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SRINIVASA SASTRI AS EDUCATIQNIST

By Skt R. Sninivasa IYENGAR, Headmaster, Sarvajana High School, Peelamedu,

A QUONDAM editor of this journal, an

eminent educationist and a statesman
of international repute, the Rt _H(_)n.’ V. S.
Srinivasa Sastri is no more ; and it 1s 1n the
fitness of things that this journal at least
should publish sketches of this dlSth]glllshed
personage from as many pens as possible- I
am sure of my di:qualifications for attempt-
ing this task ; for 1 have not had opportu-
nites of observing him at his educational
work either in Triplicane or Annamalai-
nagar j but as one who has studied a good
many speeches of lis, and who had moved
with him for the past 14 yearsand more
rather intimately, let me pay my debt of

_gratitude to him by bringing to-the notice of

the educational world at lasta few aspects of
Sastri's educational work.

Till the very end of this life, the Rt. Hon.
V.8. Srinivasa Sastriar felt a reasoned, pas-
sionate and sustained lcnging to be attached
to two professions. Once when asked at the
Basin Bridge junction asto the profession
be belonged to, he told the ticket-clerk exa-
mining the passports that his profession was
that of a “servant of India” The clerk
thought that Sastri was jesting, and deman-
ded that he should speak the truth. Sastri
repeated the answer. He wanted to be a
member of the Servants of India Society so
long as there was a last breath in him, and
to draw a pominal pittance as allowance,
though he was exempted from rendering
active service.

Lil-21

Scores of eminent public men there have
been who started life as schoolmasters ; but
few ever were anxiousto call themselves
schoolmasters all through the rest of their
lives. During Gandhiji’s visit to him in
Madras, the doctor felt worried that he was
talking over-much; and Sastri said to
Gandhiji, *Once a schoolmaster, always a
schoolmaster. 8o I have gone on.” Gandhiji
replied. ** We shall bear witness to that.”
Even after his retirement as Vice Chancel-
lor, at the age of 72, he gathered a band of
young teachers, and taught them English
prenunciation and  Gray’s ‘Elegy ' with
thoroughness of preparation and B.B. work
in bis beautiful hand, giving his spirit:d
model reading, standing, and moving to the
B.B. smartly for noting the words. The
classes were held regularly and punctually
to the minute, In big social or public
gatheripgs, he would make big lawyers and
politicians gape with wonder at the respect
that his teachei-friends would receive at his
hands. The profession became honoured,
dignified and ¢levated by his association with
us and as one of us,» and never, in a patro-
nising way. It behoves us, therefore, to
make an earnest study of his great work in
the sphere of education.

AS HEADMASTER,

At a memorable gathering of teachers in
Coimbatore in 1933, Mr. Sastri observed
that teachers would be effectively, though
indirectly, furthering the interests of their
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profession if they paid a little more posthu-
mous respect to those that graced their ranks
in days gone by, that the ranks of our head-
masters had not been so entirely barren of
real worth, and that no profession could get
its due from society until it had learnt to
honour those in the profession that deserved
honour. He graphically portrayed the
clgsses handled by Rao Bahadur Appu Sas.
triar, Sri Krishna Iyer of Town High School
fame, and others and urged the audience to
ponder over the big figures and personalities
in the profession. What made them known
in their day ? How did they achieve their
reputation? What was their service to
their schools ? Did they teach geography
or arithmetic or English well? Were they
known for their work in their classes or
were they famous for the attention they
paid to their scholars outside the school ?
Were they known for their character, were
they known for the way they kept discipline

in their classes? Were they severe task. .

- masters? Did their assistants dread them

or love them ? Did they fight the manage-
ment for the rights and privileges of the
profession or did they succumb meekly to
the management, giving up right after right,
allowing promotions to be interfered with,
frequent changes in the staff for which there
was no justification, and considerations of a
non-scholastic character brought into the
arrangements inside the school where, if
anything, the headmaster’s voice ought to
be supreme and uncontested ? These ques-
tions that he arrayed before the audience
easily show the high ideals and principles he
followed as headmaster of the Hindu High
School. He held this office for but a period
of seven years. He had to face clashes with
the management, and even resigned once to
assert the dignity and self-respect of his
office, He always stood out for the teacher
and never adopted a compliant attitude to-
wards the _management. Though he was
headmastering in a school of over 1000
pupils, he did regular class-work of 21 hours
a week, one hour, as he used to remark in a
.. Jocular vein, in his days being 60 minutes,
and not 40 or 45, as now. He often used to

say that though his work was marked by

strenuous labour, by hard and tiring task
He received ample reward not only in the'
love and gratitude of his pupils, but in the
entire devotion of the whole of the teachin

staff to the work which had fallen to higs
lot. His regret, which he used to express
often, was that the fundamental problems
of the teaching profession remained unsolved
still, and that the demarcations between the
maqagement's functions and the headmas-
ters’ continued to be as vague as in his day.

As VlCE-CHANCELLOR.

A§ Vice-Chancellor of the Annamalai Uni-
versity, Mr. Sastri had a trying time. His
regime was, of course, one of great expan-
sion and development, and witnessed, be-
sides a tremendous increase in the nuu;ber
of pupils enrolled, the development of the
departments of natural science, theinstitute
of music, Tamil Research Institute, the
stabilisation of the department of philoso-
phy, and the enrichment of the University
Library and the Hostel Reading Rooms. By
his courtesy, easy affability, patience and
forbearance, his bungalow was, as stated by
the staff in their farewell address, a ' school
of liberal education’to them. The week-
end talks adumbrated by him established
personal contact with the students of the
University and unmistakably proved that he
gave every ounce of energy to safeguard
with jealous interest and promote with zeal
the sacred trust reposed in him by the
Founder-Rajah. The professors enjoyed
¢ acadamic freedom’ the value of which he
stressed in the motion on the Dacca Univer-
sity Bill.

One would wish not to dwell oo the un-
pleasant incidents that took place during his
Vize.Chancellorship. But the manner and
the spirit in which he bore the trial are en-
nobling, and an inspiring reminder of the
lofty principles he stood for, and practised
Addressing the first meeting of the Univer:
sity Union, Mr. Sastri, said: “I hope I
shall do or say nothing which will diminish
the affection in which you seem to hold me
But when I find thatin those matters of
yours wh'ich your inexperience precludes
you from judging properly, I must take my
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line and become unpopular for the moment,
I will not hesitate to do so. I am trained to
do so all my life, and I now give you fair
warning that you will perhaps find that I
am not made of very soft stuff.” During the
strike,s his appeal to the students was mov-
ing, and yet he did not abdicate firmness and
justness, “I wish the time came when
force could be banished from the relations of
man and Love, God’s Love, perfect and
flawless, should reign undisputed. That time
is far, far yet. The Goddess of Peace is of
the divinest essence. She cannot brook in
the young the spirit of defiance, insubordi-
nation and hate. You are here to learn, and
we are here to teach. We are here to love
you and forgive you, and treat you as our
beloved children, Direct action has no place
in this University between teacher and
taught, as between parent and child. That
is the beginning of evil. He who yields to
it, knowing that he does so, is an enemy to
education and of all that iz good in this
world Come back again, dear students,
with your love. We love you, We want
nothing but to be loved in return” As he
said in an autobiographical note, he would
not act differently if he had to actin a
similar situation again.

CONSERVATIVE OR PROGRESSIVE.

Let us now proceed to study his views ¢n
educational problems; and I shall summarize
bis views in his own words. Erroneous
notions prevail that Sastriar was a conser-
vative in education asin politics, and held
no progressive views. Nothing is farther
from truth. I had occasion to write once
before that he was a * progressive Liberal’,
As regards education, be recognises the
forces operating for change. * There is no
sphere of man's labour in Which it is neces-
sary to fresher up things snd renew condi.
tions 5o frequently as education. From'the
time I was at school, I have known people
saying that the whole of education is rotten,
that it must be completely overhauled, that
the present race of teachers must be swept
away altogether and be replaced by an
younger and newer race who have got glimp-
ses of a new heavén and a new earth.

There has never been a day since I was at-

school, when this slighting doctrine has not
been preached. All the time education is
changing. and still people are continually
discontented. As generation succeeds gene-
ration, this work of reforming education
goes on all the time, and each one of us who
has many yearsto look back upon as teacher
can testify that things are by no means the
same when we finished as in the days when
we began. I am not against change. I know
that the world changes so rapidly that all
fundamentals have been either abandoned
or radically altered. We must change our
educational system, too, Iam for change,
based upon sound thought, and after sifting
enquiry.” For example, as regards voca-
tional education, he would not agree to the
interlacing of the two different kinds of
education, but would support vocational and
technical schools outside the ordinary
schools, where young people are taken as
apprentices and trained to follow some pro-
fession. As regards vernacularisation, he
would counsel patience and circumspection,
He would carry the reform into the univer-
sity stage only after the preliminary task of
evolving and prescribing a uniform techno-
logy for universal adoption in each language
area was fully ascomplished. The change is
necessary, but may not be effected without
long preparation, Then again as regards
specialisation in education, he has said:
« Specialisation is a necessary development
in education. It is the inevitable result of
reaction of the changing times, like the re-
moval of untouchability, Let not the past
stand in the way of our achieving great-

ness.” _
TEACHER-TRAINING,

Even today, there are persons who decry
the necessity and value of training for
teachers. Sastri’s views on this question
should be educative to them. *“ A good
teacher is better for passing through the
portals of & training institution, and a bad
teacher is decidedly less bad for the same ex.
perience. The best part of the instruction
that we receive within the walls of these -
normgl institutions is- not the capacity to
teach so much as the spirit in which we
should teach. There is a technique to thg
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work of a teacher. It does not come to
everybody readily., Apart from this technical
knowledge, there isa certain ideal for the
teaching profession which, eirly communi-
cated, fixes itself in the mind and heart of a
beginner in the profession. A teacher has a
precise place in the economy of a commu-
nity. The destiny of a pupil, that for which
he is being prepared, the high ideals which
we should implant in his mind, all form a
pabulum of the teacher’s training in a train-
ing institution. In a teachers’ college we
find out whether we are fit or not. Many
people who find their uafitness do not quit
it. I am afraid they go on with their con-
science fighting them every day. Without
teachers’ colleges, these misfits would be a
source of disaster to the country. Society
knows how to extract some benefit for the
coming generation with the existence of
training institutions.” Giving his personal
experience, he was one of those who drifted
into the teaching profession. He did not
choose it. He had many mouths to feed
and had to earn as quickly and as much as
possible. Within & few weeks of his
becoming a teacher, he discovered he could
fit himself for it without much effort, for the
reason that he was anxious to learn from his
mistakes, He had some ideals to strive to-
wards. Within the walls of the Teachers’
Oollege he learnt really to give body and
_form to those ideals. He says that it was
there he learnt the dignity and the worth of
the teaching profession. 1t is within the
knowledge of all that he dared to teach in
the open class correct pronunciation to the
European Principal of the College.

FREEDOM OF THE TEACHER,

Mr. Sastri was one of those responsible
for the introduction of the 8.8..C. He
regretted very often that the Principals
and Headmasters did not work the system
properly, and rejected the freedom that had
been given them. They seemed to say,
according to him, “Do pot give us this
freedom ; we do not appreciate it 3 bind us
downs let the Syndicate make rules ; let
us become once more parts of a wooden
system where no individuality will help,
where no person can make his own mark,

where good, bad, and indifferent, all Prin.-
cipals and all Headmasters, will have to do
the same duty on the same day of the
year at the same time”. Wae complain of
being ridden by rules, But if a little
freedom is given to us, we are aghast at
the confusion that we oursclves create, not
remembering that in this variety, in this
lack of uniformity, in this failure to con-
form to prescribed rules lies the very es-
sence of the change for which we were once
contending. In Mr. Sastri’s opinion, the
8.5.1.C. would never be what it was in-
teaded to be, untit we ask for the freedom
that we have surrendered. If things do not
go well in the educational world, he would
not acquit the teaching profession altogether
of some share of the responsibility.

WOMEN'S EDUCATION,

Sastri’s deep conviction is that we have
lost great many precious centuries trying to
improve the lot of mankind by attending to
only half of them. 8o, if there is one part
that demands more expenditurs than the
other, it is rather the women’s than the
men’s. In the work of pedagogy, the
women'’s part is more valuable than men’s ;
teachers, examiners and others should see

that lower standards do not obtain in women's '

institutions than in men’s. Secondly, Sastri
thought that those who talk of women’s

education as having to be different from .

men’s are on the wrong track. He fully

‘believed that the two streams of education

must flow together and make one broad
river. A wife cannot be a helpmate and
guide to her husband unless she is trained
in the same way as he. * For such a vital
purpose of education, preparation for the
tasks of life which are common to both
sexes and which must be faced by both in
the same spirit and with a tordial spirit of
mutual undertaking and cooperation, to start
& system of education for woman, as though
she had different tasks, a totally different
mentality and totally different destinies,
there, I think, is the mistake lying at the
very bottom of the whole idea. Whether
woman likes it or not, she has been dragged
into the centre of the world's life, and she
must be participaat for weal or for woe in
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the general life all around her. She canno't;
remain isolated ; she cannot revive the past
entirely. If that be clear that woman mlus
develop in India as she has deye}oped elge-
where, the question is whgther 'xﬁ is to be an
identity or an approximation with necessary
variations ; and they are unwise who try to
erect barriers along this line. Then as re-
gards co education, Sastri’s opinion runs
thus: ¢ Co-education is looked upon as
attended with various risks. To me, how-
ever, it is plain that the attempt to keep
women in one¢ sphere and men ia a.uot!;eﬁ
sphere and then expect them to mlpgle wit

one another for the tasks of life is an ab-
surdity. I am not blind to the fact tha:t
there are risks in co-educatmn,ﬂbut we must
wisely provide against them, Judged by
his views, at any rate, in regard to this
question, Sastri cannot be called & conser-
vative educationist.

LINGUA FRANCA.

« I have often wished, friend and cham-
pion of democracy though I am, that it
were in my power, for a brief spell 'of
time to act as dictator for all-India.
Among the great many ideal schemes I
would put through, a prominent place is as-
signed to the edict to go all over the country
and to be enforced with all the authority
that T can command that in all schools aud
colleges, in all offices of Government and
courts of justice, Hindustani should be re-
cognised as the medium of communication.
Another convincing proof of his progressive
views ! N

RELIGIOUS EDUCATION,

“ We want children to be brought up ina
religions atmosphere ; and many argue this

exotic system of western education has done

ng to the character of the
::l}];ialgfeeg?ﬁ Iwar?n gno unfriend of religious
education. I would like' to see it done offi-
ciently and honestly and in a religious spﬁpg
Are there good text-books produced whic
we would all acknowledge as of authority
and as of authentic import? Are the teachers
fitted to teach children by practice, and wh};st
do they do? We all talk e'loquengl)f of t 3
absolute necessity of -teaching religion an
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rineineg up children in godliness. Truths
gg ]tohe %JloZt gbstract kind, nobody would
question : doctrines, the validity of which
would not be questioned even by exponents
of rival religions, of conduct, precepts and
morality of the most commending order arg
enunciated, But do children learn all these
The children actually learn pl:act_lces. rituals
that have long lost their significance. 1
would implore the modern race of Pandits
to show a greater sense of values, to judge
character above mere ceremony, worship
above mere conformity and & high ideal
above mere enunciation, to live up to the
eternal doctrines of their rehglgn, a.gd not
live down to its unmeaning ritual” My
views on this momentous problem have been
published in the January 1ssue of this

journal.
EDUCATION AND CITIZENSHIP,

By his famous Kamala lectures, the Rt.
Hon. Srinivasa Sastri made a n'ota,ble'cpn-
tribution to the study of Indian civics.
Civies is neither a light nor a mean study ;
it is not an occupation for the amateur or
mere dilettante ; but it has the stuff wk}xch
ennobles our lives and at the same time
raises the moral stature of‘manklnd. A
citizen's highest development 1s possible only
where the State, rather soctety, has been
raised to the highest level of enlightened
efficiency. It is easy to construct a good
constitution ; but it is very hard to live up
to it, unless we have developed‘ in the. in-
dividual citizen a highly trained civie
faculty, It is the duty of the teaching
profession to contribute their quota for the
growth of a healthy public life and a
sound public conscience, by lmpressing on
the mind of the student the noble ideals
of public life and a higher tone of adminis-
tration of public funds and public duties.
A teacher who is not a direct employee
of Government must bs, in his own person,
an example of what a citizen should be.
In fact, the exemplification of * honourable
citizenship’ is to be considered not as a
right so much as a duty. Hence Sastri
strongly condemned the disablement of the
profession whose business is the bringing up
of the young in the ways of ‘upright and
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fearless citizenship’. Teachers are citizens
of democracy and are expected in their lives
to manifest a high and rounded type of
citizenship. The function of education is,
therefore, dynamie, efficient citizenship
which is another name for ‘ unofficial public
life ’ ; and the principal function of a teacher
is to regulate thought which would lead to
action and help in the formation of charac-
ter and cultivation of the virtues of right
citizenship. Thisis, in brief, the message
of the life and educational career of the Rt.
Hon. V. 8. Srinivasa Sastriar whose loss to
the teaching profession is irreparable, and
whose inspiring ideals we should follow for
the betterment of our profession and our
Motherland. .

SASTRI'S EXHORTATIONS
TO TEACHERS.
Let me fittingly elose this sketch with
brief extracts from his soul uplifting exhor-
tations to teachers.

*“ Now if you want to teach our boys, it
takes all the life ; and really what is educa-
tion, if it does not take all your life? That
is the problem I want to leave in your
mind.” o

“The class-room is a sacred temple into
which teachers must come with clean mind
and clean minds and clean hearts feet.”

“ Qur duty is always to the children.”

“ A class room is a temple: pervaded by
the invisible presence of the goddess of
learning. A teacher must never enter it
with dissatisfaction or grievance in his
heart.” :

“ A discontented man, whether in educa-
tion or in other fields of work is an unhappy
man ; an unhappy man is at war with the
world. He cannot be at peace with himself,
Such a person, meeting the boys at school,
can never give his best to them, And what
right has a teacher to give them only his
secand best "

“The smallest disteriper, the slightest
passion is enough to mar the tones and
where the tone is at fault, no real, no effici-
ent and no helpful work can be done

“I shudder to think how many lives that
may have been of brilliant use have been
stifled altogether in the primary and secon.
dary stages under teachers who bring a rod
of iron where they ought to have brought
the silken bonds of love to bear upon their

. work.”

“Children’s lives should be lives of free-
dom, of spontaneity and of self- growth, and
not merely of imposition and constraint.
The child is a growing organism in which it
has pleased God to implant the germs of
love and of happiness."

“ If you have not touched the hearts and
souls of your pupils, you have not done the
best part of your work”

“ Try and put a little love into your worlk,
call out the best that there isin you. Go
forward and meet the day’s work with good
cheer, knowing that if you sow on a rich
soil, your harvest will be meritoricus and
plentiful. That is the secret of the teacher’s
calling ; that is the key to his art.”

“If there is one amongst you who feels
that when he goes to his class, he has a rich
harvest before him and he knows how to
reap it and how to scatter its blessings upon
all, if there is such a teacher, then I take
ray hat off to him. I welcome him asa
member of & noble band and I congratulate
him upon belonging to an ennobling band.”

4 In this country where learning has sub-
sisted through the ages, where its torch has
shone with effulgence, where the first teacher
was Liord Krishna himself, in this country
it ought not to be difficult for any man to
overcome the annoyance that poverty brings,
it ought not to be difficult for him with the
great traditions behind him always to re-
remember that he belongs to the ¢ elect’ of
society.” ‘

-«

THREE MEN OF DESTINY®

By Dz. R’ N. DANDEKAR, Kditor, Annals of the Bhandarkar Qriental
. Research Institute, Poona

AM taking you to-day, in our Time-
Machine, to & royal banquet—a banquet
given by the Nanda king of Magadha, near-
ly 2300 years ago. Here we are In the

_capital of the Nandas! Don’t yon think

Jhat this capital, the city of Pataliputra, is
nuch more magnificent and well-planned
than Hastinapur? Look at the splendour and
the beauty of the royal palace. The Nanda
princes—they are nine in number—-are great
masters of political intrigue. By hook or
by crook, they have vanquished the far-
famed Kshatriya families of the Pauravas,
the Pradyotas and the IJkshvakus, of whomn
you have already heard. They have thus
become the rulers of a vast kingdom in
Northern India. But the Nandas have been
grossly abusing their authority. The people
of Magadha do not love them. 1f we move
about in the city of Pataliputra—of course,
secretly—we shall notice a distinct. under-
current of discontent among the citizens—
and even among the officers of the state!
But let us not talk about it—at least at this
time. The guests have begun to arrive.
This is a banquet arranged by the Nandas
in honour of all learned men of the realu.
But remember, we are here to-day only as
spectators—spectators who can see every-
thing but who are themsclves unseen ! Liet
us follow the guests into the banquet-hall.

How gorgeously is the banquet hall deco-
rated! A large number of silver plates are
arranged for the guests. But look here !
There are ten gold plates also. Nine of them
are obyiously reserved for the royal
brothers. For whom is the tenth place of
bonour intended ?-~you will ask. I shall
tell you. It was officially made known all
over the dominion of the Nandas that, on
this'occasion, the most learned Brahmin of
the day will' be entitled to the tenth gold
plate. Guests have already taken their res-
pective seats and are awaiting the arrival of
the royal hosts. Here come the Nanda

princes followed by their ministers and
other high officials, Curiosity is expressed
on the face of- every guest in the hall
They all ask themselves: Who is going
to claim the tenth gold plate ? Suddenly
from among the crowd outside, there en-
ters into the hall a bright but poverty-
stricken Brahmin. With great confidence,
he goes straight to the tenth gold plate
and takes his seat before it. Abh, I see!
He is Chanakya, known all over the country
as the most eminent alumnus of the great
University of Takshashila. Can ycu guess
what the-original intention of the Nandas
was ?. The wanted to confer the honour
of the gold plate on their own favourite
chaplain Subandhu. Although everyone in
Pataliputra knew that Subandhu was by no
means worthy of that honour, no one
dare go against the wishes of the mighty
Nandas, All the same, now, this poor but
bright-looking stranger — Chanakya — has
completely foiled the royal plan. There is
a general stir in the assembly, What will
be the consequence of this ?  All are curious
to know! The Nandas would not stand
this. They are intoxicated with the sense of
authority. They began to make fun of the
rustic appearance and the tattered clothes of
Chanakya—Chanakya, who was acknow-
ledged by the Pandits of Benares and Tak-
shashila as the greatest living votary of
learning. The insolent Nandas, even went

.so far as to insult the spirited Brahmin by

asking him to vacate the place of honour,
which, by right, belonged to him. In great
fury, Chanakya got up ! He untied the knot
of the tuft of his hair—so dear to a Brahmin
—and solemnly vowed, in presence of the
whole assembly, that he would see theroyal
family of the Nandas completely extermi.
nated before he tied that knot again !!

About this time, in anothar part of the
country, the stage was being set for a mighty
drama. You know that Sudas the ambiti-
ous leader of the Bharatas, had united,

* The third of a Series of talks on ’ India through the ages’ in the School Broadcast programme a$
the Bombay A. 1. R, Station and published by kind permission of All India Radio,
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under his overlordship, all the Aryan king-
doms of the Punjab and its outlying tracts,
many many years ago. DBut ever since the
Bharatas had shifted from that region,
which was then called Sapta-Sindhu, to
Hastinapur arnd to the fertile valley of the
Ganges, the once famous province of the
Punjab had been losing its political prestige
and power, Several small bat independent
principalities were established there—prin-
cipalities, which were nct infrequently at
war with one another. Particularly in the
Punjab, this unbappy state of things was
bound to prove fatal, The passes of the
North-West Frontiers were the only gates
of India accessible to the foreigner—gates
through which a foreign invader could force
an unwelcome entrance into this country.
On the valiant province of the Punjah, there-
fore, rested the responsible duty of the fron-
tier-guards. But that province then pre-
sented a sorry spectacle of internal disrup-
tion. Can you imagine a better opportunity
than this for a foreigner to invade the
country 7 And already towards the close of
the sixth century B.C., Darius, the famous
king of Persia, had conquered its western
portion. This was but the beginning of a
series of foreign invasions, of which the
Punjab was an unfortunate victim !

But the days of the Persian ascendamcy
were soon over, Alexander, the ambitious
king of Macedonia, had all along been
entertaining Jofty dreams of a world-empire
for bimselt! With a huge army under his
command he set out on & march of victory,
conquering country after country and esta-
blishing the Macedonian power everywhere.
In course of time, proud Persia suffered
the same fate. Intoxicated with power,
Alexander was determined to emulate the
achievements of Darius, whom he had suc-
ceeded as the Emperor of Persia, Darius
had conquered only a part of the Punjab.
The ambitious Macedonian wanted to con-
quer the whole sub-continent of India.
Therefore, after the capture of the Persian
capital, he reduced, one by one, the smaller
principalities which lay between him and
the tantalizing Land of the Five Rivers.
Soon he came to the region of the Indus!

But for over a year before that, he had been
in communication with Ambhi, the crown-
prince of the state of Takshashila, The re-
sult was that Ambhi turned a traitor to his
country! He was mortally afraid of his
neighbours. Therefore he sought protection
from Alexander—protection from a fore-
igner against his own country-men! W hat
a pity !l Such people are surely the bane
of a nation, The mighty army of Alexandgps
accordingly received a cordial welcomé
Takshashila. Ambbi, who had now become
king, was confirmed in his authority, and
Alexander assured him of his friendship.
The first contact between the Greeks and
the Indians was thus made and organised.

On the other side of the river, Jhelum,
reigned th@rival of Ambhi—a king who be-
longed to the family of the Pauravas. *The
Pauravas as you know, had formerly played a
decisive role in driving out earlier foreign in--
truders, the Asuras and the Turushkas. The
Paurava king of the Jhelum villey decided
to live up to that noble tradition of his
illustrious ancestors. He mobilised 3 buge
army against the Macedonian invader—an
army, which conzisted, woe are t0ld, of
30,000 infantry, 4,000 cavalry, 800 chariots
and 200 elephants. In 3286 B.C.a great
battle wasfought on the bank of the Jhelum
river. To his great dismay the Paurava
king found himself faced nct only by the
Greek soldiers, but by his own couuliyinen
led by his hereditary foe, Ambhi” of Taksha-
shila. Wounded nine times in the grim strug-
gle, the Paurava was finally made a prisoner,
But with admirable courage and dignity,
he claimed the treatment due to a king, A
true hero alone recognises the worth of his
like! Alexander restored the Paurava to
his throne. But the spirit of resistance to
the foreigner, which was enkindled by the
Paurava king in the hearts of Indian
patriots, soon spread everywhere, Tt com-
pelled Alexander to retrace his steps and
withdraw from the country. Thus, what was
to. be an epic invasion of India ultimately
proved to a mere tale of a temporary fron-
tier encroachment and hurried withdrawal,

But Alexander's raid on the Punjab, unsuc-

‘

THREE MEN OF DESTINY

cessful as it was, had its own lesson to teach,
at least one man learnt it well !

That man was Chandragupta! He was
an obscure—but an ambitious—youth con-
nected with the court of the Nandas in
Magadha. He soon realised that the only
way to gurrd the country against further
invasions by foreigners was to build up a
central political and military power. A
fortunate chance once brought Chanakya
and Chandragupta together. Apnd this meet-
ing between a Brahmin and a Kshatriya
paved the way for an slliance between a
statesman and a military genius. Soon there

“was & revolution in Magadha. Chanakya's

vow was fulfilled. The vile Nandas were
completely exterminated and Chandragupta
assumed power at Pataliputra. With
Magadha as their base, Chanakya and Chan-
dragupta started their campaign of building
up a strong central power. One by one all
the states from Afganistan to Bengal were
brought tcgether under a single sceptre!
Chandragupta’s empire was u real homoge.
neous unit—a unit not forged by the king's
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authority, but inspired by & genuine sense of
pational unity, Truly an Indisn nation was
then born! Alexander, Chanakya and
Chandragupta — these three wers mainly
responsible for this happy event. They
were the Three Men of Destiny !

Ashaoka extended his grandfather Chandra-
gupta’s empire far into the south. Baut
further beyond bis own vast dominions, he
tried to establish the Kingdom of God on
earth, as preached by the great Gautama
Buddha. On the four corners of India stood
rocks or stone pillars, engraved with Prakrit
inscriptions, which convey for all time to
come the message which this sovereign
issued to his subjects. He was the sovereign
who was justly called * Devanam Priya”—
dear to the gods. *Dharma aims at the
happiness of all creatures "’—says this royal
monk at one place. Elsewhere he proclaims:
“Po foster one’s sect, depreciating the
others, out of affection for one’s own, to
exalt its merit, is to do the worst harm to
one’s own sect.” Don't you think that this
message has a moral for us even today ?

P. VARADACHARY & CO.
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A STUDY IN INTERNATIONAL LAW
THE WAR AND THE PRIVATE CITIZEN*

DewaN BaEADUR PROFESSOR C. 8. SRINIVASACHARYL MLA,, LT, Annamalai University

THE subject of the rights of the priva.te\

citizenin time of war can be studied
under two heads. First, let us take up the
question of the citizen's right in relation to
his own state in time of war— War is an
abnormal state of life and is the very reverse
of normal civil life. In times of- peace,
every citizen is entitled to enjoy freedom of
speech and action, and the associated rights
of freedom of association and public meet-
ing. In times of war with foreign states,
when a]l the activity. of government is
directed to the successful prosecution of war
aims and operations or during periods of
. civil war and internal strife when armed
forces are engaged against each other, these
civil rights are automatically suspended.
Some argue that even in war time no
government has the right to restrict the
right of free speech of the individual they
hold that whatever might be the degree of
danger or the seriousness of the war situa-
tion, the rights: and duties of the citizen
should not be trenched into, Professor Laski
says that the rights and duties of an
English citizen in a period of war between
Great Britan and a minor nation like the
Boers of South Africa will be the same as
his rights and duties in a struggle with a
first class power like Germany. To penalise
* men’s free opinions at a time of war when,
above all, it is most essential that the citizen
should be enabled to perform the -tasks of
citizenship and express his opinion, is
according to him, fatal to the moral founda-
tions of the state. On the other hand, the

-liberty claimed for the individual citizen to

express himself as he likes would hinder the
successful prosecution of war operations,
because such expressions of opinion will be
productive of injury to the interests of the
nation. Similarly, the State can obviously
feel justified in confiscation or in forcibly
acquiring the propserty rights of the citizens

in an emergency caused by war. Bat the
following question may be pertinently
asked: “Should not a citizen be free to
criticise the methods of prosecution of the
war? Can he.ngt urge, for example, that
peace by negotiation is preferable to victory
in the field, because of the great ocost and
suffering that the victory would entail.?”
It should be self-evident that to limit
opinion in periods of war to opinion which
does not hinder its prosecution, is to give
Government a completely free hand and to
show that, while armies are in the field,
there should be an absolute moral mora-
torinm imposed upon all the people. “This
is however what has been regularly happen-
ing. Government in England had practi-
cally suspended in .war time the guarantees
of the constitution, under the Defence of the
Realm Act; and in all countries, combatant
as well as nentral, many restrictions on the
ordinary rights of private citizens have
been put. These restrictions of war time
ares however, in their essence, character

‘and scope, civil restrictions imposed by the

authority of the state concerned on its own
nationals. .

The other side of the . gnestion concerns
the limitations imposed on the citizen's
freedom of expression and action, when he
comes under enemy control and his territory
passes under enemy jurisdiction by belli-
gerent action. The usage of international
law imposes limitations and restraints on
personal freedom. property and other rights
of the citizens of a state, which is affected

or occupied wholly or in part by the enemy,

An enemy power which occupies any por-
tion of the territory of a state at war with

-it acquires certain rights over the ecitizens

living i{l the occupied portion. Military
occupation by an enemy power is s phase
and part of militaty operations. The enemy

©  *Bv courtesy 6f the All India Radio, Trichinopoly

who occupies such territory substitutes his
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will for the previously existing law and
replaces the existing civil and judicial admi-
nistration by his own military jurisdiction.
But international law requires that the
occupying power should have only a right
to such control as may be necessary for its
safety and the success of its operations; and
it should use its power within the limits of
this concept. The occupying enemy is there-
fore forbidden, according to international
law, as a general rule, to change or even
suspend laws affecting property and private
personal relations as well as those rules
which regulate the moral order of the com-
munity. The occupying power has no right
to interfere with the public exercise of
religion, unless the fanaticismi of the people
which may be roused into manifestation of
fresh hostilities against itself by public
gatherings and ceremonies should require a
supprersion of such ceremonies and meet-
ings; nor has it a right to restrict expression
of opinion upon matters not directly touch-
ing its rule or tending to embarrass it in its
essential operations. The invading or
occupying enemy however suspends in
practice the operations of these laws under
which-the citizens owe obedience to their
own state ; and he may also declare, for the
sake of his own safety, that certain acts
would be punishable which have not been
forbidden by the ordinary laws of the coun-
try. All acts of disobedience or hostility to
declared and established laws are punish-
able. Death penalty can be inflicted on
persons for giving information to their
previous government, for guiding the troops
of their own state or for misleading the
troops of the invader, or for destroying
telegraphs, roads, canals or bridges or any
form of property belonging to the occupier.
If the inhabitants of the occupied territory
should rise in insurrection, whether in
small bodies or large numbers, they cannot
claim the privileges of combatants, unless
they are able to displace the occupying army
effectively, and all persons found with artns

in their hands or possession, can, in strict
law, be killed or if captured, be executed by
sentence of court martial. Hostages are
sometimes seiged by the enemy by way of

precaution and for guaranteeing the main-
tenance of order in occupied territory. Such
hostages are in actual practice, less used as
a guarantee against any insurrection of the
people under occupation than as temporary
expedients or as a protection against special
dangers.

Usually the occupying power is drawn in-
to committing acts which are clearly in
excess of its rights. The legal and moral
relations of the inhabitants of the occupied
country towards their legitimate govern-
ment are not changed by the fact of enemy

-occupation. The enemy has gained certain

rights. But, side by side with those rights,
the rights of the legitimate sovereign remain
intact, The latter may forbid his officials
to serve the invader and may order his
subjects to refuse obedience or may excite
insurrection, The inhabitants of the occu-
pied territory preserve full liberty of action.
Apart from any express orders issuing from
their own government, they are not,called
upon to resist the invader or to neglect
such commands as he might make, But, on
the other hand, they may rise* against him
at any opportune moment, but only on the
full understanding that they do so at their
own peril. c

The occupying enemy gets no privileges
from occupation apart from these mentioned
above. DBut the Jpelligerent states which
have succeeded in occupying enemy terri-
tory claim and have been claiming, for
long, that in spite of the unchanged national
character of the people of the occupied terri.
tory, the fact of occupation temporarily
gives the invading state the rights of
sovereignty and dispossesses the original
state, so far as to set up a duty of obedi.
ence to the occupant and of disregard to the
commands of the previous sovereign.

~ Thus, when the Japanese occupied Burma,
their argument ran something like this, The
power to protect is the foundation of the
duty of allegiance ; and when a state ceases
to be able to protect a portion of its subjects,
it loses, tpso facto, its claim upon their
allegiance and as a consequence they pass
under & temporary or qualified allegiance to
the conqueror. Further it has been pleaded

Y 2 T
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that the people of the occupied territory
tacitly agree to acknowledge his sovereignty
in consideration of the relinquishment by
him of the extreme rights of war, which he
holds over their lives and property. Count
Bismarck Bohlen, Military Governor-
Qeneral of Alsace, which was occupied by
the Germans in the Franco-Prussian War
of 1870-71, issued a proclamation claiming
this extrame right for the occupying power.
But this extreme claim is not generally
accepted. All that can be argued is that the
invaded territory and its inhabitants merely

lie open to the alternatives of either the :

acceptance or the imposition of a new
sovereignty. To attribute this new
sovereignty directly to the occupying state,
merely on ground of its occupation, i3 to
revive the doctrine of a res nullius, which is
consistent only with & complete and perma-
nent transference of title,

It is bot usual for the occupier to take
the whole administration into his own
hands., He continues native functionaries
such a8 are willing to serve under him,
merely subjecting them to supervision by
his military authorities or by his superior
civil authorities. But he may compel such
officials to take an oath that they should
obey his orders and not do any kind of act
to his prejudice. He canndt, however,
demand that they shall egercise their func-
tions in his name, as such a demand would
imply a claim to the possession of sovereign-
ty and is not consistent with the position
that he legally holds within the occupied
territory. He has also the right to prevent
his enemy from using the resources of the
occupied territory. He therefore intercepts
taxes and’ duties paid by the citizens of the
occupied part, and forbids them from join.
ing the armies of ‘their previous sovereign.
Foreigners in the occupied region who thus
pay duties to the occupying invader, are not
liable to pay them a second time when he
is expelled or withdrawn,

The occupier may compel the inhahitants
to supply him with feod, demand the use of
their horses and boats, rolling stock on rail-
ways and other means of transport and to

.give their personal services in all matters

which do not involve direct milj i

against their sovereign. Byt Illlitsarl?’igalf:lig
take things is not the right to take them
without payment, All neutral persons in
the occupied part are in a more favourable

Position as they are in theory subjects of &

friendly state. = As such
to live under a belligere
are entitled to his prote
Justice that he administers to his owp natural
subjects. He 15 Dot justified in subjectina
t}}qm to pepaltles on grounds of mere s g
picion, which may be sufficient for himu's-
punishing enemy subjects. He may cuptn::

» though happening
nt government, they
ction and to all the

all persons who are distinct from the mass i

of the civil population on account of their
importance in the enemy’s state or by their
usefulness to him in the war, like the
sovereign and the members of the ruling
family even when they are noncombatants,
ministers and high officers of the govern-
ment, diplomatic agents and other persons
who are important for special reasons.

.The.a right possessed by a belligerent over
his prisoners is limited by the raule that he
ought not to use more violence on them
than he is entitled to use in relation to the
civil population, A prisoner may be subjec-

ted only to such rigour and regulations as -

may be necessary for his safe custody ; and
no further severity is permissible. The
theory of the law is that a prisoner of war
Is an enemy who has been captured while
performing a legal nct and his imprisonment
cannot consequenfly be madea penal act.
The terms upon which prisoners may be
paroled depend upon the character of the
rights which their captors possess over ther.

A prisoner who violates the conditions upon ' -

which he has been paroled is punishable
with death, if he falls into-the hands of the
enemy before the termination of the war,
But recently the practice has been developed
that a violation of parole makes the prisoner
merely lose the right to be treated as g
pxjsoner of war. When hosta.ges are seized
or collective security is demanded, it is
usual not to take the lives of the hosta.gea]
except when an escape or some act of sabot-
age is attempted, and they must be treateq
in all respects as prisoners of war,
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As regards the rights of a state to compel
its citizens to fight for its cause as soldiers
in its army during war, the idea has not
commended itself to states of what has been
called the liberal or the individualistic type.
Conscription, §-e., compulsory recruitment
of citizens in the army after a period of
compulgory military training for all male
adults, has been the ideal of the type of the
state known as the Kriegstaat #.e., war-state,
e.g., Prussia and Modern Germany. Con-
scription -has been coming into favourable
acceptance in recent times on account of

the pressure of totalitarian war. The
famous resignation of Liord Morley from the
cabinet and his retirement into private life
in 1914 on the outbreak of the first Great
War illustrates the right of the individual
to abstain from any participation in the war
activity of his government, but it is now
generally discredited as a basis of the liberty
of the individual to be a pacifist when his
state is at war. Morley's Memorandum on
My Resignation, is well worth study as the
exposition of & concept that is passing into
oblivion,

THE ASSISTANT TEACHER
By Sri P. Rama Rau, Government High School, Nirmal.

NOBLE name is an indication of noble

uslity. The profession of teaching is
anlike all other vocations, which are not
burdened with the responsibility of awaken-
ing and metamorphosing & confused pre-
sent tc a peaceful future. This nobility of
the purpose of teaching 1s pregnant with
fragrant meanping even in the most radiant
embryo of name. That is why, a teacher,
irrespective of his qualifications, salary or
ost held, is called an assistant and not =
gubordinate as in other callings of life, which
nomenclature is prone to infuse inferiority
in its holder, however responsible, however

- “authoritative, or however paying the post

may be. It is a name that creates a feeling
of equality ; a name that purtufes common
brotherhood in the fraternity of profession;
a name through which the purpoee of edu-
cation is glimpsed in the holder; and 2 name
that reminds and goads & member of the
profession to girdle bis loins, open his eyes
and tread through the marble-lmd road of
pedagogy to his destination of serving the
nation, the humavity, nay, the very Al-
mighty Himself who-as thescriptures say—
manifests Himself through the same nation
and humanity.. 8o an assistant teacher can
be defined as that member of the teaching
profession, who with all his soul, heart, and
mind assists the headmaster 1n every way
possible ; to supply the world with a body

of well trained, physically fit and morally up-
right citizens, uomindful of his short earn-
ings and heavy responsibilities. although he
is practically belittled and theoretically dig-
nified and his life is shortened, on account
of the strain of the teaching art.

Having thus defined the position of an
assistant:teacher, it is unnecessary for me to
say anything about the necessity of & whole-
hearted cooperation with his headmaster
under whose expert and masterly guidance
he is expacted to practise and master the art
of teaching, An assistant can only then be-
come successful, when he understands and
feels that his headmaster is superior to him,
not exactly in position, but by experience,
diligence, ingenuity and intelligence, for a
beadmaster is that fine sort of acclaimed .
precious stone that he had been cut and
tested by eminent scientists in the factory of
time. Downright criticism of a headmaster,
however experienceless, and tactless he may
be, is not expected of an assistant, as it is
the heamasgter only, that is wholly and solely
responsible both officially to the inspecting
suthorities and morally to the society at
large. Of course, when unluckily for an
assistant, he has to serve under a head-
master, who is experienceless and tactless,
it would be better if he catches the head-

" master in his more agreeable moods and ex-

plains to him his short-comings, or avoids
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such points of controversy with him that
may result in mutual misunderstanding, or
else takes leave and tties for a tran;fer
el_sewhere——where there may be chances for
his cooperation with the headmaster., Any-
way cooperation in every possible directi
should be the polestar of ael assista(ixltr’:ct)lfg
fessnona.l voyage. The headmaster is not an
isolated being, like a lighthouse on an in-
sular rock with none to light, but a light-
house, from the convex lens of which the
well-behaving of his assistants, is refracted
and diffused.

The good, or bad name of an institution
. depends, not upon its teaching alone, but
also upon 1its exbra-curricular activities.
These extra-curricular activities are like the
limbs of a body, and teaching is its soul. So
- as long as these limbs of education be not
properly looked after, the soul would be
compelled to remain in an unhealthy at.
mosphere and chaotic surroundings, result.
ing in chronic irritability and a general
nervous debility, This, in short, being the
aim of extra-curricular activities, a teacher,
when he has taken up to the profession, has
no grounds to say that he cannot run a parti-
cular activity, or that he had been dragged
toit, or evade participating while unneces-
sarily blaming the headmaster on the pro
text of his_being avariciously forwa.rdp 01-
~ something like that; but pool all his energies
* resources, and time to run these successfull};
in the interests of the student population
a.n_d the school in which hg works. Mutual
~ misunderstanding between comrades, should
be buried deep in the ipterests of the aimj
" and any kind of activity that the heé.dma.ste;:
designs should be carefully taken up with
geal and worked with zest. - An assistant
therefore, should not wait for his nomina.—,
tion, but should volunteer.himself, and work
through it irrespective of all the major or
minor hort-c6mings .which he may come
across. Spontaneity of action should follow
from endless enthusiasm., .

. Knowledge of the technique of -one’s pro-
fession not only enhances the good name
b!lt énnobles the proféssion, It profits i:;
gwipg» a sound, clear and transclucent pers-
‘peotive of tlhe goale A teacher's little study

1n & training school or college, which is just
an eye-opener to the subject, is not an emi i
itself, b1_1t & tneans to the end ; and sounl .
and until an assistant keeps his study ha.isi:
ZZ:II)(e, he fwould prove a burden to the fair
te&chces ;) teaching, Hence an assistant
k er should not waste hig precious leisur
ours, but should direct and divert h'e
attention to study his art, the progress .
tained, demerits disclosed andg me e
endorsed. To gain this end, he shonldrlts
through not only the standard books on
different educational branches of stud bon
go thrpugh the latest periodicals, He s}!'l’ou}lc;
not limit his study to one or two of the
subjects that he teaches, but cover the whole
field of education ; from the theory of cales.
thenics to applied palmistry in education.

-Such an assistant, ‘who understands the

theory of his profession need 'not fear about
cooperation from the headmaster. Sweet-
pess 1n sugar need not be doubted.

It is an admitted fact that a teacher is the
least p_a.ld In return for services rendered;
and in these present days of inflated

markets, when the ratio of expenditure has -

highly gone up, his needs are left unthought
of, while more addition to his responsibilities
is become an every day talk. Being unable
to cope up with the situatipn of seeing his
bo;!; ends mest, a teacher clings to private
tuitions which would tell most upon his
teaching in school and wupon his general
health. (I do nct think any other reason couid
possibly be cited except this for the teacher's
premature death, which could be well gt-
tested from the pension returns of ap

tre:asxtry office). Any way the evil of giving
2;;{& e tutions has become an unavoifia.ble

Well, this evil does not stop even here
As the contagion of an epidemic which gq .
oﬁ_’ unchecked after its breaking ont iéies
private tuitions, has been seen in ﬁlm%st :ﬁ
the cases, resulting in common misund
standings amongst the teachers, Tqo :1»?:'
himself fat out of this unwholesome eﬁm'a y
& teacher stoops to criticise the work ofl?lg’
co-teachers. The germ of criticisip, llsl
grow to such an .extent ag to retg w
brotherhood at all amongst the te:(:ﬁe:so

THE ASSISTANT TEACHER ¢

and thus where friendship has to breed, en-
mity breeds; where cooperation has to grow,
non-cooperation grows; where interest has
to pervade disinterest pervades ; and where
the idea of the nation has to be supreme,
that of sectarianism reigns. So, to keep
these bad results abated, a teacher has to
stop giving private tuitions or if forced to
give them should give only a few to such an
extent as to keep a well-balanced budget.
It would also be advisable, if the high-paid
teachers help the low-paid by handing them
over one or two good tuitions. 8o, in the
interests of the nation, if a teacher cannot
try to_be a saint is a materialistic age, there
isno meaning why he should not try, at
least, to become a phantom of s saint:
Something is better than nothing. Sucha
type of contented assistant is In himself
happy and keeps his headmaster also happy
by not making his brains crack by the re-
ports from teachers against one another.

If an assistant is to prove a good assistant,
he must also -take care in the setting of
examination papers, and of the examinations

as whole, Setting up of an ill-conceived-

examination paper and also correction in
the same way, would cut a bad figure of his
amongst the students. They would think
him to be a harsh fellow, and hegin to dis-
like him.Thus he cannot be popular amongst
his students, and all his efforts to set them
right would go in vain, as he would be dis-
believed. Therefore, a teacher when setting
an examination paper should put himself in
the place of the pupils and give such ques-
tions which could be answered by an average
student. He should not try to examine
what the student has not learnt, or what the
student forgets, bat try toexamine what the
‘pupil has learnt and retained. In this way,
he can keep both students and headmaster

happy.

‘A teacher should also be very careful in
his dealings with the head office. Incessant
flow of applications for higher grades or
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similar purposes through the headmaster,
would put the headmaster ‘in a very awk-
ward position, for it would be the head.
master that would receive taunts from the
head office for his unnecessary correspon-
dence. When an assistant knows that his
case had been overlooked, and when the
headmaster also Sympathises with his case,
then he may submit his application for re-
vision, giving full details of the case. Inno
case should he unnecessarily trouble the
peaceful working of the head office, lest his
intrusion might reflect upon the person of

headmaster,

More thaun all these, an assistant’s be-
haviour towards the public needs attention.
He should gain good faith in them by his
person, education and activities. He should
strive at making himself felt as a model to
be copied, not a model to be abhorred.
Courteous greetings when met, fair advice
when sought, bodily help when required and
flowery speech when spoken are the qualities
of an assistant teacher desired by the public.
He must make them feel that he is for

them, and not they for him. .

Ruyles and regulations pertaining. to the
duties and behaviour of an assistant teacher
might well be given in a grand series; but
the success of the enumerated depends
mostly upon a teacher’s adherence to them.
As such, it is up to an assistant to think and
behave in the light of the circumstances con.
fronted with. He is the best judge of his
circumstances. Summing up in a nut-shell,
this much can be said, that he would be a
successful assistant who would always ache
his brains to find means to do his work pro-
perly, to please his head master, to please his
pupils and to please the public. He ought
to remember that he is charged with the
responsibility of the upbringing of the fair
pledges of the, nation’s fruitful tree, and so
he should not be lazy, unmindful of the
withering of its leaves before the mellowing

year.



THOUGHTS FROM AN EXAMINATION HALL

By Sr1 MaNTERIPRAGADA Rama Rao, MA, B. Ep, Parlakimedy

lT is a mid-April evening with its hot

breeze and dust. Thereis a surprise
shower following. The small splashes of
rain and cool wind bring relfef to everything
in Nature, as they do to the worried exami-
nees and the weary examiners. Sitting ina
room at a high level at the foot of a hill, I
wished to feast my eyes on the beauties of
Nature. I just wanted to have the freedom
of the wind which bloweth where it listeth,
And most certainly, the boys too wished it
But could we get out? Then those exqui-
site lines of W. H. Davies flashed into my
memory :—

% What is this life, if full of care
We have no time to stand and stare ?
No time to turn at Beauty's glance,

And watch her feet, how they can
dance.
————=———A poor life this——"'

What & severe indictment of a system
~ made for us to fit in! The cool breeze had
& lulling effect on me, and I wished to lounge
in my chair. This is the only consolation
for a poor teacher. But, alas! That unruly
chair, stiff and hard, grudges the little relief
most passionately yearned for. That chair
. isnot meant for lounging in. We have to
adjust our body into a posture, which the
frame would allow. Yes. We have to fit
~ the system. Why should any system be
shaped to it us? That is the way of the
world. Will not man be wise enough to
learn soon to cease to be a elave toa system,
however useful or glorious ?

The trail of that thought led me on to re-
flect on the 'system of examinations, which
held me and so many playfal boys impri.
soned that lovely evening. By the way, are
these examinations going to eat into our
souls so that-as generations of men are
reared by this system, they lose all finer
values and refuse to believe that there can
* be books in running brooks and sermons in
stones? Woell, there is the naked fact! We

‘Orissa

cannot get rid of the examinations, w

the murky nature of the stamp théy iht;;)er‘i'::
on us, poor mortals. What a slippery hum-
bugging ground we stand on, when we de-
pend on these accursed examinations as the
hall-mn.}-k and pass.port for the real abilities
of any individual! More often than not
they are deceitful and rainous. They pla ’
hell with the fortunes of unwary and simplz

human beings. Once they besmirch the -

rgal abilities of a man, what can redeem
him? But we very consciously fall into
this Slough of Deceit, these examinations.
Perhaps Man feels he is too small and
humble to rise against or ignore the verdict
given by these examinations, May God
grant us wisdom ere it is too late !

Now to return to the system as it works
under our very nose. How many small boys
are there racking their brains over a tough
question ! Do they know what all this farce
of examination is? Perhaps their pure and
unalloyed thinking does not unravel to them
the mysteries. Those very young boys of
IV and V classes, on whose lips the milk is
not quite dry, have to go through this ordeal
without knowing what terrors it has in store
for them. Is it not so much waste of human
energy and brainpower for a young boy t
go through these exa.minationsy? I? exgmi?
nations are indispensable, can we not make
them less exacting and more relable stan-
dards of human abilities ?

What a downright eynicism do these ex-
aminations drive us to display, when they
make us sentries and watchdogs! Perhaps
the examination system is a little too sinfyl.
Some fastidious protagonists of these ac.
cursed examinations make the business of
watching smack like the military guard.
No, pardon me, even the military guard is
at times more relaxing and less suspicious.
And why after all,are we so very suspiciouns?
D.o‘ We mean to cultivate it as an art of sys.
picion and also strive to make it perfect? I
hope most of you, if not all, agree with me
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when I say that we are excessively and un-
necessarily suspicious, Why on earth should
we presume that boys always copy? And
if they copy, whose fault isit? Isnot the

system of examinations "largely respousible,

since too much premivm is set on it ? Can
we not so device things that the baser
motives fail to evcke any enthusiasm ? How
I wish Providence makes us 'less suspicicus
and the boys more honest! For, is pot sus-
picion a canker which eats up all that is
good and gives birth to all that is evil ? In
passing, may I be permitted to say that it is
this suspicion which i at the root of many

an international conflagration and personal
unbappiness ? Does not Gandhiji record the
truth that to be able to practise ahimsa this
canker of suspicion has to be rooted out?

Perbaps someone will get up and slap me
in the face for advocating the anarchist idea
of doing away with the system of examina-
tions. Well, I do not try to make a case
for the absolute extinction of of examina-
tions. Only lessen their vigour and imple-
ment them with such other devices asto
make them less dreadful and more depen-
dable standards of the real abilities of

boys.

EDUCATION FOR A NEW SOCIAL ORDER
By Sri K. R. Ganapraral, B.A., Bombay.

Now that a new constitution for India is

on the anvil, the people in general and the
leaders in particular, have to think out and

- forge a new educational policy that will

prepare the pecple for their cherished object
of a free and self governing India. People
must realize that’ politicians and leaders of
the différent communities cannot do anything
to the people, even if they are conceded all
their demands by any authority vested with
powers, striving for or effecting any politi-
cal settlement in the country, unless the
people who are supposed to be benefitted
are educated on lines fitting them for the
proposed scheme. In order that the new
reforms and the reformed constitution may
have far.reaching effects, the immediate
need is for the provincial ministers and the
central goverament to place before the
country 4 new educational policy that will
unify and vitalize the nation, ‘

Without entering into the vexed question
of the political -parties and their ideologies,
out of the confusion and bitterness created
by the present political atmosphere, the
thing that trikes every one is the lack of an
educational policy that will bring together

all the students of the country and make
them tread a path of brotherhood, toleration
and unity. Whatever the nationality or
creed of a person, whether heis a person
west of Suez or east of it, at this juncture,
our country needs persons of talent, persons
who are imbued with a spirit of serving
India to make her take her proper place in
the comity of nations,

With the back-ground of Indian history
it is not impossible to put one’s finger at the
weak spot in Indian life today. Unless stu-
dents are taught to appreciate and strive for -
a new order, there will be no use of the new
political developments. Students in common
with their leaders have not shed their crude
notions of religion or community, People
must realize that where there is no vision,
people will perish. Nothing can further
India’s goal better than a common under-
standing among the students of the Hindu,
Muslim, B8ikh and scheduled class com-
munities. Will our educationists and legis.
lators do something in the matter so that
lasting peace and better understanding may
be brought about in the country ?

-

LI1-23



TIME SENSE AND DRAMATIZATION IN HISTORY
IN EARLY STAGES

By Sr1 K. KRISENAMURTHI M.A, L.T

THE history lesson in early stages must

be more a source of proper appeal to
emoticn and imagination than the collection
of a few facts of historical importance. It
may be that after some time pupils may
forget thé many facts learnt in a history
lesson, But the impression will remain.
Alexander or Asoka will mean something;
“a feeling for relations and sequences will be
there.” The teacher thus must present the
theme in a livirg manner. Dramatization
is also one of the essential parts of the
various stages of a history lesson. It may
even be said that, in elementary classes a
lesson is incomplete without the appropriate
dramatization stage. It will make the pupils
understand in proper perspective the main
facts of the lesson and primarily give them
scope to experience (a little} the feelings and
aspirations of the great historical personages.

History should train the pupils to realize
that the present is a natural development
out of the past and that society has under-
gone various changes in the course of its
development. Time is cne of the most
important factors in effecting such changes.
Any bistorical event should have taken
place in a particular year or period. Stu-
dents of history in High School and College
classes can easily fix the time of a particular
event and bring before their mind’s eye the
other events leading to and. from it. This
capacity is the result of repeated acquaiwn-
tance with matters of chronological details.
In the elementary and middle school stages,
pupils could not have gained the vision to
fix a particular event in its proper period.
8o, in these stages it may not be useful, bat
even misleading to a certain extent, to enact
historical playlets centering round particular
events or historical figures. Various import-
ant events in history should be arranged in
order of chronology and presented in different
senses, one succeeding another. Here the
pupils will see and feel in proper relation
the varions changes society had undergone
in the course of its development, '

Buch a series of historical scenes was pre-

» Senior Deputy Inspector of Schools Pattukkottar

pared and enacted with success by the pupils
of a Modal Elementary Section attached to
& Government Training School. There were
70 main scenes in the series beginning from
the Vedic age and ending with Shivaji. The
duration of the play was about an hour and
a half only. An imaginary character repre
senting time was created to acquaint the
andience with the time of the events relating
to the scenes. During the interval between
the scenes “7ime’” will appear on the stage
and announce the time and importance of
the events relating to the succeeding scene.

“Time” will introduce himself thus at the
start of the play (appearing in the dress of
the Vedic age).

“Oh, you know me by my name, Time.
You will easily recognize me by my wings’
I will ever be fleeting and never wait for

anybody or anything in the world. I am
now in the Vedic age.

(Background music)
Look! It is just daybreak, I will join them
in singing the glories of the Sun-god”. (70es),

Time will appear in Mogul dress before the'

opening of the ninth scene and speak thus. :
“Are wenot in Delhi in 1648 A.D.? Come,

let us meet the great Mogul Emperor .

Sha Jahan, who built the famous Taj
Mabhal in India."

The ten main scenes included in this geries
related to (1) the Vedicage (2) the Rumayana
(3) the Mahabharata (4) Buddha (5) Asoka
(6) Chandragupta Vikramaditya (7) Harsha
(8) Akbar (9) Sha Jahan and (10) Shivaji.
The matter, dialogues and songs were all
based on the lessons prescribed for the ele.
mentary classes.

Such series of scenes may be prepared by
teachers for the varions periods of history
(e.g, Hindu period, Delhi Sultans, Moghul
period, British period. South Ingian history,
District and local histories etc) and enacted
by the pupils with much benefit. This
method will help to inculcate the, funda-
mentals of the historical sense in the minds
of the pupils, even in the elementary stages,

NEWS AND NOTES

Pror. C. S. SRINIVASACHARIAR

Rao Bahadur C. 8. Srinivasachariar M.A., Professor of History and Polities,
Annamala: University and Hon. Editor, The Educational Review, has been conferred
the title of Dewan Bahadur in the recent Birth Day Honours list,

29nd Arn INpIA EDUCATIONAL CONFERENCE

HE Acting Honorory Secretary ,All India
Federation of Educationl Associations,
Post Box 52, Cawnyore, writes ;

The 22nd All India Educational C.on-
ference will be held at Travancore during
Christmas holidays in December 1946; and
in order that its work may not be delayed,
the Constitution *provides that suggestions
should be invited from Constituent Associa-
tions, Individual and Life.Members of the
Federation and its Council, the Reception
Committee as well as from educationists in
general, on the following :

(a) Topics of discussion for General Ses-
sions and Sectional Conferences.

_ (b) Suabjects on which papers sbould be
invited for General Sessiogs and Sectional
Conferences together with names and
addresses of educationists who specialise in
those subjects. -

i ideration  at

Resolutions for  consl

Gég)eral Sessions, Sectional Conferences and
Annual Council Meeting.

(d) Changes in the Coustitution of the
Federation, if considered desirable.

e following Sectional Qonferences have
befnhdecided upon: '(1) Childhood & Home
Fducation; (2) Primary & Rural Educa-
tion; (3) Secondary Education; «(4) Uni-
versity Education; (5) Vocational Educa-

" tion ; (6) Military studies, Research, Health

i ion; Moral &
nd Physical Education; (7 .
?{eligious Education; (8) Teacher _Trs}m.
ing, Educational Burvey, Investigation,
Experiment and Research; (9) Examina.
tions; (10) Internationalism, Peace ?z
Geopolitics - Education (11) Women’s
Education; (12) Aborigines Education ;

.(18) Oriental Section, Persian & Arabic;

(14) Oriental Section, Sanskrit.

The Acting Honorary Secretary Yvill. bg
obliged, if constituent associations, indivi-
dual members, members of the Federation
Council, the Reception Committee and .
educationists in general would kindly send
suggestions to him regarding each of these
matters for the General Session and for each
of the Sectional Conferences separately. All
such suggestions should reach the Head-
quarters by the 15th of August, 1946.

REORGANISATION OF EDUCATION IN ENGLAND

The Ministry of Education announced
recently a scheme for the_ complete
reorganisation of further education to meet
post-war needs England and Wales are to
be covered by ten regional councils for fur-
ther education 1in which local authorities
and universities Wwill co-operate in each
region and the Academic Board will co.
ordinate work in the higher technical
education of universities and technical
colleges,

The new councils will be similar to the
councils already existing in certain areas on
which local authorities, universities, techni-
cal colleges, industry and commerce are
represented. The main purpose is to provide
a machinery for close contact between
industry and education. Local authorities
are asked to give the matter immediate
attention, so that the proposed councils and
boards may help in the period of national
reconstruction. ’

The scheme is based on last November's
report of the Percy Cowmittee on higher
technical education, which stressed the
necessity for increasing the output of quali-
fied men from universities and technical
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colleges to enable Britain to keep her lead-
ing place as an industrial nation. The report
stated that the prevalent practice of qualifi-
cation by attendance at evening courses is
inappropriate to the high standards now
required of a modern engineer.

One of the objects of the scheme is to
facilitate the institution of a national college
of technology which would provide sub-
stantial full-time study.

New teachers' training regulations have
been made by the Ministry of Fducation in
order to open up the best possible field for

. the recruitment of teachers and to secure a
- further expansion and improvement of the
permanent training facilities.

Students in training colleges will receive
free tuition and will pay no boarding fees,
if the income of their parents is under £300
a year. Above that limit, they will contri-
bute towards the boarding fees in proportion
to the sizz of the parent’s income. Full charge
is payable only by parents in the higher
range of incomes, and it will not usually
exceed £100 a year and may be.less. The

. difference between the student’s contribu-
tion and the approved boarding fees will be
met from public funds,

It is intended that no suitable stude t
should be debarred from training, because
his parents are unable to pay.the necessary
fees, and that training colleges should be

* able to expand facilities for students. These
changes are urgently needed both in order
to provide training for all suitable candi-
dates now coming forward and to keep the

“flow of new recruitment which will be
required to maintain the body of teachers,
once it has been expanded by the emergency
training scheme and other special post-war
recruitment. ' .

Mouch new building will not be possible
in the next few years; but it is proposed to
meet the needs by renting houses as hostels
or adding accommodation to colleges by
temporary or light construction.

! ]

The new arrangements are primarily
for students going straight from the school

to take the training courses, They are sepa-
rate from and do not affect the further
education and training scheme or the emer-
gency training scheme for teachers, both of
which are for older men and women ~who
had beenin some form of national service
during the war.

Broadly similar arrannements have been
made for students of Universty training
departments. Their contributions will be
assessed in the sam's way as those of stu-
dents at training colleges, and the national
exchequer will meet the cost of boarding up
to £100 a year and also the fees, but tuition
will not necessarily be free for all recog-
gnised students as at the ordinary traiaing
colleges.

Special maintenance grants are to be
given to recognised day students at training
colleges and University training depart-
ments, Hitherto substantial charges had
to be met by all parents, unless they could
get grants or loans frowm the local authority
or other special funds. "It will no longer be

" necessary for the local authorities to aid

students by grants or loans to pay
college fees, but they may give »7ditional
assistance. lixpenditure by the local edu-
cation authorities on maintaining training
colleges will be pooled and divided amongst
all such authorities so as t> equalise the
expense throughout the whole country.

THE FAMOUS ASTROLOGER
(Office Estd. 1924]

Recipient of many gold Medals and
Certificates from Maharajas, Judges
and notables for accurate predictions
and for advising correct ancient
scientific remedies to neuiralise plane-
tary inflaences and for achieving

health, wealth, wisdom, friends and

ortune. One year monthly life reading Rs. 5/-
questions re-futurity Re. 1/ Persanal caasultation
Rs, 5/- Office Hrs. 8a.m., to 5p.m. (Send birth
details or writing time).

- Pandit Kaliyur M. SRINIVASACHARIAR

*Chandrika” Eldgms Road,
Teyaampet, P.Q., . i: MADRAS,

BOOK REVIEWS

History or Orissa BY L. N. SAHU, M.A,
MEMBER, SERVANTS OF INDIA SOCIETY,

CALCUTTA—POONA, 1946.

HIS pamphlet of 32 pages is a gathering
together of data pertaining to.the wealth

of the culture of Orissa and brings to the
reader's notice many poiats and facts con-
cerning ancient Utkal and Kalinga. The
claim is made here among other things, that
the Sinhalese were the descendants of
ancient Oriyas and that Yajnavalkya,
Gautama and Bharadwaja hailed from loca-
lities in Orissa, as also Parasara and Vyasa.
Oriyas also shone as good writers in Bengali;
and the land was an important seat of Jaina
and Buddhist influence from the 3rd cen-
tury B.C. to the 8th or 9ch century A.D.
Orissan architecture is claimed to be unfet:
tered by the conveational fo_rmul@e of other
styles. *‘Such is Orissa '’ is the e_Ver—Iqu—
datory encomium of Mr. Sahu on his native

province. .

[

DIALOGUES FROM SOCRATES IN VAN.IND/IAN
(1) THE ASCENT OF MaN AND

VILLAGE.
OTHER DIALOGUES (2) A RIDDLE AND OTHER
DIALOGULS. (3) HONOUR YOUR WoMaN

AND OTHER DIALOGUES. (4) BA{ Lu.B.,
AND OTHER DIALOGUES. (6) FaravisM
OR ¢ MALIC KI MARZI" AND OTHER DIALO-
GUES.—EACH 4 48.—32 pp. BACH (OXFORD

UnIvERSITY PRESS)- -
j ¢ v ” is to improve
The object of * Socrates = 1S |
the villa.g<]as he visits and awaken the vil-
lagers to experiment and to think. The
advice is to root out all bad customs; aand
though hard words often accompany the
advics given, there is abundant good humour,
The first pamphlet dea.ls‘wuh the improve-
ment of the life of the villager, better sam;
tary conditions, seusible fa.técnmg;1 ut::atn'll?}?e
nd preservation ol ma . T
gi}fte‘{)ecfo; m?ges the necesslty of a.:irmdmg
costly jewellery, child mam%ge. &nt.t l:varg
kind of waste in breeding oac.ldu c(:?ve o;l[tli-
‘pursuing uathrifty and WOPT

vation, including rusty methods of _sowing.
reaping, winnowing etc., and avoiding the
purdah life of women.

The third book urges better habits that
may be inculcated through the school-
master and enjoins on government servants
to conduct themselves properly and not
be ticks feeding at others’ expense. Good
men have got to be elected to public offices
and imbue the public and growing children
with a spirit of service. Women are to be
honoured and not burdened with all the
drudgery of work of a wearisome nature.
The fourth book contains an lMpressive
warning against indulgence 10 litigation, and
against the maintenance of r_nea;mngless
caste distinctions and advocates girls’ educa-
tion and would desire in every househpld an
educated mother teaching her owWn children.
Cattle-dung should be reserved for manure
and trees for fuel should be planted in every
available spot. Lieadersin a village must
really lead the people. The last b09k en-
joins self-hope and courage to do ones best
and not to take refuge in fatalism, and the
will of Providence, but fight out qbstaclgs
like pestilence, disease, and blight with one’s
own effort and with communal coopecation,
\Women should keep in, making clothes, and
the fields ought to be made rgt-proof. The
use of the bhoosa-box for saving cattle-dung
for manure is the refrain at the end of

every book.

,

s

Oxrorp PAMPHLET ON INDIAN AFPAIRS
No. 85 — ARCHITECTURE BY CLAUDE

BATLEY—PP. 32,

The author is & well kndwa professorof -
architecture and a partoer in & firm of
architects, in Bombay. ‘He describes the
natural elements that have bsen interwoven
into the people’s architecture from time im.-
memorial and has givea its essantial charac-
teristics to Indian traditioaal architecture.
The jali, the interaal court, th2 chajja and
roof-terraces are outlinel as well as the
different kinds of buildings domestic, reli-

t R
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gious, defensive etc. Residential areas in our
cities should be replanned, and they should
be spring-cleaned, We are urged to learn
from the faults of New Delhi, the Bombay
Reclamation Scheme and Development
Directorate Chamber. .

—

No. 7. TRANSITION IN INDIA FROM WAaR
70 PEACE BY GYAN CHAND — Pp. 31,
PuBLIsHED BY THE OXFPORD UNIVERSITY
Press For THE INDIAN COUNCIL OF WORLD
AFFAIRS (1945)—0-8-0, -

This booklet touches a multitude of pro-
blems confronting us, like demobilisation
and re absorption of about two million
Indian soldiers for whom the return to the
old way of life is impossible. Goverpment's
plans for their resettlement are not perfect
and cannot become so, under any circum-
stances. Their absorption in productive and
useful works should be carefully examined.
Inflation which bhas already gone far
enough, should be controlled. Agricultural
prosperity should always remain a decisive
factor in our entire economy. In the im-
mediate present, increase of investment
rather than of consumption’ would be the
more important factor in determining em.
ployment and production. Industrial em-
ployment on a proportionate scale will always
continue to be a serious problem. The
questions of currency and exchange policy
and of the scale of prices, problems arising
from maladjustment and speculation mania,
internal trade distribution—these “have all
been touched. The transition problems afe
hard, but the problems which will follow
will be harder still.

—s————

SHusA-Up-DavnaH BY DR- A, L. Snivas-
TAvA, M.A., PE.D,, D. LiitT. Vor. L 1754
—1765—CALCUTTA, 1939 pp, VII 4 318.

- Vor. II. 1765=—1775-—LaAHORE, 1945,

. pp, XV + 424, TR MINgRva Book
8uoP, ANARKALI, LAHORE>~RS, 7-8 AND
Ra, 12/,

Dr. Srivastava, a well-known scholar and
professor of Upper India, has given very
useful and authoritative accounts of the
Nawabs of Oudh, in three books, the first of
which deals with the first two Nawabs ; and
the two books under notice constitute a full-
dress biography and history of the well-
known * Nawab Shuja-ud-Daulah. The
Nawabi of 'Oudh was the pivot of Delhi
politics in the mid-eighteenth centary, and a
shaping factor of English foreign policy
from 1760 onwards. We have an abun-
dance of literature on the later stages of the
state, particularly after it came under
British influence and protection. The early
decades of the history of the Nawabi have
now received due attention 5 and Dr. Srivas-
tava has fully utilised all the main cate-
gories of contemporary authorities and
sources, including Marathi, Persian and
French materials, besides the available
English records. As has been pointed out
elsewhere, ‘‘a vein of justifiable vindication®®
of the Nawab’s character aud activity and
of protest against undue condemnation of his
acts, marks the work. Thus his early
career as deputy-wazir aod his thwarting of
Imad-ul Mulk and his schemesy the plan
that he forined with Prince Shah Alam by
which the latter was to be belped to carve

" out & new kiogdom for himself in Bengal;

the part played by the Nawab in the fateful
Maratha—Afghan contest of 1759—61; his
desire to avoid battle, even at the zero hour
and his humane attitude towards the scat-
tered enemy ; his motives for interfering in
Bengal affairs in 1763-64—these are well
explained in the first volume, The debacle

of Buxar and the political settlement with .

the English connect the first and second
volumes. Naturally we feel that Clive's
attitude towards the Nawab was not based on
justice or gemerosity, but dictated by shrewd
policy that was abundantly justified by re-
sults. After his restoration to QOudh, the
Nawab turned his attention to a number of
useful projects, including the Europeanisa-
tion of his troops. Our author devotes de-

tailed attention to the supposed anti-English
conduct of thé Nawab in 1768 and refutes
all charges against him, holding that the
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revised treaty imposed upon him in that
year was politically inexpedient and morally
indefensible.

Shuja’s complicated attitude towards the
Emperor Shah Alam, in particular towards
the latter’s march to Delhi, his revision of
policy tuwards the Marathas, the happenings
that.served as a prelude to the Rohilla War
of 1774—these constitute topics of impor-
tance for the detailed study of the period ;
and we read that a close examination of the
conduct of the Rohilla campaign compels the
author to agree with the conclusions of
Strachey and Davies that the charge of
cruelty levelled against the Nawab s
baseless.

An exhaustive 4nalysis of the Nawab’s
character and his place as ruler makes the
author hold that the Nawab wag the most
notable Indian ruler of his time—*" not in-
ferior to any of tbe English Governors of
Bengal, Clive and Hastings not excepting,
in natural gifts and talent, political sense and
sagacity, diplomatic skill and organising
ability.” (p. 310, Vol. II). The account of
his administration and army and the picture
of society and culture under him are pleasing
as constituting a healthy exception to the
prevailing abnormal degeneration.

—

‘8gx  Epvcarion BY CYRIL BIBBY. Mao-

MiLLaN & Co., Liro., 291 pp. 7s. 6d.

The sub-title of the book is * A guide to
parents, teachers and youth leaders.” The
author is the Education Officer to the
Central Council for Health Educition (in
England). As the author points out in the pre-
face there can be no doubt about the need for
a book of this nature. The body of the book
is divided into eight chapters, the titles of
some of which are * The social setting’, ‘ The
parents’ part, ‘The School Curriculum
% 8ex problem in the school ", “In the
seryice of youth ” and " Educating the edu-
cators.” The author rightly pleads for the
peed for sympathy in dealing with
children and helping them® to under-
stand difficult sex problems in the adoles-

cent stage. The three agencies—the parents,
the teachers and the youth leaders—must
co-operate to achieve the final healthy result
of youths, who behave with understanding
and discretion in the crucial years of life,
The emotional adjustment and a knowledge
of the reproductory system must be made
available in easy stages. The subject matter
is very clearly and fully dealt with. The six
appendices to the book are as useful as the
text of the book itself. They are: (1) Ten-
tative scheme for sex education: (2) Sug-
gestions for practical activities : (3) Sources
of material and advice: (4) Specimen cir-
culars to parents: (5) Specimen lectures to
adolescents and adults: and (6) A guide to
further reading—-containing short annofated
references arranged under eleven sub-head-
ings. From a mere indication of the con-
tents, it will be noted that the book treats of
this vital subject in a comprehensive man.
ner. It is cheap at this price, and ifis
hoped the book will be added to all school
libraries. Any teacher who wants to keep
himself up to date will do well to study

this book.

UrAaYUKTA VIDYA: A BROCHURE ON EDU- .
CATION AND ITS PROPER AIMS IN TELUGU,
By Sr! YELLAPANTULA JAGANNATHAM,
B.A., UraDESAKA, BHAKTITILAKA. WiTH
A ForEworp By Dr. SR 8. RaDHA-
KRISHNAN., VENKATRAMA & C0., BEZWADa,
Paces 42, pLUS vill PRICE ANNAS EIGHT
ONLY.

Sri Jagannadham here considers the
difficulties raised by the divorce of our
present educational system from the life-
giving springs of national culture. He parti- |
cularly deplores the absence of organised
and systematic religious instruction. He
traces most of the evils of the present system
to Liord Macaulay's purely limited secular
objectives for education in India. He sug.
gests a number of practical measures for
inculcating the spirit of love and reverence
for our ancient traditions in young boys and
girls; which deserve the serious attention of
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cur educationists, It is asa result of his
practical exrererce of this system, as seen
in its effects cp young men. that the author
bas written ont this beook. Many points
dealt with in the bock are undoubtedly
controversial. Fut mcst reople will agree
that there is a need to harmonise our edu-
cation with cur traditional cultore, which
had for its aim self-realisation and God-
realisation. The authcr makes rcme valu-
able practical supgestions towards this end.
- For carrying them into effect, what is
required is cnly a new approach on the part
of the teacher to histark and a new spirit in
the community towards the work of ednea-
ting the young ones. Organisation and
state direction may lelp and reinforce the
work of the zealous servant of national cul-
ture, but are not necessary. We trust that
Bri Jagannatham’s bocklet will be widely
read and pondered over.

SomientiFic  LiviNg FOR  INDIA ~ BY
R. R. KuMRrIA. PUILISEED BY THE IN811-

* TUTE OF CURRENT AFFAIRS, 1, LYTTON
Roap, Larore. Pacers 56, Re L. . °

In this small book, Mr. Kumria seeks to
demolish what he considers to be the basis
of traditional Hindu culture and to construct

s pew philosophy to take its place. This"

new philosophy appears to be nothing other
than our old friend, the mid.Victorian
agnostic liberalism, though it is here offered

as the outlook of modern enlightenment,
Though the case for modernisation in
thought and ideal is vigorously argued, one
feels that it has led the author into many
pargdoxes and confusions of thought. Here,
for instarce, is a description of the enemies
of India. ** Who are the enemies of India?
Tbg followers of the ideal of personal sal-
vation. The followers of the philosophy of
non-violence. Believers in caste. Com-
munalists,"” He deprecates the rigidity of
the traditional ideal of chastity, thovgh he
apparently values moral life. God is rele-
gated to a nice little private niche, where

the individal may have his dealings with

the Deity. But disinterested service is insisted
on. The traditional ideal of Hinduism, par-
tially misuderstood by the author, is dismis-
sed as wrong and impossible for the masses,,
*“It is also undesirable in the present day
world.” Tt is therefore rejected in favour
of a feasible and desirable ideal. This is
full acceptance of life, whatever that may
mean. “ We accept life and desire to live
it fully, peacefully and bappily. We have
therefore a new way of Living, the core of
Shich is Creativeness, Liove and Service.”
Mr. Kumria writes vigorously awud lucidly,
Even though we do not find it possible to
agree with him, he has the gift which Soc-
rates most valued—he provokes thought.
Those interested in education in particular
will find much fcod for thought and reflec-
tion in what he has to say of the policy and
organisation of education in India.

GET MEDICAL DIPLOMAS AT HOME

Ayurvedic, Homeopathic, Unani,.

Prospectus free.

OLD INDIAN MEDICAL COLLEGE, -
Kot.garh,

SIMLA.

EDITORIAL NOTES

l N the first decade of this century, moré
than forty years aqo, it was announced
by a famous shilling lib-
“ The World’s rary that “for £5 a man
Classics.”  can be intellectually rich
for life" and get one
hundred well printed and well bound
volumes of the best books current. Even
in these difficult and costly times " intel-
lectual wealth abundant for the lifetime of
any is still available at that small cost or
will again become available when the
war-time depletion of publishers' stocks
has at length been overcome.” It has
been claimed for The World’s Classies,
that even now at 3/- per volume, a sum of
£5 would secure masterpieces by—enu-
merating only the published catalogue
order— Lamb, Keats, Emily Brorte, Bup-
yan, Homer, Swift, Bacon, Burns, Virgil,
Marcus Aurelius, George Eliot, Mrs. Gas-
kell, Sophocles, Aeschylus, Dickens,
Cervantes, Palgrave (The Golden Trea-
sury), Aristophanes, Milion, Wordsworth,
Tolstoy, Trollope, Benvenuto Cellini,
Blake, Jane Austen, Dante and Plato—as
the Periodical suggests, " a world’s wealth
of humanity, profundity, aspiration, imagi-
nation, beauty, humour and under-
standing.”

It is interesting to trace the evolution of
this noteworthy Series,, Grant Richards
began the Series in 1901 and soon saw
that it met a growing need for a liberal
choice of notable books well produced in
pocket form, useful for both the general
reader and the student. Many pioneer
and previous efforts were handicapped
by low and shabby standards of produc-
tion and design. In the case of most of
these, “cheap’ was accompanied by
“nasty ” as "its apparently inseparable
corollary.” Cassell’'s National Library of
the eighties of the last century and the
Scott Library of the nineties ushered in a
better tradition ; while J. M. Dent who fol-
lowed in-a few years, laboured hard to
improve technical standards and' design

Li1—94 : :

in book-making. As has been remarked
in The Periodical, from which we get this
most fascinating account, “the influence
of William Morris tinged many of Dent’s
earlier publications with a Kelmscottish-
ness inappropriate fo small books ; and at
that time a too ardent pursuit of the Book
Beautiful led sometimes only to the Book
Pretty. Nevertheless, the name of J. M.
Dent remains blessed in the memories of
those who were poor students half a cen-
tury ago.”

Cheapness in price, goodness in lite
rary and material quality and simplicity
in type and format were the ideals which
Grant Richards aimed at, when he started,
the Serjes of “The World's Classsics.'
Jane Eyre was the first in the Series and
was followed by Tennyson's Poems, The
Vicar of Wakefield, Hazlitt's Table Talk,
Keat's Poems, Oliver Twist, The Essays of
Elia and Wuthering Heights.Soon this pub-
lisher's resources proved inadequate to
the expanding needs; and Henry Frowde,
Publisher to the University of Oxford,
took up the business in 1905. In the very
next year, the sales mounted to a million
and a quarter of books. Specially com-
missioned Introductions by eminent critics
and scholars accompanied many of the
new publications, and were added to
many of the earlier volumes.

The so called Frowde period in the
evolution of the Series saw an expansion
of the general scope, and also many fluc-
tuations of interest and taste. Frowde
called in as his advisers Clement K Shor-
ter, W. Robertson Nicholl, T. Watts-
Dunton, Thomas Seccombe, Swinburne,
Dowden, Austin Dobson and Quiller-
Couch. When Humphrey Milford be-
came the Publisher to the Oxford Univer-
sity Press in 1913, he included Trollope's
novels, the novels and stories of Con-
stance Holme, three books of English
Short Storiés, anthologies of detectivé
stories and uncanny talés, speeches and
documents: books, Pldto, Thucydides,
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Stevenson, and autobiographies and
letters of eminent personages, besides
collections of critical essays. The printing
and binding designs were modernised
and 1r{3proved ; and the new volumes
were "as gocd typographically as any
book could be at whatever price.” Mono-
tony was avoided ; and wherever possiblae
or necessary, a rerfod style appropriate to
ﬂr_ze concerned book was adopted. The
aim has slways been keptin view of a
proper balance between books necessary
to a few and books that will be bought by
many.

A’tte:mpts to produce in Indiaa Series
of Indian classics on these lines are to be
greatly wished for.

11

In' the new schools established soon
after the Russian Revolution of 1917 the
. children were allowed to
Soviet draw up their own rules,
Schools and  plan their own studies and
their aims. direct their own ' circles.’
The main aim was to
counteract the influence of teachers of
the old regime. The pupils were to pick
up reading, writing and arithmetic, by the
way. They worked for stated hours in the
fields and factories, and went on frequent
excursions. The doors of the universities
were flung open to peasants and workers
without any previous examination. The re-
~ sult was that the post-Revolution youth be-
~ came more social-minded, freerfrom the
prejudices and narrowness of race and
nationality. and better informed in civics,
economics and politics than the pre-
Bevolution youth. They were well trained
in the new economic ahd social creed, in
the dialectics of Marxism and the evils of
capitalism. But they were poor in general
knowledge and inefficient in engineering
and applied sciences,

The new planning required good engi-
neers and technicians and highly discip-
Jined brains and hands. Hence, in this
second stage, a series of decrees drasti-
cally reformed the schools. The authority
- of teachers was restored. Definite sylla-

guses and courses were enforced.
egular periodical examinatians and
marks were brought back. Subijects like

history, geography and mathematics -

were r'egularly taught. But still it was
maintained that the state had abandoned

tbe old text book school, the school of
drill and mechanical learning, the loading
of the mind with a welter of facts—nine-

. tenths useless and one tenth harmful.”

In. the present stage, the Soviet schools
retain the best features of the first de-
cade of the Revolution. The pupils sit
abngside of teachers on the School Coun-
cil apd help to enforce discipline. The
curriculum embodies the principle that
the .b.est ‘way to learn about life is by
participating in life,. While pupils have
to perform certain social duties and take
par_t in the life of the community, group
sqhdarity and the idea of each for all are
still emphasized. Hard study is enjoined
on all pupils and it is claimed that a
!arger proportion of the population than
in any other country in the world, were
enrolled in the Soviet Union's sclhools
colleges and inatitutaz, l

Thus, in 1940, there were 619,000 stu-
dents studying in 750 institutions of uni-
versity standing in the country. Two
million students were enrolled in the high
schools and technicums ; and 30 million
children were studying in. the lower
grades. Tecahing was imparted in 75
lar}guages ; and the aim was to give every
child instruction in its native tonque and
culture.

Schooling, however, has not been re- "

qarded as a monopoly of youth. Along-
side of state education, schools are con-
ducted by the Lasbour Unions of the
Communist Party and by the Red Army;
while every big enterprise has its own
educational activity. They range from
simple ' circles’ in drawing or physics to
Scholastic Combines, like that of the Dyna-
mic Electric Plant which has extensive
courses in various technicques and thou-
sands of employees and students in them.
There are working schools for the illite,
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rates, trying to tackle as many as 50 mil-
lions: and the great majority of their
teachers are only those who have just
learned to read and write themselves.
There are several Seminars in Science
grappling with very important scientific
problems and issues, and worked by some
of the most eminent academicians of the

world.

From infancy to four years of age nur-
sery schools, and from four to seven,
kindergarten schools care for the child ;
and these supplement and do not sup-
plant the home and help to give the
children proper food, clothes and health.
From eight to fourteen, education is com-
pulsory for every child; and the training
is given in the so-called Seven-Year
Schools. The Ten Year Schools or High
Schools add three further classes to the
former.Besides these, there are the Labour
Reserve Schools set up to create a large
reserve of skilled labour for industry,
transport and the building trades. All
schools lay stress on training in the basic
techniques of industry and agriculture,
besides imparting the usual training in
science, history and mathematics. The
higher cne goes up the educational lad-
der, the closer is one's association wit
industry. The various commissariats (De-
partments) like those of Health, Heavy
Indiistry, Agriculture and Finance, under-
take the training of those specialists yvhorp
they will later employ. The Comrrpssam-
ats of Agriculture, Timber and Finance
train their own agronomists, foresters
and bankers. Specialists are educated in
colleges situated at the very places where
the actual work is done. During t.he war
the imbuing of lighting patriotism in chil-
dren was most active; and even elemen-
tary school children were given some
part of the country's defence, how to take
care of themselves and others in air raids
to serve as roof-watchers, to douse Incen-
diary bombs and to be acquainted with
hidé-outs, secrets and signals- Th? up-
surge of patriotism is one of the fruits of

this >vement.

I

Mr. K. G Saiyidain, Educational Adviser
to Rampur State, writing in T'he New Era
on the meaning and signi-
Interpretation ficance of Basic Education,
of Basic explains how the scheme
Education.  isin consonance with the
best trends of progressive
educational thought. The fundamental
underlying idea is that work done with
integrity and intelligence is ultimately the
only proper medium through which hu-
man beings can be truly educated and
that schools must be active centres of
"doing “ and 'learning by doing —both
organised in integral relationship with
cach other. Gandhiji’s philosophy of life
takes into reckoning the intrinsic relation-
. ship between doing, learning and living.
All real value is created through honest
work, and true culture is even more em-
phatically a product of the field, the farm
and the workshop than of the library and
the lecture room. The knowledge that
youth would get, under this education, of
the matrix of real life should be valuable
and productive—more largely and use-
fully than can be had from bocks. The
scheme keeps well in mind the wider ob-
jectives of education. The underlying
idea is education through activity, which
gifted teachers, in all ages, have really
grasped and acted upon. The special
significance of Gandhiji's contribution is
that he has emphatically and unambiqgu-
ously laid stress on the principle and
sought to make it basic to the entire edu-
cational progress. He has demolished
the prejudice against manual work and
held that every child should whole-heart-
edly participate in actual manual work
—which should be the door to the edu-
cation of man. Productive work becomes
not only a dominant part of the curri-
culum ; but its spirit inspires the methods
of teaching also.

That this scheme should be made self-
supporting has roused Ycontroversy ; but
Gandhiji apprehends that, unless some
emergency financial measures are de-
vised, it will not be possible, in our poor
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country to make provision for Basic Edu-
cation on a mass scale. As he does not
favour an out-and-out industrialisation
which alone cculd multiply the wealth of
the country several-fold and thus meet the
frankly prohibitive cost of mass education,
there was no alternative for him but to
propose that the school should become to
some extent self-supporting: To appre-
hend that the scheme would turn schools
into factories and revive child labour in
an invidious form is due to an inability to
appreciate the real spirit, method of ap-
proach and atmosphere of the scheme.
The schools should be healthy and men-

tally stimulating, and the children’s native ,

interests should be properly enlisted; and

manual and skilled work should be ap-
preciated as a powerful ally in general or
liberal education. The whole idea is to
envisage a social order in which every in-
dividual will be a productive member,
proud of his contribution ; and to realise a
conception of culture which would reject
the traditional dualism between learning
and doing, between knowledge and action
and bridge the gulf between the educated
and the uneducated classes, which the
the existing system has created. It aims
at exalling cooperation above competi-
tion, service above exploitation, non-
violence above violence, and hopes to
deepen every person's sense of humanity
and kinship with the race.

. '

'

She is proud to be the
mother of so bonny a babe
after years of loneliness
and ill-health,

Unbearable days of
uterine pains make way
tor hours and hours of
brimming joy, Unfailing

W sbecific for uterine ilis. i
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Contributions: The Editor solicits con-
ributions on all subjects of educational
interest. Articles generally need not be
made longer than 2000 or 2500 words.
They should be legibly written, preferably
typewritten so as to permit the incorporation
of editorial revisions and instructions to the
press. Acceptance and publication of an
article do not necessarily imply that the
Editor endorses the views expressed therein.
Stamps should accompany the manuscript,
if the writer wishes it returned in case of
non-acceptance. The Editor cannot in any
case accept any responsibility for the return
of any manuscript submitted.

Subscriptions: All  remittances and
communications on the subject should be
addressed to the Publisher, 14/A, Sunkuwar
Street, Triplicane, Madras. It is requested
for facility of reference that the subscription
number, printed on the wrapper, should be
mentioned in all such communications.
Subscribers will generally be informed of
the expiry of their subscriptions well in
advance of the date of such expiry, but it is
requested that instructions for remewal or
discontinuance may be sent even in the
absgnce of such notice. Subscriptions are
strictly payable in advance.

Date of Publication: The Review is

published on the 29th of every month,
Subscribers who do not receive the Review
In time are requested to notify the manage-
ment immediately. It may not be always
possible to supply the missing copies, if
complaints are made months after the event,
nor under such circumstances could any
enquiry be conducted in the matter.

Reviews of Books: The Editor will be
glad to notice in the columns of the Review

books of educational and general interest.
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AN EXPLANATORY DICTIONARY

BY g
H. MARTIN, m.A. (OxX0N.), 0. B. E.
Pages 656. (8 x11% inches) Price, Rs. 18.

What it stands for :—
Tt is, as its title goes, an Explanatory Dictionary and advisedly entitled

as such ; because it is a Dictionary with an important difference.  In compiling

the Dictionary Mr. Martin had in view two main objectives among others,
namely ! (1) that the definitions of every term should be explanatory in the real
sense of the word, #.e., they should fully explain, and be much simpler than, the
term defined; (2) that all possible shades of meaning of the same term be sepa-
rately stated.

SOME OF ITS SALIENT FEATURES.

1. It combines the best features of some of the English School Dictionaries ﬁow
in the market.

2. It is compiled mainly for the use of students in Schools and Colleges, keep-
ing ever in view their special needs and difficalties; it would; nevertheless
be found highly useful by the grown-ups also.

3. Words in their different Parts of Speech are scparately shown and defined.

4. Liberal use is made of illustrative sentences and phrases.

5. Plurals of Nouns, Degrees of Adjectives and Tenses of Verbsare given for al
important words.

6. Printed on stout paper, vocabulary in bold, heavy type and definitions i
10 pt. type, in double columns.

%. What is more, itisa “ COOPER " publication.

K. & J. COOPER-PUBLISHERS—BOMBAY, 4

Sole Selling-Agents for Madras Presidency :
Thg Christian Literature Society for India, Park Town, Madras
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