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XXII ALL-INDIA EDUCATIONAL CONFERENCE

OPENING ADDRESS
His HIGHNESS THE MAHARAJAH OF TRAVANCORE

Sri Ramaswmy Avyer, Mr. President,
Ladies and Gentlemen,

During the last few years, organisa-
tions and foundations ot All-India and
of International out-look and atm have
gathered at Trivandrum and carried to
the far south a reminder and a message
of the unity of the great subcontinent,
which, from the Himalayas to Cape
Comorin, we acclaim as our motherland.
These organisations owe their origin to
the inspiration of enlightened persona-
lities and are designed to reconstruct
in a comprehensive way that umty of
India, but none can lay a firm founda-
tion or rear a lasting structure for it
except through educavon.

Under the auspices of the All-India
Federation and through continuous
research, investigation. publication and
propaganda and a Conference from
year to year, the aims of this body are
clarified and promoted and the pro-
gramme set for action, and it gives me
great pleasure to open this twenty-
second Session of the All-India
Educational Conference at the Capital
of this State. Educationists ot emin-
ence have gathered here today from far
and near. They have recognised that
all through the past there has been
here a ~constant endeavour to keep

alive the torch of learning and to give
to 1, progressively and harmoniously,
that wodern bias which we see all
aropmd us. From a state of superior
mdxvx_dual standard, the goal has been
to raise the general level and in that
endeavour'the asseciation of a body
like yours 1s at once a stimulus and a
corrective. In Travancore we have
endeavoured through many years to
bromote primary, secondary and re-
cently, University education, and have
attempted a comprehensive reorienta-
tion of effort suited to modern condi-
tions but consistent with our ancient
culture.

L hope we may be able to show our
visitors how we stand in these direc-
tions and the outcome of this Session
will be to the advantage of those en-
gaged here and elsewhere in the
diftusion of knowledge and the renais-
sance of our culture.

[ also hope that your visit will prove
pleasant and interesting, brief as it may
be, and that your deliberations will be
marked by another progressive step in
your scheme of enlightenment.

- With thc§e words it is now my pleas-
Ing duty to inaugurate this Session and
wish it complete success.

RESSEREDSE A
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Yo /I','/me.w'.\, Moo Voeot haneel.

for.,  Fellow-Dilegaies,  Leadies  wnd
Gentlemen.

We deem st a great honour and
rare privilege that the Roval House of
this ancrent State has o graciously
associated itvelf with this Conference
and that we are holding this Confer-
ence under the distinguished patronage
of Their Hinhnesses, the Mahuagaly,
the Mahuarani Setu Parvarr Buave and
the Elaya Rajali of Travaucore. This
ts yet another proot, it proot were
indeed necded, of the areat and obrding
interest  that the  Roval House ot
Travancore fims tuken from tmme on-
memotial, m the cultural and educa-
tional advancement of its subjects and
in their emancipation from the thraldom
of illiteracy and ignorance. Jr 1 no
exaggeration to state that Travancore
stands unique as the most ecducationally
advanced State. not only m India but
in the wider world, and judged by the
standards of literacy. of higher educa-
tion or of the educational advancement
more particularly of women, 1t can
proudly claim to be as near the pmnacle
of fame as any other civilized country
in the world. But Travancore has not
been content to rest on its oars, and
the establishment ot the Travancore
University and the mtroduction ot com-
pulsory primary cducation mark but
further milestones in the highway ot
educational progress that the State has
pledged itself to implement.

Let me avail mysclf of this opportu-
nity to olfer my warmest felicitations
to the University of Travancore and
convey on behalt of the Madras Uni-
versity our sincere good wishes for
success in the great task it has set itself
to achieve in the ncar future. When
first the idea was mooted of a separate
University of Travancore, it was not
without a silent sigh or a drop of tear

scarcely  concealed, that the Nl;\dr(ls
University visualised the possibility ot
some of the most accomplished of 1ts
daughiters bidding good byce to the
mother University.  Svon, however, we
realtsed that e was a natural l;md mevlF-
ahle phcnumvmm ol all ><)C|L’§y~-;n1010
particularly perhaps of Hindu Soctety-
that  the danghters should one dz)_y
approach the mother to bid au revon
nd state " Mother, Daushter have
been in thine house, but mistress 4o
prefer to be inomine own!" Al\d‘ like
the true mother. the Madras Untver-
ity has taken farewcell of these beauti-
ful fustitutions, with a grip ot the heart
but with the everlasting prayer that
her daughters ey grow apace and out-
shine the parent.

We are most gratetul to His Highness
for the gracious message e gave 1;1]
inaugurating this Conference. [t w1
hearten us in our task and cheer us 1
our endeavout to deliberate w1§ely e}nd
well in a spirit of practical idealism
desire to sce that the
sound principles on which all educ?-
ttonal develapment should take place
are well and truly followed.

We realise that we are meeting at d
time when both in the internationd
and national spheres of actwvity grezlat
changes are inevitable. 'TW()'WOY
Wars have shaken humanity to 1ts very
foundations and no nation has yet
found it possible to get over the ¢ eva—s_:
tating effects of the last Great Wfi'f :
devastating not only 1n the physica
plane but in the social and ethical plane§
as well. We have realised, as never
before, that the world has shrunk n}
proportion, that time and distance have
been annihilated, that glob_al wats are
inevitable in the future, if Wars are
forced and that trouble or mlsclllf’t
somewhere will invariably Jead to mis-
chief spreading everywhere. No longet

and wich the
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is isolationism possible for any country
and safety lies in promoting goodwill,
concord, understanding and m'umnl
trust among nations and in establishing
unity and friendship hetween all nations.
It is with this objective that the United
Nations Organiztion has been estas
blished and it is to promote such cordi-
ality and mutual respect and forbear-
ance that its spiritual and cultural
counterpart, the UN.ES.C.O. has been

inaugurated.

Nearer home in the national sphere,
we are mieceting at a time when the
whole atmosphere has changed and
when for the first time one can visua-
lise the tremendous possibilites that lie
ahead of us, if only we have the large-
heartedness and the firm determination
to rise above the somewhat narrow,
ephemeral conflicting emotions of the
moment. Indiais on the threshold of
4 new ecra of inexpressible irradiant
beauty ; the sun is pecping through the
Eastern sky with a promise of a bright-
ness and glory all its own, and those
who look heavenwards instead of con-
centrating too much and too long on
the earth nearby, can see the grandeur
of the vision thus vouchsafed. Well
may we exclaim \»\(\)’&6
Bliss was it t¢ be born at such a f3the
But to be voung was the very haaven!

With such a glorious vision 'b‘c'fore. us,
with such tremendous possibilities open
o us and with the certainty that we
can by a united endeavour, place India
in an tmpregnable position of vantage
in the comity of nations, to shine forth
as a jewel of outstanding lustre deter-
mined to establish peace everlasting
and to see that justice and a fair deal
is meted out to all Nations, great and
«mall, to all races black, brown or V_Vhlte,
to the so-called civilized or uncivilized.
T ask—TIs it not a tragedy too _deep for
rears that at sucha psychological junc-
ture, India should present to a none oo
<ympathetic world the spectacle of
apparenc conflict, ot a people torn
1sunder with strife, suspicion and dls-
rrust ? Yet who is there born an Indian,
«ho does not long for the day when
[ndia will rise phoenix-like, from the
ashes of her past mistakes and failures,

to occupy that pristine position that is
hers by right. Yes, Hindu and Mushm,
Parsee and Christian, Prince and Pea-
sant— are we, but all are one 1n adoring
the motherland and in our determina-
tion to strive for its greatness and glory
and to see that India’s name and fame
will be everlasting and recognised over
the wide world! And from this educa-
tional and cultural Conference let us
send forth a fervent prayer, that those
unto whom the shaping of the future
destiny of this great land has been en-
trusted for the time being, will he
vouchsafed the divine guidance to rice
above the limitations of environment
and recent historical events, that they
will forget and forgive and that they
will by cne more supreme effort bring
about a happy settlement of apparently
divergent and conflicting idealogies.
safe in the conviction that the ideal
need never be dimmed by a realistic
approach to problems, that occasionally
one may stoop to conquer and that
life's success may, after all, be through
a series of adjustments and compro-
mises to attain the ultimate goal.

It I have ventured to refer to the
Ingemational and National situations,
it is because we educationists should
take note of modern trends in thesc
spheres of activity and so shape our
educational policics that the main pur-
pose of all education is achieved. That
purpose 18 to produce in “the finished
product at all srages of education, the
good citizen, who, while realising his
tights and privileges will more clearly
appreciate and fallil his duties and
obligations. The claims of nationalism
and inter-nationalism are not conflic-
ting and men of education and culture
should prove to be worthy citizens of
the world as well as of their own coun-
try. And this ideal of a ‘world citizen-
ship being in harmony with the noblest
of patriotic impulses should form the
central theme through all education
imparted from the Nursery school to
the hishest stages of University educa-
tion, Yes, let us

Ring out a slowly dying cause,
And ancient forms of party strife ;

Ring in the nobler modes of life,
With sweeter manners, purer laws,



EpucaTion REFORM

From time to time the present sysre
ot education has been <yl .y
‘_ i ) subjected to
crieicism and in recent vears, there h:
lwel) a considerable amaount of nliwnm'\
faction folt and expressed ;llmuf(rlﬁz
worth ot cducation as mparted '“r
present. [t is but right that we ":
cducatl(m_lsrs, should take note n(‘ |IY
such  criticisms. Realising  an we ;h
that we are not fiving in o static wonl l,
rh_ar_ change and progress are \'vmhn[(’:
of vitahity, that education <honld ke ’“\
pace with modern requirements and (filt-
mm with the spicit of the age, none of
us would be prepared to deny (he need
tor change and adaptabiliny, much !\ut\(s
to assert that the  svstem s perfoct
Hu( to accept the need Tor pvzmdic')I.
review and change whenever nvtkul\'
does not however imply :wu'wum:(: of
the proposed changes, nor does it <.
mfy a readmess to devinte from r]mi»
strict standards and ideals which myus
hp rhe gutding principles of all ¢ luyca-
tiomsts for all time.  The erem‘w}
verities of life which cducation shmdd
seck to implement and  foter cannot
and should not be jertisoned for 4
temporary advantage or to suir the
prevatling fashions and (o <ccek cheap
popularity.

A CRITICISM ANSWERED

And here let me enter a caveat
iagainst the oft repeated criticism that
Indian Universities have faled in their
purpose and thar they no longer serve
thc_ncvds of the country. Have our
Universities fatled so isnominously as
critics would have us believe 2 1 ask,
ijs a country that has throueh ijts
University portals ushered into public
Iife statesmen and savants ke Gopala-
krishna Gokhale or Ranade, Mehta or
Tiak, a Surendranath Banerji or 4
Bepin Chandra Pal, a Sankaran Nayar
or a Panagal, a Subramanva Iver ora
Sivaswami Iyer, a Srinivasa Sastri or
Vijavaraghavacharr, a Pandic Madan
Mohan Mataviva or Srintvasa Ivengar,
a Swami Vivekananda or a  Keshab
(Thandra Sen—to mention hut a few of
the immortals who are no lonser with
us—I ask, Is such a country to be
ashamed of the part played by its

TIIE SOUTH INDIAN TEACHER

Universitios or to wear sack cloth and
ashes qust because a critic here or there
teels dissatisfied about the work an
worth of those citadels of learninge It
ix not from any lalse sense of self-
satisticd security that we fecel unaba-
<hed. bur because our approach to such
problenis is ditferent and we say, ouf
mstitutions have done well in the past.
but let us work them better as befits
the age and our furure destiny.
T Nrep ror CAUTION

There 1w one pitfalf however against
which we have to guard ourselves 1
our anxicty to implement new reforms
and new approaches ro education. Our
zeal should not outrun our discretion
and nowhere s there greater need than
i the sphere ot cducation to m‘OCUCd
on the basis of ff'estina lente. And et
us roabice that there will be always
forces which scek to utilise cducation
asa stepping stone o forge ideologies
—political. social or economic. he
best of cducarional reforms would be
shattered on the rock of pmct'icnblht)'
and realism, if the pace of such reforms
is forced © in no sphere of activity more
than in the educational, is the truth of
the maxim more evident that *Haste
makes Waste

THE FUNDANMENTALS

But whatever the changes that may
he telr desitable Tet us realise that the
of cducation should be
creative and that it should frec us from
the thraldom  of forced views and
<hould tend to lead to independent
thinking, frank expression, freedom
from prejudice and bias, rancour and

true purpose

antagonism and it should promofc
matare judgment.  Education does not
oo in

consist ina wastery of many facts,
the mere acquisition of knowledge, for
knowledge is but a means to an end.
and noran end in itself and unfortu”
nately most of the present day tests are
essentially  defective  for they are
designed to test knowledge only. It
has heen aptly stated that .

Kl)l'\\']t‘dgw and wisdom, far from being
one,

Flave oft times no comnection. Knowledge
dwells

In tHeads replere with thoughrs of other
men

XXII ALL-INDIA EDUCATIONAL CONFERENCE 5

Wisdom in minds attentive to their own.

> .

Knowledge is proud that he has learned so
much.

Wisdom is humble that he knows no morv.

We realise that education would not
have fulfilled its purpose if it did not
enable its votary to carve a useful
career for himself. Education should
be purposive but the present trend to
place too much stress on the utilitarian
1deal of education is inimical to true
progress. Let us realise that ideas have
wings, that great seers, great philoso-
phers and thinkers, great reformers and
caints should not have their worth
tested by utilitarian standards as the
world understands them.  Kalidasa and
Shakespeare, Aristotle and Spinoza,
have contributed to the world's progress
and enlightenment at least as much as
James Watt or Faraday, Lavoister or
Lister.

THE [MPORTANCE OF THE TEACHER

Ladies and gentlemen—If I have tired
vour patience by dilating at such length
on some fundamentals of education, it
is because of the feeling that the world
is at cross purposes today and we may
well find ourselves immersed in the
morass of unceasing and futile contro-
versies if we be not on guard and free
ourselves from such entanglements.  In
all plans for educational reconstruction
and advance, the teacher occupies the
pivotal position; vet this fact is not as
well recognised as it should be at the
present day. Time there was, 40 or 50
vears ago when the Teacher in India
was looked upon as in ancient times,
with the same respect and reverence
with which Goldsmith's school-master
was looked upon.

The village all declared how much he knew

It was certain he could write and cypher
too

. . .

While words of learned lengch and
rhundring sound
Amized the gazing rustics ranged around

And still they gazed, and still the wonder
srew

That one smull head could carry all he
knew,

To-day, the position is very different.
ave ventured to stress the need for
an adequate appreciation of the Tea-

cher's role, for adequate pay and
emoluments to enable him to lead a life
of moderate comfort, free {rom the
cares and anxicties of ghawing poverty,
so as to pursue the great and honoura-
ble calling with composure and devo-
tion. [ have at the Provincial Confe-
rence held under the auspices of the
South India Teachers” Union a few
years ago pressed for a Charter of
Rights for the teaching profession, not
to free them from responsibilities but
to extricate them from irksome and
meddlesome interference and control.
It is not often realised as clearly as 1t
should be, that a teacher though a
servant of a Local Board or a private
management is not a servant of the
Commissioner of the Local Board or
of the Chairman or individual members
of that Board. In a so-called democracy
where popular  franchise not infre-
quently throws to the surface the chaff
instead of the wheat, thesc risks are
great ; and enlightened public opinion,
no less than the self-interest of the
community at large, should see to it
that such cvils are guarded against.

THE TEACHERS' RESPONSIRILITY

[ shall not say more on this subject,
but if I have stressed the rights and
privileges of the teaching profession, it
is not because I am unaware of the
duries and responsibilities of that pro-
fession. Lt us frankly confess that
not all of us can lay the flattering
uncrion to our soul that we have
striven to live up to the great ideals of
the profession. Freedom from passion
and prejudice, a serenity of tempera-
ment and urbanity of manners, devotion
to duty and an urge to look to the
welfare and progress of all the wards
entrusted to our care—these should be
the daily rule of conduct to the teacher.
He alone sets about his task in the
proper spirit, who believes that no child
is born with a defect which is irremedia-
ble and that the failure of any pupil,
is an indication of the failure of the
teacher rather than of the pupil. As
Frederick Buck has so beautifully put
it “ There are misfit schools, mistit texts
and  siudies.  misfic  pedants  and
pedantry. There are misfit homes.




¢ THI SOUTH INDIAN TRACHER

mistit occupations and dive ragons, In
tecr thiere are all kinds and conditions
ot misfic clothing for children, but in the
nature of things there can be no misfit
children.”

POLITICS AND EDUCATION A
INSTITUTIONS

Ladies and gentlemen -To-day the
atmosphere in our schools and colleges
is far from congenial for quict study
and proper tramwing. The heat and
passion of the outer world is not infre-
quently imported into the institutions
wnd  outside influences have  nor
deogether been as helpful as one would
cxpect or desire them to be for the
proper development of the srudent's
career ov the foltihment of the objec-
rives of the educational institutions,
Discipline i« a poor expression to indi-
cate the ties that should knit togerher
the teachier and the taught. I spire of
these difficulties, which [ hope are
cvanescent, [ trust that ere long our
cducational institutions would he free
trom such deleterions influences and
that a happy atmosphere in the class
toom will be prevalent. May Tin this
connection venture to cxpress my per-
wonal conviction that the success of the
teaching profession will depend on rhe
»xtent to which the teacher keeps him-
self aloof from all controversial political
issues, I hold ¢hat during the active
practice of two of the noblest of pro-
fessions, Teaching and Medicine, no
one who is a true devotee of either can
afford to get entangled in acute con-
troversial politics of the day. This does
not mean and should not be interpreted
as a desire to sce that the teacher or
the student should be secluded from
the reverberations of the society or the
country and should lead a cloistered
life. The student should not be kept
m ignorance and suddenly thrown into
an inhospitable world and asked to face
the acute problems of life. A free and
frank discussion of current problems, of
political and social ideologies, of men
and matters carried in a spirit of
mutual tolerance in an atmosphere of
academic freedom, guided and encour.
aged by the teacher is not only welcome
but is desirable and necessary.

But the present rendency  for the
formation of groups and associations
bfih‘Cd on political, communal or reli.
grous differences  ourside and  the
encouragement  of party loyalties in
cdll_cgltmnnl institutions by leaders of
political parties spell danger and djs.
aster of such magnitude. that we shall
be failing in our duty if we do not
sound a note of stern warning to all
and more particularly to political par-
ties 1 this country.  Whatever their
justification in other countries morc
homogenicusly situated and with esra-
blished tradicions, India to-day cannot
afford to allow anyone to sow the seeds
of dissension in its educational institu-
tions and to let the yvouth of the nation
be divided into hostile camps at an age
and a stage when the greatest amount
ot unity, harmony and goodwill should
prevail,  And if this catastrophe should
be avoided. the teacher who is and
should be the friend, philosopher and
guide of rthe students, should not only
be above all political parties, but should
like Cacsur's wite, be above all suspi-
cion of partisan leanings. If we cannor
all succeed in our endeavours and free
ourselves completely from such active
partisan<hip ler usat least keep the ideal
before us and strive towards that ob-
jective,

ADULT EDUCATION

There are many questions of great
mterest that are coming up for consi-
deration before this Conference. I do
not propose to anticipate your decisions
on such questions, but I would refer
to just a few of such problems.” We
are glad that the subject of Adult Fdu-
cation will be considered at a special
Confercnce as befits its importance.
Adult illiteracy is so widely prevalent
that it is not surprising that great strees
is laid on its liquidation. There arc
however other aspects to be considered.
The success of cnsuring adult literacy
within the carliest possible time d--
pends on the rapidity with which =
scheme of compulsory Primary Educi-
tion is implemented. [ am glad Trr-
vancore has set the example in this
respect.

Secondly Adult Education is some-
thing much bigger than Adult literacy

o4
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The need further to educate the lite-
rate is as great as to eradicate Adult
literacy, The ignorance of the so-
called educated classes 1s abysmal and
if, as we all apparently are anxious that
some form of Jdemocracy should func-
tion without serious detriment to the
welfare of the people at large, classcs
and schools of adult education arc
needed. In this connection may I draw
your attention to Denmark’s " People's
High Schools™. which arc not High
Schools but residential Colleges for
adults.  These men and women 1 their
late twenties leave their jobs for three
to five months to study the humanities
and live a community life. As Sir
Richard Livingstone, the distinguished
Vice-Chancellor of the Osford Uni-
versity says “Only in this way can
everyone repair the omissions and fill
the gaps of carly cducation, think afresh
about the problems of politics, worals,
religion and keep abreast of the cur-
rent. Human beings like Motor cars
need reconditioning.”
"STRENGTH OF SCHOOLS &
COLLEGES

Some of you may feel surprised at
this suggestion when there is not room
for regular students and when Colleges
are so over-crowded that they are
becoming identified  with  facrories
tather than educational institutions.

he evils of overcrowded classes can
hardly be exaggerated. Little or no
personal touch is possible under such
circumstances between Teacher and
pupil. High Schools which count their
strength in thousands and which have
SIX to ten sections in each class and
which necessarily let the tcacher repeat
his performances two or three times on
the same day asif itis a question of
playing gramophone records cannot
possibly hope to fulfil the mission of
educationa! institutions, Verily "over-
crowding in education, as in housing,
turns the school into an intellectual
slum.”

RYLiGIous EDUCATION

Another subject of importance that

will come up for serious consideration

Is religious education. I am a great
believer in the value of religious educa-

4

tion and hold to the firm conviction
that a life divorced from a religious
background lacks the sheet-anchor
which will enable man to steady himself
against the billows and hollows of
world's sursing tides. The problem is
not one of the value of religious educa-
tion but when, where and by whom
and under what conditions such educa-
tion should be imparted. We cannot
shut our eyes to the perils with which
we arc surrounded, and if religious
mstruction opens the flood gates of
passion and prejudice, encourages fissi-
parous tendencies and gives fillip to
mischievous propaganda under present
conditions, it is the path of wisdom to
pause and consider where necessary
and not to force the pace of any, even
the most ideal of reforms.

But whether religious  education
forms a part and parcel of school and
collepiate education, whatever be the
zeal and ecarnestness with whicli such
teaching be imparted, one cannot
1ignore or belictle the part that the home
should play and the share of the parents
in such building up of character. I quote
without comment the following para-
graph which gives the result of an ex-
perimental investigation on moral
influences on children:

" An experiment was recently carried
out in America to discover the
relative extent of moral influences
on children. Somewhat startling
results were obtained. The moral
influence of the Sunday school
teacher was found to be zero: that
of the day school teacher, 8; of the
Cub and Scout-master, 20; of the
father, 40; of the mother 60; and
of the child’s friend, 78."

“The mother plus the father evident-
ly constitute a powerful moral force
acting upon the child. The mother
plus the child's friend constitute an
even more powerful and perhaps hap-
pier unton. This accotds with the
findings of psychological research that
the parental patterns imprinted upon
the plastic mind of the young child
determine to a very large extent‘the
character of the adult and his notions
of morality and religion.” The subject
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1s one that cvidently requires much
carcful thought and investigation and
there 1s no room for dogmas and fads,

PHYSICAL AxD Heatnn Ebucarion

To-day Post-War schemes for educa-
tional expansion and reconstruction are
under the consideration  of  several
Governments in this and orher coun-
tries. A clear realisation of the tunda-
mental principles governing all such
plans is necessary.  Too much empha-
sis on one or other aspect of the ques-
tion may lead to a lopsided development
dl-fitted to the needs of the country. A
sound mind in a sound body 15 a fime
maxim of old.  One can hardly empha-
sise the care of the physique of the
youth of the country, not with any ideq
of aggression but because a healthy
body always imphes a posability of 4
healthy frame of mind, a healthy ap.
proach to all questions and a healrhy
disposition to unity and concord.  The
steps recently adopted to encourape
this aspect of education m the State of
Travancore deserve careful study at
the hands of educationists and may well
be taken note of by all.

There 1s another problem that deser-
ves our earnest attention. For some
years past, there has been a violent
swing of the pendulum in favour of the
study of what are popularly known as
scientific subjects to the almost com-
plete neglect of humanities. This s
due to a mistaken 1mpression of the
comparative value of such studics and
to an imperfect realisation of the face
that all subjects lend themselves to a
scienttfic approach and that the divi-
ding line between Science and Huma-
nities is thin and almost arbitrary. Qae
method of countering this unhealthy
trend would be to utilise and encourage
students of the Humanitics in spheres
of activity wherc a knowledge of the
pure Sciences is by no means essential.

The criticism 15 not infrequently
levelled that in this country education
like administration is top-heavy and
that a disproportionately large aum-
ber of students take to University

studies.  The criticism while to a cer-
tain extent justified, does not take note
of the conditions that led to such a
state of affairs. In a country where
the State is looked up to for all facili-
ties needed, it should not be a mateer
of surprise, if in the absence of alter-
nate portals for cducational advance,
the school-leaving population had to
seck entrance to the University. Nor
could the system of recruitment to
Government services in this country,
which s unfortunately adopted by
other agencies, where the age limit is
fixed at 25 calculated to help in divert-
ing the students at convenient stages
to more fruitful avocations better pre-
pared than at present for the duties
expected of them. The various public
Service Commissions set up 1n the
country have not helped to bring about
a scientific and rational method of
recraitment in the country. The whole
question needs careful study and a
radical change is mdicated.

[ am afratd 1 have spoken at a greater
length than I had intended. This con-
ference is meeting at a time when great
changes are contemplated in the future
of our country. After years of frustra-
tion, strife and struggle, a dim hope is
springing in the human breast and
there is an ardent desire on the part of
all Indians that the dark clouds that
seem to overhang the Indian sky will
disperse ere long and there will be
ushered 1n, a constitution which will
promote peace, prosperity and good-
will, forging the bonds of brotherhood
between man and man and friendship
with all peace-loving Nations of the
world. That ideal is not unworthy of
the past heritage of this ancient land
and nothing will promote and preserve
that noble vision so much as the spread
of education with all its idealism and
all its cultural, moral and spiritual in-
fluences. If undue optimism may not
be justified, pessimism may be a folly.
Let us then be up and doing, bearing
in mind that excellent concept of duty:
‘To work you have the right but not to
the fruits thereof.’

DRAMA IN EDUCATION

Norall RicHanrDs, KUNGRA VALLEY, PuNias.

I am about to touch upon a subject of
deep significance and vital 1mportance.
The world, at the moment, has a clear
cut choice before it—a choice between
power or culture. According to our
choice we move towards destruction or
towards creation.

A. E. Woodhouse, a writer probably
known to some of you, wrote that two
mnodels of expansion were open to man-
kind—the horizontal and the vertical,

““The supreme type of the one,” he
writes, “is world conqueror, man or
nation. The supreme type of the other
is the hermit in his six-foot cell, soar-
ing in to the upper realms of conscious-
ness.” In the light of these words and
of present world conditions we are to
tread the horizontal path of power to
destruction, or we can follow the verti-
cal cultural path to creation. On the
horizontal path men allow themselves
to be carried away by the tide of power.
They are the blind instrumentsof natu-
ral evolution — unconscious, automatic.
Those who choose the vertioal path ave
seeing instruments of creative evolution
—conscious, vital and spontaneous.

Another writer of vision, Dr. L. P.
Jacks, expresses the same idea, 1n terms
of civilization —- the civilizations of
Power and of Culture. The supreme
type of the one is the politician, the
supreme type of the otheris the teacher.

Again—Bernard Shaw in his Back to
Methusaleh, suggests that the power
trend of modern civilization might bez
changed if only a few flong-lived
human beings became conscious instru-
ments of creative evolution. For this
three score years and ten is not enough,
nor one hundred nor even two. Accord-
ing to Shaw, long life of the wise and
the good is a biological necessity forced
upon us if our present complicated
civilizationis to be saved. Thislong life,
he says, might happen to anybody. It
cannot be induced. Shaw is in his 9lst
year and Jacks in his 87th. Both these
candidates for the ‘long-life’ are beings

2

who believe in the force of Drama as a
quickening element of creative evolu-
tion.

Another—Gilbert Cannan, in his little
book The Release of the Soul, writes
that Drama will be the great art of the
future and that it will bring about that
release—the release of the soul. .

There are others who believe in
Drama as a supreme creative force—one
of them stands before you.

With thess few words bearing upon
the deeper significance of Drama, I will
come to the vitally important part of my
subject, which is Drama in Education.

DraMATICS.

In most advanced schools of every
country in the world, dramatics play an
important part. In a few of them a
dramatic performance representsa piece
of school work, but in none, so far as I
know, is the dramatic method syste-
matically applied to instruction. Mecha.-
nical aids to instruction are widely
advocated and, one supposes, sometimes
used—harnessing the magic lantern,
the moving picture and the radio. If
mechanical aids to teaching are valuable,
how much more valuable would be the
vital dramatic aid.

In Russia, school dramatics have led
to the Children’s Theatre—an institu-
tion that exists in most large towns
with special plays written for children,
acted by professionals. Children who
have participated in systematic and
disciplined dramatic work in schools
form intelligent and appreciative audi-
ences at the Children’s Theatre, where
they are encouraged and expected to use
their critical faculties. Russia, in this
way, trains her theatre audiencesduring
the school period. Up to the age of 16
no boy or girl isadmitted to the ‘ grown-
up’ theatre. To be a graduate of the
theatre has real meaning in Russia,
though no alphabetical signs denote the
degree. Russian children have a stand-
ard to go by both in the theatreand in



10 THE SOUTH INDIAN TEACHER

the cinema. In Indian schools  that
standard is generally lacking,

In late years, however, thore has beon
evidence of Rystematic an disciplined
work in some” school Plays 1 speak for
thePunjab-~but that work s dependent
upon the will and the eapictty of certain
school teachers. 1t is not due to any
attempt on the purt of edueations]
authorities to systemize organize
school dramatics. In this magtor children
have been at the merey of chance. 1oy
tunate arc those who have come undey
the sway of lovers of the Theatyes.
Such persons do exist even as sehool
teachers. I know several It they
strive  against the current, havino
no department support nor even
encouragement.  On - the eontrary,
they sometinies Iihouwr nndey actunl
discouragement. This discomnagement,
of ~comrse, is the natuyal reaction
of bookish regime.  Ag providing scope
for character-building, montal alertness,
hody control, und voice control and ihove
ul],. control of the emotions, theve is no
training and discipline to equal the
experience and cffort attendant upon
dramatic activity,

Dramatics in school o coliege, how-
ever, by no mecans indicate drama in
education. They are recreational and
not educational. The  cducational
motif  should he entively  absent
from school plays, or their recren.
tional value woild vanish, The word
drmna{/fcs, however, should not be uscid
lightly. It connotesn taking of school
dramatic performances sertously, which
under our present educational system
never occurs unless an  individual with
the voot of the matter in him or her
happens to be a member of the teaching
staff. Dramatics, therefore, at the
moment are an accidental happening
and rather rare.  Not so rare the school
play and the college play. These abound,
On the whole they are not looked upon
with favour by the authorities but rathey
but as a distraction from studies—and
very often rightly so. A })l:my that is
merely thrown on leads to friction ang
much waste of encirgy and nervous force,
If dissipation is the outcome of a school
‘or oollcge play it is a surc sign that
something is wrong. This is usally dye

to the absence of a producer. A produ-
ser 18 a person who can seo the play
whole and who has the strength of
personality to create a tewn. He must
be an artist, e must know the effect
he wishes to arrive at and he musthave
the capacity to achieve it with the least
possible  friction.,  Unless e\{er"\;'tlun_g‘
from the producer’s point ol view 1s
worked out hefore the first reheavsal,
there will he confusion, chaos, quarrels
and splits,  The production of a play 1s
severe discipline for every person con-
cerned, and its supreme psychological
value is that every person is to p}lll his
or her own weight in working for the
whole to the exclusion of ogonsmcrll
promptings. [tisa superlative medium
for ereating the man of the fature-

house-holder, citizen and patriot, whoall
in their degree and capacity build the
nation. Vhe reward of weeks of drams-
tic discipline and labour is the joy that
abounds on both sides of the cnrtain
when the nctualshow is given. Nothing
hasa preater binding cffect between
man and man than that which is brought
about by the release that is evoked by
the acted play.

Drayarie Mrrrop ApPLIED

Dramatics in sehool ov college, it must
be repeated, do not connote dramwa in
education—-unless they form an inte-
gral pat of school training, 1f the
dramatic method wereapplied to instruc-
tion there would have to be a specially
trained dramatics teacher on the sm_ﬂ
with specialized dutics. School plays,
heing under his or her charge, would
then be a demonstration of the dramatic
art that had emerged from applying the
dramatic method. Thus, the school play
would lead to the college play, which
in its turn would Jead to pluys in n
citizen's theatre and eventually to 2
theatre that was national. School :md‘
college dramatic performances unde
the present hap-hazard manner of chowe‘
of the play and the hap-hazard manner
of showing it, is not likely to have any
cffect on the development of Drama 1n
Indin noron the coming into being of
the Indian Theatre.

Dearth of plays is a serious bandicap
to dramatic recreational activity in both
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school and colleges and yet no attempt
lias been made by educational authori-
ties to train school children and college
students in dramatic composition.
Teachers themselves would have to
he trained before they could convey the
tochnique of dramatic dialogue and the
tochnique of play construction.

Drama in education begins in the
classrooms and ends on the school stage.
The dramatic method applied would have
its basis in the infant class and would
proceed in ordered progression through
schools that were primary, middle and
high. It would go forward from the
rudiments of dramatic dialogue to the
finished product of the school play, when
it would have reached the recreational
stage which is as far as schools are expec-
ted to go. The recreational aspect is
very important, since it is a form of
school sport—but in fields that are other
than physical.

The medium forapplying the dramatic
method to instruction is the class
dialogue. During a class period three
to five minutes. or even more, could on
occasion be spared, to show a dramatic
dialogue displaying a point that the-
teacher wished to make. Ina primary
class for instance a detail in the subject
of cleanhness might be dramatized.
Not all subjects lend themseives to the
dramatic method. Those that do ave
humanistic; such as Hygiene, Civics
and History. The dramatization of a
subject not only reinforces class teach.
ing; incidentally, when acted, it traing
the child in diction, in voice modulation
and in controlled and expressive move-
ment. Moreover it stimulates the
imagination and overcomes self-consci-
ousness. Dramatic training, in fact,
brings into play qualities and faculties
that book-learning leaves untouched.
1t has both cultural and charicter-build.
ing value. Selflessness and self-control
are implicit within it. Most important
of all, it develops a team spirit in which
the team works as a whole for the
whole. *

Adoption of the dramatic method
would entail separate dramatics class
room wherein children would be train-
ed and rehearsed in various class dia-

logues by a specially trained teacher.
New dramatic literature would come
into being. Books would be published
of dramatic class dialogues on every
possible subject. School plays, historical
and otherwise, would appear, There
would have to be special training courses
for teachers in dramatic technic and in
the method of applying it to instruction,
Young men and young women with a
dramatic bent would be found in plenty
to undergo the training and become
teachers and professors of school and
college drama.

Drama in education concerns the
school period only, at the close of which
the scholar becomes a student, whether
he goes to college or not. Education
has served little or no purpose if it
Inakes a boy or a girl merely literate.
Basic education is that by which men
and women can cultivate themselves
eitherin the world or in the college.

The dramatic method in the school ig
addition to reinforcing education also
develops dramatic technique and g
standard that would enable the college
to carry on wheve the sehool left off,
That is to say, that a dramatic method
applied to instruction could now become
a cultural force applied to life.

Drana as A Cunturan Forox

Once the principle of Dramna in Edy-
cation was accepted and the methol
adopted and put into practice on a broad
inter-provincial basis, there is every
reason to suppose that it would in
time lead to & nation-wide cultural
renaissance.

There is no cultural medinm more
dynamic than Drama. It is a composits
art. From the concrete art of archi-
tecture to the abstract art of musie, is a
whole gamut of other arts that go to the
wmaking of Theatre. Drama in action
appenls to the whole nian and makes iis
indelible impression upon him whether
he knows it or whether he does not.
It is & medium that no nation can
afford to leave unharnessed. ‘

In these days of highly commeruia-
lised public entertainment, with its
cheapening effect on the manners,
minds and lives nf the multitude, it is

(Continued on Page 15)



THE PLACE OF CRAFT IN PRIMARY EDUCATION®

T. Y. Harnris.

There is nophing that children like
so much as activity. Though naturally
fond of food and drink they may forego
even these temporarily in ecnthusiastic
active play. More often than not, their
activity is motivated, though in a ver
simple way. With the self assertivey
hunting instinct deep in their nerves,
they pursuc some goal of their choice
\yxth a vehemence at once fearless and
irresistible. Their social instinct com-
bines them into groups in which the
strive with genuine team spirit agains}t,
overwhelming odds. They are not
prepared to acknowlcdge defeat but they
try, try and try again. And when
success comes their joy knows npo
boupds. Such is their life normally
the inner urge prompting them upwafci
and onward in the life they are to live.

* Children are great helpers and imita-
tors. They join with 'zest in the son

and work of the boatman on the beachg
of the-cultivator in the field, of the corn.
reaper, the road mender, the driver who
attempts a pushstart for his old automo
bile, of the hand spinner and weaver.
as w?]l as in the homely dutics o%
fetching water and cooking a meal
With their lovely little hands they help
to get these done, the object won no%
minding the cost, the energy expcr'u]ed
the dirt experienced, or the danger that
confronted. Both boys and girls love to
follow their parents.to the field and to
plant and weed and reap with them, to
gather the fruit in baskets for distri’bu-
tion among their little friends,

And when such vigorous Ij
children are sent to the or(giinax"ly s<1:;xt(§(l)(1i
they are made to sit still to listen and
repeat, to count and to caleulate, - oftep
without sufficient physical movement
and activity., Naturally they grow dull
they begin to hate school life an(i
deveiop. wrong habits. They grow
weaker. in body and mind, less alert and
more timid and the nation degenerates

* A pa

There are not suflicient *number of
schools in India and school lifc in many
cases is made unattractive with the
result that the literacy figure stands as
low as 11.12 per cent. What is needed
is morc schools, more money cxpended
on pupils in order to provide more
vigorous and more interesting work at
school. Further, modern life is so busy
and active that there is no plan in it for
the dull and the luzy. Naturally and by
necessity we emphasize activity pro-
grammes in the Primary school.

If we examine the progress in activity
that is noticeable in o child we see how
rapid and how eflicient it is. Within
only a few months the child that lay
helpless in the cradle is able to sit ups
stand, walk and run about, to under-
stand its immediatc neighbourhood and
to make others understand its urgent
needs. It hasa sense of rhythm and
orderliness. It loves to dance and to
play. It devclops strong feelings of
happiness or sorrow at appreciation of
disapprobation and it strives to attain
greater and fuller cfficiency in adjusting
itself to its environment.

The provision of craft on_ the pro-
gramme satisfies the child’s desire for
activity and its desire for efficient
adjustment to environment, and preparcs
the child not only for prescnt enjoyment
but fora happy future. The Kindergar-
ten and Montessori methods and the
Nursery Schools employ play activity,
while the project method emphasizcs
purposeful correlated activity suited t0
environment. The provision of Crafts
satisfies the requirements of all modern

methods which recommend pul‘posef“‘l .

play activity suited to the environment
of the child.

Having glanced at the psychOlOglcal
suitability of crafts in Primary Educa-
tion let us proceed to examine its sCOPS,
the extent to which crafts may be utill-
sed. In considering this we have to

) per read at i . - )
Trivandrum, -~ ad at the Primaty Edycation Section of the XXI[ A, I E. Conferences
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be ar in mind the fact that art may pass
into craft and eraft may in turn grow
ar tistic and beautiful in the end.

Tn the early stages of primary cduca-
tion simple artistic expression like
clay-modelling and colouring (of fruits
and animals, mangocs, cashewnut etc. in
clay, striped tigers, spotted leopards,
grizzly bears as well as the more
familiar cats and dogs) or cutting out
(lowers and simple gcometrical designs
from paper or making kite may engage a
child's artistic activity.

This may lead in turn to something
more useful while at the same time
artistic e.g., making a toy lantern,
making a pen holder, & funnel, a broom-
stick, a candle, a fan, a bag, a garland of
heads or shells

This may in due course lead to crafts
like mat-making from rushes, palm
leaves or screwpinc leaves, basket-
making from leaves, fibre, bamboo, cane
or screwpine, making bags from screw-
pine, spinning and dyemg, making
screens of bamboo or palm leaf, paper
naking, net making, tape making, shoe
making, book-binding.

This may be followed in the top class
of the Primary School by simple
attempts ot weaving of cotton or silk or
making of ropes, brushes. door-mats etc.
from coir. These crafts may be madec
more artistic by the simplest introduc-
tion of design. There may of course be
allied activities like gardening, the
rearing of pets, domestic animals, or
birds, poultry keeping, beckeeping,
sericulture and so on which will provide
variety of interest so as to _avoid the
school getting merely craft ridden and
experience -the somewhat narrowing
effect of a large major craft, It isa
sound motto that Education should
peither get bookridden nor craftridden
but should have a sensible balancing of

all requirements.

The practice obtaining in some of the
schools jnay be scrutinised. There are
three classes in my opinion.

(i) The dull out of date type of
school lingering and dragging out its
existence.

(i) Entirely craft centered schools
like tlose on the Wardha plan where the
Basic craft is the unifying factor for
all subjects.

(iii) Schools where several projects,
major or minor, may be introduced from
time to time to cnliven cducation as in
the Moga type of project schools.

It is high time that the first class of
schools with their dull routine catering
to the threc R’s in a monotonous and
unpleasant way cither reformed them-
selves or went out of existence.

The craft centered schools have a real
contribution to make both in rural and
urban areas, particularly rural. Diffe-
rent types of crafts may be found suit-
able in different localities according to
the easy availability of material and the
social and geograptical background e.g.,
spinning and weaving ina cotton grow-
ing area, rope making and other coir
work in coconut growing areas. Hand-
spinning has however been recommended
as suited to every part of India and has
a plan in building up national solidarity
while satisfying a prominent need for
the home and the family,

The type of work for a Basic Craft-
centered school on the Wardha plan may
be considered in greater detail. The
three R’s, History, Geography and
Civies, Nature knowledge and simple
elementary Science are done in connec-
tion with the craft e.g., Cotton Spinning
and Weaving.

Lessons in description of the materials,
the gardens from where they are
obtained, the processes in the proguction
etc., may constitute material for read-
ing and writing.

Topics regarding the regions from
which the raw products arrive. the
regions where the finished products
find a sale, the life of the people in these
regions ete., will be found interesting.

The history of the craft, its ancient
glory, subsequent decline, recent revival,
taxes, duties, import and export, agen-
cies for controlling distribution, ete.,
will constitute pegs for history.

Price, profit and loss, percentage,
average, square measure, cubic measure
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and such topics can easily and naturally
arisc from statistical figures gathered in
connection with the project.

Selection of types-—the South Indian
Cotton, American Cotton and Cambodia
cotton, obhservation of the growth,
statistics of produce the seasons for
planting and gathering, (fertilisation,
pests cte., will suggest lessons in naturc
knowledge, while bleaching, dyeing ete.,
will suguest elementary use of science,

Drawing work can casily arise from
the craft.

Keeping a Diary, keeping accounts
cte., may be practised. A well-managed
vo-operative Society will suggest useful
knowledge and afford practical help.

Songs and rhythmical dances celebrat.
ing the glory of the craft and the bless-
ing of the Creator will exercise the
nesthetic and spiritual instinets of the
child.

Such a craft centered school will
tunction with advantage in the hands of
enthusiastic stafl, who have a vision for
the future life of their charges.

The third type of schoo!l is the craft
biased, not craft centered school. While
in the craft centred school the craft is
the unifying factor, the subjects of the
curriculum control the crafts in the craft
hiased schools, crafts themselves-occupy-
ing a subsidiary place. The making of a
funnel, making buttons and other such
simple projects and a few major projects
like growing silkworms and obtaining
silk yarn, making a rabbit hutch, or a
poultry house may be used with advan.
tage in handling the syllabns. Play
projects, hand projects, garden projects,
and excursion projects may be uscd in
this way in connection with one or more
erafts which will be used as a practical
bias, an interesting subsidiary help in
handling the curriculum.

Pupils trained in craft centred and
craft biased schools develop a better
physique and will have more mental,
emotional and moral poise than those
taught in the routine academic methods,
This is in itself a higher yield than what
may be the income from tl_lc eraft itself,
The question has been discussed as to
whether craft centred schools may be

self-suppnrting. There has cven heen &
view thata craft centred school does not
justify itself unless it be sell supporting.
T am definitely of the view that while a
certain amount of income will be
obtaincd from the eraft, the main if not
full cost of Primary Kdueation should
be met by Government. The articles
manufactured may also be purchased by
or sold through Government agencies
cither direetly or through the co-opera-
tive department.

The literacy figure in India is very
low and it should be the first care of the
Governnient to wipe out this disgrace
from our mother land. It is encourag-
ing to s-c the efforts put forth in this
direction by various Reform Schemes
and it is more encouraging still to sec
how education is being made more
practical by the utilisation of and train-
ing in erafts which training is conducive
to  more efficient citizenship. 1In
Travancore the Literacy figure stands
very high and urgent and earnest
efforts arve being put forth to make the
state cent per cent literate. The recent
provision of compulsory education madc
interesting by various kinds ol attrac
tive crafts and the encouragement given
to adult education will seon have very
tangible results and will make a new
milestone in this already very progres-
sive state. Refresher courses that are
being conducted give a fillip to crafts in
Primary Education and give a new
interest and a new orientation.

It is desirable that Training Institu-
tions all over India take crafts more
serious!y than ever before, not merely
for making the lessons interesting but
in order to help the pupils to adjust
themselves more adequately to their
present environment and to prepare
elliciently for their future life. Refresher
courses should not end merely in
demonstrating the method but should
sce that crafts are carried into the day
to day life of the schools. Middle and
High Schools should also continue sucl
work in  their classes. Vgeational
Technical, and Technological studies
should begin on the foundation which
has trained hands and eyes in erafts
froman early age.
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I believe that craft has a real place in
Primary Education provided that it is
not overdone and provided that too fine
work which may affect eyesight bhe not
attempted. A  well balanced ecraft-
centred or craft biased Education exer-
cises creativeself-netivity and helps in
the foundation of an effcetive total
personality. It makes school work
pupil centred and play centred and
connects it clearly and definitely with
the present background and the future
life of a majority of the pupils. It
lmproves character and gives courage,
develops co-operation and noble citizen-
ship. It is therefore desirable that
some essentially uniform  All-India
policy be followed in Primary Education
by enlivening it with a craft or crafts
differing no doubt according to local
conditions and opportunities but all the
same having an essential unity in
principle, in aim and in practice and
making such  Primary  Education
completely free and compulsory.
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520, H1GH ROAD,

TRIPLICANE, MADRAS,

This is the final year of the 4th
quinquennial valuation. Hence
bonus for the period depends upon

your support.

See that you (A policy-holder)
enrol al least one other member this

year.
'l‘nplic:me,} C. R. AIYENGAR,
1-2.1947. Publicity Officer.

(Continued from Page 11)

the imperative duty of LEducation to
stimulate and to provide not only &
corrrective but an alternative. XEduca-
tion must create a standard of en-
lightened amusement by which the
coming generation could judge catch-
penny shows, To develop taste is to
provide a shield against the onslaught
of cheap sentiment and meretricious
displays against the vulgavization of life.
By Drama in Educition the foundation
for national Drama would be well laid.

It is very easy to say, as so often is
said, that our educational system is all
wrong and that there isa bad state of
alfairs. Thig may be true but the senti-
ment should not he allowed to pass
unquestioned. There perhaps has never
heen a time when educational matters
were taken more seriously. The instruc-
tlonal and physical aspects of education
are the subject of much thought and
EXperiment, [t is evident that brain
and body receive due attention from
educationists, but not to the mind and
the heart, Drama, by stimulating the
Imagination and disciplining the emo-
tions would contact both mind and
heart, without which, however well
ody and brain were trained and deve-

loped, man would be but an empty shell,
quite useless as citizen or patriot,

The soul of humanity is captive—
captive within power bounds. Govern-
ments of world are caught in this
vicious circle of power! A vicious circle
can only be broken if it is struck ata
tangent by a force that is in diametric
opposition toit. To the vicious circle
of Power the opposing force is Culture.
Teaching must supercede ruling. As
Dr. Jacks has put it in his great book--—
Post war book of “* Smokeover "—Edu-
cation, mno longer a department of
government, but government, a depart-
ment of education.”

Modern life and the stage of civiliza.
tion at which we have arrived present
many problems that can only be solved by
right thinking and right feeling in the
populace. The people are to be culti-
vated and not allowed to grow wild.
This caltivation begins in the primary
class. It is not instruction. One cannot
instruct a seed to grow —one cin only
give it growing conditions,

Drama in Elucation will give the
mind and the heart of the child grow-
ing conditions.

(A paper reud ac the XXII All Indiu
Educational Conference.)
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Instead of starting to discuss the
problem of teaching grammar in the
lower classes thus, an attempt has
been made to throw some light on the
study of grammar in the arts and Orien-
tal Colleges. It is there the future
teachers are nurtured. If the nursery
itself is contaminated, no growth can he
expeeted.  The right attitude should be
developed and the right approach
encouraged, Teaching can be symbo-
lised by a triangle with the Teacher,
the Student and the Subjcet as three
corners  where the Teacher and
the subject on one side and the
Teacher and the tuught on the other
are connected and, where it is the aim
of education to cvolve the growth of
connection between the two points-the
Subject and the Taught through the
magical influence of the Teacher. It is
thus clear that the tcacher makes or
mars the future of the pupils., He is
the guide, the friend and the philosopher.
The West can boast of geniuses like
Montessori dedicating their life to the
cause of child’s education. In spite of
their missionary zeal and intensive work
for more than a century, the world has
not yet understood the full significance
of their message, that the future of
civilisation depends upon the right kind
of schools. Our civilisation wastes its
energy in perfecting the atomic bomh
rather than in perfecting its education,

‘The position here in India is extre.
mely deplorable, in spite of the growth
of the conception of the basic education.
The Education service here more than
anywherc else, commands no respect and
attracts very few real men., The Higher
Grade teachers in the charge of the
lower classes are but blind men Jeading
the blind children. A band of mission.
aries of culture with a cosmopolitan
outlook and universal love inspired by
u passion for the Tamil language, litera.
ture, country and civilisation is needed,
We are in a sad plight with greater

confidence in the brick and mortar in
the work tables and black boards in
the books and methods than in man
and his work. It is thc teacher who
has to vivify this dead matter and,
by the magic of his personality, these
stones and wood preach their sermon
and sing their psalms in unison with
the dance and play of the infant lords
of the future. Suggestion, sympathetic
imagination, and confidence are necessary
i a teacher. Interest and cunthusiasm
arc catching and it is the teacher alone
who can keep the intcrest in any subject
burning. <A teacher should have a
certain amount of natural clogquence,
rjuickness of pereeption and appreciation
of foreign character as well asan interest
in all that concerns life.” (Dr. Munch).
Palimer summarises the qualities and
duties of a teacher of language.—¢ The
first qualifications of the expert teacher
arc a knowledge of the foreign language
and of the students’ natural tongue and
the ability to organise the programme
to choose the appropriate material and
the most appropriate means of convey-
ing and of inculecating it. Another
function of the teacher is to furnish
explanations. The vehicular language
for all explanatory matter should be
that which is best known by the student.
The teacher should foster and encourage
the pupils’ capacities of visualisation by
adopting for explanatory purposes the
principle of visual correlation. Further
functions of the teacher arc (a) to cause
or to stimulate the pupils to work
(b) to give thc pupils opportunities of
hearing the language spoken and to act
the part of the sccond person in a con-
versation (c)to act as examiner to award
marks and to correct errors. The tea-
cher Is to react against the vicious
tendencies of studies.”” These quotations
relate to the teacher of a foreign langu-
age, where alone the teaching of grammar
assumes an importance unknown else
where, and therefore have to be modified
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suit the teachers of Tamil gram-
rs:aif toItuis no wonder that, taught by
men who do not know Tamil and who
have become despondent because of their
failure in life, the children ff-'?l no in-
spiration for any work but acquire wrong
habits of expression which they can
never get rid of all through their life.

James in his famous Talks to Teachers
has once for all emphasised the necessity
for developing the right kinds of habits
in the children coming to the educa-
tional institutions. Of these habits,
we, speaking on grammar, arc concerned
only with the habits of expression.
The tendency of the modern age of
Cinema is to make use of the eye more
than the ear. Our civilisation honours
the written letter more than the
spoken word and strives aft v the
literary rather than the cultural
In the three R’s, there is place
for rcading and writing but  not
speaking which it was thought requires
no teaching. Our education has thus
been side-tracked. The very te‘rm sthe
three R’s” is the outcome of a com-
mercial age. Tae plea for literacy is
purely utilitarian, and ha.s'resulte‘d in
manufacturing the quill.drivers of our
bureaucracy. Speech is the reality and
the writing is but a shadow and symbol,
Good speech, as Patanjali has pointed
out centuries back is a sign of culture and
good breeding. “ Weare ever liavle to
forget that language is first gnd foremos,t’
a spoken thing, not a written thing
— (Ballard). Mod rn educatioual writers
have realised that the correct method
of teaching language and grammar is by
teaching the cnild to speak. ¢If our
aim is to learn to read, write and speak
a living language, we shall be adopting
not only the wmost natural bat also the
most direct and expeditious method of
achieving these ends by concentrating
in the first place on the mastery of
spoken tongue” (Kittson).

In these days of democracy when
unity has to be develop:d as against
parochialism, by abolishing all degrad-
ing colloquialisin which brand on the
speaker, his caste or cread, the educa-
tional institutions, ia the abszace of
healthy family conditions, ought to

3

teach speaking more than anything
else. The child coming to the school
does speak Tamil but that Tamil is
really a foreign language to the child
because it is so far removed. The begin-
ning is the important crisis. **Now you
know”’, says Socrates, * that in every
enterprise the beginning is the miin
thing especially dealing with a young
and tender nature, For at that time,
it is most plastic and into it the stamp
which it is desired to impress sinks
deepest .

It is very unfortunate that this
natural method of education of the ear
by concourse of sweet sounds begun
under very good auspices at the cradle
by the loving mother singing the endear.
ing and soothening lullabies is not
effectively continued in our educational
institutions. That the mother is the grea-
test of teachers was forgotten and the
social degradation of the women sent the
educationist to search for truths away
from the home. The Mother and the
woman have once again to be installed
in their demestic throne, The classical
tradition —a museum show—has blinded
preopie to the virtues of aliving language
which came to be spoken of as a verna-
cular or prakrita. Sanskrit and ether
classical languages which are no longer
anybody’s mother tongue are studied for
giving an access to literature: they are
therefo.e knowledge subjects offering
little scope for learning by doing. But
in a living language the power of expres.
sion is a matter of skiil; we learn by
doing; it is a skill subject in addition
to being a knowledge subject; it is
therefore an art. There is no wayof
learning to swim except by swimming
and there is no way of learning a living
language except by speaking it.

That no man hears his voice as others
hear it because he hears his voice
through the bone of his head rather
than through his ear alone, is not rea-
lised by many teachers who therefore
neglect to practise from early days the
art of wvoice production and correct
proaunciation. The child is nothing
if not rusical. Given the necessary
ear trainng, th2 intonation curves and
musical pitch:s, the rhythm prose
ani the mstre of postry are differen.
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tiated and enjoyed by the children,
Poctic composition is really a child’s
play under those circumstances. Nor
need any one despair of the child
living in a slum learning the standard
pronunciation; for the vight form
uttered cven once by the inspiring
teacher, who is in the cyes of these
young oncs divine personality  will
outweigh the usce of colloquial foring
though frequently uttered by his fellows
of the slum. The pronunciation of
W, 6Ty @, @, 7, o, @, and s, has to be
drilled by phonctic exereises sung as
chorus. It is very unfortunate that
even educated people holding the highest
degrce should not know the correct
pronunciation of these letters. Phone-
tics is the first and most important
chapter in any granmmar worthy of that
name. The ancient granmarians like
Tolkappiyar have realised the necessity
for phonetic training, for it is first the
subject that they teach, though, as owr
misfortune will have it, this healthy
training was given up in later times.

The next thing to be done is to allow
the child freely to talk. There is no
use of interfering with the free flow of
speech except by way of appreciation
and by way of carrying on the conver-
sation in the same way as the mother
does, where what is called the subjective
language and relative phrases come into
full play. When the child is nervous
of speaking out, correcting it at cvery
step will only seal its mouth for all time
to come. ¢ Watering pot is more useful
than the pruning fork . Therefore the
wise teacher knows when to smile and
when to frown with a great contidence
in time curing the linguistic aberra-
tions, If the teacher does not indulge
in colloquialism everything is safe.
Therefore what is important is that the
child should begin to talk howcver
incorrcct that speech may be. The slow
proverb his it «TKO ZELIDOBRO
GOVORITI MURA NATUCATL” (ie)
whoever wants to speak well, must
murder the language. ¢The man who
has killed a thousand, is half a doctor,”
so says the Tamil proverb.

Teaching the grammar at this stage
is positively harmful, and hence Herbert
Spencer condemns the intensely stupid

custom of the teaching of grammar to
children.  The grammatical rules only
detract the child’s attention fromn the
meaning.  Therefore one must cry with
Jesperson < Away with lists and rules.
Practise what is right again and again.”’

In the school the pupils are doing
active and passive work. Paliner has
nsisted on the training of the subeons-
cious comprchension. Graham  Wallis
has brougt out the importance of this
period of incubation in the Art of
thought. This subconscious inference,
Ballard calls the Natural method of
cducation as against the direct teaching
which he labels as the pedagogic method.
*Just as a very young child can recog-
nise his father without being able to
name o single mark of recognition, just
as he ean walk without knowing anything
about the systewm of levers which move
his liinbs, so can he feel that a certain
grammatical form is right and that
another form is wroug without bheing
able to give any sort of explanation.
Just as the-meanings of words are learnt
without a dictionary, learnt better with-
out adictionary, so is grammatical usage
learnt without a grammar and learnt
better without a grammar ',

Francois Gouin in his important
work on the Art of teaching and study.
ing languages narrates his futile attempts
at learning the German language with
the help of grammar and dictionary,
after which the correct method of learn-
ing a language was revealed by his three
years olu nephew learning his mother
tongue in Nature’s school. There Gouin
saw how a perception was transformed
into a conception—not an abstraction
but a secing innind's eye—where the
child actually learns by doing, by repeats
ing and imitating, thus intellectually
digesting in the course of what we call
his play whilst he notices all the time
the successions in time and the relation
of ends to means —once again not in an
abstract way but in the most concrete
manner. This is the period of incuba-
tion. Gouin noted there for phe first
time in his life that the child assimilates
the languige sentence by sentence and
not word by word. It was a revelation
to him of the highest value that verb
or the action word was the pivot of
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the system and that ear and not the eye
was the reccptive organ of language.
On the basis of this experience he has
framed a few interesting lessons in
grammar.

It is true that sentence is the unit of
thought and the child does not learn
word by word. As a matter of fact,
however, the child does not know cven
the sentence. Its sprech is a continuous
flow. Ballard has pointed out that it
requires a good-deal of practice to teach
the children to end a sentence with a
pause and with a full stop. Therefore
though one has to follow the mecthod
of nature as Cloudesby Brereton points
out, infallibility of nature should be
not assumed. There is a formless stage
followed by a stage of system and co-
ordination in the mental development
of the child. Nature does not believe
in economy. Soon after the develop-
ment of the stage of system, learning
ought to be treated as an Art aiming at
an economy of effort. Art and nature
thus combined become infallible.

But what is the kind of teaching
which one indulges in? A text book is usu-
ally preseribed and all kinds of studies
are carried on with the help of that one
Bible of the class. Every sentence is
torn to bits. The child is given no time
to enjoy the reading; in between the
explanations the child has to write sent-
cnces of its own, apart from answering
questions.  Maichael West points out
the nccessity for teaching, speaking,
reading, oral composition and written
composition as four different units.
These are four distinct arts and have to
be cultivated as such. Unfortunately
this epoch making discovery has not
been utilised to the fullest extent in
Tamil land, It is only when that sys-
tem is followed that the child can
become interested in understanding and
expressing and thus giving pleasure.

Palmer has emphasised the principle
of segregation with teaching of languuge.
«In order to exclude confusion and
misunderstanding during the initial
period of conscious study, the phonetic,
orthographc. cymological, semantic and
ergonic aspects of langusge must be
segregated from each other and taught

independently. 1In the process of sub-
conscious study and in the later periods
of conscious study that segregation is
neither possible nor desirable. This
supgestion is given for the teaching of
a foreign language and can be followed
only in the higher grades. Too sharp
a distinction however might not be made
between grammar and other linguistic
usages, Grammatical rules are of general
application and come into play so frequ-
ently that incidental . correction may
serve to secure their observation. Co-
ordination has its own place in the
educational system as much as segrega-
tion. Grammar groups, compares, and
when the child's mind is properly deve-
loped makes one consciously observe
and understand the linguistic phenomena
which have bhecome already known and
assimilated consciously by the student,
What is wanted is not that the rules of
grammar should be learnt by rote but
the linguistic sense or the feel which the .
Germans call the ¢ sprach ge fuhl”
should be developed. The children
should be given plenty of material in a
disconnected way unconnected with life
to imitate and the grammatical con-
sclence is developed unconsciously.

~ When the memorising of the sutrams
1s condemned, it is not because one
is against the past. for the past lives in
the present more than anywhere else in
language, It is an irrational method.
The sutrams are mnemonic formulae but
they ought not to be looked upon as
divine revelations, self-explanatory and
coercive. One must not forget usage is
the real sanction behind these gramma.
tical rules. Nor is getting by heart to
he condemned as intrinsically eriminal.
Learning by heart is the basis of all
Linguistic study ; for every sentence ever
uttered or written by anybody has either
been learnt by heart in its entirety or
else has heen composed (consciously or
subeconsciously) from smaller units each
of which must at one time have been
learnt by heart. (Palmer.) Without
verbal memory enjoyment of literature
is reduced to {ts minimum. There are
certain things like the multiplication
table, which have to be memorised but
all in the course of practical usage as
Bullard has insisted with reference to
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the multiplication itself. Drilling has
therefore a place and it must be done
with a completeness worthy of the study.,
It must be done so thoroughly that the
child understands it fully. Grammati-
cal practices merely for the sake of
grammer «without any ulterior literary
or linpuistic purpose 1is positively
harmful. Often one gets a satisfactory
result in the drill work but the result
is unfortunately net carried to the
actual rpeaking or writing. Such drills
divorced from actual linguistic practice
have to be completely cschewed.

All the objections to the tcaching of
grammar have arisen because of its die-
tatorial attitude, of its hairesplitting
and meaningless distinctions, of its
wrong application of the classical rules
to the living language, of the distaste
for any study of literature which it
engenders, of the hollowness of its exclu.
sive claim as a mental discipline, of its
futility as a guide to correct specch and
writing, and of its pretentions as the
true keeper of the linguistic conscience.
Therefore the grammarians of the pre-
sent day have scaled down their claim to
an acceptable minimum. The magical
properties of the grammatical Trule
which once discovered was supposcd to
safeguard the learner from further error
are admitted to be superstitious.
Modern Grammar points out only. very
simple and clear distinetions.  Multitu-
dinous exercises are avoided. Grammar
is said to ecncourage mental discipline
along with many other subjccts of study.
Instead of insisting upon its indispensa-
bility, they are satisficd with the plea
that formal grammar is not after all
completely useless; it at least helps one
to have a connected idea ahout language.
It is conceded that the rules of grammar
should be taught only in the higher
grades. Coordination in linguistic
studies is now insisted on. Terms such
as subject, predicate and object which
are comprchensive and interesting to
children to discern nced alone be taught
and even then as and when they are re.
quired for a correct understund‘h}g and
appreciation of a speech or a writing,

Of the hcuristic, inductive and dedyc.
tive methods, it is now agreed that the
most cffective method under particular

circumstances should be used without
giving up the practice method. It is no
longer logic but psychology that guides
the teaching of grammar Language is
a living thing dealing with rcal things
and a right understanding of the nature
of lunguage is neerssary to lay down the
right principles of study. Grammar is
therefore no longer our dictator but our
servant helping the bhuilding up of a
standard judgment. It is granted by
the modern grammarians that reflective
analytical knowledge of the mother
tongue is being builtup as a factor in
writing and reading.  An accumulation
of grammatical facts in such studies
kindles a natural interest in words, their
life, their composition and their varying
tolour of connotation and denotation
and when onee that interest in kindled,
the anatomy and physiolopy of language
becomes a fascination. (Wyatt, Chubb,
Carpenter , Baker and Scott.)

Therefore modern grammar is expected
to be a natural grammar without tears.
Goin’s grammatical method is an exam-
ple. In spite of this, the very name of
grammar has become repulsive. ¢ But
cannot even Dame Grammatica be made
attractive to the minds of the young?”
asks Karl Breul and answers I think
she can and [ have no doubt that cvery-
thing depends on the way in which a
teacher introduces her to the children.”
The playway incthod has revolutionised
educution in these institutions where it
is followed. Mr. Cook’s hook has hecome
a classic.  Mr. Rycburn in his books has
worked out an interesting and practical
scheme of graded linguistic games for
Indian conditions. Tle has provided for
the hide and seck, Card ganes, Tele-
gram Matching and completion game,
chance games, word bhuilding, sentence
building games and a host of other games
will all sustain the interest of children.
Palmer gives various interesting exer-
cises and games,

Living ergonics is really an interest.
ing dramatic art. 1t is now agreed that
sentence must he taught as a unit and
that various model sentences should be
learnt as so many frame works in which
other words or phrases should be fixed
in, by what is now familiar to every
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teacher as the substitution method.
Every model sentence is .then enacted
by each pupil playing in the appointed
order the role of a part of speech there-
in coming in with his smaller or larger
groups of phrases and clauses, when
cach pupil will recite his or her special
word and go on substituting after cvery
act of a sentence is finished. In spite
of Jesperson’s Analytical Syntax and
Palmer’s hook emphasising the ergonics,
no attempt has becn made to prepare an
ergonic chart for Tamil.

Though the whole programme for the
linguistic games had been completely
chalked out in all its detail by these emi-
nent writers, whose books are familiar to
every teacher worthy of the name, very
few institutions in Tamil land can boast
of following this play.way method. The
great problem is to conquer the apathy
of the teacher. Mental tests have rarely
been used for purposes of diagnosis and
progress. Therefore it is that in spite
of all the new light, the S S. L. C
Board prescribes the memorising of the
Nannul sutrams.

“Linguists no longer dream @hem-
selves as arbiters of speech but simply
recorders of usage’ (Whitney). Not
even satisfied with this, Ballard and
others who are anxious that the language
should be stopped from changing for the
worse feel that this can be done suceess-
fully.only wheun the scicnce of composi-
tion takes the place of grammar.
Tolkappivar had already paved the way
for this. His book cannot he looked
upon as grammar or vyakarna, it can be
described only as a treatise on the science
and art of composition and literary
appreciation. Therefore it ought not
to be difficult to follow this path for any
delightful diligent student of Tamil who
has undergonc any uscful course in
Tolkappiyam. Tiruvalluvar when he
speaks of wy s (eluttu) as tl_le eye,
must have had this art and science of
composition in his mind. Ballard:s
Fundamental English, Michael West’s
books for Reading, Supplementary Read-
ing, Oral Composition and Speech train-
ing and Palmer’s books arc so many
beacons on this pathway.

Merely listening to the word of a
teacher is not enough, one has to learn

by doing. The play way cducation, the
project method, and the Dalton Plan are
therefore very important. Mutual dis-
cussions among students, the practical
use of things learnt for instance in
teaching to others makes one’s education
perfeet, according to the views held by
ancient Tamilians as is made clear
in the following verses,

FFTH aPuomn Amvars Jsrol g b
T A pae S 11D DS @D

H e kwarer Arrpuivaiams 2 BT
PEadPeguen iy gsidlpnar gus
MDUY LMD 10T L DL $ F 7LD,

“If a student grasps what ull the
teacher has taughthe will have command
only over 25 .. ; when he moves with other
students thirsting for knowledge he
gains a further 25 and when he success-
fully teaches he gains the remaining
50 and his erudition becomes flawless
and great.”

Students should be given more
responsibility and greater initiative
should .be cncouraged, The secret of
composition has to take all these truths
into consideration. According to Ballard
the function of the oral composition
lesson is to train for the public speaking
and public debate. Any Camp fire will
open one’s eyes to the immense possibili-
tics in a child approached in the proper
way. - Who candeny the importance of
public speaking in this age of demeo-
eracy ? ‘

The making of a writer ought to be the
next great aim of education. We perfect
oursclves by correctly expressing our
thoughts. But today it is not so much
the creative inspiration as the examina.
tion fever that is the characteristic
feature of the class room. Few teachers
have learnt the art of the new examiner.
The child has to write a compasition on
the spur of the moment, without strik-
ing out any letter, the composition has
to come out of the young brain as
perfect as Minerva coming out of
the head of Jupiter. Even Shakespeare
and a Newman will be condemned as
dullards by our pedagogues. Ballard
therefore speaks of the s art of the blot"
and emphasises the preparation, revision
and self-criticism. The truth of this
point of view can be verified by any one
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who cares to go through a manuseript
class magazine of any school. as contras-
ted with ordinary student cxereise
books, containing interesting tit  bits,
short storics, descriptions of camp fires,
occasional poems in  popular tunes,
caricatures and pictures, all neatly and
clegantly done and thus revealing what
can be done when onee the interest of
the children is aroused. That is how
creative art is developed. There is no
spirit of competition which rules our
world. 1t is all a co-operative effort of
the New Age.

Sir Philip Hartog therefore rightly
condemns the present unnatural eduea-
tional formula of writing anything about
something for anybody which therefore
supplics no incentive to write. Writing
is both a record and a message; and
therefore the first principle of llartog is

that the writer must have the audience
in mind  ‘T'he second principle is that
a skeleton should be preparcd before
writing the essay.  The third principle
is that the child should mark its exerci-
ses after discussion with the teacher.
Thus the creative and critical faculties
are developed along with the grammati-
cal conscience without any exercises in
formal grammar.

* The habit of mental alertness nnd
vigilance so engendered is  of wvital
importance in a democracy 7 (Ballard,
It is in this spirit that the old Tamil
poem speaks of this art of composition
leading on to the greatest Freedom :
vy SsSe g EGu Qilamaern Tikgrer
Qurifligons @er pl i psIren B Hiu—

Qw5805 B
Vile g caderer aps mI 0 DTy card
L gig TR Do, [‘gy

OUR EDUCATION MINISTER’S UTOPIA

(Based on the recent Debate on the Education Budget in the Assembly)

The Minister with his thonsand five hundred,

Stood up from his seat in the House and thundered,

Like Moses on Pisgnh-hill, ingpived

By a vision of the Promised Land—as it transpired :
“Hark yc” he eried, “ All ye who carve to listen,

Sacrifice is the motto of the age new arisen.

Renounce all desire for salary-increuse,

Promotion, Dearness Allowanee and things like these,

We want sanyasing to yun onr schools,

For teaching 1s not a job for well-fed fools!

No doubt the scavengers strike and postimen shout,

And non-gazetted officers threaten to put us to rout,

And Connmunists preach docteines red

To discredit the Congress governiment as the Premier said.
But teachers shonld wait for a happier day

When they shall be paid a better pay ;

And as a token of our earnestness

And to promote contentment and steadfastness,

We give you rupees Two per mensem,

Is it not something fine and handsome ?

So let's have more bastc schools humming with spinning wheels,
And sing merry songs of the new age till our head reels.” ‘

Thus he roared
Ana his vision soared—

And moved by decp patriotic passion
Thundered the Minister of Education.

H S. R
MADANAPALLE.

ERRORS, DEFECTS AND DEFICIENCIES IN THE
STUDY OF SCHOOL ARITHMETIC AND
MENSURATION

S, BALAKRISHNA Alvan, 7
Retived Vice-Prineipal, Teachers” College, Saidapet.
(Continued from Page 808, Vol. XIX)

G YI. Compound and Complex
fractions.

G VI—1. Errors.

1. Errors due to nonobservance of
the conventions regarding the order of
operations indicuted by the four sigos
+ - x - and by of and by brackets.

9. “Scoring out " or “cancelling "
across the symgbols of addition and sub-
traction :

3
3 13
eg %)(Iﬁ“"z—z-

N.B.—~Many of ‘the errors noticed 1in
the last four sections ocour 1n aggrava-
ted forms individually or in c¢>nbina.
tion,

G. YI.—2. Defeots and Deflciencies.

1. Iiack of control over operations
involving several connections 1o proper
coordination.

2. Vague notious regwding the dis-
tinction between compoound and com.
plex fractions.

N.B.—Much need not be made about
this defect.

3. Blinl depandence on rules of
technique.

eg. To multiply the nunerator,
divide the denominator, and vice versa.

4. Waste of effort and time in copy-
ing down whole rows of figures in a
chain of,conne'cted operations (q,nd
consequent incidences of confusion
and ervor) Simplificition by conve-
nient blocks and final synthesis will
contribute to cconomy of time and
effort.

H. DECIMAL FRACTIONS

HI. Knowledde of Decimal Fractions
(Preliminary)
HI—1. Errors

1. Fundamental Notions,

(1) Wrong notion that a decimal
number has no integral part,

(i) Misjudging values by appear-
ances,

e.g. Regarding a decimal fraction as
large if it contains a large number of
digits. (Due to interference of previous
experience with integers.)

2. Place values.

Confusion and errors regarding the
place values of digits, especially in the
decimal portionof the numbers. This

is aggravated by the presence of zero or
zeros mixed up with non-zero digits.

3. Notation.
(1) Zero difliculties.
- (1) Omission of Zero..
e.g. One-thousandth is 0-01
(ii) Introduction of extra zeros.
e.g. One-millionth is 0:00000001.
(iii) Misplacement of zeros.
(iv) Misplacement of the decimal
point —the most frequent error.
(v) Failure to write down com-
pletely a dictated number.
4. Numeration.
(1) Errors in expressing in words.
e.g. point 0-11 is point eleven,
(2) Language error (spelling, etc.)
e.g. 0-03 is three hundreds,
(8) Omission of essential words.
eg. 825:04 isthree hundred and twenty -
five naught four.
5. Errors of comparison.

eg. 0.9. is less than 0-11 (point nine
is less than point eleven).
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6. Conversion.

Errors in the conversion ol purc deci-
mals and mixed numbers into proper
fractions and mixed numbers respee-
tively.

7. Failurcto give complete expression
to decimal equivalents.

e.g. 4=0-33_ (note the use of dots.)

8. Loose languagc,

eg. Saying ¢ addzcros” instead of
«insert,’” ¢ prefix,” o aflix 7 zeros.

9. Miscellancous errors.

e.g. 2 87- 28" (1 common error in
graphical work).

10. Failure to follow directions or
instructions.

HI—2. Defects and D:ficiencies

1. Lack of fundamental knowl-dge.,

e.g.  regarding the local (place) valucs
of digits, especially in the part following
the decimal point.

2. Inability to express decimals in
words.

e.g. toread 0020t as two hundred
and four len-thousandths.

8. Notation difficultics,

Inability to write in figures decimal
numbers written or dictated in words.
For example, writing 38 thonsandths as
0'036.

4. Forgetting or neglecting the set-
ting down of a zero to the left of the
decimal point of a pure decimal asa
safety device and indicator of the absence
of the integral part,

5. Ignorance of useful special nota-
tions.

eg. 627} for 6:275, | 01428671,

[N.B. The la}ter example shows how
to cxpress a decimal cquivalent in its
complete formyj.

6, Inability to recast with ease

(i) pure fractions as decimals,
(i) mixed numbers as decimals.

7. Inability to write (convert)

(i) pure decimals, (ii) mixed deci-
mals in theip common fractional forms,

8. Ueneral attitude towardsldecimals,

(1) Pupils are afraid of decimalsg,
and exhibit a tendency to shirk work
involving them. They invariably resort

to the use of their cquivalent common
fractions.

e.g.  Comparison of common fractions
through their decimal equivalents is a
rare phenomenon.

(2) Lack of appreciation of the ease
and flexibility of decimals, due largely
to lack of opportunitics for frequent use
of decimals.

The non-decimal basis of Indian
weights and measures is also largely res-
ponsible for this weakness,

9. The opposite position is also well
represcnted.

Many pupils have recourse to deci-
mals even when the common fractions
they happen to handle are simple cnough
to be directly manipulated

10.  Vague notions (if any) regarding

(1) the relation between decimal
fractions and the metric system of
weights and measures ;

(2) a comprehensive view that deci-
mal fractions are a sub-class of common
fractions, wherein the units are divided
into some powers of ten.

(3) Decimals as ratios.

(4} Deccimals as percentages.

11. Inability to visualize decimals

with the help of (1) metric measures,
(2) diagrams.

HI1I. Addition of Decimals
HII—1 Errors.
[ In addition to crrors noted in the
addition of integers —]
1. Arrangements.
Wrong arrangement of figures in
columns (nunbers one below another).
eg. Misplacing the whole +'75
number part; misplacing the 21
decimal part. —

2. Wrong placement of the decimal
point.

8. Dilliculties in carrying, especially

from the decimal part to the wholc
number part.

eqg. : 38

. Adding fractions to decimals.
€g. 0.5+§--05%
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5. Omission of the decixpa.l point.

6. Working with fractional equiva-
lents and failure to revert to decimals
in the end.

H I1.—2 Defects and Deficiencies

1. Inability to manage the addition.

(1) When the numbers of digits in
the addends are different, )

(2) When the addends consist of
integers, decimal {ractions and common
fractions all mixed up.

2. Converting the decimal addends to
common fractions (even when they are
simple) before adding.

3. Employment of crutches. ]

e.g. affixing zeros to equalize ~ 0-600
the numbersof decimal digits 6354
in the addends. 17-850

24804
4. Inability to illustrate decimal
addition with metric measures or graphi-
cally.
H 1II. Subtraction of Decimals
" %Illn ac{diEéli‘sg[;?) the errors noted in the
subtraction of integers—|
1. Arrangements. ‘
Wrong arrangements of figures of
minuend and subtrahend. 0-9;’;
e.g. misplacing the whole S —
number part; misplacing the 0.893
decimal part ——
2. Wrong placement of the decimal
point.

3. Errors in borrowing, ecspecially
across the decimal point.

wf the degits
end. *

8-2
»* 58

86

lents and failu
the end.
8. Omission of the decimal point.
HII[--2. Defects and Deflciencies
1. Inability to manage subtraction
(1) When the numbers of digits in
the minuend and the subtrahend arve
different,
(2) When the minuend 1s a whole
number and the subtrahend a pure
decimal, etc.

2. Converting the decimal numbers
into common fractions (cven when they
are simple) before subtracting.

3. Employment of crutches.

e.g. Affixing zeros to equalize the
numbers of decimal digits in the minu-
end and the subtrahend.

4. Inability to illustrate decimal sub-

traction with metric measures or
diagrammatically.

rt to decimals in

(To be continued).

(Continued from page 26)

nuedand untiring labours of the Fund’s
well-wishers, The truly wmagnificent
sum thus secured enabled essential steps
being undertaken in providing up-to-
date and modern standards within the
Homes and in obtaining necessary
equipment, and furnishings.

Finally, it may be appreciated what a
tremendous pleasure and privilege it
was for the Chairman of the Fund to
announce last Master at the. I'and’s
Annual Meeting that “ Wayside,” the
First of B. and O. Homes for the Aged

4
)

and Infirm Teachers, had received itg
first residents.

Behind this outstanding and import-
ant event in the Fund’s history lies a
record of inspiration, organisation, pet-
severance and etficiency. That a Home
of this kind could be opened atall in
this ditficult ern was doubted by many.
Government restrictions on buildings,
permits and licences for alterations and
furnishings, labour shortages and priori-
ties, all contributed to the problems
encountered —but happily surmounted.

From the Schoolmaster, dated 25.11-46
) page 486) A. S, 10-1-47.

[



HOMLS F"OR AGED AND INFIRM TEACHERS
NEW B, & O. FUND VENTURE

‘ WL G
Managing Sceretery, a0 O, Ind.

_ Inaugurated by Conlerence vesolution
n .1«5:7’7, the above branch of Union
Activity was c¢ven then regarded ug
necessay for the alleviation of distyoss
1n prolessmnal ranks, and in extendino
assistance to the widows and Olf[)h&n:‘
of deceased micmbers, Through the
passing yearsthe I3, and O. Ifund, recog:-
nised as the * Red Cross of Union
service,” has rendered faithful and
efficient service, not only in the fore-
going directions, but in addition hcllp
has been granted in special cirouny.-
stances to dependents of tcachers,

The Iund’s great  hwmanitarian
machine has, since its inception, moved
ever forward, always unostentatiously
but nevertheless excecdingly eﬁ'ectiv'clyy
as may be gaunged in noting that ju'sé
prior to the outbreak of world hostilitiey
no less than 3,500 cases wore assisted in
asingle year at a cost of £ 55,798,

The New Departure

A new departure from the ordinary
benefits of the Fund led the subscribers
at Annual Mccting assembled to autho-
rise the Cenfral Council to explore the
possibility of providing Howes for aged
and infirin teachers and their aved
dependants, °

Accordingly, the  Contral  Council
appointed a special comniittec to investi-
gate this important problem. Asaresult,
@ questionnaire was issued to every
- Liocal - Board throughout the Country,

and an exhaustive exasmination made of
the mass of data which was readily
forthcoming. ‘

Following the closest survey of all
salient factors, visits of inspection were
made to varying Homes, which action
proved of untold value in the delibe-
rations of the Special Cowmmittee.
“Wayside ”

It was, therefore, with a feecling of
much happiness that the Central Coun-

cil wore, towards the end of 1944, able
to report that it had heen able to acquire
A lwrge and desirable residence situated
in West Doldon, near  Sunderland,
known s Wayside.”

Standing  prominently 1n pleasant
rueal stieroundings, in grounds over atl
acre in extent, this spacious building
wits idenlly suited for conversion into @
Home for Aged and Infirm Leachers.

““ Yictoria House

- The Special  Committee continuing
tts important task were able to procure
wnadditional  property  known s
“Vietoria TTouse,” Tiondon Road, New-
castle-under-Liynie, Stalfs, also an oul-
standing and attractive vesidence sur-
rounded by spacious grounds and within
access of the town.

This commodious building tuken over
by the admiralty has only recently been
derequisitioned, thus = enabling the
Council to pursue its policy of recondi-
tioning the Howe for its intended
purpose. Such hag been the progress
made that the Matron and Assistant
Matron have been appointed, much of
the nccessary cquipment ordered and
delivered, whilst everything possible is
being undertaken to speed up prepa-
ratory work without sacrifice to quality,
in order that the opening of the Home
may be possible of achievement within
reasonable time.

The Special Appeal

In the realisation of this most desira-
ble cause, the Council early in 1946,
launched a Special Appeal throughout
the Country, to secure the wherewithal
to implement this addition to the Objects
of the Fund, and for the express purpose
of providing adequate+equipment furni-
ture for the Homes. A most praise-
worthy achievement resulted from the
financial standpoint, due to the conti-

(Continued on page 25)

Educationists of South India :—

RAO BAHADUR S. APPU SASTRIAR
4pr1 K. R, KRISTINAMURTHI

TRao BahadurS. Appu Sastriar was one
of the illustrious sons of Kumbakonam
who have brought honour and fame to
the town by their high thinking, noble
living and selfless scrvices. He hailed
from the family of the great Sanskrit
Scholar the late Appayya Dikshitar, who
is well-remembered on account of his
works on Hindu Philosophy. Dorn in
1855 of humble parventage, he had a
distinguished scholastic and collegiate
career in the Tiocal College, where he
came under the influence of late
Messrs. Porter and Gopal Rao who im-
pressed on him the nobility and inde-
pendence of the teaching plr(}fcsmon.
He took his 1.a. Degree in 1876

The B.A. of those days was considered
as a potential Collector or some such
high ofticial. The unique boldness and
characteristic decisiveness of ~Appu
Sastriar were well illustrated, swhen he
wasa young graduate of twenty one,
with specific offers of decent employ-
ments in Government Service with
high prospects, preferred life of abso-
nte independence and service to the
community. It was a bold ventuve for
a young Graduate of 21, with little
worldly experience and mo financial
hacking, to found a Iligh School in this
great town, where there were already
three high schools of well-established
reputation. Though, in the beginning,
he was ably collaborated by two others
in the management of the School, he
was soon left alone to steer this School
through stress and strain and rivalry.
Tle was the sole proprietor and Head-
master of the School for just over half
o century, rearing and nurturing 1t,
sacrificing every tempting offer of
employment, for the benefit of the
School.

All through his management, his one
aim was to produce alumnt of excellent
culture, blended with robust health,
high proficiency and outstanding ability.
Tail and well-built, he had an imposing

personality, that could attract and influ-
ence everyone he came in contact with.
The dignified bearing and majestic gait
about him, with a stern expression of
authority on his face, won for him the
high esteem and deep vespect of all,
He was a pious Sanatanist, keenly in-
terested in Advaita Philosophy, and
sevved as the Sceretary of the Kumba-
konam Advaita Sabha for over two
decades. He wasa good cricketer and
excellent swimmer., He was a great
patriot, and an office heaver®of the Con-
gress Organization in the District. He
was a staunch liberal in his outlook.
His teaching acquived a special signifi-
cance quite distinct from other teachers;
and his teaching of Indian History
especially, was particularly marked by
inspiting patriotism. e was a stal-

wart pillar of the Tducational Profes.
sion.

It is but natwral such a great educa-
tionist should have won the recognition
to which his great talents, enthusiasm
and industry were entitled. As early
as 1891, the Government conferred on
him the title of Ruo Bahadur in recog-
nition of his services to the cause of
edncation. The edneationists of the
presidency awarded him the title of
Tulapathi and . . the Sankaracharyar
of Sri Kanchi Kamakoti Peetam was
pleased to bestow on him the distine-
tion of Vidya Prachara Pravina.

Notwithstanding the popularity of
the School, the Institution was working
at aloss, and its debis were increasing
every vear. Still undaunted, Appu
Sastriar would not be persuaded to part
with his School even for a high price—
a price which would have insured his
material prosperity for the vest of his
life-—offered by Dr. Besant. There were
aleo similar offers from Christian Mis-
sionaries. He was convinced that
education on national lines should be
promoted at any sacrifice and that this
cause might not receive adequate con.-
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sideration if the Tmstitution were left
to another Management. Matters con-
tinued in the same strain till 1920
when age had withercd him, the stress
and worries of life battered hisstrength
and spirit, and he parted with the
School to the members of the Staff, who
vesolved to give him the necessary
relief by paying off his debls. Tt was a
great consolation to him that he handed
over the management of the School to
persons who had been trained by him
and who, he felt convinced, “would

understind and carry oub his great
ideals. 1t was not, however, given to
him to enjoy his well-earned vest for
long. s health began to decling
rapidly and he passed away in 1932 full
of years and honours. The Native
Iigh Sehool, Numbakonam, which he
founded and built sup, stands to this
day, strengthened and invigorated, as 2
monument to his labours in the ficldof
Ildueation in Sonth Indin.

May his great soul rest in Peace !

The

South Indian Teachers’ Union Protection Fund Ltd.
520, HIGH ROAD, TRIPLICANE, MADRAS.

(listd, 1928)

Total Assets

Life Insurance Fund
No. of Policies
y  Units

Rs. 4,35,000
,  4,20,000
» 2,350

; 5,000

To all Teachers

_Are youa member of t
that it is your duty to beeome

the Indian Companies Act, an
' (i) Tts membership |
[t is managed by Teachers fo

Teacher.

(iv) There are no irri
are cffected very speedily.

(v) It is adminis

he Teaching Profession ? If so, you should realise

. a Member of the T for ollowing re -
- ¥ ' ] y ) > I'und for the following reasons:
(1) The Protection Mund is an Insuranc i

e Scheme registered both under

d the Indian Insurance Act, 1938,

s confined to members of the Teaching Profession.
Gy T s 1 r thg benefit of the Teachers.
8 the cheapest Scheme and is available cven to the poorest

tating conditions and both Admissions and Claims

tered ver i :lar
bonnses evory quingner y economically and has been able to declare

31—12—1947, when
(vi) By joining the

; m . ; ; i 1
N (Lhm‘nlnn. The next quinguennial Valuation is as on
anotner bonus, it is hoped, will he declared.

Fund y : :
and other members and he L you benefit yourself, members of your family

consolidation and stren
(vit) The I'un

o b to‘lmild up the Profession Fund and thus help the
gthening of the South India Teachers’ Union.

d is i i
Tnsneaneo Act of 195 secure and investments are made according 1o the

Tven thongh you may 1
pany, see that ' '
other members,
are advised to ta

have taken an Ineur fey 1 G
, aken ¢ surance Policy in any other Com-
you take at least one wnit and T sympat :

If yon have not insured y
ke the maximum numbe

PONE CONSIDERATION, ACT
to enrol themselves as meombers ()Af'l;h((\n{“CE

demonstrate your sympathy for the
our life with other Companies, you
r of Units yon can, DON'T POST-
»_and also persuade other Teachers

und.

ARISE, AWAKE and PROVIDE FOR YOUR OLD AGE AND FAMILY

TRIPLICANE,
1-2-1947.

C. R. AIYENGAR,
Publicity Ofpicer.

AUSTRALIAN SCHOOL TEACHERS GAIN
NEW DEGREE OF RECOGNITION

J. JOTINSON,

Canberra,

Australians believe that an essential
of democracy is that children shall learn
to accept the challenge of this riddling
universe, and to keep a lively apprecias
tion of social vesponsibility.

There can be no greater safegnard
against the claptrap of the demagogue ov
the thunderings of dictators than a
vigorous, educated socicty, thoughtfully
shaping its own destiny. Australin has
this safegnard today. She aims, there-
fore, at a high standard in the post-war
education of her youth, and of those
neweconers from other lands migrating
to Australia.

Fducation in Austialin developed its
outlines during the last 20 or 30 years of
the 19th Century. Although England
and the United States had facilities for
educating their children long before
Anstralia was scttled in 1788, Australia
began organised preparation of hev
teachers only about ten years later than
those two countries -in the 1850’s.

Tn modern Australia, public education
is being provided on an increasingly
generous scale, and the status of teachers
is higher than it has ever been. A big
problem—faced also in England and the
United States—is a severe shortage of
teachers, worsened by the outbreak of
war in 1939, At that time there were
about 30,000 teachers in all the States of
the Commonwealth, and of these 6,000
joined the armed forces. The effects
ave still felt acutely.

The Australian Teachers’ Federation,
which is, in fact, a union of school-
teachers throughout the Com monwegulth,
and the governing body of the various
State organisations, has fought hard for
many years for better conditions for the
schoolteacher in Australia. Its struggle
is beaving fruit today.

Recently the Commonwealth Govern-

Australio

ment stepped in with an annual grant
of Rs. 5,35,41,665. State appropriations,
in addition, steadily increasing over the
vears, have now veached the firm total
of Rs. 14,99,16,6-5,—-well over Rs. 161 1
head for the number being taught. New
schools are being planned,and Australia
is beginning a new ernof modern edu-
cational facilitics.

The scope of education in Australia
has increased tremendously in two
decades. The primary school curriculum
has expanded  steadily ; important new
teaching aids have been developed; a
wealth of new writings on education
and psychology demand the attention of
student teachers.

SoeTALLY USEFUL

Professor  McRae, Principal of the
Sydney Teachers’ College, looks at the
teachers’ life this way: ‘There are
satisfactions in our work to be found in
few other vocations. Our work is socially
useful. There need be nothing mono-
tonous about it—it presents a seriesof
challenging new problems, It encourages
creativeness. To see pupils successfully
overcoming theiv difficulties is fun of a
very high order.

“ We have the joy of constant associ-
ation with the buoyancy and enthusiasm
of the young. It is our rather rare privi-
lege to work in a place where honesty,
fair play, kindliness, - clear and dis-
intevested thinking, and the patient
search for truth are stillheld in high
regard, That, no doubt, is why, though
many teachers quite vightly grumble
about theirlot, so few of them leave the
job for another.”

The main qualifications for entrance
to Anstralian  teacher-training insti-
tutions are: (1) Physical fitness; (2) A
creditable pass at school (Australian
Tieaving Certificate standard), taken at

—lmtesy of L.G. Wignine, Public Relation Officer of Australian High Commis-

sion’s Office, New Delhi.
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the end of a fonr or five year sccondary
school course, (3) suitablo personality,
jndged by interview.

In addition to the universities, each
State maintains at least one Teachers’
College. Apart from these there are
several colleges maintained by private
bodies and public support.  The Asso-
ciated Teachers’ Training Institute (in
Victoria) provides teachers for non-State
schools. The Free Nindergarten Union
trains students in cach State, (except
Tasmania), and the New South Wales
Day Nursery Association has established
a nursery school training college.

Religions orders of the Roman Catho-
lic Chumreh provide cential training
colleges for teachers for schaols of cach
nrder thronghont Australia.

I'rur TRAINING

The length of the training period for
primary school jobs is two years. Com-
pletion of a degree course, and a vear of
professional training cither ina uni-
versity or in a Teachers’ Collewe, is
necessary for secondary courses. The
big private schools known in Australia
as Public Schools—a confusing title in
view of the fact that some State schools
have that name—-choose their teachers
according to no strict system, hut on
their own estimation of each applicant’s
value.

Students being trained for the State
teaching scrvice ave given free training
and, in many eases, living and hools
allowances. Teachers trained in this
way arve required to enter into a hond
to serve fora specified numiber of years

Graduates of State Teachers' (_To'lle(»‘(\é
are certain of emplovment, The hio‘%ly
specialised training available innladeﬁ
courses for teachers of physical edyca-
tion, the deaf, speech thof}npy, and the
mentally handicapped.

The system of promotion in schools
varies in detail from State to State, but
in general, is determined partly l);;
seniority, partly by teaching efficiency
(as assessed by the system of inspec-
tion), and parthy hy additional academje
qualifications,

Male teachers in New Sonth Wales, on
first appointment, begin at Rs, 3,074/87.
(primary) and Rs. 8,354/~ (secondary),

A male head-teacher of o first-class
State school in N. S, W. receives
Rs. 8,150/4/- to Rs, 8,4:38/12/- (primary)
or Is. 9,101 to Rs. 9,377 (sccondary).

Assistant teachers work under the
divection of the head of the school, and
have the benefit of his gnidance. Young
teachers at one-teacher schools are
necessarily thrown more on their own
resourees, hut the periodical visits of the
District Tnspector give opportunities for
adviee.

Actual teaching hours amount to about
28 a week.  As with other professions,
it is impossible to lay down a rigid work-
ing day or working week. Holdays are
genevous—nearly seven wecks on full
pay in summer, a break of eleven days

on full pay in May, and another in
Septenmber,

SUPTRANNUATION

Teachers are also entitled to sick
leave with pay.  Tor instance, in South
Anstralin, teachers are allowed ten days
siel leave a vear. Tf this leave is not
taken, 1t accumulates to @ maximum of
175 school days (35 weeks) on full pay.

There are supcrannuation funds in
every State, and in this way a teacher
who yetives from the service throush
il-health or upon the retiving age (?)’)
lor men, 60 for wonien) isassured of an
imncome.  Provision is made for widows
and for dependent childven under 16,

Some States also have a voluntary
savings system in connection with the
superannuation fund, Teachers arrange
to have vegnlar dednctions made from
their fortmightly pay cheques. These
aro cvcdited to their account, with
mterest making an antomatic savings

bank from \yhich withdvawals can be
made ag required,

~During their student days, prospec-
five teachers are cligible for tho travel-
ling scholarships awarded by the wni-
Vfarf;ltles. In N. S W, the Teachers’
Ifederation awards travelling scholay-
ship every five years to a teacher in the
State  teaching service. The South
Austialian Department of Tdueation
awards travelling scholarships to tea-
chers af intervals. The = Victorian
Department offers one such scholarship.

Y
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Where travelling  scholarships are
awarded the Departniont of Hducation
concerned grants leave of absence to
the scholavship holders.

Up to the outbreak of war, a consi-
derable number of Australian teachers
and administrators had gone abroad for
short periods on grants f{rom the
Carnegie Corporation of New York on
the recommendation of the Australian
Council for Liducational Lescarch or
other approved bodies.

A small number of teachers from each
of the Australian States goes abroad
each year, Sowe of thew ave sent by
the State Department of liducation
under an exchange agrecient whereby

teachers spend a year teaching 1D the
schools of another country (usually New
Zealand or the United Kingdom, but in
gome cagos the United States).

While abroad these teachers study
the educational system in which they
are teaching, make other educational
visits, and travel about as much as
possible.

"The exchange agreentent also operates
to bring teachers from other countries
into tho Australiun teaching service for
ayear. This cnables many teachers, who
cannot go abroud, to learn about aspects
of educational work in other countries,
and thus to stimulate their own interest
and influcnce. This exchange agree-
ment was discontinued during the war,
but is about to be rvevived.

THE SOUTH INDIA TEACHERS' UNION

Report of the Convener, Public Relations Committee for the
period 28-8-46 to 31-12-46

In response to my circular to the
S.LT. U, Lxecutive Board members of
the District Teachers” Guilds, Messrs.
8. Srinivasan of Cheyyar and 15, H. Para-
meswaran of Ambasamudram have re-
plied that they are moving in their
respective districts in this matter, :L_nd
getting into contact with the public with
a view to educating them on the Teach-
ers’ probleins.

Reports of the celebrations of the 16th
South Indian Lducation Week in the
various places of the province indicate
how wuseful this cvent is in bringing
together the Teachers and the Public on
the vital questions of the Education of
the Young and the status of the
Teacher.

The Convener has issued to the papers
an open letter to the Parents and Giti-
zens of this presidency appealing to thenm
to take agtive interest in the matter of
the statusand emoluments ol the Teach-
erin order to ensure sound education
for their children.

Messrs, S. K. Yagnanavayana Iyer, S
Natarajan, V. Arunajatai, and L. K.

Madhusudana Prasad addressed a public
meeting under the auspices of the Cres-
cent Society, Triplicane on the need for
the government giving full dearness
allowance to Teachers af the same rates
and for the same period as for govern-
ment servants.

Mr. M. S, Sabhesan, the President of
the S. L. 1. U., has been educating the
Public on the several aspects of edu-
cational administration in this province
by his articles in the ‘ Swatantra.” The
following have so far appeared :—

1. Whither Education ?

92, Should Teachers strike ?

3. Why State Agency?

4. Why Liducation questionnaire ?

5. The Financing of Public Edu-
catlon.

6. Educational
Hopes and Fears.

Re-organisation —

0. RANGANATHA IYENGAR,

6-1~-1946. Convener.



OUR BOOK-SHELY

The Prophets of the East: by Diwan
Cuann Swuawvya.  Longmans, Green &
Co., Ltd. Price Reo 174,

Written in simple, straight and Jucid
style, this book contains an account of
the lives of the three great religious
founders, viz, Buddha, Jesus Christ and
Mohammad.  Young readers will derive
immense benefit by reading this.  The
author has presented the ltives and
preachings of these prophels without
any colour of his own and makes a divect
appeal to the young minds to sce that in
essence, the principles of the three groat
religions arc the same and cach religion
tries to place before its adherents, in its
own way, the truth about God, who is
the centre ol the whole creation. That
there is similarity of experiences in the
lives of the prophets is well hrought
out. In these days when the adherents
of these religions engage themselves in
bitter communal quarrels, it will pay
the readers to realise that the original
founders themselves did not adopt any
of the forcible methods 1n elaimine
followers to their faiths and that they
all prcached tolerance and love and
service to the poor and sulfering, I
recommend this book for study by high
school students in the Vor VI form., A
study of this bosk is sure to promote
intercommunal understanding which is
very necessary for the peace of the
country and the world. C. R.

Our Indian Heritage: by Diwan Citanp
Suarma.  Blackie & Son (India) Lid,

The story of Indian culture from the
days of the Suwmerian civilisation down
to the present is told in this well
written and  beautifully got up book in
simple lucid Euglish. The author has
accomplished a diflicult task in showing
how India has synthesised the scveral
civilisations and cultures of the various
races that inhabited or migrated into
this great sub-continent and preseats to
the world that in the midst of the
apparent diversity there is real unity, —
the spiritual unity —which alonce s
enabled India to live to the present day,
whereas other civilisations and empires
of the past have died leaving only traces

ol archaclogical interest. Some of the
distinguished inheritors of this civilisa-
tion are described with their portrait
and  the cultural standards attained in
the field of arts are also briclly indi-
cated in a rapid and brief survey of the
Indian civilisation.  The author makes
an appeal to the inheritors of this great
culture to enrich it and hand it over to
posterity cven as they have got it from
their predecessors. The Indian reader
will experience a sensc of pride as he reads
these pages describing the great past of
his country. The book is suitable for
Veor VI form students of high schools.
L wish the publishers had included a
picture of a South Indian Temple in the
scenes shown on the cover pages.
C.1R.

Tales of Friendship: by Diwan Cianp
SuarMa.  Oxford  University  Press,
Price 10 annas.

The three tales of friendship narrated
in this small book appeal very strongly
to us an account of the deep and abiding
sincerity of strong affection between
two real friends. Literature und his-
tory of the world contain here and there
accounts of the deeds of one friend to
help another in trouble even at the risk
of his life. True friendship derives its
inspiration from such examples. In
schools where children have opportuni-
ties of  cultivating friendship, such
books as these will be of great help. The
author of this volume is a clever writer
of books for young reanders. e has
achieved remarkably this art of story
telling in very simple every day English,
The book is very suitable for study in
the IV form,

C. R,

English for Practical People: by
J. Barcray and D. 1L Knox. (G.d.
Harrap & Co., Ltd.)

The learning of speaking and writing
good English is sought to be helped in
this volume. The lessons are centred
round an interesting eraft < house build-
ing’ and things associated with it.
Gramunar and composition are deve-
loped in conuection with the lessons.
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The poems, which also have a bearing
on the eraft sclceted, offer exercises 1n
comprehension, as is seen hy the ineclu.
sion of select questions at the end of
cach poem, Owing to the limited naturo:
of the subject matter of the lessons
the book is not likely to appeal as a
gencral text book in English in the
high school, but may he read astlm
auxiliary to composition sh_ndy.l ]_1](3
English course in the vocationa 11;{\‘
school will have very good usc of this
hook. The hook will be a very valuable
guide to those who plan langusge lessons

in conneetion with study projevts.(\‘ .

Y

Living and Earning a Living, Books I
to III. (Tamil Edition) by H. T.
Scunper.,  (Oxford Universily Press.
Price Re. 1-2 0, 1-2-0 and 1-4-0.)

This is the third edition (1946) of the
books first published in 1938. 1Tt 1s
needless to mention that Geography is
presented to the pupils of the forms I to
IIT in Tamil in a manner which is quite
in keeping with modern ideas and
trends in Education. Children’s inte-
rest in the subject is gripped, sustained
and developed along lines of curiosity
and enquiry. Man’s struggle with nature
in his art of living and earning a living
provides the basis of geographical study.

WHY SHOULD [ BELONG TO THE S. 1. T. U.?

1 should helong to the S.LT.U. he-
eause,

(1) The S.LT.U. is the Provincial
Professional Organization for Tea-
chers. Alert Teachers, like lawyers und
doctors, should be proud to be members
of their united professional organizas
tions - local, district and provincial.

(2) Every tcnchcr_ enjoy§ n'ndUls]to
enjoy advantages \ylnch the 5 ]’. T h.' ;;:
helped and is helping to achieve - higher
salaries, greater prestigs and better pro-
fessional preparation. |

(3) The S.IT.U. has he!pe(‘l :md‘xs;
helping to sccurc tenure and retiremaent
systems for teachers.

(4) The publicity work —of tl'u]*,
S.1.T.U., particularly during the unnula‘.
Education Week, helps to improve the
schools for our boys and givls.

(3) The STTL jo irnals  the South
Indian Teacher and the Balar Kalvi
are educational magazines contamning
cducational articles und matters of pro-
fessional interest. No professionally
minded teacher can afford to be without
them.

(6) The SLT.U hus a deparbment of
insurance covering the lives of teacher
members ,{about this an _advgrt@en}l]e?t
appears in the monthly issucs of these
journals).

(7) The S.LTU. advocates and prac-
tises democracy in Ilducation. It en-

b

courages tcacher participation in the
development of educational policies and
programmes,

(8) The S.I.T.U. Lelps teachers’ asso-
ciations. It serves as « clearing house
of information regarding all phases of
education and furnishes expert Counsel
and advice for study, public relations
and legislative programme.

(9) The S 1.T.U. helps local teachers’
associations. Tt rccognises the impera-
tive need for strong local organizations
which build and maintain the confidence
of the people in the schools. It encour-
ages their establishment and assists
them with the development of their pro-

grammes and the solution of their pro-
blems.

(10) The SIT.U, helps to protect
the schools against attack. It cham-
pions the cause of education and exposes
the selfish motives of wvested interests
whoss leaders seck to undermine the
confidence of the publie in its schools.

(11) The SIT.U. is participating
vigorously in our Nation’s programme.
It encourages effective teaching of demo-
eracy and_urges adequate education for
a strong India to he able to take its
proper place in the activity of the
United Nations to maintain the peace of
the world.

(Adapted from the N. I. A Journal of
October 1946
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Resolutions expressing deep  dis-
appointment and resentment at the pro-
posals of the government regarding
salaries of teachers in Local Board and
Aided schools and suggesting lines of
action have been reccived from the Dis-
trict Teachers’ Guilds and Teachers’
Associations in the following places:

Anantapur Dt.:  Anantapur.

North Arcot Dt.: Vellore, Polur,
Melvisharam, Tiruvannamalai, Cheyyar
Vaniyambadi, Tiruppattur, Amburz
Gudiyattam, Chengam, Katpadi, Wandj-.
wash, Arkonam.

South Arcot Dt.: Cuddalore, Villu-
puram.

Bellary Dt: Bellary, Adoni.

Chittoor Dt.: Madanapalle, Punga-
nur, Tirupathi, Vadamalpet, Chittoor,
Rishi Valley, Vayalpad, Tiruttani,
Pannur.

Coimbatore Dt, : Coimbatore, Tirup-
pur, Peelamedn, Kollegal, Ootacamund.

E. Godavari Dt.:  Amalapuram.

W. Godavari Dt. :  Narasapur.

Guntur Dt.:  Repalle, Guntur.

South  Kanara Dt,:

Mangalore,
Coondapur, Suratkal.

Kistna Dt.: Gudivada, Tadepalli-
gudem, Masulipatam, Bezwada, Punadi-
padu, Nandigama.

Kurnool Dt.: Kurnool, Koilkuntla.

Madras. : Perambur, Triplicane, Sai-
dapet.

Madura  Dt.: Dindigal, Melur,
Madura, Ilayangudi, Nillakottai, Tiru-
mangalam, Pasumalai.

Malabar Dt.: Alathur, Tellicherri,
Palghat.

. Nellure Dt.: Nellore, Sullurpet,
Kandukur, Vasili, Kanigiri.

Ramnad Dt.: Paramakudi, Siva-
ganga,  Tiruppattur,  Srivilliputtur,
Virudunagar, Kamuthi.

Salem Dt.: Dharmapuri, Hosur,
Namakkal, Krishnagiri, Papireddipatti,
Shevapet, Sankari, Mecheri, Salem.

Tanjore Dt.: Tanjore, Kuttalam,
Ayyampet, Tiruvadi, Nannilam, Tran-
qucbar, Tivuvarur, Papanasam, Mannar-
gudi, Mayavaram, Shiyali.

Tinnevelly Dt.: Tinnevelly, Naza-
reth, Tuticorin, Ambasamudram, Mudi-
thanendal.

Trichinopoly Dt : Trichinopoly,
Golden Rock, Kulittalai, Puttur.

Vizagapatam Dt : Vizianagaran.

(Continued from Page 12)

him to take up the case of the teachers
during the Budget scssion of the legis-
lative assembly. I even they Sll(;_lld
fail us, then tecachers have to prepare
themselves for u great fight. It is good
to note that some associations have
already appointed councils of action. A
high degree of co-ordination in activities

of these councils is very necessary for
effective  organisation. We would
strongly urge teachers to be united and
to be disciplined. The lines of action
suggested by the executive might be
adopted by all the teachers and that they
may swait further directions from the
working committee. )

THE SOUTH INDIA TEACHERS UNION
EXECUTIVE BOARD.

A joint meeting of the Executive
Board of the South India Teaghers
Union and of the Presidents anc} Secre-
taries of the District Teachers Guild
was held at 11 A.M. on the lst F‘ebrt_l-
ary in the Hindu High School, Tripli-
cane.

The following were present.

C. Ranganatha Iyengar (Madras)
S, Venkataraman (Coimbatore) C. A.
Samuel (Vellore), C. B. Jagannatha Rao
(Cocanada), P. L. Ramavn‘mha Rao
(Chittore,) . Sundaresan (lzm]orei), V.
Aravamudn Iyengar (Madura), S. E.
Selvam (Malabav), T, S Narg37an&1n11rt1
(Tenali), C. Sadasivan (b:LEelll); G
Krishnamoorthy (Trichy), 5. Srini-
vasan (N, Arcot) P {Domlkmnnu
Mudatiar  (Madras) V. 5. Venkata-
narayanan (Nellore), Prof. \(er‘lkat@-
rangiah (Madras), V. Guruswami_Sastyl-
gal (Tanjore), B. Seshacharlu  (Kistna)
M. R. Perumal (Coimbatore) V. B. Rao
(Madras), S. Natarajan, V. Arunajatai
. P. 8. Varadhanand M. S. Subhesan
(Madras.)

The meeting began with Mr. C.
Ranganatha Iyengar in the chair, On
the motion of Sri.S. Natarajan the
minutes of the last meeting were taken
s rvead. The Secretary Sri.T.P.S.
Varadan made o statement regarding
the salavies memorandum, the All
India Educational Conference and the
arrangements for the Provincial Educa-
tional Conference, Sri V. Aravamudu
Iyengar, Secretary Reception Committee
of the forthcoming Provincial Iduca-
tional Conference, Madura, smlldl\l) that

Reception Committee had com-
t1’)}11:110&1 Wrc))rk, (2) Sri. N. M. R‘ Subba-
raman had agreed to be the Chairman
of the Reception Committce and (3)
Sui T, T. Krishnamachariar had agreed
to preside over the conference. He
reported that the conference would be
held on 12th, 13th and 14th May in the
American  College, Maduva, M.
Venkatanarayand (Ngllore) suggested
that the time for registrution of dele-
gates might be extended to the 23th

February. 1t was resolved that the
working committee be given authority
to extend the date, if found necessavy,
At this stage, Sri. M. S. Sabhesan,
President of the South Indian Teachers’
Union, took the chair.

The Board then considered the
amendment to the rules of the Union
given notice of by the Tinnevelly
District Teachers’ Guild, The amend-
ment sought to introduce a new office—
Vice President. The executive accep-
ted the spivit of the amendment and
resolved to recommend to the General
Body the inclusion of two Vice Presi-
dents among the office bearers and that
if it be accepted it might be given effect
to from 1918, Sri C. Ranganatha Iyen-
gar's amendments to the rules relating
to affiliation fee suggesting the deletion
of the words ‘subject to a maximum of
Rs. 507 and to the creation of a new
class of Individual Members viz. Life
members were referred to District
Guilds for opinion. Sri Srinivasa Iyer
moved that the rates of affiliation and
membersghip fee be doubled. It was
vesolved to refer thisamendment to the
District Guilds.

Then the president invited the
members to express their views on the
Salary Scales adopted by the Govern-
ment.

Sri Sadasivam, Headmaster, Secon-
dary School, Sendamangalam (Salem
District) said that the recommendations
were very disappointing. He was
against the differentiation in salary
scales as between Government and
Liocal Body or Aided institution. He "
said that the scales proposed had many
invidious distinctions-persons with the
same academic qualifications were given
higher salaries in other departments.
He further pointed out that no career
was open to the teachers. Sri. Jagan-
natha Rao of P. R. College, Cocanada,
said that the attitule of Government
towards private managements was
fundamantully wrong. Managements
were bearing a share of Government's



35

l)}lrden and 1t was, he said, the
Government to help them
share cheerfully and that Govermnent's
cumbersome formuly was no help (o
the teacher. Ho said (hay cerkin
managements were so indifferent o
uot to geb the  promised half the
dlfferengo dearncss  allowance vrant
and pay it to the teachors., T
) Sn Pcrunml,_ Erode and President
Coimbatore  District  Tenchors' ik,
said that keen disappointment  was {0t
b€y the Blementary School teacheps,
They were agitated by a deep sense of
frnstyatlc_)n and wished to do somethin.
to effectively demonstrate theiy resent.
ment. He suid that the teachery uinst
be assured of a decent status and ap
lncome which would give then, ;xt fon L
aliving wage sulicrenty 1o muint-lﬁj
them and their familics, e \v;m‘u‘&
that som ething significant wnd strikip,
should be done.. The
growing muong the tew
Bouth. lndia Teachers” Unjon had not
organised any such demonstration Ilc
observed that the Elementary h.'choocl
Teachers were getting  oufl  of the
1gﬁ11eng:e of the Union. He wiwed tho

Xecutlve to take a strono r’l‘mu of
action and if need be, to take a strike-
ballot ora gallop poll to ascertain txh ;
views of the individual teacher, ’

Sri Narayaunamurti
that the Union should bring about a
real union among all grados of tezwhort"
and press for uniform scales of salm-ic:
under all agencies. The Union st
lmpress upon Government that a djs.
contented teaching profession was "t
social menace. He opined that tmcl‘wrt';
should not be driven to the necessity obi'

going on strike as it would affect the
studunts, §ffect the

duty of
to bear that

' {ng
feeling g
thers that ghe

of Tenuli, said

Sri V. Guruswani Sastrigal of Tanjore
sald that there was no need to be
specially emphasising on the dignity of
the teaching profession. Al a‘oxmmt-
tees of any standing had agrecd on the
ueed for uniformity of scales of salarics
He took objection to u reported stufé.
ment of a minister that teachers in loc 1
bodics should not expect the by
salaries as those in Gover
In consistencies and in

sanle
ament serviee,
vidious distine-
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tions, observed the speaker, abounded 1n
the sulury sealos. 1o then read the
resolution passed by the'lanjore Instrict
Pewchers”  Guild which urged  thei
withholling of co-operation from the
Covernment in regnd to the \;on&‘uc‘t
of the S.s. 1o FLse L ¢on TS
L.y onvoninations, He deseribed the
Flomentary Tenchers as sitting on the
cdue of o Volano who could no longer
tolerate the nonsense ol the nobility of
the ]))‘1)1‘(-;~1iun. e sad that he  was
not i favour of o stay-in strike. He
wanbed aday s Haetdd to be ul)s(;r\'cd tf’
cxpress  their resentment. Sil V. »
Venkatanarayana of Nelore, volerred o
the steike in the Rajahs High Schoob
Venkatagirn and said that Ciovernment
bl threntencd withdenwal of recognts
tton. My Seshacharyalin (Kistna) suid
that so far tenchers had :L])[H'Oiwhe(_
Government like heggars and that they
wore treated as snch with crumbs only.
Tearhers hal waited too long, and hc
wanted the whole provinee Lo be orga-
nised for a strike which was the UUIY
powerful wnd effestive  wethod S
Krishnamoorthy  (Lrichyr  said  that
before hwinching on dirdet action, the
mentbers and the associations had to be
educated and propared s otherwises the
wove would cnd in failure. o said
that Government must take over the
management of wll schools, that there
should be no grant-in-aid-code and that
the entive expendituve must be borne
by Govermuent. e said that all pro-
grannnes for expansion wust be kept
i abeyance il the oxisting schools
were sot right and the teachers pmd
adequate salarics.

Sri Venkataraman, Cotmbatore, said
thers was no use in bluning the South
Indin Peachers’ Union. It had heen
agitating and demanding faiv treatimend
to teachers. Ho said that Govornmenb
had failed to carvy conviction with the
teaching profession.  The Union must
demand that their case be referred to an
Arbitration Bowrd and that if Govern-
went  failed either to accede to thelr
request for arbitvation or for carrylng
out the award of the arbitration Board,
teachers might consider declaving ®
general strike.

A
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Prof. M. Venkaturangaiah asked i
the stage had come when we should
make use of the weapon of direct
action. He opined that there was
nothing wrong in adopting that coursc.
It was not morally wrong if teachers
considered that as the only course open
to them. It was o highly moral and
cthical conrse and the vnly course con-
sistent with the self-respect of an indi-
vidual, The question to be considered
was ‘ has the time come? Have we
exhausted all other courses”’ He said
that the Ministry has apparently not
bestowed any serious consideration and
that our Licgislators were not intercsted.
He wanted the Union to come into
contact with the leaders of the legisla-
ture and convince them of the justico
of the teachers case and with their
help secured, influence Government.
If then too our Just cluims were not
conceded, he sud, we might think of
divect action. Tle said thai in the
meanwhile our organisation needed
considerable strengthening. Speaking
for the Andhra Districts, he opined
that the organisation was not strong
enough to undertake w strike. Lack of
® spirit of co-operation and any strong
sense of cohesion and adequate finance
were serious defects in ourorganisation
which wmust be set right before we
launched on a programme of direct
action. e also referred Lo the diff-
erence in outlook between the
teachers under Liocal Bodiesand Frivate
agencies. Only when the excoutive
could rely upon 903 following, observed
the speaker, could the Union venture
upon a cowrse of dirvect action.

Svi AL S. Sabhesan, the president then
called upon the mewmbers to express
their views regarding the problems of
the Elewmentary School Teachers und
the action they wanted the Union to
take. M. Seivam (Malabar) said that
Elementary School Teachers were so
full of resentment and impaticnce that
they would not wait. He referred to
the strike by the Mulabar Teachers in
1939 and how many went to jail and
many had theiv certificates cwncellgd.
He said that a large section of the Kle-
mentary School Teachers had decided to
cut themselves off the Guild and the

Union ag they had no conbdence 1o
their leadership. The Elementary School
Teachers of Malabar had scen through
the policy of government of dividing
the teachers according to agency. DBut
they were determined to be united and
had suceceded in bringing about union.
In their joint confercnces they were
deciding upon strike. Fle said that
Malabay was presenting a new aspect.
He wanted that divest action might be
resorted to in onc area or district to
cnsure success. He referved to the
arowing feeling in the Moflusil that
the officers at the head quarters of the
South India Teachers’ Union were not
prepared to muke sacriticesund said that
teachers of clementary schools in
Malabar were well organised and ready
to take direct action.

Sri S, Srinivasan  (North Aycot) sad
that Klementary school teachers could
not he counsclled patience nor could
their associations be disaftibated if they
disregarded the advice of the Lixecutive,
He suggested the following: 1. Let
the oxecative tell  them that  they
approve of direct action as a means of
securing redress. (2) the time was not
ripe for direct action (3) and the execu-
tive required timo to guage the strength
of the organisation. He wanted the
executive to wrrange for a gallop poll,
In reply Lo a question from the presi-
dent he said that about six months time
would be needed to completo the
preparations nccessary for etfectively
launching out a programme of direct
action. Asked what should be dono it
teachcrs of elementary schools demanded
earlier action, he replicd that the Union
should not be hustled. Mr. Perumal
suggested that a time limit might be
fised, He observed that there was
nothing to be suid against direct action,
that 1t wust be the last step anéi i
thorough preparation was necessary. I‘o,
a question if the South India Teachers
Union constitution would allow the
organisation of a course of direct action,
it was said that divect action was the
inherent right of any organisation to
protect the right of its members. Sri
P. Doraikannu Mudaliar referved to the
teachers' financial handicaps. He said
that strike by teachers at the present
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moment would be considered as extend-
ing  the  Summer VZLU:LU()H.” He
wanted them to consider the  effect 1t
would have on the students, on thepr
sense ol discipline and respeet for
authority. The  Blementary  School
children might not be alferted to the
game extent as the adolescents of the
secondary schools. He wanted them to
pause and tike note of their defective
and weak organtsition and dack  of
financial resources.  He was not sure if
they could secure the sympathy of the
public g thoir strike would not affect
cither the purse or the comfort of any
class of people. He suid that w decision
to strike should not be taken in 4
frenzied mood of {rusteation. Sy S
Natarajun referved to the case of the
Dublin teachers and said how in spite
of effective organisation and adequate
financial support, the  teachers failed (o
achieve thewr objeet. o said that o
province wide strike  could not e
organiscd.  Dut the Union shoyll pre-
paro its assoctationsand its members to
a grim tight. The teachers could refuse
thelr co-operation in connestion with
the cominy examinations by declining
to act as superintendents. They ought
toinsist on extra wlowanees for any
extra work they might be asked to do
such as Census Work, Mid-day Superyi-
sion, Games activities and decline to
perform all ¢xtraneous duties cte. The
Union in the meanwhile should demand
the appointiient of an expert colmmitte
toexamine the problem of teachers sala.
ries and cducational finance, Svi M. S,
Sabhesan then pliced hefore the execy.-
tive the following suggestions for their
approval. It was approved,

The Ixceutive Board hay carelully
vead the text of the Press Note publi-
shed in the papers announcing the
government's decision to revise the
salarics.  The  Cabinet  Committee
appointed to go nto tl}e question of the
revision of salaries of goverment gep
vants were also asked to consider the
(question ol the salaries of Municip;ﬂ
and Liocal Board employeesand of aided
educational institutions. The Comninit.
tee in their report have admitted thyg
the prosent scales of pay are thoroughly
inadequate and they requirve immediate

enhancement so far as lower grade
scrvices uwre concerned.  In revising
the scales, the Connmittee say that they
have taken into consideration not only
the present high cost of living, hut also
the dutics and responsibilities attached
Lo post, the qualifications prescribed,
the age and method of recruitment to
i, the prospects of  promotion, the
fomily  budgets and the question of
living wage and market value.

L. The Lixecutive Board is of opinion
that the Committee have failed to tran-
slite into action the principles which
they have enuncinted for the yevision
of ‘seales, in their recommendations
vegarding  salavies for teachers. The
recomendations are  thoroughly in-
adequate and  unsatisfactory  for the
following veasons: —

2. There is no -evidence that the
Cabinct Committee have paid due con-
sidertion to the general gqualifications,
professional (raining quality of work,
the caveer nspect, in the revision of the
seales as may be clearly -seen (1) from
the scale rezommended for o secondary
grade teacher which is less than the one
recommended for a lower division clerk
and (2) front the scale recommended for
an Lo T in the Locd Fund service
which is nuch lower than that for
tutors or demnonstrators in colleges and
that for an L. 1. sccond grade in
government schools, The full grant
recommended fora higher grade trained
teacher is not greater than the salary
recommended for a peon.

The Cabinet Committee do not also
seel to have considered the salary pro-
blems ol teachers in the proper perspec-
tive and in the light of the principles
lud down by an expert body like the
Central Advisory Board of [ducation,
but have allowed the existing practice
to continue perhaps in pursuance of the
within  explicable theory of non-
interference in aided institutions, pro-
pounded by the government.

{b) The existing scales have been
condemned by responsible expert hodies
as deplorably and miserably low and the
slight improvement now proposed beavs
no relation either to the cost of living
or to the responsibilities attached to the
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office. The scales recommended and
the full grant proposed to be given for
higher and lower clementary grade tea-
chers do not constitute even a minimum
living wage. Tostead of attracting men
and women to teaching service, these
scales and grants will scare them away.

(¢) The absence of any mention of
(i) the revised scales of salaries for pan-
dits, physical instructors and drawing
masters’in the typical classes published,
(i1) chances of promotion to higher
grades or to the inspectorate, (iil) the
scales of salaries for headmaster and (iv)
the method of recruitment to the head-
mastership, make us apprchend that
these cases have not been favourably
considered.

(d) Theye is no provision for house
rent allowance, for increased contribu-
tion to provident fund and compulsory
life insurance for teachers in non-
government institutions, o

(¢) There is no guidance for fixing
the pay of the existing teachers in aided
institutions in the new scales 1 view
of their long service.

(f) The Cabinet Committee have not
glven any reason for not recox"nmendl_ng
the government scales to teachers 'm_t‘h
similar_qualifications and, responsibili-
ties and cngaged in similar wm'k in
aided schools and it is inexplicable :that
the adoption of even the low scales pres-
cribed for teachers in Local Fund
service is left to the sweet will and
pleasure of the Private management.

(9) The financial help promised to
aided secondary schools with regard to
salary vevision is based on a cumber-
some formula and so a conflict between
the management and teachers in aided
institutions is very likely if the htter
should press the question of snlary
revision.

2. The Execntive Board regrets to
bring to the notice of the govemmegt
and the public that the continued neg-
lect of the sulary problem and the per-
petuation of the invidious distinction
in respect of salaries and conditions of
service of teachers have been adversely
affecting the progress of education In
our province as is seen from (i) tge
meagre strength of pupil teachevs in the

training institutions during the past
five years, (ii) the leaving of a good
number of trained teachers to other
lucrative professions and (iii) the short-
age of teachers even to replacc normal
vacancies. It therefore wrges the pub-
lic to impress upon the Ministry that
the problem should be solved in consul-
tation with the Provincial Advisory
Board of Kdueation as earlv ag possible,
It further nrges the public to make it
clear to the Ministry that services in
any recognised educational institution
in national service, that the interests of
teachers should he safeguarded, no
miatter where they happen to work and
that all schools whether Goverment ov
Local Bodies or Private are to be equal
in the eye of the Government and
entitled to their liberal support,

3. The Board while expressing its
gratitude to the Minister for Education
and to the Department of Public Instruc-
tion for the kind consideration gencrally
shown to the representations from the
Union, deewmns it its duty to acquaint
the depritment with the feeling of in-
justice and disappointment amon  tea-
chers for having perpetnated the ginvi-
dious distinction between the govern.-
ment and non-government institutiong
and requests the department to prevail
upon the Government to remorve it.

1. The Lixecutive Board views svith
great concern the feeling of bitterness
and recentment caused by the rvecom-
mendations of the Cnbinet Committee
and appeals to teachers not to precipi-
tate o crisison the spur of the moment,
but to let the Board wateh the situation
and suggest a Jine of action. The
Doard feels that in the existing circum-
stances participation by teachers in
any activity other than class room ins-
truction will be an act of compulsion
done with reluctance. Therefore it has
regretfully to bring to the notice of the
Divector of Public Instruction that tea-
chers in their present mood of frustra-
tion and disappointment should not be
called upon to perform such extra duties
as supervision in connection with pub-
lic examinations, preparation of census
of school-going children, supervision of
midday feeding and otheractivities ont-
side the prescribed school houvs,
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5. The Executive Doard holds the
view that dirveet action is a _logltlm_nte
remedy open to teachers in getting
their grievanees redressed and it antho-
yises the Working Committee to watch
the situation and give direction from
{ime to time to its adliliated Guilds and
Associations and members as to what
they should do Wll!th A view to seeuring
org:misationn_l cllicrency, coh(e_smn m
action, public support and financial
hacking.

6. The lixccutive Board cgl]s upon
its Affiliated Guilds and Assoctntions to
observe the 15th of this month and also
of the next month us All-M,ml_r;ls Tea-
chers’ Day by holding meetings and
passing the resolutions 1 to 4,

What to do ?

The Txecutive Board then suggested
the following lines of action for consi-
deration for the ascociation and mem-
bers.

1. Make a fresh appeal to the Giovern.
ment for the removal of invidious
distinction and for the adoption of
nniform scales of pay and pavity of con-
ditions of service.

2. Contact the menbers of the legis-
lature in the respective areas, place the
ease of teachers before them, enlist
their support and nrge them to do their
best in the party meetings and legisla-
tures. . .

3. Interview the wmanaging bodies
in the respective distriets to impress
npon them the necessity for the adop-
tion of the sulary scales of Government
schools and to point out to them that
they should in an organized manner
press the Government for liberal finan-
cial help in view of the fact that educa-
tion is a nation-building activity and
that all schools should be equal in the
eye of the Government. .

4. Awange for public weetings
periodically in respective districts for
explaining the cducational needs and
make parents realise that their children
have t&]o vight to be educated on modern
lines and to reach a high standard.

5. Acquaint the management and
the parents with the deplorable condi-
tions of service, and rqmmd'thqm that
teachers also have their obligations to

the family and to the society, and to
wake them vrealise that in a society
where moncy counts for mnch, teachers
cannot be expected to solve their pro-
blems somchow and appeal to tham for
making  strenuous cfforts to  keep
teachers above want.

6. With dne restrainl and responsi-
bility inform all concerned that so long
as the existing distinctions are allowed
to continue, teachers in non-Govern-
ment schools, will act on the principle
of “equal pay, equal work; less pay,
less work,”

7. Make it clear to the management
and the public that teachers will do
their best in the preseribed norimal
honrs of the school time table but con-
sider school worls outside these specified
hours s overtime work for which
remuneration shonld be paid sepavately,
if teachers be desived to nndertake sneh
work,

8. Inform the management  that
participation in extra.curricular activi-
ties will ot be possible in as much as
teachers may have to undertake a subsi-
diary oceupation to discharge their
responsibility as the bread winners of
the family.

0. Convey to the Divector of Public
Instruction and the management their
inability in their present state of mind
and under the existing conditions to
nndertako the work of Superintendents,
assistant Superintendents, skilled assis-
tant examiners, cte. to take any part in
any ceremonial functions in and out-
side the school.

10. Ktady in detarl the local condi-
tions in regard to salary, conditions of
service, relation hetween the teacher
and the authorities, and {furnish to the

Union accurate and correct informa-
tion.

11.  Uphold under any circumstances
the high  ideals of the teaching pro-
fession, conduct in a dignified manner
withont a trace of bitterness or preju-
dice, sink all differences, allow the
school atmosphere not to be tontami-
nated by untimely discussions, and
stand for a fair deal to everyone and
convince the public that the intorests
of the children are safe in their hands.

EDITORIAL

The Government Communique

The Government have been pleased
to issue a communique with the ob-
ject of making clear to teachers their
intention in respect of the salary scalgs
for teachers. They think that there is
misapprehension among teachgrs' and
that there has been no appreciation of
all the facts of the case. A direct refu-
sal to meet the demands of teachers on
the ground that they are unreasonable
at the present moment will be under-
standable. But the elaborate expla-
nation of the several proposals and the
unbecoming peroration at the end re-
veal a guilty conscience. It is the
Government that have failed to appreci-
ate all the facts relating to the problem
of the salary revision of teachers. The
existing anamolies and hardships are to
continue and the exploitation of tgach-
ers will be perpetuated. What is the
reaction of the public to the indifferent
and the dog-in-the-manger attitude of
the Cabinet?

The following are the chief points in
the explanation given in the commu-
nique (1) The proposed §ca}es are some-
what better than the existing ones. (2)
There is the possibility of promotion to
higher grades through the improvement
of qualifications (3) The dearness allow-
ance is to be continued. (4) The high-
er scales of salaries for teachers in
Government Schools are necessary. )]
Aided schools are only entitled to grants
according to the rules of the code and
the Government cannot take any initia-
tive in regard to the welfare of teachers
therein. (6) The Government has gone
to the utmost limit.

It is very unfortunate that the Govern-
ment has not chosen to consider the
salary problem on its merits and in the
proper perspective. Quite a different
yard stick seems to have been employed
while fixing the salaries of teachers.
The problem has been dealt withina
perfunctory manner and the Govern-

‘ment has not gone to the root of the

roblem. It has made up its mind to
Easten slowly and therefore stooped to

tind arguments and sentiments which
are more likely to perplex the public.
The existing scales of salaries of
teachers have been time and again ad-
mitted to be deplorably low even in
official documents. A slight improve-
ment, say from Rs. 16 to a time scale of
Rs. 20—25 for teachers in elementary
schools, cannot afford any satisfaction.
It is a widely accepted principle that
the scale of pay for every grade should
be reasonable and adequate. Is it not
improper to justify the low scale on the
ground that there is the possibility of a
few fortunate persons being promoted
to higher grades? Everyone knows
that promotion is neither automatic nor
frequent and that a number of obstacles
will block the way. While we do not
grudge the higher scales for teachers in
government schools, we shall be justi~
tied in holding that the arguments are
unconvinecing and amusing. Here is the
relevant observation.: ** This difference
(Salary Scales) between the govern-
ment and local board schools has been
necessary because of the administrative
and executive work which those in
government service have to perform
and the large financial responsibility
they have to bear from the very begin-
ning.” What is the significance of this
laboured attempt? Is it not a device
to justify the proposal for a lower scale
for non-government schools ? It is a
legitimate inference from this passage
that the chances of promotion to the
inspectorate from teachers in non-
government schools may amount to
nothing in practice. The constant
reference to  dearness allowance
which is yet to be given at
goverment rates in several aided
schools is not in good taste and is also
likely to create an impression in the
public that the government is gracious
enough to continue the allowance only
in the case of teachers. Ever since the
present minister for education assumed
office, the non-intervention theory
occasionally referred to by the adviser
regime, is adhered to as an article of faith
which the minister finds it inconvenient
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to abandon. We can sympathise with
him but should make it clear to all con-
cerned that this narrow view of state
aided policy is untenable. It is opposed
to the fundamental educational princi-
ple that public education is the responsi-
bility of the state and that aided schools,
far from being a mere show, form an
integral part of the national education
system. The South India Teachers’
Union has been placing before the
country the idea of state control and
state agency in the interests of national
education and the case for state control
is now very strong. The Premier of
Bombay has given expression to the
soundness of this policy and the pro-
vince of Sindh proposes to take over
all elementary schools under the control
of the government. If the ministry
should have real solicitude for the edu-
cation of children in aided schools, the
minister will not hesitate to take the
initiative and give the grants needed to

raise the salary scale to thatin a governs
ment school.

The government communique has not
served any useful purpose. The govern-
ment may feel satisfied that it has done
its best and that its proposals are a
great advance on the present. Teachers
- are not convinced that their case has

been duly considered. We are left in
no doubt about the spirit behind the
proposals and the demand everywhere
ts that the invidious distinctions shouid
go. The observation of the Rt. Hon.
Fisher is significant. ‘" An anxious and
depressed teacher is a bad teacher. An
embittered teacher is a social danger.”
An atmosphere of this type is noticeable
in all schools ; and teachers, we hope,
will face the situation with calmness
and determination. Their own self-
interest and the educational interests of
thousands of children all over the pro-
vince alike demand that the deadlock
should be ended. A well-organised
province-wide constitutional agitation
should be planned and the public should
know the truth about the work of the
Ministry especially in the field of edu-
cation. The government may labour
under a delusion that it has cleverly
succeeded in making teachers know
their place. Knowing as we do the
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generous spirit of teachers and theif
regard for decorum in the discussion of
public questions, we resist the tempta-
tion to deal in detail with the objection-
able and misleading insinuations at tbe
end of communique. Let the public
pause for a moment and note the follow-
ing passage,

* The emoluments of any service
must depend upon the etficiency
with which that services serves the
country and if we are to raise fur-
ther the teachers and make demands
upon the people of this country, that
must and will depend to a large
extent upon the quality of ser-
vice which these services render to
the nation.”

This is really a “challenge to teachers:
We hear the echo of the voice
of our minister. It is a call to
teachers to take their case to the sove-
reign people. It is upto them to awaken
the public and help them to see whe-
ther the chosen representatives entrust-
ed with power have been doing their
duty by the children and by the teach-
ers of their children.

What Next.

The All India Teachers’ Day was ob-
served at practically all centres in the
province and teachers have expressed
themselves in clear and unmistakable
language. They have, by endorsing
resolutions Nos. 1 to 4 of the Executive
Board of the South India Teachers
Union, given their support to the exe-
cutive. Many associations have further
assured the executive of their readiness
to adopt any line of action that might be
considered necessary. It is very un-
fortunate that Government should fail
to take note of the resentment of
teachers. In their communique, they
seem to justify their action and bave
even indicated that nothing more could
be done. The teachers have therefore
to go to the people. We would suggest
that Secretaries of associations should
immediately contact the local member
of the legislature, invite hig attention
to the statement of the South India
Teachers’ Union executive and urge

(Continued on Page 34)
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SEATWORK BOOKS

MARTIN'S
GDOD ENGLISH THROUGH SEATWORK
BOOKS I--1V

¢ The set is distinguished by the most advanced modern
educational method—learn to do by doing. Thus it does
away, to a great extent, the purely mechanical help from

the teacher, and makes the students self-help-conscious.”

— T he Bombay Teachers’ Fournal, Bombay, April-June, 1942.

MARTIN'S

NEW STUDY SEAT & DESK WORK
PRIMER AND BOOKS I—V

“ Messrs. K. & J. Cooper, Bombay, have to be congratu-
lated on bringing out a set of boolgs which acquaint the school
boy, in a very interesting and familiar way, with the funda-
mentals of the Emglish language. It is an original and
ingenious way to combine grammar with the practlcal usage
of the language. Each book contains a number of lessons with
directions regarding the grammatical forms and idioms of the
language which are followed by suitable exercises to be done
by the students. The books are illustrated and the print is
bold and clear. In our opinion these books should be in the
« hands of all school children.” —The Punjab Educational Fournal
(July , 1941).

K. &J COOPER - PUBLISHERS - BOMBAY 4

Sole Selling-Agents for the Madras Presidency:
The Christian Literature Society for India, Park Town, Madras,
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2 FOR SCHOOL AND COLLECGE BOYS.
MARTIN’S 5
TOM THUMB ESSAYS ’

—A First Step to Essay-Writing.—

Pages 136. Fourth Edition.
These miniature essays have been written for younger children who
are just beginning to do & bit of English composition. They are, there-
fore, very short, and are written in very simple language. T

—Pushpa, October. 1941.

MARTIN'S

JUNIOR ESSAYS
WITH OUTLINES

Pages 310. Ninth Edition.

The book contains 150 Essays on a variety of subjects, written in
very simple language.

MARTIN’S

SCHOOL ESSAYS AND LETTERS
Pages 350. Sixteenth Edition.

Contains 150 Essays and 50 Letters written in simple chaste Englishe

It will téach the student, as nothing else can, how to write Essays and
Letters.

—ADMITTEDLY THE BEST BOOK OF ITS KIND—

MACMILLAN'S

SIMPLE ESSAYS

WITH THEIR OUTLINES
Pages 370. Twenty-fourth Edition.
The enlarged and revised edition contains 20 Essays suitable for

School-Leaving, Matriculation and other Examinations.

é MARTIN’S
o 202
§ COLLEGE ESSAYS
¥

Pages 365. -

The essays in this book are intended to help College students in their
essay-writing. But they are not meant to be copied out or learnt by
heart, but to serve as examples of how various kinds of subjects can be
treated in essay form. Itis hoped, too, that students may find these
essays interesting and informative reading.

K. & J. COOPER - PUBLISHERS - BOMBAY, 4
Sole Selling Agents for the Madras Presidency :—
The Christian Literature Society for India, Park Town, Madras.
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