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EDITORIALS
ON UNIVERSITY EDUCATIGN.

MONG the addresses deli-

vered recently at some of
r..  the Convocations of Indian
Universities those of Dr. John
Mathai given at the Allahabad
-University Convocation and of
Sirdar Panikkar at the Andhra
University Convocation are note-
worthy for the emphasis they
.Place on the study of humanities.
Both the speakers hail from the
Kerala, a part of India having
characteristic cultural features
of its own. Sirdar Panikkar re-
fers directly to the subject while
It is the spirit underlying Dr.
Mathai’s plea for citizenship as

one of the two important objec-

tives of education, the other

being knowledge.

IT has become a common place

to say that we are living in an
age of science. It is now a fashion
Or university authorities in most
Parts of India to attach an
unduly exaggerated importance
to science and technological stu-
dies. They think that they will
0se caste and cease to be modern
Unless they make these studies
OCcupy a place of central impor-
tance. They forget that in recent
times even'in the west it is being
Tecognised that a larger place

{
L ¥ ——
T
Ty

should be given to courses in

Humanities. This forgetfullness
is natural as the heads of several
Indian Universities are the pro-
ducts of Cambridge and Oxford
of more than a generation ago
and as such cherish the ideas of
an earlier date, ignoring the
more recent changes that have
come upon them.

THIS is not to belittle the

importance of Science or
Technology. No one denies the
contribution that they have been -
able to make to human advance-
ment in the modern age, espe-
cially in the matter of creating
all those possibilities and oppor-
tunities for raising the stand-
ards of material life ; and no one
forgets the fact that it is® the
systematic study of these sub-
jects in the Universities that
created these possibilities and
opportunities.

T the same time we have to
recognisc that very little has
been done to train man through
education to make the best use
of Scientific knowledge and tech-
nological improvement. While
man conquered - nature and
brought so many forces of nature
under his control he has not been,
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able te conquer himself. He has
been using the instruments
placed by Science at his disposal
to more effectively exploit his
brother man and to better
satisfy his greed either as an
individual or as a member of
this or that nation, this or
that class. It is this absence
of harmonious development of
man’s intellect and character that
bas been responsible for the
global wars of destruction al-
ready taught and still to be
taught unless meanwhile man’s
character . undergoes a revolu-
tionary change.

JT is this change that the study

of Humanities can bring about.
As Dr. Mathai puts it, it is a
primary bussiness of a University
to teach the young the art of
living together by inculcating in
them habits of forbearance and
cooperative effort and of placing
the common good above personal
and sectional interests. But,
according to him, ¢ it is here that
the failure of our universities has
been most conspicuous, a failure
that, in many ways has had
tragic results for our people. If it
is a primary task of universities,
as I believe it is, to stress those
aspects of life which bind men
together and reveal to them their
common humanity, our univer-
sities are to-day far from having
fulfilled their resposibility; they
have yet tg give evidence of any

positize~Thnsgjgusuess on their
, Shat- atﬁmm them to

remedy. |He observes: “It is
often asked by those who are in
a hurry why our Universities

should devote so much time to:

the study of literature, philoso-
phy and other subjects which
have no immediate practical
use? Why instead of wasting
time in this manner, greater
attention is not paid to the more
practical sciences and to what
are known as technical subjects ?
The answer goes to the root of
the problem of national welfare.

What the Universities have to-

provide, if basic national in-
terests are to be considered, is
an apparatus of evalution, a
standard of conduct, a discipline
of mind and a sense of proportion
based on tolerance. These are
not attained through either
researches in specialised subjects,
or by superior technology, but by
constant familiarity with the
minds of the great thinkers and
writers of the past,. by develop-

Jng the habit of precise thought

and by the cultivated apprecia-
tion of forms and the discipline
of the mind which these activi-
ties produce.” All this is timely
and it is hoped that Sirdar
Panikkar’s words will produce
the results desired by him. And
1t was also appropriate that he
addressed these words to the
Convocation of the Andhra Uni-
versity where there is a very

very sad neglect of humanistic
studies.

ONF_J other feature closely asso-

ciated with this was pointed
out by Dr. Mathai, According
to him—and it is also a widely
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acocepted fact—it is in the sphere
of higher science that our Uni-
versities have made greater pro-
gress than in the humanities.
“We have among us to-day
scientific workers whose contri-
butions to the sum of human
knowledge have become land
marks even in an era of astonish-
ing and unprecedented dis-
coveries. On the other hand, in
those realms of knowledge in
which progress depends on sub-
Jective analysis, on careful inves-
tigation and accurate expression
of the inner thoughts, emotions
and experiences of human beings,
our scholars for the most part,
in spite of earnest and painstak-
ing efforts, have hardly yet
succeeded in leaving any percep-
tible impress on the progress of
knowledge.””

N explaining the causes for this
contrast he has expressed the
opinion that it is all due to the
use of English—a foreign langu-
age—as the medium of instruec-
tion in Indian Universities. And
he has put forward a plea for a

radical change in this respect.

¢ Inspite of its widespread use
English  remains  essentially
foreign to what is deepest in us
and incapable of providing a
link between the few who have
received the blessings of educa-
tion and the many who have not ;
nor between us who are alive
today and those who in the past
created our great heritage of
culture.” He has called on all
Indian Universities to make a
final decision on this question
and see that the mother-tongue

is adopted as the medium of
instruction in Universities.

T the recent meeting of the

Inter-University Board a re-
solution was passed commending
the adoption of the mother-tongue
as the medium of instruction.
The official approval has come
and Universities will therefore
do well to give up their hesita-
tion in the matter and immedi-
ately introduce this change
which has been long overdue and
make University education really
creative.

Anglo - Indian Education -

HE Commission appointed re-’

cently to make a survey of -

Anglo-Indian education in
the country has made two or
three important recommenda-
tions in respect of the directions
in which this education requires
reform in the near future. One
is that greater importance should
be attached in Anglo-Indian
Schools to a better teaching
of Indian Languages, Indian
History and Civies. This is an
urgently needed reform for it is
the simplest remedy for that
spirit . of exclusiveness which
communal and denominational
schools are bound to engender, -
Every community in India—and
the Anglo-Indian Community
ought to be no exception to this-
should feel that its home is India,
that it should join the other -
communities in the country, in
the struggle for freedom and in
the promotion of the dignity and
status of the motherland. In the
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past the- Anglo-Indian community
did not develop this national
spirit. It regarded itself more
as a community related only to
the British. But now things are
happily changing and its leaders
have come to realise that in the
long run the interests of its
members would be safer if they
work in complete co-operation
with the other peoples of the
land. Such co-operation will
become easy if the members
of the community study some
Indian Language and get a bet-
ter understanding of the History
of India which is as much their
motherland as of any other com-
munity. While every commu-
- nity should try to preserve
its special characteristics it must
at the same time become an
integral part of the Indian
nation as a  whole, The
other recommendation to which
reference may be made is that
the members of the community
should be given technical edu-
cation so that they may be
enabled to enter the ordinary
walks of life instead of depending

on Government service which hag.

all along been the case. In the
India of the future it will not be
possible for any community to
enjoy a monopoly of employment
in any branch of public services
merely on the ground that they
had such a monopoly in the past.
Merit and equal opportunity
gshould become the criteria in
recruiting to public services.
It is therefore desirable that
Anglo-Indian’s should take more
and more to industrial education.
The other recommendation is in

regard to recruitment of teachers,
In the past several posts of
teachers in Anglo-Indian schools
were reserved for persons of
non-Asiatic domicile—that is for
Europeans. While this might
have been necessary in the
earlier stages there is no need for
it in the stage at which the
community has arrived today.
An adequate number of teachers
from among themselves can be
found at present and it is also
best that more and more of such
teachers are employed, and the
deficit if any may be made up by
the employment of teachers from
other Indian communities. This
latter step will be useful in foster-
ing a spirit of unity and common
understanding between Anglo-
Indians and the other communi-
tics in the country.

———

Gandhiji's Code For
Students

N these days when the atten-
tion of the studentsis being
distracted in numerous direc-
tions by powerful party organisa
tions it 1s a matter for extreme
gratification that the situation
has been clarified to a great
extent by Gandhiji through the
eleven-point code for students
which he included in his pamph-
let on the constuctive programme.
He makes it clear at the outset
that he has not repeated his origi-
nal call to studeuts to leave their
schools and colleges as there is
not the proper atmosphere for it.
He also feels that non-violence
offers little attraction to them.

‘
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Students who are sincere in their
desire to serve the country in
accorlance with the message of
Gandhiji to whom most of them
pay homage should not take
part in party politics. ‘They
are students, searchers not poli-
ticians ‘—This is the first point
in the code and is at the founda-
tion of the other points. He also
laid it down that they should not
resort to political strikes and
that they should show their devo-
tion to their heroes by copying
the best in their heroes and not
by going on strikes. The other
important points in the code are
that they must all do sacrificial
spinning in a scientific manner,
use kbadi and village products

all through, give first aid to the
injured, learn Hindusthani, tran-
slate into their own mother ton-
gue everything new they may
learn, do nothing in secret, scru-
pulously correct and chivalrous
in their behaviour towards their
fellow girl-students. They should
not harbour Communalism nor
untouchability in their hearts.
There are a few other points of
equal importance based on the
principle of non-violence, It is a
brief bit highly comprehensive
code of great value. 1lf only
students make it a point to
adhere to it in practice they will
transform themselves into res-
ponsible citizens of Free India
of the near future.

Promotion of Pupils in Secondary Schools

Heads of Secondary schools in this
couniry who are generally inclined, and
also advised, to lay undue stress oo
annual examicauons of their papils and go
strictly by toeir resulis will be interested
to know how this importan: part of their
school administration is bewng cealt with
in secondary schools in Germaay. Bya
decree  of May 5, 1942, tne Rech
Mimster of Education has 1stued tne
foliowing regulation tor observance by
secondary schools in  Germany 1o the
matter of promouion of their pupils

*“j, Only pupils who have satistied
teaching demands and who have given
proof of their willingness to work and 1o
collaborate may be promoted from one
class to another ; mediocral results 10 one
or the other branch may be compensated
by better results in other branches.

2. The decision concerning promo-
tion rests with the Head master who will

base his judgements on that of the class -
teacher and of the special subject teachers?

3. Unless promotion depends on any
schematic calculation, the following priaci-
ples should be cbserved; (a) apart from
very exceptional cases, no pupil whoss
work is insuflicient i botn German and
history may be promuied; in the upper
classes, wability to abalyse a subject in a
clear and ndepcudant manner is suffi.
clent reason tor non-promotion; (b) insuffi.
cient work n several subjects of the same
group is less serious than insufficient work
n the subjects of different groups.

4, The final examinations must be
suppressed wherever they still exist,

since the whole year's work should count
for promotion.

5. Pupils obliged to repeat the same
class twice must leave school except in
special circumstances; the same applies to
pupils having to repeat two classes
following.” —K. S, VaAkIL,




EDUCATION FOR PEACE +

By Mr. V. S. VENKATANARAYANA, M.A,, B.Ed. )

HE well known wtiter Sir Normal

Augell wrote thus some years

ago: °“The Governments which
drifted into war in 1914 were for
the most part made up from the
most highly educated oclasses. The
diplomacy which led to the war had
been in the hands of highly educated
men ; the policies which led to the
almost complete destruction of the
capitalistic system were policies
imposed by educated capitalists.”

“The most learned nation of
the world, the most scholastioally
drilled had shown itself the least
wise, by delivering itself over to the
guidance of dangerous fanatics and
had turned the whole educational
apparatus into an instrument for
promulgating doctrines many of
which educated men including those
who taught them knew to be wicked
nonsense: And the nations who
were the victors proved no wiser in
spite of their knowledge. If the
world has nearly destroyed itself, it
is not from lack of knowledge in the
sense that we lack the knowledge to
cure ocancer Or Trelease atomio
energy, but is due to the fact that
the mass of men have not applied to
public policy knowledge which they
already possess ‘Which is indeed of
almost universal possession, deduci-
ble from the facts of every day life,
What is needed is the developmens
in men of that partioular type of
¢kill which will enable them to profit
by past experience.”

It was with this idea that the
cultural movements for international

ce were started after the First
World War. Foremost among them

Paper read in the XXI All-India Edica-
u:_:::x:l Cgf.l;crcncc, Madras on 28-12-1945.

\

were the Boy Scout Movement aud
the Girl Gyide Movement and also
the World Youth Movement of those
pioneers of world culture Mrs. Annie
Besant and Dr. G. S. Arundale. The
magazine, the ‘Young Citizen’ edited
by these two doughty champions of
World Brotherhood did yeoman ser-
vice in the matter. The Theosophical
Society served this purpose well.
The Scout movement was designed
as a voluntary self-edueation move-
ment in manliness for the youth. It
believed that if we are to bring about
the end of the reign of fear and to
have peace in the world the remedy
will not lie 80 much in legislation to
control the warlike propensities of the
existing governments, as in the edu-
cation of the oncoming generations
to international goodwill, This is &
sort of training such as would
make for peace but without emascula-
ting a nation and making it a herd

of milksops and ‘80 much human
blubber, *’

Internationalism has to be deve-
loped. Education should be for oo-
operation but not for competition,
for amity and not for war. The acade-
mic training has taught generation
after generation their national history
with all its victories in war, too often
dishonestly omitting its defeats and
maligning its '‘enemies while extolling
its piracies. The desirable course is
to change all this and to teach the
rising generation the peacefaul trium-
phs of their country and to think in

terms of peace towards other coun-
tries,

The Viswabharathi, the World
University of Dr. Tagore was esta-
blished in 1916 with this parpose. It
was founded after his return from a

.
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visit to Japan and America where Le
delivered his lectures on ‘Nationalism’.
That was the period when the first
World War was going on with all its
terror and gruesome cruelty. Dr.
Tagore realised that the attempt to
oarry nationalism to excees was the
root cause of all international rivalry
and hatred. And this in turn was
due to the failure of one nation to
understand and appreciate the culture
and greatness of another nation. If
civilisation and oulture are to survive,
and if humanity is to reach the
destiny the summit of happiness and
glory, it is imperative that that
there should be internatiena! peace
which in its turn is dependent on the
mutual understanding of their cul-
ture by different nations. To Dr.
Tagore the Viswabharathi was a
centre for such understanding, a
place where savants of the different
oountries of the world would meet,
exchange ideas and raise the founda-
tions for the world oculture. During
the quarter of a oentury of its ex-
istence, during the life time he
succeeded in attracting to it acholars
with world reputation from many
countries in the West as well as in
the Easat—scholars who have been
trying hard to create a cultural basis
for world unity.

Movements for the establish-
ment of international peace and ocon-
oord were started aleo in Amerioa.
The oonviction had gome round in
America that humanity should be
saved at all costs and that the only
way to serve humanity is by strain-
ing every nerve to save Democracy.
They rightly felt that the achieve-
raents of the human mind are possible
only under conditions of freedom and
peace and to this end they had begun
to discover new ways. Since the
Great War the spirit of the times in
Amerioa demanded the prevention of
she horrors of the war sud the

promotion of international peace and
justice. And to this end several
institutions have sprung up such as
the Carnegie Endowment for Inter-
national Peace, the National Council
for the Prevention of War, the
Association for Peace Eduoation,
the American Legion, eto. Since
it is only through schools that mutual
understanding among people is gene-
rally brought about, the American
Legion has directed the writing of an
Amerioan History Text Book, to be
used in American Public schools,
avoiding the glorification of war
activities. World education fellow-
ships had been started and exchange
of students of the various nationa-
lities and exchange of cultural ideas
began -to obtain but all these had no
practical resuits as the Governments -
pursued their own pigheaded policy. -
Psychological conditioning is the
most imperative need at present and
unless this is done there is no use .of
any scheme for the development of
a new social order. Education of
the emotions, of the instincts and of
the aesthetic side must be complete.

Dr. Maria Montessorie’s movement
in education is one oatering to such
8 development. She believes that
much of the evil of the modern times
oan be traced to wrong education in
childhood. It is a fruitful hypothesis
that oontains truth. She had left
her Facist mother country refusing
to kill the mental life of the children
by educating them to the mould of
aggressive nationalism and racislism.
Her belief in her movement is 80"
deep-rooted as tc make her a refugee
from her native land. It is true
that the external environment of
mankind requires drastic changes.
‘Food and shelter and the basic
necessaries have to be provided
for the masses. But even where
the standards are relatively high,
the itch for power and the sense
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of frustration still exist. Maladjust-
ment leading to neurasthenia and
insanity is in fact commoner in highly
industrial countries than in agrivuliu-
ral countries like India. Education
for competition rather than for co-
operation and universal brotherhood
is nmormal in the western countries.
A new outlook in education as well
as a change in society are essential if
we are to escape the recurring crises
and wars of today. It must be to
educate for world citizeuship. Educa-
tion of children alone will not suffice.
The education of the adults of the
various countries of the world also is
needed urgently.

Racial prejudice and colour pre-
judice must be abolished. Dengmina-
tional prejudices should be destroyed
by proving to the taught that the
core of most advance religions is the
same, that the organ music of the
Christians, the bhajau of the Hindus,
the opium smoking of the Chinese,
the incense of the Arabs; the silence
of the Mohammadans and the simpli-
city of the Pathans are all defensible

" jn as much as they produce the same
outwardly atmosphere ; that there is
as much philosophy and pleasure in
eating with the hand, as the Indian
does, asin eating with a chopstick
like the Chinese, or with the fork like
the Europeans.” They must be made
to feel that the wentality of ‘Uncle
Shams’ and ‘ Mother India ’ must be
completely rooted out. Racial research
has in faot established similar traits

between the people as remote as the
Europeans and the Australian Abori-
ginals; the Chinese and the Negroes;
the Germans with the Red Indians
and so on and so forth. The white
superiority complex must go. A
white inferiority complex must have
existed when the Yellows dominated
a large part of turope and a straight
bair and hairlessness complex must
have been felt by the Southern

Europeans when wavy haired and
hairy Arabs bossed over them for a
thousand vears. The then reigning
inferiority complex is expressed by
the Southern European even now by
his inordinate fondness for hairpinning
and the present day dark colour
complex is seen by the inordinate
fondness of darkies for fixing-creams
and powders. Had, by any chance,
knockneed and flat-footed and big-
jawed Africans ruled over Europe for
considerably long periods, African
traits too would have heen appreciat-
ed by Europeans and sought in ma-
rriage unions. Similar reflexological
explanations of most of our likes and
dislikes should effectively dispel our

prejudices, and as ae-thetic narrow-
mindedness.

Very efficient propaganda can be
carried out in this fashion and only
this sort of propaganda is needed for
fostering of intellectual progress and
freedom from that moral. tyranny
which makes men thinking machines
and factional communalists. Tt is
in this aspect that we should welcome
the proposal of Prof. Mikolaj. Olek-
iewicz cne of the Polish delegates to
the United Nations Educational
Conference in Londod to start an
International Air University from
which lectures could be broadcast to
students in their homes all over the
world. The Professor told the
reporter of News Chronicle that an
International Air University should
provide a practical answer to many
problems in Europe where text-books
had been burnt, Schools destroyed,
and teachers murdered. He said,
“ My concept of the Faculty is this—
prominent men of science, art and
letters will be appointed from alt the
countries of the United Nations.
These men could deliver their
lecture in their own studies merely
by hooking up to the University’s
net work. There would be no resi-
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dent students. Young men and
women all over the world listen in

_ their homes and at the same time

enrol in correspondence courses con-
ducted by the University. Once or
twice yearly students of the Univer-
sity should be given an opportuuity
of meeting other students—and it
would be fairly easy to arrange that.”
The international poesibilities of
starting such an air university ia

evident. The world education and.

cultural conference conduoted in
London recently aimed at giving help
to those countries which had been
devastated by war, and a plan for a
permanent United Nations Educa-
tion, Scientific and Cultural Organisa-
tion was drawn.

Mr. John Sargent, the Indian
delegate who drew the plan stated
that the U. N. E. 8. C. O. would
attempt to produce the closest rela-

* tions between varjous countries by

arranging for exchange of teachers
and students, endeavour to liquidate,
illiteracy and in short be a clearing
house for new experiments and deve-
lopments in education. The aim
should be the development of a spirit
of world - citizenship, the spirit of a
world State. This is not an impracti-
cability with the present marvels of
socience which established olose con-
tact of all countries of one part of the
world with even the remotest part of
the world. A world army to enforoe
the decisions of the world state with
the avowed purpose of securing inter-
national peace can be brought into
being by using the present armies |
used for the destructive purpose
without dishandoning them. Let an
effort' be made to psychologically
condition the people for the new ideal
by the United Nations and let them
be sincere in that effort. Let them
not preach peace at the same time
trying to annihilate pacifists.

MODERN EDUCATIVE FORCES

By Mr. SHEIK IFTEKHAR RASOOL

OW far the cinema and the

radio are fulfilling their func-

tions as educative forces is a
question which is engaging the
serious attention of thoughtful citizens
everywhere, but in India, in view of
the widespread pall of illiteracy and
superstition that covers the country,
the question becomes one of supreme
importance to the people. The film
industry in India is making great
efforts to establish itself on a sound
financial basis, but so far there has
not been produced a single film which
may be said to be of outstanding
merit as an educative force.

Various attempts have been

‘made from time to time to explore

the possibilities of producing educa-
tional films, but so far these have not
produced any tangible results. Films
which aim only at providing amuse-
ment have held undisputed possession
of the soreen for so long that educa-
tional films now find it difficult to
obtain & place in the programmes at’
cinemas. The fault hae been with
the presentation of educational films
which are produced for the purpose,
but are neither educational nor
educative,

Educative Films

It is the educative films that are
needed in India more than educa-
tional film detailing in pictures the
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achievements of science or incidents
in history. 8o far, in common with
the film industry in other countries
the industry in India has been con-
fining its attention to the production
of films for the amusement of the
patrons of the cinema. In so far
as foreign films shown in India are
ooncerned, with some very notable
exceptions, amusement of the cinema-
goer has been the ruling motive
of the producers, and occasionally
this end has been attained by parody-
ing life in the West and even by the
presentation of aspects of Western
life :which are reprehensible and
liable to exercise a baneful influence
over the minds of Indians.

To produce films which may
effectively enable the cinema to ful-
fil its function as an educative force,
those who now prepare scenarios will
bave to evolve a new technique. It
should be possible t0 make the theme
of film stories interesting and at the
same time to make the film the
vehicle of information scientifically
accurate and vibrantly true to life.
Educators agree that the text-book
should not tell the whole story. It
should present each problem in such
a fashion *that the student will be
stimulated to inquire and eventually
form oonclusions on his own initi-
ative, .

Teaching the Child

In complete contrast to theatri-
. cal films, the teaching film seeks to
present an accurate image and faith-
ful record of life, photographed
under unrehearsed conditions. It is
assumed that the pupile will receijve
some preliminary instraction before
viewing the film, and that s disons-
sion of the subject will follow, It is
desirable, therefore, to avoid an air
of finality in concluding the film,
The ideal teaching film can be
achieved only as & result of skilful

§
4

and complete co-operation between
pedagogical authority and the tech-

nique of mechanical production. The .

principal difficulty in achieving such
co-operation is the lack of uniformity
in teaching procedure—the absence
of a standardised methodology.

Films correlated with the text of
a particular subject as it is taught in
one school may or may not be suita-
ble for use in other schools. This
diversity in procedure is in direct
proportion to the relative complexity
of the subject matter. In practice
this means that films on elementary
subjects which involve a minimum of
variation in teaching technique will
attain maximum use and distribution,
and will cost the least to produce;
while more difficult subjects, invol-

ving greater variation, will find less
uge and cost more,

Broadcasting in India

In the case of radio, India is only
onthe threshold of development in
broadcasting. If it is necessary to
evolve a new technique in the pre-
sentation of films in India, it is still
more necessary to discover a way of
using the medium of the radio ina
manner that amusement may not
stultify the function of the radio as
an educative force. No one with
imagination can fail to perceive vast
potentialities of wireless in our
country. Here is .one-fifth of the
world’s population in an acute
stage of political transition, 90 per
cent illiterate and  bereft, for
the most part, of anything worth
the name of education, in a country
where distance, ignorance, poor com-
munications and all combine to retard
progress and increase the forces of
disruption and discontent.

Indian finances would seem to
Preclude, at any rate for the present,
such sweeping changes in education
&8 must appear to any observer.
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. The task of communicating methods

of scientific production in agriculture
to the illiterate inhabitants of
5,000,000 isolated villages is stupen-

dous. If anything like orderly pro--

gress is to be made, speedier means of
instructiny and enlightening these
vast masses must be emplqud; a.r{d
is not broadcasting orvercoming a8 it
does both illiteracy and distance the
ideal means for the task ?

Village Education

There are 300, 000,000 people
living in villages in India. ‘They are
neither able to purchase wireless
sets, nor is electricity laid out from
the mains. The community set,

- supplied by the Government or out-

side sonrces, giving a volume of
sound which can be heard throughout
the village and fed by batteries
which have constantly to be re-
charged, is at present the only solu-
tion. The multiplication of the
figures by 500,000 is alarming; never-
thless, no other method of education
and entertainment could be so cheap.
The villager, a shrewd and cautious

| o)
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What does Society expect offthes™™ 7
Schoolmaster? e

By Mr. S. V. PINGLE, B.A., B.T. LR

HILST professionals such as

doctors, lawyers and engineers

have one particalar kind of
servics to render, the teachers are
called upon to do social work in
addition to their acadenmic work in
schools. This extra burden on the
teachers is not after all quite un-
warranted. The teacher, if he is
a true one, is expected to shoulder
certain social responsibilities. This
the teacher in the good old days of
‘gurukul’ system did. The ‘gurw’

fellow, is not as many people seem
to think, awed by the ‘voice from the
air.’ Not in the least; he is apt to
regard the contraption with suspicion
as a possible source of taxation or
a trap of some kind.

He prefers his village bard to a

“well- known singer, and will not easily

change his mind about that. But
if he can be made to feel that the
gervice is of value to him, he is won,
and the daily village programme
radiated from almost all stations has
shown that lively dialogue, short
dramas and market prices command
the instant attention of any village
audience. Fortunately, for India,
both the film icdustry and the radie
have the advantage of being in @
position to profit by the mistakes of
other countries, and if film-producers
and broadcasting authorities stead-
fastly keep in view the role of the
cinema and the radio as educative
forces, they will avoid the mistakes
made by other countries which have
so commercialised them as to make
them vehicles merely of cheap pEow-
paganda and cheaper amusemenby:yi X
O

N,

was not only the centre of light and
learning, but was the people’.s gulc!e,
philosopher and friend. His soou_;l
status was lofty and his economio
condition was quite secure. His
economic life was more & concern of
the community which he served.

The modern teacher, however,
compares poorly with the traditional
‘guru’ because of his neglect of ) soocial
responsibilities, want of devotion to
duty and disinterestedness in humas-
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pitarian acts. No wonder that he
has suffered a loss of influence and
Pprestige in society.

The society, on the other hand,
has not paused to consider as to
what it can expect from the teacher
‘and the school. Neither of the two
parties is sure to what social ends the
instruction imparted in the classroom
is directed. There is, it would appear,
a wide gulf between the two and this
ocan be bridged if the teacher tries
to enlist the goodwill, co-operation
and support of the community.

The teacher of today has to
change hie outlook on life and re-
orientate his conception of education.
He must awaken himself to the great
educational possibilities that obtain
in the society. He must endeavour
to transform the school into an
active community centre.

A teacher’s responsibility does
not end with his imparting of the
3 R’s to his pupils. The teacher
must not become the slave of sylla-
buses and curricula, although he has
to take the students through the
coarse prescribed. To the true tea-
cher teaching is & joy and a mission.
He has to live and work with his
pupils in an atmosphere of dignity,
love and sympathy. He has to
discipline their minds and build their
character. He has to prepare them
for an efficient economiec, civic and
social life.

Pupils studying in schools are
found claiming allegiance to some
other movement or institution out-
side the school. I hold that all youth
movement, volunteer corps or scout-
érait which are now directed by non-
teachers should be entirely controlled
by teachers only. Unless the teacher
comes forward to .undertake this
task in right earnest, there is little
hope of the teacher regaining his
lost position among the pupils. These

pupils are led astray by constant -

appeal to their youthful sentiments,
and sometimes exploited for self-
aggrandizement. The Sargent scheme
also envisages the expansion of the
youth movement as an adjunct to
education. It should be made
possible for the government, the edu-
cationiste and the political leaders to
co-operate and find out a way of
inculcating discipline among the
pupils through youth leagues such as
had existed in Pre-war Germany and
Russia.

As a next step, the teacher
should find time to enter into larger
social life. He must shed his superi-
ority complex and reserve. He must
catch the social feeling and adapt
his own ways and attitude to those
of the common people. He must
throw in his lot with that of the com-
munity if only to give the confidence
of the community. He must take part
in social gatherings, public meetings
and shows, religious functions or
fairs and allow the school premises
to be utilised for the same. In other
words, the school should be made a
place of public resort. Religious
functions such as *“ The Diwali,” the
Ramzan or Bakrid 1d and the Holi
should be given social colour and be
celebrated in the school premises.
Thus the school should serve not
only as the radiating centre of light
and activity, but as a centre for all
public announcements and broadcast.

A further responsibility of the
tqachers arises in times of community
disasters such as the raging of the
cholera, the plague, the famine, the
earthquake and so on. Schools are

generally closed during such times -

and the teachers are free. May I
suggest that a teachers’ service corps
be formed whose duty it shall be to
visit the affected areas and render
succour to the people in all possible
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ways! It may be that the teachers
may not assume full responsibility in
the matter of medical aid or food
supply; but they can extend their
band of co-operation to the relief
authorities.

To strive and work for the pro-
motion of inter-communal under-
standing is yet another social duty
that devolves upon the schoolmaster.
School is the starting ground for this
important task. The minds of the
adults by reason of their ignorance
or unhealthy influence of political
conditions, are prejudiced, set and
parrowed.. They will have quite
early formed their pre-sentiments
and parrow communal outlook. It
will be difficult, nay almost impossi-
ble, to make them get: out of their
self-made grooves. They are already
beyond educational influence. With
them a change of outlook is a psy-

chological impossibility.

With tender and growing child-
ren, however, the matter is quite'diffe-
rent. Their tastes, attitudes and
behaviour are yet in the process of
formation. Through proper educa-
tion and training the teacher can
mould the plastic minds of children
on lines of understanding, tolerance
and communal harmony. He must
prevent the students from being
caught ' in political whirlpools. In
the school is it not a common sight
‘to see a Parsi child standing shoulder
to shoulder with a Harijan child,
a Hindu clLild in an affectionate hand
clasp with a Muslin? child, a Christian
child helping his Sikh class-mate to
learn lessons ? Can there be a more
agreeable and happy picture ?

1t is to be recognised that the
students of today are the citizens of
tomorrow, The teacher has to create
opportunities 1n school lite that the
students may exercise their powers of
organisation, co-operation, judgement

etc. They may be awakeoed to a
sense of duty and responsibility.
They may get to know what fran-
chise is in their debates and election
councils. School sports and games
no doubt develop these qualities to a
certain extent. But with a view to
supplementing these, Students’ Res«
presentative Councils, Clubs, Unions
and Associations should be started
and run under the supervision of the
teachers,

Next the teachers has to oreate
in the students tolerant understand-
ing and broad mindedness. Oocassion-
ally he must take the students out on
a visit not onlysto cities, but to neigh-
bouring villages also in order that
they may have an insight into their
customs and ways of living. The stu-
dents must learn to sympathise with
their lot in life. Snobbery, distaste
for labour, looking down upon others,
encroaching upon rights of others,
exploitation of the needy are things
that cast a slur not only on their
Alma-Mater, but on their vcountry’s
honour, if the wronged ones happen
to be foreigners.

These are days of democracy.
Nationalism is no doubt a thing to be
desired in every boy and girl. But
the two great Wars have very
well taught wus that nationalism,
narrow nationalism, is undersirable
and dangerous. Science has broughs
the distant countries of the world too
olose to one another. Day by day
these countries are becoming more
and more inter-dependent in respect
of their existence, prosperity and
security. It follows thaf the students
should love other countries even as
they do their own. In other words,
the teacher should studiously oculti-
vate in his students the habit of
thinking internationally.

All this, I admit, is a tremendoug
task, But the teacher has got to do



SCHOOL MUSEUMS

By Mr. V. SUBBARAMAN

T the present stage of educa-
tional development in our
country, one does not require to

be told of the part played by the
school museam in the education of
our children. That it is a useful and
an indispensable adjunct to a school
will be accepted by all. Still one meets
often & sort of apathy, an indiffer-
ence borne out of ignorance of the real
function of the museum in the curri-
cula of our schools. The museum is
- not meant to be merely a collection
of miscellaneous ouriosities. It has
got a definite place in the self-educa-
tion of our children. Its purpose is
to awaken and to satisfy the intelli-
gent curiosity of our children about
the things all round them.

One of the best and the most

effective means of imparting instruc-
tion is the museurm method, that is,

“£2X Continued from preceding page

it. In this he is called upon to make
a supreme sacrifice; but the teacher
may well remember that no sacrifice
is greater in the service of the nation
and huomanity. 1 know 1 must
not impose my views upon my
co-professionals. My words will
strike 8 sympathetic chord in the
minds of obnly those who are of
my thinking. 1am now more than
convinced that that teaching is really
the noblest of professions, and the
higher the standards that we set
before us, the more ennobling it be-
comes. I cannot better end this
than quote the words of H. G. Wells:

“The educator is the antici-
pator, the planner and the
foundation-maker of the new and
greater order of human life that
arises pon-visibly amidst the
decaying structures of the old.”

the method of conveying one’s ideas
by concrete objects. The eye is more
sensitive to impressions than the ear.
What is seen will be remembered
longer than what is heard. Any
number of lectures on the habits of
animals and birds and their instinctive
intelligence will not be so appealing

-a8 the display of the nest of the

tailor bird. A lesson in geography is
made more interesting with the help
of maps and pictorial albums. A
lesson on the life of Rajah Rajah
Chola takes a lively turn if the
teacher shows his pupils the ocoins
issued during his reign.

In all these, there is an added
interest if the pupils themselves make
the collections. The most valuable
type of a school museum is one in

which the exhibite are collected and

arranged by the pupils with the help
of the teacher. One who happens to
examine the pockets of children will

observe their natural instinct to stuff
‘them with all and sundry that come

across their way. This natural instinct
can be diverted along more useful
and instractive channels. The pupils
and the teachers should co-operate in
the formation of a school museum
along educative lines. To mention
just one, by way of illustration, let us
consider the collection of postage
stamps, a hobby  which counts
amongst its votaries no less a person-
age than His late Majesty King
George V. We can make the pupils
classify the postage stamps first
according to the countries and de-
nominations and then sccording to

~ the different subjects. A simple lesson -

in arithmetic is learnt without the
formality of the class room:. A study

of the commemorative postage stampe

like those issued during the inaugura-
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Art of Writing, its Aesthetic and Practical
By Principal B. RAMACHANDARA RAO, M.A, L.T.

VALUES

ACON, reckoned as the most

learned man in 1600, has ex-

presced in the form of an adage
the place of writing in the trinity
of ocultural effort viz. *‘ Readiog,
maketh a full man; conference &
ready ,man; and writing an exaot
man.” The three words, reading,
speaking and writing suggest &
rational sequence of cultural ascent.
Reading, in ordinary parlance, is find-
ing facts from perusal of books. But
as Shakespeare puts it, we find
tongues in trees, books in rununing
brooks and sermons in stones. So
the acquisition of knowledge becomes
realistic and enjoyable ouly through
independent investigation of nature
around us. Out of the fuluess of
mind the tongue speaketh. In the
early stages of human ciyilxzahon, all
knowledge was recorded in song, that
being the easiest to remember. In a
song the ordinary mode of speech is
adjusted to musical notation. The
Vedas are an ancient example. All
great epics are sung. Their prospdxc
notation reveals a surprising unifor-

“£1 Continued from preceding page.

tion of New Delhi and those issued
by the Travancore Government
to commemorate the Temple-entry
Proolamation, serve the double
purpose of acqusinting the youngsters
with the historical incident in
question and also belping them to
know some of the note-worthy
temples and places in India. Instan-
ces can be multiplied. In short, a
sohool museum is a temple of self-
education for our childrea, which
grows with the children and the
children grow with it.

mity. Ramayana exeroises its great- -
est effeot when it is sung. The
singers are animated by conviction
and so their singing is always inspir-
ing. Conviction breeds inspiration
and these two set the necessary tune
and invest the story with a sanctity
and dignity experienced only by those
that have faith. Tradition has it
that Homer went into rhapsodies as
he recited the Iliad and Odyssey.
Lofty themes are always clothed in
the most dignified diction, a truism
laid down by Longinus two thousand
years ago in his treatise ‘On the
Sublime.” All great epics have lofiy
themes, each expressive of a single
view of the whole universe. The
Iliad is great because all life is &
battle, the Odyssey because all life is
a journey, Ramayana beocause it
teaches man how in the journey of
worldly life it is possible to rise from
mere humanity to high divinity,
Mahabharatha because it shows how
in the complexities' of Worldly life
Dharma triumphs in the ead.

To retarn to our theme, all
thought first sought the vesture of
song and prosody squared with the
theme. Grand themes live in Epics
and simple emotions in .ballads and
lyrics. Thought and writing exist
in harmonious sequence,

One great lesson emerges from
this, viz.. that writing goes on as the
theme grows in vigour and amplitude
of the mind, the heart throbs with
emotion, and as the tongue gives
utterance to these in proper tune.
Which is the motive force of writing?
Writing goes on simultaneously in the
palimpsest of the brain and on paper.
Herein lies the secret of book-loads
of learning transmitted from genora-
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tion to generation by feats of memory.
What we have in print is a replica of
what is permanently recorded in the
composer’s consciousness. The Ego,
the master artist, plays upon these
two strings of fulness of thought and
emotion and produces delightful
symphoniee, Poet Yeats describes
this folness of life and ecstacy of
emotion as recklessness, He says,
“ Aristocracies have made beautifal
manners because their' place in the
world puts them above fear of
life, and the countrymen have made
beautiful stories and bheliefs, because
they have nothing to lose and so do
not fear, and the artists have made
all the rest because Providence has
filled them with recklessness.”

According to Longinus, the Greek
rhetorician, there are five attributes
of good writing viz., the pobility of
mind, the high emotion, and three
others relating to the use of figures of
speech, alignment of words and
phrases. Mere knowledge rules does
not help a writer to become an
jmmortal. He must have vision
and expound “the truth of the inter-
penetration of human life with the
cosmic life of the world. ” He must
have ‘darsana’ of the eternal verities
of life. These are manifest in the
writings of immortal writers like
Kalidas, Shakespeare, Bernard Shaw
and Tagore.

This tension (poetic contest) of
Jofty thought and noble emotion can-
not punctuate every moment of our
lives. We may grow truly poetic
now and then but we are prosaic in
ordinary moments and express our
thoughts in simple prose. Correspond-
ing to prosodic rules, good prose

- exhibits its own analogical laws. Sir
Arthur Quiller Couch has dealt with
a few canons of good prose writing in
his lectures entitled ‘The Art of
Writing.” He prescribes conoret
word for the abstract, active verb
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for the passive and the selection of
Anglo-Saxon word for words of Latin
or Greek origin. Writers on rhetorical
composition commend the adoption of
various types of sentence construction
and also invite our attention to the
lilt and music of such sentences and
even scan them like lines of poetry.

Here are three examples to
illustrate the style and music of
prose sentences. A statement of Sir
Thomas Browne in his Religio Medici

is ap instance of the balanced
sentence :

“ Mediocrity /| is its (pleasure)

! . !
life [ and immod [ eracy/its conf\;sion."

The following is a period: sen-
tence after the fashion of Macaulay!:

4
‘“ What the horns / are to the blull,/
’ [}
what the paw /is to the tiger,/ what
’ ¢ i
the sting /is to the bee,/ exploitation/

4
and tyranny/are to the imp'er [ ialist

Andrew Lang expresses his appre-

ciation of Scot’s poetry in loose
sentences :

[} . [ ‘
‘ English { poetry/ had long /been

very tame/ and ct‘ammon place,/
4 ]

written/in couplets/ like Pope’s,/ very
. .’ . I

artifi/cial and smart,/ or sénsible/ and
(]

slow./ He came/ with pc')ems of/which

? . 4 [4

the mu /sic seemed / to gallop,/ like
¢ ’ 4

thundering/ hoofs and ringing/ bridles

4
of a rushfing bérd/er; tro'op./”

We have here the musio, lilt and
cadence of poetry. Mere versification
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however does not make good poetry.
Lofty sentiments “sensations sweet
felt in the blood and felt through
head ”’ expressed in appropriate
diotion and rythm are essential
features of 8 good poem. In prose
it is possible to raise to poeti: heights
of imagery and contemplation and
clothe sentiments and ideas in appro-
priate poetic diction and then

descend to the common place when

matter of fact incidents sre described.
Ruskin, Carlyle and DeQuincy, may
be mentioned &s masters of poetic
style in prose.

A few types of composition are
amenable to both the forms of poetry
and prose. Chaucer’s Canterbury
Tales are examples of stories beauti-
fully narrated in verse. Pope’s Essay
on Man and Essay in Criticism also
illustrate another field of common
endeavour between Prose and Poetry.
Shakespeare illustrates in Antony’s
oration and Hamlet’s Soliloguy the
possibilities of oratory, rhetoric, and
musical cadence both in poetry and
prose. But novels in poetry are rare.
In transactions of life, high and low,
prose has an exclusive part to play as
an art of persuasion. Forensic elo-
quence at the bar like the Philippics
of Cicero and Parliamentary orativns
of Chatham, Burke, Fox, Gladstone,
Digraeli, Asqueth, Lloyd George and
Churchill are associated with land
marks in political achievements. 1t
may be pertinently observed that
most of these orators write out their
speeches in extenso and chisel them
before actual delivery. In aectual
delivery they thrill the audience as
unpremeditated torrents of speech,

The Art of Writing instead of
being pursued for the mere satisfac-
tion of the writer has also served to
provide him with a calling. Instead
of living in ‘garrets’ facing utter
poverty modern writers have become

opulent and have enrolled themselves
as an saristooracy of intellect. But
even the vast majority of writers, the
intellectual proletariate, have oppor-
tunities of leading decent lives by
addresesing themselves to writings
that cater for the needs of the hour.
To put it in the words of Pope, true
ease in writing comes with art not by
chance, as those move easipst who
have learnt to dance. Thus by cul-
tivating excellence in the Art of
Writing one can become an immortal
writer or at least eke out livelihood
a8 & member of the intellectual
proletariate.

e

Here and There

FOREIGN TRAINING FOR
INDIAN GEOLOGISTS

About fourteen permanent As-
sistant Geologists of the Geological
Survey of India will shortly proceed
to Australia for practical training at
the Melbourne University. .The train-
ing is expected to last for about
eight months. This is part of the
Government of India’s scheme for
foreign training to Indian geologists
for the exploitation of mineral wealth
in India. The scheme will operate
for three years. The first batch is
expected to leave shortly.

FOREIGN STUDENTSHIPS
IN AGRICULTURE

The Imperial Tobacco Co., of
India Ltd., bas instituted two stu-
dentships of the value of £ 500 each,
tenable for two years to Indian
students for studies abroad in agri-
culture with special reference to to-
bacco., The Company has left the
studentsbips to the administration
of the Indian Central Tobacco Com-
mittee constituted by the Govern-
ment of India.



The XXI All-India Educational Conference

: RESPONSIBILITY OF THE STATE :
ADDRESSES AT THE MADRAS SESSION

HE twenty-first session of the All-
India Educational Conference
was inangurated on the 28th

December, ’45 at the Pachaiyappa’s
College, Madras by His Excellency,
Sir Arthur Hops before a large gather-
ing of educationists from all over
Irdia. Sir C. P. Ramaswami Aiyar,
Dewan of Travancore and Vice-
Chancellor of the Travancore Univer-
gity, presided over the Conference.

Dr. Sir A. Lakshmanaswami
Mudaliar, Vice-Chancellor of the
Madras University, Chairman of the
Reception Committee, welcomed the
distinguished visitors and delegates.

Sir A. L. Mudaliar’s
Welcome

Welcoming His Excellency and

the delegates Sir A. Lakshmanaswami
"Mudasliar referred to the blue-prints
for post-war educational work in the
Indian States and Provinces. Dr.
Lakshmananaswami Mudaliar invited
their attention to a few salient featu-
res of the problem whichin his opi-
pion deserved careful consideration at
their hands. He would at once exhort
them to remember that they were
pot writing on a clean slate. The
policy pursued ia British India at
any rate—he preferred to keep the
Indian States out of the picture for
the present as he knew very little
* about most of them-—the policy in
the past had not been a policy based
on social justice and equal opportuni-
ties for all. In educational and in
gome other spheres, there was not
that urge to serve the needs of the
.poor, of the rural population and of
. the underprivileged, and although

in recent years some attempts have
been made in this direction, the fact
that nearly 85 per cent of the popu-
lation was still illiterate could not but
give rise to qualms of consciencein
all interested in or responsible for the
educational progress of the country.
It was their hope that in any scheme
of post-war planning sufficient atten-
tion will be devoted to this aspect of
the question and instead of being
content with iotroducing or advo-
cating free and compulsory education
up to a certain standard for all, the
State would assume direct responsibi-
lity, not only to give euch facilities as
were made available to all but to
ensure that special [lacilities were
available to those who had been
neglected for long, both in the sphure

of compulsory education and higher
education.

Dealing next with the State’s
responsibility in matters educational,
Dr. Lakshmanaswami said; *“ Recent
utterances of certain responsible
leadere are not calculated to ease our
fears that a correct appreciation of
the responsibility o1 the State has
peen ensured in quarters where this
18 necessary. [ the State were not
to assume responsibility for all grades
of education, Secondary, University,
Prqfessmonal, Technical and Techno-
logical and Research, to the extent
necessary to foster the spread of such
education,the very fabric on which the
State should build up its super-struc-
ture wiil be weakened. 1t ie suggeat-
ed that the State ocan securs its
teachers, its engineers, its doctors,
its technicians and technologists and
1ts research workers—not to speak ef
its lawyers and jurists_for the present
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~—if it shuts its eyes to the need for

- simultaneously encouraging these 8p-

heres of education and with Micawber-
like simplicity waits for something to
turn up ? To speak, therefors, of a
Government not sharing its obvious
responsibility in the spheres of
Collegiate, University and higher edu-
cation in general is to ignore the
obvious conseyuences of such an
unfortunate policy and to perpetuate
the defects and drawbacks of the
past.

State Aid for Higher Education

“There is an impression in
certain circles here that University
education should larzely be depen-
dent on private philanthropy. While
welcoming private philanthropy and
expressing the hope that more private
aid will be fortheoming in the future
for increasing the scope and efficiency
of Indian Universities, let me again
emphasise that the State cannot
divest itself of its share of respomsi-
bility. Before the War, the bBritish
Exchequer was distributing six
million pounds a year to the 18 Uni-
versities in Great Britain through an
independent body of academicians of
experience known as the University
Grants Committee. This Committee
had full discretior: to distribute these
grants— they were not con-iderea as
doles—to the diflerent Universitics
concerned, but suck financial heip did
not indicate any the slightest inter-
ference with the autonomy of the
Ubiversities, much less any interfer-
ence with their internal admibistra-
tion. The Inter-University 1'oard
hase at recent meetings held at
Colombo recommended the formation
of a similar Committee for distribu-
tion of grants from Central and
Provincial revenues, whose constitu-
tion, functions and modus aperands
will not be diseimilar to those of the
University Grants Committee of
Great Britain.

¥
&

Scope of State Control

“May I touch on one other
question of prime importance to edu-
cationists in this as in other countries.
To what extent dves responsibility of
the State imply control by the State
in educational activities? 1 am not
here referring to administrative con-
trol exercised by the State to ensure
efficiency and sufficiency of education
for all in the State. State control is
needed to ensure compliance with
minimum requirements regarding
school buildings, care of the children,
qualification of teachers, adequate
scales of pay, and in general ‘the
efficient running of educational
institutions.

“The main point to ensure is
that this control does not extend to
the academic field, that it does pot
force on educational institutions
certain curricula of studies or methods
of teaching, that by one stroke of
the pen the State does not introduce
what it considers are the proper lines
along which the future citizen should
be educated. Herein lies the gravest
dapger to society and experience of
the Mazi and Fascist regime inm
Europe should be an object lesson to
the democracies to avoid such pit-
falle. That academic standards.and
academic courses of study require
careful  consideration and much
thought at the hands of those res-
ponsible for the upbringing of the
vouth of the ocountry is obvious.
That those on whom such responsi-
bility lies should be respective to
new ideas, examine all suggestions
without prejudice or fear and should
follow a prozressive policy in_matters
educational, takipg~flu m\"%the
needs of the S a‘céu'@
in a changin, \
obvious to ;
therefore t
ples on wiydh|education should

2 \'L" ’Zg\ .
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b.aged fo_r the proper training of
citizenship and to meet the needs of
the State should be in close co-opera-
tion wi.th the State, experiments in
education should be left to trained
educationists to plan and inaugurate
in conformity with sound educaticnal
ideas. Nowhere is there greater need
to keep this in view than in the
spehere of education, for failure will
affect the future of a growing genera-
tion of the youth of the country
adversely. And democracies as they
function everywhere, susceptible as
they_are, and must be, to changes in
public opinion based on many consi-
derations other than educational
should not have control over sucl;
educational experiments.

“'And lastly, let me invite.
attention to yet another pibfall‘{?lzz
may lie ahead of educational progress.
Ere long nascent democracies will
we hope, be functioning in thix;
country. And bere is our duty, clear
a.scrygtal, pow and when the dust
and din of political controversies do
not drown our feeble voice—now is
!.he time fgr us educationists to state
in no ambiguous terms that the firet
duty of the State is to educate, to
give the citizens the knowledge ’and
the power to think aright and
appreciate all such reforms, for into
the darkness of ignorance and
superstition such ideas will never
penetz:at.e nor gaia permanency, un-
less light "through learning be -first
ensured.”’

Sir C. P. Ramaswami Aiyar’s
Presidential Address

Sir C. P. Ramaswami i
thanked them for the houolur A&i::
him in inviting him to preside over
the deliberations of ‘“this great and
formative conference”. He regarded
it as an honour done to one who had

the privilege of direoting the adminis- .

tration of an Indian State under the
guidance and inspiration of a very
wise sovereign and also as an honour
to an Indian State where education

was stlarted as a programme in 1301,
sl;ty-mne years before England start-
ed on one. This wae mainly on
account of the stimulus and en-
tl:?nraggment. of a great Maharani, Sri
arvati Devi, who laid down that for
:zzryfvnllage there should be a school
and ldml‘) every three villages there
sh uld be a dispensary or hospital.
was 1o pursuance of that pro-
gramme carried out through 100
%eurs and more, that to-day in
ravancore between 50 aud 60 per
cent of men and between 40 and 50
f)e; cent of the women were literate
coeers). The honour was therefore
to the work done there and God
willing could be done through man’s
effort anywhere else in India.,

Having been oonn i
L ted -
cation for some oon:it:leu;ll:h :ﬁl‘:'
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pow, Sir Ramaswami Aiyar con-
tinued, he entirely shared the feelings
and ideas already expressed by those
who had preceded him. There was
one saying which he wished tc quote
from the Taittreyu Upanishad which
get forth the ideals of education.
Translated, the saying was this: “Let
the student who comes for instruc-
tion be a good man: let him be dili-
gent in studies; let him be disciplined,
stron of body and firm of mind.”
These ideals indicated in forest hermi-
tages 3,000 years ago, were as valld
to-day as they were ever before.

The object of education and the
gim of the educationist should be 1o
bring into existence not only diligent
students, who ocould pass examina-
tions and do well in academic ma-
tters, but students who would be
disciplined and strong of body and
mind. 1f education was to serve its
purpose aright, it must proceed on
these lines, stressing pbysical educa-
tion first and foremost. He said this
with the greater alacrity because he
had noticed the physical standards
and stamina of the students deterio-
rating year by year. He would even
suggest that it should be the aim of
educationists to see that no promo-
tion from one class to another was
allowed unless there was a certain
pbysical standard kept up by the
pupil and a doctor certified to his
fitness. For it was an undiluted
cruelty to allow a pupil anfit to stand

“the strain of intellectual and moral

instruction where he was not physi-
cally up to the mark. There might
be special classes for physically
defective pupils with  provision
for proper feeding and clothing,
where needed, to enable them to im-
prove their stamina and physique.

The main trcuble in India, Sir
Ramaswami Aiyar continued, was the
tremeadous wastage of effort, com-

mon even in fairly ‘‘well-educated
localities”, arising from promoting
pupils who had no right to be promo-
ted. It was desirable that at every
stage of education, there should be
an alternative course provided. Boys
not good for the purely academis
might be diverted into the alternative
courses, thus avoiding wastage or
stagnation.

Quoting from the views expres-
sed by the Eduacational Confersnce
from time to time and reports of
educational authorities in thix matter,
the speaker said that quite recently
a complete re-orientation of eduoa-
tional ideals had been envisaged.

Education with a Purpose

The most notable thing in the
Sargent Report was the statement
therein that public instruction .con-
sistently applied could produce im-
preesive results. People talked of
Nazism, Fascism and Totalitarianism.
There was no geainsaying the fact
that the system of education sedul-
ously, countinuously and consistently
pursued in Germany, Italy or Japan
produced that human product which
was considered useful for their own
particular purposes. To that extent
the systems justified themselves in
their success in producing the results
contemplated by the originators of
those systems. Taking up the retharks
of Mr. Sargent at this point, he would
ask why even more impressive and
beneficial results, philanthropic re-
sults in the wider sen-<e —and humani-
tarian results, should not be achieved
by education consistently applied.
Only to the extent to which this
mission was understood, appreciated
and envisaged would success be
theirs. ‘

An American psychologiat says
that if we waited until a ohild was
3 to start educating it, it might ba
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too late. There should therefore be,
the speaker went on, liberal provision
for open air nurseries in every
locality. Adult Education was neces-
sary if these nurseries were to be
successful. The soomer we took
hold of the child, the better for
it and for society at large. It
seemed to be inescapable that they
should provide for children if they
were to be brought up into effective
and useful citizens of the future.
Madame Montessori had done ‘‘ great
and transcendental work” in this
direction and he hoped she would
come back to Madras and give of
her advice and guidance. Goethe
said that education should rest on
the direct apprehension of the con-
crete world, through the senses. By
depending on their fingures and arms
and legs rather than on their siates
and-pencils and their reasoning aud
memory, ohildren will inevitably
make mistakes, but mistakes which
they can see and rectify for them-
selves. The eye of the body and the
touch of the hand will convict them
in a way that a correction in an
exercise note book will never do. The
child must also be taught, the speak-
er went on, to practice the arts from
its earliest years not only as & means
of expressing its individualicy, but
because through manipulation and
mastery of a technique it will learn

. k4 . - .
to improve and reach proficiency and

discipline.

Government and Primary Education

The speaker said it was criminal
folly on the part of any Government
or any. administration to say ‘ Thus
far will it be our reeponsibility and
there it will stop in educational
matters.”” The State was respounsible
for primary education because it
.affected the largest number. 1t was
responsible for choosing the men to

undergo secondary education and to
see the defection made at that stage
into vocational lines. It was respon-
sible at the end of the secondary
stage to choose, select and discrimi-
nate so that the tremendous crowd-
ing into the University was dealt
with and corrected Every State
should be able to do the best it can
for every child, boy and adolescent
and give him the fullest chance for
self-expression, by providing him
academic or vocatiohal education
according to his aptitude. The whole
trouble arose because until yesterday
they had all been black-coated and
every parent, as soon as a child was
born planned to some how cram him
into the school and get him out at
the other end—the University—so
that he might get some appointment
somewhere. There was needed a
complete divorce between the Uni-
versity and the callings and voca-
tions, though the University mav be
an advantageons training. [For this
Pupose, it was necessary, as part of
the general educational system, as
many primary schools ag possible.
It would be criminal folly for any
S.ta.te to abdicate its responéibility for
giving prithary education, compul-
sory and free, to every child, boy and
girl between 5 and 12 or '4. To the
extent to which this wark had been
domne in the past bv other agenciea
our thanks, our iively thanks, wouki
be forthcoming but for Lhe'futuru
the State could not abdjcate ite per:
sonal and individual regponsibility
for seeing to i;;thab in tbe next five
or six years, there was no i

whp said he or she could n::yrg;dgg:‘
write. Side by side, there should be
a vsfeu-designed system of higher edu-
cation with two departments, one
pIOV}dmg vocationa) educatio; ac-
cording to 'the aptitupe and circum-
stance of each boy deflected into it
and the other leading on to the Uni-
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versity. If there was a definite
scheme taking up everybody and
giving them all the help, there need
not, should not and would not be any
difference as between °‘ backward”
and  forward” communities.

Quoting from American and
British authorities on education, Sir
C. P. Ramaswami Aivar szid that
the troubles and handicaps afflicting
them were not peculiar to India
alone but were found in Britain and
even America which was considered
“the last word on all matters”
(laughter). Primary education should
be universal. The Middle Schooi
would be a logical covtinuation of
it, developing the tendencies and
possibilities in each pupil.  The
Secondary School would pive 1unstruc-
tion impressing the background and
euvironment of one’s own locality
and country and its bistory and
ideals and at the same time give a
practical bias so that at the end of
the secondary stuge it would be
possible to determine whether the
pupil stould be sent ¢cun to the voca-
tional training or the University.
There was urgent need for India to
go forward, to Intensify agriculture,
increase production. enbhance 1b-
dustrial output so that she could
compete with the rest of the worla
gooner or later—sooner, he trusted
than later—on equal terms.

Perhaps, Sit Rawmaswami Aiyar
added, tor the time being a certain
amount of neglect of the usual curri-
cula even nught Le an- inevitable
concommitant. For nobody was
going to wait for India to finjsh re-
education in its own leisurely way.
She must work againat time. Had
not Australia and Canada forge

. tremendously during the last few

years ¢! India bad been dreaming and
thinking of development for thirty
years. To-morrow needed a different

.

Applications for Overseas
Scholarships

+  Applicationas for Overseas Stu-

"dies and Scholarships and refer-
.encea connected therewith should
in future be addressed to New
Delhi, as also all communications
mtended for the Department of
Education, Governm ent of India,
as the whole of the Department
has now been located in New
Delhi. '

programme and a different pace
which could not be achieved without
‘* a diversified, variegated and at the
same time one poiuted scheme of
education” integrated from the first
to the last stage, carefully watched
and supervised by the state and not
ruled by the state (cheers). No in-
tellectual ireedom or great intelletual
gitts or accomplishments would be
possibie where the human mind was
cabined - and confined. ‘T'he Univer-
sity must be completely free bust in
eariier stages the shepherding and
watchful and guiding care of the
State may be the sima quua mon at
this juucture.  So proceeding, let
them all hope that they woula be
worthy of ine charge and work for
the great India for which they wers
all yearuning, dreaming, hoping and
expecting (applause).

Dr. Lakshmanaswami Mudaliar
proposing a vote of thanks to His
kxcellency, thanked His Excellency
for the indication given by him of a
liveral policy calculated to improve
the status of the teachers, ana for
giving them that message ot cheer tor
the morrow.
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INTER-UNIVERSITY BOARD
MOTHER-TONGUE MEDIUM

The introduction of the mother-tongue
as an alternative of English as the medium
of instruction at the Universities was
decided upon by the Unmniversity Board at
its meeting held at Colombo. This would
make available mother-tongue instruction to
any student who may prefer it to English,
1t is pointed out that this has been agreed
upos as a temporary measare S0 as to give
‘time for the change over from English to
the mother-tongue as medinm of instruc-
tion.

The Board has also adopted a propo-
sal for a loan of teachers and exchange of
students between various Universities
represented on it. The establishment of a
National Academy of Arts and Letters,
which had been proposed by the Royal
Asiatic Society of Bengal in connection
with caltural re-construction in India, has
been approved by the Board as well as the
establishment of regional centres of arts
and letters.

Dr. ]J. C. Chatterji, Vice.Chancellor,
Agra University has been elected next
year's Chairman and at his invitation the
Board decided to hold the next annual
meeting at Agra.

HIGHER TECHNICAL EDUCATION
CENTRAL GOVT.'S SCHEME

An All-India Council for Technical
Education has been constituted by the
Government of India to study the needs
of the country for higher technical edu-
cation. ,

The immediate task of the Council
will be: (3) To survev the whole field of
techpical education in consultation with
the Provincial Governments and such
Indian States as may be willing to co-
aperate with it: (b) to advise in what areas
technical institations should be established,

B s
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for what respective branches of technology
they should provide and up to what stane
dards they she.uld co-operate: {c) to consi-
der such projects as are already under
consideration by various Departments ¢f the
Government of India, e.g., the provision of
a senior All.India Polytechnics on the
lines of the Massachusetts Institute of
Techoclogy or the establishment of a
Techuical College for Electrical (Power)
Engioeering, and to assign their functions
in an All-India scheme and (d) to conduct
preliminary investigations with a view to
ascertaining the conditions on which tha
authorities in costrol of the existing techni-
cal institutes would be prepared to co.
operate.

The step has been taken in pursnance
of the recommendation of the Central Ade

.visory Board of Education that technical

education at the higher {above high school)
stuges cannot urder modern conditions he
effectively organised on a provincial basis.
Also, becanse it will help other brancheg
of post-war reconstruction, which will de.
mand a larger increase in the available
sppply cf Indian technologists and techni«
cians. )

The Councjl will have, in the first in.
stance, advisory functions only and the de-
(_:ision to set up a Councilis without pre-
judice or commitment to the full imples
mentation at a later date of the proposal
approved in this behalf by the Central
Advisaory Board.

Mr. N. R. Sarker Las been appoioted
Chairman of the Council The names of
members wiil be announced after the re-
presentatives of the Council of State and
the Legislative Assembly have been elected

in the next session of the Central Legis-
lative,

The tenure of office of the non-official
members, including the Chairman, will be
three years. The Conncil will be attached
to the Department of Education, Governe
ment of India. A member of the staff of

first.”
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the Department will be the Secretary of
the Council.

INSTITUTION TO BE OPENED
IX CALCUTTA

A high grade technological institute on
the lines of the Massachussetts Institute
will shortly be established ia Calcatta to
accommodJate aboat 2,000 students at a
time.

A recommendation to this effect was
made at a meeting to-day of the Com.
mittee set up by the Government aof India
with Mr. N. R. Sarker as Chairman tc go
into the question.

It is understood that the Committee
has further recommended the establishe
ment of three more institutes in India as
soon as the Calcutta institution is set to
work. The second institute will be esta-
blished at Bombay.

INDIAN STUDENTS
GOING TO U.S.

Approximately 150 Indian students,
tentatively scheduled to go to America in
December, will have to postpone the trips
for some time under the combined
American War Department and State
Department order restricting passages on
troop ships to soldiers and official
personnel,

The Commander-in-Chief in India,
General Sir Claud Auchinleck, addressing
the students of King George's Royal Mik-
tary College, Jbelum, said: “ We are
going to start three new colleges as good as
this in the south of India and later three
more elsewhere”.

Emphasising the need for complete
unity, General Auchinleck declared: “I do
not want these new colleges to take boys
merely from the part ot the country in
which they 4re situated. There is only
one army in India and whether we be
Hindus, Muslims, Sikhs or Christians we
are all serving one country. You
must all learn to meet and mix with one
another. Self must come last, the team

v

CENTRAL ADVISORY BOARD
OF EDUCATION

CAMPAIGN AGAINST ILLITERACY

It is learat that the Central Advisory
Board of Education, at it3 meeting on
24th January, received a report on the
progress made by the various proviocial
authorities in different branches of educa.
tion, such as adunit education, basic edu.
cation and social service.

The Board expressed satisfaction that
their recommendations in regard to condi-
tions of service of University and College
teachers had been well received by the
concerned quarters and adjustments necese
sary for putting the scheme into operation
were also being made.

Perhaps the most important subject
which the Board is tackling for the purpose
of eradication of illiteracy is the questiom.
of the production of educational films and
adapting them to suit Indian conditions.
The problem is how to attract illiterates
between the ages of 12 and 40 to take to
the three R’s and for this purpose, radio,
gramaphone records and mobile films,
it is suggested, should be used. The
Central Education Anthority, in conjunce
tion with the Information and Broadcast.
ing Department, Government of India,
are, it is now understood, exploring ways
aud means of setting up an Indian Film
Institate, with a view to achieviog
this end.

RESPONSIBILITY OF THE
HOME

At the meeting of the Central Ad.
visory Board presided over by the Bishop
of Lahore the following resolution was
passed after considerable discussion :

“ While recognising the fundamental
importance of spiritnal and moral instrac.
tion in the building up of character, the
impartiog of such instructiop is to be the
responsibility of the home and of the
commuoity to which the pupil belongs.

In conjunction with the Central Advi-
sory Board of Education meeting, a meet-
ing of the Directors of Public Instruction
in British Indian Provinces took place
on the 24th with a view 1o clarification of
issues so as to eonsure inter.provingcia]
ca-operation.
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MADRAS

Dr. MONTESSORI'S PLANS FOR
TEACHER TRAINING

Dr. Maria Montessori intends to re-
main in India and to establish an inter-
national training centre for teachers at
Adyar, where she finds inspiration from
the environment and a cuitural and inter-
national outlook.

Dr. Mobtessori hopes that there will
be many teachers’ colleges in India, not
only one at Adyar. The centre when fully
formed will counsist af four sections: (1)
the first is intended to train teachers in
the care of children from birth to 3 years
of age; (2) the primary section is intend.
ed for children from 3 to 6; (3) a secon-
dary section from 6 to 12; (4) a section
intended for training teachers for training
institutions.

The centre will open in July 1946 in
the primary and secondary sections. The
course for teachers in the primary section
will be for one academical year. Only
those who have undergone the primary
course will be qualified to be trained in
the secondary course which in its turn will
take one year.

CORPORATION EDUCATION TAX

The Education Committee of the
Corporation Council to consider the Ele.
mentary Education Budget for the year
1946.47, resolved not to recommend the
proposal of the Commissioner to increase
the Education Tax from 12 to 18 per cent
of the property tax for meeting the deficit
in the Education Budget. The committee
decided to request the Government to
contribute a sum equal to the receipt
realised through the Education tax levied
at 12 per cent.

LABORATORY TO ANALYSE
FOODGRAINS

A small laboratory for carrying out
physical analysis of foodgrgins to assist
the Regional Food Commissioner, Madras,
in judging their quality whenever disputes
abont it arise between the supplying and
receiving areas, is to be attached shortly
to his office at Chetput.

Other Regional Food Commissioners
also will have the assistance of similar
laboratories set up in their offices. They
will be in charge of ap Assistant Director
of Inspaction and a Technical Assistant.

DONATION TO ANDHRA
UNIVERSITY

Mr. T. S. Harinarayana, Retired
District Medical Officer, residing in
Bezwada, has given a donation of
Rs, 50,000 to the Andhra University for
founding three Research Fellowships one
ip Geology, one in Andhra History,
Archaeology and cultnre and the th:rd in
Technology.

~ The donation was accepted by the
'\_hce.Chancellor, on behalf of the Univer.
sity and Mr. T. S. Harinarayana has been
enrolled as Life Member of the Andhra
University Senate with immediate effect
by the Vice-Chancellor.

BOMBAY

A CHAIR IN CIVICS & POLITICS

His Highness the Nawab of Juragadh
has donated Rs, 10,000 towards the fund
for the establishinent of a chair in Civics
and Politics in the University of Bombay
In commemoration of the centenary of the
late Sir Pherozshah Mehta, as a token of
appreciation of the services rendered to the
Junagadh State by late Sir Pherozshah
Mehta.

EDUCATION OF WORKERS

“India rightly looks forward to a
period of industrial development as one of
the principal means of attack on the
poverty of great numbers of her peaple,”
said H. E. the Governor of Bombay at a
concert held in aid of the Mahrashtra High
School Building Fund on 17 th Dec.

His Excellency continued: “India can.
not become one of the “industrial countries
of the world without an adequate supply
of skilled workmen who take pride in
their trade and in their efficiency, and such
men cannot be fouufl without education.
I have no hesitation whatever in saying
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that the cost to any concern of ensuring
that its employees are well educated, well
fed and well looked after is many times
repaid by the greater efficiency of which
intelligent and healthy workers are capa-
ble. Education amopg industrial workers
thus becomes not only a matter of public
duty, bat also ot private interest.”

MUSLIM EDUCATION

A sum of over Rs. 88,000 has been
donated to the Ahmedabad Muslim Edu.
cation Society by the Reception Committee
of the Maslim Education Conference $held
in Ahmedabhd in January last.

———

U. P.
MILK TO CHILDREN

The U. P. Government has a pro-
pocal under consideration to supply milk
directly 10 students through Government
owned dairies which are to be established
in each district under the co-operative
department.

PUNJAB
POST-WAR DEVELOPMENT

The Punjab University has appointed
a committee on post-war development of
university education with Sir Manohar La!
as Chairman.

NAGPUR UNIVERSITY
MOVE TO HAVE ELECTED
CHANCELLOR

Io order to make Nagpur University
completely democratic, Principal Agarwal
of the Commerce College of Wardha
moved a resolution in the University
Court which was passed requesting the
Provincial Government to amend the Uni-
versity Act in such a way that the Uni-
versity should be enabled to havean elect.
ed Chancellor in the place of the Governor
of the Province as at present.

Principal Agarwal feels that at least
University education should be completely
free from imperialist domination, It may
be recalled that in the Nagpur University
constitation, which was framed ard piloted
by the late Hon. N. K. Kelkar, the then

Education Minister, thete is an elected
majority, ' '

UNIVERSITY FOR MAHAKOSAL

It is understood that Sir Hari Singh
Gour has made an offer of Rs. 20 lakhs
to the Central Provinces Government for
the establishment of a university for
Mahakosal.

Sir Hari Singh, it is understood, wants
the proposed Mahakosal University to be
located at Saugor, his pative town.

MYSORE -

NEW COLLEGE

The Government of Mysore have
decided to establish a College of Agri.
culture and Veterinary sciences at Habbal,
near Bangalote, in addition to the intro-
duction of Agriculture in the Mysore Uni- -
versity during the next academic year.

TRAVANCORE
RECRUITMENT AND TRAINING

According to information received by
the Travancore University from the
Government of India, Posts and Tele- -
graphs Department, the Governor-General.
in-Council has decided that holders of
Diploma in Civil, Mechanical and Electri.
cal Engineering of the Travancore Univer.
sity will be eligible to appear for competi.
tive examinations for recruitment and
trainiag of candidates for appointment as
Engineering Supervisors, Wireless Ope-
rators, etc.

"GWALIOR

GAJRA RAJA MEDICAL COLLEGE

The foundation-stone of the Gajra
Raja Medical College, Gwalior, was laid
by His Excellency Lord Wavell in the
presence of a number of State Sardars,
officials and prominent citizens.

With an allotment of Rs 20 lakhs
for building and equipment and a recurring
greot of Rs. Four lakhs, the Gajra Raja
Medical College will be the first of its kind
in Central India and according to plan
will be one of the foremost amongst the
medical colleges in India.
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Dr. AMARNATH JAH ON
FINANCIAL INADEQUACY

“ Education in Indis is bandi-
capped in many ways. Teachers are
very low paid and some Secondary
school teachers get a salary similar
to the village chowkidar. Our
students in many Universities study
in surroundings which are far from
agreeable,” observed Dr. Amarnath
Jha, presiding over the 21 session
of the Inter-University Board at
Colombo,

Proceeding he said, that in
India expenditure on Education had
been low and expenditure on Univer-
sity education in particular had
shown no particular increase. In the
United States the Massachusettes
Institute of Technology which before
the war spent four million dollars, was
expending " annually during the war
forty million dollars (Rs. 12 crores).
In Great Britain, thanks to the Edu-
cation Act of 1894 and the generous
attitude adopted by the Treasury
officials, the condition had been
satisfactory even during the war.
The Inter-University Board had been

urging the constitution of a University”

Commission, consisting of persons of
vast academic experience. ‘“We have
recommended in the past’ he said
* that grants should be made from
public funds not on the recommenda-
tions of a oclerk of the Secretariat,
but on the advice and instruction of
such a Commission, which alone
should determine along what lines
the Universities should expend the
grant.” That would prevent inter-
ference in the autonomy of Univer-
pities, added Pr. Amarnath Jha.

T
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SIR 8. V. RAMAMURTI ON
VALUE OF SANSKRIT

The peed for development of
Sanskrit learning in the light of
modern needs and facilities, so that
‘“ wp can help ourselves better than
before and can also help others along
lines which are natural to them” was
stressed by Sir 8. V. Ramamurti,
Advisor to the Governor, presiding
over the anniversary of Sri Bhashya-
kara Siddhanta Vardhini Advanced
Samskrit. School, at Madras.

“The prestige of Sanskrit learn-
ing,” he said. ‘“has been low in our
country. Other nations have studied
it as an archaeological curiosity, a
dead thing the dust of which may
help to build their bricks. Signs are
not wanting, that once more we are
awakening to the value of our indige-
nous culture. Life is lived at differ-
ent levels, hy the same people at
different times and by different
people at the same time. The genius
of India is to live in the mind more
than in matter, Heuce, while
Europe is interested in physiocs, che-
mistry and biology, India has been
interested in psychology, philosophy
and metaphysics. [t is to the credit
of the Sanskrit Pandits of our land
that they have conserved our indi-
genous learning. This, however, is
not enough. We have to develop its
fature in the light of modern needs
and facilities, so that we ocan help
ourselves better than before and ocan
also help others along lines which are
natural to them. We thus need
research into our inheritance by men
who can apply the methods of
European science:to the old experi-
ence of the land,”

PUBLIO

De. 8. R. U. SAVOOR ON
VISUAL EDUCATION

Declaring open the Educational
Exhibition held in connection with
the All-lndia Educational Conference
held at Madras on 27th December
last, Dr. S. R. U. Savoor, D.P. L,
Madras stressed the importance of
Visual Education and said that the
exhibition, would chalienge In a way
the often quoted ocriticism that our
education was bookish and tl;aﬁ
opportunities were not given for
\p;g‘i,ls to do creative work. The ex-
bibits clearly illustrated the exoellent
educational dootrine that work and
play were indistinguishable at the
bighest level. 1t would help them
to modify their teaching plans and
methods so that the school may be
transformed from places of passive
receptivity into those of spontaneous
aotivity.

Proceeding, Dr. Savoor said that
self-planning, self-activity and self-
criticism were necessary for education-
al progress. Educational exhibition
was not only utility but a neoessity.
He observed that knowledge that was
merely abstract rarely created an
impression on the child, but knowled-
ge that was imparted in a concrete
manner with definite visible proof
became a part and parcel of the child.
Dr. Savoor said that the KExhibition
would answer the craving for crea-
tive ability in boys and girls. It
would make the teachers pause and
think of their potentialities of the
younger generation, It showed that
given necessary facilities and proper
guidance, the pupil ocould show a
wealth of oreative thinking.

am——
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Dr, MARIA MONTESSORIE ON
EDUCATION OF THE CHILD

The importance of sympathetic
understanding of child psychology in
the care and upbringing of children
was emphasised by Dr. Maria Montes-
sori, in the oourse of an address she
delivered at the Theosophical Society
Hall, Adyar, on the ocoasion of the
inauguration of the ‘ Dr. Arundale
Montessori Training Centre tor Tea-
chers.” :

Inaugurating the training centre,
Dr. Maria Montessori said that she
envisaged a new era in education and
educational fellowship, based on the
understanding of the ‘‘greatness of
the child and the error of the present
education.” Endeavour for the better-
ment of humanity should start with
the betterment of the child’s training, = -
Humanity she said began with the
child and was the fruit of the growth
of the child. Everywhere to-day, two -
shings stood prominent in regard to.
the future of humanity— the urge for
freedom and better life and the urge
for education, better education. The
right education was but a call to
make the child grow naturally into e
citizen; man could not be free if the
child continued to be enslaved; man
could nat develop greater conscious-
ness or lead a better life unless the
beginnings of these were made with
the child. The ‘‘question of ochild
training’ thus became a human ques-
tion, the basis of all human questions.
The problem of child education resol-
ved itself into & matter of giving the
child the right kind of experience and
right environment in which to exer-
cise itself treely.
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Canadian Schools in War-Time
CHANGES IN SCHOOL CURRICULA

In any survey of the effects of
the war on Canadian educational
institutions two facts must be con-
sidered :

-1 There are several types of
educational institutions.

2. The admibpistrative contro]
of them is decentralized.

Under the British North Amercia
Act public education in Canada,
except in the case of the native
Indian population, is assigned to the
jurisdiction of the provincial govern-
ments. Within the provinces there
is a further decentralization of con.
trol, for education within communi-
ties is regulated by local boards. This
system of separate provincial and
local control has naturally resulted in
diversified programs of education
“throughout the Dominion. Asa
result, the effects of the’ war on edu-
cation may vary from place to place.
However, because of the spirit of
co-operation which exists among
the various provincial and local
educational departments, the simi-
larity of the changes resulting from
the impact of the war is more pro-
nounced than their differences.

In English-speaking Canpada
there are three levels of education,
those of elementary and secondary
schools and that of higher edu-
cation. On the elementary and
secondary levels there is a system
of public schools financed mainly by
local school authorities but assisted
by provincial grants. There are also
private schools financed mnot out
of public funds, but through private
endowments and fees. On the level
of higher education there are
numerods colleges and universities
which sre both publicly and priva-

.tely endowed. The educational system
in _French-speaking Capada is not in
strict ccnformity with these three
levels, but they can be distinguished.

_The war has effected changes
which on the one hand are common
to all the different types of institu-
tions and which on the other hand are

peculiar to the particular type of
Institution.

Shortage of Teachers

Since the beginning of the war
there has been an increasing shortage
of teachers on all levels of education
in Canada. Many of them have left
schqol to enter the armed services,
war industry or government work.
To counteract the teacher shortage in
the elementary and secondary levels
the provinces have temporarily re-
laxed their requirements for diplomas,
offered accelerated or special summer
courses leading to temporary certifi-
ocates and encouraged former teachers,
especially married women, to return
to the profession. Besides offering
accelerated courses, many depart-
ments of education have had to relax
their requirements by accepting as
teachers those with academic but not
professional qualifications.

At present the shortage in the
teaching profession has shitted from
one of quantity to one of quality.
Public elementary and secondary
schools are now suffering from a shor-
tage of qualified teachers rather than
from a shortage in the number of
teachers. During the academic year
1943-44 more than 100,000 Canadian
children were taught by teachers with
less than full professional qualifications
Since the war began, more than 5,000
stop-gap instructors have been emplo-
yed. About 635 classrooms have been
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olosed. As a result, there has been
a npoticeable lowering of standards
throughout the Dominion, particular-
ly in rural elementary schools. Forty
per cent of the one-room rural schools
in one province are now in the haunds
of youth fresh from high school. The
work of the secondary schools has
also suffered, especially since 1942, in
the charge of persons with little or
no training or experience in the sub-
ject fields of acience and mathematics.
In one province it bas been estimated
that the eficiency of teaching mathe-
matics in the high schools has deterio-
rated at least 25%

Although teachers on the uni-
versgity level have never been subject
to compulsory military eervice under
the mobilization regulations, most
universities are at present under-
staffed. Many staff members have
entered the armed services volun-
tarily. Many have gone into war
research projects which could not be
conducted at their own universities.
Many have gone into important
government work for the duration of
the war.

The drain on university staffs
has been particularly heavy in the
fields of science, economics aud psy-
chology but there are few departments
that have pot suffered severely.

Changes in Elementary and
Secondary School Curricula

Not all of the changes in Capa-
dian eduoational institutions in the
last four years can be attributed
directly to the impact of the war.
The war bas brought to a climax
a long strugg'e between educational
objectives which has, in the last de-
cade, effected changes which have
been merely highlighted by the war.
Especially is this true in respect of
the changes which have taken place
in recent years in the carricula and

the extra-curricular aoctivities of
schools on the elementary and
secondary school levels.

Within the lower grades of the
elementary school systems, there is
an increased empbasis on the subject
matter relating to religious instrumo-
tion, health and putrition, demo-
cratic citizenship and patriotism.
Students of the upper elementary
grades are given longer periods of
instruction in matters relating to
agriculture or shop work to make
them more useful during summer
holidays and in spare time throughout
the year.

Certain protagonists have long
been emphasizing the fact that a
high school curriculum should train
students for careers in commerce,
industry, agriculture, etc., as well as
for academic careers.  Under the
pressure of war with its varied edu-
cational demands the curriculum hes
been expanded into & diversified pro-
gram. Old courses have been given
new directioi, and many optional
subjects have been added with a view
to allowing students a greater choice
of studies. Health as a schovl sub-
ject has been emphasized to a much
greater degree than before. Art has
replaced the more formal drawing.
English is now being taught more
from the standpoint of appreciation
than from the historical and didactio
point of view. Geography and
history are being merged with eco-
nomics and civics in courses of social
studies. Courses are being added to
train students with practical inte-
rests in commerce, industry, agri-
culture, home economics,

The type of curriculum which is
coming increasingly to be adopted
is outlined in the Report of the
Survey Committee of the Canada
and Newfoundland Education Asso-
ciation. In actual operation, it conp
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sists of five departments, each of
which prepares students for distinot
objectives: (a) College preparatory
department to prepare students to
enter universities, normal school, etc.
(b) Department of commerce to
prepare students to enter the world
of business. (c) Department of agri-
culture to prepare the students of
the country to become good farmers.
(d) Department of trades and indus-
try to prepare boys to enter the

mechanical trades. (e) Department
of home economics to prepare girls
for home-making and other occupa-
tions usually followed by women.
Certain courses fundamental to each
department are compulsory. These
include English, heaith and social
studies. In addition to these courses,
each department has its own sub-
jects peculiar to the needs of the
students in it.

The composite school in which this ocurriculam obtains has the

following programs of study:

College ; ' Home
Pre pavagory Commerce Agriculture Industry Bconomics

English English English English English

Health Health Health Health Health

Social studies Social studies Social studies  Social studies Social studies

Nutrition

Algebra Correspondence Chemistry Algebra .
Geometry Business law  Soils and Geometry Cooking
fertilizers
Physics Bookkeeping  Animal Chemistry Textiles and
husbandry dressmaking
Chemistry Typing Field Drafting Art
husbandry
French Shorthand Farm book- Choioce of Interior
keeping metal work decoration
Latin  Office practice Farm Wood work French
mechanics {building
construction)
Farm Electricity:  Household
management management,

In the regular work of the secon-
dary schools a definite attempt 18
made to train students for entrance
into active war work, Projects .of
vocational courses within composice
achools, or the more purely vocational
schools, are often directly " sonnected
with some phase of the war. In
several schools, for example, stn_)dent.s
make model air planes according to

rints of actual combat planes for
:::eli,n R. C. A. F. schools. Other

students are taught the fundamentals

of metal work or woodwork _in the
.achoo) shops. Art oclasses include

seale drawing and simple blueprint
designs as an introductiou to drafting.
Mathematics, physics and chemistry
courses are designed to prepare stu-
dents for enlistment or to enter
essential war industry. These courses
of study are not new, but the subject

matter chosen and the projects under-
taken have been changed to meet the

demands of war.

Cadet training, for some years
abolished in many of Canada’s secon-
dary schools, has been revived. Each
of the armed forces has cadet oorpe
in operation, and the previncial de-
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partments of education have shows
great willingness to assist the cadets
of the three services. In the past
such assistance has not always been
uniform. While some &chools con-
ducted an army, navy or air fcrce
cadet corps, others have instituted
defence training programs combining
the main features of the basic traio-
ing of all three services. The high
schocls of Ontario are examples of
the latter, while those of British Co-
lombia are examples of the former,
In most provinces girls as well as
boys take compulsory defence train-
ing of a sort adapted to them.

Recently an attempt has been
made to integrate the various ocadet
training programs of the three ser-
vices. An inter-service cadet com-
mittee has been established and a
training syllabus drawn up that com-
bines the chief features of the basic
training programs of the cadets of
the navy, army and air force. The
syllabus, designed for a four-year
oourse, is as follows :

First Year - Signalling  (3)
First aid Aircraft recogni-
Ship recognition tion
Air raid precau- Eourth Year

tions Option A :
Fundamentals Signalling (4)

Second Year Basic Naviga-
Signalling (1 & 2 tion
Compasses Air maps
Aircraft recog- Use of maps /3)

nition Option B :
Use of maps (1) Navigation

Third Year Moteorclogy
Chart reading Principles of
Use og maps (2) flight

This combined syllabus is now
being considered by the various pro-
vincial departments of edncation and
is expected to go into effect in a con.
siderable percentage of Canada’s
secondary schools. The course will
require 40 to 50 hours of instruction a
year to be given duriug school hours.
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MUKUNDAMALA AN{) VASUDE-
VANAMA SATAKAM (Telugu),
translated into Verse by Sri Gura-
zada Raghava Sarma; published
by M. Seshachalam & Co., Masuli-
patam.  Price As. 12 and As. 8,
respectively.

Mr. Sarma is a talented Telugu
Poet capable of writing devotional
Verses of a high order. His know-
ledge* of Sanskrit Literatare and
mastery over felugu coupled with
love and adoration for Sri Krishna
Bhagavan of Gita repute have shown
themselves in an outstanding way in
every one of the Verses composed by
him. We wish that the poet
should inspire the youth with the
publication of many more works of a
devotional character.

Al

N.1. 1. P. POST-PRIMARY SCHOOL
RECCRD - Published by Macmillan
&-Co., Rs. 2-8-0 per dozen.

The opinion is now widely held
that a record should be kept by every
School giving in as detailed a manner
as possible all the information regard-
ing each of the pupilson its roll , so
that it may serve as a valuable guide -
to the pupil as well as the outside.
world in regard to the tastes and
attainments of the pupil and the
vocations for which he or she is best
fitted. Messers Macmillan & Co; have
issued a card ard ‘also a sort of chart
which contain all the headings under
which the record may be maintained
if it is to serve a useful purpose and
we strongly recommend its use in all
schools where attempts are made to
keep a record of the progress of pupils

on their rolls. The card and the

chart are useful us well as cheap,
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SUBJECTS IN TELUGU

FOR HIGH SCHOOLS

% HISTORY OF INDIA-—By Prof. M. Venkatarangaiva.
Book I: Form IV, Re. 1/- Book {I: Forms V & VI,
Part [: V Form, Re. 1-0-0; Part IT: VI Form, Re. 1-4-0.
Complete Volume : Rs. 2-1-0,

Equivalent Tamil Editions also avaslable.

% HISTORY OF ENGLAND — By Principal V. Srinivasa Rao.
Book II: Forms V & VI,
Part I: V Form, Re.1/-; Part II: VI Form As. 14.
Complete Volume : Rs. 1-14-0.

¥ HIGH SCHOOL GEOGRAPHY--By Prof, V. Jagannadha Rao
and Mr. P Suryanarayana,
Part I: Form IV : Southern Continents and North America,
Rs. 1-4.0. Part II: Forms V & VI : Eurasia & India, Rs, 1-8
(Eurasia As. 10 and India As 14 geparately)

. NERAL SCIENCE—By Messrs. B. Pattabhiramayya and
siva Rao.

TI///f =y
" ,ﬁ‘;/ rm IV, Re. 1-1-0; Book Il : Forms V & VI com-
¥ e -0). Sections 1 to 3 1-2-0; Sections 4 to A ]-2-0.

ent English Editions also available.

o
/ 5 FOR_MIDDLE SCHOOLS
*\REGION&LGEOGRA PHY—By Prof. V. Jagannadha Rao.
S Forms 1,2 & 3, As. 15 each.

% GENERAL SCIENCE--By Messrs. B. Pattabhiramayya and
N. Padmanabhaswamy
Form [: As. i2; Form IL: As14; Form III: As. "4.

% HISTORY OF INDIA—By Messr.. C. Balakrishna Sastry and
V. Ramayya.

Form I: As. 10; Form IT: A 12;

Form III: As. 12,

r== All the above books are written in strict accordance with tl;
departmental syllabuses and are approved for clags use b th:
Madras Text Book Committee. All the books are mf’;;sel
illustrated with attractive halftone and line illust.ra.tioxll)s, y

Publishers—M. Seshachalam & Co-Masulipatam.
MADRAS BRANCH : 7, sunkurama Chetty St.,, G.T.

EDUCATION

Education— The Premier Educa-
tional Monthly comes out in three
Editions.

Bngiish Edition— For teachers,
parents and eduoatiomists with
important specials.

Hindi and Urdu Editions— For
students, of ages 12 ta 18 with
short Stories, Oue Act Plays,
Useful Knowledge, Novels and
Drawmaas,

Anrnual Subscription each Ra. 8/12-

payable in advance.

Book your order at once.

Education Office,
P. O. Box 63, LUCKnNOW.

Coliege Lectures |
ON
English Industrial History
By Prof. M. Subba Rao, M. A.

A compendium of class lectures of
practical utility—most indiepensable
for students preparing for University
E xaminations.

University Questions appended .

Price. Rs. 1-4-0¢

M. Seshachalam & Co. |
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‘SADMANA’

Adhyaksha JOGES CHANDRA GHOEE

Ayueveda Sastrl, M.A., F.C.8. (London), M.C.8
{America}, Formerly Prof. of Chemistry,
Bhagalpur Collegs,
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The
SOUTH INDIAN TEACHER

18
THE OFFICIAL JOURNAL OF

The South Indian Teachers’
Union

It i3 therefore the Journal of the
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AND
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Annual Subscription Rs. 4/~
Apply to:
The Journal Secretary,

250, Higa Roap,
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}E'JU»‘BlLEE READINGS .
-FOR HIGH SCIOOLS

. - Book Il : Re. 1.2

BY
HENRY MARTIN, M. A. (Oxoa.). O. B. E.,

Late Principal, Islamia Collega, Pesliawar.,

WITH INTRODUCTION, CRITICAI NOTES TO CLEAR UP DIFFI-
CULTIES AND EXERCISES BAS ON NEW MODEL QUESITONS
AND GRAMMAR SYLLABUS ISSUED BY THE DEPARTMENT.

M. SESHACHALAM & CO.

MASULIPATAM
Madras Branch : 7, Sunkurama Chetty Street, G. T.
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