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he Adult who 1s an Adult Indeed

il
By PRQF- AN}ILVEL Y. MATTHEW, B.A., M. BD- KOLAHPURe

, Becoming an Adult. S _
The adult who is an adult indeed does not attain to the ;uh:::

'~ of his adulthood in one day. Like all other living th’mi’;g \;““
personality. is somethmg that grows; and io its gt:wt stfge, o
through certain stages. Let us cast a glance at these 7 ,
growth, , — o S

‘The little child—the infant—is oot cnpab!e of takmgn ::3’

" jnterest outside of his simple needs.. His busiaess is tio::v:ol: v
- he depends on bis mother and father and others groun ;1 bV
security and fove, He finds himself (without knowing tha epted
he is not yet gelf-conscious) in an amoral stage—a stage u:a o
by questlons of right and wrong, and questxons of{progr: y Ii o
ing one’s own interest ia relation to the interests ot ot ; In (e
course of 8 few weeks, he recognizes people; and in the cou o

. a few months he is able to recognize whsther one is pleased. 0:1 ; , :
pleas:d with him, Soon he comes to feel that he is pr::se Pec;
doing certain things and that for doing cectain other things 1 " mgmL .

" with the disapproval of others. His reading of other peop e's® -

 tude may ot always be correct; stitlh this is the begmmngbol A
sacial sense in the child’s life. He spends his time in play ; bu o
the first few years he’is content to play alone or with adults. e ‘
is not uninterested in other children, he thioks of them in the ha:n:
way a5 he thinks of adults; they aré helpful to serve hig purpos‘u
\' But in his play wnh otber chxldnn be slawly begins to :ecobu «

,!‘ -
$
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‘ that others al 50 have their rights and that 1€y must be rcspected by

bim. Thus be is obliged by: force of circumstances to taks ‘an
activeinterest in the attitudes end likes ard dislikes of his playmates.
Even this, bowe ver, is not a folly developed ;ocial sense. When the
child is sbcut 8 or 9 years old, h° wants the company of other

- children in hi= school or play -zroup. ~ He conforms to their manner

of lifz and.roves about with them in small pames and secret gangs,

With the advint of adolescence the socisl :ense comes on him still .

‘more clearly. He now wants other peap'e act only to serve his own

" purposes but he also finds that his life is not complete wnthout hlS
~ acitive co- operatmn and partnerahxp with them.

Correspondmg to these stages of growth in relation to others,
there is a grawth in relation to the moral sense within® Following -
McDougall, we may demarcate this growth-line as made up of four
stages, the impulsive stage, the féar stage, the prudential stage and
the stage of idealism. In the early years the child has no moral
- Ino the second stege he learns to avoid these things -
« the doing of which brings puaishment on him. " In the prudential

~ stage he not only avoids doing wrong for which he might be punish-

ed, be is also keen on doing things that would bring him the approval
of his parents and others in authority, and on avoiding the doing of
. things 1hat merit their disapproval even when he might not be
pumsbrd for it. Even thisis not a fully developed mora! sense ; for
‘in this stage also the individual does rot obey so much an mterml
as an external standard of authority. The internalization of external
standards starts early m years' as a rule, but it becomes
an mtcgral part of one’s moral- na:ure o—xly with the advent

‘,,Of, sdolescence. "It is in this perind that altruistic prlﬂC!pleS\
s such, begin to operate in most individuals.

: This develop-
ment of the moral sense may be.seen in what McDougall describes

s the developmeni of sentiments. Ficrst the small child has no
Then he develops sentiments of love towaeds'

perseas like the mother and the father; gradually semtiments are’
" formed regarding persons outside the family circle such as play-

sentiments’ at all.

rria;es and schoolmates; and finally, towards adolescence, senti-
ments - are formed about ‘abstract moral viftues. These various.

sentiments which may and often do ‘come. into conflict with one an.’

other are beld together in an m:egrntei manner whun they all sub-

= Co e .
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.serve and are co- ordinated by the formatmn and. development ol
some noblc and up-lifting * master-sentiment.”* (\(\
The Stunted Adult. = ~

In all these develnpments ws meet with an important charac-
teristic of life already mentioned i.e., growth. Unfortunatelv, how.

'.ever, we often come across instances of stunted growrh (ﬁxa 1on)

- ‘and sometitnes even of regression (going back to a type of reacuons a

approprlate to an eatlier stage.of life), Tais is true of phy~!cal

) growth .and still more remarkably. so, of psychalogical growth

by

".young man; or at twenty:five, if 2 child of her own dies. Each of
-these determinants of pain has its own time and each passes away -

Freud and Adler, each in his characteristic way, speaks of what
" may be called the infantalism of the grown.up person. Adler’s
_ Private Logic is a logic or scheme of reasoning and arriviag at con--

clusions - which is appropriate to children but. which persists into
adult life. A grown.up man who behaves in a childish manuner in
the realm of conduct, has a sense of values appropriate only to &
child, however much he has advanced in the ephere of intellect.
Freud refers to the infantalism of the grown.up very frequently, as &
matter of fact it is one of the corner.stones of his psychological

,

strueture. As he says in his Inhibs'ts'ons". Symptams' and Anxiety,

- there are certain reactions that are-appropriate to certain stages of

growth. '~ It seems quite normal that at four years of age a glrl
should weep painfully if her doll is broken ; or at six, if her school.’
mistress reproves her ; or at sixteen, if she should be slighted by her

whea that time is over.” But the common thing is.that people do

: not cease to hanker after objects of interest that were -appropriate

- to an earlier age, but still are grieved and anxious wheén they are

obliged to drop familiar attitudes or habits, They continue to feel

frustrated when the objects of desire of the past are not within reach:

- to-day.  For, as Freud sums up: ‘* Being grown-up affords no

* This idea of a master-sentiment elabc’zrated and lucidly presenﬁed in’
" several works in the course of the long life-tima by ~MeDougall, has besn

referred to by Wisman, an. Amsrican author, without mention of Me

" Dougall's name Or the term master-sentiment. Ha oalls it " @ crowning

" value in the hierarchy of values of sufficians worth to provide a -basis for

s comprehensive interorganizdfion of all the.interests of life.”  Bee
Wieman (H.N. & B.W.}: Normative Psychology of Religion, Ch. XVI,
p. 311, Orowell,v 1936, = N e

s
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ebsolute prat: ction against a return of the o'ciginal traumatic anxiofy- :

situation,” ®

What happens to these people is —t'hat they faif to.see nﬂy :

tbsorbing w eaning or purpose io life whizh raakes them forget their
Jung _cal!s 2 fii'ecrted life. *“I have observed,” he says, evidently
;-.r‘efu:mfg to his wide experience as a medi-al.-man, © tHat a directed
life i» in peaceal better, richer and healthier than an aimless ane
and that it is better to go forward with the stream of life than. h;ck:
- ward against’it.’? ¥ lp my former srticles (contributed "last year)
reference was made at ‘some length to widdle.aged people who re-
gard old age with dismay, and old peaple who shrink from thoughts
of deatb. The point here to be remembered is that these. fears and

" hzsitations do. not come upon them suddenly. Very often the adult
fears of growing old and of the approach of death are the continua- .

tion ?f fears that were harboured from early years. For healthy
growing-up requires courage and confidence. It is expensive not
oply of physical but also of psychic energy. Pierre Janet—Charcot’s
“great student whose. glory in ps’yéhdtherapy was overshadowed by
t!)at of Freud—thus observes for instance, with regard to the transi-
tion from childhood to youth: “The passage from infancy to
youth. dgmands not only an expenditure of pi:ysic'al force for the
- . organization of the body and the preparation of the functions of
reproduction, it demands also extensive and difficult moral ndaptu“-

tion. It is the period when all the problems of life obtrude them- .

;uelveg ar once and sometimes brutally, problems of love, of fortune,
“of occupagion. of society, and of religiin.” *  As a result of inade-
‘-quate efforts to solve these problems, some beople are oppressed
with what Janet calls * the féar of life.”” In The Child and His
Upbringing, 1 have cited a number of dreams of boys and girls
which show their fear of entering the realm of adult life, Some of
them cor?'rpare themselves, unconsciously of course, to people who

- enter a forest withput a guide. A 'number of these adolescent folk *

difficulties an1 handicaps and forge ahead  They do not have what -

_* Freud: Inhibitions Symptom, and Anxi 1
. . : Ansiety, Ch, IX, 17. 125,
Hogarth Press, 1930. . . A y hé ‘ '

., 1 Jung: Modern Man in Search of ¢ Sbul.‘ Ch. V., p 1v28.; :

*® Janet: Principles of Psychotherapy, Ch. II(, p. 161, George Allen

“Firet Published iu Greas Britain 1925, -

. : =3 ;
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dream that they lose their way in the wildernese, and are pursued
by wild men or are attacked by ghosts and devils.. Hers ic ar
instance taken from that small work, The dreamer is about 14,
*One day, I dream that T went into a preat forest and walked ahout
twenty or thirty miles in moop-light. When I walked. this distance
I found a group of tigers. and being afraid climbed up a tree. I
that group of tigers there was one that -vas paﬂivularly large |
When they disappeared 1 got down. 1 went on and on. whene] saw &
two elephants come running very fast. 1 wae again afraid and
began to run. 1 ran and ran for a long time, and at last found a
amall but. When 1 saw it I felt very glad and entered it. There
was one in the hut and I found there many bones and skins, I under-
stood that it was a giants's house, and being afraid I began to run
back by the same way by which I had come and woke up.”

Like this boy there are many others who try to go back the
way they came, The new world of experiance into whiclr they
enter is to them so strange -and terrible-looking that they are '
nnnerved and wish to go back. They like to be children and do not
_wish to face the dangers and temptations of manhood. Asgother
adolescent dreamer (18 yoars) sees the stage of manhood as e
fierce and mysterious figure, walking to and fro in my room with s
long knife dn hand.” ~ But there is no escape. 1f they do not bave,
the courage to enter it like fighters, they will be taken there like
prisonérs. Here is 8 picture of such n one (17): I wes sleeping
soundly having read hard till midnight. It might bave been pesg
the break of day when 1 dreamt a'curious dream. [ was walk.’
ing on a road by a river when all of a sudden | saw a dark mao.
with a grim cruel:looking face. "1 lost my heart and feared that mv
days were numbered, for I took him to be the God of death. ** Yet
summing up all the courage in me [ said * Good-day, Sir.” He said,
*Cold night. Are you aschool boy? 1fso what class are vou
in?” 'Iam in the seventh class, Sir,” was my humble and trembling .
answer: ‘All right, follow me® said the demon, ‘[ want to take you
to my hall.’ Then I followed him as a poor condemnsd prisoner
follows a policeman. By and by we reached a great building in
which the black man locked me up,- Thehall was dark and-[ could -
hardly see anything. There were some unhappy persons like myself, -
- whom 1 Could Rear crying bitterly. All of & sudden 1 thought 1 was

»
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s:nklrg, when snidenly T heard the sound £ ~he bell from . nergh-
bounng temple and woke up."* - ,

‘The adnlascrnt dreamers fesl that the new world into which
~ they anter Aemands all that they possess. - They cannot find in it-2
very easy tinie. It requires all their strensth and resources to meet
“the new situations.. Some of the boys wh 32 de~ams I have col-
lected dream th:t‘some feracious person .demands of them to give to
~ him tReir all . They cannot spare themselvss.  One boy sees him-
U melf killed by & railway train aud carried to the cremation ground,
& pictorial ‘expression of the fact the old- order changeth yielding
- place to new. A new phase of experience demands the - sacrifice of
, $ome old thing and the greater the. ‘new . expenence the blgger the
‘ ncnﬁce it demands of thmgs of the past.

The ud()lescrnt folk are on the whole’ wzllmg to make gtent‘

. sacrifices for the causes that capture their imagination. The small-
- . child cannot do it as a rnle—it requires a certain’ amount of matura-

_tion to rise equal to a challenging causé or an ideal. An ideal,
A bowever is not attained in a day, nor once attained does it remain
‘ _ummpaued for ever without effort. - One has to think about ways
, and means of making progress with it One must use creative
imagination on its behalf.. . One must get into close co-operation
with other people, with a readiness to accept not only their approval
‘but their suggestions and criticisms as well. Every new step is
‘» gtage in a continuous advance.. One canuot halt in the way with-

out doing damage to the continuous growth-line. But there. are.

-many who sre vot prepared to make this continuous ad justment of
. themselves to the ever.occurring néw situations. ~ They are tempted
to be satisfied with the amount of achievement. already made and
ate ready to rest on their oars, fotgetting that in life's battle thereis
no permanent resting ground., To fail to move forward means ia-
" evitably to go backward, To cease a:ting creatively means repeti-

tion of stareotyped movements and processes; and to continve

" stereotyped processes without the elemcnt of creativeness means dis-
integration, The: gaze of such a person is a bickward  gaze, not a

forward one, *'It is as if unknown and dangerous tasks were expect-.

ed of him; or a9 if he were thrcatenend with =acriﬁces and losses

©« . WAR'TIME:EDUCATION" .+ -~ 31

which he does not wish to aceept ;ior as if his life upta now sesms
to him so frir and so precions that he could not do without it.* It
is not a rare thing to come. across such fanlnres-——We come ACross

fnendw and school masters to use Jung's words agam * who were

‘promising and idealistic youngsters, but who, when met -with y-ars
later, seemed to have gone dry and cramped in a narrow mould.”

* Mu.rt.bew The Child and Hss Upbrmgmg Ch, V[ Snsha;ohalam
~ and o, Muultpatum, 19431 L e .

v . . ¢ a

{

" *Jung: Modern Man in Search of a Seul.. Ch. V. P 121. .
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-War Time Education.
By SR SanTOSH KUMAR DE. M.A., (Cal), ¥ _ip. Ed (Dubhn)

9%

L ; ©ya 0
o " The main weapon with which to. win tha next peace is educat)on
Whllo the Axis powers are restrioting and reducing eduocation, B;xtaxq Ae
sponding more and more money than ever. "-—R A. Butler,-

None but God can definitely say when this titanic, devastating

and hemxspheres comprebendmg War that i« ready to reduce five .
continents ‘to ashes will come toa happy termination. True, tha

-tide of War has taken a definite turn in favour of the United Natic ns,

and prospects seem to be brighter and brighter ; still it does not -

give the true thdication to its quick términation. The' vaulting

ambition of Germany has ended in & miserable failure in the Eastera
Front. German hold on New Africa, Sicily'ind South Italy is a thing
of the past. The whole of South New Guinea (Papua) has been -
cleared of ths Japanese, after blasting them from their last strong.
bold at Sananda, and India has beem definitely 3aved from the ‘
menace of the Nazi hordes across the Caucasus on one “side, and
the dark and . lengthening shadow acrass ths South.West Pacific.
This bappy omen has led manpy - war.specialists to believe that War
may come to.an end this year. But to speak the truth, even stal-

'watts like: Hitler, Stalin, Churchbill, Rodsevelt cannot definitely say

‘when war will end. 1f war is not finished this year, but is dragged

to two to three years, or even more, then what will be the condition
of education during the period ?

Education in India has reached such a‘crisis as is nover
witnessed in any belligerent countries. America bas concentrated

ell her energy aud is acting to a singls purpose viz, wmmng "

Coie
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war; still education is not in: danger there, True, there is
* dearth of a lew thousands of primary teachers; still education is
keeping - pace with war effort¢, and ev:n in this disturbed period
educational reform is also heard of, every now and then. Again,

we hear of no dislocation nf educatior in  England. Though’

" the exact rondition of edocation in G rmany, Russid,. Italy or
Japan is noz-known, still this much can ha guessed that no educa-

. ticnal deadlack has been created there. ' Not to speak of distant
" places whi~h :ometimes lend enchantm nt t1 th= view, -let us speak
of China which is in a grim striggle with Japan for the last seven
years, whare most of the schools and callegss, universities and hos-
" tels have bern d@stroypd by ruthless bomhing. Even there we see

_that new systems are being evolved snd new methods are being

experimented upon every year for impsrting education to children.

There indefatigable educationists have kept the torch of knowledge °
ever burning. The darkness of ignorance is bring dispeﬁled, as far

#s practicable,” by means. of itinerant schools, libraries, museums
etc., There the rheapest and most novel methed of education is the
~ * Universal Edication Cart” invented hy Dr. Tai.  This cart con.-
sists of a woodan box measuring two feet in length and height and
one foot in thickress. * The cart -consists of minimum equipment
“which serves as a material base for a remarkable series of economic,
‘social, and educational objectives.” This box cn fodt wheels serves
~ the purpose of a travelling schobl, a circulating library, a movable
_ exhibition and a store for selling insect powder, improved variety
" of seeds etc,, . With this the patriotic.minded teacher of Free China
moves from one village to another. As soon.as he gets.the requisite
number of students (generally 40) he <ets np a provisional school
__ there. H= converts the covers of the box to black boards. spreads
‘the falding benches on the ground, dit tributes sfates and instructs
_ villagers in yeading. writing and  arithmetic, zn-t teaches them per-

"sona! hygiene, - Chinese history and-cultur.” He alsal gives lecture

on the improvement of agriculture, selection -f seeds ete. - When
- this village is attack~d, he goes t th= iext and there too begins his
" work again. - Thus the freedom-loving Chinese teacher i3- busy in
_ spreding knowledge among the people. ~ Th:aim of this * Nien
Erh Move ment” as it is called, is not wercly elementary literacy. 1t
". aims to train not only the head but the' heacr and hand a8 well of

the villagers and 8!%0 to infuse in them the vigour and intensity of

w o
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Uwpurpose peeded for the reconstruction of a better modern China. If

with this preposterous preparation and humble material, Fres China
can keep the torch “of knowledge unextinguished, cannot India with

.. her vast resoufces devise a plan for war-time education of her
*children? ' The higher education of China is not being conducted,
_ of course; by this means. Universities have been bodily removed,

as it, were, with ‘their libraries and laboratory - equipment out

" of the firing lines to safer zane=, so that their education might not -

- greatly suffer and for this the State had to bear all the expenses. * -
- There a deadlock in education has not been created on the plea of
‘want of funds during war time, Education there. has been con- -

sidered as important as war itself., But what do we see here ! War -
is not, in the true sense at the'door of India; still we find a dismal
picture of the way in which educational institutions in Bengal fared
during the last twelve months. In December, 1941, most of the -

. Calentta schools and colleges were closed. for fear of gir raid. The

‘same thing happened at Chitagang and Feni. A handful of schools

- and colleges in Calcutta that had taken all precautionary measures

against air raid were opened, only to close again sine die after

- Easter holidays. All girls’ schoolg except seven closed down. This

year too, ‘'when schools and colleges were ready to open again, air

‘raid actually began. As a result, the little hope that remained of

their being kept opened was nipped in the bud.  Teachers for'want 7

“of pay and students for fear of life stampeded out of tha city. New.

session has begun ; but classes are empty. Even, if, some schools

“are fortunate ‘enough to collect some students, they won’t get

permission to reopen them unless they erect battle.walls and take
adequate A. R. P. measures as prescribed by the Civil: Delence

~ Department at the cost of an enormous sum. of money. The
financial position of most of the private schools and. colleges is not

so sound as to allow them to spend this sum for the purpose.’ The .

- whole of Bengal has been.classified into class 1; 2 and 3 areas

according ‘to the possibility of danger, Calcutta, Feni, Chiiagang,
Burdwan, Asansol etc., are in class 1 area; consequently, the schools
and colleges ‘of these places shall not be allowed to run unless they
take expensive preventive measures. The educational institutions of -

’,"' The cattle, hogs, and poultry, ﬁarta of the famous sohool dairy of -

~ , the Hunan University and Hunan Bureau of Education, were removed to .
~ Changsha before the fall of Nanking and later to Chengtu, ‘ '

\
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these places are, perhaps, not Jocg th:m one fourth of the total nutte
ber of schanls and colleges of Bengal "Ev n class 2 areas, we hear,
‘have been narifi-d to take some precation-ev measures.  What is
to be done under the circumstnnces ? - In Calcutta aloie about’ 20

“ithoneand teach s bave becom= ndemplov- 1. Over and above this,

‘educational builtings whethet in Calcutts -+ in mofussil towns are

_being commar deered far'A. R, P. or First \id ot for any other milis.
tare porposes.  Schools are empty, teachers ate unemployed. Over-
and above thiz; if school buildings ate chmmandeered, people will

naturally think that the curtailment of educational facilities is the

_aim of the Government or Government does not attach any imports:

_ance to education. Thrs doubt has been very cleatly and forcibly
cexpressed by the Hon’ble Mr. Naliniranjan Sarkar in his convacation
address of the Agra University. Among other things, he has empha.
.sised in his speech that educational buildings should.not be taken
. over for military or A- R. P. putposes. We cannot but quote from
~ his speech in extenso. ‘*‘People who do not believe,” he remarks,
* "in education under any ¢ircnmstances, militatists and others cannot
‘help casting ‘covetous eyes on educational buildings and staffs for
war purposed,. The former are suitable fot hospitals, offices,. bars
racks, A, R. P, posts and so on, and to the people in quest:on.

‘“Nothing 'seems easier than to requisition educational buildings
-a8 a'short cut solution of the difficulties in finding suitable accom.
‘modation, Such a tendency displayed iteelf in Great Britain both
" immediately before and after the outbreak of War, but had been
resolutely resisted, aujd it is now agreed that educational buildings
should only be requisitioned under circumstances of-extreme
urgency. With war at our very door, we must be on guard against
& similar tendency taising its ugly head in India.........Butl am
more than doubtful, if the nuinerous officials and authorities who
have the power to take over educational buildings or conscript men
for war work have adequate appreciation of the limits within which
ealone legitimate demands can be made on educition to aid the war
effort, -If they have not, the evil must be traced to its deep roots in
the traditional apathy of the. Government towards education.””

'Sir Mirza Ismail, prime minister of Jaipur State, holds also. the
game view which he ably expressed in his convocation addresses,
delivered at Patna and Dacca, He has sufficiently emphasised the
- importance not only of the maintenznce of educational facilities, but

“« -

) .
¢
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also of i:arryig'g on the propaganrfa “}‘incaﬁon must gn on,” rver
in the midst of dangers and difficulties. Mr. Butler, Precident of the

Board of Educaticn, England, expressed the same opmlon in Bis
speech in the House of Commons.

Now in onr discussion of the wa‘r-time education; ne must havc
to face two problems. The first problém is the problem of admit.

- ting and educating the children of evacnee parents who have
) mlgratrd from Burma, Singapore,, Malava and ather omlymg perte
of India to the interioy, The second problem is, how te m:ke pro.

vision for the eduration .of children, if educational bmldmgl are
thus commandeered. “Let us think. of .the fiest problem. The

* children who have migrated from class I area to class II area or to

class I1I area cannot find accommodation in the existing schools or -
colleges in muﬁastl *owns, Besides this, there is :}mother difficulty
viz., that there may ba a few colleges in muffasxl towns, but not a
single college for women, This problem is not, of course, serious
at all, specially in these co.educational days. Necessary arrange-
ment for the admission of scholars, in excess of accommodation, ig*
made, even in normal times ; consequently the rule concerning this,

‘ may be relaxed to a considerable extent in abormal times; but there:

is a limit to it. If there be no special college for women . students
in the muffasil.towns, and if the number of students be too large to
bé permitted under excess of admission rule, shift system must come
in—boys in the forenoon end girls in the afternoon or girls in the
afternoon and boys iu the forenoon as the case may be. Thus the
difficulty may be obwatcd but another dlﬂiculty will rmse its ugly

head and that is concerning the syllabi of the different s-mversmel. o
~ Different universities follow different syllabi. 1t will never be possi-

ble for schools or colleges to teach evacuee children of the differsnt

" upiversities according to their respective syllabl. So a spccnal

committee should-be set up and if necessary, a comimission . shonld

‘be appointed to draw up a detailed scheme for followmg the same

sylldbus and same text books as far. as practicable.”

If in the distant future, the people of Bengal, Assam. Ormsu
and Madras have to move from their respective provinces (ol course,

“there is no such apprehen..xon)a confusion may arise; so a well
thought = plan should be chalked out nOw, * when there is

sufficient time to look after its pros and cons. There should be a

pre-concewed plan for ‘svacuation of several huudred thousand

R
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\studr-nts from the danger zom; to the safer area, safely and quxckly-
‘should such 'a step be found unavoidable at any time; otherwise’ it
' it is deferred for the uncertain future, confusion and mismanagement
’ will mar the whole thing. Take for instance the case of England.
*. There such a plan was thought out, before war was declared against
_ Germaony, Thatis why it was possible for England to remave about

eight hundred thousand children to safer zones in three days only—,

a'marvellous achievement no doubt in the history of migration ! So
there should be a premeditated plan for India too, as to where and
~how thousands and thousands of children should be removed,
. vshould the necessity' ever arise. In England the services of three
classes of officers were necessary for this kind of evacuation. ~ The
“first were the ** Escorta” whose duty it ‘'was to remove the evacuee

" children safely from London to the mtenor and to return as spon

as their duty was finished. The second wereshe ‘Helpers” whose -

duty. it was to act as liaison officers between the school and the

‘foster homes in the envtronment, and the third were the "Bllletmg,(.
.officers’ whose business it was to . fiod out suitable homes for the *
| evacuee children in the reception areas and to make all necessary
. ‘arrangements for their stay in the new homes. In India too, the

services of these three classes of officers will be indispensably neces-

sary for a large scale of migration. Government should help liberally .

~ to make the scheme successful. Transport(facnhtrcs. should be given
and billeting allowances which should vary according to age should

~ be pa:d to children. If t‘he number of schools and colleges in the -
~new area are not sufficient, emergency schools and colleges should -
* be set up in tents or thatched sheds. The greatest dlﬁicuhy. in our -

country will be, of course, to find out suitable homes and sympathi-
sing people who will be' willing to receive guests. Still, this difficulty
may be eliminated to a great extent, if there be proper propaganda
-and right move ia the right direction in time. The caste prejudice

is a great obstacle, no doubt, but that can be obviated by billeting -

- Bindu'childreﬁ,of different castes and sub-castes to Hindu families

"and ‘Moslem children to Moslem families. It is true that in our
country, the custom of keeping paymg guests has not yet become
current like that in. England, nor are grown up girls accustomed to-

- put up without natural ‘guardians in new homes ; still we beheve

* . that the common danger, a little sense and sympathy will remove all
o thesc dxﬂicultles 1o a consxdetnblc extent. Lastly. to make the war-

WAR 'rx\n: EDUCATION o -7/

i time education successful, Gwernmcat should open tha stcmgs of
its purse, and spend liberally urder the following beads :—

(1} India Government should sanction. war al?awawes fo:-

. teachers just as Burpham Committees under the Board of Eduea.

tion, Epgland has dope. In I;ng,!and teachers gct war anc“ance ag

- follows +—

»

(a‘s For teachers under 21 vears of age 1= _
Men : £26 per savum.

“Women - £19-195 "

(b} For teachers of 21 years of age and over }—
- For tenchers in receipt of salacies up to £262-10s per annum

- Men . £45 ~ per anpam,
. Women : - £36 .
R (::) For teachers in recexpk of salaries exceedmg £ 262-10s
,bm hot exceeding £525 per annum :— - . ‘
" Men v o£35 7 per ;nnum.
Womes £28 . m ‘ .

(2} Proper A.R.P. arrangements should be made in all schools

"and colleges. and concrete shelters {wherever possxhh) should be
. coastructed, C

(3) * Shelter—technique.- shnuid ‘be devcloyed and taught to -

’ students and tefschers.

(4} A:r raid drill should bc mc!udeﬁ in thc sr:hooi routma.
(5) Casuaity and Fxrst Aid Centres should be-opened in every -

-, school. .+ -

(8) Teachers should be ai!owed to deaw up to SG% of Pm’-f N

vident Fund money. o Y _ {To be concluded.) .

£
%



Aduxt Educatlon in Sco*land

‘ BY] ‘L. HARDIE .

. Director of Studies, thtonql ECommittee for the
Training of Teachers, Aberdeen.

‘\du!k Fdneation may bo defined a3 the sysbemaﬂc study undortskon
voluntarily by persons over 18 years of age in their own leisure time, nod
for any voeational purposo hut primarily to extend sheir cultural intarests
and to develop their empaoltxes both ra citizens and as human beings. As
such its heginnings in Seotland may bs traced to the series of lectures
delivered by Professor John Anderson to mechanios at Glaggow Umver-

" #ity in the late eighteenth dentury, ths ‘forerunner of the Mechanies'.

Insiitutes and Mubual Improvement Societies flourished in all parts of
tha courtry during the ninetesnth ceutury, and in their turn, gave plase
$0 innumerable debwtmg oclubs, literary guilds, and a few more sugust
bodies known ag “lesrned societies.” More recently - there have emerged

other organizations, each conducting its own specialized activitiss, promi-:

nent among them being the Workers' Educational Association, Women
Citizens’ #ssociation, Labonr Colleges. Correspondence Colleges, hstemng

groups and wireless talks of the B. B C,and the Women’s Raral Instl-

tutes.

The &dulb quoatlon \Scobland) Ragulatxons came into force at the

beginning of 1935, displacing the relevant regulations of the Continustion.

Clagk Code, and thoy wers accompanisd by a circular from the Soottish

Eduestion Department exhorting the education authorities to seoure.

incredsed provision for the liheral studies that are oharacteristic of the
sdult edueation movement. There i3 no. doubt that the new regulations
gave, a8 the Department had hoped, a fresh impetus to developments in
this field, and the more progressive authoritiesswers not slow to make the
best use of their opportunities. While the great majority of the courses
in Beotland were. and still are smgle segsion courses, i ., intended to cover

L oa lmglc winter session only, there was evidence up to the war of a small

but growing demand for longer periods of study, and some courses of two
a.nd even thres years’ duration were provided. But the typioal L‘ughsh
tutonal' course extending to threa years has never ‘chught on’ in this

, country. nor indesd has the whols adult eduention movement flourished

here to anything like the same extent ss in Eogland, partly bacause of the

. greater facilities. offered in Scotland for university study, and the much

g;eator praportion of persona por boad “of populahon who ta.ke advantage
.o shem. ) :

- . .

ADULT EDUCATION IN SCOTLAND < 89

In the earlier years of formr!. udu!t sdusation by far the mosi popuhr )

olasses were those dealing with eame aspect of economic seience, and tho
butoriala or discussions centrad as aften as not, ronud - some dabatable
points in Marxian philosophy or dinleetical materialism. Gradvally, how-
ever, thers came a change, .and inst' hafore the war the olasees most in
demand, to judge from the totu! entolments, Psvchology, Publis Speakivg,
Euglish Literature, German, and International Affairs. Other ‘Composite’
topies such-as Citizenship and Rocial Problems were also popular, ‘and in
- the  Glaggow area a very suceessful experiment was made to estrblish
- Physical Science, and to promote interest in Seientific Methed. The
change in direction of mterasts and other tendencies may be $aken to
dencte, in the words of a departmental pre-war report, “*a growing eppre-
ciation of the wide field of “culture that the term ‘liberal education’ may
oonnote.” " During the war vears classes .on Current Affairs and Inter-

national Prohlems have made a wide appaal, and more .recently individual.

courses on the history and affajrs of America, Ruesiuv.and China have.been
included in the winter pEogrammes. 1t is not surprising. in.view of the
present educatinoal ferment. fhat in addition, sonrses nn eduosational topiea
or on aducntion per se .bavo found an .eager and .euthusiasti responss.
Although the number of students enrolled in adult edueation.elzssen fell
during the first year of war from a total of nearly 9.000 to.some 4.700. it
-is encouraging to note that during tha war years there hag. bean a stesdy

" improvement, and the . total for the yesr 194142, the Inst for whmh

authoritative figures are.available, was 6,024.

‘Broadeasting is potenﬁmlly one of‘nhe most important menfs of aduli
‘;cduca‘tiou. and in 1936 the Scottish Education Departmeht directsd atien-
tion through s oimuln: letter to ‘the very aomsiderabls value of Wirdless
Listening Groups, especially in rural areas, as n means of -extending and
enriching the intellectual interests of all classes of the gommunity. A

- ‘beginning was made, but expansion was slow and difficult- and before the

- war only some 50 centres with an approximate enrolmennt of 1,000 mem-
"bers had been sstablished. The problem here is not so muoh to find tbe
listening group as to discover the enthusiastic and competent leader who

" will conduet the procesdings and guide the discussion with insight and

-aympathy. good humour and patienes that this difficuls form of adult
edueation demnnds, Such wireless disoussion groups ng had-been formed
sufferad a serious decline at the beginning of the war ag a result of the
war-time curtailment of broadcast programmos, nnd the position is not

.- yot fully restored.

* - In 1937 through the generosnty of the late. Marquess of I'”othmn the ,
" first residential collegs for adults was #stablished.in’ Newbattle Abbey and.

was formully opened by H. R, H, the Duko of Kent., A staff of expers

,\t
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1 J ‘- . i
- tutors wns seoursd, and full eourses provided in philosopby and-psycho-

logy, English literature and history, scomomios. and political soience.

, Z.Dntizg tho first year 21 students were enrolled, and the numbers had
merez.sgd to -40 hafors war broke out. To the . original courses classes in
: I*jrench—av d Germnn have been added, and the students’ out-of—éoou schi-
vities include forsctry and gardening, for which the spacious grounds of
the collegs afford unique opportunities. Adsquate financial support for the

develupment of this work is still to seek, but in terms of the Aduli Edu-

?aﬁnn (Scotland) (Residential Tnstitutions) Regulations, 1936, grant-aid
is avsilable to such institutions, and has been made %o the Governors {n
respect of the work for the pre-war sessions. With the out-break of war
the activities of the colloge are vow in abeyance, hut the staff of tutors,

ot the request of the Workers ‘Educational Association and with the .

w:illin‘g co-opsration of ‘_Iooal educationists, directed their onbr'gias to a
pm{mﬂring schems in adult education in the wnorth-east of Sootland,
whick has been perticularly sucesssfol and has introduced $he movement
to a new and keanly appreciative puhblie. . s ‘ : ’

In Sootland the great majority of the courges are administered and
financed by the local edusation authorities, who may be regarded as the

bodies responsible for their organization and sonduct in terms of the Code

of Regulations _issued by the Scottish Education Departrment in 1925.
‘Normally tha classas are pup’er(riaed and controlled by the Continuation
C'lasn Committea which is & sub-committes of the local suthority's Eduoa-
tion convmittes, but in rural districts especially much depends on the zeal
and initiative of-the loeal headmaster. . Liocal authorities sre empowered

to fit their own conditions in regard to fees, enrolment, and attendance? -

For the conduoct of & {gw classes the universitiss are directly., responsible,
and the  cost is met from universities' funds, while in some cases the uni-

versities make contributions to expenditure on travelling and maiatenance -

of lecturers. To develop these - activities the four Scottish universities
have formed Eztra-mural Committees envisaging Departments of Extra-

mural Study with a full-time paid . lecturer in. chargs, but 8o far only

‘F..‘;dinburgh University has a Joint Advisory Committee on Adalt Eduea-
txon: established in 1928-29, and eomposed of representatives of the uni-
v.ernty. of the education authorities concerned, and of tha Workers Educa-
tional Assoociation (Soottish Couneil), while the British Broadcasting
Cf)rpomtion is representel: on two of thess Regional Committees.
‘Finally, the British Insitute of Adult Edusation, which was formed to co-

ordinate all types of adult education, has & Scottish braneh whish holds,

en anuual conference and has compiled some useful and comprehensive
roports of the work in this field. i - -

; .

: ﬂevelopmenh.\
" effectiveness of earlier :education

. yoluntarily in late

" - Bill appears &
- development of adult education, sud & willingness to finance it o an

“- them with anything of their previous experience.

. ;
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Yor the fubure, there are room and need for the most extensive
It has been said and rightly- that the messure of the
on ig the extent to which it is continued
r lifs ; and, as the White paper shates, without adaquite
pravision for adult education the national system must bpinoomplete. It
is to be hoped that in this respact the recommendations of the. Scotfish
Advisory Council will go far _beydnd the slow and trivial action contem-

~" plated in the English plan for reconstruction, and that "before & Secottish-

here will be evidence of a greater senis of urgsncy in the

extent commensurase with ite imporfance in the national life. .
(The Journal of Education.)

@

Geometry : How To Teach.
. By SRI SAROJRANJAN CHAUDHURI. s
(A Distinguished Educationish.) .
Labateschewsky developed the whole of Geometry on the lines
suggested by Goss and Reimann. ‘They brought out the inconsis-
tencies of Euclid. g | . '
THE BaSIS OF GEOMETRY.

. . ] .
In Euclid every conclusion rests upon premises which are

- either self-evident or which can be. derived from the fore-going

assumptions. The main question is, what is self-evident or self-
~ evidence ? There are levels of convintion. - Some people are easily
tonvinced whereas others require more tangible proofs.  What is
self-evident to one may not be self-evident to another. -Euclid says
*two points determine @ straight line.’ Is it really so? His entire
_ Geometry rests upon axioms, postulates and definitions, and there-
fore these are called the basis of his Geometry. .

The ‘question is, dces the knowledge of his axioms precede
experience or is it the result of experience? According to Euclid,

. ‘more experience is necessary to be convinced of the truths of his
_‘axioms. They are prior to truths but little children find them to

be rather hard nuts to swallow without being able to assaciate

-

s
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R 'Euy.lid's Geometry contains . after careful siftings three real |

axioms.” These are: () Two points determine a straight line. (i)

. Twointersecting straight lines caonot both be parallel toa third = -

straight line. (iii) A figure can be renfoved from place to place or
" moved from place to place. without charge of form {transposition.)
This' is the axiom of mobility. Innumerable attempts were made
. to prove the truth of these axioms but without success. Therefore,

some Mpthematxcmus refer them as the defect or disgrace of Mathe- |

 matics.",

\

To counteract the evil contributions or iil‘conceptions prodﬁced -

by the Euclidian Geometry, Labateschewsky constructed his Geo-
" metry upon the indirect method. His method, which may be called
the indirect  proof on a large scale, . assumes that through a point
several parallels to a-line gan be drawn. Labatéschewsky formed

a perfect non-contradictory . Geometry. that is, as coherent and '

logwal as Euclid’s,

25 years after him Rexmann constructed 1 Geometry which is
vbased upon a much deeper analysis of the axioms and the nature of , .

space. He retained only the axi®m of mobility but rejected the two
other axioms. Reimann’s two dimensional Geometry is identical with

Euclid's Spherical Geometry. Some of the ‘theorems of Reimaon -

are astonishiog, e.g. (i) There are no similar figures. (i) The sum
. of the angles of a triangle is always less than 180°  (iii) Two per-
pendxculars erected at different points on a line converge. '

These two are the most noted of the Non-Euclidian Geometn-

. cians, '‘Some may say that Non-Euclidian Geometry is opposed to

all commonsense and bas no Matbemancal or other value. For all

practical plrposes we may say that’ Euclid’s Geometry is the most
ugeful 1nsp1te of all its defects. -

DEFINITIONS : CLASS METHODS.

‘There is a great deal of difficulty felt by the teacher when .
giving the first idea or when first giving the idea of .Geometrical

lines,.angles, and figures. Genérally, first of all definitions are given
which the boys commit to memory, But it would be proper to
show concrete  figures ficst of all, snd then give the definitions

which the boys may afterwards commit to memory. - The first ques- o
~ tion is what is a definition?- The dictionary will give any number '

: of S) nonymous terms, - It may be an explanation or description, or

s
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. a mere rendering in other words Alogleal definition ﬁrst of all
‘gives proximate genus,-and then states the specific difference. Thus . .

for a parallelopiped the proximate genus is ‘prism’* and the specific .

; difference is the fact that its base is a parallelogram. Heuce, &
parallelopiped is a prism whose base is a parallelogram. , This is &

good definition, e.g., 8 man 15 an animal with some tatmnahtv.

Let us compare the followmg definitions :—* A pentagon is 2
plane figure bounded by five straight lines.’ This definition is

_wrong as the plane figure is a higher geaus and the proximate gerus _
- is a ‘polygon.’ Therefore, the definition A pentagon is a polygon

bounded by five straight lines’ is a good definition. ~*An inscribed -

'polygon is' a polygon whose vertices lie in a circumference and -

whose sides are all chords.' It is a bad definition ag there is a
redundancy in the differentia elements given. - Similarly, ‘a

parallelogram is a quadrilateral whose opposite sides are equal and . -

parallel’ Here also there is a redundancy in the differentia elements
becsuse only ‘parallel’ would do. Itisa theorem: which is to be
proved About this sort of definitions we should be on our guard.

Then there are: certam things. in Geometry which’ defy defini-
tion e.g., line, angle, plane, surface, etc,

" A straight lineis commonly defined as* a line that. has the
same direction throughout its length” Too difficult for boys as it

" involves an idea of ‘direction’ which is not simpler or more self- .
‘evident than straight lines. Again it is defined as . ‘a straight line is

the shortest distance between' two points.’ * This is not a definition
but a theorem which requires proof. Another definition ‘a straight -

‘line isfa line determined by two points.” This is absurd as the boys

won't _understand the meaning of ‘determined by’. In fact there
exists no flawless definition for straight line which is quite fit for,
school use. ' Therefore, the best policy is to show the straight line'
by drawing it and to accept this term without definitions - Similarly,
the ‘angle’ is defined by using terms like inclination, direction,
rotation, etc,, whose meaning is not clearer than the meaning of the -
angle itself. - Therefore, this also should be drawn ‘and shown.’ The

~ angle may be said to be a rotation as this gives a better idea about

its nature, Similarly with regard to ‘plane’ and also with regard-

- to ‘surface’, - The meanings of these things should be made clear

" to the boys by actually showing them these .thmgs (Montessori and
: Kmdergarten Methods )

i
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Takmg the above remarks for grantei we cannat do away tbe.
..deﬁmtlons., There are technical terms.in every science, and inde-

finite anr! variable use of these technical t:rms is a. constant source

" of errors oud misunderstanding. It is specially so in Mathematics.
“Therefore, a formal training through definitions is a necessary part

of learning Geometry. But the definitions sheuld be introduced in

. their pmper placcs when partxcular ﬁgures bave got to be dealt
.wnth ce S

* CAUTION, - .

) The boy when he begins Geometry has a considerable amount .
of coriosity. This coriosity produces interest. Do not kill off this

natural interest by emphasising mere words and making the students

repeat unintelligible phrases and words. Do pot insist upona
verbatim recitation of every definition, Do not dwell too long upon

o -

d:ﬂic’ult terms. Use the Haunstlc Method aséfar as possxble.

Three Factors in Educatlon An
- Idealistic View.

o By DEWAN BAHADUR K. S. RaMASWAMI SASTRI, Buhes BiLe

B i)urpose to empha:sise here only a few aspects of the educa- .

tion of life and the life of education to-day. -Asregards the parents

. and elders, I wish to appeal to them to take a new view of the child.

It is wrong to regard children as mere social or economic or politi-

 eal units, as mere poteatial donees -of the family property or as’
' - mere - wage-sarners or as potential voters, . The higher view is to
. regard them not as means but as ends.  Tagore says well that the

fact that God sends flowers and children to humanity shows that

_he is not yet tired of humanity, Flowers ate not meant merely to
- be used during marriages. Nor are children meant merely for the:

purposes of the elders. They are for the welfare of the country
and specially for the wellare of.their souls.

- Let us therefore now look at thé children in an unselfish way.
Tagore has taught us in The Créscent Moen how to do so. But -
for them there will bs no love or joy in our hearts (pp. 74, 79.) . -
" They bave trustfulness and innocence~;virtues which we have lost..

- s

-
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They have got an active imagination while ours is dying or dcad _
.They have ‘an active spirit of playfulness while we have lost it,
They Inve stories, They love to make new things, Have we
" peaduced children's literatuce in ‘our country ? No. No. We do the
same old stupid things.over and -aver again. - (pp. 23, 58). They
“do pot care for money while we warship it and kill. others for it.” I
do nat say that what we do is wrong, But let us keep the virtues .
‘af children while we acquire the virine: of experience. The educa.
tion of children mpst keep this aimin view. We must let them
have the bhakti of Dhruva, the fearlessness of Abhimanyu and
Prahlada and Nachikatas, and the joy of song of Lava and Kusa -
while they acquite the science of to.day-and the mechanicgd akill of -
modernity and teach them how %o build up social upity and econo.

mic prosperity and political freedom. Only then they will create

new world of freedom and love and happiness-in the place of what

. we bave created—the old world of slavery and bate and Unhlppl-v :

ness. . . .

. Itis here tifit I have to toll the teachers to have a pew ldcal af
their mission—the view that they ware artists whose function is to
evoke beauty in the minds of the children. Tagore says: ‘*One
thing is truly needed -to be a teacher of children......... .You must
be their elder brother.........Cultivate the spicit of the eternal child,
if you must take up the trammg of the children of Man” -

Ovur land js a land of ‘satys and ahimsaz, But even here we

. must foster a new spirit of sympathy if we are to build' & new
world. Bertrand Russell poists out in his work On Education how
- modern lile blunts the edge of our sympathy (pp. 56-7.) He says:
' That is the fundameatal reason why large.scale industrialism is
80 cruel and why oppression of subject taces . is tolerated.” We
"have erred in many ways but shall we not see that our children do
not err likewise ? He says well: # The way is clear. Do we love
«ur children enough to take it? Or shall we let them suffer as we
“have suffered ?  Shall we let them be twisted and stunted and terri-
fied in youth, te be killed alterwards in futile wars which their .

. intelligence was too cowed to prevent? A thousand ancient fears

’obstruct the'road to bappiness and freedom. But love can conquer
“iear, and if we love our children pothing can meks us . thhhold the
- great gift whxch it is m sur hands to bestow.” :

;
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Teachers’ Qalarles

Sargent Commlttee 's Recommendatmns.

Teachcr‘; all over the country will be mterested to knew the -

details of the salaries and salaty scales recommended by a special »

" .committze .of the Central Advisory Board. of Educauon presided

over by Mr. Jobn' Sargent, Educational Commissioner with the

- Governfnent of India They are as follows :— ..

\ " Sclary scales ,for Asszstant Teachers ( both men and women. )
Pre.primary and primary ‘

schoals Tedchers: ‘Rs.~*30-,--'-1——-35-—3 bi.enniaﬂhy 50 p.iri. o
" Middle. School Teachers | S o - o
and non-Graduate High T .
- School Teachers " Rs. 40—2—80 p.m. -
 Graduate Teachers. of o L
" High Schools’ . - Rs. 70—5-150 p.di.

The above are mtended for normal rural areas, and they may ’
be increased up to Rs. 50/ p.c. to meet the needs of areas where
© the cost of living or other factors necessitate 8 higher sca!e, eg., . -

in_ Delhi and in Provincial capitals, such as Bombay, Madras,

; Calcutta, Allahabad and Karachi, . Teachers of village pre-primary . -
. aod primary schools should have free bouse or a house allowance

m addztmn to their salary scale.
Salary Scales for Head Teachers (both men and womm) ‘
“ 1, Primary Schools :— 2 -

GRADE.. SIZE OF THE SALAR& ‘SCALE P.M. T Rmmis

> ScuoorL. .
A lor 2classes  Rs. 10/ above scale I Where no houu l
S - for Asst. teachers | is provided, 10% .

"B 3 — '5classes- - Rs, 50—4—70 +in addition to

- C 6 — 10 classes . . Rs. 60—8—380 ‘ J these sal ary . .
‘D - Above 10 classes - Rs. 80—4-100 J scales. S
"2, Middle échools,(Vemacular ‘and 'Anglo-Vernacu)ar.) ) "\

" 3 or 4 classes . Rs 80—-4—100 * 7 Where no-house
. 4 — B8 classes  Rs, 90—4-110 s

0w >

Over 8‘15’:1555:5‘:*‘5 Rs 110~4-130 - ) these scales.

" Middle Schools

is provided, 10%\
{in addition to -

| TEACHERS’ SALARIES . 47
3, ngh schools, |

A . Up to 250 puplls . Rs. 175-10-255

on rolls , . o
B :2510r500vpup’il.s .- Rs, 250-10-350 . = .5
C  Over 500 " Rs. 350-10-500 ! -

‘Further, the Coriimittee recommended the creation of posts-of

responsibility in all types of schovol's, except the smallest ones, to |

relieve Head Teachers of a certain-amount of routine administrative |

- duties and free them for attention to their more important duties
"y -and an addition tp the sahry scales of teachers holdmg them, as

shown b*elow f—

anary Schaols.  Nas. 'of pcsts. ; Addition to .ordinary ‘

) N : - scale, ‘

' Grade A or B - None IR o
w C .o 1. . } Rs. 5/- per mensem,
oD o2 - SR

Grade A . None S oy
-Grade B T ' }Rs- 10/~ per medsem. -
' g1 C ’ . ! ‘ 2 K A )
High Schools o
‘Grade A 2. T ' R

w B 4 } Rs. 20/- per. mensém.

wo G ’ ' 4 “ o

The Commlttee cons:dered alno the quesuon of salanes of,

teachers of special subjects and recommended grant of one year’s-
seniority on the apprapriate scale together with Rs. 2/. p.m. ssa .~
- personal allowance to such non.graduate teachers of vernacular and -

- Anglo-vernaculac middle schools and middle c]asses.a of high -
~ schools. N Co e

- The Commntee has certamly done its duty to teachers——-the

. bm]ders of ‘the rising generation, It is however, to be seen what

action the Govt. of India and the Provincial Governments tesponsi--
bile for the administration of education in their respective areas take

on their recommendations . Although over a year has passed since
* the recommendations were submitted, no action appears to have

been taken as yet in the matter, in spite of the’ Committee’s report

vy

oo
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that the condition of the teaching service in the lower stages of the

“educational system in’ this country was so ‘umsatisfactory that no, .
raal progress could be looked for unless aand until the position of

the teacher was radically impcoved, . .

N

&

Dept. of Edacational Studies,) ° . A
. Bbharatiya Vidya Bhavan, - } o .« K, S, VAgKIL, -
I Bombay.* . - o
" _ Review . |

- Graded Eng‘lisﬁ Reader : By K. Panduranga Pai, B.A, LT, wod.

< -P. Padmanahha Bhaodary, B, A, L. T., 5. Aloysius' College. Mangalore.
Published by the School Book Company, Mangalore. (Junior—As: 14.
Senior—Re, 1), _. . ' :

- These two readers are iuto;xded to be prescribe}i as English Text- " -

-' £ beoks for Forms IV and V. They contain a wide variety of nalections in
Prose and Postry which are suitable to the standard and carefully graded.

- The piaces for study, besides being rioh in literary flavour, reveal an iati-.
mate grasp and experiencs on the part of the authors of the just require-

ments of modern types of ‘students who find their way into the higher
forms. The contents make interesting reading and offer a wide chaice to

- such teachers as desire to limib their leasons to a few itams lor the year
for intevsive study. Useful introduction and notes, short gxeroises for -
testing the pupils’ grasp and powers of expression, and a few apt illustra--. .

tions have bsan added The exercises in relation to subject matter,

grammar, usage and idiom ceuld have peen amplified with advantage to

pupils and teachers. We heartily commend the readers to High Schools
who wish to teach good English to their pupils.

- All-India Educational Conference -

The 20th All Tndia Educational Conference will be held at Hyderabad
Deccan during Christmas holidavs in December 1944; and in order thut ite
work may not be delayed; the Constitution provides that sugpestions

*  should hs invited from Conatituent Associgtions, Individual Members,
¢ Members of the Federation Council, the Reception Committes as well as

from educationists in general, on the following to reach the uPdarsigned'

by the 15th June 1944, :—

(a) Tof)ics of diécuuions for Ganeral Sessions_and Soctional Confs-
reucas. (b) Subjects on which papers ghould be invited for General
‘Bessions and Sectional Conferences together with namaes and addresses of

educationists who* speoialiss in those subjeots. {(¢) Resolutions for
consideration 'at General Sessions,  Sectional Confsrances and Annual |
" Council Meetings. (d) Changes in the Constitution of the Toderation,’

. if eongiderad desirable. . - : e
o : o * D, P. KHATTRY, Hon. Secratary,

""" A UF.E. A, Post Box 52, Cawnpore. -

Tt
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: !E? These Readefs Ar‘e\ |

_MAKE YOUR SELECTION |

' from the following\four ééries of English Class
‘Readers.  They are in many respects the best of their

‘1. MARTIN'S NEW STUDY READERS. Primer and
Readers I—V. S S

2.. MBRTIN'S ACTIVE READERS. Pre-Primer,
Primer and Readers V. ‘ Lo

3. WREN'S NEW INDIAN CLASS READERS' <
/. Primer and Readers I—IV. ' - e
4 WREN'S. INDIAN CLASS READERS, Prime:

.~ and Readers »I——‘V.ﬂ‘ ST '

o R
e

§ cal"éfullyi graded ;o
- § varied and intereéting in subieci;Idattér' ;
A!§ suitable in all respects foi our b;yé ;‘ |
'§ and fully ill';zsltrate’d wi‘th'artistivc illusfraﬁbns ;.
K. & J. COOPER—PUBLISHERS—BOMBAY: 4
’Sole Sellsng Agents for the Madras Presidency .

- . 'The' Christian Literature Society for India,
= LR Paxk'Town, Madras, - - v ’




BOC‘KS WRITTEN ACCORDING TO THE LATEST -
" DEPARTMENTAL SYLLABUS -

The casiest and the cheapest in the market

A FlRST BOOK OF . ENCLISH - GRAMMAR &
COMPOSITTON for | Form Price 0—8—0

A SECOND BOOK OF ENGLISH GRAMMAR &
COMPOSlTlON Part l for II Form Price 0-—]0—-0

A SECOND BOOK OF ENGLISH GRAMMAR &
' COMPOSITION Part II for 111 Form Price 0——!2 0.

- By’ K SRINIVAS KINI B.A.. L. 'r
(Approved b;y the Madras Text Book Commiittee vide Fori" .
. 8t. George Gazeite—Supplement to Part [-B
: \dated),an June 1942. Page 18.)

PLAY WAY ENGL[SH READERS '
Price 0—4—6

Book I for 1V Standlrd ,
.Book Il for V Standard ' '?gice O-—S—-6 o
& 'ByK. SRINIVASKINIL e, tr.

: . AND :
B. SADASHIVA RAO, B.a., (Hom.) L.T.
(Approved by the Madras Text Book Commitieé vide Eori :
-St. George Gazette— Supplement to Part I-B '
© dated 27th April 1943, Page 2.)

For Coplu Apply to the Publishers:—

SCHOOL BOOK CO.," _

CAR STREET. MANGALORE
.- (South Kanara). -

\

Our Latest Grammar Book for High School Stuw ?en 's

THE CORONATION HIGH SCHOOL "
GRAMMAR AND COMPOSITION
Editor: W.G. EAGLETON, M.A. (Cantab.),

Professor of English, Um'versity of Mysors, Mysore.

Price: Rs. 2-14-0

Thcre is no bhetter Grammar and Composmon book thsn
*Mr, Eagleton s.—J. C. "Rollo, M. A.

. A very useful and valuable book for use in- the ng,h
Schools ~—A. B. Mackintosh, M.A.

. The rules ate exgiamed briefly and c!ear]y and xllustu(ed ‘
by abundance of examples. .. I have no hesitation in warmly
~ recommending this text book of Grammar and Composmon to the
w:de circle of teachers and students for whom it is intended.
* “Rev. Fr. D'Seuza, S.J., M.A. )

., It deals with the main points and xmpurtant subjects,
aad avmds unnecessary and finicking details. .. Teachers of
English in India will find this book of lnestxmable value,
—H. C. Papworth, M.A., O.B.E, . "

. is an excellent publication whwh will be useful to ngh'
School students.—Sir C..R. Reddy, D. Litt. :

‘ .. specially noteworthy features of the book calculated to
\ make l_t an invaluable text book for studénts.—A. Rama Iyer, M.A*

... Our young students wishiné to master the intricacies of
English Grammar and Composition cannot loek for a better book' :
. to guide them.,—Rev. Fr, Arulsams, S.J., M. A.

It is a commendable éffort and I hope profitable too,

worthy of praise and prescription as Text book in all tbe schools' ,

of India.—M. J- Sargunam, M. A L.T.

May we request the Heads of Insntutlons to prescnbe the
above book in the coming year,

B. G. PAU L & CO
S . Educational Publishers .
4, ERANCIS JOSEPH STREET, MADRAS,




7 GRAMMAR BOOKS ~
USED 'ALL OVER INDIA, BURMA ;& CEYLON. L E

‘P, C. WREN’S GRAMMAR BOOKS occupy the fore- ~
most place among textbooks of Erglish Grammar. - -
. THE SIMPLER PARTS OF SPEECH. Twenty-sixth Edition, * .-
. FIRST LESSONS IN ENGLISH GRAMMAR. Seventh

Editi
. THE BEGINNER'S ENGLISH GRAMMAR: E:ghth Ed:t:g:.

. A SIMPLE ENGLISH GRAMMAR ON MODERN LINES, | -

‘Twelfth Edition, *
. ELEMENTARY GRAMMAR ON MODERN LiNgs. o™ -

S teanth Ed tion."
. A SHORTER ENGLISH GRAMMAR.. Fonth Bditing 0"

. HIGH SCHOOL ENGLISH GRAMMAR Eighteenth = .-~ }
Edition. I
= AH the nbove books have bcen approved for class use as {-.

- It’s the little -bit of =
"L G Asafoetida that
makes a lot of
~flavour and your:
dinner a delight. -

SO W bW Ny e

’ experzenced Iwusewwes o

y - Re. 2 19 per lb
} textbooks by the Bombay and Madras Educational P

Departments; some of them approved also by the other(
- Educational Departments in India, Burma and Ceylon, -

K. & J. COOPER—PUBLISHERS—BOMBAY, 4 - [

7 BOOKS ON COMPOSITION.

MARTIN'S A PRIMER OF GBAMMAR AND
COMPOSITION. : Second Edition.

FRASER'S PICTURE COMPOSITION. Book I
- (18th Edition) and Book II (16ih Edition). }
- WREN'S PROGRESSIVE ENGLISH COMPO-' : e
_SITION. Fifty-fourth Edition. . . B
'MARTIN'S A JUNIOR ENGLISH COURSE I B
- Pages 342. ' Third Edition. V =
MARTIN'S' A SIMPLE .COURSE OF ENGTISH :

~ GRAMMAR AND COMPOSITION Second» :
Edition. ,

A

6. WREN AND MARTIN'S HIGH scaoox. s

Lo " Sodat leadmg Stores or dsrect from ', . o .
ENGLISH. dCOMPOS!TION Page s 428 ’ L jEE G{) HOO & C SOWCARPET -
. -Eleventh Edition : . L AL D 0. k B
7. WREN AND MARTINS HIGH - SCHOOL o Uty T MADRAS.
 ENGLISH GRAMMAR AND COMP OSITION " Head Offlce BO’VIBAY 3 Branch: KUMBAKONAM.

- Seventh Edition. - o | o o -
K. &J COOPER PUBLISHERS—"BOMBAY, 4. K ,,'i) o . S SN ,’f', ':{‘4

. Say many milliont of
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“PI zase send us

. Ydur kind Message

. .
":

Co@&en Jubﬂee Souvemr

JMEEL

MADRAS. ~  © : :+ 1 BOMBAY

LEADIHC MANU?ACTGRER GF FURE & GERUINE AYURVEDIC MEDICINES. "‘
CONTROLLING PHYSICIAN- ADHYAKHA=-DR,JOCES CHANDRA GHOSE,
. AYURVED - SASTRI, H.A.7.C.S (LONDONIMCS(ARERICAY. - f

M :FOwaE L/ PROFESSOR OF CHEHISTRY, BHACALPUR GOLLEGE. -

OLhe; anches'-Shyam Bazar, Calcutt'

i ‘\for our .y |-

&M@M?AN&AW LT Do,

213, Bowbazar Street, Calcuttyl

"~ Chittagong, Patuatuly, (Dacca}
‘Madras Branch :  17-A, Broadway|

7., Guaranteed abgolutely Pure ard
Genuine Medicines;  prepared stricti
‘according to the Ayurvedic Sastras, Catak»
‘logues are sent [ree on application. - R
: + On descnbmg the nature of dxsauoi
e prescnpﬁlons are given gratis with great ear
N MARARADHWAJ (Swirna Sindur]

(Pure & with Gold) Rs. 4 per tola. L
I“A.NGHA FIKAZA GHBITA GUGGULU, Ag 14 for 4 o=.

"a

SUKRA SANJIBAN. ' Rs. 16 per seer.

: Fr ntad & Published by Mr. V. Aravamuda Iyengar BA, LT. MADUB‘L

by A. Srinivsts Iygager as-tbe 'BAMPATH Prams’, MADUBA Lo

', 67]4 Strand Road, Calcutt

ahore, . ‘(Pumab) Burdwan ,
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