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BHAVABHUTI AND KARUNARASA

By SrI M. B. NARASIMHA

HE delineation of characters is not
important in Sanskrit plays. The
rules of dramaturgy are very rigid and the
course of conduct of the various dramatis
personae is fixed. These rules may be
studied in ¢Dasarupakam’, Rasarnava Sudha-
kara' and other allied works. A critical

- study of the plays includes the question how

far the various characters satisfy the rules
of dramaturgy. But the playwrights can
exhibit their talents and enjoy freedom in
presenting the ‘rasas’ and their various
phases in a very appealing way.

Kalidasa stands foremost among our play-
wrights, But it is said that Bhavabhuti
excels him in the presentation of the ‘rasas’,
There is this saying that Bhavabhuti excels
in the ‘Uttara-Rama.charita’. Kalidasa in his
plays has presented to us the *Sringararasa’
and its various phases. Read ‘Malavikagni-
mitram, “Vikramorvasiyam’ and ‘Abhijnana.
Sakuntalam’., There you find the presenta-
tion of both the the ‘Sambhoga’ and *Vipra-
lamba’ varieties of ¢Sringara’. But not so
in the case of Bhavabhuti. In ‘Mabavira
charitam’, the predominant ‘rasa’ is ‘vira’
Bhavabhuti himseif prescribes some condi-
tions for this ‘rasa’. He says:

HIrFaT g a7 4 fuar
WREERATTES: s v
The rider that he attaches herein i3 that

the ‘vira-rasa’ requires that the characters

IvEXGAR, M.Sc,, Bangalore

should belong to the higher classes and
speak only Sanskrit.

In ‘Malati-Madhava Prakarana’, the pre-
dominant ‘rasa’ is ‘sringara’. Bhavabhuti’s
very words are:-—

T TEEAT TEAR qA
digdeents FIBak
g amg
B war arfa BgraaE

In this work there is no scope for ‘Vipra
lamba Sringara’, Yet Bhavabhuti creates
an opportunity by introducing the two
‘Kapalikas’, Aghoraganta and Kapala-
kundala. His talent in representing ‘vipra-
lamba sringara’ is revealed in the ninth
act. Madhava then is prepared even to
die on account of his unfulfilled love. Mark
these words :—

¢ QrmArTTTTey At

" (Happiness is as fleeting as the flash of
lightning).

These lines give a glimpse of the Indian
view of life. Who has forgotten the first
line of Indian philosophy, namely : “Life is
an evile The ’‘samsara’ is an evil. Get
away from its trammels.”

Next consider *Uttars Rama.charita’, the
best of Bhavabhuti’s plays, There are no
'slokas’ indicating the prominent ’rasa’in it,
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But the rules of dramaturgy clearly point
out that the ‘Nandi-sloka’ must givein a
nutshell the plot of the play and also the
predominant ‘rasa’ in it. The ‘Nandi-sloka’
is this:—

T FAT QEe ARaE S |
ggafe T af aofmgamea; =l

Here Bhavabhuti says that he makes his
obeisance unto ancient poets. Heis evident-
ly referring to Valmiki, the sage, who
composed the ‘Ramayana’. He also hints
indirectly inerein that the predominant
'rasa’ in ‘Uttara-Rama-charitra’ is the same
as that of the ‘Ramayana’. What then is
that predominant ‘rasa’? :

The prominent ‘rasa’ in the ‘Ramayana’
is ‘Raruna’. This is evident from the
following ‘sloka’ on which ths whole story
of the 'Ramayana’ hinges:—

qifRarz sfqs a@am ol g |
geEtagRzEard: FaRid

This ‘sloks’ is a very good example of the
‘karunarasa’. To understand its true import,
one has to know the circumstances under
which this ‘sloka’” was composed. The well.
known story runs thus,

Valmiki one day went to the river
Tamasa to take the morning bath. He was
searching for a su.iable spot to get down
into the river. Not far from him, a pair of
curlews, cock andhen, were disporting
themselves merrily, in the best of health
and spirits, singing sweetly the while when,
all at once, ‘a~hunter sent his arrow right
into the heart of the cock. Down fell the
fated bird, with & crest of golden hue and
wings outspread. It was taken all un-
awares, mad with love and in the very act
of enjoying itself with its mate. And at
the sight of her lord and love, now in the
agonies of death, the wretched hen shrieked

‘long and bitterly. The flames of her love
were as yet unquenched. Valmiki, the soul
of boundless compassion and justice, was
filled with indescribable pity towards the
poor hen, now hopelessly disconsolate. 'A
cruel act this and unnatural’ cried he ‘even

for a hardened hunter." How could one have
the heart to strike to death a poor bird, and
that in the sweet embraces of love, with the
fervent kisses of its mate warm on the lips #°
The poor victim before his eyes roused the
self-contained sage to ungovernable wrath,

- and from his uncontcious lips shot forth a

mighty curse. This is in the Sanskrit verse
quoted above, Its English translation is
this :—¢'Haples wretch ! may’st thon for long
years to come, never find a spot in this
wide world to rest thy weary head, Didst
thou not slay a lovely harmless curlew, that
was blind with passion and in the very
arms of his love ?” '

Simha Bhupala defines the ‘Karuna-rasa’
thus:—

frwatgais e Ras R 1
MFEETET TR Al T4T T 0

Thus the ‘Karuna-rasa’ is, according to
him, the expression of grief on the stage in
a way that is pleasing to the audience.

On the other hand Bhavabuti says that -

the ‘Karunarasa’ is the expression of grief
on the separation of the beloved. His very
words are i .

-

¢ graaEffmmaa=ar qatsgaa
~ According to him, it is the only ‘rasa’
and the other 'rasas’ are its modifications.
U @ T o Afeagr
firm: ga% gafimmad fadl o
AL IRA AT,
3t wen gieeRg B acdwed o

‘Karuna’, it shonld be noted, is a variety
of ‘vipralamba sringara'also. But there is

thisdifference that in the ‘sringara rasa’ the

lovers unite after a long separation. But in
‘Karuna rasa’ this is rot necessary. The
separation may be everlasting. In ‘Uttara-
Ramacharitra’ Sita unites with Rama only
after long years of separation. Mark these
words of Atreyi in-the second act :—

_‘at am ymi g saggefa a
LUT I /

JUTI AND EARUNARASA - 3

~ The first separation of Rama from Sita
takes place at Panchavati, a place very near
Janasthana. This was the residence of
Khara, Dhushana, and Trisiras and their
vast army of fourteen thousand, Rama
slays them all in battle. The very re-
‘rmembrance of those places will cause intense
-grief in the heart of any man and the
painter, whosé picture is described in the

.. first act of Bhavabuthi's play has brought

out this feeling.

833 N aasgioszaifa
qary Nieqdula gw nfeant; ¢
FTea 317 8 FeRGTa A
: 1 o Afrafy geh aga wiu

Here note the words used in the fourth
*pada.’ Bhavabuti says that even stones
weep bitterly and -the diamonds break into
pieces at the very thought of the first
separation of Rama and Sita at Panchavati.
The beauty of these lines can be appreciated,
only if one knows the kind of love subsisting
between Rama and Sita. Bhavabuti quotes a
few lines of Valmiki in the sixth act in

. the following passage:

fr g <far ymer g frgsar gfa o
PrEraa dRyaEadd

aug yoedamn nonn sl G w3
t3d Qg Ty ARAT e 0

Valmiki sajs clearly here that her
character and conduct are responsible for
the deep attachment of Rama to Sita.

The second separation takes place after

“ Rama’s coronation, Rama goes to ‘Janas-

thana’ to slay Sambhuka some years later.

_ There he comes in contact with things once

familiar. He takes to heart his separation

from Sita, and his state is described by
Bhavabuti in this ‘sloka’ :—"

affaAIATER, HaERean: |
QIMFIATA THET F7 L& 0

In this stanza it is stated that Rama pines
in secret for the loss of his consort, Sita.

The whole of the third act describesin
detail Rama’s state of mind, consequent
upon his separation from Sita. Rama 1s
actually.in Janasthana in the presence of
Sita. But she 1is not perceivable by
sense-organs, Yet she can see with he.ar
own eyes the condition to which Rama is
reduced on that occasion, Once he becomes
unconscious; but through the kind treat-
ment and touch of Sita, he recovers }ﬂs
senses. He then gives a graphic description
of the touch of Sita in these words:—

NI Z9EREd TINEAgEAas: 1
aenfy wragafy &t @ g Al R0
The same idea is developed in the
following ‘sloka’ :— :
TR 3 97 TROEEAT FFTIC
gER; wRIEatRed: R |
4 U aEEaR auERTEIEaal
w1 @ i sfeqegdigatt |
In this act Bhavabhuti gives a graphic
description of ‘Karunarasa’, and ro other
playwright has excelled him in this respect.
Rama himself gives expression to the
following 'sloka’ :—
= Trer 33 w2l g3 49 g
W W SEEEE Gty |
digay aafa FId aadaamar
feagigeamafa 74 dIard: FAH 0
Certain critics have held that 'vira’ is the
predominant ‘rasa’ in this work. They have

relied upon the following ‘sloka’ occurring in
the sixth act :—

aarckst fitaggeat g
9 W@ FEANEd &7 O )

But they have not noticed that this refers
to the extraordinary prowess exhibited by
Lava in his fight with Chandraketu. They
have also .not noticed certain important
statements in the work. In the first act,
Rama skips over his fight with Jamadagniya,
Viradha ete. This shows Rama’s modesty.
But it also indicates that the poet thinks
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that there is no place for them here in this
work. Rama’s fight with Sambhuka is not
" described in detail. Even there, it ends in
‘ Karunarasa.” Says Rama (in the sixth act):

fort eaearanear faifya 39 el g
YR TG @ @ w4 GEE
ST WA T TR
| FE M Y TR T G N

In the seventh act a play within a play
is staged by certain actors, wherein i} is
shown to Rama that Sita enters a cavity
in the earth, as sbe was not wanted by
Rama. This increases the grief of Rama
and points out clearly that the play that
started in the *EKaruna rasa’ endsin a grapbic
description of the same ‘Karuna rasa’,

SCHOOL REFORM EFFORTS IN BELGIUM

{Information Serﬁce of the International Buréan of Education)

THE various reports ard official or private

publications which have reached the
International Bureau of Education during
the past few months prove that educational
reform is more than ever to the forein
Belgium. As Mr, Julien Kuypers, general
secretary of the Ministry of Pablic Instruc-
tion, stated in a report presented to the
IXth International Conference on Public
Education, no legislation has yet been passed
on this subject, but ‘public opinion is arous-
ed, ministerial directives have been issued
and, in practice, the reform is being widely
canvassed by the Administration itself which
is proceeding progressively and rationally,
© preparing the way by various educational
and kindred experiments, avoiding hasty
generalisations, but procuring the active
collaboration of the teachers.

- A clarion call has moreover been sounded
by Mr. Marion Coulens one of the educa~
tional advisers at the Ministry of Public
Instruction, who in a series of volumes
devoted to “Youth Adrift” (Jeunesse a la
derive) has appealed to administrators and
teachers to collaborate in a true revival of
education and of the spirit underlying it.

Among the educational experiments
worthy of mention, which are being tried
out by the Ministry, are those involving a
new ‘education’ marking system and self-
government, as defined in the ministerial
circular of 20th November 1945, addressed

to the head teachers and inspectors of -

{ntermediate schools (junior high schools or

modern schools). According to this circular,
the education mark will replace the former

points given for good conduct, good manrers -

and good citizenship. While conduect,
manners and civism will still be taken iato
account, the new marking system will apply
not only to discipline in the strict meaning
of the word, to the correction and manifesta-
tion of civic attitudes, but to the pupil’s
whole demeanour, both in school and beyond
its precinets. It will permit a much truer
picture of the child’s character to be drawn,
showing his social and patriotic sense, his
formation and moral progress. The informa-
tion collected on each child will cover a
very wide field of investigation nzcessitat-
ing much wisdom on the part of the teachers
and also of the study supervisors whose
ingeauity will bs taxed to the full to dis-
cover acts truly and correctly revealing the
character of their pupils.

The headteachers will take care to centra-
lise the evidence collected as correctly as
possible, either entrusting the work to the
class teacher or to a supecially qualified
master of studies. The collaboration of ths

. pupils themselves will be solicited in the

experiment on self-government,for example,
by convoking a disciplinary council or a
court of honour, '

The experiments in self-government or
the progressive autonomy on pupils’ aim to
suppress the system ' of -school discipline
based on mistrust' and - constraint. They
must be carried out very prudently. Accord-

ar

LIGHT THE LAMP OF LOVE

ing to the circular mentioned above, the
essential factor is the appointment of class
monitors in the first place. The Regulation
on the internal management of the school,
modified in consequence, makes provision
for the pupils, under the supervision of the

-, recognised class teacher or form master, to

+ elect a class monitor and one or more
deputy class monitors. Only those pupils
are eligible for election who, during the
previous term, have not had any outstand-
ing punishment and who have obtained at
least 8/10 of the ‘eduvcation marks.’

The election is only valid alter ratifica-
tion by the head-teacher who can, at any
time, withdraw his approval of a monitor
and demaud a new election.

In the absence of the teachers or study
masters, the class monitor is responsible for
maintaining order and respect for rules, He
will act as the intermediary between his
classmates and the class teachers.

The study master, in charge of a study
pericd, may momentarily entrust the super-
vision to a class monitor, when he only has
o few pupils all from the sameclass. Bat
in no case may the study master spend less
time at the school in consequence.

With regard to the curriculum reform,
the Ministry of Public Instruction, in his
circular of 5th February 1946, has shown
his complete faith in the spirit of the 1936
Stady Plan (Plan d’E'tudes). Thus he
recommends that the following principles

shall be observed: (1) contact between school
and life; (2) relationships between school
and neighbourhood ; (3) mutual confidence
between teachsrs and pupils; (4) outstand-
ing importance of educition in the full
meaning of the word.

Apart from these official initiatives, men-

tion should be made of the Committee
known as C.LR.E.B. (Comited’ Initiative

pour la Renovation de l'Enseignement en

Belgique), constituted in January 1945. Oan
26th May, 1945, this Committee presented a
plan to the Ministry of Public Instruction
for the compulsory schooling of all children
between the ages of 6 and 16 years. This
plan draws its inspiration from the princi-
ples of Dr, Decroly and is based on centres
of interest : from 6 to 8 years, immediate
centres of interest; from 8 to 12 years, the
child’s needs; from 12 to 16 years, the
needs of men and society. During the year
1945 - 48, teachers, head teachers, and
inspectors of various districts have taken
the initiative of applying the C.IL.R.E.B.
programme within the limits allowed by
the law. A number of training courses
preparing teachers for this, are organised
each term in Brussels, and a small periodi-
cal entitled Z'Ecole regalarly publishes in-
formation on the syllabus,

Liastly, it is well to recall that the Con-
ference of the Free University in Brussels,
held from 27th to 30th Dacembar 1945,
was also devoted to the reform of national
education.

LIGHT THE LAMP OF LOVE

A LITTLE light is enough to cast away
i darkness is an old proverb, and perhaps
to cast away the present darkness, a numbsr
of lamps are wanted, as the darkmessis
absolutely great. To kill the demon of
darkness, Narakasura, we have to illumi-
nate a number of lamps: thisis the alle-
gorical representation of the Deepavali,

By Sri D. Krisaxavya, Hindupur,

At the present day, the ignorance of the
country is appalling. Therefore, it is our
duty to educate our brothers and sisters and
give them the Torch of ILicaraing, to serve
as the guide in iif e. '

The darker the night, the brighter the
star, is the way of Nature. Now that our

-couatry is over-cist with very dark clouds

5

A
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our lights must be all the more bright. We
must infuse hope and joy into mankind and
keep the Liamp of Love, ever bright. What
joy can we hope to have if our country is
upset, besct and downset with the illiterate
who can never hope to march towards

Victory —the Smile of God, as per an old °

poet, and this smile we can only have when
we are ready to enjoy the smile,

Let us therefore be up and doing and
keep the Lights of Learning and Liove ever
bright and demolish the Demon of Dark-
ness—the appallicg illiteracy of the country-
Let us note the lines of Milton, “Awake.
arise ! or be for ever fallen.”

REFORM OF THE EXAMINATION SYSTEM

By Sig Cyrm Norwoop, M.A., HonD. Litt,, President of St, John College,
Oxford, Headmaster of Harrow School 1926-1934, Chairman of Britain’s Scecondary
Scheools Examination Council. His (joint) publications include *English Educational

Sgstem” and “The English Tradition in Eduscation”

AS the educational system of any one

country is bound to be obscure to the

citizens of any other, it may be as well to
begin by stating a few facts about the posi-
tion of secondary education in England as it
was in 1939 when World War IT began. It
is roughly true to say that of every hundred
children in the primary schools at that time
not more than five were fated to enjoy a
full secondary course, and only one would
proceed to a University.

This would seem to be a startling state of
affairs, but education was thought of in
England as & highly selective weeding pro-
cess. The business of secondary education
was to pick the really bright boys and girls
out from the mass by tests and scholarship
‘examijpations, and again through similar
tests to choose the few fit to goontoa
University : it can be fairly claimed that
few of those, who by academic standards
were really able, missed their chance.

School Certificate.

But in the 20 years between World
‘Wars I and I1 two unintended but unforta-
nate results of this system became increas.
ingly manifest. It was decided that secon.
dary education, conceived of as a five-year
course extending to 16 or 17, should be
tested by an external examination called
the School Certificate, and it was thought

to be a great educational advance when it

was ruled that the possession of this Certifi.
cate should exempt its holder from ali
matriculation examinations and other tests
of that type if a higher ssandard than g
mere pass was attained,

The result. was that all children in secon-
dary schools were set to the tasks of reach-
ing this standard, since employers in busi-
pess and industry naturally ‘asked for a
certificate of this level in selecting candi.

dates for their offices. It became painfully -

obvious to those who could take an objec-
tive view from outside the machine
that the examination was cramping the
free develcpment of secondary education
through its inevitable domination of the
curriculum, and also that it was imposing
a type of education which was not suited
to a considerable number even of the
selected pupils to be found in the schools.
A third of the number who began the
course never got so far as the examination
room, and a third of those who did, failed
to pass.

Steadily Raised.

At the same time to the children who
were really gifted academically, the standard
was not high but low. The average child
was expected to pass at 164, but the clever

- child would pass at 14% or 15}, and was

then qualified to enter any University, But
his date for competing for the Scholarship

REFORM OF THE EXAMINATION SYSTEM 7

. which would carry him to the University

did not come till he was 18, so that there
was a period of three or even four years
during which a student might, and fre-
quently did, specialise between very narrow
limits 3 particularly, perhaps, was this the

"rcase in the natural sciences.

R

Standards were steadily raised ; the pres-
sure of cramming became more and more
severe : the schools in their Sixth Forms
began as a regular thing to tackle a part
of the Honours Courses of the University.
Regularly on platforms and public occasions
lip service was paid to the great value of a
broad education and the dangers of early
specialisation; as regularly in the class.
room boys and girls were driven on to the
attainment of very high competitive stan-
dards within very restricted limits. Such a
result was bound to follow inevitably from
the system, '

Butler Act,

Upon secondary education in this condi-
tion broks the Buatler Act, passed in a spirit
of high faith and idealism during the war,
which laid down that not one in 10 of the
nation’s children, but in future 10 in 10
should enjoy a school course which should
eventually extend up to the age of 16, It
was surely unthinkable that all these
children should be set working along acade-
mic grooves, or be thought of as future
candidates for University matriculation,
although it has to be admitted that there
are to be found teachers of both sexes in
existing secondary schools who are so set
in their ways that they think such a
course to be both reasonable and practicable.

But the great majority realise that the
secondary education of the future must be
a system of very great variety, and that the
curriculum arcd type of school must more
and more be fitted to the individual child.
Hence the division of secondary education

. into three broad types, to which the names

of grammar {or academic), technical, and
modern, have been given. The same need

for variety is realised by those who write..

- in praise of the multilateral school, and

tend to defeat their .own cause by not

recognising that, if every school is to offer
every course, schools must become undesiz-
ably large.

The Problem.

It is quite clear that many children, and
indeed probably the majority learn through
the use of their hands, eyes, and ears, more
surely and qnickly than through reading
the printed page, and it is very hard in-
deed to devise any form of external exami.
nation which can test the acquisition of such
skills, certainly no written test like that
which has been hitherto known as the
School Certificate. It is equally clear
that there is a danger, when this flood of
new entrants pours into the cecondary
schools, that old standards, whichin English
schools have been kigh, may be inevitably
lowered, and the grommar school be
sacrificed to the modern.

That is the problem which has been set
to Britain’s Ministry of Education—how to
preserve the old achievement and at the
same time to meet the vast and varied new
needs of the fresh types of boys and girls
now staying on at school, It has to do this,
when standards are shaken by the war
conditions through which the schools have
passed, when -large numbers of additional
teachers have to be trained, when many
new schools have to be built, and old ones
repaired. Critics are unreasonable who
expect immediate and obvious progress.
Proposed Tests,

The decision which has been taken is that
the grammar school, or academie, course
shall be thought of as extending from 11 to
18, when national servica wlll-begin, and
shall culminate in two exarninations design-
ed to satisfy two separate nceds. Oune will
be a test of general education through
papers set on four subjects suitable to candi.
dates not younger than 16}, It will he a
qualifying test, and will, it is hoped, admit
those who pass to all Universities and all
learned and semi-learned professions.

The other will be a competitive test by
which scholarships will be awarded in
various subjects, much as they are now, but
it will only be taken by those who have
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passed the previous test, and are thereby
debarred from devoting imore than one
year to close specialisation. One of the
blunders in English education has been to
try to make one examination serve a double
purpose, with the result too frequently of
making a double failure, and this blunder
is not to be repeated.

More Informative.

The fate of the School Certificate, hither-
to taken at 16, hangs in the balance, It
will be of nc use to those who take the full
academic course, and it is thought that
businessmen and employers will be much
more satisfied by a competent and objective
school record, such as it is propcsed tc keep
for each pupil, since such a record will be
much more informative than any examina-
tion certificate. Freedom from external
examination will render variety and adapta-
tion to individual needs much more practi-
cable, and such experiment is needed in
technical, and above all in modern curri-
cula. Many hold, not without good reason,
that there are subjects which will never
be properly taught so long as they are

under the shadow of the conventional
examination room; some even think that
the use of the Epglish language is one
such subject,

New System.

But there are others who have grown
up with the School Certificate and are
unwilling to part with what they know so

well. The Ministry of Education is doubt-

less showing wisdom in letting it continue
for the present, though the official opinion
is hardly concealed that this examination
of the 16 year old has done its work and
is ripe for supersession.

The new system is not fully worked out,
but these are its ideals, the maintenance of
all that is good from the past, setting and
keeping of a high intellectual standard, and
the provision of courses in great variety
to meet new needs, even though these
courses mny seem unconventional and un-
precedented. In a spirit of hope and of
freedom Britain is moving on to its great
endeavour to create in the next quarter-of-a.
century something worthy to be called an
educated democracy.

BOOKS AND INTELLECT

By SrI S. R. Raxaanateax, MA.. L.T., F.I.A. President, Indian Library Association,
Secretary, Madras Library Association, and Librarian, Benares Hindu University Library

READING maketh a full man, said Liord

Bacon. This observation is worthy of
the fullest consideration by our education-
ists, by all workers in the service of youth
and by the statesmen who are now planning
to make India draw the fullest benefit possi-
‘ble from the freedom whichis to be here
shortly. We have ample testimony of the
value of reading. In his Antobicgraphy,
Benjamin Franklin tells of his indebtedness
to books and of his efforts to form libraries
for the benefit of his countrymen. In
David Copperfield Charles Dickens des-
cribes the benefits derived from access to
his father's private library. In A writer’s
recollections, Mrs, Humphrey ‘Ward relates
the help she received from browsing ina

large library. It is now well known how
our own mathematical genius, 8.Ramanujan,
got stimulated by his access to the books of
the Library at the College at Kumbakonam
while he was still at scheol. Recently a

mémber of the present British Cabinet, who.

left school at thirteen, testified to the help

‘he received from his local public library

and librarian and the part this help played
in the unfoldment of bis personality to its
present stature.

List us trace the growing recognition and
implementing of Bacon’s dictum in Great
Britain, Xarly in the nineteenth country,
Birckbeck and Brougham traced the ineffi.
ciency of the workmen and their inability
to keep themselves abreast of times to lack
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information and the lack of information

elf to lack of books tuned to their capa-

y. The result of this realisation was the
.~anding of the “Society for the Diffusion of
Knowledge’ and its main method of diffu-
sion was the production of books on every
conceivable subject written down to the
level of comprehension by the man in the
_street.

Edward Edwards, an indefatigable libra-
rian of the period, made a survey of the
library facilizies on his own initiative and
at his own cost, and as a result of the survey
he was convinced that bcoks must be freely
given o the people as a public project.
Ewart, a member of parliament, took up
the suggestion and succeeded in putting the

first Public Library Act on the statate book
in 1850,

Andrew Carnegie appeared on the scene,
He remembered what part books had played
in his own case in transforming him from
an errand boy to & business prince, and he
was burning with a desire that every citizen
should be given an equal chance for the
cultivation of his intellect. He, therefore,
commissioned Prof. Adams to make asurvey
of library provisicn for the people of
England thirty years ago. The inadequacy
disclosed by his report was traced to the
hampering statutory limit on library rate

and the inefficient provision made by the
Library Act for the rural folk. The result

- was the Library Act of 1919 without any

!imit to library rate and with the empower-
ing of county councils to establish library
service.

The next step was the establishment of
the National Central Library to supplement
the resources of public libraries with books
too costly or in too infrequent demand for
local ownership, This move is reducing the
handicap of exceptional leaders stationed in
different localities. PBooks are now readily
available for the cultivation of their intellect
and the enrichment of their memory.

Moreover, the Ministry of Education
soon found that the mere provision of fres
service of books was not sufficient though
necessiry. They traced the poor use of the
service by the citizens to the absence of the
for_mation cf a reading habitin childhood.
This turned their attention to the improve-
ment of school libraries and the promotion
of the production of children’s bosks design-
ed to develop their intellect, cater to their

interest and thereby form the reading habit
in them.

\ Free India must do =zl this; butshe
should not take 2 century as England did.
She must accelerate the precess and cover
the ficld in 2 single generation,

THE CHURCH AND THE STATE IN EDUCATION

HE attitude of the Catholic Church in
the educationsa! sphere seems to me to

be analogous to that of the Muslim League in
the political sphere. It claims as its funda-
mental right the privileje of running its own
schools for the Catholiz children, and pro.

tests against the Sta‘e’s performing its

primary duty to run the nation's schools as
an encroachment upon its inviolable rights,
In October 194G, the Catholic Educaticnal
Council of Scuth India at & meeting in
Meadras declared that the * suppression  of
private agencies by the State would be “ not

LIIl~2
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only a serious iuterfersnce with individual
liberty, bat harmiul inthe frez and fruittul
development . of  eduestional  cativity
Adain, ths Archbichop of the Catholie
Church in 8 memrandum submitted to the
Eduzaiion Minister in December last stawms
that “all Youth m~wvoments, including
secouting and guiding, which calar {or tae
training of youty are essentially oduca-.
ticnal "', and &3 such cannot be monopolize

by the State, and claims autoasmy for tha
Catholic Sccut Association so that it may
preserve its identity and make its character-

3]
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istic contribution for the better efficiency ot

the scout movement. So His Grace the

Most Rev, Mathias is against the amalgama.

tion of the different secout associations,and-
establishment of unity in Scouting, too. One

fails to recogunise the distinctive features of

the Catholic Scouting. The Malabar Catholic

Congress at its Trichur session has de.

manded ' the right to education: in one’s own

religion and culture’ to be incorporated in

the new Indian Constitution. The Catholic
Church proients a baffling problem to the
educational asdministrators.

In Great Britain, the Church has long
held the monopoly in education; and the
State assumed stewardship only recently
after periods of struggle, The verdict of a
typical British educationist on the Church’s
hold on schools may be given in the words
of Kenneth Richmond:— “ However gdoad_
the intentions, there is no denying the fact
that the bickering and bigotries of denomi-
nationalism have acted &s & brake cnall

forward progress, What is more, they have
constituted & serious infringement of cul-
tural rights. Today ¢he Church’s partiripa.
tion in educational coffairs, other’ than those
which eoncern pure religion, s more than an
anachronism.” ** Their cultural activities
must now be considered as recessive. If
the educational service is to bs sponsored
by the State, they must ultimately secede
from their erstwhile position in it. The fact
that the Churches were among the first
sgents in education does not carry with it
a divine right of perpetual interveniion.
Denominationalism has its proper place, but
that place is not in the scheol.” While the
Church in Christian England has had to
yield to the State, there is no justifieation
for the Catholic Church claiming privileges
which are likely to serve as handieaps to the
State exercising its sovereignty in providing
universal fres education for all her children
in India, where we have to make the State
realise her tull responsibility.
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It is argued that the nationsalisation of
schools would result in their becoming
stereotyped and losing the essential free,
doms, To quote Richmond again, “the whole
history of voluntaryism only shows how it

_stifled experiment, dragged down the schools
. ';o a level of dull uniformity, deprived both

teacher and taught of opportunities which

. would have been theirs under public control.

What freedom was there under a rabid
denominationalism? Only freedom for
hole-and-corner  policies. *Freedom in
education '’ has, in the past, meant onliy ths
license of self-interest; the less England
has of that sort of freedom in future the
better,”

The Rev. T. N. Siquers, in an article in
* The New Review’, argues :—'*The parents
who have been entrusted by God with
children have the unsurrenderable right and
duty to educate them according to their
ligiits and means, The State should loskon
as a sympathetic patron, Even ths unani-
mous vote of a legislature, however secured,
cannot justify a State’s usurpation of any cf
these fundamental, natural, inalienable rights

of the individual human parson, the right to

live, to pray, to marry and have children
and bring them up saccording to one’s plan
for their future weltare,” Equality of oppor-
tunity for every child in a State is claimed
as a fundameantal right; aand ths term
* Nationa! Education’ is used evan in free
countries today to mean education aceording
to every child’s ability and needs. Is it
proper cn the part of any’ ordanisation to
reduce or lessen the primary responsibilities
of the State? Again, as Maclver in his
“The Modern State”, observes: * The
family is unqualitied to give its members the
continuous training requisite for life in a
civilised community. The State could do so
because, unlike the Church, it has no parti-
cular interest, because it can call on every-
one to assist in a gervice and undertake
gbligations whose universal character is

cleasr—becauss also it alone can command
the resources which return their * dividend ’
invisibly and to the whole community.” 1t
is preposterous that in the twentieth century
the family should be expscted to discharge a
function baffling the crganised Stats'’s re-
sources,

The Rev. Siqueira quotes from Mill's *'On
Liberty " objections against State education,
We may quote Aristotle: " That education
should be regulated by law and should be an
affair of State is not to be denied.” Only
after the fall of the Roman Empire, the idea
o! the State's responsibility came to be for-
gotten ; and as there was for a long tims
nothing to take its place, the Church stepped
in, The time has ncw come ali aver the world
to force the State to take up its legitimate
responsibility,

Reprintsof the Rev, Siquzira’s article have
been widely circulated, notics of which has
to ba taken, becausethe pampnlet scornfully
rafers to the upholders of Sta¢z responsi-.
bility in education as 'enlighienad State.
idolators,” “havind a cnildiike faich and
hape in and love for ths State ", who *' refer
themselves with pathetic meexness to bs
educated, fed, loved, killed and buriad by the
Government,” and who suier from “mzntal
slavery”. While in India we hava to in-
culeate in our rassss respact for ths State,
the pamphlet says that ' ths State is not
the mighty Father it appears to tiny children
or weak slaves.” This weiter's viaws are
typical of the attitude of the Churches of
recent years advocating the i1dza that there
should be no complete national soveraignty,
[t is well to remember that tnis was a leading
doctrine in the Dark Ades, At that time
the rulurs of Europa were suppased to have
received their right to rule from the Papacy,
and their sovereignty extended only as far
as the Papacy allowed, Now wa are pro-
dressing to trus, progressive &nd dynamic
democracy ; and the time has not coms for
us te weaken the nationalsaverzignty of the
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State in discharging its primary obligations
to provide fcod, clothing, shelter and decent
educsation. There are fortunsatsly people in
the Christian world who emphasise that the
Church's assertion of its new rights so as to
detract from ths complete national sove-
reifnty ¢ destroys personal freedom and
weaiksns individuaal duties &nd rights, and
is indced s MNazi doctrine.”

Tha swriter ¢f this sarticle has profcund
admiration for the splendid werk that the
Catholic Chicch has done fur India in the
field of educsation, and for their not en-
forcing study of Scriptures on non-Catholies
in their schools and hopes that she would
continue her work in the departments ot
secondary and collegiate education, He s

only anxious that the present attitude of the
Catholiec Chureh sheild not ba a handicapto
the State exercising its fullest freedom to
enforce universai, frea and compulsory edu.-
cation for all the <hildren in this vast
country, To him, the right that the Catholic
Church demands seerms tu saveur of Pakistan
for Cathclic children in the field of educa-
tion, and Scouting., The history of the
struggle between the Church and the State
ifEngland need not be repeated in Indig,
where the other religionists expeat the State
to hold the sovereign.y in this matter, and
do not claim the privilzgs demanded by the
Catholic Church, The enlightened Chureh
of Christ can naver be isolationist; in this
present age, '
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THEORY OF DHWANI IN SANSKRIT POETRY

By Sr1 Guspg RaA0 VACHASPATI, Shironmiaant and District Judge, Gadwal State.

W AN is both a poet and a musician by
nature. Under the influence of

-~ strong passions and emotions he does

‘not naturally perceive the objects such
as they really exist in space-time, but
he interprets them in his own light. A
poet compares a small and insignificant
thing to a great planet in the universe
and in this way lays oOpen the special
sentiment by which he is moved. He
clothes and glitters his idea in choicest
expression and manifests his feeling of
pleasure and pain and other emotions :
altruistic, rational and  aesthetic.
Thus in consonance with various moods
and conditions of his mind, subjec-
tive or objective, are evolved various
methods of expression, the figures
of speech, poetical embellishments and
diction. At the same time the im-
pulsive ‘and imaginative power of
the mind prompts him to adopt a special
style, melody and rhyme to express the
principal mood or sentiment. The
spontaneous expression of the sound
echoing the sense is the real poetry,
whether it may be in the form of a
regular metrical arrangement or without
such. These are for a poet, what
melody, melting voice, and strains

_are for a musician. By the help of these

a poet or a musician drowns the audi-
ence in the sea of ecstatic joy, and other
sentiments and moods.

The poet is for all climes and times.
Differences in manners of living, climate
and other circumstances occasion the
dlvexmty in the method of expression.
The poet’s spirit runs the same in the
midst of changing, external circum-
stances in the World- This diversity is
what is called poetic convention, #fFaa3,

- These poetical conventions differ from - -

each other according to the taste and
grades in civilization of respective
nations.Indian, Iranian, Chinese, Gothic,
Greek, Roman, Celtic, Hebrew and
Arabic schools of poetry differ from each
other on the same principle. One won-
ders to see the one and the same thing
viewed at from’'quite different and oppo-
site angles of vision. In classical Sans-
krit, the moon is considered as anen-
hancing agent (IA7afEwa) in Love
Sentiment. Contrary to this,Shakespeare
takes the moon as having the power of
suppressing erotic passion.

That very time I saw,—but thou
couldst not—

Flying between the cold moon and

the earth,

Cupidall arm’d:a certain aim he
took

At a fair vestal, throned by the
west,

And loos'd his love-shaft smartly
from his bow,

As-it should pierce a hundred thou-
sand hearts;

But I might see young Cupid's

. fery shatft

Quench’d in the chaste beams of
the wvatery ‘moon ;

And theimperial votaress passed on

In maiden meditation, fancy-free.

So also the southern wind (R@¥arEa) is
attributed to be ‘a slow runner, whereas
Goldsmith takes that wind as a fleeting
one,

Till more unsteady than the
"~ southern gale,

Commerce on other shores displays
ed her sail.
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Yet both the schools of poetry, Sanskrit
and English, display an excellent fasci-
nation. The poetical excellences of the
rishis of the Rig-Veda, Valmiki, Vyasa,
Homer, Virgil, Kalidasa, authors of the
Sabi-a-Moallaqa, Firdosi, Shakespeare
and Dante and other poets of this rank
attract the mind of connoisseur alike.

Now what is it in poetry that attracts
the attention of the reader? It isan
established fact that in no ecivilized
ccuntry in the world has this question
been discussed oi strong logical basesas
~ in India, even though the real flavour of
poetry, has been tasted from time im-
memorial, in every civilized nation till
now. The ancient Greeks have specu-
- lated to a great extent on the science of
poetry, but their estimates are not so
acute and their views not so conclusive
as those of Sanskrit classical writers of
India on Poetics.

In India we see three main stages of
Evolution:

1.—The Alankara Theory, expounded

by Bhamaha and others, asserts that the .

‘Figure of Speech is the real essence of
poetry. -

II.--—-The Theory of Riti, ‘though
not quite new, is prominently established
by Dandin and Vamana as the real
spirit of poetry.

[II.—The Doctrine of Rasa as ap-
plied to poetry. - :

Rasa was not quite unknown to the
foundersof the Alankara andRiti Schools
Hitherto it was used asa subservient
element (as an Alankara or Gunibhoota-
vyangya) to the thought expressed by
the sentence. The real aesthetic im-
portance of Rasa was experienced only
aftgr the advent of Rasa. In the mean-

-while many intellectual controversies
arose aboub the real conception of the
~word Rasa. The definition of Rasa

R St R

in Bharata’s Sutra was interpreted in
different ways, specially the word &qia
and ffa comprising the Sutra. The
ambiguity became more extended when
personages of profound erudition began
to apply their own principles and inter-
pret the sutra in their own way. Bhatta
Lollata, the great adherent of the
Mimansa School of Philosophy, applied
his own principles, while Shri
Shankuka the logician his own. Then
came Bhatta Nayaka, the follower of
the Sankhya Philosophy. He applied
his tenets and refuted both Lollata and
Shankuka and delineated the Sutra in
a more fascinating manner.

By this time the power of “word’ was
fully felt and after great discussions
different functions of the word were con.
ceived finally. The primary object
of language was nothing more than
communication of ideas and clothing of
one’s desires and necessities in words
in order to fruition.. Yet it served
as a record or a register of past intel-
lectual acquisitions. A word was con-
sidered a mechanical aid to thinking.
This aspect of the word had been ignored
which was brought to light. A supra-
sensuous power of abstraction and re-
flection of language was conceived by
the ploneer thinkers of poetics, and a
third faculty of @9 or suggestion was
attributed to word in addition to @firm
Denotation and @, Indication. The
Theory of Dhwani which was based
on the analogy of &2 grammarians,
was supported by this third function
of the word, or its demonstration,
Other  philosophers as Vedantins,
Mimamsakas and Logicians did not re-
cognize this #4519, Abhinava: Gupta
applied this thecry to Bharata’s Sutra
and explained the meaning of it in the
most comprehensive manner. He took
this third function as the means of mani-
festation and refuted fully Lollata and
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Shankuka. Thus Dhwani became the
real sprit of Poetry (Fraagarest afi:) Dhwani
as the main fountain of aesthetic
pleasure was accepted irrevocably. The
real greatness of a Poet depends upon

. nothing else, but skilful using of this im-

" portant clement in his composition. A
man endowed with acute observation
and power of cubtle discrimination may
enjoy the real flavour of peetry. He may
penetrate into the secret of the poet and
reach the depth of fathoms of his heart.
But he is not able to analyse the ecstatic
pleasure in which he is fully immersed
and so cannot realise the nature and
causes of his mood. He may try to
gather something in darkness of his
undetermined state, because no system
of poetical science has been developed
and no investigation has been made to
join the links of cause and effect about
the full enjoyment of sentiments and
moods-

 Sanskrit poetry does not leave the
man of taste and poetical instinct who
has really the flavour of poetry in such
an unconscious and unexpressed condi-,
tion. The system of Dhwani is esta-
blished on a grand scale. It comprises

- (1) Rasa (Sentiment) (2) Vastu (A thing)
and (3) Alankara (a figure of speech of
thought, expressed in a suggestive
manner). Of all these three, the Senti-
ment is the most important. The word
Rasa is a technical term and involvesin
it nine sub-divisions of Rasa and thirty-
three Bhavas, The accessories of Rasa
when expressed inma suggestive manner
are called Bhavas (eafamiadtaa:).  The
manifestation of Bhava is analogical
either to Rasa or Sthayee or a suggested
thing. So the Rasas and Bhavas are
the principal sources of poetical relish
and are called technically Dhwani.

Now an objection is raised to this
classification and- sub-division of Rasa

and Bhava. The pleasure enjoyed and
the relish tasted by reading a piece of
the best kind of poetry is nothing else
than the flavour of aesthetic emotion,
According to the Science of Psychology
the aesthetic emotions comprise the
feelings of Beautiful, Sublime, Ludicrous
and the like. Other remaining moods
i.e. Bhavas and Sentiments i.e. Rasas
do not fall under the heading of aesthetic
emotion,” On the other hand, 77 Pride,
#iz Shame, &3 Anger and 5% Self-dis-
paragement are recorded under Bhavas
but they come psychologically under
egoistic emotions and not under
aesthetic emotions. \Vhile there” are
other kinds of emotions which are most
important, but they are not counted
under thirtythree Bhavas. These are
altruistic  emotions and  feelings
attached to intellectual activities as
Surprise, Wonder, Emulation and the
like. These emotions and some moral
sentiments also such as Responsibility
and Approbation deserve to be counted
under Bhavas. There are no reasons for
the restriction of the Bhavas to be thirty- .
three in number. Fear which comes
under Egoistic Feelings is not reckoned
as 2 Bhava, but unnecessarily it is taken
under the title of Rasa. Therefore this
classification of - Sanskrit poeticians is
illogical.

THE FAMOUS ASTROLOGER
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Now according to psychology, emo-
tion, passion, affectionand sentiment are
employed to denocte the act of the third
mental power, namely feeling, but some
psycholoﬂxsts deny the necessity of
assuming the existence of another ulti-
mate faculty, generically distinct from
those of Cognition and Appetency.
Jungmann, the greatest autherity on
Aesthetics, refutes the modern psycho-
logists who are accustomed to treat of
several specics of feelings, in his theory
of the third faculty and refuses to recog-
nize Feeling Power besides the faculties
of Cognition aand Conation. v

There seems some difference ofopinion
about the proximate cause of Emotion
also. James says: “The natural way of
thinking about emotion is that the
mental perception of some fact excites
the mental affection called .the emotion
and that this latter state of mind
gives rise to the bodily expression.”
Maher takes a different view, He says:
“ The bodily changes follow directly
the perception of the exciting fact and
our feeling of the same changes as
they occur is emotion”

This much is undisputed that imagi-

“nation is a faculty of forming mental
images of material objects, The fancy
of the poet is employed in grouping and
combining his materials so as to awaken
special relish. In order to delight by
the skill with which a poet may re-
produce the experience recalled by his
memory, he holds the mirror up to the
nature. And also he seeks to give ex-
pression to some thought embodymg an
ideal type of beauty, which is never met
with in the commonplace werld of real
life, but is dimly shadowed forth in rare
moments by our own imagination.

Sanskrit poetry does not leave the

- work of a poet here at this stage only.

- It leads to the highest point of perfec-

g tlon- It has been stated that Rasasand

Bhavas are the real fountain-sources of
poetic charm. The enjoyment of Rasa
is supposed to be an extra-ordinary bliss.
(#F5%14g ). The audience while enjoying
this is quite dissociated from ordinary
personal pleasures and - pains. The
reader’s mind is fully engaged in
the meditation and contemplation
of Rasa. He actually feels - the
highest disinterested bliss equal to
that of final emancipation (2&9% aa5aRY),
The curtain of Illusion is removed
(wrmoifsa) at least for a short time,
He is not moved a bit by the opposite
and diverse impulses. The real causes
of pain in the outer world assume an
impersonalised form when consigned to
Poetry and do not produce anything but

pleasure. This is the idealised artistic |

creation of the Poet, and while ex-
periencing such a bliss an impulse of
uneasiness_created by the objection of
unsatlsfactory classification of emotional

feelings is immaterial.

JUST READY

1. A Manual of Arithmetic By Late
S. Radhakrishna Iyer 20ih edition
(Engliéh) Just Now Ready. ]

Price Rs. 2-8-0

2. Myéore S. S. L.C. Public Examination
Arithmetic Question Papers with
Solutions From 1940 to 1946

" (English) - Price 0.12-0

For Copies apply 1o :
Messzs, Sri GOURI SHANKAR
Book Depot. |
Devaraja Market, Mysore,

eV

-

" what all his colleaguzs felt

_only basis for peace.

AUSTRALIA IS EDUCATION CENTRE IN THE PACIFIC

By Dxr. IrMa ScCENIERER, Canberro, dustralia

“ Australia has demonstrated her far-sighted-
ress and vision, and her recognition of tha truth
tnah mternatlonal understanding is the only basis
for peace” —Mr. Kees Boeke, Dutch delegate to
the New Education Fellowship World Conference

in Australia

REAT confidence in Australia’s educa.
tional mission, nct only in the Pacific
ares, but in the world, was expressed by

" some of the most distinguished reprsenta.

tives of modern thought in educstion at the
New Education Fellowship world conference
hsld in Australia recently.

Convened by the Australian tranch of ths
Fellowship, the conference lasted for more
than a month, with sessions in all capitals of
the six states of the Australian Common.
wealth. For tha first time aiter the war,
educationists from Great Britain, Americs,
India, China, France, Holland, Poland,
Czechoslovakia, New Zealand and Australia
met in the antipodes, and exchanged their

+ views on the topic to which the conferencs

was dedicated — ¢ Educstion for Inter-
national Understanding ",

The delegates paid unanimous tribute to
Australia’s initiative, The President ofthe
Dutch Secticn of the New Education Fel-
lowship, Mr. Keces Boeks, put into words
when he said:
*“]am delighted with my visit here, and
struck by the hospitality, kesenness and

“interest .in educatiocn | have encountered

everywhere, 1 do not hesitate to call it an
historic event, that so scon after the end of
the war the most remots section of our New
Edueation Fellowship, Australis, has made
such tremendous eiforts to convene this

. international conference. By her action

Australia has demonstrated her far-sighted-
ness and vision, and her. recognition of the
truth that internationalunderstanding is the
I was overwhelmed
LIll—-3.

by scme of the institutions | saw here, and
was also impreszed by the fact thst the
same enthusiasm for progressive educstion
was shown in Australia in all places from
top to bottom by the highest educational
authorities as well as by teachera and the
publie.”

, KEEN NATIONAL INTEREST.

The tremendous interest the whole Aus-
tralian nation took in the progress of the
International Conference augurs well for the
future and the fulfilment of the hopes ex-
pressaed by tha delegates, When ths last
conference of the New Educsation Fellow-
ship was held in Australia in 1937, mainly
teachers pearticipated, and the attendances
in the different States remainzd below the
thousand mark.

In 1946, howsvear, in Melbourne alone more
than 4,000 peoplae enrolled, and this number
consisted not only of pre-school, primary
and secondary school teachers, but of men
and women from all walks of life, The
lecture halis were cverflowing, “emergdency”
rooms of the University had to be opened;
delegates were b=zsiesed by people whe
wanted to disecuss speeial problems arizing
from debates during the lecturss with them,
and soma were even stopped in the straststo
answer gneries on educational matters. For
weeks tha conferance meetings madc hezd-
lines in the newspapers, and educationists
were interviswed like filmstars by radic
commentators.. i

Public luncheon and night lectures wara
arranged for thoss who could not attend the
regular sessions, and on all occasions eity
and suburban town halls were crowded to
capacity. Thus the'whole nation was abie
to profit from the stimulating addresses, and
views proferred by the delegates,

In a world where competition, both bet-
ween nations and individuals, seems the
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mainspring ol =ociety, undersiranding and
co-oreration are the most desirable goals for
future develonments, and education is the
most premising starting point. Education
s the battlefront of democracy, and enly
" real democreey can  bring about those
cheriched internsational relations in edues.
ticn which the New Edueaticn Fellowship
premotes, That these idees were driven
heme to the people and rret with such grest
enthusiasm, was a very happy feature of the
cenference, because the ideas can never
ggain ke completely lost.

II\*’MED‘IATE RESULTS.

But there were also some immediate satis-
factory results. To gdive just one example
or two—the Dutch delegate, Mr., Kees

Bocke, awekened so mueh interest by his: -

reports on the * Werkplaatz Children’s
Community " in Bilthoven, Holland, of
which be is the founder and director that
New South Wales’ “eduecationists banded
together to establish a similar institutionin
or near the capital, Sydney,

If such a * Children’s Community ” which
- is based on the principles of freedom of ex.
pression and movement, equality of rights
of all human beings, irrespective of creed,
nationality or colour, comes into existence
on Australizn soil, it would mean a big
stride towards the ultimate aim of the
movement to found International Children’s
Communities all over the Globe,

_Another comperatively minor, but symp.
tomatie direct result of the ' Get together ”
at the conference was the invitation ten-
dered by the Dutch representative to the
director of the Tasmanian * Haglay Farm
School ™' to come to Holland and exhibit a
film showing the achievements cf the Tas.
manian type of modern schaoling thera,

The Tasmanian * area schools ” have long
been the pride of their country, and the
" envy of many educators in the cther Austra.

lian states, for they rank high above the

ordinary schools., They havs proved that
sell.government of pupils, variety of in.
terests , a combination of acecumulating book
knowledgde with practidal work in a carpen-
ter's shed and on the land, produce enthusi-

astic scholars and prepare for good citizen-
ship.

The frame ol the umque Tasmaman
School system had not extended bayond the

boundaries of the Australian Common-
weath, however, until it was inspected by
the delegates of t"xe New Education Fellow-
ship Cenference,

Thers iz still much mxsconceptron as to
Australia’s ability to play her part in the
concert.of nations, and international visitors
are the best missionaries of gecod will to dis.
perce false opinicns. The ceonference dele-
Pates saw fer themselves, end back in their
heme countries they may well be able {o tell
atcut Australia’s efforts to catch up with
progressive educational movements of elder
and mcre advenced netions, and of her en-
desveurs to tske 8 lead in her immediate
sphere of interest and influence, her man-
dates in the Pacific isles.

On the other hand, Australia learned,
during the conference, many lessons which

will 'be very beneficial for the future of her’

education, For much still remains to be
done st home, as well as in those forward
areas of her mandates, before tha idealsof
progressive education are fulfilled,

NEwW EDUCATION FELLOWSHIP'S
31 YEARS.

The prodremme of the New Education
Fellowship, to which the Australian edu-
caticnal authorities subseribad so whole-
heartedly, are very far.reaching, Founded
in 1915 as a rallying point for people every-
where who believed .in radical reform of
educsation, with sections and groups in 51
diflerent countries in pre-war time, pub.
lishing twenty.one  magazines in 17
languages, and with an executive board of
twenty-one persons from twselve countries,
the fellowship’s general aimis: * To furthes
educational improvement and reform sothat
every individual, whatever his nationality,
race, status ard religion, shall be educated

nder conditicns which sllow the full and
harmonious development of his whole per-
sonality, and lead to his realizing and
fulﬁllmg his responsxblhtles to the com-
munity.”

.The Australizn branch of the New Educa-
tion Fellowship exercised a considerable in-
fluence on teachers and enlishtened parents
in recent yesars, but did not reach the public

t large. Progressive education has been
fettered in the past. - Now these fetters are
being loosened, and many good experiments

. gnd sdvances are coming to light,

.~ AUSTRALIA AS EDUCATION CENTRE IN THE PACIFIC 19

As Dr.-G. S. Browne, Professor of Educa-
tion at the Melbourne University, one of the
most outstanding Victorian educationists,
putit: *“Itis going to be an exciting thing
to be endaged in education in the next few
_years. There is an atmosphere of expecta-
thﬂ and hopefulness,”

Great efforts are being made at present to
extend pre-school child education, to abiolish
old school buildings with congested classes,
to enlarge visual education, and to link up
school life with the utter world, The excel.
lent scheme of school broadeasts, which
cover all aspects of tha social structure of
ths community, and introduce the grewing
child up to schocl-leaving age to the inter-
national sphares of literature, music and the
arts, have already rproved sn important
agent in establishing understanding of other

peoples on a wide basis,

Hcwever, the whole problem of sucecessful
education hmges on the teacher, and it is
another healthy sidn of Australia’s  in-
creasing awarcness of the responsibilities
towards the ‘young' and through them to-
wards the post-war world that more recog-
nition is being taken of the spiritual and
economic needs of teachers, of whom the
iste President Roosevelt’ once said:
“Teachers ars important in any country.
In a democracy they are the first line of
defence, The democratic state that neglects

,the progressive education of its teachers

does so at the risk of its very existence.”

Only if the teacher is free frem want, and
can devote sll his thoughts to the moulding

sof the child's character; cnly if heis free

from prejudige and ifrom beliefs in strict
authority and corporal punishment—if heis
himself an advocate of international under-
standing and world.wide fellowship—can he

- produce the kind of pupil who, as man or

woman, will 'be abls to handle wisely the

- new powers he or she will inherit from the

present generation on the threshold of the

atomic age, .

Not only the improvement of the condi-
tisns of the school teaching staff is being
achieved in Australia, On the highest plane,
the' Ccmmonweslth Government is about
to establish a national university in Can-
berra, the National Capitel, and to atfract
back to Australia eminent research scientists
who have gone overseas so that the Pacific
Continent car davelop into & real cultural
and educational cantre,

ADULT EDUCATION,

One of the fundamental principles of the
New Education Fellowship is that it “*does
a0t consider education as ccnfined to the
years of instruction in hems, school or Uni-
versity, but as a continuous process thvouén-
out the life of every individual ", ,

Parsuing this ideal, Australia is going to
expand her adult education. Her system
has been praised by Professor Theodore
Brameld of Minnesota University, cne of
the American conference delegates, who
declared thit workers’ education in the
United States had lagged behind the move-
ments in Britain and the Antipodes (Aus-
tralia and New Zealand).

Nevertheless, educational authorities in
these two countries are alive to the necessity
of still greater efforts in this important edu-
catloua.l field. The establishment of People’s
Colleges on the lines already in existence in
Great Britain cannot be visualised in the
near future, but the services of the
* Workers' Educational Association” which
cover a wide range of activities in the
Australian capitals, provincial towns and
rural areas, are cn the eve of considerable
extension.

Australia has obligations not cnly to her
own almost homogensous white population,
of which 93 per cent are of British stock,
but also to her aborigines on the mainland,
as well as to the inhabitants of New Guinea,
Papua and some other Pacific isles.

The latter, who would have fallen a prey
to the Japanese and their * Greater Asia’™
ides but for Japan’s defeat, are niturally

“looking to Australia for guidaace. Thg
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education of both the aborigines, and the
coloured people of the islands, has been
neglected in the past, and almost completely
left to missionaries. This is quite different
from the system in the Pacific isles under
U.B.A. administration, where education is
mainly based on government.owned institu-
tions. Many of these missionaries have done
very good educational work, such as in some
of the British-administered Gilbert Islands,
where it was no mean achievenment to reach
one hundred per cent literacy despite all
language difficulties, Buat missionary activi-
ties are gecerally not carried out in & co-
ordinated way, ard are based on charity,
which is no sound fcundaticn when'human
rights are invelved.

All thisis goirg to be changed, and the
present Federal Minister for External Terri-
tories, Mr. Ward, has already shown a
humane understanding of the social and
cultural needs of the natives and favours
plans for their progressive education,

PLACE oF COLOURED P'EOPLES.

At the New Education Fellowship Con-
ference, Professor Brameld gave the white
peoples, who constitute only one third of the
world’s population, a strong warning. He
emphasised that the great technological
revolution of modérn times which had
broaght forth the radio and the plane, had
also meant that no region was now remote,
Coloured people were beginning to orgauize.
The white democracies must take aninterest
in them.

Although Professor Brameld was mainly
concerned with the negro problem in
America, his conclusions are wvalid for
coloured people in general, and consequently

he advocated inter-cultural education every-

where, He urged Australian teachers to
" seize every opportunity for spreading inter-
cultural relationships through history, geo-
graphy, social studies, political scienoe,
natural sciences angd economics, to dissolye
racial and religious superstition and to help
~“children of different races to know and
- -understand one another. '

Teachers, imbued with this spirit of

understanding and good fellowship, would
then be the ideal educators of the coloured
inhabitants of Australin’s neighbourhood.
But they may also have great possibilities
of applying the priociples of inter-cultural
education within the Commonwealith, when
the Federal Governmeat’s immigration
scheme comes into op:ration. This will
bring hundreds of thsusands of settlers from
Eurcpa to Australiz, representing various
nationalities and speakicg many tongues.

A test of encrmous implicationas is thus
ahead of Australia, butif she stands up to
it, and reaches the adiulthood of a great
composite pation, she w.ll bzcome not only
the leading power in the Pacific, but in the
sense her recent international guests ex-
pected of her, an exampi2of true democracy
Jn a dangerously sick werld, -
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INAUGURATION OF TBE CONFERENCE

Inaugurating the twenty-second session of
the All.India Elumeational Conference on
23tk Decemaber '46  at Trivandrum, His
Highness the Maharaja of Travancore said :

Dauring the last few years, organisations
and foundations of All-India and of inter-
national oui-look and aim have gathered at
Trivandrum and carried to the far south a

* reminder and a message cf the unity of the

great subcontinent, which, from the Hima-
layas to Cape Comorin, we acclaim as our
motherlend.

Under the auspices of the All-India Fede-
ration and threcugh continuous research,
investigation, publication and propaganda
dnd a Conference from year to year, the

- aims of this body are clarified and promoted

and the programme set for action, and it
gives me great pleasure to open this twenty-
second session of the All-India Educational
Conference at the capital of this state.
Educationists of eminence have gathered
here today from far and near. Tney have
recognised that all through the past there
has been here a constant endeavour to keep
alive the torch of leerning and to give to it,
progressively and harmoniously, the mcdern

" bias which we see all around us. From a

state of superior individual standard, the
goal has been to raise the general level and
in that endeavour the association of a body
like yoursis at once a stimulus and a correc-
tive, In Travancore we have endeavoured

. through many years to promote primary,

secondary and recently University education
and have aftempted a comprehensive
effort suited to modern conditions but con-

- sistent with cur ancient culture.

RECEPTION ADDRESS

In the course of two spesches made at the
opening of the All-India Educational Con.
ference, Sir C. P. Ramaswami Iyer, Chair-
man of the Reception Committee, explained
the main festures of Travancore Govern-
ment's educational policy, with special re-
ference to educational reforms now being
implemented and the scheme of compulsory
free primary education.

Sir John Hammerton had said about the
position in New Zealand where the experi-
ment of educational reform had been given
the fullest scope: "“The only wise solutica in
the religious difficulty in the state teaching
of the young is to leave rcligion, whether
denominational or approved, out of the
curricalum and to let every church and
sectarian body undertake in its own way the
teachings of its particular beliefs, its creed,
its doctrines through its own extra-mural
organisations .

Speaking on behalf of the Government of
Travancore and for himsalf, he said he
greatly prized also religious aad moral
education. He mads it clear - that
every religious body in tbe State
which had until now ccaducted a school,
primary, seccndary or otherwise for the
purpose of promcting its own tenets would
be allowed to do so, provided that the general
educational standards attained by that insti~
tution were such as could be approved by
the State. If any of the denominational in-
stitutions wished to impart religidus instruc-
tion to pupils of the same denomination,
Government would give them suitable
assistanca, but it would be inexpedient and
under present conditions perilous that a
person professing one religion should teach
the tenets of the religion to stulents belong-
ing to another religion.

The programme the Goverament had set
before themselves was a very big one and
would but be partially fulfilled with the best
will in the world. Even in progressive
England, they had been postpenming imple.
menting the Butler Act of 19-44.

The object of the Travancore University
was to concentrate upon research which was
indispensable for the future of the country
as well as on statistical methods which must
go hand in hand with research,

PRESIDENTIAL ADDRESS

After paying a tribute to the Royal
House of Travancore for its great and
abiding interest in the cultural and educa-

- tional advancement of its subjects and in

theic emancipation from the thraldom of
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illiteracy and ignorance, Sir A. Lakshmana-
swamy Mudaliar said:

We realise that we are meeting at a time
when both in the international and national

spheres of activity great changes are in.

evitable. No longer is isolationalism possi-
ble for any country, and safety lies in
promoting goodwill, concord, understanding
and mutual trust among nations and in
estab‘.xghing unity and friendship between
all nations, Itis with this objective that
the United Nations Organisation has been
established and it is to promicte such cordia-
lity and mutual respect and forbearance that
its spiritual and cultural counterpart, the
Unesco has been inaugurated. '

THE NEW ERA FOR INDIA,

Nearer - home in the national sphere we
are meeting at a time when Indiais on the
threshold of a new era of inexpressible ra-
diant beauty, the sun is peeping through the

eastern sky with a promise of a brightness -

and glory all its owns and those who look
heavenwards instead of concentrating too
much and foo long on the earth nearby, can
see the grandeur of the vision thus vouch-
safed.” Well may we exclaim :

Bliss was it to be born
at such a time, '
But to be young was very
heaven. .

From this educational and cultural Con-
ference let us send forth a fervent prayer,
that those unto whom the shaping of a
future destiny of this great land has been
entrusted for the time being, will be vouch-

- safed the divine guidance to rise above the

limitations of environment and recent

- historical events, that they will forget and

forgive and that they will by one more
supreme effort, bring "about a happy settle-
ment of apparently divergent and conflicting

ideologies, safe in the conviction that the

ideal need never be dimmed by the realistic
epproach to a problems, that occasionally

.~ one may stoop to conquer and that life's
. success may after all, be through & series of
- adjustments and compromises to.attain
~_the ultimate goal, > )
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WORLD CITIZENSHIP, CENTRAL THEME
OF EDUCATION. :

If 1 have ventured to refer to the inter
national and national situations, it is because
we cduecationists should take note of modern
trends in these spheres of activity and so

' shape our educational politics that the main

purpose of all education is achieved. That
purpose is to produce in the finished praduct
at all stages of cducation, the good citizen
who, while realising his rights and privileges,
will more clearly appreciate and falfil his
duties 2nd obligations.

The claims of nationalism and inter-
pationalism are not conflicting, and men of

education and culture should prove to be

worthy citizens of the world as well as of
their own country. And this ideal of a world
citizenship being in harmony with the
noblest of patriotic impulses, should form
the central theme through all education im-
- parted from the nursery school to the
highest stages of University education.

REPLY TO CRITICS.

From time to time the present system of
education has been subjected to criticism,
and in recent years there has been a con-
siderable amount of dissatisfaction felt and
expressed about the worth of education as,
imported at present. It is but right that we,
as educationists, should take note of al such
criticisms. But to accept the need for

- periodical review and change whenever
necessary does not however imply accep-
tance of the proposed changes, nor does it

* signify a readiness to deviate from those

strict standards and ideals which must be the
guiding principles of all educationists for all
time. The eternal verities of life which edu-
cation should seek to implement and foster
cannot and should’ not be jettisoned for a
- temporary advantage, or to suit the prevail-
ing fashions and to seek chief popularity.

INDIAN UNIVERSITIES' NOTABLE PAST.

And here let me enter a caveat against
the oft-repeated criticism that Indian Uni-
versities have failed in their purpose and
that they no longer serve the needs of the

country, Have our Universities failed so ig---

- pominously as critics would have us believe?

a

T ack, Does a country that has, through its
University portals. ushered into public life
statesmen and savants like Gopalakrishna
Gokhale or Ranade, Mehta or Tilak, a
Surendranath Banerii or a Bepin Chandra
Pal, a Sankaran Nayar or a Panagal, a
Spbramanya Iyer or a Sivaswami Iyer, s
Srinivasa Sastri or Vijayaraghavachari, a
Pandit Madan Mohan Malaviva or & Srini-
vasa Iyengar, a Swami Vivekananda or a
Keshab Chandra Sen—to mention but a few
of the immortals who are no longer withus
—1 ask, Is such a country to be ashamed of
the part played by its Universities or to

.wear sack cloth and ashes, just because a

critic here or there feels dissatisfied about
the work and worth of those citadels of
learping ?

There is one pitfall, however, against
which we have to guard ourselves in our
apxiety to implement new reforms and new
approaches to education, Our z:l shonald
not outrun our discretion, and nowhere is
there greater nesd than in the sphere of
education to proceed on the basis of festina
lente.. And let us realisa that there will be
always forces which szek to utilise education
as a stepping stone to forge idealogies—
political, social or economic. The best of
educational reforms would be shattered on
the rack of practicability and realism, if the
pace of such reforms is forced ;in no sphere
of activity more than in the educational, is

“the truth of the maxim more evident that

¢ Haste makes Waste'.

UTILITARIAN IDEAL, INIMICAL TO
PROGRESS,

But whatever the changes that may be
felt desirable, let us realise that the true
purpose of education should be creative and
that it should free ns from the thraldom of
forced views and should tend to lead to
independent thinking, frank expression,
freedom from prejudice and bias, rancour
and antagonism, and should promote
mature judgement. Bducation does not con-
sist in a mastery of many facts, in the mere
acquisition of knowledge, for knowledge is
but a means to an end, and not an end in
itself, and unfortunately most of the present
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ness with which such teaching be imparted,
one can not ignore or belittle the part that
the home should play and the chare of the
parents in such building up of character.
I quote without comment the following
paragraph which gives the result of an
experimental investigation on moral influen-
'ces on children: .

“An experiment was recently carried out
in America to discover the relative extent
of moral influences on children, Somewhat
startling results were obtained. The moral
influence of the Sunday school teacher was
found tc be zero; that of the day school
teacher, 83 of the Cub and Scout-master
203 of the father 103 of the mother, 603
and of the child’s friend, 78.

“The mother plus the father evidently
constitute a powerful moral force acting
upon the child. The mother plus the
child’s friend constitute an even more
powerful and perhaps happier union. . This
accords with the findings of psychological
research that the parental patterns im-
printed upon the plastic mind of the young
child determine to a very large extent the
character of the adult and his notions of
morality and religion.”” The subject is one
that evidently requires much careful thought
and investigation, and there is no room for
dogmas and fads.

A sound mind in a sound body is a fine
maxim of old. One can hardly emphasise
the care of the physique of the youth of the
country not with any idea of aggression,
but because a healthy body always implies
a possibility of a healthy frame of mind,
a healthy approach to all questions and
healthy disposition to unity and concord.’
The steps recently adopted to encourage
this aspect of education in the State of
' Pravancore deserva careful study at the
hands of educationists and may well Dbe

taken note of by all.
STUDY OF HUMANITIES

There is another problem that deserves
our earnest attention. For some years past,
there hes been a violent swing of the
pendulum in favour of the study of what
are popularly known as scientific subjects to
the almost complete neglect of humeanities.

LIlT—-4 j
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This is due to & mistaken impression of the
comparative value of such studies and to an
imnperfect realisation of the fact that ali
subjects lend themselves to a scientific
approach, and that the dividirg line between
Science ard Humanities is thin and almost
arbitrary. One method of countering this
uphealthy trend would be to atilise and
encourage students of the Humanities in
spheres of activity where a knowledge of
the pure Sciences is by no means essential.
"The criticism is not infrequently levelled
that in this country education like ad-
ministration is top heavy and that a dis-
proportionately large nuwber of students
take to University studies. The criticism,
while to a certain extent justified, does not
take note of the conditions that led to such
a state of affairs, In a country where the
State is looked up to for all facilities needed,
it should not ke a matter of surprise, if in
the absence of alternative portals for educa-
tional advance, the school-leaving popula-
tion had to seek entrance to the University.
Nor could the system of recruitment to’
Government services in this country, which
is unfortunately adopted by other agencies,
where the age limit is fixed at 25, calculated
to help in diverting the students at conve-
nient stages to more fruitful avocations
| better prepared than at present for the
duties expected of them.

The various Public Service Commissions
set up in the country have not helped to
bring about a scientific and rational method
of recruitment in the country. The whole
question needs careful study and a radical
change is indicated.

UNIVERSAL BROTHERHOOD AND
FRIENDSHIP

After years- of frustration, strife and
struggle, a dim “hope is springing in the
human breast, and there is an ardent desire
on the pnrt of all Indians that the dark
clouds that seem to overhang the Indian
sky will disperse ere long and there will be
ushered in a constitution which will pro-
mote peace, prosperity and goodwill, forgirg
the bonds of brotherhood between man
and man ard friendship with all peace.
“loving Nations of the world. That ideal is
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not unworthy of the past heritage of this
ancient land, and nothing will precmote and
preserve that noble vision so much as the
spread of educaticn. If undue optimism
may not be justified, pessimism may be a
folly. Let us then be up and doing, bear-
ing in mind that excellent cercept of duty:
To work vou haye the rprt but not to the
fruits thereof.

EDUCATIONAL EXHIBITION,

Requesting His Highness the Elaya Raja
to open the Educational Exhibition arranged
in connection with the XXII All- Indxa
Educzational Conference, Trivandrum, at
9.30 a.m. on Saturlay the 285th December
1946, Lieut. Genl. Sachivottama Sir C. P.
Ramaswami Aiyar, Dewan of Travancore,
said

The object of these exhibitions is well
known. They represent the achievements
and the possibilities of scholastic activity not
only in schools but outside schools.

Four or five years ago, Dr. Gilbert
Mourray, one of the foremost of England's
classical scholars delivered a broadeast talk
on *Leisure’. He pointed out in words
that I have not forootten that the Greek
word ‘Schola’, the origin of our word
* School’, meant leisure. He also pointed
out in the same broadeast talk that one of
the Latin words for ‘school’ was '’ Ules’

eaning play. In other words, the two
great classical nations of Europe regarded
the school as synonymous with play, leisure
and scholastic training. It was not for

nothing that they did so, because on the

right use of leisure and on the methods by
which that leisure is converted into things
innate, depends the future of Education. It
is therefore not inappropriate that an
exhibition of scholastic activities, artistic,
industrial and technical, should form an
integral part of such conferences.

This right use of leisure is necessary from
another point of view. Today there isno
escaping from the fact that owing to causes,
some of which ‘might have been foreaeen,
- others not _foreseun. there is abroad the cult
- of violence and direct action; there is a
going away from those old ideals and pre-
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occupations which concentrated upon purely
scholastic and academic activities, Perhaps
some of the results or by-preducts of these
movements are inevitable. But surely it is
part of rightly directed education so to
integrate sccial instincts and purposes as to
make for beauty ard activity during the
short period when the young man rmd the
young woman have the pessitilities for the
right use of intellect and emotion.

RESOLUTIONS,

Resolutiens recording profound sorrow
and conveying deep sympathies tothe mem.-
bers of the bereaved families, were passed
by the Conference on the deaths of Sir P.
8. Sivaswami Aiyar, Pandit Medan Mochan
Malaviya, the Rt. Hon’ble V. 8. Srinivasa
Sastri, Mr. D. P. Khattry, Sir Jogendra
Sicgh and Mr. William Owens, Chairman
of Jaipur session of the Conference.

In view of (he admittedly low salaries
paid to teachers in general, and to the

teachers in schools under the local bodies -

and private managements in particular, and
also in view of the necessity and desirability
of attracting competent and qualified persons
for the teaching profession and retaining
them in service for efficient work, the Con-
ference, by means of a resolution, demanded
adequate and uniform scales of salaries for
different grades of teachers, primary, secon-
dary and collegiate. It also stressed the
need for the institution of a Provident Fund
scheme in every school, immediate relief by
way of allowances to meet the high cost of
living to be paid to teachers at Government
rates and full fee concessions to the children
of the teachers of elementary and secondary
schools, so long as such children continued
to make progress,

The Conference recommended to the Go-
vernments of India and Provinces and
States that a declaration of rights of the

- teaching profession should be made by the

enactment .of a Teacher's Charter and a
children’s charter enacted in consultation
with organised teaching opinior.

The Conference urged upon the Govern-
ments the need for establishing Tater-pro-
vincial exchange relationships between the
staff and students of training schools, colleges
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and international exchange relationships be-
ween teachers and students of post-graduate
Jlasses in the universities-

The Conference placed on record its
ippreciation of the decision of the Govern-
ment cf Ceylon to make education free up-
to the highest university standard.

Recommen/dations were made for the
ybservance of an All-India Education Week
n 1947, the use of psycholoegical tests for
bifurcation at 114+ and for vocational edu-
:ation, for training girls in schools in the art
»f self-defence, for providing preparatory
military training for boys and girls, and for
the Central Advisory Board to appoint a
special committee to draw up a schewme of
shysical education.

The Conference disagreed with the re-
commendation of the special committes
1pp01nted by the Central Advisory Board
:hat religious instruction should not be in-
sluded in the curriculum and urged that it
should be made compulaory in all stages of
zducation.

The Conference recommended that Sans-
zrit should be made a compulsory subject
‘or all students atall public examinations
ind that Persian should be made a com-
yulsory subject for all Muslim students.

The Conference accepted the invitation of
Rewa state to hold the 23rd All India Edu.

:ation Conference at Rewa during the last

week of December, 1847,

‘ ADULT EDUCATION CONFERENCE.
PRESIDENTIAL ADDRESS.

Mr. K. G. Saiyidain, Educational Adviser
.0 Rampur State, in the cours2 of his presi-
lential address read at the Fourth ‘All-India -
Adult Education Conference held along with
ihe All-India Educational Conference, said
‘hat political and human reasons had brought
‘he issue of adult education to the forefront.
We were onthe verge of great political
*hanges which would determine perhaps for
:enturies, the shape of things to come in our
:ountry. People could not retain poli-
sical lxberty unless they were prepared to
oay the price for it in terms of eternal vigi-
.ance which postulated proper civic and
solitical education, Unless we could bring

1
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the total import of an enriched adult educa-
tion to bear in the life of an illiterate adult
and widen his horizon of knowledge and
appreciaticn, we could not succeed even in
our narrow objective of imparting literacy.

If it was agreed that no country could
afford to remain predominantly unhealthy
and ignorant and culturally impoverished, it
was the business of the Government Finance

Department and planners of npational

econemy to find the requisite finance. After
citing the achievements of Western ccun-
tries in this regard, the President stressed
that if things like people’s colleges and
cultural campaigns were necessary in the
case of an adv.nced country like Britain,
how much more urgent was the need to
provide sunitable cultural facilities for Indian
villages, where people led lives which were
often mentally and materially subhumsn ?

Outlining the task before the Indian Adult
Fducation Association of Delhi, the Presi-
dent said that, firstly it should mobilise public
opinion and political influence to ensure that
immediate attack was made on the adult
education front ona nation-wide scale and all
provinces aud States should launch care-
fully thought.out programmes, Secondly,
it should provide technical leadership, offer
sonnd advice on any issue that might be
referred to it by official and non-official
organisations engaged in this work and
should conduct small-scale experiments in
"new ideas by way of demonstration. The
President urged further that a careful study
should be undertaken of the role of mass
media of communication such as journals
and newspapers, films, plays and radio pro-
grammes with the object of integrating
them properly into our educational struc-
ture.

Concluding, he appealed for eommunal
bharmony and urged that one of our primary
programimes was to rebuild the shattered
and bleeding farbic of human valoes and
instil into all our fellowmer genuine appre-
ciation for decency, tolerance, freedom and
respect for human life. , He suggested for
this parpose the formation in every village
and city and town school, college and

university of Peace Brigades consisting of
members of all lecal communities who
would pledge themselves to resist with all
their power—if necessary lay down their
lives in the attempt—frenzy and communal
madness whether and wherever it raised its
head. What Pandit Nebru said coura-
geously in Bihar, the President concluded,
needed to be repeated on behalf of hundreds
of thousands of individuals and groups.” “If
you want to kill a Muslim you will have to
kill me first and then doso over my dead
body . Those who taught and fought for a
better life could not tolerate this communal
strife and it was their duty to throw them-
selves on the side of decency in this unholy
conflict. - .

RESOLUTIONS PASSED.

.The Conference urged that upiversities
and similar nther organisations sheuld con-
sider the intrcduction of welfare education
as a compulsory subiect inciuding a practical
course in adult education for the first degree
course in all universities. It recommended
the enactment of legislation to make all
regular employers of more than 10 persons
provide facilities for adult education at or
near the place of employment.

The Conference was of opinion that the
importance, vastness and urgency of the
problem of Adult Education in India de-
manded that any comprehensive scheme of
Adult Education in all its aspects can be
effectively worked only by a sufficient num-
ber of trained and devoted full-workers in
the different linguistic areas under the
direction and guidance of a Central Institute

‘of Adult Education.

The Conference commended to the Pro-

vincial Government of Madras the sngges--

tion made by the Andhradess Library
Association that the Government should
give training in Adult Literacy and Library
work to the staff actually employed in
carrying on intensive rural reconstruction,
khadi and cottage industries in the twenty-
five firkas selected for the purpocse and
remove illiteracy in those firkas root and
branch through organising work in that
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behalf intensively along with other pro-
grammes, 4
"~ *The Conference requested the Govern-

ments of all l?rovinces and States in Indiéx to
start and maintain rural library service in
their areas. ‘

* Dr. Sri A. L. Mndaliar, in the course of

bis Presidential Address at the XXII All-

o India  Educational Con-
SR ~ ference at Trivandram, Jaid
The All India stress cn the essential com-
Educational patibility = between  the
Conference. claims of nationalism and
. internationalism and cn the
duty of men of culture striving to be real

good citizens of the world, " He warns -

us against the danger of allowing our edu-
cational effort being turned into stepping
stones for the realisation of political and
economic ideologies. The teachers are ex-
horted to live up to the great ideals of the
profession and never to succumb to the be-
lief that there are * misfit " children ; and to
feel that the failure of any pupil is an indi-
j casion of the failure of the teacher; and his
quotation from F. Buck is very telling :—
* There are misfit schools, misfit texts and
studies, misfit pedants and pedantry. There
are misfit homes, misfit occupations and
diversions, In fact there are all kinds and
" conditions of misfit clothing and conditions
for children, but in the nature of things
there can be no misfit children.” - The
teacher should keep himself aloof from all
controversal political issues; and both the
professions of teaching and medicine should
not be in any way influenced by entangle-
ment in the active ccantrover-ial p>litics of
the day, But he admits that *a free and
frank- discussicn of current .problems, of
pclitical and social ideologies, of men and
matters carried on in a spirit of mutual
tolérance, in an atmosphere of academic
fretdom’ guided and encecuraged by the
. teachers, is not only weleome, but is desira-
~ble and necessary ", He also warns us
against the formation of groups based on
political, communal or religious differences
and encouragement of party loyalties.

Lastly, we endorse his championship

- .
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of the study of Humanities, and urge with
him the employment of students of the
Humanities in all spheres of activity where
a knowiedge of the pure Sciences is not
absolutely essential.

We are glad o notice that the Conference
resolved that bifurcation in the secondary
course should be made, on the basis of psy-
chological testing of the pupils at the age
of 11+ ; and that from 11 + to 14 + there
should be enough elasticity in the framework

" for transfer of the pupil from one to other

division. Again the stress on the need for
the study of World History by University
students is a- welcome gesture for the pro-
motion of the international conscience

-among our literat/, The Government of

Ceylon have been rightly congratulated on
their bold decision to make education free
up to the highest univorsity standard. Great
importance should attach to the principle of
Interprovincial exchange relationship be-
tween teachers and students of training -
schools and colleges, and the corollary ideal
of international exchange relationship be-
tween teachers and students of post-graduate
classes in Universities. The study of Asiatic -
and European languages and literatures in
the post-gradaate courses of the Indian
Universities has necessarily tobe encouraged
intensively. Restrictions imposed on admis-
sion of candidates to University courses of
study are not to be applied without adequate
reference to their pbysical and mental deve-
iopment. So also psychological tests adapted

-to Indian conditions should be utilised for

organising vocatiopal education, not to
speak of selecting pupils for training in
specific vocations.

A noteworthy resolution urges the train-
ing of school girls in the art of self-defence. .
50 as to enable them to protect themselves,
This is obviously a crying need in tkese
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trcublous times. R:ght]y the action of the
special committee of the Central Advisory
Board of Education that religious instruc-
tion should not be included in the courses of
studies, is condemned by the Conference as
very disappointing and injurious to the cavse
of sound education.

Sri R. Srinivasa Iyengar, Hea,d master,
Sarvajana High School, Peclamedun and one
of the veteran educationists

II of South India, has made a

A New forceful plea for a reorien-
Orientation tation in physical education
in Physical  in our schoolsin an interest-
Education. ing article, entitled *Ex-.

periments in Indigenous
Activities’ in the December 1946 issue of
-Peaching. In the school at Peelamedu,
.experxments were conducted in "%coutmg
for all’, * Hobbies for all’, * Mass Drill " and
games thhout apparatue‘ Some of these
games were indigenous, like chedigudu or
* kilithattu, others were adapted for Indian
conditions. Indigencus exercises like surya-
- mamaskiars, bharkies and dandals were also
ta,ught An important experiment was tried
When the pupils from the first to the sixth
forms, numbering about 850, were divided
-into six houses pamed after Shivaji, Vive-
‘kananda, Nehru, Netaji, Bharati and Tilak,
for games organisation. The girl pupils
for the school numbering 150 . were
_ taught nazeem drill, skipping kummi
and kolattam, Mr. Srinivasa Iyengar lays
stress on the importanee of rural games,
indigencus activities of all kinds and the
ideals of brakmachkarye in any schemefor the
. physical education of Indien future. This
does not  mean that western games which
have come to stay like cricket, hockey-or
football should be given up : but they should
not be the .be- a.ll and end all of physical
educ&non. ) o .

" Kgents for Orissa, Nizam's Dominions,

SEETHARAMA GENERAL STORES,

o ' - | '« THEY COMMAND A STEADY SALE.
FOR THE NEXT TOURNAMENT

° 3 W ess s B | . | MARTIN'S

NEW STUDY READERS

" Primer and Readers I—V.

P

The following are some of the prominent features of this new seriza” of English
Readers, planned *o tsach our children to speak and write English effsctivaly.

modern methods of teaching a foreign language.

interest.
9. Varicty is a characteristic of each book,

Spoken English,
The whole series is abundantly and artistizally illustrated.

C,‘lrb

material for practice,

MARTINS
NEW STUDY SEAT AND DESK WORK

PRIMER and BOOKS IV,

Will belp him to go through
the strenuous gomes pnd
tense moments of the
champwnshnp impertubed |
. and untatigeed. . | =

1
b L KEEPS YOUR NERVES

grammar with practicl usage of the languade.

_ lollowed by suitable exercises to be done by the students,
the print is bold and clear.
. school children,”—The Funjab Educational Jowrnal (July, 1941).

YOV CAN ALWAYS RELY ON -
“COOPER” PUBLICATIONS

K. & J. COOPER—PUBLISHERS—BOMBAY, 4
S Sole Selling-Agents for Madras Presidency :
The Christian Literature Society for India, Park Town, IMadras

KESARI KUTEERAM Ltd
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."Andhya Districts & Tamil Nad
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is the outcome of years of practical experience, and combines the bsst features-of

1. The reading matter is very carefully graded: it is aiso easy and of varied type and
3. In each bock there are many lessons in dialogue form te familiarize the children with

The varied exercises in composition, given at the end of eazh lesson, form a uniqus
teature of the whole series. They are bioth full and instructive and supply suitabls

n Messrs, K. & J. Cooper, Bombay, have to be congratulated on bringing out a sat
of books which acqurint the sehool boy, in a very interesting and familiar way, with the
fundamentals of English Languege. It is an original and ingenious way to combine
Each book contains & number of lessons .
with directions regarding the grammatical forms and ldxoms of the language which are
The books ars illustrated and
in our opinion these books should be in the hands of all
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B A New « COOPER” Publication. “&3
AN EXPLANA ORY DICTIONARY

BY
H. MARTIN, . A, (Oxon.), o. B, E.

Pages 656. Size, 8 x 113 inches. Lhe R Bortage, Re. 1.8

OPININNS.

« Excellent Dictionary for students.”

“The real purpose of this Dictionary is to explain the meaning of
words in simplest and clearest way, so that Indian students can undarstand
them, and use them correctly ..ot ™

* The pronurnciation is made as easy as humanly possible.”
—The Blitz,

* ® * * * *

“ ... a carefully compiled Dictionary, ditterent from the usual run of
Dictionaries ».. " ~The Bombay Senlinel.
* 3 ' * # ® *
« Mr. Martin has made liberal use of illustrative sentences and phrases
to make the Dictionary really ¢ Explanatory """

“Not a Dictionary in the ordinary sense of the word.”
—The Illustmted Weekly of India,
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