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THE ‘TRAVELLER' IN THE DESERTED VILLAGE
A Story with a Moral for Teachers

By Sri. T. K. VENKATARAMAN, M. A, L.T. Madras.

HE heat was oppressive, and it was

physically impossible to proceed further.
The village, nestling amidst trees, attracted
my wearied limbs, and I ‘biked’ slowly
towards it. When I neared it, I found
a group of detached and partially ruined
houses of mud situated round a dilapidated
temple. I rested my bicycle on the temple
wall, and entered, disturbing the myriads
of bats, which clustered inside the low
gopuram. An inper court, ehaded from the
sun, offered me the shelter to rest my tired
frame till the sun went down, and I could
resume my journey. Astonished at not
seeing any living being on my way, I lay
down op the uneven and brokea floor of
the court, and cpened wy “/iindu’ to pass
the time, when I was suddenly taken back
by a voice which addressed me in lnglish.
“8ir, please excuse my interrupting you.
But, may I have a sheet ?”

I turned round in surprise, and found a
wizened old man, wrapped in a tattered
shawl, seated, leaning on a stone pillar. Glad
to have found a companion, 1 invited him
pear. The man approached with tottering

into great stic? himself, said :  *Sir, you
cork trees, but he hed to see a man speak-
went to Brazil whemighted hamlet.’
worked here as a seringu. ~
trees in the dark Ama{;onia:?"rom the look
intrigue with an Indian woicted even

to sece any

. sec one other than wandering
tribes,”

“You speak true,” said the aged one,
*As a matter of fact, my son, who is the
priest of this temple, is the only respectable
man here, and even he counld not afford to
keep in repair his dwelling. I am reduced
to living here—I, who, in my youth, had
wandered over all corners of the world and
tasted all the sweets of affluence. Perhaps,
you may like to hear my story, if you are
not tired.”

I reflected that T had all the afternoon
before me, and his company would keep ma
from tedium. He saw my readiness to
hear Pim, and began :

“You might have heard of Sir V.........
the great business magnate, who had exten.
sive interests at Calcutta. Well, I was his
nephew. Sir V. ...had no children, and,
one day, when he died suddenly of heart
failure, I found myself the heir to his
millions, acenrding to his will. In my good
fortune, I did not lose my balance, I
calinly reflected on what I could do, and
two courses presented themselves before me
Either I could live at ease, enjovi“g a]i.
possible luxuries at home, or . could
indulge in an extensive tour all over the
world. I readily jumped at the second, as I
had always a curious fascination for seeing
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places and a kind of wander-lust in my
blood.

You can very well understand, therefore,
that I dissipated my magnificient fortune in
wandering throughout the world. Bat, can
I make you understand that exuberance of
delight T experienced during that time ?

I wandered all over India. I had bathed
in the pool of the sacred lotus at Madura,
and seen the multi-coloured shore palaces
reflected in the lakes of Udaipur. 1 had
strolled through the colonnades peopled by
pigeons in the interior courts of the Bikanir
palace, and wandered about the polished
corridors of the Taj Mahal. I had shared
in a tiger-bunt in the Terai jungle, and
seen a quail fighting competition at Pesha-
war. I had crossed the rope-bridge in the

-Chitral= Valley and mounted an Afridi

watch-tower, reflecting on the change of
scenery since I viewed the mountains sur-
rounding Jaipur from the turret of the
Amber palace.

Foreign lands next cliimed my attention,
and obviously, my first destination was
Afghanistan, since I elected to travel over-
land. 1 travelled in the Border Road
between the great rock walls, watching the

" caravan f asses laden with salt passing

along the rocky breaks, The country did
not appeal to me, aod from the narrow
streets of Herat, I proceeded rapidly to
Persia. I had hére an opportunity to admire
the tile-mosaic decorations of the Masjid-i-
8hah at Ispahan and to see the use of the
bastinado in a Koran school, but I did not
linger here. In Irak, I travefled in a gufa
in the Tigris at Bagdad, watching seve.
ral Arabs cross the river on goat-skins. But,
Irak also repelled me, I wandered in
Arabia, watching the pilgrims encircling the
Ka'abah at ‘Meaca, Muscat women packing
dates for export and Arab boys being taught
the Koran in an oasis of paims,

Turkey wasthe only country where I
spent some days, admiring like any tourist,
the blne-tiled mosques of Konieh, Aleppo's
arched bazaar and the new capital at
Ankara, Delightful days I spent at Istanbul

- when I used to move by boat on the Bos

phorus after a cup of Tarkish coffee at a
wayside cafe, watch a dervish having an
open air meil in a market, or hear the
preaching of the Imam in the Mosque of St.
Sophia. My thoughts still go back to a
guide who wandered with me. He was a
herdsman at Lebanon, keeping fat tailed
sheep, but he had lost all to a Druse tribe,
and the small amount of money he had was
lost in a khan at Damascus. On his advice,
I turned aside to visit Palestine, It was the
Passover, as I walked in the narrow Via
Dolorosa at Jerusalem, and I saw the Jews
selling unleavened bread., My guide got
for me some milk from a herd of black
goats which belonged to a sheik of Trans-
Jordania, and while I consumed it with
bread, watching the dromedaries pulling
the great shaft which worked the well-
wheels, he smoked a hookah in the sheik’s
tent. He took me also to Biypt. At that
time, the Holy Oarpet was being sent to
Mecca from Cairo, and gratified at the
sight of its journey, and the sight of the
Tuesday market at Gizeh, we hurried to
see the ancient terasures of the land. How
can I describe the sight of the Nile in flood
near Assuan or of the Great Pyramid by
moonlight ? It sufficss to say that I was
privileged to smell the fragrance of the
perfume contained in an alabaster vase
found in the tomb of Tutankhamen, We
returned after seeing the tomb of the
Mahdi at Ondurman and hearing a Coptic
service at Khartoum. From Luxor to Cairo,
we travelled by a dehabiy. At Cairo, I had
& donkey ride in the Muski, and from the
terrace of Mohawed Ali's Mosque surveyed
the city spread out below. My guide took
me through the colonnades of the Al-Azhar
University, filled with hundreds of pupils.
I_ba.de farewell to bim there, presenting
him with a bead necklace which I bought
from a Berber pedlar. My companion wept
when wa parted. When I asked him his

fature plans, he said that he w§s, going tg..,

Turkistan where one migh
carpet-maker at Merv,

skins. of the Per~

astrakhan is m-

thing fails

-
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at Samarkand. He pressed me to visit him
on my return, urging that }.:ne wquld get me
the help of some Kirghiz tribesmen to
ascend the Pamirs,

After we parted with mutual regrets, 1

- proceeded overland to Tunis. But the

white honses there with closed fronts, which
revealed nothing of their inner life, filled
me with disgust. _ Afrer buying a beantiful
rug in the BSouk des Etoffe, I passed into
Morocco The flat circular bread sold by
the muffled women at Tungier furnished me
with a much needed breakfast before I
embarked from there for Spain. Beautiful

. Bpain! From the time when from the Bay

of Algeciras 1 saw the majsstic Rock of
Gibraltar rising abruptly above the water
till I embarked from Barcelona after watch-
ing a_ dance in the Plaza de la Pay there
to the accompaniment of an Algerian or-
chestra, 1 spent a heavenly time. Shall T teil
you of the glorious view 1 had from the

Bell Tower of the, huge cathedral of

Valencia, of the green orange and olive
trees extending to the Mediterranean or of
the delights of San Sebastian in the full
height of the sea bathing seasqn? Can I
tell you of the thoughts which passed
through me, as I sat near the pool in the
Court of Myrtles in the castle of Granada,
or was sprayed by the fountain in the Court
of Lions in Ahambra? Suffice it to say

that I saw both the new as well as the old

in Spain- humble women picking Muscatel

grapes in the vineyards of Malaga, and a .

lady with a mantilla over ber head sere-
peded to in a mansion at Seville, the water
pots carried on mules through the steep,
cobbled streets of Toledo and the black
bulls trained for the ringin & ball farm
pear Seville.

In the ship which took me to Ttaly, I
met Alvarez, a Portuguese who offered to
uide me all over Italy. He was & native
of Oporto, and had been employed 1n piling

_into great stacks the barks stripped from

cork trees, but hé had got tired of this, aund
went to Brazil where he had a brother. He
worked here as a seninguero, tapping rubber
trees in the dark Amaronian forest, but. an

“{ptrigue with. an Indian woman which

resulted in a narrow escape from death by
poison squeezed from the manioc made him
leave the country. In a dug-out canoe on
the Awazon, he went to Peru and was
earning something, working with men who
took wolfram out from the Andes when an
Italian .antiquarian who had come to Visit
the ruins of the Incas at Cuzco engaged him
as his personal” servant and took him back
to Hurope, The Italian scholar had a
bulky luggage containing all his acquisiticns,
including the miniature of a Voodoo temple
of Haiti with its crude decorations, a
totem pole elaborately carved by the Tlingit
Indians of Alaska, some articles used by the
Caribs of Guiana in their unwalled houses,
photographs of the Maya ruins at Copan in
the Honduras with their elaborate carvings
etc. He was, however, extremely absent-
minded, and it was the duty of Alvarez to
see that no article of his was missed till
they reached the scholur’s white villa
surrounded by vinesnear Lieghorn. Alvarez
lost his job soon, as his master suddenly
died of apoplexy while at tea with a noble-
man in an elegant salon in a fourteenth
century palazza at Florence, Alvarez then
wandered throughout Italy, performing
work in different places—now a hawker
taking his wares in a gondola from house to
house in Venice, now a labourer in a
macaroni factory at Palermo, now a go-
atherd milking goats at the doors at Malta,
now a worker in the galleries of the sulphur
mines in Sicily. A domestic bereavement
bad brought him back to Portugal, and now
be was returning back to Italy. With him,
I wandered through Italy. We explored
the mountains of Sardinia, walked in the
Carso at Rome, fed the pigeons that flocked
t¢ the piazza at St Mark in Venice, viewed
the old castle of the Viconti at Milan, saw
the Stromboli in eruption, and gazed on the
Bay of Naples' from the Blue Grotto- at
Capri. He came with me to Switzerland.
where, each of us roped to a gwde, wa
climbed the Matterhorn, while the wind

whipped swirls of snow into our fuces, ard
clambered on the rocky slopes covered with
ice, We lunched in the terrace of a cafe
overlooking the lovely ‘lake of Lucerne and
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hunted the chamois in the hills near the
Bernese Oberland. Alvarez took leave of
me here, as be met here a woman in the
quaint dress of a Tyrolese peasant. He
introduced her to ms as an old sweetheart
of his. ‘She was selling apples in the
Kaertnurstrasse at Vienna, but is now
living in her old -house at Innsbruck,’ he
explained.

After I left him, I went to Germany. I
was privileged to see the Passion Play at
Oberammergau and took & ‘cure’ in the
baths of Wiesbaden. I cruised in the
beautiful lake of Constance, passed through
Brunswick’s streets of carved and frescoed
timber bouses, visited the picture galleries
at Dresden, saw the host of doves hovering
about the Cologne Cathedral, and viewed
the peasants of Wurtumburg prepare flax
fibres for cloth. Once in a restaurant in
Unter den Linden in Berlin, I met a
French wine merchant. He told me that
- he was born in a old timbered house in a
Rhineland city and started life poor. But
he had the ‘fortune to break 'the bank,
at Monte Carlo, and, as he enjoyed his
trinmph sitting on & bench in the Casino
Gardens overlooking the sea, the idea had
come to him to start business. Now, he is

. prosperous and also owns a number of cafes

in the avenue of the Champ HKiysees at
Paris. With him, I went to France. I saw
shepherds watching their flocks on stilts irr
the marshes of the Liandes and the distill-
ing of lavender from flowers at Hyeres.
Bat, our destination was Paris. I stayed on
in Paris for a number of- days, exhausting
its sights. I climbed the -Eiffel Tower,
‘spent hours_in the Hall of Mirrors in the
Palace of Versailles to which I proceeded
in a tram from the Louvre, travelled in the
tunicular railway to Montmantre, and saw
people danting in the streets singing the
Marseillaise in Place de la Bastille on the
14th of July.

- I parted from my fricn? with wutual
. regrets and embarked for the British Isle .
..','_I,,Zggnt some months here. watching the
. picking of hops in Kent, seeing Suffolk
fishermeh at work wearing the oilskin hats
celled Bou'westeis, wandering in the Royal

Forest of Devon, visiting Stonehenge by
moonlight, punting in the Cherwell at
Oxford and seeing the cattle market at
Tipperary. London did not enthrall me
much, though I was there at the state open-
ing of Parliament and was impressed by the
ceaseless tide of human traffic that ebbed
and flowed, as I watched it from the kerb
in’ front of the Criterion at Piccadilly
Circus. Perhaps, my glosm was due to the
fact that I was delrauded by a clairvoyant
in Bond Street, after I returned from watch-
ing the pigeons under the Greek Colonnade
of the British Muscum. Bat, 8 :otland held
my interest. Tt was strange to hear the
piper dressed in kilt and plaid play the
bagpipes as the Highlanders dressed in
tartans performed sword-dance to music on
a village green, or to watch the sturdy
women burning seaweed for its ash (the
kelp which is used in the manufacture of
soap) at Pomonas the largest of the Shetland
Isles. After a view of the beautiful pasture
country from the 'massive ramparts of
Stirling Castle, 1 proceeded by sea.to Wales,
disembarking on the docks at Swansea.
After attending the Ersteddfod in Carnarvon
Castle, 1 again took ship—this time for
Norway, An excting ride here in the
stalkajaerre drawn by a little pony in a road
winding high above & fjord still rises to my
mind.. In Bweden. I participated in winter
sports like ski-ing and sledging at Saltsjo-
baden, :

Russia is a "land. of contrasts. Near
Arcbangel, I travelled in reindeer sleighs;

but in the tundras of North Biberia, I

-travelled by train. I breakfasted in an up-
to-date hotel at Leningrad, lunched in &

Tartar inn in the Crimea and tasted the
samovar in the house of a peasant at Mos-
cow. 1 mixed with people in European
costures at the fair at Nijni-Novgorod, and
with people in different Asiatic costumes in
the'm.rket of Viadivostok. At the latter
place, 1 thought of straightaway leaving for
Japan. But, a Greek commercial traveller
Who was there was horrified at the idea of
my leaving without visiting  his country
whose charme he praised. 8o, I went pack
wath him. We travelled leisurely, watching
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the dancing of the mazurkz in a Polish
town, the men loading a train with oil-shale
in Hsthonia, the Ruthenians making dress
from the hemp growing in their fields, pea-
sants dancing in the opén air on a holiday
‘at Prague, and the gypsies engaged for
dance at a Hungarian peasant wedding. We
reached the Balkans. After visiting the
beautiful wooded islands near the Bay of
Quarnero and the open air market by the
porch of the Banya-Bashi Mosque at Sofia,
we entered Greece.

" My companion, who was connected with
a Rumanian oil well at Bustemari, showed
a curious sentimental side which contr asted
with the hard, business side of his nature.
He went into ecstasies, as he showed me the
ruins of the temple of Hera at Olympia ani
a view of Athens and the sea from the
Acropolis. He discovered new beauties in
the shepherds standing on the rocks 'of
Mount Parnassus in the olive oil anl wine
jars transported on the backs of donkeys ia
the Cyclades, and even in the joints of
mutton cooked in open air in the streets gf
Athens. I planned now to start by ship
from Greece to the Liow Countries, and from
thence to leave for America. In Denmark,
I did not tarry except to view the city of
Copenhagen from the tower of its Town
Hall, and the dykes that kept the sea off at
Sleswig. Neither did Holland fascinate me,
except for the houses built on wooden piles
in the Zuider Zee. But, in Belgium, I had
tostop, as I had to wait for my ship. 1
viewed the old town of DBruges from its
belfry, promenaded in the seafront of Ostend
and watched the canal boats unloading at
Antwerp. At last, my steamer got under
way, bound for New York, . ,

. A trader of Finland, who had his stall in

" the market in the Soutkh Harbour in Hel-

singfors and was going to America also on a
pleasure trip, offered me his company.
After seeing the Broadway of New York by
night, we chartered an aeroplane to go to

Canada. From the plane, we bad a maguni-
" ficent view of the Niagara Falls, the bisons
‘roaming in prairies, men shovelling

spow from the path of the trams at
Montreal, the canvas wigwam of an Iro-

quois tribe, and the wharf at St. Johns’
filled with numerous seal pelts from which
oil and skin were extracted. We rode in a
raft of logs in British Columbia, saw lum-
bermen pushing logs into the river and
climbed Mount Lefroy in the Rockies. We.
wanted to go further north to see the Hski-
mo snow huts lit by blubber oil lamps, the
salmon traps in the Yukon River, and the
sledges drawn by dogs in Labrador. But,
the cold was too intense for us, and we
turned south towards the United States. We
saw the gigantic cacti in the deserts of
Arizona, wandered in the ‘Chinatown’ of
San Francisco, suffered in a heat wave at
Chicago, descended the Grand Canon of the
Colorado on the back of a mule, and visited
the film studios at Hollywood in California.
We watched the picking of cotton in South
Carolina and the harvesting of tobacco in a
Virginian plantation, travelling down by the
stern-wheel paddle boats on the Mississippl.,
When we reached Mexico, we did not halt
but pushed on, watching the mules bringing
mahogany logs from the forests and driven
by ‘peons” wearing peculiar straw hats
shaped like big convolvulus flowers. We
wandered across the length and breadth of
Central and South Awmerica- How can I
describe what we saw—the derricks widen-
ing the locks in the Panama Canal, the
Bolivian Indians chewing cocoa leaves in
their rude homes, the asphalt pitch lake in
Trinidad, lamas carrying things, sturdy
muleteers of Equador traversing the slopes
of the volcanic hills, cowboys hunting the
jaguar in Paraguay, the Lengua Indians
spearing fish in the swamps of Gran Chaco

_in Uruguay, and the glaciers coming down

to the water’s edge in the Straits of Magellan.
We did not stay anywhere any length of
time except at Argentina Where we stayed
at the ‘Estencia’ of a cattle-owner in the .

Pampas, and saw gauchos . dancing to the

music of the guitar and the Tehuelsche
Indians of Patagonia bunting the guanaco
with their lasso. We wanted to go to
Antarctica to see the penguins resting on
ice-floes ;3 but, my' companion was called
back home and I preferred to accompany
him tothe West Indies. I-stayed here

'
)
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while he left for Europe. 1 watched
Negroes wearing sorabreros of straw work-
ing in banana plantations, milkmen going
on horseback carrying their cans in hanging
panniers in Cuba, and the wind mills
squeezing the sugarcane at Barbados,

1, then, left for the South Seas, having a

final glimpse of the Morro Castle, Havana,
from the Narrows. What delightful lands
are these South Sea Islands! 1 spent days
seat>d under the cocoanut trees near a lagoon
amidst the coral rocks. In the beautiful
island of Hawaii, crossing the pineapple
fields that covered the hills and valleys, 1
ate the ‘pci’, the staple food made from the
starchy roots of the taro plant, watched
glittering fishes with shapes as grotesque as
the multicoloured drawings of Japanese
artists in the waters of Honolulu, and saw a
Hula dance done by Kanaka maidens.

From there, Australia called me. After
suffering from the heat in a cattle ranch in
North Queensland, I escaped to the encamp-
ment of a gold miner in the Bush, I
watched emu men engaged in magic rites to
get plantiful supply of emus for their tribes,
1 saw wedicine-men with mystic designs on
the face and the body. 1 wandered near
the coral growths in the Great Barrier
Reef, saw sheep-shearing by machinery in
a ranch in New South Wales, tested a
machine which graded apples in Tasmania,
took & boat on the Swan River to see the
-wild black swans on it, saw the limestone

" caves in the Blue Mountains and was in
" Melbourne for the 'Cup’. In New Zealand,
I was thrilled tosee the tattooed Maoris
making mats of flax, while their women

. cooked potatoés in bags let into the boiling
water of Whakara-warewa. I stood on the
banks of the winding ri¥er shaded by weep-
ing willows near Christchurch and reflect.
ed on the industrial advance of the country
—the busy saw mills fed by the fallen
Kauri pines hauled up to them by oxen,
and the gold dredge in operation in the
district of Westlund, )

On my way to Japan I skirted the impornt-
ant islends on the way. 1 saw the war
dance of the Solomon Islanders armed with
‘barbed spears, Fijiuns -catching turtles,

women in Tahiti making cloths called tappa
out of paper mulberry, Filipinos eating the
flesh of the carabao, and the natives of
Celebes hunting the deer on horseback. I
halted at the Malay Archipelago. After
experiencing a furious hurricane in a bamboo
forest at Java, I got the help of a -Javanese
guide. The man who was clad in his sarong
took me to the bas-reliefs which lined the
walls of Borobudur. This naturally led to a
visit to Bal; where Hinduism still continues.
I wandered in the groves of the tempies
where the air was sweetly heavy with the
fragrance of the blossoms of the Frangipani
trees and watched the glorious tropical
sunset on the sea from the top of the Peak
of Bali. In Cambodia, I saw a performance
in the ‘Hall of Festivals’ of the famous
Cambodian ballet in their traditional cos-
tames. I looked down on the walls of
Angkor from the colonpnade of the temple
and wandered through its grand sandstone
ruins. I was privileged to see the annual
Regatta on the Mekong. After visiting the
beautiful botanical gardens at Penang, I
was introduced to the sight of the Sakais,
who use the blowpipe to hunt their prey,
by a chief of Perak, who presented me with
& gold-headed Malacca cane on parting. T
saWw a primitive tribe:who still painted their
faces with coloured clay in the dark forests
of Moluccas. I passed Formosa where men
were flaking off wood from camphor trees
for the distillery and the Kurile Islands

where the Ainu women tattoo their moust-
aches. B

T was finally in Japan. Returning after
cli.nbing the ice-capped peak of Fuji- Yama,
I bad a drink at a tea-house on the frings
of & lake under a canopy of wisteria flowers
whllg three geishas attended on me—one
dancing, another playing the samisen and
the other the tsudzumi. 1 saw the famous
bronze Buddba at Kamekura rising high
above the tiees, and, when rturning, saw
fishermen using cormorants to catch fish.
After a parrow escape from a Bhiatoist
temple at Yokohama at the time of the
earthquake, I left for China. The scenery
in Honkong reminded me of the Riviera, It

is needless to describe in detail my varied

/
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activities in China—how I walked over the
Jade Bridge in the Summer Palace of
Peiping, how I coursed down the Fou-
Tcheou Road in Shanghai in a rickshaw,
how I participated in a fonfan in agam-
bling d=n in Macio, how T travelled in
houseboats at Canton, how I saw the sword
dance of the ‘gesangs’ in Korea, and how 1
stood on the ancient seatry tower in the
Great Wall of China. A pig tailed constable
who was fishing up tit-bits fromn a bowl with
his chopsticks in an eating house guided me
to a Lama temple where I saw the huge
prayer cylinders. A pilgrim, who was a
water seller going with his casks of water
on the donkey through the narrow streets
of Kashgar, accompinied me to Tibet. He
told me that originally he had kept herds of
yak on the bleak Gobi desert, but, having
fallen into the evil habit of drinking vodka
in a cabaret at Harbin, he had lost all pro-
perty and had now been reduced to follow
this precarious occupation. Now, Intent oh
salvation, he twirled his prayer wheel as he
walked. It was then the Liosar Festival at
the Tashi Lunpo Monastery and I saw the
march of the Liamas with weird music.

Prom Tibet, I proceeded to Burma. I
attended the Water Festival at Yaunghwe
and saw the yellow-robed pongyis flitting
to and fro. I visited the caves near Moul-
mein and saw the elephants dragging teak
logs to the river. From Burma, I went to
Siam, where water buffaloes draw the
ploughs over the flooded rice fields. After
exploring the Klongs on the right bank of
the Menam opposite Bangkok, I proceeded
to Annam, whose dress-making establish-
ments were as efficient and as expensive as
those of Rue de la Paix in Paris. Then to
Borneo, where after visiting the rude huts
of stick and leaves of the Central Bornean
tribes and a pepper estate, I bought a kriss
as a memento of my visit. Thence T em-
barked for Ceylon.

- Qeylon the Emerald Isle! I smelt the
cinnamon gardeas before the ship touched
Colombo harbour. I sat on the sand under
the palms near Galley Face and reflected

-¢n the intermingling of the old and new in

this land. The devil dancers pursue their

R d

craft at Kandy. Here, a bonze dressed in
yellow would show one also over the Tem-
ple of ths Tonth. Veddahs still kill game,
using byws and arvows. But, w3 hear the
noise of the rolling mills which operate on
withered tea leaves. Sinhalsse womn pound
plurubago tor pencil manufacture, and
Moormen cut and polish gems.

Then, I travellad to South Africa and,
here also, noted the same contrast, though
it is not so pronounced. Zulu kraals on
one side and the magnificent view of the
modern city of Capetown from the Devil’s
Peak on the other. Boers trekking like a
Biblical tribe over the weld, while machines
clank in the gold fields of the Rand I saw
an ostrich farm and beheld a war dance of
the Swazilis arraed with assegais and shields.
I can run only over the other things that
came to my view in my rapid progress
through Africa—the quaint toilet of the
Swahili women of Zanzibar, the curious
hats worn by the Hovas of Madagascar
where I travelled in a filanajana carried by
Malagasy porters, Hausa huts in Nigeria
made of slender wands and covered with
grass strips, young elephants used to drag
carts in West Africa, Pygmy warriors of
the Congo tracking game through dark,
swampy forests, witch doctors compounding
poisons, Masal warriors marching, and
Kikuyn women carrying babies on the back
in Kenya. What stands out before my mind
is the time when I rode in a caravan
through paths by which zebras, gnus and
antelopes pass'd. Flamingoes covered the
skies, and the woodlands swarmed with
baboons 1 got a memento of this, when I
netted beautiful varieties of butterflies near
Lake Nabagaba. After a passing visit to
the Canary Islands where, after crossing
through tomato fields, I saw at Atalaya
peasants live in houses in the lava caves of
the volcanic hiHsides...... * -

Suddenly, he stopped and stared in cu-
rious stupefaction at a figure rapidly ap-.
proaching us. It wasonly a young man clad
in a dirty loin cloth. Baut, as he came near,
the old man's face turned & sickly hue, and,
with a shawe-faced laugh, he got up, picked
up his stick, and hobbled out of the temple,
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. .-
The new comer came to me, and, speaking
in Tamil; said : ¢TI hope, sir, that my old
father has not annoyed you in any way.”
“QOn the contrary,” I replied, ‘ he has
been entertsining mewith an account of his
travels. It is really astonishing to have
met such a man in this place.”

The man threw back his head and laugh-
ed uproariously. ‘‘Dear Sir,” he exclaimed-
“My father has never stirred an inch
beyond K .. . the town which you know, is
about ten miles from here. He was a tea-
cher of geography in the High School there
and, being a lover of books from his early
days, used to spend all his time in libraries.
Well, the school fell on evil days .some

A

months ago, and, since my f ’

cared to go and see the scboc};l l::}:n?gex:e‘trgz
axe of retrenchment was first applied to 'hitn
I do not know whether this shock upset
him or whether his brain was already
sc_>ftened by excessive study, Sincel took
him here where I get a precarious living, he

has becn a monomaniac, mumbling about"

the places he had visited throughout the
world.” '

“Really " I cried ‘but, he seemed so sane

‘and cogent in his narrative.”

“That %s the really sad part. Fxcept for
%‘hls delusion, he is all right, I suppose it is
ate.”

S ot e

HOW TO TEACH HONESTY AND TRUTHFULNESS:

By Miss AQuina BERLAS, B.A. B.T., I/C Inspectress of Schools, Ajmer.

EPENDABILITY expresses itself in

two ways, through deed. and through
word. Tbe former is termed honesty,
while the latter is called truthfulness.

Neither of the two virtues, viz, honesty
and turthfulness, is inborn. Children are
{born neither honest nor dishonest, neither
trushful noc untruthful. They acquire

these two "moral vitues, like all other .

" virtues, thiough experience.

~: The value of all external behaviour

should be judged in the light of the forces
. motivating it. An-iadividual msy behave
honestly because of the fear of physical
pain, - another's honest behaviour may be
attributable to the fear of social opinion.
Real honesty presupposes the individual’s
dévelopment to the stage at which heis
capable of forming an ideal of himself, a
picture of his ideal self, which will be vio-
lated by being dishonest. - At this stage he
is honest, because to be dishonest would be
incongruent with his conception of himself
. and damaging to his good opinion of him-
self. OFf this form of honesty, young
children are incapable, because of their
intellectual and woral ilmmaturity, At the
. earliest stage the strongest stimulus to good

Behaviour is pﬁysical comfort while the
most effective deterrent is physical dis-
comfort,

- This is the stage of moral infancy, a
stage at which the only guiding principles
of life are hope of bodily pleasures and fear
of bodily pains. From the age of about 8
years onwards, the child becomes more
realistic and the process of his socialization
becomes more rapid.

This stage may be called the prudential,

stage, becausg social opinion is now the
strongest motivating force in the individual.

During adolescence the individual becomes

more idealistic and, if ‘he is handled pro-
perly at this stage, he is able to achieve an
ideal of hiwself which serves throughout
life as the background against which he
judges the propriety or impropriety of
varlous courses of action open to him., Byt
adolescence or youth being s stage of
rapidly changing values and adjustments
the ideal of self does not get consolidatecl'
until manhood or womanhood is reached
We shall be well advised to bear in mind.
the . handicaps under which the growin,
individual has to work during the periods o%
1nfanqy, childhood, boyhood or girlhood and
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adolescance, during all of which he is
immature, and we should not expect from
him the high ideal of perfect honesty which
he is psychologically incapable of attaining.
Secondly, we should not lose sight o(': 'the
fact that the spa:d and ease of transition
from moral infancy (pleasure.pain stags) to
the prudential stage at which social opinion
{s the strongest force, and thence to the
highest stage, depends upon the level .of
ethical developmert attained by the family
and the community to which he belongs,
The moral development of some individuals
and families is arrested at.the level of
morsl infagcy. The actions of these indivi-

" dudls and families are governed largely by

consideration of material rewards. and
punishments. Other individuals and groups
go beyond these, but their motale i8 mainly
conditioned by the values and atntudes‘of
the society to which they belong. Social
opinion is the strongest stimulus as well as
the strongest deterrent. It is only a rela-
tively smaller number that réach - the
highest level of moral development. ‘The
tempo of the. child’s moral development is
consequently conditioned by his own psy-
chological limitations as well as by the
ethos of the social environment. It would
be unreasonable to expect an individual to
practise at any stage of his development a

‘code of morality higher than that practised

by the adults amongst whom he lives. He
accepts their ideas and emotional reactions
uncritically and they furnish & pattern for
kis own behavionr. As long as he does not
have an opportanity of going outside his
limited social circle and studying the atti-
tades and ideals of other individuals and
gocial groups, he remains incapable of criti-
cally evaluating the moral quality either of
_his actions or of the actions of his fellows.

The growing child not only  jmitates
gotions e.g. accent, mannerisms, ‘ete,, he
also . uncritically “accepts and reproduces,

" with conviction, the opinions held by his
“sneial group. The seéds of religious bigotry

are 'sown in the individual in early life,
‘when he acquires the conviction that the

_religious ideology of his-people is the best
.sand continues to cherish this belief without

evar hothering to make a serious study
either of his religion, or of other religious.
Later, asa resnlt of the political or other
ideologies of the social groups with which
he associates, he forms equally strong, and
very frequently unreasonably one-sided.
opinions on political, economic, and social
questions  Sectarian or political narrow-
mindedness is bred in this way.

We have considéred above in outline
what forces- and factors in the soctal
environment militate against the develop-
ment of ideals and habits of honesty in
individuals and in social groups of all sizes,
ranging from religious sects to nations.

Experimenting with various reactions :—
The child is a great experimenter. During
each stage of development, he experiments
now with one possible reaction, next with
another. Hach reaction brings in its train
certain pleasant or unpleasant results, and
from these the individual learns as he
grows. :

Childhood is the period during which the =~

individual learns most and gets off mosk
chaaply. After he has reached maturity,
he has to pay a much higher price for
useful experience.
Some simple rules for inculcating honesty:—
(1) In the first place we must recognise
that during the stages of infaney, child-
hood, boyhood or girlhood and adolescence,
the individual is able to achieve honesty in
3 limited sen-e and that he can become "
ideally honest only when the reaches he age
of maturity and stability at about 21 years,
and then only if his moral training hag
been conducted on the best lines and in the
most favourable social environment,

(2) During each period of developraent,
the social environment of the individual
plays a very important part. The attitudes,
and ideals of the adults amongst whom an
individual is brought up, sink deep into his
nature and tend to persist throughout his
life. '

(8) The mianner in which the individual
is trained and disciplined has great influence
in making or marring him., Most parents
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have a wrong conception of discipline. They
measure the effectiveness of discipline,
exercised from without, by the individual’s
conformity to prescribed modes of behavi-
our, but they forget that the semblance of
obedience they thus achieve has as its
hidden concomitant a spirit of rebellion,
and that the personality, constantly subject-
ed to the pull of two opposite forces, may.
eventually fall to pieces,

True discipline is synomymous neither
with licence nor with tyrannical inhibition.
It does not allow the individual to do as he
desires, nor does it take away from him all
freedom. Its keynote is regulated liberty.

The concept of regulated liberty needs
elucidation. DBriefly, it amounts to this. Do
not make the child’s life too easy, If heis
not accustomed to meeting the challenge of
difficulties and overcoming them, his moral

‘natare will soon go flabby, and he will
develop a tendency to avoid and evade
difficulties. Every normal child is born
_with a tremendous faith in himself. Heis
a born fighter. When he encounters difficul-
ties, he tries bravely to overcome them.
"He exhibits great persistence. And when his
efforts at solving one of the many problems
of his life are crowned with success, he feels
gloriously happy. '
'We have only to see that the child's
natural tendency to fight down difficulties is
preserved and that his career of little every-
“day conquests strengthens his faith in his
strength and capacity,

This faith will be destroyed only, if the

" tasks et to children are not suited to (1)

their capacities, (2) their understanding, and
(8) their natural and acquired interests. If
- the work which they are asked to dois
_ beyond their power of acopmplishment or
above their understanding, they will be
overcome by & sense of futility and failure
and may feel so discouraged that they may
give up the struggle against difficulties,
“which will be tragic. If what is required
of them doss not appeal either to  their
natural interests or acquired sentiments and
motives, they will feel bored, will not enjoy
doing it, and will consequently not do it well,

1

And repetition of such boring and intrinsi-
cally uninteresting tasks will not only kilr
their joy in life, but will also create in theil
minds an exaggerated value of the import-
ance of failure, which has been due not to
their incapacity but to the uninterestingness
and unsuitability of the tasks set to them.

In selecting tasks and situations for the
child, we should see that they stretch his
power. Pleasnre in achieving something is
heightened, if that something has obvious
elements of difficulty.

Further, in our personal relations with
the child, we should do our best to com-
mand his confidence. If we do not com-
mabd his confidence, he will not discuss his
difficulties with us. We can command his
respect by trying honestly to understand his
point of view and to arrive at a correct
estimate of his difficulties, In order te

_achieve success, we shall have to go back

in imagination to the recallable experiences
of our own childhood difficulties.

One form of dishonesty is stealing.
Stea]mg may be due to a number of causes,
&nd in view of its seriousness and complex
ity, deserves separate treatment. Here we
might refer to one important cause of steal-
ing, namely parental miserliness, If parents
do not allow their children a reasonable
amouit of pocket money, which may make
them feel on an equal footing with other
children of their age, and if requests for
school subscriptions are not met with sym-
pathetic response, children are bound to
steal in order that they may save their
self-respect. o

If certain children persist in making
unreasonable demands for money, one
offective method of satisfying them is to
provide various kinds of domestic work,
which can be done by children and which

-~does not fall within the normal round of

their daily duties. For each item of work
& small wage may be fixed eg., weeding
the front garden, watering flower pots ete.
This arrangement will have the two.fold
advantage of enabling the children to add
n an honourable manner to their pocket
money and also to learn the valugble lesson
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that in order to obtain money one should
work.

Persistent stealing and other acts of
dishonesty are sometimes due to a chxlfi's
not having been kept fully occupied with
work, involving the utilisation of his capa-
cities and powers. 'There are cases on
record of persistent and seemingly incorri-
gible thieving having been stopped, when
the thieving children were given work that
was genuinely interesting to them, that kept
them fully occupied and that gave them &
sense of achievement and mastery.

Stealing is sometimes an act of vengeance

_indulged in by a child, who has been per-

sistently ridiculed and made to feel small.

Similarly too much nosiness by parents
regarding the child’s spare time occupations
frequently leads to lying. This lying 1s in
the nature of a protest by the child against
what he considers undue interference with
his liberty. If the parent-child or teacher-
child relationship is normal and healthy,
based on mutual trust and understanding,
the child will never lie, when asked to tell
what he had been doing in his spare time.

If we try to force the child into certain
patterns of conduot without effecting a close
relationship between his interests and what
we ask him to do, those patterns can never
become s permanent part of his life
reactions.

THE MAKlNé OF CHARACTER IN SCHOOLS

By Dg. D. JIvARAYAKAM, M.A-L.T. rh. D,

Principal, Training College, Trivandrum,

and Dean of Education, Travancore University,

THE importance of schools as agencies of
1 haracter formation, is being in-
creasingly recognised. With the decay of the
old ideal, “Knowledge for knowledge’s sake”
and the popularity of the slogan “education

" for bebaviour,”’ everything that will contri-

bute to efficiency of conduct bas tended to
find a larger place in the school curriculum.
The greater and greater part played by the
application of knowledge in the conduct of
human affairs, aud the prevailing tone of
modern Jife which emphasises the dynamic
aspects of knowledge, have thrown into the
shade bookish instruction stressing theore-
tical values. Character which shows itself

in conduct, has therefore come to be directly -

aimed at through education. The increas-

"ing demand for character education, has at

the same time broadened and défined the
concept of character. Till now the issue has
been clouded, by association with religious
education. Character was believed to have
been an outcome, a bye-product, of religious
instruction. The practical difficulties of

‘nocording religious instruction in the.com-
"mon schools in & country like India, with
.#ts wide variety ‘of major religions, its

’

multipiicity of creeds, and its crowds of
sects each clinging to its tenets fanatically,
have made it impossible to give any kind of
religious instruction whatever and rendered
school education purely secular in character,
This position has now been officially recog-
nised by the Central Advisory Board of
Fducation, which has resolved in its latest
session under the presidentship of the
Bishop of Lahore, that religious instruction
is a matter for the home and the com-
munity rather than for the schools. Such
& decislon makes it indispensable that
schools should devote themselves to charac-
ter formution. Indeed, no one can right-
fully deny that religious instruction will
have its effect on the character of pupils,
All religions hope that their tenets will
influence to the good the conduct of their
votaries, But to the world at large, the
resulting conduct is of greater importance
than the doctrines which determine it.
For practical purposes, the ethics of a
religion are more important than its esoteric
character. Hence no harm can come, if the
conduct is seized upon and promoted in

schools, and the knowledge of the religious
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principles, on which it is based, is by-
passed and side-tracked. Ethics is not a
subject of disagreement among religions.
All religions are more or less agreed on, as
to what constitutes the good life.

Such an agreement on fundamental
morals, has brought into schools, what is
popularly known as moral instruction. But
the agreement in regard to moral principles,
has not rendered the pedagogical problem
of moral instruction any the easier. It is
now conceded that direct moral instruction,
is most vapid, stale, flat and unprofitable,
Even if the pupil is impressed by such
instruction, of the importance of moral,
principles and the. necessity of following
them out in life, there is no guarantee that
such convictions will be translated into
conduct. Hence moral principles should be
taught in the patural setting. Moral ques-
tions should be made to arise in the school
life of the pupil, #nd his reactions should be”

led to be motivated by such principles. The

school work gives ample scope for the
indirect teaching of morals in this ~fashion.
Temptations to unfairness or insincerity in
lessons and examinations, are always to be
met. Occasions arise when the pupil will
bhave to decide whether he will tell the
truth or the contrary.. In all such contexts,
the school, by its close supervision, its rules
and punishments, will be able to secure the
right conduct and promote the right atti-
tude. The school atmosphere, the school
traditions and school pride will work
through esprit de corps, and will influence
conduct to the good ‘and eliminate mis-
behaviour, '

The psychological approach to the making
of character was worked out by Aristotle
himself. He found in man two tandencies,
one passionate and brutal, and the other
intellectual and human, Man rose in his
spiritual character, acsording as the brutal
was kept down by the human. Herbart
seized upon this idea and argued that edu-
cation comsiated in the conquest of the lower
impulses by the bigber intelligence. Man
is not born moral. The immoral tendencies
ih bim are kept down by the will respcn

_ sive to thg higher ideas. It was the functicn

of education to supply these higher ideas
and thereby make the “goodwill’’, which
he defined as the “'steady resolution of a
man to consider himself as an individual,
under the law which is universally binding”.
Thus we attain to morality by the long- and
complex training called education, and so he
said:  “Iiducation may be summed up in
the concept morality”. MecDougall has
worked out a scheme in which cach
instinct el bnpulae is associated with a
characteristic emotion. Kmotion and impulse
function in & determinate direction in the
face of specified situations and thus build
up a sentiment, which is a scmi-perminent
disposition to act in a characteristic fashion.
In th: making of a sentiment, intellectual
comprehension and conviction take part and
lead to consistency of conduct. Sentiments
are built up in the life time of the indivi-
duel in moral, aesthetic and intellectual
sitnations ; and they ocoslesce to make the
master sentiment, otherwise known as,the
self-regarding sentiment, which reflects the
persogality of the individual: It is the duty
of the school to build up the proper senti-
ments through the teaching of the humani-
ties and the sciences.

Psychology has also made a synthetic
approach to character formation by describ-
ing character as a bundle of habits, The
home and th- early school are 'the appro-
priate seed-beds of habits, as it is the time
when the nervous system is at the highest
stage of plasticity., Habits are formed by
repeated acts performed in connection with
some primary urge of the human system.

According to William James, 99 out of-

every 100 things we do, nay 999 out of
every 1000 things we do, are habitual. 8o

habits make up a large part of our character. '

Habits of diligence, of punctuality, perse-
verance, cleanliness, politeness, truthfulness
and honesty may be built up in the school,
as component parts of character, The school
routine, the school discipline and the school

time-table are great helps t buil
habits, ¢ e o bullg up such

The sociological approach to character
formation has been made by Dewey, Park-
_hurst and others. Character shows itself in

0

!

1
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our dealings with others. Morality s closely
connected with society, and is nothing more
than the code of behaviour in the social
group. If a man lived in solitude, moral
questions will not arise at all 1n his case.
He cannot utter falsehoods, he canoot steals
he can neither be polite nor rude. The
virtues gain point only in society. Thus
self-denial and self-sacrifice are virtues, fm!y
because we deny ourselves and sacrifice
ourselves for the sake of others, Lacking
such reference, the social virtues bgcqme
vices, TPemperance becomes ascelicism,
courage becomes foolhardiness, enthusiasm
dffgenerates into fanaticism. Hence the

essence of g moral act is its social reference. -

The moral development of an individual
really Tepresents the growth of desirable
social traits in him. The school shguld help
to develop such social tr% B e”x )
that stands in the way of rigeg-mor ela-
tiTO our neighbours shauld be inhibi
Comipetiti®n in marke and' examinations
should be avoided, as imposing the indivi-
dun} competitive role in preference to the
social cooperative role. Corporal punish.

ment, as deciding conduct by authority and-

brute force, should be done away with.
Corporate living and team _Work. as pro-
moting self-determined conscious considera-
tion for the rights of others, should be
encouraged. Extra-curricular activities, as
investing the individual with responsibility
and developing in him, powers of self-direc-
tion and self-discipline, should be plenti-
fully provided. The school literary asso-
ciation, as a means of learning to see the

_other man's point of view in the quick give-

and-take of debate; should be extensively
cultivated. The pupil-sponsored school-day
celebration and the excursion, give ample
skill in organisation in a social mediuw, and
80 are indispensable for teaching cooperative
teamwork. More things are achieved

-through social cooperation and more good

causes are ruined through social conflict

. than we are aware of. .

' But the greatest means within the school,
for instilling desirable social characteristics,
are school athletics and school games.
Sehool athletics, when confined to narrow

-

areas, develop personal vanity and a desire
to excel over one's fellows. But as they
are organised at preseat over zonal areas
and related to all-India standards :cmdiworld
records, they serve to teach a pupil his real
place and to create a desire for excelling for
excelling’'s sake. School games develop
certain excellent social traits. A game 1S
played for its’ own sake, as the reward
guined is of an immaterial kKind. It matters
not & button, whether the game is won or
lost, so long as both sides have played their
bost. Hence that characteristic so much to
the fore in social service, described as “play-

ing the game,” is fostered. Games #lso teach .

the great lesson that no unfair advantage of
any kind can ever be taken, and within the
rules, no concession is to be expected or_squght
or accepted by either side. The individual

s learns to subordinate his self to the interest

of the team, to render the best service to

ibited ~his side, with the conviction that all rely on

him and hs relies on them all. Team games
entail the virtues of cooperation, of loyalty
to one's side, of obedienca to leaders, and of
an implicit observance of rules as 1nter-
preted by av arbitrator. They also teach
the correct spirit towards victory apd defeat,
not to be gratuitously elated by victory nor
to be unduly depressed by defeit. Ihereis
a tendency for each school to ensure the
vietory of its side By all means fair g.nd foul,
by shouting dowa and discouraging the
other side with the object of putting their
rivals off their game. If the staff will only
mingle with the crowd and tell them what
is sportsmanlike and what is not, they are
willing # listen. Where the competxtlog
is so keen that rancour is created in the
minds of players, the simple devices of

members of the rival team shaking hands ~

with each other and the calling out of
cheers to.the defeated side, often palliate
the feelings. The teacher should be a play
leader as much as he is & work leader, In

_any case, the intimate association of the

staff with school games, will enable sports
.and games to be used to the best purpose,

Properly handled, there is ample. material

in the school for the making of character,

~
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THE TEACHING OF ORAL READING

By MR. J. P. SAKSENa, B.A., BT, MRAS., Brajrajnagar.

EADING is usually deemed the most
valuable and important of all school
subjects. Asan efficient means of discipline
it trains the senses of sight and hearing;
strengthens and develops the emory;

_increases the powers of imagination, judge-

ment, and reasoning ; and exercises volunt-
ary attention and concentration of thought.

* Good reading is out of question, without a
" thorough grasp of the grammatical struc-

tur® of sentences and an ability to express
variations in meaning by corresponding
shades of vocal expression.Thus, it increases
the pupil’s familiarity with the functions and
arrangement of words. ~

Again from the standpoint of practical

utility, reading may be regarded as the
only indispensable subject of instruc-
tion. The extent and character- of “a
person’s reading determine the extent and
character of his education; and rightly
directed, a love of reading may prove an
invaluable aid in both moral and intellectual

- advancement.

The importance of the’ subject is also in
no small measure due to its being an un-
failing source of pleasure and recreation,

The teaching of reading is attended with
many difficulties specially in the lower
classes. These spring up from two sources,
viz , the nature of the subject itself, and the
nature of the pupils.

In its initial stages, reading involves the

quick recognition of somnds corresponding
to printed or written letters. The difficulty
of recognition is considerably enhanced
when often, as happens in English, the

same letter : represents different sounds,

when the same sound is represented by
differant letters, and when some letters are
silent without any vdeal significance.

. - The earliest reading lessons are learnt
 when the pupils'are intellectually weak, so
- that the difficulties are all the more formida. .
~ ble. . Achild,-who can read the words go,

no. so, finds that the sound of the vowel is
different in such words as o, on, of. Thus,
a confusion of ideas results, which only
long practice can remove.

There are various methods current in
schools for the teaching of reading, all devi.
sed with the aim of lightening the difficul-
ties in the way of the students, These may
be grouped under three heads:—

The first consists of Synthetic Methods,
in which the pupil is first taught the letters
and then they are combined to form words.
To this class belong the ‘Alphabetic’,
‘Phonic’, and *Phonetic’ methnds,

The second consists of ‘Analytic’ Methods,
in which the pupil begins with words or
syllables and learns from these the powers
of the letters constituting them. Under
these come the ‘Liook and Say' method and
the ‘Syllabic’ meth:d.

The third consists of ‘Mixed’ Methods,
which seek to combine the advantages of
the preceding methods. To this class belong
the ‘Combined’ or ‘Word-building’ method
and the English method of Messrs. Sonnens-
chein and Meiklejohn,

In every one of thass methods, the condi-
tions of success depend to a large extent
upon the ability of the teacher to train the
observation and arouse the interest of the
class. '

Now, we shall briefly consider the salient
features of these various methods of teach.
ing reading, one by one.

» Synthetic Methods

(i) The - Alphabetic Method.—It starts
with the teaching of the letters of the
alphabet. Each word is spelt orally befo:e
pronunciation. Soon after the mastery of
the alphabet and the vowel sounds, short
words are introduced and afterwards group.
ed into sentences. First, monosyllables like
am, an, at, is, if, it, on, of, or, etc., are
taught. These are followed by monosylla-
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- bles with the long vowel sounds, and longer
words are spelt in syllables.

The following are some of the advantages
claimed for the method :—

(a) It is a simple method, easy to be used
by any teacher, no matter how unskilful
he is.

(b) Here the difficulties are easily gra-
duated. X

(c) It teachesreadingand spelling together:

(d) It is apparently a simple and natural
method, as it starts with simple elements,
letters, 'and proceeds to complex combina-
tions. - :
~ But these advantages are more than
counterbalanced by the following grave
objections :— .

(a) The method is contrary ta the natural -

order of things; for a child learns to talk in
words, not letters. “So he should read also
in the same way.

(b) Itis mechanical and dry. It may eve
produce a dislike for reading. :

"#(c) In the attempt to teach both spelling
and reading at the same'time, difficulties
instead of* being simplified are actually
multiplied. - '

(d) The most fundamental objection is
that this method -entirely overlooks the
*confesséd inadequacy of the English alpha-
bet. There is often an unbridgeable gulf
between the name of a letter and its sound.
Hence, in many words spelling is an actual
hindrance to reading, . ,

(ii) The Phonic or Sound Metkod.—1t
teaches the sounds or the powers of letters
instead of their names as in the previous
one., The child is taught to associate the
shape of each letter with its sound and then
to put together these sounds to form sylla-
bles and words. In theory the.method i
right, as the sound of> the whole word ig
composed of those of its parts. But, in the

- . case of irregular words, ie. words spelt

ir;e'gular_ly, the method in its apparent sim-
plxéxty'v?:ll fall. Devices, such as the use
of additional letters, or diacritical marks

along with current leters, or the use of
italicized letters to mark silent letters, have

"been employed to make this method quite

yvorkuble. W. L. Robinson’s Phonic System
15 & good one.

The advantages urged in favour of this
method are mainly four in number :—

(i) This lends dtself to lively bandling, in
case the teacher is able. The interest of
the children can Lo easily awakened and
sustained by this method.

- (ii) Good articulation and careful enuncia-
tion are easily secured.

~ (iii) Phonetic treatment of similar words
1s rendered possible, which accelerates pro-
gress,

(iv) Reading and spelling are taught
together. .

~Of course, it has its own disadvantages :—

. o )
' (a) It is too elaborate for general use as
it requires specially qualified teachers to
handle it.

(b) The number of
burdens the memory and increases the
drudgery of teaching.

(c) The attempt to teach spelling apd
reading together, as in the ¢‘Alphabetic’
Method, combines difficulties instead of
resolving them.

(d) Many common words like quay,
‘colone.l, one, gnat, etc., being quite irregular
in their pronunciation, cannot be taught by
the Phonic method.

(iii) The Phonetic Method.—1It is really a
modification of the ‘Phonic’ Method just
dealt with. The distingunishing feature is
the use of the phonetic script to overcome
the irregularities and inadequacies of the
alphabet. The  earliest reading lessons are

printed in the phpnetic script,and retained till

the child masters the proper sounds of the
letters, The change to the ordinary script
1s made by asking the .child to read in the
ordinary script lessons already mastered in
the phonetic one. At this stage the phonetis
seript 1s given up. The Pronunciation of
English by Danlel Jones (Cambridge. Unj

additional signs

e,

THE TEACHING OF ORAL READING-.... - htr

versity Press) is & good book for teaching
phonetics,

All the advantages and disadvantages
poted in favour of and against the phbonic
method obviously hold good in the present
cnse also. A few more additional objections
may be mentiened :— R

i) This method at best postpones difficul-
ties. The child, by this method, is -obliged
to master two forms in the case of each
word, ‘

(ii) Phonetic script means the use gf books
printed in so altered a way that it looks

~ almost like the teaching of a new language,

(iii) The representation of similar sounds
by characters, which differ but little in
form, is almost certain to create confusion
in the child-mind.

(iv) It is learned from actusl experience
that children, who have once mastered the
phonetic spelling of words, find very great
difficulty in grasping ordinary spelling.

Analytical Methuds
(i) The * Look and Say’ Method.—It is

“otherwise known as the word method or the

method of reading without spelling. The
fundamental principle involved in this
method is that whole words and not letters
are the units of language. So the word is
first taught without reference to its spelling,
the child’s attention being directed simul-
taneously to its form, sound, and meaning.
Thus, he learns to recognize and pronounce
words at sight. Afterwards, by analysis
and comparison, he learns the powers of the
letters composing the words. From the
start the reading lessons are made to con-
gist of simple sentences within the under-
standing of children. The teacher may
start with some such sentences as the
following :—* The cat is on the mat. Tt is
a fat cat,” etc. He points to each word,
pronounces it and requires the pupil to

| repeat it after him. Thus the whole sentence

is dealt with. \
Now, all the children are made -fo read

~ the sentence together, as the teacher points
; -to the camponent words. Thisis followed
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by individual reading- 8 tt of many
students. Next, they are required to read
the same words in fresh sentences. Thus,
by constant practice, auditory and visual
impressions are associated. .

After the children have gained a fair
degree of ability, the use of books may
begin.

As their vocabulary increases, they are
led on to notice the similarity or dissimil-
arity of words like on, no ;frOm,form;d_oes,
dose etc. Here the analysis of -words into
letters may also begim. Thus, though the
learning of the alphabet is no part of the
system,_the names and powers of the letters
are incidentally learnt. )

. The advantages claimed for ‘this method
are:—

(a) It i¢ natural, for the child learns to
read, as he learnt to speak, in whole words.

It can be successfully employed even by the
“most inexperienced teacher., .

(b) Common irregular words can be lesrnt
by no other means, e. g. one, cough, quay,
etc. It separates the difficulties of spelling
and reading,

(c) It is interesting since, from the very
first fesson, the child sees the utility of his
endeavours. He is able to read a book
quickly by this means.

‘(d) This coincides with the method of
reading, which every one of us adopts in
later life, )

Some of the counteracting disadvantages’
are:— S

(a) It requires to be supplemented by
spelling-lessons.

(b) It is likely to encourage habits of
guessing, unless very great care is exercised
by the teacher. -,

(i) The Syllabic Method.—1It is another

‘variety of the ‘Analytic’ Method of teaching

reading. The earlier stages of this method
are identical with those of the one described
just above. In the later stages, greater
attention is paid to the classified syllables
than to the words themselves, whence the
method derives its name, As soon as words
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of more than one syllable are taken up for
reading, the student is taught to break them
up 1nto syllables capable of being pronoun-
ced with single efforts of the voice. The
merits and demerits of this method are
similar to those of the ‘Liook and Say’
‘method. The ‘ Syllabic’ Method, however,
“gives a greater mastery over spelling, as it
draws the attention of the students pointedly
to the syllables of which the words are
composed. '

.Mixed Methods

Lastly, we have the Mized Methods of
teaching reading, such as combine the
advantages of the methods discussed above.
Of these the ‘Combined’ or ' World-building'
Method is largely in vogue. Here, any part
of any of the above methods is employed
according, as it is deemed specially advan-
tageous in respect of the interest $hd willing
co-operation of the students. A successful
scheme is to employ the * Look and. Say’,
method for the earliest fessons, where easy
words are taught as whdéles. Next, the
~ * Phonic’ method may be used to teach the
principle of building new words by the pre-
fixing of consonants to those words already
known, e.g. bat, cat, eat, fat, hat, Jat, mat,
oat, pat, rat, sat,tat, vat; bear, dear, fear,
hear, near, pear, rear, sear, tear, wear, year;
and so forth and so on. Irpegular words
can be taught only by ths ¢ Iiook and Say’
method. Very difficult words must be
written on the black-board analysed into
syllables spelt by the ‘Alphabetic’ method.

Another variety of the ‘Mixed’ method is
knowd as the: English method devised by
Messrs. Sonnenschein and Meiklejohn, It
- is really a progressive word-building plan,

It embraces four courses, starting with the
" Nursery Book or the Two-letter Word
.Sheets with 17 graduated les-ons, leading up
to the AT Course. This latter course consists
of words with short vowels andcopsonants,

The second is the ANT Course with words
of three letters—short vowels and double
consonants. .

The third is the ATE Course with exer-
cises on long vowels, introducing the learner
to easy stories, : L

The last contains all the doudble vowels

with apparent irregularities, and some words

which baffle classifications,

The &dvdhtages claimed for the system
are i—

(2) Tt is carefully graduated and provides
plenty of recapitulation.

- (b) It ensures thorough progress, as no

syllable in the langnage is left out,

(c) It teaches spelling and reading at the
same time,

-Besides the comparative unpopularity of
the method, objections, such as its synthetic
nature, the many meaningless. combinations
it involves, and the possibility of dulness
and monotony in its employment, are urged
against it.

After having dealt with the various
possible methods of teaching  reading, some
distinguishimg marks of the earliest reading
Jessons may be noticed. The pupils must
be made to associate sounds, which they
already know, with the printed words, and
these latter with the ideas underlying them,
The thorough grasp of words- with & view to
their later ready recognition must be ensur-
ed., Natural expression, clearness, and
accuracy must be made compulsory frowm
the very beginning. Reading and writing
must be taught in counection with each
other. Further, it is important that the
earliest reading-lessons be taken from the
black-board rather than from the text-books
or reading-sheets. In fact, the use of the
black-board without stint ishould form the
most marked feature of the early reading-
lessons. At this stage, it may be of real
help to the students to encourage them to
point the words they are required to read
out. Bat, if this practice is indulged in, by
keeping the attention fixed on single words
pointing may prevent correct phrasing.

As -to the advisability of employing
primers and readers in the Infant Class
there is wide divergence of opinion. Per-
haps, the best course -is to combine black-
board writing and some suitable text-books
in the teaching of reading. Such books as
are selected should fulfil the following
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requirements :—(1) careful gradation of
difficulties; (2) plenty of coloured pictures
illustrating the lessons ; (3) lnter‘e,stmg sub-
ject-matter well within the pupil’'s compre-
hension ; (4) mnice gét-up, large clear print
with the words well spaced; anq (5) some
lessons written in clear conve;sa}tlona,l 'style
to give practice in the modulation of voice.
Before closing some of the common faults
in reading in the lower classes may be
noted together with their correctives. One
of the commonest is reading word by word
instead of in phrases. This s due to the
occurrence of new words and is almost

ipevitable in the beginning. But, if
“anchecked, it tends to become habitual.

The teacher's pattern together with the
frequent use of the black-baoard, .am‘i prac;
tico in both simultaneous and individua

reading constitute the best remedy.

Failure to recognize words due to the
smaliness of the pupil’s vocabulary is often
noted. Here again the black-board must
be unsparingly used, and devices like divi-
sion of words into syllables, marking of
silent letters, stc-, employed.

Errors in pronunciation are far too
common to need mention, Good enuncia-
tion and watchfulness on the part of the
teacher alone can remedy the situation.

Imperfect intonation in reading by
Indian students is quite a common error.
They pitch the voice in too high or too low
a key. A natural way of reading, approxi-
mating to the lucid and forceful manner of
speaking, must invariably be insnstec'l upon,
Insudible reading may be remedied by
getting the students to read simultaneously,

o - e

A SCHEME FOR EVALUATING PHYSIC?L LITERACY
IN SECONDARY SCHOOLS",

By Szi. R. SRINIVASA IYENGAR, B.A.,

L.m. Headmaster, Sarva Jana High School,

Peelamedu, Coimbatore

REAT progress has been atta,med. in
G recent years in the sphere of physical
education in secondary schools, though
much remains yet to be done. Secondary
schools are being provided with physical
training jpstructors at the rate of one for
every 250 pupils, and helped to acquire
additional playground space. A great revo-
lution in secondary education' has been
effected by making physical education
compulsory for every pupil in the. higher
forms, intrcducing - poysical education
periods within the framework of the school

| time-table, and allotting pages in the

8.8.L.C. registers for recording every year
the pupil's physical measurements, ability

“in fundamental ‘skill and organised games,

and remarks on the
sportsmanship habitg
pupil. We have ev

h&akha and

...’;*X\:ch.e

fied at the progress achieved so lar; but all
the same, we should continually introspect
ourselves as to whether we could not im-
prove our wethods of work., Conferences
like this are opportunities for such self-
examination- '

In this paper, I proposs to examine .the
scheme now adopted for assessing physical
‘literacy’ in secondary schools. I have been
strongly feeling that it is outrageous to pass
judgment, and record it, on the sportsman.

ship habits of children, who are passing

through the age-period of 13-15 years. The
combative instincts of children during this
age period have to ba actively developed
and promoted ; and this cannot be done, if
teachers are not only to pass, but also to
enter judgments on the sportsmanship habits
exhibited by children in the playground
practices. The idea of sportsmanship can

‘of the All India Edacational Conference, beld at
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be understood and appreciated after wit-
nessing inter-school tournaments and com-
petitions, and discussing the issues of fair
and foul games, If the pupil kaows before-
hand during the formative period that
during everyday play-practice, he is to play
with restraint, his capacity for full growth
and development is being suppressed, and
we shall be training childrea in tameness
and docility, and hypocrisy, and not for full
manhood and womanhood. An entry, ‘a
proud and hearty player,” made by a physical
training instructress was changed by Mus.
Buck into *a haughty player.” Many mea-
ningless entries, such as, “a serious player,”
“g perfect sportsman”, ‘‘a perfect gentle-
man in play” find place in.the S.8.L.C.
books. How a perfect sportsman is manu-
factured in the fifteenth year is a mystery;
and it is not clear as to whether ‘‘a perfect
gentleman” is complimentatry. - The sooner
this entty is removed . from the 8.8.L+C
register, the more .sensibly we shall .be
acting in our school administration,

As regards health Babits, theré are factors
"beyond the boy's control that affect his
health. Few children pass through the
18-15 age period without suffering from
scabies or stomach-troubles. Again, as re-
" gards play-habits, the truly iastinctive
‘urges should be formed, developed and sub-
limated, before the psycho-physical mecha-
misms in and through which the instincts
work are coordinated and exercised.
Remarks suggested such as, ‘*humorous’ or
‘dry-as-dust’ are difficult to comprehend.
It istime that the entry, **habits,” should
go ; and a new system of evaluating physi-
cal literacy ifi secondary schools is devised
-and adopted. My plea for the deletion of
the ‘habit-entries’ should not be taken to

mean that I am not for the cultivation of
- these habits, : -

A clarification of the ‘objectives of physi-
~ caltraining is essential to the framing-.of &
- scheme for testing the physical proficiency

of pupils. It must be understood that the
objectives of physical education in second-
.8y schools are different from those in
elementary schools. Physical education
- should in the first place, aim ‘8t creating in

/
the pupil a sense of responsibility for deve-
loping his physique so as to discharge
efficiently the duties in his vocation in his

later life. The marks of ideal physical -

health are robust health, expansive chest,
broad shoulders, upright carriage, elasticity
of step, vigour, quickness and sureness of
movement and strength, Secondly, it should
form the basis for the ultimate fitting-up of
our pupils as members of the National Mili-
tia, Thivdly, our sccondary schools should
not fail to lay a proper foundation for
acquiring proficiency in games and sports
which have acquired international status.
In India, we are likely to attach greater
importance to indigenous exercises. Indian
exercises are based upon the principle of
pranayama 3 snd their value in muscle-

building and conscious mind-control should = -

not be underestimated. All the same, the
value of games and contests which provide

-freedom, spontaneity, continuous adaptation

and correlative action of the organs of sense
with the organs of movement, should not
be ignored. Hence the foundation for

proficiency in international games in which

India has shown her mettle should be laid
in our secondary schonls. Lastly, India is
a poor country ; and as one schaol of poli-
ticians constantly observe, costly games
cannot be thrust upon people living in the
countryside. Rural leadership should be
manned by the products of our secondary
schools. Hence, if our pupils are not to
cut themselves adrift from the masses, they
should learn to play as well as to teach
‘games without apparatus’ or rural games, as
they are called. Any scheme devised for
evaluating the physical proficiency of pupils
leaving secondary schools, should be based
upon the fundamental principles stated
above in the organisation of physical acti.
Vities.

In consonance with the prinoiples

"edumbrated above, the following scheme of

assessing -and evaluating physical literacy or
proficiency of pupils in the higher forms of
secondary schools is recommended ;~—

1,

nal hygiene viz., cleanliness of body, dress,
teeth, nails and freedom from susceptibility

: /

Knowledge of and practice of perso- .
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w ;a.ilments such as headache,
stomachache, itches.

2. Knowledge of correct
postures for sitting, stan@ing,
walking, sleeping, and principles
of breathing in and out. 10 per cent.
3. Knowledge and practice
of any set of exercises iz,
Suryanamaskar, scouting, etc., 10 per cent.

10 per cent.

4. Muscle building practices,
(Bhaskies, dandals, club-swinging,
‘how many at a stretch can be A
done ?) 10 pex cent-

.§. Athletic fitness in jump-
ing, throwing and running or N
hiking 15 per cent..

. 6. Proficiency in 1'na;jo_r
games e.g. football, hockey, cri-
cket & c. /15 per ceat.

7. Proficiency in rural games
or scouting games or games

without apparatus. 15 per cent.

8. Sportsmanship, and/or
leadership in controlling a team,
and in teaching of games. 15 per cent.

—— bt et

Total ... 100 per cent.
It will be seen that the above eight-

point scheme 1S fairly comprehensive of ~

he fundamental objectives of physical -edu-
:;ation in secondary schools, and mOre
ideally satisfactory for the purpose of evar
luating the physical. proficiency of pupils in
gecondary schools than general remarks on

habits which, in most cases, do great injus-
tice to the pupils either by over-exaggerat-
ing their worth or giving a false picture of
the individual's physical proficiency. We
have to recognise the limitations ,under
which we have to work any scheme of
testing. It is grossly wnfair to penalise
pupils in the high school stage; for any
diagnosis of the pupil in his growing
period cappot have any absolute oF perma-
nent value, Our objective should be to give
our secondary-school-leavers that gbysxca.l
maahood, * the plus condition of mind ani
body,” to use Emerson’s phrase, necessary
for success in the battle of life and the “Joy
of eventful living.” 1 plead before the
physical education exp:rts for the introduc-
tion and trial of the above scheme oﬁ eva:
luating - physical proficiency 1D secondary
schools.
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BACK TO THE BEST

Change for the sake of changde is an utterly wrong policy, at least in so far a
change of textbooks is concerned. Several headmasters who sometime back discontin ez
the use of Wren's “PROGRESSIVE ENGLISH COMPOSITION,” just because it ha ) -
ed to be a textbook in their schools for a number of years, have reintroduced it in F;‘::'"
schools, tealizind the mistake made by them, They now emp. atically assert that Wre:l’:
** Progressive English Composition ' is still the best bock of its kind, and thase compilers
wh'o have tried to displace it, even by drawing upon it, have tailed egregiously in their
object. This frank admission on their part should come as a warning to those who ma
be tempted to change an old textbook merely because it is old. Y

. As a textbook .of elementary English Composition, Wren’s book
continues to hold a unique place and still commands big annual sales.

Fifty-fifth Edition.

A UNIQUE TEXTBOOK

: - HIGH SCHOOL ENGLISH

—PRACTICAL GRAMMAR AND COMPOSITION—
By HENRY MARTIN, m.A. (OxoN.), 0-R-E.
Pages 294. Fourth Edition.

. Martin’s “ High School English” is an eminent|
lation English, written on sound educstional lines,
The whole book is marked by a refreshing originality of tlreatment

The 120 pages on Eng?is_h Usage and Idiom form a unique featurs of the book

@“" As. a textbook of systematic and practical train
Composition, it would make an excellent selection.

Y practical Course of Matricu.-

ing in English

K. & J. COQPER*PUBL!SHERS-BOMBAY, 4
. Sole Selling-Agents for Madras Presidency :
The Christian Literature Society for India, Park Town, Madras
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WORLD PEACE
By Sr1 P. R. P. RANGAN, B.A.(HONS), Kamptee

THE world is only the reflection of human

thought; a better kind of world can be
founded only by a better kind of people
with a better kind of mutual understanding.
In view of this, it is entirely wrong to speak
of world peace any more without a moral
background. It is easy to speak of World
Peacs for any length of time, but let us see
how far it serves the pvrpose practically.
The so called Peace Treaties made between
the winners and the defeated in wars ap-
parently to ensure that there shall be no
further wars between themselves oOf bet-
ween nations are nothing but scraps of
paper. The Treaty of Ver§ailles for ensur-
ing Permanent Peace was dictated by Wood-
row Wilson, the then President of the
United States of America, and presented by
the Lieague of Nations to Germany. It

- proved futile not because of German might,

but because of the German desire for the
world supremacy. In fact the terms for

ecace to the defeated parties are being sub-
mitted now, taking it for granted that the
defeated are still fighting and will fight on
further in spite of their surrender. Treaty

" and Peace should be made in the actual

sense of the words; and history caanotb
forget the peace terms demanded by and
granted to King Porus by Alexander the
Great, after the battle of Jhelum in the

Punjab,

War and Peace are quite inevitable in the
world and ‘none can stop them, but then
humanity will never take take a fancy for
wars; and ip fact it has got a cerfain

.amount of moral power -of resistance

ajgainst wars, Jesus Christ, the incarnation
of non-violence and passivism, was crucified
in spite of his holy preachings; the Arabian
Prophet was chased from place to place and
even stoned when he tried to establish the

ideal of the brotherhood of humanity.’

Hence even Gods Who hava appeared in
human form in various parts of world to

.preach the Kingdom of Heaven among

humanity had to suffer persecution for the
sake of humanity and could not, rather did
not, remove the curse of war in spite of the
blessings they bestowed on us. It is really
strange to imagine that such a curse can be
easlly removed by these so-called Peace
Conferences.

We are quite convinced that these Con-
ferences will never bring any peace to the
World. On the other hand, they often raise
more complicated and more serious problems
which always end in difficult situations
in international affairs, Frequently, the ulti-
mate result is that they are solved by
nothing less than brute force. It issupposed
that every war is always fought for Peace,
but at the same time none can deny that war
starts, invariably breaking the existing
peace and that if it once breaks out, it
always ends in peace. The actual fact with
which humanity is most concerned is not
the condition prevailing either before or
after a war, but during the war itself. Every
peace which is framed is nothing but a
peace by force. As longas a nation tries to
exhibit, rather establish, its niight, there
will always be fear of war, for “the might
of a nation or a person is mothing, if itis
not established over the right of others’.
If world peace is to be established, it can be
done by only one method, and that is
through the disarmament of all nations and
the promotion of mutunal good will and
understanding, Of course, it is not possible
to effect international disarmament all at
once, but it is likely to be realised in course
of time, provided the holy mission of Jesus
and other great world teachers, non-io-
lence and passivism, is preached effectively
for practice among humanity in an organis-
ed way, by an effective agency functioning
a8 “the International Peace Mission".

THR INTERNATIONAL PEACE MissioN (I.P.M)

The primary aim of the International
Peace Mission should to preach -

1, Intellectnal Development,
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2, Non-Violence and Passivism and

8. Condemnation of adultery, murder,
theft, ete.

It should make its aim quite clear by
declaring openly that its chief aim is to
preach the above ideals and spread the
spirit of brotherhood without any back.
ground motive of conversion of people from
one religion to another. The I.P.M, should
include representatives of all the religions.
It should be recognised internationally and
should be supported by all states morally
and materially. The Mission should assem-
ble once in & year, in various parts of the
world in turn, toreview its annual progress,
under the sincere protection and patronage
of the big nations ‘'of the world. It should
tour round the world preaching these ideals.
Generally men have no fear of any things
but those punishable in a court of law, but
still they will be susceptible of restraint

by conscience, working specially on the

religious point of view. Moreover, it should
be idcnlcated that the primary aim in

international affairs should be nof success

in politics, commerce ete, but the ideals
of the I.P.M. .Diplomacy is nothing but

" disguiséd and gentlemanly gambling for

power. The religious-minded are more
sincere and honest, but less ‘honourable’,
whereas the political-minded. are more
- ‘honourable’, but less God-fearing. The
former will.be prépared to forego anything
and everything in the world for the sake of
ideals and never think of politics, while the
latter will be prepared to do snything and
everything for the sake of material objec-
tives but think of religion only for fancy’s
sake.* Hence it is the duty of the [P.M, to
se¢ that honesty, sincerity and brotherhoad

>~ “arqestablished among all peoplé as the surest

’
2

. foundation for permanent world peace.

The LP.M., before it starts its campaign,
should see to it as a preliminary measure
that men should be made more amenable to
moral checks. It is really a .pity that
international propaganda for physical, poli-
tical, commercial, or economic. develop-

" ment§ is much ‘hore active than that for

- ."inteltectual. or moral development. Any.
A ' o ’ ) '

sort of development of humanity which
ignores moral and intellectual development
18 harmful. Hence taking into consideration
the standard of living of a nation, it is not
difficult in any way to bring compulsory
education into force for that nation, as a
first measure of intellectual development.
It is only the intellectual and moral develop-
ment of the peoples that can destroy the so
called martial spirit which is being boosted
and at the same time dreaded, ’

We need not labour the question whether
fighting is allowed by Christianity in gene-
ral. The whole world knows the sacrificés
of Jesus for the sake of his holy mission,
non-violence and passivism. Note these
sayings of Jesus. ‘*Ye have heard that it
hath been said, an eyefor an eye, and a
tooth for a tooth.” “Butl say unto you,
that ye resist not evil: But whosoever
shall smite thee on thy right cheek, turn to
him the other also.”” “Ye have heard that
it hath been said, thou shalt love thy

neéighbour and hate thine enemy.” “But I -

say unto you, love your enemies, bless them
that curse you, do good to them that hate you,
and pray for them which despitefully use
you, and persecute you.” (The Sermon on
the Mount, St. Matthew).

Later on, with increase in political and
national rivalry among the Christian nations
the above Sermon had to be interpreted
against its spirit so as to make it conve-
niently applicable to to politics. * It is lawful

for Christian men at the commandment of

the Magistrate to wear weapons apd serve
in the wars”.

(P. 633, 37th Ariticle of Common Prayer,
Hymns 4 & M), '

- Whether Jesus would agree - to the above

amendment is. immaterial, because his

approval is taken for granted for the amend.
ment, ’

“It may be asked, however, ought not

the Christian to carry out literally the pre-
cepts of the Sermon on the Mount and
refuse to offer resistance to any enemy?
One line of answer would be to point ou
that we have obligations not only to self,
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but to society. What our Lord forbids is
the spirit of personal revenge. If we our-
selves alone are injured, we may be called

on not to resist our enemy and even to .

suffer death. Such non-resistance may be
truly Christian. But when . the 1njury
affects others, then we may be called on to
resist". ‘

‘ ) coduction to

(Page 554 Theological [n?o '
the Thirtynine Articles —By E.J. Bichnell
D. D. with additiopal references by the Rev.

H. J. Carpenter M.A))

This kind of interpretation is quite
opposed to the practical part of the Lord’s
Mission and is due to the oneness of religion
and the state, Itis quite clear that the
state in order: to get the moral support of
the church had to make such interpretation
so that it could have positively its own way
in the sphere of politics. 1f personal
revenge is prohibited, where is the neces-
sity for others being affected by injuries?
Where is the authority to take up arms to
resist the enemy whén .others are being
‘affected by injuries? Can we ever forget
the practical part of Jesus’s preachings
when He was affected by ipjuries? Did He
ever call upon his disciples to resist when
He or His disciples were actually affected by
injuries ? Is it not a sin to forget His Holy
preachings and the sacrifice He has done for
the sake of humanity ? .

“As g Christian, he believes that evil can
never be conquered by force. If.he accepts
state protection for his own personal safety,
he can hardly refuse to help the state to
defend itself against external enemies. In a
sinful world, this dual standard is unavoid-
able. Human sin has made the best impos-
sible. We must choose the second best .

" (P. 558, Theological Introduction to the
Thirty Nine Articles of the Church of Eng-
land—By E J. Bicknell D.D, with additional
references by the Rev. H. J. Carpenter M.a.)

We are really thankful to the author to
learn from him that human sin has made
" the-best impossible; but the pity of it is that
Jesus was not aware of this fact. Had He
been aware of such impossibility on account

Lil—8

of human sin, He would not have com-
mitted Himself into so much sacrifice un-
necessarily. In fact, He must bave preacha_d
His mission in the belief that it was precti-
cal. Any way there is no overwhelming
nrcessity “that we must choose the second
best.” In fact a true Christian should,
instead of choosing the second best, prefer
to live in a true Christian world, wherein
war would be impossible. )

The same writer says: “On the other
hand, weare coming increasingly to see that
if men and nations were really Christian, war
woild be impossible » (Page 554.) _Later on
he says of the world : “It contains many
citizens who are not even Christian 1n

name.” (Page 555.)

This is a fact, which every one of usis
quite aware of even now ; but then it is the
entire responsibility of the Christian nations
who are the masters of the world at present
to see that men and nations are really
Christian in spirit. :

Adultery, murder, theft, hatred etc. are
universally being condemned by all men
and nations because these are sparks of fire
which will evolve into flames. Any punish-
ment by any court of law against these
crimes will not cleanse society completely,
but it is only the fear of divine punishment
which will psevent men from indulging
in such crimes. It should be one of the
aims of the 1.P,M. to see that humanity
shonld understand merally the evils of the
crimes and if the ideals are preached among
the peoples with the spirit of a crusade, we
can take it for granted that the sins will
die out and the problem of establishing good
mutual vnderstanding and brotherly affec.
tion aruong all men will be solved Now,
it isleft to the. powerful nations of the
world, on whose shoulders lies the responsi-
bility of establishing such a peace perman-
ently among humanity, to see that these
ideals are preached with international
support. They need not doubt of s effect.
They can make at least a trial of the idea.
After ail they arerepeating the same words,
that were spoken by Jesus for the sake of
bumanity, .and thereby they themselves
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unconsciously become more devoted towards
Him. *“The state of the Christian religion
in Britain urgently calls for action; and that
action is no less than the conversion of

England to the Christaian faith .
(A Special Commission of the Church of

agland. The Stqt
25, 1945), a’esman, Monday, June
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‘Roonomic HisTORY OF THE BoMBay Drccan
AFD Karvarax (1818-1868): By R. D.

- CHOKSEY, M.a, Ph. D PRICE Rs. 8 PugLL
SHED BY THE AUTHOR. SOLE AGENTS
Deccan Booxk StaLn, Poona 4.

Dr. Choksey has reviewed in this book
the chief features of the economic history
of the Bombay Deccan and Karnatak during
the half a century that followed their
- snnexation by the British. The general
trends of their economic development are
fairly well-known to scholars. But as has
been pointed out in the Foreword, ouf
anthor adds a great deal of wealth of pre-
viously unknown detail over a variety of
topics for both the areas of which we may
mention the condition of village commuani.
ties, land revenue and settlement, communi-
cations, irrigation, trade and manufactures.
What he calls the period of trausition to
British rule would cover about two decades,
It was generally marked by economic
depression on account of over-burdened
-agrioulture, a steep fall in prices, a high
agsessment, depression of home industries, a
lack of ‘precious metals and a vicious system
of exchange that persisted. The inroads
of the British Governiment, into the econo-
mic life of the Deccan villages tends towards
strong centralisation, and put sn -end to
independence and initiatiye for self-help on
the part of the villages o

- The early British’ land revene adminis-
trators tried to revive the system pursued
by Nana Furnavis, The miras tenure became
-an empty show, The period following 1888
is treated district-war. It showed a rise in
the tillige and a progress in trade, com.
munications and land administration, But
the aftermath proved the improvement to
be ephemeral. The sowcars declined; the
Panehayats likewise deteriorated. In irpi.

gation the rates rose up; the calture of
cotton -was perceptibly improved and
resulted in improvement of commuanications,

leading to ports on the sea-coast. The silk
industry completely failed.

Like the treatment of the Bombay
Deccan, Part II of the book dealing with
the Karnatak, follows the same line of
description. An account of the geography
and geology of the Southern Maratha coun-
try adds to the value of this part. Muaro
of Madras fame, who was responsible for

- the conquest of this region; had concluded,

from the ,rotten administration of the last
Peshwa, that the entire Maratha rule was
predutory in character. The first years of
British oceupation were marked by con-
tinued depression. Land revenue was
Particularly heavy in its incidence. Inland
transit duties were very cumbersome. The
condition of this region presented, from the
economic point of view, almost similar
features to those prevailing in the Bomba

Deccan about 1843, viz., that the first 25
years of British rule had left the Karnatak
In poverty and economic depression, as was
the case with the Bombay Deccan. The
assessment of land was the most important
task. The labours of the Inam Commission
grew here, as in the Deccan, into channels
of great complexity. Communications and
Irrigation had not been much improved,
and wells and tanks were neither increased,
nor even well maintained, and Government
centented itself largely. with planning for
lmprovement and stopping short of carryin

1t out. Dr. Choksey pays due regard to the
band of administrators that worked in the
half a century covered by, his survey and
explains the reasons why t ey had to grope
towards a new order of things, which had to
be shaped from the bottom, “Blunders, but

not lack of sympathy, followed in the wake
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and putting at times

of mounting difﬁcumes'ts of the Company

ommercial interes Cc
:)l;?o(r:e those of the ryots broqghtdm iss :ir:r;&
in, soverty and economic depr n
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s and reports consulted, pnz wary
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are p‘L’_”‘E jmrnense range.
i — w ComMis-
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oF TRANSITION (1818-1826) : EDITED o
R, D. CHOXSEY, M.A. ph.p. PUB.ISHED .

" Err‘IE AUTHOR. SALE AGENTS: DEPocA
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This volume is a companion £o the a:fthc;;l :
Economic History of the reg}ont OF e
pay Deccan and Karnatak in efy ars
1380;181 \ag68 It presents @ plc:iure toof the
ition the land at the adven
g}zﬁ:}l}ogu&f‘ and of the eforts .of th:;l eﬁg:
English agdministrators to 1mprc;xirte Bo i
ot the cultivator and the prosped )f]or Lo
. he picture 1S presented, for both
country.ions’ under the headings oi lLan
tAh:mI;z%stration; Duties, Customss Oplumd,
Salt and Liquorj Co.ixmge, Exchan%e Z?;d
Mints; Commuuication Transpo;lk und
Road ; crops such as cottoD a.nb Si) ¢ o
indigo (silk alone from the Bom! a:)lfl eccan)
d miscellaneouf. Eac_h section is illustr !
%D letters of the principal ad ministrators, O
w);mm the most promix\n};nb hwellta ilséug
,~ ptinger, Jobn Briggs, V. Lhapin .
o "t.[thaﬁ:ke’my, addressed to various pe.rgt(;n(s;é
Phe author rightly remarks that a per! d o
transition of government from the con({ucom.
to the conqueror is' probably the x_n?s Som
~ plicated epoch of life that any sociely i
*'gome across. 'The administrators were };N !
! ‘intentioped ; but the difficulties o'f th(:ce ra:
years, the high assessment that “?:vai‘ed t ﬁ:
ted, the numerous customs duties han' the
. waste and fraud attendant on exc % -~
all these produced peculiar problems v; t(;] h
were worsened by the ignorance o o
administrators end  the unsympa.td e i(:
-gttitude of the intelligentsia of the land. ;
is heavtening to read that the rulers secure

"the followers
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iendliness lation by enfore-
he friendliness of the popu
§n§ religious toleration and by attempts to
win the support of the people in other ways.

Chaplin, one of the most sympatheu;: oi
officers, has stressed in more tha.ndon? p :c‘
the necessity of toleration and (l)' ctige
vincing the people of ‘the essemxah jus ico
and moderation of government, The V:; e
of cheap education and of employrpen o
educated men in gpvernment sertzlc?,mud-
condition of domestic slaves g.qd (f}a nd-
ard of living of average families cf) ;;a,ome
cular communitieS———these come ”cli O!:th me
notice. This revieWé ﬁxayazilfcigsteha‘;‘v ;hough

sions of the
?kfzet t;?i;(;?xci:;?ra.tion. of ‘the Jast Peshwa w:fs
very bad, yet “in justice to_the memory
o of Shivaji there Wer?

iods, in the otherwise gloomy picture 0
lgrllg,d \;vhich could and did compared Elore .
favourably with the rule that followed.

-

ELEMENTARY MATHEMATICS FOR WORKSHOP
gropents: By F. G. W. Browua. Pp.
X+869+ XV, MACMILLAN & Co., LoND,

(1945).

The author says that this book is based
upon F. Castle’'s Workshop Mathematacs
written in 1900, During the period of forty
years that has elapsed, much progress has
been made in industry and technical pro;
cesses requiring increased application o
mathematics. ‘Due to these developments
and due to intensive training necessitated by
war, the author says, ‘it has become neces-
sary to revise Castle’s boolf to make it ‘codver
present day requirements. We are glad to
say that the author has adinirably fulfilled

the task.

The book begins With.the four operations
jncluding decimals, ra.t'lo, percentages and
averages. Then angles, circles and rectilinear
figures are taken up We have symbolic re--
presentation, factors, equations simultaneous
and quedratic, and similar figures. There
are lessons on the use of vernier callipers,
micrometer screw guage, and slide rule. :
There are chapters on mensuration, element-



-

.

80 THE EDUCATIONAL REVIEW

ary trigonometry, approximation, logarithms,
approximate formulae, and areas of figures
by Simpson’s rule and by planimeter.
There’is a chapter on graphs, linear and
non-linear, The book closes with tables of
reciprocals, square root, logarithms, natural
sines and tangents and some useful constants,
It has also a' good index and answers to
examples. *

The above list shows that the book is
comprehensive and contains all the items
pecessary for all artisans and technical

~ stadents. That so much is compressed in

a single volume without sacrificing clarity
of treatment is indeed an achievement The
treatment of the subje;t mitter is quite

good. Everything is explained and illustrated
in a clear manner, important steps being
indicated in thick type, and students are
enabled to grasp elementary muilx;matics
as one whole, A special feature is-that it
contains a number of worked exampley-illus-
trating the processes. Besides this, there is
a large collection of graduated problyms of
a practical kind that arise id the d., * work
of students. d

This book is sure to be welcomed B‘j’ all

-students taking an early technical course

and especially hare in Madras, in view of
the bifurcation of high schnol studies lead-

ing to technical training. The get-up i8
7 \

quite good. - ,

mrmend—
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EDUCATIONAL DRIVE IN ETHIOPIA

ATO Tafara Worg, Private Secretary to
Emperor Haile Selassie and delegate
to the United Nations General Assembly,
in an interview to Peter Stursberg, Duily
Herald -correépondent, ~recently declared

. " that there was a great shortage of teachers

in Ethiopia. The Government of Ethiopia,

" he added, has applied to England and the

United Btates, but so far the response has
been poor. The Emperor is very busy

opening sehools and hospitals throughout
the country. '

Two MILLION BOOKS FOR ALLIED
: .- LIBRARIES

The Preparatory Commission of the

- UNESCO (United Nations Educational,
. Beientific and Cultaral Organisation), whose
chairman is Miss Ellen Wilkinson, British

Education Minister, formally took over the

, work carried out since October 1942, by the

Conference of Allied Ministers of Education,

[Pl '
. The Conterence owed its inception to-the
initiative. of Miss Wilkinson's predecessor,
Mr. B. A. Butler, under whsé chairman-
ship it first met in Londun: Throughout
the Conferenice. has met at the Ministry of
Education and it sécretariat had been pro-

" vided ‘by, the_Brnish Couneil.. The work,

;

originally confined to considering the help
needed and assistance possible for restoring
the educational systems of Europe, was later
extended in scope by the ipclusion of repre-
sentatives from the U.S.A., the U.8.8.R,
China, British Dominions and India as well
as the original members from Britain and
nine enemy-cccupied European lands.

An important step was taken in January
1943, when the Conference set up a Books
and Periodicals Commission to secure new
British periodicals for Allied national and
university libraries. The British and Allied
Governments together provided the funds

and the next year Mr. Butler opened an
inter.Allied’ book ‘centre in Liondon. This

centre has already collected nearly half &
million books, two-thirds of which are the
result of of special book salvage drives in
Britain, and the remainder gifts from

_universities, learned societies and individuals,

Tyvb 'hundred' thousand. books are now
coming in weekly. The sim is to have up
to two million available for distribution at

. the end of the year. " Representatives from

Alied coun'ries will be invited to a joint
examination of stocks during the summer
In addition, up to one million volumes and

periodicals have been received represent
5,000 different publications. ? 8
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Another important activity of the Bgoks
Commission has been the study of pro uf—
tion of objective history books to ellmnnade
some causes of international mxsu‘?derst%n .
ing. Already two such books, “The ur(i
opean Inberitance” and “The Meaning an
Teaching of History " have been commis-

sioped to be written.

Meanwhile, ‘other Commissions of the

'Conference have been studying the problems

of scientific equipment, basic scholastic
equipment, special educational problems in
liberated countries, use gf films, radio and
similar sids to education, international

~ exchange of students and teachers and pro-

tection and restitution of _works o.f art,
muasetm c9llections apd archives.

Desiring to broaden still further the basis
of their work, the Conference recommpnd_ed
the formation of an equcational organisation

. within the.United Nations' framework. As

a result, 44 nations signed the UNESQO
constitution in Liondon last November. 1 he
objects of the UNESCO are “to contribuce
to peace and gecurity . by promoting colla-
boration amMOoBg nations through education,
science and culture in order to further uni-
versal rcspect for justice and for human
rights and fundamental freedoms which ate
affirmed for the peoples of world by the
Charter of the United Nations.

The Secretary of the UNESCO is Sir
Alfred Zimmern, well-known for his eatlier
work on international intellec}ual co-opera-
{ion under the Lieague of Nations.

LONDON COUNTY COUNCIL'S EDUCATION
h BUDGET :

London County Council's Education
Co'fntﬁittee has epproved estimates for a

N

total expenditure on education of£17,500,000,
in the coming year. The new total is the
highest amount ever to be allocated for edu-
cational purposes by the L.CC., which is
responsible among other things for all
publicly provided elementary and secondary
education in the Liondon County.

Before the war, there were about
460,000 pupils in the Council’s elementary,
secondary and junior technical schools; but
for reasons mostly connected with tife war
the number for the coming year will only
be 338.000. Nevertheless, the estimates
show an increase of over £2,500,000 over
the previous year. o

The reason for the vast increase 1S that
the provisions of the Kducation Act, 1944,
are now beginning to take effect. The cost
of Liondon's secondaty education alone will
rise from under £2,000,000 to over
£3,000,000.

The provision for nursery schools rises
frqm £9.000 to £33,000 and for recreation
and social and physical training from
£50,000 to £202,000, Qyer £600,000 are °
to be spent in the rehabilitation of school
equipment, most of which dates from before
the war and much of which is unsuitable to
the new. organisation of schools under the
Act. ’

Although the total expenditure will exceed
the pre-war amouut by over £3,00,000,
about two-thirds will be covered by the 40
per cent increase in the Exchequer grant.

MILADY

Soap Nut Powder

- For Prices apply to*
29, Swany Pillai, Street
TRIPLICANE, MADRAS



EDITORIAL NOTES

A WRITER, in the Calcutta Review, ten-

tatively, but with entirely new inter
. Dbretation, works out the
A New Basis following periods in the
for Historical study of Indian History—
Inquiry. (1) The Aryan Invasion:
(2) The Aryan Settlement:
(3) The Pre-Buddhistic Era; (4) The Bud-
dhist: Revolution ; (5) The Brahmanical
Revival ; (6) The Rajput Period ; (7) The
Turco-Afghan Period-Moslem Invasion ;
(8) The Mughal Period; (9) Decline of
the Mughals; (10) Pre-Mutiny British
Rule; (11) Post-Mutiny British Rule and
(12) Recent Epoch. In each one of these
periods, stress is laid on the movement
and progress of society. Thus in the
Rajput period, the Huns were absorbed
in the economic organisation, as also
aboriginal chieftains who came to exer-
cise dominion. The feudal courts were
patronising the priesthood, but the Brah-
mins lost their pre eminence and their
decline set in. Having reached full
growth, the caste-society started the pro-
cess of stagnating. Henceforth it came to
be only on the defensive.

The next period is marked by a con-
flict of Moslem and Hindu society, result-
-ing in a temporary eclipse of Hinduism,
whereas the Mughal Age attempted a

- consolidation of the feudal class and was
marked‘ by a revival of Hinduism and a
process of synthesis, When the Mughals
declined, Hindu revival began, but it had
to compete with foreign powers, which

- destroyed the Indian artisan class and in-

creased the pressure on land and the
better-arm'ed, and more industrialised
_foreign powers became stronger, until
British rule was established. Before the
Mutiny, the British tried to remove the

© " {eudal aristocracy, creating in places

rentier classes and elsewhere making the
paramount power the direct super-foudal

landlord, removing the entiré surplus
agricultural production. The opposition
of feudal chiefs and their priests led to
the Mutiny. The British; though victo-

rious, confirmed feudalism and priesthood

f'md gave their pretensions and claims
imperial sanction,

After. the Mutiny the transformation of
the Indian society under the British rule
has been thus summarised :—Land is the
main means of production. Increased
security and peace increase population.
This together with the throwing back of
artisans on land (owing to competition
from machine-made foreign goods) in-
Creases pressure on land. Pressure on
land and the removal of the entire sur-
plus produce progressive impoverish.
ment of the population. Under condi-
tions of extreme penury, usury gets free
scope. Moneylenders grow up; they
also take up distribution of foreign manu-
factured goods and collection of agris

‘eultural produce for exports Land-trans-

fers from the cultivator to the absentee
moneyed man take place, and the aqgri-
culturist is rendered landless. The
number of landless agricultural labourers
increases ; sub-infeudation develops and
more impoverishment takes place. The
trading and money-lending class has
taken up land, but does not cultivate it
directly. The landless labourer is asked
to cultivate iton a sharing basis. The
direct producers’ share is further
reduced. No capitalisation of agriculture
takes place, for holdings are already
fragmented and 8o scattered that
attempts at consolidation need the back.
ing of the coercive powers of the State.
The trading class and the landlord class
glo_wly coalesce. British rule has brought
in its wake exported British capital, which
starts a few primary industries, and the
beginnings of an irrational- industrialisa.
tion take place. Utilisation of cheap
labour and cheap raw materialg are its
chief motive forces; and so the steady

- impoverishment of the magges continues,

No subversion of property relationshi
takes place to create f:gsh éurch:?ir?;
power in the population, and ve
definite limits to industrialisation have
been set. During the last two world
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mobilisation of indigenous 'qqpltal
K::S'taken place and some _add1t.10na}1
industrialisation, but the basis shll. is
cheap labour and cheap raw materials.
Coalescing of the trading class and the

foudal landlords has proceeded further,

opposition to rational industrlalfsa-

?igi th?gugh creation of more purchasing
power among the people. by legv—

ing more surplus with the direct pro lfj

cer through abolition o_f feudal .lanf

tenure has increased. This cqalescmg o

two historical, mutually exclusive classes

is the most significant development of

the twentieth- century. Landlords, tra-

* ders and industrialists largely exchange
their rules; all the three are growmg

into one class with common f_earfs agx 1

hopes. Through this synthesm, euda
lism is attempting to survive the deca}ﬁng
British Imperialism. The c-}bove metho ,
of treatment is so suggestive and cons
tructive from an entirely novel, but most
useful angle, that we have no hesitation
in commending it to the earnest attention

of all teachers of history. -

Dr. Sacchidananda Sinha’s well known

Hindustan Review contains a very pene-

trating and symp_athetlc

II Sir C. P-  appreciation of Sir C. P

Ramaswami Ramaswami Aiyar = by

Aiyar. "One Who Has Known

Him Long" It is so n-

teresting that we wish to share it with
our readers, in its best portion.

“The fourth phase of his (Sir C. P. R.
Aiyar's) life is centred around his playing
the role of an adviser on constitutional
affairs to several Indian princes, and as
Dewan of Travancore, since 1936, to the
Ruler of Travancore. For the last nine
years, he hag striven every nerve of _his
o turn the State into a very progressive
place, and C. P. has not failed in the least
in that ideal. A man can achieve some-
thing in some given sphere, but only a
C. P. can achieve all things in all spheres.
The future historian of Travancore, when
he sits to record tunbiassedly the work of
C. P., will truly say that the State was

most fortunate to have a giant of his
calibre and that what he did was history
itself to be recorded on the model of an
encyclopaedia. ,

"1Ig that all? No, the man is more than
all these that establish his greatness. A
true disciple of culture, a scholar of vast
distinction, a thinker of unrivalled
degree, witty in needful proportions, to
hear Sir C. P. speak in public is an intel-
lectual feast for the listener. Added to
the lustre, which his handsome persona-
lity throws on the audience, every W(?rd
of his falls into our ears with bell-like
clarity. Our hearts take fire and our
brain delights with his utterance. The
magician thus performs on the platform
and keeps us spell-bound. Then he
vanishes, leaving us to think of him and
his words for days and days to come:
Such isSir C. P. a great statesman,
scholar and thinker,"

Sir Stafford Cripps, writing on post-
war aims and opportunities, stresses the
urgency of the fitting in

III Cripps  of the hundreds of thou-
and Bevin on sands of men and women
Industrial from the environment of
Education. war-production to peace-
time manufacture, and of

the making of that change both quick
and smooth. After the last great war,
the work of adjustment was dominated
by too much of emotion and not enough
of intelligence. ' In thc present work of
transformation, sweat and tears are neces-
sary to win the peace, even as blood,
sweat and tears had been needed for the
war. Regarding the management of
personnel in the industrial and other
concerns that would be working at top
speed in national reconstruction, right
educational effort is the first and the
greatest necessity for the adjustment of
the worker to his job. One aspect of it
is thus ‘explained in Sir Stafford's own
words: " A large and important part of
your work should be concerned with
education in industry. It is wrong to
assume that with the introduction of mass
production methods, we require less
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skill in our factories. We may not require
quite so many medium-skilled workers,
but we need more highly-skilled person.
nel as designers, draughtsmen, jig and
tool designers, tool-makers and so on.
Of these people,we have been and are
very short in the country, and it is abso-
lutely necessary for firms to train young
men and women through apprentice-ship
or other schemes right up to post-gradu-
ate standards. In addition to this primary
training, there is the all-important train-
ing of foremen and forewomen and of
chargehands, which has very largely been

- neglected in industry in the past.

~

“1 should like to see the personnel
otficer’s educational work go even further
and include the provision of refresher
courses for all categories of staff in their
different special subjects.”

Mr. Bevin, the great British Director of °

the coordination of man-power in Indus-
try during the war, would lay much value
on many training schemes that would
prevent accidents and would, therefore,
suggest a new and constructive scheme
for training factory workers to guard
themselves against accidents, which are
largely due to the rapidity with which
unskilled labour was tacked on to
machine production and the general risks

of factory life,-and he would give the
following suggestion. “ A gradual intro-
ducHon of our young people to the fac-
tory atmosphere, aschool where they are

- taught the correctume:dftaols and machi-

/:.r

i

N
- ‘Tr»'_‘ 'p

RS-

- . nes with a wider knowlédde and a-fuller--

-appreciation of the processes, will give
us a class of worker with a sounder know-

: /ggg__%i wider outlook, and such a
R Wﬁh\l -am sux:d. . fpe @ safer

worker than we have had in the past
To these we should add the further
training of persons, whose duty it will
be to see that our factories are safe.
places in which to work, and I think we
must extend the training courses for
safety officers or, as they would better
be called, accident prevention officers.
I am, at present, thinking out a method
by which these courses could be ex-
tended and made even more effective.”

e ——————— ——— — ——

The New Law of Education
(Butler Act)
Recommended by D. P. I, Madras.

The New Education Act which intro-
duces the widest and most drastic
changes that have ever been known in
English Education. The book is divided
into two parts—the first with a historical
section, giving an outline of the new
system and the broad lines on which it is
proposed it should be developed in nar-
rative form. The second part is the Act

annotated in the most copious manner.

For other latest Books on Educhtion
kindly apply for a list. We'hold good stock
of themm . o

A

N

Price: Rs. 19—11—¢

P. VARADACHARY & CoO.
Lingachetty Street, Madras

"

oy

"

t

\‘A'J{ DR ‘S'RIL;B:_HAGAVAT GITA

actures dx‘ﬁé%a@av “Gita by the late Professor M. Rangacharya, M.A.,'
'Ifhg ?Oi}z‘t’ c@pﬁghg;;aiﬁe modern commentary on the Gita.

/€W 8 Volumes, Price per each Volume, Rs. 6. ’

A -~ Midigle G A ‘Nutesan & ‘G0,
© ¥ oM, B Bampatkumaran, M.A, 14-A, Sunkuwar Street, Triplicane, Magyae

Goeorge Town, Madras

MARTIN’S |
A DICTIONARY OF ENGLISH USAGE
IS

¢ A MIRACLE OF COMPRESSION "
Pages 181. Second Edition.

1. A MIRACLE OF COMPFE%S]ON'ession
' “ It is in fact a8 miracle of compr n, | - .
mation is lgtalci::'e; cwii;hin the covars of this book.’—The Educational Review,

April 1942,

SABLE BOOK. . L. L . .
2. AN !‘h:?ilsssl‘::vaNys dangerous to say that any particular thing in this solid-seeming

i indi i h Mr, Martin has written an
rs is absolutely indispensable, but it looks as.though Mr, n
:;%‘;ls?):rfsz%le work of relerence for cur students and teachers in schools and colleges.
—The Bducational Review, Madras, April 1943.

S EXTREMELY GOOD. .
3 EN-l:BéSveml of the entries, which are arranded alphabetically, are extremely good

and will be read with profit by those who are doubtful about particular points of grammar

spelling or idiom.”—Teaching, Bombay, June 1943.

FORMATIVE AND ENTERTAINING BOOK,, o ) )
4 AN l"NOn the whole this is an informative, even entertaining, little book and it

deserves to be brought to the notice of teachers and senior pupils in secondary schools,”

—Teachtng Bombay, June 1942, 1o ANDIDATES
! Y USEFUL TO MATRICULATION C : '

5 DEF‘!TESe[f_ul Eosok ol a Dictionary of English. Usags, for the b'eneﬁf: of pupll_s

studying English and reading for Matriculation_in particular, T.he Matriculation eandi-

dates felt the need ot such a book tor a long time and Mr. Martm should be thanked for

removing this want.”~The Karnatak School World, Gokak, April 1942,

6. WHY PRINCIPAL MARTIN HAS SUCCEEDED. ) ]

“ This book is the produation of a master of language who has a wide experience
of sehools in this country and who may reasonably be expected to have a dood kpowledge
of where the average Indian student is likely to stumble and flounder.”— Education India,
Masulipatam, April 1942,

7. REFERENCE QUICK AND EASY, )
* The Dictionary method of arrangement renders the work ol reference easy in

the extreme.”—FEducational India, Masulipatam, April 1942,

8. LOW PRICE. -
“Its low price brings it within easy access of even the poorest student.”—or

- Bducational India, Masulipatam, April 1942,

9. INVALUABLE " VADE MECUM.” . .
* We have no hesitation in declaring that the book is an invaluable yude mecum to
., every student who aspires to acquire a sound command of the English languade and an
“exmat knowledge of its idiom and grammar usage."'— Educational India, Masulipatam,

April 1949,

It is astonishing to find how mueh infor-
Madras,

S——

K. & J. COOPER-PUBLISHERS—BOMBAY 4,

Sole Selling-Agents for the Madras Presidency :
The Christian Literature Society for India, Park Town, Madras
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= The Subject-Matter of
English Readers for Indian Children

- . The subject-matter of the English Primer and the first two English
Readers should be familiar to Indian children. Hence it follows that the subject®
matter should relate to Indian life and surroundings.

@ The subject-matter should be interesting to Indian children.

@ The subject-matter should consist mainly of easy stories—not necessarily
familiar to Indian children. They shall however have a greater appeal if they
have an Indian setting-

@ The subject-matter should exclude, at any rate till the third Reader,
informative matter.

@ The subject-matter should be in easy words—easy to read and easy to
pronounce ; at the same time these words should be of everyday use.

@ The subject-matter should be presented in easy English constructions.

@ The subject-mattey should be adequately and clearly illustrated. The
illustrations—at least a majority of them—should be genume works of art, not
childish drawings.

&F All these essential fealures will be found in :—

() MARTIN'S NEW STUDY READERS. Primer & Readers I.V.

o ~ (ii) MARTIN'S ACTIVE ENGLISH READERS. Pre-Primer, Primer &
. Readers 1-V.

(i) WREN'S NEW INDIAN CLASS READERS. Primeér & Readers 1.1V,
(iv) WRENS INDIAN CLASS READERS, Primer & Readers 1.V,

K & J. COOPER——PUBLISHERS BOMBAY, 4

Sole Selling-Agents for Madras Presza’ency
The Christian Literature Society for India, Park Town, Madras

Printed by C. Krishnamoorthi at the Sri Ramakrishna Printing Works, 19. B, Woods Road,
and published by M. R, Sampatkumaran, M.A.; 1 4/A, Supkuwar St., Tripliung. Madras
Hon. Editor: Rao Bahadur SricC.S. Snmvasachan,M A,
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