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Dr. Thomas Arnold’s Headmasters
Sr1 R. SRINIVASA IY®

ORE than a century ago, a great

headmaster presided for fourteen

years over the destinies of the
public school at Rugby; and his name
is remembered even today by educa-
tionists tho world over as one who not
onlv revolutionised the system of
public school education in England,
but who adorned and exalted the
offics of hieadmastership by the integ-
rity of his character, his idealism,
devotion to duty; the inspiring
example he held forth in his personal
life to the students who passed
through the portals of his institution.
Glory and fame fasten on to certain
persons by virtue of the institutions
they happen to serve; also, some
great, schools, like other human insti-
tutions, trace their greatness to the
influence and capacity of one un-
usnally able man of extraordinary

* personality ; institutions achieve glory

that may be handed down to genera-
tions on account of their association
with dynamic personalities.  The
modern Gresham’s s hool owes much
to Howson of Holt; Sanderson of
Oundle has been brought to prominent
attention by H. G. Wells. Rugby be-
came famous on account of Dr. Arnold,

Internal Management

Seldom do people take up an
office with the full knowledge of the
problems they may have to tackle,
and the determination to solve them,
come what may. Seldom, indeed, may
we come across persons who would
accept office on their own terms, and
would spurn it it they could not dis-
charge the responsibilities of their
office with bhomour and dignity and
according to their own lights. YFew
know that the conacience ot the per-

son who is sensitively conscious of
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the dignity of his vocation is liable to
be put to torment over every detail
of schoo! administration, if he canaot
have a free hand in dealing with his
agsistants and his pupils. Dr. Arnold
anticipated difficulties in the execu-
tion of his scheres for the betterment
of his school, as he was aware of the
mischief caused by subjecting schools
to the igunorance and party feelings
of persons wholly unacquainted with
the theory and practice of education.
He wrote to his friend who was to
plead on his behalf before the
Board of Trustees that ‘‘ in the actual
working of the school he must be
completely independent. Their remedy,
if they were dissatisfied, was not inter-
ference, but dismissal,”  On this con-
dition he took the post; and any
atteapt to control either his admini-
stration of the school or ‘his own
private occupations, he felt bound- to
resist “as a duty ” “not only to him-
self, but to the master of every
foundation school in [ngland.” He
wrote to Rev. E. Hawkins, *“ I confess
that 1should very much object to
undertake a charge in which I was
not invested with pretty full discretion.
1 should not like to enter on an office
which I could not discharge according
to my own views of what is right.”

Many headmusters in South India
bave striven to uphold the principles
laid down by Dr. Arnold; but, alas!
only a handful may be said to have
succeeded in maintaining their stand ;
and those who have fallen victims
torm # considerable number. But
these instances only show what tough
fibre those individuals were made of.
It is only recently that the Madras
Government have thought it proper to
enunciate in the Service Rules that
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‘ the Headmaster shall be responsible
for the internal management of the
school and the academic work of the
school and shall exercise such powers
a8 may be necessary for the due dis-
charge of his duties.’

No other job in this world de-
mands and develops in an individual
that strength of mind, that grit, firm-
ness, uprightness of character, the
nobility of soul, the high-soufed pur-
pose, and the daring to meet with
opprobrium and displeasure of well-
meaning friends and well-wishers of
the school. Kven headmasters who
may be considered generally weak wiil
bave exhibited on at least a fow
occasions rare courage 1o their credit,
To achieve even a fair measure of
success, it requires force and strength
of character, firm resolve to carry out
one’s principles through a host of
peculiar obstacles, magnanimity of
mind that perceives the distinctive
teatures of every case, the conscious-
ness of the purity and sincerity of
motives and actions, and its transpa-
rency 8o as to make others understand
the justness of the procedure adopted.
The tribute which Matthew Arnold
bas paid to his father in * Rugby
Chapel ” is o fine picture of the noble

idealism for which great headmasters
should stand.

“ And through thee I believe
In the noble and greay who are

{ gone,
Souls temper’d with fire,
Helpers ard friends of manking
Servants of God! ’
Yours is the praise, if mankind
Hath not as yet in its march
Fainted, and tallen, and died :
Ye, like angels, appear,

Radiant with ardour divine :
Beacons of hope.

Langour is not in your heart,
Weakness is not in your word,
Weariness not on your brow.”

EDUCATIONAL INDIA

We have had eminent head-
Inasters reputed for their groat toach-
ng ability ; latterly, the headmaster’s
capacity for organising scliool activi-
ties was being tested; and in recent
years, the office-work is becoming in-
creasingly heavy, so much so that one
feels an apprehonsion that unless the
occupants of this job are vigilant,
they might loso sight of the principal
functions of their job, and lose them-
selves in purely administrative work.
'l.‘he modern headmaster should be-
s§d‘es be an embodiment of culture,
citizenship, goodness and even great-
ness and leadership.

Teachers’ Qualifications

Till about two deeades ago, head-
masters had at least & voice, if not
the predominent voice, in the choice
of assistants. As selections from a
large number of qualified persons have
tu_ be made, managements exercise
this privilege. Patronage by extra-
neaus bodies is often a matter for
comment.  Dr. Arnold was guided
by definite principles in the choice of
his aseistants. He wrote, “It is my
great object to get here a society of
intelligent, gentlemanly and active
meu who may keep up the character
of the school. I expect every master
not to undertake the mastership with-
out entering into the spirit of our
system, heart and hand. "He preferr-
ed activity of mind and an interest in
his work to high scholarship ; for the
one may be acquired far more ocasily
than the ocher. rrom the first he
maintained that the school business
should occupy the teachers’ wain and
undivided interest. Boys should feel
that they have some one at hand to
consult in their difficulties to explain
their case if they got into trouble, He
also saw that teachers, like himself
had time and leisure to read for their
self-improvement ; and he gave oocae
sional help to such as needed. He als,
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took delivht in inspiring his teachers
with general views on education ‘and
life b; which he was himself so fully
possessed. Intellectually as well as
morally, the teacher ought himself to
be perimﬁuuﬂy learsing, an'd 80 con-
stantly ubove the level of his scholars.
For this reason, ho used to eay that
no schoolmaster ought to remam ab
his post much more than 14 or
15 years, lest, by that time, he spould
have fallen bebind the scholarship of
the age.

Dr. Arpold exp:cted some amount
of buoyancy of animal spivits in tea-
chers ',. jor & schoohmaster’s job is with
the youny, the strows «nd the happy;
he cannot ot ou with thiem nnless in
animal spirits ho can symp;xthise. with
them and show thiem that he is not
gelfish and weak., e used to say of
himeeli,  © When 1 find that T caunob
run vp the lbrary stairs, 1 shall know
that it is tme for e to go.” The
youthfulness and elasticity of his tew-
perament would be seen from his plac-
ing little children on his knees some-
times and going through the picture-
books of the Bible or of History.

But at the same time when a
teacher gets to an advanced stage,
gravity would not misbecome him, for
liveliness miyht then seem unnpatural,
and his sympathy with boys mmst be
limited to their great interests“ra‘oher
than their feefings, Gandhiji and
Nehruji play with children and seem
to offer teachers lessons in handling
children ; but if some feel grotesque-
ness in playing with boyish enthu-
siasm, they may be forgiven, and may
find solace in the need for gravity,
too, in old teachers, stressed by Dr.
Arnold.

Arnoldian Tradition

Dr. Arnold will ever be remem-
bered by the manuer in which he
handled the boys. He was in dead

earnest about his work at school.
Once referring to an unpleasant inci-
dent, he wrote to an old boy, ** If this
goes on, it will end either my life at
Rugby, or my life a]together"’ In the
daily routine, the amount of time he
devoied to his pupils was very re-
markable ; and he believed the school
was quite enough to employ any
man’s love of reform. His intense
earnestness pervaded the entire atmos-
phere of the school.  &very pupil was
mads to {eel that chere was work for
him to do, that hi« happiness as well
as his duty lay in doing thag
work well. He was able to stimulate
pupils of different natures,  None
felt that he was left out or that
because he was not endowed with
large powers of mind there was no
sphere open to him in the honourable
pursu’t of wusefulness. He treated
boys as gentleimen and reasonahle
beings, and made them respect them-
gelves by the mere respect hoe showed
to them ; he appealed to their com-
mon sense and conscience, He placed
implicit confidence in a boy’s asser-
tion. His utterances in stirring up
the consciences of his pupils have
become classie, and had the virtue of
making them speak the truth in his
presence. ‘‘If you say so, tha,t:, is
quite enough—of course, [ bslieve
your word.” ‘It is not necessary
that this should be a school of 300 or
100 or of 50 boys, but it is necessary
that this should be school of Christian
gentlemen.” * [ cannot remain here
if all is to be carried on by constraint
and force; if Tam to be here asa
gaoler, I will resign my office at once.”
'I'hus there grew up a general feeling
that *“ it was a shame to tell Arnold
a lie—he always believes one.” He
addressed his pupils as a representa-
tive of the school whose character and
reputation they should sustain as
well as he. The magic influence of

his inspiring personality is indescriba-
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ble. There was something in his very
tone and voice, countenance and
outward aspect before which anything
lcw, base or false or cruel instinctively
quailed and cowered. His quick and
farsighted eye studied the traits,
actions, the face and mauner
of every boy in the school. Ilis
cpinions of hoye, Lis findings of
the germs of coming good or evil were
often oensidered as divinations; and
bis delineations of individual charac-
ters were accurate.  “ When his eye
was upon you, he leoked into your
inmost keart. “ Studying the influence
of Dr. Arnold’s personality on his
pupils, one would be tempted to ex-
claim that Great Headmasters are
Born, and cannot be cultivated 1™

Religious Education

Fcr him, the boy is a moral being
and the scheol, « human socicty ; the
teacher functioning in and out of the
society is not only to train the iutelli-
gence and infuim the mind, but to
touch the springs of character. He
beld that the schooimaster’s ideal aim
must always be to cultivate in his pu-
pils the habit of moral thoughtfulness
and the conviction that life in God is
true goal of all human endeavour. No
one, according to Dr. Arnold, is better
fitted to impart religious education
than the schcolmaster. in his appli-
cation {or the Rugby job, he wrote,
“wheever is chaplain, 1 must ever
feel myself, as headmaster, the real ang
proper relizious instructor of the boys.
No one else can feel the same interest
in them, and no one else can speak to
them with so wuch influence. Being
Headmaster, 1 am bound to be the
religious instructor of my pupils by
virtue of wy situation. 1 decline the
salary of the pastors, because I con-
sider that I am paid for wmy services
already.” But the man who felt so
strongly was not a faddist, and re.
cognised the school-master’s limita-

tions, in the matter of imparting
religious instruction.  In a famous
Sermon, he draws the distinction bee
tween religious education aud religious
instru\cti‘m. Religious education
means “training our children to life
efernal, making them know and love
God, and abhor evil, teaching their
understanding to know the hishest
truth, and teaching their affections to
love the highest good.  Schools ean at
best sive elementary religious instrucs
tion and give a map of the road which
the child is going, and which will
keep hinin the right way if Lo uses
it The roligious instruction lik: the
map,  will serve as guide and best
friend.  But the areat work of reli-
glous education is somerhing to  be
compassed only by the juint afforts of
all the whole church and tho entire
nation. For ¢ xample, ihe paront, by
his example of covetousness or love of
pleasure ur of passionate temper, to
e Dr. Arnold's Janguage, * unedu-
cates much aners than the school wnnster
educites.””  'The people about us, and
the circumstances about us are con-
stantly advanecing or hindering the
great work of education in making us
love, know and do what is good and
great. We cannot undertake to make
every boy, even if we have the whole
term of his boylood and vouth given
us for the experiment, cvither a wood
divine, or a good scholar, or be a
master of any other kind of knowledge.
He said, *“ 1t is not the subscription of
some hundreds of pounds, wnor the
building of schoolhouse, nor the appo-
inting of schoolmasters, nor the fitling
the school with all the children in the
parish which will deliver those child-
rens’ souls from death and foster and
perfect the work ot the spirit of
God.”  The saving of men’s souls
18 no easy matter; and our great
enemy is not so easily vanquished.
Dr. Arnold is then a realist, not a

mere dreamer. ‘The twenty-minute-
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sermons of Sunday afternoons for the
whole school society form an essential
feature of Arnoldian traditions and
have been adopted by most head-
masters of public schools.

To me fell the good fortnne of
having addressed for over quarter gf a
century the entire school society
under my charge for ten minutes day
after day, before the commencement
of the school-work, except during the
admission and the cxamination
months: and | may claim to have
established the tradition of addressing
the whole school society as an essen-
tial part of the headmaste’s daily
round of duties. My talks have cover-
ed a wide field, ranging from explana-
tion of rules ¢f school discipline and
comments on school happenings to ex-
positions ot ideas from Kural, Gita,
Scout Laws, Tagore’s Gitanjali, Gan-
dhiji’« Songs from Prison and worthy
utterances of national leaders and thre
world’s great personages, 28 and when
they are uttered. My headmastership
has not been quite a bed of roses; I
have had my share of the humiliations,
dsiappointments, and persecutions, real
or fancied : [ bave survived them all;
and I do consider my daily effort to
live on a high moral and spiritual
plane not only for myself, but also
for the hundreds of children under mv
charge to be the sustaining force for
me. The sharing of moral and spiri-
tual sustenance with the school socie-
ty at the Morning Prayer Assembly
is the headmaster’s privilege and
reward. When I enjoy this rich feast
I feel my indebtedness to Dr. Arnold
and Dr. Rabindranath Tagore, as 1
owe my inspiration in this respect to
them.

School-Government
The Prefeot-system and the

School Court of Honour are advooated
today for the inculcation of sense of

responsibility in our senior boys. Dr.

Arnold investad the Sixth Form boys
of his school with the responsibility of
the governance of his school. “ This
governing bady of the school, invested
with great responsibility, treated by
masters with great confidence and con-
sideration, being constantly in dicect
communication with the headmaster
and receiving their instruction almost
exclusively from him, learn %0 feel
a corresponding self-respect; and be-
ing answerable for the character of
the school, acquire a mapliness of
mind and habits of conduct.” Answer-
ing certain criticisms of public schools
in “ The Journal of Education”, Dr.
Arnold explained his position with re-
gard to discipline and punishment.
“Corporal punishment is totally out of
guestion in the higher forms. All puni-
shment should be superseded by the
foree of moral motives ; and all endea-
vours to dispense with corporal punish-
ment are the wisdom and the duty of
a schoolmaster. 1t is one thing to get
rid of punishment; and quite another
to say that even if the faults are com-
mitted, the punishment ought not to
be inflicted, and that the boy should
be given the privilege of the pride and
gelf-importance of manhood, and that
his moral carelessness and low notions
of moral responsibility should be
ignored.” He thought that it was
positively harmful, if young boys
were to consider themselves insulted
or degraded by personal correction,
and that in proportion as we see boys
trying to antivipate or advance their
age morally, teachers should try to
anticipats it in their treatment of
them personally by recognising their
claim to the respectability of maa-
hood.

An Impressionist

The discipline of public schools,
associated as it was with flogging and
fagging which are said by Arnold o
be obsolete in his time, may nog
appear to be of sufficient importance
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%) Zozvey lezssons to teachers in ‘India.
. :d E;trnold 8 greatness as headmaster
o ern dlsclpllqarlan is indisputa-
le. He, along with Thring of Up-
pmghgm,'ls considered to ho an out.
stang]mg lmpressionist in the Knglish
;I;u})lxc schools of the 19th ar
Ofe;;zeilsmon has no p!tfw,e in the schools
consjd:;yd impressionists are not
t,ionif,t% e . to be progressive cduca-
b til. The en']an'cu,)ationist states
ovér the mpressionist’s will prevails
° e child’s, that though he adopts
umace means, thero is coercion to
Some extent and that thoug), He
:scbews appeals to fear, he deﬁbem-
ely anq definitely taps the submigsive
propensity  of the child. Muaa
Montessori, MacMunn and Neille; a:n
among the distinguished protaﬂonistg
g}i the emanoipationist SChO’;l of
! ought. They say that impression
amps down originality, cramps indi-
wduahty, tampers with the sacred
personality of the child and proc{uce
mere automatons of the educator
But one cannot be sure that compllete;
freedem in school will lead to sel}‘-
developmeph of the child, the ends of
the emancipstionist. Moreover com-
plete frecdom for the individual exiat
now?mre for adults in the most demoEj
cratic society and even Montessori
admits responsibility for seeing t‘\hut
the‘S’EbO’)l reacts euitably on antj-
social conduet and permits the tem-

Porary expulsion of the offend
er
the communal activities, from

century,

. Tthra Bt_an’s excollent article opn
.. ‘he Blessings of Discipline ”
Har;]an " of 3Cth November 1947n
contam_s valuable hints to yus téache' .
She wr{teg, [_)eople whe pags throu:rsl;
gnduptdlslcxphngd childhood, nabumﬁy
t}? i tltmos_t impossible to discipline
d.erpsg ves In later life. To  tl
iscipline of my childhood, lowe tP:e
ease with which [ was able to ent .
into the discipline of Sabarm :_I‘
Until we can control and lovin;l;

discipline the children, there i3 no

hope of the nation becoming dis-
ciplined,”

. .
_ .\\0 then, whatover the emaneipd:
tionistg may say. the follywing 00

fﬂ!"vl'll‘(‘,snf'inlpi'n\'nir)ni:ml have to b8
admitted.  The normal child prefers
order to disorder. Thero must be &
personal educator to exeprise intlneace.

m.e;l'ﬂ and attitudes have to bo trans
mitted © from the livine, through the
living, to the living * < Moral sontie
ments, attitudes, and enthusinsms are
eaught by contagion from admired
personalities. Tho eompelling power
of the educator’s personality takes the
place  of punishment. The scho®
Government, functions through per
sonal oxample, dircct moral suasio®
and the influnce of the sshool system
which he planned and governs.
reign of respect and love for the 1M
pressionist prevails, not one of terron
a8 the emancipationist, the a.dvooflw
of untrammelled freedom for the child,
represents,

Dr. Arnold’s Journalism

I have enjoyed the unique Privt
lege of sending contributions t0 the
daily Press, weekly and month!y
Journals on topies of varied interest
during the Jast. quarter of a centdry
and more. Those acquainted with
the value of incessant contributions @
mine may conceive tho idea that shis
should have hecn possible by the
sacrifice of my legitimate px‘ofesx-ziolflﬁll
work that gives we bread; aud tho3®
who are in daily contact with &°
abservation of my teaching, corrections
clerical and administrative work
school may wonder when 1 had the
time to think and type the mattol for
Journals containing references an
authoritative quotations. Dr. Thomas
Arnold had heen in tho same boat
with me; and his defenco of his 000°
duct; often gave me strength and en®
couragement. This aspect of his
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activities was the target of a good
deal of criticism. One commented,
“ What a shame that the Headmaster
of Rugby should be employed in writ-
ing essays and pamphlets.” Another,
though  seemingly complimentarily,
remarked, “What a pity that a man
fit to be a statesman should be em-
ployed in teaching school boys.” But
Dr. Arnold thought he would not have
been himself had he not felt and
written as he did ; he could not remain
silent on subjects on which he believed
it his most sacred duty to speak what
he thought. He deemed it to be con-
stant progress of self-education essen-
tial to the right discharge of duties as
teacher. Justifying his action, he
wrote to Justice Coleridge, ‘¢Although
a school in which our business is to
act morally on our neighbours affords
in fact infinite employment, no man
can ever say that he has done all that
he might do; still I can truly say that
1 live for the school. However 1 am
gure that the more active my own
mind is, and the more it works upon
great moral and political points, the
better for the school; for education is
dynamical, not a mechanical process;
and-then more powerful and vigorous
the mind of the teacher, the more
clearly and readily he can grasp
things, the bettter fitted he is to culti-
vate the mind of another.” The study
and preparation of these, on political
and theological problems gave him a
new insight into the administration
of his school, and created in him an
eagerness to govern the school preci-
gely on the same principles as he

would have governed a great empire.
He confessed to be one of the most
ambitious men alive and specified the
three great objects of human ambi-
tion“— to be the prime minister of a
great kingdom, the governor of a
great empire, or the writer of works
which should live in every age and
in every country.”

But Dr. Arnold won immortal fame
as a prophet among schoolmasters,
exhorting to us the sacredness of our
calling. He performed the high mis-
sion of unveiling and interpreting the
higher possibilities, responsibilities and
duties of the schoolmaster’s life. His
influence was the influence of the
inspired prophet and zealous reformer
which is the salt of society in evey age.
Good soul, he never made any dispa-
raging mention of his predecessors,
but expressed uufeigned pleasure in
what he found existing. He has re-
corded in his dairy the motto of his
daily life, “Let me mind my own
personal work, keep myself pure and
zealous, believing and labouring to do
God’s will, in this fruitful vineyard of
young lives committed to my charge
as my allotted field, until my work be
done.”

Dr. Arnold exalted the office of
Headmastership and added to it con-
siderable dignity and importance.
We have had in the field of politics
men of consecrated lives. It would be
the glory of Free India if we could
have a few of such consecrated lives
in the sphere of Education.

« All your scholarship, all your study of Shakespere and Wordsworth
would be in vain, if at the same time you do not build your character and
attain mastery over your thoughts and actions.

« Woe to the teacher who teaches one thing with the lips and carried

another with the breast.”

~—Mahaima Qandhs,
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HE Political freedom that we

have now got should not be used

to substitute a Brown Buroucracy
for & White Buroucracy. 1t must be
used to transform the present social
order based on competition and ex-
ploitation into a new Social Order
based on cooperation and justice, It
should aim at economic and social
democracy.

Education is the only means
known to mankind toincunleate in the
minds of the peoples the idea) and
practices that are necessary for the
achievewent of any aim.

Economic democracy means in
words of Gandhiji that there are to be
no drag and parasites whether rich or
poor. Every one should be a worker
who will look upon all kinds of useful
work including manual labour even
scavenging, as honourable and who
will be both able and willing to stand
on his own feet,

In a perfectly democratic sacial
order there should be no class or
caste superiority or inferiority. HEduca-
tion should bring about an equalisa-
tion of status beween the son of an
agriculturist, of a minister and of an
industrial magnate.

Experience all over the world
proves that equality of status can
never be achieved by separating learn-
ing from labour, by giving literary
education to one class of people and
vocational education to another. As
early as 1662, Terrar Winstanly
taught :

“ That there should be no special
class of children brought up to book

learning only. Xor, then, through
idleness, they spend their time to find
out policies to advance themsclves to
be lords and masters over theit
labouring  brethren, which occasions
31)1 the trouble in the world. Thercfore
it is necessary and protitablo for the
common wealth that all children be
trained to labour and to learning.”

Even Englishmen have begun to
recognire this. Lord Percy in his
book ‘ Education at the ¢ross Roads !
acknowledges it and pleads for a uni-
form system of education for all.
Modern educationists realise that.

“No system of education can be
satisfactory if one section of pupils ig
to be led, even sub-consciously o
assume an air of superiority over other
sections.” And that the remedy is
that all pupils rich or poor, rural or
urban, should he educated together in
the sawe kind of schools. Years ago
Ruskin said :

“Kvery one, from the king’s son
downwards, should learn to do some-
thing finely and thoroughly with his
nands.”

Why? Not that he may earn his
living thereby., It is to make him
realise what work means, and thereby
to create respect and sympathy for
manual worker. It is an education
in itself.

This is the reason why to the
question, ‘““What kind of education
would be recommended for the urban
population?’ Gandhiji replied “ The
same kind though the crafts may differ.

This ideal of *‘ equal status” is
not new to the educational world. The
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Spens Report on Educational Recon-
struction in England devotes a consi-
derable amount of space to this ques-
tion. 1t postulates that * the removal
of the inequality is the very founda-
tion of education for democracy.”
But at a discussion on his report
which took place in Manchester some
time ago, the discussion conf:en_tra,ted
on the question of how ‘“within the
framework of a system endeavouting
to give post primary education of
equal quality to all children, it can .be
made possible to meet the special
needs of the different types,” and
they could not come to definite conclu-
gion. The main obstacle was that the
governing classes in England could not
bring themselves to accept the solu-
tion that the sons should get exactly
the same kind of education as the
sons of the peasantry or the work-
ing classes during the formative pe-
riod of the pupils. Class conscious-
ness in England is stronger than caste
consciousness in India. Preparatory
gchools and public schools for the
classes and Elementary schools and
Municipal and other High Schools for
the masses have been the rule,

Tt is of this system that Mr.
Morrison, the present Home Secy.
in England said :

“ Hitherto English Education
had been too much stratified into
social grades and had at an early
stage segregated the youths giving
them a narrow class outlook and
forcing them to associate almost en-
tirely with those of similar gifts to
their own. This class outlook in Edu-
cation must go . The present Labour
Govt. in England has made it go.
But the Sargent Scheme seeks to
introduce this discredited sy:tem into
India by a method which is unknown
in any part of the world camouflaged
by fine wards like aptitude, fitness and
economics of education.
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Irefer to the Bifurcation at 11 by
means of an examination. But there is
no doubt the fact that both on psy-
chological and soocial considerations,
the first consequence of our accept-
ing the equality of stitus aim-—the
democratic aim, is that we must
have only one system of education for
all, rich or poor, urbar or rural, and
that manual work -should form part
of the education of everybody.

One system for all does not mean
the same thing for all and at all
stages. Until the pupil attains dis-
cretion to think and act for himself,
the education must be identically the
same. Afterwards such may be allowed
to take courses according to his own
abilities and aptitudes. But in an edu.
cation for Democarcy based on a co-
operative basis, there is no plase for
diverting pupils forcefully to separate
schools at the lage of 11 or 12, or even
13 aud thus create inferiority and
superiority complexes in the minds of
the pupils. It is these superiority and
inferiority complexes that provoke
clagswars.

At the same time how to leave
different kinds of education to pup’ls
of different abilities and aptitudes
without creating these inferiority and
superiority complexes, iz a problem.
It is not an easy problem to he solved.
But we claim that scheme of the Al
1. F. of Ed. Associations is a fair solu-
tion of the problem.

I shall give the salient points of
that secheme:

1. The scheme aime at ensuring for
every individual a maximum possible
general cultural education and a pre-
partaion for occupational life, labour
and hand work forming an essential
part of general cultural education at
every stage as far as possible.

2, The scheme consists of four
stagesi~—



314 EDUCATIONAL INDIa

(1) Pre-Schoo), (2) Basic (3) Se-
condary, and (4) University.

The Pre-School stage is for chil-
dren below seven years of age.

The Basic Education stage is for
all children between the ages of
seven and fourteen years.

The subjects of the Basic school
course should be mare or less the same
as those indicated in the Zakir Hussain
Committee Report with such 1odi-
fication as local condition may render
necessary, Hindustani, included as g,
subject of study from Standard vy
onwards as recommended therein.

The method of instruction at the
Basic stage should be that of educa-
tion as far as possible through pur-
poseful creative activities related to
local occupations, industries, arts and
crafts.

The secondary stage is to he of
8 years duration till the age of 17 for
those who have completed the Basic
education course.

It should consist of parallel
alternative courses, partly general or

cultural and partly practical or voos-
$ional,

About half the school time sHall
* be assigned to general education and
about half to craft or vocational edu-
cation throughout the schoo} courses,

The medium of instruction shall
be the regional language of the pupils
at the Basic and Secondary stage, and

85 early as possible also at the
University stage.

Adequate arrangements shall be
made for providing guidance to pupils

in choosing their secondary school
courses.

Change from one alternative
gecondary course to another may be
permitted at any time during the
secondary stage provided the requisite

fitness to enter other courses is
attained.

The University stage shall be
divided into (1) Undergraduate and

(2) Post Graduate stages (the first
of three years.)

The Under Graduato stage
shall include (1) Arts Courses, (2)
Science Courses, (3) Commercial
Courses, (1) Technical Courses, (5)
Home Kconomic Courses and (6) Kdu-

cation Courses for Teachers leading to
the first Degree,

The Post Graduate stage shall
provide for advanced work and
Research. At the end of each school
stage, there shall be internal school
examinations leading to a Basic or
Primary school leaving Certificate, or
a Secondany School Leaving Certifi-
cate awarded on the basis of the pupils’

school record and performance at the
examination,

The Secondary school leaving
certificate awarded at the end of the
different alternative Secondary school
courses provided for in the scheme
shall bear the same value for pur-
poses of employment in public

services and for further study at the
University.

Persons holding the secondary
schcol leaving certificate shall be
congidered  eligible for admission
straightaway to the undergraduate
unjversity courses corresponding to
the  Secondary  School  courses
chosen by them at the Secondary
School stage, unless otherwise desired
by the candidates for admission to the
University. In the latter ocase their
eligibility for admission to a different
course snall be left to be determined
by the Principal of the College in
which they seek admission,

Adequate provision for continued
education shall be made at the end
of the Basic or Primary stage for
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TEACHING OF HISTORY

BY ¢ HISTORIAN’

MPERIALISM has now quitted
India. Our Education all along had
been directed by the imperialists

for their own ends. We must now set
ourselves the task of framing a new
kind of education for a free India.
We have to destroy the old remnants
of the imperial structure and build a
pew one with an entirely new founda-
tion. Thatleads us to framing the
educational system for the needs of
the country and the people. There
has to be a change over from restric-
tion to freedom. The old concepts
and ways of thinking have to be repla-
oced by free thinking. The facts present-
ed to us, the curriculum chalked out for
us have to give place to new facts and
interpretations with & definitely nation-
al curriculum of studies. 1t is not
possible to examine all the aspects of
the question. We shall only take one
subject, History and note ‘how it
should be tavght in free India.

Most of our History text-books
are written by foreigners and they
are our British masters. They natu-
rally in writing a history of India can-
not give up their imperial bias nor is

<Y Continued from precedind page

such pupils as desire further educa-
tion by means of continuation School
or Classes according to their needs.

Adequate provision shall also be
made for further Primary, Secondary
or University education for adults
seeking it according to their needs.

I venture to say that this is the
only scheme that would not only
satisfy the main principles of a demo-
cratic education and those of modern
educational psychology but keep out
any form of undesirable ‘ Bolshevism.’

it possible to give Indian History its
due, which would be a lowering of the
prestige of the ruling race. Their
main aim throughout has been to
select such facts which raised them in
our estimation. All facts leading to
glory and pride in us were carefully
avoided. Only such pericds were
taught in the Universities which did
not even hint as to the decline of
their empire or the weakening of their
rule. We have therefore a difficuls
and hard task before us. The teacher
would be doing a great injustice to his
pupils and country if he merely taught
from existing text-books wrongly
interpreted. He has to make his own
notes, find new facts and interpret
them in the light of new and free
environments if he is an honest
teacher. Till new text-books are
written from this national view point
the task and the responsibility of the
teacher is very great.

Let us now take concrete ex-
amples. The first important point in
teaching of history is that, wherever
possible Indian History should be
compared with the corresponding and
contemporary period in any other
county of the world and we should
find out the effect of various forces
acting there and here in India. We
shall for our convenience take the
Tudor Period of England and the
Moghul Period in India for our study.
These two periods can be compara-
tively studied from ti.e religious, poli-
tical, and economic aspects. It i3 now
well known that history has ceased
to be only taught as political History.
History is to be taken as a story of
man in all his activities.

From the religious stand i
| Tell olnt
the Tudor Period is known beoauge' of
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the Reformation and the strife be-
tween the various sections of the
Chiistaian Church. This led to many
acts of intolerance. The role played
by “ monarch He;nry VT was that of
a selfish person interested in nothing
except getting money by crushing
and desiroying the monastries. e
wanted to destroy the power of the
Church so that he might become more
powerful. In India the Religious
Reformation was for a nobier cause
and type. The influence of the Sufi
Philosophers, Guru Nanak, Kabir,
Abdul Latif and the Faizi brothers
was to find out religious truths. They
may bring together the two religions of
India ie. Hinduism and Islam. It was
an effort towards urity and toleration.
The part played by the great monarch
Akbar was equally great. He became
the supreme bead of the Church like
Henry VIII of England not for per-
sonal or selfisb ends. but to crush the
power of the reactionary * Ullamas ™
who were a hinderance to his ideal of
unity and tolerance. Thus in England
people were burning and killing each
other because they interpreted the
same teachings differently. While in
India two different religions were try-
ing to accomodate each cther so as to
bring about unity, tolerance and
peace.

Politically the Tudor aond the
Moghul Yeriods were both Periods of
the rule of absolute despots. Bus
during and before the Moghtl Period
we in India had very eflicient local
self-government in the form of Gram
Panchayats. This training in local
self-government wasabsent in England
during the Tudor rule.

From the economic point of view
both the Indian and the English
society were based on the feudal
system. And therefore the relation
between the lord and the tenants here
was very similar to that of Kangland.
But whereas the English feudal

system was breaking up under the
pressure of calamities like the black
Death, the Agrarian Revolution and
in the end TIndustrial Revolation; we
in India continued to maintain our
status quo.

Now we pass on to how we have
to interpret facts from quite a differ-
ent angle so ag togive a correct under-
standing  of our Thistory. Taking
Aurangzeb ths most misinterpreted
and misunderstood of the Moghul
Monarchg as an example, we find that
he is depicted in text-books as a
religious fanatic. Yet he kept Hindu
officers to look after his empire. We
are not told, yet it is surprising to
find that he gave grants to erect cer-
tain Hindu temples. Most of his wars
were not against the Hindus but agai-
nst the Muslim Rulers of Biiapur,
Golconda and the Persian troops on
the N. W. Frontier.  He discouraged
Sanskrit.  Pathsalas and established
instead Madras as for the teaching  of
.Persian. This act has been treated as
indicative of his religious fana-
ticism. But it had more of a political
flavour. In his days Persian was the
court language. He may have found
need for more Persian knowing per-
sons to serve in his Empire and there-
fore like the British who introduced
English at the cost of oriental langua-
ges, he introduced Persian. If we do
not impute religious motives to the
British why should we do so in the
case of Aurangzeb.

Another glaring untruth current
in text-books on Indian History 18
that India had been ruled by foreig-
ners throughout her history. India
in fact may have been invaded by
foreigners, but was never ruled by
foreigners till the coming of the
British, for the foreigners came and
settled down in India and made India
their Home. '1ake the Moghul rules.
They. did not rule from Kabul or
appoint governors or viceroys from
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Kabul. They collected the revenue

in India and spent it in India. They
defonded 1India against foreign in-
vaders. There was no discrimination
between rulers and the ruled. It is
impossible to expect any one except
an Euglishman to hold the post of
governor or viceroy uuder tha British.
But under the Moghuls a Hindu was
made governor of Kabul and .could
aleo become a commander-in-chief of
the Moghul forces, There was no
distrust. Hindus were not depxtlved
of their arms. Theyv lived as Indians.
They were proud to be Indians.

Lastly, we are told that due to th_e
hot climate of India Moghuls lost their
fighting qualities. ~But the Moghuls
were not defeated by any outsiders

coming from the cold or temperate
regions. They were defeated by the
Marathas and the  English did
not defeat the Marathas except with
the help of Indian troops. Nor would
they have been snccessful without
help from the Sikhs and the Gurkhas
in 1857.

We have to forget what we have
been taught and make a completely
new start. A free and New India
demands that the Indian should feel
proud of his land and people. He
should feel that he inherits a gloriovs
past and has hope for an equally
great future. Such spirit and aspira-
tions are to be instilled among the
young. Then only will India march
confidently with firm steps ahead on
the road to progress.

mnm—

Reorganisation of Education
SRI C. BALAKRISHNA SASTRI, M. A, L.T.

¢~ DUCATION is not keeping

pace with political advancement

of the country. The proper
handling of educational system has to
be done in a spirit of cordiality,
friendship and a spirit of give and
take. In an alien rule 1t was no
man’s concern but not now. Publi-
city is given that teaching is the
poblest of professions but surely it
is o sorriest of trades. Even after
the attainment of independence it 18
regrettable to note that ‘there is no
proper handling of educational system
either at the Centre or at the Province.
If government were to take shelter
under this cover or that to put .off
implementing their schemes and giving
the teacher a recognised place in the

— = -

.gs delivered at the 9th session of
the Afgéhﬁ Teachers’ F?deratlon held at
Masulipatam on 23rd. May 48.

body politic, he is exposed to calumny,
obloquy, shame and degradation. Our
Minisver for Education may induige in
schemes but there is nothing to justify
one’s pride. The faot that ous of 7
millions about 3 million children are
receiving education, 18 not a matter
for gratificasion or exultation. 'Lhe
Sargent’s Scheme has been there aand
thanks to Azad, hiteracy is progressing.
In due course it will make wus
legitimate, cultured aund honourcl
citizens of an international world.

Our Minister has a programme
for ten years in addition to the Five
Crores he has been spending. As
compared to pre-war provincial reven-
ues of Rs. 16 crores we have today
Rs. 44 crores of revenue even with
Prohibition on. Cost of living having
increased, elementary school teachers,
who are paid less than even the
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menial staff of the guvernment servi-
ces, are labouring dayin and dayout.
The Minister wants to comfort them
by mere platitude. He may be bent
upon doing something but not every
thing the teacher rightly deserves.
Education plays the most vital part
in nation building. Hundreds and
thousands of elementary schools have
to be started all over the country.
Aduit literacy can only be accom-
plished by founding a nuraber of rural
schools and collezes and this was a
dim and distant vision. We have to
emulate Ruassia or Japan to eradicate
our illiteracy, to make India one
sphere of literacy and dynamic
activity.

Today government was moving
slowly in a terribly cautious way.
Basic teachers and selected ureas
smack of error of judgment or a mis.
apprehension of success of our own
schemes. There should be uniformity
all over the country. Elementarv edu-
cation and that compulsory is the
primary and foremost responsibility of
the State. In England and Awerica
even secondary education is part of
government’s . job. There is no use
government pleading that they have
no finances to meet the cost. Where-
with-all has to be found. If there are
no funds, it is the bounden duty of
government to beg, borrow or raise
loans. Educational cess taxing every
citizen has to be levied and just like
any other tax being borne by the
consumer, this tax will equally be
borne by the citizen without a murmer.
There should be no delay, disappoint-
ments or 'socilations. Whatever is
dope by government should not be by
back door methods. When a scheme

is put into effect it must be done
uniformly and simultaneously, all in
one stroke, not bit by bit, dose by dose
or step by step. Cordiality between
the teachers and the pupils, the tea-
chers and the managements—nprivate
or covernment should be maintained
for otherwise the very educational
system will crack. There is no good
blaming the pupils or teachers tor any
thing goinz amiss for it is always the
managements that have to be blamed.
Today we find a rebellious spirit pre-
vailing amongst student popnlation
and | cannot help referring to it and
governmnt alone has to be bhlamed
for this, agit is the duty of government
to ban all extra-school extraneous
activities of the students. We hear a
lot about the contemplated edu-
cational reforms. We have scen in the
papers about the recent conierences
at Delbi of the Directors of Publio
Tnstruction of provinces and Vice-
Chancellors  of Universities. It is
strange to note that the study of
Indian History instead of being a
separate subject has been allowed to
be merged into ‘“Social Studies and
Citizenship ¥ which is a travesty of
truth, for an Indian being an Indian
first and every thing else second should
know Indian History, Indian Civics,
Indian Politics and Indian Economics
separately. The spirit on which the
educational system is being organised
should be based on the principles of
true democracy. With the right type
of education given to the pupils, the
teachers being given their deserving
desert — service and emoluments—
ungrudgingly the teachers would
impart koowledge with Missionary
zeal to the pupils who would imbibe
the same in earnestness.” (F. 0. C.)
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Military Training in Schools

ITis a tragedy and a sign of
extreme loose thinking which

characterises educational au-
thorities in the country to-day
that one of the very first reforms
that governments of several pro-
vinces are anxious to introduce
is Military Training in Secondary
Schools. Most governments have
decided to do this and whether
other aspects of educational re-
construction are taken on hand
or not, there is almost a certain-
ty that this ‘reform’ will be
introduced.

N a land which for ages has

been wedded to the doctrine of
non-voilence and which has risen
8o high recently in the estima-

tion of the world because of the
effective use it has made of the
weapon of non-violence under the
leadersbip of Mahatma Gandhi the
greatest man of the age it is a
real tragedy that governments
which claim torepresent and work
for the Mahatma’s ideals should
be thinking of introducing nailitary
training into secondary schools
and make the boys and the girls
of the country military-minded
which in ultimate analysis really
means ‘minded’ to kill other
people mercilessly with a view to

“achieve whatever you consider to

be right or good. The tragedy
consists in even boys and girls
of a tender age being trained to
cultivate this attitude of mind.
Whatever justification there may
be for introducing militarism in-
to Colleges and Universities
where the youth are more mature,
there is absolutely no justifica-
tion for it so far as secondary
schools are concerned. To do so
will be to dishonour the memory
and the great and noble work of
Mahatma Gandhi, the Father of
the Nation.

HE new reform has been de-
fended on the ground that
what free India requires is a
system of education which trains
the youth for citizenship and that
military training is an integral
part of civic education. This is a
fallacy. Civic training in the
true sense of the term consists in
so shaping the character, the
attitudes and the habits of the
youth of the country that by the
time they leave schools they will
think of themselves more as mem-
bers of the community, willing to
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:;a:;grlsnze as their brothers and
i very member of the so.
(cafstty around them irrespective of
cas ]:i'n C?ﬁed or relicion and
for theggood a;)f(:oa:ﬁper%{tivc ot
E&terness. readiness att(:edsht)r:)(é
the:gs iggalnot hangonisc with
e als of civie training,
ud practising  shooting is the
crux of military training{.’ S

ITt}l)s argued by the defenders of
o :r??fv S;efc;gm that learning
ooting is only on
zge elements_ of military Zraineinof
lat. thq main reason for its u%,
f‘ usion in the course is to famij
latise the boys with the ait f
markman_ship and if there wg
conscientious objection to the u o
of the rifle it might be put dovfe
as_optional. But to speak 01;
military training with the uge of
the rifle left out of it or makin
1t a mere optional is to ignorge
the ossence of the new trainin
and to make it meaningless. ®

MILITARY training has also

been defended on the ground
that it develops leadership, cha-
ract(?r, comradeship, the ideal of
service and patriotism. All these
are worthy objects that should
be achieved through a recon
structed system of education il;
?-he country. But the question
is whether they cannot be achiev-
ed without recourse to military
training and whether there are
not other and more healthy ways
of community-training which will
develop leadership and ether desi-
rable characteristics. There are
many such ways. A reformed
system of scouting and of orga-

;::ed social service in and
ough schools scrve these pur
ir)sog(;ist;l“‘te effectively. And i6
on 1ese that emphasis has to
¢ placed in schools.

EN'I’k.IUSlA‘S'l.‘S for military
N tt}:éun}ng in schools have gone
shouldel‘\mnt of saying that girls
should e a8 much included with-
i ?.E‘oopc as boys and that no
s tl(rl toreutmtu‘m should be made
o b at would mean auother step

fie perpetuation of male domi-
rigtxpu‘over society. How un-
;}1301;}111&0(_1 is the educational
thought of the age in renascent
India is best illustrated by this
2{;mtude of mind. That girls of
tr:' a%e 13 and 14 should be
IMme to kill others with the

est weapons of warfare is the

height of " the folly into which

men in authority have f i
allen in
%Zn:equence of their not having
nai lowed any real thought over
lona) reconstruction. They are

completely und
emotion. ¥ under the sway  of

E are not arguing agaj

need for misinggang &1::;; ﬂilg
the country for purposes of de-
fence or against the need of
many iatelligent and highly
:e‘ducated people entering it
gélilatter purpose is being serv:
¢ Yy the Cadet Training scheme
or the introduction of which the
gf:;:i?;); lggislative and admini-
. ction is ajready bein
fggﬁg.an%)ut it is necesg,ary tg
ke oys and girls military-
inm ttild at a tender age for rais-
Eg 1¢ needed defence forces.
Even if universal military train-
Ing 18 required it should be intro-
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duced if it is to serve fany useful
purpose at a later stage in a
man’s Career. Schools are not
the place for the introduction of
military training.

The Vice--Chancellors in
Conference

CONFERENCE of the vice-

chancellors of all the twenty

four universities in the
Indian Union together with Dr.
q.S. Bhatnagar and Dr. S K.
Chatterji was recently held in
New Delhi to consider the ques-
tion of the medium of instruction
at the Unniversity Stage. Im-
portant decisions were taken at
the conference and though in res-
pect of one of them a certain
amount of reconsideration is ne-
cessary it will be a matter of
great relief if the government
persuades the Universities to
take action for implementing the
decisions. Past experience shows
that the difficulty lies not so
much in settling controversies as
in the enforcement of what is
settled. The result is that in
many cases even controversies
once settled are reopened for
further discussion. It is this
danger that has to be avoided in
the present case.

THE danger is not jmaginary.

For many of the Vice-chan-
cellors are persons who have
been brought up in old traditions
and who are anxious to adhere to
them for as long a time as possi-
ble. The process of anglicisation
through which they passed dur-
ing a_very long period of their

life has left such a deep impress
on them that unless there 18
sufficient pressure brought to
bear on them by government
the Vice-chancellors of Universi-
ties may not implement the de-
cisions arrived at the Con-
ference.

t was accepted at the Conferen-
ce that the medium of instruc-
tion in the primary and secon-
dary stages should be the mother
tongue of the pupil. It was also
agreed that at the University
stage the mediun should be the
regional or the state language of
the Province concerned and that
the transition from English to
the regional language should be
completed within a period of five
years. This reeans that in the
normal course English will cease
to be the medium of instruction
in the University classes at the
end of five years from now. I%
is in enforcing this recommenda-
tion that as pointed above the
necessary care has to be taken.

ANOTHER recommendation of

the Conference was that in
the transition period of five years
steps should be taken for the
preparation of text-books in the
regional languages, and that the
Central  Government  should
supervise the preparation of

standard books ip.tH ral
sciences. 1t is aatolls
the natural scyfhcésflone sho

£ this superd
{Yjects are also ik

sion. Other
need of it. |l
supervision
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paration of standard books and
this may later on be put forward
as an excuse for lengthening the
period of transition. The Central
Government should create im-
mediately a machinery for sesing
that the universities in the differ-
ent provinces take up this work
in right earnest., And where
there are several universities in
an area which has a common
rigional language the responsi.
bility of each university to
undertake the preparation of
text books in a particular group
of subjects should be fixed.
Otherwise each university may
be thinking that some other
university would undertake the
task with the result that no
action is taken.

T was also decided at the Con-

ference that a Board of scien-
tists and philologists should be
appointed to prepare a common
scientific  terminology for all
Indian languages and that asg
far as possible international
terms should be used for the
purpose. This is a wise move,
The tendency at present is for
each author to coin his own
technical terms which in many
cases are found inappropriate.
Uniformity of technical terms is
what is needed most and the use
of international terms satisfies
this purpose very effectively,
The Board should be immedi.
ately appointed and its report
- made ready in a few months so
that those who are engaged in
the preparation of text books

may proceed with their work ag
early as possible,

HERE was keen discussion on

the question of the script to
be used in future. There were
some who advocated the use of
the Roman script not merely in
respect of the Federal Language
but also of the regional langu-
ages. But common sense and
moderation prevailed in the end
and it was resolved that so far
as the regional languages were
concerned they should use their
own script or the Federal Script.
The advocates of the Roman
Scriot lost their point.

ANOTHER important issue that

came up for discussion was
the medium of the examinations
for All.India services conducted
by the Federal Public Service
Commission. It was finally
decided that the regional langu-
ages should be the media and
that a candidate should, after
qualifying himself for the service,
pass a test in the federal langu-
age. This is the only right
course to be adopted when once
it is decided that the regional
languages should become the
media of instruction in the Uni.

versities. The test however in

the federal language should be
sufficiently stiff if the admini-
strative efficiency of the central
departments is not to suffer.

SO far the recommendations of

the Conference are unexcep-
tionable. But the conference also
discussed the question of the
future of English in our educa-
tional system and also the place
of the federal language, Hindi or
Hindustani. Here the Vice-
chancellors showed a lack of
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. f
appreciation of the realities o-
tlrl)g situation when they rltad
commended that Eng}lsll 'Shmt‘he
be a compulsory subject md l
Universities while the fe.eml
langua,ge is to be an optllc))::n
language. It should have1 on
the other way. The federal langu‘
age will in fature be tbe? ang :
age in which all the busmt?i;ls |[())e
the central government Wi ;
conducted. 'The proceedmgfst];)
the central Legislature and of the

Supreme Court will be conducted

; e of
in it. It will be the languag
inter-provincial commu{nca}a;(()}xé.
English will have no such piacs.

‘It will have to be learnt for its

nd international value.
;glgﬁggl: case there is no reason
why it should become & sub;eqt
of compulsory study for all. 1t is
the federal language that reqllu-
res to be studied .compulson 3;1
It is hoped that this aspect Wi
be reconsidered and the posmc;n
assigned at the conference to
English and the federal !a,nglilage
is reversed and brought into aﬁr-
mony with the realities of the
Indian situation.

—

Madras Adult Education
Scheme

is announced that & sche.me
ITfor spreading adult education
in the Province has been drawn
up by the Government of Madras
and that the scheme will be put
immediately into effect.

lT consist of five items. Under

the first item provision is made
to start one hundred schools for
liquidating illiteracy among

s. As this cannot be accom-
;(Iii‘sl{lt;d unless there are teachers
specially trained for the purpose
six training centres are to be
opened. The period of training
is to be six weeks and it
will be open to any one wl}%
has passed III Form or VI
standard Public examination.
The third item is the starting of
three rural colleges under govern-
ment and to grant recognition tg-
twenty such colleges if openel
by private agencies Or by loca
bodies. The course i1 thesg
cotleges will be for two years ag)
its object is to give high edu-
cational training for persons who
have had some school education
already. The fourth term1is the
starting of five tramning carélgs.
for social service workers. he
period of training will be for sui
weeks and the course will dea
with social service 10 accordan}(l:e
with Gandhian ..Ideology. The
Jast item consists in the opening
of a series of courses for giving
training in citizenship and the
training will extend for 15 days
and a total number of 180 work-
ing hours—which means 12 hours

a day.

HIS is a hastily drawn up pro-
gramme and involves a good
deal of overlapping. Ther_e are
also evident signs of haste in the
attempt to introduce every part
of the scheme immediately,
Things which haye an inter-rela.
tion and which can only be
worked when the inter-relation.
ship is recognised are treated as
independent items. Very little
attention has been bestowed on
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securing the right type of instruc-

tors and teachers for giving
effect to the scheme.
VERLAPPING consists in

having one sct of schools
merely for liquidating illiteracy
and another set of colleges for
imparting  higher  education.
Mere acquisition of literacy after
a three year course will not at
all be attractive to adults. This
must be combined with oral and
visual instruction in all subjects
which it is proposed to teach in
rural colleges. Morcover three
years is not necessary for acquir-
ing mere literacy. ltven illiterate
adults can follow lectures on
subjects like Politics, History
Economices, cooperation and Socio-
logy — the subjects included in
courses for the rural colleges.
Similarly the attempt to have
one group of centres and institu-
tions for training in social service
and another for training in citi-
zenship is to create a distinction
where there is no room for it.
Citizenship is more or less ident;i-
cal with social service. The
training for citizenship is identi-
cal with that for social service
and the two groups of institu-
tions should be amalgamated.

HERE is another important
issue. 1t is proposed to start
the bundred rural schools imme-
diately even before teachers for
the purpose are trained. This is
a retrogade step. It is Lest to
get the teachers trained and then
start the schools. As the period
of training is short nothing will
be lost by a slight delay in open-
ing the rural schools.

MOREOVER six weeks of train-

ing is inadequate for the
purpose. In dealing with adults
the teachers should possess
higher general qualifications and
technical qualifications.  When
S. 8 L.’y and even graduates
arc available in  such large
numbers it is ridiculous to em-
ploy persons who have passed
only Form 11l or VII1 standard
for the purpose. And it is still
more ridiculous to think of pay-
ing Re. 8 per month for trained
teachers  employed in  these
schools although they are ex-
pected to do part-time work.
Such men will not command any
respect. All  expenditure on
them will be a waste and it will
bring the whole scheme into
contempt.  The same i1s the case
with rural colleges which will be
under the control of a higher
elementary grade teacher on
Rs. 30/ per mensem in the grade
Rs. 50-50. Tt is also most un-
business like to think that for a
remuneration of Rs. 180 gradu-
ates will be prepared to deliver
part  time lecctures in these
colleges.  All this may give scope
for the distribution of patronage
but they will not have value
from the point of view of adult
education.

HERE is no need for training

special set of teachers for
liquidating adult illiteracy, or
starting separate schools for im-
parting such training. The
ordinary training schools should
teach to their pupils Lanbach’s
quick Literacy Plan and other
aids to quick literacy. All this

EDITORIALS

should be included in the courses
of studies in the training schools;
and more pupils should be ad-
mitted into them this year. The
amount that is proposed to spend
on the new training centres can
be better utilised on _increa}sed
Stipends to pupils admitted into
the ordinary training institu-
tions, They should also be given
training in citizenshiv and social
service. The whole idea of start-

Ing separate training centres
for these purposes is to be
abandoned.

HI syllabuses to be followed

in rural schools and colleges
and the special set of books to
be prepared for use in them are
not yet ready. All this may be
made ready in the course of the
Present year and work begun in
1949—50. Nothing will make
the scheme so unpopular and
unattractive as starting it with-
out the needed preparation.

Educational Coordination

HE function of the Ministry

of Education at the centre is

said to be the coordination
of the educational policies of
different provinces. [t is desi-
rable that the importance of
such coordination is recognised
by all.

Few days ago a meeting of

the Committee on Secondary
Education appointed by the
Ministry of Kducation was held
in Delhi. It was attended by
the Directors of Public Instruec-
tions from six of the Provinces
and by representatives of some
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of the Indian States. It was
presided over by Dr. Taracband,
Education Secretary to the Go-
vernment of India. It passed a
number of decisions of great
significance.

A LITTLE later the. Madras
Press published the Scheme
for the Reorganisation of Second-
ary Education recommended by
the Secondary Education Boa_rd
and accepted by the Provim;ml
Advisory Board. On a few vital
points there is absence of coordi-
nation between the recommenda-
tions of the Central Committee
and those of the Madras Boards.
These points require to be far-
ther examined and some sort of
coordination brought about.

ONE such point is the duration

of the Secondary School
Course. The Central Committee
recommended that before enter-
ing the University a student
should have undergone a twelve
years’ course in Secondary
Schools —junior basic course of
five years, a pre-secondary course
of three years and a Secondary
course of four yvears. But the
Madras Board adheres to the
present system of L1 years. Some
uniformity is‘ required in this
matter.

SECOND point is the place

of different languages in the
Secondary Course. The  Central
Committee resolved that the
federal or the national langunage
should be started as a subject
of instruction at the end of the
junior basic stage and be com.
pulsory throughout the pre.
secondary stage and that it
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should become a ,compulsory sub-
ject in the secondary stage when
English ceases to be the medium
of instruction in the Universities.
But no provision has been made
by the Madras Board for a com-
pulsory study of the Kederal
language at any of the stages.

A S regards linglish the Central

Committee and the Madras
Board are agreed that it should
not be taught in the junior basic
stage. But while the Central
Committee recommends that at
the later stage it should be only
an optional subject the Madras
Board recommends the compul-
sory study of English as a second
language throughout the second-
ary course from II Form onwards
for a period of five years,

N respect of the training of

teachers the Central Committee
decided that as an emergency
measure 1matriculate teachers
may be required to undergo
training for one year only in the
first instance and later on attend
refresher courses. And as for
long term needs it recommended
that education should be one of
the subjects in the Universities
for students who intend to take
to teaching as their profession.
The Madras Board has not drawn
any distinction between the
short-period and the lung-period
needs. To get an increased
supply of teachers it recommend-
ed the introduction of teaching
as a subject in secondary course
and not at the University stage.

THERE are several other poj
] nts
in regard to which diﬁefences

rLetters to the Editorj

D. A. TO COLLEGE TEACHERS
SIR,

It looks as though college teachers
have to wait endlessly for everything.
They woro the last to get the D. A, at
all, and even now under several manage-
ments they are not getting . A. at
Govem.mcnb rates.  And those Colleges
too which at long last have commenced
to pay D. A, at Government rates, are
not giving eficet to the Revised D. 4.
sanctioned by the Government.

Is it fair to force them to knock at
the doors of the managements at every
turn and for vvery concession and pri.
vilege? It is wrong in principle for the
managements to adopt this evasive and
dilatory policy,

To grant even the barest mini
at the call of the Govemmenrtr,m(:ll"nl’lig
University loses its grace,

Aud knowing the attitude of the
managenicuts, the Government and the
University at loast have to come ta the
aid of the teachers promptly and direct
the managements to fulfil their responsi-
bilities, College teachers must be kept
well above want to enable them to carry
on their work of teaching and learning
with single-minded devotion,

MADRAS,} S. A. JAIN
2 -3-48 Secretary,

are to be found between the
recommendations of the Central
Committee and the Madras
Board. Final orders have not
yet been passed on these recom-
n_lendations. It is therefore de-
sirable that before action is
taken on them the representa-
tives of the Centre and of Madras
meet and come to some common
understanding on essential mat-
ters referred to above.

———

The 38th Madras Provincial Educational
Conference

Sri V. S. VENKATANARAYANA, M. A, B. Evb.
Secretary, Nellore Dt, Teachers’ Guild

HE 38th Madras Provincial Educa.

tional Conference took place this

year on the 13th, 14th and 15th of
May at Tiruchinapalli (Trichy) under the
presidentship of Sri R. Suryanarayana
Rao, M. L. C.

The proceedings began with a flag-
hoisting ceremony on the 13th at 8 4. M.,
in the Trichy District Teachers’ Guild
house by Dr. E. P. Mathuram, Chairman
of the Trichy Municipality who exhorted
the teachers present to work for the
well-being of the country and not to
teach Communism and Socialism to
their pupils. The Conference began in
the Lawley Hall of the St. Joseph’s
College. The delegates and visitors to
the conference were welcomed by Princi-
pal A. Rama Iyer of National College,
Trichy the Chairman of the Reception
Committee.

Sri Rama Iyer, in his welcome
address paid a tribute to Sri R. Surya-
narayans Rao whom he described as ‘a
constructive thinker and a sober and
fearless critic’. He welcomed Prof. M.
S. Sundaram, Degputy Secretary to the
Ministry of Education, Govt. of India who
was to.inangurate the Conference. He
commented on the slipshod way in which
Government sought to irtroduce reforms
in Secondary Education in the Province.

Prof. M. S. Sundaram next opened the
Conference and expressed the desire that
this 1st provineial educational confer-
ence of Free India should go in detail into
the question of education in free India and
help the Government in the task of
plauning it. He stated that the Govern-
ment of India would not impose any
pattern of education but would only pro-
pose broad lines of policy to be followed
in accordance with local conditions.

The President Mr. R, Suryanara.
yana Rao spoke of the various problems
confronting the teachers and ecriticised

vagueness and undue haste of the Go-
vernment of Madras in their educational
plauning. He deplored the attitude of
the Government who do not take the
teaching profession into confidence be-
fore launching upon any vital scheme
affecting education. He detailed the
various replies he received on the floor
of the Madras Legislative Couneil to
show how the Government themselves
were not clear about the type of educa-
tion they wanted to introduce. He said
that there should be no invidious distinc-
tion shown in the matter of salaries and
allowances and other service conditions
in respect of teachers of the same quali.
fications serving in Government, Local
Body or Private aided institutions. He
expressed the view that unless the teach-
ing profession was made attractive there
was no chance of a bright free India.

Then the portrait of Mahatma Gan.
dhiji was unveiled by Prof. M. S Sabhe.
san, President of the 8. T.T. U. The
educational exhibition organised by the
conference was opened by the Most Rev,
J. Mendonca, D. D. Bishop of Trichino-
poly. The subjects committee formed
of the representatives of the various
Guilds present at the conference next
considered the resolutions to be submitt-
ed to the conference. There was a
parents’ conference at 5 p. m. opened by
Rao Bahadur Sri (. Rajagopala Pillai,
1. R. H. 8. There was an eduecational
show in the night.

On the t4th the second day of the
conference there was considerable discus.
sion on the following subjects ¢ Educa-
tion in Free India’, ‘The Supply and
Training of Teachers’ and ‘ Discipline in
Schools and Colleges .

Mr. C. Ranganatha Iyangar spoke on
redigion in Free India and sounded a note
of warning that relegation of religion to
the background would make education in.
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complete. Sri V. 8, Venkatanarayana of
Nellore spoke on the teacher and his role
in ¥ree India and suggested that as the
teacher has a great responsibility in the
matter of moulding the future citizens of
Free India he shoud be trained for social
leadership and that that could only be
possible when the teaching profession
was made attractive. About 40 teachers
took part in the discussion and they
urged provincialisation of the teaching
profession, equal importance to Hindi
and English, the need for more contact
with the public on the part of the teacher
and the necessity for the teacher being
upright and sympathet'c towards pupils
if discipline is to be effective. Prof, M.
8. Bundaram stated that for purposes of
large scale developments the Govt. of
India had allott-d large sums as lump
grauts to the provinees and it was thero.
fore’ up to the education ministers of the
provinces to put in a claim for a portion
from out of this lump sum for educa.
tional developments. ~He regretted the
lack of proper school buildings in the
country. He suggested that agriculture
being a basic Industry ought to be given
8 prominent position in basic education.
He said that the whole of Tndia required
two million teachers {for enforeing free
compulsory education and urged the
need for educated women teachers, Ho
opined that the Government should
assure responsibilities for educating the
poorer section of women,

The all.India Radio, Trichy held
& conference of the headmasters present
in the studio hall to discuss appropriate
means for making educational broad-
oasts attractive and instructive, In
the evening Swami Chidbhavananda of
Ramakrishna mission spoke on edueation.
in Free India and urged the necessity of
teachers being persous of character and
solflessness,

The Conference concluded on the
15th after passing resolutions requesting
the Government to adopt their scales and
allowauces. recommmended by 'the central
Pey commission irrespective of agencies
deph_)nn_g the delay “of managements in

- considering questions relating to weight.
. age of service and requesting the Govern.
ment to avoid all such delays and give

retrospective effect to all the benefits
from January 1, 1047. The conference
recommmended the reorgnnisation of
oriental schools and colleges and the
provision for a special course of training
in regional languages in training schools
and colleges with a view to making
effective use of them as media of Ingtrue-
tion., The conference reiterated the
Madras conference resolution that the
children of teachers should be granted
fee concession in secondary schools and
colleges as long as they confinued to
make satigfactory progress. Finolly the
conference was wound up by the speech
of Sir R. Suryanarayana Rao who re-
gretted “that the Congress Government
should have revised the decision of the
advisory regime to have uniform scales
of pay for teachers employed in Govern-
ment and aided schools.

There was  also a public lecture
organised by the conference in which
Prof. M. 8. Sundaram gave an account
of Education in America and the work
of the Government of India with regard
to provision for foreign studies for
Indian students. There was sn American
film show by the American consul at
Madras.

The Hon’ble Mr. T. S. Avinashi-
lingam Chettiar sent a message to the
Conference in which he reminded the
teachers of their duty and stressed the
need for character and cl_evotion to (iuby‘
Papers were read by Sri U. Balakrishoa
Joshi and N. Kuppuswami Iyengar.

The Conference was a very successfud
one and it revealed the high intellectual
standard of the teachers of the provinee
and their eagerness to serve the cause
of education. Over seven hundred
delegates attended the conference.
The one thing that strikes an opservar it
the absenoce of educational officials from
the conference. It is deplorable that
opportunities like these are not availed
of by the officials to acquaint them-
selves with the needs and roactions oi‘
the field workers of education, Unless
this attitude of officiale is revised, edur
cation in the province cannot be &8 -
should be. The second striking facto

" ( Contidued on page 334) .+
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DELHI
PHYSICAL EDUCATION
Prorosep CENTRAL COLLEGE

The Ministry of Education, Govern.
ment of India, have appointed a Com-
mittee of Physical Education to prepare
a scheme for a Central Training College
of Physical Education, with Dr. Tara
Chand, Educational Adviser to the
Government of India, as the Chairman
of the Committee,

The Committee defined the purpose
of the proposed Central College of Phy-
sical Education as training of teachers
for physical education for the Centrally
Administered areas, an advanced course
in physical education for training teachers
in orgauisation and administration, train.
ing of coaches as well as recreation
leaders and publicationof information
and literature on physical education,

The Committee appointed a Sub-
Committee to work out the details
regarding the preparation of the syllabus
and the duration of the course.

ESTABLISHMENT OF NATIONAL
LIBRARY

The Government of India have
appointed an expert Committee to con.
sider and report on the advisability of
establishing a National Central Library
in India, It is proposed that one of the
sections of this library should be a
central copy-right library to which a
gopy of all publicatiuns published in
India will be sent,

Dr. Tara Chand, the Educational

Adviser to the Government of India, is
the chairman of the committee.

FINANCE BASIC EDUCATION
SCHEME

. The Education Ministry, it is un.
derstood is shortly appointing a com.-
mittee to devise ways and meang of

wd

finding out funds to the extent of Rs. 24
crores which would be required to finance
the basic education scheme besides the
amount already provided in the Budget
for the purpose, '

EDUCATION FACILITIES FOR -
REFUGEES

“The Government scheme of in-
troducing double shift in Delhi schools
has been successful although still a large
number of applicants have not been
admitted,” said Mr. L. R. Sethi, Super-
intendent of Education, addressing
Pressmen.

He added that there was no time-
limit for the admittance of refugee
students 1n schools.

He said that the main problem now
was to provide cducational facilities for
refugee students and to rehabilitate
displaced teachers,

MADRAS
TECHNOLOGICAL TRAINING

It is understood the Government of
India have sanctioned four high grade
technological institutes for the four differ.
ent regions into which India is to be divid.
ed for the purposes of instruction and
training in higher courses of science and
technology.,

The centre for the southern region
will be Madras,

The Provincial Governments have
been called upon to frame schemes to

start institutions for training techni.
cians,

REGIONAL EDUCATION
CONFERENCES

With a view to discussin robl

‘ o
relating to education the Mgadzl')as G:)I:
ernment have decided to call two re.

gional conferences of loeal bodies in the
-provinee, o
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The sonthern regional conference
which will be held at Madura on June
15, 16 and 17, will be opened by the
Premier, Mr. O. P. Ramaswami Reddiar.
The northern regional conference at
Masulipatam ob June 10, 11 and 12 will
be opened by Mr. K. Chandramouli,
Minister for Local Adiminstration.

Mr. T. S. Avinashilingam Chettiar,
Minigter for Education will preside over
both the conferences which will be at-
tended by representatives of local bodies
of the respective areas.

RECRUITMENT OF DY.
INSPECTORS AND
SCHOOL ASSISTANTS

Government have announced impor-
tant changes in the method of recruit-
ment to the posts of Deputy Inspectors
of Schools and School Assistants in the
Subordinate Service of the Education
Department, from this ycar,

The changes are: first, the age limit
for recruitment is reduced from 30 years
to 256 years; and secondly Graduates
without L. T. or B. T. qualification will
be chosen if found suitable in other
respects,

Government propose to send on the
candidates selected for B. T. training at
Government expense. A stipend of Rs.50
will be paid to the selected persons
during the period of training, After
training, they will be posted to their
various offices in their regular grades,

It is pointed out that the change in
respect of the age limit brings recruit-
ment in the Education Department to
the same footing as that in other De.
pertmentas.

Orders are being issued to the Public
8ervice Commission to select the number
of candidates required for this year,
specially for Basic Education, on the
basis of the new arrangement.

RESEARCH IN OIL
TECHNOLOGY

The Governmeont of Madras have
approved the proposals submitted by the
Director of Industries and Commerce for
the establishment of an 0il Technologi-
cal Institute at Anantapur for the pur-
pose of undertaking research in oil tech-

nology, and the training of apprentices:
for a diplomo course, They have sanc-
tioned the necessary expenditure and
staff for a period of 3 years,

BASIC TRAINING
CERTIFICATES

Higher Elementary Grade teachers,
who have passed the Matriculation or
8. 8. L C. cxamination, have been per-
mitted to take a short course for five
months in Basic Schools and to be deocla-
red as Basic Trained teachers of the
Secondary Grade, so long as they are
employed in & Basic elementary school.
Suitable amendments to this effect, it is
understood, will be made thortly.

SCHOOL OF INDIAN
MEDICINE

The CGovernment have decided to
continue the School of Indian Medicine
along with the College of Indian Medi-
cine. Admissions to the first year class
of the School will be revived from July
next,

BOMBAY

POONA’ VARSITY: JAYAKAR
TO BE VICE.CHANCELLOR

The Rt. Hon. Dr. M. R. Jayakar has
agreed to his appointment as the first
Vice.Chancellor of the Poona University
for a period of two years. Formal orders
regarding his appointment will be issued
by the Provincial Government as soon
as the Poona University Act 1948 is
brought into foree.

TECHNICAL EDUCATION

The Government of Bombay have
get up a special organisation for industrial
and technical education in the Provinece
and have appointed Mr. J. A. Tarapore-
vala, Principal, College of Engineering;
Poona, a8 its Joint Director.

The institutions and sohemes such
as the Engineering College, FPoona,
technical institutes and schools at
Ahmedabad, Sholapur, Surat, Dhulia
and Bombay and the postwar reconstruo.
tion schemes regarding dogree courses,
textile manufacture, mechanical and
electrical engineering at Viotoria Jubilee
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Technical Institute, Bombay, training
of technical personnel abroad, etc., will
be vransferred from the Department of
Industries and Public Instruction to this
special organisation.

GUJERAT PRIMARY TEACHERS

A setilement is understood to have
been reached in the two-month.old
controversy between the  primary
Teachers’ Associations of Gujerat and
the Gujerat School Bourds.

The dispute arose following the
teachers insisting upon the observance
of *“Teachers’ Day’ on February 2v,
last. About 1,000 teachers were dis-
missed bv the various School Boards
after they had absented themselves from
the school on “Teachers® Day.”

It is understood that the dismissed
teachers will be reinstated on the as-
gurance that they will not repeat such
instances in future but their pay for the
day on which they were absent will
be cut.

vU. .
HINDI TO:BE MADE COMPULSORY

A decision to make Hindi compul-
sory in all the classes of the Aligarh
University was taken at the annual
meeting of the Aligarh University Court.

The meeting also decided to create
s Hindi Department and appointed a
committee to rename the University.

COMPULSORY PRIMARY
EDUCATION

Phe U. P. Government has decided
to introduce compulsory primary edu-
cation in all the urban areas of the
province within the next two years.

This announcement was made by
Mr, -Sampurnanand, Education Minister,
U, P., addressing & conference of chair-
men and education superintendents of
the municipal boards of the province.

C.P. T

ameaninse.

SOCIAL EDUCATION
SCHEME IN C. P.
The inauguration of the social edu-
cation scheme in the Central Provinces

_snd Berar has gone off with a bang and

reports are coming in of enthisiastic
Public response all over the province.
This new and great undertaking seems
to occupy the immediate attention of
mos$ people, and there is genuine publie
desire for its ~uccess

Pandit D. P, Mishra, the originator
of the scheme and Minister in charge of
it said the scheme had two objects in
view, firstly tc make adults literate and
gecandly to educate them in the affairs
of the countiy and the world. The
scheme had the sanctity of a mission and
had to be pursued in the same spirit.
Enthusiasm for it should be sustained
and not be allowed to slacken at any
time uuntil every man and woman in the
province had become literate.

Over 400 adults including women
have already joined the classes and more
are coming in,

———

MYSORE

COMPULSORY SOCIAL SERVICE
FOR GRADUATES

Tt is understood the Governmentare
considering a propospl to making it obli-
gatory on students to undertake a term
of social gervice before qualifying for the
University Degree. Details of the
scheme are being worked out.

EDUCATIONAL POLICY OF
MYSORE GOVERNMEFT

Mr. R. Kasthuriraja Chetty, Diree-
tor of Public Instruction in Mysore, ex-
plained the educational policy of the
Governmens at a special meeting of the
Bangalore City Muunicipal Council,

He said that the first charge on the
State budget was primary education sud
he did not think that the Government
would be able to spend large sums of
money on  High School education. The
Government were paying liberal grants
on a grant-in-aid busis to private agen.
cies and the Municipalities which came
forward to open High Schools. The
Government were meeting nearly three.
fourths of the recurring expenditure, the
remaining being met by the priva.te’ ing.
titutions or the Municipalities concerned,

- m———



The Andhra Teachers Federation

9th Annual Conference at Masulipatam

The Ninth Annual Conference of the
Aundhra Teachers Federation was held at
Masulipatam on 23-5-48 with Mr K. V.
Ramanayya Naidu, Ex-Municipal Chair-
man, Ex-Public Prosecutor and Member
of the Syndicate, Andhra University in
the chair, large number of delegates from
various districts attending.

Miss. M. Anjani Bai, Lecturer, Queen
Mary’s College, Madras in declaring the
sonference open observed that just as in
rther spheres, the country is undergo.
ing radical change in educational system.
Though the old order seemed to appear
to be changing slowly, she said, it has
opened our eyes to the glorious future
and we should spare no pains to the
realisation of our ideals. The old system
in vogue of manufacturing more clerks
without any knowledge of technieal
subjects was fast disappearing, The
Country being ours its resources have to
be tapped to make them available to the
common man. Women are no less intel-
leotual than men snd Wardha Scheme
has envisaged co-education for boys and
girls, Though Technical Education, she
continued, may be a waste to most girls
there are yet other subjects such as
domestic sciences, arts and crafts usefut
to the housewife to be prepared to enter
threshold of life. She pleaded for opening
of more achools and colleges especially
engineering and medical coolleges. The
speaker was of opinion that English as
an International Language should have
its place in the curriculam,

PRESIDENTIAL ADDRESS

‘ Mr. Ramanayya Naidu, in his presi.
dential address referred to the teachers
as * Belonging to the noblest aud most
bumanitarian of professions,-a profession
nét indulging individual self:agrendise-
ment but as one working for the wel-
fare of the community as a whole, a pro-
fension that has stood the test of charac.
tor in’ producing citizens of the country
worth the name », *“ Acoustomed as we

have been to the alien English Rule
negleeting our own languages and not
respecting our own erndite yet ill paid
Pandits, we, engrossed ina svstem of edu.
cation planned to prepare us as clerks and
administrators till receatly, have not been
able tu change our outlook cven after
the attainment of our independence.”
Referring to the change of events after
the 15th of August 1947, he said that we
are to-day in turmeil, with no security of
life or property these being the parting
gifts of the British to the people of India
in their hurried evaguation which was
mor> to their own attempt to save their
own skins by a realisation of their own
fall in International position as an after-
math of war than due to the strength of
agitation in the country. The legacies
of division of the country, Pakisthan,
Kashmir and Hyderabad questions have
been leit behind awaiting solution and
settlement. With freedom on, he said,
we hive not been able to reorganise and
reconstruct, India backward as it isin
literacy cannot afford to lag behind other
nations in pursuit of scientific knowledge
for this implies danger of anihillation,
However preoccupied government may
be, they should take up planned economy
and reorganise educational system
immediately, Teachers should not he
left starved forcing them to seek subsi.
diary occupation,

The speaker referred to the inter-
ferences in adminiswrative matters by
membera of the party in power and said
that very many acts of Ministers are, on
their own admission, not aots of their
own volition or free choice, ¢ Even if
Mahatmaji has left us in flesh and blood,
his spirit is there, his principles are there
and they would endure for ages as of
Budha’s. Homage to his memory would
only be putting into practice his High
ideals.” Mr. Naidu pointed out that cha-
racter was the most needed trait in a
teacher. * Of late some teachers have
transpressod their limits and bartered
their high ideals for commerocial practices
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such as indulging in strike notices and
Jockouts instead of organising themseives
into associntions, holding meetings u.n'tl
winning public symputhies to get their
grievane. redressed, for it is newther the
minister nor the government that suffers
by these lockouts but only the country.
It is the teacher under whose fostering
oare that urchins in their teens are
entrusted in thousands to be trained as
the future citizens of the country, that
has to sct an example to the pupils by
his character, principles and dedicnted
gervice as wag the cage with Sir R.
Venkataratnam Nuidu .

Mr. Naidu was of strong opinion
that only fi'st class men ought to be
gelectadd for the teachers profession.
With rogard to the proposed changes in
the cducational system he was of opinion
that it was the educationists of the
country alone that should give a lead
and government, he said, would be wise
in appointing proper men to the com-
mittees outside the ranks of their party-
men and their M. L. As whom they «eem
to be only too eager to placate by
nominating them into committees
dealing with subject about which they
do know little or nothing,

Teachers should equally well be aware
of their own respousibilites and when
they are entitled to claims of betterment
of rights they should understand that
others Dave equal claims on them, for
teachers are not mere Imercenaries,

Adverting to the prevalence of com-
munism in the ranks of teachers he said
that teachers should win putlic opinion
by persuation and appeals but not by
threats for if tho spirit of communism
such as has been evidenced in some
‘quarters by lockouts and strike notices
to serve their own ends is made to enter
the teaching profession, it amounts to
gomething like administering poison to
the entire educational system causing
damage to the whole fabric.

RESOLUTIONS

As the conference is of opinion that
the condition of agreement to be entered
into between a teacher and management

of aided schools are disappointing and as
they in no way improved the service
conditions of teachers in the private and
aided schools the conference requested
the government that it should make it
obligatory on the part of the manage.
ments of aided schools to adopt govern-
ment service conditions, '

The conference resolved to empower
the executive of the Andhra Teachers
Federation to set up candidates for elec.
tion or nomination on all educational
bodies (b) authorised the Executive of
the Federation to prepare a memorandum
for presentation to the Hon. Minister
for Education at the Regional Conference
on 10-6-48 and to wait in deputation on
the Minister, to meet at Masulipatam on
9-6-48, to discuss the various views to.be
put into the memorandum and to write
to the Minister to accord permission to
receive the deputation,

RESOLUTION ON REORGA-
NISATION OF EDUCA1ION

The conference requested the
government that for any reason imple.
mentation of reorganisation scheme
cannot be delayed till July, 1949 to see
that due place is given to Indian History,
Movements of World History and Indian
Geography in the proposed revision and
syllabuses in the various subjects-are
simplified and if bifurcation  is found
inevitable to see that the distinction
between the bifurcated courses is redu-
ced to a minimum.

——

WANTED Special Correspon-
dents in every Provincial
and State Headquarters to report
News on the Progress of Edu-
cation.

Professors and Teachers con-
nected with Provincial Educa-
tional Associations will be more
belpful in this respect.

— TaE EDrrog.
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e Foreign Periodicals :}

THE BOOK CRISIS IN SCHOOLS

Certain educavional publishers have
long held the view that closer association
with the Ministry of Edueation would
assist in improving the quality of school
books, But the more urgent problem
of today is the quality. Certain books
are recognised to be indispensable to
schools and universities. The publishers
cannot supply these books in adequate
quality. Withont them our standards
of education are threatened Tt is clearly
therefore the responsibility of the Go-
vernment to ensure that they are availa.
ble. Tt is also truc that certain books,
now regularly reprinted and used in the
schools could well be eliminated with-
out endangering our educational stand.
ards. The ministry has set up o com-
mittee to develop the use in schools of
films and visual aids.  Extraordinary
national measures have been taken—
not without success—to surmount the
great difficultics connected with teachers
and buildings. The shortage of books
would-be-b simpler and less costly to
' > shortage of teachers
Y nothing yet is done.
in the Journal of
ebruary 1948)

Teachers of
o realise that lafguafl is a complex acti-
. YX6y which inydlves all the higher powers
- Ofethgmmtian mind and body : that it is
not.te ¥ Hooks, sets of rules, or courses of
study but it v way of behaving, that reli.
ance upon ‘‘ ecorrectness ’’ as a matter of
fixed rnles is us outmoded as Newtonian
Physics. They must be shown how to
organise and teach the whole field of
grammar or linguistics in such a way
as to develop in young people a keen
interest in making their communication
effective. In order to do this they must
be made acquainted with the meaning for
education of recent scientific studies of
‘tanguage (Sapir, Bloomfield, Leonard,

must be helped

Fries, Pooley and others), Teachers
must be able to gnide young people to
constantly more effective adjustment
through language  adjustment to other
people and to their own needs as indi-
viduals.  They must constantly strive to
develop in their students greater ability
to think clearly and critically....., (Tda A.
Jewett, in  Teachers’ College Record,
Columbia University, December 1947,.

{ Continued from paye 328)
noticeable in the conference is the
presenee only of a few Andhra delegates.
This should not be the case. If we
observe the number of Distriet Tenchers’
Guilds affiliated to the 8. [.T. U. under
whose auspices the conference had been
conducted, we  find  there are Eight
District. Teachers” Guilds and  sixteen
teachers’ associntions of the Andhra affi-
liated to the union, Tt is reasonable to
expect at least one representative from
each Guild and individual association,
By attending the conference we can come
into contact with the teacher fraternity
in the other parts of the provinee and
exchange notes.  We ean have o ‘sympa-
thetic understanding with the diffioulties
of our compatriots This also gives oppor
tunity for development  of  inter- i
gnistic amity and good will, .

The third feature T would like 0
point-out is the lnek of restraint on the
part of some  delegates in theiry speeC
and actions, Delegates must  8hoW ‘;
greater sense of time, respeet the rulet?(tJ
punctuality and speak with ndeqlllrbl e
preparation on the subject on hand. Tho
conference, however, had the able gul
dance of a parlinmentarian of the stamp
of Sri R. Suryanarayana Rao and tl;:s
made up for several shorteomings. T ﬁ
exhibits at the conference were of 2 }lugst
order and prizes were given to the )e]
of them. Individuals as well a8 “chooa:
got prizes. The Kurnool gchool W
praised for its exhibits as far as t-
Andhra Districts were coneerned. Mgs
of the exhibits were from the Jocality
and its surrroundings.

In conclusion i‘é may be said that
the conference made a substantial contrl-
bution to th ecducational progress of the
Province and was a great success.
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