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. The Hindu (Madras): ‘The volume
18 a thought-provoking one; more-

over, it is a very valuable contribu-.

tion to the study of Indian child.’
v
All-Bengal Teachers’ Journal (Cal-
cutta): “The book has a wide
appeal and in our opinion not only
teachers and parents but also the
general educated public will find the
book stimulating and instruotive.’
v
Journal of Education and Psycho-
logy (Baroda):
the major oritical situations in the
life of the child that need careful
handling on the part of the parents
and their substitutes.’
v
Educational India (Masulipatam):
‘ A volume small in bulk but great
in spirit and inepiration......’
v
Education (Lucknow): ‘This book
should be read through and ponder-
ed over by teachers who mean to
give thelr best to their sacred
calling.’
v

Moga Journal for Teachers (Punjab):

|

M. SESHACHALAM. & GO.

‘ This is & “must” book for eduoa-
tors in India.’

Copies can be had of :

EDUCATIONAL PUBLISHERS
MASULIPATAM

Price Rs. 3/-

l

*The book touches [|.

|

P e
f? } 6 JUN 194D .
e — —
L “,'g,"\i .
Educatidhat® India
A Monuthly Devoted to Indian Education
\

EDITED BY
Prof. M. Venkatarangaiya
EpiTORIAL BOARD :
M. Venkatarangaiya C. B Krishna Sastry
M. Seshachalam C. Swamikannu Paul

Educational India is published
on the 1st of every month. But a
Double Number is issued for May
and June. Complaints for non-re-
ceipt of the Journal for any month
should reach our office not laier
than the 1Uth of the month.

Subscriptions may date from any .
Number, but the year commences
from July. Back numbers too will
be supplied if required. The annual
subscription, always payable in ad-
vance, is Rs. 4-8-0 Inland and
Sh. 9/- Foreign, and it may be sent
by Money Order or by Postal Order.
If sent by V.P., Registration charges
will be extra. Cheques will not be
accepted unless the Bank Commis-
sion is added on to the subscription
amount.

When Subscriptions expire an inti-
mation will be serit along with the
last Number with which the sub-
scription expires. Unless a renewal
is received previous to the publica-
tion of the following issue, the
Magazine is discontinued. All re-
mittances are payable to the
Manager. '

Advertisement Rates are furnished
on application. The payment' for
advertisements is striotly  in ad-
vanoce, except where approved
accounts are opeuned.

* Educational India’’ Office,
MASULIPATAM (S. In@ia..) :

w




WAR . .

Her Proble \

of worries and problems. Food is very expensive ---clothes and fuel

and her husband to work a nightmare. But there is still one sure friend
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Pity the poor housewife in these difficult days :

are daily recurring problems — getting the children to schoo

are far too many...

her life 1s full

left which will never let her down. It is Tea.

No matter how tired or worried she is a cup of tea will ease

and strength to face the future, turn her thoughts
to the easier times that are to come,

her burden, smooth out her worries, give her new hope

INSERTED BY THE INDIAN TEA MARKET EXPANSION BOARD
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AN ORGANISATION FOR TEACHERS

T is reported that Dr. John
Sargent, Education Adviser,
Government of India, presided

. over a meeting in New Delhi a

few days ago and expressed the
need for a Teachers’ Organisa-
tion on the lines of the National
Council of Teachers in England
to make their voice felt in the
country. He also said that no-
thing ever mattered in education
but teaching and what India

peeded was an army of teachers -

interested in the service of the
pation, . The question of improv-
ing their status lay in their own
hands and they must not wait
for Government to look after
them.

THESE are weighty words and

it is necessary that the teach-
ers in the country understand
the spirit behind them and make
no delay whatever in taking
action on the lines suggested by
Dr. Sargent.

T present there are, it is true,

geveral organisations of teach-
ers in Provinces and there is also
an All-India Federation of Tea-
chers. But they are hot as re-
presentative as they should be.
In a well-organised national
scheme every teacher must be a
member of a Teachers® Associa-

tion. To-day we are very far
away from this ideal. '

|N such a scheme every school
or group of neighbouring schools
must have a Teachers’ Associa-
tion. Representatives of guch
associations must form thems-
selves into a District  Teachers’
Guild.  Representatives of
such guilds should constitute
themselves into a Provincial
Association; and these Associa-
tions should be the units in an
All-India Federation.

HE need for an organisation of
- teachers has been very clearly
and forcefully put by Dr. Sar-
gent, when he said that the quess
tion of improving their status
lay in their own hands and they
must not wait for Government
to look after them. This contains -
the real trath about the present.
state of affairsin our country,
Many Provincial Governments
have already pleaded their ip.
ability to put into execution the
salary scales recommended in
Dr. Sargent’s Report on Educa- '
tion. Even in a progressive pro-
vince like the United Provinces
the Governor recently stateci -
that out of 125 crores of rupees
available for all  post-war
Schemes, Education would ‘get
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only 12} crores or ten per cent.

his may be taken as a fair
index of the value that Co-
vernments in India are disposed
to attach to education in nation-
al reconstruction.

[T is universally recognised that
the teacher occeupics the central
place in all schemes of educa-
tional reconstruction and that
nearly eighty per cent of educa-
tional expenditure is incurred nn
the §alaries of teachers. It fol-
lows from this that unless there
is a real improvement in the
status of teachers there can be
no educational reconstruction
worth the name.

THERE are only two ways in
which the required improve-
ment in the status of teachers
can be brought about. One way—
and it 1s the way of ancient tradi-
tion based on justice and fairness—
is for the society to recognisc the
important role of the teacher in
moulding the character and the
conduct of the youth and giving
to him a place which brings him
material comfort and the respect
of the community. The other
way is that of self-help of an
organised character—the kind of
self-help which workers and arti.
sans of all grades have been able
‘in modern times to develop
. through their trade union activi.
. ties. It is through the increasing
; gower of bargaining that worker
.- have acquired to-da
> standard of life.
way which teach
- follow. They do
o any alternative,
. that Dr. Sargent;
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in his speech in New Delhl
Union alone gives 'strength to all.

UT there are many difficultics

inthe way of Teachers’ organi-
sations bemg  started in our
country at present. The first
difficulty arvises from the teachers
themselves. Almost all teachers
arc cmployees under some man-
agement  — private, local or
governmental.  Some individual
teachers  gain what they want
only when there is no organisa-
tion. Those who are clever at
intrigue, who can casily take
advantage of the prejudices of
mapagements or the communa-
listic and sectional considerations
which have unfortunately taken
a deep and firm root in the
country can get many things
they want without any kind of
collective effort.  Organisation
implies obedicnce to a uqurm
rule, a rule of universal apphcaf-
tion. The member of an organt-
sation gains only when other
members gain.  Kvery organisa-
tion aims at a certain kind of
standardization, a scale of life
common to all. Such a situation
is disliked by a few ind}VI.(luals»
whose sole object is to improve
their position by fair or foul
means and who are anxious to
improve it even though it be atb
the expense of the other members
in the profession, It is selfish qnd
short-sighted individuals like
these that throw obstacles in the

. nd worked.

PENE second difficulty is caused
' the managements.
like collective effort on

ay of organisations being gtart-

They.

iz
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the part of their employees.
They arc anxious to keep power
in their hands; and they can
better retain power when tea-
chers arc not associated .to.gether
in any organisation. ¢ Divide and
rule” is their motto. They vie-
timise those who take a prominent
part in collective activities.

THESE two difficulties have to

be overcome. And it requires &
good deal of courage on the part
of the more progressive teachers.
Even here a certain amount of
sacrifice is necessary. Unless
some teachers are prepared to
risk everything it will not be
possible to run organisations
efficiently. ~ And if there is a
scarcity of such tcachers it may
be nccessary for sometime to
depend on outside leadership,
though this may not be found
consistent with the dignity and
the self-respect of the profession.

|N about a month’s time schools
will be closed for summer. It
ought to be the endeavour of
teachers who believe, as Dr;
Sargent does, in *¢organisation’
to go about and see that as many
teachers’ Associations as possi-
ble ‘are started and placed on a
proper basis of work.
E are ready to give publicity
to all ideus on this subject
and to all efforts made in this
direction. -
Ancient and Modern
Education

DDRESSING a gathering of
A the Teachers of the Lucknow
University, Sir Walter Mo-

'-s\’ Lasl’h
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berley, Chairman of the Univer-
sity Grants Committee is re-
ported to havesaid: “The ancient
Universities imparted education
on past tradition, culture, phi-
losophy, Latin language, and
religion ; but that tradition did
not exist in modern age. The
great feature of modern educa-
tion is the enormous development
of Science and technical training,
The present system is different
from the old and there is a great-
er rift between the older and the
younger generations. The stu-
dents now turn away from the
older ideals.”

T is not clear from the Report
whether the learned speaker
was referring to a tendency, to a
fact or whether he was recom-
mending it to his audience. That
there is such a tendency in al«
most all modern Universities—
including those in our own coun-
trrl;-—is %oo well-known. Most
students are in the l}ablt. of
taking to physical and biological
studies and to technology of all
kinds. This is merely a reflection
of the growing materialism of the
age. 1t is a consequence of the
belief that civilisation and
culture consist in the multiplica-
tion of the material needs of man
and the satisfaction of those
needs. Science and technology
are the instruments which aid
man in achieving this kind of
civilisation and culture.

RBUT the question is whether Uni-

versities-however modern they
desire to be-—should encourage
this tendency to the utter neglect
of the spiritual values of life,
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Science and technology have
given immense power to man--
power not merely over thie physi-
cal forces around hime hnt ol
over other human beings. Tt has
strengthened the opportunitics
which one man or one community
has to bring under complete con-
trol other men and communitics.
It has also increased the destruc-
tive character of war. All edu-
cation consists in so training
each individual that he is made
to recognise the existence of
other individuals and behave in
such a manner that he will not
through his conduct do inten-

tional harm to others. All cdu-.

cation is training in real brother-
hood. It is not merely training
in manipulative skill, and in
intellectual understanding. It
(may be this but it is essentially
much more. And all ancient
seats of learning built their re-
putation on giving to their
alumni this spiritual training.
What modern universities re-
quire is not the discarding of
this tradition and this ideal but
its retention alongside  of
the acquisition of scientific
and technical knowledge. The
exaggerated importance given to
- the latter by eminent persons
-"like Sir Walter Moberley is sure
to injure the interests of true
education especially in-a country
like India where even scholars
" are simple enough to be influ-
< enced by statements made by the
~.professors from the West—the
. Mecca of modern materialism.

‘THE danger is all the greater in
India because Science is very

narrowly interpreted here. 1In
the one-sided zeal for physical
and natural seiences not even a
wecondary nlaee is oiven to <ocial
seicnecs  like  Polities,  Ythics,
Jurisprudence ote,

T is necessary that while we

welcome developments in
modern  education, we  should
not belittle the importance of
ancient education and the tradi-
tion and idcals behind it.

——

The Advisory Board of
Archaeology

HE formation of an Advisory
Board of Archaeology by the
Central Government is to be

welcomed by all educationists in
India. Inaugurating thg Board,
on 3rd February last, Sir Jogen-
dra Singh, Member for Education,
Health and Lands, emphasised
that the survey would hereafter
gain in value and serve the cul-
tural interests more effectively if
it could be brought into more
intimate contact with Universi-
ties and learned societies.

THE whole field of archaeologi-

cal science will come under its
purview. Archaeology, as Sir
Jogendra Singh says, is not a
matter for departmental investis
gators or an item in a University
curriculum, but it is concerned
with the exploration, preserva-
tion and above all the interpre-

tation of much of the cultural

heritage of India and therefore
concerns every educated citizen.
Some suggestions for the amend-
ment of the Ancient Monuments

Pr‘eservation Act and the estas -
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blishment of a National Museum
in India were considered at the
last mceting.

DR. Moritmer Wheeler, Direc-

tor-General of Archaeology
in India presented a report
to the Advisory Board, which
should be read with duc interest.
He emphasises the endless variety
and superlative quality of the
structural, sculptural and other
remains of Indian civilisation in
the past and the tremendous
value of that heritage to India in
the present. The department has
done some good work during the
last forty years by bringing to life
many relics of art which have
thrown a flood of light on the po-
litical and social history of India.

E are constrained to note that
some priceless works of art
and architecture are still deterio-
rating and some lie buried in de-
bris. We heartily endorse the plea

- of Dr. Wheeler for a proper scien-

tific training of the staff, if the
survey is to be carried out success-
fully in its two-fold function of
conservation and exploration. A
separate course of study dealing
with Archaeology may be insti-
tuted with much advantage in
some of the Universities in India.
The Madras Map alone reveals
fifty sites, inclusive of the famous
Nagarjuna Konda, which when
excavated would form a massive
addition to the historical geogra-
phy of India. It is hoped that
the Government would set apart
sufficient funds to enable the
Universities to develop their
own archaeological teaching on

_modérn lines.

t Book-Reviews
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OXFORD PAMPHLETS ON WORLD
AFFAIRS (—

No. 69 France by Dorothy M. Pick.
les, 32 pages. Price 6d. :

No. 67 French Foreign Policy by
David Thomson, 32 pages, 6d.

No. 68 The British Colonies by Vin~
cent Harlow, 39 pages, 6d.

No. 70 Japan by Sir George San~
som, 32 Pages, 6d.

OXFORD PAMPHLETS ON INDIAN
AFFAIRS :— '

No. 26 Siam by Sir Josiah Crosby,.
32 pages, 6 as. ‘

No. 27 Broadcasting by Seth Drac-
quer, 32 pages, 6 as,

The Oxford Pamphlets are a mine of
information to the average reader, aiming
at giving in brief but vivid outline ths
chief bearings of national and international"
problems and the six pamphlets that have .
been recently added to the series maintain
the high level of their predecessors. In
* France” Mrs. Pickles has given a
succinct account of the political andg -
economic struclure of that great country:
and bas specially dealt with the problems
which confronted the Third Republic.
She finds in the welter of conflicting party -
politics the key to the understanding of
the great debacle of 1940. A clearer
and fuller treatment of this amazing -
phenomenon of the German defeat of .
France has been attempted in * French
Foreign Polioy " by David Thomson.
If French foreign policy failed in both its -
primary objectives, the prevention of war
if possible and the prevention of defeat if
war should be inevitable, it is chiefly dae
to ber fluctuation between two mutually
incompatible policies such as the estalish-
ment of a system of alliances and guaran.’
tees strong enough to offset German
power on the one hand, and on the other,
the more desperate and perilous policy of -
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buying off German hostility by concilia.
tion and appeasement. ‘' The DRritish
Calonies "' is dominated by the concept of
the * white man's burden " and, strongly
repudiating the allegation of exploitation,
endeavours to show how the gradual and
steady establishment of self government is
the consistent aim of British colonial
policy. Sir George Sansom who has
served in consular and diplomatic posts in
Japan for over 40 years has given in
** Japarn " a clear and thoroughgoivg
analysis of the political, economic, social
and religious conditions of this enter.
prising countty which suddenly emerged
during the last one hundred years from a
secluded medievalism into a first-race
power in the modern world.

Sir Josiah Crosby who has spent
close upon a quarter of a century in Siam
and can therefore speak with authority

- regarding the history of the country and
the character of her people, has given a
bird’s eye view of her past history, dwell.
ing, in particular, on the bloodless revolu-
tion of 1932 staged by a group of Siamese
intellectuals in association with a number
of officers of the Army and the Navy and
has followed up the historical survey with
a masterly analysis of the political, social,

' economic and religious life of the people.
“ Broadoasting" by Seth Drucquer gives

" . aclear and concise account of broadcaste

ing in India. The Radio as a medium of
entertainment, as an instrument of mass
education and as the handmaid of publi-
city has an immense fature in this country.
The pamphlet touches on some of the
peculiar problems with which broadcasting
is confronted in this country and rightly
stresses the importance of rural and
- industrial broadcasts and of community
receivers. —V. M.
Better Homes :—Oxford University
Press.324 pages Rs. 2/8.

. This is a revised abridgement of
‘Needham and Strong's Domestic Science
for Schools in India. It is not only a text
book for Girls in Secondary and Training
"Schools but also, as the title indicates, a
.&uide to every one in charge of a home and
¥ the mother in particular. It holds

agg#l:m one single book a wealth of infor.

mation necessary for the maintenance of
an efficient, healthy and happy home. The
apening section diccusses the house and
its surroundings, ventilation and sanie
tation. The middle section is on clothing
and laundry wotk. The last section is
devoted to health, the care of infants, food
values, vitamins, nutrition, home nursing.
firat nid, cookery and recipes. Black and
white illustrations, sketches and diagrams
are found wherever needed. Tables of
statistics relating to food and health have
been added for ready reference. Simple
experiments to enable students to arrive
at facts are indicated throughout the book.
At the close of each chapter, oral, written
and practical work is set. There is an
index. The wise reader who imbibes the
sense and spirit of the book will serve his
or her home better and also serve others’
homes by giving cortect advice on domes*®
tic matters of everyday importance.—D.l.

Personal Notes

Dr. Sir C. R. REDDY bas heen
reelected as Vice-Chancellor of the Andhra
University for a further term of three years.

Dr. SiIR S§. RADHAKRISHNAN
will,it is learnt, resume his duties as Spald.
ing Professor of Eastern Religions at
O«xford at the end of April and will stay
there for three months. His resumption of
duties at Oxford will not affect his come.
nection with the Benares Hindu Univer-
sity of which he will still continue as Vice
Chancellor,

Mgr. M. S. SUNDARAM, Educa-
tional Officer, Government of India, has
been appointed on a thres year term as
Education Liaison Officer with offices in
New York for arranging reception and
and looking after the welfare of the Indian
students who will be sent to America
uunder the auspices of the Government
of India,

SR N. AYYASWAMI SASTRI
Reader in Sanskrit, Oriental Ibstitute,
Tirupati, has been awarded a Chinese
Cultural Fellowship by the Samsad of the
Viswabharati, Santiniketan, under the
scheme of Sino-Indian Cultural Studies,
sponsered by the Government of China.

LANGUAGE AND EDUCATION—I*
Medium of Instruction
By Prof. B. KUPPUSWAMY, M. A., D.Litt.

SHALL first touch on that most

hotly debated question, the

medium of instruction. The con-
troversy has been going on for nearly
a century and a quarter now and yet
we have not been able to arrive at
any decision. The arguments for and
against English as the medium of
instruction have been mostly based
upon prejudice. We are indebted to
"Dr. West of Dacca and Mr. Paranjpe
of Poona for having introduced the
element of Objectivity in the contro-
versy by publishing some statistical
data.

Permit me to recall some histori-
cal facts concerning this problem
before we proceed further. Three
years after the Sanskrit College was
founded at Calcutta in 1821, the
General Committee of Public Instruc-
tion wrote ‘‘The actual state of
public feeling is still an impediment
to any general introduction of
Western literature or Science....... We
must at present go with the tide of
popular prejudice.” *  This resent-
ment was however only short-lived.
The influence of Raja Ram Mohan Roy
and the famous minute of Macaulay
turned the tide of popular prejudice.
It is a matier of great surprise that
even as early as 1842 the Indian
languages were neglected, and Boutros
in his enquiry about the education in
Behar and Upper Provinces suggests
that the reaction from Oriental
studies to English was too violent.
He advocated the use of the vernacu-
lar medium for all the subjects. ®

;% From the Presidential Address to the Sec.
tion of Psychology and Educational Science of
the 32nd Indian Science Congress, Nagpur,

From then on, through the whole
century we find that the bulk of the
expert opinion is against the neglect ¢
of the Indian languages, the attention
to English language at the cost of
and to the detriment of education in
the mother-tongue. Still English is
continuing as the medium of instrue-
tion at every stage in the education
of children in a large number of
schools. In 1847 the Government of
Bombay in a letter to the Board of
Education considers that ‘‘the diffi-
culty of translation is exaggerated
and that while English education .
should be continued, the main effort
ought to be directed towards verna-
cular education, tecause only through
the vernacular could the masses be
reached and because the students
would learn "better in the vernacus’ ..
lar.” ® The 1854 Despatch from the |
Court of Directors while assertin
that a * knowledge of English wil
always be essential to those natives
of India who aspire to a high order of -
education bemoaned that owing to .
the commercial value of a smattering -
of English, the English language has
come to be looked on as an end
rather than a means and the vernacu-
lar has been neglected.” In clear and
unmistakable terms they asserted “‘It-
is neither our aim nor desire to sub-""
stitute English for the vernaculars.” -
in spite of these assertions by .
the authorities English language has
dominated the syllabus at the cost of -
the Indian languages. It is not my .
intention to enter into any cotroversy .
about this problem. I shall content -
myself by placing before you some . .
“facts about this problem of medium’
of instruction. ' ’
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In 1925 the Bombay University
allowed the candidates to answer the
History and classical language papers
of the Matriculation examination
either in English or in their mother
tongue. Paranjpe analysed the resnlts
of 1929 Matriculation examination.
He reports that the median marks in
History of those who answered in
their wother tongue was 67°6 whereas
the median for thoso who answered in
English was only 598, e concludes
*“ Those who answer History paper in
their mother-tongue do, as a rule, fare
better in the examination than those
who answer it in English.”'  Onp the
other hand he found that the median
marks in  English of the mother-
tonguo students was only 80'3 as
compared with 85} of the English
medium students. He, however, re-
ported that there was no relationship
between the extent of vernacularisa-
tion and weakues: in Eigli.

The scheme of teaching the Aif-
ferent subjects in High scheol through
the mother-tongne s the nedium of
instruction was sturted in Moo in
1931 when History and Geography
were taught in Kannada in some of
the High Schools. Gradually  the
other subjects were also taught in
Kannada and by 1928 all the subjeoty
were taught in the mother-tongue.
The Deputy Director of Public

In-
struction, Mysore, wrote, ““The
Kannada medium of instruction

which was at first looked upon with
conciderable suspicion by several of
the teachers, pupils and parents alike,
—a8 is the case with most of the
other innovations—has now come to
stay. The text books are forthoom.
ing and pupils are making a free uge
of reference books in English. The
teachers are increasingly enthusiastic
and the boys and their parents havé
begun to see that their fears about
deterioration of the pupil’s Englich
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and failure at the examination are
proving uroundless.  In fact, the
pupils with vernacular medium have
secnured a hetter percontage of passes
as woll as higher marks in English.””

The Table 1 as shown in the next
page is compiled ou the hasis of the
reports of the Department of Public
Instruction, Mysore, to show how the
boys who had studied their rubjects
in Kunnada fared inthe 3. 8. L. G
Examinations.

From this table we can see that
the students who Jearnt their history
aud geoyraphy in Kaunada sccured
the eligibility in large numbers boffh
in History and Geography and 1B
English.  But we notice a downward
trend. The difference becomes smaller
until in 1937 the percentage of eligl-
bility in Kuglish among the Kannada
medium students is a little lower than
among the students of the State as &
whole.  This might be because %
start with only those who were Very
keen on studying in Kannada studied

their subjects in the mother-tongue: "

But as yoars went on the gener

mass of students had to study

through Kannada since the provision
for teaching in English becam®
reduced and consequently there coul
not be much difference between the
scores for the Kannada group and the
scores for the State as a whole sino®
most of the students studied only
through Kannpada.

Though some students are taught
in Kannada and some in English ab
the High School stage, the medium 0
instruction at the College level is oniy
English, An attempt was made %0
8tudy the relative differences between
the two sets of students on the basi®
of their performance in the severs:
subjects taught in the College. Among
some of the problemns that arise 10
this connection are: Are those WhO
ebudy all their subjects in thel
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Showing the percentage of students who were declared as eligible for
admission to College.
1934 1935
For the | For those | Tor the | For phoge
State as |learning in| State as |learningin
a whole | Kannada | a whole | Kannada
- - nd
Pe’éiﬁ';ii%ﬁ‘; History 50°8 770 666 2(1):;
Percentage in English 412 | 50'0 40°9
T M“#—*__I—QHG 1937
i ist and I .
Peﬁiﬁ;?ﬁ;ﬁ; History 62'6 73°0 440 sg‘g
Percentage in English 470 t 510 43'0
Tasre II

EFFECT OF CHANGE OF MEDIUM OF INSTRUCTION URON COLLEGE

PrRFORMANOE,

Table showing the difference and the significance of difference

between the iwo groups.

English Medium

Subject | No.

| Standard

English ...
Kannada ,..
Mathematios,

Chemistry
Physics
Economics
History
Logio

Zoology ...
Botany ...
Geology ...

335
195
147
211
150
128
108
112

37

53

30

<
o

8 O et

Kannada Medium Difference

S =
ol IS S
5 < 8| pir | ,pie| Dif |8 8
% No. i Mean § E Dif (o ~Dif '5‘, p

w @

252 | 40°2 05 )37 | 007152 |8,
210 |- 4385 | ... 0°05] ... N.S.
5 | 92| 4535 | 1'8 [ 0°70] 2°34( 08 [N.S.
1 | 141 | 43.6 1'3 | 276, 1.7 |16 | N.S.
4 97 | 44'6 37 017 ) 202 108 | N.S,

71, 110 | 459 071] 455 1'3 {35 |8.
8| 093|476 |09 |06 |20402 |N.S,
4 92 | 3965 16 | 276 2.13{1'3 {N.8,
6| 311|416 |18 |20 24108 |N.S.
45| 41 | 37°05 | 164| 1'65| 2°13] 0'7 3| N.S.
9 20 | 36'256 | 1'9 | 145] 2'6%| 0°5 4/ N.S.
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mother tongue at the High School
stage more efficient in their optional
“subjects at the Collego lovel 2 [s
there any ecvidence of theic being
handicapped with respect to their
equipment in Iinglish as compared
with those who did all their opuionat
subjects with linglish as their medium
of instruction. Iinally in what way
does the sudden change in the wediun
of instruction from the High Senool
to the College stage alfecs their per-
formance in the cxamination ¢

The students in the Sonior Inter-
‘mediate Class in 1942 and in 1913
were asked to inform the nature of
the medium of instruction in their
High School classes. It was found
that 835 students had studied their
non-language subjects in tho High
School through the medium of Eng-
lish and 252 students thronch the
medium of Kannada. it must be
noted that all the students were
taught in the College by the same
teachers, through the same medium
of instruction, pamely Cnglich irres-
pective of whether their medium of
instruction at the High School stage
was Keunada or English,  Neither
the teaclicrs nor the Collego authori-
ties knew the medium of instruciion
‘of the students in tho High Schools as
this information is not necessary for
administrative purposes, So the stu-
dents were to be found in each section
in proportions detcrmined by the
chance factor of alphabetical order of
their names. Thus here we have an
experimental design as nearly ideal as
possible in the uncontrolled routine

conditions of educational adminis-
tration.

The next step in the investigation
was the noting down of the class
marks in the promotional examination

¢ from Junior to Senior for each stu-
4 dent in ‘the list in the various subjects
ian which they were examined. The

N
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Table II shown in the last page gives
the details concerning the number of
students oxamined in each sl_lb.lec""
the average marks, the difference
between the avervages for the two
groups and the significance of the
differcnce statistically.

The standard error for each mean
was lound out and vhe standard error
for thoe difference between means was
calculated by the fortuta.

g Diff = snuad vatm!

Finally the values of difference [ @
diff., are worked vat in order to test
the statisticul ‘significance of the
difference hotween mecans and verbally
stated in the fast colamn, 1t may be
re-called that the difference is wsigni-
ficant only if the Diff [ o Diff is 47
and above,

From the table we obscrve that
in averago marks in Lnglish there 18 &
difference of 3'7 marks between the‘
English medium group and the Kan-
nada medium group. This difference
is a significant difference i.e., a trud’
difference and not an accidental
diffcrence. In the Engiich paper the
Kannada medium students are defi-
nitely infcrior as o group to the
English medium students.

As regards marks in Kannadsy
mathemutics, chemistry, physios, hiss
tory, logic, zoology, botany and 'gQOlOf
gy, the difference is neither negl}giblﬁ'
or very little. In euch case, even in the
case of chemistry, logivc and zoology
where the difference between the W0
means is nearly two to three marks, -
we find that the observed difference
is not statistically signifcant. -

On the other hand the English
medium group is definitely ‘superior

.to the Kannada medium group iB:

Economios with a mean difference 6?
4'65, the standard error of differéno®;
being only 1'8. Coe
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Thus for the total of eleven com-

‘parisons between the two groups We

find that in nine comparisons there is
no reliable difference between the two
groups. The presence of. difference
with respect to Economics 18 hard to
account for. Economics as well as
Logic gre totally noew subjects;
the rest of the subjects the students
having learnt in their hi_gh.school
classes. Bu% as far as logic 1s cou-
cerned though the Kannada group 1s
inferior the difference is not stutisti-
cally significant.

Barring the two subjects, Eng-
lish and Economics, we find that the
continuation of lnglish medium has
pot been a source of advantage to
the English medium group mnor the
change from Kannada to English a
source of handicap for the Kannada
medium students. The performance
of the two groups in the college exa-
mination is about :the same though
the ~ medium of instruction was
changed with respect to some.

. This investigation clearly brings
out the fact that there is a confus%on
in the minds of pecple concerning
the  knowiedge of a language” and
“the language as a medium of in-
struction.” Time after time when
the mother tongue was sought to be

introduced as the medium of instruc-

tion persistent doubts have been
expressed whether this will not affect
the ability of the students to learn
the/English language.

Even as early ds 1842 Boutros
said that English may be tought as a
language and - advocated that the

. yernacular 'may be used as & medfum

ix
FgrS

i;:d. “ It struck me’in listening to

%y

of instruction for all other subjects.’-

At thie Imperial Education Conierence

of 1911 Mr. Orange, an Educational
"fdviaer to the Government of India,
. Viljeon and Dr. Mackay that
gad’ not laid emphasis on what

bt

we found it necessary to lay a great
deal of emphasis on, that is, the

distinction between teaching a second

language and using it as a medium of
instruction.”” © Mayhew vehemently .
asserts ‘‘ Confusion is worse con-

founded by failure to distinguish

English as a medium from English as
a subject of, instruction.”®  West

writes, * yet, in spite of all emphasis,

the confusion persists, and whenever

the question of the foreign medium in

the class-room or examination room.
arises, it 1s met by a large amount

of argument which, refers generally

to the inclusion of KEnglish as a

school subject, rather than to its-
use as a medium of instruction in -
particular.” *

It is generally feared that with"
the introduction of the mother-tongue !
as the medium of instruotion therse’
may result a lowering in the standard:,
of the knowledge and efficiency im:
English languags. 1t is argued tha%
if a student hears the language very
often and reads a number of books
and answers all his papers in Englit
then his kuowledge of English will be
very high. In conversation & high:
educational Administrator told ‘me:
that it is a mere matter of arithmetie:
the larger the number of hours gives
to English, the greater the efficiensy.!

init. Our results, however, conclusx
sively show that though come;
studonts learnt all their optional’

subjects in their mother-tongue in the -
High Schools, yet theéir knowledge ig’
English language was enough__.,tgé
follow the lectures in the College:
classes in English and answer thefr’
papers in the English language just’
as well as those who were taughs:
their subjects in English in the High'
School. In other words, the know-
ledge of English language was not:
lowered when the medium of instruos
tion was the mother-tongue, so ‘

as English is taught as a language

i
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subjeot. We find that our results REFERENCES
conclusively show that the fear of 1 * Selections from Educational

Principal Agarwal is groundless when
he writes, “The vernacular medium of
instruction should also be soon intro-
duced in the College, otherwise
students passing their High School
examination through the mother-
tongue medium will find it extremely
difficult to follow lectures in English
in the College classes.” !°

The difference between the two
groups with respect to marks in
English probably indicates that grea-
ter attention should be paid to
the teaching of English language for
the Kannada medium students than
what is now being done.

Records", Voi. 1. p. 98.

2 ' Selections from FEducational Ree
cords”, Vol. II, p. 5.

3 West, ‘Bilingualism’, p. 26.

4 Paranjpe, * Report on the use of the
Mother-tongue as the Medium of}
Instruction...” Gavernmeng of India
Occasional Report No. 16. p. 36.

5 Report of Public Instruction in Mysore

for the year ending 30th June, 1935,

p. 31

West, ‘Bilingualism’, p. 25.

Report of the Imperial Educational

Conference, 1911, p. 261.

Mayhew, '' The Education of India’,

West, ‘Bilingualism’, p, 69.

Agarwal, 'Mediam of Instruction’,

p. 48,
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PEOPLE’S UNIVERSITIES IN U.S.S.R.

A New Venture in Adult Education
By Mr. E. M. CHOSSUDOWSKY

ONTINUITY in the educational
process of the Soviet citizen has
been and remains one of the

cornerstones of Soviet pedagogy.
Within this pattern the system of
adult education bas to fulfil two
functions.

In the first place it seeks to
provide facilities for popular instrue-
tion in all types of subjects, vooa-
tional and non-vocational. These
facilities are designed for the broad
‘masaes of the Soviet people who enter
industry and agrioulture after com-
pleting their compulsory school ocurri-
qulum and are desirous of improving
their technical qualifications, of
acquiring the rudiments of theoreti-
cal training in citizenship and of
developing their aptitude for self-
.expression and self-activity. This is
- being achieved through a vast net-

oy

X

work of technical and professional
schools, evening classes, olubs and
reading rooms, and the organization
by various bodies, of single and serial
public lectures as well as by all
manner of recreational snd cultural
pursuits of an informal nature.

The second task which adul$
education in the Soviet Union is
called upon to undertake is to furnish
the leading elements (“cadres”) in
Soviet society, such as politicians,
trade unionists, factory managers,
engineers and teachers, with the
requisite theoretical equipment for a
satisfactory performance of their
respective duties. It is firmly held
in the Soviet Union that the -best
professional specialists are bound to
be failures unless they possess a com-
prehensive view of the world, can see

their particular ocalling as part of & .
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lerge-scale scheme of social recondi-
tioning. Whas is involved here there-
fore is the provision of ample oppor-
tunities for the study of social and
allied subjects bearing on the occupa-
tion of the people concerned, such as
political economy in the case of
factory managers, technicians, and
engineers, and history in the case of.
teachers. It is with this aspect of
adult education and its development
in war-time that we shall mainly be
concerned in this survey.

A Growing Demand

” The war has undoubtedly greatly
augmented the demand for adult
education both in its popular and
advanced forms. The truly breath-
taking happenings have produced, in
the minds of Soviet men and women,
soldiers and civilians alike, a state of
heightened and acute awareness of
reslity and consequently the desire of
comprehending it. General political
education among the fighting forces,
an established feature of iled Army
organisation has continued and expan-
ded notwithstanding the exigencies of
the front. A cousiderable amount of
work in popular enlightenment is be-
ing done among the peasants by
means of lectures, informal chats,
film shows, and an ever-improving
provision of rural reading rooms. In
the towns, too, there has been a
marked increase in the number of
public lectares which, as in the
villages, centre round the progress of
the war, the international situation—
the interest displayed in foreign
affairs and countries is extraordinarily
keen — and the problems of the
home front, which not unnatural-
ly, take the comprehensivé war time

apeeches of Stalin and other Soviet
-statesmen as their text.

In addition, however, scores of

ylectures on literature, science, and

plilosophy continue to draw large and

Tt -,

enthusiastic audiences. The demand

for advanced adult education of a
““ liberal ” character — has increased
during the war and is being met by
the expansion of the net work of
people’s universities, the main sub-
ject of this article.

The Sunday University

The exact designation of People’s
Universities in the U, S8.S.R. igs
‘“ Evening Universities of Marxism-
Leninism.” More than 60 of them
are to-day functioning, a number
having only recently been establised.
They are found in most of the
important centres of the Union. Bug
betore describing their activities, men-

tion should be made of the unique |

‘“Sunday University of Marxism-
Leninism” recently set up in Lenin-
grad. The Leningraders are known and

respected in the Soviet Union for the
high level of their political education, -
In 1943 alone more than 4,500 publie
lectures were arranged by the City -
Committee of the Leningrad . Com-
munist Party despite all the tribus-"
lations which Leningrad had then to
undergo. So intense was the interest

displayed and so obvious the prefer-
ence for sustained courses and series

of lectures that it was decided to .
provide facilities for more systematis

instraction,

This led to the opening, in::
October, 1943, of a *‘ Sundav Univer~ -
sity of Marxism-Leninism.”” Though
set up and raintained by the Com- .
munist Party, the institute is by no
meaus restricted to party - members.
Among the 1,400 individuals constf-: .
tuting its student body thera are 26.0]5;

party officials, 113 _gsigtiee
technicians, 75 dog i
and a good many
the Red Army.

s more than ikel

tate 53 per oefit.{

— F 4




218 EDUOCATIONAL INDIA

that the majority of these have only
recently joined the Party ranks.

The Sunday University of Lenin-
grad consists of four faculties—i. e.,

“ History of the C. 1. 8. U.,” *‘His-
tory of the U. 8. S.R.,” “Interna-
tiopal Relations.” and  “ Art and
Literatuve.’”” Tuition in all facultics

extends over 3¢ wecks and  takes
place on Sundays. It lacts for four
bhours on each occasion with the time-
table g0 arrapged as to enable
students to attend two faculties. The
curriculum of each faculty amounts
to 120 teaching hours. The biggest
faculty is that of the History of the
C. P. 8. U. with an eunrolment of 500
students.

All students are supplied with
detailed synopses of the lecture
courses and with reading lists. A
gpecial library maintained by the City
Committee of the Leningrad Com-
munist Party is at the students’ dis-
posal, and special seminars are organ-
jzed once a month with the students
. divided into small groups. Extensive
use is made of instructional and tra-
vel films for purposes of illustration,
above all in the Faculty of Interna-
~ tional Relations, while prominent
actors and writers take part in dra-
matic and literary readings in con-

xion with courses arranged by the

aculty of Art and Literature. In
this way & happy combination of
study and recreation is achieved.
" Among the teaching staff of the Sun-
. day University there are many
* Jecturers and professors of Leningrad
. ‘University. :

Evening Institutes

The programmé of the Sunday
" University deserves special attention
because it is regarded as setting the
standard for the more usual type of
People’s Colleges, the ‘ Evening In-
stitutes of Marxism-Leninism.” The

S

number of enrolments for the
institutes appears to vary from about
100 to as many as 1,600 students.
Institutes established in provincial
centres tend to have bigger member-
ships, both relatively and absolutely
than places like Moscow and Lenin-
grad, where cppertunities for adult

‘studics are many and varied. In

1043-44 the Moscow ‘ Evening Uni-
versity ' numbered 504 students,
wherens the Gorky People’s College
had 1,460 and Tashkent some 500.
FParty members and candidates
usnally  counstitute the majority of
scholars, but there is invariably a
{nir  representation of non-party
people.  The number of faculties
varies in accordance, presumably,
with local needs and teaching re-
sources. The * Evening University *
in Gorky has faculties of * The
History of the C. P. 8. U.,” ¢ Philoso-
ply and Political Economy,” and
“General and Russian History.” In
Sverdovsk, Yaroslav] and Kalinin the
principal subjects tavght are history,
philosopby, and political economy.
The length and intensity of the study
courses varies too. In Moscow the
curriculum covers six months for
four hours on each teaching evening.
In Tashkent the full course extends
over two years on the basis of three
weekly study periods.

Safeguarding of Standards

Attempts have been made to
ensure uniform standards in the work
of People’s Colleges.
*“ Model Curriculum for evening Uni-
versities of Marxism-Leninism >’ was
drawn up. It provides for a course
of studies extending over one acade<
mic year (September— June) and lays
down the number of lessons and
seminar meetings for each subject
under the different faculty headings,

with @ total of 192 teaching hours.
It is also recommended that students

In 1943 a
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ghould possess a good general eduoa-
tion so as to ensure a certain unifor-
mity and adequacy in educational
levels, and all must undertake to put
in regular attendances so as to safe-
guard satisfactory standards of work
and attainment. ' .
The work for existing * Evening
Institutes’ shows many shortcomings
which are subjected to severe criticism.
Some faculties are in the habit of
ocutting down the number of courses
offered, and arbitrarily curtailing
teaching hours. Tuition by the
method of small seminar groups, which
is held to be an essential feature of
these * Universities ” and which alone
ean guarantee an individual app;oach
to the student, is frequently omitted.

In many cases the educational level
of students is either too low or too
uneven. Absenteeism and “wastage’
of students in some Institutes are
inordinately high. '

Criticism of this kind in the
Soviet Union is usually a fairly effec-
tive means of bringing about the.
necessary improvements, Its severity
reflects the importance attached to
this ambitious form of adult educa-
tion in war-time Russia designed to
provide an adequate and oconstant
supply of capable leaders, who com-
bine professional skill with wide
culture and deep insight into the
mighty and rich heritage of human
knowledge #nd civilization.

—From The Times Educational Supplement.

WHITHER PSYCHO-ANALYSIS ?

By Prof. S. N. DHAR, M. A, LL.B, B.T.
) HE young science, psycho-analy-

| sis, owes its origin to the famous
Viennese physician, Dr. Sigmund
Freud. Adler, Jung, Dr. Ernest
Jones and others made further addi-
tions to the theory of psycho-analysis,
though they do not agree with some
views of Freud. According to Freud,

* ghere are three groups of mental pro-

cesses— conscious, suboonecious and
unoconnoious, which are roughly com-
parable to three layers, the un-
conscious being the lower-most. The
unconscious is the most dynamic part

of the mind as it derives its great
' strength from instinotual and inherit-

ed energy. The basis of the mind is
this unconscious well of mental
energy. Therefore Dr. Ernest Jones

-oalls psyoho-analysis “ the science of
"-4he unconscious ’. Of the conscious
“tind we are aware during our waking
hours. The suboonscious is more
', primitive and wiser than the uncon-

fy

scious and can be penetrated. The'
unconscious is the deeper and dark::
cellar of the mind, wherein. mosb :
mental acts lie buried. e

Most of the psycho-analytio -
theory is grouped round the so-called *
Oedipus Complex, according to whioch
the ohild unconsciously desires to do -
away with the parent of his (or her)
own sex. The infant has sexual’
impulses from its very birth and ite
sexual development has stages which
reach their climax at puberty. Not.
only child behaviour but adult ideas,:
thoughts and emotions are detérmin~:
ed by the wunconscious. Psychos
analysis even regards the wvarious:
manifestations of oultural’life -as:
resulting from the release of reprsssed
forces of the unconscious. Religion,:
art, literature, morality are at best
illusjons, just compensations for reps
ressed complexes., R
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Adler’s theory of inferiority com-
plex is well-known, accepted and
usefully applied. Freud’s theory of
dreams as manifestations of repressed
and unfulfilled desires, that can be in-
terpreted, is equally popular. Method
of free association or evocation supp-
lies raw material for investigation to
the psycho-analyst. The explanation
of motives for everyday slips and for-
gettings is convincing. The lesson of
psycho-analysis  to ‘sleep over’
important and difficult problems
proves useful in life. The new infor-
mation of psycho-analysis as to the
constitution of our mind and ‘ts con-
nection with the body, has profoundly
affected modern artists and writers of
every kind.

The greatest and most useful
service of psycho-analysis has been in
re-establishing Wordsworth’s saying,
“The child is the father of the man.”
According to Freud, the child’s cha-
racter and personality are formed in
early years, What is termed human
nature can be almost completely
changed by changes in early training
and nurture of the child. Thus the
parent and teacher avoid the all too
many repressions in early childhood
and afford suitable avenues for self-
expression to the child through sub-
limation of instinctual energy in
environments harmonious to the child
mind. They understand the critical
nature of the dawn of puberty and
the phase of adolescence and make it
convenient to the growing boy or girl
to adjust himself or herself to autho-
rity and to the herd, o0 as to develop
an integrated personality.  Most
people are conversant with Jung’s
olassification of the types, ‘extravert’
and ‘introvert’.  Psyoho-analysis
has very much bridged the gulf bet.
. ween the normal and the abnormal.
- Before the present War, Psycho.
“analytical Societies were spread every-
.. where on an international basis.

While the usefulness of psycho<
analysis cannot be gainseaid, it®
extreme Views may not be left
unchallenged in this attempt %0
arrive at a just estimato of this infant
science. When psycho-analysis re-
places reason by ‘rationalizing,
which is the debased form of the
rational, it leaves man little {reedom
of choice, rendering him but a play
thing of Dbis psycho-physical nature
Through reason, intellcct and selfs
conscious intelligence man has create
art, law, literature, soience and even
psycho-analysis itself. How can n.mn
forego his just claim to this divine,
creative force of the intellect ? We
find it difficult to agree with the
psycho-analysts that our views O
goodness, of rsligion and even of God
and our aesthetic sense are nothing
more than produsts of psychological
factors. Wherever such views are
accepted, loss of faith in established
values is brought about, which adver-
sely affects social and political life.
Psycho-analysis reduces consciencer t0
endopsychic censor, whereby the
observance of virtue becomes a com-
pensation. C. E. M. Joad rightly
remarks on the question of moral
responsibility : * If men’s actions are
determined not by them, but for
them by motives of which they are
unaware, if their characters are form-
ed not by them but for them, by
events over which they have no

control, praise is irrelevant as blame

is impertinent.”

Psycho-analysis stutes that the

buried complexes and the repressed
factors ure the driving forces of the
mind. The modern mind logically
concludes that repressions must be
avoided ; the over-intellectualised:
youth adopts a life of pleasure, Up%
holding sensual enjoyment and evel
licentiousness. This so-called psi#
eexualism flouts traditional moraiiy

WHITHER PSYOHO-ANALYSIS ? 219

and acoepted ethics, Against this
danger arising from psycho:analysis,
Sir 8. Radhakrishnan oaustically
comments: ‘If the depths of the
unconscious contain the dynamic
drives, then ethieal striving and reli-
gious aspiration are only illusions”.
Present-day oritios are apprehensively
aware of the menace that psycho-ana-
lysis presents tomoral trainiflg through
its attempt to replace ethics. They
also deplore the psycho-analytic view
that religion is an illusion, that “God
is but a function of the unconscious ..
a sort of ‘ wet nurse ' to humanity...
a mere mis-representation of sex
ecstasy’”. Psycho-analysis places a
premium on the lower, instinctual self
of man. It disregards and even
ignores the Higher Self. Through its
Oedipus Complex and other theories
of sexuality, it appeals to and revives
low, egoistic and primitive impulses
of man. Writers like D, H. Lawrence
and James Joyce have popularised
the dangerous views of psycho-analy-
sis. The propagation of its rash and
erude - aspects fanned the flame of
gexual perversion and sadism of the

Germans;

Psycho-analysis has been rightly
termed to be “ depth psychology’.
It takes us deeper down in its emphas-
js on the unconscious, the lower self,

.- the instinots. J. W. Buckram rightly
" condemns psycho-analysis for propa-

gation of ‘‘the ourrent idea of
religion as an opiate, a commensation,
an escape from reality.” He adds,
vindicating ‘the role or religion,
¢ Rather is religion a recovery of
veality.” Surely no rationalist will
agree with the paycho-analytic view
that religion is an adolescent pheno-
menon or an illusion.

Sex, as McDougall - says, - is
merely an appetite. But psycho-

analysis is, as & oritic has tersely put
it, © all sex” which is what made
another critic call it ““a reckless inno-
vator”, that has caused much of the
present-day loss of morale. 1In its
reckiessness, psycho-analysis sets out
to supplant not only ethics but philo-
sophy also, as it disregards the
speculative faculty as an illusive
compensation of sex-starved instinc-
tual forces. But it cannot convin-
cingly explain the processes of think-
ing and reasoning, the nabure of the
transcendental self, and the working
of the higher spiritual life, In its
emphasis on the life of the inatincts,
it reduced itself to a one-track syste-
matisation, which fails to touch life
at all points.

Every new soience justly postu-
lates favourable atmosphere for its
growth. Psycho-analysis may be
presumptuous in some of its revolme
tionary doctrines; we can escape
their dangers, We can at the same:
time profit from it on the application:
of its methods in early training of
children, in sublimation as the
basis for character formation, in:
dream interpretation and free asso-
ciation, in the explanation of sglips:
and idiosyncrasies, in the graded
testing of intelligence and in clinical
treatment. It is gratifying to find
that the present War has not adver-.
pely affected this science as it has
rotarded the growth of others, While
startling us with some of its theories,
many of its methods have proved to
be abundantly useful. Bertrand
Russel places his finger on the point,
when he says that * the great praoc-
tical importance of (Freudian) pey’
chology will come in giving ordinary
men and women & more just oone
ception of what constitutes human
happiness.”



EDUCATION AMONG THE ABORIGINALS

By Mr. A. M. SOMASUNDARAM, M.A.

I

MONG the lower sub-stratum of

Indian population, represented

mostly by the aboriginals,
groaning  perpetually under the
bondage of economic slavery and
social degradation, the question of
education hardly arises. It is quite
true that these primitive sections of
society, living far from civilised
environment and suffering from
poverty can never realise the value
and advantages of literacy.

The Missionary Work

Whatever may be the harmful
effects produced upon the Indian
tribal life by the intrusion of the
Christian Missionaries, and whatever
may be the differences among the
leaders of the country on this point,
it must undoubtedly be said that the
primitives in India owe much of
their education to these Christian
Missionaries. No one can deny that
it is only among the Baptised sections
of the Harijans we find a small
number of educated youths, Simi-
larly even ‘among the Lambadies,
upon whom I had conducted anthro.
pological investigations, only the
converts have, to a certain extent,
assimilated the blessings of educa-
tion, economically and otherwise,
- Further, these Missionaries, had
lavished their support to some dis-
tinguished Indian scholars, who in
the past dedicated most part of their
lives to the cause of aboriginal edu-
eation. Kor instance, in the Telugu
parts, the late Rao Sahib G. V. Rama
Murty, the author of the ** Sora
Grammar and Dictionary * and the
founder of the Sora script, and his

son Dr. G. V. Sitapati, the well
known living authority on the pro-
blems of the Sora tribe, had reoel\'red
adequate help from the Canadian
Baptist Mission. And Dr. Sitapati
had corroborated with Miss Munroe,
of the same organisation, in tra.ns-
lating some parts of the Holy Bible
into the Sora language. The Late
S.C. Roy, had in his works, at Jength,
dealt with the Missionary activities
and their work for the cause of
education among the Santals and
the Mundas.! He writes that as early
as 1869, the German Missionaries had
commenced their work among the
aboriginals of the Chota Nagpur
plateau. Rev. J.- C. Whitly learnt
the tongue of the Mundas, translated

the Munda Grammar into English

and got some portions of the Gospel
translated into the Munda language.
‘He, along with his collegues, had done
much for the growth of education
among these tribes. T1he German
Mission was succeeded by the Catho-
lic Church Mission, which attra.oged
large numbers of the tribal population
into Christianity, by rendering them
large economic assistance. Their
contribution to the aboriginal educa-
tion was equally substantial. The

opening of 140 Primary Schools for’

boys and 21 similar schools for girls
bears testimony to their excellent
work, Besides, in the year 1908
Rev. Fr. Hofmann founded an

Industrial School for the Munda,

and Oraon ohildren of the Choté

Nagpur. Similar activities were,
pursued by the Missionaries working:

elsewhere in the country.

1. For a full Account of the Missionary w'{
vitles see S, C. Koy's * The Mundas ,

their Country,
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II
The Effects of Education

Now assuming that there is
some education among the tribes,
one is apt to ask the questions:
“ What kind of education these
aboriginals have been receiving all
these years ¢ Does it contribute to
the development of tribal culture and
art ? I shall illustrate the point by
giving a brief reference to the educa-
tion among the Hos, a tribe inhabiting
the XKolhan estate, in Singbhum
District. The Hos number nearly
half 4 million souls and they have a
dialect of their own. The Christian

- converts, among them, have received

Primary and Secondary education,
Dr. D. N, Mujumdar ? who has made
a special study of this tribe, h'as
observed that with the gradual dis-
appearance of the dormatories,notable
changes have taken place among the
Ho boys and girls in the matter of
social discipline and behaviour. No
doubt, with the opening of schools
in Kolhan, illiteracy among the Hos,
to some extent, has disappeared. But
the results of education among them
are not fruitful. There are only a
dozen Matriculates, and those were
the children of the wealthy families,
while the bulk of the literates have
studied only up to primary standard.
Their primary motive in receiving
even this little education is to seoure
some employment either in the Police
Department or Education Depart-
ment,

Three points are clear from the
above narrative: (l) Educatan
among the aboriginals is almost nil.
(2) The purpose of education, &accord-
ing to them, is only to_ improve their
material conditions. (8) Even that
small section of the educated com-

- 3, Dtr. D N Majomdar of Lackaow—'A Tribe

\  in Traasition.’

prises mostly of children of primary
standard.

The psychological reaction of
those who have studied up to the
matriculation standard is, no doubt,
an interesting but sad anthropologi-
oal revelation. After the completion
of their course, these boys indulge in
serious attempts to secure jobs, and
their failure to get employment
naturally invokes among them a
sense of disgust and hatred against
the education which they have learnt,
at great economic risk. They ocan
neither try, after their return from
the school, to ameliorate the econo-
mic handicap and the social barriers
in their tribe, nor live happily in the
company of their tribesmen, with an
environment, the influence of which
over these educated members, is lost
meanwhile. That the results of
education among the tribesmen, are
disastrous, no ome can deny; for
education has been responsible for
the oreation of a superiority complex

‘among the educated youngsters in

the tribe ; education could not afford
them any special knowledge or ex-
perience either. in any industry or
art, that could be of some use to
them in their, future struggle for
existence. The maxim that ° gduoigg
tion is for its own sake’ may ho
applied only in cases where thé
families are enjoying t}ne warm
luxuries of decent economic position
and social status, but to those ‘who
have learnt it ‘as & means to anend *
remains a problem that cannot bp
solved. ’ A

Nevertheless eduocation’ has ite
own role to play to shape the desti-
nies of these twenty-ﬁvo_ teomi:g
millions of aboriginal India. Laok
of education among them has not
added its vigour, o the k::nﬂ problem
of unemployment in the modpen
society. ant_ lack of education
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has become a serious handicap
to the aboriginal, in more than
one respect. It is their illiteracy
that has provided scope to the money
lender to exploit them economically
by manipulating pronotes and other
documents. It has deprived them of
their legitimate place in the modern
society. Their ignorance has tumbled
them down to such a pathetic mental
level that they can hardly realise
their progress and right. In fige,
lack of education has resulted into
their loss of land, economic slavery
and social misery.

II1
The Present-day Education

Before describing the sort of
education that is needed in the
aboriginal tracts, I shall briefly
describe the present system of educa-
tion and its effects upon the Indian
society with particular reference
to the aboriginals, The present-
day education has been decried by
all shades of Indian opinion as useless,
unnecessary and unsnited to the
requirements of the country. The
- working of the educational institu-
tions is based mostly on economio
principles. I might be excused if I
frankly express that the manage-
ments are selling education for
money. The boys read in these in-
gtitutions only to receive honours
* and distinctions and they are trained,
- a8 Dr. Tagore so aptly tells us, ‘ as
- hewers of wood and drawers of
water.” Their mental growth is
' stunted ; they always think in terms
. of employment.

. The country needs a system of
~ education that can directly help the
student to earn livelihood indepen.
dently and honestly. Today the
eriticism of public opinion is that the
basic principles of ‘Wardha System
of Eduoation * are applicable partiou-

larly to the Indian rural life of which
the aboriginals form a not inconsi-
derable part. As to the kind of
schools to be opened in the villages
D. Westermann says that they must
be self-sufficient. For he observes as
follows: “The urgent need is for
village schools in abundance adopted
to the needs of the villages and
destincd to serve them. These
schools should aim at being self-
contained not merely preliminary
stages to higher schools, In other
words they should not be professional
schools but educational schools in the
highest and best sense of the term
not alien to the community but
organically one with it,” !

Iv

Defects of Tribal Education

Verrier Elwin in his two illustri=
ous pamphlets ‘ The Aboriginals > and
‘Loss of Nerve’ described vividly the
defects of the present system of
education and its harmful effects
upon the tribal life in general. He
says that the schools for the abori-
ginal children are located far from
their villages or near the police
stations. They are staffed by non-
aboriginal teachers, who always think
high of themselves and treat the
children with contempt. There is
neither a desire on their part to
impart education to the tribesmen

nor are they equipped with sufficient

material for the purpose. They are
usually urban-minded, and they
evince very little interest in the
development of the mental faculties
of these aboriginal children. The

present education to quote Elwin 9

is destructive of primitive life and

culture......, «...Hindu, Muslim and
1 D. Westermann. The African to-day and to.
morrow,

2 Extracts of a note given by Elwin to W.V,

Grigson : Vide—The Aborigioal Problem
in C, P. Berar, - '

EDUCATION AMONG

Christian, but not aboriginal festivals
are marked by school holidays. The
children learn to sing and pray to
alien Gods but never to the old Gods
of the soil to whose worship they are
deeply attached.” Elwin further goes
on to say that the school-gqmg
aboriginal children °‘ study the lives
of the Indian liberals or English
Viceroys, but hear nothing about
their own heroes or leaders’ and
that ‘they are taught in a
foreign language and with the des-
truction of their own tongue, a whole
world of poetry and legend dis-

" appears.’ According to him the most

harmful result of education is its
effect on singing and dancing, for he
writes that the educated boys in the
tribe think themselves superior to
tribal recreations, that °they have
adopted the harmful amusements of
the town, like gambling and that they
have begun to indulge in ‘Tamashas’
in which they imitate the whole
process of birth from copulation to
parturition’.  Another social evil of
education among them is the replace-
ment of their traditions and social
customs by the so-called civilised
customs universally known as ‘bad’
such as untouchability,child marriage,
etc. It is also told that the punish-
ments in the schools are very severe
and have a bad effect on the children
in the tribal areas. Instead of foster-
ing a spirit of self-reliance and io-
dependent living, the school-life with
its occasional iufliction of punish-
ments, which has unfortunately be-
come its main feature, has crea}tgd a
tendency ‘ in the educated aporx’gxnal,
to obsequiousness and servelity.” -

A"
Ideal Education for the Tribesmen

Such are the evils of education
among the aboriginal population.
.The Government should take proper
:#%eps to introduce & system of educa-
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tion that will enable the aboriginal
to earn his livelihood happily. It

should be such as to create opportuni- -
ties for him to make a living of his
own. Industrial schools will go a

long way in reviving the orafts and
arts of the tribal villages. The pro-
visions of the syllabus should be
based oun principles of self-suppors,
giving practical training to .the sty-
dent in the important occupations like
carpentry, basket making, rope mak-
ing and other works that can command
direci demand from society. Teaching
agriculture on scientific lines may -
also help the aboriginals economically -
and this may lead to the giving up of
old practice of oultivation. Spinning-
and weaving also are useful oocupa--
tions which can be introduced among
tribesmen. Though spinning should.
be introduced with careful restrictions,
since there are some tribes like the
Gond among whom, a8 Elwin tells, it
it is a social taboo. -

For the ocultural development:
of tribal life and the retemtion of
tribal oustoms and behaviour, it iy
necessary that every attempt should
be made to teach mostly those things.
that are directly related to - the : tribe
concerned. = The schools must. be
staffel by aboriginal teachers alone,:
while it is essential that the medium’
of instruction should be only the
tribal language. KElwin goes to_the
extent of suggesting that the build-:
ings should be constructed after the
tribal fashion; of course, the children’
should be asked to read ‘Readers®.
specially written for them, consisting:
the tribal poetry, legends and songs,

Elwin ' says that the aims:of.
aboriginal education should be thrée-
pamely : (1) to create and dﬂe&ip
aboriginal culture, religion and tribaf.
institutions (2) to equip the abori’:‘gi:

ide:— W, V. Grigeon’s * Abariginal Probidns:
B A it °%'
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nal so that he will be able not only
to defend himself against those ele-
ments of civilisation that threaten to
destroy or degrade him but also to
take his place in this rapidly chang-
ing world and make his contribution
to it and (3) to improve his economic
condition.”

Gone are the days when the
anthropologists desired to keep the
aboriginal as a specimen in the zoo,
for their scientific researches. Gone
aleo are the days when the Govern-
ment and the enlightened sections of
the public treated the aboriginal and
his problems with apathy and re-
luctance.

The times are fast changing ; the
ideas and ideals of mankind have

Teaching of Nature Study in Ele. Schools

changed. They look for the day
when the better of the world will
remove the existing economio inequa-
lities, social complexities and racial
prejudices. The universal happiness
is the only thing we all want. Of
course the ahoriginal has his role
to play in the history of India as
elsewhere. As a preliminary step for
these changes social and humani-
tarian organisations should strive for
the progress of the ahoriginal educa-
tion. The scheme of aboriginal
education ‘ must be worked and orga-
nised,’ to quote Dr. Shyam Prasad
Mukerjee, ‘ by outstanding representa-
tives of diverse oultural and scientific
interests and ocoupations, all working
together for revitalising Indian life
and ocivilisation.’

By Mr. RADHA KRISHNA KAUL, M. A, B.Sc, B.T.

UCH stress is laid by the pro-
togonists of New Education on

. the importance of play in the
educatioh of young children, but very
little benefit is derived in our schools
from the opportunities offered by
nature itself for releasing young

_ investigators’ impulse for self acti-
vity, a form of play. In schools
_ children are stuffed by the verbal
* sermons of the teachers with “Nature
. Knowledge '’ which as a piece of
- information is taken on ‘trust or
. authority.,” They are not made to
 see, understand, enjoy and practically
learn from the natural world around
us. Nature study would not only
introduce children to their physical
. environments, help them in obtaining
‘practical control over it and create
‘observant habits in them, but also
:provide opportunities for constructive
piy. If Nature Study were conduot-
#d in the right spirit it would, besides

allowing ochildren to acquire know-
ledge of the natural objeots and
phenomena through intelligent obser-
vation, change the whole complexion
of the school by providing an atmos-
phere of activity. By “Nature Study’
we should mean the study of nature in
all its aspetots — plant and animal
life and the physical world. It inclu-
des the phenomena such as the
weather, change of seasons and night
and day, the earth as a planet, the
sun and the moon, a few of the ochief
constellations and some easily recogni-
sable stars. It also embraces practioal
study of topics like ‘‘ water and its
work ” whioch suggests consideration
of evaporation, clouds, condensation,
rain, hail, snow and ice ; springs and
rivers, the uses of water to man and
so on. Interaction of vegetable,

animal and materiological phenomena
also comes within the purview of this"
study. This Nature Study is *organi.

1

ba.lfy the eariest and undifferentiated
~ phase of all sciences’ and "covers

their preliminaries. At this stage, no
attempt is made to build up an
.organised body of science, the aim
being merely to interest children in
just those physical phenomena ‘.;vhlch
man meets in his ordinary experience.
Phenomena which are matters of
every day experience are, therefore,
‘pever to be lost sight of, and the
interest of the children in the world
" around them is to be constantly
aroused and sustained. Nature Study
should foster in children a love of the
country side through out the seasons
and help them in catching the °Spirit
of the open air”’ 1t should create in
them a desire to appreociate nature
and natural objects and a wish to pre-
serve their natural beauty. It should
enkindle an abiding interest in Nature
and lay a foundation for future
systematic study of or a life-long
anjoyment of a worth while hobby.

s This work is to be begun at the age

of seven or eight years and is to be
continued in its broader aspects upto

- the age of eleven or twelve, when

children will be in a position to face

:' the difficulties of formal training to

"be acquired through the various

.. differentiated branches of science.

How can Nature Study be made

.veal, effective, and how can it lead to
. the realisation of the objectives
. -agsooiated with it ¢ It should be the
- -gtudy of real things aund not, of
“-plotures or models. Piotures, models,

or black board sketches will not
present real objects to childten nor
will they be studied in their natural
setting and thus the objectives under-
lying the work will get frustrated.
“Teachers,” says Von Wyss, “by this
~.act, however pardonable ‘on other
?@ﬁpunds, gell their souls as nature

. with hold from the children first hand
pibaperience and  provide them with
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, tures can be profitable only -if ‘the

. /fitudy teachers is obvious, for they

i
L3

material that has already passed, %»
least once, through the alembio of:
human -mind.” Books containing:
information about natural objects

and phenomena which can, without '

much difficulty, be observed by
children, should not find a place in
their hands, Such books are likely
to kill all initiative from ohildreun;
and it will only mean ‘‘ mind filling '
for them. It is true that young
children have always a thirst for
knowledge; but we should bear in’
mind that they can safely be pro-.
vided with such books only as contain
information about phenomena beyond-
the reach of their personal observa-.
tion and they should -be eneouraged:
to read such books. L

Not only should children observe
real objects, but, so far as ‘possible;
they should also study them in' theiss
patural setting.. A tethered cow:gg:
horse, & bird in captivity, a fly 61
bee in & glass tube will not prese
the same characteristic movemen
and habits as when they are in “f
natufal . habitat. If plants
flowers are not studied in
natural environment, it may -nog:
possible for children to recognise
plant afterwards if it is not bea
flowers. Children should learn
know fruit-trees by their blosko
Exoception to this general rule oa
allowed in case of wild -animals
is not possible to study them:in*thi
natural environment, If it is poss
to visit a Zoo, such animals oa#
studied there, otherwise recours
to be taken to pictures. Such:

are in natural colours. A visit, tos
village, of a ‘Bunderwalla®
‘ Richhwalla ’ can be taken advag
of and -children -made "to ‘study
animals with profit. * Study of
in freedom may also present
culty: This can easily he surmounied
if, in an open corner of & schaol ‘epml



P

296 EDUOATIONAL INDIA

pound, a five feet high post is fixed
and on this post is placed a wooden
box having three glazed and one
open side. The post and the box
should be painted green. Inside the
box should bo put some grains.  The
birds will he attracted to it and
children can observe them from a
short distance.

~ Study should be continual espe-
cially in those cases where some
change is brought about by the
passage of time. LVor instance germi-
nation of seeds, growth of plarts;
development of frogs, silk worm, ants
will require continual observation as,
otherwise, knowledge of the inter-
mediate stages will be missed. The
school should possess an aquarium. A
small one of glass also can suflice,
but it should preferably be rectangu-
lar. If such aquaria, that could serve
as an ornament to the room, are not
available ordinary earthenware basins
can be used. For breeding ants
gpecial cases made of wood and glass
should be used.

Study need be keenly made so
that the objeot is fully observed in
all aspects. Careless observation may
disable a child to glean a great deal
of first hand knowledge of much
_importance. Care is of course, to be
taken that the results expected to be
realized are not beyond the compre-
hension of children. In case of
animals, birds and insects only the
external characteristics and habits
are to be studied. Study of interual
organs requiring dissection is beyond
the capacity of school children and
‘may affect them sdversely. A right
attitude towards living plants and
.animals is to be developed in children
‘80 that they acquire a sympathetio
‘interest in ‘all creatures, great and
small.’ :

= It has many times been observed

‘that children steal in schools pencils,

pens ete. They do it not for using such
articles but for keeping them. Child-
ren possess an instinct of collection
and they thus have a strong urge
for collecting and keeping things.
Naturo Study can provide a right
channel  for the expression of this
instinet.  Children should be en-
couraged to collect feathers, nests,
egus, leaves, flowers, shells, b(’/aubif‘}.l
stones, butter {lies and tho like. This
will not oply afford opportunity for
sublimation of this instinct, but also
provide material for building &
museum for the school. Children
should have their individual albumé
in which they can preserve presse
flowers and leaves. They can colleot
pictures ropresentating different sea-
sons and keep these in the albums.
They can record phases of the moon
with silver or yellow paper. They
should learn to make bouquets Of
flowers and so on.

Children are to be encouraged to
acquire appreciative love of nature
and her ways. To achieve this end
children should be taken to a country
side and if possible to a forest. They
should often visit pleasure parks,

farms and fields with standing crops:

The aim of such excursions should not

be confined to a picnio, but ohildren

should go about with their eyes open

and should keenly observe different-

flowers, leaves, plants, barks of trees,
birds, insects, honey bees visiting
flowers and s0 on. They should visit
fields at the different stages of growth
of crops ; even harvesting operations
should not be missed. Vegetable
gardens and fruit orchards should
often be visited by them,. . .Tbey
should note the time the fruft"takes
from a flower to grow and ripe, the
conditions that favour it and the
growth of vegetables. In fact all
possible  opportunities should be

utilized to inculcate in them the habit
of appreciating nature and natural’

-

- Westaway. In any regular and con-
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objects. Hail storms, snow falls or
formation of rain bows should not be
missed without taking advantage
therefrom. - With the help of a hand
lens, broken hail stones can be exa-
mined for their rings and snow flakes
for their geometrical figures. Snow
flakes can better be examined against
a black back ground, for instance
when they fall on a black coat or a
blanket.

Children should be encouraged
to develop a Nature Calender day by
day. This should include observa-
tions of plant and animal life; wind,
clouds, hours of sun shine; rain, hail,
snow or fog ete.

Nature Study provides ample
scope for correlating with it art, clay
modelling and language. Children
can speak and write what they
observe. They can tell stories about
animals, birds, inseots or plants they
study. They can draw sketches of
what they observe and make models
of many such articles. They should
be let free to draw the sketches and
the choice of colour should be left to
them. This can afford them oppor-

. bunity for free expression and will

train their colour sense. Drawings
and clay models of each child should

" be preserved seperately to enable

the individual ohild to note his own
progress and to take pride in his own

Ppossession.

‘* Let the young children learn
how to use note books: their obser-
vations they should jot down on spot
and make sketches,  says P. W.

“The school is the greatest wsalth-producing agency known to mankin N

w Cooked’ or

sistent scheme of Nature Study
maintenance of diaries is essential,
To give definiteness and permanence
to the experience and organisation to
the knowledge gained proper record
of observations is necessary. It ig
not safe to depend on memory, much
less leave children to make wild
guesses. Children of the first three
grades cannot write properly. So it
is the teacher who has to maintain
the record of observations. The data
to be recorded by the teacher should
be arrived at by children by personal’
observation and mutual ériticism,
In the higher grades where children
can write they should record  the
observations themselves. Great res-
ponsibility devolves here on the
teacher. He should see that the
observations recorded by the children
are actually made by them and not
copied from a more

S
.,

active child.

Many experiences in Nature
Study cannot be successfully carried-
out in set periods. A mioute or two:
may be required to follow the flight
of a butter fly, or listen to the
thunder or observe a lightening or
watch the falling snow flakes; an:
hour or so may be required to study
the taotics of an army of ants and-&
muoch longer period may be needed to
study the development of frog, any
or silk worm. This cannot interprey
the character of Nature Study to be
episodical but besides providing
regular and prearranged aotivitied
the teacher should seize every oppore
tunisy to cultivate Childrens’ interess
in nature and her ‘work.’ .

It develops and furnishes power and purpose that might instrament for creating "

. wealth the human mind.

the possession of the nations which 'spend maest ou their schools. hex is'
The only way we can protest the well.being ‘of .

the heart and soul of the schodl.

The wealth of the world, bath material and spiritual, in..:

The teachex is:

-our couutry is to make sure every child has a conpeieat ddvoted, well.trained .

. e : ¥53°h°f'-
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UNIVERSITY GRANTS
COMMITTEE

A University Grants  Committee, on
the lines suggested in the Sargent report
for post-war education will shortly be
appointed by the Government of India.

The Committee will be composed of
some members of the Central Legislature
and eminent educationists in the country.
Its main function wil be to exercise
general supervision over allocation of
grants to universities from public funds,
It is considered likely that Sir Vithal
Chandavarker, M. L.. A, (Central), former
Vice-Chancellor of the Bombay University,
will be invited to be the Chairman of the
Committee.

The Government of India, it is fur-
ther learnt has invited the opinion on this
subject of Sir Walter Moberly, who is
“Chairman of the University Grants Coms.
mittee in Great Britain, and who is at

present on a tour of educational centres in
India.

ARRANGEMENTS FOR TRAINING
ABROAD

Arrangements are now complete for
~ sending students overseas for advanced
.studies. In addition to the provision made

for stipendiary students the Government
are also making arrangemens for assisting
in placing in foreign institutions those
. students who desire to proceed overseas
for advanced studies at their own expense.
" The Government of India, in addition
" to the students sponsored by the Provin.
“cial Governments, will send overseas a
. number of students who will receive ade.
= quate stipends for further education and
“training in varions branches of technology,
* applied science and agricultural subjects,
“(Government servants will also be eligible
iifor stipends and they may also be sept
=pversess at their own expense,
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Applications  are being  invited to
reach the Selection Board (Overseas
Students) set up by the Education, Health
and Lands Department by April 13, 1945,
it a booklet— ‘ [aformation {or students
desiring to proceed overaeas for advanced
studies (1945)."

CENTRAL INSTITUTE OF
TECHNOLOGY

In order ta ensure an adequate supply
of technical personnel to meet the demands
of the administrative services and induss
trial development in the country in the
post-war period, the Government of India,
have appointed a Committee, with Mr.

N. R. Sarker as its Chairman, to consider -
~the establishment of a high-grade techno-

logical institute in India, possibly on the
lines of the M. I. T.to provide advance
instruction and training in Technology.
The Committee will consider and make
reccmmendations to the Government of

India regarding (a) the scope and size of the .

proposed institute, (b) the site of the instis
tute, (c) its control and management, (d)
tecruitment and conditions of service of its
teachers, (e) the cost involved. and (f}
other relevant queStions relating to the
establishment of such an institute and its
future development.

e ]

MADRAS

MID-DAY MEAL FOR
CHILDREN

It is understood that the Government
of Madras have wunder consideration a
proposal to provide mid-day meals to poor

children in elementary schools, at a cost of
one anna per meal, ‘

The idea is to give effect to the

scheme during the next official year 1945~
1946 in selected areas in each district in
the Province.  The feeding arrangements,
are to be under the control of the logal
bodies. There is to be a local committes
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“for each school or centre to make purchase
and supervise the quality and quaautity of
food supplied, subject to frequent qbeck
and inspections by supervisors, appointed
by Government.

SEX DISQUALIFICATION
REMOVED

Anocther step in the direction of the
removal of sex disqualification in the
matter of women pursuing special courses
of study, has been taken by the Madras
“Government. .

The Government have just directed
that three seats in the Madras Veterinary
College be reserved cvery year for the
admission of women candidates.

The Women's Sub.Committee of the

Post-War Reconstiuction Committee, at

" their meeting sometime back, recommend-

ed that all sex disqualifications should be
removed both in the matter of education
and employment in Government service.

LITERACY DRIVE

With a view to erradicate illiteracy in
Salem district, it is proposed to itroduce,
with effect from June this year, compulsory
elementary eduocation at Jeast in two or
three centres in each of the taluks in the
district which is considered to be one of
the backward areas in the province.

" As regards funds, the Government
have decided to allot Rs. 20 lakhs in the
budget for the year 1945-46 for the whole
province. Salem would be receiving about
Rs. 1,75.000 as her shares

As a result of consultations between
the President of the District Board and
tae District Educational Cfficer, 32 centres
have been selected for the purpose dis-
tributed fairly among the variouns taluks.

ENGLISH HONOURS COURSE
IN ANDHRA UNIVERSITY .

The Andhra University authorities
will open the Honours Course in  English
from the next Academic year. The
Svndiate have already approved the
scheme and it will be placed before the
Sanate for approval.

.. EDUCATIONAL CONCESSIONS
L The Government have extended cone
ions regarding the levy of fees in re-

cognised secondary schools in the Pre.
sidency to the children and wards of retired
Gavernmeut servants and retired board”
and municipal employees, who are re.

employed by the Government, board or

municipal aathority as the case may be,

for the period their re-employment lasts,

They have made it clear that the concese

sions have not been intended to be granted

in any case uoless the schoo! which the

pupil leaves and the school which he joins

subsequently are both sitated, in this

Presidency.

BENGAL

HIGHER ENGINEEERING
STUDIES

The Government of Beugal have
constituted a committee ‘of officials and -
non-officials to formulate proposals for the-
development of higher engineering and
sechnical education in the Province with
special reference to the expansion of facie.
lities now provided by the Bengal
Engineering  College, Sibpur, and the -
Ahsanullah School of Engineering, Dacca, -

NATIONAL MUSEUM OF
ARCHAEOLOGY

The formation of a travellers’ departs
ment, the setting up of a National Museuimi '’
at New Delhi, involving an expenditure of
about Rs. 6,25,000 annually, the establishe
ment of a School of Architecture, travells:
ing museums and the organisation of a*
National Cultural Trust, are some of the
suggestions made by the Royal Asiatic"
Society of Bengal for the cultural recons.-
struction of India in the post-war periodi .

" The Society had constituted twg "
Advisory Boards to consider and formulats:
schemes for the scientific, cultural, histotis -
cal and  acchaeological  development of -
India.” According to the society, the most
part of the , “capital” for a travellers®
department is ‘already in existence in the'
form of historic monuments and interesting
and beautiful places. What is now requis;
red is a2 scheme, on an all-India basis for:
making these places more accessible, Tthie
ultimate ideal would be to build a number
of good hotels at carefully selected sites,
where visitors might be expected at all
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seasons of the year, and to lipk up these
-botels by rail or motor transport with
outlying places of interests  where reste
houses or camps might he astablished

during the cold weather for the convenien-
ce of visitors,

BOMBAY

RESEARCH INSTITUTE OF
TEXTILE TECHNOLOGY

With a view to take advantage of the
provision made in the Budget of the
' Central Government to allow cost incarred
on research to be accounted as debit ex.
penditure for purposes of the Excess Pro-
fits Tax, the Ahmedabad Mill Owners’
Assaciation  has decided to starta
Research Institute of Textila Technalogy
at a cost of about Rs, 65 lakhs.

U. P.

POST-WAR EDUCATION

Post.war educational plans for the
United Provinces were discussed and ten-
tative decisions tf\ken at a conference held
at Lucknow on March 17, Sir Maurice
Hallett, Governor of U.,P. presiding:
Besides prominent educationists .of the
Province, Sir Walter Moberly and Sir
Cyril Norwood, two. British educatio-
nists, and Dr. John Sargent, Educational
Advisor to the Government of India,
attended.

The Governor addressing the Con-
ference said, the U. P. Government would
. have at their disposal roughly rupees 125
"*_ctores to be spent on post-war schemes in
the first five years. Of this sum, rupees

"« 47 crores would come from the Central

Government and the remainder from loans
and balances already accumulating from
provincial revenues. Rupees 12% crores
would be available for post. war educational

——

C. P
PRIMARY EDUCATION PLANS

The Post-war Education Committee

of C. P. and Berar has accepted the prin-
ciple that the responsibility for imparting

‘primary education should bs shouldered by

“tHeo Stte itself. At present primary edu.
:Stwnis the concern of the Local Bodies.

EDUCATIONAL INDIA

It is further learnt that the Committee
has drawn up two plans for the expansion
of primary education. The first called
the "Pilat Plan,” will be launched in certain
selected areas where intensified activity
will be carried on on an experimental
basis,  Atthe same time, in the other
areas, the existing educational facilities
will be multiplied. The temative pro.
posal is to shorten the period required for
wipirg out illiteracy from 40 years as
suggested by the Sargent Scheme to 25
years. The over.all expenditure under the
Education Development Schemes in the
five years beginning from 1945 to 1952 is
estimated at about Rs. 15 crores.

The schemes of the Committee will be
discussed by the Provincial Reconstruction
Committee at its next meeting. ‘

ASSAM

SCHEMES FOR POST-WAR
RECONSTRUCTION

Schemes involving a total expenditare
approximately Rs. 84 crores' for post~war
reconstruction in Assam have been pre.
pared by the PostWar Reconstruction
Commities. The schame envisages come
prehensive plans for all-round develop-
ment of the province. A sum of Rs. 54%
crores has been alloted for improvement
of communications, Rs. 8} crores for edue

cation and public health and Rs. 53,44,000
for village uplift, [RY

MYSORE

INDIAN INSTITUTE OF SCIENCE .

At a special meeting of the Governing
Council of the Indian Institute of Science
held at the Tata House, Bombay, oft
March 2, Sir V. N, Chandavarkar preside
ing it was resolved to accept the offer from
His Majesty's Government of the loan’ ‘of
the services of three scenior scientifie
officers for appointment of a term: ,,tluﬂ
years in the Indian Institute of Selfice” ag
Professors of Metallargy and Apph
Mechanics with special reference to - inti

Lot 2

nal combustion of engines and asronautical

engineering. - i
it

——

The - Conncil appointed a com
for waiting in' deputation on the G¢
ment of India to urge for additional
“cial assistancs to:the Tnstitate, : -
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Sik CYRIL NORWOOD ON
EDUCATION AND DEMOCRACY

Sir Cyril Norwood, Chairman,
the School Examination Council of
England and Wales, in the course of
an address delivered at the Mahara-
jah’s College, Mysore, gave a ‘brief
outline of the primary and second-
ary education in England and said
that the only hope for democracy lay
in education and if they did not have
an educated nation, they would inevi-
tably be compelled to adopt some
totalitarian form of government. For
such an educated community, they
relied upon the tcachers and that was
the reason why they laid emphasis
upon the raising of the status of the
teachers, raising their pay to the level
of the civil service men and making
them feel that they* were the makers
of the future generation.

Dr. SAHA’S APPEAL FOR
- CO-ORDINATING SCIENCE
AND INDUSTRIES

DrsMeghnad Saha, a member of
the Scientists’ Mission, which recently
visited the United Kingdom and
America, replying at a reception at
Calcutta on March :0, advocated the

. total mobilisation bf all branches of

science and close co-operation bet-
ween the Scientists and. the Indian
Industrialists. . ' '

Sounding a note of warning to
the industrialists, who thought that

‘India had industrially advanced dur-

ing the war, Dr. Saha said that the
fact that some industrialists had
made more money was no index of
the industrialisation of the country.

He urged his audience to be alive to
the situation outside India and said
that from what they had seen in
Great Britain and America there had
been a complete evolution not only in
the matter of production but also in
muny new discoveries which would be
placed on the market in the post-war
period. He attributed the success of -
England and America, in the present
war to the total mobili-ation of science
and said that it was really the scien-
tists and technicians who worked
together, manufactured new weapons = °
and were responsible for new methods -
of modern warfare.

Urging the importance of mak-
ing India industrialised, Dr. Saha
said that if India was to survive,. she
must develop her industry to tho,;'f;jﬁ
fullest extent and the people and the
State must combine to the benefit of
Britain and India.

*“ If we are to develop industries’
in India—which is the only way to- 3
fight poverty and pestilence and to", -
remove them from the country foy. .-
ever,—we must totally mobilise all. =
the branches of science and give the.
scientists an opportunity’’. ‘

2
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DiwaN BamapuUr, P. VENKATA
RAMANA RAO ON EDUCATION =
AND NATIONAL LIFE

Presiding over the School Day -
Celebrations of the High School,
Bangalore, Rajadharmapravina De-
wan Bahadur P. Venkataramana Rao,
Chief Justice of Mysore, said that it -
could not be denied that our pre-: .
gent system of education, primary,
secondary and higher had failed to-
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kqep bace with the social and econo-
mic changes in the country, The
Sargent’s report on the post-war deve-
Iopment in Tndia was clear on the
point and had shown that the present
system of education dig not  gjve
proper foundations on which an
efficient structure of National Idu-
cation ceuld be huilt.

Mr. Venlataramana Pao sugrest.
ed that ways and means should be
found to surmount the difficultics
which existed in the introdnetion of
vernacular as the medium of instrao-
tion and that religious eduecation on
non-sectarian lines should be imparted.
He also stressed the need to provide
well paid teaching staff and good phy-
sical and vocational education.

——

Stk RANGANADHAN'S ADVICE
TO STUDENTS CGOING: ABROAD

In the course of an address deli-
vered at the Pachaippa’s Collnge,
Madras, Sir 8. E. Ranganadhan, High
Commissioner for Tndia in London,
gave a piece of good advice to such
of them as might contemplate going
abroad for further studies

He said that the average number
of students from India who came to
England year after year was roughly
800 to0 8.1,000. But he was sure that,
after the war, there would be a
tremendous rush and the situation
was going to be very difficult,. Many
of the men now in the services whose
studies had been interrupted would
"want to resume their studies, and
naturally would have priority.
Then, there were those from other

=g would wish to study
wgIRetional institutions,
3\ I ‘,d’ from Principals

it they were per-
fectly willing to tambider the claims
%‘provided their
| their merits,

claims were good
Ordinarly Sir 8.

anadhan said,
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he would not advise an’u nlbli]ld t;!
student to go to England his 40
had taken a good degree 10 1=~
country which was very n;; o wer
No far as under-graduate studi® from
concerned, he could Spe.ﬂ'k’ btaid*
experience, that the cduoation Ob
ing in Indian collofes was a8 goaini
the ordinary under-graduate ¥
and edueation thov could
where elee.  Therefore, ho w0
Indian stndents to stay here an sibly
as wood a desree as they Po® 1and
could and then go over to Eng
either for post-graduate study o'y'vol'k
research work or for advance a0
of anv Kkind, particulal:ly f%rp,ininﬂ
lines as required specialised gia-
which they could not get 1n In [ndiau

His sccond advice to the ko of
students was to avoid the mlsdt:q
going to England without an %udﬂ' 101
reckoning of the cost of @ d b
there, and his third advice W?:‘ mind
that they should make up bhe;_ oo
beforehand as to the course Od whet
they would pursue in Englan to $h
they go there, and to applyt mak
India House well 1n a.dva.11<>€>f0r:t)baij
the necessary arrangements 10 ol
admission to the courses they ¥
take up.

———
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Rao Bamapur KRISHN ASWUASW"I,;

IYENGAR ON RELIGIOUS :
INSTRUCTION

Rao Bahadur R. S. E;shﬂ
Swami Iyengar, Chief J‘Kgg&h
Coohin, presiding over an Ernakﬂ
of Teachers’ Assodiations ‘st: B
lam, said : “As it is, religx'ous:) o
tion in this country is rarity 8  onofl
governmental institutions arpbml ol
ned. The institutions r}m byapp
aries are an exception.’ ‘qnis b
to the teachers to recOgMIs

importance of religious m:,,&ﬁ’“
and impart it to the younB, “o ' per

to their care for training to
after.life,”
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Education— The Premier Eduog-
tional Monthly will come out in
three Editions from July, 1044,

English Edition— TFor teachers and
paronts and FKdueationists with
two important spocials,

1 Survey of Teachers’ Economio
Condition in India (Published).

2 Post-War Reconstruction (in
July or soon after).

Hindi and Urdu Lditions— F_’or
students, of age 12 to 18 with
short Stories, One Act Plays, Use-
ful knowledge, Novels and Dramas.

Annual Subscripsion each Rs. 6/12
payable in advance. Book your
order at once,

Education Qffice,

College Lectures

ON
English Industrial History
By Prof. M. Subba Rao, M. A.

A compendium of class lectures of!
practical utility—most indispensaf)le
for students preparing for University
Examinations,

University Questions appended.

Pl’ice- RS. 1-4—0

M. Seshachalam & Co.

’ dhyaksha JOGES CHANDRA GHOSE
Ayutvega. Sastrl, M.X., F.Q.8. (London), M.0.8.
{America), Pormerly Prof. of Chemistry,

: Bhagalpur Qollege,

SADHANA AUSADMALAYA

Heap OfFFice & FACTORY: DAGCA
MapRAs CENTRE: 7]A, BROADWAY

P. O. Box 63, LUCKNOW.  |pyprispars :: MASULIPATAM
/ Behind the Name The :
“©SH DA ARIA" | souTH INDIAN TEACHER
e is
B

THE OFFICIAL JOURNAL OF
The South India Teachers’
Union

It is therefore the Journal of the
Teacher

, AND
No Teacher should bs without $t

Annual Subscription Rs. 4/-
Apply to
The Journal Secretary,

520, Hiea Roap,
Tmrmomnz MADRAS.
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