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NOTICE

Contributions: The Editor solicits con-
ributions on all subjects of educational
interest. Articles generally need not be
made longer than 2000 or 2500 words.
They should be legibly Writterlx, prefergbly
typewritten so as to pgrmit the mc.orporatpn
of editorial revisions and instractions to the.
press. Acceptance and publication of an
article do not necessarily imply that the
Editor endorses the views expressed ther?ln.
Stamps should ‘accompany the ma‘nuscmpt,
if the writer wishes it returned 1n case of
non-acceptance, The Editor cannot in any
case accept any respousibility for the return
of any manuscript submitted.

Subscriptions:  All  remittances and
communications on the subject should be
addressed to the Publisher, 14/, Sunkuwar
Street, Briplicane, Madras. It is rquesFed
for facility of reference that the subscription
number, printed on the wrapper, sh.oult.l be |
mentioned in all such communications
Subscribers will generally be .informed ‘_’f
the expiry of their subscript{ons wel.l in
advance of the date of such expiry, but it is
requested that instructions for reneteva,l or
discontinuance may be sent even in the
absence of such notice. Subscriptions are
strictly payable in advance.

Date of Publication: The Review is

published on the 29th of every month,

Subseribers who do not receive the Review
in time are requested to notify the manage-
pent immediately. It may n'ot be ajlwa)y.s
possible to supply the missing copies, if
complaints are made months after the event,
por under such circ}lmstances could any
enquiry be conducted in the matter.

Reviews of Books: The Editor WiII' be
glad to notice in the columns of the Review

books of educational and génergl interest,
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: 'RU}RA;L."SCHOOL MISSIONS IN VENEZUELA

THE latest report of the Ministry of
‘ - National Edueaticn of Venezuels
v rgcéived by the International Bureau of

Educatjon ﬁresents a good picture of the
- great effort made by this country during the
‘past few yéars to educata the rural popula-
tion, . . -

In the first place, by decree of 17th August

11937, ten rural schoal missions wares
established withthe following aims: (1) the

improvement of the standard and status of
teachers in Service by enquiries into their
living conditions, their technical ang
professional training and the environment
in which they teach;(2) the devalopmant
of rural "communities by persistent and
decided action on all sides, economic and
social as well as cultural or hygienie, with
the object of attaining definite progress in
the methods and systems of production and
of raising the standard of living of the
country people; (3) the investigation and
study of yi%ages and country districts in
'ordexj tg,l‘ré able to present suggdestions to
the Efucation Dapartment for the elabora.
ion of plans- and programmes for rural .
schools ; (4) the drafting of measures and
suggestions for the Eduecation Department
concerning the aim and orientation of tuture
rural hormal schools and ways of adapting
methods utilised in urban institutions to the
training of teachers for country schools.
Each mission was composed of the following.
: - LIT—87 * ’

basic staff: & headmaster, a teacher of
_ agriculture, & handicraft teacher and a
hygiene teacher,

Howaever, at the end of & vear, it was felt
that thaese missions, although thsy pursued
g fine ideal for the education of the peasant
population, rarely came up to expectations
in the fulfilment of their task b\sause the,
majority of their staff wers insufficiently
prepared. So the Dapartment decided that
the rural missions staff should have a
course of training at the * El Macaro” Rural
Normal School. During the year 1939-1910, .
‘as soon as they had completed this course,
the members of the mission undertook to
work for three months on probation in the

- rural schools of the first circuit, ’ .

From_ this selected statf two types of
missions‘ were formad, the complete and
the incomplete miscsions. The former
numbering five, were each composed of a
headmaster, a teacher of agriculture and a
handicraft teacher. The incomplete mis-
sions, which numbered three, included a
handicraft teacher and & teacher of agri.
cﬁ]tur-e. In tae districts to which they
were assigned, thie Dspartment hoped by
these missions to solve for the technicsl
inspsctor of ‘education the problem of
supervisidn and organisation of. widely
scattered schools.

In 1942, six complete rural missions began
to function and the three incomplete ones
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wara transformed into two of the complste
type. These missions wera attached to the
various school zones whera the Deapart-
ment's enquiries had revealed that they
were most necessary. Finally in August
1943, & new revision of the work accompli-
shed led the Department to impose on the

missions the organisation at present in,

force. At that time, the missions could
count among their staff eight teachers with
diplomas from the *El Macaro” Rural
Normal School who had worked in rural
schools with satisfactory results,

In view of the good results obtained in
the rural schools and in ssveral of the
missions, the Department deemed the
moment opportune to give precise directives,
msking it possible to extend ¢greatly the
field of action in rural education.

The objects now assigned to the rural
school missions are: (1) as principal task,
the progressive transformation of the
country schools into educational centres
which would be in large measure rasponsible
forthe development of the rural community
in Venezuela ; (2) in order to carry out this
pregramme, various activities having a bear-
ing upon: (a) the cultural and technieal
training of the rural teacher;{b) the improve-
ment of school buildings, and of the ancil-
lary services, furnishings and teaching
material ; (c) the establishment of friendly
relations and of sincere collaboration
between the peasant population and the
authorities responsible for education; (d)
the diffusion of all information deemed
necessary for the establishment of plans
and programmes of rural education respond-
ing truly to the needs of the nation : (e) the
solution, as far as is possible, of the problems
of & social, cultural, economic or hygienic
character in direct relation to the educative
work ; (I) the strict application of the law,
rules and regulations determined by the
compstent authorities,

According to the new regulations, the
rural distriats of the country are divided
into several school eircuits, each comprising
thirty rural schools. [n 1944, there wer®
nlready five, to each of which a rural school
mission was attached, These circuits are
expected to function in an autonomous
manner under the direct control of the
commissaira of rural education,

An outline of the work being carried out
at the present time by the missions in the
rural eircuits is & good indication of their
activity, Each mission exercises its funec-
tions within the circuit under its jurisdie-
tion. The circuit itself is divided into
school groups each of three-schools, to
facilitate the organisation of visits to the
schools. The activity of the missiog within
each group extends over a pericd of 24
working days, during which the work is
distributed as follows :

(8) visits to the schools in the group on
the basgis of 5 working days per school
(trom Monday to Friday inclusive) 15 days;

(b) travelling from one school to another,
onea day (Saturday) being allowed for each
journey (4 days):

(c) work in common : drawing up of the"

programmes, exhibition and criticism of
work, ete., 9 days.

By a system of weekly rotation, the
teacher.missionaries follow -each other in

turn at each of the three schools of the

group visited,

Each vear, the month of January is
reserved for pedagogical training and
refrasher courses for the teaching staff of
the circuit. -

The work of the rural mission staff is
both individual and collective, This is why
the visits to the teachers. schools and
communities for their particular improve-
ment are carried out individually, while the
following work is undertaken by the whole
sehools mission in common: (a) the elabora
tion of work plans, (b) reports and criticism.
of the tasks accomplished by each of the
teacher-missionaries, (¢) the organisation of
pedagogical training courses and special
campaigns for the development of the rural
communities,

-
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ACCENT ON WIDER EDUCATION

" By Oswanp Durcu

URING the latter half of May 19'46,7

Britain’s Ministry of Education pub-
lished & ecircular stating that during the
previous few months, an average of 1,200
applications a week had been received for

the teaching profession. By May 2,1946,n0

tewer than 57,300 candidates had applied for
inclusion in the new training scheme, only
12,500 women being among this number, so

“that there were, therefore, four men to every

woman. The selection of the candidates is
carried out very carefully and again by May
9, 1946, only 17,800 of the applicants had
been accepted-for training, but in this case

- the percentage of women was eertainly

higher, namely, a total of 4,300,

1t has become vitally important to in-
crease ths number of teachers and to im-

. prove their training, because according to

Britain’s- new Education Act not only is
education to be put on a broader basis and
improved, but from 1947 (April 1) onwards
the compulsary school age is to be raised by,

one year, namely, to 15,

In & Ministry of Education White Paper
issued not so long ado, the present system
of educstionr in Britain was compared in a

-very original manner with the development
- of & photographic plate. The Paper esta-

blishes that the effects of the present system
are thin and liable to wear off quickly, once
the child has left school for work.> The
process of education for the vast majority of
children, therefore, offers an example of
¢t ynder-exposure, under-development and

insufficient fixing ” which cannot, therefore.

conform to the idea and purgose of edu-
cation,

Apart from the fact that larder sections
- of the population ‘will be involved in educa.

tion and, as mentioned previously, the

ghildren will undergo instruction far anather

year, the Ministry of Education envisades
better opportunities for education by con-
siderably reducing the number of children
per class and by improving accommaodation,
There is at present a ratio of cne teacher to
& class of 29 children. In the opinicn of
British education authorities, however, this
figure is too-high by one-third and the ratio
aimed at is one teacher to 20 children. This
naturally means that the number of teachers

must be increased by about 50 per cent.

On January 1, 1946, there were about
176,000 teachers in Britain in primary and
secondary schools. Despite the far-reach-
ingd training scheme for teachers it is esti-
mated that by the end of 1942 there will
only be about 200,000 teachers available.
Many of those who, despite “over-age’’
taught during World War 11 will be retiring
during the next 2 1/2.years, so that & normal
and abnormal retirement of 35,000 will have
to be made dcod. It is hoped that toa
certain degres this gap will be filled by
some 10,000 teachers who will be returning
from the Forces to resume their former
profession.

These vast numbers of applications from
would-be teachers (they will first attend 17,
then later, 24 additional training colleges),
are necessary tc enable the teaching force
to mttain the necessary strength before 1958
to make possible smaller classes despite the
larger number of children.

Ancther and much greater difficulty is that
of accommodation, The rshortage of build-
ings in Britain is well.-known everywhere.
The Ministry of Education is fully aware of
the fact that it will hardly be possible to
erect aven nearly enough school buildings.
Consequently use must be made of emer-
gency buildings for school purposes and
large huts in particular, In all some 6,00Q
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emergency buildings are needed for class-
rooms and practical rooms., So far, pre-
fabricated huts have been erected * at ahout
100 schools ™, but it is to be assumed that
this developmeat will now go ahead at a
greater speed.

No one ean be sure that the modernisa-
tion, expension and improvement of the
system of education in Britain will not come
up agdainst difliculties other than those of the

_number of teachers available and the lack of
accommodation, but there is no doubt that

other obstacles will have to overcome. But

for all those who are interested in this
matter, the determination and conviction is
predominant that no effort is toos great to
secure the future and a better .chance in
life for Britain's children by means of a
wnder' education.

Every war brings in its wake not only

-

e o -
chaos in one form or another, but also the
fear and uncertainty of the future. .Too

many lives have been diverted from their -
- normal paths, too many individuals have

had their studies completely wrecked for
special care not- to be necessary ‘&t least to
offer the future generations gredter oppor-
tunity as regards knowledge. It is precisely
‘this ‘task which is laid down in the White
Paper issued at the time of Britain’s former
Coalition Government on * Educational Re-
construction ”, in which it is stated that the
purpose of the programme is: *'to secure for

children a" happier childhood and a better ~

start in life; to ensure a fuller measure of
education and opportunity for young peaple
and to provide means for all of developing
the various talents with which they are
endowed and so enriching the inheritance of
the country whose citizens they are ”,

IN OXFORD TO-DAY
By EDWIN ScoTT

g OXEORD University has scquired anew

character. It is no longer peopled
exclusively by the sons and daughters of
England’s wealthy families, spending a
pleasant three or four years *finishing their
education,” learning the arts of social inter.
course. A larde percentage of post-war
Oxford's undergraduates are ex Servicemen,

“ We are here to work., Wae get enough
money from the Government to live comfort-
ably, but certainly not luxuriously, and we
cannot afford to waste time,” said one
undergraduate, invalided from the Navy a
year 8o and now reading for the degree of
Bachelor of Literature,

Degree courses for ex- Ss"vncemen are
shortenad in many instances. All ofvthem
oxclude ths first year's preliminary reading,

- taken by students coming up from school

jn the normal way, still in their 'teens, Tns -

ages of the men returning from the Forces.

are enything up to 30, Some of them are

mearried, and live - with their wives in’

lodgings in the city, subsidised by Govern-

ment allowances. Some even have families,
and there is the unusual sight of under-

graduates pushing perambulators. -

The war veterans are of all. ages, and of
all’ ‘nations. Large numbers of pre-war
Rhodes scholars are returning, and South

_ Africans and Australians_. are there in

strength., A few Americans are ‘“‘up” too,
mainly G.l's and oﬁicers who wers de-
mobilised in Britain and are staying on at
Oxford, At Balliol College there are a

number of negro students, Other Allied

countries are represented, too, notably the
Chinese, The University and the various
colleges are working hard to make room
for all ex-Serwcamen who wish to coms
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back. Accommodation is much strained
and colledes are overflowing “into town
lodgings. Now College, for example, which
reckoned in pre-war days to take 230
students, is now planning to acceptm the
region of 450,

Notices have been posted and members
of the Coliege warned that they must not

expect the same comfort in the 1946.47 year

as before, Whereas it was ususal for each
student to have a bed room and an adjoining
sitting-room to himself, he will now be asked

. to'live in a bed-sitting-room, or to share s

sitting room with anather,

The opinion of Lord David Cecil, famous
man of letters and Precentorof New College,
Ozford, of the ex-Service students is mdst

tavourable,” *'1 find that they have so much
more idea of what they want, a firmer basis ~

for their views, than young men coming up
straight from school. The fact that they

“have chosen to-spend two or three years
. here, when they might be working for more
. immediate commercial rewards proves
that.” L

~Nevertheless tbe traditional picture of
Oxford undergraduates beloved by Holly-
wood has not quite disappeared. The eaps
and gowng Aare still. there, long hair is not
uncommon, while ‘8 new touch has heen
added by Royal Air Forece and Army

moustaches and Navy beards, Women °
undergraduates, amOng them a few from’

the Forces, are as colourful and &s unusual
in their dress as clothes rationing will
permit, .

Food is as- strictly - rationed as elsawhera
in Britain, but “‘gentlemen’s’” roams are still
the scenes o} ‘parties, The drink is chiefly

_beer these days, but in rarer cases, where

the student has private sources of income,

Lhe traditional glass of sherry is raised.

University discipline has not baen officially
relaxed despite the age of the under-
geaduates. The practors (university dons
in their caps and long gowns) can still be
seen making their nightly round of the

" ancient inns and taverns, followed close at

their heels hy the top-hatted -“bullers.””

These. are the custodians of university
law. Undergraduates found drinking in any
of these public places are “pragged” aad
fined. But the eyes of the law are usually.
blind these days to ‘*gentlemen’ with the
“gx-Servige” look. And while College rules
provide that a member must ask for
permission to leave the precinets of the city,
few tutors are willing or wish to quibble
when, for example, to quote Lord David
Cecil again “a man of 29, prisoner of war

- for five years, desires to’ visit his wife and

two children in London.”

University institutions, dormant during
the war, are sprinding back into life, There
iisa vital, enthusiastic atmosphere in the
University again. Magazines unsesn since
1939-40 are in prodﬁction again, and a great

‘interest .in modern literature is strongly

evidenced,

The famous Oxford Union Sogiety in
whose debating hall many a future prime
minister, chancellor or archbishop has
learnt ths art of addressing a critical
audience, is fully active once more, although
it fs appealing for funds, after allowing so
many Service cadets attending the Univer
sity during the war on short courses to
make use of all the Societv’s facilities frae
of subseription,

That is the face .and character of Oxford
to-day.



ART IN INDUSTRY EXHIBITION 1946

By 8r1 DixesH Durr, Calcutta.

THE primary aim of the firs ART-IN-

INDUSTRY Exhibition was to stimulate
interest in Commercial Art by encouraging
artists and students, While this remains
our aim, we are now striving to obtain and
display the best examples of Industrial Art
obtainable in India. In our compstitive
sections it will becoms increasingly difficult
for a student to compste with a professional

artist of experience. In the 1945 Exhibition .

g0 per cent. of prizs money not reserved
for students was won by professional artists
although students entered five times as
many entries. In order-to meet this posi-
-sion, six sections arz now reserved exclu-
tively for students. They may still enter
in the open sections if they so desire.
Thers is still an impression that European
artists ars not encouraged -or allowed to
enter or win prizes, Each -year a number
of sections have been open to them, but
up-do-date the number of entries received
from non-Indian artists have been negligible.
This year any artist resident in India at the

time of the Exhibition ean enter for all"

except the student sections, We reiterate
that although our exhibitions ars intended
first and foremost for [ndian artists, it is
important that the best work produced in
India should bs on display, Should, &t

some future date, non.Indian artists win an °

unreasonable share of the awards, a gene.
rous portion of the prize money would be
reserved for Indian artists.

The judges will foremost take into aecount
the extent to which the entry is likely to
fulfl the required purpose. They will also
consider originality, Indian appesl, practi-
cability G ¢, ease of printing or manutac-
turs), standard of execution and good letter-
ing. Originality and Indian appeal will be
given more prominence in the judging than
in the past: nevertheless poor artistic

merit, bad lettering, ete., is likely to result
in an entry being rejected, :

Artists are reminded that in all forms of
art and design, simplicity is desirable,

Artists should also strive to give their work

some individusality, i.¢., to develop their own
styled, The judges will favour attempts in
this dirsction. : ' .

Judging will be by the panel method:
each panel will consist of from 3 to 7
individuals so chosen as to include both the
specialised and general knowledde and
appreciation necessary to give a sound
judgment within the scope of the above
noted factors. Separate panels-of judges
will judge the special prizes,

Under no circumstances will the names
of entrants be divulded until after the
awards have been made.

Entries will be saccepted at the Indian
Institute of Art-in-lndusty, Artistry House,
15, Park Street, Caleutta, not later than
15th October, 1946, . .

For the convenience of artists the under-
noted forwarding centres may be utilised :—

The Indian Institute of Artin-Industry,
Taj Mahal Hotel, Bombay, Burmah-Shell:
Karachi, Lahore, Delhi, Lucknow, Patna,
Secunderabad snd Madras not later than
the 1st October 1946.

THE FAMOUS ASTROLOGER
{Office Estd. 1924} .

Recipient of many gold Medals and
Certificates from WMaharajas, Judges
and notables for accurate predictions
and . for advising cortect ancient
scientific remedies to neutralise plane-
tary influences and for achieving
health, wealth, wisdom, friends and
fortune. One year manthly 1ife reading Rs. 3/-

3 questions re-futurity Re. 1/- Personal consultation
Rs. 5/- Office Hrs, 8am., to 5p.m. (Sead birth
details or writing time). :
~ Pandit Kaliyur M. SRINIVASACHARIAR

“Chandrika” Eldams Road,
Teyaampet, P.O,, i MADRAS,

- Royal patronage

INDIAN EDUCATION THROUGH THE AGES
By Dr. Miss P. C, Duarma, M.A., Ph. D, Benares Hindu University

MOHAMMEDAN EDUCATION .

DUCATION has bean urded as a duty in
the Koran. The social status of the
teacher was high in ‘Muslim society and the
relationship between the teacher and the
taught was something similar to that in the
Brahmanic system. The Mohammedan
rulers were -promoters of learning. Many of
them founded schools, colleges and libraries
in the various places of their dominions.
encouraged literary
efforts, and stipends and scholarships wera
given to pupils, Orphanages were esta-
blished. The mosqus wasa centre of in-
struction and literary activity. The edu-
cational institutes were divided into maklabs
‘(primary schools often attached to mosques
for religious instruction inthe Koran and
sometimes instruction in reading, writing and
simple arithmetic) and madrasahs—sechools
for higher-- learning — generally attached to
mosques. Some of them might have risen
to the status of Universities. The course

. included f~ammar, rheotarie, logic, theology,

o

maetaphysies, literature, jurisprudence and

science. The medium of instruction was

Persian, while the study of Arabic was com-
pulsory.

Although the Mohammedans first made.

their appearance in India in the 8th century
A.D, still thereal storm was in.the 1lth
century with the invasions of Ghazni. The
Brahmanie inst itutions suffered greatly, but
Ghazni was a great patron of letters in his
own place, Firdausi was a tamous poet of his
times. - Ghori destroyed temples at Ajmere

- and ‘built mosquss and colleges in their place

"He educated his slaves, and one of them.

Kutbuddin, established the ‘slave ' dynasty

.in-1210 at Delhi, A madrasal or college was

{Continued from page 275)

built by Atamsh (1210—1236). Nasiruddin,
himself a scholar, was a great patron of
learning, and there was a collegs at Jalandar
during_ his reign, In the Khalji dynasty
(1250~-1320) Jaleluddin was a man of fine
literary tasta; In spite of the discouraging
policy of Alauddin, Delhi became a great
centre of learning.

Under the Tughlaks (1825-1413), Moham.
medan education in India seems to have made
considerable progress, Muhammead Tughlak
was said to have been a man of great learning,
who gave great encouragement and help to
scholars, although it was marred by his mad
experiments. Ferishta, the Mohammedan
historian, says that Firiz built not less
than 30 colledes with mosques attached. In
the collega which he founded at his capital,
students and professors all lived together in
the institution, and stipends and scholar-
ships were given, Taimur's invasion (1338)
gave a setback, but during the time of
Sayyad Alauddin, Badaun beca:na a great
centre of learning, Under Sikandar Lodi,
Agra cams into prominence as a literary
centre. ‘ '

The madrasahs and maktabs were at first
confined to Mohammedans. But latsr Hindus
and Mohammedans began studying each
other’s langusagas, Hindus began to learn both
Persian (the court language) and Arabic, as
they were necessary for administrative

posts A new language called Urdu deve-
loped,

In the Bahmani kingdorn, there is the
record of the founding of schools and
colleges, The college which Mahmud Gawan
(1463—1482) built at Bidar is said to have
had a library of thousands of volumes,
Bijapur, Golkonda. Malwa, Khandesh,



988 THE EDUCATIONAL REVIEW

Jaunpur, Multan, Gujarat and Bengal were
great centres, The *Chahar Minar’, which
still exists in Golkonda, once contained a
college, Patronage to learning was also
given by the nobility and gentry. It seems
quite evident that Mohammedan higher edu-
.cation before the coming of the Moghuls
must have been establishéd in many centres.
Probably a larde number of mosques had
attached to them mallabs, in which pupils
learnt some passages of the Koran by heart
and sometimes also the three R’s.

It is all the more surprising, therefore,
that the "Emperor Babar, in his interesting
memoir, says that Hindustan had no
colleges. But it is inferred that he speaks
of upper India and that too during the
closing years of the Sultanate of Delhi,
when deterioration had set in.

The Moghul emperors, Babar and Huma.
van, were accomplished scholars, Humayun
founded & college at Delhi and met his death
by falling from the: balecony of his library.
Sher Shah built one nomaul.
particularly zesalous in building up a great
library, and almost every day he had books
read out to him. He was a great patron of
Mohammedan and Hindu ~learniqg. Hindu
youths were educated at the madrasahs, At
Fathpur Sikri, discussions were held in the
Dbadat Khana. (Akbar tried to discover the
first langusde of mankind by segregating 20
infants and strictly forbade dny languagde to
be spoken to them. It was found the children
continued .dumb and communicated by
signs). The Aini-Albari refers to education.

They had to learn tabi-i riyazi and]llahz, .

the three fold divisions of sciences,  ]lahi-
“dauni, Riyaze {mathematics, astronomy
mechanies, and fabi-i— (physical science),

Akbar was greatly interested in education,
His injunction was that careis to be taken
that *he (the oupil) learns to understand
everything himself, but the teacher may
assist him & little'——a modern theory.
* No one should be allowed to neglect those

Akbar was

things which the present time requires "
may be taken as a sugdestion that the
practical side of education should not be
neglected, There was no such thing as an
education department to enforce sall these

principles except by way of suggestion ta

the more enterprising teashars,
Jehangir (1605 - 1627) was active in build-
ing colleges. He made a law that when

* any weslthy man died without leaving an

heir, his property was to escheat to the
erown and be used for the repair of colledes,
monasteries and other religious buildings.
Shah dJehan (1627 — —1658) did not reverse the
policy, and his son Dara Shukoh was a
great scholar learned in philosophy. The
French traveller, Bernier, who visited India

during Shah Jehan's time, draws & very un.

satisfactory picture of education A great
deal has to be discounted; but we cannot on
the other hand over-sstimats the prograss
of educstion,

Aurangazeb (1658—1707) gave great en-

‘couragement to Mohammedan #aducation,

In 1689, he prohibited Hindu teaching and
worship at Benares and othet' places. In
the Mirati t-alam, we read: * All the
mosques in empire are repaired at the publie
expense, Imams. eriers to'the daily prayers,

and readers of the Khulba, have been ap.-

pointed to each of them, so that a large sum
of money has been and is still laid ‘out in-
these disbursements. In all the cities and

towns of this. extensive country, pensions-

and sllowances and-lands have been given
to learned men and professor§ and stipends
have been fixed for scholars accordmg to
their abilities ang qualifications.”
Aurangazeb founded a large number of
colleges and schools. Mohammedan students
were given pecuniary assistence, The Bohras

of Gulavat were sducated, teachers were

appointed, and monthly: examinations were
held, the results of which were reported to
the emperor. Aurangazeb added to the j im.
perial library many Mohammedan theolo.
gical works.

"

———

ST

_embraced Islam,
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It was the practice to perform the ‘maktab
ceremony ' (Bismi llah) when young princes
‘reached the sge of 4 years and 4 months.
The child was seated in the school-house
and formrally handed over to tutors for his

“instruetion to - commeénce— (somethmg like

Hindu aksharabhyasa or wdhyarambha)
We read of this geremony being performed
m the ¢ase of Humayun. _
Aurangszeb’s reproof of the -Mullah, his
tutor, revesls the view of Mohammedan
education in the 17th century. He objeéted

_ to the redantry and formalism although not

\to the theological basis of education.

Aurangazeb pleaded for & broad humanism

in whigh history, geography and the langu-

ages ofthe surr-oundmg nations would have a
large place and the desirability of connectmd

‘the educahon given with the vocation to ba
-followed by the pupil in after life ——modern
thought, " Akbar and Aurangszeb wers quite
modern in thelr educatlonal reforms but the

pity of it is nelther' seemed to have gone

very far in giving practieal effect.

The invasion of Nadir Shah which took
placo in 1730 gave a set back to the educa,
tional progress. The imperial library built by
the interest of many soveriegn was carpried
kaway by him - Mohammedan education was
prirharily concerned with the minority that

‘Mohammedan education helped to break
down caste barriers as Mochammedan schools
were opén to all and promoted cultural unity,
Sanskrit books were translated into Persian
and Arabic. The makiab was the most
permanent of the Mohammedan educational

" institutes in India and those of them whish

taught Persian, a language which was re.

_quired for official use; were resorted Lo even

by Hindus who wished to acquire -this

language and thus had an influence on s

considerable propartion of the population
LII—38 ‘

It has been claimad that

BRITISH PERIOD

* The British people of the Vigtorian era
complacently belisvad that theip languags,
literature and eduzational msathods ware the -
best in the world and that- India could do -
no better than adopt them in toto."”

The Indians were dazzled by their first

contact with Wastarn civilisatisn and be-
lieved that [ndia eould da na better than -

‘imitate the British.

The British-sponsored system attained an
artificial popularity and importance, because
the young maean educated through it were
employed in dovarnment servigs,

By the end of ths 19th cantury, the old
indigenous system of education disappearad

-almost campletsly from the field and a new

systam of education which aimed at tha
spread of western knowledds through tha
medium of the English language was esta-
blished instead.

M By the 20th century Indians gava up this
imitation of the English system and con-
sidered the creation of a new system of edu-
cation suited to their needs. In consequencs
of this feeling, new institutions sprung up.
The Visva Bharati and Jamia Milua worked
outside the official system, while others like
Benares and Aligarh Universities, worksd
within it,

The first ast of this drama begding with
the 18th century and closes with the charter
act of 1813. The attention of the East
India Company was first drawn to educa.
tional matters by the charter of 1693, which
required it to maintain priests and schools
in garrisons, but even these provisions wers
meant more for the children of the Com-
pany’s European servants than for the
Indian people. A madraseh for Muslims was
started in 1782 in Calcutta and a Hindu
college at Benares in 1781,

The charter act of 1813 accepted the res.
ponsibility of the education of Indians and
began to admit missionaries for spreading
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“ Western light and knowledge.” This was
the beginning of the state system of educa-
tion in India under the British rule, It com-
pelled the Company to spand & lac of
rupees in encourading indidgenous learning,
ns Pandits and Moulvis were needed for the
interpretation of law in the country and for
the imperting of western science. i

The second period opens in 1813 and closes
with- Wood’s Educstion Despatch of 1354,
It is mainly & period of contraversies and
experiments  Violent controversies ranged

- pound the following topies 1~

(1) What should be the object of the

educational policy — to spread Western
knowledde or to preserve Eastern learning ?

(2) . What should be_the medium of in-
stt'uct:ion—-l’inglisl'l,~ Sanskrit or Arabic or
the modern Indian languades ?

(3) What should be the adeney for the
spread of education—the Muslim schools:
the institutions directly controlied by the
Company, or the indigenous schools caon-
dueted by Indians themselves ?-

(4) What should ba the method of spread-
ing education—should the government try to
educate the masses directly, or should it
only educate a few Indians and leave it to
them to educate the others ?

A definite step was taken in 1835, whan
 English was mude the medium of edu-
cation in preference to Oriental languages,
The despatch of 1854 decided that the main
object of the educational system was to
spread Western knowledde and sciencs,
although it was thought desirable to grant
some encouragement to Oriental learning at
the collegiate stage. That both Englishand
the spoken languages of the people should
be used as- media of instruction at the
secondary stage was accepted. Due to the
lack of funds, the bulk of eduesational insti-
tutions had to be privately managed.

~The third period between 185¢ and 1300
was a period of Waesternization of the edu-

cational system, but of Indianization of its
- sgency. A new system arose, based on
Wood’s despatech. Schools and colleges wers
founded, and exsminations were introduced.
Several Universities were established. The
indigeneous system was killed -and ‘the

" Indian educational efforts were mostly

limited to the collegtion ot funds and to the
conducting of schools and colleges under

Europeans requisitioned from abroad, as -

Indians educated in the Western system
were not available, -

The years between 1830 and 1900 wit-
‘nessed great changes. 1t was a period of
great development, The Indian Education
Commission recommended that the govern-
ment should enecourage private Indian enter:
prise as the best means of spreading educa-
tion'in India, and ‘that missionary enter-

prises should occupy & subordinsate place. In =

the time of Lord Ripon women’s educatior.
received special attention. The Education
Commission of 1832 recommended that
“famale  education should receive special
encouragement and be treated with libera-
lity". The twenty 'vears between 1901—
1921 were & period of intense and ever-in-
creasing political unrest in India. The
Sadler Commission recomménded that high
“school and intermediate examinations be
separated from the Universities. )

In 1901, the Indian University Commission
was appointed and in 1904 the University.
Act was passed by which government
control was relaxed over Universities,schools
and colleges. A controversy ranged be-
tween the spread of Western knowledge and

opposition it, The protagonists of Western'

education won. The conflict reached the
primary stage, when Gokhale’s bill for com-
pulsory elementary’ education was thrown
out by a large official majority in the Im-
perial Legislative Council. This led to the
embittarment of public feeling.and to meet
the Indian nationalist demands, the depart.

<

ment of education was transferred to the

+ control of Indian ministers in 1921.

From 1931 to 1937 was period of experi-
ments under Indian control. A-rapid ex-
pansion of education, and a planned and
determined sattempt to liquidate mass illi-
teracy was advocated. The Hartog Com-

mittee of 1929 recommended that aceom- "

panied by safeguards, the powéri to enfore®
compulsion should provide local . govern-
ments with the very necessary authority to
supervif;e the expansion of mass education

" in provinces, in such a way that all areas

and classes of the community may benefit
by . the increased” expenditure of public
funds. - ) ‘

The three years from 1937 to 1940 are a
crowded hour in educational history. Large
funds for education were made available by

- the popular ‘ministries established under the

1935 constitution, Schemes for the expan-
sion of primary education, the introduction
of compulsion and -the liquidation of adult
illiteracy were undertaken, The Abbot-Wood
Report of 1937 .recommended an improve-
ment in the content and method of educa-
tion, They advoecated vocational education,
instruction through the vernaculars through
gut the high schools and extension of
‘English as a compulsory languagde, '

The whole system has been characterised

“ as the ' Anglicising and officialising of edu-

cation . It has to be criticised as a type
whers individuality had not been allowed tc
‘develop and ~oreative - faculties are
erushed. The serious charge is the neglect
of the mother tongue which hampers free
expression, Education is imparted through
three grades, the University, the secondary
-and the primary. Besides these, there are
the technological colleges and sghools,

Edueation is- wooden, rigid, slow-moving

and mechanical. ' It make. parrots of our
young meén and fills their ‘mind with ill

. digested and artificial matter of heteroge-
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unintelligently picked up from random books

" that somehow happen to find their way into

the curriculum.”

BASIC -NATIONAL EDUCATION

Modern education is based on citizenship
and not on character as in ancient times.

The need for a more constructive system
to replace the present system condemned as
“inhurdan and competitive was felt.” To
satisfy this, Mahatma Gandhi introduced
the Wardha scheme. A great fillip was
given to physical and vocational education.
The object of such a scheme was that it
should harmonise with the denius of the
Indian people and solve the problem of mass
education in ms short & time as possible,
This scheme has adopted the educational
principle of ‘learning through activity/
Education aceording to this ‘basic’ schemsa

_was to be imparted through some productive

work or ecraft—the nucleus of all other in-
struction carried on in the seghool, This
oraft, if taught efficiently and thoroughly, is
to enable the school to pay towards the cost
of its teaching staff. This is expected to

-make possible the introduction of compul.

sory free education.. This scheme is to
replace the-tyranny of & purely academie
and thearetical instruction and to educate
the ‘ body and the mind in co-ordination.’

Such & scheme will remove the stigma
attached to manusal labsur and create a
sense of the dignity of labour and of human ‘
solidarity. It will increase the productive
capacity of the worker and make him utilise
his leisure advantageously. The object of
this new educational scheme is not primarily
the production of craftsmen able to practise
some craft mechanically, but rather the
exploitation for educative purposes of the
resources implicit in eraft. Mahatma Gandhi
says: " Every handicraft has to betaught
not merely mechanically as is done today
but scientifically,” The scheme is designed
to train pupilsin good ecitizenship, enable

neous ideas, laboricusly crammed up and-:them torealise their duties to the state, make

%
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them self-supporting and instil in them the
idea of a cooperative eommunity sand social
service. At Wardha, experiments have been
carried out and it has been proved that
two hours’ daily work at ths charka will
give an average pupil an income between

Re. 1 to Rs. 1-8-0 per month (minimum wage 3

annas for an 8 hour working day), Cardboard
work yields higher figures. It is hoped to
defray thus the expenses of the salaries of
teachers. As education is for life and can-
not be cut off from life and its problems,
Gandhiji’s aim is to make education through
remnunerative and creative physical work
under the existing Indian condition possible,
practical and cheap.

The main principles of Basic Education
are these: . .

({) Education upto.a partlcular minimum
standard should be universal for all citizens,
male and female. It may not be compulsory
to begin with, but as facilities are available
it is to be compulsory. TRHis universal
minimum education Gandhiji calls Basie
Education, As the present system is of
foreign importation and anti-national, his is
national, Therefore it is called ‘ Basic
National Education.”

(2) The course of this eduecation is to run
for seven years, bedinning from the age of

seven, [tisto include social studies like"

history, geography, civies ete. and general
sciences — nature - study ete., Musie and
drawing also find & place- —domestlc Iscience
for girls alone, e

(3) Basic National Education daes not
concern itself, for the present, with the pre-
school stage or the post-basic stage,

(4) Basic National Education must be
imparted through the mother-tongue,
(5) In its method it must be waven

round some art or handicraft. All intellec.
tual instruction must be imparted through

the instrumentality of ‘the craft chosen.

‘The craft so chosen should give an ogeupa-

tion even in after-life like spinning, weav.

"ing, carpentry, leather work, agriculturs,

gardening ste,

(6) The craft chosen must be learnt

systematically and scientifically with a view

to efficiency and practieal results.” It must °

not be learnt merely as a means sither for
irtellectual work or for econamic sslf-suffi.
ciency. It must be both a meaans and
an end.

(7) The product of the craft must be
economically paying,

(8) Efforts should be made to ses that
the money value of the work done covers
the pay of the teacher,

(9) The state should provide the rest of

the expenses, of school buildings, furniture,
books, maps, and the whaole of the apparatus
ineluding tools ete., for the craft Ltaught, en

(10) Hindustani is to bs the lmguafranca
The study of Hindustani will be compulsor-y
during the 5th and 6th years.ot life in non.
Hindustani areas, but children will havets"
learn either one or the other seript,

(11) The state should undertake to
utilise the prPduce of the craft by which it
may meet its own requirements o= those of
the local bodies where the. sghoal is esta-
blished. For any excess of goods produced,

ths state should providsa mar'ketmg facili-

ties. N ‘
It. has been argued that basic ednecation

would exploit child labour, but to eliminate
labour from child education and echild life.

has been thought of assomething that would
cripple the growing faculties of the child,

The dander that is upprehended isthat
the economic aspect may be over.stressad
and that the cultural and intellectual aspects
may be over.looked. This they expect to
solve by training teachers in an efficient

manner. But whatever may be the efficient

training given to teachers, still there is this

" likelihood of the economic aspect loommg,

largs,

_sity remarked :
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As education is the duty of the state, the
money for it must be found more by other
means than by this method of self.support.

ing edueation. [n a capitalistic state, an

education tax should be levied, and the poor
educated at the expensa of the pich.

To remove mass illiteracy the state must

make it compulsory for =&ll University

graduates to do teaching work for a year or
so in the villages befors they ara awarded
their degr'ees :

MEDIUM OF INSTRUCTION

“That -the mother-tongue should be
the medium of instruction in all stages
of education (including univarsities) is
but the simple affiirmation of a8 funda-
mental psycholagical principle which has
been recognized and is being ‘followed in all
the free and progressive countries of the
world.”

H. N. Brailsford observes. that “ons
language only holds the key to our smotions;
one landuage only conveys to us, surely and
instinetivily thesubtler ovverto'n.es of sugges-
tion which its words possess, That is the
langusade that we use at ourmothers’ knees;
the language of our first prayers and our
tirst spontaneous outbursts of joy or grief,
To make any other the vemcle of education
is not merely to add 1mmeasurably .to the
pupil’s labours; it is to lame his mind in xts
freedom -of movement,”

Mahatma Gandhi dumng the levsr Jubiles

celebrations of the Benares Hindu Univer- .
“The business of crossing-

the hurdle of the English languaga before
anybody could learn anything is a game not
worth the candle and dissipates the energy
ol the nation’s youth which could otherwise
be more usefully employed ...........Among
the many evils of foreign rule, this blighting
imposition of a foreign madium upon the
youth of the country will bs counted by
history as ons of the greatest, It has

sapped the energy of the nation, it has
shortened the lives of the pupils, It
has estranged them from the masses;
it has made education unnecessamly expen-
sive, If this process is still persisted in, it
bids fair to rob the nation of its soul. The
sooner, therefore, educated India shakes
itself free from the hypnotic spell of the
foveign medium, the better it will be for
them and the people,”

Education has to be developsd on lines
most suitable to the country, and likely to
bring out the very best that is in the various
races that inhabit India., Any attempt to
foist even the most satisfactory of European
systems of education would be doomed to
failure and even if successful would baa
great disaster. India may learn and is
learning from the West many useful lassons
in all subjects, and in educationgl thought
and practice, no less than in others;but a
system should be evolved which is to be
truly Indian and assimilate muech that is
Western, as also gather up what is best and
most useful from its own ancient systems,
and weave them into a complex whole.

The post-war educational scheme envi-
saged by the Sargent Report is a very com-
prehensive one and embraces within its
scope education of different types of people,
like the mentally fit and the fesble.minded
and also technical education, Tha report
stresses like the basic educational scheme
the need for ' learaing through activity,’ but
with this difference that it does not aim at a
self.supporting system. lt is & scheme whigh
involves huge expenditure and a large supply
of teachers. The money has to bas found by
the state and even aonscription of teachers
should Be recorted to for a time, if it means
a drive against illiteracy. The salvation of
a nation lies in the education, and we should
spare no pains to make our mother land a
literate country,

s R



WRONG PERSPECTIVE OF MISTAKEN AIMS
By SRI P. Rax Rav, Teacher, Government High School, Nirmal.

'l“—lERE ' are certain  subjects that are
purely and out-and-out mathematical,
The results and the mode of obtaining them
cannot-diverge with the divergence of brains,
There’ is not & long road between saying and
doing, Unambigyous certainty is the result
of applied theory. On the other hand there
are also cerfain subjects, that are not
mathematiesl, the results. of -which subjects
are dependent upon the perspactive. As
-the angle of vision changes, so the results
also change. 'Facts i some cases may be
seen as fallacies, and fallacies in their tuen,
may turn out to be cent per ecent facts, To
this category of subjects educsation belongs,
with .its varied aims, varied perspectlves
and varied results, '

The first and foremost aim of education
‘is the all.round improvement of man; and
the mistaken aim of it is, that all-round
improvement from ‘the angle of vision of a

westerner, wha is not in any way akin to

us—the Indians with respect to the mode of
life, culture, and civilisation. Though it
has been sung that “east is east and west
is west” we still try to make the twain meet
and the pity of it is that, we tey to link
them with means unsuitable. Thus, the
means being quite antogonistie, the results
also are dissimilar. In short, ths resultant
of our activity turns out to be an ugly type
of monkey, when it should have taken the
shape of a well built and well-cultured man.

_ Itisnot that the edncationists lack the
right perspective, They know ‘and feel
whithér the present day education leads.
Still they are both as & body, and as indivi-
duals unable to do anything to set it right,
because sseing through stained glasses has
become a noble habit. While ambitiously
wanting to overcome the ‘deficiencies of the
aims, educationists further drift from the

right aim. . The more-they want to come

nearer the aim, the further they are flown
off Paradoxical though it may appear,
there would nat be even a single slectron of
untruth, if it is said that our present day
education is most successfully undoing what
educqtion should do, through its courses of
study, examination, teachers, furniture and
every appliance called educational.  Elge
there should have besn no reason to ses
such a set of students.in our schools who
are at every momaent ready to strike on the

"most minor issues; who$e very presencs

breathes dlsobedlence And this in a country
where in the good old past, students glorified
their names as well "as their teachers,
Practically, now, there is no teacher that
boasts of his teacher, and there is no
teacher that can fesl proud of a student,
There is no solid™ econcrete chands in the

two, but there is a change in the visualisg. - :

tion of the aim of education,

It would .have been better had the

educationists tried to lead us at least to the
mistaken goal ; but with the best of the
best intentions they try thzir utmost to
cleave unconscnous[y to the old traditions,
which are no longer—held officially, Thus
the student population is led nowhers,
They the students do not reach the wrong
goal because they are diverted and taken
asunder from the corr:et path, They
remain somewhere at the start alona aftep

so many years of toil- aad ars groping in

darkness. This anomaly of half-hearted imi.
tation of the West in educatxon may be
compared to that cross-breed of a horse and
an ass, which though possessing the antlvxty’

of the former cannot be easily ingited to
action on account of the hBI‘BdltBI‘Y laziness
of the latter.

One of the causes leadmg educatlon far
from its aimis furniture, England or othepr

.

western countries of continent may need
this particular typas of furniture. Butin

~ India furniture of the prescribed type is not

gn essential factor. We could run our schools
even without it, as we did in olden days.
But we want to follow the Western model.

"But being unable to spend much money gver

- to use such unscientific furniture, we must -

good furniture, and being anxious to have it,
we give the students only mocek furniture, It
is only a few backless benches, with no desks

. to write on, that are seen in the junior

classes of the majority of our schools, Sitting
on such benches the boys are expected to
write, do geometry. and work at so many
other subjects. When young: children have

think about the results ef bad seating on the
spinal ecolumn of the students. Instead of
méking'the student active, it makas him
passive ; instead of making him well-built

- education ‘ill-builds’ him; and instead of

making him morally upright, education

‘makes him .a moral imbecile. But the

student is every day lectured about the

" first principles of ‘hygiene and the correct

wav of sitting and standing, which he

should have learnt and followed uncon--

sciously had he been placed in the correct
environment snd given -good- furniture.

“-Such a typs of teaching will not only fall

on deaf ears, but will create a ridiculous
position. Ths student will laugh—it he is

. elever enough-—in his sleeves "at such mean-

“results may be expected;

1

ingless pulpit teachings; for would nata
sparrow laugh at man’s foolishness when he
tries to lecture it about the rules of hygiene,
when it follows .them by its very nature?
After giving the right type of furniture, fine
else it would
amount to expecting sweetness from salt,

The hours of work in our schocls consti-
tute another factor, Usually all the scheols
irrespective of their gradations are run from
ten to four with an interval of one hour in
between.” In our country—a tropical one—

it would be better that mid-day rest should
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be given., Instead of rest;, the ghildren ara
eémpelled to work during the hot hours of
day, when rest would have been advisable.
This results in a chronicirritability in both
the teachers and the taught The morning
hours of rest that are theoretically intended
far study are practically seen wasted. Either
the parents use their children in these hours
for marketing, or attending to household
affairs, or the children themselves, when
not properly watched by their parents, are
prone to become lethargic and careless.
Thus the best hours of the day go unharness-
ed to work. Instead of this preoccupation
of copying the foreign timings, it would be
betterif schools are run from seven to ten
in the mornings and three to five m the
evenings, so that there may not be the
possibility for a student to waste his moran-
ing hours or turn out lazy, He would study
the lessons of the morning sessions till three
P.M. when the second session would start
and run for twas hours with ample timsto
play in the evening and study for an hour or
two at night. Thus the flying hours of the
day would be tagged on to work; work which
would not be a swest melodrama from the
pen of a gifted author, but concrete, solid
and shining like gold. -

Then the nature of the subjects taught
is another factor to fling education afar
from its aim. Every subject has its own
inteinsic value for introduction in the
courses of study, but when certain subjects
receive undue importance on ‘account of the
racial énd political ersed of the governing
body of the institution or institutions, all the
aims of other subjects wune into darkness.
By the inclusion of similar subjects in
schools racial disecrimination or political
prejudice will take the uppermost place in
the minds of students, as egainst nationa.-
lism and common brotherhood which should
have been fostered and cherished by
students. All the subjects of the curriculum
“should be given such importunce as to make
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the Student differentiate the right frcm the

wrong and virtue frcm vice. The subjects

~studied shou'!d open the eyes cf the students
towards this aim, On the contrary, now,
when it is an =sccepted faet that nationsal
histories shculd be re-written so as to eradi-
cate 8 few misdoings of the rast, introdue-
tion of scriptures and in some cases their
histeries in sehcol curriculum in lieu of
general moral instructicn and constitutional
histories helps to poison the atmosphere of
naticral brotherhcod, in spite of the
grandilcquence of the exalted aims set forth

*_ from the spacious revolving chairs of vested

officialdom. = Suech sutjects should find
importance in the final stages of education,
when the student feels proud of his nation
snd is able fo sppreciate unity in diversity.
So, educaticn should aim at nationalism
first and other rolitics only in s secondary
sense ; elce it will ke something like 8 cart
before a horse,

In books on the theory of edueation, many
rules have heen enunciated mbout the sites
of school buildings: but except for some
sechools here and there, they are ignored,
Most schools are found in the most densely
populated places, where the students have
to foreibly draw their attention towards
their lessons on sccount of the noises and
bustle nearby, The only excuse, when
guestioned sbout the propriety of such a
site—if at =all questioned—is that the
surroundings have been polluted due to the
growth of the town, and that no new build-
ing could be constructed due to either lack
of funds or due to lack of suitable grounds
nearer to the vicinity, When it is an
admitted fact that schooling should not be
disturbed by noises in the vicinity and
when the very same principle is advoeated
and taught throughout the length and
breadth of the world, what elsa could an
answer, as given above, amount to, except
wrong perspective ?  For the nation’s sake,
where funds ought to be spent liberally,

they are not; and best results are expected

from the worst surroundings,  Can there be
anything more calamitious than giving
preference to other. reconstructions than

reconstruction-of the natienal intelligentsia? -
But still it is what it is. and pupils are
‘taught amid deafening noises under tin-

sheds radisting the untearable hesat of the
tropical sun. It is rot that the heads of,
institutions are not .interested in getting

these tinsheds or temporary structures

turned into rucea structures; but by the

time their proposals kgo through the pro{per\' ‘
channels to the higher authorities and from -

thence to the P.W.D., all the bad effects of

‘mal-housing’ will have naturally played"

their role. So, the government should be
always ready with its funds to look to, and
undertake the proposals of the educational
department, ~without any sadherence to
formalities and routines, lest the very body
of the nation should be paralysed by uncivie
citizens who would be her shame rather
than her pride.

" Then comes the .place of & teacher;, who
is the most important functionary of educa-

tion, It is dueto his striving that the maj

effects of the other factors of education are
lessened : but with all that, it is he thatis

uncared for. From the ’lo‘fty chairs of
oifices and leaderships it is he, that is very .

often addressed in very sweet tones to be
content with what he gets, and lollow the

footsteps.of the teachers of olden days, with"

no respect to his present status in society,

his carnings, ratio of expenditura and his:

other necessities in these days of & materia-
listic world. He who has to bear the torch
of civilisation and lead the world with him,
is asked, rather ordered to ape himseif by

not following the order of the day, but go

bsck to the days when -philosophy dominat.

ed over materialism. It would not be out.of
place here, if | recount an incident. Mot a

long time ago, a certain very high official of
education with a service of nearly thirty
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years, whlle addressing & congregation of
teacher, expressed his inability to under-
stand why the present.day teachers were
not as worthy and as hard-working as his
teacher, who though being paid only twelve
rupees 8 month soent all his time in the
uplift of the pupils, without the Ieast
considerstion about the marech of times and
the increase in the cost of living. A ques-
tion like, ' Well sir, had your teacher then
an official tc superintend over him and
whose salary was a four figure number ?"
would have brought him round, But who
is to question the unquestionable blind dame
of Fortune? - Under such circumstances it
is upto one to consider how best a teacher
can work when hunger afflicts him, when
the natlon drags him backwards, and when
his pride is ‘hurt. Is it not really a duty of
primary impertance for the Directors of
Education to see that the members of the
profession are paid enough and especially
so in these days of market inflation, when
the worth of & rupse has gone down from
sixteen annas "to annas four or even less?
Can'a small allowance suffice to meet the
ends of a teacher ? Nor should the salaries

of teachers be compared to those of some

govarnment officials in the Police, Revenue,
Railway and other Departments, for whom.

it is well known that salary is only a fraction -

of their total earnings. The teacher now,
in this space of seven years of war, has
become practically a bankrupt and is men-
tally worried on account of hig being in

debt. If fine results are expected from the

teacher, financial statistics have to be taken

-and a helping hand given. Any way, coming

back to our subject proper, & teacher could
be expected to work hard only, when his
ﬂnanclal posmon is safeguarded,

‘ The financial outlook of the teacher is not -
the only factor. His position salso is very

peculiar. He is like the centre of a paral-

. lellogram, the four vertices of which are

the Headmaster, the Inspector, the parents
LI1—39

and the location of sehool wherein he works,
If all these points are at their respective
places, the teacher also is sate; but on the
other hand if these forces ars not in
equilibrium, the teacher would be drawn
hither and thither to be only shattered, So,
for a tescher to work whole-heartedly, a
kind headmaster, an Inspector whose criti-
cism is constructive, educated parents, and
a suitable place of work are needed. Unless
and until the employers look to these vital
negessities it is very difficult to obtain fine
results,

Last but not the least in the wrong
perspective of the mistaken aim, is the
‘examination. The world at larde has come
to measure mental scquirements thrqugh a
standard of examination, which is. only a
means to the end. To be ourely mathe-
matical, that student is classified as a passed
candidate who somehow or cther triesto
remember one-third of his studies, becauss
our pass mark is only ‘thirty three percent,
nay, even less, considering the longitudinal
allowances and concessions diven on the
grounds of regular attendancs, average
marks obtained by the student in class,
participation in extra-curricular activities
like games, scouting and so on. Therefore,
if real and solid education is aimed-at, what
about the remaining sixtyseven percent of
the marks? God salone knows if it is left
for devil to share, As against this faulty
system of copied examinations, the teachers
of old ages aimed at a thorough examination
of students, and that was the reason why
almost all the students wers walking dictio-
naries and walking encyclopedias. There
was no rogom for the then teachers to dis-
cuss the position of students being weak in
certain subjects. All that was taught, was
taught not to forgdet, and now everything
that is taught is intended to be forgotten,

Thus it can very easily be said that while
the aim of our education is faulty, the
per spective of it is also similar. If things
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“are allowed to drift on like this, it is very
diffet]t to picture about the Ffuture, which
has to mark its progress on the foundation
of the present. So, it is the duty of every
educationist, now, to visualise and clearly
define the aim of education and direct the
nation to that end, rather than to open new
schools as & pertinent part of education
with those very wrong perspectives of
mistaken sims, The step should be firm
and bold. Either the self-containad eastern
thought of education sheould be retained, or
the western thought adopted in right eapr.
nost; but nothing like a8 Vig medic policy
should be tsken up. To reiterate ths same

in other words, India cannot bé independent:

unless its poliey of education is independent ;
for dependency in education leads to
dependengy of thought, "speech and deed
The esgles, the bulldogs the fighting cocks,

the lions and the white bears could not have .

been independent, hed it not been for their
free education. Then should we not, the
sons of dreat rishis, shake off the fetters of
misleading education and glorify onee more
the names of our sncestors and ourselves?
So let the educationists take to heart the
words of Swami Vivekanands: * Arise.

awake, and stop not till the goal is reached " B

KALIDASA AS PATRIOT
BY SRI M, R. SAMPATKUMARAN, M.A,, Madras.

HE poet about whom.l am venturing to
address you to-day is notorious for his
modesty. It is therefore all the more
necessary that [ should explain that the
only excuse thet | can offer for this imperti-
nence is that there are some subjects which
no one can spoil or degrade. 1 amsglso
toolhardy enough to hops that, on the
principle that the spectators see most of the

game, even ignorant criticism of great posts

or poetpy may not be entirely useless to the
wise,

The personality of Kalidasa is a subject
of absorbing interest, Though the poet has
baen shy of writing about himselt, he eannot
prevent posterity from trying to pierce the
vail of silence behind which he has hidden
himself. Such attempts need not be
condemnsd out of hand as bsing prompted
only by idle curiosity.. For they are based
ultimately on the desire to have a bstter
understanding of the poet and his works,
Even our stern bias against biography has

not been proof against the invention or at
least the preservation of ancedotes,

One of the most striking traits in the
character of Kalidasa is his passionate love
for his motherland. He makes use of every
opportunity for deseribing her beauty and
celebrating her glories, Aud there can be

very little doubt but that he travelled .

throughout the lendth and breadth of the
land in the spirit of a pilgrim and a patriot,
He has sung of India as & poaet, worship-
ped her as a devotee and thought of her
problems as a statesman.

The spirit in which Kalidasa studied
history, approached national problems and
formulated political idesls can of course be
understoad best only when we knaw the
conditions of the times he lived in. Un.
fortunately, the question of his age is
involved in obscurity. But as Kalidasa is

a dreet and true representative of our -

ancient culture, we can study how its ideals
are mirrored in his works,

It is usual to say that the ancient Hindu,
though an excellent person from many
points of view, was & sorry patriot.  India

A Paper read at Ranade- I xbrarv rccently on the occasion of the celebration by the Madras Sanskrit -

Academy of the Ixallchsa Day.
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has had some episodes,” says Mr., Henri
Berr, “but no history, for it has never been
an empire, nor & patria, nor a nation.” That
is the impression that one gets when one
comes to the history of this country fresh
from a study of European history. Such
familiar landmarks as the struggle between
the state and the ecitizen, between the
commons and the nobles and between the
Pope and the emperor do not seem to be
available here,

On zecount of various reasons, the state
develaoped in India along lines different from
those in the West, The caste and the village
community took over many of the functions
of the central authority. lndia developed a
denius for decentralisation, and kept the
authority of the state and the sovereign
within well defined limits. Students of
ancient Indian politics even now doubt
whether the king or the state ever had law-
making powers, -There is a great deal to
be said for the view that they were merely
called upon to administer a vast body of
‘written and unwritten law, held sacred from
time immemorial. lL.egal reforms could be
made only by creative interpretations of the
sanatana dharma.

Though there was no leviathan stats, the

- national sentiment was not absent, But it

was dominated more by religion than by
politics. Our raligious culturs has been
always rooted in the soil. Though the
Vedanta is universal in theory, it has not
been over-anxious to give up its national
affiliations, Perhaps it is nof fanciful to
trace this feeling back to the FPrithyi-sufitc in
the Atharva-Veda and the Nadi-sukia in the
Rig- Veda. Our motherland has always been
holy to us,

Two names for her have come down to us
from the hoary mists of antiquity—Arys-
varta and Bharatavarsha. The first of
_these goes back to an era when we had 8
great deal in common with those who later
sattled in Persia, The Zend dvesia kuows

the name of Aryano Vaejo, and the modern
name of ‘lran’ signifies the home of the
Aryans, But we no londer lcok upon our
country as Aryavarts, the word itself being
known only to those interested in anti-
quarian studies.  Bharafovarsha has not
entirely disappesred from usage, though
we prefer the name given ta our country by
toreigners,

At one time, the limits of Aryavarta were
delined vaguely as the Himalayas in the
north, Pariyatra in the south, Kalakavana
in the east and Adarsa in ths west,
Apparently, the boundsries were gradually
extended in the course of the ages, The
prasent geographical limits of lndia are
more or less weli knowa to the puranas.
The Vz's/mu-purana says: '

90 GERG WA wiTd g7 Fwain w (1L 31)

{The region to the north of the ocean and
to the south of tne Himalayas is known &s
Bharata, where dwell the descendaats of
Bharata), The same puwrene celebrates
Bharatavarsha as tne farma-bhaen, the land
of works leading to the temporary nappiness
of paradise and the enduring oliss of
smancipation, -

(Fepafafts saiama 7 w=eat [oid 2)
Parasara then goes on to state:

4 FeRaEEE 8EAT 3R

Ffagad weg: dAgs4 A9T40, ||

atEa 2 (oe aEia e T adaqtaam

AMAEMRIZACGLE A0 40 GRTERITAT, 1
FHOTAZE TATERAT Geq€d Gl TRt |
SAIT O FAEAERE] afAd @1 aaaen W ||
AT AqAFaIT GO €0gE B0 SRR
ST A @3 AT F I GERAEEdEn o
' | (11.3'23-6)
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(Perhapsin a thousand thousand births
one obtains human birth here as the result
of an accumulated store of punya. The
gods sing: ‘Happy are those beings who,
when the rewards of their merils have been
exhausted in heaven, are, after being gods,
again born as men in Bharatvarsha.: who
when born in that land of works resign to
the supreme and eternal Lord their works,
without regard to their results and attain
by purity to absorption in Him. We do not

know where we shall next attain the bond-

age of the body, when the merit of our
works gets exhausted, But happy are those
men who are in Bharatavarsha with perfoct
senses),

Sueh is the senses of religious adoration
in which the mother.land has been always
regarded by us. She has been to us more
than & patria, more than & state, more even
than the home 6f a culture, An old prayer
seems to me to bring out many of the
characteristic features of our sentiment :

FeraaaiaEaagy 357 giye] aq:

(Salutation to the goddess earth, whose
body is pure with divineregdions and rivers,)
Those who tend to look upon national
feeling from a purely secular viewpoint,
miss much that is fundamental in our atti.
tude to our country. Pandit Jawaharlal
Nehru reveals the litnitations of this outlook
in his Discovery of India. ' Sometimes as |
reaiched a gdathering,” he writes, “a great
roar of welcome greeted me . Bharat nata ki
jai—Victory to Mother India. | would ask
them unexpectedly what they meant by this
ery, who was this Bharat-mata, Mother India,
whose victory they wanted, My question
would amuse them and surprise them, and
then, not knowing exactly what to answer,
they would look at each other and at me,
| persisted in my questioning., At last a vigo.
rous Jat, wedded to ‘the soil from immemo-
. rial generations, would say that it was the

dharti, the good earth of India that tvhey
meant, What earth? Their particular

-village pateh, or all the patches in the

district or provings, or in the whole ol
India ? And so question and answer went
on till they would ask me impatiently to tell

them all about it. [ would endeavour to do

so.and explain that India was all this that
they had thought, but it was much more,
The mountains and the rivers of India,-and
the forests and the broad felds, which gave
us food, were all dear to us,. but what
counted ultimately were the peaple of India
people like them and me, who were‘sppead
out all over this vast land. Bharatmata,
Mother Indis, was essentially these millions
of people, and victory to her meant victory
to these people. You are parts of this
Bharatmata, 1 told them, you are in a manner
yourselves Bharatmata, and as this idea
slowly soaked into their brains, their eyes
would light up as if they had made a great
discovery.”

Mr..K.M. Munshi seems nearer the heart
of the matter, when he writes : “ Objectively,
Aryavarta was the memory of anold home :
mythology; a bundle of traditions: Sams:-
krita, a dead language of literature and
religion, But to these three elements was
given a new value by fusing them into a
composite and glorious conesaption =oi" an
Aryavarts, the land of spirit, of past glory,

present inspiration and future greatness .

not an objective reality but a psychological
entity willed into existence by each cultursd
generation of Indians, knitting them all
in an indestructible bond, irrespective of
time and place.” (4dkhand Hindustan p, ).
We may expect therefors to find the
patriotic sentiment in Kalidasa's works ta

be of a fairly complex texture. It will

not be lacking in political vision, but that
would be its least important feature. It
i
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‘will embody the cultural ideals of the people

and celebrate their history. It will describs
India .from end to end, delighting in ths
loveliness of her landscape and dise¢overing
a thousand associations everywhere. The
flora and fauna of the land will come under
loving observation. But above all, there
will be-a religious reverence shown tothe
country,. as if it _were a mamfe:.tation of
dxvmlty

Kalidasa has pictured his ideal kingin -
~ more than one plage, The Raghu dynasty .

furnishes him with many examples of rulers
who were &t cnce great and good. Ina
famous stanza, Dilipa is described as the
real father of his peopl'e. For he educated,
protected and sustained them, while their so
called fathers were merely responsible for
bringing them into existencs,

gysEl FRerREgmgImg T
g faa fraceqat #48 wEAaT:
(Rv. 1. 24)

Sri Rama is both the father as well as the

:son of his people. For the teaches them as

well as pleases them.
g ad: frgaifaaar

(Rv.X1V.23)
39 EIgEa = ‘

The office of the king was no sinecure,
Dilipa points out that if is the primary duty
of the ruler to_protect his subjects from
danget" When he fails in that, his glory is

. tarnished for ever, and his kingdom is of no
use to hnm

Pururavas keeps fairly long hours,
T3 WA @Ay fgaentaamagad
; (V. 11. 11)

‘Dushyanta gets no relief from work zven

when he is &ll distracted with grief (AS. VI).

'fhe ancient ideal of the imperial unifica-
tion of India still sattracted Kalidasa's
attention, There is & reference to Dilipa’s

| THEATS Saa: med (RV. 1, 47). Of Nishada,

the grandson of Kusa, the post writas:

TEATA YIAERC JUISNIA FAIT
(Rv.XVIII.4)

‘Pururavas speaks of his

qaFaaitsatulames,
THETS @89 993, Sakuntala is #3TaRd-g
qeedt

Raghu conquers the world and pezrforms
the visvajil sacrifice. But the imperial con-
quest becomes glorious only when the con-

.querar is large of heart and submissive to

the dictates of religion. In a daring phrass,
the poet describes Dilipa as a rajyasramas
munt, & sage whose hermitage is the entire
kingdom,

So he speaks of the dynasty of Raghu in
memorable lines :

HISEAATGFIATRAIIR T ¢
WEAANTAAFEGTRGAT 0
gaitafrgaEAar aqermiaaitiar o
JAAUIZISH] garE@aa = i
QA SgAAAT qam mawiR |
aad BTl o gt

© RmaserEEEl faT [
¥ ghadat A agesi g
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A=Y 527 TINRTANSH G |
(Rv- 1. 5.9)

It is easy to see that tfie poet was in-
terested in the common people and in many
economic problems. He was pained at the
divorce between wisdom and riches, and
repeatedly prayed that Sarasyati and Lak-
‘shmi should give up their endless feud.

TETRAA R EIATgS 9T |

Y

GG AT /I qA 0
(Va, V. 24)

He has no sympathy for & mere polica
state or an exploiting ruling class. What is
taken by way of taxes should return to the
people & thousandfold,

qEANT A4 9 ar«:ﬂ AfEAANT, |

EEUTGEEZAIRT & W W
(Rv. 1. 18)

Dushyanta views with psin thé prospect of
the reversion to the state of the estate of a
merchant who dies.childless. (AS, vI).

Such were some of the political lessons
that Kalidasa sought to read from history,
But the record of our past interested him
primarily as depicting the glory and the
grandeur that were India, The Raghuvamsa
is a poetical history of the golden age of oyp
traditions, when God Himself came down to
the earth and live;;i among men. The drama
of Vikramorvasiyam de€als with a legend as
old as the Veé!as of & strange remance be.
twee;x a famous king of the lunar dynasty
and & nymph frnm Paradise. In Mulay-

kagnimitram, Kalidasa takes up fairly -

modern history and dramatises the loves of
King Agnimitea of the Sunga dynasty and

Malavika, a princess of Vidharbha. There
is a political backdround to the action, and
in the course of the play a gdreat victory
over the Yavanas is announced, And it is
-not unlikely that Kalidasa chose the theme
for his most famous play, the Abhijnana-
Sakuntalam, because it might have seemed to
him something Jike the national legend of
India.

Bharata, the son of "Dushyanta and
Sakuntals, is among - the earliest rulers,
associated with imperial sovereignty in this
country. Though he is distinguished from |
the founder of Bharatavarsha, hé is the
ancestor of the famous family of the Bhara
tas, who played a determmmg part in both
the polmcal and religious life of ancient
India, The Malubharatu describes him as a
great conqueror, who exercised imperial
sway and ruled righteously, But the epic -
has more to say about his parents than
about himself. The reign of Dushyanta is
described almost as a golden age :

HIFIETANTEREAE g5 ftgasa:
CAREGAIAT AIGAAFA, 1

T AIEFEY T FAERFAT: |

A TaFEEIaRiEEat qat g
g0 A A AMAAARY
I A AT Alwaarzgy || .
e AR A 33 w4 freger '
AN AATSAIE Sasaraan |

weddl T O qenty eatq g, 00 o3
WITANLE] T AL IFA N qar

FafRa B agd dg e ||
(MBI 89. 4—10)
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ELEMENTARY CARPENTRY AND JOINERY
BY ARTHUR S. EMERY, F.B.1L.C.C. MAC-
MILLAN & Co: LTD. LONDON PP, 149
PLUS VI, PRICE 4 SH,

HIS is a somewhat unsual book, Its

purpose is to provide a practiesl course
for  students attending Carpentry and

Joinery classes in Junior Technical Schools

and in Junior Scheols of Building in Britain.
There sre plenty of exercises, the author
having had a three years' course in view.

. Each exercise is illustrated with plans and -

diagrams. ‘‘Hitherto,” Mr., Emery writes,
“the young teacher has often found difficulty
in providing  sufficient exercises ‘and
examples to form a suitable course in
Carpentry and Joinery to suit his students,
It is hoped that this book will meet that
need and fill a long-felt want.” We are
certain that similar institutions in this

country will welecome this extremely useful
book.

——

CHEMISTRY FOR JUNIOR FORMS By

- T AC CAVELL, M.A,, B.Sc, MACMILLAN &

Co.,LTD,, LONDON PP, Vm_ PLUS 296,

2

Mr.VCévell brings a fresh outlook to the,
teaching of chemistry in schools, This most
interesting of sciences is often made dull
and baring to the schoolboy who is asked to
remember a large number of chemical re-
actions, formulas and eompounds, Mr, Cavell

has drawn attention in this text book to the .

great chemists of the past and to the every
-day applications of the science. in - con.
temporary life, Great -care has baen
taken,” ha says,” “to stress the everyday

industrial applications of chemistry and

its social and ' economic effects on our

civilisation." He has not hesitated even
to introduce /é little biology and geology,
where that seemed desirable. The book
covers the important ndﬁ,-metals,_,some
properties and uses of metals and‘t'he;
elements of quantative analysis. The atomic
theory and formulas, and the calculations
bearing on them are salso inclgded,_ Most
teachers 6t chemistry will find their work
helped by a study of this book,

_ SRI BHAGAVAT GITA .
-Lectures on the Bhagavat Gita by the late Professor M. Rangacharya, MA,

The most comprehensive modern commentary on the Gita.,

in 8 Volumes, Price per each Volume, Rs. 5.

Apply to : Messrs G. A. Natesan & Co, George Town, Madras | S
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EDITORIAL NOTES

Our Minister for Fdvcation created
history in Scuth India, when he del'vered
il}eihccngc:z en Addrees
e e Arnnemalai Univer-
Uni:s:;;ﬁie& sily on Cectcker 15th in
. " Tenil. We do rot recall
any other precedent for itis kold and
welccme step except the historic speech
delivered by Rebirdrsnath Tzcore in
Bengali to tke' Ca'cutia greduates. A
sreech in the mother-tengue Ch &n ccea-
sicn of this kird tskes us beck to the
days when Indien educaticn was at the
height of its glory snd recalls to us the
commandments of our Upanishads. In-
spired urdeubtedly by the ir pertance of
the cccasicn, Sri Avinashilingem Chettiar
has included in his sddress the spirited
messagé of Swemi Vivekanarda, who
proudly traced his epiritual srcestry back
to the Upanishads and the Vedas before
the Parliament of Religions at Chicago.

The greatest injury that the present
system of educatien has done o us is the
cleavage that it has created between the
masses and the educated classes. It was
Macaulay’s chiective in intreducing this
system to create a class of rersons who
would be “English in everything except
race and_colour. The smbition was so
unnatural that it cculd not be fully
achieved. But to the extent that it has
been fulfilled, it has created a wide gulf
between the educated ‘minority and the
vast maicrity of the people. Disraeli des-
cribed the poor and the rich in. England
.as ‘practically con stituting iwo nations.
{Even more truthfully could this be said of
the classes and masses here.

It is only by a radical transformation of
the present system of education that thig
struction needs time. In the meanwhile,
we  have 1o consider seriously whether
any emergency measures can be adopted.
Sri Avinashilingrm Chetfiar has suggest-
ed the creation of rural universities and
the introduction of postal fcourses to-

T LIT—40
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gulf can be bridged. But such g recon-

wards this ‘'end. Proposals of this kind

are likely to be subjected to advarse

criticiem at the hands of those who stard
for perfection at all costs. . But surely we
ovcht to lcck at th-m from a different.

ro- t of view. It may be theta perfect-
syst-m may emerge af'er a few deca(.ies
of discussion and p'anring. But assuming
that we weant ccmething dore in ’rh'e
course of, say, the next five years, what is
goirg to ke cur precoremme? In other
words, let us have two plans, a long-term
one, aiming at perfection, and a short-
term one, aiming at the best possible
results. Viewed in this lioht, Sri Avinash?-
lingem Chettiar's sucgestions seem emi-

‘pently practical and sound. Nor can it

be said that similar experiments have not
been tried in other countries. There is
firstly the exemple of Soviet Russia which
was educationallv as backward in 1917 as
India is tcday. French lona retained in
Russia the position that English cccupies

.n India tcday. The Ceminunist party,

nothing daunted, went shead with an un-
conventional pregramme, and in the
course of twenty years changed Russia
over from a fevdal economy to an in-

_dustrial one. Even in Encland, we have

the inspirina example of the work done
by the W.E.A. and the 'red brick ' univer-
sities. We trust therefore that the Go-
vernment will soon take some practical
steps to carry light to the masses. - £

Closely connected with the problem of
raising the cultural level of the masses
I “is .the question of the
medium  of instrtictior}l{
Qur lanaquages, thoug
of {%Sg‘uc_ splendid in their cultural -
’ heritage, have not so far
created a body of technical terms for ex-
pressing the concepts and measurements
of modern science. This omission has to
be rectified as soon as possible. Several
difficulties confront us in this connection.
Controversies have raged round ‘the
borrowing of words frem the classical -

ilangUages qf India and the foreign langu-
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zges of Ewrope. In this connection, we
chould kear in mird a few auiding prin-
ciples. Itis obviously desirable that in
framing these terms we chould create
opportunities for inter-provincial co-
cperation. 1t would be a areat achieve-

ment if an all India list could be framed

about at least certain important funda-
mentals. Nor should we aim at creating
difficulties for those who wish to pursue
hicher studies and master the work done
in Furope and Bmerica. Every student
of science knows that medern science has
succeeded fairly well in creating an in-
ternational ccde of technical terms, re-
coanised by all medern European langu-
ages. The classification of plents and
animals, the chemical names of elements
and ccmpounds, and meny units of
measurement are instences in point. We
should seriously consider how much of
this widely accepted ccde can be bor-
rowed. None of our languages is so weak
as to be afraid of borrowings of this kind.
Just as Indian culture has assimilated
many foreign elements, so ioo Indian
languages have naturalised many foreign
words. Sanskrit astronomy, for instance,
‘has domiciled many Greek terms so well
that it seems almost an open question
whether India was the borrower or the
lender.- . :

At an informal conference recently
convened at the Minerva Hall, Egmore,
Madras, manv of these questions came up
for review. OSri Avinashilingam Chettiar,
who was present, evinced greal anxiety
at having a prescribed bedy of technical
terms brought info general use in Tamil.
The practical problem before him is the
use that is to be made of the terms de-
vised by a Committee that has been work-
ing at it for some years past. 1f the usual
orocedure is adopted of publishing the
Committee’s report and inviting criticisms
thereon, much valuable timeis likely to
be lost. 1t is hardly likelv that the Com-
mittee’s list will be perfect or beyond
oriticism. But thatis no reason why it
chould not be provisionally adopted,
_while the whole matter continues to re-

v
s

ceive altention. If a few lists of this kind
can be broucht out in our various langu-
aces. then the question of coordination
will become easier. Anyhow, we should
take immediate steps to see that the
medium of instruction is the mother-
torgue from the primary classes tothose
of the University.

Sir A. Lakshmanaswamy Mudaliar, the
Vice-Charcellor of the Madras University,
- made a forceful plea for

A Plea for liberal education in his
Liberal address to the Mysore
Education araduates on . October

*  12th. ¢ The highest pur-

poee of a University,” he said, " is crea-
tive : is chief aim is to keep for ever un-
tarniched those great and eternal verities,
theee orerd rhilesophic thoughts, those
hioh ideals, which alcne prevent us from
sirkirg into that low leve) of materialism
which may not distinguish man from
beast” The need for stressing this is
all the areater in these: davs, when in a
hurry to make up our deficiency in
technological equipment, we may forget

cultural values altegether. As Sir Arcot

pointed out, even scientific research
requires the disinterested pursuit of
knowledge. When Faraday discovered
the electric current, no one know of its

practical possiblities.  When Clerk Max- -
well formulated his eleciromagnetic’

equations, wireless fransmission was not
envisaged. The Universities must there-
fore concentrate primarily on propagating
cultural ideals and encouraging funda-
mental research. Only then can we leok
vp to the Universities for leadership in
various walks of. Jife "alike in the spiri-
tual, the moral and ine physical.”

An inferesting little book by Prof.
M.L. JRoy Choudhury Sastri, Lecturer of

the Islamic®History Depart-

IV Egyptian - ment of the Calcutta
Renaissance  University, entitled Eaypt
- in 1945, with a preface by

the Hon'ble Pandit Jawaharlal Nehru, is -

well worth the attention of Indian scho-
lars-and publicists as revealing_from-the
pen of .an intelligent Indian ocbserver
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what moderr Egypt means. and stards

for in the world that is beiny reborn.

The author claims to smell the perfumes
of Egypt and not inspect her drains as
Beverly Nichols has done for India in his
book, Verdict on India. M. Salehud'din,
the great philanthropist of Egypt, arrang-
ed a collaboration of scholars and experts
in Eaypt. with the author, o that he
could approach and learn frem them at
firsthand ‘and from their information

write on present-day Eayptian culture.

It may be remarked that Egypt has made
some spectacular contributions to Islemic
culture, the first and foremost being the
Al-Bzhar University which maintains the
orthodox: traditions of religion and helps
to supply several missing links in the
evolution of the political structure of the
Islamic state from age to age. For one
thing, the scholars of this University have
helped to canalise the expression of the
Egyptian peoples and their languaage into
Brabic, and even the Copts who did not
change their religion adopted the lan-
guage of the Muslims ;. and thus it is now
impossible for a stranger o distinguish
between a Non-Muslim Egyptian and a

Muslim one. Arabic at the present day

is a livina lanauage which has a wealth
of sound and technigque which can be
usedfor any kind of expression in any
branch of thought. .

The Renaissance taking place in the
country is inspired by ancient relics more
than by . mediaeval customs. Thus we
fead i— ‘ ‘ o

" Tn art the Eayptians look back to pyra-
mids, bas reliefs and statues in tombs
rather than to Byzantine, Syrian, or Arab
style. The mausoleum of Saad-Zaghlul
is actually most un-Islamic, being a real

- and actual copy of the Egyptian.old tomb

model. King Faruk is building a rest
home (after death ?) near the pyramid at

- Gizeh. The women emancipation move-

ment swears by queen NEFRETITI or
queen NEFTA and not by a FATIMA, by

- RABEYA not by AYESHA norby Queen

NAZLI. The latest Opthalmic Congress

~ was honoured wtth a stamp bearing the

HORUS Eye: the Egyptian Admiralty and
Navy has adopted the symbol of the
Pharaohnic Boat and not the horse-hoof
of the Arabs. The University law students
use the symbol of their studentship in
imitation of the seal of the justice of the
Pharachs : the engineering students, that
of the chisel of old days and the students
of Fine Arts use the figure of Nefretiti.
The youna Fgyptians, Muslims ard Chris-
‘tians, think'in terms of Faypt and not in
terms of religion. The Copts take pride
in the Arabic language. the Muslim
studeris tske pride in the Pharachnic
pyreamid. The glory of Eaypt is their
creed—Egypt old, Egypt medieval, Egypt

-modern."

International Intellectual Cooperation
is intrepreted by one of the thinkers of
Egypt, on the basis of the following.

"It is only by narrow nationalism or
by go called patriotic dignity that you say,
we.should not send students abroad to
U.S'A. or to Europe to acquire the techni-
cal or the scientific knowledae that is not
imparted here. This would be unseemly
sensitiveness, if Great Brita'n, or USA
refuse facilities to other couniries of the
world, sending rmissions of students to
study sciences that are not sufficiently
developed in their home countries. This
is only an aspect of international intellec-
tual co-operation for building up a world-
wide human science. We shall send our
gtudents 1o all countries of the world,
East or West: meanwhile researches

. within the.limits of our walls are to be

well-organised in a scientific manner.”

The need for a reorganisation of the
courses in the primary and secondary
stages, particularly with a

v -view to make literacy effi-

A Suggested cient on the part of those
Course for  who undergo the primary
Edllcatiopal stage of instruction. and
Reorganisa- o give a vocational and
tion. industrial bias in the

h scheme of secondary
education can be studied from the follow-
ing ideas of an educationist, put forth in
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order to make clesr and fo implement
the main essential reforms:

1, The Primary Course has to be
extended to five vears with a view to
- enzgble voura children who do not go
beyond tte Frirarv stace, to acquire a
reasonable standard of literacy.

2. Hardicrafts have to te suocoested
for inircdvetion with a view to impart
Veeatioral, Boriculiural erd - Indusirial
- bias to Education.

3 . General Tnformation has {o be
added to the covrser of studies to widen
the "general outleok of studente. -

4. Reliaious and moral teaching have
to be assiored a definite place in the
school curricnlum and a sound graded
course has o ke suggested.

5. In the 9th ard 10th clasees, Povs
shall be divided into two arours: Arts
-ard Irdustrial. After passinc the senior
secondarv classee, bovs would be able
to join the dearee colleces and h]gher
Technical and Industrial Schools.

6. Science has to be sugaested fo be
a. compulsory subject in  the senior
Serondary clacces. Classical languages
have to be sbolished and are to be faught
in separa’re scbools:

7, The course in Arithmetic shall be
finished in 8 years and it would not be
taucht in the zenior c3e<:cmdaw clasges.
Overlappira and duplication in the teach-
- ina of mathematics has to be avoided..

Books shall have to be revised and made
simple.

8. Mensuration has to be intreduced
in the Primary Course to impart practical

and elementary knowledgs of field work
~ which a Partwari needs to know.

9. Music may be introduced in schools
© which have no religious objection to if.

10. Drill and Gsames shall include

military drill’and. marchwrg ard gemes of
skill and strength,

These 1deas, orqamcally integrated
into a definite scheme, cean well be

moulded into bases for our reorgamsed’

educahon al system.

The well- known Instorlan; Benedettio

: Crcce, in his new bcok, History as a Story ,
of - Liberty (New York,)

VI gives - a new evaluation
The Meaning of its place end worth.
of History "History is bhistory just

recsuse every one of its
actions enjoys its own private individva-
lily. The invention of the typical, the
constant and the recurring is essentially
anti-historical. The particularization of
the unique and non-recurrent is here as
elrewhere emphasized by Crece. Not
cnly'dces history not repeat itself, but
its preducts, says he, are not transformed
intact, like objects or instruments which
pass frem hand to hand, grasped by
every body and lending their services
to everybody. We must on the contrary
be fully aware that in. history everything
lasts only in so far as everything changes.”
The capital truth insisted on by Croce
runs to the effect that if to think is to
think historically, to think is aiways and
solely to individualize. This position of
Croce’s has been well-known for over
three decades. The present work wtll

furnish plenty of new categorical state-

ments to _hard- headed intell ectuals, such
gs are not obsessed by the mania for
universalizalions, unifications’ and monis-
tic regimentations. The role of the
individual and individualism, as empha-
sizad by Crece, has a profound moral.

~ significance for the human personality.”
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