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SHAPE OF THINGS TO COME

CCrirne’

The War is over. The War apainst
evil, injustice, arrogance and tyianny
has ended sith hopes for peace, for
truth, for justice and for democracy.
The war against jliteracy in this
country will have to be fought. This
country has become, thanks to the war,
closely associated with nations all over
the world and if she is to be kept in
ignorance to the extent of 90°, of our
people being illiterate, there is no hope
for self respect and dignity for this
country. ‘l'he panacen to eradieate all
these evils is not merve literacy, but
real edueation for our generation, edu-
cation not in the sense of enabling a
person simply to vead and write, but an
education that will make o man read and
appreciate the daily newspaper and draw
conclusions and inferences as a result
of his own thinking in the light of his
knowledge and experience, that will
enable him to tackle problems relating
to his agricultuval and econoniic living,
that will enable him to undevstand the
fandamental scientific knowledge—the
knowledge which enables one to under-
stand the liberation of the human
spirit through the various ages, the
knowledge that one's living in this
world is dependent on the geographical
factors and the ability to respond to
higher emotions in arts and music.
Such must be the education if one has
to make himself and make others happy

in the years to come,

2. One has to start with the founda-
tions of education, and in the normal
course of events, one is made to think
of only the earliest part of education.
Though education starts from the home,
organised educational systemn comesinto

vogue in modern days from the year 3
or 35, Next, the comnon nomenclature
“Ilementary Iiducation " comes into our
mind, but tht very word ¢ Klewmentary
FEduecation ' is rather incomplete. One
would vather prefer to have the word us
‘Primary " or better still € Pasie .

3. Tt isabsolutelv essentinl that this
Jasic edueation to start with should
be open, free and compulsory for all
children irrespective of caste, commu-
nity or sex and should extend from the
years 5 to 103, 'Uhis process has to be
taken up and shouldered by the State
itself.  As n result of the starting of
such schools, the State will “become
solely responsible to see that all the
children of this age limit are found in
these primary schools and that no one
is permitted to employ child labour 1
any form. After the age of 103, an
intelligence test conducted in a very
informal manner by vesponsible and
intelligent heads of schools should be
able to select pupils for either Secon-
dary or post primary education the
latter course to last for at least two
years. During the stages of compulsion
up to this age, the State will provide
accommodation for the Schools, the
necessary staff and necessary equipment
including books and every article of
stationery necessary for the children in
those schools. 'I'We responsibility of
the parent will be to see that the child
goes to the school during the hours
prescribed up to the age limits notified.
Those who do not come up tothe requi-
red standard for Secondary education
will still be allowed to carry on in the
Senior Basic schools where they will
learn not only the Arts and Sciences
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but also will be given opportunities to
do something. The school honses will
have plenty of fresh air, light, and scope
for garden work and play. In these
schools, boys and girls up to the age of
104 will vead together and theve will
not be separate Girls’ Schools. There
shall be only women teschers ordina.
vilv for standards I, IT and TI1. Sepn-

4. The qualifications of teachers
working in such Basic schools will
be not less than that of a Secondary
Grade Teacher and all tenchers will get
their monthly salaries at uniform rates
wherever they mav be working. The
present tendeney of teachers jumping
from one plwe to another, ns a rvesult
of the mequality in the emoluments

rate (Girls’ schools will be in ¢ ~thea oet, will have to be disconraged.
centres for children between AP dacioTrers st be made to be con-
; f

13. The eurriculam will con
local language, arithmeti

knowledge 1neluding  Ng fdy,
Health, Hygicene, Civigh, —#History,
Geography, Musie, Dancigp agd other

Fine Avts, 'The instructih wl not be
of a theoretical nature--g ising to
the pupils as to what s) ¢ donie
and what ought not to he
will be of a nature wheré
inculeated and where correc
fostered, There will have to _
administrative machinery to see tl
all children of the age limits prescribed
are coming to school, to see that neces-
sary accommodation is secured for the
school and for the teachers who have
got to live in the place, to see that the
children do attend the school as per
rules and to take action against such as
do not conform to the rules and to keep
all registers pertaining to the general
education of each Iocality. In the
administrative machinery theve will
have to be Wducational or Inspecting
Officers for each taluk with an efficient
administrative background, In the
office of the Taluk, there will be otficers
to look after boys and girls of all com-
munities and all these will work like a
team with the seniormost officers as its
head. The inspection will be to see
"~ whether instruction is on approved lines,
to correct faulty methods, to suggest bet-
ter and efflcient methods and to improve
the efficiency of the pupils mentally,
merally and physically. 'There shall be
frequent opportnnities given to pupils
and teachers by the State to go on ex-
cursions to historical and geographical
places of importance at state expense
once in a period of 2 to 3 years. In
each big locality all the pupils will be
medically examined and in smaller
villages, Doctors will go there and
examine the children once in three
months, Those suffering from mal-
nutrition and other serious diseases
will be attended to at state expense,

ﬂm\,j“ cheerful and steadv in  the
vearafwgeome.  If any particuluwr set of
aided dgeney: wants to run schools, it
will have 40'2do so on conditions 1m-
posed by, thek State wherein  teachers
will get the sfme cmolunents as they
would odt i@ State schools. Thus, 1t
will be ac®igihat Basic schools will be
spread Alldo @ the country where boys
apd-eirls WAl he reading together taught
;men and women teachers, wherein
ey will be made to learn together and
werein they will be trained to be
clean, healthy and decent.  'T'heir health
will be looked after by the Doctors,
their progress watched by Teachers and
Inspecting Officers and their Physical
ability nurtured by qualified Physieal
Training  'Teachers. They will get
all the necessary tools for learning at
the school itself at State expense and
they will be made to live a _harmonious
and happy life. They will learn for
the sake of learning and not for the
sake of examination, Teachers will be
contented, identifying themselves with
the work of the classes and the progress
of the pupils.

5. Thouuh it will be necessary to
have compulsory ednecation up to the
age of 13 or L4, it may be that all pupils
heyond 103 or 11 may have to take
different coursesof education. Modern
methods of standardised intelligence
and attainments tests shonld enable
Headmasters to give proper advice for
the pupils to take to Senior Basic or
Technical or  Secondary Fducation.
Children who go to Senior Basic and

_technical schools may have free educa-
tion, but pupils going to Secondary
Schools may have to pay towards their
toition. The bright and poor boys
who pass the tests will get free tuition
in addition to the supplies of necessary
equipment of books, Even in Second-
avy Schools there may be opportunities
given for varied courses of imstruction
leading either to University studies or
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Technological studies. Record sheets
of individual children based on indi-
vidual study uand on scientific and
psychological principles will enable
Advisory Boards to allot the children
for the different courses. 1t may also
be possible to have common buildings
for such schools with common provision
for playground, laboratory and other
facilities. In exceptional civcumstances,
there should be opportunities for pupils
to change over from one course to
another,

6. A uniform standwd for the qualiti-
cations and emoluments of the Staff in
all such schools is obviously necessary.
The Statf 1uust attract wen of the
right type and they should be, in no
way, inferior to members of other
Professions, Pay and prospects natural-
ly huve to be of a very high level
consistent  with the digmity aund
nobility of the profession. 'Leachers
should have the necessary personality
and professional qualifications, As in
primary schools, the leadmasters and
members of the Stalf must be given
accommodation nearer to the school to
cuable them to identify themselves with
the work and progress of the School.

7. 'I'hers should be Advisory Boards
for  every district consisting of
select Headmasters of Schools, and
leading educationists and public men
genuinely interested in education. This
Board will have to be an Advisory
one with statutory powers to re-
counnend suggestions tor the linprove-
ment of Secondary liducation 1n ull
1ts varied forms.

8. 1t is needless to point out that if
educational progress has to be achieve,
a good deal depends upon the teachers,
and teachers have to be veally capable
members of the profession. 'I'hey have
got to go through a sound period of
training  for the profession. 'The
training has to be not wmerely of a
theoretical and examination-passing
type, but has to be done in an atmos-
phere of practical work in a natural
atmosphere. I'he staff in charge of
training Colleges and Schools has

. naturally to be of the very be.t type.

They have to be men and woinen with
very high professional qualifications
with sound experience in various types
of Schools and they way also have to
be men with experience of inspection.
When we find that in other professional

institutions only men with the neces-
sary professional qualifications are
appointed; it is equally if not more 1m-
portant that in teaching and education
the Training Institutions should have
men of the right kind of qualifications
and practical experience. Such teachers
in charge of training will naturally be
better Inspecting Officers than others
who ave directlv reernited to the
Inspectorate. .

9. If the Inspectorate is to be of help
to the teachers and to give constructive
suggestions and to improve the
ethciency of the schools, it is obviously
necessary that they should be persons of
experience in the teaching work. It
may also be necessary that Inspectors
who have got to inspect Secondary
Schools of a higher order shonld be not
less than 35 years of age or must have
hud not less than five years of teaching
expericnce.  Headmasters and  others
who have shown marked ability and
powers of organisation may have to be
taken in and appointed as Inspecting
Olfecers, It 1s onlv then that there
will be cordial and sincere co-operation
between the Inspecting  Staff and the
meibers of the teaching profession,
When such schools of a higher order
are inspected, it is essential that the
inspection should be done in athorough
mwanner with adequate staff to  look
into all aspects of instruction, organi-
sation and activities. Tt may be that in
some cases two or three Inspectors will
be inspecting a school in the various
aspects of Humanities or Sciences, a8
the case may be.  Such Inspectors will
carry information from one School to
anotherand see that healthy competition
is encouraged and general improve-
ments are eftected.

(Continued from page 115)

It secins that the leaven is still work-
ing. Then there are all the young
people (and some not so youngg who
have been trained for Librarianship at
Madras; they will not pass when the
founders go.

8. R. Ranganathan will soon be leav-
ing the pool in which he has splashed
to such good effect for nearly twenty
years. erhaps he does to disturb
other quiet pools. The ripples will not
die out, however. He has taught many
to “swim” and their splashes will pre-
vent the pool from ever becoming
stagnant.



THE MADRAS LIBRARY MOVEMENT

1895—1945
By B. I. Panuver, F.L.A,
Deputy Librarian, Acton, London, at present with the R.A.F.

When a stone is thrown into a pond,
the resultant vipples spread wider and
wider, finally reaching into little pools
fringing the pond. Here the reactions
are not so violentas in the main stretch
of water, nevertheless a disturbance is
felt So it was with the Library Move-
ment of last century. In the West, it
began with great eclat in America and
Britain, and spread throughout the
Bwpire with ever-diininishing effect.
India was not slow in reacting to the
impulse that started in Britain. Before
the end of last century a number of
public libraries had heen established
here; but their scope and character
were naturally conditioned by the state
of literacy and financial condition in
the country.

Madras, as befits the Province which
has earned for itself the name of the
“mind of India”, was among the first
to establish libraries. May be they were
not “ Public Libraries ™ in the sense
understood in the West; but they did
constitute an attempt to make available,
to a wider public than heretofore, the
benefits of a broader culture.

The picture presented by the Library
Movement in Madras in 1895 was not
too encouraging, however, when we
consider the size of the Presidency. In
the main it was the result of private or
individual effort. Sometimes libraries
were formed for mutual benefit, as a
way of extending the blessings of a
large private library to many who could
not afford to purchase all the books they
could read. Such was the Madras Lite-
rary Society Library, founded in 1812,
and such, too, was the Coimbatore
Literary Association Library, founded
in 1884. Sometimes libraries were the
result of patronage, often intended,
among other things. to further the
views of the founders. Such were the
Theosophical Society Libraries set up
here and there, of which the Besant
Memorial Sanmarga Theosophical Free
Reading Room and Library, founded at
Bellary 1n 1891, is typical.

In 1890, the Connemara Public
Library was founded in Madras City
and it was opened in 1896. In the
vears following, libraries sprang up hers
and theve in the Presidency. Adoni, in
the Bellary District, got its library in
1897, the same year as Kumbakonam ;
Tinnevelly founded its library in 1898,
while other places, like Amrutalur in
Guntur District did not veact to the
Library movement till 1912, )

A little vesearch could provide quite
an imposing array of libraries establish-
ed before ghe lnst Great War, not the
least of which was the Madras Uni.
versity Library. A little more research,
however, would veveal that many of
them existed in name only, and that
their service to the community was
negligible. They were founded in res-
ponse to the pulsations of the forward
movement of peoples all overthe World.
They were founded with as little idea of
the implications of the Library Move-
ment as those in Britain had been, in
the second half of the 19th century.

It was assmned that sufficient had
been done when a collection of books
had been brought together, some sort of
housing for them found, and a man
appointed to take care of them. The
matter of atvanging books in some
helpful manner was unthought of as
yet, and the listing of them except
for inventory purposes, unconsidered.
Books were placed in any available
building, the shelves ranging from floor
to ceiling with little regamf either for
the physique or eyesight of the readers.
The “ Librarian " (I style him this from
courtesy) was, more often than not, a
retired school master or civil servant,
appointed only because he was known
to like veading. His appointment

carried only the most meagre hono-

rarium, and very little effort was
demanded of him. So the legend grew
that all successful librarians must be old,
poor and immersed in their books. This
18 a tradition that often has to be
contested even today,
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In U.S.A. however, & new conception
was growing. This young and vigorous
nation wanted education, and wanted it
fast. So the same attitude of mind
which had gone to opening up the
frontier, began to be seen in the fields
of education and culture. Dewey's
Decimal Clagsification, first published in
1876, was the signal for a renaissance of
Librarianship. The ™ torch lighted by
Dewey in Awmerica was canght up and
carried by James Dnff Brown in Bri-
tain. A generation later, W. C. Berwick
Sayers, the Borough Librarian of
Croydon, England, began to exanine
the work of the pioneers of the new
Library Movement, and to set down
his conclusions in articles and books.
The next great Librarian in the line
of reformers was to come frowm India;
but of that, more anon.

The War of 1914-18 found Madras
with a fair number of libraries whether
in name or fact. Most of those open
to the public were moribund from lack
of funds or dirvection. The School and
College Libraries were little more than
collections of text books, and they too,
suffered from the blight of financial and
administrative bankruptecy, Liven the
University of Madras, which owed its
library to the bLeneficence of a W, W,
Griffith, and the support of the Provin-
cial Government, failed to provide a
library which had more than a passive
existence for many years.

The World War, however, did far
more than merely kill a few millions of
our youth. It caused a tremendous
intellectual ferment, and the people
be(gia,n to shake at the shackles which
had enchained their minds for centuries.
In every country under the sug there

"were movements afoot to improve the

lot of mankind, Many were abortive
and led only to bloodshed. Some were
seemingly unimportant, yet have since
borne good fruit. Among these latter
was the Libravy Movement, which
swept through the newly-formed coun-
tries of Kurope like a fire. The new
Governments founded libraries and
endowed them generously. The older

‘States began to wonder if they had not

been too parsimonious in the past.
Once more a stone had been hurled
into the intellectual pool of the West,
and once more its ripples reached out
to the calm waters of the Indian mind.

2

In 1924, the University of Madras
decided that it was time to disturb the
still waters of Librarianship in India.
They selected a young professor of
Mathematics, one 8. R. Ranganathan,
to go to Britain. to be polished up into
» stone suitable for throwing into
the Madras pond. But it was not a
piece of inert material they sent to the
West, it was a vigorons voung man,
and his splshings and kickings when
he returned to his home pond far ex-
ceeded the anticipation of those who
appointed him, He was not content to
be thrown into the pool, and have the
ripples of his plunge gradnally subside.
He has made and continues to make a
great disturbance and endless ripples.

8. R. Ranganathan went to Britainin
1924, and returned in 1925, In his 12
months’ stay there, he studied both the
academic and practical sides of his new
profession. Fveryone was eager to
show this interested young Indian
HOW they operated their libraries,
He was far more interested in WHY
they had chosen the various systems
they were using. He read, he watched,
he worked in British libraries. He
found himself daily becoming move
enthralled with his new profession, and
more eager to be getting back to the
task which awaited him in Madras.

Whilst working in London, Ranga-
nathan's chief friend and mentor, was
the same W. C. Berwick Sayers, who
was carrying forward the work of
Dewey and Brown. At that time
Sayers wns a man getting towards a
vigorous middle age, and he was evi-
dently delighted with the young
student from the East. He gave a great
deal of his time to him; answered his
questions, listened to his suggestions,
gave him advice. Out of these discus-
sions grew Ranganathan's grasp of
what was essential to Library work,
and what had still to be done not only
in Madras, but also, in the international
field. The torch of Tiibrary Science
was taken up and brought to the East.

On his return to Madras, S. R, Ranga-
nathan must have missed the endless
discussions on librarianship and all the
agsociated topics. In Britain, his work
in the Liondon University School of
Librarianship and in Croydon Public
Library, and also his participation in
the meetings of the Lihrary Asgociation
of Great Britain, had helped to'raise his
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interest and enthusiasm to fever pitch.
He could never sink into apathy after
this. If there were nobody to provide
him with the discussion and exercise his
active mind needed, then he wonld
create one! He set out to enthuse his
friends for this new cause, and through
them to interest others in the cultural
awakening which libraries conld bring
about, in Madras and Indin.

The first two years after his return
~were spent in the University Librarvy,
reorganising it to bring it into line
with the best that Britain had shown
him. One can only gness at the long
hours he worked, and the tremendons
problemns encountered and overcome.
Nowhere is this (remendous personal
struggle recorded. But by 1928, the
back of his initial task. the one for
which he had been appointed, was
broken. On January 3rd of that year,
the seed of his extra-official work was
sown with the calling of -n meeting of
“ Leading gentlemen of Madras, for
the promotion of a Society for the
encouragement of Libravies”. In the
same year the Madras Library Associa-
tion was formed for the spreading of
the Library Movement 1n Madras
Presidency. A forum for the discussion
of library problems was now available in
Madras, and the burden was, in part,
transferred from the shoulders of one
man to those of a group. The credit
for the formation of this forum goes in
no small measure to K, V. Krishna-
swamy Ayyar, an influential advocate
of Madras, with an irrepressible enthu-
giasm and an unbounded capacity for
all good causes. He became the first
president and still continues to be so.
Unlike other titular heads he hasproved
to be the solid bedrock on which the
growing edifice of this forum had been

rmly founded.

Let us look at the transactions of the
Madras TLibrary Assoclation for 1928,
the year of its foundation.

First came a resolution asking the
Madras Corporation for the provision
of Rs, 10,000 for the establishment of
public libraries in local areas, and a call
for the formation of local library associa-
tions. Looking ahead, a series of
publications on Library Science was

rojected, as well as the provision of
Book-lists to interested parties. A cen-
tral library, on the British plan was
suggested to help to conserve book

stocks. School Libravies were conside-
ved, and teachers’ course in Librarian-
ship mooted. A practical scheme for
the supply of literature to veaders in
languagesother than English was drawn
up, and, with all this, & programme of
visits and interviews to the towns and
mofussil districts was conceived and
put inlo effect,

It was a very full year. Doubtless
many of the resolutions passed were
more than pious hopes for the future.
But they were hopes where none had
existed before. Subsequent annual
reports show a large number of the
resolutions of this first year being
carried into effect. The annual report
of the Madras Library Association, 1928,
was a microcosm of the next fifteen
yenrs.

Practicnl library provision is the first
concern of the Tabravian, so we will
begin with that. In 1929, the Conne-
mara Pablic Library opened its door to
home-rcaders as a result of representa-
tions made to the Government, by the
Madras Liobrary Association. Further,
the same Library agreed to act as the
reservoir library for the mofussil. In
the same year open access was introdu-
ced into the University Libvary, to the
accompaniment of applause from the
Madras Press. In 1931, the first large
response to years of propaganda “was
met with. A wealthy gentleman of
Mannargudi eqgunipped and endowed a
travelling library system to serve
Mannargudi and contiguous areas. In
1932, under the auspices of a District
Fducational Ofticer, another travelling
Library started work : this time it was
in South Arcot, Meantime, the Minis-
ter for Education had been pursuaded
to m:ig est that all School Libraries
should be thrown open to the residents
of the districts in which they were
situated. Succeeding annual reporta
bring evidence of new services spring-
ing up, from hospital libraries to libraries
on canal boats.

As soon as this intense activity began
it brought in its train a host of problems,
Fivst came the language difficulty. If
the new movement was to do any good
at all, it had to reach out well beyond
the 7% who were literate in English.
Books in the mother-tongue were
urgently needed, but were not forth-
coming in sufficient variety or quantity.
S0 the Madras Library Association

. The Ma
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shouldered another task: the provision
of books, dealing with aspects of modern
knowledge, in Tamil. This was known
as the “Everything about something "
series, Then came another problem.
Even the few Tamil books that were
being published by commercial firms
were on poor paper, and very poorly
produced. This led to an attempt by
the Association to get accepted some
sort of standards for book production.

With the growing demand for libra-
ries stimulated by the Association’s
propaganda, came & need for men to
administer the new tvpes of service
called into existence. Undaunted, the
Association devised a scheme for giving
a short course in Library Administration
to School teachers. Before long, the
Summer School of Librarianship,
conducted at and with the cncourage-
ment of, the Madras University was an
accepted part of the Association's work,
and it only ceased wheu the full
Diploma Course was instituted by the
Madras University. Not only Madras,
but Indin as a whole benefited from
this School. Liectures were also given
at Saidapet Teachers’ College and else-
where, to make the work of libraries
move widely known.

Institutions, books, personnel: the
Association had good reason to believe
it had laid the foundations of the
Library Movement well and truly. Now
the edifice must be provided for. A
model act for the provision of public
libraries was drawn up. Members of
the Government were asked to support
the introduction of a Libraries Bill in
the Assembly. The story of the Bill's
fortunes, its amendments, and 1its
ultimate shelving because of wider
considerations has been told elscwhere,
and need not be repeated. It is not a
dead igsue; it is awaiting more peaceful
days.

-To attempt to deal with all the rami-
fications of the Library Movement in
this siall compass wounld be to reduce
this essay to a catalogue. Only a few
matters can be touched upon, and the
most imgortant hss yet to be mentioned.

ras Library Association Publi-
cation Series ig a contribution not only
to the Madras Library Movement, not
only to Indian Librarianship, but to
World Scholarship.

It all began in quite a small way with
the publication of a Souvenir Volume

in the year the Association was formed.
The book was called ‘“The Library
Movement”, and comprised a collection _
of essays by various gentlemen, and in
several languages. A year later came a
work which was intended to make
Madras Library-conscious: “The Five
Laws of Library Science”, by 8. R.
Ranganathan. It succeeded in making
the Library World Madras-conscious,
for it sold well in - both Turope and
America. ’ )

These works were only the prelimi-
nary flourish, however. In 1932, a new
scientific system of book-arrangement,
a rare enough phenomenon in the
Library World, was published under
the title, “ Colon classification”. At
regnlar yearly intervals, followed “The
classified catalogue code” (the first ever
published), “Library administration”,
““ Prolegomena to library classification”,
*“Theory of library catalogue”, and half
a dozen other works. T'he Series is
still Leing added to. This is mot the
place to attempt an evaluation of the
series: but it can be stated that their
influence has been worldwide.

This is the record of the Library
Movement in Madras. It has centred
round the nctivities of the Madras
Library Association. It has told of this
body's long struggle to make Madras
Libravy-conscious. How vigorous is
the Association now? How long will i$
continue to flourish ? Will its work
fade with the passing of its original
founders? We cannot pretend to
answer these questions. e can only
look around for signs that may help us
to see the future.

The most encouraging sign is the
space devoted to libraries in newsp&sers
today. These are commercial un
takings, and would not trouble to report
what their readers were not interested
in. I have before me now a cutting
from yesterday's Madras Mail which
8ay8 :—

PANCHAYAT BOARD PUBLIC
LIBRARY
KOILPATTI.

At a meeting held recently, Mr. Jacques,
Deputy Collector presiding, Mr. M. D.
Paul, District Educational Officer, opened
the Panchayat Board Public Library, Mr. P,
Alagarswami, of the National War Front,
spoke on the importance of libraries. Mr.
Syed Hussain Sahib, Executive Officer,
also spoke.

(Continued on page 11I)
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.SCHOOL TEACHERS FOR THE FUTURE

[Most teachers will read with interest
and sym}mthetic understanding these
excerpts from an article which appeared
in the December 1944 issue of “The
Mentor ”, the publication of the Natal
Teachers’ Society, Natal, South Africa.]

Some who have tried teaching have
been honest enough to record that they
found it hateful. Stephen, Leacock
the great Canadian humorist, was being
serious when he wrote that his eight
years’ teaching experience “left e
with a profound sympathy for the many
gifted and brilliant men who are com-
pelled to spend their lives in the most
dreary, the most thankless, and the
worst paid profession in the world,”

In contrast is the verdict of another
famous humorist. Tan Hay, Teaching,
he says, is “the most honourable but
least respected, the worst paid hut most
richly rewarded, profession in the

- world,”

Who is right—TLeacock or Hay” The
answer 18, of ‘course, ‘‘Neither—and
both.” As a veteran schoolmistress once
sard to me: “ Teaching is a grand job
of you can do it, but it is purgatory if
you can't.” .

There is only one way for the pros-
pective teacher to find out whether or
not he can teach, and that isto try it
for a period of some months, Prefera-
bly this early training should be done
in an elementary school, for in such
schools the problems and difficulties
which face the teacher are experienced
“1in the rough.”

Here, perhaps, I may be allowed to
speak personally for a while. The for-
tunes of war caused me to be placked
from my studiesat the university and
set down one Monday morning in a
classroom of a small country school with
a mixed class of forty fourteen-year-
olds before me and instructions to teach
them everything— Arithmatic, History,
Geography, English, Scripture, Art and
Heaven knows what else besides.
Of what I taught those children—or
tried to teach tﬁem—l have only the
vaguest recollection. But I do remem-
ber most vividly the lessons I learnt

_about the art of teaching in my four or
five weeks at that school.

Teaching is No Job for a Weakling.

First 1 found that school teaching is
no job for a weakling. The headinaster
of the village school told me that when
he began teaching after some years as a
Petty Officer in the Navy, each evening
when he got home he had to lie down
and sleep for an hour or more because
he waz so completely exhausted. And
he was a tough, burly man, brimful of
energy when I knew him.

It s easy for those outside the pro-
fession to point to the apparently short
howrs and long holidays of teachers: but
the fact (s that teaching involves @ sur-
prising drain on one’s store of nervous
energy. It is nothing like lecturing.
The lecturer has merely'to say hispiece,
and if the audience sleeps through his
discourse— well, why should that bother
him ? But the teacher who does his job
properly has altogether o different func-
tion. He has to stir, into mental and
physical activity the thirty or more
children before him—to get them toask
questions and to answer thewm, to find
things in their text-books and write in
their own words what they have heard
or read,

And of Johnny Brown or Joan Smith
happen not to be interested in the lesson,
they do not go to sleep like the lecturer's
audience—far from it

Small Classes are an Absolute
Necessity.

The second lesson which iy teaching
apprenticeship taught me was the abso-
lute necessity of small classes.

It is pussible, by the imposition of a
hatefully rigid discipline, to drill a
large class in “ the three R's ™ ; it is
impossible, ercept through the indi-
vidual attention which small classes
allmwe, to bring out the latent qualities
and abilities of cach child—that is to
edugate children in a democratic instead
of a totalitarian sort of way.

I learnt, too, that the teacher cannot
get his subject across to the children
merely by explaining clearly: he must
do all he can to grip their imagination
and to link up what he says with their
interests and activities,
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Finally, I learnt that parents have at

least as much effect on the education of
a child as teachers have—that if a child
is spoilt or neglected, his education will
inevitably suffer. A boy who is allowed
to roam the streets, filthy and ragged,
cannot suddenly change his habits and
do neat and painstaking work in school,
however intelligent he may be. dnd
children who “* rule the roost’. at home
mean grey hairs for teachers as well as
parents.

So much for the job: it calls for
energy, bard work, skill of a peculiar
kind; and judged according to the
income of the professional classes, the
pay is poor. What of the teachiers them-
selves— what kind of peopleare nceded?
Much that I have said already answers
that question; but there are somec
things to add,

Patience is e®scntial. A bad-tempered
teacher transmits his ivritability to the
class.

Outside Interests Needed

The teacher should be a cultured
person with broad views, interested in
many things outside the range of the
lessons. Kor this reason, training
colleges for teachers, excellent as they
are in many ways, should be abandoned
in favourof universities, and eventually
all teachers should have a university
training. By meeting the intelligent
people of all kinds of origin and destiny

scramble necessarily involves.” 7 All
the world over, democracy. whatever its
virtues, is not a potent engine of pro-
gress in matters educational™.

Re. Organisation of teachers:—He
says, ‘“we must learn to organise
powerful Teachers’ Guilds and learn to
shout till we get the direction of edu-
cation into our own hands.”” “In
Tngland, it is the enthusiastic school
master that experiments for himself,
devises progressive methods of teaching
and brings the approval of the edu-
cational Mandarins; in Indta, it is left
to the solitary Inspector of Schools
who has missed his way and landed
in India to initiate reform and
for the faddist Inspector of Schools to
twist the tails of the humble,. self-
disrespecting schoolmasters. No! This

(Continued from ‘pagc 121)

who gather together in a university,
the teacher can become familiar with
the world of ideas.

But to gain the vespect both of
childven and pavents the teacher needs
to be familiar also with the everyday,
bustling world of the men and women
who entrust their offspring to his care.
Too often the teacher spends practically
his  whole life in school or training
college. His mental outlook is bounded
by the four walls of the class-room and
he comes, in the words of a working-
class mother whose child had been
unjustly treated at school, “a silly old
fossil.” :

It is a good point made by the McNair
Comunittce that teachers in training
should be cencouraged to take part in
sozial and cducational work outside the
college.

There remains the most vital charac-
teristic of all—a strong dose of idealism,
a belief that the job is well worth doing
for its own sake, Teachers have a big
part to playsin building the new world
after the war. Young teachers are apt
to wonder if all their efforts really
amount to anything. Butolder teachers,
who can remember how very different
were the elementary school children of
thirty or forty years ago from those of
today, know that the civilising effect of
education is very, very slow but very.
very sure,

won't do, as Giffard said of Wordworth’s
Excursion.  “A faint echo of the
saintlinessand poverty of the Upadhyaya
of old India sticks to us: and along with
1t the spirit of SBanyasa and self abnega-
tion. But the golden age exists no
more and this is the age of brass, Let
us take the lesson to heart and learn
the value of organisation, agitation and
advertisement till we attain our legiti-
{natle”position of the councils of the
and.

P. T. Srinivasa Iyengar has passed
away but P.'T. lives in~ the_hearts of
those who came into live contact with
hima and his views as an cducationist
are, if anything, a souvce of perennial
inspiration to workers in the field of
teachers’ organisation now and in the
years to come,



SWISS EDUCATION

By DrR. Max RAEBAR

This first aim of Swiss education is
to prepare citizens capable of insuring
the wellbeing of the community. The
conviction is therefore instilled into
the children that they have a place in
the scheme of things, They are taught
that they must use theiv right to free-
dom with a full sense of moral obli-
gations toward others, and that they
must develop self-assertion and self-
discipline in their noblest forms.

Swiss education emphasizes that the
teaching of the child begins at home,
Here, with his parents as instructors,
he is to learn the lessons that are to
guide him throughout life—lessons of
respect, obedience, reverence and self-
control, Then day by day, the work of
building and perfecting may go forward
under the influence of the sghool.

The Swiss system of education holds
hefore each young person the ideal of
individual development of personality,
while working with others for the
common good of all, With such differ-
ences in languages, creeds and cultuve,
as they exist in Switzerland, how can
this common ideal be attained ?

Primarily, a strong Celtic ancestry is
common to the entire Swiss population.
The same invasions and " the same
colonizations, first by the Romans and
later by Germanic tribes, left lasting
impressions of all parts of the country.
Although imposing their different
languages they did not change the
inherent, common characteristics of
the Swiss people. Geographical condi-
tions, dividing the land into countless
districts of various sizes, while keepin
these districts within one well-deﬁne(gl
frame, formed by the Alps, the *Jura
and the two greatest lakes, have also
played a vital part in the development
of the Swiss nation.

But something more fundamental
and basic lies beneath these other
influences, It is the determination of
each of the 22 cantons to cleave to
their common fatherland, united by the
oath of free men and a profound
attachment to inherited rights, ideals,
religions and languages. This diversity
of heritage is, moreover, a strong factor

in Swiss education, a valuable impetus
in its development.

Long before the French Revolution,
all Swiss cities of any importance
already had founded high schools for
their youth, At Zurich, for instance,
two famous writers, Bodmer and
Breitinger, who were at the same time
educators. taught in Karolinum, the
school founded by Charlemagne more
than a thousand years ago, where they
endeavoured to train their pupils in
science and citizenship. Other schools
coull be mentioned which were
important centres of Eygopean culture
long before the discovery of America.
Among them is the University of Basle.
There were also the monastic schools of
St, Gall, Einsiedeln, Engclberg and
Disentis, founded in the earliest
days of European history. These
schools never falter in teaching
the science of life and self-control, and
in so doing they helped mankind to
carry on through the darkness until
the dawn of better times,

Three names loom prominently to-
ward the end of the 18th century at
which time another Swiss, Jean-
Jacques Rousseau of Geneva, had
discovered nature and its role in
education. 'The three names were:
Father Girard, a Fribourg monk;
Philip Emanuel do Fellenberg,
Bernese patrician, and  Heinrich
Pestalozzi, a Zurich nobleman whose
family came from Southern Switzer-
land, Their respective contributions
to education enabled Switzerland to
become the centre of culture and edu-
cation which it is today. Father Girard
was the protagonist of the modern idea
of a free, compulsory primary school-
ing. De Fallenburg was the promoter
of the Swiss auxiliary school systeinn and
Petalozzi, admittedly the most impor-
tant contributor to the cause, inspired

the realization of Switzerland’s fore-.

most educational ideals. He was the
educator of all his successors.

Swiss primary school instruction
usually lasts six years and includes
children from 6 to 13 years of age.
From the beginning a wise system in
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which the child's activity is not limited
to absorbing knowledge, is employed.
This system endeavours to acquaint the
child step by step with the language,
religious and cultural traditions, first of
his home, his canton, and lastly of the
whole diversified cultural unity of
Switzerland. Thus, youth is being for-
med into citizens who arve united in
those aims and principles for which
Switzerland stand, yet remain for ever
individual thinkers, independent, free
and broadminded men and women.
After a minimum of four yens of
primary schooling, Swiss children have
an opportunity to continue their studies
in secondary Schools. Here an sight-
year period in so-called Gymmnasiums
lends to a maturity examination and
diploma. While some of these secon-
dary schools emphasize classical instruc-
tion, others stress the study of modern
languages and science. All give, how-

" ever, adequate preparation for the final

examinations,

Switzerland has eight higher institu-
tions of learning, t.e, the universities
of Basle, Berne, Zurich, Geneva, Lau-
ganne, Newchatel and Kribourg, and
the Federal Institute of Technology at
Zurich, Thus, the German speaking
part of the country shares equal honours
with the French. What about Italian-
speaking Switzerland ?  Since this sec-
tion is small and relatively poor it conld
not afford to maintain a higher seat of
lenrning. However, this sceming lack
has been overcome by the co-operation
of some of the existing Swiss univer-
sities which have agreed to use the
Italian language as well as their own
for certain courses.

The young people of Ticinb can
therefore finish their College education
in one of these institutions, thus blend-
ing their own Latin culture with the
culture of the Irench and German-
8 eaking parts of Switzerland, The late

wiss Foreign Minister, Dr. Gyiseppe
Motta, was a typical example of this
blending of the three European cultures
found within the Swiss frontiers. His
ability to express the most sublime
thoughts with equal ease in German,

"French or Italian won for him the

admiration of world statesmen who, in
pre-war days, met regularly on the
shores of Liake Geneva.

Another important feature of Switzer-

"land's educational system is the large

number of private schools, most of them
affording boarding. They include pri-
mary and secondary grade, also commer-
cial and finishing establishments. These
schools  while applying individual
conceptions of education, have the same
object as the public secondary schools,
i.e., they prepare for the maturity state
examinations. This indicates that the
objectives to be attained at this impor-
tant period of life are determined by
the state. However, while the objectives
ave fixed by the state, the way to their
attainment is left to individual private
initiative, In normal times Swiss
private schools ave attended by students
from many lands.

The cultural and pedagogic efforts of
Switzerland have developed two princi-
pal types of secondary boarding schools,
ve., the Janderziehungsheim and
the Monastic School. 'The former, as
the composition of the word indicates,
enlists nature, sports and all type of
physical exertion to achieve a har-
monions development of the soul and
body of youth. These were the ideals
of both Rousseau and Pestalozzi. The
Landerziehungsheim  establishments
are located in some of Switzerland’s
most scenic and healthful rvegions.
Here, nature and the natuval element
in education are brought tofull fruition.

Swiss monastic schools stress the soul
development of their pupils, In this
instance teachers and pupils live in
close association. The community life
of these institutions molds the charac-
ters-of the young students and teaches
them mutual respect and forbearance,
which are so typical of Swiss citizen-
ship.

EDUCATION.. eeoeerne .
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EMINENT EDUCATIONISTS OF SOUTH INDIA

P, T. SRINIVASA 1IYENGAR
By S. T. RaMaNUTA IYENGAR

(This note was written by our dear S. T. R. a few weeks before his lamented death)

T am happy to respond to the call of
the Convener, Madras Teachers’ Guild
Souvenir Conuuittee to write a note
‘in homage to the Tiate Sei P.T'. Srini-
vast I[yengar, the inspiver of all iy
professional activities.

Life-Sketeh :—Mv. P.T.  Sriniva
Iyengar was horn in 1863 in Tiruvadi,
Tanjove District. He lost his father
early in life and he was later in the
eare of his mother and his elder brother.
He had his school course in the Seven-
ties of the last century apd he com-
pleted his education at  St. Joseph's
College, Negapatun in 1833, In 1881,
along with Messrs. L. D Swamikannu
Pillal and Avogyaswami Pjlai, he took
his M. A. Degree and became one of the
famous trio of the Madras University.
Migrating to Trichy where his elder
brother took service, he was employed

by Rev. Father Sewell S.J, in St.
Joseph's at Trichinopoly for a short
time. In 1889, he became Principal of
the Hindu College, Vizagapatam, which
later became, through the endeavours
of P. T, into the Mrs. A. V.N. College.
Principal P.T. made his mavk for 30
years in Andhra Desa. From Vizag he
came bacl: to Trichinopoly in retire-
ment, bur 8t. Joseph's again wanted
him as Professor in the 1.0, Section
and he served there and in Bangalore
till 1926. Now, he was made Readerin
History in the Madras University. In
1930 the Annamalai University took
him as Professor of Indian History and
he died in hatness on June 16th 1931
at Kilpauk, Madras.

Versatile Prodigy .

The career of P.'I". during the half of
a century from 1882 to 1931 has been a
varied and versatile one which shows
him as an eminent teacher of Knglish,
an S.8.1.C. Board member, a Fellow of
the Madras University, a Free Mason, a
Theosophist, a Professor of Psychology,
the leader of a new School of Research

in History, an anthor of books on
almost evervy subject of School and
College study, a linguist, a journalist, a
humorous speaker and  writer, and an
edneational  reformer and  leader—all
which mark him out as a prodigy.
Duving this period he had both the
smiles and frowns of fortune and this
period also shows how he who was more
English than an Englishman wus trans-
formed into a Nationalist Indian of the
Gandhian type.

A Leader of the Teacher's Profession

Throughout his career. he was one
who straightened his legs and stood on
them. stiffened his back and asserted
the dignity of his profession. In 1895
he attended the first meeting to orga-
nise a Union of Teachers at Madras, He
wag one of the members of the Sub-
Committee formed on 21st March 1908
to form the South India Teachers’
Union. He was one of those who in
1910-11 were responsible for the first
S.8.1.C. Scheme. Feeling that the
establishment of a fighting cducational
democracy of Teachers was vital, he
took up in 1921 the leadership of the
Trichinopoly Teachers’ Association at u
time when it had gone into hibernation
after its birth in 1590 and helped in the
growth of the Trichy Association into a
vigorous District Teachers’ Guild, He
was President of three Provincial Con-
ferencés at Madura in 1916, at Madras
in 1923, and at (Chidambaram in 1928,
[t will thus be seen that he was one
who always felt for and worked with
““the infra backward and Sub-depressed
class” by which terms he characterised
the T'eaching Profession.

A Yeteran Educationist
P.T’s faith as a first rank educa-
tionist is revenled in the following
observations of his, culled out from his
address as President of the Provincial

Educational Conference in 1923 at
Madras: -

Due to restriction imposed by the paper economy order, The Madras Teachers’ Guild is

regretfully enable to include in its Golden Jubiles Souvenir the life-sketches of many South -
Indian Educationists. We hope to publish these sketches in these columns.

(Ed. S.I.T.]
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Re. Text Books, he considered it
“better public policy to allow the play
of an unrestricted struggle for exis-
tence among books and trust fo the
survival of the fittest.”

Re. Syllabuses:—he spys, ‘e pre-
determined cast-iron Sysg. %“\&u
desirable in any stage of:stud. %s
especially mischievoe
course and eaclyHeddmaster ong
draw his own .gyllabus for his own
School in acco( anae with local needs
it

and to suit loca con ions."ﬁ 9 (7, )y
1 Bducation :—he  says,
jon ought not t
wly fact that
~n

make us blind
education as at
India has, as its ainieag elope
ment of human faculty, 'Mu
of character, the stocking of the mind
with useful knowledge or any other
beautiful thing but it is merely the
attempt to enable as many young men
as possible to pass examinations with
the minimuwm amount of knowledge
that will help themn to pass muster.”

Re. Ezaminations :—he says, * Kvery
one knows that this examination-pest
is more firmly rooted than the plague or
influenza.”

Re. 8.S.1..C. Scheme:—he says “About
twelve years ago (1911) a half-hearted
attempt was made todethrone examina-
tions for the IHigh School course or
rather to minimise the evils of the
worst of these Public Examinations,
the University Matriculation IExamina-
tion. DBut the steady pull of the forces
of reaction has dashed the hopes of the
reformers of a dozen years ngo and this
S8.8.L.C. Examination has become but
the old Matriculation with a longer
natne, & more elaborate ceremonial, and
a many-leaved cevtificate of failure
attached to it.”

Re. the Medium of Instruction .—he
says, ‘‘ Nowadays, almost everybody
admits, as a matter of principle, that
teachers onght to teach and pupils ought
to learn knowledge through the only
language they know—the mother
tongue.”

~  Re. the School period :—he savs, “I
am of opinion that the maximum length
of the School course—Elementary and
Secondary—should not be more than 8
years, say, from the age of seven to the
age of fifteen.”

o

Re. School Subjects .—he says, “ Inter-
est in work requires an appeal to the
actual ‘experience of the pupils and to
their future needs.” “Some School
subjects which are there only as antici-
pations of later College work ought
unhesitatingly to be abandoned.”

. “ Pupils ought to be taught the age-long

%

literature of their mother tongue, the

.entrapcing history of their motherland,
‘the geography of their motherland, and
. the conditions of human activity in the

raphical vegions ag classified by
mil Geographers, and a working of
glish and other ‘vocational’ and
gead-winning subjects.”.

Re. Stagnation :—he says, ‘* Stagna-
tion is due to the fact that the price of
education has risen faster than that of
rice, and dhall, ghee and salt”.  ““ Much
of the cost of modern education is due
to brick and mortar, ugly school build-
ings, stiff-heavy school furnituve, so-
called  Scientific apparatus, and the -
substitution of bad English for good
Tamil as the medium of instruction.”

Re. Teaching University :—he says,
8o long as the provision of facilties to
scholars to work for themselves in their
own rooms at subjects which interest
them and which they are qualified to
study and investigate under the
guidance of competent tutors —masters
in their own special field of work--is
considered to be outside the horizon of
practical politics, it is but waste of
hreath to speak of teaching univer-
sities.”

Re. Working Educationists :—he says,
“We are a depressed class... .....we
suppress ourselves by affecting unneces-
sary “humility. ... ... we abdicate our
rights of private judgment”. “ We,
who have years of actual work in schools,
of patient obsevvation, and study of the
developing 1ind, of frequent experi-
ments some utterly futile, others partial-
ly successful, all these combined with
the study of the development of our
traditional culture through that of the
ages, we alone are competent to reform
and direct it in right channels.”

Re. Domocracy:—He says “the age
of partial experimental democracy in
which we live has but served to accen-
tuate these scrambles for the loot—
conveniently called the emoluments of

office—and the hatui-a-Lhich that

s (Continued on R‘Z’&@‘)
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FROM OUR ASSOCIATIONS .'

The Kurnool District Teachers' Guild

The 21st Annual Conference of the
Guild was held on the 28th July 1945,
with Rev, A.M. Boggs, Manager of the
Coles Institutions, Kurnool, in the
chair. About 200 teachers were present.
Muffusil schools were well represented.

Mr, G. Siva Rao, Guild President,
welcoming the delegates appealed to
them to make their professional associa-
tions by their unstinted support, a
potent force to win for them prestige
and freedom.

M.D. Panl 13sq., District Educational
Officer, Kurnool opening the Confe-
rence said that teachers should, by
their live interest in their professioxi,
infase joy and noble ideals in the
young they teach, creating in them
interest in studics by paying individual
attention, deilling  fundamentals and
correlating book knowledge with what
they saw around them,

De, A, M. Boggs in his Presidential
Address observed that education was a
sure panacena for all social and political
tlls and pleaded for social justice and
equality of opportunities for the educa-
tion of all the children of the country
irrespective of caste, colour, creed, class
or wealth.

There were two discussions, one on
“The New Hoglish Syllabus for High
Schools” initiated by Mr. K. N. Pasu-
pathi Iyer, and the other on “Admis-
sion into BSchools and Colleges” on
which Mr. N. Sundaresa Iyer spoke.

In the afternoon there was an inte-
resting demonstration of physical acti-
vities by the pupils of the local schools
organised by Mr. C. Satyanandam,
Regional Director of Physical Educa-
tion under the presidency of Rao
Bahadur B.P. Sesha Reddy, District
Board President. M.D. Paul, Esq., the
District Educational Officer, opened the
function.

At the business meeting the follow-
ing office-bearers were elected :—

President—Mr. G. Siva Rao, Head-
master, Municipal High  Scheol,
Kurnool.

Vice-Presidents:-—Mr. A, Varadan,
Headmaster, Board High School,

Atmakur,and Mr.G.S. Abraham, S, P.G.
High School, Nandyal.

Secretary ::—Muv. K. Neelakanta Rao.
Coles High School, Kurnool,

Jownt Secretary —3dr. K. N. Pasu-
pathi, Municipal High School, Kurnool.

Resolutions were passed relating to
the death of 8. T. Ramanujr Iyengar of
Trichnopoly and H. Dattatrevulu of
M. H 8§, Kurnool, Dearness allowance
and Teaching grants, Strength and
Teaching Staff, Syllabus and Text
books, S.S.T., C. examination and
Admissions.

The Tanjore District Teachers' Guild

The General Body meeting of the
Guild was held on 11.8-45, at the
Sivr 8. High  School. Tirnkattupalit.
Resolutions were passed regarding the
grant of dearness allowancee, enrohent
of members to the Reception Commit-
tce of the All-India Tdneational Con.
ference, Madras, to request the S.1.T.U.,
to wait in deputation on the Adviser
and the D.PI t0 redress the griecvances
of re-entertained teachers, exemption
of teachevs’ children from payment of
school fees, and the demise of Sir R. M,
Statham and 8. T. Ramanuja Tvengar.

The Ramnad District Teachers' Guild

The Annual Conference of the Guild
was held on 18-8-that IKondanoor under
the presidency of Mr. K. 8. Subra-
manian, President of the Guild. About
120 delegates attended.

In the morning Mr. K. 5. Venkata-
subramanian of N. M. Board High
School, Tirupattur, gave an effcctive
demonstration lesson on Oral Compo-
stbion to Form IV, followed by a useful
discussion. '

At 1 pan. the delegates were treated
to a sumptuous dinner by Mr. V. 1.
Veerappa Chettiar, Manager and Corre-
spondent, C.A.M. High School, Konda-
noor.

The Executive Committee met at
2 p.m. The public necting corumenced
at 3-30 p.u. with the President in the
chair.  Mr. S. Raghavachary, Head-
masters C.A.M. High School, Konda-
noor, welcoming the delegates laid
stress on the fundainental responsibility
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of the teacher to reconstruct his own
mental makecup and that of his pupils
if the world is to have lasting peace.
The Conference was opened by .Janab
5. A. Kawvoom Sahib Bahadur, the
District Fducational Ofticer, Ramnad.
He exhorted the teachers to have for-
bearance, to bring about harmony in
the school and in the world and paid a
vlowing tribute to the charity of
Mr. V. L. Veerappa Chettiar in erecting
such a magnificent temple of learning.
The Annamalai Medal for 1945 was
awarded to R, Natarajan of Schwartz
High School, Raunnad.

In the afternoon, My, K. Narayanan,
Headmaster, Muslim High  School,
Abhiramam, delivered an instructive
lecture on ‘ The Improvement of the
Teaching of linglish’ which was
followed by n short talk on ¢ Class
Library Work " by Mr. M. .J. Ranga-
swamy, Rajah’s High School, Ratnad.

The following office-bearers were
clected for 194546 :-—

President : Mr. S. Raghavachary,
Headmaster, C.A.M. High School,
Kondanoor.

Vice-President : Mv. V. Rangaswamy
Iyengar, Headmaster, A.C. High School,
Pallathur,

Secretaries: Messra, M. G. Rama-
chandran and A. K. Varadan of C.AM.
High School, Kendanoor.

S.I.T.U. Representative: Mr. K. 8.
Subramanian, Headmaster, Board
High School, Rajapalayam.

The newly elected President took the
Chair. The outgoing Secretary present-
ed the accounts and budget.

Resolutions were passed relating to
the demise of 8. T. Ramanuja Iyengar,
translation of question papers in non-
lainguage subjects, revision of leave
rules, gymnastic instm_wtors, maximum
scale of pay for Pandits and Munshis,
untrained and trained teachers, casual
lenve, fee concession to teachers’ child-
ren, dearness allowance, and liberali-
sation of the scales of pay.

The Malabar District Teachers’ Guild.

“ The Annual General Body meeting of

the Malabar District Teachers’ Guild
was held at 1.30 p, m. on the 25th of

August 1945, at the Zamorin’s College,
Calicut, with Sri. R. Ravivarma in the
chair. After a few remarks from the
chair, Mr. P. R. Subramania Iyer,
Secretary, read the Annnal Report and
Accounts of the Guild.

The election of Office beuvers was
then conducted. Mpr. R, Ravivarma
was elected as President. My, M- Nara-
vana Kini as Secretary, Mr. . C. Nuir,
Joint Secretary. Mr. P. V. fohamed.
Treasurer, and M. 8. 5. Selvam to
vepresent the Guild on the Iixecutive
of the South lndia Teachers’ Union.
The Ilementary Fducation Committee
was then forimed with Messis. V.
Kumara Menon. M. Kuttikvishna
Menon and M.S. Ahmed. After the
elections, Mr. 3. K. Sclvam, the Chair-
man of the Reception Comnmittee of
the 1ith District Educational Confe-
rence which comes off at Tellicherry on
the 13th of Octoher 1945, appealed to
the various members to extend their
hearty co-operation to make the confe-
rence a grand success.

A resolution for constituting a Sub-
Committee with Mr. V. Ramunny as
the convener, to study and recommend
to the General Body of the Guild suit-
able amendments to the existing Rules
was unanimously passed.  The General
Body also adopted another resolution
constituting a separate Sub-Comumittee
with Mr. Ramunny as the convener,
to recomend to the Guild the feasibi-
lity of starting an ofticial organ for the
Guild in consonance with the resoln-
tion passed at the Tenth Annnal Confe-
rence., It also empowered the
President to comimmunicate with the
anthorities regarding the restoration of
the Certificate of My, I'. C. Narayanan
Nambiar., Thereafter Mr. K. P, Varid
moved another resolution deplm‘ins
the delay in the issue of S5.1.C. an
ES.LC. Text Books. The need for
reducing the price of the Text Books,
the non-availability of suitable books
for Non-detailed study in Malavalam,
and the need for deleting some of the
lessons from the English portion for
8,8.L.C. Public Examination of 1946,
was incorporated in another resolution
which was also moved uvanimously.



EDITORIAL

And Still they Consider!

We are vexed to have to write again
about this Dearness Allowance. Tea-
chers’ Associations all over the province
held public meetings on August 1lth
and passed resolutions deploring the
delay in Government coming forward
to help teachers in aided institutions to
meet the growing cost of living. For
six long years teachers have kept on
patiently hoping against hope that
Government will come to their help.
We are informed that in reply to his
letter communicating to them the reso-
hutions passed at the meetings and
urging for early relief that Government
have written to the Secretary of the
Union that they are still engaged in
considering the question of grant of
Dearness Allowance to teachers in aided
educational institutions, We do not
know how long they will take to come
to a decision. The war too has ended.
The cost of living index is still in the
upward trend and teachers are on the
breaking point. If relicf is to beappreci-
ated and is to be of help to teachers it
must be given forthwith and with
vetrospective effect. His Hxcellency
Sir Arthur Hope is well-known for his
sympathy to the poor and the suffering
and we apoeal to His Excellency to give
this matter his personal nd' ‘
pass early orders sanctigf

needed help to teachepd jg%

tional institutions iny )
)

The Madras Teackérs’

&

Our readers will be ¥lad to know of
the Golden Jubileg? §f ‘the Madras
Teachers Guild. It is ) gﬁ .achieve-
ment and the Madrps chigrs Guild
deserves to be conpyatelited _on .its
splendid record of fifdg yeay ovk
in organising the teachers of thg City,
nay, of the province, and in influ®hcing
the development of educational progress
in this province. It has successfully
gecured the co-operation of the govern-
ment, the managements and the public
in the work of education. Achieve-
ments of Teachers’ Organisations
cannot be glamorous and spectacular.
They can only be felt but not seen.
Hence to those who take a gloomy

view of things, we would endorse what
Prof M. Ruthnaswamy said in inaugu-
rating the Golden Jubilee celebrations,
viz., that the Teachers’ Guild has
lived for fifty years and has been able
to keep together teachers from different
schools is in itself a great thing.” We
wish the Teachers’ Guild of Madras
a long and prosperous life of great use-
fulness. The years to come will offer
the Teachers’ Guild further and grenter
opportunities to serve the cause of edn-
cation and we are sure that the Madras
Teachers’ Guild will shoulder the great
responsibility that awaits it. In our
next number we shall publish an
account of the Golden Jubilee.

R great loss.

In the passing away of Dr. G. 8.
Arundale which took place on the 1ith
August 1945, India has_lost a great
friend, a noble leader and an eminent
educationist, He was one of those

leaders that believed in education as the

means of India’s progress. He strove
hard to establish a national system of
education which wiil be in accordance
with India’s heritage and her national
culture. His labours to establish a
national university are well-known,
His passing away at o time when India
needed him most must he considered a

pirit would inspire many of Indin's

Xn's- and daughters and help in the rea-

—

18ation of what he passionately longed
for. -We offer Srimathi Rukmani Devi
oWir sincere sympathies in her great
ereavement.

'Sta.ye Control of Education.

We welcome the news that the
Ceylon State Council has resolved to
assume complete control of education in
that island and that it has decided what
education from the earliest stages to the
highest university standard must be
free and that poverty shall not be a

barrier to education. We are equally"

glad to learn that nearer home the
Travancore State has decided to assume
complete responsibility for the intro-
duction of free compulsory primary
education for all the children of school-
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going age of the State. This decision
has evoked a keen controversy and some
apprehension about the’ position of pri-
-vate schools, Private agencies have
been doing what is primarily a state
duty and the schools managed by
private agencies, have been doing useful
work. What is to be their future ? Ave
they to be closed down once for all?

The sub-committee of the Madras
Government on post-war education has
suggested that 1In introducing free
compulsory primary education between

_the ages 6 to 11, Government should

exﬁ)loit all the existing agencies, It
will be good if a clear understanding is
arrived at as to the extent of control
that government would exercise over
the private agencies and the amount of
financial assistance which would be
made available to them.

All the world over it is being admit-
ted that the State must be responsible
for the education of its children.
Enforcement of compulsion involves a
great responsibility. It means provision
of suitable buildings, adequate and
ample equipment, emgloyment of well
equipped, well qualified apd adequately
remunerated teachers, care of the
health of the children, provision of food
clothing and books to the children and
in necessitous cases maintenance allow-
ance to parents whose economic
conditions will need the labour of the
child. No private agency can satis-
factorily attend to all these needs,
without liberal financial assistance from
government. It is true that State
monopoly of education may produce a
dall uniformity and 1nay make edu-
cation purely secular without that
religious background, whose importance
has come to be realised even in
countries like England and America.
It will therefore be good if before
embarking on this welcome step of assu-
ming complete responsibility for pri-
mary education Government should
give careful consideration to these
implications and draw up a work-
able scheme calculated to allay

“such fears. It will also be in the
interests of the common good and

the welfare of the people if those who
entertain such fears do nothing that is’
likely to hamper the progress of
education but in a real spirit of service,
view the problem and help in its satis-
factory solution. We hope the ex-
perience of Travancore will be watched
with interest in our province which
may profit by it in its efforts to suc-
cessfully introduce compulsion.

The 18th South Indian Education
Week.

At the instance of the South India.
Teachers’ Union, a Central Education
Week Committee has been constituted
with representatives of several leadin
educational organisations. Rao Sahi
P. S. Lokanatha Mudaliar, 1.8.0., Presi-
dent of the Madras Parents’ Association,
has kindly agreed to be the Chairman
of the Committee. The Committee
has resolved to observe Education Week
from October 22 to 29. This year the
special topic chosen isan examination
of the Madras Proposals for Re-organisa-
tion of Education. The Committee
has planned to publish a Hand-book .
which will contain suggestions . for
organising the Week and available
particulars regarding the Madras propo-
sals. It will also contain useful extracts
from the Report of the Central Advisory
Board of Education on Post War Educa-
tional development. The price per
copy will be annas Eight and can be
had of the Secretary of the Union.

The XXI All India Edaocational
Conference

Reception Committee:—A Meeting of
the Reception Committee will be held
on Saturday, the 6th October at 5-80
%._'m. at the Sri Ramakrishna Mission

igh School, Thyagarayanagar, Madras,
for the purpose of electing office-bearers
and planning the work. All members
ofthe Rec. Committee and all those
who intend enrolling themselves as
members are invited to attend.

~—T.P, SRINI&SQVARADAN,

.NJ,S.)A-&}
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is deavr...

... but there is one thing which is always
available and cheap—TEa. Whatever the worries of war-
food, fuel, clothes, you can always cheer yourself up
with a well-made cup of tea. When you are tired

-—~when you are depressed or worried,
have a cup of tea,

It is stimulating but harmless.

Treat it as a friend, and keep it always with you.
Tl is no moment of the day,

from early morning till late at night, s

when you do not feel better
for a cup of tea.

INDIAN

INSERTED BY THE INDIAM TEA MARKET EXPANSION BOARD

BRI R D AN

1K 3y

Printed by T. K. Venkatesan, at the Jupiter Press, Ltd., 16, Sembudoss Street, G. T., Mﬂd"ﬂ;
Edited & Published by M. §. Sabhesan, M.A.
for the S. I T. U,, at 520, High Road, Triplicane, Madras.

.

o




	99418_Page_01
	99418_Page_02
	99418_Page_03
	99418_Page_04
	99418_Page_05
	99418_Page_06
	99418_Page_07
	99418_Page_08
	99418_Page_09
	99418_Page_10
	99418_Page_11

