Th¢
British Journal of Educational Psychology’
Real sex differences might be due to environ

“ment rather than to native endowment
Individual differences within "each sex ar:
greater than ‘differences between the sexes
Physically and mentally human beings ar¢
a mixture of both the sexes; No man i
-completely ‘male’, and no woman complete
ly ‘female’, The sex difference is no

latest research seems to establish the fac
that there do not appear to bestrong ground:
for segregating the two ‘sexes in differeni
schools. It does not seem to be fair to cite
research as sufficient ground for running ¢
movement against co-education.

As regards the risk involved, we in Indic
attach great importance to sex-morality.
Parents and teachers who are not preparec
to take any risk should not embark on the
‘experiment of co-educdtion. It is dangerou:
to have on the staff of a co-educational

‘. too, should be noted and. assessed.’ Prof. | school persons. who are strongly against co.
"« Valentine, in tne Year,.quk ‘of Education  education,” Even g single teacher holding

‘against co-education,
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such views is enough to spoil the atmosphere.
It is no good saying that sex-immorality is
not the only immorality to be guarded

_against. Persons in responsible charge of

co-educational institutions should be on the
alert every moment, and should not get
_panicky if accidents are reported to have

- taken place, and should have ample powers

to deal with situations as they arise, discreet-
ly. . Gandhiji replied to Sri Avinashlingam
Chettiyar: I should allow my children to

“run the risk, We shall have to rid ourselves

of this sex mentality. If some accidents do
take place, we should not be frightened by
them, They would take place anywhere.

- Although I speak thus boldly, I am not
-unaware of the attendant risks. As res-
“ponsible Minister, you should think for

yourself and act accordingly.” The risks

~would be less if the institution is of manage-
_mble strength,
-generated by the personality moulding the

and if the atmosphere

institation is congenial,

. Considering the great progress attained
by women in all walks of life in our country
during the Jast two decades, it seems to me
to be nnwise on the part of men to work
A woman is today
the governor of a province; a woman is a
member of the Indian Cabinet, These

privileged positions Indian ladies have won

by virtue of the sacrifices they made in the
cause of the counutry’s freedom. Netaji Bose
has demonstrated to the world how Indian
gitls conld acquit themselves creditably
even in modern warfare. This example is
being followed by the brave and beautiful
women of of Kashmir., Thousands of
ladies are now employed in offices, schools,
bospitals, factories and various other
establishments. Women no less than men
shape the policy of political parties, and of
labour in industrial organisations, The
entire  atmpsphere in Indian society is
changing, rapidly. A woman leads the
Indian delegation at the United Nations
Assembly, Under these circumstances, ‘it
Seems to me unwise to legislate by an
executive fiat against girls studying in boys'
schools. There is danger in boys  being
educated like Rishyasringas in the present-
day modern conditions, though I admit that

td

there is virtue, to a certain extent, in girls
being educated in separate institutions for
themselves, Co-education should instil a
feeling of equality between the two sexes, a
sense of refinement and politeness, and offer
training for work on equal terms in the
various spheres of activity in after life,

Let me conclude with the wise observa-
tions of the eminent patriot and educationist,
the late Liala Lajpat Rai," in his book on
“The Problem of National Education in
India’ on "this topic. “Our boys and girls
must not be brought up in hot-houses, They
should be brought up in the midst of the
society of which they are to be members.
They should form habits and learn manners
which will enable them to rise to every
emergency, They should learn to rise above
temptations and not shun them. They
must learn their social obligations when
in their teens. To segregate them at such
a timo is to deprive them of the greatest
and the best opportunity ,of their lives, Tao
let boys and girls grow inisolation, ignorant

\
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“of the condxtxons “of a.ctual life; innocent of
“.its'social amenitiés, with no experience of
© the sudden -demands and emergencies of
“ group life, is to deprive them of the most
- valuable element in their education. We
- donot want to convert boys and girls into
anchorites and ascetics. They should have
every opportunity of seeing life, moving in
hfe Instead of keeping the sexes separate,
we, should bring, them together. In my
mdgment greater. harm is done by keeping
- them apart than by bringing them together,
Tknow I'am treading on delicate ground,
Pre;ud;ce and sentiment, accumulated by
- ‘centuries of restricted life, is all against it.

4
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NO less than eleven persons of the name

of Jagannaatha are known, who have
contributed some work or other to Sanskrit
literatnre. - Of these the most important is
Panditaraajs Jagahnaatha, the author of
: Rasagangadham a work on poetics.  We

o deal wnh hlm in thls article.

As regards his life’ hlstory, many dxﬂ'erent-
‘versions are current in.the world, But on
‘one point, all" of them are agreed, There
- wasin the reign‘of Shahjehan, a Khaji, a
© Mussulman theologian, whose name i8 not
~ kpown. - This Khaji raised two "debatable

- points of controversy. They are first that .

- the Kshatriyas ceased to exist as a race
“after Parasuramg killed them and secondly,
that Banskritis only an offshoot of the
Arabic. It wassaid that Jagannaatha studied
““Arabic at Agra and after he had secured

_ sufficient mastery in that language went. to

Delhi and defeated the Khaji-in -debate.
Oonsequently Shahjeban bestowed on him
the tme of ! Pandlta Raaja " :

One account of Jagannaatha is that he
was a T:mhnga Brahmin, who had settled
down in Benares, Maharaja Jayasxmha of
= Jeypore found that he was a precocious lad -

JAGANNATHA PANDITA RAJA

'Sm M. B. NarasiMua IYENGAR, Advocate, Ban,d@lore City.

‘under his father.
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It is my desire to impress upon my country-

" men, with all the earnestness I possess and

with all the emphasxs I canlay, the absslute
desirability of giving up the anthuated
idea of bringing up boys and gxrls in ar
atmosphere of isolation.”

- If Lala Lajpat Rai had made- these
valuable pronouncements from: New York
in 1920, before the Indian Womens' Move-
ment had been born, in”the interests of our
country/a progress, they are gems of wisdom
not to/ be ignored, but apposite to the
tremendous, phenomenal advancement of
our .women in everyone of our nation-
building activities and movements.

He alsoc came to know that he was well

versed in the Arabic language and took "hin:
to Delhi. " After his wvictory over the
Khaji, Jagannaatha settled down at Jey-
pore where he founded a Sanskrit school
There he married a Mauossalman lady.
According to another version, he went tc
Benares, after the death of his wife. He wa:
treated as an outcaste by the Brahmins of th
place, Consequently he sat on the banks ¢
the Ganges and composed fiftytwo stanza:
in praiss of the river. Then the Gange:
embraced him with folded hands. quba;
quently he was not heard of any moze,

The popular verson is this :—Jagannaath:
was the son of Peru Bhatta, a Trailing
Brahmin, This' Peru Bhatta = studied

.Vedanta under Guaanendra Bhikshu, Nyay:

Vaiseshika under Mahendra Pandita, Pures
Mimamsa under Khandadeva and Alake
Bhashya under Vireswara Pandita. Jagan
naatha’s mother was called Liakshmi, Jaga.n'
natha, it was said, studied all the system
He also approached :
Moulvi at Agra and, studied Arabic there
At the instance of the Maharaja of J eypore,
he went to Delhi and conquered the Khs!
in" debate. - There Shah Jehan award"

became the court poet noder Prince Dharah-
thkoe,.(the son of Shah Jehan), who was
‘killed in 1659 A.D. After the death of
Dhara *~ Shikoe, he went to Benares and

- spant his last days there. Nowhere is it sug-
- gested that this Jagannaatha Pandita mar-

" ried a Mussalman la.dy.

-

Nabob Asafkhan.
available. In Rasagangadhara, two verses.

History records that there was a Jaﬂan

'naatha Pandita who -was attached to the

court of Bavai Jayasimha, Maharaja of
Jeypore and who did marry z Mussulman
lady Savai-Jayasimha was the ruler of
Jeypore fromr the year 1700 A.D. to 1714

A D Hence the conclusion arrived at is that
,this Jagannaatha Pandita is different from

Jagannaatha Pandita Raaja.

"The works attributed to Jagannaatha
Pandita Raa;a are these :—

(1 Amrita Lahari—a hymn in -praise of
* River'Jumna.

(@) Asaf Vilasa—a work in praise of

The full work is not

from this work are guoted. .

(3 Karuna Lahari— A hymn in praise

~ . of Vishnu,

(4) Chitra Mimamsa Ahanlanam-—-A con-
troversial work on rhetoric, wherein the
views of Appayya - Dikshita expressed in
Chbt:aJItzlzanlsa are refuted.

(5) Jagadablarantm — A panegyric in

‘ pra.x;e ot Darashikoe.

(6) Pranabharanam - A panegyrlc in praise
‘of Prana Narayana, King of Assam. This
work is the same as Jagadaabharanra, but
the word, Prana Narayana, is substituted in
place of Darashikoe-whereever it occurs,

(7} Piyusha Lahari—A hymn in praise of
“the river Ganges.

_(8) Bhamini Vilasa,

(9) Manorama- Kucha- Mardunam—A work
wherein the views held by Bhattoji leshlta
‘in Manorama are refuted

‘JAGANNATHA PANDITA RAJA | i3
him the title of ¢ Pandlta-Raan . Thenhe

(10) Yamuna Varnanam—A prose work
describing the river Jumna,

(11) Laksimi Lakari—A hymn in praise
of Lakshmi,

(12) Sudha Lahari—a bvmn in praise of

- the sun,

(13) Rasaganadhara : This is a work on
poetics, Itappears to be incomplete and ends
with uttara-alankara. Here certain views
of Appayya Dikshita and Mammata are
refuted, Appayya Dikshita was his con-
temporary.

Jagannaatha was a scholar in all branches
of learning and freely used the expressions
of the modern Nazyaﬂl»as in his works. This
could be clearly seen in Rasagangadhara,
He has freely criticised the views of others

.and has tried to establish his own views on

various pOlﬂtS

iLiet us state here one or two
of these :— '

- A kavya (or poem) is to be judged, accord.
ing to some, by the style used therein.
Others have said that alankaara (or orna-
ments, like figures of speech) are the main
prop on which a lavya rests. But Jagan.-
naatha does not accept any of these views.
He goes so far as to say that a Aavya could
be juiged only by the presentation of the
rasas. A poet can exhibit his talents only
when he tries to present the vases in their
trae colours. He quotes the following pas-
sage from the Upanishat in support of this
theory. ' Raso wvai sah. Rasam hi eva
ayam labdhva anandi bhavati”

I shall here draw attention to another
point, which clearly shows that Jagannaatha
had studied the various systems of Indian
philosophy. The Vaiseshikas have recognised
seven padarthas or metaphysical categories.
But Jagaunatha has tried to show throaah
clever reasoming that these padarthas are
only different phases of sakti{or the power
inherent in a word), He has devoted a
great deal of attention to this subject. It
requires separate attention by itself, and I
hope to revert to it in another article,

£ o ) o [ —
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© THE UNIVERSITY OF A THOUSAND SUBJECTS.

By Groree GoDWIN.

¢¢ J- EARNING while earning ”. This was .
- B4—pnd: still is—the problem facing
hundreds of thousands of people in Britain
.after the war.  Most of the ex-servicemen
'and women, returning to civilian jobsat the
‘end of World War II, found that they
needed special coaching and assistance if
they were to make successful careers in the
post-war world. R

- Many of them overcame this difficulty by
joining the educational classes organised by
‘the “Liondon - County = Council, popularly
-called the “University of a Thousand
Subjects ... The. I..C.C. polytechnics and
technical" institutes teach over a thousand
subjects, from accountancy to zoology.

LARGE ATTENDANCE.-

. Apart from the ex-servicemen and women
students attending this * University ", there
‘are many others, and their numbers, sinca
the end of World War II, tend to increase. -

.. There are a number of reasons for this
large attendance, Thn first is the large.
‘demands of a country’.ike Britain, working
at full stretch to survive by production for
-export, for men and women workers with
-specialized skill and exact technical know-
ledge, L '

Secondly, "the curtailment of many of.
the normal pleasures and amenities of
leisure hours, owing to austerity, bave made
.both'men 2and women - conscious of a need
for further education and the drawing out
of latent abilities, talents and interests. -

" Take the case of Vera Thompson. Before
‘World War II she ‘'was an- elementary
school teacher, with the appropriate certifi.
‘cate.  With this’ professional qualification -
she was content, for out of school hours she -
‘had a wide range of interests to satisfy her
needs. - B T
- World . War II' over, and . Army service -
finished, Vera Thompson: discovered that
most of her former leisure hour pursnits
were no longer available in post-war Britain,
Into:her head came the bold idea—why
should she not read for a upiversity degree ? -

o

- Low Cosr.

If she was to secure the now coveted
degree of B.Sc., Liondon, the cost maust be
low and instruction outside school hours,
Living in Chelsea, Vera Thompson enrolled
berself as a student for botany, chemistry,
geology and mathematics at the Chelsea
Polytechnic. The cost ? Roughly, the equi-
valent of three pairs of nylon stockings for
a fall, 10-month session. v

. In three years, if she works hard, Vera

Thompson may hope to graduate and,
thereafter, secure an appoiatment on the
higher Burnham Scale, which is paid to
teachers in all local authority schools and in
some other schools in Britain.

Good may sometimes be plucked from the

_heart of evil, and from the evilsof World |
"War II many men and women have been

stitnulated with a desire tc cultivate their

. abilities.

PracTican WORK.

The seething unrest of the post-war world
has had the same effect upon the minds of
millions. For the first time citizens are

_realizing that ecomomics and politics are

everyone's business, .
- This new approach to the crafts, and to
education, is revealed by the. choice of
courses made by students in igcreasing
numbers, o

These courses which involve ¢ doing"”

practical work include chiropody, furniture

making, hairdressing, dress design, house-

-eraft, toymaking, printing,. interior design,

leatherwork and plastics.

Among the courses that involve *knowing’
are political theory, post-war reconstruction,
town planning, engineering, surveying, eco-

_nomics, statistics and history,

A single central ideal animates the
“ University of a Thousand Subjects”, the
Londen County Educational Department.
Is is, simply, that further education must
have asits purpose not only to train man
&nd  women to make a living, but also, to
teach them how to live, 4 )

“parya system. For . '
- ,most vocalist musican of Carnatic Mt_mc,
today, Ariyakadi Ramanuja Iyengar is a
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By Sri C. SUBRAMANYA

++ JINTIL about two decades ago, the teach-
B ing of music in this land of ours, the
whole of (undivided) India which only knows,
* ¢melodic’ music, was individual, by master

to pupil ; i.e., under the guru sishya param-
example, the fore-

pupil of the late Ramunad (Puchi) Srinivasa
lyengar, who likewise was a pupil of
Patnam Subramania Iyer. (The latter two

- were also good componsers of Aritis), Art

music was difficult of access jnst as the
recitation of the religious texts of the Vedas
in the proper tone and tune is difficult to
learn today. Even in the matter of folk-

. songs simple in structure, where each sylla-

ble of the words of the song’ is just of one

" pitch, rising or falling as the music pro-
. ceeds; the teaching was individual ie. by

mother to child ; and learning was purely

- by imitation.

However, when educational authorities
felt that music should form part of the

“earricalum of studies, especially in Gir.ls'
" Schools, music teachers who could not rise

enough in the profession as platform singers
arose, and they had to face the problem of a
large number of students in a class, to bs

“ attended to at the same time, each student
- having his or her own fundamental pi:ch (or
“adhara shhadja or sruti) and each with a
.. different timbre of the voice.
- way, is still not a part of the regalar edaca-
" tion of boys in schools, though someof them
" pick up music as. for instance, from the
- temple music of nagaswarans etc.

Music by the

The institution, in recent years, of music-

- sabhas in all principal towns of South India,

catering to the music-loving public, or recl-
tals by professional musicians who had
learnt under the master pupil system, and
the learning at home of music, practically
as a cultural ornament by the girls of the

.

“ the Tamils broad-based,
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middle and upper classes for getting
married have made the music-middleness of
The opening of
diploma classes by the Madras University
and the establishment of a degree courss in
music in arts colleges, mostly résorted to
by the girls in women’s colleges, a large
pumber of gramaphone records, got out by
recording companies as a commercial propo-
sition, and the All-India Radio catering music
as one Of the main features have added their
quota in bringing about the increasing
music-minddness of the Tamil land and its
cultaral value,

Unfortunately in towns, amongst the girls
of the middle classes learning music folk-
songs in the mothertongue has been en-
tirely lost, and has been replaced by *art-
music® represented by the Aritis of the
* Musical Trinity’ or the Titans, namely,
Tthygarajn. Muthuswami  Dikshitar and
Syama Sastri, and other similar composzrs of
a previous or later generation. This is in-
deed a gain in one sease, but a distinct loss
on the other hand, to the community at
large. The mass of the population nead
songs to form their mental pablum of emo-
tional content. It is to the discredit of
society that cinema songs or filmki gana
have now replaced the old wonderful folk-
songs. The nagaswarams gave in the past,
when temple-festivals were in vogue and
largely attended too, background as it were,
for the appreciation of abstract music i.e. the
raga form or raga bhava or suarupa, The
expounding in Tamil of the Sanskrit Rama-
yana and the recitation of Sanskrit verses
by bhayavaters in villages and towns
in various simple ragas like Kedara, Nata,
Dhanyasi, Suddha Saveri, Mohana, Kedara-
gaula, Madhyamavati, Nilambari and
Ananda Bhairavi, had contributed in the
past its share to the subsconcious absorption
by children’s minds of the aesthetic of
abstract music. The decadence of temple

*+ An essay cccasioned by a review of the '‘Teaching of Music'' by Prof, Sambamurti, Head of the
Department of Music, the University of Madrrs, Pp. 220. Price Rs. 5,
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,m‘u"s‘icl anid't‘hé‘bhagavatar recitations bas also f
“led.to a large extent to.the fall in the
-aesthetic appreciation of the raga form by

the. mass mind. ~ ~ = i
-.*'Be ‘that as it may, the problem of the
- teaching of music in schools has to be faced
“byteachers. The lessons .in pedagogy be-
“came nécessary, When the Teachers’ Col~
~lege of Music to train teachers . was formed
. by the :Music’ Academy, Madras, with the
-recently attached *model’ school of young{
_ students  in ‘music,” they ‘set to solve the
- practical difficalti¢s in imparting instruction,
50 as to emable students when they grow up
“ to adulthood —to understand, appreciate and
_enjoy music. The diploma-holders of>the
 Madras University and the * Sangita Bhus-
~hapas’ of the Annamalai University took
* over posts as feachers in primary and secon--
- dary schools. The recent inauguration of
. a Music Teachers’ Association shows their
“seeking protection of their interests as
.teachers, - But it should, by co-operation
-amongst themselves, lead, in fature, to adop-

_ tion of better methods in the imparting of
. instruction in music to ghildren from the age
-of six to fourteen—while at school. - The
".College classes may however, take on
~ different aspects. ‘ o

 Itis perhaps necessary to detail some. -

.. what the older methods' of imparting in-
< ..struction. “The lip:ear method of swaravali
“ - teaching, nextly the gitams of Purandaradasa
.~ "and others with swara and sahkitya, the tana
.7 varams, also with sware and sahifya, later
- still the easier Aritis of . Thyagaraja without
. swaras, formed during the last fifty years
‘. the basis of the learning of the ¢art-form’.
- of music by the present platform singers of
raga-alapana, pallav ete.  As.a. stadent of
- music, even today taking lessons from a
".:voecalist teacher, to play on the violin kriti-
- after kriti of Tyagarajas Dikshitar and
- Sastri. ‘and as ‘one -who has observed and
- followed these songs being " taught to many
. -girls of various ages in the family, under
- individual instruction, firstly vceal and also
- subsequently either on'the violin or the
: . ving, I should record here what experience
+ . has taught me in the matter of imbibing in-
.. struction. The . less  musically gifted

‘tony which we shounld do well

- cause the instrument

I3

-
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pupils, given training as vocalists, have
found the swarawali exercises boring,
and they have created an initial distaste
quite -early in their lives by mono-
to note.
These exercises are however necessary
for the novice instrumentalist on the vina
and the violin after some vocal training, be-
has to “follow the
human voice. Nobody teaches a child gram-
mar of a language before the learnsthe langn-,
age itself up to a high standard, firstly by imi-
tation of the talk of the elders and only when
a good progress-has been made in writing
and reading of books in- mother tongue ; so
also the mental pabulum of simple songs
should be given as food in a subconscious
manner for the child to absorb music and
musical atmosphere, The recent book on
* Teaching of Music’ by Sri P. Samba-
moorthy, Head of the Department of Indian
Music of the Madras University, faces these
problems in imparting a knowledge of music /
and its art. This handbook of 220 pages
with an sppendix of 20 pages is apparently

‘intended for study by graduates.in music,

who will take up * Music’ as ons of the
subjects in pedagogy, just as mathematics,
history, geography or child study, ete. to
qualify for their degree. as Bachelor of
Teaching. The book contains a mass of in-
formation on the subject, and the different
chapters show the author’s erudition and
academic knowledge of music., A critical
examination of the several individual chap-
ters will be taken up here to ses whether
and how “far the book will infuse the *spirit
of melodic music ’ both in teachers and
pupils. = | »

i .

~ Let me say at the very commencement,

. that ‘ melodic music’is. ‘the thing’ to be

beard by one-self and enjoyed by one’s own.
performance, or heard. while another sings
well, or plays sweetly on an instrument like
the flute, vina. or the violin. This attain-
ment of the ‘soul of music' does not rest
tpon one’s knowledge of ‘swara charts’, or
of the:life history of the composers with an
acquaintance of their birth places, or of
‘maps showing these towans or villages or upon
howlers of candidates sitting for the exami
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s uation either in the so-called elaborate
= specially in sculpure and painting. Idonot
::say we should not be proud of cur great
. composers or not know their life histcries,
‘.etc. - But there is nowadays too much of a
“fetish-worship of biography. For in India
- we ate too prone to lift them to the status ot
. saints or demi-gods who work miracles or
--bave powers therefor. Very little indeed is
: known of these composers and of their lives
" by recorded contemporary history.

- For good music to be supg by popils and
- for its appreciation by musically trained ears
“votaries of the -art, a good discipline, a
patient exercise of the voice dr of the fingers
~or instruments and a self-criticism at every
stage of learning and reproduction. As
‘Bhakespeare has said * Words, words and
words "—the pedagogue is apt to make tao
much of the disscction of meledic music into
component parts; while it is a whole and can-
not be separated as such, say—the gana and
its rwaras, the rhythm and tala, srutis and
_. Imicrotones featuring in a raga, and so forth,
i~ without its almost indescribable accom-
.. panying gamakas or graces-and the fluidity
 of outline ; the later features are very essan.
- tial for the understanding and exposition of
. the raga form, or suarupa. The stages in
¢ learning have, of course, to, be made easy
- and the twelve siwaras are but approximate
° pitches in the octave or sthayi in *art’
~ melodic music. The normal trained human
- Voice has barely a reach of two octaves
;- and specially gifted voices have a reach of 2
- toBoctaves. The writing down of swaras
‘j;(l.n notation of sarigamapadani with time
- $1gns) composing a piece of music is just a
help to understand or recollect the music,
_.when once grasped by the human brain and
. borender the same when once raga-form
5 has been understood, assimilated and appre-
+ Ciated by the discerning pupil.

- Chapter I of the book deals with the
bepefits cf learning or hearing good music
aad of the aesthetic and human values there-
1n to enrich human life. Chapter II describes:
the work and the qualifications required of
& music teacher, and the record which he
bas to ‘mﬂlpf&in ‘to wateh the progress both

- are required on the part of the disciples or.
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in krowledg2. The mention at pige 18 of
the class of mistakes, which the learner way
make in following the teacher’s singing, even
in advanced pieces, seems to be ont cf place.
Among the requirements of a schonl, grama-
phone records (and a gramaphone to play
them) which are now available even of
classicial pieces by the different singers
have not been mentioned,

Chapter 111 headel ' Aims and methods®
is a big one covering 23 pages. Itconcerns
itself with the development of * scarajnana’
or the method of deciphering music by its
swaras (12 or less, as the cise may be, which
may occur there) in each cctave. Thisshould
perhans be relegated to a later stagze of the
student’s life, as already noticed by me. Tt
has not been clear to me immediately how
the author proposed to deal with mental age
of the pupilsin the watter of lessons, from
the earlier chapters of the book under
review. The model lessons or 100 musical
*melodic examples’ with their initial words,
spread over a fen-yeirs course, given at the
end of the book, pages 185 to 189, {Chapter

"XI) to cover StandardsIto V and Form I

to VI are indeed worth careful study by a
would-be teacher ; and they have been pre-
pared well and take the student step by step
to the more difficult lessons. It is clear that
the author has, however, a decided prefer-
ence to the older metheds, which wera
adopted for a pupil, who had decided to be-
come 'an artist singer’, s is evidenced by
the 16 pages allotted to this Chapter on
swaras, sarva laghu practice relating to
rhythm etc.

Chapter VI (pages 87 to 102) with the
heading * Aids to teaching of Music” deals
with scale graphs, swara graphs, swarasthana
graphs, musical charts, Aolam charts, musical
maps, etc. These graphs seem to me 8 waste
of time even for the ‘forms’ classes, let
alone the teachers. Musical graphs, &s such,
drawn witb time as the *x’ axis and the
pitch as the 'y * axis, cannot throw any light
on matters relating to sound, just as tempe.
rature or air pressure chsrts in regard to
time, (date and hour) and place( for distance,
help the physicist or meteorologist for study
or forecast of weather phenomena, The

[ )



7 {or scala).

- might be deleted ‘in the next edition)
- though provided for in the syllabus, are but
- & servile imitation of the Western system of
ostaff notation,” where syaras are severally
. represented by black ellipses, whether they
- cut aline or touch two parallel lines across
.8 page cf about 5 lines running parallel with
" more short lines above or below these, the
~ order of Jenominated pitch varying—when
- swaras runto the next octave higher or lower,
- in the matter of cutting touching the parallel
- Jines. * Even the European melodist wquld
. learn singing a new song by saying *la.la
la-1a’ by raising the pitch of the syllables
. ‘}? la’, because musical sound and its varying
pitch alone ‘can carry musical impression to
the human braim, - (at least so far as melody
18 concerned, as I know), The eye can play
- no part in melodic music, The seven swaras,
in Indian abbreviation, sounded as'sariga
- Ma pads pi,’ in the several pitches occur.
. Finginthe ragas tan do their work far better,
. of carrying impressions of pitch to the brain,
and are capable of retention in memory just
83 words, than these scale and other graphs;
The' illustration should be in a practical .
- manner itself by the teacher on the South
- Indian Sarasvati ving itself with 12 fixed
- frets to the octave—by sounding the swaras
arising frcm'among the 24 fréts under each
string to cover two octaves. As the philoso-
‘pher, John Dewey, observes, the history of
music is on the one hand the history of
- making musical instrnments, -

" Elsewhere, the author reeommends the
teacher to train the students in sight-reading
Le. from swaras themselves, written in nota.
. tion with time signs with reference to mela,
v . This is" very good, but I should -
,p_dvocat‘za. 1t only when at least about 100
-~ compositions have been learnt by the lip-ear
- method—as this method helps in self-educa.
.. tion at ‘a. much. later stage, both for the
- . vocalist and the Jinstrumentalist, when raga

__"bb:avas or forms have been well-understood

by thepupil, ¢ R

-+ . Classes mean today examinations and the °

. -Awarding of marks, and of rank to the pupils -

.- Sittiog for the’ examination. They  have
‘brought in their wake the taskto the teacher
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xaminer of asfigning . marks in- the

f

practical tests to each aspect of a song—
where the pupil is apt to make mistakes of
not singing or playing true to the character
and spirit of the raga or of the rhythm, of
composition. These oceupy. rather a large
part of the Chapter IX (Musical Tests)
covering 22 pages, along with a mention o
howlers in the examination papers in theory.
The award of medals at competitions by
various societies to favour or commemorate
the songs of composers, ancient, modern
Tamil, Sanskrit and patriotie, ete, have
brought to the forefront the assaying of the
metal (to put it figuratively) of these student
singers, A whole chapter XII of 11 page:
_is devoted to. problems arising therefrom :
iand their solutions on the part of teachers
and of the judges in competitions, along with
points to competitors for success in obtainins
the awards, .

Chorus music should be vocal only in nv
opinion and restricted to Kanpis, Thevarams
etc. . written down without much musica!
variety. A'large number of instruments in-
cluding the voice, playing or singing tb:
same melody, can only make noise, as ali
nuances are apt-to get lost, and are lost as o
matter of fact, in their conglomeration in
art melodic music. No instrument shoul?
accompany the human voice except :

(1) the tambura to keep the drone (whick
plays the-adhara srutis of the singer, where-
upon the melodic superstructure is built), (2)
the vina or the violin, together with (3) the
mridanga, a superb instrument for rhythm
‘accompaniment with its five overtones of the
adhara shadja, if prope:ly tuned. For ths
flute, the violin, tambura and mridanga alone
ought to be the accompanying instruments.
The great Tyagaraja praises in his Sri
Ranjani Song—the accompaniments to the
human voice of the tambura and mridangn
orly., The orchestral faddists (of whom the
author is one) do indeed forget for the time

-at least, as he talks elsefvhere of mano-
dharme sangifa, the creativeness of the
buman brain, for on no two occasions do we
sing alike. The small changes we makein
the technique are difficult to be calculated
and one cannot sing to high effect, only by
rote., The time-lag even in the best violin

. is slower,

THE TEACHING OF 'MELODIC’ MUSIC

sccompaniment to human voice is always
?glctqbg a s?lperﬁne ear. The All-India
Radio has today gone farther than the
author, in., their ¢mitation of Western
orchestra, where all hands play the same

‘melody on the several instruments on 2
‘higher or lower octave as that authority at
Madras includes instruments with
‘temperament, such as the saxophone and the

equal

clarionet, all to the -detriment of grace and
melodic effect in Indian music, despite the
super-human efforts of the real’” Indian
rausic lovers to give up the harmonium from
their studios. Even the late John Foulds,
‘who desired to orchestrate and harmonise
‘Indian musi¢, wanted to have recourse only
to Indian string or air instruments, (the
violin, of course, being an exception), When

-all is said, the important concept in the

melodic music of India is that it leads to the
attugement of the human spirit with God-
head—while the paraphernalia 6f & number
of instruments playing the same melody
“should interfere with the matter of concen-
tration of the hunian mind in worship of the
Divine, through * Art ’,

!

There is also the need to simplify all the’
mathematical amplifications of fala and its
large number of tables, The three great
composers have created kritis only in the
sapta (7) .talas, full of grace. I pre-
sume that Thyagaraja bas not com.
posed even in Afa tala, one of these
talas. These simple falas can be gasxly
represented ! by the four numbers 5, 6,
‘7, 8, treated as sums of smaller numbers,

Bometimes multiples thereof, either twice

Or 4 times are also taken, when the tempo
For the good of music itself, it
- 13 best that these multiplication and additicn

'tables and the names of 35 talas or more

~ to 108 varieties, which is only prosody, are
* all neglected or forgotten. :

~ Lastly, regarding the several paragraphs

in" Chapter VII of 26 pages on ‘Musical-

. Appreciaticn’ which are akin to “literary
criticism” or musical criticism of the West,
a reference to 75 Fritis, given with the
commencing words and compoesers’ names
at the end of this chapter, will show to the
reader that they are the acme of melodic
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musical pieces embodying the art-form,
since the words of the song are very few
indeed 3 any singer or instrumeatalist who
can play them true, should be one of the

foremost platform singers or players of the
day in art music; and to expect young
students to write apprqcxat{ve essays on
them may lead them to ve:bxgge of expres-
sion since they would be practically dealing
with the language of the melodic music.
Mr, Percy A, Scholes, who has v.‘rx;ten %
number of books on the teaching of Western
piano music ete, wishes us tq av91d ques-
tions on ‘appreciation’ in examinations. In
the model essay on *Giripai nela’ covering 1%
printed pages, there are barely 4 sentences
relating to technical matters, 'regardxg tha
composition itself, namely (i) the 7lLS‘LaLZ[E
beginping, (ii) the 1 eldupu"of'the words
‘hadivisaruza’ in the anupailavi an.c.i” the
corresponding words in charana; (m)_the
suddha madhyama being in gamalke fairly
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*" descent) we have also to discard the old-
- world . method of - describing “ tala and a
- simplificatiqn of description in teaching of

- -tala is very essential. . S|

Falways; ,(i:;})r'ﬁhat the music is sef in ‘Chitta
- tara marga’ which if stated in simple terms
18 just '4 kalai.chavukkam’ i.e, a tempo in

- 82 sub units for 8 units of time of adi tala.

7.7 Justas we have given up the grama and
“‘murchana basis 'in- teaching the nature of

. 'raga and we restrict ourselves nowadays to

“swarasin aroha and avaroha (ascent and

H

4" - The theory of present day highest melo-

“dic music 'is very simple indeed in the
-~ matter of analysis which consists of (1} the
consonance to'shadjas.” (2} the scale on the

- swaras thereof ; (3) sanchara-krama (ie., the

_order of swaras in ascent and descent){4) the
..izmda prayoga or the run of swaras, long
~“and short; (B) the amsa swara (ie.,the

“important note besides Sa and Pae., the

. fundamental and its fifth); (6) the rhythm,

. The melodic art forms are however, difficult
owing to the fact of the prolongation and

" rise of or fall in pitch in vowel sounds, and

‘the microtonal changes taking place in
pitch, when particular swaras enter the raga

- “concept already referred to as srutis, gama-

_ kas and fluidity of outline, all of them being
. learnt by the method of inference from the

important ' Lritis learnt by the lip-ear
- method, which are so full of these features,

o In matheinatics, in the *Elements of
" Euclid’, on learns that parallel lines do not

-, meet, however produced in either direction
“ .only to. be unlearnt when one readsthe

. elements  of ‘differential - calculus and of

" ‘asymptotes that parallel lines meet ut in-

" finity. Similarly as a physicist has observed,
the older. atomic- theories (of Dalton) and
" Valency learnt, in the . earlier classes have
‘to_be unlearnt, when the modern theory of
“stomic structure of the nucleus, electron,

. the proton, neutron and ‘mezon are learnt
" “and ‘explained. Bimilarly, I am afraid there

*is much of .verbiage in the expositions of

" _madern musical critics of melodic Carnatic

- music, The simplification . of the theory in
“teaching has fo be attempted. The 22 srutis

-, or pitches, in’the octave, which ara mathe- -
: ‘matzgcgllg as also practically, obtained by &

. THE EDUCATIONAL REVIEW

_study of the process of tuning of the pian®

or of the fretting of the vina are being
taught as the pitches of the swaras occurring
in the melodic music itself, without any
scientific proof that no more pitches occur in
the melodic structure of about 200 ragas
(both mela and janyae) in which Thyagaraja
has composed, and < which' are prevalent
to-day. ! The statement of larger experience
that sriitis are ‘Anantam’ or countless seetus
to be forgotten to-day. I can identify
as many as 32 pitches in the octave and
illustrate them cn the violin as I play the
ragas.

The author has ‘much to say regarding
the constitution of our music and its evolu-
tion, though he does not explain fully
wherein the Carnatic music kas been
differentiated from ths Hindustani classica!
music. He has much to say about the
various defects in our singing and the mis-
takes we are apt to commit therein.

t Cd
The book seems to be a collecticn of
number of essays written-on different ceca-
sions for various purposes, prioted off

,together without & co-ordinated outlook a3

a handbook for teachers, taking them on
from elementary classes to the higher
classes, The appendix contains two chapters
on the history of Indian music. and of the
large number of books written in Sanskrit
during the many centuries on the theory of
music, My honest opinion is that ia the
absence of “‘records’ .of the music itself to
listen, to, the theories are mere guesses. All
books prior to Tulaja of Tanjore of
1730 A.D., when consonance with shadja
has been given  an important place in
theory, and the order of swaras delineated
in relation to shadja itseif scem to be waste
paper for the understanding of the modern
music of Thyagaraja, Dikshitar and Syams
Sastri. '

The older system of individual instruction

- of the master-pupil should not be left off

altogether. Fyaz Khan, a famous vocalist

~.of Northern India, avers that individual
‘instruction alone can keep up the art of

Hindustani classical music, in a recent
report to- the Press. Thyagaraja has said

/in his Kiravani Song that’ no discernment

development of buman brain.

~“these older

~_ education should try
- illiterate and shallow gusrdians reflect the
" . smme thoughts and ideas s are being

'HE STUDY OF. CLASSICS

will arisp in the human mind without a

" guru, thbugh perhaps he has been referring

to mystic experience, but it equally applies
to art music, for individual stimulation
and contact are of great import for the

In fact, one has to forget all the theory

‘of the 72 melas, their names and memonics

and the classification of their Tanya ragas,

]

~up rhythny,
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the 12 or 16 swaras with their different
names, the 22 or more srutis or microtones
with octave, the several talas, names with
their gatis and jatis, together with the
beating on the thigh by the hand to keep
before one can produce good
musie with raga bhaca, falling softly in our
cars, which can raise our emotions threugh
Art or the concept of Beauty in sound to
approach divinity itzelf,

" ' THE STUDY OF CLASSICS IN RELATION TO

INDIAN NATIONALISM

o By Pror. D.G. APTE, M.a. BT. Baroda,

\

HF po:pular opinion is assessed as to whether

Sanskrit should occupy a miche in the
curriculum of present-day schools, there 1s

- every possibility that the verdict given will

be against the subject. When, however,
wetry to probe into the factors that are
instrumental in leading people to pass such
- @ verdict, we shall find an astounding diffe-’

_ rence in the reasonssput fortk. The pupils

studying in schools find this subject most
anwelcome because its mastery presupposes
a goad deal of hard work and concentration,
which is exactly what the modern pupils
abhor like virus. It has, however, to be
noted that this attitude of neglect and non-

" worthwhileness is shared in common with

Sanckrit by practically every other subject
in the curriculum, not because our modern
youths are on a lower level of intelligence
but because they are slaves to a desultory
attitude in every aspect of life and because
they fail to realise the importance of
Sanskrit in our national cultare. Nor have

" the older generation the conviction, strong

enough to persuade their wards to pay to
this subject the attention it deserves. Itis
persons that are naturally
" expected to be in the koow of wider and

deeper details that every good scheme of
to achieve. The

advanced by the younger pupils because
they too would fain get their wards dubbed
as educated, regardless of any real cultural
devclopment. This thoughtless tendency
is amply reflected in criticisms on the
Matriculation Examination results appear-
ing in mony of the mewspapers w.bere.t_he
writers aim at chastising the universities
for the failure of a big number of candidates
without trying to ascertain whether the
‘failures’ deserved to pass. Popular senti-
ment can aud should never become the
criterion of examination results but thes3
half baked educationists throwing all discre-
tion to the winds desire to imprecve the
management of the University to such an
extent that the number of failures may be
reduced to s minimum,. Their only argu-
ment is that, when candidates are declared
as passed by the universitys they are
immediately enabled to secure Jobs and
hence the university results should be very
lenient. g

2. This argument of such dollar-minded
perscns dces not deserve a moment’s
consideration, for their argument is far
from rational. It is mixing up of issues,
academic and economiic and hence irrele-
vant. But thereis a third type of people
comprising of many educated guardians who
would fain raise cudgels agaiost this sacred
language of cur fathers, as they deem, on

L e e ot o 5
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correct grounds, - Their arguments are that
(1) Banskrit has become toco old and the
aims and ideals of social' life as well as
that of the individual as reflected therein
have now become obsolete. It is, therefore,
no use studying these antiquated ideals
_when the modern civilised world is progress-

-ing rapidly, (2) There is definitely an un- -

:desirable bias for philosophical knowledgé
_which can never become the be-all and the
~end-ali-of of human existence for, qgly 8
.microscopic minority is interested in it and>
the vast’ majority always keeps itself
studiously aloof from it. - Moreover, this
“development has done an irreparable and
permament “harm to our race and our
ccoantry .and repdered the whole mnation
incompetent to guard itself against outlaws
" and invaders.- It is, therefore, upto every
. champion of Sanskrit to satisfy the critics
on these points, The world development
~in.practically every sphere of life has so
" -embarrased even a superficial observer that
~be tries fruitlessly to place his finger
correctly on the week spot in his environ-
ment and being blinded “by the evanescent
. glamour of the West hastily concludes that
our modern degradation is due to ancient
" thoughts and. principles that /are being
" driven into our brains during all these
.. years. . o
8, The fact is that the blame for our
modern degradation can never be laid at
the deors of our ancient ideals; nay.itis
the exact reverse of it.
this. most undesirable state because we
~ ceased following the ideals/and instructions
- contained in the ancient literature of our
_country. Sanskrit is the literature of a race
who lived as conquerors and whose be-

" haviour was a pattern to other races of the

world. Foreigners who came into contact
with our country and our people have
spared no pains in gulogising the social
ideals and the daily behaviour of Bharata-
~ varsha. ‘In  their opinion it was the

consummation of zll social, religious and -

- “political ideals. The fact is that our present
" degradation has been wrought by the vices
~ that we imported- from the foreigners and
-+ the virtues that we exchanged for slavery.
¢ The result is that the West has heea

We have reached -
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progressing in the direction of the ideals

‘prezched in the East, whereas the East is

deteriorating day by day. .Even a moment’s
correct, logical and unbiassed thinking is
quite sufficient to bring these convictions
home to the critics. -

4, That our society lives in an imaginary
heaven of/philosophy and fooliskly neglects

the mattgr-of-fact world is no mistake of
"Sanskrit literatora.
‘ choice/that 'we have made for ourselves.

It is a blunder in the

Sanskrit literature, like a ‘chemls_t’s
shop, contains all types of phxlosopplef
prescribed for persons _oceupying® various
positions in society. It is free to every one
to make a critical choice of such ideals as
would befit him. It is here that our people
have blundered. They, in their frenzy for.

cheap imaginary- salvation, grew Dblind to

their duties as -house-holders and citizens
and ‘took pride in hugging the 1deals_of
‘mendicants to their hearts iand in stamping
the life of responsible houssholders as
rubbish and trivial, nay, despicable. Instead
of an elixir tonic, they chose the bottle of
poiscn. The choice was entirely theirs
and if they made a wrong choice, they
themselves are to blame. Our pation had
been the object of worship in the past by
following the ideals contained in this same
literatare and by no stretch of Jmagmatxon‘
can the responsibility - for our presen
degradation be placed on the ideals contain
ed in'Sanskrit literature,

o, ﬁ\ e Sauskrit language and literatur
‘are so’ invaluable in our national reviva
and in the building up of a real India
Nationalism that ‘in the absence ¢f it w
can make no progress in any direction. Th
keenest need'that our nation will feel, in it
endeavours td build up a strong and ir
vulperable nation, is th? spread of t};
knowledge of {Western sciences, which ot
people have ‘peen learning till to-ds
throngh the meflium of English. Now th;
tha whole colour of our nation is going
change and that yve bave to keep abreast
all latest - developmenis, we have to cary
out terms adequate to express the ide
connoted by the/ original terms. -Almc
| i «the ancit
gvery - science W’ps known to - D

. ages of her

~language, religion,
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Aryans-and there are some terms already

" current in the Sanskrit language. The sjudy
. was npeglected as the °

of these Shastras
parampunt superiority of philosophical
speculation was upanimously accepted, Now
that we are again awakened to 4 sense of
worth-while-ness of the material world, it
is but meet that we should resume our
work from’ the point where we left it
With the help of the terms already extant
and with the help of Sanskrit words, we
haVe to manufacture words corresponding
to the English terms. The Westerner,
whenever he wants to coin 2 word corres-
" ponding to a certain idea, turns to Greek
and Latin as the eternal soarce of linguistic
wealth ; here in India, we own an extensive
i quarry in the form of Sanskrit language
which will quite adequately serve our
purpose. L :
6. Besides this, there is another factor
- of supreme imprtance which no Hindu can
afford to underestimate, and that is that
Sapskrit is the only language which can

supply every essential of Nationalism. It

1s Sanskrit alone which forms the warp and
~woof of real Indian Nationalism. It i
" through the medinm of Sanskrit alone that

« we shall be able to realiso that “India is

not a mere congerious of geographical frag.
ments but a single though immense organism
-filled with the tide of one strong pulsating
life from end to end...India was preaching
and presenting this gospel of Nationalism
when Europe was passing through the durk
history.” (Nationalism in
* Hindu Culture.Radhakumud Mookerji, p. 47)

* ‘Bernard Joseph has defined nationality as

- 'the subjective corporate sentiment per-
- anently present in  and giving a sense of
distinctive unity to the majority of the
_ meémbers of the particular civilised section
of humanity, which, at the same time,
. Objectively constitutes a distincs group by
virtue of possessing certain collective attris
butes, peculiar to it such as homeland,
history, culture and
~traditions. Nationality, as “a concrete
“designation, denotes g group possessed of the
‘quality of nationality, so defined. :
© 7. To take the case of the commonness
of homeland first, we find it amply corro-
fas - ! -

23
borated in every breath of a Hindn. The
great Smritikaras, in the beginning of their.
immortal works, have clearly defined the
boundaries of the country to which their

. laws'stp to become applicable snd their

definition covers the whole of the Indian
peninsula, from the Eastern to the Westorn
ocean. It appliesto the whole of Bharat-
varsha which is culturally g perfectly homo-
genous mass of land. Qur places of pilgrim-
age as enumerated in the verse, Avodhya,
Mathura, Maya ete. cover the whols of the
extensive continent, Every religious Indian
repeats at every bath the namas of the
sacred rivers which are spread over the
whole of our extensive land, Ganga, Yamuna
and Saraswathi in the North 3 Godawari
and Kaveri in the South ; Narmada in the
middle and Sindhu in the West, Every
Hinda considers that birth in this gifted
land is the result of great merit and the
same is reflected in the famous verse from
the Bhagwata, where even gods are dezerib-

. ed as envying the people of Bharatvarsha.

Itis this same sentiment of unity that is
visible when people from far off Madras

- recent the brutal outrages in the Punjab

with vehemence as great zs that in the
Punjab itself, 1t is the same that explains
why the Gujrathi of Kathiawad feels e
deeply interested in the partition of Bengal
or the Punjab. v

8. The commonness of language is teo
obvious a fact, inasmuch a3 almost every
language current in India is derived from
Sanskrit and ‘more than g big majority of
words from it can be traced back to Sanskrit.
Not only this emong Pandits, Sanskrit is
the lingua franca of India even to-day. It
is wrong to compare Sanskrit with Greek
and Latin because it is not so dead to
Indians as these languages ars to tha-
European. 1tis due to this that, it is often
pleaded that Hiudusthani, which- is pri-
marily made of Arabic and Persian words, .-
can never become the national language
of India, setting aside Hindi, which is
principally made up of words derivied from
Sanskrit, Thus Sankrit still permeates our

‘national life. As psychologists would permit,

this is how the dead rule the living.
9. Our religion is also essentially the



sme becanse we ‘all believe in the same
eligion, Hinduism. The Ayyars and the
yyangars, the Shaivas and the Vaishnavas, -
‘the . Smartas: and the Shrautss 4Fe all
.+ Hindus and resent with equal vigor any -
« attack levelled against Hinduism, Thers is
‘“ a commonness in the deities we worship,
. and the way in" which we worship them.
% The differences in the various philosophical
~ tenets are to" be' explained as the results of
- the exnberance of the critical argumenta-
" tive faculty which the followers of thé

.+ bubbles of difference disappear when the
»;’j_:_.,highest peak of Sell-realization is reached.

7% .10, . Common history and tradition is the
-z, fourth essential enumerated. We revel in
"+ chanting the same Vedic Mantras and epics
"> 'because they glorify our common fore-
. fathers, who lived and died for the canse of
.." our country and our gods. Shivaji, Rana
- Pratap and. Chandragupta are equally dear
~'to every Indian, to whichever province he
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may belong. Rama, Yudhisthira and Arjuna
are our common heroes and the various
places associated with their life and exploits
are sacred to us. The Rameshwara temple
in the south, the Badarikashramsa in the
North, the Dwaraka in the West and the
Benares of the East are all equally loved
by us. The Punjabi is' as proud of Shalya
of Madrag as the dweller of Orissa of the
Krishoa of Dwaraka., The commonness of
culture and social life is amply corroborated
by the fact' that, even to.day, the four
Varnas and the four Ashramas are in vogue
everywhere. - :

11.. All this will have made it amply
clear that if at all real Indian naticnalism
is to thrive in a healthy way, it can becorn2
possible only under the roof of tha Sanskrit
language and that therefore, Sanskrit is
absolutely essential in sny good schems for
‘educating  Indian children in a real,
healthy national spirit—The Frogress of s
Education,

'CHILDREN’S LIBRARIES-

" By St D. Knisuxavya, Hindupur,

" » Just as the twig is bent,
".' ‘the tree is inclined ", _—
' ’ —Pope..

""" That * learning is nothing but mirth ™, is -

- pnowhere ‘better - exhibited than in ‘the
“'children’slibraries in_all progressive. coun-
“ tries of the world.

‘children * i3 also- fully manifest here. To
* realise thisin actual experience and keep onr
“children-op s par with the children all the

world-over, Jet us run the children’s libra-
- ties in.onr . country on the most up- to date

.

-lines.. From  time immemorial, different "

. experiments ars made in child_psychology,

- and perhaps tha result of all these is demon.

strated in the children’s libraries, where
“zthey- can have' their own studies and in
' supreme silencs, enjoy frolic, fun and mirth.

-*Come, let us live for our:

-
old adage that owership turns sand into
gald, . ' .

What do the children find in the children’s
library ? -A tiny lively playground and a
beautiful little garden with festive flowersin
various colours. A lunch home anda playhouse
all in one, Gilt-edged bumper volumes full
of enchanting pictures in multi-colours
are ever there, classified and arranged under

the open access system in tiny little cup-
boards. -Here, we have all the advantages
of the modern open access system where the
_children have the fullest freedom to use the
contents of the Library to their own advan.
tage! A lady librarian is ever in charge to
-give guidance and assistance wherever and
" whenever necessary. There is no murmar,
- even if a page or a pictare comes.to be torn
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'n charge simply guides the children in the
right use and care of books.
. ]

A very rich variety of beautiful things
(including toys) are found in plenty.
per voldmes with bright beautiful pictares
in big bold type to please the eye are
found in little libraries. Enchanting toys and
exguisite presentation articles are placed in

Bum- -

_profusion to satisfy the sense of touch. The

entire library is tastefully decorated as in
Aladdin’s ‘palace to draw magically the
children towards their own treasurehouse
of entertaipment—the Library.

The smile of contentment on the chubby
cheeks of the child is the only sure sign of
success in the right use of the children’s
library.

———————

/ .

THEBE are good reasons to believe that.

the position of Sanskrit in the general

scheme of education in Madras may suffer,
as & result of the proposals for reorganisa-
tion now under consideration. It is under.
stood that the Reorganisation Committee
of . the Government have come to the
following conclusions :—
. (i) that Sanskrit might be taken as an
optional third language along with Persian,
Arabic or Hindi 4
_ (ii) that two periods
allotted to Sanskrit ; and

(iii) that .there need be no public
examinations in the classical languages,

‘Sanskrit, Persian or Arabic.

Under the scheme in vogue till now,
Banskrit has been given the place of a
second language. It is allowed to be studied
a5 an alternative to the regional language.
Its study generally commences from the
first form (never later than II form) and

usually six periods a week are devoted to-

it. Ten periods & week are given to
English. According to the reorganisation
proposals, English loses its primacy. The
regional language is to be the first compul-
sory language to be studied by all students

for six periods a week from the first form

onwards. The position given to Sanskrit
as an alternative to the regional languaga is
proposed to be taken away. Only two
petiods a week are to be given tois asan
optional subject.
L LV—1—4

a week might. be
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') By an Esteemed Correspondent.

These two periods are to come from the
five periods provided for such optional
subjects as art, crafts, music, ete. Further,
Sanskrit is not to be offered as a subject for
the public examipation. English under the
new scheme will get 5 or 6 periods a week
instead of the 10 hitherto allotted to it.

It is widely feared that the status hitherto
given to Sanskrit will be lost and its study
reduced to a mere formality, if these
proposals are given effect to. It is necessary
therefore to see that the place now given to
the study of Sanskrit should not be affected
in any way. Sanpskrit should continue to
be taught for as many years in the High
School and for as many hoursa week in
each form as till now.

Two or three hours a week taken away
from the stndy of English may be allotted
to the study of the regional language by the
Sanskrit students. Important classics in the
regional language may thus be brought to
the students’ notice. It may be noted that
the students of Sanskrit will be learnlng
Sanskrit through the regional language and
that all non-language subjects also will be
taught to them through the regional lan-
guage. In these circumstances, it cannot
be said that their study of the regional
language will be adversely affected in any

‘way by maintaining the present position of

Sanskrit. These two or three periods &
week allotted to tha regional language, will



a common to both students of Sanskrit and
thers.” Those who do not take Sanskrit
.the regional language. - ,
-2 Tt'is necessary to - insist on these provi-
.. sions being made for the study of Sanskrit,
* ras-it has to be picked up in the earlier years
+*“in echools,: It is very difficult to learn it in

" ° ° NATIONALISATION OF EDUCATION,
" MThat the abolition of the demon of igno-

- rance and illiteracy was important to the pro--
" “gress and the well-being of the nation -and -

" the building up of a democratic state as the
- aholition of the demon of drink and that the
" Congress-was committed to introduce Free.,

~“Universal and Compulsory education for the -

. children of ages 6 to 14", was stressed by
“Mr, E. H. Parameswaran, M.A.,
* Headmaster, - Tirthapati High: School,

Ambasamudram, in the course of his Presi-

- dential address, to the hslf-yearly con-
~ ference of the Tirunelveli District Teachers'
*. Guild held at Taticorin, recently.
.- The Conference which was attended by
~'about 600 - delegates from all over the
“ district was held in the Subbiah Vidyalayam,
Mr. Samuel Muttiah, B.A,, L,T., Precident
of the Guild,. welcoming the delegates
appealed for the unity in the ranks
~-of :the . teaching profession, The Con-

" ference was opened by Mr. V. S. Sunda-’

- ravel, Chairman of the Tuticorin Municipal
- Council, who appealed to the teachers to
" play their part in Free Irdia and be guided

- by high idealism.

In the course of his Presidential Address,

L"; Mr. E. H.- Parameswaran; pleaded for the

" opening of a number of training schools to
~train a large number " of teachers for Basic
<Education, -He pointed out that Nationali-

_sation of Education was as important to the

ill have additional periods for the study of

LT,
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_later life.

We do not feel it necessary to dwell on
the cultural value of 3Sanskrit or on the
ideals and knowledge embodied in its litera-
tare. These are matters universally recognis-
ed, But we may also emphasise that even
the regional languages will be better learnt

~when studied along with Sanskrit, ™

4
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.-country as the Nationalisation of industries,

railways and motor transport and pleaded
for the standardisation of salaries and the
removal of the invidious distinctions be-
tween teachers of the same grade under
different managements. He commended the
proposals .of the Secondary = Education
Board for the introduction of the diversified

courses in Hish Schools and ‘suggested that .

the programme should be, implemented
without delay, After pleading for a new
orientation in the teaching of Indian
History and other. subjects, he appealed to
the teachers to be free from all kinds of
prejudices, and to do their best to make
India occupy a leading place among the
nations of the world. B

The Conference adopted & number of
resolutions regarding the revision of the
Grant-in-Aid-Code, the age for retirement
for teachers, the standardisation of salaries
for teachers of all grades and the introduc-
tion.of Basic Education. There were two
lectures on Adult Education and Compul-

‘sory .Edudation by Messes. A, Sundaresa

Iyer, M.A, L.T., of Taticorin and by R,
Narayana Rao of Shermadevi. - The Con-
ference concluded with an exhortation by

" the president to the teachers, the South India

Teachers’ Union and District Guilds and a

a vote of thanks proposed by Mr. V.-
- Antonyswami, M.A.,
‘the Guild.

:L.T., Secretary of

¢

EDITORIAL NOTES

N!B C. E, GIBSON writing about ‘Edunca-

tion ig Iceland’ reminds us that Bryce
described the Icelandic people, as having

been “from the beginning of its national

life morg then a thousand years go an
.intellectually cultivated people which has
produced a literature both in prose and in
poetry that stands among the primitive
literatures next after that of ancient Greece,
if ’ope regards both its quantity and its
quality. Nowhere else except in Greece
was 50 much produced that attained, in
times of primitive simplicity so high a level
.of excellece, both in imaginative power and

-in brilliance of expression.” They have got
‘the Edda Manuscript which is the main
‘source of krowledge of Viking mythology

-and history. The isolated situation of Ice-
land has preserved her langunage almost un-
‘changed for centuries. Education has always
beent free there. Tha University situated
in the capital, Reykjavik, has five facul-
ties :—Theology, Medicine, Law, Philoso=
-phy and Research, Philosophy is defined as
inclading Icelandic philology and history.
Research covers the departments which
work for the benefit of the fisheries, industry
and agriculture. There is a small but
ficurishing biological department which
“deals with marine biology, fresh-water
biology, economic ornithology and mycology.
A chemical. laboratory gives instruction in
“snalytical chemistry, and undertakes analyti-
cal work, There are also bacteriological
and pathological laboratories. The Univer.
sity, like all Icelandic schools, is a co-
educational institution. Its present building
was built with the proceeds of a State
lottery instituted in 1033. One feature of
that small country is the considerable
emphasis upon such subjects as navigation
and other aspects of a nautical training,
‘marine biology,” commerce and foreign
_!anguages. ~To illustrate the attention paid
.to languages, A pupil in the first year at &
grammar school learns Danish, Germanand

English and in the second year adds French
and Latin to the list, except on the mathe.
matics side, whers - French is omitted and
only a little Liatin taught, “Agriculturally,
we cannot be self-supporting, but we cin
train our young farmers scientifically to
make the most of a difficult soil and climate,
We are also making every effort to develop
healthy children, and swimming is part of
the compulsory curriculum of all schools,”

We welcome the declaration that the
general aim of education in Indonesia is to
educate children to become
IL. Education good and useful citizens of
in Indonesia, the Republic, and to be
: . constantly ready to give
their strength and knowledge to the State,
The basic aim will be 1o incalcate the
principles of democracy, freedom, social
justice, humanity and co-operation, and
besides these things, it is necessary to teach
the facts relating to their own nation,
national conscience, appreciation of their
religion, faithfulness to their culture, and
also their particular economic and national
needs. Thereis to be no religious bias in
the schools, but the pupils must be given
the opportunity to study their religion, and
if there should be a sufficient number of
pupils in any school who desire religious -
instruction then a teacher of religion
should be appointed in consultation with
the leaders of religious thought in the
locality.

The Ministry of Education is obliged to
provide society with a sufficient number of
schools to ensure a constant supply of
educated persons, From the schems already
outlined it will be obvious, however, that
there is still the opportunity for private
schools to undertake special branches of
education, such as advanced languages and
arts, and tuition for the blind, the deaf and
the dumb. .
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RENCE OF THE - INTERNATIONAL LaBOUR
- QRGANISATION—NEW DirLEI 1947,
-REPORT OF THE DIRECTOR— GENERAL.
‘2. PROBLEMS OF SOOIAL SECURITY. g
'8, Liasour Poricy 18 GENERAL, INCLUDING
. zHE ENPORCEMERT OF LABOUR MEASU-
. "BES. . ‘

4. PROGRAMME OF ACTION FOR THE ENFORCE-
~ MENT OF SO0CIAL. STANDARDS - EMBODIED
. 1N CONVENTIONS AND RECOMMENDATIONS
- *NOT YET RATI FIED GR ACCEPTED.

5.-Tae EcoNomio BackGROUND, OF SOCIAL

N \ i
-~ PoLICY -INOLUDING PROBLEM OF INDUS-

 TRIALISATION, :
"RePORTS ISSUED BY THE INTERNATIONAL
~LiaBour OFFicE, New Drrui, 1947, .
.- "'HE New Delhi Conference, known also
o as the . Preparatory Asian Regional
.- Conference, which met last year carried
~ throngh- agenda of a -special  charac.
_-terrindicating- the special approach to the
. economic problems confronting the Asian
countries of the Far Eastern region, on
- which " social - development " and - security
- largely depend. The Director-Geneal’s Report
" gives a summary description of the laboar
.“laws and regula‘ions in these countries and
stresses the necessity of regional approach
"and the co-ordination of regional and

general * activities of the I, L. P. whose-

- machinery should find a place in the whole
", United Nations machinery. The next report
- contains a working definition of social secu-
. rity and explains why social insurance has
“"to be ‘treated branch by - branch. It also
-‘enumerates . social security. provisions,

" ‘including workmen’s" compensation legisla-

" ‘tion, maternity benefit, sickness benefits,
- provident funds and welfare funds, available
" -in-the different countries of the region,

" These countries should seek to develop theix

“~income "security services for wage-earners
- on the basis of social insurance rather than

~ _social assistance. Medical care should be-

~differently’ constituted for the rural and
. urban -population. “The problems affecting

the primary producer, like the size of the =
buildings, handicrafts and cottage industries, -

~-operative. organisations are dealt with in

>REPABATORY Asiaric REcioNan CONFE--

- tions of employers and workers.

the’ﬁtét,chgpter qf -the . next report. which

“

then proceeds to tackle with industria
employment and the employment of

“children and young persons and women,

the conditions of industrial work and rela-
The re-
construction plannings in Asiatic countries
like San Yat Sen’s Three People's Princi-
ples, the Government of India’s statement

- of April 1945, concerning industrial develop-

ment, and the programmes, adopted in
Ceylon, Siam, Malays etc., are summarised
at theedd, -~ - L :
The last report under notice describes the
main characteristics of the economics of the
Asian countries, their levels of income and
productivity, the characteristic features of
their agriculture, their indigenous and
modern industries, effect of poverty and
population and some. international aspects of
economic development. The report is based
on the observations of the different govern.
ments.. The aim of each country should
be & ‘balanced - economy bdsed on broad
social objectives aiming at raising the general
standard of living, according to the report

of the Asian Relations Conference which

made recommendations as to how to effect a

transition from a colonial to a national

|
economy, and. also urged concerted and °
co-operative action between various national -

and territorial units, .
Socioroay, A CoMPARATIVE OUTLINE BY
Kewarn Morwani—New Boox COMPANY
- Lrtp., Bousay (1947)~—Pr. 196. ‘
" The anthor postulates two approaches to
the study of Bociology, one based on the
study and analysis of man and the world as
we see them ™ and the other working from
subjective and - spiritual experience. The
first part of the book daals with the subjects

- of social process, organisation etc. Then a

chapter is 'devoted to the explanation of
contemporary approaches to Sociology, in
which we are told that the Pyscho-Social
School of Sociology attempts to synthesise
the inner and the  outer, the subjective as
well as the objective phases of social life,

The Indian approach is detailed in the
second part. Itis described as being more
strengouns than that of the Western socio-
logist as it combines the strenuous task of
self-training to the observation of the outer

s R

©world. A plea is put forward for emphasis

..onintegrqtion in education, research in social

" problems, public administration, and natio-

nal planning ; and ths Central Government

15 urged to start g training. institute of

Sociglogy $o that teachers may be instructed
!0 priociples of Sceiology, Social Psychology,
Foundations of Indian Culture, World

. Politics and principles of planning.
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= QAMMAR TEXTBOOKS FOR MIDDLE SCHOOLS,

LAY THE RIGHT SORT OF FOUNDATION for_teachifijy
of English Grammar by using the following class-books. They are}

-~ unique in several respects, and sure to give the best results and creates

the maximum of interest in the subject. The name of Mr. P. C- Wren is'
a guarantee of the claims made on their behalf. : .

{. WREN’S THE SIMPLER PARTS OF SPEECH, with Exercises
. in Composition. Thirtieth Edition. = .

This is an introductory and preliminary book of Grammar &nd Composition for’
beginners, It contains about 2,000 everyday sentences upon everyday subjects. The drill’
sentences form a special feature of the book and are designed to be used assiduously for
cultivating the pupil's power of expression in simple English, '

2. WREN'S FIRST LESSONS IN ENGLISH GRAMMAR.
Ninth Edition. ) ‘

An attempt has been mads in this book to talk of the beginnings of English Grammar

ina simple way direct lo the chidren. 1t is hoped that the method adopted after consider.
aple deliveration will not prove dey and uainteresting, ‘.

3. WREN'S THE BEGINNER'S ENGLISH GRAMMAR.
Tenth Edition. .

It is claimed that this little book of simple English Grammar is far in advance of
its predecessors in several respects, which, 1t is hopad, the expsrienced teacher will not
tail to recognize., There ara 93 lessons 1o the bosk, Each lessan occupies ona pagde, edn-
tains some detinite instruation on one single subjsct, and is self-containad, The, seaten-
ces selected far instruection, are, as a ‘ruls, everyday santences upon everyday subjegts,
All expianations are couched in very simple language, suitabls for Indian children begin«
ning the study of Englisn, Ths inductive method is {ollowed throughout, so {ar as possibls,

4 WREN'S A SIMPLE ENGLISH GRAMMAR ON MODERN
LINES, with 143 BExercisesin Grammar and Composition.
i Seventeenth Edition. . ,

T.his is a;n elementary textbook of practical English Grammar for Middle School
classes,

" 1t contains abundant illustrative examples upon ‘whish the teaching of Grammar
is based, and numerous exercises which give the beginners constant practice in tha
- mpplication of what they have learnt, ‘ /

Thus lessons in Grammar are made intellidible, interesting, and living, 50 as f
maka them ot practical use in the study of English, 0]

¥

K. &J COOPER—PUBLISHERS—BOMBAY, 4
Sole Selling-Agents for Madras Presidency :
The Christian Literaiure Society for India, Park Town, Madras
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MAHATMAJL
By Smi K. Vepaxrza Desixan M A., L.T, Theagarayanagar, Madras.

ON Friday, 20th January 1948 at 5 P.M.
¥ the Radio news reached ocur ears that
the Mahatma was assasinated. 1t was s
shocking piece of news, Nobody could believe
it. Everybody merely walked hither and
thither, asking every other man whether

the news was truie, Who murdered him?
Why? Ob, the mad and senseless fool! He
must have been the worst szlnner, s hard-
hearted brute., The ncbiest of men, the
grandest Hindu, & great saint and a Maha-
tma - what a tragic and sudden end was in

wA
44

reserve for him, an event unparalleled in
the history of mankind.? Th: assasin shat
at the Mahatma four times and the Aaha.
tma fell with “Ha, Ram ™ in  his lips- What

& tragic end for the nablest of men! Maha-

tma, the Father of us all, is gone. What. shall
we do without his spiritual guidance, without
his protection and without his sweet and

- loving voice ?

LiVeg—1

On Saturday, 3lst January, 1948, his
mortal remains were taken through the
streets of Delhi in an elevated bier drawn by
devotees to the Rsjghat on the banks of the
Jumna, Lakhs and lakbs of the pecple of
Delhiand the surrounding places flooded the
patks and the Rajghat where he was placed
on a raised brick platfcrm with plenty of
sapdalwoods ipcense and ghee, All com.
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munities were there- Bindus, Muslims, Sikhs,
Ohristians, Jats - all the great leaders and
the common people were there with chok-
ing hearts weeping eyes. faltering words
and broken nerves. ILiord Mountbatten and
Lady Mountbatten were there - At 4,30
P.M. the mortal remains of this immortal
and superhuman man were set on flame
according t0 the Hindu rites with recita-
tions of mantras by his son Ramdas, De-
vadas, the youngest son, his granddaxigh-
ters and othersof his kin were there.\ It
was all silence everywhere. Sorrow had
stricken them down and nobody could speak

The funeral over, all dispersed with
silent grief at this great and irreparable
loss - the loss of their father, their saint,
their loving God - How could they go, lea-
ving him here? How could they live with
out him? The ashes and the earth of the
holy place of cremation were sanctified sym-
bols, and they took a little of it as their
valued and cherished treasure,

The Birla House looked desclate. People
came and saw the empty seat, and returned
in silent grief and deep sorrow. Mahatmaji
has gone. He has b2come immortal. His
mortal remains have been reduced to
ashes, but cut of the ashes will rise the
greater Mabatma, the undying and the
immortal Mahtama whose spirit will
permeate every nook and cormer of India
and will inspire all people to work for that
great and sacred end for which he worked,
fought and died a martyr's death—love of
humanity, good-will among men, peace on
earth, Ahimsa, non-violence, tolerance
and true faith in God. There has been a
chorus of reverential homage and tribute
from all corners of the world, From Brazil
to Tokyo, from Finland to Australia, all
great men, ministers, kings and princes and

~governments - have sent their most cordial,
 sincere and heartfelt tribute to the greatness
of this giant among men. Men of all
pationalities proclaim with one voice and
admire with one mind, this great prophet of
this century, He has been described as a
modern Chtrist, a. second Buddha, a new
“Lincoln, the Apostle of Love and Peace,
. the lsader of humanity, the Light of Asia,
as the greatest men of thissge. He is a

world figure. Helived in an ags of vio-
lence, holding aloft unflinchingly all alone,

_ the banner of love and peace, truth and

non-violence, ahimsa and dharma.

The Muslims claim him as their well-
wisher. The Christians revere him as their
modern Christ explaining the Sermon on
the Mount. The women adore him as
their stout champion. And ‘the whole of
India -hail him as the Father of the Nation
and the Architect of India’s Freedom. He
took politics from the cloest to the common
man, spiritualised it and made the people
feel that they formed the nation and the
soul of India and the living embodiment
of Vedantic culture and civilisation. He
finds truth io all the religions and worships

God in all the temples,’ charches and °

mosques. He is a lover of humanity and
cannot distinguish one man from another,
He is a great saint and a'shrewd politician,

Hs worked for the freedom of his country
and got it. He worked for Hindu-Muslim
unity, and that is still to be made perfect.
The children of the soil are still quarrel-
ing and killing one ansther. The Hindus,
the Sikhs and the Muslims still think that
they are not one people,

May the ideals for which Mahatmaiji
fought and fasted again and again be ful-
filled at least now! Itis the bounden duty

.of all people, as the spiritual sons of Mahat-

maji, as the devout follocwers of his faith
and creed, as the true inheritors of Indian

cultare and civilisation to follow the foot.

steps of the departed leader and work out
his plans, which he'has explained number-
less times. May his soul rest in peace!

-May he live for centaries in the memory of

posterity and shape the destiny of his belov-
ed country - according to his dreams!

May the immortal Mabatma live for
eyer | '

May his dreams be fulfilled and today’s
India become the India of his dreams !

Rise, Oh Mahatmayji, rise from the sandal
ashes that consumed your frail frame and
hear the mourning voice of your beloved
daughters and sons of India, ‘

Liead them on towards the path of righte-
ousness, help them to win their economic
and cultural freedom, inspire them to work
for India's unity and the nation's prosperity.

THE ORIGIN AND CONSTITUTION O,F' THE F’ROV!NCISAL
SECONDARY GRADE TEACHERS UNION, MADRA

FOR some years past there has been a
consensus of opinion among Secondary
Grade teachers that they should have an
organisation to study and solve the special
problems  confrenting them, That the
districts of Krishpa, Madura and Madras
had formed unions of Secondary Grade
teachers independent of one another was
but an expression of such a feeling. The
presence of & large number of Secon_dary
Grade teachers at the Provincial Edncational
Conference held at Madras in May 1937
was availed of to usher into existence a
Provincial Union,

On 13-5-1947, delegates from the follow-

. ing districts met in conference at the

Singarachari Hall, Triplicane, Madras:—
Ramnad, Madura, Nilgiris, Trichinopoly,
North Arcot, Tanjore, Salem, Tinnevelly,
Nellore, Chittoor, South Arcot, Cudappa
Malabar and Madras.

This Conference resolved to form a
Provincial Upion of Secondary Grade
Teachers. Office- bearers for the year 1947-48
were elected. District organisers were
appointed to carry on the work of organisa.

_tion, By a resolution of the Conference,

the office-bearers were anthorised to draft a
constitution for the Union and bring it into
force after the approval of a Committee
consisting of the cffice-bearers and district
organisers. The draft was passed by the
Sub-committes of office-bearers by the
process of circulation. On August 2, 1947,
a meeting of the Committee was held at
the P.S. High School, Mylapore. Members
of the Committee from the Districts of
Madura, Nilgiris, North Arcot, Chittcor
and Madras attended the meeting. The
draft constitution was ratified and brought
into force with effect from 2.8-1947. The
following pages contain the rules and r_egula-
tions of the P.S.G.T.U. now in operation.

We record our grateful appreciation of
the kind help of the authorities of the
Educational Review in publishing  the
constitution of our Union. Ie s worth
recalling that it was the Edz_tca,tzoml Review
that published the proceedings of the ﬁrss
business meeting of the Madras Teachers

‘Guild in 1895. Indeed, till the appearance

of the South Indian Teacker, the official
organ of the g.1.7.U., it was very largely
the Educational Review that served as the
channel of communication be_tv.‘een t1'19
centre and the constitutent Guilds. 1t i3,
therefore, & matter for no small g.rat.xﬁca-
tion to us to contemplate that 1t is the
Educational Review of such hoary traditions
that has now helped\_tbe first appearance
in print of the constitution of the P.8.G.T.U.

ANNQUNCEMENT.

1, Reports from district and tsluk
cen£res are called for. As soon as they are
available, a bulletin, showing the position
and activities of the Union, will be issued
for information and guidance,

2, TItis proposed to hold at Madras a
Convention of Secondary Grade_Teachers
to discuss and decide upon questlons-relat;
ing to organisational efficiency, redressal ok
grievances, programime of practical wor
and the Union’s view, on the reorganised
scheme of education and courses of study
prescribed for the Basic and Middle School

stages.

It is urged that the secondary grade
teachers of each taluk in a district should
form a sub-centre and make arrangements
to depute at least oné rqpresentatlve, at 1ts
own cost, to the Convention.

The exact time and place of the Conven-
tion will be notified through the press.

G. Srinivasachari, President, — C, R. Deenadayalu, Secretary.
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MEMORANDUM OF ASSOCIATION

s &

OoF

THE PROVINCIAL SECONDARY GRADE TEACHERS' UNION, MADRAS.

I. Nauz.

The name of the organisation shall be
“The Provincial Secondary Grade Teachers’

Union, Madras.”

i

II. OsJrzcrs.

(1) To advance the social, moral and

material welfare of the members.

(2) Toconsider and suggest improvements
in their conditions of service, pay, prospects

etc,

(3) To consider sall questions affecting
education and the profession generally and

taking action thereupon, whenever necessary.

(4) To foster a spirit of self-help, self-
reliance and self-respect among all Secon-
dary Grade Teachers. :

ITI. MgeTHODS.

These objects shall be sought as opportu-
nity permits:—

(1) By arranging for meetings at which
lectures and demonstrations on teaching
method may be given and by conducting
periodical surveys and exhibitions:

(2) By making representations
authorities :

~ (3) By federating with any other Associa-
tion or Associations having kindred aims
and objects, subject to the condition, that
this Union shall be governed by its own
constitution in respect of activities affecting

its members and in the control of its funds:
and

to the

(4) By such other means as the Union
may from time to time determine upon.

IV. Coxntrorn.

The Executive Management, direction
and control of the Union shall be vested
in 4 committee called the Central Committee
consisting of the President, two Vice-Presi-
dents, the General Secretary, two Joint
Secretaries, the Treasurer and one re-

President, the General Secretary and the
Treasurer shall be residents of the city of
Madras.

V. Orrice.

The Head-office of the Union shall be in
the city of Madras.

, RULES
1. NaumE.

The name of the Asszociation shall be
*The Provincial Secondary Grade Teachers’
Uniop, Madras.

2. OrricE.

The office of the Unibn sh;;,ll be in the
city of Madras. .

3. CONSTITUTION. -

The Union shall be a Provincial organisa.
tion comprising all the Districts in the
Presidency of Madras. Each District shall
be recognised as a centre and shall be the
unit of the Provincial organization.

In the case of Districts which have not
organised themselves into centres, the
Central Committee may, pending such
organisation, recognise a Talugq or any
other portion of a District as a sub-centre
for the purpose of errolling members etc,
and developing eventually District Centres.

Note: Wkherever the word ‘Centre’
occurs, the word ‘Union’ may be substitated,

4, MEMBERSHIP,

All Secondary Grade trained teachers
employed in the Presidency of Madras

shall be eligible to become members of the
Union. :

. 5. SuUBSCRIPTION.
'Ea_ch member shall pay an annual subs-
cription of Re. 1 and as. 4 as admission fes.
6- ADMISSION.

Application for admission to the Union
shall be made in the form appended to

presgntative for each district centre. The these rules (Appendix) to the Secretary of

“

the District Centre where the applicant is

.employed. The subscription due for the

year shall accompany the application. He
chall be admitted as a member if his
applicaticn is accepted by a majority of the
members of the Committee of the centre
concerned.

The application of members who are
employed in Districts where there are no
District Centres, shall be made to the
Secretary of the sub-centre, if any, recognis-
ed in the District or to the General Secre-
tary of the Union direct.

All oembers, whether enrolled as mem-
bers by the District centres or sub-centres
or by the Union direct, thall be members
of the Unicn and shall be entitled to all
the privileges of membership in the Union,

7. Lire MCMBERS.

Members who pay a dopation of Bs 25
to the Union either in ope lump sum or1n
not more than twelve monthly instalments
shall be Life-Members of the Unicn and
shall not be called upon to pay the ennual
subscription to the Union.

'8, RrMOVAL.

If any member fails to pay his subscrip-
tion to the Union within the close of the
year for which it is due, his name may be
removed from the rolls of the Union by the
District Committee concerned or the Central
Committee, as the case may be. He shall,
however, be eligible for re-admission as a
new member provided he pays the arrears
of subscription at the time he applies for
re-admission.

9. ResiaNaTION OF MEMBERSHIP,

A menber may resign his membership
by giving the Secretary of the Centre
concerned notice to that effect.

10. CONTINUANCE OF MEMBERSHIP,

A member retiring from service may
‘continae his membership, provided he pays
regularly the annual sub:scription at the
rate last paid.

11, DMANAGEMENT.

The Executive Management, direction
and control of the Union shall be vested in
a Committee consisting of the President,

. PROVINCIAL SECONDARY GRADE TEACHERS® UNION o

two Vice-Precidents, the General Secretary,

two Joint Secretaries, the Treasurer and cne

Representative for each District Centre

chosen by that centre from amang the

members of that centre. This Committes

shall be known as the Central Committee

and shall be the Governing Body of the

Union, The President, Vice-Presidents,

the General Secretary, the Joint Secretaries

and the Treasurer shall be elected by the

General Body of members at the annnal

meeting. The President, the General

Secretary and the Treasurer shall be elected

from among the ‘members residing in the

city of Madras. The Reprceentatives of

District Centres shall be chozen by the
District concerned before the annual meet-

ing and their names shall be reperted to the
General Secretary before the annual

meeting,

The members elected shall hold office
until the next annual election. Retiring
members and office bearers shall be eligible
for re-election, Vacancies occurring during
the year in the offices of the President,
Vice-Presidents, the General Secretary, the
Joint Seeretaries and the Treasurer shall be
filled by the Central Committee. Vacancies

" in the representatives of the Centres shall

be filled by the centres concerned.

The Central Committee may appoint
sub-committees for facilitating cpeedy and
efficient despatch of work and delegate to
them such of its powers as it may consider
necessary. It shall be competent to the
Central Committee to appoint to these
sub-committees members who are are not
also members of the Central Committee,
provided that the number of members so
appointed shall not exceed 50% of the total
strength of such sub-committee.

The Central Committee may meet as
often as may be necessary provided that a
meeting shall be held every year to consider
the Annual Report and Accounts.

The Central Committee shall exercise
control over all Centres and Committees of
of the Uunion and co-ordinate their work

and activities. ﬁ
12, DvuTieEs oF PREsSIDENT. ./S' £

>
The President shall be the executive

head of the Union, and he shall be referred
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to and his advice taken in all matters relat.
ing to the Union. He shall preside at sl
meetings of the Union. In cases of emer-
gency requiring immediate action, he may
adopt such measures as the circumstances
may demand and report his action to the
Central Committee. Ha shall, when neces-
sary, visit various centres of the Union and
“his touring expenses shall in such cases be
met from the Union funds.

18. DoTizs or VICE-PBESIRENTS. /

Ope of the Vice-Presidents, nominated by
the President, shall in the absence of the
President exercise all the powers and per-~
form all the duties of the President. A
Vice-President shall, if so deputed by the
President, visit specified centres of the
Union and make a report of his work to
the President ; his touring expenses, in such
cases, shall be met from the Upion funds.

14. DoTies or THE GENERAL SECRETARY.

Subject to and in accordance with these
rules, the Geperal Secretary shall conduct
the correspondence, keep the minutes of the
proceedings of all meetings and bave the
custody of the Seal, and generally shall

~exercise such control and perform all such
duties as may be required by him by these
rules.

(a) He shall prepare at the close ¢t each
year an Annual Report on the working of
the Upion for the previous year, showing
its progress, activities and financial condition.
The draft of the Report shall be approved
by the Central Committee before presenta-
tion to the General Body,

(b) He shall watch closely the interests
of Secondary Grade Trained Teachers
employed in several agencies and adopt
such measures as the Central Committes
may direct to advance and defend such
interests and the interests of the Union.

(c) He shall keep himself in touch with
all District Centres, give and seek advice on
questions affecting the Union and prepare
appeals and memorials as the Central
Commitiee may direct, -

{d) In case of emergency requiring imme-
diate action, and in the absence of the

President from the head-quarters, he may
take such measures as seem to him called
for and report his action to the Central
Committee,

{e) He .shall endeavour to bring all
District Centres under close supervision and
issue such instruction as he may think

;proper for the efficient conduct of works

(f) He shall, when necessary and if
required by the Central Committee, make a
tour of such Centres of the Union as require
visiting at the cost of the Union. He shall

“then report his movements and work to the

Central Committee.

(¢g) He may, when on tour, intpect the
working of District Centres and bring to
the notice of the local Committees any
irregularities he may diseover. He shall
forward to the Central Committee a full
report of his inspection. \

(b} He shall do all such acts and perform
all such duties as may be necessary for
achieving the objects of the Union.

15, Duries or TAE JOINT SECRETARY.

One of the Joint Secretaries nominated

by the President shall in the absence of the
General Secretary exercise all the powers
and perform all the dutie: of the General
Secretary, The Geperal Secretary may,
in consultation with the President, delegate
s part of his duties relating to inspection
and enquiry to the Joint Secretaries, and
they shall carry out such duties and report
to the General Szcretary, Their touring
expenses in such cases shall be met from
the Union funds.

16, Durties oF THE TREASURER.

Subject to and in accordance with these
rules, the Treasarer shall receive all moneys
payable to the Union by members, Centres
and others and shall issue receipts for all
moneys received and shall disburse all
money for and on account of the Union,
keep the accounts and have the custody of
all the valuable securities of the Union.

17, Dumies oF TaE CENTRAL COMMITTEE .

The Central Committee shall be the
governing body of the Union. It may meet
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5'diten as may be necessary. It may also
ransact business by correspondence and
irculation. All Proceedings of the Com-
nittee transacted either at meetings or
itherwise shall be recorded in a book
naintained for the purpose. Members of
-he Committese who do not communicate
heir views on the questions referred to
them before the prescribed date, shall be
taken as having given their votes for the
propositions referred to them for opinion.
The Central Committee shall, however,
meet once in a year ordinarily in the month
of April to consider and pass the Annual
Report and Accounts of the Union for the
previous year. When 2 meeting of the
Central Com:nittee is held, the quorum
shall be FIVE. The opinion given by
members by post shall count as votes at
these meetings also,

18. Fuxps,

Every District Centre or Sub-Centre as
contemplated in the second sub-para of
Rule 3 shall pay to the Union on or before
the 1st September of each year an Annual
Contribution of 6 as. in the rupee of the
subscriptions realised from the members sta-

. tioned in that District Centre or Subcent:e

during the immediately preceding year and
get itself recognised. The subscriptions
collected by the head-quarters direct from
members stationed in recogaised District
Ceatres shall be credited to the District
Centres concerned and adjusted soon after
the close of the year towards the contribu-
tions payable by tne Centres. It shall also
similarly pay such other contributions as
the Central Committee may find it neces-
sary to levy in the interests of the Uaion.
The contributions made by District Centres,
the subscriptions collected from members
directly enrolled as members of the Uaion
and other moneys if any, received by the
Union shall constitute the Fuad of the
Union. AN expenses on behalf of the
Union shall be et from this Fund. The
funds of the Union shall ba deposited in
such Banks as may be approved by the
Central Committea in the name of the
Union. All moneys received by the Trea-
surer shall be paid into this Bank to the
credit of the Union.

\ .

Money required for expenses shall be
drawn from the Bank, and all cheques shall
be signed by the President and the Treasurer
of the Union,

The General Secretary shall be given a
permanent advance of Rs, 10 for mesting
petty ordinary expenses. Each of the Joint
Secretaries shall be given Rs. 5. They shall
recoup this amount, whenever necessary,
by drawing money from the Bank,

NotE.

Every District Centre seeking recognition

shall pay as. 4 per capita of its members
for the first year,

19. U~xiox Yeagr.

The Unton year shall be from July to
June.

20. MeeTings.

The Annunal Meeting of the Union shall
ba held along with the Annual Conference
during the month of May. This meeting
shall adopt the Annual Report and Accounts,
elect the Office- Bearers of the Union for the
new year aud transact such other business
as may be placed before it. One month’s
notics of the annual meeting shall bs given
to the members through the Secretaries of
District Centres and the Press. Membars
desiring to give notice of resolutions or
other questions for the considerations of the
Annual Meeting shall give fourteen days
clear notice of the same to the General
Secretary, The Agenda for the Annual
Mesting containing information regarding
the place, day and hour of the Meeting
shall be sent to the members through the
Secretaries of the District Centres seven
days before the date of meeting, but the
por-receipt of such notice by any member

shall not 1nvalidate the proceedings of the
meebings,

The President may, of his own motion or
when so required by the Central Com-
mittes, on the written requisition of at
least 50 per cent of recogrised District
Centres, convene extra-ordinary teetings
of the Union. Notice of such mectings shall
be given through the District Centresg and
the Press, In emergent cases requiring
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immediate action, notice through the District
Secretaries may be dispensed with.

NoTEe.

The request of a Centra should be support-
ed by a resolution of the General Body of
the Centre.

21, CHAIB.MAN.

At all meetings of the General Body and
of the Central Committee the Presidert, and
in his absence one of the Vice-Presidents
and in the absence of the President and the
Vice-Presidents, a member elected by the
meeting shall preside.

22, QUORUM.

The quorum for a General or Extra-
ordinary meeting of the General Body shall
be TWENTY.

23.- DEec1sioN BY VOTES,

All propositions brought forward at any
meeting shall be decided by a majority of
votes, Kach member present shall have
one vote, Incase of an equality of votes,
the Chairman shall have a casting vote.

24, TRUSTEES.

The Presidant, the Vice-Presidents, the
General Secretary, the Joint Secretariesand
the Treasurer of the Union for the time
being shall be the Trustees of the Union
funds. ‘

25. Avupir,

Quoce at least in every year the accounts
of the Union shall be examined and the
correctness thereof and of the Balance
Sheet of the Union certified by an Auditor
appointed for the purpose by the General
Body.

26. CONFERENCE.

Conferences may be arranged for pa-
riodically by the Central Committee, which
shall fix the time and place for the holding
of such Conferences and frame the necess-
ary By-laws for them There shall, however,
be one Annual Conference which shall be
he/d in the month of May at such place as
may be decided upon by the immediately
preceding Conference or failing that by the
Central Committee for the purpose. The
Antual weeting of the Union shall also

be held along with the Annual Confer-
ence. If in any year the Conference is
not held in any other place the Central
Committee shall make arrangements to
hold the Annual Conference and the Annual
Meeting at Madras.

27. OrricE ESTABLISHMENT,

The Central Committee may sanction
such establishment as may bes necessary to
assist the General Secretary for transacting
the work of the Union. DMembers of the
Establishment shall, subject to the approval
of the President, be appointed by the Gene.
ral Secretary, and work under his immedi-
ate control and supervision,

98, REGISTERS AND RECORDS.

The Central Committes shall prescribe
the necessary Registers and records for the
Union, and it shall be the duty of the Ge-
neral Secretary to arrange for their regular
and proper maintenance.

29, DistrioT ORGANISATIONS.

Each Revenue District shall be a Centre
of the Union. The Centre concerned shall
constitute organisations for esch Talug
which shall be called Sub-Centres in the
District with a correspondent for each, The
constitution suggested for District organisa-
tions may be altered tosuit the local require-
ments of district without contravening
Para 18 relating to {unds. Such alterations
should be brought into force only after the
previous approval and sanction of the
central committes,

30. ManNaGeEMENT OF DistRicT CENTRES.

For every District Centre, there shall be
a commiftes consisting of a President, a
Vice-President, a Secretary and at least
five members elected by the General Body
at tbe Annual Meeting of the Centre concer-
ned. For every Sub-Centre in a District
there shall be a committee consisting of a
President, Secretary and at least three other
members elected by the members of the
Sub-Centre. The office-bearers and mem-
bers of the Committes shall hold office until
the Anonal election. The outgoing office

bearers and members of the Committee

.shall be eligible for re-electicn. Vacarcies

occurring during the year among the office
bearers or members of the committee
shall be filled by the Committee concerned
by co-option,

31. Dumes or Tae Locarn. COMMITTEE,

The Management and control of a Dis-
trict Centre shall vest in the Committes
of that Centre. It shalli—

(1) Meet at least once in 3 months to
scrutinise and audit the accounts of that
Centre and deal with such other business
as may be placed before it,

(2) Co-operate with and render ascletance
to the Secretary of that Centre in the
enlistment’ of members, collection of subs-
criptions and other matters connected. with

the Union.

(3) Investigate carefully all complaints
and representations made by members of
the Centre and take necessary a.ctxon re-
garding them, :

(4) Act as the channel of communica-
tions between the Upion and the mem-
bors of the Centre, keep the membars in-
formed of the work and activities of the
Unpion and make recommendations to the
Central Committee whenever necessary.

32. Duries Or DisTrICT SECRETARIES,

The Secretary of a District or Sub-Cen.
tre shall—

(1) Collect the subscriptions and other
dues from members of the Centre and
prevent their falling into arrears.

(2) Issue regular receipts for all sums
received by the Centre showing clearly
the purpose for which such sums are
paid.

(3) Maintain the register of members in
the District showing their name, designation,
pay, etc, This register shall be maintained
for each Sub.centre separately and changes
occurring from time to time shall be enter-
ed therein.
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(4) Maintain the registeres and records
prescribed by the Committee of the Centre
and the books of accounts in which all re-
ceipts shonld be carefully entered and all
payments correctly recorded and vouched
for.

(5) Prepare and submit for the approval
of the Committee of the Centre a statement
of accounts once in a quarter.

(6) Prepare early in April of every
year a report on the working of the Centre
to-gether with a balance shezt for the prece.
ding year for the approval of the Commit.
tee of the Centre and adoption by the
General Body at the Annual meeting of
the Centre,

(7) The Becretary of a District Centre
shall farnish the General Secretary of the
Union by the 10th April of each year a
copy of the Annual Report adopted by the
General Body of the Centrs, a list of
members on the rolls of the Ceuntre on
the 31st March of the previous year and
such other particulars as may be call-d for
by the General Secretary from tims t) tuns,
The Secretary of every Sub-ceatre shal! fur-
nish similar information to the S:cretary of
the District Centre by the 56th April for
incorporation in the Heport of the District
centres.

33, ANKUAL MEETINGS.

The Annual Meeting of a District Centre
shall be held not later than the 30th April
in each year to consider and adopt the
Annual Report and accounts of the Centre
for the preceding year, elect the office bea-
rers and members of the Committee for the
new year and transact such other business
as may be placed before it. A week’s notice
of the meeting shall be given to the mem.
bers through local correspondents.

The Committee of a Centre may, when-
ever necessarys convene special meetings of
the General Body.

34, Foxps.

Every Sub-centre shall pay to the Di.
strict Centre by September of each year an
Annual Contribution of 12 as in the rupee
of the subscriptions realised in this Sub.
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centre, The subscriptions collected from
the members in the District and other sums
receivid on Fehalf of the Union™ shall be
denosited genarately in such Banks as the
Cemmittee of the Centre "may decide.
Moncwv required for ezpenditme shall be
drawn by cheques or withdrawal forms
signed by the President or the Vice-Presi-
dent, and the Secretary of the Centre cone
cerned,

35. By-Laws,

The Central Committee may frame By-
laws for conduet of the business of the
Union, and these shall be communicated to
the District Secretaries for information and
publization, ,

36, INTERPRETATION,

The power of interpreting these Rules is
vested in the Central Committee and its
decision shall be final and binding,

MAHATMAJIS' APPROACH TO EDUCATION

By Sri NARAsINGA PATNAIK, B. A, B. ED.

he educational system we must aim at

preducing shonld give to every boy
and girl opportunity for getting the best
that exists, The ideal system of edu-
cation must be democratic. No education
is eatisfactory, if it is not nniversal. At the
same time, it must be vseful, not ornamen-
tal. The real goal of education is utility.
If the child is given proper training in the
early stages, he happily acquires usefal
knowledze. We must root out all the anci-
ent superstitions that obstruct the road to
happiness and freedom of thought.

Education, imparted in our present day
schools and colleges, is not so systematised
a3 to meet the basic needs of all, irrespective
of intellectual capacity. Although its varied
schools of thought seem to fulfil the needs
of all, there is no real benefit. Al its high
thinking does not foster true progress, as it
is pinned to the lopsided sphere of learning.

It is not suggested that the existing edu-
cational systems shonld be thrown to the
background. Radical changes should be
introduced to adapt and adjust them to the
present day needs, '

All systems of education should lead to
the good life, ideal democracy, internationa-
lism and brotherhood. And their methods
~ought to change according to changing con-
ditions.

Mahatma Gandhi has criticised the civi-

lisation of the present era as being vitiated

by love of military glory and national pride.
He says that love of gpcrandisement and
power stand in the way of wnrld hanpiness,
Those who desire splendours of wealth and
domination may entertain doubts as regards
his conclusions Mahatmaji does not separate
culture from life, beauty from art or wealth
from state, TWhat he preaches is that
personatly devoid of moral strength, does
not conduce to ideal education, Education

for probity is the spearhead of all knowledge,

and his ideals of education are directed
towards the citizenship of man. ‘

It is misconstrued that science and intelle-
ctual truth have no place in his school of
thought. They are welcome, if they pro-
mote the good life and are purged of their
death-dealing utility ; they are imparted if
they are-.idealised in terms of human
welfare.

Proper justice has to be done to his view
of education, pointing out the significance of
culture and learning through handicrafts.
Vocational learning, free from the parochia-
lism of the economic motive, is linked with
the curiosity, imagination and play activity
of the pupil. It enables the pupil to adapt
himself to the environment. He depends
on his self. Craftcentred education is
essential in India, reduced to penury. It
makes vocational learning, imparted at
school, bless life with a trus culture.

The central principle of Matatmji’s edu-
cational sytem is peace; its goal is love; its
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path, truth. He shudders to look at war
and rioting. He abbors exploitation, domina-
tion, and devastation. That is why he is
averse to new inventions and the misapplied
ingenuity of science. But he appreciates
its useful value. He isipleading for a re-
education of mankind.

He is one of those who think aright, act
intuitively, and live for others. He sees
kindly light amid the darkaess; he is above
all that is unhealthy for fair dealing.
Forms of education, that spring from such
a saint will have great value, The aspirant
feels elated in the new awakening, and
sweetness is instilled into him, Then only
the spirit shines through the consciousness;
it illamines the mental realm and breathes
humaity into the heart.

The philosophy of his life, shining in
luminous splendour is the basis of his phi-
losphy of education. It seeks to forter and
transform life, and is founded on non-vio-

lence.
his message to mankind.

tem of culture. ]
It helps the student to attain perfection. An
aspirant in the path of education should be

ment of world citizenship. <
perfection is more difficult than the attain-

Education for creative expression is
Real education is a perfect, practical sys-

It is science as well as art,

humble, simple, gentle, refined, tolerant,
merciful and kind. He should seek truth,

Moral excellence is not the final goal of

It is only a means to the attain-
But ethical

education,

ment of intellectual eminence.

Educate your eyes to see love in all faces,
to behold unity in diversity. Do charity
and serve the poor. No one is benefited, if
the student learns to achieve his selfish
ends. That is the reason why many turn
out to be moral bankrupts in the end,

Education should promots plain living
and high thinking. Students must be tau-
ght to attain firmness of mind and to culti-
vate universal brotherhood.

THE PLACE OF LOCAL HISTORY IN THE
TEACHING OF HISTORY

By Sn1 V. VripmacIrisan, M.A., M.Lirr. L.T. Lecturer in History,
R.D.}M, College, Sivaganga.

'l‘HE primary and perhaps the most

important aims of education as inter-
preted to.day, are to make or develop a
pupil into a good citizen, into a prospective
worker and producer and to promote his
own individual personality. Consequently
various subjects that aim at these objectives
either directly or indirectly are introduced
into the curriculum and are tanght progres-
sively having in view, the psychological,
the logical and the inherent difficulties both
of the pupils and the subjects themselves.

- In the curriculum, the Humanistic or the

Social Sciences play a prominent part as
the main contributory facctor towards the
achievement of these several aims, and

- History which interprets and illuminates

the life of man in his various aspects,

provides for the pupil a basis not only to
understand fully and correctly the meaning-
ful past but also the progressive and ever
changing and continuous present, History,
which explains the existing state of the
world and the way in which human scciety
has reached its present status, certainly adds
to the vision of the pupil and broadens the
mind. Its value is increased only when ths
facts are interpreted, and a true under-
standing of History depends upon the
correct establishment of the casual relation-
ships, History is dynamic and to interpret
it as static is to kill its spirit. It is one of
evolution and continuity, and abrupt and
sudden changes are alien to it.

As History is to be taught to our young
pupils, with a view to giving them a correcy
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idea not only of the past as an antecedent of
the present, but of the present also as the
beginning of the future, varicus devices
have been prescribed by the teachers to
achieve this end. These several devices,
which go by the name of methods in the
teaching of History, are the results of the
varied experiences of teachers of History,
Changes, whenever and wherever neces-
sary, may be introduced in the metkods to
bring the benefit of effective and forceful

teaching upon the pupils. As the capacities,

interests and  tastes of the young children
are varied and complex, the teacher of
History has to employ various means in
making his subjeet both purposeful and
interesting to the young minds. The
pedagogical maxims require that teaching
.should always proceed from the more
familiar to less familiar, from the simple to
the complex, from the known to the un-
known, from the concrete to the abstract
and from the near to the remote. This
becomes the indispensable guide for the
teacher, who is engaged in teaching the
young children, who are to be shortly
introduced into the realms of knowledge.
And knowledge to develop needs funda-
mentals and the fundamentals of History
are its truths and facts; and facts, when
analysed and interpreted and abstracted by
the human mind, become truths, Analysis
and - interpretation or thinking are the
characteristics of a mature mind and young
children do not possess the analysing and
thinking faculties fully developed in them,
Psychologists after careful experimentation
with the human mind tell us that the
inculeation of knowledge should proceed
‘through the presentative, representative
and thought stages. The Primary and the
Elementary stages are taken to mean the
presentative stages whereas the Middle and
the High School stages represent the
representative and thought stages respec-
tively.

In conformity with this basic principle,
teachers of History have to arrange their
historical material for easy assimilation by

the pupils. To teach the young pupils the v

causes either for the rise of the mighty
" Vijayansgar Empire or for the downfall

of the Moghul empire, would be as futile a$
attempting to teach Calculus to those, whb
do not know the fundamentals of Arithmeti-
cal Numeration and Notation. The child
should learn and begin to move about its
limbs, before it begins to walk and so also
the History course for the elementary grade
should be nothing more than the presenta-
tion of stories based on historical facts,
Facts, to convey some idea or meaning to
the young minds, must be made concrete
and real, and this is true not only as regards
the early stage but of the middle and
higher stages as well. Facts of History
however interesting and truthful, need
concreteness and reality for comprehension,
and historical truth viz, unity, progress,
evolution and continuity can be perceived
and understood by children only by looking
at the living realities rather than by
abstract generalisations. In order to make

history meaningful, interesting, concrete

and real in the early stages, some advocate
the teaching of Local History, some the
teaching of History backwards starting froz
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the present, some the teaching of History
through representative biographies, some,
the recent or contemporary History, while
the rest vote for the seemingly- natural but
fallacious method of teaching through the
varions epochs of the racial development.
However, more stress is laid on the teach-
ing of Liocal History as it could be made
concrete and real and therefore interesting
to the pupils, The advocates «f this method
would have us teach Natianal History in
the middle stage and Werld and Contempo-
rary Histories in the higher stage. Even
here, opinion is divided. Professor Haslack
and others would have Iuocal History for
the middle stage while some, like Professors
Hearnshaw, Findlay and Firth, would assiga
no regular course for the teaching of Liocal
History at all, as they are of the opinion
that Liocal History should ab best be used
only as an aovxiliary to and for the pur-
pose of illustration of National History.
Prof. Firth says that *the value of Local
History is not as a first introduction to the
past but for illustration at every stage.”
Equally emphatic, is the opinion of Prcf.
Findlay when he says that “Liocal History
has no claim on the syllabus, even asa
serious historical study in the primary
stage.” More emphatic and more pronounc:
ed is the opinion of Prof. Hearnshaw when
he tells us, that Local History by itself
“would be too thin, too limited in scope
and too trivial,” On the other side of the
balance, we have the opinions of Professors
Adams, Clarke and Pringle, who advocate
the teaching of Liocal History as & necessary
prelude and priliminary to a more serious
study of the subject. Prof. Adams says that
“history like charity begins at home.” “The
most natural entrance to a knowledge of
the History of the World is from a local
environment through widening circles of
interest. The teacher, should accordingly,
cultivate the historical spirit in his pupils
with special reference to local environ.
ment.” George Pringle adds that teaching
Liocal History will bring the young face to
face, not only with the history of the
locality, but with the history of the Nation
as a whole. The arguments on both sides
are so powerful and telling that it needs

careful deliberation before pronouncing any-
thing by way of judgment.

A closer analysis of the different view-
points would reveal to us that the bets
course lies somewhere in the middle.

The arguments of those who insist on
teaching Liocal History, are based not on
superficial grounds but on solid facts. The
position of Liocal History in the History
course is 2nalogous to that of Home Geo-
graphy in the Geography course and
Community Civies in the Civies course.
Accordingly they say that Local History will
be the Dbest introduction to a study of
General History, for it brings General
History within the limits of the child’s
experience. It will also create a general
interest among the young minds tc study
and appreciate history as a subject connected
with the life of the pecple. This study will
also indirectly develop in them the scientific
aspect of History, namely, that it is connect-
ed with the growth of human development
and hence founded on facts, The monu-
ments, buildings, parks etc, of a locality
should serve as imterpretative material and
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must unfold the good services done to the
locality by men in the past. Incidentally
the pupils may be prepared for the under-
standing of the time sense, which it is very
difficult to inculcate into their minds other-
wise By ILocal History is meant the
History of the locality or Town or District
wherein the child resides, and this includes
a study of the various historical monuments,
buildings, places of worship belonging to
various religious sects, and of the lives of
the local celebrties, who have contributed

not a little to the growth of the locality in’

particular and to the nation in general,
Thl}s by uniting the locality with the
nation, the teacher can show the child, that
National History is not a mere abstraction.
Teaching Local History is also teaching
History to the young, both in point of time
and space. Secondly it is justified on the
ground that Local History provides concrete
historical materials for the minds of the
pupil to work upon. By presenting physical
objects before the eyes of the pupils, they
can be _guarded against the formation of
wrong imaginations and unwholesome ideas.
I'Jocal History supplies nnmerous illustra-
tions and furnishes details without which the
abstractions of the  text-book remain un-
realised. Books lack atmosphere and fail
to convey to the child's imagination vivid
lmpressions, Thirdly, Liocal History brings
History into touch with actual life and
everyday experience. It brings the nation
1oto contact with the people of the locality
and the people ‘of a locality are but a part
of that big society, called the nation.
Besides, the places themselves will be
found to have been affected in some way
_or other by those greater forces and move-
ments, which pervaded the whole nation.
Apart from these considerations, other
values also are ascribed to the teaching of
Liocal History. It is claimed that teaching
Liocal History has a moral value as well.
Greater knowledge of one's neighbours and
neighbourhood is boand to result'in greater
sympathy with them and with humanity
in general, Its educational merit is conceiv-
ed to be of paramount importance when it
is taught in the higher stages with the aid
of Liocal Records, which are the repositories

of the political, social, cultural and economic

aspects of progress and development of the’

community. The interpretation of local
records offers numerous and varied oppor-
tunities for thinking and for practice in
research work, however, of a rudimentary
character, /

Besides, there are those, who would
advocate the teaching of Local History for
its own sake since they believe that no
knowledge .of history would ba complete

- and full without a knowledge of particular

localities, They say that as National
History is important to understand the
nation’s progress, so is Liocal History to
understand the advance .of the community,
What National History is to the Nation so
is Liocal History to the Commnunity and the
individual. What is. the use of reading
about the achievements and forces of the
various influences of' the ‘Nation without
knowing that his own place itself had
been affected by these forces or largely
influenced by them ? To them, Liocal History
forms the basis on which the edifice of
National History is to be built.

Bearing these positive arguments in our
mind, let us consider the negative views of
those opponents who are against this
teaching of Liocal History as a subject in
the curriculum, First of all it is said that
Local History is too thin "and trivial,
Every locality cannot boast of any decent
history of its own, and what is given as
history is nothing but the sjuabbles and the
petty factions ard the fights in which the
community had taken part in the past.
Secondly, it will lead to narrow provincia-
lism and partisanship. The pupil will fail
to think of himself and his small community
in terms of the larger community. Thirdly,
it will deal with matters of local interest
and not with those concerning the general
interest, Again the pauncity of material In
writing Lioca! History and the great handi-
cap experienced by  the historian, are
advanced as sufficient reasons, The District
Manuals and the District Gazetters, which
contain some information as regards the
history of the various localities, are far
from satisfactory. The Sthala Puranas and
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the other local records which form che
primary source for the writing of Liocal
History contain in" most cases- fabulous
stories of kirgs who reigned for thousands
years and who carried their victoricus arms
not only into the four corners of the earth
but also into the interiors of heaven. The
history books of important localities and
districts of our Province written so far
contain in most cases a catalogue of names
of kings and often the same names repeated
a number of timas. Lastly, as regards the
concreteness of materials'in history teaching,
it is argned that however true it may be,
yet young children cannot and are nct in a
position to appreciate those concrete mate-
rials, Firth, ewphatically {puts this plea
when she says that “for a child under eight
the old bnildings he comes by, on his way to
school are Jess immediate to his experience
than we think. A boy of seven wi'l be more
aware of plain Mr. York on a boarding,
thaw a heap of stones. preserved as aucient
monunients. He will be more eager to
explore the hauats cf a cat than to pursue
3 search for flint implements. He would
rather hear of St. George and the Dragon
than trace the line of a Roman Wall even
though his own house might be built on
it."...,.

A review of these varicus objections tells
us that opposition to the teaching of Liccal
History is largely based on the dearth of
historical material for such a stuly. How-
ever, this should not discourage us and this
can easily be got over by attempting to
write good, informative and critical history
books reliting to the history of various
localities. To the contention that every
locality or town cannct boast of any history
of its own, it may be said that instead of
taking a- single village or town, a larger
unit like a District can be taken with
advantage, as the starting point in teaching
Local History. As regards the view, that
the monuments will not be so interesting
to the pupils, Firth herself admits subse-
quently that the historical remains should
be intrcduced as illustrations for a proper
and better understanding of the General
History as and when it is taught to the
pupils. Lastly, the fear that Liocal History

would narrow down the vision of the child,
is quite unfounded, especially whea in no
stage it is intended to confine to local history
alone. Thus when thess opposing views
are understooi to be meither conclusivs nor
insurmountable, then a cise cin be md2
out for stressing the need for the valae of
Liocal History in history teachipg.

Liocal History may be taught with three
different ends in view. In the first place,
we may teach Liocal History for its own
sake. Though this is a valuab’e course,
yet it is not a desirable course to bz ndopteld
in schools, lest weo should be accused of the
charge cf attempting to narrow down the
outlook of the pupils. Secondly, Lizcul
History may be taught with special e:uphasis
on the great events of national histery.
These events deserve to be treated in some
detail. ‘Thirdly, Local History wmay be
taught with a view to illustrating the
different phases of National History by
reference to local historical events or monu-
ments. Of these, the first will be gool only
for scholars who want to study Local
Ristory pure and simple and for its own
_sake. And so this method is not suited for
the young.- The best method would be to
adopt the third course for the Elementary
stage while the second method would be a
valuable one in the middle and high school
stages. This, however, does not meaa that
Local History as illustrative material should
stop with the early stage, for such illustra-
tions are bound to increase the value of
teaching the events of National History
even in other grades. Neverthele.s, Local
History as such, devoid of its direct bearing
on National History, should not be taught,
for it will restrict and limit the pupil’s out-
look. Boys while reading with interest
about the exploits of the heroes of a locality
will naturally be led to think that there
were no such beroes outside l.., ia other
parts of the country. This errcenous view
"should not be allowed to get into the young
minds, Besides, a proper nnderstanding of
Local History will be pessible only when
the background of Nationsl History 1s
traced, The child must know some at least
of the turning points of National History .
so that it may have a Kkind of framework
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into which it can fit the local life of its
own district or town, A knowledge of
National History will be an essential prelimi.
nary to a study of Liocal History and hence
the one cannot be divorced from the other,
In teaching Liocal History, national events
shou!d be emphasised and stressed as factors
of contribution or chapge, and while teach-
ing National History, Liocal History needs
special emphasis for purposes of illugtraticn
and ready comprehension, The Dattle of
Adyer (1746) will better be appreciated and

understood when it is related to the First -

Carpatic War than by treating it separately.
Thus the place for teaching Local History
will be the elementary stage where instruc-
tion of a concrete nature is required. Liocal
History should form the starting point of
all historieal instruction, but it should be
combined with National History in order
to make the pupils think that after all
what they are taught as history is not devoid
of life but is both purposeful and mearing-
ful to their minds. Even here some of the
topics, which are not so simple as to be
understodd by them, should be reserved for
another occasion f.e., in the later stages, It
fcllows from this that local history should
have a place in the higher grades as well.
A combination of the local and national
histories is a desideratum in all stages, and
this should be more so for the more import-
ant reason viz, that even if some of the
pupils should discontinue their studies with
the primary stage, still they would go with
some idea of the national history alsc. In
the primary stage a good admixtars of local
history with the national history will be
useful to enlarge the horizon of the minds
cf the pupils and to widen their sympathies.
The three main considerations viz., that
Liocal history must form the starting point
in all teaching of National or General
History, that Tiocal History should serve as
illustration in teaching national events, and
that Liocal History teaching should be made
to appeal to the imagination of the pupil
and set bim thinking, may be illustrated
with reference to some topics, Fer example
the teacher when dealing with the later
Cholas can make the topic interesting and
vivid to the boys by referring to the big

temples at Tanjore, Tirunageswaram, Dara-
suram, Tiruvarur etc, which were built by
the Cholas. The teacher by telling them
that the Tapjore temple contains a bronze
inscribed image of Raja Raja Chola, the
builder of that temple, can make the boys
understand that the Great Cholas were
great builders of temples and these living
monuments bear testimony to the fact that
the Great Cholas were real rulers and not
imaginary personages. So also the temple
at Gangaikdndasolapuram, which resembles
the Tanjore temple in all its aspécts includ-
ing the dimensions and the big tank may
well be referred to when telling the boys
about Rajendra Chola, the son and successor
of Raja Rajax and his victorious Gangetic
expedition, It may also be pointed out
that the place took its name after the title
* Gangai Kondan’' which the king assumed in
memory of his victory on the banks of the
Ganges. Similarly, when dealing with the
history of the Pallavas, the teacher can very
well begin his topic by associating the boys
of the Chingleput district with the localities
like Pallavaram, Mahabalipuram, Kanchi-
puram and other places, The reference to
the existence of life-like stone images of
Mahendravarman and his Queens will make
history not only real but also make the
boys listen to the topie with great attention
and interest. The teacher can - also tell
them that the Cave Temples in Mahabali-
puram and Pallavaram in that District and
also in the Trichinopoly District (e. g. on
the Trichinopoly Rock) and Pudukottah
State are the earliest temples to be found in
this part of the land. When he has finished
these two topics chronologically, he can ask
the boys to compare these two types of tem-
ples and to ncte the various phases of evo-
lution which the structure of the shrines
had to undergo before the times of the
Cholas. 1In telling the boys about the reli-
gious eclecticism and toleration of the Palla-
vas, the teacher can refer to the different
shrines that are to be found in Kanchi-
puram. When referring to the conversion
of Mahendravarman from Jainism to Sai-
vism the teacher can tell the boys stories
taken from the life of Appar, the great Saiva
devotee and which are related to this particu-
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sr event, Such ipstances can be mulh-
lied-and nsed as illustrations in ‘teaf:hm;{y
Tistory. Fortunately our country's hastn}f'}
/ields enovgh and varied materials of t,.‘xs
ype for 'a study of Liceal History‘aml
Jco for purposes of illnstraticn of Naticna
History. In the higher stages somet
‘raining in research work may be se
‘hrough local history by asking the boys
to study the varicus pettahs of the town
ard the street pames and also by cetting
them to work cut a plan showing the
extension of thetown and the changef.
which it has undergene within the last
fifty or hundred years. Much of the mate-
rial for this purpose caa be gathered from
the local Municipal records. The value and
practical usefulness of Liocal '_Ehstory‘ as the1
starting point for an introduction toN mlcg]r;a
History and as providing corcrete and illu-
ctrative historical material for a proper
appreciation of naticnal -history. ‘b:wmg
been thus established, one 1s constrained to
think of the devices or methods for teach-
ing this sabject, Various mgthods h}ze ;1.‘
sits to places of historical interest 10 the
neighbourhood and enabling the pupils t?
become familiar with the local traditions
and records are suggested. In arranging
excursions or visits the teacher chould take
care to provide the pupils with a map con-
{aining the topography and the 1mporta?;
places well marked ovt in relief, He shgu
also teil the pupils beforehand of the things
that are 1o be carefully observed and seen

y them. !
EZ arranged on the spot and pupils shonld ge
asked to write down in their note books:.t e
objects they have seen and the impressions
they have formed about them., o
excursicns should be frequently arranged;
however, no teacher can take out his pu‘;.)}lf
without any definite purpose apd 50 vx:fxt:
for mere sight-seeing or as going out for
purpases of an?usement should

ithout exception.
:fllay éle repegted)to gfetta pr(e)gz;tunderstan-

ing articular fact or .
i;‘é iotfia; ‘l))etter to have & well thonght.-out
plan or idea before thinking of excursions.
Excursions are to be
class lessons.
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1f necessary, discussions should

Above all,

be avoided
Visits to the same place

In any

regarded as regular

Thus Local History is of importavce and
should find some space in the school( curri-
culum, though not in the 'Hlstory syllz}.busé
As Prof. Hasluck says "1t lends an axrﬁ od
interest and romance to 'otheths.e dull "un
colourless local surroundings and it helps to
bring home to the pupil by everyday 120?1-
tact with historical scenes, names and h\}x};
dinos the sense of the develcpment, W ‘§'~
his country has uundergone and removes thh
thoughts from time to ime away from the
present to the contewplation of ages that ?.:a
passed,” And perhaps it is this humanisizng
influence of Liocal History that has led e\ien
2 hyper-critic like Prof. Hesrnshaw toh,;:n{1
in unmistakable terms'that 'no hour in V‘Vd ic f
History is taught should remain devoid O

- its (Liocal History) presence and influence.

—————

REFERENCE SERVI

By Sri S.R. RaNGANATHAN, o L
Secretary, Madras Library Association,

¢¢ PEFERENCE Service is the prepotefxt
achievement of modern humanism 1n

* Library Service " is the thesis of this paper.

Humapism js used in the sense: A system,
mode . or attitude of thought cr action cen-
tering upon distinctively human interests or
ideals as contrasted with other interests or
" ideals. In the words of Walter Lippmann,
LIV—9—3 ‘

CE AND HUMANISM

ALAL LT FLUA,, President, Indian Library Asjsocif?fz'qn.
i Professor of Library Science, Delhi Uniersity

humanism takes as ?ts dominant pzxtfe:m
the progress of individual from 'he]p]esa'ﬁg
fancy to self-goverping matarity. he
words of Lippmann imply an‘lmpormnt
warning: Social interests should not be
mistaken for human intercsts. Wm'le
these two coalesce indistinguishably 1n

many situations, they may be at cross pur-
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poses in others, The persistence of the im-
pression produced by the former class of
situations, may tlind one to perceive the
latter class. Nazism began in that way.

HuouMaN vs. SociaL INTERESTS

‘During the last two thousand years, there
bas been a continnous effort to recon-
-cile sccial and human interests, The
primitive method of reconciliation, was
to postulate an aunthoritative division of
humanity into two groups: the Chosen
people and the Pharisees; then 1t was Citizens
and Slaves ; later it took various forms like
Capital and Liabour, West and East and the
White and the Coloured. It wasdeemed
legitimate to trample on the interests of the
individuals of the second group, if it was
necessary to secure the interests of the in.
dividuals of the first gronp. Whenever
this happened, it was socisl interests that
were had in view and not human interests.
In the earlier ages,. human interests and
ideals had to face the superior power of
trans-human and trans-social interests and
idealslike those of religion. In course of
time these turned out to become social or
group interests and ideals in disgnise. It
was not till the nineteenth century that
the wave of democracy began to demolish
social barriers barefaced or disguised,
within & nation, and it is only now that it
is beginning to do so between the nations
themselves.

Book ProbucTion

As soon as the insistence of modern
hurcanism on * the progress of the indivi-
dual from helpless infancy to self-governing
maturity” was felt and deemed to have pri.
ority over the demands of social interests and
ideals, the means of securing that progress
had to be thought of. Education suggested
itself—-pot merely in the narrow sense
which brings up to mind* the teacher and
the taught’ pattern—but also in the sense
of life-lorg self-education. It was not diffi-
cult to realise that, in the case of the
majority of the people who were adults, it
was only sell-education that was possible,
Once this was realised, books suggested
themselves as necessary tools for self-edu-
cation. The vigorous apd broad-based

publishing activity initiated by the Society
for the Diffusion of Knowledge, about a
hundred years ago, was the first result, In
due course, this activity led to the develop-
ment of the publishing trade to considerable
dimensions, An -enterprising publishing
trade led to the detection and the harnes-
sing. of authorial ability which had been
largely running to waste till then.

As modern humanism insisted upon
attaching as much value to the last man
as to the first, the need for the gratuitous
service of books as a public project came to
be realised; with the result, the need for
statutory sanction for such a project was
felt and library legislation got initiated—
Englaod leading- Thus, library mavément
got under way. ‘

Haxpigars Due To ‘ARTIFICIALITY

And yet modern humanism felt flouted.
For it had, so far succeeded only in esta-
blishing the First Law of Library Science
—Books are for use—that is, in evaluating
books on the basis of *'distinctively human
interests ", But the spread of the effective
use of books was checkmated by the very
nature of books. For, are not books ex-
.tremely artificial entities which make a
negligible appeal to the primary senses and
make a demand on the secondary mental
make-up—the intellect. A further handi.
cap and a further element of artificiality get
inevitably created by the Fifth Law of
Library Science—A libraryis a growing
organism. Even the best shelf arrange
ment cannot escape the charge of artificia-
lity in a library of some size; and artifici-
lity reaches its high'water mark, as it
were, in the library catalogue.

Hanbpicars Dur To Tar WorLD OF
ENowLEDGE

The world of knowledge too adds its own
quota of hardicaps, It makes strides which
are too big and too crisscross for most
people. Of late, not only has its kaleidosco-
pic pattern-making begun to fill ordinary
minds with a paralysing sense of wonder,
but the bewildering way, in which zones
of the field of knowledge get telescoped,
interlaced and integrated and throw forth

% REFERENCE SERVICE AND HUMANISM Y

fresh hybridiced zomes of inconceivable
-patterns, disables even specialists from per-
ceiving, enunciating and demanding with
precision what information they want or
from routeiing their way through books
without loss of time on the risk of losing
the tempo needed to keep up to the pursuit-

A Crannexce To Tone PROFESSION

Modern humanism felt flouted in libraries
in these circumstances, as books by them-
selves—however well organised, classified
and arranged: however well catalogued;
and however well provided with guides of
all sorts—cannot work themselves up to the
fulfilment of the middle three Liaws of
Library Science—LEvery reader his book,
Every book its reader and Save the time of
the reader. Note how forcefully modern
humanism entrenches itself behind the in-
dividual reader in each of these lawsand
throws a challenge as it were to the library
profession to humanise  libraries and
books. It administers a warhing: “You
bave done much during the last century fo
forge many techniques. Buat all these
amount to mechamisation. Ilememberthe
inexorable rule of the gamse of life that
service to living should at the ultimate
stage be done only by living mesn, All
mechanical aids will stop short of that
stage. As your service is to the intellect,
this value has added significance in your
case.”

EuercENCE OF REFERENCE SERVICE

The answer of the library profession has
been Reference Sarvice.  * When the
reader comes amidst the library,” the pro-
fession says, ‘' he will meet a person who,
with radiant geniality whispers into his
€ars,

Take my hand;
For I have passed this way,
And know the truth ",

~ ALL-PERVASIVE ErroRT

v Well done!, rejoicas modern huma-
nism and adds, *“ If you provide Reference
Libraries, you can boldly go ahead with the
perfection of the mechanical aids like classi-
fication and cataloguing- When there is no
referenca service, you can not do your bast

in these matters, since every element in
them should be self-intelligible evea to the
last reader. I see the halting way in which
you have been doing these jobs. You have
almost come to a stand-still. To justify your
stagnation, you raise that man of straw—
the common reader——and his inability to
understand anything more cnmplicated.
Now, it is enough if the higher reaches of
your classification and cataloguing ara
inteliigible to your reference librarians.
The common reader need not to kuow any
more of them than the commnn passengsr
need to know of the technique of engines or
the signals. Iadeed, the very tazk cf your
serving the reader esactly and expeditiously
dercands that your classification and cata-
loguing should be taken nesarer and nearer
to perfection, undeterred by any incidental
complication which they cannot help
developing ?

i Modern humanism is thus transforming
Library Science at all levels. What is
obvious to everybody is the preseace in the
library of some one who appears to have
been waiting just for him, takes him rcound,
talks ‘ his language’ and is his friend from
that moment. This is beyond doubt, prepo-
tent effect. But it is also making the library
profession re-evaluate all its techniquess,
and routines—in fact its eatire attitude and
outlook. The result of the impact of
Library Seience with Modern Humaaism is
all-pervasive; it has only Just started;
many usexpected and far-resching coase-
quences may be expected in the near
tuture. Butall these flow really from the
recognition of the value and the needs of
reference service,

INp1a’s OPPIRTUNITY

India had been in intellectual stupor
and political subjestion during the monien-
tous years when modern humanism made
itself felt apd threw its ferment into
Library Science.  Bat, it has just now
become free, it has just now become q:ick
with life ; it has, therefore, a freshness that
is lacking in other nations. It has the
opportunity to make the most colossal sociol.
ogical feat ever witnessed by the world ; i
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THREE UNIQUE TEXTBOOKS
HENRY MARTIN'S

can help the quick progress of millions of A Worp To TeE LEADERS Q
individuals “ from helpless infancy to self- Our leaders should remember this; they -ﬂ -

governing maturity”, and for this purpose should put Education in the forefront of
it bas to organise the production of books their plan ; they should alss put Library
and establish a network of libraries for povement in the forefront of their educa-

; - HIGH ScCHOOL ENGLISH
their gratuitous supply to oneand allasa tional programme. . To achieve lasting

pubiic project. -If it is windfal of the resylts, they must prepa.re and proceed ir — PRACTICAL GRAMMAR AND COMPOS!TION -

U?GSSZQG_ 02 ;fo‘zem }‘aumanisrgl. which is the right way. The right way, according to 2 Pages 291 Fourth Edition.
already in full steam, it can achieve in ten u '

years what the West took a hundred years moder bamauism, is o give due weight s

to do. It is said that the foetus of the human i

species compresses into ten months the ﬂ

millions of years that the human body tock

to evolve. So it can be with India.

Martin’s * High School English” is an eminently practical Course of

to personal help to readers in libreries; this . - ) . .
Matriculation English, written on sound educational lines.

is not merely bringing some thous and: of

volumestogether and leavmrr them in charge t
of one found unjnst for other jobs; the The whole book is marked by refreshing originality of treatment,

right way is to make work in the library  The 120 pages on English Usage and Idiom form a unique feature of
worth—while for tha best men in the land the book.™

and to give these a sound and prolonged S
The development of the personality of training before they are sent into the library ﬂ ;= As a textbook of systematic and practical training in English

InpiA’s PERSONALITY

of India is not a mere biochemical affair— Such a training needs a Federal College of Composition, it would make an excellent selection.
something involuntary. The development Library Science to train the top men “from
of the persona.llty of a nation has to be s all over India and to conduct research, and
voluntary, deliberate, purposive act. It the eventual formation ~of Provincial
has to come out of the development of the Colleges of Library Science to prodace
personality of each one of the individuals referencs librarians of the ordinary sort in
constituting the nation. The development »umbsr large enough to man all the
‘of the personality of the individaal consists libraries. Details have been worked out
of an integrated building up of the bady, in my Memorandum on the Na tional
the mind and the spirit. At the present Central Library sent upto the Federal
stage of human evolution, all these turn Governmeat. This is one of the vital
round the prior sherpening of the in- messages of modern humanism fo tne
tellect. This accouats for the insistence of leaders of New India. May God give thew
humanism on the humanising of education the light, the courage and the will to act
and libraries. on that message,

HENRY MARTIN'S

A SIMPLE COURSE OF ENGLISH
GRAMMAR AND COMPOSITION

Psages 375. Fourth Edition,
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This book is unique in several respects, and sure to give the best results
and create the maximum of interest in the subject.

“The popularlty of this book i 1s clear from the fact that ‘the book ran
two editions in only 4 months’ time.” - Education, Lucknow (May, 1941).
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“Theory of music or in the words. leaching of Music | Rs. 5 0O Considered by many eminent educationists as “A STANDARD
~ (Sahitya) - of the composed pieces. An [he Flute, astudy ’ 10 BOOK,” responsible for effecting a revolution in the teaching of English
important feature of Indian Art is that it Indlan Melodies in Staff Notation1 0 grammar and composition in our schools.
is generally anonymous.” The 72 Melakarta Jamparaga
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TRAINING OF TEACHERS:

ie—T57 SEL R. SRINIVASA AYYANGAR B. A, L. T. HEADMASTER, SARvaIaNA HicH

Scaoon, PEELAMEDT.

. 3 !
i Gopala Erishna Gokhale’s utterances on

free ard compulsory elementary educa-
tion in the Liegislative Assembly of his day
deserve careful study by the educational
administators of today, The statement
recently mede by India’s Ilducation Minister
Maunlana Abdnl Kalam Azad, that he would
mobilise all the educated persons available
and at the same time push on with schemss
for the training of teachers reminds one of
the challenging answer made by Gokhale
to the excuse trotted out by the bureaucracy
of lack of trained teachers for oppssing his
bill that without waiting for the inaugura-
tion of free and compulsory elementary edu-
cation till trained teachers could be procured
he would have it started at once and go on
for a time with untrained teachers. Maulana
rightly felt that the vicicus circle should
be broken and that the great hurdle of the
lack of trained teachers should be jumped
over without postponing educational
schemes. It isto be hoped that the Iandian
Minister’s decision and lead will be followed
by the Provincial Education Ministers.
While training institutions are being
established all over the country, certain
problems regarding the training of teachers
have to be deeply considered. A teacher
is trained for the profession and is deemed
competent to discharge his responsibilities
through his long career of 20 to 4V years,
Definite prospects of fixed scales of pay
ranging over a long period and security
of tenure have been recently assured for
teachers under. all types of managements.
Apprehensions are being expressed that the
artificial stimuli to effort have been remo-
ved and that something should bs done
to arrest stagnation and atrophy and to
promote professional . efficiency,  The
‘teacher is ever open to criticism at the

hands of the public, If the teacher wonld
wish to be judged not by immediate results,
he would be siid to shirk the issue; and if
he claims immediate successes he would
be said to have abindonmed' his ideals.
Within the profession itself, as William
James said, the “old fogeyism' is said to
creep in at an early stage. Dr. Westeott
said, “"No one ought to be a schoolmaster
more than 14 years,” The peculiar nature
of the teacher’s work, the incessant demand
on his nervous energy, the wearying
monctony and repetition of the class-room
work, the parochial outlook and the petty
animosities of the common-room atmo-
sphere, and the aloofaess from the invi-
gorating outside world are factors not con-
ducive to the development of creative
sense and freshness of enthusiasm needed
to stimu}a.te young and virile minds. As
he acquires mastery of skill in his techni-
que and cannot draw on his own perso-
nality for his daily work, the experienced
teacher develops into an autornaton. The
self-improvement, is accompanied by self-
daterioration. In the book, “The = First
Hundred Thousaad”, Ian Hay, a school.
master, puts the question: “If you had
Spent seven years in a big public school,
teaching exactly the same thing, at exiactly
the same hour, to exactly the same kind of
boy, for weeks on end, what sort of
change would you welcome most?”
“"DEATH"is said to be the answer of several
voices to the query, Agaig, teaching is
an art, but isnot practised asan art by
many. The preliminary training is not
sufficient to sustain the dignity and
usefulness of the profession,

In certain countries, sabbattical terms
are granted to teachers. In Soviet Russia
every teacher is granted two months’ holi.

TRAINING OF TEACHERS. 1

day with full pay and facilities of planned
recreatiop, In cur own ccuntry, teachers’
guilds apd unicns arrapge refresher-ccur-

‘sess but it is the very teachers that peed

mest refresher-training who do not attend
these courses, The enthusiastic teachers
profit by these courses. Any refresher-
ccuree op a voluntary basis defeats the objec-
tive, The remedy seems to be that a
refresher training course of not less than two
months’ duration should be prescribed as
compulsory for teachers of all grades,
elementary, secondary and collegiate, once
in every ten years.. Batches of teachers
who go back frem schocls to the training
schools will examine the problems they
have faced with leisure and freedom and
gather new experience in consultation with
their professors, which will surely react on
further work to the benefit of their pupils.
The suogested arrangement should not tax
the teachers’ purse; and the expenses for
these training courses should be .borqe' b.y
the State. Money epent in this direction 1s
fruitful expenditure. Besides the prelimi-
nary training, there ought to be at least two
further compulsory training courses, which
every teacher should undergo. The third
course may be held after a longer interval
than the second. Courses beyond the third
course may be left to the option of the
individual teacher. But no teacher should
be esempted from attending three trai'nm.g
Courses in his career. If these periodi-
cal training courses are not planned by the

State, woe be to the education in our

country ! Worse will be the caricatures of
teachers than those painted by Charles
Lamb, H.G. Wells, Hugh Walpole, Paul
Selver, and their ilk. I beseech the Educa-
tion Ministers to pay their careful attention
to the suggestion put forth above. Our
teachers should pass through the stages of
novitiates, journeymen and craftsmen. As
the “Times Educational Supplement” wrote
some years ago, “the expression ‘trained
teacher’ might die a proper death, We are
all teachers in’process of training, and the

———————

progess is lifelong.”

The Madras Government have been
arranging refresher courses in basic educa-
tion for the existing trained tcachers. The
correlation of knowledge with craftisstill an
experiment and has not been fully explor-
ed even in the highest research institute
fzr basic education in Wardha. Dev Prakash
Nayyar’s illuminating article under the title,
“IntellectualiContents of Takli”, published in
Harijan of 21st December is avowedly frank,
and explains how every bit of knowledge
under the sun, every subject, viz, algebra,
geometry, physics, chemistry, geography,
economics, history, scciology, physiology,
and the highest education can be traced to
the magic potentialities of the tak'i, and
connected with the iron red, the brass dize,
and cotton. A study of the article will
show how education through craft can be
conceived and worked out by the genius and
application of the individual teacher, who
has faith in the ideology of basic education,
Hence withont organising basic training
courses for the trained teachers, extending
over months, it would serve the purpose, if
the existing teachers are directed to qualify
themselves for prescribed standardsin the
crafts in question, stady the literature on
basic education, and attend some discourses;
on the ideology of basiz education. It seems
to me to be highly improper to wait till
the correlation between knowledze and
craft is effected in the Wardha Training
School and other training institutions. We
should feel highly indebted to Dev Prakash
Nayyar for having clarified the puzzles of
the orthodox educationists. The time of
the nation and the furds of the taxpayer
could be saved, and universal basic element.
ary education could be speeded up. Oaly
an attitude of realism to basic education and
a compelling sense of duty by the children
of our land, whoshould withou$ any further
delay be provided the basic elementary
education of eight years’ duration are the
desideratum today.

LTSRN
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So you have plans for Visual
' Education !
Epidiascopes, film projectors and
that sort of things! |

Oh Yes, that is all right,
but remember,; -

OBSOLETE TEACHING AIDS

SHACKLE THE TEACHER.

Consult AMA Educational Aids
Division before you step further-

It will prevent you from acquiring
cumbersome & fancy epuipment.

It xyi]l prevent you from paying
exorbitant prices.

. .AMA Educational Aids Division
1sinterested inoffering you only the
simplest and the most practical aids.
And what is more, it is definitely
not prepared to sell you things that
you don’t need just now. Unlike
others we are short of equipments
and materials because we choose to
sell only the best-

Please write for detailed information to

“ EDUCATIONAL DIVISION
(Dept. ER)

panada Building .
Hornby Road, Fort, BOMBAY.

Branches :—

DELHI — MADRAS — CALCUTTA.
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The fiflieth year of
service to suffering
humanity,which has
just dawned, still
cherishes  Jeeva-
mrutham as the
best pick-me-upfor
brain workers, con-
valescents and all
other rundown

EDITORIAL NOTES

lndia’s great misfortune, and no less the

world’s at large, caused by the unex-
pected. demise of Mahatmaji can be
only countered by the strenuocus efforts
of all our thinking men to live and act
up to the great principles of the
Mahatma that have guided India on the

-path of progress and the world to the

consciousness of the effective weapon of
Ahimsa,

- Gandhiji’s contributions to national
progress have been mapifold. Among
them, one of the mcst significant is his
idea as to Basic Education. His own
words are quoted below as tothe advan-
tages of his scheme.

“In my opinion, intelligent labour is
for the time being the only primary and
adult education in this land of of starv-
ing  millions.eee...ulditerary  education
should follow the education of the hand
—the one gift that visibly distinguishes
man from beast. It is a superstition to
think that the fullest development  of
man is impozsible without a knowledge
of the art of reading and writing. That
knowledge undoubtedly adds grace to
life, but it is in no *way indispensable

for man’s moral, physical, or material

growth. ,

“ The ~ object of Basic Education is
the physical, intellectural and moral de-
velopment of the children through the

"medium of a handicraft. But I hold

that any scheme which is sound from

"the educative point of view and effi-

ciently managed is bound to be sound

~economically. For instance, we can

teach cur children to make clay toys
that are to be destroyed afterwards.
That tco will develop their intellect.
But it will neglect a very important
moral principle, viz. that human labour
and material should never be used 1n a
wasteful or unproductive way. The
emphasis laid on the principle of spend-
ing every minute of one’s life usefuliy
is the best education for citizenship
LIV—2—3

and incidentally makes Basic Educa-
tion self-sufficient

T hold that true education of the
intellect can only come throuch a proper
exercise and training of the bodily
organs, e. £, hands, feet, eyes, ears, nose,
ete. In other words, an intellegent use
of the bedily organs in a child provides
the best and quickest way of developing
his intellect. But unless the develop-
ment of the mind and body goes on
hand in hand with a ‘corresponding
awakening of the sotl, the former a}one
would prove to be a poor lop-sided -
affair. By spiritual training I mean edu-
cation of the heart. A proper and all
round develepment’ of the mind, there-
fore, can take place only when it Pro=
ceeds pari passu with the education of
the physical and spiritual faculties
of the child. They constitute an indi-
visible whole. According to this theory,
therefore, it would be a gross fallacy
to suppose that they can be developed
piecemeal or independently of one
another.

“The baneful effects of the absence of
proper co-ordination and harmony
among the various faculties of body,
mind and soul respectively are obvious.
They are all around us; only we have
lost perception of them owing to our
present perverse associations.

“\lan is neither mere intellect, nor the
gross animal body, nor the heart or soul
alone. A proper and harmonious com-
bination of all the three is required for
the making of the whole man and con-
stitutes the true economics of education.

“Manual work will have to be the
very centre of the whole. thing........ The
manual training will not consist in pro-
ducing articles for a school museum, or
toys which have no value. It should
produce -marketable articless  The
children will not do this as children
used to do under the whip in the early
days of the factoriess They will do it
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* because it entertains them and stimu.’

lates their intellect.

“] am a firm believer in the principle
of free and compulsory Primary Educa-
tion for India. I also hold that we
shall realize this only by teaching the
children a useful vocation and utilizing
it as a means for - cultivating their
mental, physical and epiritval facultiés.
1t will check the progressive decay of
our villages and lay the foundation of a

juster sccial order in which’there is no

 unnatural divisicn between the ‘haves’
and the ¢ havenots’ and everybody is

4. THE EDUCATIONAL REVIEW

assured of a’living wage and the rights
to freedom.: o

“ My plan to impart Primary Fduca-
tion through the medium of -village

handicrafts like spinning and carding -

etc. is thus conceived as the spearhead
of a silent social revolution fraught with

the most far.reaching consequences. It~

will provide a healthy and .mcral basis
of relationship between the city and
the village and thus go a long way
towards eradicating some’ of the worst
evils of the present sccial insecurity
and poisoned relationship between the

classes.’”? ;

' BOOK REVIEWS o

OXFORD PUBLISHING 1478.1947.

The first.book to be printad in England
ecame from Caxton’s press at Westminster
in 1477, and it was but a vyear later that
- Theodoric Mood, who travelled to England
trom Cologne, printed at Oxford the very
rare Commeniary on the Aposiles’ Creed

- . attributed to St, Jerome. Rood continued

printing until about 1485 but during the next
hundred yeers thers was- only very spas.
modic activity. A o #

Rcbert Dudley, Earl of Leicester, then
Chancellor of the  University, encouraged
the revival of University printing, The
convoeation ol the - University -in 1584
eppointed 8 Committee De Libris Impri-
mendis, and in 1586 & dscres of the Star
Chamber empowered- the University to
print, but for lack of capitat some of the
rights were handed over to three local
printers whe were allowed to call them.
" gelves Printers to the University, Inthe
same year the Univarsity lent £100 to Joseph
. Barnes, an Oxford bookseller, to start the
.press. Barnes produced many books prized
by collectors, including the [irst books
printed . at- Oxford in Greek (1586) and
Hebrew (1596), and Captain John Smith's
Map of Virginia.

~ Archbishop Laud was a spbstantial bene.
factor of University Printing, and secured
in 1632'and 1633 Roya] Charters, entitling
the University to print ‘all manner of books.’
Its recognised privilege to print Bibles was
later to become an important !actor in the
development of the Press, but in 1637 (and
until 1672) the University sold the privilege
for an annusal payment of £200 a year, -

During the Civil War, whén the Court of
Charles | was at Oxford, the *Printers to the
University’ issued numercus Royaslist pro.
clamations and publications, . though it was
not scholastically 8 prodiictive period. But
in 1671, when Dr. Jolin Fell, Dean o!
Cbrist Chureh and Bishop of Oxford, tock &

share in the management, the real history "

of the Press began, Fell’'s name is re-
membered from the Deautiful types which
bear his name, and which are still east from
the type.punches and matrices which he
collected at Oxford * As a result of his
struggle with the Stationers and the King's
Printers, the publication of a Quarto English
Bible bedan the great history of Oxford
.Bibles and Prayer Books, In 1669 the Press
"had moved into a new home. the Sheldonian

Theatrs, provided by Archbishop Sheldon,

o+ Also;‘ more trivially, for a piece of doggerel verse which he jnspired:

~ 1donot like thee, Dr, Fell,
The reason why I éannot tell :
But what I know, I know fall well,

I do not {ike t{hee, Dr. Fell,

k3

‘a‘nd meny learned folios ol that period bear v

the .imprint Oxaniae e Theatre Sheldonaino.

" Fell and his three associstes, Sir Leoclina

Jenkins, Dr, Yate, and Joseph Williamson,
paid rent to the University and worked as a
private ccmpany. 1t was not until 1691 that
the University, feebly at first, financed the
Press, P ) '

Esarly in the eighteenth century the
Learned Press ecquired the name by which
it still is known, in commemorsation of the
grant of perpetusl copyright in Clarendon’s
History of the Rebellion. From the profits of
-its many editions was, to a larde extent,
‘financed the building of the Clarendon
Building, the Press’s next henie,

The eighteenth century saw the great
expansion of the Bible Press and the
establishment of a Bible Warshouse in
Paternoster Row, London, but the Learned

' Press fell into an apathy, from which it was
awakened by a vigcrous pamphlet from the
great lawyer, Sir William Blackstone, who
had been appointed a Deledate.

The New English Diclionery on Historical
Frinciples tamiliarly known as the Oxford
Dictionary was begun in 1857 by the enerde.
tic pioneering work of the Philologiceal
Sceiety after Dean (later Archbishap)
Trench had called attention to the inade-
guacy of alf existing English dictionaries.
The members of this society bedan a syste-
matic reading of the whole ol English
literature, secking for the history of words,
their tirst appearance, their last use (when
"obsolete), and their chandes in form ang

meaning, As the saccumulated material’

grew, so did the dejection of the workers,
for it became obvious that no private
publisher would be sble to undertaks such
s large and unremunerative work. The
. decision of the Delegates of the Clarendon

~ Press to publish {t, therelore, came asa-
- great stimulus, and under ths editorship

of Dr Furnivall and Dr. Jdames Murray
" three and a half million quotations, selected
by thirteen hundred readers from the works
ot five thousand authors were pigeon.holed,
Dr, Murray's agreement with the Delegates
envisaged & work of betweon 6,000 and 7 000
pages, but the completed work had 16,100.
The Dictionary was issued in parts,
bedinning in 188t, The concluding section,
Wise=Wyzen eppeared in 1928. The wark
contains & record of 414,8‘%5 words._e.nd
pearly two million illustrative questions,
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Neither Sir James Murray nor Dr. Henry
Bradley lived to ses its comcleticn. Thre
later volumes, &nd the Supplement, were

‘the work of Sir Willism Craigie and Dr. C T.

Onions., The Times in 1897 described the
Dicticnary as ‘the greatest effort which sny
University, it M8y be any rrinting press,
hes teken in bBErd since the invention of
printing * The four sbridgements. The
‘Storter Oxford Dictiorary, The Concise Qxferd
Dicticnary, The Pocket Caferd Dictioncry,
and The Litile Oxford Ticticnery, made the
results of this enterprise svailable to every

- kind of reader.

*The Oxford University Press” is a,
department of the University of Oxford,
controlled by & University Comrmittee (the
Delegates of the Press, whose ex oficin
chairman is the Vice-Chancellor for the
time being) and administered by a hierarchy
o! officials appointed by that Committee.
The Oxford University Press is not a com-

pany and has no sheareholders. All profits
‘ara used in the publication of books of

intrinsie value which have not a sufliciently
wids sale to support themselves;

The prasent Sezratacy to the Deledstes is
Mr. Kenneth Sisam, and under him is the
editorial and production department knewn
as the Clarsndon Press which produced the
learnad works and educational books, from

. the Great Ouxford English Dictunary to the

Readers for infant Schools.

These books are distributed for the
University by the Publisher, Mr. Geoffrey
Cumberlegs, from the London office and
through the various branches thrnughout
the world in New York, Toronto, Cape
Town, Melbourne, Bombay, Caleutta, Madras
and Woellington and through Depots at
Oxford, Glasgow, and Edinburgh.

Each branch offica throughout the werld
publishes books suitable for the areas which
it serves. Besides the publishing offices the
Ozxford University Press own. ths printing
press (controlled by the Printer to the
University), the Wolvercote Paper Mills,
and the rights to produce the world famous
extremely thin India Paper,

The Oxford Catalogua contains over
10,000 distinet titles, and runs to 500 pages.
It is in fact, as much & handbook of litera-
ture as a qommercial catalogue, The Periodi-
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cal perhaps one of the esarliest ‘house maga.
zines,' was first published in December 1898,

1ts contents include readable extracts from

new Oxford books, illustrations, snd literary
news. Its first editor, R. M. Leonard
continued to the responsible for it until his
death in 1941, when he was succeded by
Charles Williams, who did in 1945.

A BROCHURE ON INDIAN INDEPENDENCE,
By SRI R. SRINIVASA AIYANGAR, B.A.
L.T., HEADMASTER. SARVAJANA HIGH
SCHOOL, PEELAMEDU PUBLISHED BY
B.G PAUL & CO., MADRAS, 1947. PRICE
ANNAS TWELVE,

The enthusiastic and thoughtful author
of this collection of articles contributed on
verious occasions by him to journals and

newspapers, indicates that he would prefer
for - our country Complete Independence
instead of Dominion Status. Of courss, as
a teacher, he would. not encourage the
Communist concept of direzt action; nor
is he a champion of the right of pupils
and students in schools and colleges to take
part in - active political agitation and
" organisations,. There are other ideas of an
. experienced teacher that.are embodied in
his papers and all of them reflect the work
of a thoughtful person whose interests have
extended far beyond the scape of his pro-
fessional duties and who has always brought
a thinking and aggdressively active mind to
bear upon sll problems of current interest,

TAGORE, GANDHI AND NEHRU BY K R,
KRIPALANI: HIND  KITABS LTD,

. PUBLISHERS, BOMBAY. PAGES 104,
PRICE Rs, 1-8. ' ’

Mr. Kripalani brings out in these papers
o! his, numbering ten, . the inner unity of
inspiration which can be discovered under
" ‘the superficial and obviqus diversity.of out-
"lock and thought between these three great

representatives of modern and renascent
India. : ‘
" In his- first paper on Taogore and Gandhi.
‘Mr, Kripalani holds that both of them are
intensely Indian in their souls’ essence and
that bteth ere deeply religious but with
‘different visions. *They &ccepted their
country in its entirety, heightening its nobi.
lity and cleansing, puritying and redeeming
its disgustingness, Both understcod by

H

Swaraj something far mere positive than -
more freedom from foreign domination,

Both were jealous guardians of moral values,
Both were passionate believers in the
sanctity, the inviolable right, of the indivi-
dual’s personality, and were therefore mis-
trustful of the ever.increasing claims of the
State over the individual in 8 mddern induss
trial society.” It is good to repeat Tagore's
wards sabbut the mission of Gandhiji.
It Gandhiji sucteeds in his mission, Tagore
\said, he ‘will have achisved what no man
ever achieved before, If ha fails he will
have failed *“as the Buddha failed and as
Christ failed to wean men from their iniqui.
tieg, but he will always be remembered as
ong who made his life a lesson for all ages
“to come,” . :

An essay on Tagore’s ideas on Soviet
Russia says that the post accepted without
any protest the so.eslled Godless nature of
the Sovist States, in his enthusiasm at
seeing a society providing for the first time
in the world's history equal opportunities
of lite to 8ll its citizens, But he was well
awsare of the defects of Socialist organisa-
tion, .

. The picture of the last days ol the poet.
given in another essay, is very moving The
estimate of the Nation’s debt to Tagore
holds that his greatest contribution is his
teaching that life should be brought back to
the village in sll its completensss, and that
every kind of inequality anrd superstition

should be remecved from our soeial organisa-

‘tion., The essay on Nehru and Gandhi
brings out the resl greatress of Nehru as
due to his possession of the capacity to see
other points of view, to tolerate dissent
and to ohlige even enamies, and he is
always torn between the call of life and the
call ¢f the spirit. It is &iso urged that the
mutual understanding between Gandhiji and
Nehru is the biggest asset of the Indian
National Congress.

Romain Rolland who is deemed to be the
greatest Furopean since Tolstoy, and C, F,
Andrews who built & regard for English
character in the Indian mind, far more
enduring than the trophies of British ad-
ministrators, the artist Rotheustin and.
lastly, the Sindi poet, Shah Latif from

. to the themes of the later essays in the book

———

v “ A Series which is so markedly good.”
MARTIN'S

"NEW STUDY READERS

PRIMER & READERS I — V- .

The following are some of the prominant features of this

new series of English Readers, planned to teach our children to

speak and write English effectively. It is ths outcoma of years of

practical experience, and combines the best features of modern

methods of teaching a foreign language,

1. The reading matter is very carefully graded; it is also easy and of wvaried
type and interest. '

9. Variety is a characteristic of each book:

3. In each book there are many lessons in dialogue form to familiarize the
children with Spoken English.

4. The whole series is abundantly and artistically illustrated.

5 The varied exercises in composition, given at the end of each lesson,
form a unique feature of the whole series. They are both full and
instructive, and supply suitable Ipaterial for practice.

Tt ————

MARTIN'S

"NEW STUDY SEAT AND DESK WORK
PRIMER & BOOKS I —V. :
- ¢ Messre. K. & J. Cooper, Dombay, have to be c‘ongratuhtcd. on bri_ng'
ing out a set of books which acquaints the schoolboy, in a very interesting
ind familiar way, with the fundamentals of the English Language. ¢ is
an original and ingenious way to combine grammar with practical
usage of the language. Each book contains a number of lessons with
directions regarding the graminatical forms and idioms of the language which
are followed by suitable exercises to be done by the students. The books
are illustrated and the print is bold and clecarr In our opinion these
books shcald be in the hands of alll school children.”—Tihe Punjab

Educational Journal (July, 1941).

YOU CAN ALWAYS RELY ON
“ COOPER PUBLICATIONS”

e

K. & J- COOPER—PUBLISHERS —BOMBAY; 4
Sole Selling-Agents for Madras Presidency
The Christian Literature Svciety for Inlia, Park Town, Madras.
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ivTHE FAIR VALE OF KASHMIR

By Prof. T. K. Venkataraman, M.ALT.. Pachalyappa's College, Madras.

. Death and rapine stalks over a region

* justly considered to be the ‘beauty-spot’
of the whole world, and ouor soldiers are
putting up a heroic resistance against vast
hordes of marsuders intent on carrying fire
and sword through this lovely land, Yet,
this incident is only a phase (and, let us

.hope, a temporary phase) in the chequered

history of Kashmir which alas 1is too
replete with instances of man’s cruelty and
mischief,

The countryhas beenIwell  described as

sn emerald set in pearls,
the almost unbroken
Himalayas. saow-capped

The pearls are
chain of the

emerald consists of the verdant forests and

. meadows which adorn the country. The

main capital is Srinagar. The city is

" famous for its silk, carpets, silver-ware,

wood-work and papier-mache work.. On - its

_ pretty lakes ply house-boats with three or

four rooms where people can stay through-
out the year. A bird’s eye view of the
beautiful city can be obtained from the
Sankaracharya Hill; bat, this cannot be a

“substitute for the thrilling stroll at close

quarters in the lovely gardens. Five miles
from the city is the Chasma Shahi—a
garden of luscious fruit trees. The most
lovely lake in Kashmir—the Dal Lake—
itself contains floating gardens. On its banks
are the beautiful Mughal gardens raised
by Jehangir—Nishat Bagh and the Salimar
LIV—3—1

throughout the
year, which enclose the land, and .the’

Bagh, Water supply to Srinagar comes
from the pretty Harwan Lake.Twelve miles
from the city is the lovely, circular Manas-
lal Lake.

The second city in the stateis Islamabad
(or Anantnag, asthe Hindus callif). It is
noted for its wool embroidery and carved
wood. Near by are the ruins of the Mart-
and temple—a temple of the Sun-god—built
by Muktapida or Lalitaditya (c. 724 - 60
A D.) Sixteen miles from Anantnag i3 Veri-
nag, a ssociated with the Mughals and con-
tainingthe spring which is the source cf the
Jheelum. Near Anantnagis another lovely
garden arranged in three terraces, water
for each being supplied by three separate

~waterfalls,

About 21 miles to the west of Srinagas
is ‘the highland of Gulmarg famed for itr
delightful climate.” The other important
cities are Jammu, the winter capital, situated
in a semi-mountainous area, and Poonch, in
another lovely spot” in the outer hills-
Kashmir 'is also a sportsman’s paradise.
Bears and mountain deer are plentiful in
the valleys, and the streams have the finest
trout in India.

The tribulations undergone by the land
have a place in the lurid annals of history.
After forming a part of the Mauryan and
Kushan empires, the country came under a
native dynasty in the seveath century
A.D. This Karkotaka dynasty even made



B R THE EDUCATIONAL REVIEW

a bid for supremacy over North India in the
8th century. Under the Utpala dynasty,
discrder spread becanse many kings were
oppressive and unpopular. Ope of these,
Gopalavarman, was a child.. His mother
who Vras the regent, openly carried on love
iptrigues with her minister. A later king,
Upmattavanti, slew his father Partha, and
-came to the throne. Kalhana, historian of
Kashmir, records that his chief amnsement
was cuttirg open the foetas of  pregnant

women. Another queen, Didda, was cpenly -

immoral, Barsha(1089- 1101)not only impos.
ed heavy taxes, but plundered even the tem-
ples, At last & Muslim adventurer, Shah Mir,

destroyed the Hindu dynasty and seized

the throne in 1337. He forcibly married
the widow of his predecessor (she seems to
_have been earlier the widow of the latter’s
‘predecessor). Under a later king, Sikandar,
many temples were destroyed, and many
Hipndus were forcibly converted. " Thus,
~Islam became the dominat faith of the
people. Finally, in 1586, "Akbar annexed
the state to the Mughal Empire, The coun-

try was the delightful haunt of the Mughal
sovereigns. Ahmad Shah Abdali, chief of
Afganistan, conquered the landin 1756, It
was overrun by the Sikhsin 1819. The
Sikh ruler, Rapjit Singh, entrusted the
region of Jammu to one of his feudatories,
Gulab Singh. After the Sikbs were defeat-
ed /by the British, Liord Hardinge sold
Kgshmir to Gulab Singh, and the state also
came under British protection. *

The present ruler,
succeeded to his throne in 1925, As in all
Indian stateg, the problem was to modify

-the autocracy cf the ruler tosunit the modern

surge of demccracy. The problem is com-
plicated here by the fact that the majority
of the population is Muslim, while the
dynasty of rulersis Hindu. The Mabarajah

. has now voluntarily surrendered power to

the most popular leadey of haahmxr - Sheik
Abdullah,

The history of Kashmir durmg the last
few months is too weall known to require
recapitulation here, Letus hope that it will
soon epjoy peace and plenty.

TRAlNING IN BASIC EDUCATION ,
By Sri R Brinivasa Iyengar, B.A., L.T., Headmaster, Sarvajana High School, Péclanedu

The Madras Government have arranged
training courses in basic education for tea-
chers in -certain belt areas, and for the
future staff of training schools. They have
pnow decided to start ten new basic educa-

- tion “training centres during the ensumg
academic year, and have provxded in ‘the

~ budget ten lakhs of rupees for the training
school:, and their accompaniments of hostsl,
model school, and teachers’ quarters: The
sincerity of the Madras Government is to
be commended. - The Tamil Nad Political
Conference held in Coimbatore passed a
resclution requesting the starting of a basic
education training school in each district;
but the problem of universal education did
not engage their attention,

‘Mr. R.- Suryanaraya Rao interpellated in
the Madras Legislative Council, regarding
the relative merits of Wardha and the
Madras Education Department’s schemes
and Rajaji’s attitude to both. Sri T. 8. Ava.
nasilingam Chettiar replied that he was
surprised to hear Mr. Suryanarayana Rao
say that H. E. Mr. C. Rajagopalachariar,
while Premier of Madras in 1938, had con-

‘tended that the system of elementary edu-

cation in the province was equal to or about
the best system and had the best aspects of
education also. He added, “I do not know
where Mr. Rao got the information from,
because Mr, C. R. is one of the greatest pro-
tagonmists of basic education himself ™ It is
therefore, necessary to know C. R's views.

Sir Hari Singh,
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In presenting the budget of March 1938,
Mr. C. R. said : *The general policy in
respect of elementary education as outlined
in'the Press Communique dated the 26th
June 1937 is in the main being carried out.
"The report of the Curricalum Committea
appointed in accordance with that policy,
which has just been received and is under
the consideration of the Government seems
to make recommendations to sdme extent
on the same lines.as the reorgamsa.txon of
elementary education .clntemplated in the
“Wardha scheme:  But whether the pro.
posals of the Wardha scheme taken asa
whole will reduce or increase- Provincial
expenditure on education it js not possible
as yet tosay: The Government have the
whole question under their consideration ;
and meanwhile bodget- provision is being
made in accordance with existing arrange-
ments,” . Mr. Rao was not far wrong in
interpreting Mr. C. R.’s views on this
matter.

Again, in replying to ths budget criti-
cismsg, Mr. C. R. said * The .Wardha scheme
would be a cheaper way of giving educa-
in the long run. It does not mean that ha
will necessarily succeed in making it
cheaper at the outset, The. transitional
stage will be difficult and costly. In'the
beginmang it would be cosilier.,” Again, in the
Budget speech of March 1939, Rajajt
_observed that the Wardha scheme is &
simple system of education based on the
commensense point of view of the sound
pedagogical priciple of learning by doing,
and that it is animproved edition of the
Dalton plan and the DMontessori System.
But the Government was not then ready
with plans. Though Rajaji appreciated the
‘value of building up the structore of edu-
cation and culture round an occupation
instead of round a printed book, he favour-
ed the principle of education based on mcre
than one craft. MMoreover, he unfortnnately
‘expressed the view that in view of the
financial .implications,
universal elementary education Was not a

" practical proposmon at any rate for soms
years to come:

Now a new problem has preaented itself,

. and a new light has been thrown on the

the introduction of .

basic education scheme.  Dev Prakash
Nayyar’s article on * The Intellectual Con-
tent of the Takli” in the Harijan of the 21st
December is avowedly frank and explains
how every bit of knowledge under the sun,
every subject, viz, algebra, geometry,
physics, chemistry, geography, economics,
sociology, physiology, psychology, nay even
the highest education in any subjoct can be
traced to the magic potentizalities of ths takly
—traced to the irom rod, the brass disec,
and cotton, Agsain, he has reiterated his
conviction in an article on “*Danger Signals”

in the Harijan of the 25th Junuary. and
attributes ignorance and prejudice to the
“ socalled man of education” who is unable
to see eye to eye with him. He ccncludes,
“It shows the colossal ignorance which

prevails about the richest gift *Nayee
Talim’ ‘has given the country. Books
contzining instructions in the manner

saggested in my article in question should
be! written out in full. Things will have
to be made fool-proof, it seems, before we
can carry the country with us.” Mahatmaji
commenting on Nayyar’s first article, wrote
in the Harijan of January 11th, that eduncs-
tion does not reside in the talli, but that it
resides -in the educationist who, having
tested the possibilities of the takli, is entitled
to make his claim, 5o then it seems to me
clear that education threugh craft is still
an experiment, has not been fully explored
evea in the highest research institute for
basic education in Wardha, and that edu-
cation through craft can be conceived and
worked out by the genius and application of
the individual teacher who has faith in the
ideology of basic education. The time has
not coms to start trainiog schools all over
the province to impart tramning in education
through craft, The Madras Government
would be well-advised to provide for train-
ing in the craft in the existing training
schools, instil faith in the ideclogy of
basic education so that the trained teachers
may carry on the experiment of learning
through crait in their institutions after
training, and adopt the principle of * educa.
tion-cum craft” instead of education $arough
craft. The existing trained teachers may
also be directed to qualify themselves fox
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x preacnbed standards in the crafts in questlon

- study-the literature on the basic education.

. and attend some discourses on the ideology
of basic education. It is unfair to the
children of the country who should be
. educated on proper lines for us to assume
that e¢ducation through craft has passed
beyond the stage of experiment, is an accom-
- plished fact, and- could be pursued inthe
" training” schools to be started. One or.two
: research institutions mightbe - orgamsed.
‘and that, too, to achieve success, could not
. be attempted in Goverpment Training
" Schools.  Aided ' insritutions = are more
fitted to conduct research in investigations
of this kind; and they ought to be ~helped
by the Government. The opening of basic
training schools should not retard the en.
~forcement of universal free and compulsory
~ eduocation. The time of the nation and the
' funds of the tax-payer should be saved; and
universal elementary education should be

speeded-up. Universal basic education can
never be inaugurated till an educational loan
of a few crores is raised, in the hope that a
part of the amount might be realised after
some years of the introduction of basic
education, - It may also’' be noted that
Gandhiji, in defining  the , fundamentals of
basic ¢ducation in the Harzgan of November
9, 1947, does not say that education should
be iympattedjbrough craft, ‘but is satisfied
that * the hands of pupils will be skilfully

. working at some industry for some period

during the day.” Hence an attitude of realism’
to basic education and a compelling sense of
duty by the children of the land who should
without any farther delay be provided the
basic elementary edncation of eight years

- duration are the desideratum today. As

Gandhiji suggqsted in respect of startmg new
universities, “]udicious delay” is necessary
'and - advisable in the starting of iraining

~ schools for basic education.

THE WORKERS EDUCATIONAL ASSOCIAT!ON
By Earnest Green.

Two movements whxch gave the Workers’

Educational Assocmtlon, founded in
Britain in 1908, its early impetus were the
Co-operative and Trade Union Movements.
The growth of the Co-operative Movement
and the Trade Union Movement in the

latter part cf the 19th century convinced .

-the more intelligent leaders that they needed
" the kind of educational .facilities ~which
would enable them to fulfil the new tasks
which they had undertaken, and .a back-

" ground of knowledge which would help "

-them  to face with greater confidence theu:
; growmg social responsibilities, -

Their first appeal was to Britain’ s Uni-
versities. Here was & store-house of know-

ledge and a cultural heritage to thch the.

" worker had been denied access.’ If the
. worker could not go to the University, could
not the Unwersxty cometohim? i .

“Oxford, Cambridge and later London
Unxver<xt1es responded to the appeal, and

tional opportumtxes.

from 1869 a movement known as the Uni-
.versity Extension movement commenced,
the object of which was to carry the in-
fluence and culture of the University far
beyond its own walis. Liectures were in-
tended to be scholarlv but popular. Unfor-
tunately, they weres in the main far too
academic for the backwardly educated

worker and while many of the more in-

telligent artisans owed a great deal to-this
movement, the uvitimate development was
a lecture service attracting mainly middle.
class'people who had received better educa-

/
Equarn PAB’I‘NERS
Nevertheless, it ‘was from this expenment

that the workers eventually solved their

problem, They recognised that the Universi-
ties could meet their needs if they conld be
made to understand what those needs weré.
They could not be met by the Uuiversities

imposing ideas and lecturers upon | the

“as  Joint

“there were 1,456
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Wworkers, but they could be met if the

workers themselves were treated as equal
partoers and through their own representa-
tives co-operated thh the Universities in
making known the wishes of the workers,
That, today, is the foundation of the
most important adult education work in
Britain with Joint Committees consisting of
equal representatives of the University and

the Workers’ Educational Asscciation. Each

side has its own Secretary and the two act
Secretaries to the Committee,
It was called by the founder of the W.E.A.
(Dr. A. Mansbridge) '~ the bridge between
Labour and Learmng

The Universities were to gain a great. deal
by’ takmg advantage of the wide experience
of people in constant contact with working-
class life, and the workers were to proﬁt

~ from the knowledge .and culture of the

University.
bappened.
- The workers and the University lecturers

have educated each other. The workers
wanted lecturers of their own choice—that

~That is actually what has

“is a fundamental principle. They wanted the

type of lecturer who would stand up to dis-
cussion and they wanted him to have a
personal knowledge of the class and every
member of it. The classes were to be small
Tuterial Classes of not more than 24
students—and they were to be organised on
a three-year basis, every student under-
taking to pledge himself to the full course.

‘1o the year befcre World War II there

were over 1,000 Tutorial Classes and pre-
paratory Tutor:al Classes with 14,384
students. At the end of the 1947 Session
classes with 23,056
students, ) .

AiM Axp PURPO3E.

That then is the basis on which the
W..E. A. was founded. Its main purpose
is to agssist its students to educate themselves
for social regponsibility and to provide them
with a background of knowledge which will
make them more active and effective in the
organisations of which they are members.

Thus W. E. A, does not concern itself with
_-professional or technical training. Educa-

tion for a living is important but it is not

i o e A5 g N TTE T
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the job of a voluntary movement. The "
task of the W. E. A, is to teach men and

women how to live a fuil life and give them

the essential background for making their.
contribution to social progress

The W. E. A, is not a vehicle for propa-
-ganda. On the contrary, it is both non-
party in polmcs and non-sectarian in reli-
glon But it is an instrument for open en-
quiry 2nd free discussion. Its claim is that
controversial issues must be and should be
faced, but they should be faced objectively.
In short, the W.E. A, does not exist to
teach its Students what to think but how to
think and how to form independent ]udﬁ-
ments, Itclaims that the strength of one’s
convictions does not lie in the velubility
with which they are proclaimed, but in the
valid reasons which can be advanced for
holding them,

Nter securing University co- operation,
the W. E. A, h&d to face the financial pro-
blems involved and here its claim was
directed to the Ministry of Education and
the Liocrl Education Authorities. It con-
vinced both the Ministry and the Local
Education Authorities that the educaticn of
the adult was an essential contribution te
an effective democracy and that while the
adult may be justifiably suspicious of educa-
tion in controversial subjects directly provide
ed by the staté, the Universities with their
tradition of freedom, and a voluntary maove.
ment like the W. E. A. controlled by the
students themselves could provide the faci-
lities, if the State and the I.. E. As. were
willing to recognise the teaching costs while
allowing complete freedom of teachlm and
dx.,cu:<10n

Trirartiti CO-OPERATION

This principle was accepted and led to
the unique. tripartite co-operation which
exists between the Ministry of Education,
the Universitics and the W E. A.—the
Ministry meeting three-quarters of the cost
of teaching und the L. L. A: paying the
difference, The W. E. A, is a federation
of 2,787 affiliated bcdies and individual
members and raises most of its finance for
administration and crganisation from these
sources,
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- Apart from its co-operation with the
- Universities, the W. E. A, itself organises
_and provides classes which are recognised
" by the Ministry of Education, In the last
_-session the classes organised and provided
by the: W. E, A., as distinct from
- University Tutorial Classes numbered
“nearly. 4,000 and the total number of
- students in all typs of classes over 100,000.

W. E. A. Classes are intended to be in{ro-
ductory courses to the more advanced
_Tutorial Classes. They may consist of
courses ranging from 12 meetings to one-

~ year classes of 24 meetings. ‘

As might be expected, student interest
centres round subjects which are closely
related to their political, economic Or
_culwaral contacts* and to the national or

world events which are most urgent at the

time they join a class. Thus internatioral
problems—Earopean kistory and American
history—have been most popular recently

-as stndies of wider aspect, while social
* security and reconstruction have covered

the narrower field.

i

Wipe Ranor

A summary of the range of interests,
.with the percentage of attraction during
last session ‘was: Sociological, 632 per cent.;
~Literature and appreciation of Mausic and
Drama, 2778 per cent,; General Sciences,
694 per centy Miscellaneons interests

"+ accounting for the balance.

. The range of activities is not confined
to provision of classes.  Thousands of
students attend one-day and week-end
schools organised by 'W. E. A. Districts and
-Branches, 12 to 14 Summer Schools lasting
from two to -six weeks are arranged each

" year.. There are over 903 Branches of the

W. E. A. These are the organising units in
~every centré where - they exist. They
- arrange the classes, providing a programme
of public lectures, educational exhibitions
and conferences to stimulate public opinion
to the need for education.

" The W. E. A. does not confine its interest
to the education of the adult but has been
‘workiog for over 40 years for a programme
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of general educational reform for faull

. equality of educational opportunity. Two

years before the passing of the Education
Act of 1941 the W.E A. organised hundreds
of conferences and public meetings and sent
deputations to the Minister of Education
to advocate its plan for educational recons-
truction, much of which is now embodied
in the' new Education Act.

/- Epvearon In Tae Forces

Adult Education in H. M. Forces is now
an important function in general service
training. Much of the credit for thisis due
to the W. E, A. which took the initiative

in establishing the machinery by means of -

which education in the Forces was provided
during World War II, The W. E. A. also
organised the original scheme for postal
study courses in H. M. Fotces which is now
an established featare of Servicé education,
Thousands of, correspondence ' courses are
now provided every year, some of them
through Ruskin College, Oxford, which is
associated with the W. E. A, In this case
the interests of men and women in the

Forces follow the same trend of other
W. E. A, work, S

Before World War II the W.E, A, was
developing ~close co-operation with .other
countries and organising joint Summer
Schools in Sweden, Denmark, Norway and
Switzerland,  Even during the war it
organised, in 1944, an Anglo-Czech Summer
School in Wales, This work ‘has very
much extended and daring 1947 the follow-
ing Summer Schools have been organised :
Anglo-Scandinavian - = Pulborough, Sussex,
Anglo-8wiss - I. L. O., Geneva.

Anglo-French - Serves.
Anglo.Czechoslovak - Jevany, Prague.
Anglo-Austrian - Surbition, Surrey.
Anglo-Hungarian - Liondon. E

InTERNATIONAL W. E. A,

In these schools British W, . A. students
have studied and discussed vital problems of
common interest with W. B. A. students
from the other countries mentioned and to
encourage this developmient, the W, E. A,
bas formed an International W. E, A, on
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shich is represented at present Denmark,
Jweden, Norway, Finland, Holland, Belgium,
?rance, Czschoslovokia,  Poland aond
Britain, with observers from Austria,
Germany and Hungary. o
No veto is necessary in this organisation.
It is a united nations organisation, bringing

together organisations who have mutt}a}
interests and recognising that the e:sentia
need in these critical years 18 the education
of the adult, for there is little hope for the
pext generrtion unless t_he present genera%
tion can be inspired with a greater sense 0
social responsibility.

THE PSYCHOLOGY AND PHILOSOPHY OF STRIKES
| i By: 8riD, Purushotham Naidu, Chittoor.

"IVlob psycholegy and pupil psychology

seek also paternal affiliations and
upder certain circumstances are predispos-
ing factors for strikes. They should be
considered as releases from tho pressure of
ideas and idealogies or steam from the seeth-
ing cauldron of emotion, an outlet for
which may be necessary. In brutal naked-
ness, particularly in the case of workers,
they are the outcorne .of discontent gnd
despair, the twin offspring of hunger and
peaury. : :

1f you have a class of workers, Wc_)rk{ng
hard and sweating for the sake of capitalists
and profiteers, they under sfress of’ modern
ideas, develop a complex, 3 group cgu;plex
altogether different from their individual
way of thinking. Left to themselves, tl_my
think differently, but in a group, they think
alike. The * why should we work for
others” attitude comes up. The instinct to
rebel, ordinarily pronounced and pefsxsyent
in children, becomes strong in adults minds
in peculiar circumstances.

" One unfortunate sequel to every strike
is violence in some form or other. Itisa
sure accompaniment. It complicates the

- issue, confounds the situation and crestes a
disorder, nay almost a disaster !

. Without any violence a strike is almost
a lovable thing. With i, it is the most
loathsome thing. Without it, it sometimes
loses its charm also. With much of it it
_assumes a hideous aspect. The hideousness
becomes all the more so, the larger the

numbers, and the longer, the duraticn of
the strike. It is then that demomhsn'txon
sets in. It is this that is more obnoxisus
than anything else.

Of the several instincts of children,
the ipstinct to rebel and the instinct to
imitate can be singled out, - This becama
manifest daring the latter day struggle of
the Congress for freedom. While teachers
and schools stocd for authority, the Congress
stood for freedom: while foreign domina-
tion was opposed by the Goungress, the
teachers ' authority was opposed by the
students. For a while the Congress and the
students ignored thediscipline aspect behind
authority. The Congress struggle was all
right as it was for freedom from foreign
rule, but the students’ efiorts are amounted
to opposition to discipline in any form- The
Congress has achieved freedom, but have
the students achieved freedom ? So from

this point of view, the students are not

satisfied. If they continue their fight, 1t
will be necessary to oppose discipline in any

form. The Congress party itself cannot
countenance it, No sane person can tolerate
it. All the while, we have proceeded on the
assumption that students have grisvances
while as a matter of fact they bave none
The ultimate result is that the exploitation
of the instinets of rebellion and imitaticn
has brought the students to a blind alley
or an impisse.

Striking is geaerally obnoxious and de-
moralizing, but recently as adopted by the
N. G. O’s. it has made us reflective some-
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rwhat. 'As a weapon in the “hand of the dis-

spirited, the desperate, the defencsless, it -

has been the least  distarbing, the least
- harmfal, and for. that reason, the most

guccessful from the point of view of real
~ discipline, as self discipline is, Most sub-

missively, they = got into the striking
mood and with equal sabmissiveness—they
got out of it, and if their demands too be
met in. the same spirit, the experiment
should be considered unusually and ancom.
monly decent as far as it goes,. '
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RELIGIOUS INSTRUCTION IN SCHOOL

‘AND COLLEGES

By Rao Sanmis R SWAMII;*ATHA Iver, B.A., L.T., Kumbakonam, .

HERE are three kinds of human natare,

that which is born good, that which is
susceptible of wholesome influences, and
thirdly, that which is proof against all sach
influences. (I am talking here after the
fashion of a common observer of humanity
and do not at all ‘enter into the philosophy
of the subject). The present. system of
education, secular and one-sided as it is,
largely raises the moral tone of the first
two natures, leaving alone the third which,
unhappily for us, predominates over the
other two. Agsio this secular kind of
education tends fo- tell upon the moral
pature only in the case of.those that avail
. themselves of -it in full, while those who
. stop short with the Liower Secondary, the

© Mastriculation and the Intermediate Exami-
nations are beyond its influence and are:

"swayed morae or less by their inborn tenden-
. cles as well as by those of the peopls with
.whom they are nearly or remotely connect-

"+ ed. That higher light and idspiration which

‘one can -derive from a peep into a truly
‘great literature is denied altogether to the
. half-educated and they remain to the end
" of their lives deficient in the cardinal virtaes
".of man.unless other extraneous influences
tend to make them better. Partial éduca-
‘ tion on the lines now sdopted is ruinous in
more ways'than one : the man that has had
it, feels elated, lords it over his fellowmen
“and uses his half knowledge, if it can be
called knowledge at all, as an instrument of
. eruelty. and tyranny against them. I may
also ‘add that there are some University

~.men who under the cloak of their University

~and can be learnt in a day.

education, pose as leaders of men and
insinuating themselves into the goodwill of
the people do more karm, than good to the
public, while by the qualities of their heart
they are in truth least fitted for that self-
imposed function,

What is the remedy ? A direct’'and well-
devised system of moral education cannot,
1 believe, fail to equip the ordinary kind of
University man with that amount of whole-
some learning which would make his

- culture decent and beneficial and those at

the lower rungs of the educational ladder
with as much knowledge of higher things
as wounld, giviog them a fair start in-life,
enable them to understand their proper
place in society and guniding them in their
daily life, make them pleasant to others as
well as to themselves,

- What is the sort of moral education that
can compass this end? The moral truths
which it is necessary for man to bear in
mind in his daily dealings are -not many
It must be
within the experience of some of us to have
come across. people’ who err with moral
truths in their lips oftener than those who
err without'them. ‘What is the reason? Is
the possession of wealth enough to warrant
our supposition that it -will be used at all,
and, if used, righteously used? Possession
of knowledge alone can by po means safe-
guard a man from improper conduct. What

_is wanted is not only a well-trained intellect

but a .well-attuned heart. - Any kind of
attunement is & work of time and can never

"¢« RELIGIOUS INSTRUCTION IN
be achieved in haste, The acquisition of
intellectual wealth, the sorting of the various
kinds of it and the placing of each ini's
proper place in the mind, so as to be ready
to be drawn upon when occasions arise,
require long and arduous labour. The
acquisition of moral wealth likewise con-
gists not merely in the getting up by heart
of a number of moral maxims culled from
this book and that, but making them
sink in the heart and form an organic part
of one moral frame; so that every dealing
may give abucdant proof of moral grit. A
truly educated man is he whose inner nature
is pervaded through and through by virtue,
goodness and wisdom. For the develop-
ment of a moral nature like this, oneshould
live completely ' in an atmosphere of good-
pess and purity.

Our society, as it is at present copstituted,
cannot boast of any such sanctified atmos-
phere. Our mothers and sisters at homs
are not overburdened with any healthy
culture, And whatever higher and nobler
impulses are working in them and what.
ever instincts of purity and goodness are
manifested by them, and they are a great
many indeed, are, I venture to think, not so
much the result of any direct and positive
culture afforded to them, but inherited
tendencies, powerfully reminding us of that
Indian civilization of bygone times when
women were the paragons of virtue and
excellence. Qar brothers and fathers at
home, unlers they are educated, and educa.
tion is not so widespread as to touch all,
are not very much better than the women.
The present is a period when the ancient
ideas of religion and morality are relaxing
their hold upon men’s minds and the
newer ones derived from Western educa-
tion have taken no sort of hold. It can be
thought no presumption on my part to say
that it will be very long before these latter,
foreign as they are, can get assimilated into
our nature. Itis with men and women of
this stamp that our young friends in the

-most impressionable part of their lives

have to live most of the days. The time
?hey actually spend at school and college
1s extremely limited, being not more than
five or six hours a day during the five days

of each of the twenty-six weeks in the year
LIV~3—2 '
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sot apart for school educntion. Hestel life
which is so much talked of now 2s being
of great social and moral valua is y3t to
form a part of the education system. In
the school itself there are teachers cf vary-
ing degrees of learning, culture and piety;
and if there is no provisicn at school for
the direct teaching of morality and if all
ethical influence has to come canly through
the personal character of the teacherand
the literature bocks in us3, and they are, I
am afraid, neither many nor always of the
best kind, how can ths character of our
pupils develop? Are not their epportunities
to cultivate character limited ? Thesz are
times when we worship the brains and not
the heart so much, when we comiound
knowledge with learning and virtue, when
we set great store by the acquisitisns or
gifts of the intellect. If there are men of
sterling worth amoug us, it is hard to
make out what part of it they owe to thair
inborn tendencies, what part to their
teachers and books, and whether their
home training was conducive to their moral
growth and how far. In circumstinces
like these, is it not desirable and even reces-
sary to arrange for a little direct teaching
of morality in the school, so as to streng-
then the influence of the teacher in the
formation of the character of his pupils?

What is the kind of moral teaching that
should be adopted ? It is by no raeans easy
to teach with any degree of succes abstract
morality divorced altogether from religion
even in a general semse. It is necessary
therefore that an elementary idea of our
religion should be given to boys to ad vance
the cause of morality, and the best way to
do it is to get some advanced student of
religion to deliver in the mothertongue or
English four or ive lectures on religion in
a year, two in the first ses:ion and two or
three in the second session. The subject of
each lecture must be the contents of some
important religious book, some fundamental
doctrine of Hindaism or the life of some
great religious or moral teacher, ancient or
mciern. The choice of the subject and the
mode of treatment are to be determined
mainly by the -mental calibre of those for
whom the lecture is intended.
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The pupils in the lowest forms of a High
School must be made to know the lives of
the greatest men and women ir the Kast
and West, and the greatest benefactors and
benefactresses of the world that flourish-
ed iu ancient and modern times, In the
higher forms must be taught extracts, di-
dactic and narrative, from the two great

Hindu epics, the Ramayana and the Maha-

" bharata or any cther suitable religicus or
moral work, These must be such as would

practically illustrate the essential virtues of-

human life and inspire in the young a long-
ing to practise the same and a reverence
for their religion, thus awakening a desire
to make a real study of their religion when
they grow older.

For college pupils must be devised a
course of religious studies divided into
four parts for the four college classes,
There must be unity and co-ordination in
the system cf instruction, and it should be
based on some approved principle or plan
of thought. The book that would readily
lend itself for the purpose is the well-known
“ Bhagavat Gita.” To thestudents may be
read out also suitable extracts from the
works of great men like Emerson, Bacon,
Arnold, Goethe, Carlyle, Ruskin, Tolstoy,
Tennyson, Browcing etc.

In the High Schools the class teachers
themselves should undertake the teaching
of the Puranic extracts in the original or in
translation. It is then alone that the spirit
ofe religion can' be made to permeate the
study of all subjects of school instruction
and the young minds can get attuned to
religious study and feeling, The teaching
of the Gjta in the college classes moust
assuredly be done by a special student of
religion, as the standard of instruction in
the college is distinctly higher than in the
high school and the treatment of the subject
has to be in accordance with some recogniz-
ed plan. Itis not possible for college pro-
fessors to do by way of religious and moral
teaching anything more than making inci-
dental references to our religion, so far asit
is connected with the subject or subjects of
which they are in charge. '

This way it is quite possible to multiply
the opportunities for our youngsters to

know about our religion and morality, to
afford them all possible facilities in their
study and to create, 50 to speak, 'an a.tmo_s-
phere of piety, goodness and charity 10
which our young friends may be made to
live; move and have their being. If the
young men in the school be thus early set
to breathe an atmostphere of morality and
religion, they will soon learn * to cultivate
piety towards God, to exnrcise benevolence
towards others and to be of a humble and
pure mind ”’; and the moral elevation of
these will doubtless raise the moral level of
their kith and kin, Tho intense selfishness,
egotism and apathy which are so largely in

‘evidence with us now, will vanish like the

snow before the sun and our beloved land
will erelong be in the enjoyment of increas-
ed peace, prosperity and happiness. The
kind of literature which the rising genera-
tion is recommended te get acquainted with
deals, as I have already said, with the best
thoughts and actions of the men and
women who lived and prospered in recent

“as well as in ancient times, both in this

country and in others. There can be

‘no room to apprehend that study and action

so essential to national progress may, after
the introduction of religious study, becomse
foreign to the nature of our young men and
that there will be cne dead level of repose
and resignation; but on the other hand, a de-
sire  will necessarily spring up and grow in
every young man reading the lives of the
great to imitate and to achieve.

It may be asked when all this religious
teaching can be done and how. Inthe first
three forms it is enough if the teacher
assembles his pupils once a fortnight for
an hour and a half and speaks to themw
about some great religious or moral teacher
or any great benefactor or philanthropist.
In the higher forms the teacher may read
out and explain once a fortnight didactic or
narrative extracts from the Ramayana or
the JMahabharata or other moral anc
religious works. In the College classes the
professors need only direct and guide their
pupils in the study of religion and morality
and no direct teaching is required. We
have only to create a taste for religiou:
study in the pupils while at school ant
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college, and in the matter of the study of
religion proper, the students must be left to
themselves, no specific prompting being
gither necessary or desirable, But in both
High School and College libraries must be
provided in plenty books on religion and
morality to facilitate the study of religion
by the pupils,

A word about the ritnalistic side of our
religion, The religious practices enjoined in
our Sastras are so ancient and elaborate
and the subsequent aceretions to the same
are so many and so varied that it is hardly
possible for us at this’ distance of time to
find out what of them were originally pres-
cribed by our great gurus and what were
the products of the fertile brains of those
who came after:themj nor is it easier in
these busy days of examinations acd office
work to regulate our daily lives according
to those practices as they have come down
to us. Further it may be asked whether it
is desirable in the genuine interests of the
present and the future generation cf men
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to revive those acharams wrapt, as they are
in uncertainty and obscarity. If a healthy
religious feeling is awakened in the minds of
the youngsters, such of the acharams as can
fit in readily with the present conditions of
gociety and appeal strongly to popular feel-
ing, influenced as it i3 by modern science
and thought, will surely come back into
life. if they are not alive now, and no one
need be sorry if the rest are dead. The
really good and wholesome ones will never
die, 1 am quite sure, The question of
rituals is inieed a hard nat to crack and
any one whois so unwary as to tread upon
that delicate and dangercus ground will
encounter obstacles and rebuffs of no mean
kind. WWhen once the fire of sectarianism
is kindled, it is by no means easy to put it
out. I think it is safer therefore to leave
the pupils to their parents and guardians in
the matter of religious practices and em-
phasise only the need for all to begin their
daily duties with a short prayer to the
Giver of All Goed,

m— v t——

, EDUCATION OF THE MASSES”®

By Mz. K. J. Sarvipaiy, Educationzl Adviser to the Qovernment of Bombay.

W]HAT has happened during the lost

few months—both the good and the
evil—has put an entirely new complexion
on the problem cf Adult Educaticn and cll
of us, who are intercsted in the future well.
being of our country, must try to under-
stand the urgent new issues whlch have
crystallized themselves before teachers and
educationists. In the recent past we have
all been conscious, in a general way, of the
importance, of Adult Edocation, we did
realize that it was impossible to build a
free and progressive state or to improve the
economic and social conditions-of the people
without launching a nation-wide programme
of educating the adults and we all chafed
and fretted at the failare of Government as
well as non.official agencies to doso. But,

during the last few months certain great
things have occurred with what seems like
the abruptness and the stunning force of an

_earthquake or a voleanic eruption, which

have givea a wholly different orientation to
our task, And the fools will complain that
there had been no previous notice of the
catastrephe, a3 if nataral catartrophss wero
Assembly questions reqairing & polite and
well regulated previous nctics !

Phis is what has happened in Indiain
resent months., We have, in the first place,
achieved our freedom but it is not the
result of anything special or spectacular
done by us, say, during the current year,
but is the culmination of a long political
struggle waged for over 60 years, which
had gained special momentum since the first

¥+ Extracts from the Inaagural Address ab the Fifth All India Aduls Tducaticnal Coaferencs keld at

Revga from the 29%h ta the 31st of Dacember 1317,
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that just as Freedom did not descend upon
us unexpectedly one fine morning, like
manna from Heaven, this communsl frenzy
was not a sudden burst up either. It is the
result of a long series of contributory causes.
For many years, the Press, the platform,
political’ wranglers, the upholders of the
self above the community and of the class
and the community above the nation, wers

- allowed to play havoc with the happmeas\

of the people and to embitter the relations
amongst the various classes and commauri-
ties hvmg in the country. I am not concern-
ed here with purely political issues or the
assessment of responsibility for the crimes
that have been committed, To me, a3 an
edncationist, the significant fact is that they
bave been committed and they have
produced a’pathological situation which has
left a deep scar on the spirit of millions of
our fellow men and women. They have
lost their true perspestive and relaxed their
grip on those values of peace, charity and
humanity on which Irdia, including her
citizens of all faiths, have prided themselves
and, as a result of this moral tragedy, the
entire future of the country has been en-
dangered.

Ancther factor which has aggravated
the sitmation and which must be duly
considered by our educationists as well as
statesman is the repercussion of history’s
mest bloody and inhuman war on the people
of the world, including our own. We can-
nct possibly dodge the nemesis of our mis-
deeds and, sooner or later, our sins must
come homse to roost, A’ world that allows
itself to drift into such a war, that utilizes
the greatest ingenuity of the buman mind
to devise new forms of torturous death and
destruction for soldiers and civilians alike,
that spends billions on propaganda to instil
the belief that mass homicide is the highest
manifestation -of patriotism and national
service, that exalts violence into a creed and
justifies the Atom Bomb-—a world guilty of
all these follies and crimes does not recover
normalcy as soon as actual fighting is over.
The millions of people who have taken part
in war, directly or indirectly, who have
experienced and perpetrated bombing and
inficted totures on human beings as a

L]

normal pért of their duty, are naturally apt
to value life, their own and others’-rather
lightly. After all that they have gone

throogh, we cannot very well expect them

to show due respect for civil law and order
or to react properly to suffering and sorrow
inflicted od their fellow men and women.
They are,/on the other hand, apt to turn
violent at any provocation even in peace
time. "Thisis ro doubt a world problem,

s, as complacent Warmongers are DOw reali.

zing to their cost, but it is also a difficult
problem for us in India. In planniog our
Adelt Edacation, we must pay special atten-
tion to two large and new groups in our
population refugeea who have gone. through
frightful sufferings and have become soured
and embittered in consequence and ex-sol-
diers many of whom have lost respect for
life and its more tender values. Any pro-
gramme, which ignores these large elements
of the population and fails to provide
specially for their re-education and the heal-
ing of their psychological wounds, will
remain defective and incomplste.

The most urgent task of Adult Education
to-day, therefore, is not teaching pecple to
read and write or to add to their knowledge
or even to improve their general efficiency—
important &g all those objectives ars—but
to concentrate on their social and moral
re-education, to rekindle reverence for life
which all great religions bave taught and
to reassert the primacy of those moral and
spiritual values which ultimately give mea-
ning to life. It would be darngerous to
under-rate the impact of the recent happe-
nings on the minds of the millions of refu-
gees and others who have suffered and
inflicted sufferings on their fellowmen, In
the vicious cycle of communal excesses,
revenge and counter-revenge that has been
set up on both sides of the border, only a
small minority has been able to retain 1its
balance, sanity and sense of fairness. 'No
nation can survive for long, either physically
or morally, if its conscience, its sense of
right ard wrong, its capacity for impartial
judgment become atrophied.  We have
therefore, to rebuild the shattered moral
fabric through an intensive campaign of
Adult Education and offer our whole-hear~
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ted support to 2ll those forces and persons
and groups who are fighting for peace,
sanity and justice in social and political life,

The above considerations show that if
Adult Edacation was important in 1946, it
is literally a matter of life and death In
1947. Bat it is Adult Education, interpre-
ted in the broader, more comprehensive
sense which includes politicyl and civie as
well as moral edueation. When ws think
of the tremendous problems created by the
war and its aftermath, by our political free-
dom-and by the divisicn of the country,
how pitifully inadequats scems to be the
kind of Adult Education that we have been
placning and providiocy in our centres!
What will it avail our people even if all of
them are able to read and write and mani-
pulate the four simple reles skilfully? It
will only provide so much more gullibls,
and credulous material for the demagognes
of the press and the platform! There will
be no necessary elevation of standards or
improvement of taste or earichment of hfe,
there will be no depending cn sympathy or
understanding or social conscience. We
must, therefore, learn to approach the
problem from .zn entirely diffarent and revo-
lutionary angle and say to ourselves: *We
are out to enrich the life of our people in all
possible ways 3 we have to improve their
standards of living and eficiency ; we bave
to contribute to the development of their
appreciation, their critical faculties and
their social sense that they may distinguish
between the superior and the inferior in the
realm of art, the true and false in the realm
of knowledge and the good and bad in the
realm of conduet”. 'What is, impostant for
us to remember is that this raising of the
material and cultaral level, this admittance
into the domain of the ‘good life' is not
possible through the drab, dreaty and often
lxterally dark “adult centres” in which tired
ill qualified and ill paid (or unpaid) workers
labour to teach the mysteries of the alpha-
bet to reluctant adults brought there under
duress! No, if the adult education move-
ment is to play its part in the renaissance
of national life, thesa centres must become
dynamic social centres, focussing the actual
and potential cultural resources of the local

- community, making the members actively
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interested in their own” inprovement and
providing an environment and an atmos-
phere in which that interest can be jeyfully
translated into cooperative and growing
activity.

Can you think c¢f any community of
persons, however ignorant and oppressed by
the burden of making a living, which will
reject persistently all' attempts made to
bring a little light and joy and good fellow.
ship into their life? Wonld taey not
welcome the chance to sit and smoke toge-
ther in the evenings, to sing songs, to stage
little plays and to hear stories. follz mles,
bhajans and religious poetry? Why not then
make a start in that way and provide,
to begin with, ‘just a pleasant meeting
ground for villagers where they can gra-
dually learn to contribute to their - own
amusement and relaxation?  With this
beginning, is it at’all unlikely tkat some cf
those who assemble there may like to talk
abont their common prob]ems and discuss

THE FAMOUS ASTROLOGER

{Ofice Estd. 1924]

Recipient of many gold Medals and
Certificates from Maharajas, Judges
and notables for accurate predictioans
and for advising - correct ancient

scientific remedies to neutralise plane-

tary influences and for achieving
health, wealth, wisdom, friends and
fortune. One year monthly life reading Rs. 5/-
3 questions re-futurity Re, 1/- Personal coasultation
Rs, 5]- Office Hrs. 8 a.m., to 5p.m. (Send birth
details or writing time).

Pandit Kaliyur M. SRINIVASACHARIAR
“Chandrika’ Eldams Road,

Teynampet, P.O., MADRAS,




63 - © THE EDUCATIONAL REVIEW

world war. Momentous bappenings in the
international fleld did undoubtedly acceles
rate and facilitate the process—rather like

softening the outer crust of a voleano. Bat,.

essentially, we have won our freedom, not
suddenly and unexpectedly, but as a resalt
of the operation of political and human
forces working over a long ‘period of time,
This freedom, however, finds us uoprepared,
morally and mentally, to shoulder the great
new responsibilities which it has brought in
its train, We did gain a deal of political
. education through our political activities,
but it was primarily a training in the
techniqué of fighting even though the fight
was mainly non-violent. But this transfer
of power to the Indian people, this challenge
to construct what is good and socially
desirable instead of merely criticizing what
was bad and reactionary and repressive,
this exacting chance to build a new social
order based on democracy and social justice-
all this brings up new needs and problems
and calls for new qualities and attitudes. If
this great and ancient country, which is, at
the same time, a state newly born into
freedom, is to survive remember that
inexorable Time awaits no one's pleasure
or convenience. We must adopt bold and
quick and radical policies to create the
proper intellectnal and emotional atmos-
phere aud cultivate the right social and
moral responses. . Education is, no doubt,
a powerful telic force for reshaping the
ideas of people buts if we rely only on the
normal processes  of formal education
imparted to children and young men and
women in schools and colleges—and this
education is really effective and well direct-
ed—it will take a very long tiine, at least
one whole "generation, before any appreci.
able results can be achieved.

What are we then to do? Obviously this
offers a great and glorious opportanity to
Adult Education—conceived in its broadest
and most generous sense to contribute to
the formation of national ideology and
character, Speaking personally I confess
that, while I have always had a fairly clear
idea of the significance of Adult Education
in national life, its urgency and the poignant
immediacy of its need had never come
home to me with such irresistible forge as

it has come during the last few months,
While formerly it appeared to be both
desirable and necessary and one kaew that
we could not make much headway in any
direction without raising considerably the
cultural and intellectual level of the
'‘masses™if I may use that word respectfully
and in its literal sense—to-day 1 feel, and I
hope'it is your feeling too, that it is a matter
of life and death and that it can be ignored
or postponed only at grave peril. 1f we are
to build a workable democratic order, in
which the will of the majority is to prevail,

is it not necessary to ensure that that will is.

intelligent, enlightened and inspired by bene-
volent, rather male malevolent, motives
and purposes? An uneducated democracy,
swayed by random gusts of- fanaticism and
prejudice and invitingly . responsive to the
machinations of self-seeking demogogues,
can be even & greater 'menace to peace,
secarity and happiness than any other form
of Government. To say so is not to decry
democracy, but to safa-guard it against the
possible corruption of its moral and intellec-
tual conteat. The primary coacarn of the
educationists of democracy
strengthen itsintellectual and moral defences
against two serious dangers—the uncritical

sod credulous acceptance of propagandaas’

truth and the breakdown of the sense of
social solidarity which results in a selfish
clash of interests and the generation of a
suicidal conflict between different communal,
sectarian and geographical groups.

Oage of the primary objects of social and
civic education should be to strengthen the
critical sense of the people so that they
might distinguish between self-seekers and
true social servaats, between incitement to
to fanaticism, which finds an easy access to
our lower nature, and appeals to decency
and truth which challenge our higher
nature and put it on its mettle. This has
become one of the mijor problems of Adult
Education to-day beciuse the new aad
powerful media of mass communication
threaten to swawp all independence of
thought and judgment and make it possible
for strong and influential vested interests to
produce set patterns of thought and condact
in hundreds of millions of human beings.

should be to.
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In fact, every new skill and device that
education and science place at our disposal
is attended with its own specific dangers.
Adult Education aims at teaching people to
read 7.¢., to translate certain written symbols
into sounds and their meanings. But as scon
as a person is equipped with this power, he
finds himself way-laid by news-.papers and
periodicals many of which- are concerned
less with the propagaticn of truth and good
fellowship than wijh purveying hatred aad
untruth. He gains an entry into the world
of books but not necessarily into the kingdom
of the mind and may’ spend a good deal of
his leisure—as a large majority of literate,
book reading persons actually do-in reading
artistically and intellectually third-rate stuff,
Science has given us the Radio, the film and
the talkies which, between them, are pouring
an unending avalanche of auditory and
visual impressicns on millions of persons all
over the world on an unprecedented scals,
Speeches, songs, stories, dramas, comics,

informational features, come crowding on us

all the time. Yet how small is ths psrcen-
tage of items which can really deepen our
sympathy and understanding, or exalt our
emotions or improve our artistic tastes and
standards! Most of them are out merely to
amuse people at their lowest level soas to
make quick and easy and, to my mind,
tainted money for the producers. And,
against this formidable array of forces, we
have nothincg at our disposal but the neglect-
ed, half-starved, ill-appreciated agency of
Education, a David pitted against so many
seemipg Goliaths !

Yet there is no reason why education,
broadly conceived and generously planned,

* shculd not be able to train people to think

for themselves, to shift truth from false-
hood, to withstand the pressure of propa-
ganda, whether commercial or political, and
to realize that the integrity of human
relationships is too sacred and too important
to be broken at the behest of any mischief
monger, however powerful. This can be
done through our schools and our adults
centres,only we have not even started think-
ing about it seriously! There is no reason,

- &gain, why with a well-meaning and pro-
- gressive National Government at the helm

- Now, if we try to analyse

of affairs, these dread Goliaths should not

"be made to do the work of David, why (in

other words) the School, the Radio, the

Cinema, the Thaatre and the Press chould

not be regrrded as integral parts of a single
educational and cultaral pattern, all aiming
(from their special standpoiats) to enrich the
life of the people and improve their artistic,
intellectual, social and moral standards,
This does not call for regiwentaticn or
denial of freedom or the assumption of
totalitarian powers, but it does cali for visicn
and imagination and a lively awareness of
the issues involved and their dynamic inter-
connection with one another, Unless we
appreciate the underlying unity of objectives
that should inspire themall and understand
how they react on the minds and emotions,
we shall continue to watch helglessly the
foolish and wasteful process of the good
done by cne agency being undone by others !
We cannot provide auy eflective education
for millicns of our people or bring abeut
any great and abiding changes in their
intellectual and emctional attitudes unlezs
all the infiuznces pouring in upon them are
intelligently harmonizad and coordinated.

I have so far dealt with only cna aszpect
of the great change which has came upen
us in. recent menths, the atizinmezat of
freedom and some of its implications for
Adult Education. If that were all, the
picture would be one only of optimism and
hope, a great and ancieat people comipg into
their own after a hundred and fifty yeirs of
political subjection with the fature lying
inviticgly opea before them, to mould
pearer to their heart's desire. But thatis
not all. This dawn of freedom has bzen
marred by a tragic orgy of murder and loot
and destruction, by disgraceful acts of in-
humanity in which members of all communi-
ties have joined to their cternal sbame. It
is the daty of all honecst patriots and all
intelligent educationists to ponder over the
causes which have brought about this
alarming state of affairs and to strive with
all their power and resources to ensure that
this wave of madness is nct allowed to
jeopardize the prectous fruits of our freedom.
the situation
critically and dispassionately we shall find
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their common needs and difficalties? This
wenld provide an excellent starting point
for the formation of "discussion groups” and
arranging what may eventually become
*ccurses’ of talks and lectures on subjects of
general .interest and usefulness to the
members: If the edncational worker in
charge of the centre has the gift of leader-
ship and some urderstanding of adult psyche-
logy he may be able, gradually, to make it

into a living forum for the expression and

exchapnge cf ideas, for reading and discussing
newspapers critically, for breadening their
interest in current affairs, While the start
may be mcdest in scope and the centre of
interest may be immediate lccal problems,
it is bound to flow over into affairs concer-
ned with the district, the province, the
country and even the whole world, thus
beccming a school for citizenship. By
undertaking commen projects for common
welfare, they will learn the lesson of
cooperaticn ard social give.-and-take through
practical experience and thus receive train-
ing in the qualites needed for the successful
functioning of democracy. By quickenipg
their interest in folk art apd music and
‘other forms of creative self expression, not
only will their lives be enriched and their
appreciation deepened, but it may even be
possible to save them from falling helpless
victims to the purveyors of -inferior, com-
mercialized art and music. We can also
utilize at this stage, partly to win and retain
‘their interest and partly to broaden their
mental horizon, the various visual and audi-
tory aids which science has placed at our
disposal—pictures, charts, diagrams, films,
radio, etc.—to which I have already made a
reference, I am convinced that, if they are
all mobilized in a rational and coordinated
manner, they can exercise a most powerful

formative icfluence on the minds of the
public, ' '

Thus if Adult Education is  broadened to
mean social education, the education of the
whole personality in all its manifold ramifi-
cations-as is the accepted connotation ia all
progressive countries—it can make a vital
contribation to the salvation of the country

and its bewildered people. But it is obvi-
ously a responsibility which neither the
Education Department nor the Government
machinery as a whole can take on by itself.
There is 30 much work to bs done and it i3
of such varied kinds that there is scope for
everyone;who cares to join the cavalcade of
service -/students, teachers, men of leisure,
political workers, writers, labourers crafts.
men, professional men, every body. But
they = or rather the best of them - will join,
if there is inspired goidance and direction at
the top, which will make them feel that they
are participating in a greatnational crusade.
It is only on 2 wave of genuine entbusiasm
and idealism that great causes can beachie-
ved ; an apologetic, patty-minded approach
is not conducive to success in a big way, A
great deal will, therefore, depend on how
the great leaders of our national life tackle
this problem and I can only hope and pray
Ihat they may be gifted with vision and
imagination,

In conclusion, I should like to offer on
behalf of this conference and on my personal
behalf our ‘sincerest tribate of admiration
and affection to the greatest worker in the
cause of Adult Education inthis country and,
for that matter in the world today, Mahatma
Gandhi,* With a magnificent courage and
singleness of purpose, undaunted by the
storm of fapaticism and hatred which whirls
arcund him furiously, his voice has been
calling the straying multitude back to the
path of honour and rectitude and love.
Where men of lesser calibre have been
swept away by mass hysteria, he has stood
firm and courted abuse and unpopularity
and misunderstanding by speaking the truth,
when 1t would be so easy, not for him but
for a different man, to win applause by
swimming with the popular current of vio-
lence and hate. Gandhiji's latest post-
prayer talks, couched in language which
disdains the aid of rhetoric - and even of
meticulous grammar! will go down into
history, like the Sermon on the Mount, both
becau§e of their moral grandeur and uncom-
promising integrity and because, in spite of
their high moral level, they show a pro-

* This lecture was delivered before Mahatmaii's tracie accaccinatine
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found grasp of psychology in applying
great ethical principles to practical everyday
matters, From the educational point of
view, what Gandhiji has done during the
last few months outweighs all the manifold
achievements of his entire life, unique as it
bas been in its fulfilment. For he had the
insight to see not only the beam in the
other's eye (which any half blind fool can
do!) baut that in his own people's cye also
(which only the true seer with a vision can
do) and he has been struggling valiantly to
keep back a whole nation, comprising of
hundreds of millions of human beings, from
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sliding back into a moral death trap, T
caanot describe his position better than in
the haunting and picturesque words of the
great poet, Igbal:

* Fast and furicus blows the storm,
But calmly lights his lamp
The man of God, whom He has given
The qualities and attributes of a King !”’

Adult Education workers can do nothing
better or more useful than strengthening.
Gandhiji’s hands in this great crusade on
whose successful issue depends our moral
survival as a nation.

\

ON LANGUAGE AND ITS GROWTH

By Proressor WinLiaM EpwarDp Hooxexs, M.A., Jubbulpore.

. (WE have great pleasurs in introducing
\

to our readers Professor Hookens who
has sent us some illuminating reflections on-
the points raised by Mrs, S, Pramila in her
article, “The Vagaries of the English
Language” which appeared in our issue
for December 1947, In the course of a
covering letter, Professor Hookens explains
the scope and purpose of his reply, and we
take the liberty of reproducing extracts
therefrom.

“My answer is by no means comprehen.
sive” he writes, “and it is not meant to be,
because I believe that Mrs. Pramila knows
what idioms are and sees their peculiar use
in different languages,

1 honestly have no time to devote time
to the subject and to show how the vagaries
of language differ with different languages.
E.G, Are there not in Latin and Greek the
vagaries of declension and conjugation and
irregular verbs? There was a time when
boys and girls in India studied Latin or
Greek as second languages, but to-day, they
have been given up because they serve no
practical use! The result is that we are
heading for practicalism of a dapgerously
useful type, and our boys and girlsare
neither conversant with English nor with
their mothertongues. Everywhere, there

LIV—~3—3 -

is slackness, and to add to all this, there is
the craze to abolish the English languige
becauss it is the language of the masters.

In my other articles on the subject of
language, I have shown how the subject is
beginning to gain in prominence in propor-
tion as the language is of the soil. I have
shown that the study of English language
or its literature by no means implies a
slavish attitude in those foreigners who
study it, because language, be it English or
Hindi, is by no means the monopoly of any
one pzople. Lianpguage is language because
it fosters good will, and unites people,
Imagine if you and I were conversant in
no other language but in our own torgues,
how difficult it would be for usto communni-
cate our thoughts! Imagine how poor the
world would be without the songs of our
Nightingale or the delicious notes of the
Gitanjalt!

1 have been studying the use of language,
because I have to teach English to boys and
girls whose mothertongues are not English,
and I have to show them that the language
of Shakespeare and the romantic poets of
the 19th century is by no means foreign to
to us Indians, expressing as it does, the
the expressiveness of head and heart, in
moments of happy, carefreeness! The
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difficulty of the modern boy and girl in
school or at college is not so much the
difficulty of the medium of instruction as
the difficulty of no training in “Thought
Power and Control”, and it is a great pity
that in 5 country where the knowledge
of “Yoga” has always been sought for by
aliens, that we of the soil should be aliens
to it, and let a  Paul Branton or an E.M.
Forster or & T.S. Eliot play useless tricks

with our words and religions rites to the

extent of misunderstanding them, or using
them to evoke holy feelings of peace and
joy without the requisite state of mind.

Fortunately or unfortunately, English
is my mother-tongue, yet I dont’t feel my-
self divorced from the rich stream of life
known as Indian consciousness, and except-
ing for my language, I don’t have many
differences to demarcate me from most
people whose mother-tongue is one of the
many vernacular lapguages. I think I have
said enough to convince you that I am an
ardent lover of language because it is the
only privilege that we human beings enjoy
and which separates us from the brute
creation. And, variety being the spice of
life, the many languages of the world do
create a zest for life and for languages other
than .our own. In the New India of
Tomorrow, we will need many to go out as
ambassadors, and they will need to study
languages of the country where they intend
doing ambassadorial work, Basic English
which is coming into vogue will need to be
studied in schools and colleges because there
are fewer words to know, spell and pro-
nounce, but this small number of words by
no means diminishes the difficulty of
students because they will have to study
idioms, which, according to Mrs. 8. Pramila
are faulty to a degree.—Editor.)

Language flourishes best when it is used
to novel effects, and the copyright article by
Mrs. 8. Pramila on “The Vagaries of the
the English Language” strikes me as odd,
topical though the subject may be. Fowler
is a good friend, but too much contact with
him can result in relationship that one
cannot always call friendly, firstly becanse
Enpglish is dubbed in India as the language

of the masters, and secondly, because not all
are of the mind of Gandhiji and Nehru and
Rajaji that a language is a language and
helps communication, All said and done,
this language-problem will create a stir till
peace and sanity comes backto Iadia, and
nationalism is converted into internationa-
lism of the Tagore-Nehru type.

Berpard Shaw in his wiry-alive “Pre-
face” to Prof. Wilson's book *‘The Mira-
culous Birth of Liangunage” does show the
difficulty that English-speaking people ex-
perience in writing and speaking the
language, and he is all for reform. I wonder
if Mrs. S. Pramila is for a reform in the
English language in the direction of the
great master of language, or whether it is
an idle-hour research in Fowler’s Ways of

Modern English 111 Usage ! Anyway, I don’t

mean to be disrespectful, and I do admit
that English is a strange tongue, unlike
Hindi, which is simpler and phonetically
more exact. But to say this is to notice
the difference that thers is in the number of
English alphabets and how the 26 letters
are made to do the job of 52 or more of the
Hindi letters. The complaint of Bhaw is
that English has too few vowels and that
they are overworked, and that there isa
great deal of confusion when people pro-
nounces “Baby” so differently although Baby

" is baby all over the world, Bat it is not

this that is worrying Mrs. 8, Pramila, It is
the use of idioms. And there is no gain-
saying that she is voicing the difficulty of
most young students as well as grown-ups.
But the difficulty of idiom is the difficulty of
usage and each-language has its own idioms
and in so far as it has its own idioms, there
is & sort of purity in the language. Imagine
if 21l and sundry used Hindi or vernacular
idioms in English, The difficulty is best
overcome by learning the idioms as studi-
ously as one learns poetry or the multiplica-
tion tables. In using langumage, there must
be some standard or criterion, and in the
absence of any other, Fowler is a useful
guide, though there are not wanting
examples when even Fowler isnot found
suitable, For those who honestly see no
reasons to follow Fowler, I don’t see any
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compulsion in their doing so. Bernard
Shaw honestly feels and thinks that English
is a rotten langnage and he boldly says it.
Instead of Mrs. S. Pramila picking holes in
Fowler, I would honestly recommend to
ber to produce another book on the lines
of Fowler, with an introduction by Shaw

or one of his satellites.

To-day, a person, be he a speaker or
writer, is not one whit interested in what
Fowler or Loogan Smith says. He is writing
to say something and  he says it with as
much gusto as he can, and is done with
expression. When he becomes tco parti-
cular over words and phrases, he is inclined
to trip, and when he trips, there isno
knowing what he will trip over. I keep
Fowler and a good dictionary beside ms,
but I am not haunted by their prezence,
because I am not honestly wanting their
help often, and when I do, I am quite
appreciative of their guidance, Try as much
as be will, even Bernard Shaw cannot bring

about reforms in the lapguage, and 1 don't"

see the need for reforms along idiomatic
lines. Let us continue to read McMordie
and Rowe and Webb becauss it is a pleasure
using English idioms in the Epglish way.
All said and done, Fowler is supreme, not

becanse he is Fowler, but because he is
Enpglish., When there is a conflict in the

vernacular language, outsiders from Tim-

bucktoc are not invited to give their
opinions, but the opinions are sought from
those who know the vernacular and who
use it with familiar ease. Thus the use of
Fowler is imperative, as 'is the use of a
Dictionary, and there must be some unifor-
mity in iangnage or we will be heading for
chaos, Imagine what would happen if all
begin to hit upon one another’s heads with-
out wanting to discover anything there! Or
to play fast and lose. Variations are going
on in the language, but not of this type,
and when they do, it only shows language
in a decadent state, One has only to go
through the selections of “Modern Prose
and Poetry” to see what changes of a subtle
nature are going on in language. These
changes are by no means foreign to the
tastes of anyone, because these changes are
the chapges dictated by the times under
stress of the moment. Any page of Shaw’s
writings or James Joyce's or Somerset
Maugham’s or Dylan Thomas’s will show
how rich the language can be when itis
used to express the expressive needs of head
and heart, without the so-called labels of
Prose and Poetry,
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Br Srt S. TiruMaLACHARYA, M.A, LT, Sc'ztyamangalam.

VIEWED as a whole, the trend-of opinicn

in the field of Educational reconstruc-
tion seems to be in favour of Educational
revolution, Only just the other day while
addressing the 14th Session of the Central
Advisory Board of Education, on 13-1-48,
Pandit Jawaharlal Nehru, the Prime
Minister of India, raised a voice of protest
against the talks in the confetence, favour-
ing the continuancs of the present structure
of Education and recommending alterations
and amendments, of a patchwork nature,
4s is common in all conferences of the kind.

He has chosen to remark that “The entire
basis of Education must be revolutionised”
Hence meaningless and mutilating changes
in the existing system will serve no useful
purpose. ’

If at all a solid foundation of Educational
structure should be laid and if a scund
superstructure is to be built, the present
edifice should be remodelled on a revolutio-
nary basis. Such a change is sure tc be
unwelcome to the moderates and conserva-
tives among us, like Maulana Abul Kalam
Azad, who choose to be slow, steady ang



precautionary. But because of such conser-
vative outlook, a policy of drift in Educa-
tion is the order of the day- Unless a bold
plunge is made, there is no chance to
correlate Education to the factors of life,
As has been pointed out, the worncut and
foreign-copied elements in the field of our
Educaticn have much enslaved us. “QOur
system of Education must not be fcrmed in
isolation from our social and economic life

of tomorrow.” It is pleasing to see that®

desirably enough, as a preliminary measure
and as has been correctly pointed ou$ by the
Diwan Mr. Panikkar and by the Maulana,
the centre of gravity hasshifted from laying
too much emphasis on Enpglish as & first
language. The Regional Language has
now become the first language.

As far as Government’s direct responsibi-
lity to the people is concerned, it has to
devise effective methods whereby the entire
population gets the benefit of cent per cent
literacy. Now that Self-Government has
dawned upon us, and now that universal
manhood suffrage has, become almost a
rule, unless all are given the benefit of
minimum Education, democracy is sure to
degenerate into mobocracy, a tasts of which
we experience now., While formulating a
policy for the same, the following factors
should be borne in mind. (1) The entire
Educaticn must be through the regional
language as & medium. (2) Eduacation up to
the 8th Standard, should be free and
compulsory. (3) The basic type should be
introduced in classes § to 8, (4) Denomi-
national and uneconomie schobls (as recom-
mended by the Champion scheme) should be
closed, without paying need for communal
or selfish motives. (5) A minimum study
to the end of the 8th Standard should be 5
necessary qualification for any honorary post
Iike member of Liocal Boards and Munici-
palities, Bench Magistrates, Jurors and
Assessors, Village Committees hnd Village
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Officers and advisory non-official committees,

The time table and syllabus should be so

drawn up that the shift system is bronght

to operation, Every parent should be given

the option to send one set of his children to

the school . during the forenoon and the

other set in the afternoon. (7) The three R’s,

local history, local geography, economic

geography and civics in an elaborate scale

should be the cubjects. (8) Garden waste,

poultry Kkeeping, bee keeping, spinning,

mat weaving, ink making, button making

and similar arts, useful in after life, should

be taught. (9) No teacher should be below
the Secondary Grade and he should be paid
amply. (10) Independent Government Schools
at this stage is a waste, Hence mixed

schools and mixed teachers may be employ-
ed. (11) Stress need not be laid too much
on elaborate buildings according to an
approved plan. But the neéd for alarge’
and fenced ground must be stressed. (12) All
Elementary Schools should be run by the
Government. (13) The proposal to have
recourse 10 conscription for recruiting
teachers to tide over the difficulty of getting
suitable teachers, must be abandoned since
that will become forced labour of question-
able practical value, (14) Recruitment to
teachers should be on merit and high
efficiency and aptitude only. War qualities, -
communal qualities, and no-other-go types

should be ignored. The best brains and

highest sincerity alone should come in as
factors for selection. (15) The experiment
about Adult Education, through the work
of Night Schools, has been found to be
miserably wanting. Hence great stress
and expenditure need not be laid on that
aspect. Instead, as is rightly proposed,
rural libraries and broadcasting will more
than do to serve to educate the adults,
Greater concentration on ths educational

uplift of the young boy and ‘girl need alone
be bestowed.

i
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INDIA OF My DREAMS, By MAHATMA -
GANDHI COMPILED BY R. K. PRABHU, .

WITH A FOREWORD BY DR. RAJENDRA

PrRAsaD, HIND KiITABS' LIMITED,

BOMBAY, PP, 123. PRICE Rs, 2.

ABU Rajzndra Prasad urges in his Fore-

_word that the weapon which has
achneved Indian independencs - has bzsn
unique, but the oppartunities that Indepan-

'dence offers are also unique and will be

best realised by ths realisation of Gandhiji's
dreams. And he says that Mr, Prabhu has
skillully selected ths most telling and sigaifi-
cant passades from Gandhiji’'s writings aand
brought them together hsre, Twenty.cight
passages are collected in ths book from
which we eull below the most important.
‘The first is that India is essentially =
Larmabhuni, (land of duty) in contradistine-

_tionto & phogadhumi (land of enjoyment),
_' And if India makes viclenes her creed, the

Mahatma would not cars to live in it. The
aim of Swaraj is to civilise every citizen and

to purify and stabilise our civilisation. In
" the Swaraja based an ahimsa, people nead

not know their rights, but should know their

duties. The best way of helping the starv- .

ing millions is by spreading the message of
the spinning wheel. The salvation of lndia
is impossible without the salvation of the
villages, Every village should become &
model republic, Arahmackarya shauld ba
deliberately followed, The poverty of the
land is due to the ruinous departure from
real Swadeski in the economic and industrial
life. Spinning is a duty and sacrament and
will solve the problem of eczonomic distress
in the simplest manner, Hindu-Muslim unity
means Swara] of the real kind, Woman
can run ths race of life and should batha
complement of man, but should not imitats
or mimic him. Untouchsbility is a sin
adainst God &nd man snd the duty of
eradicating it far surpasses Swaraj in its
urgency. Free and compulsory educstion

" will be a healthy and maral basis of relation.

ship between the city and ths villags. Both
Hindus and Musalmens should try to spask
the language as understood by the vast
mass of the people in the north,

Gandhiji's cade for students embodied in
Chapter X V111 is to be studied carelully in
all schools and taught to pupils. Minorities,
Princes, kisans, Socislismand Communalis:a,

..8ll these as reflected upon by the Mahatma,

have heen brought into the szope of the
boc!ﬁ . X )

She is looking
forward to her
former life of
vigourandmany
social parties,
cured of all kher
uterine ills that
cortiined her to
==  the house &l
‘ along.
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Inpiax HisTORY SURVEYED—A SURVEY
or Inpian HisToRY, By Sirpar K. M.
ParIKKAR., THE NaTioNaL INFORMA.
710N AND PuBLIcaTIiONS LitD, BomBay.
Rs. 7-8-0,

Sirdar . M. Panikkar, Prime Minister
‘of Bikaner, is a well known figure in the
political and academic world of India and
has several penetrating and suggestive his-
torical and political publications to hi
credit, This brilliant survey of the evolu-
“tion of India's history in the last five thou-
sand years outlines the sociological and
spiritual forces which have kept Indian
civilisation alive so long. Tt first enunciates
that the unity of India is a conscious achieve-
ment of Hinduism after the great Aryo-
Dravidian synthesis had taken place. It
denies the emphasis that earlier writers have
placed on the civilisipg mission of the
Aryans whointroduced the ideas of racialism
and colour. The claim of Brahman supe-
riority in caste is held to be the outcome of
a large scale rewriting of books, and the use
of systems of education for the purpose.
The procedural features of the Buddhist
Sangha, following closely the procedure of
the tribal oligarchies, are rightly stressed,
as fitting in with the fermenting spirit of
the times.

The Chanakyan administrative system in
its three main fields of revenue organisa-
tion, bureaucracy, and police, endured with-
out much change through the ages, both of
Muslim and Bntish rule, Life and admi-
pistration under the Mauryas and succeeding
imperial dynasties are depicted in synthesised

- pictares, which bring to prominence the
integration of national life under the

Gaptas.

South and Greater Indias receive adequate
treatment.. By the tenth century A.D.
Hinduism had asserted its universal supre-
macy, reorganised its popular doctrines, and
provided itself with a higher philosophy,
having absorbed the religion of the Buddha,
and its organisational equipment as well.

The effect of Islam's contact with India
ig traced ip its cultural fruits ; and while the
unifying influence of Sanskrit continued to
be felt, the growth of vernacular literaturs

evidenced the resilience of the Hindn mind
under the influence of Islam, The attempts
at the building up of a national monarchy
by the Muslim Rulers like Akbar, and the

entry of European sea-power, when the

national states of the Mughal and the Mara-
thas began to break up, produced social
flaccidity/and economic drain.” The Indian
rising of /1857 was the heroic effort of a dis-
possessed peopls to reassert their national
dignity, though stained by cruelty, The
recovery of India bas produced a national
awakening that has stirred many Muslim
leaders ; and thg new freedom that has been
realised should enable the Indian people to
carry the true national spirit to yet greater
summits of achievement. From the begin-
ning to end the treatment is invigorating
and inspiriting.

Tarto Rute TRUTH, By VISWANATHAN.

Kirrarpa Pusbrisuine Housg, Nortnm
Anrcor. 60 Paces. Price Re. 1.

This is a collection of poems by M.
Visvanathan. In a preface, the poet says:
“These verses are the fruits of my fitful
attempts at self-discovery”,

Mr. K, 8, Ramaswamy Sastri, who con-
tributes a Foreword, traces the course of the
poet's development.  The title of the
volume suggests that we- must rise from
earth to ruth and from ruch to truth. There
are some charming poems and some beauti-
ful lines. Many old Indian concepts are
here restated in English metre,

Being the meeting place of the culture of
the east and west, the poet reveals a truly
cosmopolitan spirit. *I find in his poetry™
says Mr, Ramaswamy Sastri, “the predomi-
nantly Indian notes of spirituality, santi and
ahimsa, snd also the dominant notes of
modern Western poetry - viz. a Jove of
beauty, a glorification of the world which i3
our home, a flaming passion of sympathy
and service, a love of the motherland and
an optimistic buoyancy of the spirit”.

The volume is neatly printed and well
produced. ‘
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Stvasn, By C. A, Kixcam, C.V. 0, L C. S,

. (ReTD) TRANSLATED INTO Tamin By
Rao Samip 8, K. Devasikauans, B. A.,

- L. T, RETIRED HErapaasTER or BIsHO P
HEeBER Hicr Scmoorn, TRICHINOPOLY.
Macxmiruan & Co, Lrp, Paces 136.
Price Anwas 14,

. Mr. Kincaid's execellent popular accouat
of vaa]-i is well known. Here we have a
translation cof that book into Tamil. It need
bardly be said that Mr, Devasikamani has
done his translation competently and well,
The style is generally Jucid and easy, though

i

. there are occasionally some involved cons-

tructions on account of the' influence of
Englx_sh syntax, Every chapter has a list of
; questions attached to it, and the value of the
,'book 1s enbanced by illustrations and maps.
The book deserves to be widely used in our
schools as an easy, popular, and attractive

account of one of the most eminent of our
national heroes.

O C S D T T T S T S I T O T TS

A UNIQUE BOOK

Fipsr Likssons 1y Prysics By C. S. Sar
nivasa Rao, B.A, BT, Assistant Mas-
tTer, GoOVERNMENT CENTRAL Hiom
Somoorn, BaxcarLor: Cityr. Copies can
be had of K. Naxjunparaya SgrIv
& Song, DBOOKSELLERS, SRLEKANTES-
wara BookK Depor, AvENUE Roap,
Baxgarork Ciry, Paces 204, Price:
Re, 1-12-0.

This book is based on a Kannada text-book
of science by the author, prepared for use
in the High Schools of Mysore. The
Kannada text-book was approved by the
Department of Education in the State some
years ago. The present vclume has been
brought out to meet the needs of students,
taking up English as the medium of instruc-
tion in High Schools, There are sections on
the properties of matter, staties, heat, light,
sound, magnetism, and electricity. The book
is on the whole attractively written and
gives hints to the teacher for presenting

Pages 332

with copious model letters.

COC OIS o -l o S O TS e e

EVERYBOY'S BOOK OF LETTERS
BY
H. MARTIN, M.A (OXON) O B.E.

"This is a book containing a clear comprehensive introduction to letter-writing
The model latters range over a wide field and deal
witha great variety of topics, including also models of commercial correspond-
ence. As such, it is extremely interesting aud useful not only to schoolboys and older
men but also to business people, The author has done an invaluable sesrvice to the
publie, especially to the student population, in bringing out this book, which we hope
would be largely used by our teachers in our schools.”
No other book on Letter - Writing will be found—

(1) so comprehensive,

(2) so helpful,

(3) so reliable,

(4) so interesting,

(3) so cheap.

CONTAINS 450 LETTERS OF EVERY TYPE,
K. & J- COOPER—PUBLISHERS—BOMBAY, 4

Sole Selling-Agents for Mudras Fresidency:
The Christian Literature Society for India, Park Town, Madras

S T o T E D DD T T P O TCOCOC O OO oo

Fifth Edition.

—THE STUDENT.
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science to the students in an interesting and
intelligible way. Thera are a number of
illustrations, and guestions are given at the
end of every section, One feature of the
book is the use of simple experiments with
simple equipment, which, as the author
points out, will help newly started High
Schools with inadequate laboratories, We
commend the book to the attention of all
teachers of science, who teach through
English.

—

Tar CHITTOOR SCHOLAR~~—A QUARTERLY.
EDITED aND PUBLISHED BY SrI A, 8,
VenkaTARAMAN, B.A,,L.T,, HEADMASTER,
Boarp Hiee ScrHOOL, CHITTOOR.

This is a bright little miscellany in three
langnages—Telugu, Tamil and English.
Both students and teachers have contributed
toit, This cooperative effort by teachers
and pupils deserves ‘warm commendation,
and we wish the guarterly a bright future.

vy

ViKnAMORvVASIYAM. By Earipasa. Epirep
wirg ENGLITH TRANSLATION, IXTRODUC-
7108 AND nNOTES BY KavvatirtHA R, N,
Gampmani, M.A, Dip, C., CHANCELLOR'S

Gorp MEeDauisT, Snl PARASURAMBHAU,

CorLEGE, PooNa: wiTH A FOREWORD BY

Dr. R. N. DaxpeKeER, M.A, Pu. D. Ta=e

Roval. Book.starn, Bupawar Prrm,
_ Poona 2. Paces 396, Price: Rs. 48,

Dr. R. N. Dandekar, commending this
edition, by one of his gifted students, of the
famous play of Kalidasa, declares that among
the several editions of the play which he has
seen, Professor. Gaidhani’s comes nearest
to his own idea of how a Sanskrit play ought
to be edited. Coming from a scholar of Dr,
Dandekar’s ‘standing, this is high praise
indeed, Prof. Gaidhani’s work fully justifies
this commendation,

With most of the problems, textual,
exegetical, and critical, confronting the
student of the play, Prof.Gaidhani has deal:
adequately and seberly. On the date of the
. poet, he has summed up the evidence asitis
available today, and suggests that it sapports
the traditional view that he flourished in
the first century B. C. rather than in the
~ Gupta period, as suggested by several wes-

tern scholars, Most of the earlier editions
of the play, such as that of Mr. Kale, etc.,
have been studied by the present editor, and
used whereever necessary. ‘

We have only two comments to make on
the edition. 'We feel that, while the present
edition seeks to appreciate the play accord-
ing to the canons and methods of western

(criticism, no attempt has been mada to look

at it from the point of view of distinctively
Indian - asthetics and dramaturgy., The
technical structure cf the Sanskrit drama
should be explained and the rasa doctrine

both expcunded in theory and applied to the
* play. We also note that the bias against

the commentator, Ranganatha, inherited
from earlier editors, continues,

On the whole, we have an excellent edi-
tion of Kaiidasa’s immortal, play, and

students of the drama cannot afford tc

ignore it.

" A Finst Sociar a¥d Dramvaric HISTORY.

By E.H. CarTER, M.A., axp G, H. Hor-
ROYD, M. A. WITH ADDITIONAL PLAYS
aND p1aLogues 3Y H. E. PriesTry, M.A.,
Pn. D, axp A. H. Baxrer, M. A., Books
I1I axp 1V. Eacu 112 Pacges, . Pricg:
3 sh, 64, E. J. ARNoLD & SoxN, LEEDS.

The two earlier books of tais series have
been reviewed by us in December 1946,
(Vol. L1I, pages 859.60). The plan of the
earlier books, which dealt with the period
up to the death of Elizabeth, is followed
here also, and the story is taken up to the
founding of the U. N. O. The objective of
the writers is to present the social history
of Britain in a way atnnce easily understan-
dable and strikingly impressive. With this
end in view, plays and dialogues showing
social conditions, and interesting extracts
from the source books of English history are
given. Beautifully produced plates add to
the value of the work.

In a work presenting English social history
in this way, mnch has necessarily to be
omitted, We confess however to disappont-
ment in seeing that so little has been brought
out about the effects on British society of
the imperial expansion of England. The
loss of the American colonies is barely men-

-
»
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- tiomed, ‘ The two great wars are completely

ignored. One small error of fact should be
rectified. The populaticn of India is not yet,
and for many more decades i3 not likely to
-reach, 500 mwillions. But what has been
presented has been capably done, and like
Oliver Twist, whose experience in the work-

house has been dramatised in Beok 111,
one asks for more.

We commend these volumes to the atten-
ticn of all teachers of history, as much for
their survey of British social progress as for
their refreshing and creative outlook on the
subject.

g —p——

NEWS AND NOTES

THE, XXXVIII MADRAS PROVINCIAL
: EDUCATIONAL CONFERENCE,

The 38th Madras Provincial Educational
Conference will be held at Trichinopoly en
the !3th, 14th and 15th May, 1948. Sri R.

‘Suryanarayana Rao, M.L.C. has kindly

agreed to preside over the Conference. An
Educational Exhibition is also being
organised,

PROMOTION OF INTERNATIONAL
UNDERSTANDING.

The creation in Britain of a Central
Bureau for Educational Visits and Ex-
changes has been announced by the Minister
of Education, Mr. George Tomlinson., The
establishment of this national agency for
promoting cultural exchanges and inter-

~ national understanding is cne of the first

tasks being undertaken by the Educational
Co-operating Body for the UNESCQ in

© Britain,

A committee, under the chairmanship of .

Sir Ronald Gould, General Secretary of the
National Union of Teachers, will organise
the scheme. It will be financed by the
Ministry of Education in conjuaction with
the various bodies making use of its services

The Bureau will not start fanctioaing
-until it has made 8 preliminary survey of
the activities of the many agencies in
Britain and abroad already engaged in
work of this nature. It will co-operate
actively with them and supplement them
. by undertaking the responsibility for arrang-
ing visits to British by teachers and students

- from abroad and for exchange trips to other

countries from Britain.

 LIVe3—t
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INTERNATIONAL SUMMER SCHOOQLS
AT BRITISH UNIVERSITIES.

Seven of Britain's universities and univer-
sity colleges are holding summer schools
this year for British and overseas students,

The courses, all of them to last six weeks,
will be given at widely. separated centres,
ranging from 8t. Andrews University in
Scotland to Soutbampton University College
on the South Coast, and will offer an

‘equally wide range of studies. They are

intended primarily for graduate students
and for teachers, although in a certain
number of cases undergraduates, in their
Junior or Senior years, with special inte-
rests or academic training, will be able to
attend.

All the courses, will be residential, and
arrangements will be mads for the students
to live either in colleges, as at Oxford, or in
university hostels, as at London. All the
schools Will be kept fairly small, and the
numbers restricted, so that, while they may
still be representative international gather-
Ings, they will not be too large to be
condacted in seminars, with plenty of
opportunities for discussion,

TAIIL ASSOCIATION IN LONDON
Foruu For CULTURAL ACTIVITIES

By Victor Gordon

Formed only & few weeks ago, the Tamil
Associationin London has attracted consider-
able attention. Its membership has been
growing steadily and has passed the 150
mark, ‘covering practically all Tamil-
speaking students and others in London ,
including students from Ceylon.



The Assocxatxon-—-whxch is, in fact, g

. revival of 8 similar body which ceased to

fanction at the outbreak of World War 11—

- 'bas been formed with aview to providing
.~ @ meeting .place for Tamilian students in
 London and%: others interested in the

‘!mguage. :
Mr. 8. Ghellaswamy, President of the

" Association and its chief sponsor, said in an.

interview: “We want to make othersin
this country realise the greatness of and to

take an interest in, such a classical language -

as Tamil. The members would, over and
above meeting to celebrate Tamil festivals,
be discussing matters of common interest

‘and keepmo in touch with current Tamil
- literature,

Tmhsnmmx WORK.

S Eﬁentua!ly. Mr. Chellaswamy disclosed,
- ,the Assocxanon may undertake the work of

o 6¢==:=u==:m SETIITIS SEITITDS SIS SISO CS N ST
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translating books on law and medicine into
Tamil. Members may also assist, from time
to time in broadcasts—sach as plays—for
the Eastern countries by the Tamil Section
of the B.B.C.

Itis pmpo:éd to invite smipent Tamil
scholars' in Britain to give talks at the
menthly meetings ¢f the Association. The
fitst speaker will be Bishop O'Neal of
Cambridge  University.

Mr. A. Alagappan is the secretary of the
Association ‘which hopes to open branches in
other centres in the U. K. ‘at a later date, to
cater for ths Tamil-speaking peaple in those

parts who have already evinced a keen

interest in the promotion of the London
Assocxatxon.
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The sales of these books are still on the increase, because 3
eachers who have adopted these textbooks would continue their
use and not change them till more suitable books are availables No
oubt, their judgment in this matter is sound.

- But what shall we say of those teachers who, quxte thoughﬂessly,
change thexr textbooks thhout any solid reasen 7

WREN & MARTIN'S
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| e L Lo 11 oo 1§} oomvoin 1§ -] ey 1.1 S

’ wt |c=;.:£'.=||¢:===o aé:::::u 'cc::::ﬂ:::::i u;::::t u::'::'..':m

5

K &J COOPER—-—PUBLISHERS—-—BOMBAY 4 :]
3

- Sole Selling-Agents for Madras Pres:dency
" The Christian Literature Society for India, Park Town, Madras.
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" schemes,
ning the Madras Reconstruction Committee’s’

EDITORIAL NOTES

‘ E have great pride and pleasure in

-congratulating Sri M. 8. Sabhesan on
the celebration of his shashiabdapoorthi,
The occasion was marked appropriately by
the publication of a brochure entitled
“Whither Education®” and containing nume-
rous and representative tributes to and
eppreciations of the worthy teacher and,

~ what is more important, a coliection from

his addresses and writings which constitutes
& general and critical survey of the various
problems that have been confronting us in
the field of Education and Educational
Administration. We are glad to note that
Professor Sabhesan, while being the doughty
champion of the teachﬂr has always been
an apostle of the efﬁciency and fruitfulness
of educational effort, He is not the man to
“suffer fools gladly”, and though saave and
gentle, ha could hit hard in debate and
force down arguments to effective concla-
sions. He has alway; regarded education as
n real investment for the future life of the
nation and has been always constructive in
his cricicisms ¢f Government measures and
He has been most usefal in plan-

recommendations regarding post-war educa-
tion. |

To the South Indian Tezacher's Union of

‘which he is a good guide and foster-parents

he as been constantly giving his best and
his advice has been that the Union should
never forget its duty to stand for the

‘advancement of education, while attending
. to the interests of the teachers. His active
mind has probed into even ths remotest
- fields of educational activity. )
“staunch champion of the value of private
- agency in education, and he would regard
“ aided institutions as national institutions in
“which the Government was deeply and
- directly interested.
- well remarked; the institutions - the Madras
~ Teachers’ Guild Co- oparative Society, the
South India Teachers’ Union Protection
-Pund and the Profession Trust Fund - of
. which he is one of the founder-members

He is a

Above all, as has been

are progressing satisfactorily, and this must
gladden his heart, for they are really help-
ing the teachers. The voice of the South
India Teachers’ Union which now com-
mands the sitention of ths Government is
the cns he has created. The teiching pro-
fession on his sixty first birthday pays its
homage to him and prays that hs may be
enabled to guide it for many many years to
come,

‘Recently, it was aonouncad that the
Government of Madras, had
Government decided to take over the
and publication of text-boocks for
Text-Books. schools and colleges. Was
trnst that $he press report
is premature and that no decisions would
be taken without full consideration
of the complicated issues involved in
a measure of this kind, ~ What is attempt-
ed with the best of intentions may turn out
to be an instrument of oppression, suppres-
sing all freedom of thought, In msany coun-
tries, the greatest importance is attached to
the right of heads of educational institutions
to choose their own text-books from among
a large number approved by the Department
of Education or conforming to its stipula.
tions. We do not know how the Govern-
ment proposs o work out this scheme of
publishing State text-books, but it may very
easily lead to one or two fundamental diffi.
culties, In the first place, will thers bs g
dead uniformity in all text-books through-
out the Province? If not, how does the
Government propose to encourage talent
and initiative ‘to come forward to write
text-books ? The people stand to lose
greatly if the writing of text-books is mono-
polised by a few persons, selected by the
Government, Then again, text-books may
easily be used for purposes of propaganda
by the party in power. And if text books
are to change with every change in the
Ministry, the position would become intole-
rable. The whole question, we repeat,
requires careful consideration before irrevg.
cable decisions are taken.
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At the meeting of the Central Advisory
" Board of Education, which
Religious met in January last, Maulana
Education.  Abul Kalam Azad drew atten-
“tion to the necessity of religi-
ous education. *In India”, he pointed
out, *“ we cannot have an intellectual mould
without religion”. He cited the examples
- of Russia and England. Russia had togive
up, he said, its anti-religious ideology during
the .ast war. And the British Education
Act of 1944 made ample provision for reli-
gious education.

This is not to deny that the question of .

religious education in India is beset with
serions difficolties. They have however to
be approached with a determination to solve
them and not to be deterred by them. Sri
,Maganbhai Desal, in & recent article in the
Bombay Cronicle, deals with some cf the evil
~consequences of the purely secular system
of education now in vogue. He quotes the
late Mr. Mayhew: ‘ That the identification
of & necessarily neutral government with a
system of education has robbed that system
of religious warmth, colour, and significance

and that the want of this has made the edu- -

cation unreal and unconvincing among
peoples whose life for good or bad is funda-
mentally religious, has been already empha-
sised’’. To similar effect is the_  pronounce-
ment of the report on Christian Higher
. Education in India, headed by Mr. A, D,
~ Lindsay : "The net resuit of the develop-

ments of the last bundred years has been

~ the erection on the ancient foundation of
caste of an urban bourgeois class, consisting
of government servants, lawyers, dostors,
- - politicians, merchants, industrialists, finan-

ciers, but no clerics, unless one includes the

- prophets of nationalism™.

, As Sri Desai points cut, we have on the
. one hand an urban bourgeois class, swearing
~ by western rationalism. On the other, we

have the masses of. the people, pursuing

traditional ways of life and sunk in poverty -

and ignorance. - Between the two there

“lies a vast gulf of thought and manners.

The disastrous separation of one's persona~
lity into secular and religious segments,
which the educated classes accepted, has
given rise to the politics of communal hatred’
Sri Desai worders whether this is’ not res-
ponsible to « large extent for the assassina-
tion of Mahatmaji.

(z To revitalise the people and stir them to
creative action, thereis no force so potent
as religion.  Mr. Mayhew pointed out:
# Indian personality and life as a whole will
pot intimately be affected by any education
which is not animated by religion. The
forces which oppose progress can be restrai-
ped or diverted only by a religion more vital
than those on which they depend for sanc-
tion". Our reformers, educational and other
can ignore this basic fact only at their peril
and at considerable loss to the nation”,

1t will be remembered that the Govern-

' - ment of Madras, 'in their
Special Grants . O. No. 975, Education,
for dated the 10th of May
Revised Scales 1947, agreed to the pay-
' ment of a special grant to

the managements of schools, who areunable
to adopt the revised scales from the first of
January of last year. The object of this
grant was to see that teachers in these

‘schools slso benefitted fromm the revised

scales brought into effect elsewhere. It is
now learnt that the Government find it difi-
cult to make these grants, and have decided
to give up the scheme. There are undoubt.
edly practical difficulties in the way, but
where there is a will, theras is a way to solve
them. We are sure that the teachers, orga-
nisations in the Province will be willing to
work out, in co-cperation with the Govern-
ment, a practical scheme for such grants.
We would request the Government to con-
sult the profession on the difficulties invcl-
ved before deciding to cancel the entire
scheme and thus causing - hardship to a
number of deserving teachers, whose only
fault is sheer misfortune.
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‘.LATEST RE\MSED EDITIONS.

To the Latest 3.5.L.C. Syllabuses.

H.E. 8 C. RAJAGOPALACHABIAB.

Governor of West Bengal says 1 and

rused by me with pleasures Sri Suddhacanda
Igha;athi's selection and nctes aro a8 maY be
espected very Good

RUKKURAL. (Tamil)
T}?getailed Notes and Comments

ms 1to V in Five Parts
bggffcfgir gﬁuddhananda Bh§ratxar )
(Sri Aurcbindo Ashram, Pondicherry )
CONBIERCIAL “CORRES! g Eng.
A[ERCIAL CORRESFONDESuE(
‘b?zo'}%\.l\}{ffgubramgg‘ia Iyer.  Price Rs. Cihw
COMMERCIAL ARITHMETIC (English)
by T.V. Subramania Iyer (Eiiurclagtrx?geS%‘?:ma
2nd. Revised Edition. -
LOWER SECONDARY ARITHMETIC
PART ll—by Radhakrishna IY?XTI‘& "
" Vaidyanathaswami Tyer for Forms: U
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———SASMMERCIAL PRACTICE
COMMERCIAL PRACT
! by the late g, Vaidyanatha lyer. Rs. ©

" an ] -1) .
T8 OF AL&:EQRA (Temi
ELEMEN by Three Autnors

ated by S Balakrishna lyer

Transl >

& N Panchapagessd Iyer.
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BOOK-KEEPING & 'Accomgs.
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by Three Authors

, Autbors 5
e TORY OF INDIA (English)

' S%}}{{?tg%a}’r{elii 5. Ramaswami Iyangar

Revised up 10

ed Up 10 28 FNTARY SCIENCE

MALAYALAM E

atraman Ins.
Form 1V by CS: Venkatramen 22 -
MZLAYALAM: PHYSICS, CHEMISTRY

is ha Iyer,
Form V & Vi by VN Viswanat P?s.ye )

& P. A, Narayand Iyer N

e
—

“MALAYALAM: NATURAL SC

F
By ?%;r;is?ggsrby C.S. Venka’traman)
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[VASA VARAD
Sng.lcaﬁonal Publishers
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Vaidyanatha lyer. Rs-
TS OF ALGEB! English)
_FLEMENTS OF ALGEBRA (Eng !Rs. .

1st August 1947 Rs. 2/*’12
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ACHARI& Co,
(Estd. 1879)
MADRAS-Z,

* An excellent tonic
for children and
Adalts, sweeb in
taste and supreme
ineffect. Prepared
out of rare herbs
and fruils, this
syrup is ideal to
réga'm spirit and
strengthin Sports

EASTEANS J37

Agents for Orissa, Nizam’s,
Endhra Districts & Tamil Nad
SEETHARAMA GENERAL STORES,
Barhampur——secundembad—-}semada,

Medura.
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e “The Subject- Mat&er of
Enqhsh Readers For lndlan Chlldren

R | The Subject-Matter of the Enghsh Prxrner and the first two I:.n"hsh
Readers should ‘be familiar to Indian Children. Hence it follows that the
oub;ect-\iatter should relate to Indian life and surroundmcs

. @  The Sub]ect—Matter should be mterestmg to Indian Children,

i €© The Subject- -Matter should consist mainly of easy stories—not neces .
* sarily familiar to Indian Children. They shall, however, have a greater appeal

i they have an Indian setting,

© The Sub,ect-Matter should exclude, at any rate till the thxrd Reader,
informative matter.

© The Subject-Matter should be in easy words—easy to read and easy to

_pronounce ; at the same time these words should be of everyday use.
@‘ The Subject-Matter should be presented in easy English constructions.

: @ The Subject-Matter should be adequately and clearly illustrated. The
illustrations—at least a.majority of them—should be genuine works of art, not
“childish drawings.

=" All these essential features will be found ini—
(i) MARTIN’S NEW STUDY READERS. - Primer & Readers 1.V,

(i) MARTIN'S ACTIVE ENGLISH READ::RS Pre-Primer, Primer &nd
Resaders 1.V, ‘

¢
(i) WREN'S NEW INDIAN CLASS READERS, Primer and Readers 1.1V,
(vs) WREN'S INDIAN CLASS READERS. Primer and Readers L.V,

I\. & J- COOPER—-—PUBLISHERS-BOMBAY 4

Sole Selling~Agents for Madras Presidancy :
‘Ihe Christian Literature Society for India, Park Town, Madras
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Prioted by C. Krishnamocrthi at the Sri Ramnkrishna Printing Works, 19. B Woods Road,

and pnbhshed by M. R.Sampatkumaran, M.A., 14JA, Suntowar St,,. Tripli
Htm Edstnf Dewan Bahadur Sri C. S. Snmvasachan. MoA - plicane, Madras,
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