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PROGRESS REPORTS OF SCHOOL PUPILS
By Sri V. K. SOURIRAJA AYYANGAR, B.A., LT., Madras

L. P. Jacks observes: “ The object of
ed ucation is not merely to get thinds taught
but to get them learnt and assimilated.” All
modern educators are agreed that Jacks
states the ideal in a very effective manner,
When pupils have been well educated, they
must &t the end of the schoo! course be able
to have a properly co-ordinated body and
mind to appreciate and lead a good life of
usefulness to society, Such training can
effectively be given to pupils in present day
urban schools with over-crowded classes,
only if there is active co-operation from the
parents at home,

In order to facilitate the parents to do
this, they must oceasionally have reports of
the progress of the pupils at school. The
need for such reperts has become keen be-
cause teachers are not easily able to meet
parents {as pupils are drawn from a large
area) and also because some parents are not
easily available on aceount of their hours of
work. These reports must be based on
systematic and accurate records maintained
at school. Though some of the time neces-
sary for instruction at gchool will have to be
used up for the maintenanee of such records
upon which reports are issued to parents as
and when necessary, the return for the time
and labour spent in most cases has been
very great. Most parents realise the need
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to help the teacher at school to achieve the
common end—the proper education of the
pupil while at school. Such reports to be
helpful to parents must not be vague, but
must give guidance in the work to be done
by them,

At the beginning of the school yean, it
will be useful to send a report to the parent
on the capacity of the pupil, based on the
marks obtained by the pupil in the previous
school year. Such a report may denerally be
sent about pupils, who are deficient in one
or more school subjects, But it would be
better to send such reports to all parents, as
it would be an oceasion to get information
from them regarding the conditions of the
homsa and an assurance that the parent will
take an interest in the work of the pupil.
To get all the information helpful to the
teacher, a form will have to be sent to the
parent asking for the partizulars. It is not
unlikely that some parents very few - do
not co-operate an aceoun’ of the tomperg.
ment, or want of rime or lack of a‘mry
Whatever the reasan, it should be the aim
of every teacher to colleet authentic nfor.
mation, if need be, by & visit to the home of
the pupil. A specimen form of such a repopt
is given below ;
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School vervessersuo School We further agree that all applications for
crest . esener...o0. Station 1 €ave and school reports shall be signed by
DBLE.ceorreresrrerens 0RO T US,
' Father,
You[‘ boy.-l....-.-..nunu-...u-.......un-"' Mother. .
who is in—who has just been promoted , Cuardian
£0,.vsseeneeesrees FOM = ClBSS.cogernn SOy Age
ig deficient iDeereeeseimimniisesmnnnisneesnnesees Mother tonguse..... Other 1anguagé§'§65i§;{"

Kindly see that this deficiency is soon made
up. |shall be glad if you can see meor
’end some one who is interested in and
S

uide the boy to see me very early 8¢
n

about your boy. Trusting that

this matter your immediate

ch
have a talk.

attention, )
1 remain,

Dear Sir/Madam,
Yours in the cause of Education.

Parent/Guardian
Classmaster,

Headmaster.

N.B—Please return this to school with
the particulars asked for in the reverse, your
approval of the declaration hereunder and
your signature within three days of receipt.

eosaceren  ivenneanes (Station)
Date v.uveeins s rinns

From
The parent of............cce.ocemreniicenns
vt sesvenense. FOrm-Class... ... «se...Section,
OO 1c) o TeTe] B

We agdree that all excuses for the absence
or late attendance of thes above pupil at
school shall be for one of the following
reasons only 1. Sickness of pupil 2. Sick-
ness in the family 3. Urgent causes render-
ing attendance impossible 4, To avoid risk
to health, In other cases we shall apply far
ﬁ'.ld et permission before the pupil absents
_hlmselt from sghool,

Occupation and annual income of father

Brothers or other relatives in the house

(ages 6‘—-16) ................. Teeeeereenetenetaeeaaereraes
Names of old pupils (related to the pupil..,
within tive years—with detsils of year and

Note—It would be convenient to get the
abova form printed on both sidas of the
paper, size 63" by 4%'',

In the course of the school year, very
often it becomes neccessary to communi-
cate with the parent for seemingly simple
matters—absence of & pupil, continuous or
frequent late attendance,  tendency to
neglect studies, some defect in the health
of the pupil, or soms aspect of conduct
which requires to be brought to the
notice of the parent. In all such cases, the
parent may be requested to sign and send
back the report. As only three features
seem to be commonly present, this kind of
report may have all three torms printed on
the same sheét and the appropriate form
marked and sent to the parent, It would be
& good thing to maintain & counterfoil at
schools as such a system would enable the
teacher to check whether all the reports
issued have been got back and also on how
many occasions a report of this nature had
to be sent to the parent of a particular
pupil, 1t is very essential that these two
types of reports must originate Irom the
class teacher, and the parent, when he scomes
to the school, must meet the teacher to have
effective follow-up work achieved,
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A

Notice sent on.ceeeeeeere ereeeersenen

Reply received -..oooeesmessisnsines

LATE ATTENDENCE—B.

Notice sent «oiccoven rveimaninnncianinns
Met Parent-...ccvrmmismeenniann.

.....................................................
.....................................................

.....................................................

Guardian~Parent

Industry— Works occasionally
Never completes work

Relinbility— Neglects promises
Does not admit error

Attitude
to study~—Aimless trifler

No interest in work

Health and .
cleanilness—No stamina

Tendency to be untidy

Keeping
records— Books

Notebooks

Dear Sir-Madam,

This is to notify that ...
Section ...

one see

of Form was absent

trom school on ... from ...

Please return this form indicating the cause of

absence. ..
Reason for absence. Probable date of return

Signature (Parent or guardian)

- e

This is to notify that your boy .

of ... Class Form ... Section has attended School

lats ... ... Times ... ... Dates ...

Please make him attend school punctually. [ shall be
glad if you can meet me in the sghool,

I regret to have to inform you that your boy ... ..
... of Form ... ... Section ... ...

is doing very unsatisfactory work in ... .. .o o ...
, The trouble seams to be due to ... ...

s ere veoe X2}

- - o ase vee sec XX} ase oo

I suggest you try to ...

Please mest me me early so that we may bring
about the desired result, Your willing co-operation

will be appreciated. .
I remain,

Dear Sir, Madam,
YOURS IN THE CAUSE OF EDUCATION

Class Master, Headmaster,
Handwriting— Mother Tongue
English
Initiative— Shows little curiosity

Very nervous

Physical Exercises— Avoids exercises
- No endurance

Quarrelsome
Tendeney to break ryies

General Conduct—

Preparation— Lessons beforehand

at home

Revision of work done
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Note—This form may be printed in double the size of the form first mentioned, ; "
. 1y N ’ s ' t.e" 8 b
6%’ The right hand edde about 2 by 8% would be necassary for the countirf Sl,
The features of work may be printed on the back. o

A third kind of report is sent from schools
This is the most common form and obtains
in almost all schools. While the first two
kinds are sant by the class master, this
report is sent from the office of the school,
because 1t relates to all pupils of the school,
Such reports are sent either once & month
or at greater intervals, and embody marks
obtained in class work and examinations in
the period of the report, Other items of
remarks relate to the nature of handwriting,
the way in which school records are kept
the number of school days (both academic,:
and physical education) and the number of
days attended by the pupil, In some cases
the rank of the pupil is given, but it is doubt.
ful whether competition of this type
should be encouraged in the class room, it

8s 1s necessary there is medic i
tion of the pupils, the reama.rl(«::isc::iE tl?:ii?;::;
may be communicated to the parent
Parents can really help in maintaining th;
health of the pupils, if school authoritia
can let them know the height and weight oi
the pupil together with the normal fop the
Zi?ongg[:up to which the particular pupil
I am not giving a form of this kind of
repor-vt, 8s it seems to be very common
Senc'img such reports would mean mor'e;
rautine work forthe teacher, but the labour
would be more than amply rewarded it
parents take a helpful attitude ang remedy
the defects pointed out,'é'nd co-operate (o

make the educational progress of ;
i the
quite sound, pupils

S———

SRl S. VASUDEVACHARYA
BY SRI.S. SUBRAHMANYA IYER, BA, L.T.. Rotired Headmaster, Board High School, Arns

RIS, VASUDEVACHARIAR was born
in & middle-class orthodox Vaishnava
Brahmin family in the village of Nagi,
near Mannargudi. He comes of a8 pious
tamily of svayamacharya-purushas, who were
deeply learned in the Vaishnavite lore and
trained in the principles and observances of
their creed a lu Vaishnavite sampraduya,

From a child, Sri, Acharya received care.
ful training in the traditional principles of
his sect, and his love for and training in
Sanskrit literature from the beginning of
his scholastic career have in no small mes.
sure contributed to his being ranked among
the erudite Sanskrit scholars of the day,

Soon after graduating B.A., he tock up
teaching for his profession, to the top of
~whieh he rose gradually by dint of hapg
work and merit. He qualified for his ppo.
tession and was appointed a teacher in the

Wesley Collega, Royapettah, which wag
then one o.f the most popular institutions
a.nd held its own among its rivals in the
city and outside,

His popularity as a teacher of English
and Science soon attracted the notice of the
college authoritias, and he Sscured a place
as & lecturer in these subjects in the college
classe‘s. His students and oth ers who had
oceasion to know him intimately used to
call him ‘Milton’ Vasudevacharya, His
memory was so strong and retentive that he
qsed to rattle off verse aftep verse, line after
line without pause or hym and ha'. In the
course of explaining g diflicult passage of
p?etry or prose, he wouyld summon to hig
aid for purposes ot 6Xposition ecomp
ly less difficult passages fron; other
ard eminent authors.
the vastness of his lea

arative-
stand-
It §peaks volumes for
rning, the retentive~
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ness of his unfailing memory, his ready
resourcefulness, and his powers of exposi-

tion.

Equally lucid and admirable is his exposi-
tion of the Hindu sasrras and sampradaya
granthas. Men in various walks of life—
teachers, lecturers, advocates, and others,
who wish to be his diseiples and study them
from the wisishtadvaitic aspect, may be found

" sitting at his feet and listening to his learn-

ed discourses daily in the morning hours
without prejudice to their own legitimate
work. He could have easily adorned a
religious mutt of his own sect or a religious
institution of high standing.

As in the college and high school classes,
in his daily religious disqpursgs.to his disci-

195 BigOme;’ W memory serves him in
good stead. He quotes with rare ease and
readiness passages from various scholars,
thinkers, and preceptors in Sanskrit, such
as Ramanuja, Desika, and, others, whose
works and teachings on religion will be
remembered with profound reverence and
gratitude world without end.

Sri Acharya is an awe-inspiring persona-
lity. In matters of discipline, he is a verita-
ble martinet. He will never countenance
the least breach of discipline on the part of
his subordinates or pupils, As the manager
of Sri Ramakrishna Mission High School,
he calls upon every teacher to sketch out
and submit right at the beginning of each
year a scheme of work in pelation to his
subject to be done during the year. At the
end of each quarter, teachers are required
to submit lists of portions actually done by
them. This system enables the manager fo
form a correct estimate of the progress of
school work on the whole. He also aalls for
and scrutinises pupils’ work in English
composition and other subjects and mea.
sures the progress of the pupils’ work at

each stage.

. The resuits of the school at the S.S.L.C,
public examination, come in for their due
share of tho manager’s review.

The writer of this article, in writing the
above, is not merely romancing, He had
the occasion and the good fortune to serve
Sri Acharya as Special English Teacher
during the inchoate period of the school, as
far back as 1935, He had retired just two
years before from the headmastership of
the Board High School, Arni (N. Arcot), At
the S.R.M.H. School, he was put in charge
of English composition for forms IV and V,
the latter then bsing the top-most class,
As in the case of his colleagues in the
School, he had his task cleancut—the usual
submission of the scheme of work in com-
position for for forms |V and V. The
manager after scrutinising the scheme
submitted, returned it for re-submission
with mores details filled in and new topies
added. The writer regretted the omission,
carried out the manager’s instructions and
re-submitted the scheme in the light of
them, The writer was all the time wonder-
ing what his knowledde and experience of
work as headmaster and English teacher,
for a psriod of three decades had comes to
after all.

When the sixth form was opened in dJuly
1933, Sri Vedanta Desikan was apointed
headmaster of the full-blown High School,,
The institution began to show sigas of mark-
ed progress. Till then, it had suffered trom
want of an &ble lieutenant to assist the
manager. What a wonderful combination
of personages, each great and good in hig
own way and ready to snpplement the
etforts of the other! The lieutenant truly
recognised the superior wisdom and ability
of his master and began to play a subsi.
diary yet useful part,

The present headmaster, Sri Vedanta
Desikan, an old student of Sri Acharya,
has the greatest regard and the profound.
est gratitude and affection for his master,
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He leaves the initiative in important
matters of administration tp the superior
wisdom and resourcefulness of his great
guru.

Shy and modest by nature, unobtrusive in
manner, deeply versed in the Bhagavat Gita
and other religious literature g o the Vaish-
nava sampradaya, truly and faithfully obser-
vant of religious practice and principles,
able and distinguished as a teacher of Eng.
lish, very tactful and resourceful as head-
master, and affable and accessible to all.
Sri Vedanta Desikan fills the office of head-
master worthily and with dignity—an office
notable indeed from the point of view of the
institution’s strength, efficiency, and stand-
ing in the city.,

Sri Vasudeva Acharya’s knowledge of
finance is remarkable to the last degree. In
addition to his duties as lecturer and head-
master at Wesley College, he bore the res-
ponsibility of the college finances. The
subject of finance in general, and in relation
to arfy particular institutfon, educational or
other, is & hard nut to crack. It takes a man
strong in mathematices, quick at figures, and
equipped with a good memory to deal with
it suceessfully, And in Sri Acharya these
essential requisites are singularly combined.
The Waesley College authorities requested
him to continue as the College Bursar even

after his retirement, But his strenuous
work in other directions gtood in the way.

Sri Acharya has been the Treasurer of the
Ramakrishna Home for over 40 years. As a
member of Ramakrishna Home Committee
and of the Madras Poor Boys' Fund Com-
mittee, he has won the regard and conf.
dence, not only of the elite of Mylapore, but
also of numerous poor parents and pupils
in that enlightened suburb of the city. -3

Theagaroyanagar or New Mambalam isat
present the cynosure of all wondering eyes,
and is looked upon as a very heaven on
earth, It is the pride of the city of Madras.
The Ramakrishna Mission High School,
which , Sri Agharya has nurtured from
infanggy with fostering clresand -Argus-eyed
watchfulnes’sﬂﬁs’addmwe‘iwrtanue
and grandeur of Theagaroyanagar, U’ﬁﬁ‘&!"
the roof of one of the stateliest buildings

. in this part of the city, in a8 small room on

the ground floor of the building may be
seen Sri Acharya and his lieutenant, Sri
Vedanta Desikan, carrying on their humble
social work in a spirit of devotion and self-
lessness for the mere love of it and in
expectation of no material end. May this
glorious institution, rightly called after the
great semi-divine world-preceptor and saint,
with its manager, and its headmaster, be
thrice blessed.

SYLLABUS OF STUDIES

BY SRI BEPIN B, BANERJEE, Calcutta

Y little granddaughter of Standard VI
has to read so many books that her
growing spine may bend for ever, if she has
to carry the whole load all the way to school
every day. There are the English Readers
Bengali Readers, mathematics books, history'
books, geography books, hygiene books
science books, drawing books, worg books'
hmdw_ritting books,” besides a heapof key,
short cut and exeraise books on translation:

grammar, composition, esasy, history, geo.
graphy, sciense and all that, Had the
learned Vice.Chancellors and the Hon’ble
dJudges of the High Courts to use so many
books. in their younger days, they would
certainly have been pressed down under the
burden and swelled the ranks of the medio.
cres, such as we find to-day. One book o
selections, for instanas, from well-known
authors was quite suffigient for them for tea:
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ching English. Now we have a good lot even
for the first entrants to the University Exa-
minations, and the race of Krishno Das Pal,
Herish Mukerji, Copal Krishna Gokhale
and their like is gone for ever. The jacks
of all trades which the Universities propose
to make of our boys and girls before they
are out of their schools, have no energies
in the end for specialisation devised at the
top. Let the number of bocks be reduced
to the barest minimum and let them be
studied intensively, so that boys and girls
may, after the school course, take up
the subject in which they feel they are

proficient, To master the whole field of-

knowledge is not given to man in his short
span of three score years and ten. Faraday
extended the bounds of knowledge, not by
studying all conceivable subjects under the
sun, but one subject only, electricity, and
that also not 8s a whole, but inone of its
branches, This may be said of all eminent
men, who have made the world better than
they found it. To grasp all is to lose all—
this is as true in the physical as in the
mental worlds. But the Universities in this
country are out to build up an all.-round
manhood betore the young people step out
of their teens

In the word-book prescribed for Classes
Vv, & VI, little boys and girls are often made
to commit to memory, among other stiff
things, the Bengeli equivalents of such
medical terms as pharmagy, thereapeutics,
pathology, hydropathy, obstetriss, gynae-
cology and the like. Is this not a sheer
waste of energy? Will not this turn the word-
book and other books along with it into &
bugbear to frighten little minds with?
“Words torn from the context,” says Lloyd
Morgan, “‘are like stuffed birds in 8 museum;
they look, like birds, but they haveno life”.
To learn language through them is like our
grandfathers’ attempt at learning.English
through Lilingual doggerel or, like the die-
tionary memorising of a latter stwge. How

often, if ever, did the great writers use in
their works such sesquipedalian words as
valetudinarian, tergiversation ete., on which
we broke our teeth in Murray’s Spelling
Book? We have vainly loaded our memory
with such useless stuff instead of employing
it in*mastering the common words, phrases
and idioms that arein frequent use and
that make the languagde we need to learn,
Medical agd other technical terms sre cer-
tainly very useful, not to the little folks, but
to youths when they can choose the pro.
fession they will take up in life. No better
aphorism can be given for learning a langu-
age than the one given by Bacon:Reading
maketh a full man, conversation 8 ready
ma1 and writing an  exact man,” And in
all of them, we walk on plain grounds and
not on stilts,

In selecting the texts for reading, we often
miss the psychological developments of the
human mind. Having been once invited by
the Head of a Guru Training School to
witness & Kindergarten lesson specially
arranged for my delectation, | was astound-
ed to find boys of ages ranging from ten to
twelve reciting in sing-song tone and with
uncouth movements the following doggeral
(the verse was in Bengali, 1 translate it as
freely as freely as | can):

Belly, belly, belly,
This is my belly
What | eat

Come to this pit,
There they tail
Till they boil ;.
Thus I grow,

Ho, Ho, Ho,

Even a three.year-old child knows where
itg little belly is and what it does, but here
is a trained ? Pandit placed in charge of

" training others in turn, staging & dramatic

parade of the feat with boys four times
older! The boys themselves may have been
laughing in their sleeves, when they were
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m ade to act the performance. Lessons like
Hanuman reading the Romayan with specta*
cleson his flat nose, a necktied jackal
deeply salaming his hsjjoor, the lord of the
forest, with hat in hand and the like, have
certainly their place in education in the
imreaginative stage of the child’s life,*when
the whole world appears to it to be instinet
with life like his own; when a kick, for
instance, on the ground on which it falls and
hurts itself, will make its tearful face brim
over with joy, but to teach these things
when it grows upintoa boyor girlisto
make the most foolish attempt to begin
anew to the chagrin of the listeners them-
selves. When, in these davs of science and
machinery, our boys and girls do not know
how to manipulate a simple serew, are not
the life of a fox-terrier or &8 pussy and the
numerous jungle tales and legends, both
indigeneous and foreign that are often pres.
cribed, meant to keep our young hopetuls
eternally tied to apron-strings ?

Selactions of popular topics on seience
written by Huxley and Tyndale in a style
that is almost unsurpassed in literary beauty
and the captivating narration of every day
phenomena by Geike should, among other
things, be protusely incorporated in one
single book of selections for intensive study
in the Matrie course, It will enable boys
and girls to strengthen their stamina and to
develop their eritical faculty, so that in their
college life they may appreciate and enjoy
the humour of Falstaff, the ethereal gran-
deur of Wordsworth and the chiselled beauty
of Pope and Byron. It will, again, fully
accord with the universally accepted princi-
ple that sentiments are always to be built
up on the granite of reason.

Geography is the core ot studies in
America—all other subjects emanate from it,
Literature, mathematics, science, history of
different countries and even hygiene are
taught through it. It trains and develops
the mental faculties also, Geographical ex-

plorations and stellar op astronomical geo-
graphy will unfurl the imagination; regional
.and commercigl geography will temch our
boys their place in the comity of nations.
But. unfortunately it ig relegated to an in-
ferior position in this country. Instead of
*advancing learning ", it pestricts it to a
narrow compass. This should be removed
to equip our boys and girls for the struggle

of life if‘ these days of inter-communications
and politieal upheavals,

* History is a huge dust-heap ""—so said
Carlyle, and nothing can be truer so far as
the history of this unfortunate country is
concerned. A well-known professor and

author told the writer the other day that his

history bock had not been passed by the
Text baok Committee, because he spoke of
Chengish Khan as a killer of men, Pursuant

to the fiat of the “ experts ” of this out- -

moded puny body dressed in brief authority
over the heads of the stalwarts in the line,
Chengish Khan should have been dubbed an

angel or an apostle of whimse. History is .

thus to be made to order. This reminds me
of the maxim of Coothe: “ In fiction every.
thing is true except dates and names, in
history nothing is true except dates and
names . While giving a lesson once on the
Black Hole, the writer was challenged by a
boy, who quoted chapter and verse to show
that there was no Black Hole. Cannot the
University that earns not less than Rs. 10
lakhs from the Matriculation fees and the
sale of sehool publications, spend & part of
this income from the schools in preparing
an authentic history of the country to save
the teazhers from teaching rubbish and
looking small before their boys ?

In botany and zoology that are now taught
to turn out a complete pattern of manhood
in secondary schoals, pollination in the one
and mating in the other, may, even if they
are not.loosely treated as is generally done
s’fimulate the sexual instinect in boys and.
girls at 8 stage of theip lives, when they

N
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begin to see the whole world tinged with &
rich hue. They may be dropped altogether
from the curriculum of secondary schools
and may be taken up when the critical
period of adolescence is passed.

A very anamolous position exists with re-
gard to mathematics. The subject is taught
in the vernaculars, but the questions are set
in English ; and the result is boysand girls
who for the first time in their life, enter an
examination hall, fumble about the English
words and expressions to whichthey are not
accustomed. The practice seems to be due
to saving the trouble and expense of print.
ing questions in the various vernaculars re-.
cognised by the University. But should not
the University primarily look to the interests
of the examinees before its own interests?
Students will form their literary style from
the study of the best selections in their vers
nacular text-book on literature and not from
the few words and expressions laboriously
coined or invented to pacify a squeamish
conscience. The subject may, we think, be

taught and the questions set, in English 8s
before. This is likely to solve the financial
question without any material harm being
done to the vernacular basis,

To sum up. One book of selections. in
English and the mother tongue, containing
among other things, pieces on science,
hygiene ete, treated in the choicest style
and manner, mathematics written and
taught in English, easy selections from
classieal languages discarding, so far as pos-
sible, the animal stories, an authentic
history of India and a comprehensive trea-
tise on geography will, we think, be quite
enough for the first entrants tothe Univer-
sity., Lastly, we should like that the boys
and girls be thoroughly drilled in Subhankare
or the indigenous system of mental arith.
metiec and the sayings and precepts of the
greatest seers and sages of all communities,
so that they may not be found wanting in
the work-a-day world and the world
to come.

INDIAN CULTURE OUTSIDE INDIA®

By Dg. R. N. DANDEKAR, Editor, Annals of the Bhandarkar Oriental Research
Institute, Poona.

QU have so far heard of foreigners
coming to India either for settlement

‘or for conquest. First of all came the

Aryans, But they settled down permanently
in this country and soon became Indians
themselves, having adopted India as their
own land. Other foreigners, like the Asuras
and the Turushkas, the Persians and the
Greeks, who invaded this country with the
sole purpose of bringing it under their own
imperial domination, were, as you know,
soon driven out. Now came the turn of the
Indians themselves to go out of their
country on adventure! lf we drive in our

Time Machine back into the past about
2000 years—to the first centuries before and
after Christ—we shall mest large numbers
of Indians going out of India to other
countries with spiritual as well as material
ends in view. -Foremost among such adven.
turers were the happy bands of Buddhist
missionaries, who were inspired with the
noble ideal of carrying the message of

~Gautama Buddha—the sage of Kargilavastu

—to distant lands beyond the mountains
and across the seas,

The earliest contact that was formed, in
t his manner, was with China, Already as

¢ Phe fourth of a series of talks on 'India through the ages’ in the School Broadcast Programme af
the Bombay A1 R. Station ard publisked by kind permission of All Tndia Radjo.
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early 8s 61 A.D, the Chinese Emperor,
Ming-ti, had sent Chinese ambassadors to

India in order to fetch, from the land of
Buddta's birth, sacred books and pictures
as also Buddhist teachers. Soon afterwards,
an illustrious Indian Pandit—Kashyapa
Matanga—was sent to that country. There
he started the work of translating Buddhist
sacred texts into Chinese with the help of
Chinese scholars. A few years later we
hear of Kumarajiva, another famous Pandit
from India, who went to China, for the
same purpose. In course of time, the
Chinese scholars themselves progressed
sufficiently in their knowledge of Buddhism.
They did not therefore rest content with
Chinese translations of Indian works any
more ; they undertook to prepare original
works on Buddhism in their own language,
In the meantime, numerous Chinese
pilgrims poured inlo India, from time to
time, in order to pay reverential visits to
several places “sanctified by the dust on the
Master’s feet”’—places like the Lumbini
forest where Gautama was born, the Bodhi.
tree at Gaya under which he received en.
lightenment and became ''Buddha” Sara-
natha near Benares, where he p;'eached the
first sermon and Kusinara, on the Nepalase
frontiers, where Buddha attained his
Nirvana. These pilgrims made their journey
to this ecountry either overland, through the
Himalayan passes, or by sea via Java and
Sumatra, While returning to China, they
took with them numerous Buddhist works
in the form of their Chinese translations or
their copies in the Chinese seript. You will
be surprised to know that many Indian
works about Buddha’s religion, originally
written in Sanskrit and Pali, have been lost,
while their Chinese transcriptions or
translations have ™ been preserved intact.
It is only through a profound study of the
Chinese language that these precious trea.
. sures, which we had somehow lost, are now
- being restored to us.

Toe

While Chinese pilgrims were visiting this
eountry in large numbers, India’s role as
the great preceptor of the East continued to
be promoted by many more Indian teachers,
who almost settled down in China and other
neighbouring ecountries with a view to
instructing the people in the intricacies of
Buddhist religious discipline. Thus wave
after wave of India’'s cultural influence
reached China, Korea and other lands up to
the shores of the Yellow Sea—and, toa
certain extent, even beyond. But remember

it was not the forece of sword nor the on-

slaught of mighty armies that prepared the
way for the Indian missionaries in these
distant lands, Their forward march was
but a silent drift of an enormous religious
and civilising movement. And China and
other lands of the Far East were only too

willing and happy to receive, with open
arms, these ambassadors of the holy realm
of Buddha!

The warrior classes of India—the Kshatri-
vas—wsere, however, by no means inactive
during this period. They too led bands of
Hindu adventurers to countries, like Java
and Sumatra, Cambodia and the Malaya
Archipelago, obviously with & view to
conquer, to civilise and to colonise. In this,
they were only following the example set
by their Aryan ancestors many, many years
ago. In all these countries, there seems to
have penetrated, during this period, a fresh
breath o Indian spirit, which brought to
the inhabitants new customs, new laws, new
gods—in short, new life and culture. The
traces of the Indian influence, in this
region, are so deep that neither time nor
man has been able to erase them completely,

The island of Java—or the * Yava.dvipa’.
of Indian literature—may be said to have
rec.:eived her whole culture trom India. The
ru.ms of Javanese monuments roveal un-
mistakably the hand of the Hindu architect
and sculptor. The ancient language of
Java contained a very high perceritage of
Sanskrit words in it, It was therefore
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called--quite adequately--the Kavi-language,
that is te say, the langusge of the learned.
“Kavi’’, as you probably know, is a Sanskrit
word, which means a poet or a wise man.
Indian script, Indian expressions—why,
even Indian literature—followed in the
wake of the Hindu conquerors of Java,
Portions of the Javanese versions of the
great Indian epics—the Ramayana and the
Mahabharala—are available even to-day.
Particularly the popular legends about the
Pandavas were the most beloved topies of
the ancient Javanese poets, who wrote and
produced many dramas based on them!

Like Java, the island of Sumatra too was
an important seat of Indian culture in those
days. Some of the Chinese pilgrims, who
went to India for pilgrimage used to travel
by sea—in ships, .which plied regularly
between the Malayan islands and India and
Persia, On their way, many of them halted
in Sumatra, One of these pilgrims tells us
ol his experiences of the Hindu kingdom in
that island. Ha further tells us how he
lived in Sumatra for over six months in
order to study the Sanskrit languagde. As a
matter of fact, he strongly recommends this
procedure to all his countrymen, who might
make their journey to India by sea. For,
as he says, the knowledde of the Sanskrit
language thus acquired—elementary though
it might be—greatly facilitates contact with
the Indian people, particularly the learned

classes.

Deep among the various classes of the
people in the Malayan-peninsula we see,

even to-day, the influence of the Hindu
conqueror. Their customs and beliefs contain
several Indian elements. * Garuda”—the
bird of the Hindu God Vishnu—has
become “‘Gerda'’ of the Malaya mythology;
and the Hindu myth of the demon Rahu
devouring the sun at the time of the solar
sclipse has been adopted there without any
modification,

Passing on to Cambodia—which_ is called
Kamboja in Indian literature—we find that

“inseriptions written in Sanskrit language,

and ranging over a period of more than
1000 years, arve discovered in that region,
They bear ample testimony to a long and
glorious epoch of Hindu supremacy in the
early history of that country. The reliefs
of the ancient temple-architecture and
sculpture of Cambodia, which are to be seen
even today—of course, in fragments—
reveal images of Hindu gods and scenes
from the Indian epics. The Kshatriya
conquerors of Kamboja naturally introduced
there Hindu manners and customs, And
though the later Buddhistic reform changed
much, destroyed much and added muech,
the traces of the earlier Hindu influence
are not altogether lost. The law of Cam-
bodia, for instance, is derived from the
ancient law of Hindustan ; and the legend
of Manu, who was the first law-giver of
India, is preserved in the Cambodian legend

of Manusara.
From Kamboja, let us have a glance at

the neighbouring states! What do we tind ?
Here is Siam. The culture of the Siamese
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people perhaps bears the clearest indica-
tions of the Hindu colonisation. You may
perhaps have heard the names of the recent
kings and princes of Siam—names like
Rama, Prajadhipaka, Ananda ete. Do they
not strike you as purely Hindu names?
What further proof of the Hindu influence
would you now like to have? Similarly
Champa and Bali. Just consider the very
names of these regions—and you will easily
realise how much they must have owed to
the Hindu colonists !

In the history of ancient India, this was
a period of international contacts and
Hindu colonisation, Java, Sumatra, Malaya,
Cambodia, Siam, Champa, Bali, Burma:
Ceylon—these were India’s ancient colonies,
The foundations of thsir present civilisa-
tion were laid by Hindu colonies, several
hundred years ago.

While the Buddhist missionaries and the
Hindu colonists were thus bearing the
torch of Indian culture to far-off lands,
tribes of foreigners, like the Shakas and the
Yavanas, the Pahlavas and the Tukharas,
made themselves bold to raid the Indian
frontier. But, like their forerunners, they
too were soon obliged to submit—this time,
not to the mighty forces of the Indian
defenders, but to the irresistible spiritual
influence of the Hindu religion. That
religion, so to say, overpowered and finally
absorbed all of them. They came to conquer
and to rule, but remained to admire and to

serve !

In India proper, the central political and
military power, which was established by
Chandragupta and consolidated by his
grandson, Ashoka, had already collapsed.
Several royal families, like Kharavela and
Andhra, Naga and Bharashiva, Pallava and
vakataka, now began to vie with one othep
for political supremacy in the country. The
spirit of rivalry among them indirectly
promoted India's material prosperity. The
commercial life in the country came to be

organised through the formation of guilds ot
merchants, artisans and bankers. India
soon became the centre of trade —by land
and by sea between China and Rome,
Would you believe me, if | tell you that
sufficient evidence is available to show that
Indian seamen had reached even Germany
in that distant past? Several interasting
stories are in vogue about the eommercial
contact between India and other nations,
Ladies of Rome, we ars told, were parti-
cularly fascmated by gowns made in India—
gowns, which were so fine in texture that
they were then regarded to have been
“woven out of air.”” Great anxiety was
felt in the city of Rome on account of the
steadily increasing flow of Roman gold into
this country,

The majestic monument of the Buddhists
and the Hindus, belonging to this period,
are eloquent witnesses to India’s glory —
both religious and secular. But, as I have
already told you, rival political forces were
already at work, and India was again in
need of a strong unifying hand !
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THE FUTURE OF BRITISH EDUCATION
By H. C. Dext, Editor of " The Times Educational Supplement.”

AT the outset of any survey of British
education four points should be made.
First, that in the United Kingdom there are
separata systems of public education—for
England and Wales, Scotland and Northern
Ireland (Ulster) respectively — and that
though similar, these are far from identical.

Second, that in all three systems statu-
tory and voluntary effort are inextricably
intertwined ; probably more so than in any
other educational system in the world. Of
the numerous privately-owned schools and
other educational establishments many, in-
cluding all the universities, stand outside
the public systems, but more—including

‘over half the so-called ‘' public schools,”

endowed schools such as Eton and Harrow
—are wholly or partly inside it.

Third, the administration of the publie
systems is characterized by & unique degree
of decentralization. Fourth, in probably no
other public system of education is so
much liberty accorded to the teacher in
respect of school ordanization, curricula,
syllabuses, and teaching methods. What-
ever changes may be made in British edu-
cation, it is unlikely that any of these
fundamental conditions will be altered,

PROCESS OF RECONSTRUCTION

All the three public systems are at present
in process of reconstruction, The Educa-
tion Act, 1944, the bulk of which came into
operation on April 1, 1945, has completely
recast that of England and Wales. The
Education (Scotland) Act, 1945—also in
operation—has considerably altered the law
relating to education in Seotland, No Act
has yet been passed for Northern Ireland,
but the government of that province has
issued a White Paper outlining the changes
it proposes to make, and is preparing a Bill
for discussion by the Ulster Parliament,

fu2b2d -

In all three cases the reconstruction of the
public system will affect, either directly or
indirectly, the private schools, colleges and
universities.

The legislative changdes made or proposed,
vary according to the previous state of each
system, but their ultimate aim is funda-
mentally the same: in the words of the
English White Paper :—

to secure for children a happier child-
hood and & better stact in life ; to ensure a
tuller measure of education and opportunity
for young people, and to provide means for
all of developing the various talents with
which they are endowed and so enriching
the inheritance of the country whose
citizens they are.

They may be briefly summarized as
follows:—

1. A statutory duty upon the public
authorities to provide or aid the provisions
of nursery education for children of two
to five, in place of the permissive power the
authorities previously possessed.

9. Extension of the period of compulsory
full-time education, by raising the upper
age-limit from fourteen first to fifteen and
later to sixteen. Northern Ireland proposes
also to reduce its lower age limit from six
to five, thus equating it with England and
Wales, Scotland.

3. The provision of secondary education,
suitable to “age, ability and aptitude,” for
all children, instead of for about 12 per
cent. as previously : this provision to be a
duty of the authorities, no londer a power.

4. In England and Wales, and Scotland,
the virtual abolition of tuition fees in
sesondary schools : in Northern Ireland the
setting.up of & system of free publicly
provided secondary schools alongside the
existing fee-charding voluntary schools,

v



202 THE EDUCATIONAL REVIEW

5, A statutory duty on the parent to
cause his child to receive throughout
* compulsory school age’”’ efficient full-time
education suitable to his “age, ability and
aptitude” ; in place of his previous duty to
cause his child between the ages of five
and fourteen to receive *‘eflicient elementary
instruction in reading, writing and arith.
metic.”

6. The establishment of systems of part-
caticm—_univer'sal and compulsory

time edu
o England and Wales, and Scotland, volun-
:ary in Northern Ireland—for all young

persons over compulsory :::’0;:: ;glf't:::
under eighteen who are )
oducation. This pponle.)ﬂ everywhere to
pe & duty of the authorities.

7. The provision of free medical treat-
ment as well as inspection to be a duty of
the public authorities, who must also
provide meals, mitk and other refreshments
at school whatever needed. Medical and
meals services to cover all children and
young people from two to eighteen,

8. The provision of all forms of adult
education made & duty of the authorities
instead of a power.

9. In England and Wales and Scotland,
all private schools to be redistered ; power
given to the central authority to close in.
sufticient or undesirable schools,

10. In England and Wales, and Northern
Ireland, daily religious worship and regular
religious instruction to be compulsory in
all primary and secondary schools.

In addition to the abave legislative
changes, it is intended to reduce progres-
sfvgly the size of classes, improve premises
and equipment; develop leisure-time facili.
ties for young people and adults, expand
the field of recruitment and reform the
“training of teachers, remodel ourriculg
especially at the secondary stage, eXpand'
and improve teghnical education, make
. better and disteibute more evenly educa.

tional facilities for physically and mentally
handicapped children, and ensure that no
child or young person shall be debarred by
lack of means from securing any education,
including university education, to which his
ability entitles him, B

THREE PROGRESSIVE STAGES.

The legislative changes are most drastic
in England and Wales. Here, the public
system of education was previously organiz-
ed in two parts, elementary (five to
fourteen) and higher, the latter including
all forms of education other than elemen-
tary. The public authorities were compell-
ed to provide elementary education only;
and this was all that over 80 per cent. of
the nation’s children got. Now, in the
words of the new Act :

The statutory system of public education
shall be organized in three progressive
stages, to be known as primary education,
secondary education, and further educa-
tion ; and it shall be the duty of the local
education authority for every ares, so far
as their pewers extend, to contribute to-
wards the spiritual, moral, mental, and
physical development of the community by
securing that efficient education throughout
those stages shall be available to meet the
needs of the population of their area,
(Sec. 7.)

The local education authorities are at
present engagded in preparing their “develop-
ment plans” for primary and secondary
education and developing facilities for
tgchnical and non-vocational adult educa-
tion. The Minister has issued building
redulations (to which existing as well as
new premisbs will have to conform) that
demt'and vastly higher standards than
preV}ously. No permanent building is yet
p('JSSI.blG, but prefabricated huts are being
distributed to make possible the raising of
compuls-ory school age to fifteen announced
tor April 1, 1947, Similar developments are

}
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going ahead in Scotland. Improved salary
scales for teachers have been introduced in
all three systems, '

To secure the large number of additional
teachers required, emerdency training
schemes are being improvised. That of
England and Wales is at present furthest
advanced, though provision lags behind
demand. In brief, the English scheme is
as follows (and the Scottish and Irish may
be regarded as essentially similar) :—

1. Applicants have been invited from
men and women between approximately the
ages of twenty-three and thirty-ftive,

9, Applicants go before an interviewing
board. Character, temperament and experi.
ence are taken into account, and the normal
paper qualifications not insisted upon.

3. Accepted candidates go to an emer-
gency training collede, where possible
residential, for one year, The coursa
covers educational psychology and methad,
English, and one or two other studies or
activities chosen by the student; and
ineludes not less than three months’
observation and practice in schools,

4. No examination is held at the end of

>the course, students being judged on the
work throughout the year,

5. Successful students are rated as
qualified teachers on prabation, and entitled

. to the tull pay, pension rights and status
. of their rating.

6. During the first two years of their

teaching career they must, however, follow -

a part-time course of guided study. When
this has been successfully completed, they
will rank as fully qualified teachers,

Applicants for this teacher-training are
numerous, selected candidates good, and
teaining college staffs (almost all practising
teachers) excellent.

LARGE-SCALE EXPERIMENTS-

The content of education is exercising

alkminds; it is recognized that the provi-

-

sion of secondary education for all, instead
of for a few. will compel radical rethinking,
The Advisory Council on Education for
England (a statutery body appointed by the
Minister) is inquiring into the relevance of
existing curricula to the life of society.
The newly established National Foundation
for Educational Research in England and
Wales is investigating methods of selection
for secondary education, and experimenting
on a large-seale with school fecord cards
for primary and secondary school children.
The English Ministry of Education has
published an admirable pamphlet on part.
time education. The Scottish Advisory
Council on Education is investigating a wide
rande of educational problems and has
published some excellent reports, notably
one on “The Needs of Youth in our Times.”

I trust this article conveys the idea of a
long step forward not merely to equality but
also to fullnass of educational opportunity.
—The Education (Gazetie, New South Wales.
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AN AUSTRALIAN NEWS LETTER

By LEN BARSDELL.

MORE PAY FOR TEACHERS

HE New South Wales State Govern.
ment’s decision to increase State
Public School teachers’ salaries by 15 to
20 per cent. means a complete new deal for
teachers and education.

The increase, which is retrospective to
April 1, provides an immediate minimum
rise of Rs. 695 a year for men and Rs. 575
for women. For other classifications the
increases range up to Rs. 1,510.

More than 11,000 teachers will benefit by
the new agreement, which will cost the‘
State Government nearly Rs. 1,07,08,334 a
year.

Under the agreement the highest possible
salary in the service will be Rs, 10,708 for
a headmaster o! a high school, compared
with his former salary of Rs. 9,400,

A headmistress of a similar school will
now receive a salary of Rs. 8,550 a year,
compared with the Rs. 7,520 she formerly
received.

First.class primary school headmasters
ang second-class high school and secondary
schoolmasters will now receive Rs. 8,60
ayear.

A male teacher who has had two years'
training can rise to & salary of Rs, 5,350 a
year, and & woman to Rs. 4,280 in the
eighth year of service.

Commenting on the salary increases, the
Premier, Mr, W. J. MeKell, said: * The
new agreement is evidence of the L.abour
Covernment's desire to maintain a proper
standard of efficiency in the Education
Service, and to retain and attract highly
qualified teachers.” '

The N.S.W. Public School Teachers’
Federation which is affiliated with the
Sydney Trades and Labour Council and
also with the Australian Council of Trads

Unions, received strong support from all
unions in its fight for better conditions,

EDUCATION FOR RAILROAD MEN

Railway men engaged in servicing out.
back areas in Australia are to receive
educational facilities hitherto denied them,

The scheme has been arranged by the
Australian Railways Union in conjunction
with the Workers' Edueational Association.

Thousands of men will benefit from the
scheme, the first of its kind in Australia,

The idea is to provide services to
members of the Permanent Way Mainten-
ance Gangs—services that fit in with their
conditions of life and work, and with their
own particular interests.

Many of these men live in camp condi-
tions, aud are isolated from towns and
sources of information and entertainment,
sometimes for months at a time,

NEWCASTLE LABOUR COLLEGE

Newcastle (New South Wales) Trades
Hall Counell -inaugurated in 1944 a Labour
College to provide adult education for
workers,

It started in a small way with a member-
ship of 20. To.day, it has a membership of
1,000, and is still increasing.

Provision is made for classes in world
affairs, public speaking. stage technique,
and—a new experiment in adult education
—classes in French and Russian,

The cultural groups consist of musie
(choir and orchestra), the theatre, adult and
juvenile art studies. In addition, there is
a women's physical culture group, and a
Social Club organises social and recreational
activities, .

Other college activities are talks to unions
on current problems, discussion groups in
industry, and a well.-documented library
covering all phases of industrial, cultural
and recreational work.

The College is also playing its part with
other civie orgdanisations such as C,E.M.A,
and National Fitness,

e ————

-

THE GRANT‘IN'AID SYSTEM
By Ra0 Sanis R. SwamiNaTHA IvER, B.A., L.T., Retired Headmaster, Kumbakonam,

'l‘ HE system of making grants for educa-

tion in some form or other is said to
have been in vogue in our country in times
of antiquity. The University of Nalands,
known all over Maghada as Dharma Gunja
and reputed to be one of the most eminent
Universities in ancient India, some two
thousand years ago, had. it is said, more
than two hundred villages granted to
it by kings of many generations, the
scholars who pursued learning therein
having been fed, lodged and clothed gratis.

Grants by the Court of Directors.

Coming to later times, the esarly part of
the 18th ecentury—we learn that the Court
of Directors were making grants to the
Bombay Society for the education of the
poor and to the Caleutta School Society and
to a number of Protestant Mission Sehools
in our own province. At the same time
they continued the grants of money made
in former times to learned and religious
persons maintaining schools and teaching
therein gratuitously.

In 1813, the Governor.General in-Couneil
was given the power to devote annually not
less than a lakh of Rupees to the revival of
literature and to the encouragement of
learned Indians, and also to the promotion
of a knowledge of the sciences among the
inhabitants of the British territories in
India.

In 1852, the Board of Education of the
Bombay Presidency with a recurring allot-

" ment of sore two lakhs to finanee their

activities, adopted the plan of subsidising

private schools, instead of starting schools

of their own, so as to have their financial

assistance spread as widely as possible,
LI1=-27 .

The Despatch of 1853

The desire for English education on the
part of the people was increasing, and the
Government with its limited funds found it
impossible to provide the schools required.
In England, a simiiar difficulty was ex.
perienced by the state, and it was solved
by the adoption of the grant.-in-aid system.
The same plan was hit upon to tide over
the difficulty in our country. In 1854, the
Court of Directors issued their famous
despatch, declaring the principle of grant.in-
aid as the basis of the Indian educational
system., Through this system they “antici-
pate,” it is so said in the Despatch, “by
drawing support from local resources in
addition to contribution from the state, a
far more rapid progress of education than
would follow a mere increase of expenditure
by Government; while it possesses the
additional advantage of fosterlng a spirit‘of
self-reliance upon local exertions and
combination for local purposes, which is of
itselt of no mean importance to the well-
being of a nation.”

They add: “We desire to see local
management under Government inspection
and assisted by grant.in-aid taken advantage
of, wherever it is possible to do so,and that
na Government Colleges or schools shall be
founded in future in any distriet, where a
sufficient number of institutions exist, cap-
able, with assistange from the state, of -
supplying the local demand for education,
We look forward to a time when any
general system of education entirely
provided by Government may be dis-
continued with the gradual advance of the
system of grant.in.aid. But it is far from
our wish to check the spread of education
in the slightest degree by the abandonment
of a single school to probable decay.”
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" The Despatch of 1859.

In 1859, the Secretary of State in his
Despateh says that the grant in aid system
was not & perfect instrument for the spread
of education, specially mass education,
sinece local effort could not in the nature of
things be expected in sall places; and
Government should maintain schools of
their own in those places where local effort
was wanting, Sinece however, he did not
declare himself altogether against the
grant-in-aid system, different provinces
followed different policies in the matter.

The Despatch of 1863,

In 1864, the principles of the grant.in.aid
were reaffirmed, and the Secretary of State
in his Despatech of that year remarked:
“The amount of grants.in gid after the lapse
of 8 years from the system being brought
into actual operation, bears, except in
Bengal, & very small proportion to the
direct expenditure of Government on
Education.”

Gofevnment of India and the Education
Commission of 1882.

In the Resolution, appointing the Indian
Education Commission of 1882, the Govern-
ment remarked: * The different branches
of public instruction should, if possible,
move forward together and with more equal
step than hitherto, 1! satisfactory progress
is to be made at all, every available private
agency must be called into action to relisve
and assist the public funds in aonnection

- with every branch of public instruction.¥
The Edueation Commission pronounced
itselt unhesitatingly in favour of the
grant-in-aid system for Secondary Edueca-
tion, and was not against the establishment
of publicly managed schools for Primary
Education, where desirable, without regarg
to Jocal co.operation, The Commission
recommended among other things as g
condition of the sugoess of private effort

(1) that the Manadement of the non-govern-
mental educational institutions should be
consulted on matters of general educational
interest ; (2) that revised rules for grant.in-
aid should not merely be published in the
official Cazette but translated into the
vernacular and communicated to the press,
{o the mansgers of aided and private
institutions and to all who are likely to help
in any way in the spread of education;
(3) that the fees in all secondary schools
and colleges managed by the Department
must be kept as high as possible and higher
than in aided institutions of a corresponding
class: (4) that room be made for private
effort as its area draduslly expands and
wherever private effort becomes fit to do
the work needed, the Department should
remove its own institutions, as the Despatch
of 1854 contemplated : (5) that there should
be & periodically ingreasing provision in the
educational budget of each provinee for the
expansion of aided institutions ; and (6) that
the improvement and extensgion of institu-
tions under private management should be
the principal care of the Educational
Department,

Resolution of 1804 of Government of India.

The Government of . India, in their
Resolution of 1904, declared their policy to
be “progressive devolution of primary:
secondary, and collegiate education upbn
private enterprise and the continuous with-
drawal of Government from competition
therewith, as recommended by the Educa-
tion Commission of 1882" and at the same
time laid down as their principle “that in
each branch of education, Government
should maintain a limited numberof institu-
tions, both as models for private enterprise

to follow and in order to uphold a hig
standard of education.” ‘

Goivgeir;ment of India and their Despatch of

The Government of India in their Des-
patch of 1913 emphasised the need for the
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admixture ol private effort and state
encouragement and control in all depart-
ments of education. They were for continu-
ing the policy of grant-in-aid for Secondary
Education, but for the advancement of
Elementary Education, they urged the need
for concentrating the resources of the state
and using board schools, wherever possible,
as the chief instrument, How keen the
Government of India were upon making the
grant-in-aid rules elastic and literal and
helpful in improving the condition of
teachers could be made out from the follow-
ing among the other recommendations
contained in the Resolution,

" A graded service for teachers of English”
be introduced * with a minimum salary of
Rs. 40 & month and a maximum salary of
Rs. 40 a month.”

“ The grants-in-aid” be enhanced, in order
that aided institutions "may keep pace with
the improvements in Government schools.”
Private Effort and Government Aid.

The relationship between private effort
and Government in India seems to follow
the trend of feeling in England. There they
look upon Elementary Education as tbe
chief concern of the State and advance
Secondary Education through the grants-in-
aid. No doubt, it was once thought that the

RPN

LONDON’S CAMP SCHOOLS START

Pupils from the Lady Margiret School, Parsens Green, acriving at the
L.C.C. Camp 3chool, Hindhsad, Surrey, when Londoa’s first big organised
éeffort to provide opz=n air education began with the opening of the camp schools,
Children will stay for a minimom of twa ta four wasks, and wlll do thair

lessons in ideal surroundings,

@



208 THE EDUCATIONAL REVIEW

provision of education to children was the
concern of the parents ard the state had
only to supplement their efforts where
necessary., With the growth of democratic
ideas, the view has changad. It is now held
that the education of the future citizen is the
primary duty of the state and that the parent
has only to co-operate with and help it.

In a country like ours, where citizenship
has not fully developsd and elementary
education. as it obtains, is but rudimentary
and far from fultilling any useful national
purpose. secondary education should be
considered as a necessary and a desirable
extension of the elementary education; and
the same policy should be adopted to pro-
mote both, As matters stand at present,
local effort in respect of elementary educa-
tion is in most oases the effort of individuals
made in the hope of individual profit,
whereas local effort in respect of seecondary
education, where it is in evidence, has been

the effort of associations of man with nd
eye to individual gain, such cases having
been few and far between. In backward
localities, where elementary schools are
most desirable, the desira for education is
feeble. Few pupils comsa in and few indivi-
duals come forward to start schools. Where
elementary education has well progressed,
as 1n towns and cities, loeal effort for
secondary education might be forthcoming.
In our Presidency there are hundreds of
villages with a population .of more than 2000
without schools, whereas in towns and
aities we ses schools, elementary and
secondary, working side by side, often in
ruinous compstition with one other. The
system of grant-in-aid, if properly adminis-
teraed, would prove & patent means for
squalizing educational facilities and mesting
the legitimate demands of all grades of
education,
(To be continued).

PROBLEMS BEFORE THE EDUCATION MINISTER
By Sr1 R. SrINIvAasA I¥ENGAR, B.A., L1, Sarvajana High School, Peelamedu

HE achievements of the first Congress
Ministry in the sphere ol education
were not outstanding, the introduction of
Hindi in the first three forms, and of the
mother-tongue as the medium of instruction
and examination in the upper forms of
secondary schools standing mainly to its
credit. As Sri C. Rajagopalachari said, they
had to plan as though they had to serve for
100 years, but with resignations in their
pockets. Again, the Government's educa-
tional policy was dictated and directed by
an over-zealous D,P.1.,, who sought to make
permanent literates out of a five-standard
elementary education and in whose scheme
of mass education, there was no plaes for
adult education at all,

The present Eduoafion Minister sufferg
from no such handicaps. He is lucky that 4

single portfolio has been entrusted to him,
and that he will be helped by an Indian
D.P.l. and that he can take sound decisions,
as the Wardha and the Sargent schemes of
national education have well been threshed
out in the public press and educational con-
ferences. The first and foremost problem
to engage the Education Minister is, as the
teaching profession envisage, to enunciate
the goal of universal elementary education
as its primary and immediate policy to be
azhieved in a tive-year progeamme. There
should be no dilly-dailying and shilly-shal.
lying in regard to this question of urgent
national importance, As Sir N. Strathie
recently said, appallin_g illiteracy is a serious
indictmant of the British rule and a strong
case for the establishmsnt of a National
Government in India. The problem is intri-
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cate, involving several somplicated issues.
The duration of the course, the recruitment
of teachers, the agencies to be enlisted for
the cause ete. are questions on which the
Education Minister should make his pro-
nouncements, very soon. Adult education
had been completely ignored in our province
for the past ten years ; and De, Syed Muha.
mad's scheme ot adult education for Behar
may be studied with probt for introduction

-in our Province.

The next problem awaiting the immediate
decision of the Education Minister is the
bifureation of courses of study in secondary
schools. The Adviser regime has collected
the necessary data from the managsments
of secondary schools, who were asked to be
prepared for introduction of the new courses
of study in dJune, 1846. The new Govern-
ment have to consider whether the high (?)
ambition of becoming lower division clerks

should be decided by our lads at the age of

13, and whether the ambitious syllabus pre-
pared for this course could be mastered
before the age of 15. The harmonising of
the cultural and the vocational aims in
secondary education with the slender re.
sources at our disposal needs deepsr con-
sideration at the hands of the new Minister,
and should be launched after consultation
with the teaching profession and the
managements, and after the liberalisation of
the Grant in-Aid Code which has been hang-
ing in the balance for the past 30 years and
more. It is a happy augury that inerease in
teachers' salaries has been foreshadowed
in the reorganisation of education. The
Education Minister’s fultilment of his plans
to give & new orientation to edueation will
depend upon his capacity to wrest from the
Finance Minister the maximum funds for
education. The support and goodwillof the
Finance Minister, who is in our Province
the Premier, for the cause of education
should be secured by the Education Minister
in the second Gongress Ministry, whose re-

actions in the above pressing major problems
are awaited with anxious interest. Cabinet
responsibility for the major educational
problems is a desideratum.,

There are some pressing minor problems
which may be tackled without any financial
commitments on the part of the Education
Minister. For example, the disparity be-
tween the elementary schools and the
primary classes of secondary schools may
be removed by a stroke of the pen, by abos
lishing English in the curriculum of the
primary classes of secondary schools. The
grounding in the mother-tongue would be
sounder, and the English might be picked
up without steain, if it were begun in the
First Form,

Next, the Development Minister suggested
the introduction of * Co-operation' as an
optional in the S.S.L.C. scheme, in order
that our rural workers may efficiently handle
rural uplift work. * Teachind” may be
introduced as an optional subjects in the
S S.L..C. scheme. Our province needs mors
and more teachers for working out the
scheme of universal elementary education.
The emergency scheme of secondary-grade
training, recently announced, had to be
asbandoned, owing to the lack of response to
the scheme, Students who take “Teaching "
as an optional subject in the S, S.L.C,
schema will have the sams standard in
English, Second Language, Elementary
Mathematies, and Goneral Knowledgde, in
History, Geography, and Elementary
Scienee: and take a two-year course for
equipping themselves as teachers. These
trained teachers will be quite competent for
teaching in the elementary schools and the
primary classes of secondary schools, These -
teachers, after a period of service asg
teachers, and anather test, if need be, may
be declared eligible for handling the lower
forms of sesondary sghools. | am sura thera
will be good respaonse to this sschema of
training. .
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After considerable agitation, the history of
British Empire was removed from the High
School syllabus, The same history in the
garb of * Modern History® has appeared in
our new History syllabus. While the
liquidation of the British Empire so far as
India is concerned is on the anvil, it serves
no purpose to read the story of colonial ex-
pansion during the High School course. A
study of Civies, comprising the Indian con-
stitutional developmonts since 1861, might
-be substituted for the modern history now

taught.

The problem of accommodation in our
schools is staggering us. The Education
Minister may, in advance, issue orders re-
laxing the rules relating to the space and
dimensions of the classsrooms, and the
number of departmental officers through
whom the applications have to pass. The
teaching profession hopes that the
quantitative expansion and the qualitative
advancement will be the keynotes of the
Congress Education Minister's policy,

MOKSHA IN VISISHTADVAITA
By Sa1 M. A. Rukmini, B.A, B.L., Advocate, Madras.

NE of the most misunderstood things in
Indian philosophy seems to be the
concept of moksha or final release, according
to the Visishiadvaita school of Ramanuja.
Even so good an admirer of Ramanuja as
Mr, V. V. Srinivasa lyengar has been
seriously misled: and in his recent pamphlet,
entitled Visishtadvaita, @ proem, he has said
that the thinkers of the Visishadvaita school
have accepted without any critical investiga-
tion “the purely materialistic view of heaven,
its denizens and their activities.” This is
illustrative of the general misunderstanding
that prevails on the subject to-day,

Philosophy and philosophical methods
would be futile unless the ideal contemplat-
ed to be reached happens to be the most
exalted one. Thus taking one's stand on
concrete ?te-experience which is right
through evil-ridden, escape from such avil
must‘be the goal aimed at, Imprisonment
in transmigratory movement in the series
of births and deaths is evil par excellence.
Escape from it is moksha, 8&s the aphorism,
Anavrittih-sabdat, finally demonstrates, The
Upanishadic text declares emphatically —
Param jyotirupasampadya ete., that self-
realisation is by & process of sslf-transgen-
denge, paradoxieal as it may seem. Release

from samsara with its concomitant evils of
rebirth, ete, and the shining of the jipa in
its inherent constitutive bliss and splendour
are the constituents of moksha, together of
course, with endless aad perpetually reju-
venating enjoyment of the glory and majesty
of the Supreme Lord, Narayana. This
inherent spiritual bliss does not tolerate
any alien karmic residue.

It the concept of moksha is understood
against some such back-ground as the above,
it wil] be realised that there is absolutely
no material tinde whatsoever in the hsavenly
enjoyments contemplated by the Upanishads.
The enjoyment experienced by a nukia
transcends all that could be conceived in
the mundane sphere, Yuio vacho nivartante
is not mere exaggeration. Words fail to do
adequate justice to the spiritual effulgence
of the mukla and his enjoyments. The
materialistic congomitants to which flesh
and spirit are heirs in the state of samsara,
sin, death, old age, drief, fear ats,, have all
vanished and perished in the state of
multi. The avibhaga text, (4-4.4) emphatically
declares the mukia as having his life ia the
Supreme, the abode of all spiritual essences,
devoid of even the slightast materialistio-

tinge. The integral experiengce of the
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Absolute shared by the mukia finds its
human analogue in the blissful embrace of
a man and woman from which all knowledde
of anything external and internal is exclud-
ed. This should not mislead any one. For
the purpose of classification, the text men-
tions an analogy which the humanmind can
easily grasp and appreciate, It does not run
on all fours, nor does it indicate anything
material or sensuous. In that supreme state,
logic and ethics mergde in aesthetics. and
fnd their final fulfilment. In the infinite
and boundless splapndour of the muk'a, all
materialistic values and considerations
finally disappear.

The aphorism, S(mka]»gndem--tntsruleh, tells
the same tale from a different stand-
point. The mu/la has his own enjoyments.
No one could ban them. For he has
realized that he is a prakara of the Brahman.
Barring the creation of worlds (jagadrya-
paravarjyam) the mukta enjoys the benefits
of all the powers of the Absolute. We from
the plane of samsara, the pathetic pinch-
beck that it is, can never envisage the
nature of the desires of the m-kia and his
enjoyments which must be deemed to stand
in & sui-generis catedory, lifted far above the
logic of materialisrp. There seems to be no
reasoun to treat it as material.

The mulita is no longer tossed between the
diverse demands of flesh and blood, nor
does’iis mind vacillate from one system of
philcg;;ophy to another, In his own divine
righ.;,; of spirituality, realised and fully
brought home as & prakara of the Brahman,
he enjoys everlasting bliss, taintless, end-
less, and flawless. That the soul is &
prakara of the Brahman is for us now in the
state of samsara just propositional know-
ledge. It must become a living, dynamic
experience. That is achieved only in mukii,
from which, therefore, all materialistic
traces stand ipso facto eliminated.

I am afraid that Visishtadvaita does not
countenanc ejivan-mukii of the type admitted

by the advaitins, Ramasauja defines mukii 8s
freedom from sgmsare, and so long as one
lives, cribbed, cabined and confined in
samsara, bound by the iron chainsof sin and
golden chains of virtue, there would be no
hope for .liberaticn, Once the iron and
gold chains are shattered to pieces, inherent,
eterna! bliss in comradeship with the
supreme prakarin, Brahman, must be the lot
of the nuita. Thus, from the Visistadvaitic
conception of mulksi, all traces and taints of
materialism stand eliminated and expur-
dated.

There is another point of profound philo-
sophical significance. After all, Hindu
thought, as systematised in the three
schools of the Vednnta, must take its stand
on the authority and special sanctity of the
sruli, Why ? God’s existence is demonstrat-
ed not by reason but, on the authority of
the scripture (Sastra-yonitvat). There are
critics who view this allegiance to the srutt
as a philosophical fiction on par with many
a legal fiction, No TVedantin would admit
this cheap criticism. To him sruif is apauru-
sheya, not ascribed to human authorship.
Hence it must be deemed free from all
textual error. It is this sruti, which refers
to the enjoyment of the mukia in the
company of women ete. (Chhandogya 8-12-3).
The sruti text cannot be brushed aside.
The only conclusion that can logically and
philosophically stand is that the mukia's
experiences should be deemed by definition
to before from the slightest materialistic
tinge. | must emphasise in conclusion that
the Vedantic acecount of muk/s and the
enjoyments of ‘the mukia, contained in the
Upanishads, should not be judged according
to our standards and nations of materialis-
tic and hedonistic enjoyment, All mundane
hedonisms stand automatically eliminated
from the stale of muk# in which the jiva has
finally realised his joy and bliss as &
prakara ot tha Brahman,

A ——
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THE NEW EDUCATION FELLOWSHIP,

EUROPEAN Conference of the New

Education Fellowship organised by the
French Section and with Professor Paul
Langevin as President will be held at the
Sorbonne, Paris, frem July 29 to August 12,
1946,

The main subject for consideration is
* The reform of teaching in different
countries its relation to the New Education.

At this mcment, when &ll nations are
obliged to refashion their institutions and
revise their ideas, the reform of education
is & pressing problem. It is felt that those
who are responsible for education in various
countries could usefully meet to discuss
their plans and their hopes. At the Paris
Conference, they will be able to explore in
common the best mesans of ensuring that
future reforms shall be directly based upon
the principles of the New Edueation. In
particular, they will be able to determine
precisely under what conditions administra-
tive change can be made to favour the
New Education. How can we ensure that
reform will express those changes in atti.
tude and method which, in the school as in
the ocommunity, characterize the New
~ Eduecation and are as essential for the full

development of the personality of the c¢hild
as they are for his preperation for life in the
modern democratic world of to-day ?

The Conference theme is extremely rich
and complex, since it covers every aspect of
education. It is proposed, therefore, to
simplify the work by setting up Commis.
sions, each of which will study one parti-

cular aspect of the reforms, planned so

actually being carried out, The Commissions
will be as follows : —

1. Nursery Schools and Primary Schools,
2. Problems of the Rural School;

3. Secondary Education: General and
Vocational,

4. Guidance and Selection,

5. Teacher Training.

6. Parent.Teacher Relationships.
7. Child Psychology.

8. The Methodology of Individual and
Social Education.

9a. Education of Adolescents,

9b. Adult Education.

10, The Effects of War on Children.

11. International Contacts and the

United Nations Educational, Scientific and
Cultural Organization,

European National Seations of the N.E.F,
are being invited to submit a report on any
or all subjects to be studied in Commission,

Half the Commissions (1—5) will sit
during the first week, the other halt (6—11)
during the second week, Eaech member of
the Conference will thus be able to take
part in two Commissions,

At the conglusion of the work, a general

report on the Commissions will be drawn

up, embodying their agreed conclusions.
It will be presented to the tull meeting of
the Conference. '

All lectures, discussions and reports, will
be in two languages ; French and English.

BOOK REVIEWS

MAURYA AND SUNGA ART BY DR. NIHAR-
RANJAN RAY, MA.; D.LITT. AND PHIL
(LEIDEN), F.LLA —~UNIVERSITY OF
CALCUTTA — BAGISVARI LECTURES,
FIRST SERIES, MARCH 1945—FIRST
EDITION, 1945—PP. 117 AND PLATES—
UNIVERSITY OF CALCUTTA,

~ Dr. N, Ray has given the familiar subject

ot the art of the Mauryas and the Sungas a
tresh and revealing interpretation in this
book, He tries to establish that the art
history of the Maurya and Sunga periods
shows a difference in conception of form
and in technique between the two, which
has not been hitherto attempted to be
defined. There sre, as yet, no appreciable
and numerous specimens of seulpture and
architecture that can be labelled as being
pre-Mauryan. The remains of Mauryan art
are monumental in conception and design
and precise in execution. In the Mauryan
age, the Perso-Hellenistic culture and
politics of Western Asia penetrated into
India; and as Stella Kramrisch well says,
in illustration of the penetration of foreign
art tradition into Mauryan art:—*In the
organism of Indian art, Mauryan sculpture
has only marginal importance,” Achae-
menian architectural form and ideals,
though they inspired Mauryan palaces and
pillars, did not capture the imagination of
Indian builders and architects in later
times;' and even the rock-hewn chaitya
eells, patronised by Asoka, were copied
trom wooden proto-types. The motifs and
designs of the Asiatic West, dominated by
Archaemenian and later colonial Greek
imperialism, had become current even
before the Mauryas, whose court art was
individualistic and lacked deeper roots going
to eollective social will and preference

The next thesis of this trestise that
provokes attention is that Asoka and his
successors were averse to popular demon-
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stration and representation of religion, as
well as of folk socio-religious rites and
practices. Hence it is argued we have no
continuous narration, nor representational
scenes of the nature of Barhut in Maurya
court-art which ignored the current art
tradition of the people or the tradition of
making in wood and other materials the
images of the gods of the pogular pantheon.

In Sunga art, the human form is treated
as one of the many components of nature;
and the men and women of Barhut are not
idealised in any manner, so &s to express
any emotion. But there is & linear rhythm
of designs and patterns. The human
figure which became the main exponent of
Indian art in the subsequent classical and
early mediaeval periods is held by our
author to be “the gift of the un-Aryan
Southerners of India."

Maurya art thus reflects the last Stages of
one tradition ; and Sunga art is the initial
stage of quite a different tradition. The
latter is not wholly primitive, as it employs
oversectioning and foreshortening with ease
and shows a fusion of different grades of
people and their ideologies from rulers
down to the aboriginal folk, including the
trading and landed middle classes. Sunga
art is the first organised and integrated art
activity of the Indian people as a whole and
stands directly counter-posed to the court.
art of the Mauryas. The general tone is
very modest, sober and restrained. The
human figure is very deftly handled herse;
and there was a8 large repository of ancient
practice fixed in stone, which became under
the patronage of the Buddhist Sangha, the
royalty and the nobility, the traders and
the Kutumbis of the age, The art is rich in
social content and in the components of
its appeal and patronage, collective rather
than individual in direction, and in motive,
narrative and representational more than
suggestive and symbolical,
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The srgumentaticn and treatment of
conclusions and of their basic data are of 8
very high order and based on the postu-
late that archaelogical discipline is most
essential in sny study of the early and
classical art of the land. Our tribute of
praise and admiration to the work is
abundant and unstinted.

v~

THE VEDANTA PHILOSOPHY OR BRAHMA
SUTRA: BY SRIDHAR MAJUMDAR, MA,
PUBRLISHED BY PROFESSOR SURENDRA-
NATH BHATTACHARYA, B.N. COLLEGE,
BANKIPORE, BEHAR, SECOND EDITION.
PP. 479. PLUS INTRODUCTION, PRE-
FACE, GLOSSARY, INDEX ETC.. PRICE
Rs. 5 ONLY. FOREIGN 10 SHILLINGS.
(COPIES CAN BE HAD OF SRI SUBEDH
CHANDRA MAJUMDAR, B.L.. BARISAL
BENGAL),

This is the second editionof a well known
work by the late Sridhar Majumdar., The
author took a8 master’s degree in mathema-
ties and spent many years in government
serviee. In the evening of his life, he devot.
ed his attention to religious and philosophi-
cal studies and he has left behind this book
as a valuable fpuit of these labours.

Mr. Majumdar has sought to give usin
the book a conspectus of the Vedanta, as
understood by Sri Nimbarkacharya in the
main. Sri Nimbarka’'s works are not
known outside a small circle of scholars,
and Sri Majumdar has done _a distinct
service by introducing them to a wider
publie.

The method followed by the author is
well thought out. He takes us through the
Brakma-Sutras, aphorism by aphorism,
translating, explaining and briefly comment-
ing. There are not too many technical
terms to overwhelm the elementary student,
nor too many quctations from the Sruf to
confuse him. As is well known, each
chapter of the Sutras is divided into four

sections, The great acharyas have further
divided those sections (padas) into sub-
sections known as gdhikaranas. Me. Majumdar
has not formally taken note of the division
into adhikaranas, but he has appended to
every section a valuable prefatory nots,
which views the arguments of the section
as 8 whole There is also an introduction
to the entire work, in which the system of
Nimbarka is summarised. At the end thers
is a glossary of important Sanskrit terms :

there is also an index of quotations from
Sanskrit,

It is Mr. Majumdar’s opinion that Nimbar-
ka’s interpretation is the most unbiassed
of all the commenteries on the Brqhma-
Sutras.  Though all will not agree with this
view, they will weleome the calm temper
and sweet reasonableness with which the
case has been argued, He has set out his
views and aillowed them to speak for them-

selves without indulging in bitter criticisms
of other views,

The bhedabhedha system of Nimbarka is
thus summed up by theauther : “Nimbarka's
philosophy admits Brahma as the Supreme
Reality without second., Possession of
attributes and their negation are equally
attributable to Him ; in Brahma, the Spirit
Infinite, all differences meet, The universe
and the individual souls are but partial
manifestations of His power (sakti). The
relation of Brahma with the world as well
as with Jivas is one ol unity-in-difference
(Bhedhabhedha), just as it is between the
ocean and its waves. The relationship
holds good for all time, even when emancipa-
tion attained, Emancipation does not mean
extinction of individusality, it rather means
extension of individuality, culminating- in
the surrender of mewm and fuwm, when the
the emancipated soul . perceives himsell as
and receives the status of Brahma, and
rejoices in eternal bliss inherent in Him,
but has no eoncern in the creation, preserva.
tion and destruction of the universe.”

The book is an excallent introduction tc
the study, not merely of the teachings of
Nimbarks, but of the Vedanta in general
It is well got up and contains fine portraits o
Paramahamsa Srimat Narayana Tirttha, the
author’s preceptor, ‘and- Srimat dJagadit
Mukherji, 'the distinguisned educationis!
and unostentatious living saint of Barisal

.

EDITORIAL NOTES

NE of the basic assumptions ot the

Act is that there should be a lower
school, the business of
1 The British which should bz to dis-
Education cover the likely bents of
Act of 1944,  its scholars, with an eye
to specialisation in the
upper forms Secondary schools of a
variety of types should be available.
Thus there are to be Grammar (acade-
mic type), Technical (practical-vocational
type), Modern (general type) and Resi-
dential Schools in England under the
new scheme. All these types are to enjoy
parity of status and dignity. But there
are so many difficulties to be overcome;
and the methods of selection to the
secondary schools are yet frankly in-
adequate. Further education after the
secondary stage is also provided for.
Compulsory part-time schooling during
working hours is to be given to young
persons from the time they leave school
until the age of 18. They are to attend
classes for one whole day or for two
half-days for 44 weeks in the year or
their attendance may be for 8 whole
weeks or two periods of 4 weeks each.
The curriculum should include physical,
practical and vocationat training of a
kind that will enable them "to develop
their various aptitudes and capacities and
will prepare them for the responsibilities
of citizenship.” Construction of these
Colleges, to be known as County
Colleges, will begin three years after the
coming into force of Part II of the Act of
1944. Full and part time pupils who are
over the compulsory school age, but
wish to continue their studies in technical,
commercial and art subjects may be
exempted from attendance at a County
College. One anomaly is that a lad of
15, straight from his Modern School, will
be deemed to be the recipient of
“further” education, whereas a young
man of 18 or 19 sitting for a university
scholarship will still be in the ‘secondary’
stage. The Act greatly believes in
names. ‘

Under the Act adult education isto
be catered for by universities and volun-
tary associations. The school-ledving age
is to be raised to 15 as from April 1945,
and to 16 at a subsequent date. Clause
51 acknowledges for the first time the
importance of extra-mural activities. The
Act protects those who are mentally and
physically afflicted and encourages
educational research. A scientific attitude
towards the study of education is at last
to receive its due encouragement in
England. The McNair Report had re-
commended the establishment of an
Educational Research Council represent-
ing the Ministry and other interests. -
There is now a Reqgistrar of Independent
Schools, all of which must now be opened
to inspection. Whether Part IIl of the
Act will do much to remove the reproach
of the immunity, 7.e., the existence, outside
the statutory system, of a privileged
minority of Fublic Schools, and how far it
is intended merely as a''blind'—~remains
to be seen from the operation of the Act.

In the words of W. Kenneth Richmond,
the Report represents the first deliberate
attempt to grapple with the complex
problem of bringing together two widely
separated philosophies of education, but
it recognises that this aim cannot be
achieved at once or by a violent process.
It emphasizes the distinctive values in
day-schooling and residential schooling.
UIntil the problem of the Public Schools
is thrashed out openly, it cannot be said
that the English system of education is
unified, national or democratic.

The House of Longman, which began
to function as a publishing concern as
- early as 1724, has been
II. A Famous noted for, among its other

His_tor_y great publications, a
Pubh-s}_nng steady and continuous out-
Tradition.  put of the best historical

works of the successive
generations that have passed by. At
present the labours of the great historian,
GM. Trevelyan, .OM., are presented to
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the public only through the House of
Longmans. Thomas Longman the Second
evidently took some part in the establish-
ment of The Times newspaper, in 1788.
The associalion of the firm with the
Edinburqh Review is too well known to
need stress. Throughout the forties of
the nineteenth century, successive
volumes of Macaulay’s History of England
appeared ; as much as £20,0C0 were paid
to the author on account of the profits ot
the third and fourth volumes; and the
firm has continued to publish Macaulay's
books in numerous editicns. R. Burton's
Pilgrimage to El Mcdina and Mecca came
out in 1855 and was followed by two
other works of that vigorous writer. Dean
Merivale's History of the Romans, Agnes
Strickland's Lives of the Queens of England,
Tooke's History of Prices, Mill's Subjection
of Women, and the works of Froude,
Buckle, De Tocqueville and Max Muller
quickly came within their publishing
circle. Lecky, Cox, Lubbock, and Baring
(later Lord Cromer) were among their
authors. Mill's Autobiography, Greville's
Memoirs, Dowell's History af Taxes, the
twelve volumes of The Political History
.of England, the valuable English Histori-
cal Review, started in 1886 and still going
strong, are among the best fruits of the
firm’s history publication activity. Macau-
lay's nephew, Sir-George Otto Trevelyan,
and the latter's son, G.M. Trevelyan
represent three generations of continuous
and close association with the firm. The
Annual Register was tranferred to them
from Rivingtons, and they published the
volumes of The. Parliamentary History
and of Parliumentary Debates. They also
published the early works of Sidney and
Beatrice Webb, of I. L. and Barbara
Hammond, of Dean Inge, of Lord Curzon,
of Winston Churchill, of S. R. Gardiner
and of Corbett (the historian of the Great
War). And their patronage of historical
literature of the best sort remains as
strong as ever. We wish a long continu-
ance of that heredltary vigour which has
been the mainstay of the success of the

firm during several generations.

~ Engineering and Technoiogy are grow-
Ing sciences. In the words of Dr. B. K.
Sarkar, “theirs is the call

II. of Futureward Hoe”, and
Education - even senior professors
fqr Indus-  are likely to be relatively
trialisation. less competent. A very
good account not only

historical, but interpretative, of the
National Council of Education, Bengal,
and of the Jadanpur College of Engineer-
ing and Technology during the first four
decades of its growth is given by
Dr. Sarkar in a gcod publication under
the caption—Education for Industrialisa-
tion. He stresses Chemical Engineering
which has made for itself an independent
place as a science in the Universities of

Germany and the U.SA., but in India

remaing as yet only a new-fangled cate-’

gory. Chemical Engineering is not
identical with Applied or Industrial
Chemistry, with which it is generally
confounded. It is chiefly concerned with
the quantitative study of the various unit
operations which, in their sequence,
make up a chemical process on an
industrial scale.

Aqgain Engineering Economics can be
utilised as the basis for the engineer's
professional success and contribution to
public welfare. It is emphasized that
engineering can be converted into

© community service only through the

medium of business. Other junior courses
at Jadanpur offer an atmosphere of
mistrification, so to say, the training of
intellectuals as mistris in tools,implements,
machines and factory work. The ecology
of the Jadanpur College is that of manual
labour, technique, instrumental work,
machinism, exactness and precision in
thought. The methods of new industrial
processes are attempted to be propagat-
ed, and economic activities are being
placed on modern foundations: World

history, industrial psychology, labour’

economics and social work, and English
as well as religion are also taught, so
t}}at the student engineers and technolo-
gists, mistrified and factorified as they
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have got to be—will yet grow up as men
of culture. The attempt is also made to
cultivate friendly relations with foreigners
at home and abroad, and with those
Indians of creative will and intelligenca
who have bzan constructing a Greater
India in Eur- America and in Africa and
Asia, by establishing centres of Indo-
foreign culture-contact. Bscausz it is
only through this Greater India that
younq industrialists everywhere can be
enabled in a considerable measure to
utilise the vishwa-shakti (world-forces) in
engineering, technology, science, re-
search and industrialism for the progress
ot the country:

Dr. Sarkar holds that mistrification is
now the most momentous necsassity of
Indian national culture, which can be

effected only through a network of
technical schools throughout the country
He would advocate technical education
for 50% of the population and for half the
number of boys and girlsin every school-
seeking family, in junior, intermediate or
higher grade technical institutions-
Technical education should be under-
stood most comprahensively as including
agriculture, animal husbandry, dairy,
forestry, commerce, banking, insurance,
transportation, medicine, public health,
and labour welfare. For girls’ technical
education should comprise such subjects
as social work of diverse types, health
welfare, clinical and laboratory assistance,
nursing and domestic science. With this
elastic defini'ion we are in perfect agree-

ment.

P. VARADACHARY & CO.

8, LINGA CHETTY ST., MADRAS

TEXT BOOK OF ENGLISH GRAMMAR AND COMPOSITION FOR HIGH SCHOOLS

By INA DEAN, B. A, (HON3) (Diploma in Pedagogy, London University)
Fifth Edn. Published Rs. 2—12—0

The bock is divided into two parts, the first being concerned with individual words and the
second with sentences and the use to which thoy are put in prose and poetry. The second part deals
with analysis and synthesis of sentences, the sagusncs of tenses and the difficulties of direct and in-

direct speech and Kuoglish syntax.

(TEXT BOOK OF ENGLISH GRAMMAR & COMPOSITION FOR MIDDLE SCHOOLS

by Ina Dean, Books I, Il & 111, As. 9 As. 12, & Re 1-3-0 respectively

Approved by the Text Book Committse, Madras, Cochin, Travancore,
Mysore, Bombay & Ceylon




NOTICE

Contributions: The Editor solicits con=
ributions on all subjects of educational
interest. Articles generally need not be
made longer than 2000 or 2500 words.
They should be legibly written, preferably
typewritten so as to permit the incorporation
of editorial revisions and instructions to the
press. Acceptance and publication of an
article do not necessarily imply that the
Editor endorses the views expressed therein.
Stamps should accompany the manuscript,
if the writer wishes it returned in case of
non-acceptance, The Editor cannot in any
case accept any responsibility for the return
of any manuscript submitted.

Subscriptions: All remittances and
communications on the subject should be
addressed to the Publisher, 14/A, Sunkuwar
Street, Triplicane, Madras. It is requested
for facility of reference that the subscription
number, printed on the wrapper, should be
mentioned in all such communications,
Subscribers will generally be informed of
the expiry of their subscriptions well in
advance of the date of such expiry, but it is
requested that instructions for renewal or
discontinuance may be sent even in the
absence of such notice. Subscriptions are
strictly payable in advance.

Date of Publication: The Review is
published on the 29th of every month,
Subscribers who do not receive the Review
in time are requested to notify the manage-
ment immediately. It may not be always
possible to supply the missing copies, if
complaints are made months after the event,
por under such circumstances could any
enql{iry be conducted in the matter.

Reviews of Books: The Editor will be
glad to notice in the columns of the Review
books of educational and general interest,
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