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Adoption of Roman Script for Indian Languages
Easier Method of Spreading Literacy

By Mrs. E.

T we look at results in primary and
rural education, there is certainly
sumething wrong with our educa-

tion. About 88 per cent of our pecple
are illiterate, and as helpless as sheep
and geats when it comes to getting
the simplest information fron the
printed page. .

What is the trouble? Are India’s
primary school teachers incompstent
to teach reading and writing? Or are
her children far below the averagein
intelligence? I cannot accept either of

. these suggestions. In visiting primary

schools I have been impressed with
the difficulty of the task set to our
teact.ers and children, [t reminds me
of an obstacle race. As many hurdles
as possible are put in the way of the
child or illiterate adult, to make his
progress slow and difficult. He has
to master an intricate
initial vowels, and then of vowels of
a different form combined in various
ways with consonants, The nature
of the logical mind of the pupilis.cut-
raged. Variation of the form und
manner of joining are introduced, in-
creasing his difficulties, and lengthen-
ing his task, Is it any wonder he gets
discouraged, and so does his teacher?

It will not be of much profit to
us centuries after the event, tospecu-
Iate as to why those who originated
tha Tamil seript seem to have made
every effort to make it Jong and com-
plicated. Whatever their purpose may
have been, the effect has Lieen to
keep us ignorant and illiterate.

Need for Referm

' That was done in the dim past,
Our business is with the~future. We
are looking to & new day. It is high

_
N

- .

Voen 2,017y

system of-

W. WILDER

time for such a reconstruction of eda-
cation as will erable our teachers to
teach and our pupils to learn reading
and writing in a reasonable time. If
we could have simple alphabet: of a
tenth the number of letters, our adult
illiterates and our children in school
could learn them in a tenth of the
time we now consume, There would
be an end of the discouragement, sta-
gnation and failure wa now see. Ins-
tead of 88 per cent of our people illi-
terate, we could have 88 per ceant of
them educated, Icstead of the 40
years required by the Sargent Scheme
for adult literacy, ws could accom-
plish {t in & or 10 years

We need one script for all the
languages of India with as few and
simple letters as possible, We already
have Roman Urdu, which has proved
practical in the Army for more than
20 years. Roman Assamese and Ben-
ga'i is also successful, bringing the
people out of ignorance and illiteracy,
Roman Telugu and Malayalam are
coming to the fore Roman secript is
our only hope for literacy, The diffe.
rences in pronunciation of [adian
languages is preserved exactly in Ro-
man script, which dzes not need to be
wodelled after the unphonetic pattern
of the Enzlish language, but can be
de:igned perfectly phonetically, like
German or Spanish, or others of the
many languaﬂes which use Roman
letters.’

A Great Advantage

A great advantage is the fact
that the Roman letters, being used
for English, are already familiar to
educated people. They are also fami-
liar to the 250,200 soldicrs who are



The Present Situation of the University
By Dr. M. S. ADISESHIAH, M.A., Ph.D. (London)

Professor of Economics, Madrgs Christian College.

( Continued from last Numker)

II

There is another side to the
present situation of the University in
our land.. But, as we are every year
18 times regaled with all that, at the
Convocation addresses of our 18 unij-
vereities, there is no need to refer to
it here. This- side we have rather
carefully hidden away, Let us now
stare it in the face ar’d see what it
all means. How has this situation
come about ! Universities in India
have two lines of development. First,
our Universities go back to insti‘u-
tions of higher education in our Jand.
We have evidence of Universities
from the sixth century B.C. esta-
blislied in many parts of Irndia.
Throughout the Hindu period, the
universities of Taxila, Nalanda,
Mithila, Navadvipa, Kaci, Kanchi,
were richly endowed, and attracted

young people ‘ burning with the-

desire for. light, eager to seek
knowledge at whatever cost and
however hard the conditions, willing
to scorn delight and live labcerious
_days, sitting for years at the feet of
the masters learning as wuch from
oral discourse as from the written
word. “‘Their course included ritual

and the holy scriptures, grammar and-

astroncmy, medicine, logic and the
different systems of philosophy, and
after attaining proficiency in disputa-
tion and expositicn, they went their
way either seeking the patronage of
some one or content to lead the hum-
ble life of the scholar and preceptor
in° some obecure corner which was
their home,

Universities in Ancient Indija

University Education in Ancient

India was concentrated in monasteries.
““The great monasteiries described by

. Hieun Tsang were Buddhist,”” obser-

ves Havell, “but they were real uni-
versities of learning and non-secta-
rian, so far that in some cases the
followers of the main divisions, the
Hinayana and Mahayana dwelt in the
eame monastery, Some were famous
for particular sciences, like Taxila

“for its eckcol of medicine, Ujjain for

astronomy, Nalanda whkere Hieun
Tsang stayed for some years was the
Oxford of Mahayanist Biddhism,
the rival of Benares, the stronghold
of orthodox Brahminical Ilearning.
There was an organised system of
popular education. In thoery at
least, Indian education of the Tth
century, seems to have devised a
system of public instruction far
superior to that of the present day.
Education was widely diffused and
we glean from Hieun Tsang’s record
that with a great many Buddhist and
Brabmin monks discussion was the
very breath of their nostrils, It
was ‘an age of disputation. Kanchi
with its many Mutts was the centre
of Sanskrit learning and culture.
Dharmsapala, the abbot of Nalanda
University and the teacher of Hieun
Tsang belonged originally to Kanchi
University. Madura with its Tamil
sangams was another famous univer-
sity centre.

,And now we must evaluate the
University System of India as it has
come down to us from centuries
before the birth of Christ, First it is
clear that though India has been a
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land of learning throughout the ages,
in the sense that learning has always

‘been very highly prized and the lear-

ned man has been held in higher
esteem than the administrator, or the
warrior, yet education was noct uni-
versal or widespread. Higher educa-
tion was in the hands of the priestly
classes and was more or less their
monopoly. ¢ It was confined to the
priestly Brahmin caste, though in-
stances are not wanting of members
of other castes attaining real eminen-
ce in the world of scholarship. In the
middle ages, despite many political
changes, the even tenor of traditicnal
learning was not disturbed. At the
beginning of the twelfth centwy
there were a thocusand monks at the
university of Odauatipuri, three
thousand at the Vikramasila Vuhara
and a thousand at Vajrasena. The
Village tolls cortinued to flourish
through the centuries as also the mak-
tabs. Education was imparted to large
pumbers of pupils, who in course of
time rose to be pandits or maulvis or
held offices of trust in the administra-
tion. Now the moropo'y of education
by the priestly classes was not peculiar
to India upto the 16th century. 16
existed in all countries. Only in India
it became ,the monoocly of a caste
and so democratising of University
education in India presents problems
for other castes not feund in other
countries. The anti-brahmin feeling
in intellectual circles goes back to
this.

Second, the centre of each Uni-
versity in India was theolugy and
philosophy. In every University the
whole system: of education ceutred
around some great religion, Buddhism
or Hinduism and in tke middie ages
alzo islam. All else, rhetoric, gram-
mar, mathematics, logic
around it. Asramas we:re the earliest
theological isstitutions of [ndia.
‘It was in the asramas and asa

centred .

result of the nature of religious edu-
cation imparted therein, that the
gurukala system was transformed
into an educational ideal, above the
vicissitudes of time and circum-
stances,  The main teaching, the
theosophy was closely linked to
yoga...... Soon the asramas developed
the =sciences. They studied the
behaviour of animals, their diseases
aud cures. The Hastiayurvada (the
gcience of elephant diseases), the Asva
asyurveda (the study of the diseases
of the horse; were developed by them.
The study of serpents and antitodes
Sarpa Vidya) also was discovered.
Tkey developed the methods of
taming the wild animals, a fact of
which India was reminded when a
sadhu walked up the streets of Delhi
with two hugs lions fellowing him
like pet degs. Psychology grew cut
of Yoga. The science of breath was
peculiar to Yogic sadhapa. In the
silence of the forest, the vanaprasta
heard sounds and rhythms in atmos-
phere, which led him to the compli-
cated melody of Indian music.”
We have ulso noted that the great
universities specialised in particular
gciences. But all learning was part of
reiigious learning. Now as far as
the central piace which theology and
mctaphyeics occupied in Indian Uni-
versities is concerned, our Universi-
ties to-day represent a complete
break with the past, with results
that we shall refer to later.

Asramas—Gurukula System

Thirdly, tte purpose of a univer-
sity and the me.ns by which this aim
was achieved must be reterred to. The
close eesociation in the traditional
ladian university between'the priestiy
casto aud the duty of education, gave
the latter a religious =significance.
Duriug the Muslim period, too, the
intimacy of relaticnship between
religion and learning remained intact
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and education nevsr becime a means
yor earning a livelihnol, It was an
integral part of culture, taken up by
teachers as & labour of love and by
students as part of their training for
culture and citizenship. The idea of
passing examinations and
degrees and certificates with the
definite object of securing entrance
into Government . service was quite
-unknown, Thus the aim of the

ancient universities was to impart.

the Secret of knowlege to its members
go that they knew life and realised
it. TIn this aim the relations between
the teacher and the student wers
always the closest.

Sir C. P. Rama.swamy, in an
address on Educational Ideals (Edu-
cational India, March 1942\, quotes
extensively from early Hindu secrip-
tures to show that in the early
universities, the teaching lay in
the impact of the student’s life with
that of the teacher, moulding the
life of the student by the inspiring
example of his daily life. In the
Asramas this teacher-student rela-
tionship reached its highest point.
For “ while theosophy can be taught
anywhere by any competent person,
yoga can be learnt and practised only
under the fatherly care of the guru.
A family life with a]l its sympathy,
love and fellowship became necessary.
Thus arose the idea of education as
a life process best imparted i tho
context of a family group where
vital and intimate personal contacts
can exist between the guru &and
sishya. 1f the ashramas did not
originate the gurukalas, they at any
rate imparted to it ideal characteri-
~ stics and thus made it a particularly
Indian concept. We also owe to the
asrama, the guru, the imparter of
spiritual life, as opposed to the
teacher who merely enlightens.”” How
strange and distant all this sounds

taking

when placed along side of the teach-
ing methods of our university today
in our land.
was no state controlled, state financed
system of education as is {ound
today in other countries. University
education depended partly on private
effort motivated bv philanthiopic”
considerations, partly on benefac-
tions of wealthy people who were
religiously inclined and partly on
royal patronage which varied of
course with individual rules To that
extent the control and financiag of
many universities and colleges derives
even today from this ancient prac-
tice. But there were very effective
contacts between Indian Universities
aud other countries in those days.
Ujjain University which specialised
in Astronomy, was considerably in-
fluenced by Greece, ‘‘ The nakshtra
divisions of Ecleptics was almost
altogether superseded by the science
of the Zodiac. The motions of the

planets ivere explained by the method, -

ot Epicycles, borrowed from Greece,
and so too the notion of Parallax.’
In mathematics, KXaye and other
historians trace definite Greek and
Egyptisn influences. [n the univer-
sities specialising in Medicine, a great
deal of classical influence can be seen,
Hence in the matter of the influence
of Europe on {ndian universities, till
the modern period we see that the
foreign influence acted *‘ as a ferment
without robbing the unbiversities of
their originality.”
Western University Tradition ~— *
_The other line of development to
which our universities go back, is the
western university tradition. ‘“The
beginning of English education in
India can be traced to 1792 when the
court of Directers of the East India
Company debated a proposal by Mr.
Wilberforce for sending out school
masters to India. One of the Direec-

One thing more. There -
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tors then said, “We had just lost
America from our folly, in having
allowed the establishment of schools

and colleges, and that it would not

do for us to repeat the same act of
fully in regard to India, and that if
the Natives required anything in the
way of education they must come to
England for it.”’ In 1813 Parijament
ordered that a sum of £. 10,000
should be appropriated to the educa-
tion of natives. Act 53, George III
in Sec.j43 provides, ‘“ A sum of not
less than one lakh of Rupees in each
year shall be set apart and applied
to the revival and improvement of
literature and the encouragement of
the learned natives of India and for
the introduction and promotion of a
knowledge of the sciences among the
inhabitants of the British territories
in India.”” The Cours of Directors in
1830 wrote, ‘ There is no point of
view in which we look with greater
interest at the exertions you are ‘now
making for the instruction of the
,Natives, than as being calculated to
raise up a class of persons qualified,
by their intelligence #ad morality - for
high employmerts.’ Andin 1835, Lord
Bentinck in a resolution said, “the
great object of the British govt, ought
to be the promotion of FEuropeon
literature and science among the
natives of India and that all tbe
funds appropriated for the purposes
of education would be best employed
on English education alone”. Thus
the whole plau behind higher educa-
tion in India was that it should beas
closely modelled on the western uni-
veristies as poa:ible.  Accordingly
the Universities of Calcutta, Bombay
and Madras were founded in 1857,
Punjab University in 1832, Allahabad
in 1887, Benares and Mysore Univer-
sities in 1916, and in the 20 years

from 1917 to 1937, tho others, Patna,

Ozmania, Aligarh, Lucknow, Bacca,
Delbi, Nagpur, Andhra, Agra, Anna-

malai and Travancore. These Unis
versities established since 18567,
represent a complete break from the
traditional Indian university system
that we have just reviewed. They
have carried almost nothing over
from Ancient universities of India in
their d¢ims or methods of teaching or
general set up. 7They were modelled
closelv on the Western university
tradition and drew their inspiration
therefrom. Hence to understand the
situation of the modern university in
India, we have to enyuire into the
factors conditioning the progress and
development of ‘the Universities in
the west. It has been said that
University Education in Ancient
India was widespread, well orga-
nised and easily available. It was
in keeping with the social framework: -
it was in harmony with the spirit
of men’s dreams: it sustained both
the spritual and material needs
of the comwunity . None of these
things can be said of the University
situation today.

Western 'Varsities in Middle Ages

The Universities of the west
in the middle ages aimed at a
grand upity and synthesis of
knowledge, with the Christian faith
as the centre, basis and fulcrum.
The whole world of learning was
united in such a way that students
could and did pass fiom one univer-
gity to another with a freedom of
belonging to a common world of
christian learning. Then came the
Platoric Acedemies, the Reforma-
tion, the Renaissance and the enli-
ghtenment of the 18th centurics.
The total effect of all this was to
begin the Modern Period marked in
the University world by the Scienti-
fic movement. Upto the 16th century,
the fundamental obstacle to the
growth of man’s knowledge of the
pnatural world was an intellectual
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dependence on authority which car-
ried with it the refusal to experi-
ment. That was the weakness of
the pre-modern western university,
that its unity of kunowledge was
achieved at the cost of discovery
of new truth. What gave science
then its independence and thus gave
birth to the wmodern university ?
. Prof. Whitehead finds it in the schola-
stic tradition, others in the return
to the Pythegorean tradition in Greek
thought which based itself on a na-
turalist philosophy. Still others find
it in the Protestant Reformation,
which * produced a maes movement
of men prepared to question tradi-
tiona] authority and willing to accept
revolutionary ideas as the intellec-
tual basis for investigating the world
of nature.” The intellectual basis
for experimental investigation too
was provided by it when it rejected
man’s centrality in the time and
space span through its rejection of
his centrality in the_spiritual sphere.
By accepting man’s ignorance and
the necessity to refer questions to
objective fact, and by making mu-
tual labour and not only the priestly
calling meaningful, it made way for
experimental science. This is the
view put forward by Mr. Nash and
he makes all else subsidiary. The
other forces we have mentioned can-
not however be dismissed so lightly.

Now what clianges did the Scien-
tific movement produce in the world
‘of learning. First it :has developed
certain mental attitudes. Science in
the popular mind, is the ideal type
of knowledge. It is assumed that
any branch of thought as it comes
to maturity must become ‘‘scieutific”’

. which means that it must imitate

‘the methods of Physics. Any thing
that cannot be pressed into this
pattern is regarded as inferior, and
perhaps not real knowledge at all.
This adoration of Science is seen in

-all sciences follow ‘as

all social sciences being reduced to the
form of Science. History in the hand
of Fascism and Marxism is a Science.
“ The will to the essence of German
University is the will to science......
geience and German destiny must
attain power especially in the essen-
tial will”’, said the Nazi Philisopher,
Heidegger.  Marxismm provides a
scientific analysis of the facts of
history. D:mocracy too is jusitfied
on the basis of -the unique character
of the individual as indicated by
recent biological research. Laissez
Faire advocates and liberal econo-
mists ara no whit -behind ia
cleiming scientific validity for their
views. L. Robbins commends a
modern treatise on Economic theory
as showing Low respectable theori.
tical economics is scientifisally,
Socialogy too. has becore scienti-
fiee. And so0 iz Psychology and
Ethies; The last is Theology,
which from Schleiemacher hastened
to toe the line by showing
“ gcientifically what Faith i3.,” D.C,
Macintosh feels that theological'
thought can only become more ace
curate when it describes God’s ways’
mathematically, as for instance,

RRA {ve) CIP ap CIP (=8Sancti-
fication, ““Growth in Grace”}

DFR. RRA {ve) CIP ap CIP
{=Sanctifaction, “Growth in Grace™)

“Thus  through -out the whole
realy of knowledge, from literary
criticisru  to theological speculation
there is well nigh unrestrained adora-
tion at the shrine of science as the
model virtue. Every uaiversity conrse
is therefore around some Science and
their model
Physics. [t is all the more tragio
that this is happening at a time when
in Whitebead’s words, “‘the stable
foundations of Physics have broken
up and the old foundations of thought
are becoming unintelligible”., It hag

.

"
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taken the place which in the medieval
university was occupied by ““Scholatic
philosophy and the attendant trvinm:
grammar, rhetoric, and logic and
quadrivium : arithmetic, grammar,
music and astronomy.” The sscond
great revolution introduced by
Science is the change introduced in
our ideas of wkat knowledge i3. In
the premodern university, knowledge
meant an understanding of the mean-
ing of life and the world. In those
days, if you began by studying im-
partially the world in which we live,
you were led inevitably to its source
and meaning in God, aund the know-
ledlge of Him also showed the mean-
ing of human-life. In Scholastic
language, Physics led up to Natural

' Theology and that in its turn led on

to Ethics. In the modern scientific
university, two changes have come
about in this matter of the contecnt
and aim of knowledge. Tirst, the
new way of studying nature does not
inevitably lead to God, as the old

.way did, and since the existence or

nonexistence of God makes no differ-
ence to the laws of nature, it has
largely lost interest in the question.
Some think He exists, some think
not, some think that it is impossible
to tell, and the impression grows
that it does not matter, Second,
the end of Knowledge is best expres.
sed in DBacon’s famous aphorism:
“Knoewledge is power”. This involves
a world view, too. Forit, the aim
of the study of natur- is to obtain
control over it and science is justified
above all by its results in the shape
of machinery, medical techniques and
the like. The hoax, Knowledge for
the sake of Knowledge, simply “ex-
presses the interest of the dominant
groups within society who have every
reason for ensuring that, although
scientific knowledge may be used in
industrial enterprise, yet it shall not
be used in the sphere of economic

reconstruction or shed light on the
less reputable offspring of the
marriage between factory production
and the capitalistiz economy.” Ttis
the fruit bearicg view of knowledge
that is dominant all round, know-
ledge for the sake of fruit it yields,
fruit in the form of power.
The Present Situation

The University today, then, in
enthroning Science at the very contre
of its existence, had had to develop
certain  inevitable characteristics.
Pirst objsctivity and neutrality have
become a dogma, There must be no
evaluation, of facts, sifaply the pure
and disinterested study of facts, Its
emblem is the Torch of Science and
Truth, Every science and every
student first establishes his eclaim to
objectivity and neutrality before any
gerious study is undertaken. But the
tragic sight of the American and
British Scientists who invited the
Atom Bomb, pleading helplessly for
its international control shows that
there is no such thing as neutrality
and that, on the contrary, Science
divorced from ethica turns against
man apd thab discovery without
interprctation is a dangerous game.
Secondly, Universities have to go in
for extreme specialisation. - Each
Department in our universities enme
trenches itself in ite own realm where
it is completely self sufficient. In
the words of Moberly the educated
man today is the * man who knows
more and mors about less and less.”’
The student is above all a complete
technician—a technician of History,
of Law, a technician of Commerce or
Economics or even of Philosophy. And
hetween the departments there, a
materialist in History, a2 determinerin
Economics, an idealist in Polities, and
a Christian, Hindu or Moslem in reli-
gion, “Under these conditions it be-
comes a real qusstion whether the
University still dserves to bear its
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pame, and whether it ought not
to be called a miltiversity. It cuts
culture into small pieces and per-
gonality itself becomes disintegrat-
ed” It is at this point that all
that was said in the intrcductory.
pages becomes intelligibie. The Uni-
versity which was independent and
free from extraneous influences, now
becomes a force to be harnessed ard
exploited by wvarious interests—the
state, the moneyed man, the class.

The worsening ecoromic conditions
of students lays trem so easily open
to such control; and exploitatior then
follows. 7The lecture system with the
course of bazaar notes beccmes the
teaching method, wherein the teacher
pours out a mass of facts which the
large class earnestly take down in
every detail and then cram into their
heads and attempt to reproduce with
original distortions of their own. The
only end of education is seen to be
passing the B. A., or B. Se., or Hons.
examination, with as good a class as
possible and for this any method
honest or dishonest is used. There
is no play of mind upon mind in this
system, and the examination as a
test of a student’s worth is worse than
useless; it is pernicious. But as the
Lindeay Commicion pointed out,
““ lndian University Education is
utilitarian, but its utilitarian charac-
ter comes not from the University
regulations nor from the curriculum,

.East gives the student no

but from the economic pressure on ita
students.”” The student in college

is under great economic pressure and

he leaves college with almost no pros-
pect- of work before him. 1In
England, even barring defence
services, there are ro more than
16,060 occupaticns
leaving college, compared to the less
than 40 in India. The total effect is
that the University in the West and
sense
of vocation, no senss - of the
meaningfulness of life, no sense of
direction. A Cambridge Don writes,
*“ Our students are missing a sense of
values and purpose. They begin to
feel that finding a career resolves
itself into finding a niche in society...
They fear that we university teachers
are the blind leading the blind aund
they vayguely hope that we shall not
fall into the ditch together-” ' David
Paton in Blind Guides also says’ the
same thing: “Very few students have
compelling convictions. Like their

relatives and friencs, they regard the "

possession of compelling convictions
not as a privilege or even as a crime,
but rather as a luxury.” In a recent
survey in one of the Indisn univer-
sities it was found that 72% of the
students answered ‘‘ No Idea’ to
two questions put to them.' 1. What
are you here for ! Z. What are you
going to do after you go down %

What A Good School Should Have

*“Full human development is the major objective of a school. There
fore, the escential offerings in a school program must be wide and varied.
The list of minimuz essentials for an adequate educational program is

~much longer than is now found in the majority of our schools. At
least the following pupil services and experiences should be available,
Necessury formally organised teaching; educational and vocational
guidance ; library services; extra-curricu'ar activities; work experience;

junior placement services ;

transportation facilities;

lunch facilities;

health services, including nutritional, medical, .dental, nursing, and

psychiatric and camp experience.

for a student

'

)
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INSPECTOR AND INSPECTION
By Sri P. RAM RAU
( Government High School, Nirmal.)

NSPECTION is as necessary an
evil as an examination. So, an
Inspector should be both a kind
f doctor carrying elixir to eliminate
he tiresomeness ecaused by the
trenecus work of the hard working
:achers, and a kind of loving parent,
s the father in ‘ The parsble of
he lost son,” who is always ready
> advise and inspire the new or
nsuccessful teachers by setting be-
sre them his own difficulties con-
ronted and solved, his own mistakes
nd eradications. He ought to bear
1 mind tbat he is a link between
nsuccessful teacher and esuccessful
eaching.

This, * being the place of an
nspector in pedagogy it goes with-
ut saying that his remarks should
ever be destructive but constructive,
Iis report and remarks should be an
mpetus to teachers. With an air of
uthority if he criticises the work of
. teacher in patent words like ‘Bad’,
hopeless’ ete., he would dullex the
ctivity of even the best and energe-
ic tezcher, to such an extent as to
iring him to the lowest depths of
eaching. He must forget that he is
or inspecting and ecriticising, but
emember that he is there to give apt
,ppreciation and due praise. Superior
vits and vested authority need not
e a hindrance towards correct
yersrective of inspection of the work
f the teachers.

Inspector, as such, is a kind of
orch bearer towards successful teach-
ng. He is a guide, pioneer, path-
inder and surveyor. Hence, ke
:annot be a successful inspector who
loes not come from the teaching line,
vhich is the whetstone of his art.

- pection of individual

Right education does not need the
depth of ore’s knowledge—which is
highly desirable—but the way in
which he imparts his knowledge.
Practical teacher is an asset to the
institution, nay, the very nation.
Such a type of practical teacher who
had had crossed many pit-falls in
arriviog at his destination of success-
ful teaching would prove the best
inspector, for he not only guages the
difficulties of teachers in the light
of environments and surroundings
that they are subjected to. but also
can prescribe the ways and means to
overcome their difficulties by his best,
unerring, and pushful experience,
High-sounding technical qualificatiouns
are only means to an end; not an
end in itself. A grain of experience
is better than a pound of theory.

The position of an inspector be-
ing such, his mode of inspection
also should correspondingly blend
and consummate with the aims, and
to this purpose inspection of school
general time tables, prior to his ins-
work needs
attention. A careful and a criieal
glanca at them will let him know the
type of work that a particular tea-
-cher is entrusted ; whether Lhis work
is in direct proportion to salary paid
or indirect; whether he is over-
burdened with duty-like extra curri-
cular activities in addition to his
own; and whether he is charged
with all important or all  unimpor-
tant work (meaning thereby the exa-
mination and non-examination going
subjects). This knowledge of work
distribution will erable him to expect
the return of efforts. Moreover the
examination of time-tables will also
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enable him to see how best it is set
up. It would not bear any meaning
to expect fine results from even the
most able teacher if an important
subject, had been kicked to the last
period of a day’s session. As a sweet
scent is an indication of a fine pud-
ding, so also a carefully set up time
table and a judicious distribation of
work would herald a nice result.

Mode of teaching is the next
consideration while iospecting. The
manner of teaching differs in diffe-
rent schools in consideration to its
location, surroundings and peculia-
rities though the general principles
would not differ, In a school where
the school-going children have an
-educsted heritage. and where the
atmosphere  breathes an air of
commonsense and general knowledge,
the teaching may not require as many
concrete models of obiects or con-
crete references, as would be required
in a school where the students come
from a low strata of society and
where more attention needs payment
to make the lessons as lively and as
concrete as possible. This, being the
state of affairs in the mode of teach-
ing, it would be highly undesirable
for an inspector to exp:ct the same
type of teaching on staunch orthodox
Jines laid down.

The location of & echeol is not
the only criterion to judge the efforts,
but the teachers’ place also needs
attention. A teacher who had been
shifted from a place nearer to his
native place, or to a place which he
does not like, because of some official
arrangements or likewise (which are
at times necessary) cannot be expect-
ed to turn out work with as much a
vigour and interest as he could be
expected to work at his native place,
or places near its vicinity, or places
of his liking. . Even with these short-
comings if a teacher be seen working

with an unaltered vigour and interest,
it would be only a black mailing of
his self to please his immediate demi.
god, the Headmaster, and the remote
one, the Inspector.

What a blasphemy would it

be if even those teachers drawing .

meagre salaries are expected to work
in any place sent, with interest,
having learnt, taught and imbibed
the grand ideas carried by Scott in

the man!” An authority that expects
a teacher to work with interest sven
at these odds, would lullen the man
in him which would, 1 think,‘ not go
reflected in the student population,

So, these two aforesaid points
should be predominant in determin.
ing the results of a teacher's efforts,
the which could be guaged by super-

- vising his notes of lessons, homework

given and corrected, and class work
done. Without carefully looking to
the means of efforts, and his sub-
junctions, if & teacher’s work is
criticised, it would be ncthing but
committing the gravest of the gravest
mistakes in calculating the ionate
worth of a particular teacher which
is the fundamental aim of inspection.

It is most unwholesome for an
inspector to criticise a teacher’s work
in the class-room itself bsfore
students, aund I dc not know what to
say if that criticiem takes the shape
of admonition. There would perhaps
be no living creature in this world
who would allow his eelf-respect
attacked; and if this happens before
stedent to whom the teacher is
imitatable, the teacher may—in many
cases will, fearing that his wings
would be clipped —bear the taunts
calmly wailing within himself of his
helplessness, but the results of
this careless behaviour creates a
pandemonium. Henceforth  the

" his celebrated poem ‘‘Breathes there

v

o
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teacher would loose his position
among his students. He does not from
then, be adorable but despisable; a
target of all humiliation; a weakling
not betfer than a livicg corpse. Now,
what more could education expect
of him? Instead of being an asset,
such a teacher becomes a bugbear to
public funds. But, when such a
necessity arises for an inspecting
authority to criticee, it is better he
does it.incamera, thereby wmaking
the teacher’s position quite secure.

To be free from such well nigh
pitfalls, it would be advisable if an
inspector, after collecting the difii.
ciencies found in teaching, prepares
and gives out model lessons to the
teachers.

Then comes the final stage of the
inspection—the writing of the report.

-~

The report of an inspector is & mirror
through which he shows himself,
The. wording, the manner and the
presentation should be weli c¢on-
cetved, It should not strike on the
minds of teachers like the fingers on
strin:s of a violin—not of an expert
but of & novice—which would create
meaningiess or unharmoric tuies
destroying the peace and sancsity
pervading. There ought not to bs
self-contradictions and ill-findings.
It ehould be clear, pointed, striking,
and instructive. [t should not
be like ** [ have seen the class while
working >’ when he has not seen or
‘‘The teacher is in the habit of
dictating lengthy notes”, when the
poor teacher does not do it at all,
In short, an inspection report should
create a kind of stimulus and not
duilen the spirits,

ENGLISH POETRY IN HIGH SCHOOLS

By Sri NARASINGA PATNAIK, B.A., B.Ed.

" DUCATION is the growth of en-
lightenment that shapes cultural
aspect in life, lived beyond

ignorauce, caused by unfavourabie
environment. It bestows upon life
fullness acquired by methodical im-
parting of knowledge that paves the
path to freedowm of thought and cul-
ture aspired by man, Educated man
does not march in isolation oa the
bigh ways of culture, but his person-

© ahity is dypamic in all ‘Sspherss of

man’s activity aad right eadeavour.
Education is a connecting fink that
joins man’s manifold activities, politi-
cal, sucial, religicus and moral that
are fundamentally interdependant.

To achieve success in one or

more of the activities, enumerated

above, man should take the aid of

- Education which is impersonal, pro-

mobing growth of the activity spacia-
lised by the man of education. It
fills him with alacrity, enthusing his
wiad to learn how to await that glori-
ous hour when he sces face to faze
the object aimed at in his career. (¢
gives him strength to bear all that js
untoward and bister in  his trials to
achieve success. [t shows him things
in their real perspective, so that he is
not misguided by false values given
to things which he zomes in con:aet,
It regulatis his instinets whea the
latter is n>t in harmony with the
wethod? applied in his resticss at-
tempts made to reach the end,

Now it is clear that education
imparted through the medium of
right methods, plays a great rolo ia
shaping the destiny of man whatever
might ba his circumstances that sur-
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round his life. Equally important is
the method that is utilized in impart-
ing the subject chosen for the pur-
pose of instruction.

Here we are only concerned with
English poetry and the methods adop-
ted to impart what is essential for
the high school pupils. To achieve
guccess the teacher should be ina
position to greep the Epglish poem
in ite entirety, backed by emotion,
creating superloveliness of things
poetized.

Poetry is rythmical movement of
imaginatinn,  idealiesing  common
things that appear great to the poetic
eye. It is nct purely based on ima-
gination and fancy, but the pictures,
depicted in the poetry, are eternal
values grasped by the keen under-
standing exerted by,a lover of art
and beauty. They are real, showerirg
light and sweetness on  things
forgotten by oblivious common man,
The objects are immortalized in poet’s
fancy and frenzy. Effusions, sprung
from right source, create artistic
pictures of perfect beauty, weaving
garlands that do not fade.

Sometimes it depicts heroic deeds
. of heroes that fought and died leaving
‘behind thewo footprints for their
followers, Patriotism is sung by mwany
a poet who immortalises bravery and
gacrifice. The poet sheds many a tear
for the downtrodden who suffer pangs
of agany, dejected and ejected from
everwyhere. :

Poets are not wanting, who give
permanent grace, to the tenderness
“and affection that nourish human life
not withstanding the cruelty ram-
pant on the face of this earth. They
bestow poetic justice on the sufferers
.and punish the guilty. Sometimes
_their. characters meet a tragic end.
-In the poetic world we find endless
pictures that pass and repass on the
-gtage of the reader’s mind., Songs of

devotion help to attain peace which
is the goal of religion. Pocms give
moral instruction that guides men
through the encircling gloom.

The fine phrases of postry refine
the expression of man who drinks
deep at the fountain of beauty and jry,
They give man solace when heis hesat
with bickerings and disappointmenta.
Joy is the goal of life, if religion ia
comprehended in the most rational
way meditated and drawn. by an

‘inner urge that twinkles in careworn

man. Poetry, purged of its ugly
element, leads man tv a_ trans-
cendental joy and peace. -

[t brings nature’s influence felt
in its beautiful expressions. To be
more rational it is that great spirit
that works from agse to age, appearing
in different garbs. Nature does not
stand in the way of man who strug-
gles hard to justfy his own superio-
rity. The poet finds peace in her,
showing natural pictures of felicity
drawn from her. ‘

Now the question arizes how to
teach English poetry in the class room.
The pupils should bs riven the golden
chance t0 grasp all that is lofty and
superlovely in poeiry. It does not
follow ¢that all its Iidealism and
emotional grandeur should be pumped
into their little reservoirs of imagina-
tion. They should be acquainted
with the fine phrases of the poet.
The teacher spoils the lesson if he

"imposes his tco ruch emotion and
unusue! frenzy on the pupils who are
not in a state to receive the abstract -

values of things poetised. He may
place before them all that is good,
patriotic, heroic and lovely. There is
joy if he is able to take them to
tbat psychological state where the

pupils see beautiful objects tiated

with poetic colours, inviting them to
play hide and seek in the hushed
arena of nature. He is indeed doing a

THE EVILS OF

great service to humanity when he is
able to impart Eself-restraint and
copeideration for others, avoiding tc-
tally religious fanaticism that saps
the vitality and solidarity of our
pation.

Much depends on the selection
of poems prescribed for study com-
patible with the mental stage of the
pupils. Methods suggested here vary
in degree but not inkind. Ne e¢duca-

tionst can exhaust the suggestions of

poetry teaching which requires abun-
dant resourcefulness to control tou
much emotiot and vain indulging of
langusge dicplay. He should avoid
artificiality and intellectual bicker-
ings that confront lovers of poeiry
in the class room where clear expres-
sion, unsophisticated to the core,
helps pupils to grasp the background
of English poetry that appeals their
young hearts eagar to learn and
assimilate all that 1is essential for
their mental development.

Cars should be taken to impart
what it means but not what it ought
to mean, as exaggeration paints
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unnatural colours, leading the pupils
nowhere. It is not out of place here
to mention the present day mania to
produce good results resulting in
mechanical methods employed to teach
all that is important from an examina-
tion point of view. Such dry process
weakens methodical instractiovn that
epginders proper mental equipment
to comprehend the spirit ot poetry.
For the time being neither the tea-
cher nor the taught cughtto remem- -
ber all that is enacted in the class
room has a purpose hehind it.

Grammar, drilled now and then, -

‘may not stand in their way to reslisa-

tion of poetic conscicusness in  direct
method, but it is rational if it is {ully
avoided during the expcsition of ideas
taught and grasped.

Then and then alone imparting
of poetic thoughts in English poetry
and language is possible in the class

_room, where their receptive minds

draw lessons deep and thoughts lofty,
propelled by their teacher free from
artificiality and business like menta-
lity.

—

THE EViLS OF CO-EDUCATION

By Sri KRISHAN AMBANDAR

"HE blind imitation of the west
“has been & veritable scurce of
baneful influence on our ethical
education, The vbject of education
is not to make ourzelves geniuses, buy
phbysically, intcliectually and spiritu-
‘ally evolved sovuls. Unfortunateiy the

- prevailing western system of educa-

tion is abject.y defeciive, and all the
endeavours to improve it hLave. been
rendered abortive.

The same type of education can-
not suit boys as well as the gitls.
Girls are to be specialised in certain
domains of life while boys in other

.

spherea of activities, Co-education
has no doubt its charms, provided
Loth the sexes are conched together
from their very teens, asit will in
pubery extirpatein thew the bacilli of
sex-consciousness and worbid curio-
sity. Lut the situation is reverse.

There is no denying the fact, tizat
in the modern co-educational institu-
tion emotional disturbances are always
on tho anvil. The inference is that it
in its train leads to the worel tur-
pitude of either sex. Girls lose much
ot their characteristic traits, and
the grip of celibacy gets relaxed,
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In modern education, no special
stress is laid on “ practicalities’. Pre-
sent-day girls have no ioterest in
their domestic affairs, and consequ-
ently the successive generation suffers
and wil} suffer if preventive measures
are not adopted.

Most of the educated girls, when
married cannot find their cherished en-
vironment and naturally their ardent
aspirations to lead a hedonistic life
are frustrated, and as such the ex-
tinction of mental peace is inevi-
table. ’

Is not such a faulty system of
education, a menace to ths sccial
evclution ?

The type of education which
ought to be imparted to women, must
be altogether different from what we
have these days. The notion to
imitate the west so far as the female
education is concerned must he eradi-
cated rcot and tranch. I do not mean
that everything must - be done on
conservative basis, but on scientific
grounds.

Here are a ‘few points, which
from my stand-point, would pave &
way for a colossal revolution in the
prevalent educational system :

A. Separate institutions must
be established for girls conducted by
a woman staff excluzively.

C. Physical exercises and athle-

tics, must bs compulsary for them.

This would improve their health, all

the same they nesd not dread men-

on the grounds of physical fitness,

C. Aspecial woman officer must
be appointed in every academy to
keop a vigilant eye on their character
and conduct.

D. Special stress muast be laid on
domestic arithmetic, book.keeping
and housebold accounts.

B. Girls should be enecialized in
i

the art of cooking, music, gardening

sewing and knitting.

F. An extensive knowledge
about child, "its faculties, its psycho-
logy, must be imparted to a girl, so
that she might prove a better mother
in courso of time.

G. The study of medicine, and
first-aid must be encouragad. '

Though the task seems odd and
expensive, yet it will pave a way
for the social progress of Irndia,
and in the long run prove beneficial
to humanity in general.

Production of Strong, Vigorous Personality

“Tke family, the church, the school, and the University shonld make
concerted efforts to build in youth such active qualities of character as
truthfulness, straightforwardness, manliness and courage, consideration

for the feelings and convenience of others, and cooperation.

Exceallence

in the realm of passive qualities alone, hospitality, forberance, &ec.—is
not enough. Youth should be initbued with the service ideal and the
spirit of constructive citizenship. It should be trained to subordinate
self, caste and community to the needs of the country. It is regrettable
that on account of perverted notions of religion, community, and cul-
ture even educated people think more of their individual and group

needs than of the national needs.

“The sure foundation of a better world order in the social, economic
and political fields is the production of better men and women

everywhere,”

— Dr. Eddy Asirvatham,

¢

EDITORIALS 19

E DITORIAL NOTICE

The Editor will gladly consider for
publication well-written articles, which
are of a practical character, based on
personal experience, study and observa-
tion, photographs and wuews items of
general importance, but cannot under.
take to return the MSS, unless accoms-
panied by stamped addressed envelopas.
He will not, howzaver, be respaasible
for the loss of the MSS, if any.

The best lengths for articles are
1,200, 1,800 and 2,400 words. They
should be type-written and duly signed
by the author,

Educational India
Masulipatam, July 1946

Rush for Seats in Colleges

HE hand-to-mouth policy

pursued by Government in

regard to education is pro-
ducing consequences of a most
disastrous character. The num-
ber of students seeking admis-
sion into . colleges has been
increasing by leaps and bounds.
‘No constructive or long period
schemes for coping with this
rush for seats have been so far
evolved. The remedy suggested
by the Education Minister in
Madras that Colleges should as
a temporary ineasure take in
more students this year is only
a palliative. Tt does not go to
the root of the matter. It is
also not known whether the Edu-

cation has before him any long
term policy at all.

FPHE  primary question to be

considered is whether a clear
and strong case has been made
out for enrolling a large number
of students in colleges. We fecl
that no such casc has been made
out at all. On the other hand
all enquiries that have been so
far made into the subject of
University education in our
country — and numerous such
enquiries have been made—have

. come to the conclusion that cer-

tain desirable restrictions are to
be placed on mere students being
admitted into university classes.

HIS conclusion is based on the
view that a good deal of
waste is involved in college and
university education as it exists
to-day and as it is likely to exist.
for a longtime to come. Itisa

“waste from two points of view.

In the first place it is only a
small pecentage of the Univer-
sity products—and the Sargent
Committee puts it at 30 per cent
—that secure employment of a
type which is in keeping with
their attainments or commensu-
rate with the time and money
which have been spent on their
education. In most cases they
have no clear idea as to where
their proper vocation lies. In
the competition for employment,
the jobs for which boys with an
ordinary High School education
would be adcquately suited are
taken by University graduates.
Under circumstances like these
the question that arises is
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whether it is wise or prudent to
throw open the portals of colleges
for more and more students
simply because there is a rush
and a clamour for more seats.
This situation is found in all
kinds of colleges — colleges of
Arts, of Science and techonology
as well as professional colleges.

HERE is also a second kind of

waste. It has been pointed
by several authoritative obser-
vers — and the Sargent Com-
mittee also takes the same view
—that probably no where among
the Universities of the world is
there so large a proportion of
failures in examinations as in
Indian universities. Apart from
the waste of time and money on
the part of all concerned the
social effect of so much disap-
pointment cannot be other than
deplorable.”” It has also been
observed that many of the stu-

dents are 'in colleges, ‘“not be-.

cause they have been found fit
for higher education or have a
thirst for knowledge but because
they found no opportunities for
employment on leaving school
and their parents gambled on
the chance that their sons might
discover a successful career after
obtaining a University degree.”

Simply because there is a rush
for seats it does not follow that
more seats should be allotted to
meet the demand. One has to
enquire whether there is any
educational and public justifica-
tion for the demand. And this
is what has to be done if an
effective long term remedy is to

‘be found out for the presant ills-

from which college education is
suffering.

E have now in these days

become familiar with plann-
ing in all spheres of life and edu-
cation ought to be no exception
to this.
should therefore set about to
enquire for how many products
of college of different kinds is
there a real national demand,

‘that is demand from the public

point of .view. For the funds
needed for collegiate education
have to come from the public
purse to a- great extent. There
is a limit to the amount of money
that can be set apart for this
purpose. It is this that necessi-
tates the fixing of the number
of University men that will be
required from year to year dur-
ing the next decade or two and

it is on this basis that govern-

ment and ministers of education
have to decide whether colleges
should admit more students or
refuse admission, The mere fact
that there is a rush is no argu-
ment in favour of either esta-
blishing more colleges or increas-
ing admissions into . existing
colleges.

'ORDINARY pass graduates in

Arts or Sciences are useful
for example mainly as teachers
in Secondary Schools or in Higher
Elementary Schools. It is only
when government is determined
on expanding higher elementary
or secondary education that
there will be a possibility of
such graduates being absorbed
in some useful walk of life ap-
propriate to their attainments.

Ministers of education ,

-
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Government therefore should
first evolve, a plan of educa-
tional expansion and then decide
on the number of additional
Colleges or additional admissions

‘into existing colleges that will

be needed to work out the plan.
Similarly the number of doctors,
of engineers and of other gra-
duates with professional qualifi-
cations will have to be deter-
mined with reference to the ex-
pansion of the Departments of
medicine, public health, public
works, agriculture etec. It is
not wise to open more engineer-
ing colleges or more medical

+ colleges simply on the ground

; neering

that the number of applicants

for medical or engipeering edu-

cation is on the increase. We
do not forget that there will be
demands for medical and engi-
graduates in private
service. An approximate esti-
mate of the capacity of private
service to absorb them has to be
made before steps are taken to
multiply seats or colleges. This
is the essence of planned wni-
versity education and it is a
plan like this that the education
Ministers should have. 1If steps
of this sort are taken, then
waste of the first kind can be
avoided.

WO other remedies should also
. accompany. It is now a
matter of common knowledge
that in our country government

‘service is preferred to private
service mainly because the for-

mer carries along with it a very
large number of facilities—in the
shape of security of tenure, pro-

motion on the basis mostly of
mere seniority, comparatively
large pay, -liberal rules regard-
ing leave, and retirement pen-
sion— which are not to be found
in private service. Steps are to
be taken by government to re-
move this disparity between con-
ditions in private and public
services. Alongside of this an-
other measure that Government
should adopt is lowering the age
of recruitment to eclerical and
other .inferior grades of public
gervice so that men with high
college education might not be
attracted to such posts. This is
an old suggestion but no Govern-
ment in our country has sofar
adopted it in practice. This re-
form is overdue; and if 16, or
17 is fixed as the age of recruit-
ment to clerical jobs the rush
for seats in Colleges will automa-
tically disappear.

HE other remedy is to open
technical and vocational
schools of a fairly high standard
to which pupils passing out of
Secondary Schools would go. It
is because there is no such alter-
native today that there is rush
for seats in Colleges and that
many who are unfit to receive
university education enter the
universities. A long-period re-
form of education will have to
proceed on these lsz,.\
‘xﬁl{"{

FOR any persox{ «t@ of(‘l},
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be started, or
not be allotted m xisting colleges ¥
is to court unipopularity. But

all the same tblg}\gxmpln solution

re seats should &\
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of increasing colleges or scats is
really no remedy, It is sure to
complicate the situation. The
better course is to work out im-
mediately a long period plan.

Regional Language

WO  noteworthy  changes

have been introduced by the

Minister of education in
Madras immediately after he
assumed charge of his office. One
is that the mother tongue should
be the medium of instruction in
all secondary schools and the
other is that the mothertongue
should be styled the First Lan-
guage and English the Second
Language, thus reversing the
position hitherto -occupied by
these two languages. These are
welcome changes. Inregard to
the first the point that has to be
noted is that he is against any
discretion being freely given—as
was the case all along— for
schools in certain areas to use
either the mother-tongue or
English. Such discretion is to
be given in future only in very
very special cases, Deviation
therefore from the compulsory
use of the mother-tongoe will
therefore become difficult in
future. It is hoped that the
departmental authorities whoge
permission is required for such a
deviation will carry out their
work in the spirit in which they
are expected to do it and co-
operate with the minister of edu-
- cation in' the execution of the
~ new policy, '

HERE is however one point
on which further clarification
is necessary. In the govern-
ment communique the expression
“ Regional Language” is used
instead of the ‘“mother tongue. .

No harm results from this in all ;

those areas where the regional
language is the same as the
mother tongue of the pupils. But
there are certain localities
especially cities like ° Madras-
where the languages spoken
are many and where none .of
these languages cag be elevated
to the position of a “regional
language.” To declare therefore
that the regional language should
be the medium of instruction is
to give preference to that langu-
age which by the simple fiat of
government become the regional
language. This is to penalise those

whose mother tongue is different.’,

It is quite possible that. the
number of pupils speaking a
particular language is so small
that no arrangements can be
made to teach them through
the medium of their mother-
tongue. But where the number
is appreciably large we must see
that several regional languages—
and not only one—are recog-
nised. In Madras nearly half the
population is Telugu speaking,

but the minister of education |

seems to be under the impression
that Tamil should be raised to
the position of regional language.
This will result in compelling
the Telugu speaking pupils to
use Tamil as the medium of in-
struction. Such a thing should

-not-be permitted.
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DELHI

ADMISSION TO BRITISH AND
AMERICAN UNIVERSITIES

The Government of India desire to
repeat the warning, already given, to stu-
dents intendicg to proceed averseas for
advanced studies that the prospects of

securing admiszion for any large number .

of Indian stud:uts in British or Amirican
institutiors during ths coming year are
pot hopeful, though Government will
contisue to do their best to sscure admiss
sion for as many as possible.

In 4 recent statement in the House
of Commons the British Minister of
Laboar anno:nced that ninety percent cf
the places available in Universities in the
U. K. would be reserved for men and
women who have served with His
Majesty’s Forces or have been engaged
in important civilian work. This means
that seats for all ¢cther students including
Indian students, {Government sponsored
and private), will be available only out
of the balance of 10 percest. Educa.
tional institutions in the U. S. A, are also
gravely perplexed due to the unpreczden
ted pumbers demanding emolment and, in
spite of assurances of goodwiil to foreign
students, are obliged 1o put severe restric.
tions on the number of admissions.

GOVERNMENT SPONSORED
STUDENTS

All procpective candidates arz there.
fore, advised not to rezign their present
posts, if they hold anv, or to obtain
passages uctil their admission is cenfirmed.

Students spcnsored by the Central
Government, Provincial Governments or
Indian states are also warned that admis-
sion may not be secured for them for some
considerable time to come and that

Government can give oo guarantee wbat..

ever as to when they may be able to go
adroad, Students should not, therefore,

do arnything in the way of resigning any
posts, which they may be holding, until
they hear from Governrent that passage
and admission are available. In the mean.
time, the candidates selected will be
responsible for looking after themselives
and the Government of India will not
held themselves responsible for any
maintenance of other grants,

22ND MEETING OF HISTORICAL
RESEARCH COMMISSION

More than sixty eminent historions
from all over the coantry assembled at
Pechawar in October 1945 for the twenty.
second annual meeting of the Indian Hijs.
torical Records Commission, whose pro-
cecdiogs have just been issued in a
separate volume,

The conference at which Hon’ble
Sardar Sir Jegendra Singh presided, plan.
red a number of fresh measures for the
oollection of old records aud their presers
vation for postetity. The puablication, now
issued, gives details of these measures,
which include the formation, with financial
aid from the Government of India, of ad
hoc and Regional Survey Committees in
the Provinces and States.

A five-year plan of publication, to be -
followed by a more ambitious twenty-year
plan, has been undertaken by the Com-
mission’s Research and Publication Come
miitee and a cumber of laarced bodies in
the ccuatry will pablish important histori-
cal documents in oriental languages. )

The publication iacludes thirty.seven
short articles, specially contributed, based
on documents available for the first time
cn various aspects of life and politics in
India at dilferent periods,

INDIAN MILITARY ACADEMY

Under the chairmanship of Dr.
Amarnath Jha. Vice-Chanceller of the
Allahabad Uciversity, the Syllabus and
Establishments Sub.Commiitee of the
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Indian National \Var Memocrial Committee

has been forging ahead with plans fer the .

proposed Seivices Academv, The work
of this Sub.Committre is. now finished and
its report will b submitted to the Work.
ing Committee of the organisation.

The Sub.Committee has drawn up a
syllabus for baoth academic and service sub-
jects. A four years’ course is proposed
common to all cadets for the first two
years, after which cadets will divide into
general, engineerihg and business classes,
Approximately 700 cadets will be admit-
ted to the Academy every year.

SANSKRIT UNIVERSITY
FOR INDIA

H.H Sri Sewai Mabaraj Dev of
Alwar has granted the Cannaught Palace,
Siracka in Alwar with extensive lands and
other buildings worth over Rs. 50 lakhs
for the establishment of a Sanskrit Uni.
versity for India at Alwar, His Highness
bas made a further capital grant of
Rs. 30,000 for initial equipment arnd also
promised recurring annual grants.®

MADRAS
ADMISSIONS IN SCHOOLS

Mr. T. S. Avinashilingam Chettiar,
Minister for Education, in a statement to
the Press says: .

Permission has been given for 44 new
Middle Schoels and sight new High Schools

. and more than 90 new sections have been
allowed to be opened in the already exist.
ing cchocls. But the opening of these
schools and sections alove have not met
the present nged and so the Government
bave come forward to relax certain ruleg

_so that more boys and girls may be
admitted. )

The present school spaces are calcula-
ted at 11 sq. it, per boy. Orders have been
issued to temporarily reduce it to 10 sq.
ft. per boy according to the present accom.
mod tion available.

" A NEW MEDICAL COLLEGE

The Government have decided to
start a Medical College at Guntor with
effect from this academic year.

The Government have also decided to
effect certain improvements to the Andhra
Medical College at Vizagapatam so as to

increase the effective capacity from 55

students to 100 students per year.

The Government have also decided

to efect certain improvements to the
Andhra Medical College at Vizagapatam
so as to increase the effective capacity
from 55 students to 100 students per year.

BASIC EDUCATION

The Government, it is understood,
have passed orders for the opening of
three training scheols in the Basic Me.
thed of Educatlon, ore school each, for
Tamil Nad, Andhra Desa and Kerala.

Mr T. S Avinashilingam Chetti, Mi.

nister for Education. who explained the

purpose and scope of the step, said that
the organisation of these schools will be
under the charge of the Director of Public
Instruction and some of the teachers in
the existing schools in these arezs will
be trained, so that on their return from
training, they could convert those schools

into ‘ basic’ institutions. Each *basic”.
* jostitution is expected to train 70 student.

teachers and each student will be given
a stipend of Rs. 18 per month, during the
period of training which will last for
one year.

STUDY COURSES
IN INDIAN MEDICINE

The question of expanding iastruction
in indigenous cystems of medicine and
extending facilities for the same has been
before the Government for some time. It
is nunderstood a Committee of experrs
cousisting of emisent Doctors, including
the present and a formar principal of the

Schaol of Indian Medicine, will soon be :

constituted t¢ reorganise the system of
education in the School and examine
possibilities of opening more such institg.
tions.

MEDICAL RELIEF IN RURAL
’ AREAS

A five-year plan for expansion and ex.

" tension of medical services and.rzlief in

rural areas is contemplated by the Public
Health Minicter, She is now investi.
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gating with the departmental authorities
the possibilities of pushing through mea-
sures in this cconection and elimioating
certain bottle-necks in regard to availa-
bility of materials and technical man-
pcwer.

The Government have also decided

- to open Asyurvedic, Siddha, Unani and

Homoeopathic dispensaries in rural areas
to increase facilities for medical relief in
those areas.

BOMBAY

TATA SCHOLARSHIP AWARDS

Thirteen students from six Indian
upiversities have been awarded scholar-
ships from the J. N Tata Endowment for
higher education abroad in the current
year. Of these no less than eight wifl pro-
ceed to the United States, while the rest
will join institutious in Britain and Ireland,

Electrical, chemical and acronautical
engineering are the lines of study favoured
by most of the schoars, Other subjects of
study include puclear physics, metallurgy
leather technology, statistics and town
planning.

TECHNOLOGY INSTITUTE
FOR AHMEDABAD

Abmedabad is to have a technological
ipstitute very shertly, The Ahmedabad
Millowners' Asscciatiun has decided to
collect a sum ot Rupees 48 lakhs from its
member mills for this purpose, The Gov-
ernment of India bave also agreed 10 con-
tribute a sum of Rs. 18 lakhs by way of
grant for the Institute. :

IS

BIHAR

PATNA UNIVERSITY

The Congress Ministry has decided to
introduce a new Patna University Con.
solidating Bill at the Budge! session of the
Bihar Legislative Assembly to convert the
Patra University into a teaching Univer.

sity and to reorganize educaticn in Bihar.

in the light of the recommendations made
by the Shah Committee appointed during
the previous Congress  Ministry.

MYSORE
INDUSTRIAL DEVELOMENT

The establishment of a Mechanical
Engineering  Research  Workshop for
designing and fabrication of plants and
machine tools has it is learnt been recoms-
meunded by the Special Ad Hoc Committee
constituted by the Mysore Government.

It is further learnt that the Govern.
ment has also under its consideration a
number of other schemes for the all round
industrial development of the State. The
Government at p.esent 13 examining the
possibility of the manufacture of dyes,
artificial abrasives and graphite.

TEACHERS

The Government of Mysaore have
ordered the enhancement of the basic pay
of middle school teachers in the State from
Rs. 7201z Rs. 25 per month with ratrose
pective effect from June 1, 1945. This, it
15 stated, would affect the State Exche-
quer ta the- extent of over Rs. 60,000 per
anpum and benefit about 1,761 non.
graduate teachers in the State.

TRAVANCORE

PRIMARY EDUCATION FOR
CATHOLIC CHILDREN

Tuae Bishop of Trivandrum, in a
Pastoral Circunlar states that the Catholics
have decided to run their own primary
schools at their own expense. Communi.
cating this decision the Bishop appeals
to all the catholics 10 send their children
only to Catholic institations, even if it
involved risks. - He also appeals for funds
for the maintenance of such Catholic
institutions.

COCHIN
RURAL IMPROVEMENT PLAN

On the initiative of the hon. Mr. P.
Lon-appan, Minister for Rural Develop.
ment, the Cochin Goverment have consti-
tuted a Committee to draw up a three-year
plan for improving the conditions of life in
the villages by selecting suitable scbemes
from the post-war plans under the consi.
deration of the Government. The three
year plan i3 meant to be taken up imme-
diately.
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SRI M. S. EKAMBARA RAO
ON EDUCATIONAL PLANNING

In the course of his Presidential
Address to the:28th Madras Pro-
vincial Educational Conference, Sri
M. 8. Ekambara Rao referred to the
Sargent Schems and said :

The S. I. T. U. had urged on the
authorities the need for a speedy
implementation of the recommen-
dtajors made in the Plan. The idea
of an eight-year period of compulsion
seemed to trouble some minds includ-
ing those of our *‘ care taker ” admi-
nistrators here in our province, as
‘not feasible from the point of view of

the prevailing social and economic

conditions. Mr. F. G, Pearce ina
_recent issue of Teaching offered an
attractive suggestion to meet the
objections on both sides. viz , to shift
the 3-year period to the ages of 3 to
11 from the proposed 6 to 14 and the
adoption of the Montessori 3Methods
The latter part of the suggestion
correctly emphasized the general need
for right methods, and made the
problem of the duration and ages for
compulslon & matter of secondary
‘importance.
ing, however was in the eating of it.
All that we should wish and press for
was that we might get a ‘move,on’
and we should know by practical
experience whether either of the pro-
posals was feasible or uot,

.YocaTioNsaL Eovucarion

Dealing with vocational courses,
the speaker pointed out that while
the war was made a convenient
excuse for shelving the gquestion in
India, in other countries the stress of
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war had stimulated reform. Even now’ y
the proposed provision for vocational
courses was rather nebulous. The
manner of allocating pupils for
vocational and academic courses was
not defined. It was necessary to cone
sider how far it would conduce to the
guccess and popularity of the new
courses, if offered side by side with
the academic course in the same high
schonl. Then again the introduction
of vocational courses would necessi-
tate drastic changes in the syllabuses
in the so-called academioc sabjects.

Pror. M. N. SAHA ON FUNDA-
MENTAL RESEARCH

Protessor M. N. Saha of Calcutta

Uriversity speaking at the Empxre o

Science Conference in London said
that fundamental research in India
was too much at the mercy of in- .
dustrialists and officials,

““The result has been > he added
“ that up to two ysars ago all schemes
of fundamental research were Jooked
askance at’’ and he cited the case of
a scheme for industrial exploration of
India. **When the scheme came
before the Council of Scientists™ said
Professcr Saha, ‘[ promulgated my
theory on thermionisation which
proved to be useful in the manufae. ¥
ture of explosives and m the study of
astral physics.

Turning to the future, Prof. Saha
declared:  ‘“ All the scieatists in
India must stand together. We must
build up our country on a scientifie
basis. We are not going "to let any
slogan or dangerous superstitions hin-
der our development. Past systems

.
L

PUBLIC OPINION 27

are decaying and we are on the
threshold of & new era. If we stand
together and get the sympathy of
our fellow scientists in Britain and
the Commonwealth, then woe shall
build a new and a better India.”

NAWAB ALI YAWAR JUNG
BAHADUR ON RECONSTRUC-
TION OF HISTORY

In the course of his opening
address at the 8th Indian History

Congress, held at Chidambaram,
Nawab Ali Yawar Jung Bahadur
gaid ;

‘“ Encouragement or inducement
given by them to research sacholars
and post-graduate students to under-
take to edit select records of a village
or a district, or to choose a suhject
for theie  based upen  such
records, would constitute a substan-
tial contribution of the universities
to the accumulation of raw materials
‘in particular’ of the social and eco-

‘nomic history of India.

“Students of Indian  History
would do well to direct some thought
to Indian States, in spite of the
fashion in certain quarters to vilify
them and their systems. They re-
main centres of Indian Self Govern-
ment with the best traditions of
unity and an unrivalled measure of
Indian experience of administration.
Their history and the traditions
which have sustained them are
worthy of scholar’s attention. They
are likely to play an 1mportant part
in the future.”

s

SIR C. V. RAMAN ON
SOCIAL SERVICE

Presiding over the school Day of
Sir 4. O. Institute, Bangalore, Sir
C. V. Raman said :

The worth of a man should be
judged from the service he rendered

to Society. Character and achieve-
ments were essential, There had
been over-emphasis on University
degrees in the past. Those days were
gone. It was essential that educa-

" tion should be linked up with practi-

cal work. FPure academic training

-had failed in the past.

Sir C. V. Raman advised the
students to learn craftmanship well
and to co-operate with one another
in their profession and see that they
did not undersell themselves. The
workers should not be deprived of
their due share in the industries;
they should try to have greater and
greater command over the latter.
Then only would India have a great
future.

- e———

Siz S.8. BHATNAGAR ON
INDUSTRIAL RESEARCH

Sir Shanti Swarup Bhatnagar,
Director of the Council of Scientific
and Industrial Research of the
Government of India, performing the
opening ceremony of the Fazli-Omar
Research Institute at Qadian, the
religious centre of the Ahmadiya
commumtv, stressed the need for
both pure and applied research.

No applied research, he said,

can fiourish if coInplube]y lsolated
from pure research. The huge phy-
sical body of applied research is kept
alive and fit by a conatant supply of
new blood in the shape of fundamen-
tal research of a pur® character. Let
not the enthusiasm of those interested
in immediate results of a purely utili-
tarian character, carry you away
from the path of our right duty to
science, Sir Bhatnazar said.
: He also cmphasised the desira-
bility for the proper
the sc'entist himself and suggested
the introduction of courses of studies
in Humanities in the scientists’ and
engineers’ curricula.

education of
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FOREIGN CURRENTS

The Modern School and its ideal

COMPLETE aAND GENEROUS EDUCATION
Mr. D. R. HARDMAN'S ADDRESS

Addressing a conference of head

masters and head mistresses of

secondary mod:rn schools at Ex-
mouth on May 1il, Mr. D. R. Hard-
man, Parliamentary Secretary to the
Ministry of Education, said the aim
of the modern school might be stated,
in Milton’s words, as that ‘‘complete
and genercus education which fits a
man to perfcrm, justly, skilfully, and
magnanimously all the offices both
private and public of peace and war.”

It would, declared Mr, Hardman,
be idle to pretend that no reform was
necessary. Educational pregress had
been hindered by a lingering belief in
the sanctity of false ideas and false
values. First, the curriculum had
been determined by the needs of the
academically minded minority. Se-
condly, the education of adolescents
had been vitiated by the attempt to
teach boys and girls subjects and
ideas more suited to adult life.
Thirdly, education had been class-
room ridden, lesson ridden, text-bock
ridden, and infcrmation ridden.

How, he asked, were the mistakes
of the past to be corrected? Even if
the answer was only slowly taking
shape, it was already apparent, as a
result of experience gained in what
used to be called senior schools, that
activity spelt success. * Here the
dismal reign of mere chalk and talk,
the mechanical use of the text-book,
and the piling up of parrot facts
unrelated to the experience of the
children are finished, The school has
become a scciety with a way of life.”

Although secondary education
was, continued Mr, Hardman, like a

building of which only one wing

had been erected, it was possible to

get some idea of how the facade -

would appear when it was compieted.
Ever if it were necessary at the
outset to have three distinct types of
schools — grammar, technical, and
modern— it was important to realize

“that seccndary education was a

whole. Some local education autho-
rities had already shown themselves
so imposed by the nced for unity that
they were proposing experiments in
the form of bilateral and maltilateral
schools. The policy of the Ministry
was to welcome such experiments,
provided the number of pupils was
sufficient to ensure satisfactory classi-
fication, and the premises and ' equip-
ment adequate for each type of
education.

SHORT HISTORY

In planning for the modern school
it was essential to reiember that
it was a comparatively recent growth.
It was only about 25 years ago that
it began to emerge out of the senior
elementary school, and no considera-
ble progress was made in its develop-
ment until after the issue of the
Hadow Report in i928. It was,
indeed, obvious {rom any survey of
existing conditions that much remain-
ed to be done before it could be said
that the evolution of the modern
school had been completed.

Despite the-good work which had
been done in the past in senior ele-

mentary schools and reorganized

moderii schools, admiunistrators ~and
teachers were still at the point of
trying to discover the best lines to
pursue, They were still at the stage
of asking what type of schooling it

FOREIGN

was best to provide for the great
mass of children between the ages of
11 and 15 or 16; and the immediate
problem wag to decide the mental
and practical training to be given.
What was already apparent was that

- educationists should not rely on any

ready - made curricula or external
examinations to shape its future. If
however, it aim had to be defined it
might bo postulated that its purpose
was nothing less than to prepare the
children of the nation for life in a
democratic community.

How asked Mr. Hardman, could
this best be done ? First there was
the problem of providing the best
mental equipment for democratic
living. Tte approach would quite
obviously be different from that of
the grammer school, 'Phe acquisition

. of knowledge — éspecially when it was

embodied in an examination gyllabus
—would not he the primary aim.
What was essential was to develop

* imsgination and judgment.

BREADTH OF TRAINING

We should, said Mr. Hardman,
endeavour, in seeking to develop the
imagination of children, to give them
the opportunity to appreciate gocd
writing, good art, and good music.
The develcpment of judgment was
however, no less essential if they were
to possess the power to distinguish
betwee trie and false reasoning
between good and bad effects. The

“poesession of good judgment was

to-day more than ever important, if
only because men ard women were
called upon to help in deciding great
jissues of national and international

* policy.

) -If, however, the training of the
mind was to be ‘thorough, it meant
the introduction of several ideas

- which could only be described as

revolutionary. It meant the acting,
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and not the mere reading, of great
dramatic literature. 1t meant the
singing of great lyrics in many langu.-
ages to classical accompaniment. Tt
meant the imaginative use of the
library, th: maproom, and the
reference room. It meant the ability
to mouth the native tongue well in
speech and to write it with clarity
and rhythm. In other worde, the
modern school of the future must
provide for the feeding and training
through the mind of the emotions and
the senses not only by the provision
of buildings which were works of art
and gaily decorated, but also through
musie, drama, and the dance,

It was in this respect that sl
types of schools in most countries
had failed tragicallv. and the result
of this failure had been emotional
and physical msladjustment express-
ed in a longing on the part of
children for the day when they could
say goodbye to formal educaton for
ever.

If the ideal of the modern school
was a well planned training for life
in its widest sense, that ideal was not
very different from Miltons’s defini-
tion of * complete and generous edu-
cation.” [t might not ko possibla to
achieve such an ideal until hetter
premises, smaller classes, and a longer
school life became the right of all
and not the privilege of the few;
but educationists would do well to
fix clearly in their minds the object
which they had in view. It was
Plato who said that “children must
be placed not according to their
fathers’ conditions, but according to
the faculties of their minds,”” and in
the modern school, however many
types of secondary education might
be evolved to suit the varied needs
of human personality, the secret of
success was, and would remain,
activity, '

— Tires Edueational Supplement,



WOMEN'S PAGE

Women’s Education To-day
By Sir C. P. RAMASWAMY AIYAR

THE History of women’s educa-
-4 tion in India and the results of

the same would contribute only
to support my thesis on which I am
g0ing to embark, My case today
will be that under the conditions
of today, there is no fundamenta)

difference or need for any diffe-

fentiation between women’s educa-
tion and men’s and not rith-standing
the practice to the contrary, 1 feel
that men should be educated in wo-
men’s art as much as wowmen in the
pursuit of manly sciences.

Just take your minds and eyes
to the ages of the past when India
played an important part not only

in the life of the home, but also in .

. thas of country, We have been too
Jong under the shadow auppreased,
depressed and impressed in the wrong
that we forget the essentials of the
past chronicle,

It is hardly necessary to recapi-
tulate the fact that in no small pro-
portion the hymns that have come
te us embodied ia the Rig Veda owed
their anthorship to women. The
conversstion between Sage Yagnaval-
kya and bis wife Maithreyi on the
eve of his retirement into solitude
and meditation ““are one of the

loftiest pieces of Indian litsrature.

Thereafter there came ages of
sction, ages of war, ages of renun-
ciation and of courage of extinction
rather than ibsult, when men and
women shared the glories of those
days together. Then Grihapathni
wag not only a shareholder, not only
a participant, but was also a partaker

_of the fortunes of weal and woe.

) *. From a recent Addre :
Madii ; : s delivered at

. Indian history is a record of
history of women as much as it is
the history of men.

During the days when the Mon-
'tague\Chelmsford reforms were be-
Ing put to shape on the anvil of
imperfect destiny, one of the grea-

* test things that interested the Com-

mission was the manner in which
women’s rights were conceded withous
controversy, and without complaint.
In other countries the question of
voting rights came to women only
after long-drawn fights for the same.
But in India it was the result not
only of women’s education, but also
due to the spontaneous acquiescence
by men to the eseertial qualities of
women. The wrong idea of suppress-
iIng women came with the advent of

the modern sge. “

According to Sacrates human
love was an attempt to reunite the
two separated halfs viz., the man
and the woman. There is no diffe-
reace, no claim to superiority of one
8ex over the other,

We are the praducts of a sausage
machine of education where we are
thrown in a primary school, witu the
eternal illogical machine thrusting

~and cotting us into & groove which

envelops us with ideals and finally
we emerge as finished sausages. ‘

If the edncation of the future
has to have aay vitality it will have
to be personal education just like the
treatment that is given in the hos-
pitals to patients. Instead we are
now having classes rumbering 30t070,

The time has como when the
whole arrangement has to be altered
to oneof personal and individual,
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Girls by pature, are artistically
and musically inclined and to these
impulses of humanity which were
emotional, the boys were not inclined,
One of the prerequisites, therefore,
was to supply deficiency in the boys

. during the course of their education.

My thesis is that it was a mis-
take to overemphasise what is called
feminine accomplishments and con-
centrate a certain amount of time
and enerzy on imparting to one
section of humanity those accomplish-
ments and distinguish them from
waat may be called the masculine
accomplishments. The whole case of
women’s. education should be recon-
sidered and and realigned and reorien-
ted according to the needs of to-
MOrTow.

Our needs are that we are essen-
tially an agricultural race and we
have to become an industrial commu-
nity if we are not going to suffer
extinction in the too ruthless com-
petition which would be the order of
the day from tomorrow or the day
after.

In the reordering of the human
destinies one of the great services

that has been done is the g33sel
preached by Mahatmy Gandhi as ‘o
the va'ue of maaual labour, which .
technique he has chosea as common
both to men and women.

Russia and China have demon-
strated in this war that for progress
on all sides, women would have to
play an equal part as men.

We have no right to bisect our-
selves, Men should learn the softness,
the grace, tho emotional ocapacity
and the capacity of suffering with-
out grambling and also the refine-
ment from women. Woman in turn
should learn the sterner aspects of
life from which she had been shielded
so far sometimes owing to love and
sometimes by people not bestowing
sufficient attention to the wurgency
and the imminence of the problem
before them and the need for all
energies to be combined.

I, therefore, hold that there
should be no essential distinction
betveen man’s and woman’s edu-
cation as there is no difference bet-
ween man’s personality and women's
personality. I have felt this for a
long time.

Approved by the

Mad;’as 7. B. C.

As per New Syllabus
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Planning Committee on Education

" The following extracts from the
Second Report of the - Rezonstuction
Committee of Council on Reconstrue-
tion Planning shows where we staund,
and what we need, in Education:—

“The Central Advisory Board of
Education has laid down the follow-
ing minimum requirements of the
country in respect of public instrue-
tion: — -

(1) Universal compulsery and
free education between the ages of 5
or 6 to 14, *

{2) Reasonable provision of edu-
cation before the compulsory age in
the form of nursery schools and
classes.

(3) Efficient medical school ser-
vice including regular medical inspee-
tion of scholars and provision of pro-
per nutrition in needy cases.

(4) Secondray or high school edu=
cation for those who are Jlikely to
benefit fromit. '

{5} University e¢ducation for
picked students, probably 10 per cent
of the high school pupils.

{#) Technical, commercial and
arts education.

(7) Adult, vocational and non-

vocational education for those “who
were not educated in boyhood,

(8) Special schools for children
suffering from mental or physical
handicaps.

(9) Recreational facility of all
kinds to inculcate a spirit of corpor-
ate activity and for amusement,

(10) Employment Bureaux for
amusement,

(11) Suitable facilities for training
and on proper lines.

{17) An efficient administrative
system.”’

2. ‘““How far the presant system
of education in India is from comply-
ing with these minimum requirements
may be seen from a few simple facts.
$6 per eent of the present population
is illiterate. Of the children who
actually enter the doors of a school,
less than. 1 in 4 remain long enough
to reach the earliest stage (class TV)
at which permanent literacy is likely
to be attained. ‘ o

¢ Since the average pay cf a pri-
mary teacher in Government schools
is about Rs. 27/- p. m. and in private
gchools is actually much lower in one
of thelargest provinces the average is
below Rs 10/ p. m., it can hardly be
said that the teaching service in
India is likely to attract at the
moment the sort of people who ought
to be in charge of the nation’s. most
valuable asset, namely, its children,
durir g its most malleable stage. In
higher stzges of education there is
practically no selection, the main
criterion for admission to high schools
being ability to pay fees rather than
intellectual promise, and apart from
the passing of an admittedly eaay
matriculation, the same largely applies
to University education. The pro.
vision of technical, commercial and
arts education is entirely inadequate
to meet the repeated requirements o:
& more highlv industrialised Jndia
In regard to the other main branche:
referred to in para 1, the presen:
provision is either non-existent or i1
such an embryonic stage that it car
hardly be said to touch the fringe o

“the problem.
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Medium of Instruction

That one of the chief defects in
the 1ndian Educational System is the
teaching of subjects through the
wedivm of Englizh, emphasizes Dr,
Kh, A. Haye writing in a recent num-
ber of Education, He ssys:

|
:

o,

ey

<
d

An Indian student spends tie
major portion of his perind of school-
ing »n learning Engllsh which is also
a medium of iustruction in & number
of other rubjects in the high classes
in schools and all subjects at the
University. But experience eghows
that with all bis efferts an average
student hardly attains proficiency in
that langnage. The result is that a4
the close of his academic career,
when be is supposed to be able to
devote his time and erergy to the
application ot kis knuwledge, he finds
it difficult to express himself with
ease and elegance in English. KNor
can he use with ease and perfection
the language, in which be had been
nurtured frem childhood, as a tool
for self-expression.

* 1t will do the Indian learner &
lot of good if a change is effected in
the wmedium - of iustruction from
English to one or another guitable
Indian Vernacular.

 —

Recruitment of {eacuers

Why are wei so slow in coming

. forward to joiu this poble profession

of Teaching, asks Mr. 5. Kuruvilla
Jacob in the course of an article
contributed to the April number of
the South Indsun Teacher. And he
aDSwers :

“ Low salary is only one of the
reasons. There are several other

reasons;  Teaching is an exacting
work—guiding 40 or more boys for-
four or five periods a day if the work
is done conscientiously ia a great
strain on the nerves. Teaching four
periods a day, would mean to an
honest teacher several hours of pre-
paration before and several hours of
correction of exercises after. The
school roomus are often dull and stuffy
and depressing. The life of an
ordinary teacher is narrow and dall —
Preparation, Teacking, Correction,
Private Tuition. Time for domestic
responsibilities is hard to find. Even
holidays, for a couscientious teacher
can be full of school responsibilities.
Thesa are hard facts, which make the
profession unattractive.”

‘Then he suggests the following,
as some of the ways in which the
profession can be 1made more
attractive :

(1) Better salary.

{2; Prospects of promoticns, not
simply to rise to the maximum in the
scale of salary, out to positions of
responeibility in the schoo!l as well as
outside, as Inspecters, as membera on
the staff of Training Colleges.

13) Teachers should have more
leisure to read for themsclves and to
cultivate their natural talents,

{4, Opportunitics for teachers to
associate themselves in activities of
the community around, — Panchayats,
Municipalities and even in Legislative
Assemblies.  This would enrich their
lives and they will have wider vision,

(% The school buildings should
be made attractive and classes should
be smaller.

Finally be belicves that * unless
the life of the teacher is maide
happier, the probiem of recruitmens
is not going to be casy. The experi-
ence of countries in the west, includ-
ing Russia point to this necessity.”
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Feuerbach’s Theorem

Sir. May I crave the hospitality
of your columns to draw public atten-
tion to an exhibit of Geometriesl]
interest which was on show at the
recent All India Eduvcational Exhibi-
tion held at Madras.

The exhibit, a neatly got up chart
drawn by a Piramalai Kallar pupil, a
Harijan and other Mathematics stu-
dents of the Board High Scheol, Usi-
lampatty, (Madura Digtrict) presents
the wnigue property of the Nine-
Dgints Circle known as the famous
Feuerbach”s Theorem [named after the
German Mathematician Feuerbach
{1400—1¢&34) who is credited with its
discovery in 1x22] in different kicds
of triangles. The chart demonstrates
Low, apart from passing through nine
well-defined points in a triangle
(a property well known %o a section
of hizh school students) the nine-
pomts-cu'cle is the only circle that
touches four well-defined circles viz,,
the incircle and the three ex-circles.
Thie is the first chart of its kind since
the thecrem had only been theareti-
cally accepted and never so  fur
brought out thyough a practical lesson.
Another remarkable feature is that

the Harijan pupil first stuck unawar:s,

at this woderful result (not known to
teacher or pupil till then) while at
work, ‘
This shows that Mathematics is
not an insipid subject. Here I can-
not but quom the concludmg sentencs

‘““The pro-
f recearch
r ates new

-hl'.gs as well as new !d as, is the
£ ost sine que non f the State.”

%11&8& S

‘1‘1\ >

~

May I join hands with Prof.
Ananda Rao, Dr. A. Narasinga Rao
and Prof Balakrishna Avyar in their
appeal in the course of their appre-
ciation of the charts, that Geometry
be given its proper place in High
Schecols and Colleges ?

Usilampatty, M. PaRAMESWAaRA
283—6 —43. AYYAR.

Teaching Profession
Not made Attractive

Sir, In his proceedings R. C.
No. 3+ 8.0 /45 dated 22-3-46. The D:
P. L. communicated the following :—

“The under mentioned officers are
informed that since a sufficient nam-
ber of candidates is not available
for starting the Emergency Training
Course from 1-4-46, the proposal
to start the course from 1-4-’46is
dropped. Government is being ad-
dressed to open the course from
1-7-46.”” What a Sad reading it makes
about the noblest of professmns

But by the side of this sad picture -
put the picture of the conditions in -

England. There the first batch of
70,000 Teachers under a similar
Emergency Scheme are soon going to
leave the Training Schools and they
will be soon absorbed into the
schools' to be started wunder the
new Education Act? Why is this
difference ?

Even after re- mtroducmc the
system of stipends, and that too, at
enhanced rates Government failed
to secure candidates for their Tea-
cher Training Schools.

As it is, the basic salary of an
Elementary school teacher has as
much purchasing power (today) as
Ras. &/- had prior to September 1939.
Aud surely it would be nothing short
of, folly to expect young men with
a bright vision of the post-war period
to flock ta the profession.

‘Nandigama, T. Ramachandra
13—4-—46 Murty
N
- (- ( 2 .’
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