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* The clothes chest is almost empty and cloth is costly and hard to get. )
Yet thisis only one of the difficulties of living in wartime. :
~ Food and fuel too are still dear and life is full of real problems. -
YoItis the price of victory But when the rigours of present ddy existenc
seem almost insupportable, you have an ever ready ally to help you
to keep gong It is TEA. Sull reasonably priced and readily available,

tea is a wonderfuf comfort in these difficult days. -
Harmlessly stimulating—1ts gentle soothing qualities .

: ' . - A
B : make problems seem less insoluble, worries less xmpgrtax}t.. / //j%/// . ’
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EDITORIALS

A NEW YEAR

WITH July, when almost all
‘ educational institutions re-

open after the long summer
recess, a new educational year
commences and it is just the
opportune time for those who are
in charge of these institutions to

~ ponder over the problems that

they have to face in the course
of the year and the nature of the
solutions that they will have to

- provide, This has to be done by

every one concerned with pro-
viding education for the youth~—
the - teachers; the parents, the
general publie, the managements
and the government; and it is
desirable that they start their
educational work with a new
resolve to make it more of a
success than what it was in the
previous year or years. '

T may be argued by some that
after all there is nothing to
think about these problems.

- They have been with us for ages
and they are bound to be with

us for all time to come and that
the solutions we are going to

offer will not be far different

from those offered in the past.

- All the same, it is necessary that

every - one recalls to his mind

what these problems and solu- .

tions are and proceeds to tackle

-«

them with a greater sense of
responsibility and determination
of purpose. It should also be
kept in mind that fresh problems
are arising due in the main to
the increasing scale on which
education has to be provided and
the increasing complexity of
many of these problems due to
changes in the social, economic
and’ political conditions of the
country. The demand for edu-
cation comes from alarge number
of people and the kind of educa-
tion to be provided has to be of
a more varied character so as to
suit the needs, requirements and
aptitudes of these large numbers.

HE first resolve on the part of
everyone who is a party to
the education of the youth must

- be that in the coming year he

will co-operate . whole-heartedly
with everybody else in doing his
share of work in the educative

process. The habit of criticising
the government or the manage-
ments or the teachers or some-
body else for the unsatisfactory
state of things that are now
prevailing should be given up.
Parents should take a more con-
tinuous interest in the day to
day work of their children, pro-
vide them with proper facilities
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in their homes for their studies,
- and co-operate with the teachers
. in a more active manner. Ma-
nagements should concentrate
their efforts to a greater extent
in providing the necessary funds
for increasing the emoluments of
teachers, and providing schools
and colleges with better accomom-
dation, equipment, libraries and
laboratories and give up their
power politics.  The general
public should take a more legiti-
mate pride in the schools and
‘colleges in the locality, regard
“them as centres of service to the
-community as a whole, and aid
them in every way — through
donations, through suggestions
and advice etc.,~—to make them
more useful community centres.
- Above all, the government should
come forward with greater finan-
~cial help, with better trained
~and more conscientious admini-
- gtrators interested less in mere
~mechanical and-routine sort of
- work and more in real education.

~ O)F all the parties, however, the
~ - teacher occupies the central
~‘place; and it is on his insight,
< his ability, earnestness and ad-
-justability that success in the
-~ educative process mostly de-
- pends.. All other parties supply
“ the “sinews of war’ and it is
“-the responsibility of the teacher

ay m “sb?meag;e'—x—alnd though
ho has every repsoh to feel fre:
juently that heygl

s phked to make -

bricks without straw, he should
bring courage, imagination and a
keener sense of responsibility to
bear on his tasks and accomplish

them in a cheerful and not in a

complaining mood.

T is his task, to create in the
educational institution where
he works, an atmosphere most
conducive to the all-round de.
velopment of the personality
of the youth entrusted to his
care. This involves his taking
a more comprehensive and inclu-
sive view of his work than he is
apt to do at the present day. It
is not enough that he handles
this or that subject in the class-
room. He should see that every
student succeeds in obtaining a
high standard of proficiency in

it and comes out creditably in -

all the tests and examinations

- prescribed. It is to this ' that
- the parents, the public and the

managements attach the greatest
importance and though the im-
portance is a little exaggerated
it should be given-due recogni-
tion by the teacher. Let teach-
ers, therefore, take a fresh resolve

that they will do this part of

their work much better this year

-than in the previous year.

UT in point of true education
this is.not the entire task of
the teacher.. He has to guide
the students in all their activi-
ties—curricular and’extra-curri-

cular—and make ‘them the right .
- sort of men and women. It is
- here that little is done to-day

and the result is that very few

-educational institutions —even.
some - Universities come under

EDITORIALS B

this category—are able to influ-
ence for good the lives of their
alumni. It ought to be the aim
of teachers to see that they
acquire a sort of monopoly as the
guides of the youth in their charge
so that all their loyalties might
become centred in and around
the institution in which they are
educated. This is not happening

to-day. Many outside agencies

of a non-educational character—
political parties and organisa-
tions, clubs, cinemas, etc.—are
active in bringing their influen-

-ces to bear on the youth and

educational institutions and tea-
chers in them are content to

remain passive on-lookers. This

attitude should change and they
should be alert and active in
providing for them healthy chan-
nels of activity so that they
might be under no temptation to
look to these outside organisa-
tions for guidance, direction or
interests of any kind.

FOR it should be noted "that
what the youth want is a field

. for work suited to their indivi-

dual temperaments and tastes.
Games and sports, debates, cur-
rent politics, dramas, music,
religion, social service,—all these
make an appeal to them. Not

‘that every one is interested in

every one of these activities, but
these diversified interests are

" characteristic of all of them. In
~ this sense the educational insti-

tution is like the community:’ It

~is a miniature world in itself;

“and it must provide room for all

“kinds of activities.

difference is that ip the‘,“ wider

FAR SR
C e T

The only

world there is.not one single
source of control determining the
nature of these activities and
many of them turn out to be
unwholesome. In the educational
institution there is a central
directing agency and activities
of a healthy character can be
selected and the energies of the
youth directed into them. And it
is this aspect to which teachers
should pay particular attention.

"TAND this is not a difficult task

to undertake. Just as among
students there is a large variety
of tastes, so also is the case with
teachers. A teacher interested
in art or music should be able to
gather around him students in-
terested in these; and every
other teacher should consider
what his activities and hobbies
are and influence students through
them, realising in every case
that he has a high responsibility
for educating the young men on
right lines,

T is our hope that in the coming
year all parties to education
will begin their work with fresh
resolves like ‘these and carry
them out with a sense of determi-
nation. They should be prepared
to conquer all limitations and
obstacles and be eager to achieve
complete victory in the field of
their endeavour.
The University Grants
Committee

NE of the significant recom-
mendations contained in the
Central Advisory Board’s

Report on Post-War Educational
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Development has been given
effect to by the Government of
India through the appointment
of a University Grants Com-
mittee. In selecting the per-
sonnel of the Committee the
Government adhered to the re-
commendation that it should
consist of a ¢ few eminent per-
sons not directly connected with
Government, whether Central or
Provincial, or with any particular
University, though for obvious
“reasons it is desirable that they
- should have considerable experi-
ence of university administra.
“tion.””  Sir Mirza Ismail, the
- chairman, Mrs. S. N. Roy,. Sir
V. N. Chandavarkar
W. A. Jenkins satisfy these qua-
- lifications in an excellent manner.
" For the present the Committee
will deal in a consultative and
advisory capacity with Aligarh
Muslim, Benares Hindu and
Delhi Universities which are
‘central - subjects. Its
tions are
and recommendations regarding
‘(1) the lines on which the univer-
:sities should develop; (2) the

‘additional grants in the*™ form of
grants-in-aid from public funds |

-required for this, and (3) the co-
‘ordination of their activities

‘with a view to avoiding unneces-

! sary : overlappmg

IT oﬁghb from the outset, to be

Afunctions.are- only advisory . and
‘consultative.
iinterfere with the autonomy of
‘these ‘universities. -

and Dr,

func-
to make enquiries ;

understood:  clearly that  the
"They should .not
Each uni-

>rsity ‘must. have -the  freedom
to. develop,on its: own - lmes and i

the traditions which it has al-
ready built up should not be
broken. In co-ordinating their
activities and in avoiding over-
lapping, steps should be taken to
facilitate the migration of stu-
dents from one university to an.
otherand pursuecourses, which,
for financial reasons cannot be
duplicated. The proportion of

“students to be admitted from

each university to these special-
ised courses- should also be
regulated on sound lines.  Let
us hope that this co-ordination

and the internal migration which

will result from it will give to
these universities a thoroughly
national character—an all-India
character to a greater extent
than they have at present.

T isalso desirable that the Com-
mittee gradually extends its
jurisdiction over.the other uni-

versities also and helps them in

ralsmg their standards of Work

The»Lakteﬁ Mr. M. Krishnar Rao'

Vernacular journalism in India,
especially in Andhra Desa, has lost a
giant in the death of Sjt. Mutnuri
Krishna Rao, Editor of * Krishna
Patrika !, the leading ’I‘elugu Weekly
of Andhra Desa.

If Tagore has lmmortahsed ‘him- .
self by his inspiring songs in Bengali .
- for enthusing - the national spirif

among his people, Mr. Krishna Rao

‘has left a similar deep mark in the -
hearts of his numerous readers by his
inspiring and instructive ) edltorlals‘

for about forty years.

-‘We convey our heartfelt condo-j
.lences to his bereaved famuy for the ’

irreperable loss.:
May hls soul resb m peace!

HIGHER VALUES IN INDIAN EDUCATION

By Mr. R. C. GUPTA, M. A., M. Ed,
Vice-Principal, K. Inter College, Dibai.

B I "

DUCATION has always been the

chief force in human progress.

Today, as in former times,
success in life depends upon man’s
ability most efficiently to utilise his
capacity, and adjust himself to his
environments to the best advantage.
To-day’s school children are to be
tomorrow’s leaders. But in Tndia
many of us— teachers themselves—
bave been (poor souls !} mentally and
spiritually blind trying at best to
imitate others without any initiative
of our own. Sir R. N. Tagore said,
‘“ After two centuries of tutelage
India not only remains unfit for self-
government but unable to display the
originality in her intellectual attain-
ments. We must asoribe it to some.
thing in the nature of western culture
or our inherent incapacity to receive

Atu...... ” No more than 10% of the
‘whole population is yet educated. A

reaction to the status quo in our
education has been evident in many
ways—public clamour, press, plat-
form and private enterprise. Edu-
cated unemployment, political dis-
content, and social unrest are no less
symptomatic of the necessity for a
change than the dissatisfaction with
the present system amongst the
educated classes. The need for a
revolution of our accepted standards
of education was never greater than
now. New problems and conditions
of life are confronting us as the whole
world. Ewen in countries where
people have been casting and recast-
ing their education to.their hearts’
content we hear a lot about post-war
rep!anmng But in India the exist-
ing system considered suitable and

‘introduced by Lord Macaulay over a

w

century ago is still drifting us no one
knows whither. It neither fulfils the
Indian social needs nor does it satisfy
her cultural aspirations. Then how
natural and legitimate -~nay urgent—
is this need for a change of outlook
in educatlon in India ?

H. G. Stead says, * ** Any educa.
tional system is an institution of the
society in which it exists. This fact
both decides its motives and deter-
mines its development. From the
great arc of possible human motiva-
tion the society makes selection and ..
on the selection bases its cultural and
political institution. For any institu-
tion to attempt to express potentiali-
ties in conflict with those selected by
the society of which it is an expres-
sion is an attempt that will result in
conflict and disintegration.”” As a
matter of fact our educational system
is not the outcome of our decision
and determination. Education ie, in
short, on the one hand the growth of
the full and free personality and, on
the other, adjustment to the social
environments. In the West, education
is merely a politico-economic problem
but in India it is something more—it
is spiritual too. Even the Sargent
Scheme, with its eyes on the future,
totally fails to visualise the cultural
aspect of education or the spiritual
background en which it ought to be
based.

Political consciousness of the
present century has led to the recog-
nition of the principle that cultura}l
nationalism alone —i. e., the natural
expression of the life of a people and
service to humanity as the basis of

* The Year Book of Ed
London : p. 355. ucation, 1933,
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international co-operation and human
progress—can have an abiding suoccess,.
and that education is ths only sure
and solid foundation for a nation’s
welfare and progress. But the Indian-
needs and aspirations having not been-
gatisfied by the modern system, pri-
vate enterprise has come forward to
start new intitutions during the last
half century. Institutions of the
Arya Samaj, the Theosophical Society,
the Ramakrishna Mission and the
Christian Missions are a few instances
satisfying the country’s needs. The
Visva Bharati of Bolepur, ‘the Jamia
Millia ‘Islamia of Delhi, the Vidya
Bhavan of Udaipur, and schools based
on the ‘Wardha Scheme are similar
other products of private enterprise

" amongst many others. Many of you,

already cennected with one or the
other of these institations, will bear
me cut when Isay that they have
"not - been unsuccessful in their
.- objectives in spite of the many handi-
~ paps they had to start with. Philan-
thropy has been providing annually
lacs of rupees for such  education.
They represent the realistic tendencies
- rooted in the national spirit and soil,
 but their ideal]s and practices are
“entirely wanting in the officially
managed system. ' »
Instead of enumerating the
various defects of the present system
"I would only try to show how the
.-Indian system originally differed from
"“the modern and then I would illus-
_trate some of the distinotive features
~and practices of those instibutions
- that  conform .to the' characteristic
- Indian' spirit. The aim of ancient
- Indian education was partly eultural,
- partly religious, and- partly socially
‘efficient living. But religion did not
. here -mean - theological dogmas and
.creeds.’” It meant social service, self-
control, unselfish action, and medita-
tion.  Karning a livelihood was only .
secondary goal of education. After

a true education all family and sosial
problems must naturally solve them-
selves and man must know how to
employ himself best instead of be-
coming a burden to society. But now
the majority of the people does not
find any great use in education except
a source of distraction from the ances-
tral occupations of their children.
The percentage of the educated does
not rise in spite of Govt. efforts dur-

ing the past century. Mere taking of -

degrees and capacity toimitate others
in language and thought is no educa-
tion. The present system only serves
the administrative needs. Even the
economic needs are only partly
satisfied. There being no basic philo-
sophy behind our education the
present system is only a house of
sand and, 8o, can infuse no real life
into the people. Our schools and
Universities fail to provide any
science of life or-right attitudes to
their students. Even if the majority
of graduates and the so-called masters
cannot realise their personal duties or
responsibilities towards their society,
what good is that education ? In our
own system more emphasis was laid
on developing human personality—the
three-fold human nature.viz., cogni-
tive, emotional, and volitional - than
on anything else. It was considered
that if & man was trained to have a
balanced -/ judgement, a balanced
character and an increasing will fo
aot for the good of others all human
relations would correct themselves.
But at persent our Universities fail
to provide these. . ’

Another fundamental difference
between the present system and our
own is that our education.and culture
were  self-controlled. ~The organised
nation drew its dignity, its religion
and morality, basis of its laws and

-its consequent efficiency from them

while the Government neither inter.
fered with educational management

HIGHER VALUES IN IRDIAN EDUOCATION a9
| '

Dor controlled it. Learning was vene-
rated more in the court than the
riches. The teacher was highly
honoured and the king himself bowed
at his feet rather than claimed any
authority over him. Education was
autonomous rather than imposed or
dictated by any rule of law. Now
education is not only not independent
it is rather motivated and regulated
by goverpmient policy. The result is
the top heavy system and a lack of
‘educational vitality and creativity of
hlgher values. Naturally a mercenary
Bpirit amongst the staff, a fall of
prestige of the educational institu-
tions, strikes and disrespect for
teachers have become the common
feature of the day for want of any
educational loyalties. It is on this
account that the Sadler Commission
sounded- a note of warning against
state interference in education :

“...There is an element of danger
in any great extension of Government
control over schools. It (education)
is too important a factor in national

-life for the state to abrogate its res-
ponsibilities in regard to it. But at
the same time it is too intimately
connected with family life and with
private conviction to be entrusted to
governmental management alone.
Therefore it is desirable to see for
some new synthesis between state
supervision and private effort
especially in the spheres of secondary
a..nd higher education.” * 1t is high
time that the Government—and all
_governments ~ realise that education
18 too sacred a department to be
encroached upon or to be starved.

. _ The third characteristic is that
in India education meant the personal
discipleship of the student to the
. Yeacher. The rules of personal con-
duct‘and social behaviour, correct

"+ % Calcutta Universit Commission Report
YoLLp ach Y porh

{

ideals and attitudes were inculcated
by the example, personality and
influence of the teacher and the gene-
ral atmosphere. Besides, there are
several other differences. The impor-
tance of vocational social groups,
four stages of life, ideals of Brahma-
charya, self-control, simple living and
high thinking, principles of sacrifice
consecrated to social service, of endu-
rance and love, formed the very basis
of our educational practice. Our
education must mean the perpetua-
tion of these principles. The want
of these traditional ideals is amongst
others one of the main causes of our
gocial conflicts and disintegration.
Socially maladjustment, and economi-
cally unemployment of the Indian
youth, have laid bare the inadequacy
and failure of our educational system
and made out a case for its reorienta-
tion and reorganization. Yet let me
not be too orthodox. I am not going
to set the clock of time 2300 years
back. We must also take into account

* the present environmental conditions.

Our cultural aspirations need be
adjusted to the present modes of
thinking. There must be a synthesis
of our spiritual culture and material
civilization before any educational
values can emerge. Both need be
reflected as one entity in our educa-
tion from the secondary to the
University stage. But our ownness
must not be lost in the superficiality
of the externals. Immediate environ-
ment is only the starting point from
which experienoe radiates out until it
embraces the natural culture and also

those cultures that have influenced it.

Now I would illustrate that I am
not only after a theoretical discus-
gion. Our Indian culture combined
with modern educational develop-
menta is already in practice in
several of the so-called private insti- .
tutions throughout the length and
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breadth of India. Education can be

vigorous only when it responds to the .

demands of cultural - and social
environments, Kandel and H. G.
Wells hold that the world is passing
through great-cultural changes due to
scientific progress, and hence uprest
in education is inevitable. But here in
India the problem seems funda-
mentally different. It is not a change
in the cultural values; it is rather a
revival of the ancient culture which
_suffered a temporary setback and con-
sequently, demands a changed out-
look towards education ; for, it is the
means to that end. The last two
centuries have - seen a remarkable
change in environments in the West
owing to the Industrial Revolution
and politico-economic developments,
but not so in India. However, the
modern concept of democratic ideal
in education —the right of the people
to universal elementary education
and of the individual to advance to
the best of his capacity regardless of
geographical, eocial. or economie
handicaps has undoubtedly brought
the need of mass education to the
‘forefront. Education has now again

begun to be considered as a part and

parcel of life.

;. Psychology too — genetic as well
“as psycho-analytic —points in the same
.direction. An individual is the pro-
-duct of his heredity and environment
80 that his proper growth connot be
‘promoted by any graft of a . foreign
-system of education.  Education must
:evolve from the past traditions and
-present environments of the nation.

~Educational consciousness has always

meant the desire of a - group to con-
_gerve and. transmit. its culture and
:heritage  to'the younger generation.
Thus seen, it is the spiritual cause,

ivation of the Indisn soul. .~

ur education for.the very. preser-

nner drive, that demands a charige

11

nated by certain ideals exposing the
realistic.tendencies of our educational
progress.  But while interpreting
their broad features we must be very
cautious. The differential features
are no less important than the com-
mon ones—to reject the one would be
as disastrous as to reject the other—

. for they all form parts of our

national life as a unity.

The missionary spirit of the Arya
Samaj was probably the first to put
a strong brake on the impact of a
foreign wave of thought in [ndia.
The revival of the Gurukula with its
essential concomitant of Brahmcharya
is in itself no mean contribution to
educational practice. Not only has
the Arya Samaj, proved that. in our
education traditional culture is the
only sure basis for the preservation

and progress of society and national
_solidarity, it has also demonstrated

that it is capable of being practised
in the modern educational -setting ' to
build up a strong character and to
produce a well-disciplined hardy man-
hood.” Itis only a reacticn to the
denationalisation and demoralisation
that had set. in.

Similarly, the educational insti-
tutions of the Ramakrishna Mission
founded on a truly Indian, cultural
and spiritual, insight have demons-
trated as nowhere else has hitherto
been done, what social service, which
is considered by modern thinkers to

be the only basis .of world culture’

and lasting peace, can mean in edu-
cational ~practice. Swami Viveka-
nand’s ideal of coupling industrial
civilization with the Vedantic reli-
gion, with Brahmacharya and humani-
tarian. ideal of service as keynotes,

‘has been actualised in the R. K.
- Mission - institutions. Here we find

All institutions of private enter-
prise a8 already mentioned are domi-
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truly - Indian epirit [of cultural
synthesis rising above creeds and
communities, exemplified, and an
education for the body, mind, and
spirit for the highest - good of the
individual as well as of society.

Mrs. Annie Besant, originally an
‘Irish Christian lady, became a true
Christian Indian. She realised the
‘conception of a universal and eternal

religion, the Indian Sanatana Dharma. -

The Theosophical institutions, opened

- by her followers, have infused edu-

cation with a national and real

" religious spirit. In order to realise

her conception of universal religion
they have contributed much to edu-
‘cation by way of creating a true
spirit of love between the teachers
and the taught, aesthetic-spirit to
dominate the educational atmosphere,
a spirit of brotherhood, and cultural
refinement. They have applied thé
latest educational discoveries of

- emotional adjustment to child edu-
- eation.

Likewise, R. N. Tagore with his
far-reaching vision of artistic culture,
turned to evelve the Indian ideals of
education in contact with nature.
He has been ranked equal to the
great educationist J. Dewey in the

" West, by Prof J. J. Findlay, who says

that these two schools (ofJ. Dewey,.
and R.N. Tagore) taken together
‘express the deepest longings of our

. age both for the individual and for

the race.* In Tagore’s Visva-Bharati
we have residential co-educational
institutions right from the primary
to the University stage, where the
children of all castes and creeds lead

- a community life governing their own .

affairs in the atmosphere of nature.
Homely environment, with iis
typical Indian ideals of simple living
and high thinking, without the pare-

J.]J. Findlay : The Foundations of Education.
Vol, I, pp. 237.240 :

phernalia of a modern University, yet
with all its advantages, free and full
development of the individual through
intellectual, aesthetic and vocational
studies, making the students self-
reliant and independent. Social
service, freedom of self-examination,
cultural and spiritual atmosphere
are some of its distinctive features.
In the words of the poet
himself the aim of his Cosmo-
politan, University ‘‘ lies in imparting
life to the complete man, who is intel-
lectual as well aseconomic, bound
by social bonds, but aspiring towards
spiritual freedom and final perfec-
tion,” without the foreign ideals of
narrow political, racial, and geogra-
phical loyalties. , .
Then, there are the Christian
institutions which, though motivated
by a foreign creed, have undoubtedly,
as a result of their wide experienca
of investigations and experimentation,
set an example as to how the most
modern and scientific methods can be
introduced even in village education
without, in any way, undermining
the rural economy or exerting any
disintegrating influence on Indian
gociety. They have introduced in
village education activity programs of
health habits, hard workon a co-
operative basis, corporate community
life with a progressive outlook, pro-
jects relating to life, rural self-govern-
ment amongst the depressed class
children so as to raise them to the
level of self-reliant and self-respecting
citizens. Their progressive rural
experimental schools have offered a
definite challenge to the steriotyped
methods whioh have hitherto exalted
urbanization at the cost of village
life. Their new ideas, humanitarian
gpirit, and earnest devotion have
made their institutions harbingers of
a new era in rural education, and
made learning in them a real living
experience and teaching a pleasure.
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Of more recent growth there are
other institutions, practising differ-
ent ideals, satisfying various needs
of the country. On the economic and
popular side the Wardha Scheme of
Basic Education with its main featu-
res of self-support, liquidation- of
mass illiteracy, amelioration of econo-
mic conditions, popular education of
civio life, still stands justified at the
bar of informed educational opinion.
The real culmination of the Aligarh
“movement in the Jamia Millia Islamia
of Delhi embodies the essentials of
o good Muslim education with and
“dominated by freedom, corporate life,
-cultivation of spontaniety, basic
methods, and a religious outlook,
Psychological basis of practlcal edu-
- cation with free discipline in the
~ Vidya Bhawan of Udaipur, the Vidya

Mandirs and Balmandirs for the

propagation of cheap and still effici-
- ent education by various other insti-
tutions are the inner cravingsof a
country-wide ‘educational conscious-
_npess. and pointers of the new Edu-
cational Order. These institutions
.are not only conservative but radical.»

I would not like to tire the patience

'Vof my readers by multlplymg similar
.other instances. 1t is enough to say
-that in order to satisfy the funda-
~mental educational needs of the coun-
»try—administrative, social and eco-
: nomie, cultural and ' spiritual—we
~cannot close our eyes to the inevita-
“ble lead taken and guidance given,
i;’as to the educational objectives and
%practlce by these progressive  institu-
“tions . of indigenous growth.: They
%ifcouform in every respect not only to
-T_the, Indian- aspirations, but, as we
“have seen, to the modern educational
; h';' y and: practice, ' The - inadequa-
f our present = Educational

hese institutions of pnvate ‘enter~

ystem' have ‘achieved fulfxlment in
"in place of stories of cats and dogs,

ever these suﬂ’er from ‘-.forexgn hves and fashxons, polmoal

State indifference and an inevitable
financial worry. It is most difficuls
to appreciate the government neglect
of such special schools and to endure

the perpetuation of a system in which’

Indian children (for whom culture and
spiritual advance has, from time
immemorial, been the primary require-
ment on the scale of life values) are
deliberately denied the benefit of a
typically ‘Indian’ training,

Now, however, it seems that the

Government is after all taking note

of some of the. country’s educational
needs by sheer force of circumstances.
The Government has been, of late,
paying more attention to technical
and military training = of Indian
youths though not to the same extent
we would like to be. A few months
back the U. P. Education Depart-
ment has inaugurated the Careers

Department in educational institu-

tions for aptitude testing and voca-
tional guidance. Whatever be the
present motives, if we, teachers,
will to make this section a success
there is ample scope for progress to

“make it a permanent feature of our

system. Some other provincial govern-

ments are also trying to chalk -out

schemes for the post-war education.

They envisage compulsory primary .

education and technical education at
par with literary education. It would
not be.out of place to draw their
attention for a greater emphasxs on
the content of education viz., its

“character-building aspect—home dis-

cipline, free and creative spirit, co-
oprative work, revival of Indian
culture through social service, spiritual
outlook, -a high moral standard of

life,1ove and good wishes for suffering

humanity. Let us have our texts up to

“the highest standards in our own lan-
guage full of Indian ideas and ideals, -

secular = and scientific knowledge

THE TEACHING

OF ENGCLISH—II

By Mr. KALIA PANIGRAHY, B.A,, L.T., F.U.U.

t bas been agreed in all hands all
Iover the world that the best method

of teaching a foreign language is
the direct method without the use of
word for word translation, and that
the boy should be taught and given
enough oral work so that he may
learn the language as naturally as he
learns his own mother tongue. It has
been said in certain books of teaching
English that the oral should- be
begun first and that this should be
carried on for months together until
the boys. become familiar with a
certain amount of oral vocabulary
and expression and that reading, and

‘writing should be begun later on. The

same method is now being attempted
in the new scheme of teaching the
mother tongue in the infant class.
But the precept of oral teaching is
not followed by the teachers for
various causes which however are not
reasonable. They have neither the
courage, nor the faith in oral work

and the slavery of the text book and .

the magic of the printed letter and
the old tradition of alphabet writing
have so tight a hold ot the teacher of
English that he flings to the air all
his knowledge and practice of the
training period and follows the time-
worn method of making the boy
learn more by reading and writing
than doing and talking. The
oral and- the doing method
requires: the motor activity of the
teacher, whereas a general order to
write or read with reference to the

&1 Continued from preceding pzge

tactics and internal dissensions, that
often help to breed unnecessary
jealousies and unnatural modes of
behaviour or complexes in our
students.

text book can be given from the
chair. Even if oral work is done it is
done 80 mechanically and so much in
close relation with the text book that
the boys know or get by heart a few
set answers to a few set questions.
Thus there is no attempt at conversa-
tion which is lively but at formal
interview where questions and
answers are previously set and
prepared. Passive listening on the
part of the boy in the language class
where the text book is read like a
Ramayana or a Bhagavata with com-
ments made at intervals still is the
common practice. Fortunately for the
boys, however; the examination is
entirely a written and memory test.
Unless oral work is given more promi-
Inence and greater value in the tea-
chingof a language the mechanical
expression of answers and the lack
of a true mastery in the use of the
language are bound to continue. The
English teacher has to be very re-
sourceful in the question hour and
should convert the lesson into a
subject of general conversation. Now
that the vernacular medium has been
introduced, the use of the vernacular
words has to be scrupulously avoided
and the boys should be made not to
traunslate their Oriya into English and
then express, but to express direct in
English. No doubt there will be the
process of translation going on, but
that will be imperceptible. It will
only be a translation of experience
and the learning will be by direct
assoclatlon.

If that is so, there is no place
for formal translation in the earlier
years of English teaching. “The fine
art of translation presupposes a fair
knowledge. of both the languages in-
volved. The language of the beginner
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cannot be said to be fair. Direct
asgociation is the all important aim.
Therefore it has been said ‘‘ that no
translation exercise should be allowed
‘which is not—a translation of experi-
ence. The words learnt, the senten-
ces framed and the subject matter
taught in’ the lower English classes
of an Indian school are so simple and
commonplace that it is doubtful if
the boys will get any pleasure out of
translation as an art. A translation
into the mother tongue is more a test
on the style of the mother tongue
than on the understanding of the
foreigu language. This test can better
await till the boy reaches his high
school stage by which time he has a
good command of expression both . in
Oriya and in English. Translation
exercises in the earlier stages makes

English teaching less direct and more"

mechanical and therefore less lively
and interesting. - ’

‘ Translation from the. mother
tongue to the foreign language re-
“quires a still higher stage of English
teaching. A high school is not its
proper place, ‘A very fair com-
mand of the foreign language to pro-

duce the foreign version as an original

form of composition” is necessary to
“introduce this kind of translation.
"Ouly he who possesses the high school
stage can be said to have a ‘‘ very
-fair command” of English. Moreover
“on account of this habit of translation
‘of the mother tongue into English,
‘the Oriya words will begin to inter-
fere. and hinder to a great extent the
-mental process of thinking in English.
A fw"rit,er says, ‘It is extraordinary
“how  ‘pernicious - an -influence -this
“presence - exerts, especially  if

the. words are visible. The pupils

~will make mistakes that they never
‘make_ when =~ expressing themselves
~directly- in the. foreign language.’
“There is the fear of setting the *‘trans-

‘lation habit ”* in any kind of transla-

tion. Translation of English fo Oriya
is necessary at the latter part of the
high school stage at least for the sake
of testing the comprehension of the
foreign tongue and expression in the
mother tongue. The  introduction to
the English syllabus now introduced
in the whole province says thus: “The
process should be (a) free composition
(b) retranslation and (c) translation
from the mother tongue into English.”

“The existence of the last process in

any part of the high school course

does not seem to be desirable. In this

syllabus translation into the mother

-tongue is introduced as early as V

class and from the mother tongue into
English in the VI class. This system

goes against all canonsof the tea--

ching of foreign language in any
country. Lo

Translation work ' should be

partly oral and partly written aud

every teacher has to see that it is not-
literal. In the time-tables of high

schools it is very often seen that the
English - teacher is not given the
translation work of that particular
class where he teaches his Eunglish. It
is rometimes seen that one teacher .is
given the translation work of several

classes even. though he has no other

connection, with the class in English
or Oriya. * 1§ is evident from this
arrangement that translation is not
regarded ‘as a part of the language
work. . Bifurcation of the teaching
of . English - has now

become &, .

common feature to adjust the time-"

table to relieve the grey hairs from

the trouble of correcting exercises. -

Thisshould at once stop in the interests
of learning any language. Bifurcation
does all possible harm to the teaching

correlation is lost; time is wasted on

-account of - over-lapping and - incohe-

>

of any language which should be =
taken as an integral whole. The -

. encourages
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rence and confusion sets in to make
the teaching as less effective as possi-
ble. Asit is everybody’s lesson, it
becomes nobody’s and therefore it
irresponsibility on the
part of the teachers.

. “It is, therefore, advisable to
assign to one teacher all the subjects
that are grouped under the head of
English so that grammar is taught
in close correlation with composition,
translation and the reader. Errors
in composition are discuesed, a lesson
on positive grammatical rules follows,
and there may be some drill through
translation and an occasional review
in the course of a subsequent compo-
gition or reading lesson. Such a pro-

+cedure will give the whole work a

unity of purpose which it otherwise
Jacks.”” (Bbatia) Passages are dictat-
ed by the teacher, translated by the

boys and corrected and returned.

There is no oral exercise done. On
account of these defects the transla-
tion exercise does not help the boy to
learn the foreign language. Oral work
therefore in every class, both high
and low, should be insisted upon. It is
not necessary that the boys should
be given always unseen and unknown
passages for translation. Passages in
the detailed as well as the nonde-
tailed texts which may attract the
boys for the beauty of their style and
expression may be made use of for
such exercises.

Formal grammar i3 not ‘without

. its adventages in the teaching of a

foreign language as in the mother
tongue but every language is prior to
its grammar. So also in teaching a
language the grammar lesson should
be begun as late as possible, Experi-
ments have been made of teaching

‘the language without grammatical
- terminology and rules and found

successful. If grarnmar and composi-
tion go together and if the teacher has

[ ‘ ,
his eye on the correoct construction of

the sentenees used, the teaching of

formal grammar will not be necessary
for a considerable period of teaching
a language. If when the formal gram-
mar course is begun it is better that
it is taught with reference to the
usage in the text book. This will
make grammar better wunderstood,
more quickly grasped and less mecha-
nical. I know boys filling up blanks of
conjunctions and prepositioas and
adding ‘s’ for plural or ‘ess’ for femi-
nine without knowing what the words
or sentences mean. The present gram-
mar course and the way in which
grammar and composition are tested
in the Public S. 8. L. C. examination
clearly indicate that grammar so far
taught does not help the boy in
his composition. This is quite evident
from the disproportionate differ-
ence between the marks obtained
on the average in composition
and in grammar. Grammar of the
S.8. L. C course is now a bag of
tricks and the boy comes out with
solid marks of 40% in the paper even
if he fares ill in the composition part.
The mechanical way of teaching
grammar by going through a number
of exercises gives the boys the chance
of getting murks in grammar even
though they do not understand the
correct use of grammar in either their
oral or written expression. Boys know
that ‘e’ makes a word piural but are

~ not able to make the other changes

in the sentence for want of practical
usage. More stress should, therefore,
be given on the teaching of the lan-
guage by way of composition, than
by teaching formal grammar. A

-.grammar text book may be dispensed

with and the examples of the text
book can be gathered and rules dis-
covered and used by the boys with
the help of the teacher who will, of
course, have with him a clear cut

syllabus of grammar, The importance
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of formal grammar should_ therefore
be reduced, its marks in the examina-
tion minimised and its formal and
" deductive nature replaced by a more
lively, useful and inductive method.
The Patna Matriculation course gives
a list of grammar books from

" Nesfield downwards, but does not /

give any syllabus. It is necessary
that the teacher should not be bound
down by a text book in grammar. He
should be given enough freedom with-
-in the scope of a definite syllabus.

Extenswe reading canrot be
neglected in the direct method of
teaching a foreign language. The
experiment of the Madras S. S. L. C.
Board in doing away with non-detail-
ed texts in order to make libray read-
ing compulsory is a complete failure
for various .reasons. But even the
‘previous method of prescribing extra

-readers and asking questions on the:

“subject matter was not quite success-
“ful. The boys used to get bazar
‘notes, cram up summaries and neglect
the texts proper. The two impor-
‘tant aims of extensive or rapid read-
_ing~ are comprehension of subject
~matter by sxlent reading and expres-
~sion of it in one’s own words. These
“aims seem to be better fulfilled in the
“Patna scheme where passages ~are
‘given for ‘writing - their substances.
~Bazar notes will be of no uee and
_cramming up of any answer pre-

»viously prepared for. the purpose’ of.

~writing in_ the examination is not

posmble.»
~elimination . in" this method as boys

But “there is the evil of

‘haveto ‘answer only: two questions
“on two books out of as many as six..

“ing body to check such defects. It i is,

think; the duty of the heads of in-.
itutions - and inspecting authorities -
ee that all ;the : books - prescnbed .

But it is not posslble for an examin- -

Even though the questions requiring
subject matter may not appear in the
examination question paper, no one
can prevent the teacher from asking
such questions in the class in order to
test how far ‘the boys have grasped
the subject matter.” This is decidedly
an improvement of the Madras
scheme which bore the boys year in

and year out with one single text

book for detailed study.

I therefore beg to submit that
the following reforms in the teaching
of English 'may be made by the
authorities in our province :

1. English should be made aﬁi

second language in the curriculum.

2. Its course should be reduced
and its standard lowered.

‘3. It should: be, taught ,in‘ a
secondary school only for six years

beginning from the 11th year of the
boy and the entire education course
till IX class should be covered in 11
years and not 12.

4. Translation of the Engllsh

into the mother tongue should be
begun only at' the high school stage

-and the translation of Oriya to
English should be put off txll the -

college stage.

5. The teaching of formal gram-”
mar should bs begun at a later stage’

and should be based on the text
books. No separate. grammar text
book is ;necessary.
be taught on inductive lines.

6. The learning of a 'second p
‘Indian modern langua.ge should . be

Grammar should

made compulsory in addxtlon to
English. .~ .
7. The : teaching . of Enghsh

hlstory should be excluded from the
History course and included in the
teachmg of English.".-

Pnoxmwwmox.
It is not necessary that phonetics

_vajshonld be taught either to the teacher‘

-and script is almost
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or to the child in order to learn
correct pronunciation in English. The

invention of a phonetic script become -

essential in the case of European
languages because the Roman alpha-
bet is not adequate or sufficient to
cope up with the sounds. But the
Indian alphabets are far superior to
the European one in this respect.
They are very scientific and phoneti-
cal and the difference between sound
non-existent.
This being the caze the Indian
alphabet is capable of being utilised
for the pronunciation of English
words with a very few exceptions.
This will become quite etident if
examplesof mutual transliteration are
taken into considération. Therefore
the teacher can safely utilise the
letters of the mother tongue to im-
press upon the boy the pronunciation
of any difficult scund. More than that
is not required to-make the Indian
boy pronounce his English words
correctly. But for sounds like u, v, ¢4,
and f the phonetic letter should be
adopted lest the vernacular equiva-
lents should cause havoc in pronun-
ciation. The _ pronunciation of the
boy in English depends 50% on the
pronunciation of the teacher and
therefore the latter has to set the
correct example and lead the class,
There is sometimes a bit of affecta-
tion made by Indian speakers of
English with a wrong notion that

Englishmen do not speak clearly and-

if oneis to speak like him one should

. beasless understood aspossible. That

is due to the large number of letters
in the words that are not meant to
be pronounced even though they exist

in them, This peculiar characteristic
of the English language can’t be
helped. Yet we should do our best
to be as clear, accurate and articulate
in our speech as possible.

The language of  a country along
with its literature is not only a mirror.
of its history but also an epitome of
its culture and civilization. It seems
therefore to be essential that the
history of a foreign country of which
the language is taught should be
learnt by the student not in his
mother tongue but in the foreign
language. A complete history of
England as now taught in the high

schools of Orissa with &0 many
details of political and military
events does mnot seem to have

any justification for its existence.
The history of England as far as it
has its relationship with the history
of India is quite encugh for the boys
of the higu school .aundard and this
can safuy be included in the Indian
history syllabus. But an outline of
the history of England or interesting
stories and Dbio *ranhlcal sketches
bearing on E wllsh history and
written in simple English will bs
delightful reading in the rapid read-
ing class. A serissof such books fo all
the high schuol classes may be inclu-
ded in the list of rapid reading books
or a seperate period may be allotted
for this work. This arrangement will
lighten the history course, give room
for the introduction of world history
and help the student to apprecxate
English life and manners which he is
bound to come across in his study of

the English language,

. " For our perfection we have to bz vitally savage and mentaliy civilized, we
should have the gift to be natural with nature and human with human sonety

The relative proportioa of the
"~ proporticn of earth and water,

non-civilized and
the latter predominating. "

civilized man should be in the

— Rabindranath Tagore.
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By Dr. Sir C. R. REDDY, M. A. (Cantab), D. Lit.

SOME phi]osophers have indulged

in the cheap and melancholy jibe, .

that science has given a V-2
civilisation —one of tombs and
destruction. Science grows dualistic-
“ally a power that at once creates

and sustains, as well as destroys. If

it has given us V-2, it has also given

us pencillin.  Could it be said that-

scientific sovietism has served the
- masees and ‘neglected and exploited
- humanity, both in their welfare and
" in their status and dignity, worse
than religion, through its charitable
services like schools, hospitals and
orphanages? 1 do not know which
" . will weigh greater in the :final scales
. of history, science or religion. But I
" am inclined to think that both know-
- ledge-and faith are indispensable and’
. there isno need to put one against
the other.-

SCIENCE FOR Hm ALING

. Prevention, cure, relief, alleviation -
‘—al] these degrees and variations of -

the healing touch and consoling con-
tact become more effective when they
‘are scientifically organised and put
.on a firm institutional basis. The ills
.that our flesh, and may I also include
‘the ‘mind, are heir to are due to a
variety of causes,~not all of which
‘could be prevented. For instance, the
-havoc of floods, storms, earthquakes
.and volcances. When Nature is seized
~;'w1th ‘homicidal mania, what - could
“man do ? .- But we can give relief, and

i’allevxate suffering. In America there -

_is'insurance against the terrible de-

“yestation of tornadoces. In India we

vhave famine insurance- funds in the
Provmcxal budgets i -more such might

taﬁ's of Governments and Organised
tutmns won t be enough -Here

‘provided..” In an emergency. the

it is that the missionary spmt of

voluntary workers enlisting in their -

hundreds becomes necessary,

Ills caused at birth or before
birth, mental and physical, are dealt
with by psychologists and doctors.
The poor unfortunate children inherit
disabilities. With better and wmore
food and hygiene, and spread of know-
ledge, prevention can play its part,
though cure and alleviation cannot be
dispensedowith.

Evils and crimes of passion; of

gross selfishness, anti-social impulses

and sexuality and the rest of them,
are partly due to economic causes and
moral perversities, which some schools
of thought hold to be diseases that
might he cured, while other and older
schools continue to think of them as
crimes and sins for which retributive
justice must be meted out even more
than reformation.

Science too in some cases up-

holds the retributive spirit. In some

modern States, where buman life is

regulated on principles of biology—

and why should it not be ?—compul-
sory sterilisation, a mixture of preven.
tion and retribution, has been enacted
and ‘enforced. So far as the above

_classes of ilis and evils are concerned,

all are agreed that it is the duty of

‘State, society, and religion to do

something to retrieve the md1v1dual
or safeguard the race. :
TaE GANDHIAN Dy~amITE

There is another series for which
there is no ethical condemnation

forthcoming, viz., ills wrought by one.

Race, Natxon, State or Caste on an-

_other in the name of patriotism or re- -
ligious tradition. The horrors of war, -
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and the less spectacular though scar-

_cely less horrid economic exploitation

and degradation of weaker peoples
are not only not condemned, but per-
haps commended as virtues. Not
only is there no feeling of revolt and
remorse, but there is patriotic or
other approbation. Of course this is
an incident of the struggle for existen-
ce. Life is the basis of good life—
life must be preserved at all costs. So
long as Race, Nation and State con-
tinue to be the unit of inter-human

~struggle for existence, these wrongs

and these cruelties will continue to
be perpetrated or endured as duties,
ag otherwise death and degradation
and enslavement result.

Caste and its gradations and de-
gradations based on birth within a
State, race or society, do not seem to
have any justification now, though
there must have been a historical
ground for their existence. They are
survivals in a society in which inertia
has overcome the capacity to dyna-
mic change with the times, But the
case of India is not hopeless—in fact
it is full of hope. .Who would have
thought that our women would hbave
in the short space of 20 or 25 years
come forward in such numbers and in
such quality, discarding their inherit-
ed tribalisms and purdahs, to play a
glorious part in our national struggle,
braving and enduring risks and dan-
gers which must have been extremely
repugnant to their feelings. Similarly,
in respect of the changed attitude of
the higher castes towards the ‘Untou-
chables’ and the consequent right of
temple entry accorded to those un-
fortunate  brothers
ours, the Gandhian spiritual dynamite
has blasted the hard rock of conser-
vatism. There is place for the spiri-
tual along = with the scientific—
but not in supersessmn of either by
the other.

and sisters of -

OxE WorLp : ONe GoD

Has it struck us that race has
stood in the way of Universal God,
the Father of All, being not merely a
noble idea, but an actual ethic and
regulation of conduct ? When Chris-
tian nations go to war, they pray to
God to help them to victory over the
enemies. In other words they treat
God as a tribal deity who is bound to
help his tribe against the other tribes.
So long as race, the declared or unde-

“clared conception of DMaster folk,

white superiority over the coloured
and other forms of superiorities and
inferiorities persist, thus long will you
have white churches and black chur-
ches, our Gods and your Gods, though
the one God. Universal and Father
of all, will always have the attraction
of a sublime idea yet to be realised,
and which I think will not be realised
unless there is an effective Global
Order capable of preventing wars
and economic exploitations and of
applying and enforcing judicial pro-
cesses honestly administered to the
solution of international and inter-
racial disputes on the basis of the
equal right of all tolive and the equal
duty of all to let live. One World,
One God—these are the culminating
ideals of human evolutions, which
will be conjointly realised.

Meanwhile historically, inductive-
ly speaking, motives for the service
of man have been two- religion and
racial. State or national power and
efficiency, in addition to natural sen-
timent, strongest at the family stage
and getting weaker as it ranges wider.
The positivist school appealed to
ethics as & third motive. Morrison’s
‘“ Service of Man *’ is a notable book
on the subject, but pure ethics has
not been an efficient motive of action
to the same extent as the desire to
attain heaven or the. desu‘e to annex
the earth.
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MoTiveEs or Power

*The Secular Motive of racial
or national strength cannot operate
-in a derendent country beyond a
~certain limit without rousing the sus-
‘picion and hostility of the suzerain
government. If we reflect on British

Indian History, two propositions.

- appear gelf-evident. One: the policy
of the British Government has been
to promote our efficiency in subordi-
nation and not to bring us up to. co-
ordinate international strength and
tank. Our Universities, Commerce,
Industry, Shipping, Army ete., are
. .proofs of this culture of mfenorxty
" Secondly, the material and moral

progress they of their initiative pro-

moted in India was dictated more by
their needs than our requirements
and ambition. For instance, until this
terrible global, total war broke out,
they did not throw open Commissions
in the Ariny or inthe . M. S. to our
people freely They would not agree
‘that locomotives could be’ constructed
~in India. But how many things which
tlll 1939 were dismissed as unneces-

| 8BIY, ‘undesirable, or impossible have

- gince been found to be urgent pro-
ject! Why, even scientific research
“has been promoted in a hurry. At one
-time there were too many educated
-in Indla. Today there are not enough,

. The test of progress in England

is ¢ Are we at least equal to the next
moet powerfu] nation'in this respect
or that in which companson is na-
tural 7 . For instance, “Is the
English - Na,vy more powerful than
Germany 8, or Japan's?” In India
“the test is ‘*‘Are you better this year
- than what you were last year; and by
“what percentage 2?  International
standsrds are not apphed because
“we are- not a nation... We are com-

pnred thh our yesterda.y, our fitness

"».;for today’sor tmorrow 8 mterna.tlonal

competltmn never ~comes mt.o the] 8

-picture. Those who are blind to the

future are of course false to the past
and the present.

This is the justification ‘of the
hypothesis of the Bombay plan, that
without a national Government, pur-
suing policies congeived in the in-
terests, requirements and ambitions
of India, the chances of honest Post-

War Reconstruction must be held to L

be rather remote and slender .....
" Power : CoNDITION oF GooD

Power pursued as an end initself
is wrong as well as bad. It is the
negation of both right and good. But
powerlessness is not the remedy.
True thev say the meek shall inherit

~the earth ; but it is usually some feet

below the surface of the earth, if the
aggressor is good enough to bury
them instesd of crematmo Thé fact
is, Power is a condition ‘of good. Wae
Indlans have failed to achieve enough

power for conserving and promoting .
the good of our country and of the.

world. We seem now to have engulfed

ourselves in sectional and communalr

quamires ..,
i

OBsTACLES

The hindrances in India fo or--

ganised social services are many and
peculiar. Sporadic charity is widely
felt to be a religious obligation - it is

gratifying to simple souls. Organisa.’

tion is mistaken for mechanisation,
They forget that even our Soul, has
to have a physiological mechanism,
highly automatic, before it can start
its salvational activities. Caste divi-
des and dwarfs the range of sympathy
and human contacts. Literacy is
lacking, but the Gandhian movement
has shown that ideas could be spread
and conduct. evoked, though its
appeal is based more on faith than

‘reason. Mahatma Gandhi has stirred
" men, women and children in the rural

no lels than m urban areas as no
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single individual or movement has

stirred the country within recorded
. time. Genius is a law unto itself.

Our fatalism is another instance. One
of its forms is self-centred judgments
and 'utter lack of sense of social
averages. If you prove that inocu-

)atlon reduces mortality from plague

or cholera by 50%, the average Indian
asks, “‘but will it guarantee to save

me? If it does not, what matters the
50% reduction if I am not one of that
§50%.” These are the evil results of

- our long subjection to caste and creed
~and our statelessness in a world of

active, contending States. Lastly, the
Communists suipect all improvements
in labour. conditions and promotion
of labour welfare as a capitalistic
ruse to dope them into inactivity.

CaLL ror AcTIiON

“There isthus a call for clear heads!
and brave hearts to put forth exer-
tions, to remove ignorance and mis-
understanding and by their selfless,
though salaried, -efforts to promote
not cnly socinl welfare but rouse
gocial sympathies and the saving
grace of humanitarianism. The
Kasturba Memorial Movement which
dezals with village women and children
seeks to correct the one-siledness of

our urban institutions. Nothing more
important and more urgent could be
conceived. I can only hope that
modernistic ideas would be adopted
and primitivisms would not be mis-
taken for pristine purities and perfect
peace. We cannot close our *Varsities;
we cannot shut out science and its
applications. Even if we use ocur
power or influence to put out our
domestic lamps, it won’t extinguish
the Sun by whom the world guides
itself. Science and spirituality are
not mutually antagonistic. May they
be in perpetual conjunction and lead
us from our present state of depen-
dence, disabilities and distress to inde-
pendence and equal rank and prospe-
rity, not as a State fightiny with
other States, but as one of 'ths co-
operating members and organs of an
effective global order, which I trust
will come into being, banishing war
for ever and in its place giving man-
kind irrespective of race, creed and
colour, the supreme happiness of
peace, the reign of global law, and
well distributed and co-ordinated
economic prosperuﬁ

From hts,é vz {} s 2o
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‘“ A child’s thinking is liable to manifest errors h\’té‘_p}one to
jump to conclusions, to mistake analogy for proof, to argue from a par-
ticular instance, in short to commit all the fallacies of eimple logie. To
cure him of these faults is not easy, and requires much time and
patience. So the teacher is inclined to avoid the struggle by thinking
for the pupil, a method repeated later in the pohtxclan 8 catch phrases

" and the party newspaper dogmas.”



 EDUCATIOIN IN POLAND
By Count K. A. WODZICKI],

Consulate-General of Poland

[ In the following lecture recently given by the Consul-General of
Poland to the Catholic Students’ Guild, Wellington, the cheguered story of
university education in Poland is told vividly and with the' understanding
of onz who has devoted many years of his life to the work as a lecturer

and professor.

In some ways a sombre stary, it §s yet one of unbounded

hope, and for all who today pray and work for better times, it conveysa

moral of the utmost importance. ]

HERE is, at preseut, a good deal

of “talk about Post-War Educa-

tion ; we see it in the English and
American Press; a large amount is
to be found in discussious held at
. different important meetings such as
the Labour Conferences in Britain,
and even in this country recently
some criticism of New Zeland Catho-
. lic education is” to be found in the
" Catholic Press. Again, the problem

. of education was included in the

- famous ten points, signed by Cardinal
' Hinsley and the leaders of other
Christian Churches in Britain.

‘I share the belief that in all
these endeavours lies something
which is of paramount importance
for our future life and for future

generations. ~ It seems evident that,

powadays education is more than
ever vitally connected with our na-
tiopal and social life, and forms an
‘essential part of our patrimony which

we desire to leave to our children.

‘And, if we really intend, as one of
‘the Anglican Bishops said recently,

* to  put our house in order,” the

‘the problem of education is as impor-
‘tant as the problem of equal social
‘opportunity -for everybody,-as for
instance free trade or access to raw
.materials. . Without the possibility
‘of adequate education for all, which
“constitutes one of the essential - free-
‘doma for which ‘our boys sre gene-
‘rously - shedding - their blood on’so

many fronts of this war, there is no
chance of any real post-war settle-.
ment.

1f we really intend to work as

United Nations, after the .war has '

been won,i.e., as in the case with
our Church, where every nation is an
equal member, sharing the same
duties and privileges, we will auto-
matically have the same aims and

responsibilities in the manifold tasks,

which lie ahead, in which case each
nation will require to be perfectly
sure that it does not come uander the

heading of those who call it their -

- duty to ¢ fulfil the mission of civilisa-
‘tion by war and conquest.”

Education, as a matter of fact,

tree—the lower branches, which are
accessible or should be to everybody,

is comparable with a ' magnificent

spreading the shadow. of knowledge -
_and wisdom over a large area, while

the upper branches control the lower

branches in directing their move- -
- ments. But the highest branches are |

“called upon to bear the really rich
. crop of science and learning, and
_they, unlike the lower branches which
are suited to different characteristics
of nation ground, are the property,
not of ‘any particular nation, but of
the whole of humanity ; they bring
- to her an unveiling of the unknown,
and through the achievements of
- “soience, a better standard of life. . -

EDUOCATION

- The purpose of this short lecture
is to give you some knowledge of the
achievements, chiefly in university
education, science and learning, of
one of the nations which inhabit that
strange land stretching from the Bal-
tic to the Aegean Sea, with a popula-
tion of more that 100,000,000 people,
who now belong to the United Na-
tions, who have paid the highest
price in the present struggle, who
look forward to sharing the pros-
pective privileges and duties in the
years to come.

The finest definition of the scope
and nature of University Education
yet given is that by Cardinal New-
man; according to him it is ““an
assemblage of learned men, zealous
for their own sciences, and rivals of
each other, brought by familiar inter-
course and for the sake of intellectual
peace, to adjust together the claims
and relations of their respective
subjects of investigation. They Jearn
to respect, to consult, to aid each
other. Thus is created a pure and
clear atmosphere of thought which
the student also breathes, though in
his own case he pursues a few
sciences of the multitude . ...A habit
of mind is formed which lasts
through life, of which the attributes
are freedom, equitableness, modera-
tion and wisdom, or what I called g
philosophical habit.”

What I am about to say may
enable us to gather to what extent
the Polish universities have achieved

" the final aim stressed in the defini-

tion of Cardinal Newman. Also, it
may enable us to realise the supreme
importance of the universities in

. Polish national life.

Polish education originated from
the establishment of teaching in the
monasteries of the early Middle Ages,
of the Benedictines, Cistercians and
other Orders. Soon, however, there
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was a need for an all-national insti-
tutiocn of higher learning, and in the
year 1364 the second oldest univer-
sity in Central Europe was founded
by King Casimir the Great, at Cra-
cow. In 1400 this University was
reorganised and also presented with
special endowments by Queen Jad-
wiga, the wife of the founder of the
Jagiellonian dynasty, from which
this ancient cradle of science and
learning obtained its name. Of
course, this University was organised
along the lines of its elder sister uni-
versitias at Cambridge, Oxford and
Paris, with its large theological facul-
ty and its Chancellor, the Prince-
Bisbop of Cracow.

The now-born infant in the
cracow cradie was lively. Drawing
inspiration from the Italian, Paris
and Prague Universities, it soon
attained to general European level.

* With the - early introduction of
‘the Jesuit Order, new Polish institue«
tions of learning were founded at
Zamosc, Lwow and Wilno.

From 1648, however, it became
clear that Poland was threatened
with catastrophe and disorder. A
nation, hitherto strong and flourish-
ing, slipped into poverty and dis-
order, from which it did not recover

until after the disaster of the Parti-
tions.

“Even a great nation may fall,
but only a worthless one can perish ™
were the words of Staszic, the first
national leader of the Polish middle-
class, whose thought was to allay the
despair of his = fellow-countrymen
over the terrible fact of the Parti-
tions. Like many others, he was

‘well aware that there were good

grounds for despair. After dis-
membering the Polish State, the
three Partitioning Powers set about
to destroy its cultural life, . literature,

-
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language and. even the consciousness
and the name of the nation. '
. -Under the Germans, from the
“time of the Partitions until 1918,
Polish learning and education under-
went a *“via dolorosa.” For 125
- years there were neither institutions

of higher learning nor schools, and

during this period Poland had to face
-the famous Kulturkampf of Bismarck
which furthered the onslaught
against both education and -the
Catholic Church. )
- For three-quarters of a century,
the Austrian occupation was a period
of ruthless Germanisation, known as
*¢ Josephinism ” during which that
part of Poland was very much neg-
lected economically. -The two exist-
ing universities were seized by the
Austrians and subjscted, after the
removal of Polish teachers, to. the
same policy of Germanisation. Not
until 1867, when Poles, like other
nations of the Habsburg Empire,
-were granted an autonomy, was the
‘Polish language restored to second-
ary schools and to the Universities of
‘Lwow and Cracow. The latter there-.
_upon” became the centre of Polish
learning and science in our own age,
‘and due to the students, the home of
new. social and political movements.
'Simultaneously, the Polish Academy
_of Sciences and Letiers with its
-gections : ~ Philology, History and
‘Law, Mathematics, and Sciences, was
“found in Cracow. "Only then could
“proper research work be commenced.
' Regarding the Russian Partition
f.Poland, in: the beginning of the.

“in the National Board of Education,
the’ inspiring leadership of -Staszic,
: and a’'period of shortlived liberalism,
’ two:important centres of learning in
Warsaw and Wilnow were revived, and
number. of secondary : schools’ also

“'nineteenth century, owing to reforms

fourished, - despite = the ~Napoleonic

-wars and the difficult economic condi- " same name; * “Alexander ' Chodzko,

tions. In Warsaw a new university,
and a Chamber of Eduocation were
established and a Society of Promo-
tion of Science and Learning was
founded by Staszic and his friends.
The teaching of natural and applied”
sciences was given mnore prominence
than hitherto.

The most important centre, how-
ever, which survived for about two
decades, owing to a short period of
Tsarist liberalism, was Wilno, at
which university exact sciences stood
at peak with such names as the bro-
thers, Sniadecki in astronomy, che-
mistry and medicine; the Jesuit
Peczobut in botany; Bojanus in
anatomy and zoology ; Lelewel 1n
history and Grodek in humanism.
The first Polish  periodical devoted
exclusively to learning also came into
existence. With the enthronement
of & new Tsar, the Poles were de-
prived of the privileges assured them
by the Treaty of Vienna. - Learning,
in particular, and the schools in
general " suffered. A new period of
intellectual darkness under the Tsa-
rist rule had commenced, in view of.
which the ecream of the Polish intelli-

gentsia was compelled to leave the .

country.
Tragic CONDITIONS
 Between 1813 and the early years

of 'the -present century, the Polish -

men of sciences and learning had to
scatter throughout the world. Pietra-

_szewski founded the Persian studies;

Lelewer in Brussels initiated the Geo« -

graphy of the Middle Ages; Ignacy

Domeyko wis the founder of the Uni-,

versity at Santiago in Chile and did
pioneering geological work in that
country; Paul Strzelecki was a
pioneer of the geology of New South
Wales and Tasmania, and due to him
the Kosciuszko Mountain was named
after the Polish American hero of the
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authority on the Orient, became a
professor in the College de France in
Paris. In more recent times the che-
mist, Nencki, known for his funda-
mental studies on the essential work
of the liver in the metabolism of the
body, had to lecture in Berlin and St.
Petursburg; E. Strassburger, the
founder of Modern Botany, went to
Bonn; Remak, so well known in
galvanotherapeutics, had a chair in
Berlin; Marchlewski, who discovered
the close relationship between haemo-
globin and chlorophyll in plants, had
to stay in Birmingham. And lastly,
the fate of the greatest woman of our
time, Mme, Maria Sklodowska-Curie,
is probably known to all of you from
- the book of her daughter, Eve Curie.

The magnitude of the task of
educational problems which confront-
ed the Polish Nation subsequent to
the year 1918, is not comparable to

_any other nation’s at this period. In
pre-war days the prevailing condi-
* tions were tragic. Under Prussian
occupation all schools were German
by law though there was a minimum
of illiteracy. In the Austrian provin-
ces the schools had been Polish for
about fifty years, but the school
system was for the most part curi-
ously averse to popular education,
and poverty predominated amongst
the population. Though in latter
years, private schools under ‘Tsarist
rule were permitted, all other schools
were few and these were Russian, and
. the masses of the people could neither
" read nor write. Finally the country,
after more than four years of conti-
nuous warfare on her own soil, had to
fight for another two years in order
to repel the Soviet aggression. In
addition, there was no. money, nor
‘were there teachers, school books or
proper schoolrcoms. But education
was immediately recognised as being
miore important even than the work

of reconstruction, the yearly expendi-
ture of the State on education being
second to that of national defence. In
1922 an American reported the
following answer which was given to
his question to the Minister of Edu-
cation —*“Given peace, by 1912 we
shall have a seat in a Polish school
for every child of school age.”

The newly-established school sys-
tera was very simple—primary schools
for all, irrespective of creed and
speech, including religious education
according to the denmomination of
parents. The previously-established
old German system was abolished in
1933. The new plan lengthened the
primary school period, dividiag the
whole education course into two
parts. The secondary school period
was shortened, for those going to the
university, and special provision was
| made for those who had in mind
teaching in the primary schools, or

. going to the many Trade Schools.

But, to return to the universities, -
their life and activities. It was amaz-
ing to note how many of the Poles
who were abroad in teaching or re-
search capacities, returned as soon as
it was possible to commence similar
work in their own country. The new-
ly-established School of Mines ia Cra-
cow was manned almost exclusively
by Polish mining experts from scat-
tered parts of the Tsarist Empire.

" The abolition of the Catholic semi-

nary for Polish priests in Lt. Peters-
burg, resulted in the majority of its
teachers make Poland their home,
and thanks to their energies, the
Catholic University of Lublin was
founded on the lines of the older
universities of Louvain or Fribourg
in Switzerland.

Besides the two existing univer-
sities in Cracow and Lwow, four new
ones were established—in Warsaw,
Poznan, Wilno and as I mentioned a
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moment ago, the Catholic Umversxty »

of Lublin, in addition to Schools of
Agrwulture, - Mining,  Engineering
Colleges, Colleges of Commerce and
~ Veterinary Schouls, all of university
standing. Altogether in 1939 there
were 28 State and private colleges

) with 61 autonomous faculties split.
into: i. Theology, and Canon Law.

(Catholic, Orthodox and Protestant).
2. Law, economical and political
sciences. 3. Medicine (five). 4. Phar-
~macology. 5. Veterinary medicine.
".68. Dentistry. 7. Arts and Sciences.
-~ 8, Fine Arts. 9. Commercial sciences.
"10. Physical culture. il. Joumallsm.
12, Hebrew Sciences.

: From the total expenditure for

- education, which in New" Zealand
-pounds would amount to about

-£23,1¢0,000, i.e., nearly 20 per cent

“of the total yearly expenditure, more
“than £1,u00 00U (New Zealand) were
spent in the universities.

782 chairs, but 37,600 students
attended State colleges and nearly
:10,500 private colleges, which makes
& total of 48,000° students, 13, 600 of
,these bemg women,

SOHBME OF STU DIES

: ;;Although the ma;onty of the
;universities belonged to theState and

:were largely subsidised by the Treas--
;ury, according to an old scheme of -

,organisation, dating back to the Mid-
‘dle Ages; they were enjoying a- very
.large autonomy. Each university had

“a# its head a.rector or vweochancel!or o

~who was elected for a period of two

-or three years,, and who - represented

.and ruled the university on behalf of

unit ruled by its members ‘under the

genate” which' included : ‘the ‘deans .
andrepresentauves ‘of -each faculty.
Again, the faculty was an autonomous

»ch ﬁ/manship of a dean who was-:‘

elected every year by the professorial
board. Finally, the professors were
the autonomous heads of their
respective departments, and had
had additional lecturers and assistants
in their teaching and research actl-
vities.

The general scheme of studxes
differed according to the faculty, the
most difficult studies such as medi-
cine or technical, extending beyond
the normal period of four years to

six or seven years, when the student =

could obtain the master or lower
degree, after passing many exami-
nations and presenting an adequate

thesis. Two years laterit was possi- °

ble for him to obtain the doctor’s

degree after he had presented - to the

faculty a different thesis which had
to be printed and pro-ided he had
passed special examirintions. By 1936
-1937 a total of 6,436 diplomas were

issued, of which 343 were doctors,
: A dxplomas. 3 -
-In 1937 there were no more than -

BRILLIANT STUDENT LIFE

The students came from every '

elass and every corner of the Com-
monwealth, rich.and poor,. Pole and
non-Pole, Christian and Jew. *

Difficulties to contend with were
ﬁrstly, the too-heavy burden devolv-
ing on the courageous bur ‘uaderpaid
and not’ namerous. enonga teaching
staff of the universities ind secondly
the demands made o« t .. student in

‘the matter of too mauv sub]ecbs and

exammatlons.

"There  were several means of
assisting the steady iucrense of stu-
dents*. from ‘working and  peasant

_cla.sses —through the many _scholar-
ships provxded by the Government
and - through different endowments.’

Algo, alarge part of the university fees

- paid by “other " students was turned
into scholarshlps and in ‘many- cases

-of learning have been closed, and

EDUCATION

of promising students, umversmy fees
were postponed until they had gradu-
ated. Students’ hostels were estab-
lished in all university centres, some
being to a large extent built by the
students during holidays. Those for
men students were, of course, much
larger than those for girls. Notwith-
standing this, post-war universities
should have more facilities for stu-
dents of poorer classes.

A brilliant  students’ life was
spreading around the colleges and
universities, -through hundreds of
religious, political, welfare, scientific

" and debating sociteies.

CoMPLETE DESTRUCTION

To-day the destruction of Polish
science and learning is far more com-
plete than it was at any time during
the worst years of the Partitions. The

. Nazi Viceroy, Governor-General, Dr.

Frank, said: “The Polish slave-people
{Knechtenvolk) have no need - of edu-
cation. The primary school is more
than enough. There will never again
be a higher institution of learning in
Poland; instead there will be an
intellectual desert ..”’

The policy of extermination of
the Polish  people has been parti-
cularly ruthless in respect to univer-
gities and their members. Let me
instance what happened to the
Cracow University. One morning in
November, 1939, the whole teaching
staff was herded and imprisoned, and
sent to Oranienburg. Nearly a score
died and their ashes were sent home
to their families. Owing to the many

representations of the Vatican and of .
America, many returned, but a num-

ber of them were still in durance at a
later date. .

All libraries and other- institutions
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their property carried off or handed
to new German institutions.

Carryrze ON

In spite of these mortal blows,
Polish men of learning are carrying
on on foreign soil and in exile, to
keep the torch of Polish national
culture burning, and it will burn on
although on a much reduced scale. A
newly-formed School of Medicine and
a Faculty of Law have been opened
in the University of Edinburgh, a
Polish Research Centre has been
opened in London, and just recently
a Polish  Institute of Science and
Learning was opened in New York,
It will burn on until the final day of
retribution for Germany’s destruction
of the humble bodies of the men of
science who paid the supreme sacrifice,
and also for her annihilation of
their cherished laboratories and libra-
ries; until the gates of the Polish
¢ Alma Mater ” will be again re-open-
ed for the Polish youth of every
creed or denomination.

In the early twenties there was a
picture widely-known in Poland—that
of a farmer busily ploughing a fallow
field. Cast aside were his sword and
gun. The steady work of this farmer
with the features of the ten-leader of -
Poland, Pilsudski, was iantensely
watched by a crowd of people includ-
ing seldiers, clergymen, workers, wo-
men and children. They looked for-
ward not to the gun but to the perind
of hard work during the peace ahead,
This picture will reappear and I hope
that among those watching the Polish
farmer recommencing his work of the
Polish pioneer, we shall have those
people of the United Nations who will
help Polish’ learning to take up its
task and go forward, with other free
people of the world, for the benefit’
of the whole of Humanity. )

———
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TH RCUGH different PROVINCES

AL D DD b h A A A TA LA
DELHI
FOREIGN TRAINING FOR
STUDENTS

The ~United Press learns on good

authority that the number of ' students to -

be sent overseas by the Government of
India has been increased from 500 to 600.
. Itis further learnt that of these 600, 150
scholarships will be given for agriculture
and the rest for other technical subjects.

, The Selection Board composed of Sir

Maurice Gwyer, Chairman, Dr. John
Sargent, Educational Adviser, Sir S.
‘Bbatnagar, Sir Shaffat Ahmed Kkhan,
Sardar Nahal Siogh and Rai Bahadur
Sivraj have already started selections.

' SCHOLARSHIPS TO SCHEDULE
BT - CLASSES

. The Government of India have decided
to give scholarships to students belonging
to the schedule classes who wish to pursue

scientific and specialised studies .beyond the
Matric, says an O. P. L. message, Women

offering arts course, also will be e¢ligible

for the award of scholarshlps.,

HINDI ENGLISH TECHNICAL
¢ +rx -  DICTIONARY

. The scheme of compllauon of the
‘Hindi ‘English - technical * dlctlonary of
scientific terms. undertaken by the Bharti
Hindi Parishad also known as Inter-Univer-
sity Hindi Academy, is reported to have
‘made - “substantial - progress, . ~says an
‘Allahabad Orient Press report. The object
‘of the / Parishad is to publish & dictionary
,whlcb would include- Hindi equivalents of
all scientific? terms ‘upte the 'D. Sc. and
‘M. Sc.’/standards.” The work has been
‘allotted to different scholars and the first
stage of 1t IS 1lkely to be ﬁmshed by July.

'TRAIN IN G IN‘ FORESTRY

o supplementmg the
avaxlable facxlmes pmvxded at the . Indian
‘ 'est Co ege at Dehr

Dnn for the tram- -

AAM&MM&P

ing of Gazetted Forest Officers, the Gove
ernment of India now propose to depute

at least 10 students from -the provinces
to the Edinburgh University for a degreg
in forestry

This decision has been taken with a
view to helping the Proviaces in imple-
menting their Post-war Reconstruction
Plans by bringing up the Cadres of Forest
Officers to an adequate strength as soon as
possible after the war. The Edinburgh
course in Forestry is ordinarily of three
years, but if a student selected has an
Indian Science Degree covering Botany,
Physics, Chemistry and Zoology—roughly
equivalant to a B. Sc. Hon's degree,—he
would be able to obtain the degree in two

- years.- The cost of this course for two
. years would be Rs. 9000 per student, ex
clusive of passage money, which will be

about Rs. 1,700. The Central Government
have cffered to pay half the cost of send.
ing these provincial ' nominees .to Edin-
burgh.

s

MADRAS

ENGINEERING COLLEGE FOR
. / COIMBATORE
Mr. G. D. Naidu, Managing Director,
National Electric Works, Coimbatore, has
offered’ for the Madras University, the
entire electric works, with the building and

——

_equipment and hostel building to accoms

modate 300 students -and Rs. 2lakhs in
cash for starting an Engineering College.
It is believed there is good prospect of
starting an engineering college specialising

“in textile, agricultural and automobile engie

peering. It is probable that a Commission of
Engineers will be appointed to investigate
the matter on the spot so that plans may
be . made for starting the Engxneenng
College here avoiding unnecessary dupli-
cation: or waste of available lzmxted Te.
sonrces m men and moneys.
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GOVT. SCHOLARSHIPS
FOR FOREIGN STUDIES

The committee appointed by ths
Madras Government for selecting candi-
dates for technical studies abroad, it is
understood, have finished work. Out of 600
apelicants, about 235 have been called for
interview, but only a little over a hundred
candidates are selected for the award of
scholarships in the various branches of
study.

VETERINARY COLLEGE
FEE CONCESSION

In order to encourage a larger number
of students joining the Madras Veterinary

- College, the Government have passed

orders directing.that students belonging tao
this Province who will join the College
during the academic year 1945448 be
required to pay only 50 per cent of the
prescribed tuition fees during the first year
of their course. Students belonging to this
Province who joined the College during
1944.45 and who paid only 50 per cent of)
the tuition fees during that year should
continue to pay 50 per cent of the tuition
fees during their second year course also.

BOMBAY o

NEW RESEARCH INSTITUTE
. FOR BOMBAY

An Institute for fundamental research
work to be developed into a School of
Physics, equal to anything in the west is to
be opened in Bombay, as the resalt of the
joint efforts of the Government of Bombay
and the Sir Dorab Tata Trust.

Bearing the Tata name, it will be
jointly managed by ths Government of
Bombay and the Tata Trust and it may
start functioning from. this month.
Dr. H.']. Bhabha, at present in charge of
the Cosmic Ray Unit in the Institute of

Science, Bangalore, will be the Director of

the new Insdtute, and he will have a

highly equipped staff assaciated with him.

Sir Sorab Saklatwala.» Chairman of
the Sir Dorab Tata Trust, will be the
Chairman of the provisional Council

managing the Institute and it will ba

composed, ‘of representatives of the

Bombay Government and the Trust.

The Institute aims at being of an all.
India character., Though enrolment will
be restricted to students specially engaged
in post-graduate fundamental ~ wotk in
physics, there will probably be courses of
[ectures in physics and mathematics open
to students of all Universities.

CHANGE IN COLLEGE TIMINGS

The only college affiliated to the Bom=
bay University where students can keep
terms for their living in city offices is likely
to be affected by the proposal made by the
University Inspection Sub-Committee of
the Syndicate for a change in the present
timings of the college hours, which are-
from 7-25 a. m. to 10.5 a. m. The students
of the college have appealed to the autho-
rities not to enforce the change which
“ would deprive at one stroke a thousand
students of their educationnl facilities.”

BENGAL

ROYAL ASIATIC SOCIETY'S
RELICS AND Mss.

It is understood that all the rare and -
priceless relics and matuscripts of the Royal
Asiatic Society which were sent out of
Calcutta during the scare pericd in 1942
will now bz brought back to their original
home. These articles were kept in packed
boxes in Aligath, Benares and Nagpur
Universities  for the last there years,
Besides, ths famous paintings in possessicn
of the Society kept in the Government
House, Darjeeling, will also be brought
back.

JOURNALISM AND SOAP
TECHNOLOGY

The Senate of the Calcutta University
has decided to institute two diploma
courses: onein Journalism, and the other in
Soap Technology. Training in Journalism
is likely to be started  from this month
provided arrangements are completed in

. time,

‘CALCUTTA ‘VARSITY'S RESULTS

Ia the Intermediate in Arts and Science
examination of the Calcutta University
this year, 29.1 and 30.2 per cent of stu.
dents respectively have come out success-
fal as compared with 39 and 45.1 per cent
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of passes last year. Out of 14,236, 13,936

" have passed. Out of the failed students,
2,672 (about 20 per cent of the total) have

" been declared eligible to sit for the come
partmenta] examinations to be held in
August next., One hundred and 97 candi.
dates were expelled from examination
halls for breach of regulations.

TRAINING OF NURSES

‘The Government of India have
decided to award a number of scholarships
for the training of nurses in the United
Kingdom. Two schemes have been
sanctioned at present. The first covers a
four.year course for 13 candidates to be
trained in selected hospitals in the U. K.
The second scheme is intended for those
who, after passing their examination in
nursing, have practised at least for two
years. 'Six such candidates will be sent
to the United Kingdom and the training
will last approximately one year. -

" The Government of India have it is
learnt, sanctioned a sum of Rs. 13,000 as
a capital grant to the Calcutta University
towards the construction of a building for
housing the Royal Indian Air Training
Corps of the University.

Un P- -
- AGRICULTU RAL RESEARCH

" The U. P. Government have decided
to launch a big project of agricultural re.-

search in the Province anda sum of Rs. 50
lakhs out of Rs. 9.72 crores to be speat on
agricnltural development has beeq allotted
for tl__;is purpose.

SIND = -

; ~ PRIMARY EDUCATION

“ " The Government of Sind has decided
‘to introduce compulsory primary education
‘in.all the "nine settlements ‘where over
-3000 Huors arelodged with their families.
~Their children - will also receive religioas
-training for which purpose a number of-
‘Moulvis bave already been appointed.

2

TRAINING OF WORKERS

bave appointed & Sub-

Committee with Mr, Gopinath Batdoloi,
ex-premier and two others to make neces-
sary arrangements for opening a trainiog
centrz for Assam constructive . workers.
The Board also decided to send eight
educated yourg men from Assam to
Wardha to underga training in Basic

; Education. —

' HYDERABAD

CULTURAL CONTACTS WITH IRAN

In ‘order to promote the cultural rela.
tions between India and Iran, an Associa-
tion has been formed at Hyderabad (Dec-
can), under the presidentship of Nawab Sir
Mehdi Yar Jung Bahadur, states a United

Press message from Hyderabad. The.

Assaciation aims at promoting Iranian
and-Indo-Iranian studies, and will arrange
popular lectures and is also contemplating
the issuing of a quarterly magazine,

GRANTS FOR NEW COLLEGES

H. E. H., the Nizam's Government
has sanctioned Rs. five lakhs to work out
the details of the opening of veterinary and
agricnltural colleges in Hyderabad. These
colleges will be affiliated to the Osmania
Ugiversity and the courses of study will
be on similar lines -obtaining in Btitain.
Colleges will be located near the Himayat-
nagar Agricultural Farm, 10 miles from
the city. -~ The Government has also sanc.
tioned opening of agriculture schools at
Parbhani and four other places in the
State, _ | —

MYSORE
‘ C. V. RAMAN'S FUND

The Trustees of the Sir Dorabji Tata
Trust - have made a contribution of
Rs. 15,000 to Sir C. V. Raman’s Fand for
the establishment of a Research Institute
at 'Bangalore under the auspices of the

- Indian Academy of Sciences. -

COCHIN ¥ RENTRT
~ ‘STUDENTS TO GO ABROAD
.~ The Government of Cochin have

decided to send abroad at the expense of
the State five candidates for undergoing

'_Govemment of India scheme, -

technical training in purswance of the

o,

-post-graduate - course and six for higher
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Dr. NARAYANASWAMI NAIDU
ON POST-WAR EDUCATION

“In the war against the dicta-
torial demons and their destructive
tyranny, {ree peopics have sapent
practically every ounce of their na-
tional resources for the preservatirn
of their freedom. If but a tenth of
that mighty expenditure could be
devoted to the war against ignorance,
much of the suffering and grief which
now afflics the world may be avoided,”
declared Rso Bahadur Dr. B. V.
Narayanaswami Naidu, Principal,
Pachchaippa’s College. aladras, pre-
giding over the 34th Madras Provin-
cial Educational Conference held at
Calicut.

Proceeding Dr. Naidu said : “Apart
from the small body of qualified and
gemi-qualified teachers we have in
this country, unless every citizen with
some education is mustered to the
task of liquidating illiteracy, the

ultimate benefits will be hard to rea- -

lise. To this end the State must com-
pel practically evcry well-educated
citizen to devote at least an hour of
his work daily to the teaching
of 4he illiterate and ill-
educated; and to ensure this, the
State as well as other employers
must wherever necessary release their
employees for teaching work for an
hour until such time whea the teasher
famine ceases. I have made bold
to give this suggestion forits wortth,
in order that the blind may not be
compelled to lead the blind, so that
we may effectively face the shortage
of teachers which will exist for some-
time to come.

o A M/\,/\:o‘ A A

““ Another suggestion [ venture
to make is the employment in
ever-increasing numbers .of edu-
cated women as teachers especially
of primary schools. Women are
by nature equipped with sympathy
and understanding necessary to the
teaching of the young; we musb
therefore make a determined effort to
get every educated women in the
country to shoulder the burden of
teachership.  Greater facilities for
the education must be given in the
state provision for education ..Our
present conservatism concerning the
place of the women in sccial life is
inconsistent with our [democratic
ideals and aspirations, and hence it is
all the more necessary we should
leave no stone unturned to make
women the equal partners with men
in the post-war life we .propose to
live.” '

——

Me. JINNAH ON THE AIMS
OF EDUCATION

“ Education is the very basis of
a stable national existence. On it
depends the future of a nation, and
without enlightenment, evergthing
will be dark’ observad Mre. M. A.
Jinnah, President of the All-India
Muslim League, at the prize distribu-
tion ceremony at the Matheran
Mauslim School, Bombay.

Mr. Jinnah called upon the

. Muslims of India to make redoubled

efforts to remove the edu>ational
backwardness of the community so as
to keep it abreast of other nations in
the matter of educational progress.

- Mauslims, said Mr. Jinnah could
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go on repeating their grievance that
they were not represented adequately
_in the various services, and he admit-
ted that there were many cases of
.injustice done to the community, but
- tmere empty repetition of the grie-
‘vance would not take the Muslims
-anywhere. ‘“We must educate the
. Muslim nation and if we have a band
. of talented and efficient educators,”

said Mr. Jinnah, “I am certain that
they will, even against odds, find
" their due level.”

‘In a word to the wealthy mem-
bers of the community Mr, Jinnah
said, * You have made fortunes. You
- do not mind paying taxes to the
~ Government. I want you to loosen
your purses for the nation. You
must stand by your people.”.

Mz. POWELL PRICE ON
INDIAN EDUCATION

Addressing the India and Burma
Section of the Royal Society of Arts
in London on June 7, Mr, J.C.
Powell Price, Director Public Instruc-
tion, U. P., said that education in
jtself would not make better condi-

* tions in India.-

“All Provinces”, he said, ‘ are
dxrectmg their energies to new tech-
mques—- to making education ‘child
centred’, to use a fashionable term.

_-Madras, Pun]ab and Bombay have
" jntroduced new syllabuses and the
‘content and method of primary

- education have vastly improved in
recent years.,
“Grant-aided

schools,”’ statad
“guffer from their
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" This weekness in the structure
of the secondary "education system
had far-reaching effects. That was
perhaps responsible for much of what
was wrong with education.in India,

-absense of an independent and orga«
nised body of teachers and tradition

of responsibilities.

Mr. Powell Price thought that too
many papers were correctéd by too
few examiners and résearch in too

‘many subjects was little more than

scissors and paste.

He added, “Universities are
crowded by students who should
never have gone to them, and this
brings down the general standard
everywhere. Duriog the war, uni-
versities have lost very noticeably
by the cutting of contacts With
Europe.”

The war too, h® said, had had
its effect on students. Many of them
had volunteered for the army and the
air force. The university man had in
majority of cases done well as an
officer, as all who knew him were
sure he would.

“There are many”, said Mr,
Powell Price, ‘““who consider that it
was a great mistake to abolish' the

. Indian Educational Service in 1923.

The old graded educatiopal service
was reconstituted as a definite All-
India Service in 1896. Within a few
years the few remaining members
In his opinion
tae Provincial Educational Services
were growing up of a lesser standing
and somewhat parochial outlook.

Mr. Powell Price said that it was
the unadvertised work
known headmasters, Inspectors. of
schools, professors and principals of
great Government Colleges,- which
was the foundation from which edu-
cation in India had progressed in
spite of intermittent official encou-
ragemsent, constant lack of money
and few rewards.

g

EDUCATIONY
Education— Tho -Promier Bducsa-

tional Llonthly will come out in
threo Editions from July, 1944,

English Edition— Yor teschers and

parents and ' Fducaticnists with
two important spocials.
1 Survey of Teachers’ Economio

Condition in India (Publiched),
2 Post-WWar Reconsiruction (in

July or soon aftor).
Hindi aud Urdu Editions— Tor
studenis, of .age 12 to 18 with
short Stories, OCne Act Plays, Use-
ful knowledge, Novels and Drainas,
~ Annual Subzcription each Rs, 6/12
. payable in ‘advance. Book your
order at once.

Education Office,
P. O. Box 63, LUCKINOW. -
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