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n<<. but there is one thing which is always available and cheap—~TeAa,

Whatever the worries of war~ food, fuel, clothes,
you can always cheer yourself up with a well-made cup of tea.
When you are tired —when you are depressed or worried,

have a cup of tea. It is stimulating but harmless.

Treat it as a friend, and keep it always with you. = 7

“There is no moment of the day, from early morning ull - % 9
%f/ 200

7

late at night, when you do not feel better for a cup of tea.
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“MAMPAZHAM"—"' THE MANGO"”

- ]

- (A MALAYALAM POEM)
WHAT IT MEANS TO ME

By Sri Rao SamHis 8. R. RaneaNataaN, MA,, LT, F.L A,
President, Indian Library AAssociation

HEN Mr. Madhuravanam and myself

were rushing from Ernakulam to
Trichur, recently he was kind enough to read
to me the delightful poem “ Mamphazham” by
“Sri” which is the pen name of Sri. V.
Sridhara Menon, a Natural Science teacher
in Cochin State service, now a student in
the Teachers' College, Saidapet, Madras.
In the poem, a child plucks a mango flower.
The mother chastises the child for not
having the patience to wait till it
becomes a fruit. But, alas! the child gets
disembodied before the fruit gets embodied.
Then follows the piteous wail of the mother

_when the tree is heavily loaded with deli-

cious mango fruits,

As this pcem was read to me in the
natural setting provided by the green hills
and the Alwaye river of Cochin, I was

struck by the extraordinary depths which’

this little poem bad penetrated. The spon-
taneity, the curiosity and the inpate prema

- which moved the child to enjoy the flower

and possess it then and there, were sought
to be suppressed by the mother. Her sense
of conventional values and her habit of
postponing enjoyment of life to the future
and running the present to waste, blinds her
to the natural urge in the hili t, £,

L1—-24

delight in whatever nature offers at th
moment. The child evidently know
unconsciously that mother nature ;
bounteous enough to provide far mor
flowers than are necessary to produce th
required fruits. She does so in order to prc
vide opportunities for the spontaneou
communion of children with herself, . -

This insistence on the present, which th
poem so well paints in so few words, brough
to my mind the profound significance of th
fundamental] principles of Zen Buddhisx
The poem has a message to the parent an
the teacher. Kven more than helping fo
ward by positive means the perpetual un
foldment of the personality of childrer

* they must beware of the great dangers tha

inhere in their tendency to suppress th
natural and genial reactions of children t

‘nature. They have to remember thg

there is considerable value in the pristin
intuition of children. Direction and n¢
suppression, love ‘and not punishment, ap
sharing of life and not er-cathedra instru
tion should be the means-of education

When T had this poem read t wme ay
when 1 was told that the  avher h
searcely entered adydtho o b

; Neoon D
H\‘.“ Vot vy } SR

s
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our Motherland. I felt the same exhilara-
tion and joy which came over me when 1
. saw the sproutingeleaves on the trees and
the beautiful coloured flowers that shot
forth from the esrth announcing the spring,
. when 1 was in Great Britain in 1925, 1
then knew what spring really meant. J
now realized what repaissance meant. I saw
unmistakable signs of it in Poona some
months ago and now I see equally unmis.
takable signs of it in Kerals. I hope that
this is but 'a harbinger of an all-ronnd
renaissance throughout our Motherland.
The “Karala Library Association” is not

one day oo early in gétting established to
help forward this great global upheaval in’
eur Motherland.

In spite of the three centuries of sleep
into which our society had fallen, my visit.
to Kaladi, ths birth-place of the great.
intellectual ard spiritval giant of India, Sy
Sankars, my good fortune to be in the
immediate and chdrming presence of oyr
contemporary poet, Sri Vallatho), at Cherg.
thuruthi, near Shoranur, and the joy of
hearing this beautifol poera by a bay  of.
yesterday, convinced me that there is really
no break in our cultural evolution.

TEACHING WORLD HISTORY—SOME SUGGESTIONS

By MR. MANTHRIPRAGADA RaMmanow, MLA, B.Rd.,— Parlakimedi (Orissa)

HIS world is now caught up in a whirl.
pool of race-hatred and antagonism of
Nations. It is a stark naked fact and no one
faels it » staggering surprise. But how are
peaple to get out of this ugly state of affairs?
It appears :beyond a shadow of doubt that
citizenship (I mean it in the larger concep-
tion) is feeble because history is not feit.
Hence the rising tide of opinion in favour
of & more popular and widespread study of
the * social studies.”

Revaluation of history from a correct
perspective and a proper study of it will
show the valuable contribution of each
pation to world progress. The interdepen-
dence of Nations will be patent. Once his-
tory is read in such a way, people will be
more and more convinced that they all
belong to one large Tamily of nations. The
citizens of the world must be helped to gain
this conviction by being given glimpses of

warld history. For details regarding the, .

necessity, possibilities and practicability of a

course of study in world history 1 would

lika you to refer to my article on the subject
A - Roview for May "43.

5O xv:s:y a
for- the Inte medig

NRgided courses of.
Wiage in world
;. Univer-~- i
iy ‘are revised Cighplicit pnd inevitable. But at the same

and provision is made for the study of the
history of the world from 1433 down to the
present day.- The other Universities also
must follow the lead aund provide for the
study of world history even in secondary
schools 50 that the young citizens might be
gradually led to know the fact of interdepen.
dence of the world, which would in its torn
impreds the idea of one large -family of
natiogs.

1n my previous article I had hinted at the
content of world history. Now I shall add
a few more after-though's, World history
presents o large body of facts. How to deal
with the bewildering amount of facts?
How to select fundamental facts, move.
ments, institutions and persons for presenta.
tion to the young students’ What is the
kind of treatment we have to follow in
teaching the subject ? The study of world
history will be effective and profitable if
only these questions are satisfactorily
snswerved.

First of all, the matter should be adapted
to the capacity and experience of the pupils.
There should be no attempt to teach child-
ren a dull summary of everything that
ever happened. Universal history does not
~necessarily call for a treatment of all races
very period. Place and time limits ave
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time, children should certainly not be allow-
ed to get the notion that there are only one or
two nations that matter in the world. The
history of such countries as have a bearing
and an influence upon the present civiliza-
tion has to be studied. In dealing with the

" history of a country, make its heritage

intelligible. In the very nature of things, a
great body of knowledge cannot be imparted
because the interest in and the significance
of historical facts and movements will be
drowned in the flood of facts. Hence the
teacher should be content with impressions,
The teacher will have done a great deal, if
he helps to increase the children’s familiar-
ity with certain great names, famous inci-
dents and outstanding personalities. It is’
more than enough, if children acquire an
outline or framework into which later
knowledge may be fitted.

A good deal of effective teaching depends
upon the treatment of the subject. In the
juanior stage, say up to the 12 year age-level,
the treatment should be descriptive, narra-
tive and pictorial. The method of teaching
will be largely biographical and narrative
since the young pupils love stories and the
exploits of heroes. But in the later stages,
when pupils approach adolescence, they will
fast lose their loye for story and adventure.
They begin to sail in the direction of &
realistic approach to events.

Their memory and imagination develop
along with a certain time-sense. Hence the
treatment at this stage must be concrete.
We can trace major historical movements
from the history of the world and link with

_ them outstanding persons and events. As

they evince a distinct interest in present day
world, we shall not fail to introduce and
interpret the historical movements even of
the present day. We bave to choose ewmi-
neut persons who contribute to the making
of history and show them as living realities.
We have to show their contribution iaa
concrete and simple fashion. The syllabus
in world history for the VIII class in Orissa
schools does not touch some of the modern
developments, which are of absorbing inte-
rest o the student and which alone lend
veality to the study of the subject. The

growth of Fascism in Germauny, Italy and
Japan has not been touched upon, Pupils
have for a long time heard of the present
war. The names of Hitler and Mussolini
are not un-familiar to them. Day in and
day out, they have been hearing something
or other of the Faccist and Nazi rule. So,
naturally the pupils would be anxious to
learn more about them. Ave these topics
excluded on the ground that pupils cannot
follow the ideology underlying these move-
ments? It cannot be, if the framers of the
syllabus expect the pupils to appreciate the
alms and results of the Amrican War of
Independence, the Fremch Revolution, and
the more recent and complicated Ragsian
Revolation. Why cannot the pupils be equal-
ly trusted to follow the Fascist movement P

After all, we will select the major move.
ments ‘in history and arrange the events
round eminent persons. - This sort of treat-
ment will surely be easy for the students to
follow. Another reason for which the story
of dictatorships should be included is that by’
contrast the pupils can comprehend the
virtues of Democracy. A love for Demo-
cracy can be developed through a knowledge
of the Fascist ideology and the sinister
nature thereof. A second unjustifiable and -
glariog omission in the Utkal University
syllabus is the story of the re.awakening of
the Orient. Particularly, omission of the
growth of Indian nationalism canpot be
accounted for. China's titanic struggle for
the sake of freedom and India's struggle for
unity and independence cannot be by.passed
even without mention., We can conve.
niently arrange events round the personality
of India’s Great Man and thus make clear
the historical developthent in India at pre- -
sent. Through a study of his life and work,
we can bring out India’s contribution to the
world, namely her message of peace and
non-violence. Thus we must pay due atten-~
tion to the historical movements and pro-
blems of the present world with which our
lives are intimately bound up. 1In regard to

the inclusion of all the wodern develop-
raents, the Mysore, the Madvas and Andhra
Uuiversity syllahuses are npetoeiate aned adee
quute.



THE PSYCHOLOGY OF WAR-SCARE

By Sr1 Berin B. Baxery, Calcutta

MEN fear death as children fear to go

into the dark, so said Bacon, a born
psychologist who knew that deep down
in the recesses of men's hearts there lia

primitive fears that are characteristic of

the thoughts of children. Under stress or
stimulus, such as occurs in war-times, these
fears are awakened to colour our everyday
actions and emotions. It isthe mental bogey
of what may be in the dark room or in the
vast unknown beyond, that stimulate
fears in the child and the maa.

The greater part, if not the whole, of
enemy propaganda counts for its success on
this natural frailty of human mind. Being
only a little pigmy five feet and a few inches
tall and smaller than even an atom in com-
parison with the myriads of heavenly bodies
with dimensions too large even to think of
and not knowing what is to befall him on
the other side of this visible panorama, man
lives in constant dread of a devastating flood,
an appalling earthquake and other destruec-
tive forces of Nature. If in addition to all
these, the cosiness of the little houses, the
safety of the "kiddies”, the loss of “my
good man” in the battle-field be threatened,
the reiction on the frail minds of men and
women may be easily imagined.

Constituted as the human mind is, it has,
again, the tendency to infuse, adulterats and
magnify actual horrors. A bomb at a place
may cause a few cuts or lacerations, or afew
killed or wounded, but within a few houus,
not only men, women and children within
bus and train range of the explosion, but the
people of the whole country are so startled
by the eddies of ever-widening rumour as to
throw the most stalwart men off their wits

and the most stout-hearted spinsters into
hysterics.

8ay what we may, it is  sentiment
and not reason that rules the world. *If
the affections were taken away”, says Mr.
Digby, “reason would be like the pilot of a
ship forsaken by the wind, in a profound

calm”. “Keep your head cool under danger*’
is a highly pitched moral homily indeed,
but how many of us, poor men, can do it
when a bomb from above and shrapnel
from below are aimed at what we hold most
dear and near' The instinct of self-preser-
vation and the berd instinet, aguin, compel
the philesopher to run with the crowd, his
noble saying and strong nerves notwith-
standing. We follow our impulses and thep
begin to cogitate, just as we commit g
murder on the spur of the moment and then
80 to a lawyer to prepare a defence.

. All that we can, however, do in g crisis
like the one we are threatened with at pre.-
sent 1s to be forewarned of the dancer and
be forearmed against it as far as 3ve cAn.
The war is fought not only with aeroplanes
and tanks, but with the morale both of the
soldiers and of the civilians. The morale of
the soldiers is & matter of training : they
obey the commands of their leaders; their
camaraderic of the spirit of comradeship
strengthens their minds against the danger
that is shared by them all; the sights bof
blood and carnage, thongh it may appear
appalling at first, grow, through habit; into a
concern of everyday life; the pleasures of
“give and take” rouse their lust for fighting
to any ends; “‘the ‘reason why' is no matter
with them; they become, in short, like
machines and take fighting as a merry sport.
But not so are the civilians. They arean in-
coherent mass without any bond of union
for fighting the menace; they have no lead-
ers whose commands they take to bLe the
law of their life; they are peace-time politi-
ctans who are accustomed toargue the whole
world away over their tea-cups; in short,
they have nothing to harden their hearts
against the perils that face them. Yet it is
the civilian population that is the target of
enemy propaganda; for by throwing them
into a state of panic, the enemy deliberately
intends to hamper war efforts. If men,
women and children are frightened into
running hither and thither blocking rail-
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roads and other marching lines, crying for
food and shetler everywhere and even seek-
ing a haven of rest from the enemy, the
strength of any Government, however
powerful it may be, is, to a great extent, to
be diverted from ends to which it should be
concentrated for victory. To weigh the
pros and cons before the danger is actually
on and to stick firmly to the decision made.
to take all possible precautions, to be, in-
stead of daydreaming and criticising,
usefully engaged in some work for further-
ing the ends of war and, last but not least,

to co-operate with the authorities in their
war-efforts—these are some of the means by
which thecivilian population can hope to
keep, in some measure, their courage-level
high.

An eminent writer has very aptly and
pithily put that *10, Do waing Street or the
White Hall or possibly the Buckingham
palace, is not the State™. It is a compli-
cated thing; unless the hearts of the peoples

are chained together and made to move in

unison, cart-loads of regulations and ordi-
nances, circulare, and orders can serve no
useful purpose; they, on the other hand,
irritate the feclings and act as a break to
war-efforts. The Government may, then, in
its extremity seek for co-operation and the
people in their desperation cry for reasoned
guidance, though a little sympathy, that
“universal solvent” (as Sir Arthur Helps

calls it) on either side, may, to a very great

extent, solve the differences that come in

between the rulers and the ruled, the high
and the low.

THE SCHOOL MASTER OF TO-DAY

By Sul V: SaNKaARA IYER, Tiruppathur, Ramnad Dt

O-DAY ahmost all the schools are crowded
with newly adwitted pupils. Many
schools are obliged to refuse fresh admis-
sions, as it has become very difficult, rather
impossible, to get teachers for the additional
sections.

The school-master now feels his profession
as intolerable drudgery, since others with
little or less education get their earnings
threefold and fourfold. A teacher’s qualifi-
cation minus two years' tralning or a raw
8.8. L. C. holder, fresh from the school
has better prospects before him. The
inedequate pay which makes him starve, the
inexpericnced and powers-asuming autho-
rities, who supervise his work and find fault
with him for trivial affairs and the uncon-
trollable strength of 80 for a class that
breaks his patience, and makes him short-
lived, are the chief among many
reasons that make the teachers seek ewploy-
ment elsewhere and the public not to send
their children or relatives to jsin this
noblest teachers' profession.  So. we fnd
practically . the seats in the training instits-
tions vacant. Nobody nyw s willing o

undergo teachers’ training. If this state of
affairs continues for some more time, no
teacher will be available to educate the
children, the future citizens of our country,

The introduction of the scales of pay etc.,
recommended in the report of the Sargent
Committee can alone rectify these defects.
The Sargent Committee have made their
recommendations on pre- war costs and with-.
out taking into consideration the cost of
living that has arisen out of war circums-
tances. According to their proposals, the
menimum nativnal scale for teachers, both
for men and women, should be as follows:

Primary Grade : Rs. 80-1-85-8/2-50 per

mensem.

Secondary Grade :
menserm.

Rs. 40-2-80 per
L. T. Grade :  Rs. 70-5-150 per mensem.
Further the report states:

“This seale, which has Leean framed for
whit may be deseribed as normal m ay be
mereased up LU timinet speciad needs.

el
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“The teachers should have free quarters;
where this is not possible 10% should be
added to their salaries.

“The primary requisite for the mainte-
ance of an efficient teaching service is the
‘provision of attractive conditions of service
including scales of pay.

“As they have already pointed out that
the financial issue can no longer be evaded
and that if anything is to be done to place
the teaching service on a proper basis and
give the teachers the status which they
ought to enjoy in the eyes of the community
at large, improvement must be effected in
their conditions of service, cost what it

_may.

“If India wants her chil
properly, she must be Prepared to pg
teachers properly or face the altngatli]:;

wh.ich Is permanent inferiority in the
society of civilised nations”,

dren to be taught

Now our Provineial
enongh earnings for raisin
teachers and bringing it o
professions. Let tha Gr
give the authorities sufficient strength of
mind to give effect to the scale of salaz?
etc., recommended by the Bargent Com
mittee so that the seats in the "ainin"
schools may be completely filleq up an%
enough teachers produced to meet the
requirements of all educational institutions,

Government has
g8 the status of
D & PAr with other
eat Almighty, God,

S —————

MY IMPRESSIONS OF SIiRI LANKA

By 8B P. 8, LAKSHMINARASU, B.A,, B.L, Adcocate, Bangal

SPENT the first two months and a half
of this year in Siri Lanka enjoying the
Sinhalese hospitality and learning a deal of
good things to cherish to the end of my life.
" Everyone wondered bow my wife had
sent me thers duripg the war. It wasa
time when the food problem was acute,
Besides there was a regular draught, cloth
was about to be rationed as T was preparing
to leave the shores of that island. If there
Is any animus against India, it is due to the
shortage of food.

Due to the fault of the scribe in omitting
the words ‘free from all selfish passions’
in the Dhammapala verse enjoining man to
live happily among the unhappy, the
Sinhalese farmer on whom the barden to
support the monks rests, has always grown
cash rather than food crops, beginning with
cinnamon, coffee, tea and now rubber
attracting the  wealth of the world to
swell his bank account. Pledged as the
Government of Ceylon is to support the
Buddhist clergy and to please the people, it
has by its laws vested the management of

_the temple property in lay trustees and
“left the governance of the chapter to the

priest. Both the priest and the layman

have no relish for this form of dyarchy.

ore,

Flans were in the air to train the Sinha-
lese monks for missionary work in English
on the Western lines. I went to Ceylon for
a few days’ stay to help a friend at Colombo
in drawing up a scheme in that behalf
But unkpown to us both, forces from three
rival institutions—Vidyalankara, Nidyo-
daya, and Mahabodhi, that somehow came
to know of this invitation to me, combined
to toss me over to Siri Nalanda and to put
off our meeting together till the last minute
of my leaving the island for good. Siri
Nalandu is a school for novice-monks
started by a high priest, who though young,
towered in his ideas as in his frame of the
body. 1tlesin a small hamlet, lovely in
its people as in its landscape and removed
from the hoot of the bus horn and the shrill
whistle of the railway at a distance of
twentyfive miles away from Colombo.

Protracted beyond wmy expectations as
my contact with this high dignitary was, it
wag fruitful to me. I cannot sufficiently
thank him and his adviser for promptly
directing my first steps from the hide-bound
volumes of the Pali in that temple to living
Buddhism outside, My only sorrow is that
he did not realise the folly of killing the
golden goose for the sake of its eggs.
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Western knowledge and science may serve
for the time being to bLetter the lot of a
monk over the layman, but it could not go
on for ever. Glamour for the West has
here and there taken its toll. Some monks
have taken to writing school text-books for
lucre. A few others have feathered the
nests of their relations by plying trade of
one kind or another including the hiring
of the temple car for Buddhist pilgrims to
Segiriya. Others are feeling the urge to
enter politics on the excuse of serving a
better example to the lay politicians. A
Dutch monk has used their detlection as
a good excuse to get round the objection to
the filming of the story of the Buddha for
commercial purposes,

During my long stay in that experimental
station, it was freely noised here that I had
taken to the yellow robes. My poor wife
found it a job to stop all this wild talk
about me. No one knew that besides the
Dhammapadu 1 had the special fortune to
be in contact with real Sinhalese Buddhist
gems among men and women and priests
with character and piety as high and out-
standing as their scholarship.

Names like Fernandos in Ceylon do not
show off their religion. Tt is not the name
but the man that shows his leanings
towards Buddhism or Christianity. The
Portugese domination in Ceylon set the
fashion in this direction by laws holding tha
Buddhist marriage null and void and divest-
ing the inheritance from children of
Buddhist wedlock to the crown. It led to a
race of nominal Christians to override the
mischief of the law. Even after the British
rule in the island doing away with that law,
English education was until recently filtered
through learned Christian institutions block-
ing the sentimental Buddhist’s way to learn
the ruler’s language and to qualify himself
for governmental jobs.

On.turning {rom Pali to Sinhalesc and
its store of Buddhist folk songs, T noticed
everywhere a genuine sense of loss of the
late Sir D. B. Jayatilaka, who lab nred hard
as a pioneer in that rield. A voief
Kandy, the Buddhist

ST

[

_ due to the habit of the la

LY

of Ceylon harped on the paucity of books -
on Buddhism. I answered it with my
lament over the absence of Hinagyana
Sanskrit and the complete absence of
Buddhist-literature in Kannada and Telugu,
though the countries in which they. still
continue to be spoken contain valuable
traces of the prevalence of Buddhism since
at least the time of Asoka, the Buddhist
emperor. 1 was told that due to the want
of a first-rate book agency in the island and

' ymen in buying
and donating all good books to the monks
the custodians of learning, my friends found
a real difficulty to give me 3 complete set of
the Tipilaka in the Sinhalese script for °
adding to the library of my society in
Bangalore. Baffling as the reason for
the paucity of Buddhist literature in
Devanagari, Kannada and Telugu is to
the scholars, I suggested that the introduc-
tion of the new script long after Baddhism
fell on evil days, killed the transcriber’s
enthusiasm to transcribe earlier Buddhist
literature if any.

Though the Tamil script preserves Mani-
mekhalai from the heyday of Bnddhism,
this Buddhist work acknowledged to be one
of the best Tamil classics is little read by
the Tamil people and little understood by
the few that might read. For the writings
on the walls of the temples at Srirangam,
Kumbakonam and Madura that I have seen
on my way to the island speakin unmistaka-
ble terms of the layers of prejudice against
the Way of Gotama. Possiby the rift in
the Kandyan lute might not have come to
pass, strengthened as it was through
marriage ties between the Tamil and the
Buddhist, if it had diluted Buddhism as in
the case of Sanskrit. Before the Soulbury

*commission that was sitting when stayed

in the island, it pained me to the utmost to
see the Ceylon Tamils and the Sinhalese
opposing each other. - '

Retnrning to India. 1 {ound myvsell eqe
again yoked to the Universal | AL
Society and  call s PNt e )
Buddbion bofore v v 0 000 -

iy

re
"
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of my country the latest trends of culture.
With a gripping interest they have learnt
from the latest works of the late Mrs. Rhys
Davids the tragic story of how ber husband
was misled by the Sinbalese monk not
to see the tampering with the original
Tipitaka. Her argument how Gogama, a
born Hindu, could teach something different
from Hinduism is not one to be passed over
by a Hindu audience. _

To judge between the two, if not both,
is- not so difficult as it seems at first
sight, For one thing she wrote as a widow
to supplant his books. For another she
elected to follow Edmund Holmes, the
author of T'he Creed of the Buddha
whose scholarship in Pali or Sanskrit
is bardy perfect. Insight is often coloured
by bias. An instance of veiled insight is
the Gospel of the Buddha by Paul Carus
found on every book-shelf in Cey}on as
in India padded with the author’s own
words put into the mouth of the Buddha,
in inverted commas to boot, as may be seen
from the table of reference given towards
the end of his book.

A long time passed before sympathetic
criticism recovered Shakespeare and Boswell
from wild critics in the field of English
literature. It is yet to be born in the
morass of religion or philosophy either of
the East or of the West. The craze for
spiced stuff will bLe there as long as the
taste for the wholesome unspiced food is not
developed. Since 1878 when interest in
things Buddhist was first awakened, spicing
has gone on.

Just as a drain inspector is in duty bound

not to find fault with the bad lay-out of the

drains, so also alien writers of school text.
books find it easy to have g cheap sneer
at thejpeople iving in that neighbourhoog
Thus 4 Geography of Ceylon written b);
Miss E. K. Cook in 1931 at the request of
the Baddhists for use at the Sinhalese
Buddhist schools contains;

“ The strict’ Buddhist considers that jt
(the precept, ‘Thou shalt not kily) applies
to the whole of the animal world ang ig
opposed even to the killing of such a harm-
ful creature as the malarial mosquito, This
is possibly the greatest obstacle to progress
in the adoption of preventive measures
against malaria.." Were a vigorous campaign
for the killing of mosquitoes to be initated
in Ceylon . many objections might be
raised: upon religious grounds. The in-
habitant has, therefore, to choose whether
he prefers his own'children to die, and his
own race to be psrmanently weakened, or
he shall destroy animals which are the cause
of human disease.”

He, who runs, can see how this writer
is terribly prejudiced. She has not a kind
word for the self-sacrificing spirit of the
Buddhist folk, including even the unlettered
in English, who fight insanitation, disease,
drink evil and what not with or without help
from the Government.

Of priceless value is the lesson that Siri
Lanka gives to keep a careful and constant
watch over the mind, as it pores over books
lest it should, in an unguarded momant
lasting the duration of the twinkling of an
eye, hurl the reader down into the gaping
bottomless hell below.
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EDUCATION FOR THE INDIA OF TOMORROW

By Sri Rao Sanis R. SwanisaTtua Iver, B.A, LT, hetired Headmaster, K

HAT the India of tomorrow will be like
it is not so easy to foresee now. The
world has been changing fast. The politi-
cal, social, and the economic condition of
the countries of the world is rapidly chang
ing. The aims and standards of life and
the people’s attitude towards it are likewise
changing. The world's distances have
shrunk and nations are getting more and
more closely linked up, so that what obtains
in one place has its own repercussions all
round in no time. We hear now of youth
leagues, workmen's conferences and a host
of other associations and conferences, each
erecting its grievances and striving for their
redress. Women's conferences, detailing
their wants and rights are becoming much
more frequent than ever before. Strikes in
educational institutions unheard of in the
past are becoming comwmon to the dismay
and grief of innocent and <incere well
wishers of the country, The peasants and the
factory-workers are alike feeling the stir of
a new awakening and there appears almost
everywhere a strife for freedom. Party
strife for fancied rights or futile ends is be-
coming common. The changes coming on
us are so sudden and striking that we can-
not predict with any degree of certainty how
men’s ideas and ideals will change as time
progresses and what the new needs of the
country will be and what new type of
citizenship could adequately serve it.

All the same, uncertain as we are about
the country’s futnre needs, as school masters,
we are bound to study the situation in the
light of all the available literature on the
subject and with due circumspection and
help to train up the youth of the country,
who are its hopes for the future. By way
of showing what little might be done in
this connection the following observations
and suggestions, one may venture to place
before the public. The chairman of g
new educational league from London says,
“ The India of tomorrow should be healthy
and strong, free and nnited. | ‘
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happy, and should lack nothing of that
graciousness, wisdom and goodwill towards
humamty which is so characteristic a part
of its cultural heritage.” Again the Ameri-
can educationists suggest that the youths of -
the country should be trained to have a
sound mind in a strong and heaithy body,
(i1) to have a home life which is happy, un-
selfish and democratie, (iii) to learn to read
and write and tostudy, think and act aright,
(iv) to acquire knowledge and skill to earn g
good living, (v)to use their free time in
worthy activities and pleasures, (vi} to culti-
vate an informed citizenship to be devoted
to the common good, (vii) to acquire a fine
spiritual character which would be trusted
and admired.

The English FElementary Code says,
“*The school should (i) form children's
character and fit them for the work of life,
(ii) to get thew to understand the facts of
nature and the history and literature of
their country. (iii) to awaken in them a
taste for good reading and thoughtful study,
(iv) to give them suitable hand-and-eye
training and engage them in organised
gawmes by way of developing the instinct for
fairplay and loyalty to one another, (v) to
discover children giving promise of excep-
tional ability and help to develop their spe-
cial gifts, (vi) to implant in them by exam-
ple and influence habits of industry, self-
control, perseverance, reverence for what is
noble, regard for truth and sbility, a deep
sense of duty, obedience to elders and duly
constituted authority and consideration and
respect in general for all, (vii) to enlist the
interest and co-operation of parents and the
home in making the children worthy sons

and daughters of the country to which they
belong. '

We have heard of the uncient (ireek and
Roman cenlture and evilization and a word
ahout them wonld, t v mandy e il g
mshaping i wduc i g svan, o
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The Greek System :—1Its aim was to train
up men of action, inculcate manliness,
intellectual and moral virtues, to get stu-
dents to show honcur to parents, to inspire
love of humanity and truthfulness and to
belp to acquire self-control, contemplation
and reason ; and the subjects of study adopt-
ed to gain these ends were, music, athletics
for the development of hedily grace and
intellectnal vigour, morals through their
epics. the /7/ad and the Odyssey, myths and
tales, the relevant passages being committed
to memory. Mathematics for intellectual
training, drawing for developing the sense
of the beautiful and politics for the promo-
tion of the people’s haypiness were other
subjects taught to youths in schools 1 would
add by the way that it was not all that
would be allowed to study politics, but only
those with mature minds.

The Roman System :—The aim here was
to produce men of action and to inculeate
love of freedom and self-sacrifice. Oratori-
cal education was given by way of promot-
ing patriotism.

For children upto seven there was home
training, the achievements of elders and
heroes were narrated to them.

From seven to twelve there was education
given in schcols, Agriculture was deemed
a patriotic duty, boys having to go to
villages during vacatiops and study agri-
cultural operations.  Students were permit-
ted to listen to speeches of public importance.
They were got to look upon God as the
director of human affairs.

Moral instruction was from select pass-
ages and speeches of public men and sages.
Religious study was considered essential for
public men. Men of character and learning
were alone appointed as teachers and they
were held in high esteem and education was
common and free. It is noteworthy that no
effort was spared to get young and ‘old to
live well and religiously. As in Greece,
spiritnality and manliness were valued high.
Each should choose, it was held, a profes-
sion suited to his talent. Politics was here,
as in Greece, deemed a fit subject only for
men of ripe, mature minds.

The Ancient Indian System: It had a
religious and moral purpose, eternal bliss as
opposed to the temporal happiness having to
be gained by relinquishing all personal
desires. Society was considered an organic
whole, the several castes being only limbs
of that whole, signifying varying degrees of
culture. Learning with charactor alone was
a passport to honour, virtue being shown in
practice as well as in theory. Duty for
duty’s sake was practised, and not for
reward. Education was planned to suit
mdlvidt}al attitudes, hereditary influences
and social status and requirements. There
was thus a fine division of labour in vogue
calculated to promote individual and socia]
efficiency and to ensure the progress of the
society as a whole, Belief in God, a life of
harmony and disinterested service were
strikingly in evidence in the affuirs of the
people. Kach section of the public pursued
its traditional learning and occupation to the
advantage of the entire society. No voeation
was seen divorced from religion and all
vocations received equal support. \Women
were honoured in every family and all
received education. In this connection the
following may be of interest and pertinent
Manu, the well known Indiap lasw '
says, “ The family in which women are not
adequately honoured will soop perish.” A
Governor of Madras once said of Indian
women : “I hope nothing will come about to
affect the age-old ideal of Indian woman-
hood for which I hold the deepest respect
and which T hope will prove capable of
development to suit modern conditions with-
out bgtrayal of its most sacred and central
principles.”  Education was given in gene-
ral in the three R’s, music, drawing, garden-
ng, cookery, sewing and dyeing cloth,
Teachers were to have not merely learning
but should be models of virtues oo
sympathy, love and affection. Disciples were
trained to show self sacrifice, loval service
self-res.traint, moral beliefs, virtues and &bSO—.
lute spirituality. Respect for the teacher

was deemed a supremely hish virtge.
Acharyadceobhara formed an essential part
of the Guru's exhortation to his disciples at
the conclusion of the teaching. FEkalavya

viver,
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gave Drona, his teacher, his right thumb as
fees,

The physical side of education was by no
means neglected. The exercises prescribed
were simple and inexpensive The child
was taken to owe a duty to the scciety and
the state, and the state was likewise taken
to owe a duty to the child. This mutual
obligation was fully recognised and most
munificent were gifts to education from
princes and nchles and the general public
alike.

Moral education was through stories,
Hitopadesa,  Panchatantra, Nitisastra,
the Puranas and the Itihasas. all being
laid under contribution. Other subjects of
study there were, both social and religions
such as the edos, the Sooritis, Yousastros
and metaphysics and medicine. Therc was
ainple state support for educatinn to make
due progress on all sides. The earliest lite-
rature on record in our country is the Rig
Veda which is a collection of religious
hymuos. And the system of education in any
country, be it noted, is determined by the
character of its literuure. Very naturally
therefore our education in the past had a
religious basis and it was moulded under
the guiding influecnce of  religious
organisations. This connection between
religion and education has been of immemo-
rial antiquity, The 17¢las, the Velangas
and the Upa Ve fas deal with the soul, trades
and profescsions and mechanical arts and
these form the ancient Indian learning. The
students practically lived with the tcacher
and acquired knowledge, both sacred and
secular. Incidentally they likewise learnt
the lessons of obedience and reverence,
self-denial and self-restraint. The educa-
tors were well aware that obedience pre-
pared the way for independence and that
control from without would alone lead to
“control from within” W, W. Hunter in
The Indian Empire says: * self-culture and
self-restraint formed the essential features
of the old Brahminic training. If to these
were added the virtues of self-reliance and
co-operation, whbit more would be neeled
for the progress of the Natisn 45 2 whole.”
The educators of Uld bad a kind of persondl

maguetic influence upon their disciples and
their teaching most wonderfully told. Noth-
ing tells upon heart as heart and nothing
touches soul as soul. The well-regulated
system of education governed Ly love and
healthy rules of conduct is bound to produce
good results in developing character, courage
and culture. The pupil memorised what the
teacher taught orally. Most part of ancient
Indian literature is seen to be in verse, This
1s evidently to facilitate memorising. The
materials of thought stored up in mind were
later assimilated. The Pandit was in fact a
living encyclopaedia in respect of the sub.
jects he had studied. The Pandit’s kn »w-
ledge is thorough, exact and ready to hand,
The teacher and the pupil had something
like a religious atmosphere about them and
every detail of the stwient's life was r.gu-
lated by religion. Some form of worship
would be compulsorily observed every
morning and evening and even at midday at
the time of meals. Education should be
more God-centred than craft or child-
centred. Due emphasis was thus laid on the
spiritual aspect of life. The common watch-
words were satyam, dharma, ahimsa. QOne
may say the educated scoundrel is a greater
menuce to the society than an uneducated
one. Religion is not so much ability to re-
cite scriptures or adherence to the cere-
monial side of it as living in practice the
scriptural teachings.

No educational system can thrive any-
where unless it is rooted in the past. The
present day educational system in India has
not been wholly fruitful of good results.
The reason is not far to seek. The frumers
bave not to my mind adequately laid under
contribution the country’s superb culture
and heritage in the framing of it. The ideal
of universal brotherhood and neighbourli-
ness is most beautifully elaborated and ex-
pounded in our ancient writings. The
Adwaita Vedanta deals at length with the
identity of the individual and universal soul
—the onc termed as Jiva and the other as
Brahwa or Iswara—and indicates the means
for realisation.  How beautifully the entire
bady of that precious literature of ours ex-
pouteds what hfe's goal 15, how it should be
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reached and what penalties would be j

e .
red by the non-observance of the pres:zt:fll)l:d
rules and guidance,

The Veda bids us pray not merely for ou;
own happiness but also for that of the entire
humanity, nay, for the well being of the
entire animal kingdom. So goes the Vedic
Vada often in our mouths. Both in the
morning and evening prayers we pray :
“ Heaven’s Light be OQur Guide” forming
part of our gayatri. We value truth so
much that we pray every time we sit for
meals that the food we take in may prove a
source of strength and gourage to speak
truth and nothing but the trath. The Liord
commands us to cast aside conceit, violence,
pride, covetousness and hate and be calm
and act selflessly. One acting thus may be
sure of becoming one, with God. Sri
Krishng in Srimath Bhagavatam in answer
to Uddhava's prayer for counsel towards his
salvation says, * One who is really devoted
to Me purifies the whole universe. In fact
I am the soul, the friend and the master of
all beings, I am all beings. I am their birth,
their existence and death.” He enjoias on
him the observance of the following univer-
sal virtues in the conduct of his every day
life:—Non-injury, trathfulness, non-thieving,
absence of passion, anger and avarice,
endeavouring to do what is pleasing and
bepeficial to beings, these are “ Dhurmas™
common to all castes. The readers of Sr-
nat Rawagoeon need not be told in what
terms Sri Rawma is described as an ideal son,
an ideal busband, an ideal tighter, and an
ideal ruler and how his noble consort Sita
is depicted as the model of & woman and
wife and what great sacrifices and sufferings
they are said to have undergone to maintain
their respective Dharmas and what beauti-
ful lessons of ife one could learn by a care-

fal study of that sacred book. What

wonderful patience and forbearance do they

© » gvince even towards their sworn enemies

"'afid inveterate wrong-doers! Sri Rama

" . says be would pardon even Ravana, if he

. sought his pardon and 8Sita dissuades Hanua-
. masa from punishing the women monsters
that anooyed her, adding that there was
none at all in this world who did not err.

-
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To err is human, it is divige to forgive.
Bhartrikari in commending social service
extols a8 “ A" class men people who help
others even at the sacrifice of their own
interests. There is again that vast storehouse
of wisdom, the Muhabaratha, which any-
body could use for the acquisition of know-
ledge and wisdom and state-craft and politi.
cal philosophy. In brief it may be added
that our ancient writings are replete with
lessons of wisdow and good counsel and that
the truth underlying them all is that right-
eousness is absolutely indispensable for the
well-being of the world and everyone striv-
ing for the progress of humanity should
endeavour to bring it home to all to ensure
progress. By dwelling at this length upon
our cultural and religious heritage and the
educational system of the past, I do got
mean to say that the present-day system is
altogether a failure and must bz replaced by
the system followed in the past, as though
the latter were perfect. Qu the other hand,
I would readily admit that the present sys.
tem has its own inerits, and has done no
small good to us. It could indeed have done
wore if it had been drawn up with due ra-
gard to the cultural, religious and sHeiyl
ideals of the past.

Qur present economic and political needs
and the changing social ideals wud standards
of living demand a revision of the educy.
tional system. The various forces brinoing
about the change have to be guided and
controlled aright. fSuggestioDs‘
ment are coming from all gyua, ¢
my own humble way 1 t"'keqleaé:r?o and in
bute mine and that, briefly and ic:unm.
general terms. Whatever may ha o very
other professions, schOOI'masterin Ppen to
never go a-begging. World’s 0[)\;81 would
growing apace and we shall never wa.tlon is
children to receive °d_uCMion_ ant for
however poor, would like to kesp ho' Parent,
ren in ignorance. The demgq 1s child-

is bound to increas«. Bchog); of Or schools -

d geades, general, specia], 8l Lkinds
a\;‘ill %)e needed in incgaasin an: technioals
combat illiteracy and give fo, dto Umbers to
Teachers both in their gy the needy.
those pf the country shoq] q h llntel‘ests and

€I to start and

2 gy
Tor"Iitptone -
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run the needed schools, besides helping to
conduct the existing ones on up-to-date
lines. What the country needs at the pre-
sent day for its progress, as is said again and
again, is a well ordered system of general
and technical education and the teacher’s
part in the proper building of it is by no
means insignificant. They should not
merely keep things going but study the
growing requiremeuts and ventilate their
considered views and suggestions at their
conferences. After a full and free aiscus-
sion, suitable resolutions must be passed and
submitted to the concerned authorities for
such action as they may deem fit. Suggest-
ing curricula of studies and syllabuses and
equipment.necessary for effective instruction
and the organisation needed for the achieve-
ment of the acadernic ends can by no means
bz considered outside the province of the
teacher. Of course they have little to do
with the management and organisation of
institutions and must perforce leave them
alone. When new schewes like the preseat
Wardha scheme are adumbrated, the teach-
ers may well be invited to express their opi-
nion thereon and the organisers stand to
gain by this procedure of theirs, Possibly,
the scheme proposed may get cleared up in
details by teachers’ discussion and may work
well in practice when modified, if necessary,
in the light of the teachers’ suggestions
offered.

To come to the teachers' actual teach-
ing work. The children being the hopes of
the country should be enabled to bloom into
healthy, enlightened citizens, and teachers
should rise equal to the needs by every
means in their power. They should try to
litt up the school to a high plane of work.
In Germanv there was a time when enor-
MO JAins were taken 'n;. the creation of
the re pured e hing sadt The would-be
teachor. dt+ < ¢ zeneral elucation have
to undergo trn oy Bist fut .‘:m‘.iuon‘tt‘l; nT
labour caips aulihen a0 vedl s t}felrkesz
braining. Lhey are inn oo “{f‘io S
cation, if found frand sutivie 10t tegvuu.
Ship. No such e ptand hore in ol

country. All poople who ouer themselves

it
for teachership are Lison, rrespEcbor 8

their bent and capabilities. Being in, the
should prove themselves worthy of thei
calling by evincing a deep sense of duty an
righteous action and an adequate measure i
diligence and enthusiasm. They may, i
addition to their teaching, strive to d
good to the public in any direction open t
them. They may help to break dow
illiteracy by popular talks to people aroua
and starting reading rooms, stady-circles an
libraries for their benefit. They ma
further spread round wuseful knowledg
touching co.operation and cottage industrie
Participation in rural uplift work an
encouraging students to undergo co-opers
tive training, where possible, and suggestin
their appointment as rural workers ar
among the extra items of teachers' wor
which may well receive their attentior
Life by competition, wherever in vogu
may well bs replaced by life in co-operatior
The teacher should recogoise that ther
is an intimate connection between th
children’s activities at home and thos
pursued at school and make every endea
vour to keep in touch with their homes an
the neighbourhood. Comumittees have bee
appointed for the development of researc
work and promotion of industries lik
agriculture and production of artificit
manure, wood pulp for clothing and pape
and artificial silk, rubber and leathe
Teachers may interest themselves in thes
activities and encourage such of the pupil
as have the desire to get themselves traine
in any of them, to participate in then
There ought to be in schools periodics
shows of all kinds of school activities to le
the public and the parents in particula
know what ic going on within the school

“ Open days" for parents’ visits to school ar
a useful institution for enlisting thei
sympathy and co-operation in the conduc
of the school. Annual school days woul
be an occasion for reviewing the school
achievements during the year and linkir
the school with the outside world. Scho
excursions, if well designed and guide
would provide a basis for wide studie
ceographical, historical and other,
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As regards actual teaching in the school,
the instruction given must provide for the
growth of intelligence and adaptability of
children and of the spirit of mutual service
in them. Service to man must be considered
as service to God and all possible help
should be rendered to the helpless and the
diseased without any consideration of caste
or creed. This lesson must whenever
opportunities arise be brought home to
children by suitable illustrations and cita-
tions from standard works, literary, religious,
historica) and other, The teacher must be
sufficiently resourceful and thoroughly well
equipped by saturating himself with ideals
of service and sacrifice, and loyalty and
obedience, as demonstrated in Indian litera-
tare and history, ancient and modern The
world’s heroes and philanthropists and
their doings must be liberally laid under
contribution, whenever possible while teach-
ing. Habits of right thinking and acting,
the pupils must be got to cultivate. The
teaching must be so shaped that inmstruc-
tion and the assimilation of knowledge by
the pupils may proceed side by side. Mathew
Arnold says that true culture is the out-
come of the study of both humanity and
nature and teachers should lay the founda-
tion for cultaral studies and encourage,
when opportunities occur, historical and
cotaparative studies and research. The
actual imparting of knowledge is not so
important as to from the habit in the pupil
of self-education and independent thinking.
To formn in children and youth attitudes
and habits of independent and right think-
ing and right judgment is by no means the
least important part of the teachers' duty,
and it should never be lost sight of. For
the teachers’ work to tell effectively, there
must be an atmosphere of orderliness,
peace, unselfishness, goodwill and decency
about the school, and this could be secured
not by mere repression but by the inculca-
tion of worthy principles of conduct and the
firm exercise of calm control and also by a

due provision of seope for a free exhibition
of youthful spirit' and eneagy. Satyam
dharma and ahimsa wust be ever in evidence
within the four walls of the school. The

school and its surroundings must wear »
look of neatness and cleanliness with trees
and Ia.w.ns as well as flower plants ) round
Study circles and debating societies should
form a healthy feature of the school work
S0 copducted' as to supplement the class
room l1ustruction, due allowance being made
for a free play of the intelligence and the
powers of independent expression of th
pupils, °
In short, the school must be open to all
Fhe beneficent ideas and influences Operatin
in the world of to.day., The pupil shoulg
b‘? got to realise his immediate duties and
his possible futare position and function in
the society. He should be trained to do
whatever falls to his lot with gall his might
That the moral and spiritual advancen:entl
of humamty must be everyman’s concern
and his Y‘)est efforts must be put forth to
promote 1t as occasions arise must be ever
presented as an ideal to the pupils, Educa-
tion, if properly designed ang given, can
never fail to promote matual understa.n,di( I
and goodwill in the fulness of time amonb
people. Oae could obtain perfection bng
devoted performance of one’s duties 'Vy/a'
kolyanakrit haschit durgatim tata 'ﬁ.l alt
This must be borne in mij Call bubtie
: : ad by all public
Worqua. Our public men are never tired
of saying * that teachers shouliq be equipped
in brain and soul, in intellect ynd chamcg»\lr >
l'hfay must train the boys to be hoﬁe:t
vigilant and to serve the people pro erlbf'
If Fhey t.rzuny young men tg cmrepu) Zo
c1t1,z‘ensh1p that  way, they could hla
“A” class administrators with “C” [ve
resources. This is a truth which cq T)xass
any awmount of repetition. o bear

Culture is the means emp]gy s traj
ing, disciplining or refining t%:isgrfx(;la;?tl;\
intellectual nature of manp, It further ) .
enlightenment  acquired by mutualuean(i
moral training. Taking it in the first sean
I would repeat the suggestion that Izixe'
sacred writings we have inherited mj he
‘pe as largely as possible laid under contri% t
tion in drawing up a new scheme of g .
tion which the India of to-morrow nay
require. Details as to how to do it mu::y
gone into separately. In schools we appo;3
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tion time tor the training of the head
mainly and fcr tkbe training of the hand
and the eye partially, and not for the train-
irg of the heart =0 much. But the interest
and the well-being of tbe pupils and the
progress of tle cociety demand a definite
place to be given in the school curriculum
to the culture cf the heart. Virtueis power:
it is likewise wisdom. The children commit-
ed to our keeping cught to have it in full.
Fairy stories as those in the Panchatantra
and FHitopadesa and legends from our
scriptures and achievements of heroes
and historic personages like Socrates,
Florence Nightingale, Joan of Arc, may be
of use in giving ethical lessons. These
lessons must be suited to age, l'airy stories
would, as we all know, delight children but
would be rejected in scorn by grown-ups,
who would delight alone in realities. Charac-
ter in action appeals more than mere
sermons. One cannot be too careful in the
sele:tion of matter for teaching.

The principles of conduct and qualities of
character making for the welfare of the
individual and the progress of the society
must at every stage of instruction recsive
due emphasis, The personal example of the
teacher plays no small part in the develop-
ment of his pupils’ character and conduct.

e

Success in teaching implies zeal and
vyhole-hearted devotion to it, and an enthu-
siastic endeavour to reach the mind of the
pupil. Where love is, God is. Industry ard
enthusiasm are, like truth, mighty and shall
ever prevail. True teachers need not
despair,

' We sow seeds, much may be blown away
in the wind or fall uwpon apparently barren
soil. Even if one seed germinates, we must
Fhank God and feel content that our right
is ouly to the work and not to the fruits
thereof. If we only work on in this faith we
shall never fail. We should proceed in the
discharge of our duties and responsibilities
undaunted by difficulties, if any, staring us
in the face, such as the insecurity of our
office, and the inadequacy of our emolu.-
ments,

Ouar cause is just and if we only work
with genuine devotion we are sure to win.
Et Jicantam ananlah naram  varshasata-
dapi (Bliss comes to man even after a
hundred years). No room there is for
pessimism and despair. © Knock, Knock : and
you will be heard,” is the saying. There is
God above to bless honest efforts with
success. ’

IS IT A LAZY CHILD?

By Skl N. SivaPraxasaM, M.A, Make.

OW to combat the laziness of children

is the chief problem of the teacher in
the classroom. Even if he has something
important, nay something interesting, to
say, his teaching would fail if the children
are apathetic. It not infrequently happens
that in a class, all on a sudden, languor sets
in and at least some of the children, if not
all, are seized by apathy. This apathy, this
laziness of the child is sometimes passive,
sometimes active. If the teacher is an able
one, his quick eye detects that child in the
corner making a caricature of Hitler or a
pig, this child near him lost in a brown
study, a third one looking rmtzide 1 mark u

bus or lorry passing on the road, a fourth
pulling his neighbour by the sleeve or pin-
ching him slyly. The moment he sees such
signs of laziness, it is the duty of the teacher
to pull up the child or children affected by
it and bring back their waundering mind to
the lesson on hand. If he fails to do it and
be vigilant, he does so at his own peril. For

this laziness or potential mischief which is,
at first, confined to a corner may soon
become general and lct loose chaos in  the
class.  Laziness it catching.  And the ey
cher who winks wt itwill e v wasi

hictome ad ey w0 1o
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price of discipline, as of liberty, is eternal
vigilance.

Nothing would Le more incorrect than to
suppose that a disciplined class means a
silent class—a class without noise, without
stir. Discipline shculd never be confused
with dead silence. A successful class is one
where both the teacher and the pupils are
fully active. Classroom teaching would be
a failure, if the teacher plays the grama-
phone and the pupils play a passive role.
The teacher has no business to dorainate
the stage and rednce his papils to the role
of silent spectators.

The map-drawing class where there is the
seratching of pencils and rustling of papers,
the geometry clzss where there is the clink-
ing of instruments, or the science class
where there is the tinkling of test tubes and
the thud of the apparatus in the laboratory
is as disciplided as the class which silently
drinks in the words of the teacher in the
poetry or history class. So to taboo all
noise in the class and reduce it to a grave-
yard wonld be the height of absurdity. For,
you then show only more =zeal than real
pedagogic sense,

Paradoxical as it might seem, it is the
teacher rather than the child that is the
cause of the laziness of the child. 1 do not
know if 1 should apologise to my fellow-
teachers for preaching such heterodoxy.
But it will be admitted on all hands that it
is a plain faot and needs no proof. Satan
finds some mischief for idle hands to do.

It may be pointed out that mischief-mon.
gering is inherent in a child and that he is
often bad and recalcitrant by nature. 1
admit there may be one or two cases of bad
children who wilfully tend to mar the dis.
cipline of the class. Such, if there be any,
must 0o doubt, be exemplarily dealt with by
the authorities and if necessary, weeded out.
But in ninety-nine cases out of a hundred, it
is the teacher that is responsible for the

laziness of children and not the children
themselves. '

* The children, mirror like, faithfully
reflect the activity or laziness of their

4

teacher. "If he is active, they are active: if
lazy, they are lazy too. He'is lazy becauge
he has not prepared his lesson for the day
or because he takes no interest in the work.
Lack of interest might arise out of several
causes. Not the least important of them are:
the teacher’s incompetence; g Wooden.
adminyistgation which has no intelligent
appreciation of his honest work ba.nd
vexatious interference from above which
impinges upon his cherished freedom, chills
his enthusiasm and kills all initiative.

»  The personality of the teacher plays an
important part in encouraging or disccurag-
ing the laziness of the child. The physical
appearance, the dress, voice, demeanour all
play their part.  The term ‘personality’
means something more than good physique
and good voice. It connotes also an inde.
finable something which has a compelling
charm and which makes all the difference
between a successful teacher and ap unsuc-'
cessful one.  Successful teaching certainly
presupposes erndition on the part of the
teacher. An incompetent teacher is g sure
cause of indiscipline. 1f the teacher is dull
or inapt and is not bubbling with enthusiasm
for his subject, how can he expect his pupils
to be enthusiastic ? It is well known that
enthusiasm, like laziness, is contagious.

The physical defects of children are an.
other cause of their laziness. In g class of
30 or 40, all the children may not be endow.-
ed with normal physique. Even the formal,
half - hearted medical examination — the
children’s bugbear! — in" most <schools
reveals the hidden defects of someapparently
sound children: one is deaf, another has
short-sight, a third is colour blind and 3
fourth is hopelessly weak. The deuf child
does not hear the teacher; 3o he is looking
through the window at a bird sitting on a
tree- The short-sighted child can neither
see the teacher nor the map traced on the
black-board; so he is listening to the song of
a child singingein a distant classtoom. The
child with a weak constitation is so sickly

that' he cannot sit well, but must needs
recline on the desk.
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The mental defects of children, like bad
spelling, poor memory etc., mostly spring
from their physical defects. If the teacher
succeeds in neutralizing, though he cannot
eliminate, their physical defects, he will
have banished laziness from his class. This
means, of course, that the teacher in charge
of a particular class should go through the
medical inspection records of his pupils and
get into familiar touch with each of them.
It is but fair that the teacher should be
given a suflicient member of hours in the
class of which he is in charge.

ent. In these days of planning, when

odel schools in agreeable surroundings are
built in Europe and America, one will be
tempted to wax eloquent over the wretched
condition of school-buildings in India.
No .doubt experiments are made in
building model schools in India, too. But
alas, what a tiny drop in the ocean they are!
Most of the schools are housed in leaky
cottages and situated in filthy, noisy locali-
ties. These sheds are too well ventilated
and are easily accessibleto sun and wind and
rain. The importance of recreation as a
fatigue-killer and invigorator of the mind is
now recognized by all. And the playground
is rightly regarded as indispensable for
every school. Nonetheless, some schools do
pot even have living space for the children,
let alone the playground. Apropos this
subject, a recent order of the Madras Govern-
ment has this to say: “An even more impor-
tant requisite, however, is that schools and
colleges should have adequate playground
space, and the needs of elementary schools
in that respect require first' consideration.
It is reported that there are even now many
instances of elementary schools located im
buildings opening into streets with no space
other than the street itself to serve as play-
ground. Wherever practicable, such schools
should be moved to better quarters”, (*The
Hindu' Aug. 1, 1945). Comment is super-
fluous.

EThen comes the classroom with its equip-

You have just tostep into a classroom ts
see and pity its wretchedness. It is not well
partitioned.  The unfortunute too hey 1oy

L1—23

often to outshout the boys or the teacher of
the neighbouring class and so shorten his life.
And to think of the fate of the children in
such a room ! Its stuffiness rudelyr eminds
one of the present-day, third class railway
compartment. The benches and desks, so-
called, are haphazardly thrown about; and
the teacher and the taught alike have to
wriggle in and out of the labyrinth. The
children, too many in number, packed close
together like dates in a cluster, are strugg-
ling to have enough elbow room and living
space. To see them rush into the class
after the bell scraabling for seats would -be
like watching the crows in the evening
“come home in scramble sort”. In painting
such a lurid picture, I do not mean to
suggest that buildings make a school. I do
know that it is the teachers and students
who really make it. Yet I should like to
emphasize once for all that a decent build-
ing with proper equipment is an urgent
necessity.

Last, but not least, comes the home
influence. The habit and behaviour of the
child is very much conditioned by the home
influence. If a child comes from a bad
home,he will be unsociable and ill-mannered.
It is a popular fallacy to connect boorish-
ness aod the bad home with poverty,
Although squalor and misery may not be
conducive for nurturing a genial disposition,
very often it is the rich children, wallowing
in wealth, who are petted and favoured and
spoilt, that exhibit boorishness,

Among the causes which bring about the
laziness of the child, I have touched upon
the classroom and its equipment, the physi-
cal and mental defects of children, the home
influence and, above all, the teacher and his
personality, Add to these other potent
causes like the climate, the time-table and
recreation facilities.

Now let me briefly suggest th- remedy
for the laziness of the child. 1 do not pre-
tend to prescribe a panacea for it.  Permit
me to state at the outset that punishinent is
not its normial cure. Arad 1 b osten 4o oA
that it s entively wr o 5,
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system which has recourse to pan

. 0 punis|
any Kind to cure the child’s lag'mee,shmi:mu(;t
crudest, not to say the cruellest, of 'system:

A decent school-building with good “equip-
ment in pleasant surroundings, far frofn
the bustle and din and dust of a busy place
would go a long way to ensure the smootl;
working of a school. In this context I
would say we should be careful to avoid
indiscriminate crowding in a class beyond
its capacity by regulating admission and

promotion. The benches and desks are A

either too high or too low. Educationists
have said that children should have proper
accomadation and back-benches, lest they
should feel discomfort, assume ungainly
postures and develop a stoop. I think the
bad hand writing of our students is as much
due to neglect and carelessness as fo the
benches and desks of odd shapes and sizes
and lack of elbow-room in our classes, A
crowded class, it goes without saying, is the
copyist’s paradise.

The children, who have good homes
where they can read their lessons and do
their tasks regularly, are happy in the
school. “The rich man pays heavily for his
wealth and the poor man gains much with
hig poverty”, says Emerson. I agree. But
I am strongly persuaded that a family which
has to struggle to get the necessaries of life—
which is on the brink of starvation, yet
never being starved, asis the case in the
home in India—cannot provide a good
home. And the children kept in chill penury
are not prone to have charming manners.
I do not presume to suggest a remedy for
the stark poverty of the dumb millions in
our unfortunate country, What I mean to
suggest is that maldistribution and malnutri-
tion should go, before we can ever hope to
have good homes and good schools.

The physical and mental defects of ohild-é

ren can be cured in a number of ways

that we should be doctors and psyChomgi.“s' i

But that we cap, by a judicious seatiog
%’mngemgnt of the pupils in the class &
ni iPP‘;ahng to all the senses, effectively
de?em_hze theee defects. The children with
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50 to Spea.l:, “f; Position whence he coulds
He :h?mllg the whole class at a

have a commanding

g
esl:::\:‘vpedhﬁl :y:?ld?r?ne' No student should
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8o on. There is ever the scatter-brained
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So the teacher should aim at appealing
all the senses. He should talk Ia[r)xdah\rl;;i:g
21;3 draw on the black board, tell stories
Whagqecdotes, sbow pictures and maps, and

1s more, he should make the children

talk and wri
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Interest and attention go together. For,
to say that an object is interesting is only
another way of saying that it excites atten-
tion. Interest is of two Kkinds: native
interest and artificial interest..Living things,
moving things, things which have a dramatic
quality—these are the objects natively inte-
resting to childhood. To young children, in
whom artificial interests have not grown up,
instruction must be carried on objectively,
experimentally,onecdotally. The black-board-
drawing and story-telling must constantly
come in. The child will always attend
more to what a teacher does than to what
the same teacher says. Prof. James tells us
of a lady teacher who was pleased at her
having completely secured the attention of
one of her young pupils. He did not remove
his eyes from her face; but he said to her
after the lesson was over: ‘I looked at you
all the time, and your upper jaw did not
move once’”’. That was the only fact that
he had taken in! So, in teaching, as in
ordinary life, appearances may be deceptive.

The teacher should more and more try to
cultivate the artificial. interest in the child.
He should relate in the mind the acquired
and the native interests with each other.
By what is called association of ideas, the
child should be led on to the artificial or
acquired interest from the natural interest.
The kindergarten methods, the object-tea-
ching routine, the black-board and manual
training work—all recognize this feature.
Schools in which these methods preponde-
rate are schools where discipline is easy;
and where the voice of the master claiming
order and attention in threatening tones
need never be heard.

The teacher has to connect the konown
with the unknown, the new with the old.
Ancdotes and reminiscences should abound
in his talk; and the shuttle of interest should
shoot backward and forward, weaving the
new and the old together in a lively and
entertaining way. If a teacher hasnosu
inventive fertility, his lesson will alw
dead and heavy thing. This is
logical meaning of the Herbart)

lating the new with the old.

B e
QU J.F Romssea: egi
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of ‘preperation’ for each lesson#n® of corre-

.

If we have roused the interest in a subject,
we have also secured the attention of the
child for the subject  Attention again is of
two kinds: involuntary or spontaneous atten-
tion and voluntary attention. Any object
that is paturally interesting secures involun-
tary attention. For example, a butterfly, a
frog, a flower or a picture easily attracts the
child. But voluntary attention is a moment-
ary affair. All that we need remember is
that the more the passive attention is relied
on, by keeping the material interesting; and
the less the kind of attention requiring
effort is appealed for; the mors smoothly and
pleasantly the class-room work goes on, The
teacher who can get along by keeping spon-
taneous interest excited must be regarded as
the teacher with the greatest skill,

It would, however, be idle to pretend
that all school-room work can be interesting.
There is a large mass of material that must
be dull and uninteresting.  Every teacher
knows certain external methods of wvolun-
tarily arousing the attention from time to
time and keeping it upon the subject. ‘Mr.
Fitch has a lecture on the art of securing
attention; and he briefly passes these
methods in review: the posture must be
changed; places can be changed. Questions
after being answered singly, may occasio-n
ally be answered in concert. Elliptical
questions may be asked, the pupil supplying
the missing word. The teacher must pounce
upon the most listless child and wake him
up. The habit of prompt and ready response
must be kept. Recapitulations, illustrations,
examples, novelty of order, and ruptures of
routine—all these are means for keeping the
attention alive and contributing a little inte-
rest to a dull subject. Above alls the teacher
must himself be alive and ready, and must
use the contagion of his own example’,

The greater part of school-room work
must, in the nature of things, be always

Lo face uninteresting drudgery
life’s work,  According to
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Here I cannot resist the temptation of
quoting in extenso these beautiful words of
Prof. James: “Do not, then, for the mere
sake of discipline, command attention from
your pupils in fhundering tones. Do not too
often beg it from them as a Tavour nor
claim it as & right, nor try habitually to
excite it by preaching the importance of the
subject. Sometimes, indeed, you mwust do
these things; but the more you have to do
them, the less skilful teacher you will show
yourself to be. Elicit interest from within,
by the way with which you care for the
topic yourself. If the topic be highly abs-
tract, show its nature by concrete examples.
If it be unfamiliar, trace some point of
analogy in it with the known. Ifit be in-
human, make it figure as part of a story. If
it be difficulty couple its acquisition with
some prospect of personal gain. Above all
things, make sure that it shall run throqgh
certain inner changes since no unvarylog
obiect can possibly hold the mental field for
long. Let your pupil wander from' one
aspect to another of your subject, if you do
not wish him to wander from it altogether
to something else, variety in unity being the
secret of all interesting talk and thought.
The relation of all these things to the native
genius of the instructor is too obvious to
need comment again’.

In short, to drive away the laziness of
children and to become a successful teacher,
one need not depend upon one’s diplomas or
knowledge of psychology and pedagogy, but
upon one’s mother-wit.  Divination and
perception, mot psychological pedagogics,
are the only helpers here. A shy and
modest person does not cease to be a good
teacher because he refuses to become an
officious busybody.  Indeed, too much
emphasis cannot be laid on the personal
appearance of a teacher. I have known
very many cases of successful teachers
suffering from infirmities of body, yet being

revered by their pupils as theip gara.~ -~ -

Gher,” more than
s & vital part in
s, Many, then, are
juired of him. He
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is to be at once erudite, gentle, firm, just,
noble, etc, etc, In a word, to adopt the
words of Pandit Nehru, a teacher should not’
be of the world’s ordinary coinage, but
should be minted of that rare varietk;' and
often the unknown should stare at us th;ough

him. Raules are laid down to insist on the ‘

duties and responsibilities of a teacher. But
it is & sad truth that very few think of him
as a human personality with an individuality
of his own; and fewer still there are to res-
pect or care for his rights. Those who
expect a teacher to be fired with a mission-
ary zeal for his profession are sadly mis-
taken when they do not expect him to be
essentially human, with human needs and
desires. Itis often forgotten that he is an
economic unit and has a mouth to feed.

The McNair Committee have said in
unmistakable terms that ‘a missionary spirit
cannot be relied upon to maintain the supply
and the morale of a quarter million teachers.
Teaching is indeed a form of social service,
but like other professions it is also a ‘bread-
and-butter affair’.  “Unfortunately”, says
Mr. M. S. Sundarath, Asst. Educational
Adviser to the Government of India, “in no
department of service of the state are educa-
ted workers so badly and scantily respected
as teachers in our primary and secondary
schools”. He rightly adds: “No reform in
education is ever possible unless and until
the States or the Governments concarned
are in a position to guarantee a living wage
to their teachers”. It is in the fitness of
things, therefore, that the teacher should be
assured of a decent scale of pay and of auto-
matic promotion. And nothing would be
more unkind than to withhold his expected
promotion at the year's end of drudgery.

It is an accepted pedagogic principle that
the teacher should be bent upon finding the
good points rather than the bad ones in a
pupil’'s work. A good word spoken at the
right time has certainly a greater influence
thanegords which wound the heart. Yet,
by a stfapge irony, the sole purpose of ins-
pection'is Yhought to be fault-finding. ,It
passes ofit'Sjunderstanding why 1t shouid
not be carried on with goodwill and mutoal

¢
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trust. If cultured persons like teachers, who
are the vaunted makers of tomorrow, can-
not be trusted to do their duty except under
surveillance, I wonder whether enlightened
democracy has ever any chance in our
country. The less the inspector looks upon
the teacher as his enemy, as one to be
watched and warned, the quickerq, the pace
of progress and the more smooth the work
of the institution will be. Often, the poor,
conscientious teacher haste struggle on, like
Dr. Johnson, without one look of favour,
one word of encouragement, or one act of
assistance from his superiors. If the teacher

1s treated kindly by the authorities, none
will be more ready than he to co-operate
with them in creating and sustaining what
is called the tone of the institution. When a
h'ealt_hy tone becomes an established tradi-
tion 1n a school, as at Dr. Arnold's Rugby,
half the work of classroom management is
already done. And when the members on
the staff and the head of the institution work
like a harmonious co-operative team, the
well-being of the institution always next
their heart, discipline would reign in the

school and the laziness of the child would
become a thing of the past.

GIRLS' EDUCATION
By 8. P.

NOWADAYS, securing seats in colleges,
is a problem and the authorities are
trying to make room for some more
students. The high schools and colleges are

" filled up with boys and girls, the latter in no

way lesser in number than the boys. 1

should like to say a word or two about girls’
education.

Some years back pirents were not so
eager to let their girls enter colleges. They
considered the 8. S. L. C. sufficient for girls.
But now girls move aboutin all the colleges,
even in the engineering, agricultural and
other professional colleges.

No doubt higher studies make girls equal
with men. But still it would be bettor if
the girls were divided in two groups—(1)
those who want to continue their studies
and take a course in higher studies and who
have an idea of earning their living and
(2) those whao only study for culture and
who afterwards are goingto marry and
settle down.

Parents should allow their girls to study
up to the VI form in the usual course and
then decide as to what division they must
go to. If they decide on the first alternative,
they should take the normal course,
But if they decide on the second alternative
:hey should learn some useful subjects, What

is the use of learning chemistry, physics,
logic, ancient history, biology and what not
for a girl who is to marry and. settle down ?
Would it not be better for her to learn how
to run a house, how to manage servants,
how to cook, how to wash, and on the whole
how to manage a household? As soon as
they marry, they may have to start house-
keeping for their husbands. If no other
elders are living with them, they would
have to shoulder the whole responsibility of
managing the household. If they are trained

beforehand, they will not find it difficalt and

their house will be running on smooth lines.
Their husbands also will be happy on
getting such competent wives. N

Besides this, the girls also ought to learn
housekeeping on different scales. According
to her husband’s salary, she ought to run
her house. If her husband’s salary is poor,

she ought to be able to manage without any
servants,

8o it would be better if a separate training
section is opened and girls get a year’s
training before marcying. They should learn
to keep their house clean and tidy. They
should learn to reccive visitors. Tney
should leirn to be happy and cheorful
;hemselves and so make their hushands aud
friends and relative, appy alo, -




THE DATE OF THE RAMAYANA PERIOD
By Dgr. (Miss) P. C. Drarva, MA, L.T, D: Larr. Benares Hindu University

{Continued from page 168)

Dr.Barnett quotesin his dutiquities of India
with approval from the Imperial Gazetteer
Vol 1. p- 294 and from Risley’s People of
India to show that a large part of the Indian
population on the east coast, in Orissa and
Bengal contains sn admixture of Mongolian
blood.! If yavana be interpreted as
Mongols, as is done in this article, this large
mixture can largely be accounted for.

The reference to Kala Yavana in the
Bharata must also not be forgotten. Kala
Yavana literally means a dark yavana.
There were two classes of Mongols, those
who were light yellow in colour and those
who were dark yellow.

The word yavana occurs in four verses in
the Ramayana :—1-54.9-19, “Sakan yavane
misritan”  *Sakairyavanamisritaik; 1-55-3.
Vavanah sakah, 1V-43-12, Yavananscaiva
sakan” 1-54-20. The word javana in T.LV—LLO»
24 is also printed in another resceasion as
yavana. Scholars have failed to note that
“Gakas and Yavanas are described as having
a yellow complexion” (hema-kinjalka
sannibkaik), resembling the golden-lotus
‘filaments and that ‘Sakas and Yavanas are
mentioned together in 1-54-19 and 1-55.3’,
while the Paplavas, Kambhojas and Mlechas
etc,, are mentioned separately. The natural
inference from these contexts is that the
Yavanas were (1) yellow-complexioned (2
and that they inhabited the regions to the
north and north-east of India, as they were
the neighbours of the Sakas {Scythians).
Therefore, the Yavanas referred to were
probably Mongols and not Greeks.? The

! Antiquities of India-By Dr. L.D. Barnett, P 31 F,

» The Soathern Mongols :—Their colour was geaeé-
rally a dirty yellawish brown in the South, and lemon
or whitish in N. China., The main divisions of the
Mangals were Tibetan, Gurkha, Burmese, Chinese &c.
Tibet was the Mongo! cradie land. The Northern
Mongols were light or dirty yellowish. See P. 163 FF
& P. 534 of A, H. Keane—Man past and Present—New
Edition.

The Greeks were not yellow-complexioned, They
helonged to a different stock,

following quotation from Schmidt is vyer
interesting,in this connection : It might bz
noted here, that the eastern and iarg;l- art
of the immense plateau extending from Pth
“Black Sea in the west, to the ses of Koree
to the east of China, did not become knowa
to the classical nations of antiquity, untili
very late period and that the ancients called
it Scythia ~situated beyond Mount Imans”
(or the Himalayas).®

The eastern part of this (Cent i
plateau called Scythia was boundel;lal oz;& S:;z
east by Cbina. The Scythians were the
Sakas of the Puranas. The Scythians and
the (yellow) Mongols must have spread in

course of time over Eastern Turkestan etc

The Scythians graduall spr
Baktria, and the nox:tshemYpasrt.sp (?ia dEuxf)c:r W
The Sakas and the Yavanas (Scythiang &[:1?1'
Mongols) being neighbouring races muyst
have freely mized with each other. The
commingling of these two races, Yavanas
and Sakas, (Mongols and Scythians), must
have been common at the time of V':xlmiki
as he refers to Sukan Yavan i misritan an(i
Sakaih yavina-misritaih in 1-54-19 and 20
The country referred to, as being the habitat.
of the Sakas and Yavanas by Sugriva when
instructing the northern search {iu-ty, must
have been the Eastern Turkestan or Chinese
Turkestan bounded on the east by China
and occupied by psaple of Mongolian
descent. Sugriva (IV-43-12) after directing
the Vanaras to search the Yavan: and the
Saka countries ordered them to search
further in  China and farther east
(IV-43-12).

According to Ptolemy,* the
Scythia was bounded in zbe north z?x:«l;awez:
by the Pamirs (Sogdiana) and separated from
China by the Bolar chain. It must be

3 Schmidt—Mannal gf Ancient??i@&}}{ 9. 7

4 macrindle’s Ancient India described

Page 33, by Piolemy~
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pointed out that the Greeks pever occupied
Scythia. The Greek conquests and settle-
ments never extended to Scythia on the
western border of Bactria according to
Judson Bury. The wide dissemination of
the Scythians and Mongols all over the
world and particularly on the north-eastern
side of India are well known.

1t is interesting in this conection to draw
attention to the statement of Col.Gerini that
a district in Western Indo-China was called
Yavana (Yonaka) Desa and was peopled -at
one time by the cffshoots of the Great Yavan
race.*

It is well known that the population of
Tnde-China is of Mongol stock. The word
yavana is still retained in the form of
Yunnan, a district in Indo China.

Again Mr. V. R. Ramachandra Dikshitar
has brought to my notice a reference to the
Yavana armed wen in the Siappadikaram,
a Tamil classic of the 2nd century A, I
““The Yavanas were the best warriors who
held swords in their hands and guarded the
gates of the Madura fortress”.  (66-7 of
Canto XIV). As the Greeks never served
as mercenary soldiers in India, the reference
must certainly relate to the Mongols or
Scythians.

In this connection, it may not be out of
place to make some reference to the obser-
vation of some Greek writers. The Greek
writers, Scylax and Ctesias, of the 5th cen-
tury and Megasthenes of the 4th century
B.C., have been unfairly accused by some
writers of deliberate untruthfulness, in
narrating the existence of various monbsters
in India such as one-eyed people, pygmies,
men who could wrap their bodies in their
ears &c. &ec.

These imaginary beings who are supposed
to have been seen by Megasthenes and other
Greek writers are only the monsters referred
to by Valmiki in the Ramayana, (IV-40.24,
V-4-17 &c., & V-17-&c). The people evi-

L Researches on Ptolemy s Geography of Western
Asia by Gerini—DPace 5,

dently believed firmly in the actual existence
of such monsters, somewhere in India. Such
a flrm belief must have been due to the
wide currency of the Ramayana which must
have attained great popularity by the time
of Alexander. Many centuries must have
elapsed after Valmiki's composition of the
Ramayana, before people could have such
intense fajith in the Ramayana as to mwake
them believe not only in the actual existence
of such monsters, but also to convey their
ardent belief to the Greek historians.

The Ramayona must have been composed
many centuries before Alexander’s invasion
It is quite pcssible that the Greek Writers.
who transmitted the reports of Megasthenes
might have stated that Megesthenes “saw
them” when he might have only heard
about them. The French Orientalists
Hippolyte Fauche and KEmile Burnouf’
believed that Homer's Jliad was built upon’
the Ramayana story.' If we accept that view
the Ramayana must have been composed,
before the 10th century B.C. The next ques-
tion is: Can any references to Buddhism be
proved in the Ramayana? Winternitz states
that “the question can be answered with an
absolute negative, as the only place in which
Buddha is mentioned is decidedly spurious”.?

Jacobi is prefectly right in considering
the entire Jabali episode to be an interpola-
tion. The views advanced by Jabali do not
fit into the context. Jabali was one of the
favourite purohitas of Dasaratha. Dasaratha
would certainly not have been foolish enough

‘to select & man holding atheistic views as

his minister. In Dasaratha’s kingdom there
were no nastikas. (2-6-14)

Jabali, after pointing out the unreality of
things in this world, requested Rama to go
home and enjoy royal pleasures in Ayodhya.
His invitation to Rama to return and enjoy
the royal pleasures is entirely inconsistent
with his doctrine of “unreality” and with

the well- known views of Puddha o the
V Lillie—~Rama & Haomeer. [* 177
See Chapter XVI o Cambe! 7o l
L Bapson, 3w, AT st
Noter fuc i s
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iti)portance of truthfulness, renunciation,
and peace.

Further in verse 33 of 11.109, Rama uses
the word nindams in referring to his father.

Rama, an ideal son, revering his father
like the Deity, could under no circumstances
be conceived to have used the word,
nindami (meaning “I reproach or revile”).
Tt is an impossible word in the mouth of
Rama, when-speaking of his father, about
whose reputation he was extremely jealous,
This single fact is enough to mark the canto
as spurious—apart from the irrelevancy of
cantos 108, 109 & 110.

The following quotations from Winter-
nitz and from Keith bear witness to the pre-
Bnuddhistic date of the Ramayana.

“H. Jacobi thought it possible to -assume
a pre-Buddhist time of origin for the epic on
linguistic grounds. This epic language
is a popular Sanskrit. About 260
B.C., King Asoka used for his inscriptions
addressed to his people, not Sanskrit, but
dialects similar to Pali. Buddha, too as
early as the sixth and fifth centuries B. C.
preached, not in Sanskrit, butin the popular
language. Popular epics cannot be composed
in an already extinct language, but must
be composed in the living language of the
people. As in Asoka’s time and even already
in Buddha’s time, Sanskrit was no longer
the language of the people, the popular epics
(in their original form) must belong to an
older pre-Buddhist period, when Sanskrit
was still a living language”.* ;
1 \Xinternitz : History of Sanskrit Literature,
P, 510,

«

It is the opinion of Dy A. B. Kei
‘ t - 4. B. Keit
‘the epic must have been written inl&getr!i‘:;
before Prakrit was the popular form of

specch in the country of Oudh, jn which th

epic in its kernel was produced. By Asok o
time, and probably even in Buddha’s tiu: ;
Prakrit was the popular speech, ang th!fs’
the epic may be held to belong to the sixth
century B. C. This is by far the most
effective argument for the early date of the

fapic speech. It is useless to see archaismg
in the Ramayana”.?

“Pali according to Rhys Davids i

on the dialect of Kosa]azyas it was s;?okl;?zs?g
the 6th or 7th century B.0.* The Paliand
the Prakrit languages were certainly deve-
loped from Sanskrit by the elision of certain
consonants difficult to pronounce by the
masses and the alteration of othep difficult
consonants”.

. In the FPamayana p
spoken by the Aryans,
is mentioned in the epic. No ¢ :

is made of colloquial I)Sanskritigsct,krggml:n
ba.ply by women and the uneducated, '%1;)(;
eplc was composed in Sapskrit ‘and  wag
very popu_lar with the people. 1In the same
Ayodhya in which the epic was composed
Sanskrit ceased to be a spoken language.
and gave place to the Magad hi dialect durii :
the Buddhist period about the Sth cemurg
B.C. This again proves that the epic Wa.)s(
composed before the Buddhist period.

eriod, Sunskrit was
No other language

2 Journal of the Royal A

1818-P. 318, siatic Society (].R.A.S,).

3 Winternitz. op cit, Vol. 11.p, €05,

(To be Continued)
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EDITORIAL NOTES

lT is & source of a great pleasure to us to

be able to offer our heartiest felicitations
to the Madras Teachers’

‘Y. The Madras Guild on the occasion of

Teachers’ Guild. the celebration of its
Golden Jubilee. Golden Jubilee, the events

of which have been
arranged to take place between the 23rd
snd the 27th of Angust. The inauguration
of the celebrations has been fittingly en-
trusted to Mr. M. Rutbnaswamy, M.A.
CLE., Vice-Chancellor, Annamalai Univer.
sity, a veteran educationist of deep erudition
and sober views, whose school and college
career and subsequent life as professor and
principal, as legislator and publicist, as
% of the Public Services Commission
ang Vice-Chancellor of one of the
provincial Universities, cover the fifty years
that cover the span of life that the Madras
Teachers’ Guild has lived through till now.
The Guild can be regarded in more senses
than one, to be not only the parent, but
also «the norm on which all the other
Teachers’ Associations and the District
Guilds of the Presidency have been mould-
ed. Fittingly enough, Rai Bahadur Dr. B. B-
Dey, Director of Public Instruction, Madras
Sri M. Radhakrishna Pillai, the Mayor of
Madras and Principal Dr. M. Abdul Hugq
of the. Gevernment Muhammadan College
at Madras, and Lady 8.V, Ramamurti
have been associated with the different
functions in the celebrations.

While congratulating the M adras
Teacher's Guild on its successful completion
of half a century of fairly vigorous and
continuously useful existence, we have to
point out to the attention of present day
educationists all over the Presidency and
particularly in the metropolis how from
comparatively obscure beginnings Aand
unfavourable conditions, the Guild has
grown first into prominence, then into
usefulness and finally into a position from
which it has been able to assert its
personality and individuality on all jssues
and topics commected with both the

Ll—29

administrative and academic sides of
educational effort in the Presidency. Even
the co-ordinating supreme institution of the
South India Teachers’ Union more familiarly
known to all teachers as the S. I. T.U.,
owes not & little to the pioneer work and
dmvmg‘force manifested by the M. T. G.
Indeed in this aspect, it may be said that
the daughter, S.IT.U., has become ths
mother of the parent institution of the
M.T.G. But whether daunghter or the
co-ordinating mistress of the whole house-
hold, the B.IL.T.U, and the.old mother, the
M.T.G., have worked together in close
harmony these many years and have
achieved a very creditable record of
demands made and partially and in some
respects largely, realised for the vindica.
tion and improvement of the status, the
security and the prospects of the teaching
profession, particularly in private aided
institutions and in its relations to the
Department of Public Instruction, to the
Inspecting Agencies and the managements,
whather private committees, missionary
bodies, or local boards and municipalities.

Besides appreciating the pioneser work of
the M.T.G. and the guiding control of the
S.1.T.U., it behoves us, on this occasion to
remember, in grateful affection, the honout.-
ed names of severa! of the more notable
persons who made the Teachers' Guild an
institution of a peculiar kind, effcient as a
trade union, but at the same time free from
the occupational aggressiveness and the too
exclusive stress on conditions of work and
wages that have marked the industrial
trade union. From those names, without
subjecting ourselves to the charge of invi-
dious selection, we may mention those of
the Rev. F. W. Kellett, Prof. Rao Bahadur
K. B. Ramanathan, Prof, P. Liakshminarasy
Ngyudu, Prof. P. Subramania AMvah the
Right Hon'ble V.8,8. Sastri, the Rev, .T,’rl.,\fu,

Hooper and others, wha styyoeled Gy
considerable  adds, vy rL T
offictal indifferepe 1 : s
worked op v o
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the cause. We wish that their efforts which
sown on fruitful soil, have yielded a plenti-
ful harvest of useful work and adequate
recognition, will continue to enthuse the
workers of the M.T.G,, in the coming era,
with a greater degree of vigour and more
inspiring stimuli to selfless endeavour. We
are particularly gratified to see that, in
copnection with the Golden Jubilee Celebra-
tions of the Guild, a fund will be started
for the benefit of teachers in the lower
grades, in the respect of most of whom it is
impossible to expect the accumulation of
any substantial margin of savings as an
insurance against disablement or old age.

It is, again, s matter of gratification for
all interested in the educational progress of
the land to learn of the

II. Post-war remarkable scheme now
Educational Re- being forged and set
oonstruction in ready for being imple-

Travancore. mented, in the prosper-
ous, populous and highly

educated State of Travancore, under
the auspices of its most enlightened
Maharajah and his Government, presided
over by one of the mest remarkable states-
men-administrators of India in the present
age. The schemae is the result of the labours
of a committee of experts that examined
the whole problem in its different aspects
and came to very definite conclusions as to
the re-orientation of educational effort in the
post-war period, under the aegis of Mr.
H. C. Papworth, M.A,, LE.S. (Retd.), now
Pro-Vice-Chancellor of the University of
Travancore. We are also glad to learn that
the two Houses of the Travancore Legisla-
ture, the Sri Mulam Assembly and the
Chitra State Council, have both approved
the general principles of the scheme which
will be shortly implemented by the Govern-
ment. While reserving our detailed com-
ments on the different facets of the schems
for a later occasion, we should now bring to
the attention of our readers the salient fea.
tures of the reconstruction proposed. In the
first place, Government is to take over the

entire burden of elementary education from
the non-officials and to absorb, in the course
of 8 few years, all the agencies and schools in
this stage, now receiving aid. In spite of the
very heavy budgetary burden that this mea-
sure would involve, the status and the pay
of the teachers in the Primary Schools will
be made much better than at present, while
provision will be made, by the starting of a
sufficiently large number of training institu-
tions, for meeting the necessary demand for
the greatly increased number of trained men

and women for the profession, that will be
mads,

The primary stage is to consist of five
classes ; and the next stage, which may be
called the lower secondary, comprises three
classes. In these two stages co.education
will be followed. A certain amount of bias

in favour of vocational instruction will mark
the curriculum of the lower secondary
classes. The High School staga will consist
of three forms and will be definitely divided
into two branches, viz., vocational and lite-
rary, to be pursued in two well defined cate-
gories of schools. Instruction upto the end
of the High School stage will be in the
mother-tongue and English will be studied
as & second language. Students from the
literary High Schools will proceed to study
for a year in the pre-University Class, which
will be attached to these schools and success
at the end of that year of training will be
the basis for admission to Colleges where the
degre'e course will cover only three years.
Admission to Government service will
depend upon success in the several depart-
mental tests; while the completion of 8
vocational course is expected to be followed
!)y 8 comparatively easy securing of good
Jobs by all the successful candidates. The
problems of the inter-relation between the
vocational and the literary courses have
been visualised, and it is expected that they
will be successfully tackled in the course O
experience,
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This is the broad outline of the scheme of
reconstruction. It follows, generally speak-
ing, the Sargent Scheme of Fducational
Reconstruction. But there are substantial
deviations in several important respects. It
may, however, be apprehended that the abo-
lition of instruction in English in subjectsin
the High School course, consequent upon
the disappearance of the category of Bnglish
High Schools contemplated in the scheme
may be followed by a marked dimunition 9f
the facility for expression in English that is
a marked characteristic, at present, of the
8.8.L.C. students in Travancore. Another
difficulty that is more administrative in
character, but at the same time, notentirely
free from academic bearings, is that of the
correlation of students in Travancore, who
may bave to pursue their studies in institu-
tions in outside areas where the three year
degree course is not in force. But let us
not anticipate too much of coutingent diffi-
culties and confidently await the results of the
operation—successful, let us hope,—of the
new machinery by the energetic Education
Department and the University of Travan-
core. We are informed that, as an initial
step of implementation, compulsory primary
education will be begun in three selected

areas, two of them urban and one rural..

The example of Travancore is bound to be
of great use to other administrations in this
field of reconstruction.

_With the surrender ol Japan, the most
disastrous war in the history of the world
has come to an end, All

III  Peace. the aggressive disturbers
- of world-peace have been
decisively ~defeated; and the peace-loving
democracies have triumphed. We have
hereafter to strive for the victories of peace,
and can hardly afford to fail again, as we
did after Versailles. And in establishing and
consolidating peace, nothingis of greater
importance than education. It was through
specially directed and consolidated education
that the aggressor nations prepared them-
selves with fanatical zeal for a career of
conquest. And it is to education that we

must luok forward fo1 turning men’s minds-

towurds peace and goodwill.

Before us in India there lie problems of
tremendous significance to be solved. And
we can hope tosolve them with reasonable
satisfaction only if our education is broad-
based and well directed. We ought not to
forget that war has ended, and that we are
already in the post-war era. The plans that
have been prepared for post-war reconstruc-
tion should be taken in hand without
further delay. Education was one of the
first activities to suffer on account of the
stringent necessities of war. Let us hope
that it will be one of the first to be restored
to its pristine importance-

BOOK REVIEWS

INDIA IN WORLD POLITICS : HISTORICAL
ANALYSIS AND APPRAISAL By
DR, LANKA SUNDARAM, M.A., Ph.D,
(LOND.)-SULTAN CHAND & Co., DELHI,
1944—pp 1V, 285 and V.

This work is a good help to students of
the international situption with special refe-
rence to India’s.position and neéds: ltisa
summary exposition of what the talented
suthor has been writing for nearly two de-
cades on [ndia’s extra-territorial problems
and constitutes, in his own words, "the re-
action of a sensitive Indian mind to the im-

the League conventiong

pact of world affairs, in their tundamental
delimitation contrived by the sver-tighten.
ing grip of British dominion over my country
and my people.”

The position of India in the British
Con'gmonwealth and in the League of
Nations as well as in the International
Labour Organisation is fipst studied ; and
tbe treatment studies critically the res'f’r’v-a\
tions made on behalf of In4ig in recpast o
of lIndian States from (h- .
internstional coryentan . .
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the Lesgue in economic and technical ques-
tions has been substantial, at any rate as
compared to her sactivity in the politieal
sphere. Our author is emphatie that the
Indian trade union movement should be
freed from petite bourgeoisie leadership and
from the bhands of arm-.chair politicians,
middle class intellectusls and political place-
hunters. : :

The foreign trade of India before the
Ottawa Conference and after it is the next
subject to be studied. It details the manner
in which Ottawa strangulated Indian export
trade to non.-empire countries and approa-
ches the operations of the Ottawa agree-
ments in terms of commodities, as well as
the reaction of the denunciation of Ottawa
by the Indian Legislature. The Indo-British

7w~ trade agreements of 1935 and 1939 come in

for sbundant, but justified, eriticism, The
position and status of Indians overseas

occupy & considerable space and the origin
and growth of Indian emigration cverseas

AN

are well treated. The Emigratio i
exsmined, as well as its attergmdant?m}f?swt}::
kangani 8nd mistri systems, and the prosess
of what may be termed free emigration, O
the future of Indian emigration, Dr, Sl;nd::
ram does not favour an aggressive expansion
ist attitude, but would only claim hep right.;
to deny either trusteeship or mandates as
integral parts of a re.oriented treedom of
world organisation. Above all, Indis’s place
in a8 world community would be meaningless
without efficient means for the preservation
of her just rights. The settlement of the
Indo-British question is a condition prece-
dent for the exercise by India of hep tull
rights ; and it is realisable in its concomit-
ant, viz, the recognition of her statys in
terms of equality and self-respect with the
big powers by the rest of the world The
cleancut, though verbosely eouched. state-
ments of Dr. Sundaram on all points ‘involv
ed in India’s full-fledged growth ang rightfui
place in the comity: of nations are indeed
exhilarating to the reader,

NOTICE

Contributions: The Editor solicits con-
tributions on all subjects of educational
interest. Articles generally need not be
made longer than 2000 or 2500 words,
They should be legibly written, preferably
typewritten so as to permit the incorporation
of editorial revisions and instructions to the
press. Acceptance and publication of an
article do not necessarily imply that the
Editor endorses the views expressed therein.
Stamps should accompany the manuscript,
if the writer wishes it returned in case of
non-acceptance, The Editor cannot in any
ease accept any responsibility for the return
of any manuscript submitted.

Subseriptions: All  remittances and
communications on the subject should be
addressed to the Publisher, 14/A, Sunkuwar
Street, Triplicane, Madras. Tt is requested
for facility of reference that the subscription
number; printed on the wrapper, should be

~

;
o
o

mentioned in all such com icati
Subscribers will generally be Yg?gécgzaonsf,
the expiry of their subscriptions well in
advance of the date of such expiry, but it is
requested that instructions for renewa] or
discontinuance may be sent even in the
absence of such notice. Subscriptions are
strictly payable in advance.

Date of Publication: The Review ig
published on the 29th of every month
Subscribers who do not receive the Review
in time are requested to notify the manage-
ment immediately. It may not be always
possible to supply the missing copies if
complaints are made months after the event,
nor under such circumstances could any
enquiry be conducted in the matter.
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75—ORIGINAL
Tamil Short Stories by 75- Different Writers.
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of 40, 50 & 60~—Stories)

Has An appreciative Foreword by our City Mayor

Printed on Handmade Paper—514 Pages—Demi Octavo Size—Closely
Printed with Attractive Calico Binding.

Every School and Library should have a copy:-
Price Rs. 10-8.

Special Concession—Postage and Registration Free until 12—10—45.
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Gootavali by Ramamurthi . e 0 1
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Harikatha on Bai Baba w0 8
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i Baba Namavali with meanings
%ﬂgvia:ee's Experience Part I (New Edition)
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10:
DISCOVERY and INVENTION rarely get recognition in time, If
they do, the greater is the glory. Indian science has succeeded to a
remarkable degree in the preservation of wood — thanks to “ASC{™"
“ASCU” has come to stay with us permanently owing to the well—testedl
support it has acquired in all quarters, State and the individual alike
for nearly one and a half decades. ASCU gets fixed to any W00d'
easily and makes it proof against rot, decay or white ants. [t can be
applied by air or hair brush soaking in an open tank or impregnateq
under pressure. It is not volatile like many oil preservatives, Painting
does not remove its quality. The Posts and Telegraph Department
commissioned a few years ago for Ascu-treating thousands of poles
involving tens of thousands of gallons, while the Supply Department of
the Government of India have placed order for lakhs of gallops of
ASCU. Various other Provincial Governments and progressive Indign
Stateslike MYSORE, TRAVANCORE, and KASHMIR, not to mention
TATAS and others, have arranged for intensive and exclusive applica-
tion of ASCU.. ASCU finds its use in the poor man’s cottage and in the
rich man’s palace, in highways and fort bridges and for supportip

factory roofs and for small doors and windows, in marine and undeg.
water wood constructions.

World’s Wood Preservative Number One,

SOLE AGENTS:

SAINIVAS GENERAL TRADING COMPANY,

158, BROADWAY, MADRAS,

2

Sole Patentees & Mamifacturers :
CENTURY WQOD INDUSTRIES CO., BANGALORE CITY.
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SMALL SAVINGS SCHEME ¥
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1]

The scheme was not intended for obtaining money for war purposes, "'l

but to encourage the poorer classes especially to save regularly, however ot

small the savings inight be, and invest the savings wisely in National Savings u:
Certificates and thereby become partners of the State in the national wealth )
and have their standard of living raised. »

The need for saving now for the individual and for the country is as )
great as ever. since inflation is bound to continue for some time to come until W
supplies are more plentiful and since money will be required for various )

post-war reconstruction measures. :.'
» M

i

SAVE TO WIN THE PEACE o

AND 3!

o
SAVE FOR POST-WAR RECONSTRUCTION a‘!‘.
and invest wisely in :‘

NATIONAL SAVINGS CERTIFICATES }‘!

re

DENOMINATIONS : Rs. 5 to Rs. 5,000. %‘!
| . -1/6 r cent per annum simple ¢
INTEREST : ! ir/lterepset, which increases the capital |!
invested by 50 per cent at the end “

of the maturity period of 12 years. #%

Interest is income-tax free, '."l

»

. Rs. 5 certificates encashable after il
ENCASHMENT: Sl?z years and the others after ¥l
2 years with accrued interest. ‘I‘I

i

individual Rs. 5,000 and higher maxima Yl

MAXIMUM fOrfoarn éo-Operative societies, associations, local :ﬂ
bodies etc. i
%
Certificates obtainable from Authorized Agents, Post-Offices |“l|!
. and Savings Bureaux. :Q
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BUT the traveller does

not smile. The prosperous looking
farms and orchards pass him swiftly by,
yet he thinks only of the vast lands beyond,
that grow practically nothing at all.

He knows the reason too-—most of India's 700,000 villages are isolated for
want of roads. If the villagers grew more food, they v.vogld not be. able to get
it to market. When the ROADS are made, not only will it be possible to gro
more produce, but the villagers will in turn be able to buy the products 4f
industry. Agriculture and industry are interdependent; on the developsent
of the one depends the well-being of the other.

And the traveller looks ahead and sees the fut?re India with a
network of roads, like a vast system o€ arteries along

which will flow to villages, towns and cities, the

goods that are the life blopd of a

pation’s health and prosperity.

INSERTED BY
BURMAH-SHELL
TO PROMOTE
MORE ROADS
& BPEYTER
CROPS 4

L e o

00D ROADS ARE AVENUES TO PROSPER!
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