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THE CHILDREN'S CHARTER

By PeTER WARWICK

EN From Forry NatONS were sum-
M moned a few weeks ago to the special
confererce of the 1.1.O.in Paris v_vgere
they planned a better world for the children
of the future....... '

The delegates have had to take their
Charter home with them 6 be ratified by
their governments. In the view of the
T1.0. this can be done everywhere this
year. The desire to improve legislation
affecting children and young people is now
world wide. .

It cannot be said that the principles of
the Charter contain anything new. They
embody what is best in the juvenile legis-
lation of various civilised States. What is
epoch-making is their union in a single
doeument. It will leave the good wherever
it exists, abolish the bad and do away with |
weakn#sses.......

One of the main aims of the Charter isto
raise the school-leaving age to at l'ea.stl
and as an idesl to 18 years. Great import-
ance is given to medical inspection. The
French system of official mpdxcu.l examina-
tion in all schools every Si¥ mpnths was
commended. (Many south American States
restrict themselves to examination once &
year.) The Charter further demands the
free distribution of school pooks and other
teaching material, as well as free or cheap
meals for children.

In Turkey these conditions have already
been fulfilled. In addition, school fees have
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been practically abolished and boarding
schools exist for children from the country.

know some young Turks whom the
Kemalist Republic has literally supported
from their first day at school until they
passed their State examination or completed
their apprenticeship. Ma,ny'o'f them passed
straight into unofficial positions entithng
them to a pension at the end of their
service.

For the last twenty-five years all school
children in Norway, regardless of their
parents’ income, have been receiving free
meals. The “Oslo breakfast,” which is held
responsible for the excellent health of the
average child, consists of mt[k, rye bread
and fruit. During the occupation Terboven
abolished these social measures. But now the
Oslo breakfast bhas been re-introduced
throughout Norway, though carrots are
temporarily taking the place of. fruit, Meails
for school children were also introduced in
England during the war and Wwere a great
help to wothers who were out at work,
France has again shown admirable initiative
in setting up 12,000 school canteens, where
food experts have compiled meals of ersatz
materials with a high vitamin content to
compensate for the meagre fare at home.

The Charter recommends free transport
or greatly reduced fares for school children
and students (trains, buses, etc.), and quotes
American and English methods as an ex-
ample. Maintenance should be paid not only
during the period of compulsory school
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attendance, but also during study at the Uni.
versity, so as to enable gifted young people
without means to continue their studies.

Technical and other training schools
should provide special courses for workers
betwcen the ages of 16 and 18, This con-
tinuation of the education of yourg people
inemployment isregarded as obligatory, and
they are to be allowed the necessary time
without deduction of wages. This system
already existed in Austria and in Germany
under the Weimar Republic. England’s
Education Act of 1944 also contains this
provision. France, Holland and Czechoslo-
vakia have also introduced this measure.

The Charter recommends appropriate
preparation for future professional lifc dnr
ing the last two years at school. The chil-
dren should be given disinterested advice
suited to their inclinations and talents. The
Czechoslovak plap, under which 500,000
young men and women who were sent to
forced labour in German factories, are now
to receive professional courses to give them
a chance of making up for the lost years
and making a better and more interesting
living for themselves, met with great
approval,

The Paris Conference regarded it as one
of its principal tasks to reduce the abnormally
large number of juvenile workers resulting
frow war conditions. In 1941 only one-six-
teenth of the total number of American

children between 14 and 16 were working ; -

by the autumn of 1935 the number had
risen to one-fifth, Great Britain has granted
permission to 92,000 children to work, 30
per cent more than during the last years of
the peace. The Charter seeks to secure the
adherence of all member States to a pre-
vigus convention, fixing the minimum age
for employmeunt at 14, This is a temporary
solution. As we mentioned above, the aim
is to fix the minimum agelatex at 16 or 18,

Until it is possible to remove all children
of schoolage from employment, they are not
under any circumstance to be employed dur-
ing school hours, either by firms or at
home. Fixing of a minimum age for those
types of employment which may be detri-

rzental to the life, health and morals of
young people is urgently recommended
Practical examples of this are given. Young
people in  Australia may not be employec
in mines under the age of 16; in the Unitec
States and the Soviet Union the minimur
age is 185 in Brazil it is 21. Norway does no
allow boys under 18 to be cmployed in bar
or public houses; in a number of Canadiar
provinees the minimum age is 21,

The employment of young people unde
18 in any trade or profession is to be subjec
to special provisions regarding their health
A single convention of this sort exists w hict
has been signed by 33 countries and deal:
with work op ships.

Constant supervision of the health o
young people employed in factories shoule
also be compulsory. I'rance has already
introduced a permanent youth service fo

all businesses, employing more than 5(
workers,

Official professional guidance centres
suoh as have existed in Fngland since 1909
are to help and advise young workers wish
ing to change their trade. The Charter alsc
vigorously opposes the practice of a numbet
of States to exclude young people from com
pulsory health insurance.

The Soviet pre-war protective legislatior
is recommended as an example to follow
during the temporary period in  whick
many countries will find it impossible tc
release all juvenile workers owing to short.
age of labour, In the Soviet Union childrer
between 14 and 15 might only work fow
hours a day, and children under 16 only six
hours. England has introduced the 44-hour
week for young people under 18, as against
the 48-hour weck for adults. For reasons
of health some of the juvenile industrial
workers should be transferred to agricul.
ture. Itis noteworthy that 75 per cent of
the children (between l4and 18)in employ-
Inentin America are not employed in indus-
try. During the interim the complete
abolition of night work for young people
which has already been carried out io

‘Denmark and parts of Amwerica, is urged

upon all civilised nations. Intervals for
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recuperation and longer holidays are also
recommended. '

The payment of lower wages to young
people than to adults for the same work Is
rejected as immoral. Every employed per-
son is also to have the opportunity of joining
a trade union and enjoyiug its protection.
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The Children’s Charter is a remarkable
plan intended to prepare the waysto a
brighter end better world. It will only be
possible to carry it out, if the distrust bet-
ween nations can be swept away and when
cultural rivalry replaces the armaments
race of yesterday.

—T'he Central European Observer,

THE STATUS OF THE TEACHER
By SR1 T. V. L. NARASIMHA RAO, B.A, L.T., Chicacole

O one denies that the educational

standard of a nation is the criterion
tor measuring its greatness in this world,
The foremost nations of the world attained
their premier status only after they under-
took to make education universal,. compul-
sory and free. India tdo, if she is to.take
her proper place in tha dreat comity of
nations, must evolve a plan for the all-round
literacy of her sons and daughters. Tp
this end of late, scheme after scheme is
being formulated, but most of these are yet
untried.

First came the reorganisation scheme
enunciated by the late Sir R. M. Statham,
Director of Public Instruction. The Wardha
Scheme, that was later formulated and hailed
throughout the country, was not brought
into tull operation, as the Congress Govern-
ment soon went out of power. Meanwhile,
the Sargent Committee Report dawned on
the horizon of the educational world. It
was welcomed by many as the latest word
on the subject of eduecation of the masses of

India.
The aim of this article is not to discuss

- the need for compulsory education and the

methods of attaining it. The author seeks,
on the other hand, to impress on the readers,
and the educational authorities the need for
betterment of the status of the taacher,
which is the necessary precedent, if edu-
cation is to take its normal course to
advancement, to reach its goal.

The problem for the department of
education has been always how best to
make the teacher put into his work, the
greatest possible amount of effort. which
alone can ensure a high standard of effi-
ciency in schools. The teacher, as every one
knows, is the pivot on which the greatness
and usefulness of a school turns.and unless
he is interested in his work, interested to a
degree at which he can sacrifice his con-
venience and happiness for the good of his
pupils, education will be a mere parrot-like
repetition of some readers, and the
character of the pupil, a heap of inconsistent
actions.

The Department of Education in the
Province has all along been trying to ensure
a high standard of efficiency by increasing
the inspecting stalf who are expected not
only to give constructive suggestions,
regarding the art of teaching, but also to
make surprise visits to elementary schools,
to det the masters to devote the scheduled
hours completely to the benefit to their
pupils.

The Divisional Inspectors of Schools had
been specially appointed for this purpose.
No doubt, the scheme of surprise visits has
had its benefigial effects. The teachers are
attending schools more regularly, but yet,
it is amazing to find some very wonderful
malpractices among these members of the
educational world,
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Instances of teachers who put in casus]
leave applications without dates, to be filled
in by their co-teachers, as soon as the Ins-
pecting Officer comes in for a surprise visit,
the marking of wrong attendances and the
entering of false names in the attendance
rolls of their classes to draw enhanced
grants are some of the defects that are yet
continuing,in spite of the stringent control
exercised by the department of education.

What then is the cause for the continu-
ance of this dishonest behaviour on the panrt
of teachers, who have wedded themselves
to a profession, which is famed for being
the noblest? It is evident that the measures
so far undertaken are far from being sufli-
cient. The root cause of these evils must be
remedied, if the evils are not to continue.

Every man in this world likes to be honest,

and true. Even the dishonest rogue tries
to pass as an honest gentleman. The ele-

mentary school teacher too would be willing’

to devote his whole time to the cause of
education, if only his profession provided
him with sufficient bread for himselt and his
tamily,

One should not think that the teacher in
a High School is in any way better than his
brother in the Elementary School. The
teacher in the Secondary School too is
faced with the same problem—the problem
of how to make both ends meet.

As the saying is: “That virtue which
requires ever to be guarded is scarce worth
the sentinel.”” The vigilance of the Inspec-
ting Officers has always ensured the physi-
cal attendance of the teacher at school, but
who can ensure sufficient interest on the
part of the teacher, which alone can
guarantee the proper development of his
pupils?

Time and again have [ heard it said, by
Inspecting Officers, that a teacher ought to
evince love for his pupils, Nobody denies
the eficacy of love. None underrates its

value! But do you think it possible for a
teacher, anxious about the home, about the
next meal for himself, his wife, his sons, and
his daughters to devote all his vivacity and
intelligence for the sake of his pupils ?

Why is the teacher generally so anxious
about the home ? Why should he not forget
his home, while he is at school? Of course
ideal teachers will do this, but the wor'lci
cannot hope for many Christs, who can-
sacrifice their lives for the good of humanity,
After all a man enters into his profession
just for providing means of livelihood, to
the members of his family. So long as this
is not sufliciently provided tor, one cannot
be expected to lose his anxiety for his
home,

Civilization has progressed by leaps and
bounds. The cost of living has risen rapidly,
marriages have become very costly, and
education, too dear. A teacher too has his
own daughters to marry, and his sons to
educate, The cost of a bridegroom is very
heavy nowadays, perhaps a few hundreds
for every year of his existence, A teacher's
sons have to be educated, educated to &
degdree to be called the worthy sons of a
respectable father. Where is the teacher
to det all the money needed for these pur-
poses from the pittance of a salary granted
by the Educational Department?

The Elementary School teacher with his
Rs. 20 or so per month, how can he keep
himself and the members of his tamily above
want? The labourer in the street is able to
secure Re. 1 per day, one and half times the
salary of the teacher. But the labourer in
the street need care only about himself and
his family, while the teacher has to care,
not only for these, but also for all the
pupils entrusted to his eare. He must
regard himself as the father of these child”
ren, if he is to do conscientious work, Like
the judge whose mind must be kept serene.
so that his judgments may not be perverss,
the teacher’s mind ought to be gantented
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and happy, if it is to devise ways and means
to get the interests of the pupils furthered
to the best of the teacher’s ability.

" Food, food, food” is the crying need of
the Elementary School teacher. His salary
is quite insufficient to provide for his and
his dependents’ necessities. That is why we
find the Elementary Sghool teacher going in
for a supplemental profession, which can
secure for him, the amount of money needad
for making up the deficiency of his income.
How can the teacher, therefore, evince un-
failing interest in his work?

Next, compare the teacher’s salary with
that of his brother in any other department.
A clerk in the revenus or.the postal depart-
ment is better off than an S.S.L. C trained
teacher after 10 years’ service, The Sanitary
Inspector, an S.S.L C with 9 months of
Sanitary Training is more fortunate, than
his S.S.L C comrade, the teacher with 2
years of training, The former rises to Rs. 110
while the latter rises only to Rs. 50 per
mensem,

' A graduate in the postal department has
an opportunity to rise as a Postal Inspsctor,
a clerk in the Reveaue Dapartmsnt can be
promoted as a Tahsildar, A merchant in-
vesting Rs. 2000 in atrade is able to secure
an equal amount as annual profit, while a
geaduate who had already spent Rs. 3000
for his education is searcely able to earn
Rs. 65 per month. A typist doing job.work,
1 am surprised to find, earns a great deal
more than & graduate master,

Hope of promotion is, after all, the neaes-
sary incentive for work. What is the
promotion that & teacher can get? The
Elementary School teacher has to rot for his
whole life-time on Rs, 20-3-2¢-3.30, while an
S.S.L.C trained teacher has to be content
with a salary of Rs. 30 2-2-30, A graduate
master cannot rise above Rs. 100; a Head-
master cannot rise above Rs, 170, Can a
teacher ever gat any promotion? If the
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answer is to be given in one word, it is the

word, Never’. There is no hope of promo-

tion for teachers, except when an LT, or.
B.Ed. master becomes a headmaster to the

detriment of his convenience and happiness,

for a headmaster’s job in & High School, |

am sorry to say, is one of the most unfortu-

nate of appointments, that were ever

conceived by the Government of Madras.

1f the Department had any idea of better-
ing the prospsects of the teachers, by provi.
ding ample opportunities for promotion,
they could have easily done somewhat as
follows,

A minimum qualification of S.S5,L..C with
training may be insisted upon f{o become a
teacher either of a High School or an
Elementary School. An S S.L.C trained
teacher may ba given opportunities to be
promoted as a Junior Deputy Inspecter
after 10 years’' service as a teacher ina
School, Municipal, Local Board, or Commit.
tee. An L.T., or B, Ed, master may b3
promoted as & Senior Daputy Inspector or
a Licentiate School Assistant, after putting
in 10 years’ service as a teacher. Similarly,
the headmaster of & High School, may be
promoted as & District E.ducational Oflicer,
of course after gaining sufticient experience
both as a teacher and an administrator,

Teachers’ salaries, too, must be improved.
The scales sugdested by the Sargeant Com-
mittee seem to be quite reasonable, except
those fixed for headmasters of big High
Schools. Only three scales have been fixed
for headmasters—a scale for headmasters of
High Schools containing less than 250 pupils,
a scale for headmasters of High Schools
having a strength of between 250 and 500,
and another scale for headmrsters of High
Schools, having a strength of mora than
500. 1think there must be a highsr scals
fixed for headmasters of High Sczhools
having a strangth of 1000 and abovae. Tha
headmasters’ posts must be provingialised:
the appoiatment, punishmsnt and promation,



NINTH INTERNATIONAL CONFERENCE ON PUBL|c
EDUCATION

HE International Conference on Public
Education, which held its ninth session

in Geneva, [rom the 4th to 9th Marech 1914,
met fcr the frst time since the end of hosti-
lities. The following 36 Governments accep-
ted the Tnvitation of the Swiss Federal
Government to be represented: Albanis,

Argentina, Austria, Belgium, Bulgaria,.

Chins, Columbia, Cuba, Czechoslovakia’
Denmark, Dominican Republie, Edypt,
France, Greece, Guatemala, Holland, Hung-
ery, Iren, Italy, Lebanon, Mexico, Nicaragua,
Ncrway, Pansma, Peru, Poland, Portugal,
Roumanis, Salvador, Sweden, Switzerland,

Turkey, United Kingdom, United States of
America, Venezuela, Yugoslavia,

In addition, three intergavernmental
institutions sent observers : United Nations
Educational, Scientific and Cultural Organi-
sation (UNESCO), Institute of Intellectual
Co operation, International Labour Office.

This intergovernmental Conference, orga-
nised by the International Bureau of Edu-
cation, held eleven meetings, under the
presidency of Mr, J. Kuypers, General
Secretary of the Ministry of Publie Instruc.
tion of Belgium. Mr. George Kabat, delegate
of the United States, Professor Chen Yuen,
delegate of China, aad Mr. d, Kopecky, dele-
gate of Czechoslovakia, were elected vice-
presidents,

The agenda included the presentation of
the reports from various countries on their
pgst.war school reforms and two special
questions, viz.,, equality of obportunity for
secondary education and the teaching of
hygiene or health education in primary and
secon.dary schools, Further, at the last
m.eetmg of the Conference, to mark the
bn-c'entenary of the birth of Pestalozzi, the
nat}ons represented paid tribute to the great
Swiss educator, whose influence has extend-

ed far beyond the frontiers of his owh
country, *

Both the problems raised by the reports
presented and the discussions arising out
of the two questions treated reflected in a
very significant manner the pedagogical and
social preoccupations of the present time.
Once again they showed the similarity ot
the problems and the utility of being able
to expose and to confront them among re-
presentatives of very differing countries.
The atmosphere of goodwill and serenity
which characterised the meetings proved
once again that international collaboration
in educational malters is a possibility and
is more than ever necessary,

Below we dive the text of the recommen-
dations to the Ministries of Education voted
by the delegates to the Conference alter the
discussions on equality of opportunity for
secondary education and on the teaching ot
hygiene or health education in primary and
secondary schools, These two recommsn-

dations are now added to the 18 othérs

passed by the preceding Conferences, the
text of which nas been published in the
pamphlet entitled : Recommendations of the
International Conferences on Public Education.
Anyona desiring complete documentation on
the 9th International Conference on Public
Education can from now obtain the two
volumes which served as a basis for the
discussions and which have been published
in the Bureau’'s collection of publications;
L'enseignement de U hygiene dans les ecoles
primaires et secondarires 8nd L'egalite d'acces
a U enseignement du second degre. At a later
date they will be able to consult the Ann-
aire  international de U Education et de
I Enseignement, which will contain the re.
ports of the different countries on post.war
school reforms, and the volume entitled
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IXe conference internationale de ltnstruction
publique, containing the report of the Confer-
ence proceedings.

RECOMMENDATION NO. 19

To the ministries of Public Instruction
concerning the equality of opportunity for
secondary education :—

The International Conference on Publie
Education,

Convened at Ceneva by the International
Bureau of Education and being assembled
on the fourth of March at its ninth session,
adopts on the fifth March, nineteen hundred
and forty six, the following recommenda-
tion:

The Conference,

Bearing in mind that the social tendencies
of the present time exercise a profound
influence on the organisation of education,
particularly with regard to equality of con-
ditions for access to secondary schools upon
which must fall the cultivation of special
abilities for s large member of pupils;

Considering that the principle of equality
has been clearly expressed, at the Interna-
tional Labour Conference as well as in the
Convention establishing the United Nations
Educational, Scientific and Cultural Organi-
sation (U.N.E.S.C.0.) where provision is
made for collaboration among the nations
to advance the ideal of equality of educa-
tional opportunity without regard to race,
sex or any distinctions, economic or social;

Believing moreover that the ditferent
aspects of the question should be studied
one after the other as they arise, both from
the educational and the social point of view;

Calling to mind the Recommendation
No. 2 on Admission to Secondary Schools,
formulated by The International Conference
on Public Education convoked by the
International Bureau of Education in 1934

Notes also that the question of equality of
sccess to secondsry schools is conceived

Lil-18

differently when secondary education is
reserved for a fraction of the school popu.
lation and when it is made accessible in
principle at any rate, to the gdenerality of
pupils ;

Submits to the Ministries of Education in
the various countries the following recom-
mendations :

(1) Admission should depend, as it already
does in many ccuntries, more on tha pupils’
previous activity and on the teachers’
reports than on the result of an exami-
nation bearing on knowledge or techniques
acquired ;

(2) 1n countries where secondary educa-
tion is in principle compulsory, the distribu-
tion of pupils between the different types of
tesching should be decided largely in the
light of the systematic investigation of their
aptitudes rather than primarily from the
pupils’ own preferences or those of their
parents,

(3) A continuous system of guidance,
particularly during the first few years of
secondary education, should offer the pupil
frequent possibilities of trial, choice and
passage from one type of sehool to another;

(4) Such & system of guidance should be
accompanied by a detailed examination of
aptitudes, an examination conducted by
mesans of psychologically controlled obser.
vation and investigation directed more to-
wards the study of mental processes than
on the mere recording of correct results ;

(5) The greatest importance should be
attached to the granting of substantial
financial aid to gifted but needy children;
not merely by granting them free tuition-
scholarships or monetary grants, but also
by recouping the parents for the loss of
possible wages earned by the children, by
helping towards the cost ¢f board and lodg-
ing, and by providing for these pupils
access to sources of information and cul-
tural enrichment not available in their ordi.
nary environment ;
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(fS) In cases where pupils are already in
raid employrrent, facilities should be grant-
ed to them to follow courses, permitting
them to complete their secondary edu-
cation ;

(7) Special measures should be envisaged
for young rersons whose secondary studies
have been interrupted through the war,

RECOMMENDATION No, 20

To thfa ministries of Public Instruction
concer'nmg the teaching of hygiene (health
education) in primary and secondary
schools . —

The Internstional Conference on Publie
Edueation,

Convened at Geneva by the International
Bureau of Education and being assembled
on the fourth of March at its ninth session,
adopts on the eighth of March, nineteen
hundred and forty-six, the following recom-
mendation :

The Conference,

Considering that personal hygiene and
social hydiene are, in many countries, re-
garded more and more as educative disci-
plines quite apart from their utilitarian
value for the individual and for society ;

That' health educsation has great moﬁal
Yalue since it introduees into school life the
1dedal of human-dignity, of solidarity in time
&nd, space and the sense of dut
onesell and others ; V towards

That the necessity of diffusing the princi-

ples of hygiene appears urgent a
e v g s & result

Recommends to the Ministpi
_Re istries of E .
tion in the different countries : duca

(1) That instruction in hygiene and health
education be compulsory in ail infant
schools, primary and secondary sghools
post.-school eourses, teacher training colleges:
?nd normal schools though not, necessanil
in the form of definite lessons; v

]
”

(2) That health education be essentially
Frectical in character in the elementary
grades where, without overloading the pro-
gramme. it can be given daily as part of the
school lite,  primarily through training in
g.oo'd health habits, personal cleanlinessl
tidiness and good menners, etec.;

(3) That in the upper classes of the pri.
mary schools and in continuation eourses
he.alth education be ¢given coneurrently
thh other subjects, in the form of ** centres
of interest.”” extending beyond the eonfines
ot the school to touch upon family life,
labour problems and social questions ;

_ (1) That at the secondary school level
instruction in hygiene be complementary
to the natural sciences. in the junior classes
and be based on anatomy, biology and
human physiology; that instruction in the
senior classes be more distinetive in char-
acter, though still associated with the
§cience of man, but of high moral and social
import rendering the pupil thoroughly sware
of his personal, family, and social duties ;

(5) That, in addition to instruction on
bodily functions, nutrition and exercise
health education be understood to include|
child study and first aid for the older pupils
o.f both sexes, as well as hygiene of voca-
tional employment; that & place be reserved
also for mental hygiene and for health
education pertaining to relaxation and holi-
days,

.(6) That the teaching of hygiene be inten-
sified in & practical manner among children
attending holiday eamps, camps- in the
mquntains, ete., whose importance nowadays
is increasing..

(7) That sex education begin at the pri-
mary school level; that in courses at the
secondary school level doetors should talk
to boys and girls on sex questions taking
account.of sex and development ; that the
prevention of venereal diseases be ,the object
ol'a.special compulsory instruction before
leaving school, particularly in the form of
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medical talks illustrated by educational
films, as is already being done in certain
countries ; .

(8) That, in &ll the teaching, the closest
collaboration between the medical officers,
teachers and social service workers be esta-
blished, particularly for the "common pur-
pose of ensuring good results in health
education at all grades:

(9) That the collaboration between doc-
tors, teachers and social workers be avai-
Jable to school clubs, pupils’ clubs and to
sections of public or private organisations
working for the inclusion of hygiene and
health education in primary and secondary
institutions so as to guide the collective
efforts of children for information on these
problems towards better results ;

(10) That the school medical service,
rationally organised in each country for the
effective control of the children’s and tea-
chers’ health, be authorised officially to
supervise the teaching of hygiene, to guide
and advise primary teachers on all ocea-
sions, to collaborate with the teachers
entrusted with hygiene teaching in second-
ary schools by giving talks to the pupils, by
showing films, by organising debates bet-
ween pupils on these questions and finally
by organising refresher courses and instrue-
tion periods for teachers in service;

(11) That the social services of the school
entrusted to qualified welfare workers be
associated with the teaching of hygiene and
guide the older pupils towards the study of
the true human environment through social
hygiene;

(12) That the doctors entrusted with the
inspection of school nygiene be specialists
in the problems of education and be
qualified to direct health teaching at all
grades of school life ; that the school medi-
cal officers responsible for this instruction
at the secondary school level have access
to the class councils on the same footing as

the teachers and that together they organise

the out-of-school activities where personal,
tamily or social hygiene can be freely
introduced ;

(13) That for healtb education, for which
use should be madse of active methods, team
work, and of all the resources of visual
techniques, sufficient teaching material be
placed at the disposal of teachers,

(14) That the doctors and teachers be
encouraged to work together in extending
health education outside school to adults
and parents by associating the parents of
the pupils in health campaigns, family edu-
cation and social education, by increasing
the contact of pupils with life on all possible
occasions, and by utilising the reciprocal
influence of children on parents;

(15) That health education be in part left
to groups of children working fresly together
according to the new edueation methods, in
connection with out-of-school or post-school
organisation, such as the Junior Red Cross
Sogciety, scout movement, ete ;

(16) That, finally, as a logical sequence to
hygiene teaching, school administrations
throughout the world be induced to improve
the sanitary conditions of school premises
and material so as to ensure better hygiene
surroundings for the pupils while at school.

TYHE FAMOUS ASTROLOGER

{Office Estd. 1924]

Recipient of many gold Medals and
Certificates from Maharajas, judges
and notables for ascurate predictions
and for advising correct ancient
scientific remedies to neutralise plane-
tary inflaences and for achieving

bealth, wealth, wisdom, f{riends and
ortune, One year monthly life reading Rs. 5/-
ruestions re-futurity Re. 1/~ Personal eonsultation
Rs. 5/- Office Hrs. 8a.m., to 5p.m. (Send birth
details or writing time),

Pandit Kaliyur M. SRINIVASACHARIAR

“Chandrika'’ Eldams Road,
Teynampet, P.O., t MADRAS,
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AN ILLUSTRATIVE EX-POSITION OF FEUERBACH’S
THEOREM

By SRI. M, PARAMESWARA IYER, B,A, L.T, Mathematics Assislant, Board Higle School,
Ustlampatte

MAY | erave the hospitality of your columns
to draw public attention to an exhibit

of geometrical interest which was on show
at the recent All-India Educational Exhibi-
tion held at the Pachaiappa’s College,
Madras ?

The exhibit, a neatly got up chart drawn
by a Piramalai Ksallar pupil, a Harijan and
other Mathematics students of the Board
High School, Usilampatty, (Madura District)
presents the unique property of the Nine-
Points-Circle known as the famous Feuer-
sach’'s Theorem [named after the German
mathematician Feuerbach (1800-1834), who
s credited with its discovery in 1822] in
litterent kinds of triangles: - The chart
lemonstrates how, apart from passing
hrough nine well-defined points in a tri-
ingle (a property well known to & section of
1igh school students) the nine-points.-circle
s the only circle that touches four well-detined
ircles viz, the in-cirsle and the three ex-
ircles. This is (the first chart of its Lind,
ince the theorem had only bsen thsorati-
ally accepted and never so fur brought out
wough a practical lesson. Another remark-
ble feature is that the Harijan pupil firgt
uck unawares, at this wonderful result (aot
nown to teagher or pupil till then) while at
ork. The Madura Distriet Board merits
1anks for providing facilities for bringing
1@ exhibit to public notice. -

The chart was seen at the exhibition by
‘e, C. P, Ramaswami Ayyar, (President
' the All-India Educational Confeirenge),
r.Amarnath Jha, (President of the All-
idia Federation of Teachers’ Assogiations)
r, Sir, A. Lakshmanaswami Mudaliar
‘hairman of the Recsption Committes)
r. S. R, U. Savoor, the Direstor of Public

Instruction, Macras and others, who very
much appreciated it, Prominent mathe.
maticians ineluding Sir Vepa Ramesam,
Prof. K. Ananda Rau of the Presidency
College, Madras and Dr, R, Vaidyanatha-
swami of Madras University have since
hailed the exhibit as original and remark-
able, Dr. Vaidyanathaswami has recom-
mended that “the exhibit should be preserv-
ed for its interast and educational value’.
He adds ; *Mathematical exhibits from the
High School have been rather a rare feature
in educational conferences in this country
and should be welcomed and diven special
encouragement in the interest of High
Sahoo! education.” Prof. R, Srinivasan of
Travancore University, says : ‘“‘The fact
that & Harijan boy stumbled into the well-
known Theorem of Feuerbach, adds much
to the interest of the chart. Such interest
......... is bound tao lea! them on to origina}
thinking and research, which ought to be
the ultimate aim of all true education,”
Prof. N, Sundaram Ayyar of Loyola Collegs,
Madras, commends “the original conception
of the chart and the rediscovery of a
famous theorem known only to B.A. stu-
dents, by pupils of backward communities
of a8 high school in the molfusil’ and pleads
for “continued encouragement by the
Madura Distriet Board of such efforts of
high educationa! value and possibilities”,

The accuracy of the drawing by the pupils
has also been highly praised. Says Prof,
Mahadeva Ayyar of Teacher’s Collede,
Saidapet: “That the boy stumbled on the
remarkable property discoved by Feuerbagh
emphasises the acsurasy of the drawing
which is well nigh impossibie........is & great
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geometrical feat, Only those at it, will fully
appreciate it.’

The foregoing is only a plea for apprecia.
tion by the reader that Mathematies is not
an insipid subject. Even in the High
Sehools, it throws up & vista of opportuni._
ties for research for a diligent pupil, be he a
student of the so.called backward or forward
communities. Here | cannot but quote the
concluding sentence of Sir C.P, Ramaswami
Ayyar, presiding at the recent All India

Educational Conference: "‘The production
of the best type of research worker, the
man who creates new things as well as new
idess, is the foremost sine qua non of the
State”.

May | join hands with Prof. Ananda Rao,
Dr. A. Narasinga Rao and Prof. Balakrishna
{\yyat‘ ‘in their appeal in the course of their
appreciation of the charts, that Geometry
be given its proper place in High Schools
and Colleges ?

DRAMATIZATION IN WORLD HISTORY-

BY SRi MANTHRIPRAGADA, RAMA RAO, M.A,, B ED,, Furlakimedi, Orissq.

1. IDramatization i A Factor in Learniug.

Dramatization is ‘ play-way’ of learning,
and it will be created, when it is gained by
the pupil’s own effort. And it is a cardinal]
principle in education that to pioduce a
permanent effect, the boys should be en-
couraged to learn by doing.

9, Value of Drwmatization in History.

In learning history, one has to visualise
the past. It is not an easy affair to look at
the actions and incidents of a bygone age in
their true perspective and setting. In re.
gard to this requirement, our history text-
books, more often than not, fail to satisfy,
Historiecal persons are treated in a super.
ficial way. So, it is diffieult tor pupils to
acquire an emotional attitude to persons of
the past. Very often, we do not get the
gorract impression of the time, environment,
and circumstances in which the great his-
torical personages lived and shaped the
course of history. In these circumstances,
history cannot appeal to ghildren. So, it is
condemned as & dry subject,

Historical dramatization can help to make
history elive. It is & reliable aid in making
history more realistic by presenting a situa-
tion or & person in a clearer light, Drama-
tization is conducive to intellectual and

emotional development. It will produce
wider sympathies, a broader vision and &
more correct appreciation of the past. |n
learning world history, all these qualities
will be precious, since we have to deal with
countries, persons and movements, removed
far from us both in time and space. The
study of world history should produce such
quslities, and they alone can build up bettep
and wider loyalties which we very badly
need today.

But this mode of teaching history has a
very limited scops. We have scarcely
enough time to finish the course in world
history. And dramatization, in the very
nature of things, requires a lot of time,
There is again the bogey of examinations,
So, as things are, it cannot be of much value
in history teaching. Anyway, .it is surely
profitable to dramatize certain incidents,
however few they may be, during the period
of the study of world history. We must
find some time during the weekly holidays
After all, much time need not be wasted
since scenes or plays will be very short
ones.

3. Subjects for dramatization,

The incidents elected fop dramatization
must be simple and vigorous. While prao.

TEE TREND OF

vi ding scope for imagination and invention
in respect of incidents, it is essential to see
that the dremas confcrm to historieal truthe
Take for example Drinkwater's Abralam
Lincoln. How well does it conform to
historical truth! It shows that a historical
play need not be unhistorical. Facts need
not be exagderated. False incidents may
not be represented as facts. There is scope
for the play of imagination, And the his-
torical play can still be 8 beautiful work of
art, entertaining and instructive.

The following are some of the very many
incidents which may be useful for dramati.
zation :

1. The scene between Alexander and
Purushottama, This will show the strength
and character of the Indian prince, The
exemplary treatment of a vanquished enemy
will be a good lesson in the present inter-
national context of hate and recrimination.

2. Alexander's policy of friendship with
the Persians. It may help to show how he
tried to bring Europe and Asia together.

3. Asoka’s renunciation of war, [t will
be a great lesson in wisdom and a guiding
starin these days of hatred and war, It
will teach every one that it is possible
to conquer men's hearts by love. It will
bring out by contrast the futility and the
e phemeralness of war and violence.
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4, Thestory of Buddha and the wounded
swan, It will show the greatness of love
and service., Refer to Edwin Arncld’s
Light of Asia.

5. John signing the Magna Carta,

6. Abraham Lincoln and the abolition of
slavery. It will show the necessity of
humanitarian effort to make the lives of our
fellow human beindgs happy and worth
living. Refer to Drinkwater’s play Abraham
Lincoln.

7. The story of the storming of the
Bastille, which will give an idea of the aims
and the achievements of the French Revo-
lution,

8. Hitler's life and idealogy. To show
up the evil nature of Nazism, its insult to
the dignity and divinity of human life, and
its own final ruin. Refer to Gilbert Nathan's
Seven (or, is it Six) Modern Pluys.

9. Any incident from Gandhi’s life to
show his love for and practice of truth and
ahimsa.

Such historically important scenes and
incidents ean be chosen saccording to the
aptitude of the class. In spite of tha severe
handicaps, at least three or four incidents
may be dramatised, Though such dramati.
sation may not have perceivable effects from
the narrow view-point of examinations and
marks, yet it is bound to make the boys feel
8 great interest in history,

THE TREND OF OUR EDUCATION

By SR1 BEPIN B, BANERJEE, Calcutta.

SIR P. C. RAY exercised both his lungs and
pen in denouncing tea-drinking, cinema-

doing and restaurant-haunting. But his
Jlungs and pen, powerful as they were, could
not check any of these evils; they are not
only going on merrily as before, but are ever
on the increase, The vitality of a virile
race is to be sapped, and this is done by an
appeal to the baser elements of human

nature which easily suceumb to the touch.
Can reason, poor reason, stand sgainst the
avalanche of passion that has been set a.
doing to rule the country ? The gaudy tinsel
of modern civilisation, the sights and sounds
that undermine the stamina of men and
women, the pictures of nude Venuses, the
twinkle of Helen, the tears of Cleopatra ex-
hibited on the silver screen, have made the
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mental, moral and spiritual conquest com.
plete,

O Judgment, thou art fled to brutish
beasts,
And men have lost their reason.
The stade has been cleared of reason for
8 wild dance of passions and prejudices.

Formerly, the rule was to teach philoso.
phy (darsan) first and literature (kapya) next.
Under this system of education, the im-

pulses were trained to take a calm dispas. -

sionate view of the sentimental side of
literature, But now, we bathe in in love-
episodes first, and read philcsophy next or
not at all. And the result has been the
lustreless eyes, sunken cheeks, * shrunk
shanks” and rickety vertebrs that we see
all around. A stern regimen is not pres.-
cribed to rescue the patients from the hyp-
notic trance. Let the spell lull them to
sleep for the exploitation, to go on unham-
pered. Under the system of education that
has been thrust on the country, a boy does
not know how to handle a screw. but he can
quote yerbatim the whole story of how Per-
seus flew through the air on his steel sandals
and how Hanuman read theR amayan with
spectacles on his flat nose. In the imagi.
native stage of the child’s life, these stories
are certainly very useful, but to teash them
to adolescents is to keep them eternally tied
to the apron-strinds. Education is no londer
meant to educate, but to make a dreamy
nation dream all the more, so that the bark
of the state may safely sail in placid
waters,

The emasculation that we seeall around
has been very skiltully planned and sucecess.
fully carried through. Can it be set back
by a tew oratorical performances of the
tinast throats of the land? For this, a
system of man-making education is neces-

_ary, such as was devised by Dr. Arnold in
England and, to some extent, by the late
Aswini Kumar Dutt in this country. The
work of the * Little Brothers of the Poor ”,

which Aswini Babu founded for tending the
sick and helping the needy, so impresged
Swami Viveksnanda, that he asked him
once: “Aswini Babu. can you lend me soma
of your boys so that before laying down my
bones, ] may give the world & good shaking?"'

Say what you may, the Department of
Education, the University, the committees
of management, the parents and guardians,
the boys, in fact, each and every one of the
teachers’ bosses (boys are no less their
bosses in these days) want a' pass’in the
examinations. The extra.curricular activi-
ties may very well adorn a Blue Book, but
the attention of the teachers is mostly, if
not always, occupied with their pet lessons
on cube root and Kamasketka, Shakespere
and Kalidas, and a world becides, on which
their masters are so insistent and the aim of
education to make boys and girls fit for the
struggles of life is confined to the text-books
on teaching alone.

We may talk glibly on national culture,
national institutions and all that, but are we
not “ marching according to plan ' set by
Macaulay to make us soliibio/cs under black
or brown skin? Feel the pulse of the
nation, and you will detect a low fever,
though the skin is delightfully cool. The
opiate has worked marvellously to benumb
us, Otherwise three millions of people would
not have died in the famine of 1843 without
8 word, and the author of the tragedy
acclaimed as a food expert. Aldous Huxley
who visited India in the days of the Non-co-
operation Movement, writes :—"“When the
masses have received proper education,
when the paper money of European prestige
has been systematically discredited and the
individual Europeans are boycotted and left
suspended in a kind of social and economie
vacuum, the Indians will be able to get
whatever they ask for’'. But in our educa-
tional jungle, Tales are given n higher place
than Politieal Science of the right sort.
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The little spoon-feeding in the science

that is allcwed hastaught usto turn out from
our doors beggars in this land of beggars
to set brothers against brothers, sons against
fathers, community against community, to
divide and disintegrate throughout, so that
al] the bonds that hold society together may
be snapped and we may, like dumb driven
cattle, bear the lashes without a murmur,
In schools, the teachers teach that unity is
strength, and in life the boys find that this
strength often opens for them the gates of
the prison-house. In schools the teachers
inculeate the virtues of honesty and truth.
fulness, and in life the boys find that sky-
scrapers are not raised by strict adherence
to these noble virtues. * What nonsense
have we learnt at schools', the boys may
well ery out. In fact, the little that is learat
at schools, even under the present system,
is often unlearnt in life and at home. A
guardian may sleep off his debaueh in the
drain, teach his boys to tell lies to his eredi-

tors and yet want the teachers to manu-
facture his young hopefuls into angels over-
night in return for the few silver pieces he
pays to the school. And he is not much to
blame, forthis is what his Political Economy
ot the oversea brand has taught him.
Spiritual values no longer count in this woe-
begone country.

The teachers may teach. the orators may
harangue, but the caravan will goon. Un-
less a selfless towering figure rises again to
set back the tide and to restore our dis-
tinctive culture, there is little hope for
the land.” Only a few hundred years ago
such a personality arose in this very country
who smashed all be ‘*ologoies” of his time,
sent a mighty flood to etface all landmarks
and then “ built this temple on the ruins of
churches and religions®'’. The torpor has
been deep and long enough for a saint and
seer to rise now to wake us up to what ig
going on about us.

OUR POPULAR HISTORY PUBLICATIONS FOR HIGH SCHOOLS
OUTLINES OF MODERN HISTORY

(For Form 1V)

BY

V. VENKATRAMAN, M. A,
(Prof, of History & Politics, Presidency College, Madras)
English, Tamil & Telugu Editions. Price 1—4—0
MODERN HISTORY FOR FORM Y
Tamil & English Edns. ready in June,
A TEXT-BOOK OF INDIAN HISTORY
foxj High Schools (Forms V & VI) ‘
Tamil, English& Telugu Edns, by Rao Bahadur C. S, SRINIVASACHARIAR, M,A,, 2—12—0
A SHORT HISTORY OF INDIA
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P. VARADHACHARY & Co.,
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SRI R. SRINIVASA IYENGAR—AN APPRECIATION
(Contributed)

¢ TWENTYF!VE years of headmaster
ship in South India constitute a mile.

stone of progress for the individual and the
institution ;" and Sri R. Srinivasa lyengar
started as Headmaster of the Victoria High
School, Papanasam, in February 1921, and
has now completed an unbroken period of
25 years of Headmastership. He was a
pioneer in certain spheres of education, and
was the first to present a batch of pupils for
the S.S,L..C examination of March 1926 for
answering in Tamil the non language sub.
jeets, having started the experiment of
vernacularisation with |V Form in June
1923. Not only was the average high in the
information subjects, but also in English,
As Headmaster of the Sarva Jana High
Schaal, Peelamedu, from July 1925, he con-
ducted, amongst others, the experiment of
** Scouting-for-All”, in which all the scout-
ing activities were incorporated with those
ol the school, and ' Hobbies-for-All”, a

which about 603 pupils of the school were
engaged for about 2 hours in oneor the
other of about 20 to 30 handicrafts. The
High School, being managed by the philan.

thropic industrial magnates, Messrs, P. S
G & Sons, was a centre of constant attrac.

tion to prominent officials and non-officials.
and the demonstrations of the students;
physical, intellectual and sogial activities on
those oceasions afforded a training-ground
for building up' all-round efficiency of the
school on & high level, He is proud even
to-day of being a teacher first, and finds in
his teaching of English for the VI Form the
greateit delight ot his day’s work,

Mr. Srinivasa lyengar’s work was not
confined to his school, he has been contrbu.

ting for the last quarter of a century articles
on education, co-operation, rural reconstrue-
tion, scouting, religion, polities. His articles
on Dharma, and the Freedom-Struggle have
won praise; and Sir C. P, Ramaswamy lyer
wrots to him recently: 1 have been a
constant reader of your contributions.” Mr.
M. S. Sabesan, President of the South India
Teachers’ Union, writes in the course of a
long letter, expatiating on his work as Head-
master, President of the Provincial Ele.
mentary Fducation Conference so early as
in 1924, Secretary and President of the
District Teachers’ Cuild cte. “In addition to
such varied work, he was also enlighten.
ing the public on educational matters by
timely contributions to the Press. He has
really done much for education: and ! have
no doubt he will be anxious to do more.”
All his writings bespeak of his earnestness,
diligence, stu'dy in the spirit of research of
the authorities on the subject, simple and
direct style, and expression of views without
fear or tavour. Rao Saheb Kulapathy R.
Swaminatha lyer observes: ‘ He holds a
high place in the front rank of Headmasters.
He is, indeed, an admirable type of Head-
mester”. Sri C. Rajagopalachariar ex-
Premier, on the day of his renunciation of
public wark, the 2ist February last, wrote
to him offering his felicitations. * You have
done great work, How | wish | had done as
good service these 25 years !” The time for
full appraisement of his work has not come
8s yet; for as Rao Bahadur S, K. Yegnara-
yana lyer writes, “he is still comparatively
young and can do for many more years

‘“usetul work and service to the Mother-

" land.”

T ————

A BUDHA IN EDUCATION

By SRI S. TIRUMALACHARI, M.A, L.T., Kaniyur

O bow down to the inevitable and to be
adjusted by the-~ surroundings, is the
keynote of the commonalty of even cultured
masses. But, there is a Budha, amongst our
colleagues, who is the very embodiment of
nnrest in the teaching profession. Oftep
we used to take him ona walk, and sit
round him, at a remote corner of the
village, aloof from the turmoil of the cul-
tured rahble, just to tickle him over an
educational theme, It is enough if a spark
is seen; the next moment, our Budha will
flare out, with the vehemence of an eruption
of Fujiyama, citing arguments after ardu-
ments and examples after examples, to
disprove the eflicacy of accepting educa-
tional mandates, coming over from the
highest brain of the department of the
present day,and to decry what they call the
efficiency of the modern educational system.
w Ape we in an atmosphere, congenial to
the growth of efliciency in eduecation?”’ is
almost the first question, to be put by him,

. Arguments will at once follow quick, with

N

\electmc speed, to analyse the various as-
iects, undoing effizieney in schools,
? The teacher who is the pivot round which
che educational structure is woven, enters
; 'into the stage of the school, with an initial
" feeling of despondency, which subsequently
\takes alarming strength, &s circumstances
upset even his lingecing hopes of educa-
tional, cultural and material progress. One
is a teacher, not by aptitude, not by choice,
but by unavcidable cirecumstances, from
which, svery moment. he wants to free him-
self, till a stage comes, when he is no longer
in a position to extricate himself from the
tang!=. and thus he becomes immersed in it,
He enters wwith a feeling of unrest and not
witn one of hope. Employees, serving in
any other department, commanding lesser
gapabilities and academic qualitications,
’ ‘e

soar up higher professionally and materially
very often to the surprise of themselves,
whereas a teacher becomes materially statie,
This telling of humiliation finds its reflec-
tion in the work to be turned out,

Further the present-day products of
schools are ‘‘the 257 marks variety’” and
in a year or twa, such produets sit by us, as
teachers (since brighter ones would rather
choose to be idle than to enter the educa-
tion department to enlighten the world by
shaping the character, culture and know
ledge of the young minds, entrusted to their
charge). This is & strange contrast! Free-
dom of thought and communal and political
environments, give a shape to his bshaviour
and expression, so that teaching partakes of
a novel method and variety. Thus educa-
tion is yoked to environment in a differ-
ent way, and new theories and ideas are
voiced by such teachers. Intelligent. ques.
tions, by pupils, to clear doubts have given
place to questions of other types to set
alloat feelings of uarest among ather
immature minds also, A cry for cooked up
answers and notes is vociferously set up
and the teacher finds himself overpowered
by these cries, though he may very much
relish the individualistic assignment method
which is very much conducive to mental
growth. Strikes are ordanized and the
teachers and headmasters find themselves in
a shabby situation of being caught between
two forces. Can we expact effliciency of tea-
ching under this depressing environment ?

Next comes the syllabus to pull it further
down. The ssheme of studies, as all teachers
know, in most of the subjects is the out.
come of the whim of a certain educational
theoretic expert, which is dumped upon tha
other members of the consultative commit.
tee, the majority of whom choose to take
the easy path of nodding in assent rathep



148 THE EDUCATIONAL REVIEW

than examining in earnest, The Geography
Syllabus of the present day, especially for
the lower classes and forms, isa tangible
proof of such a dumping. The poor pupil is
subjected to the heavy ordeal of learning a
heterogeneous collection of miscellaneous
facts about the world wherein the number
of new names alone to be remembered, is
enough to confuse even an intelligent brain
of a higherclass, Imagine the greater ordeal
of the teacher, who strives to focus and
instal all those facts in the immature brain
of the simple child, and finds that all his
energy is misspent, To confound the con-
fusion, the textbook prescribed. adds its
own quota to make further additions, and
complications of facts, with the result that
both the boys and the teacher await every
second, to be released, from this educational
tyranny, by the master hand of the peon,
who rings the bell,

The text-books prescribed, especially in
schools, where teachers and headmasters
have no hand in such a prescription, are of
an order to take the situation to the sum.
mit of disappointment. Often, graded
serias are ignored. Considerations, other
than the capabilities of the pupils to absorb
the facts and language, are utilized in the
seleation of books, The diet of the child,
which the child and the mother alone can
prescribe, dus tosconstant study and obsar-
. vation, is being regulated by one who knows
neither the child nor the mother, and the
result is an educational dumping of unassi.
milable facts and a consequential undiges-
ted vomiting by the pupil, Dates are enforced
in history to be memorised by pupils of
class four. The same poem in English, is
prescribed for class fivaati t5+ forntw,
The writer and the publishers of the haok
are looked upon as better qualified feeders
of children than the teachers, who feed them
sveryday by close experiments and theories,

The giving of homs exergisas hag become
&0 anomaly, and no modera teachaer should

resort to it, If after giving it, the pupils
come unprepared with the answers to the
exercises, the teacher is almyst powerless to
to enforce the authority through which ins-
triuction is effectively carried out By the
pupils. Is this a healthy sign of enforcing
efliciency in schools?

Does the world of parents even take note
of the entry of marks in the Progress
Report Form? If low marks are secured by
their childeen, the parents make remarks
against the teaching in sechools rather than
try to push up the boys in the defective
branch. Nor does the pupil ever care to
go throughthe corrected composition exerei-
ses over which the teacher wastes midnight
oil and red ink, in plenty,

The days, when meetings urc conducted
and sports are held, are days of ordeal to
the teachers and the headmaster. Controver-
sies, bickerings and even confusion result
from such activities At one stade it looks

> . . . .
desirable to dispense with such extra-curpi.

cular activities. Such is the political and
communal tinge in the character of boys
that they cry for liberty of thought and
expression which degenerats into license
and vulgdarity. Conditions, in mixed schools
grow worse, and days, without complaint,
have become rare,

The situation becomes worse still, when
teachers take sides with parties of students.
This is not a rare phenomenon in most of
the schools of the present day.

The crowning stroke is the dreaded
feature of drawing up the promotion list
and selection results, Here the position
of the headmaster, caught, as he is, among
the three forces ot the parents, the pupils
and the teachers, is very pitiable. In such
contexts. a more sinned sgatnst creature in
the world other than the headmaster can-
not be imagined, One with the best theories
and principles will be as mugh a failure s
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the one with varying politics and theories
and no prineciples in the field.

The minimum preseribed. for a pass in the
subjects has been brought miserably low
on account of ulterior reasons, There has
been an ignoble surrender to the demand
levelling down, - ,

All these things are suffered cdolly, and
yet the poor teacher is neither materially

socially uplifited nor has he decidedly
managed to improve the standard of effici«
ency of pupils in schools.

These are the stray thoughts, of a single
evening of our mighty colleague, the Budha
Rul the reflections of a single introspective
mind, ina world of nodding heads, are like &

cry in the wilderness.

AN ACADEMIC REVIEW OF PROFESSOR COUPLAND’S

BOOK—"“THE FUTURE CONSTITUTION OF INDIA.

” ¥

By RAO BAHADUR C. S, SRINIVASA CHARI, Prof.of History & Politics, Annwmalw nagar

ROFESSOR Coupland, in the third part
of his Report on the Constitut[on(_tl
Problem in India, submitted to the authori-
ties of the Nuffield College, Oxford, examines
the futare of the Indian constitutional dev.e-
lopment, whose progress he has traced 1011
the previous parts down to the end of 1942,
A brief review of the main lines of deve-
lopment in the political situation upto the
autumn of 1943, shows only a definite stiff-
ening of the forces of separatism. But the
Indian public are assured that the primary
pledges of the British government given in
1942 have not been withdrawn and that as
soon as Indians should come to an agree-
ment as to the systetn or systems pf govern-
ment under which they would wish to live,
a full and fina transfer of power would be

made.

In what our author calls a diagnosis of
the situation, he draws a parallel between
the present-day Indian problen and the
Canadian problem, as it was at the time of
Lord Durham’s Report and the Irish pro-
blem as it was on the eve of the formation
of the Free State. He points out that as 1n
Canada aod in Ireland, $7 also in Ind}& tl}e
main difficulty is the problem of a society in
which the minority is so different from the
majority that a parliamentary system based
upon simple majority rule vyguld not wo_rk.
And he suggests the possibility of solving

the Indian problem not by a federal scheme
such as Canada subsequently adopted, nor by
partition to which Ireland had to report,
but by a scheme, which is intermediate be-
tween the two. He opines that communal
self-consciousness and antagonisin have been
worsening since 1937, and this was partly
due to the working of the new constitution
(of 1935) on its provincial autonomy side,
and partly the result of the mistaken way
in which the Congress leaders utilised the
power of government they secured in seven
provinces. He is at soms pains in explain-
;ng what is a self-evident truth to all keen
observers, viz, that the movement against
foreign rule is manifestly unsuited for 0’13-
taining any lasting agreement amongst
Indians; and he would urge our Congress
leaders to realise this truth and follow to
the end the path of compromise on which,
as he admits, they had already bagun to do
some work. The path to freedom no longer
lies, as he reiterates, through a struggle with
the British Government, but ouly through
a struggle for agreement among the Indians
“themselves.

The Cripps offer was not only that the
new constitutional settlement' 'Would enable
India to secede fgom the British Common-
wealth at her discretion, but also that .het
constitution was to be framed by I'ndla.\ns
and by Indians only, This constitution -

A"{By cou;tesy of the All India Radio, Trichinopoly e
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arrived at by a process of self-determination
should be drafted by a body of national
constituents, which, Prof. Couplgnd argues
with support of historical analogies, would
be best formed by a small body of repre-
sentatives, rather than by large numbers
capable of indulging in powerful debates,
but incapable of secrecy and clarity of
grasp. '

‘T'he need for compromise is most 1nsistent-
ly seen in the determination of the compo-
sition of this eonstitution-making body. The
Congress Working Committee have often
stressed that a constituent assembly is the
only democratic method for determining
the constitution of a free country and the
only adequate instrument for solving com-
munal and other difficulties; the existing
separate electorates being retained for such
minorities as should desire them. Coupland
points this out as an example of the ten-
dency of Indian politicians of all shades of
opinion to state their demands in maximum
terms. The resort to a mass election as the
remedy for overcoming communal dissen-
sion is held to be untenable, because the
results of such elections to the Constituent
Assembly would * reflect the communal
schism at least as much as the normal pro-
vincial elections;”’ and also the number of
voters would be much larger than at present
on the basis of universal adult suffrage.

Prof. Coupland seeks the moral support
and assistance of Sir Maurice Gwyer for his
advocay of a small constituent assembly in the
face of the” obvious futility of large delibe-
rative bodies. A small body would be more
effective for the task of reconciling the difi-
erent communities, which is more like the
process ol negotiation of an international
convention than the framing of a form of
government. “Such an agreement would be
virtually a treaty between the Hindu and
the Moslem Indians andis comparable to
the Act of Union between England and
Bcotland in 1907. Of crurse, this agreement
should be ratified by the legislatures or by

~ u referendum.

One very interesting question that Prof.
Coupland raisesgis his recommendation,
that the problem™ of the coustitutions of
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the provinces should precede the problem
of All-India Government. This suggestion
should not be taken as pre-judging the
question of partition, because not even the
doughtiest champions of partition envisage
the splitting up of India into unitary states,
but only visualise that the country should be
made up of unions and principalities. Heis
emphatic in the opinion that the Punjab is
so fundamentally different in character and
political experience from both Sind and the
North-western Frontier Province that it
would be plainly inappropriate to subject all
the three into a single unitary administra.
tion. His fundamental recommendation
seems to be that “in a Hindustan asin a
Pakistan, union would have to be founded
on antonomous provinces and states.’” While
regarding the demand for linguistic provin-
ces as stimulated by the growth of a sturdy
Indian nationalism and by the consequent
fostering of a sense of sub-divisional and
cultural diversity, he well points out that
the Congress itself, in spite of its unitarian
philosophy and condemnation of the evils
of provincialism, has organised its ¢lectoral
system on the basis of some twenty linguis-
tic divisions, to each of which a particular
language is assigned. On the other hand,
the Muslim League desires boundary
changes not for linguistic, but purely for
political, reasons. The question naturally
arises whether o division on the basis of
language could go hand in hand with an
endeavour to exalt the principle of frontiers
made with main reference to political con-
sideration,

Like the good Briton he is, Professor
Coupland pleads that political units as those
of British India, however artificial at the
outset, conld acquire, as they have acquired,
by lapse of time, by force of custom, by
administrative unity and other factors,
something like a natural cultural character,

He holds that provincial patriotism on the
basis of existing divisions has been intensi-
fied by the implementing of provincial
autonomy and that provincss are well left
to themselves in matters of frontier revision
and constitutional revision. The Constitu-

COUPLAND ON INDIAN CONSTITUTION 151

ent Assembly or Convention should be
concerned only with the centre,

Prof. Coupland holds that the legislatures
of the provinces need not always have
separate electorates in the future, though
that principle is now regarded as a perman-
ent factor and that if a basic Hindu—
Moslem settlenaent should be arrived at, a
prospect of inter-communal co-operation
could be opened, which in course of time
would enable the remecdelling of the elec-
toral system., The safeguards for the
interests of the minorities, which are to be
embodied in the provincial constitutions,
are apalysed by himm under three heads,
general, political and cultural. Under
general safeguards he thinks that it should
be possible to draft a declaration of the
general rights to which all the minorities
should be entitled, DPolitical safeguards are
necessary, thongh they oo against the prin-
ciple of decision by a majority 3 while cul-
tural safeguards should aim at a separation
of culture from politics. Herein, the
analogy of the milleé system that prevailed
under the old Ottoman Turkish Empire
and by which the local affairs of the varions
communities were largely managed by
themselves is preferred to the U.S.S5.I.
system of cultural autonomous units. The
greater difficulty naturally comes in the
actual process of implementing and ensur-
ing the safeguards. This latter task is best
promoted by the inculeation of a respect for
law among all classes.

On the other side, Prof, Coupland points
out the evils inherent in the systemin force-
ful language. Safeguards do not weaken
minority consciousness but strengthen it.
They do not disguise or conceal, but on the
other hand, underline and emphasise the
bard fact of majority rule. In fact, what
the minority wants ultimately in all cases is
more a participation in the exercise of power
than protection against the abuse of that

‘power. Hence he concludes that the concept

of safeguards is best embodied and imple-
mented by a coalition ministry., He how-
ever takes care to add that the coalition
cha?acter of the ministry should not be
achieved by the process of absorption as

\L‘j‘f,b'l\ .

was followed by the Congress High Com-
mand in the formation of their provincial
ministries in 1937, when Moslem and other
communal ministers were chosen from
among the Cobgress adherents of these
respective communities, and not from
representatives of their individual organisa-
tions. A Statutory Coalilion Government
will be stable, because the remaining Opposi-
tion Parties would not be generally strong
enough to attempt their overthrow. Some-
thing like the American and the Swiss
practice of securing the independence of the
executive from the continuous control of
the legislaturg sbhauld be obtained for the
Ministries, Prof. Coupland tells us that the
working of the Swiss constitution, accords
with the suggestions he has in mind as to
the needs of the Indian situation. He urges
that the Swiss model is clearly applicable to
the Indian Province.

The prospects of a partition of the coun-
try between Hindustan and Pakistan are
examined as to the advantages held out for
the sixty millions of Moslems in British
India, as agaiust those of the twenty millions
who must perforce be left in the jurisdiction
of the Hndu Ruj. The Moslems hold that
apart from the possibilities inherent in the
hostage principle, the existence of & strong
Pakistan State would give the Mubam-
madans under Hindu Raj the requisite
moral support so as to enable them to hold
their own against the rising tide of Hinduism.
Also, Pakistan or partition would strengthen
the balance theory in a form in which alone
it can be valid; and it would solve the
mipority problem throughout India as
nothing else can,

On the other side he postulates the diffi-
culties confronting partition. First, there is
no definite scheme as yet put forward by
the Lieague High Command, as to the status
envisaged in their movement, except the
idea of Pakistan in the North-West and
North-East Moslem states. Just as the
Sikhs are the crux of Pakistan on the
North-West, so Calcutta is the crux of the
Mg)slea} State of North-Eastern India.
Migration, en-bloc, of minority populations
will not be possible. The greatest difficulty

3
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and the greatest risk of Pakistan would lie
in the defence problem of India. That
problem has now become serious in the
North.Fast also. There is the further danger
that the trend of the future international
associations of the Moslem might be turned
away from India and towards the Middle
East. It is, however, a healthy feature of
the recent development of nationalism in
Moslem countries that their nationalism 1s
no longer dominated by religious exclusi-
veness. DBut one cannot be quite sure that
the claims and character of the nationalism
of the Indian Moslem States will not be
reactionary in this respect.

Apart from the question of the partition
of India.on the basis of the Pakistan princi-
ple, one should inquire if the problem of
the unity of India can be solved by a Hindu-
Moslem agreement. Such a solution is
possible only, if both the communities agree
and recognize that the basic unity of the
Jand should not be disrupted by their divi-
sion of it for political purposes. This need
not necessarily deny to Indian Moslems all
the characteristic features of full and sepa-
rate nationhood. The division of India
into regional zones, seven in number, each
region to be a federal and not a unitary
administration~—was put forward by Sir
Sikhandar Hyat Khan, some years back on
the ground that regionalism would foster
collaboration of regional units. It would be
a half-way meeting house for the Moslem
claim, as it would be in effect, not a parti-

tion, but the preservation of the unity of
India. The centrein such a scheme would
be purely an interregional institution ; but
it would go futher than the centre of a con-
federacy though it might not be as strong
as that of the normal federation.

Mr. Coupland declares that the prospect
of a Congress Iaj has had precisely the
gaime effect on the Princes of the States, as
it has had on the Moslems. The dominant
issue in the choice before the Indian States
now is not comnmunsal, but constitutional.
They have been very reserved and reticent.
The States can no more be compelled than
the Moslemws to submit to an All-India
system of government, framed without
their agreement. There are many interes
ting issues involved, but one fact may be
postulated as ahnost axiomatic. The pros-
pects of an All-India Union of Provinces
were actively to promote it. Prof. Coup-
Jand’s complaint is that the part thoy have
played so far has been more or less negative
and not at all constructive. DBritish obliga-
tions to British economic and other interests
in the land, the obligations of India to the
British Commonwealth—these are also
important as elements that should goina
final solution.

(This review may be interesting to all
thinking Indians whose attention is now
focussed on the solution of the constitutional
issues attempted by the British Cabinet
Mission and Indian political leaders.)
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AVE you ever been to Delhi? If you
go there and wander about the city
and its surroundings, you will see, at several
places, unmistakable signs of the various
political changes through which India has
passed. Just near the famous Kutub-Minar,
for instance, you will see a solid iron pillar.
Look at it carefnlly and you will find some-
thing inscribed on :t. You may not be able
to read it—because the writing is nearly 1500
years old and the script is not used any-
, Where at present. I shall tell you what it
is all about! These are stanzas in Sanskrit,
which describe the heroic achievements of
Emperor Chandra Gupta, wko lived more
than 1500 years ago. Then there are magni-
ficent monuments. like Diwan-i-am, Diwan-
i-khas, Jami.masjid etc.,, which you will
surely visit when you go to Delhi or must
have visited when you were there. These
the Moghuls left behind them—the Moghuls
who ruled in India from 400 to 200 years
ago. Besides, there are those beautiful
modern buildings of the Indian Legislative
Assembly and the Council of State which
have been recently constructed by the pre-
sent government, So you will see that
Delhi and its surroundings have played a
very prominent role throughout the history
of this country.

To-day let us go in our Time-Machine to
pay a_visit to that region, as it was more
than 3000 years ago. Oh look! Here is a
very big and prosperous-looking city—not
far away from the present site of Delhi.
This is the city of Hastinapur! How im-
posing is this city ! Would you believe that
the people of this place are the descendants
of the very same Aryans whom we saw en-
tering into the Sapta-Sindhu country several
hundred years ago? It is true, though diffi-
cult to believe; for they look so different.
Mark also the change in their mode of life.
Remember that change is the law of life.

Nothing ever remains unchanged. People
change and so does their mode of life! The
people of Hastinapur are no more merely
cattle-breeders and agriculturists as their
ancestors were, nor do they live any longer
in temporary settlements. They now live,
as you see, in flourishing cities like Hasti~
napur. Many of them are high military
and civil officials--others are big merchants
and traders. They own huge palaces and
move about in chariots or on horse-back.
The present ruler of Hastinapur is the blind
king, Dhritarashtra. He belongs to the
family of the Bharatas—the same Bharatas,
who had won the “ Battle of Ten Kings
many years ago. The Bharatas have still
retained their overlordship over other Aryan
kingdoms of India. But the main sphere of
their activity has now shifted towards the
east—from the Sapta-Sindhu region to
Hastinapur. Aryan and non-Aryan rulers,
from far and near, now pay homage to King
Dhritarashtra.

But what is this? Do you feel an excite-
ment in the air ? Ah, T see ! I shall tell you'!
The blind ruler of Hastinapur had brought
up at his court, his late brother Pandu's
sons—the five Pandavas—together with his
own sons—the Kauravas. He had also ap-
pointed the eldest Pandava, Yudhisthira, as
heir to the throne. The jealous Kauravas,
however, did not tolerate this; and it was
owing to their spite and intrigues that the
five Pandava brothers were sent into exile.
After thirteen years of banishment, the
Pandavas have now managed to return. And
we see them demanding their rightful share
of the Bharata-kingdom. The eldest of the
Kaurava brothers, haughty Duryodhana, has
refused to pay any heed to their just claim,
And so a serious conflict between the cousins
Is inevitable ! Alas, it is not merely a farmily
conflict. For any trouble in the royal house
of the Bharatas cannot but affect seriously

* The second of a series of six talks on ‘India ih—r-ou ages’ in the School Broadeast Pro "
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the whole Aryan.land. A family-feud sooa
becomes & national crisis, The great states-
man, Krishna, tried to avert the impious
civil war, and bring about a friendly under-

standing. But his diplomatic mission has
failed.

Duryodhana is adamant—and the signal
is given for what proved to be one of the
grimmest wars in Indian history. All the
Aryan kings of India range themselves in
two camps. Kings of Kashi, Kosala,
Magadha,Panchala and Mathura are some of
the prominent allies of the Pandavas. The
Kaurava princes depend mostly on Aryan
kings and non- Aryan chieftains of the north-
western region. Boys! I am sure that as
small children most of you must have en-
joyed the marvellous stories about this war,
narrated to you by your parents and grand-
parents, When you grew up, many of you
may have even read some of them from the
translations of the great pational epic of
India, the Mahabharaty, 1 am telling you,
to day, the same story—but in the form of
history ! You will ask: what is the diff-
erence ? Liet me use mathematical symbols
with which, I hope, you are quite familiar:
history is equal to story minus all that is
put in it by the poet or the author's fancy.
Well then, the war between the Kauravas
and the Pandavas, which was fought at
Kurukshetra, was one of the shortest wars
in history. It lasted only for a period of
eighteen days—unlike the modern wars, of
which we hear so much, But remember,
the Bharata war was no less fierce, Huge
armies on both the sides suffered heavy
losses. Ultimately the Pandavas were vio-
torious. All the kingdoms of Aryan India
were consequently brought wunder the
supreme sovereignty of Yudhisthira, He
thus became the first great emperor of Indig
—or I should say--of Northern India, be-
cause Aryan civilisation and colonisation
had not then extended much to the South,
Yudhisthira's task was not simple, for the
Bharats war, like all wars—especially civil
wars—-had taken a heavy toll of the flower
of the Aryan youth and so the period fol-

lowing it was one of temporary decadence.

But the Aryans are known for their
genius for reconstruction. Mighty efforts
were made to rebuild the whole national
life of the country, While, on the one hand,
this work of cultural revival of the Aryan
nations was steadily progressing, some self-
less men were silently working for the noble
goal of spreading the Arvan culture through-
out the length and breadth of India. Saint
Agastya, for instance, had already led a
party of forest-sages to the south of the
Vindhya mountain. They lived in quiet
hermitages— ever ready to help and advise
the people of that region. Agastya and his
colleagues workced with the conviction that
men are not only born Aryans, but they can
be made Aryans, Culture does not depend
on birth or race ; it depends on one's way of
thinking and living. These forest-sages
therefore educated the people of the South
in the Aryan mode of thought and life.
They performed sacrifices and delivered
religious sermons. They taught the non-
Aryans the arts and crafts in which the
Aryans had Dbecome masters. They in-
structed them in the great art of living
happily and piously at the same time. They
were the real missionaries of Aryan cunlture

—the vanguards of Aryan colonisers in the
south,

But the work of missionaries, as you
know, is not without perils. They often
meet with serious opposition from the
hostile elements among the people whom
they try to educate. Missionary activity
unaided by military power is liable to fail.
The “sacrifices” of Agastya, Vishvamitra
and others were being disturbed by some
non-Aryan chieftains—whom a poet” would
call Rakshasas or ‘demons’. The work of
the missionaries was thus seriously hindered.
At last their leader waited upon Dasharatha,
the Aryan king of Ayodhya, and sought his
help. Rama, the valiant son of Dasharatha,
accompaniad the sages to the south and
heroically killed many & demon— Rakshasas
like Marichs and Subahu, and Rakshasis
too like Tataka. Boys, I can guess what is
In your mind! You think that you have
hea.rq these names somewhere, Yes, you
are right ! The history, which I am telling
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you, has been transfom_led into a f.a.mqus
story by a gifted Sanskrit poet. The stories
in the Ramayana that is the _name of the
work of which I was speaking are very
popular among the children of India. Rama
frequently paid visits to the forest-sages,
gave them protection if necessary, and thus

encouraged them in their missionary work.

Several years of the joint .labour of the
sage and the soldier resulted in the steady
but sure expansion of the Aryan cqllure' n
the south of India. Many non-Aryan chief-
tains and their tribes were won over into
the Aryan fold. Some eminent non-Aryan
Jeaders like Hanuman and Sugriva belong-
ing to the tribe called Vanaras that s,
Vana.Nara,  forest-heroes—became  the
trusted lieutenants of Rama. All this went
on well, until Rama encountered Ravana,
the lord of Lankha, which was the strong-
hold of the non-Aryans in the farthest south,
Ravana stubbornly resisted the forward
march of the Aryan hero. He even went
so far as to carry away, through guile, the
beautiful wife of Rama. This started the
great war of Lanka. In this war, Rama
was greatly helped by his new lieutenants,
Hanuman, Sugriva and others. But Ravana
was difficult to defeat. His orgamsation
was strong, and he had at his disposal the
resources of a highly developed material
civilisation. After a long and arduops strug-
gle, the conflict ended with the wvictory of
Rama over Ravana, of the Aryan over the

non-Aryan.

But even then, for a long time, not many
Aryan kingdoms were established in the
south. The scene of the main political actl-
vity was still restricted to the_ nortb_of tbe
Vindhyas- The Bharata empire, with its
centre at Hastinapur, had already PB“Sh‘?dd-
Rama had not made any attempt to buil
up an empire—his was only a cultural con-
quest of the south. Many years after the
time of Rama four royal families-—the
lkshvakus of Kosala, the Pradyotas of
Avanti, the Pauravas of Vatsa and the
Shaishunagas of Magadha, rose to power in
Northern India. Prominent among them
were the Pauravas, who claimed to be
direct descendants of the Pandavas, the
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imperial rulers of Hastinapur. The early
Paurava rulers had played a decisive role in
driving out the foreign invaders, the Asuras
and the Turushkas. Hastinapur was, in the
megnwhile, washed away by floods. The
Pauravas therefore founded a new capital
for themselves in the Vatsa country ; it was
the city of Kaushambi at some distance
from the present city of Allahabad. The
Pauravas were the masters of the whole
region between the Ganges and the Jumna,
extending southwards to the Vindhya forest.

By far the most eminent among the
Paurava kings was Udayana—also called
Vatsaraja. This Udayana Vatsaraja has
been made by later Sanskrit poets, the hero
of many a romantic tale. Oace while Uda-
yana was hunting, he saw a man being bela-
boured by the Bhils of the forest. The
Paurava king took compassion on him and
rescued him. In return, that man ta,ug_ht
Udayana the art of music and presented le
a musical instrament called the Vina.
Udayana's musical talents soon became the
talk of the day. The neighbour of Udayana,
the old king Pradyota of Avanti, once made
him an insulting proposal-—namely, that the
Paurava king should serveas a music tea-
cher to Vasavadatta, the beautiful princess
of Avanti, This enraged Udayana. He
decided to invade the kingdom of Avanti.
Accordingly, he tried to form a huge unit
of elephant-warriors in his army. The
work of capturing wild elephants and train-
ning them for war purposes was undertaken
by the young king himself. With his favou.
rite Vina and few attendants, he went to
the elephant-forest. Klephants, asyou may
be knowing, are exceedingly fond of music.
Udayana's plan was to entice the elephants
by means of the sweet notes of his Virna and
then to capture them. Many elephants
were captured in this mwanner.

On one occasion, Udayana saw a large
group of mighty elephants roaming in the
forest. In order to entice them, the King
began to play on his Vina. One by one the
elephants were being drawn towards the
King Udayana’was congratulating himself
on this exceptionilly successful performance
of his, But what a miracle! From the body .
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of each elephant there jumped out soldiers
with their swords drawn. With the sudden-
ness of lightning, they overpowered Udaya-
na and made him a prisoner. How did all
this happen you must be wondering ! This
was an ingenious plan laid out by the old
king of Avanti. He had come to know,
through his spies, of the unusual adventure
of the young king of Kaushambi, the single.
handed adventure of capturing elephants in
the forest. “This isa nice opportuaity
to make Udayana a prisoner”, he thought.
Accordingly he got many wooden elephants
prepared and painted them so effectively
that even an expert would have mistaken
them for real ones. Inside the hollow of
these artificial elephants were posted a num-
ber of soldiers. On account of some mechan-
ism fixed inside, these queer elephants
moved about exactly like real elephants. It
was these mechanical elephants, sent by the
king of Avauti into the forest, that Udaya-
na was trying to capture- Udayana who had
almost become intoxicated with his earlier
successes. He was taken to Avanti as a
prisoner. Udayana’s ministers, who came
to know of this plight of their master, laid
an equally clever counter-plan to release
him. One fine morning, the old king of
Avanti woke up to find that the royal pri-
soner had disappeared, and with him also
princess Vasavadatta. Later, Udayana
married Vasavadatta and also the princess
of Magadha, and thus became the virtual
ruler of three kingdoms—of Kaushambi, of
Avanti, and of Magadha.

LODHRA has faithiully
sorvol thoy womns of
India for nrvy yours
and g eghablishod
for thsolf a roputading
ag a thoroughly de-
pendable UTERINE
TONIC. A courgo of -
LLODIIRA ensuros
radiant health and
“abounding encrgy !

KESARI KUTEERAM, Ltd.,
MADRAS 14

Agents for Nizam's Dominions,
Andhra Districts & Tamil Nad :
SEETHARAMA GENERAL STORES
Secunderabad —Bezwada — Madura,

* Motherland found ven

EDITORIAL NOTES

THE Rt. Hon'ble V. S. Srinivasa Sastri,

whose sad demise last month we

have mournfully to re-

I Thelate cord, was throughout his

Rt.Hon'ble long life a teacher and
Dr. Y.8.8ri- gcholar foremost.

nivasa Sastri, . Lable

His was a remarxa
PS] GDH" career. A schoolmaster
" until the age of 38, he be-

ent admirer of the late Gopal
Eig}?nzn(g;ihale and joined the Servants
of India Society. -

Born on September 22, 1669, he
graduated from the Government College,
Kumbakonam, in 1848, taking the t}?p
place in the Presidency. He began hlS
life as a schoolmaster and rose to be { i
headmaster of the Hindu High Schooda
Triplicane. In 1907 he was appomtg ta
member of the Servants of India SOCl?hY'
of which he became the head (olr} Ie
death of Gokhale in Fe?ruary, 1915. In
1910 he was elected a l*ellolwtof I}\l/Iea(%;:

i ‘v and three years later 1€ &
gggiiftiéa to the Mad.ras_ Leg1s_lat1¥1e
Council. From now on his life 1ay931§,1 the
wider sphere of political }ﬁe. In 1939, g
returned to the educa’flor}al f%eld apt
helped the Annamalal Universily as iis

Vice-Chancellor. . )
The Review feels proud that durmg t e:
days when Mr. Sastri was actively c}cin
nected with education, both as t?alc de?r
and as a member of the Servants ot in 1(;1
Society, he was intimately connecte
with it as contributor. For sorréle.at years
indeed, he was practically fthe e lgraied
Born in a poor family which er{r} o d
in its life all the heritage and re meﬁle
of South Indian orthodoxy and fcu hq;qe:
Mr. Sastria? matd ° agceezzls}f’urllar?eeac%rer 1 of
st su
%ﬂéﬁzh aanrgoa popular apddrefﬁegseh
headmaster. Having imbibe lumi;ari% !
contact with conteml_oorarY e
like V. Kéisgnilslw&gix tany‘;:‘}r112 oo ele-l
n .M. c
rljlil;ﬁgifélndian Liberalism, both cultura

L . for service to the
and political, his year t in the career of

active political service opened out for

him as one of the elder disciples and
successor of Mr. Gokhale as the President
of the Servants of India Society. His sin-
cerity of conviction and passion for the
clevation of India in every field were as
great as those of more impassioned and
perfervid  political ~workers, though-
tempered and idealised by the in-
grained habits of reasoned criticism, care-
ful argument and sober conclusions, that
constituted an integral feature of Indian
Liberals of the previous generation. He
was an ambassador of Empire in the truest
and best sense of the term. His absorption
of the essence of Lnglish literature and
masterly and unparalleled powers of
expression in the English language,
enabled him to enjoy an almost Ciceron-
can or Burkean reputation. His appre-
ciation of the better and more attractive
elements of English political and social
life and ideology did not blind him to the
true perception ofthe magnificent achie.ve-
ments of our ancient indigenous learning
and ideals. To theend he was an active
exponent of the glories of our ancient
epics; and if he delighted in wading
through the minds of Spencer angi Huzx-
ley, he was even more enthusiastic over
Valmiki, Kambar and the Gita. "ljo the
end, he preserved, In the pyofusmn of
public honours and world-wide esteem
that descended upon him in a continuous
shower, the simplicity of life and the
capacity for appreciating even the legst
person in his environment, that made him
stand forth as a great, yet simple, scholar
and teacher, politician and statesman.

We welcome, though §or?lewlgattb§l?~
lication of the tirst Bul-

tedly, ths pUbletin of the Archaeo-
IL. ‘Ancient  logical Survey of India,
India’ Arch- published under the aeqis
aeological of our new energetic
Survey Director of Archaeology,
Bulletin Dr. R. E. Mortimer Whee-
ler. It fulfills a long-felt

need for a really popular and authentic
account of archaeological matters and
topics of general ‘interest' to the intelli”
gent reader and at the same time devote
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a section of its contents to technical
matter that would be primarily of inte-
rest to the professional archaeologist.
Dr. Wheeler assures us that every effort
will be made to maintain, in subsequent
issues, of the Bulletin, this fair balance
between these two interests and to see
that illustrations bulk more largely than
in this number.

This issue contains, from the pen of
experts, articles dealing with (1) the Indus
valley culture of the third millennium B C.,
(2) relics of the proto-historic period when
the Persians and Greeks were succes-
sively penetrating the frontiers of Hindu-
stan, (3) the phase of Muslim conquest

and the building of the Tughlagi Delhi:
(4) the preservation of the Taj Mahal,
"without some reference to which no
new archaeological venture in India
could auspiciously bzgin”; (5) and a sum-
mary account of the pottery sequence
for casual reading, but very important for
the study of the Alphabsat of Archasolegy
"a study which has hitherto received lesg
than its due in India”™ We are promised
for the next issue, an equally appetising
fare, comprehending articles on the Stone
Age of India, on an important Romano-
[ndian site in South India, on the Maur-
van and pre-Mauryan city of Taxila and
on megalithic survivals in Modern India.
We await it expectantly.

MADRAS EDUCATIONAL CONFERENCE

HE XXXVI Madras Provincial Iiduca-

tional Conference was held at the
Municipal High School, Bellary, on the 15th,
16th,and 17th of May, 1946. Over 500
delegates from all parts of the Presidency
attended the Conference.

Rao Saheb A. Paul, M A, Collector of
Bellary, opened the Conference. He pleaded
for visualising the objectives clearly before
embarking on & programme of charges.

"No one can deny,” he observed, “that in
several aspects there has been an advance
of some kind, more schools, more colleges,
more universities, & more serious attemnt
to enforce compulsory education and such
other good things. But the educational
system itself appears to me to have been
mishandled in all its stages—the Elementary,
Secondary and Collegiate. It is obvious
that elementary education, which must be
Imparted to and must be taken by every
single individual in the nation, when he or
she is a child, is not intended to do any
thing more than giving such rodiments of
learning as will be of strictly practical, but
very limited utility. It is intended to help
him to live a comparatively self-sufficient
life or a certain physical and intellectual
status under certain well defined and very
limited circumstances, as for example, in a

village-Elementary education is not ordi-
narily intended to produce officials, legisla, -
tors, lawyers, doctors in trade and commerce,
Jut inasmuch as a certain proportion of
those persons passing through clementary
schools must necessarily pass on to a higher
stage, (namely, that of secondary education)
the learning that is imparted in elementary
schools must partly at least prepare the per-
son for that higher education,

* Secondary schools are intended to pre.
pare the youths passing through them,
firstly to earn their livelihood but not
necessarily withcut further training; and
secondly, to cnable a certain proportion of
them to go up to still higher education in
colleges and in a University.  But merely
because of this, it is unnecessary to divide
all secondary schools into two different
types of institutions and call upon the parent
to decide whether his boy or girl is to seek
employment soon after he or she leavos the
High School and if so of what kind; or
Whether he or she will go to a college. The
main purpose of secondary education is to
produce a type of person who will be able
to hold his own in the battle of life, if called
upon to do so at the end of it, who will have
learnt to exercise his or her intellect with-
out adventitious help, who will be receptive
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to new ideas, and who, if he persists in
further study, can become a learned and
cultured person.

“The chief aim of all Universtty educa-
tion must be to produce gentlemen, men of
character and culture, men who have had
their minds trained and developed by a
severe process of intellectual discipline to
be capable of hizher intellectual efforts
when called upon to make them. A second
but equally important purpose of all Univer-
sity education is to prepare men and women
for leadership. University training 1s not
intended merely to help a man to get into a
profession, All learned professions demand
further training and a h'gher type of
specialised knowleldge than is or can be
given in our colleges.

“Tt is admitted on all hands that the
system of education no# in vngue needs
drastic modification and I understand that
such drastic modilication is also in contem-
plation. Dut itis very necessary to remem-
ber what each stage of education and what
each type of educational institution is inten-
ded to achieve before we begin to think of
reforms or changes.”

WELCOME ADDRESS .

Delivering the welcome address Sri
K. 8. Vedantham, B.A,, Li.'T., Headmaster,
Municipal High School, Bellary, obgerved :
“ Oa behalf of the Reception Committee of
this, the 26th Madras Provincial Edu-
cational Conference, I extend to you a very
hearty welcome to the precincts of this
ancient Kingdom of Vl].ayana.ga,r——where
ruled the illustrious Sri Krishna Deva Raya.
This is the land hallowed by his name —the
land in whose court ﬁogrished]the f&nflious

ioosajas of old —where culture, refine-
giitt&::x%gf;bulous wealth had their abode...

At such a time as this—when the new:-

or won by the country has to be stabi-
FiZZd—l:-the one); reform a.nd.the foremost
reform needed is that of Its educational
policy.: The wise men of our country
are anxiously formulating the new
trends in Education, chief among which is
the introduction of the diversified courses
of study. An important factor to be settled

~ by the Free India to be is that of a common

language for all State. purposes. The pro.
blem of a common script for the several
Indian languages is also engaging the thou-
ghts of people—both these problems, I
submit, deserve proper consideration at the
hands of the educationists assembled here.

The problem of universal compulsory free
Elementaty Bducation and Teacher Con-
scription chalked out by the National
Planning Committee are engaging the
attention of our newly formed popular
Governments. Talking as a teacher to
teachers I am anxious to see that we in India
take a lesson from Ceylon and render all
grades of Kducation—Elementary, Secon-
dary and Collegiate—free to all.

I am anxious that all grades of Fduca-
tional Institutions should be State-managed
This alone would be a panacea for the many
ills from which the members of the teaching
profession are suffering. Then the differences
in the pay, prospects and status of taachers
now obtaining would disappear.”

PRESIDENTIAL ADDRESS :

Sri M. S. Ekambra Rao, B.A., L.T.,Head-
master, Ganpat High School, Mangalore,
then delivered the Presidential Address.

“In the first place, our schools and colleges
should became centres of live interest and
activity on the part of the pupils. At pre-
sent they are the passive victims of the adult
teacher's standards of what is good and useful
for them to do and to learn.

We seem to pin our faith far too much
on the inculcation of theoretical knowledge,
but fail to realise that most of our problems
of discipline in schools and colleges are the
direct result of the lack of the healthy and
unconscious control of experience. This is
not to say that our young people should be
given opportunities ofindiscriminately taking
part in the affairs of adults. The experience
must be not of the grown-up adult, but their
own : not even imitations of adult methods
and devices but creations out of their own
felt needs.

We have an elaborate system cf formal

" examinations which seems to be the bulwark

of our educational scheme. The evil of
examinations as we have them now is not
merely that they fail to test what they pur-
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port to assess. The deleteriouseffect on the
physical health to pupils is well known.
They have besides an insiduous warping
effect on the n.ental and moral nature of
the examinees and noless of the examiners’
One baneful aspect of these examinations
is the element of competition ingrained in
them. Tt is the spirit of competition which
is at the root of most of the evils of present-
day civilization. It is one of the prime causes
of war. And yet this very spirit is used
as the means of stimulating effort on the
_part of our pupils, The appeal is made to
individual vanity and glory as a motive both
In work and in play.

_ Play is being recognised as a valuable
instrument for cffective education. Sports
and games claim increasing attention in
schools. There can Le no two opinions on
the social and moral value of sports, if rightly
used. We are familiar with the virtues that
1t can develop endurance, courage, fairplay,
team-sprit, subordination of personal inter-

principles are the natural interest and self
activity of the growing boy or girls and play
is the means by which they are stimulated
and exercised, Scounting is & game of adven-
ture, where the young people are made to
feel that they are on a thrilling voyage of
discovery. The spirit of the pioneer and
the researcher inspires and guides their
numerous activities which combine and co-
ordinale in an easy and natural fashion the
development of physical health, mental
alertness and all round character”.

He next dealt with the need to improve
t he conditions of the seivice of teachers and
urged that salaries should be raised. Advi
sing teachers not to resortto strikes, he
caid:  “While the members of the profession
should have the asswrance ol a decent liv-
ing it is far frem our “dbarma to join in the
general race for worldly advancement. One
hears of mass strikes on the part of teachers
the. wearing of distress badges and all the
various devices of ndustrial trade unionism.

es :
ts to t?lose f’f the group and so on. By having recourse to these, we are cer-
Scouting is a unique contribution to tainly not advancing cither the cause of
modern educational thought. Its pivotal education or our own sclf-respect.”

'P. VARADACHARY & CO.

8. LINGA CHETTY ST, MADRAS

TEXT BOOK OF ENGLISH GRAMMAR AND COMPOSITION FOR HIGH SCH00LS

By INA DEAN, B. A. (HONS) (Diploma in Pedagoyy. London University)
Fifth Edn. Published Rs. 2—12—0.

The book is divided into two parts, the first being concerned with individual wordy and the
second with sentences and the use to which they are put in prose and pootry. The seecnd part deals
with analysis and synthesis of sentences, the sequence of tensos and tho  difficultios of direct and in-
direct speech and English syntax.

TEXT BOOK OF ENGLISH GRAMMAR & COMPOSITION Fok MIDDLE SCHOOLS

Approved by the Text Book Committee, Madras, Cochin, Travancore,;
Mysore, Bombay & Ceylon

\

——
.

The one set of Readers proclaimed as the best by the
Teachers of English in Middle Schools
' THE CORONATION REVISED ENGLISH READERS
Rditor : J. C. ROLLO, M.A.
Primer; O 6 3 ~ Booki: 0 7 6 Book 2: 010 0
Book 3: 012 6 Book 4:- 015 0
Our Popular Grammar Text-Books for Middle Schools
THE CORONATION ENGLISH GRAMMAR & COMPOSITION
' FOR MIDDLE SCHOOLS
Edited by R. PATRICK, M.A.

Deputy Director of Education, Colombho (Ceylon).
Book I As.0 7 6 BookII As. O 11 3 Book III As. 015 O

Our English Text-Books for High Schools

THE CORONATION ENGLISH SELECTIONS
Edited by T. F. THADDAEUS, B.A,, L.T.
Junior (for Form 1V} As. 15 8enior (for Form VI Re. 1/3
Our New Series of English Text-Books for High Schools
Edited by J. ¥. THADDAEUS, B.A., L.T.
JUNIOR READINGS IN ENGLISH (IV Form) Re. 1
SENIOR READINGS IN ENGLISH (V Form) Re. 1/2
Writings from such popular writers as Mahatma Gandhi, Pandit Jawaharlal Nehru, C. F.
Andrews, Mrs. Krisbna Hatheesingh, F. G. Pearce, Rev. Ryburn, Dr, Tagore, have been included, to
make the hecks more modern and popular.
Our Books for Non detailed Study
THE NEW ERA STORY BOOKS

By Mrs C Gordon, B.Ed (Edn.) Rs. A. P.
Book ‘I: (Form I or Class 6) 0 3 9

Book II: (Form II or Class 7) ‘ : 0 5 0

Book IIl;  (Ferm ITI or Class 8) 0 7 6
CHANDRAHASA Edited by J. C. Rollo, M.A. (For Form III or IV) 0 6 0

"SSRANDFORD AND MERTON (Abridged and Retold) By Thomas Day

(Por. Form 1V.) 010 O
MASTERMAN READY (Abridged and Retold) Edited by T. R. H. Peck, M.A,
{For Form IV or V) 012 0

STORIES FROM TENNYSON'S IDYI.LS OF THE KING Edited by
T. R. H. Peck, M.A. (For Form V) : 010 ©

B. G. PAUL & CO., EDUCATIONAL PUBLISHERS
: 4, FRANCIS JOSEPH ST. G. T. MADRAS




REGD. NO. M.272

SUPPLEMENTARY READERS %

FOR NON—DETAILED STUDY.
1. BARLOW'S NAGANATHAN AT SCIIOOL. Ninth Edition.

This book is written in a simple dircct style worthy of imitation by school-

boys. It should prove to Indian boys what “ Tom Brown's School Days” is to
English boys.

2. COCKS'S TALES AND LEGENDS OI' ANCIENT INDIA,
Second Edition.

The old stories of our country are here retold in a simple style with the art
of a true story-teller.

3. WREN'S STORIES FOR INDIAN STUDENTS. (1. The
Story of the Magic Horse. 2. Ali Baba and the Torty Thicves,
3. Sindbad the Sailor 4. Aladdin and the Word~"éichers
Sixth Edition. sand all the

Mr. Wren's “Stories for Indian Students” gives your boys an opportunity
to read some of the famous stories from “ Arabian Nights ”/, not in a literal trans-
lation, but in present-day idiomatic English. For whereas Mr. Wren has entirely
rewritten these stories, they are generally presented to the boys in some old
translation, with a few changes here and there. Headmasters will please note
this important point which distinguishes Mr. Wren’s stories from “Arabian

Nights” from some of the other school-editions of these stories published as
Supplementary Readers.

41 WREN’'S REYNARD THE FOX. With Illustrations.
Third Edition.

“ The = famous old story of Reynard the Fox, retold in simple language.
Well printed anu 4 jjjystrated.  Would make an excellent Supplemonhry Reader

for the upper middle v yjageeq of anglo-vernacular schools. ”—The Punjab Educa-
tional Journal (July, 1928)- .

K. & J. COOPER—PUIELISHERS—BOMBAY. 4

Sole Selling-Agents for Maa.., Presidency
The Christian Literature Soclety for India, . ark Town, Madras

Printed by C., Krishnamoorthi at the Sri Ramakrishna Pnntmg Works, 19—
and pubhshed by M, R. Sampatkumaran, M.A., 1 4/A, Sunkuywar St., Tnpl.cJB Woods Road,
Hon. Editor: Rao Bahadur Sri C. S. Srinivagachari, M. A, ne, Madras
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