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PRESIDENTIAL ADDRESS

Qaomvorraya Sir O, P, Rayaswan AIvaR, K.Cel., K.CLE, LLD,

Dewnn of Travaicore.

-

Your TRxcellency, M. Vice-Chan-
cellor, President and Members of this
Conference and the Federvation, Ladies
and Gentlemen,

T rise with feelings of great thank-
fulness as [ am deeply sensible of the
honour done 1o me by inviting me to
participate in today’s funetion and in
the deliberations of this important Con-
ference. I veeard that honour as due
mainly to my position as the Head of
the Indinn State of Travaneore. Both
Your Bxcellency and the Viee Chan-
cellor, to my great vegret, skivted round
the subject of Indian States. (lecaeghier)
and  were rather refuctant to sy uny-
thing with reference to Tndian States
and I may therefore have done well to
be hesitant and timovous. (Renewed

langhter). But I ¢hall surmonnt my
timidity. Twmn glad that Tawin a posi-
tion to'speak to vou as one representing
a country where education was starte d
as a programme in 1817~ 55 years be-
fore England started on that programme,
(Cheers and laughter), mainly on ac-
connt of the stimulus and enconrage-
ment of a great Maharani-Parvati Payl,
who laid down that for every village
there 1ust be @« school and  for
every three villages there must be a dis-
pensary ora hospital. Tt wasin_ pur-
suance of that programme carried out
during these hundred and odd years that
todav weare able to sav that the literacy
.amongst men in Travancore is between
- 50 and 60 per cent. and amongst women,
between 40 and 50 per cent, (Cheers).

T sec a distinguished administrator who
was my predecessor, before me on the
duis. and  he, ns o matter of fact, will
hear e out when [say that it is notan
pucominon thing to see an artisan, or a
member of the {ishing community—be
it 2 nman or syoman—reading a book ov
newspaper in Travancore. 1 regard this
honour granted 1o e as an honour due
to the swork that has been donein that
State and can be done anywhere else,
whether in an Indinn State or in Dritish
India.

1 have been connected with education
for 2 considerable time and I entirely
shave the feelings and the ideas that have
already been expressed by such emi-
nent administrators and thinkers as
have preceded me.  Burlam lawyer
fivst and foremost (laughter) and a
lawver, in axgning o case, generully con-
sults anthorities, cites, precedents, forti-
fies himself from time to time so that
hie may not be tripped up. 1 therefore
propose to keep certain essential sayvings
in the foreground. 'To teachers any-
where in India or outside, there it one
cesentinl saying that 1 wish to quote
from the Taittiriva Upanishad which
may be said to proclaim the ideal, the
practice and the achievement of edu-
cation. In the Sth anuvaka of the
Tuittiriva Upanishad, a preceptor speak-
ing to the students who vathered round
him, used these words:
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Liet me translate: “Let the student
who comes for instruction be a good
boy ; let him be diligent in his studies;
let him De disciplined ; let him be strong
of body and firm of mind.” Thus the
ideal of cducation which was enun-
ciated in the various, hermitages 3,000
yeurs ago is as profoundly oras essen-
tially true today as it ever was; the cb-
ject of education, the aim of the educa-
tionist and the ideal of the teacher
should be to bring into existence not
only the diligent student, the one who
can pass examinations with bated breath
and who can do well in all Iiterary mat-
ters, but one who is disciplined and
strong of body, (because’ mental and
spiritualstrength is a function in mathe-
matical terminology). If our education,
whether as part of the post-war recon-
structisn scheme or otherwise, has to

serve its purpose aright, it must proceed

on these lines. I stress physical educa-
tion first and foremost and 1 say so be-
fore this distinguished audience with all
the greater alacrity, since I have recent-
ly attended a convocation of our own
University. Boys and Girls, men and
women, trooped past before the dais,
and I say deliberately that year after
year, the physical standard and the
stamina of the products of Secondary
and University education are deterio-
rating. There is nodoubt, and I take it
that it will be the aim of every educa-
tionist to see to it that no promotions
are allowed unless there is a certain
physical standard kept up (Checers), be-
cause it is not -mercy but undiluted
cruelty to allow a person who is not fit
to stand the intellectualand the physical
strain of higher education, to go from
class to class. Therefore if is that in those
schemes in our State we are trying to
bring forward one of the conditions—I

hope the Vice-Chancellor will not think

it 1s too much of an inroad on the part
of the State upon the possibilities of the
University (laughter) .namely, that pro-
motions will not be allowed from class
to classunless the student has been duly
certified by a Doctor as being physically
fit to proceed to the next higher class.
There ounght to be special schools for
defectives in which one or two years’
preparatory training should be given,
special schools where the children

-should be fed because we find that the
“main . trouble with our elementary

schools is thata child comes to the
school half-starved, not having had

enough to eat in the morning. The re-
sulb is that the child mevely gazes at the:
teacher in utter lassitude and so it pro-
ceeds from day to day. Therefore, the
feeding of children as also the clothing
of children, so as to maintain their self-
respect when they sit side by side with
others, should be the prime concern in
rearing up the young students. The
feeding and the clothing of children,
the giving of proper moral as well as
phystcal stamina to the children is the:
first thing that has to be cared for.
Education, therefore, will be failing in.
its purpose unless it keeps that ideal in
view. :

The other point on which I may
dwell for a few moments is this: The
main trouble in India today and even
in faivly well-educated  countries
outside 1India is the tremendous
wastage of effort, the wastage involved.
in promoting pupils who have no right
to be promoted and in promoting such
persous from the secondary stage to
the University stage. Therefore, as a
patrt of the reorientation of education;
as a part of the new theories and prac-
tices of education, it must be made’
clear that at every stage there should be’
an alternative course; as soon as the
primary stage is gone through by a boy
who isguite good with his hands and
eyes and brain, he should be given an
opportunity to switch on to vocational
instruction. The Middle school will
also prepare everybody for some trade,
vocation, industry or art, so that at that
stage you can find out exactly where’
the boy will find his best ¢hoice for his
futare career, whether in a Technical
school or in a high school orin the
polytechnic or in the University.
Stage after stage, therefore, there
should be prevention of wastage and of
stagnation. In order that what I say
may not be regarded as the vapourings
of an irresponsible politicitan turned
into an Educationist overnight (Ieugh-
ter) 1 wish, as I have done in pursuing
my general programme as a lawyer, to
place before you certain great ideas
which have recently been expressed,
and with those as my thesis, I shall
proceed with my remarks,

In the first place, this Conference
itself is 20 years old now, and its in-
auguration was due to the initiative
and the energy of Professor Seshadri
along with two others. 1t bas had the
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guidance of Professor Wadia and Pro-
fessor Raman and I need bardly say
of our friend who spoke earlier at this
Conference. This Al India Federation
of Teachers’ Associations was started in
1925 with the background of the
Hartog Comunittee’s Report which said

that *“ no child can become permanently .

literate who has not completed a course
of at least four years, There is a want
of adjustment between the curriculum
and the environment of village life
and there is a very low standard of
teaching. Secondary education should
not be dominated by the University
and students should be diverted to
commercial, industrial and agricultural
walks of life.” These remarks were
made twenty years ago and they are as
appropriate today as they were then.
(Laughter). It is as imminent and
urgent today as ever before. At the
last Conference held in Madras this
Association expressed the opinion. that
schools of music and various varieties of
Art as well as intense and comprehen-
sive Physical Training should be esta-
blished. The All-India Session of 1942
at Indore, considered the importance
of close relation being established bet-
ween educational, industrial and com-
mercial interests—rather vague, but
very well-meant, and I presume sooner
or later, that aspect will be bornein
mind. It asks for the improvement in
the salary and status of teachers. Your
Excellency has reinforced it in Your
Address. The Conference then insisted
that teachers should be appointed solely
on the basis of experience, personality
and ability. That has been the back-
ground of this great Conference which
has been meeting for the past 20 years
and which has to 4 large extent domi-
nated and influenced educational
thought. DBut quite rvecently we have
had a complete reorientation of the
whole idea of education. The Sargent
Report is before usand the first thing
that is notable in that Report is what
it has said and very wisely said, that
public instruction consistently applied
can produce impressive results. We
tallk of totalitarianism. We talk of
Nazism, of Iascist supremacy or the
Japanese method. The results of broad
systems of fraining have exhibited
themselves in these dreadful appari-
tions which have afilicted this world.
There is no gainsaying the fact that
the svstem of education. sedulonslv and

continnously pursued in Germany,
Italy and Japan produced a human
product which was considered to be
useful for certain particular purposes.
To a certain extent, those systems justi-
fied themselves in their success and
produced results contemplated by the
originators and founders. I therefore
talke up Dr. Sargent’s report at that
point and re-emphasise what he said.
He says: ““ Public instruction consis-
tently applied can produce impressive
results.” Impressive results have been
produced in particular directions in
Germany, Italy and Japan. Why
should not more impressive results and
more beneficial and philanthropic
results in the wider sense, and humani-
tarian vesults be achieved by wisely
planned education consistently applied
elsewhere ? That is what we are here
for.

At the same time, there is no getting
away from the fact that only to the
extent to which that mission 1s under-
stood, appreciated, envisaged, shall
success be ours.

Quite recently I was reading a Report
drawn up by a noted American psycho-
logist who says: “If we wait until
the child is three years old, it may be
too lute to form those habits of physical,
mental and moral health which are the
foundation of character and citizenship.
What can be done is to have a liberal
provision in every locality of open-air
nurseries as well as adult education.”
We arve, therefore, face to face with
thinkers who plunge boldly into the
problem and face the situation arvight
and we realise that the character, the
trend of thought and the emotional
and the psychological impulses have
already been described in the Upa-
nishads and also in the Jthihasas. I am
not referring to syncopathia or psycho-
analysis but I am referring merely as
an educationist that the scomer you
take hold of the boy or the girl, the
better would it be for the boy or the
girl and for society at large, and there-
fore, although it may seem to be a very
idealistic approach today, it appears to
be inescapable that you must neces-
sarily provide for those children who in
their present environment cannot be-

come useful or effective citizens of the .

future. Therefore, a system of primary
education started by itself, without that
asnect of the oven.air nurgerv being
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kept in the fore-ground and sedulously
worked for, will not be as useful asit
would otherwise be.

At this juncture, 1 cannot omit to
refer to the great and transcendental
work done by Madame Montessori who
is now, I understand, trying to start
work on somewhat simnlar lines 1in
Madras. At the present moment she
has been taken away by Jaipur for the
purpose of co-operating with similar
efforts elsewhere but I trust that—

though I am aretired Madrasi (laughter),

she will give us her advice and
counsel. Bub at this moment, it may be
useful for you to keep in memory what
she has said in a recent paumphlet.
“The child who has never learned to
act alone, to direct his own actions, to
goverw his own will, grows into an
adult who is easily led and must always
lean upon others. The school child
being continually disconraged apd scold-
ed, ends by acquiring that mixture of
distrust of his own powers and of fear,
which is called shyness and which later,
in the grown man, takes the form of
discouragement and submissiveness, of
incapacity to put up the slightest moral
resistance. The obedience whichis ex-
pected of a child both in the home and
in the school—an obedience admitting
neither of reason nov of justice—pre-
pares the man to be docile to blind
forces.” Hascism and. Nazism led the
child into pre-determined and pre-con-
ceived methods of thought atd action
and that is why I desire to lay emphasis
on that aspect, Our seers have stated.

ATTATEAT a@Etad 3T

and they have emphasised that courage
and fearlessness are fundamental; and
the supreme is not attained by the weak-
ling. The essence of manhood is fear-
lessness, the desire to investigate and
be fearless. The punishment so com-
inon in schools which consist in subject-
ing the culprits to public reprimand,
and is almost tantamount to the tortuve
of the pillory, fills the soul with a crazy
unreasoning fear of public opinion,
fevren an opinion manifestly unjust and
alse.

Liet me remind my listeners of what
felt from Your Excellency. Politics and

-the work-a-day world make demands

upon us. Slogans to the right and to
the left we hear; and we shall frame a
curriculum for our own conduct irres-

pective of those slogans, at the same
time paying respect to those .ideals
which are behind the slogans. That 1s
the attitude which is needed at the pre-
sent time. ‘In the midst of the adap-
tations and many others which set up a
permanent inferiority complex, is born
the spirit of devotion—not to say of
idolatry to the condottieri, the leaders !’
Dr. Montessori might have added that
the inferiority complex often finds ex-
pression in compensutory brutality and

cruelty. o\

Not many )%s‘)go I was reading one
of the well-known svorks of probably
the greatest nniversal mind that was
born in Hurope within the last two or
three centuries. I am veferring to
Goethe, He talked and wrote much on
most subjects that concern mankind.
Like Lieonardo De Vinci he was a man
with a universal mind. What he says
on education is of interest here. With
your permission I shall read it to you:
“The modern edncationist advocates a
method of teaching swhich rests on the
direct apprehension of the  concrete
world through the senses. By depend-
ing on their fingers and on thelr arms
and legs rather than on their slates and

encils, their reasoning and memory,
children will inevitably make mistakes;
but mistakes which they can seeand
rectify for themselves. The eye of the
body ~ and the touch of the hand
will convince in a way that a correc-
tion on an exercise can never do.
In this way they will gradually learn
the ‘No’ which life so often cpposes to
our human efforts, but they will learn
it, not through stupid, meaningless
denial, but through surrender which is
yet a satisfaction. Through the mani-
pulation of a medium and the mastery
of a technique the child will learn the.
importance of form and discipline.” I
pause here for & moment and will now
in very rapid survey deal with what I
consider to be the essentials of educa-
tion-—primary, secondary and univer-
sity. I wholly agree with the Vice-
Chancellor of the Madras University
that it is criminal folly on the part of
any Government or any adininistration
tosay : < Thus far will it be our res-
ponsibility and there it will stop on
educational matters.”” The State is res-
ponsible for primary education because
it affects the largest number. It is
responsible for primary education in
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that at that stage the deflection is made—
the deflection of certain persons in the
vocational and other aspects which may
be called the learned aspects of educa-
tion. The State is again responsible at
the end of the secondary stage, viz., to
choose, to descriminate and to select so
that the tremendous crowding into the
universities may be counteracted. No-
body knows what is to be done unless
it be to enter the University. There
should be a certain definiteness about
the ideals of every State. In other
words every State should be able to do
the best it can for every child, boy and
adolescent and give him the fullest
chance for self-expression. It must give
him the fullest possible primary and
secondary education and take him
through u vocation. The whole trouble
arises because we have all been black-
coated until yesterday (laughter). To
day I understand that the home spun
and hand woven things are likely to
supersede the black-coated tendency.
We have discarded the black coats in
Travancore (laughter). What I make
bold to say is that as soon as a child is
born, the parent plans somchow to cram
him into a school and get him out at
the other end—-the University—with
“B.A”, or “BI., so that he might at
once apply to His Iscellency the
Governor of Madras (laughter) or to his
advisers and officers and try to secure
an appointment. The whole position
is this. As one who has had some
experience of Government service, of
administration both in British India
and in the Indian States, 1 may say that
University education is by no means
the prime requisite in most Govern-
ment offices. What is wunted in
Government oftices is ability to write
simple understandable English without
rhetovic (laughter.) What is next
wanted is ability to compress a certain
file into a few words which the harassed
and unleisured adviser to His Excel-
lency can read through in & limited
time. (Laughter) I make bold to dog-
matise, While University cducation
today has its undoubted advantages—I
am the last man to deny that the Uni-
versity education during the last 70
yvears hus made the modern India, has
made for the idea of unity without
which Indiu will perish and has made
for those ideals which are going to en-
rich this country—it has not fitted the
person for the job for which he applies.

It should be made, clear—I am not
sermonising Your Excellency-~-that in
all Governments, the fact that a man is
a B.A. will not be a passport to any
Government employment. You must,
for that purpose, have a separate test for
entry into Government service. For
instance, & double-graduate wanted to
be entertained in service recently in
Travancore, and I asked him how long
he had stayed in Travancore. He said
it was four years. Then I put it to him:
“Do you know where aluminium is
produced in Travancore?” He ans-
wered it was in Alwaye. It is not so,
because it comes from Bihar (Laughter).
The point is that there is so much of
unawareness and getting away from
one'’s surroundings or environments, so
much wrongly directed idealism, so
much unpracticality .That is, what is
wanted in the work-a-day world, you do
not get in the University. But that
does not mean that University training
is valueless, What I am urging upon
this gathering is that there should be a
complete divorce between what may
be called the University and the great
callings or avocations. A University
may be -an advantageous training
ground, It may be a corridor but it should
not be the drawing room: That is the
aspect which I am very anxious to
emphasise before you. For that purpose,
it is necessary to bring into existence
as part of the educational system, first
of all as many primary schiools as pos-
sible. I hold the view that it would be
criminal folly on the part of any Gov-
ernment to abdicate the responsibility
of giving primary and compulsory edu-
cation to every child, boy_ or girl bet-
ween the ages of 5 and 12 or 14. To the
extent to which that sork is done by
other agencies, to the extent to which
that work hasbeen donein the past, our
thanks, our congratulations and our
gratitude ave lively and ave forthcoming.
Bat, for the future, I hold that the State
cannot abdicate individual and personal
responsibility for seeing to it that in
the next five or six years there will be
no boy or no girl who could say that he
or she does not know how to read or
srite, Side by side it is necessary that
there should be a well-designed system
of secondary education, which will have
two departments, one department pro-
viding vocational education according
to the circumstances and aptitude ol
each boy deflected into it, and the other,
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leading on to the University. That
vocation depends upon the surround-
ings of the student. Suppose a person
is living in a locality where basket-
making or coir-making or weaving is
the main occupation. Then he must be
made fit to follow that profession; in
other words, you must make every boy
and girl able to earn his or her living.
Those who display greater talents should
be allowed to go to the Secondary
School and then from the Secondary
School to the University. Napoleon
used the phrase “ La carriere ouverte
awzlalents.”  All caveers must be open-
ed to deserving talent. :

T may boldly say that there is no dis-
tinction between one community and
another, at all events in certain loca-
lities Jike Cochin and Travancore. I
assure my friend Siv Lakshmanaswami
Mudaliar, that “ backward ” commmuni-
ties are as forward as other “forward”
connmunities in the matter of education
and it shows how much can be done if
education is brought to their doors and
if they are paid all the subventions and
scholarships that ave necessary. 1 may
also say that a member of the backwavd
commuunities not only passed first in
the highest examination in the State
last vear but one-fifth of the candidates
selected for higher training in England
and America are members of the back-
ward communities. It is possible,
thervefore, that il there 1s a definite
scheme taking up everybody and giving
them all the help that could be given,
there need not, shonld not and would
net be any difference hetween © back-
ward " and “ forward 7 communities.

I do not wish to anticipate the
debates and the discussions that will
take place. There are, however, one
or two observations of my own, which
may be placed before you so that you
might see that the troubles and handi-
caps ‘aftlicting us are not peculiar to
India but are found in Britain and
even in America which is considered
the Iast word on all matters, (Laugh-
ter). The New York State recently
conducted an enquiry for three years
into the character and the cost of public
education in that State. Let me read
theJfindings of that Committee : “The

primary school curriculum is entirely

on the wrong lines and needs complete
revision.” (Laughter). ''Curricula in
high- schools * and - Colleges - are too

narrow.” ¢ Universities areless centres
of research and learning than of mass
production of uneducated gradnates.”
(Renewed lauqghter).

Tet us for o moment turn to the
other side of the Atlantic. There was
what is called the Spens Report. The
report of the Consultative Committee
of the Tnglish Board of Education,
commonly known as the Spens Report,
says ““ Secondary Education must be
freed from its past traditions and must
be based on the requirements of a
realistic youth psychology which has to
he made hv a new system of technical
education.” We were , saying that
cricket and foot-ball, rugby and associa-
tion foot-ball including, had tanght the
average English youth all that has to be
known of corporate life whereas the
fissiparous Indian community is no-
where. Unfortunately, the Spens Report
seems to have had the same trouble in
England also (Laughter). It says that
the Tntorial system in schools and the
valne of corporate life are completely
neglected. All educationists will agree
that perhaps the most noteworthy of
educationists today is Prof. Dewey. He
says “ The individualisation of instruc-
tion will follow the Montessorl method
for the young children or the Dalton
plan for the older pupils, the motto
being, in the words of Caldwell Cock :
“ Not here they teach but here we
learn.” Self-veliance of the pupil is the
main thing to be sought. Through self-
expression, through mutual debate and
mutnal living together and rubbing
down of angles and ditferences, they
learnt the great lessons of life—acade-
mic and others, He says that in the
present system of education it was the
absence of intellectual control through
significant subject matter which stimu-
Iates the deplorable egotism, imperti-~
nence and disvegard for the rights of
others apparently considered by some
persons to be the inevitable accompani-
ment if not the essence of freedom,

I have sought to show that the troubles
and the handicaps from which we suffer
and by which. we are afflicted are not
singnlar.and are mot confined to this
country alone. At the same time, I
suppose it would be clear from the ex-
tracts to which I have invited your
attention that from the beginning there
have been seers and thinkers who have
felt that a great deal more is involved
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in education than is generally connoted
by that term. From the point of view
of character and from mental and physi-
cal training, it is an integrated effort
and not a series of isolated attempts. So
envisaged, so thought, education must
proceed on an absolute universal pri-
mary basis in order to enable the whole
body politic to be fitted as the result of
and by virtue of the impact of that edu-
cation to determine for each individual
what he or she is best fitted for. Some
may be fit for a vocation ; some may be
dowered with the gift of art and artistic
appreciation. Some may be academi-
cally inelined ; some may be philosophi-
cal and others may be realistic, but vou
cannot dissect ; you eannot discriminate,
vou cannot distinguish unless the found-
ations of primary education ave laid.
The middle school will be a logical con-
tinuation of the primary school and will
develop the same tendencies and the
same possibilities a little further. Then
will come the secondary school in which
tuition should embrace the background,
the environment, the history and the
geography of one’s own localify and- the
1deals of one’s country, and at the same
time give a practical bias so that at the
end of the secondary perind, vou would
be ablc to say whether a person is fit for
being sent to the vocational side or to
the University side. In the University,
we have two great ideals. One is that
of humanistic studies—those great
topics of history, economics and philoso-
phy which can never be neglected for
the things that ““see the eye and catch
the prize” in the Jangnage of Browning.
The other is that of realistic ideals. We
must go forward, intensify our agricul-
ture, increase our productivity, enhance
our industrial output and compete with
the rest of the world sooner or later—
sooner, 1 trust, rather than later —on
equal terms in those things that matter
for industrial and manufacturing pro-
gress or processes. In order to do that,
for the time being, perhaps, a certain
amount of neglect of the usual eurriculy
may be an inevitable concomitant, but
nobody is going to wait for us to finiish
our education in our own leisurely way.
We must work against. time. I  have
said elsewhere that Australia and Canada
within the last seven vearshave become
great industrial nations- through the
one-pointed efforts of their national
Governments. We have done deplor-
ably little. Canada which had'no aero-
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plane factory is now exporting aero-
planes to England. Australia has built
up a shipping industry. We have been
dreaming and thinking of it for the last
30 years. I-am not concerned about
whether this Government or the next
Government or any other Government
will do this, but we have been remiss.
We have been shortsighted. We have
thought only of the things that mattered
most for today and tomorrow. We have
been tied round, like the great Nero by
the coils of the python, by the coils
of red-tape. Tomorrow needs adifferent
programme, a different pace; but that
pace cannot be won, that programme
cannot be achieved without a diversi-
fied, variegated and at the same time
definitely one-pointed scheme of educa-
tion integrated from first to last; care-
fully watched. supevvised by tha State
but not ruled by the State (Cheers). 1
hold with you, Sir, that no intellectnal
freedom, no great intellectnal gift or
accomplishment is possible where the
human mind is cabined and confined.
The University must be completely free
but in earlier stages the shepherding
and watchful and guiding care of the
State may be the sine qua non-at this
juncture. So proceeding, let us trust
that we shall be worthy of our charge
and work for the great India for which
we are all yearning, dreaming, hoping
and expecting. —(Prolonged Cheers)

Concluding Address‘

It now devolves upon me before this
conference concludes, to make what is
termed the coneluding speech. I do not,
however, feel called upon to detain You
for any considerable time, especially as
so many resolutions have been debated,
discussed, different points of view indi-
cated, analysed and opposed, and the re-
suits embodied in a series of very
valuable motions and resolutions. This
Conference meets, as 1 already indi-
cated, at a_very-difticult juncture in this
country’s history. A great deal was said
in the course of one of the discussions
about the necessity for fostering in boys
and girls ideals of internationalism, and
regarding the homogeneity and the uni-
versality of culture. The task of the
teacheris getting to be more onerous
and more exacting day after day. Bat
this Conference wounld have done well
if it had concentrated on no other sub-:
ject excepting this one, namely, the
bettering of the emoluments and the
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status of the teacher from the school to
the University. (dpplause). There is
no use of asking the teacher to. be the
torchbearer if the torch which he carries
18 not supplied with the necessary oil or
if the bearer himself is hovering bet-
ween suspended and active animation.
(Cheers and laughter). 1say this after
having a profound personal experience
of the lot of the teachers not only of the
primary and secondary schools but also
of the University. Unless the emolu-

~ments of the teacher are assimilated to

the remuneration derived by persons
who are carrying on an equally valuable
work, there 1s'no hope for the futurve.
Indeed it-has been put to me by a very
illustrious teacher, and it is also recog-
nised in some countries, that perhapsthe
most poorly paid personage in the teach-
ing h¥erarchy is the one who 1sto be the
most highly paid, After all, in the Uni-
versity, a teacher, a professor or a lec-
turer is dealing with persons who have
advanced intellectually and psychologi-
cally to a lnrge extent. The work of the
teacher is that of stimulation, of en-
couragement, of gentle admonition or
regulation according to specified paths,
but the work of the primary school
teacher, the work of the child’steacheris
something more fundamental, onerous
and difficult, in as much as he has
to evolve the whole of the conscience
and thoughts of the child and so integ-
rate them on the right lines. The lot
of the primary school teacher is there-
fore the first charge and the primary
concern of every Government and every
Conference like this (Cheers) and ‘I
-trust before we meet next all Govern-
ments in India would have paid ade-
quate attention to this matter because
there is no point in postwar educational
recongtruction until three problems are
dealt with. The first problem is that of
the emoluments and status of 'the tea-
cher, the second is that of keeping alive
‘the student during the period of nonage
and study by giving him such nutri-
ment as will enable him to take advan-
tage of the tnition that is given to him,
In dealing therefore with a question of
primary education, at least mid-day
feeding of the pupils should be the first
charge wupon the State’s finances.
(Cheerg) Thold the view strongly that
“there is no point in_ embarking on a
" gystem of primary education whether
compulsory or not, unless the child is
“able to make something of that educa-

2]

tion. The third point is that which
was debated not fully perhaps, namely
the physical examination of the child-
ren.

‘We then come to secondary education
and there it is that stress has been laid
on the technical aspect of education. I
hold the view which was already ex-
pressed that the place that the techni-
cally educated man occupies is as lofty,
as distinctive and as full of promise for
the future as that of the purely academi-
cally instructed man, Indeed, Ilafer
creative thought has been emphasising
and enforcing this theory, namely, that
properly conducted, adequately envi-
saged, technical education can be made
the apt instrument of the highest
variety of culture in the right sense of the
word culture (Cheers), Iam, therefore,
of opinion that properly conducted tech-
nical institutions which do not obscure
or elimipate those humanistic strains of
education which are as important to
keep in mind as anything else, will
serve an equally important purpose.
The polytechnic for which Charlotten-
berg in the deceased Germany was very
famons was a great exemplar. I look
forward to the period when educational
reformers pausing at the stage of
secondary education will strive to build
up polytechnics which will take some
students in one direction and deflect
other students to what may be called
the abstract or more intellectually barren
(lawghter) aspects of certain types of
university education. Here there is a
great deal of spade-work to be done.
We are already suffering from the fact
that technical education has not had its
proportionate share in the general edu-
cation of India, The war has made a

lot of difference. I can tell you, my
friends, that today, the technically edu-
cated man or indeed the labourer is
much bettér paid than either the tea-
cher or the lower grade clerk in any
public office. (Cleers.) I know from my
own experience that about 55,000 people
went from Travancore to build the
roads between Assam and Burma
during the Burmese campaign recently.
Hach of them was paid Re. I'to Re. 1/8
per day and was fed and was given clo-
thing and medical assistance and radio
and cinema. (Laughter) . I should
like to know how many labourers
before the war could have dreamt
of such a state of things. How
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many teachers today enjoy such
amenities ? (Laughter.) What 1 was
going to say was that the war and the
aftermath of the war have taught us
that technical education and -~ even
manual labour are notto be despised.
1 trust that that consciousness will
spread and that we shall not drift back
into the old bad ways. Similar isthe
case with regard to university educa-
tion. 1 do hope that more practical
training will come into vogue in the
education of the future. Iam myself
a student of history and economics and
philosophy, but for the time being,
until we catch up with the other coun-
tries of the world, we would like to
concentrate & bit on the things which
are needed for the education of the
hand besides the education of the eye
and the brain. I trust that the practical
methods of education and the practical
sides of education will receive larger
and larger encouragement in the hands
of the State. Iam saying this because
I find that we are now face to face with
a tremendous dilemma. My good
friend, Sir Joseph Bhore, has started a
modest scheme for rendering us all
healthy at a cost of a thousand crores,
another friend of mine has started a
road programme for Rs. 450 crores, and
Dr. Sargent has been very modest as
his budget is only Rs. 280 croves and
between the various postwar recon-
struction Committees that have been
recently functioning, we have distri-
buted to our own satisfaction and to
the satisfaction of the readers of those
reports (laughter) about 2,500 crores of

rupees. The question, therefore, will
be raised almost immediately, namely-
how are we to choose between all
thesc? How shall we spend our money
and how best shall we utilise our re-
sources ? I hold the view strongly that
perhaps the best way of. implementing
these recommendations is to make our
University products capable of those
great and immense developments which
have made all the difference in the
war and which made all the difference
before the war, which lead to the better
aspects of the war andits results, not
the atomic bomb, but the brein that
went to make the atomic bomb, not
the radar but the discipline and the
intellectual organisation that were able
to produce the radar. I, therefore, hold

the view that in the conditions of this

country the production of the best type
of rvesearcher, the technical student,
the man who would create new things,
as well as new ideas, is first ‘and fore-
most the sine qua non of the State.
Therefore, in no part of India, in no
portion of the curriculum or the pro-
gramme of postwar reconstruction
should the urgent necessity of bringing
into effect those trained intellects,
those trained hands and minds. be
forgotten, ignored or obscured. I[am
sure that the deliberations and the
resolutions of this Conference will
prove of great use to those who are
engaged in the solution of such pro-
blems. I wish you all godspeed and
congratulate you on the work that has
been done. (Cheers.)

< The Teacher is an artist, his medium humanity and he is most
creative to whom his pupils turn for Serenity and Strength’

—DRr. OrbwaAY TEAD.

EXAMINATIONS*

By UpapmYAvA SancgHA KARYA PRAVEENA
" Rao Baimapur S. K. YEGNANARAYARA IYER.

Examinations that have come up for
a good deal of wellmerited criticism
have been imported from England as a
part of the system of English Education
now carried on in our schools and col-
leges which as is well-known to us all
is an imported article and not an indi-
genous  product. Examinafion in
England, examinations as we under-
stand them, did not form an essential
part of the educational system in
medieval days or even in the days
of post-Reformation, Itbegan asa test
to select the deserving few among
the poor students to be sent up
from elementary schools to the second-
ary schools with stipends and scholar-
ships to, help them. It assumed some
importance only after the days of In-
dustrial Revolution and Chartism when
the masses of England began to be arti-
culate. Its importance became conside-
rably enhanced when it was looked
upon as the best means of selecting
recruits to the Home, Colonial and
Indian services. It soon made its ap-
pearance in all departments of educa-

* tion; primary, secondary, collegiate,

technical, etc. and it was 1n the ‘course
of its recent development as the most
effective means of selection that it began
to rput forth many of its undesirable
characteristics.

There have been two factors in
recent times that tended to bring oub
fully all the defects in examinations.
The first is the growing importance
attached to the child in schools. Time
was when the ‘educational system was
50 desired and run that the place of the
child therein was negligible. The tea-
cher, the parent, the syllabus and other

factorsloomed large and the child was but

the passing reciptent of things poured
into him; but in recent times the rela-
tive importance of the various elements
constitufing the educational system has

‘ghifted and changed radically and the

child now occupies the centre of' the

picture. Some go to the extent of pre-
dicting that the twentieth century will
be known to future generations as the
-century of the child ~who had in this
“period come into its own. Everything
in education is being tested with refer-
ence to the child and its progress and
rejected if not beneficial. Examinations
as at present conducted could not
stand the test satisfactorily and hence its
condemnation.

The vast strides taken by psychology,
especially the experimental side of it is
the other factor that has brought about
the radical change in our outlook about
examination. The testing capacity of
examination was tested and its defects
exposed ; fortunately psychology has not
been content with the negative attitude.
It has made positive contribution by
way of alternatives, Intelligence Tests
of various types and new types of
questions which are familiar fo us all,

The examination that has come up
for criticism is what is known as the
Tssay Type which obtains in our schools
and colleges. We cannot go into details
and discuss whether examinations are
not necessary in the advanced stages of
education, the collegiate for example
and need be dispensed with only in the
earlier stages; similarly the related
question whether the consummation to
be obtained is only a -considerable
reduction in the number of examina-
tions and not their abolition. We can
deal with the subject only in a general
way.

The discontent against examinations
began sufficiently —early. - Winston

“Churchill in his~ “My Early Life”

refers to how he had to suffer under the
system. “I should have liked to be
asked to say what I know; they (exami-
ners) always tried to ask what I did not
know. When I would have willingly
displayed my knowledge, they sought
to expose my ignorance. This sort of

« [Text of Address delivered: while presidiog at the Examination Sectionof the 2lat

All India Educational Conference.] _
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treatment had only one result: I did
not do well in examinations.”

The most important inquiry about
examinations was the one undertaken
under the auspices of the Carnegie
Corporation, the Carnegic Foundation
gnd the International lnstitute of Tea-
chers College, Columbia University.
“An examination of Examinations”
by Hartog and Rhodes has already be-
come a classic. In this connection 1
should like to state that my experience
and that of many friends of mine who
have done much of examining, is that
there is very little chance of our opinions
going wrong either in the case of the
best students or of the worst students ;
but the book mentions that in the case
of two cases that were marked first one
was marked the eleventh and the other
the thirteenth by subsequent exami-
ners. .

What then shall we do to rectify the
mistakes due to examinations? Firstly
the method of valuation has to be
altered ; that ig the answers are to be
Jooked upon notas testing the know-
ledge, but the capacity of the candidate.
I understand that in the Civil Service
examinations in England, such a pro-
cedure is adopted so that a brilliant
student who has answered only a few
questions, but well, has a good chance
of passing, Secondly, the candidate’s
day to day work is to be assessed
and not the particular bits of knowledge
he happens to possess at the moment of
testing. Thirdly, as is being done in
advanced schools the very nature of the
questions to be put to the candidate has
to be changed so that the examiners
would have a better chance of testing
both the capacity and the attainments of
the examinees, Fourthly, the various
kinds of intellectual tests designed by
specialists, tests that were applied for
finding out the aptitude of recruits to
the army in U.S. A.in World Warl
which are being used more and more
in Industry to test the aptitude of re-

cruits: these tests are to be used more
and more to rectify the errors of the
examination system. Lastly wviva-voce
now restricted to a few competitive
examinations of higher grade may be

resorted to a greater extent than at .

present.

WWhat then is the future of these ex-
aminations? That they have “to be
hatched again and hatched differently”
goes without saying; but they need not
continue to be the bugbear they are at
present, They are sure to change radi-
cally if the method of teaching be
altered. If instead of looking upon
children as passive recipients of infor-
mation to be dumped into them, we re-
gard them as growing individuals and
the teacher’s duty being confined to
help them to grow, if for example, the
method of teaching be radically altered
and children are made to learn by doing
by following the Project method, exami-
nation will have to be correspondingly
changed to test the work done under a
different system, Similarly examina-
tion will lose its sting if competition as
the basic principle of social organisation
be replaced by a more co-operative one;
if for example every one is assured of a
job and freedom from starvation be
guaranteed, the whole system of educa-
tion may have to be radically altered and
with that the present system of exami-
nation also. That this socialistic recon-
struction of society is not purely utopian

is clear from the many references fo.

such an ideal on the various schemes of
post-war reconstruction, the most
notable, from our point of view, being
the one sponsored by Pandit Jawaharlal
Nehru,

But until such changes are introduced

examinations are likely to continue to

be an integral part of the present sys-
tem of education and has to be tolerated
as a necessary evil; only the chances of

its going wrong have to be minimised"

by tbe modifying influences of other
tests mentioned above.

« THE ROLE OF EXAMINATIONS. **

K. R. APPLACHARIAR M.A, LT, °
Teachers' College, Saidapet.

With so much thought astir about
Post-war educational reconstruction
which will make the youth of our
country equal in efficiency with their
compeers in other countrieAs. it is very
necessary to consider the role of exami-
nations.

Not only in this country, but almost
all over the world grave dissatisfaction
is expressed in responsible and autho-
ritative quarters with the examination
system. ~ We have an examination-
dominated education which is neither
oriental nor occidental, The deleteri-
ous influences of examination on the
teacher and the taught, like postponing
work to the eve of the examination,
covering small parts- of a given subject,
memorising answers to a few expected
questions, concentrating on examinable
parts toithe neglect of real knowledge,
limiting the freedom of the teacher in
choosing his treatment of the subject,
the teacher toking upon himself work
which must be left to the pupil,
teacher and pupil engaged in a soul-
destroying grind, teacher and pupil
miming at outwitting examiners, the
play of chance, ,discouraging indepen-
dant thought and creative work,
unequal and un-reliable marking,
pressure of numbers leading to hurry
in valning scripts and ambiguity of
questions in -spite of all attempts at
minimising the evils by constituting
responsible boards to maintain uni-
formity of standards and marking, the
distressing effect on students who are
obsessed by’examinations, the resorting
to mal-practices, even though occa-
sional, the bad psychological effect on
pupils who ave made to aim at a bare
35% performance not only in examina-
tions but also in later life’; and, above

all, the neglect of the finest fruits of-

education which cannot be ftested by
formal examination, are too well
known to require elaboration. Exami-
nation distorts education, and schools

‘intended to exist for the purpose of

education seem to exist for exami-
nation. Siv Richard ITiivingstone says,
‘the examination system is both an
opiate and a foison ; an opiate because
it lulls us into believing that all is well
when most is ill; poison because it
slows down education in most eases and
in some, paralyses it and no one wholly
escapes its bad effects. No wonder
there is a hearty hatred of examinations
and educators desperately say ‘ abolish
examinations’, if a new day should
dawn for education.’

The evils of examinations have been
exaggerated and the criticisms refer
mostly to external examinations, ifis
algo true that, to some extent, external
examinations determine internal ex-
aminations too, since these latter are
intended to accustom the pupils to the
type which they will meet finally.

The case for examinations properly
conducted, is stronger, Examination
is not to be viewed in isolation, but
with reference to what precedes it and
what comes after it. Learning is a
matter of practice requiring continued
efforts and the effort will be forth-
coming only when benefits accrue,
Examination stimulates and = directs
the interests of the pupils so that they
apply themselves to their work with
the consciousness that it will be fruit-
ful. To look upon examination in
isolation as a mere instrument for
selecting those who pase and those who
fail is to ignore ¢ the mobilising power
of examination in education as
Brereton puts it happily. Ixamina-
tion is inseparable from the course

‘preparing for it. Kxamination has a

double role, to stimulate students to
activity and to select them as o result
of their activity. Students not only
want to pass in the examinations, but
also to pass well ; they desire to win
distinctions and arve dis-satisfied when
credit is not given for their work when
the names of successfull candidates are
not arranged according to merit in the

* A paper submitted to the Examination Section of the All India Educational Conference,

Madras.
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second and the third divisions of the
examinations KExaminations prevent

the temptations of the teacher to stray -

away and bave a salutory effect on
schools and text-books. They co-
ordinate school activities leading them
in a desirable direction, They help to
maintain standards.

Even critics will agree that examina-

tion is an essential part in educational
machinery which aims at training
children to use their minds and bodies
in new ways or in acquiring knowledge
or skill. It is a method of revealing
reality. The term itself is derived from
“examen ' which means the tongue
of a balance. It denotesa systematic
test of knowledge, skill or achievement.
The case for external examinations rests
upon the necessity for an impartial and
absolute standard of reference by means
of which ablities of pupils from different
schools can be assessed and compared.
Examinations aim at displacing arbit-
rariness, favouritism and nepotism.
*To close down examinations”, to guote
Sir Michael Salder, “wounld be to give
signal for an educational saturnalia”.
They have to be mended, not ended,

The effects of the examinations need
not at all be baneful as the New Type
Tests have shown. Examinations need
not be the bugbear that they are now.
The age of technology in which we are

- living has given usas a result of active
and extensive researches, scientific and
refined 1methods of testing educational
outcome and the effects of learning,
free from the ugly features of the tradi-
tional examinations. Txaminations are
simplified and rationalised. Unlike the
traditional examinations which were set
occasions at the end of a term or year or
course, the new type tests are small
tests coming fairly frequently and taking
very little time of the pupils. The
former encourage neglect and lead to
the burning of the midnight lamp or
electricity, on the eve of the examina-
tion ; while the latter do not encourage

neglectand the tests are spread over, en- .

suring regular practice throughout the
year. The Teacher and the taught re-
gard tests as parh of regular school work,
like any other lesson. Promotion does
not depend upon one examination, but
on achievement throughout. the year;
and the play of chance associated with g
snap examination is eliminated. Exa.
mination ceases to be an obsession,

involves no anguish, no fatigue, no ten-
sion. The deterioration in the physique
of our educated boys and girls complain-
ed against by the distinguished Presi-
dent willbe largely averted. The effects
on the pupils before and after the experi-
ence are pleasan$, Schools are not domi-
nated by examination needs. Exami-
nation is really a servant, and nof
master. Tests are so carefully worded
that ambignities and caprice are avoided.
The tests are made very comprehensive
and cover a great deal more than the
old type examination with the result

that no part of the subject can be neg- -

lected and the tests are fairer. Since
there is little writing work to be done
by the pupil, more ground could be
covered easily and more time devoted
to thought. Pupils enjoy these tests not
only because they are less trying, but
also because they give little scope for
favouritism or personal bias in scoring.
The proverbial ““ vagaries of marking”
and subjectivity have no place in the
new scheme which claims validity, ob.
jectivity and reliability, Just one ex-
ample may be cited about marking in
the traditional examination. When
facsimile copies of the same answer
paper 1n geometry which is supposed to
lend itself to exact assessment, were
distributed to different examiners, the
marking ranged from 28 to 92! Even
the same esaminer often marks the
same paper differently at different
times. Murther in the new scheme,
examination will not loom large, and
the teacher will have freedom for in-
vention and - experiments, and schools
will be living entities, and education a
cultural process. Wastage of efforf will
be considerably reduced. Besides there
is no arbitrary percentage like the 35%
of the traditional examination which
alms at 35 percenters only and stifles
ambition.

The new type tests have their limi.
tations. In the large battery of tests
devised, some are in the experimental
stage only and strictly not proven, some
can be used by experts alone, and others

by the average teacher. We have to .

devise tests and measurement feasible
and useful in our country. A great
leeway has to be made up.” A compre-
hensive programme of testing is very-
necessary 1n teaching and can be made.
The new type tests are criticised on the
ground they are measures of mere res
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call of facts, often isolated, unorganised
or even unimportant rather than of abi-
lity to use facts intelligently, to make
critical appraisals of data or to apply
general principles. The testing maove-
ment has advanced so much that tests
of ecritical thinking are not wanting
nowadays. The tests include items
like ability to obtain information from
extracts, maps, graphs, tables etc,
comprehension, drawing conclusions,
applying general laws etc. These are not
mere tests of facts previously acquired,
but of abilities used in acquiring new
information for particular purposes and
in interpreting data. Of course the new
type tests may be supplemented when
necessary by the old type essay where
skill in marshalling data, organising
thought and weighing pros and cons
are required. Thanks to enthusiasts, im-
proved methods of grading essays have
also been devised. The charge that the

" new tests encourage guess work has

not much foundation since with a long
list of tests the chances of correct guess-
es and’incorrect guesses are largely
neutralised. In the course of this short
paper it is not possible to deal with the
different types of tests that have been
framed like Intelligence Tests, Scholas-
tic Tests, Achievement Tests, Diagnos-
tic Tests, ete. and their value. Suffice
it to say that the new ways of testing
are destined to have a profound
influence on educational  aims . and
methods.

A time will surely come when exami-
nations conducted by the head of each
school are accepted as authoritative.
This may appear now a bold step indeed
and it may be objected that undesirable
influences may begin to work. Dut
did we not read the other day with
satisfaction the remark of the Board
for the Award of Foreign Scholarships
that there were few casesof canvassing?
A high morale, a healthy professional
conscience, efficient inspection and
preseribed curricula will be adequate
safegnards for the maintenance of pro-
per standards. It cannot be said that
“the teacher cannot teach and will not be

“*fair, and the pupil will not learn satis-
factorily in the absence of an external
examination—an insult to both and an
ignoring of facts. We cannot get away
from examination, but we shall take

advantage of the progressin educational
thought and measurements in conduct-
ing internal examinations. The new
type tests will be used largely. In the
transitional period external examina-
tion results may be taken along with
internal examination results which will
take into account the performance in
the tests, oral and written, throughout
the career of thestudent. A cumulative
school record of the pupil will be neces-
sary and will have to be maintained.
It will be somewhat encyclopaedic in
scope, with space for recording meticu-
lously various relevant particulars about
each pupil, such as, date of birth, place,
home back ground, height, weight,
schools attended, records of attendance
with causesof absence in general health
record, physical defects if any, mental
age, rating in achievement tests, school
marks, reading habit, games, extra-
eurricular experiences in school, out of
school activities, hobbies, work during
vacation, special abilities for music, art,
mechanical proficiencies, outstanding
experiences of a mental, emotional or
physical nature, punctunality, conduct,
ability to work with other pupils, res-
ponse to praise or blame; etc.—a per-
plexing record, difficult to maintain,
but highly useful and worth attempting.
The scope of the record may be elastic
and determined by the heads of schools.
Such a record which will be the ‘ educa-
tion story ’ of every boy or girl will be
particularly helpful in determining the
pupil’s fitness for the academic or tech-
nical side, as also, in determining the
particular variety of the diversified
courses envisaged in the new scheme of
secondary education for the heterogene-
ous secondary school population of
tomorrow, which is unlike the earlier
secondary school population  from
the cultured classes only. We shall be
doing justice to the growing child in
giving appropriate educational guidance.
We shall have to display originality and

-boldness and undertake research. We

cannot afford to be left behind. We
must adapt our school- system quickly
to the newer demands and conditions,
National welfare and safety require that
we should be fully equipped to meet
the needs of the secondary schools of
tomorrow. ‘



SHOULD GIRLS HAVE THE SAME COURSES OF
STUDY AS BOYS IN SECONDARY
SCHOOLS & COLLEGES ?*

M=rs. M. LAxsEMI AMMAL,
Lecturer, Queen Margj"g College.

Yes, they should, ag a rule, though a
few exceptions that prove the rule
might be admitted.

Less than 50 years ago, the need for
girls’ education in schools wasa topic
for debate. At a Social Conference in
Conjeevaram in 1917, (during the Great
War No. 1) an eloquent speaker
declaimed against the folly of subjecting
girls to the stress of education in Schools
and Colleges, filling their minds with
useless knowledge and harmful ideas
and ironically asked *“ Why should girls
be educated as if they were boys? ”

The interval between then and now
has been marked by a steady progress in
women’s education in India. Itistaken
for granted that girls would and should
study in Schools and Colleges in increas-
ing numbers. The “How” not the
“Why ” is the problem claiming atten-
tion now.

 There are three possible ways of
planning curricula for boys and girls—
separate, identical or a compromise bet-
ween the two. The education of girls
may be planned on lines entirely ditfer-
ent from that of boys—and a separate
Women’s University impose its needs
on the Secondary 8chools for Girls.
One might find arguments to defend
this ideal but no one really wants it
Even theoretically, it is untenable—
there ave only two stock arguments for
separating girls’ education from that of
boys—One is that girls are physically
weaker and different; but boys are not
capable of greater sedentary application
than girls—Examination results show
girls fully equal to the strain. Another
is that the curriculam for the higher
education of boys has many defects
(denationalised, imported, unrelated to
Indian life and thought are some of the
mildest criticisms!) and that girls should
be saved from it. If 1this is true, the

plan a better curriculum for boys and
girls alike. In our country, as well as
all over the world, women are found to
do men’s jobs adequately whether as
mechanics or research workers, once
they are trained. As the teaching in
High Schools and Colleges is mainly a
training in methods of learning, there
is no reason why the same course of
studies should not be followed by all
Besides, there are a large number of
gitls studying in Boys’ Schools and
Colleges and many think that an exten-
sion of co-education is the quickest
means of promoting women’s education.
1f girls were to follow different courses
of study, practically, it would mean a
great set back to women’s education at
present.

But no modern educationist has advo-
cated entire separation ; meither women
nor teachers want it, However when
any suggestion is put forward for special
courses for girls, some come forward to
support it on the ground that girls’ edu-
cation should be different from that of
boys—a view the full implications of
which they do not perhaps realise.

It is possible to advocate aright course
for a wrong reason ; special courses for
girls do not become undesirable, simply
because they are advocated by stressing
the cifferences between boys and girls,
differences which are not important in
education. Such special courses are
found mainly in <the optional groups,
where a wide choice is offered so as fo
allow students with different aptitudes
or plans, to choose different subjects,
If a girl takes up Domestic Science for

her Matriculation instead of Optional

Mathematics, she does so not because
Mathematics 1s a useless or difficult
subject, for girls, but because she prefers
to learn Domestic Science instead. She
cannot learn Domestic Science with as

remedy is to remove the defects and -much thoroughness or fun and facility

* A paper presented at the Women’s Section of the All India Educational Conference, Madras.
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outside school hours, as she wouldin
the school milieu of teachers and class-
mates ; and since that subject takes up
a definite portion of time on the time-
table, she has to give up some _other
subject instead. When Home Science
was introduzed as a B Sc. subject in the
Women'’s Colleges in Madras, one of the
first students gave up a seat in the Ma-
thematics Honours Course, to do Home
Science instead.

The institution of special courses for
girls is justified by the interest and

appeal such courses have for them; the

special courses are not meant to provide
the girls with ‘soft’ optionalsor to sepa-
rate the girls taking such courses from
the community of university students,
men and women.

Literature, Music, Drawing and many
other subjects are learnt by some as

. examination subjects and by others by

private study. - Here again, the distine-
tion is not between boys and girls but
between students who are interested in
learning these cultural subjects in or
outside colleges, and those who are con-
tent to neglect them altogether. Fine
arts are not special province of girls—
men have as much artistic talent as
women—at least! -

The provision of a few special courses
for girls alongside the opening of all
courses to boys and girls alike will not
act as a disruptive or separatist influ-
ence. An analogy might be found in
the existence of Women’s Colleges in
the City; they actually promote the en-
trance of alarge number of women
students into -men’s colleges; when in
any family, one girl has studied ina
‘Women's College, her sisters if they are
not able to gain admission there, con-
tinue their studies in Men’s Colleges
rather than be denied Collegiate educa-
tion; and girls from Women’s Colleges
go on to Men’s Colleges for special or
professional courses. In the same way,
a few courses for girlsalone, will stimu-
late their interest and serve the canuse
of the spread of women’s education.

‘With thése aims in view, some special
optionals or courses of study might be
offered to girls but the syllabus for these

shounld be on the same lines as for other

subjects providing for a grasp of funda-
mental principles and a fraining in
methods of acquiring knowledge.

o

Some are apt to stress the importance
of matter than of method in education;
these might argue that the majority of -
givls should receive instruction in
Domestic Science, Needlework, Mother-
craft and other purely feminine sub-
jects, since most girls are likely to
become wives aud mothers, Such in-
struction might be provided in Schools
and Colleges for those who want to
specialise in them but other subjects
should not be denied to girls, All
students grow upto be citizens but
Civics or Politics is not made a compul-
sory subject; those who are inferested
take it up as a study subject but others
learn the elements of citizenship from
life and not from schools, The curri-
culum should not be overloaded with
too many subjects, whether for boys or
girls; when that is done, when the
teacher has too much information to
impart, there is no time to stimulate
the minds of the students and educate
them. It is snid that girls spend a great
part of their time in later life in the
kitchen ; they do, just as it is true that
many boys spend their after lives be-
hind o counter or desk; but practical
classes in Schools need not be con-
cerned mainly with teaching girls to
cook or boys todo clerical work.. The
preparation for life to be aimed at in
Schools and Colleges is not to prepare
the pupils forparticular occupations—but
to spread before them ‘‘the ample page
of knowledge rich with the spoils of
time” to show them how many
branches of knowledge there are, how
they are inter-related, how one might
learn proficiency in any science or art,
what labourand skillis involved in
training the mind to grasp, the memory
to retain, the eye and hand to test, some
piece of knowledge imparted by the
teacher. The study of languages and
literature and arts, of history and
science is essential for the pupil to rea-
lise the scope of knowledge—but one

-cannot attempt to learn all these sub.

jects—a selection has to be made and
that is the main problem of the School
or University syllabus. But the syllabus
should be common to hoysand girls,
since the mind of a girl is not different
from that ofa boy. Ruskin was of
opinion that it was—* Boys have the
type of mind that enables them to delve
deep into any subject—girls are more
fitted to aim at a superficial knowledge
of many subjects" was what he thought
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—The eloquent passage in Sesame and
Lilies is too well known to need quota-
tion butit ig fundamentally wrong;
intellectual women are as capable of
scholarship and research as men——and
woolly-headedness is not confined fto
one sex. The reactionary principle by
which girls will sbudy literature but not
grammar, history but not economics,
arithmetic but not algebra, musie prac-
tical but not music theory—-this prin-
ciple that divides science into genders,
has been thrown overboard by educa-
tionists long Dbefore the day when
Mme. Curie discovered radium! The
attack on particular subjects on behalf
of girls is either unfair or itis not
carried far enough—for instance, ifit is
said that the history of Greece is a re-
mote, dry, useless subiect, itisso for
boys too; and if it is defended on the
ground that it gives an example within
small limits of the rise ofa nation and
_of its attaining full status, then Greek

History might and should be studied by
girls also. )

The problem of curricula is not an
easy one ; one has to allow for leisure,
stimulate the interest of pupils and
serve up useful knowledge too-—experl-
ments might and should be made in
drawing up syllabuses. But itis un-
necessary and harmful to draw up sepa-
rate. syllabuses for girls, gsince as
students they arve not different from
boys—they too need to feel the joys of
being young and of learning and of be-
longing to a community of students.
Differentiation will do positive injury
both to women’s higher education and
their status in society, whereas national
education planned alike for boys and
girls will help to advance women'’s edu-
cation, and the country will have cause
to be proud of its educated citizens—
men and women ! :

.............................................................
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NEW COURSES FOR GIRLS *

Miss K. MyERs,
Principal, Queen Mary's College, Madras

Mrs. Lakshmi Ammal has deprecated
the provision of special Courses for
Women, because of their innate in-
feriority of intellect for the desire
to relegate them to the domestic
circle. She has claimed that it is
special aptitude or taste that should
determine their choice of subject if
they have a liking for the higher
reaches of Mathematics they will not
find its satisfaction in household
accounts, if their minds are of a specu-
lative trend they will want to exercise
therh on something deeper than the
philosophy of the Home ; the selection
of a small suburban villa and its decora-
tion will perhaps not suffice to fulfil
the yearnings of a girl with pronounced
aesthetic feasibilities.

She is right. No one wants to pen a
Madam Curie between the Kitchen
and the parlour, or would expect a
Senior Wrangler to remain absorbed in
estimates for fish or washing. Spacious
minds should move within a spacious
environment,

"But let us look at the other side of
the picture. What happens to the

Chemistry of the average girl graduate,-

after all the years she has spent stain-
ing fingers and peering into test tubes?

- What relevance to life have all these

economic apothegms in a world where
economic theories lose validity from
day to day ? I will go further and say,

how is the girl or the world any better

because, fortified. with notes and
paraphragses she has acquired a glim-

mering of the sense of Lycidas or

gained some acquaintance with the wit
of Charles Liamb.

Can it be doubted that the acquisi-
tion of a degree for the sake of a degree
means a laborious processof fact absorp-
tion which has little relation to mental
enlargement or character development ?

The bést definition of education
that I know is.  the process by which
one comes to realise one’s own person-
ality ”. Unless education is based on

natural aptitudes, unless it nurtures
natural tastes it builds in & vacuum and
the girl goes out from the University
the same stunted and illiberal person
she came in. An Academic career of
this type sends her out quite unfit to
cope with life which is flowing by
with ever swiftening current.

The sterility of our educational
system in its higher reaches haslong
been .a matter for adverse comment.
The students of transcendent ability
may flourish but there are far too many
who would follow in his footsteps
without his aptitude, who are unfitted
to breathe the rarified atmosphere of
pure scholarship and hence take away
nothing of value from their University
sojourn.

All over the world there is now a
demand for objectivity in higher edu-
cation, a realisation that the realities of
life must be definitely faced. There
is & danger here. Use is not utilitaria-
nism—the base service of immediate
and material ends—the encouragement
of science at the expense of the huma-
nities, the nature of the successful
rather-than the liberal man.

By something of use is meant use to
the whole personality, the satisfaction
of the higher faculties of taste and
understanding no lessthan the training
of practical abilities. There is a place
for Pure Science and Higher Mathe-
matics for Gothic and aesthetic theory
—one can well understand the wrath of
the high flyer in those lofty regions
faced by the intrusion of every day
and common sense standards. My
contention is that few can find their
way there; the majority sit in an’
earth bound balloon and think that they
are sailing the empyrean.

To-day there is a danger at Oxford
that its age-long culture will go down
before the demands of the returning
soldiers eager to obtain the scientific
and technical training by which they
can make a living. The danger in

-* A paper presented at the Women's Section of the All India Educational Conference, Madras.
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Indian TUniversity. is exactly the
opposite, the demand for a degree of
any sort, with however little bearing
on real life conditions.

Leaving the men to work out their
own salvation, in this University, some
of us have been trying the last few
years to find for women a via media.
We have been attempting to find
courses, which while soundly based on
scholarly procedures are yet within the
range of the average student mind. Such
courses are not divorced from life as led
from day to day, they anticipate and
prepare for it; the student who has
taken them begins at once to live her
course ; she does not find her Univer-
sity knowledge a body of alien concepts
laboriously committed to papers at the
final examination and then left slowly
to-disintegrate and, in time, leave not a
rack behind. But education resulting
from the Courses I am thinking of can
no more be lost than the shape of one’s
nose or the cut of one’s figure.

The University has recently intro-
dnced three such courses, B.Sc¢,, Nursing

Degree, B.Sc. Home Science and Intex-

mediate Household Art. I may be
allowed to say a few words about each
of these three.

The B.Sc. Nursing Degree the first
in India, is no soft option ; it aims high.
It would take too long to enumerate all
the sciences that a Nurse will study or
the practical skills she will acquire. Buf
the point I want to emphasise is that as
well as becoming a highly skilled pro-
fessional, she will be a cultured woman.
She wiil spend many hours learning to
treat the patient’s body, but she willalso
be trained to respect and care for his
mind and personality. Psychology holds
an important place and the Course has
the proud distinction of being the first
in the University to include that most
vital of post war subjects, Sociology.

B.Se. Home Science is likewise an
ambitious Course, and it has taxed the

united resources of the Women's
Christian College and Queen Mary’s
College. It aims at imparting a sound
knowledge of the scientific principles
that underline sane and healthy living,
It can be taken only by students who
have already some Chemistry and either
Biology or Physics, for it comprises
applied  Physics and  Chemuistry,
Bacteriology and Hygiene, Physiology
and Nutrition and Home Kconomics.
The very value of the subjects will con-
vey to you what a magnificent course
this is to aid our plans for a post war
India, healthier, more sanely and move
economically planned.

Lastly, there is Household Art for the
Intermediate : This is a training in the’
practical aspects of Home Science. It
comprises Maternity and Child Welfave,
Nutrition and Cooking and Home
Making : for its efficient teaching there
is required besides the Domestic
Science expert, a doctress for the
Maternity and Child Welfare Course
and Philosophy graduate for the lectures
on Child Psychology. A model Cottage
will be the scene of the practical
demonstrations. This the girls will
decorate and keep clean. Here they
will keep house, cook and serve meals,
wash and iron, budget and market, en-
tertain guests and manage servants.
Here they will acquire an insight into
the problems of domestic harmony, use
of leisure and bringing up of children,
In fact it will be an intensely practical
Course andany girls who have studied it
will surely take away something of
permanent worth.

These three Courses do, indeed, aim
at a distinction between those befitfing
the two sexes, but only in the sense
that the women have taken the initia-
tive in providing for themselves certain
practical subjects, which will not super-
sede those they share with men but
offer a further choice and bridge the
gulf that so often divorces theory and
1ts application.

Our system of Education has failed lo inspire its victims w ith
a real desire for knowledge or a respect for knowledge.

%

—ARTHUR P. SWEET:

~ 8. BALAKRISHNA AIYARZ"\ © ﬁQé) 4-2?
Retired Vice-Principal, Teachers’ Colly

E. DENOMINATE NUMBERS AND
COMPOUND QUANTITIES
(SUPPLEMENTARY).

Note : In this section it is proposed to

" furnish additional remarks and exam-

ples from the several individual systems
of imeasurement to ‘supplement the
general vemarks and examples in the
foregoing section.
E 1. Money.
E I—1. ERrrors.
1. Wrong equivalents due to confu-
sion of systems. :
e.g., £ 1=16sh., £ 23-4-0=£ 23%.
9. Erroneous notions regarding rates
of exchange.
e.g., Sovereign and rupee; rupee

* and dollar (U.5.4,)

3. Breach of convention,

e.g., Writing 24 rupees as 24 Rs,

instead of as Rs. 24. Similarly 5 £.
E 1—2. Defects and deficiencies.
1. Ignorance regarding

(i) Standard units of money in
some of the chief countries like US.A,,
China.

(ii) Current rates of exchange, as
between India and England, India and
US.A., England and U.S.A. (specially
significant in these days).

(iii) The token values versus the
metal values of coins.

(iv) The kinds of metals and alloys -

used in the coins and the composition
of the alloys.

(v) The sizes and weights of im-
portant coins.

eg,Re.1lisl tola or 180 grains.
The diarheter of a quarter anna piece 18

1 inch, and so on. 1 sovereign weighs

12327 grains.
(vi) Simple fasts, e.g., cost of a dozen

at 7 ps. each is 7 as.

e & i%.‘?t‘ Q f

2, Adoptiﬂc‘) 4 g:txu«?gs
e.g, To conver} g *fupeds into

rupees, pupil first cot y3fnas and
then divides by 16.

E II. Linear Measure.
Ell—1. ErRORS.

1. Confusion between length and
distance. :

2. Wrong equivalents.

eg, 1 yard=3 sq. feet, length of
chain given in sq, inches, height in
gallons, length of side of field in- acres,
depths in kilograms.

3. Frrorsinthe technique of measur-
ing lengths with the scale (graduated
ruler) i— ’ ,

(1) In approximating to the nearest

_scale division.

(2) Parallax error.

(3) Counting points of division on
the scale edge instead of the segments
of the line measured.

(4) Forgetting to make allowance
when some marking other than the zero
point of the scale is used as the starting
point.

(5) Using the worn-out zero end of
the scale. . )

(6) Taking distances on an elastic
thread to measure distances greater
than the reach of the rule.

4. Errors in measuring curved;lines:

(1) Dividers opened out too much
for the stepping. :

(2) Errors in the~disposal of the
fractional steps.

(8) In pin and thread method, fix-
ing the pins on the lineitself instead of
alongside to allow the thread to lie right
in the line itself, )

(4) In the above method, fixing the
pins too far apart.
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E II-—2. Defects and deficiencies.

1. Ignorance of important equiva-
lents.

e.g., Nautical and geographic miles,
1"=9'54 ¢.m., 5 miles=8 kilometres.

2. Weakness in measuring techni-
que. Want of skill in the handling
of the measuring instruments, eg,
of the foot-rule, dividers.

3.  Indifference regarding quality of
the instruments. False economy.

4. Failure to keep the instruments

in good condition (working order).

) eg., Not attending to warping,
rusting, blunt points, etc.

EIIl Areas,

E I1I—1. Lrrors.

1. Use of terms.

e.g. Confusion between length and
area, avea and volume, inch-square and
square-inch, area and perimeter.

2. Wrong units.

e.g., giving areas in linear or cubic
units. Also 5 inchesx4 inches=20
inches.

3. Wrong relations between units.

e.g., 1 acre=040 square yards, 1
square yard=3 square feet, 36 square
feet.

4. Notation errors.

e.g., 176 sq.”, 4 sq./

5. Wrong formula: A={+b.

6. Failure to reduce the length and
breadth to the same denomination
before multiplying to obtain area.

7. Wrong derivation of representa-
tive fractions. _

eg. Inaplan 1”=10links, whence
1 sq. in. = 10 sq. links

8. Confusion of denominations.

e.g. Cost of matting 5 sq. yards at
4 as. a square yard =20 sq. yds.

9. Wrong notion that the method of
counting squares leads to accurate (in-
stead of only approximate) results,

10. Wide marging of ervor in ob-
taining areas enclosed by curved boun-
daries by the method of counting
gquares.

E II1—2. Defests and deficiencies.

1. Want of appreciation that certain
statements are conventional modes of
expressing facts and processes.

~eg. 6in.by4in, 10in. x 7in,=
| %0 sq. in.; that A={xb isan equality

in which corresponding unit-names are
left as understood.

2. Given the relation between two
linear units (e.g. in maps), inability to
deduce the corresponding relation
between area-units.

3. Over-emphasis on the square’

shape for units of area. Hesitation to
accept, other convenient shapes (e.g,
rectangles) for area-units.
Z 41.) The abuse of the formula A=
L X 0.
e.g. Using itin finding areasin
simple instances. ’
5. Inability to translate symbolic

statements, [e. g., A=2k (I +0)] into

verbal statements and vice versa.

6. In the method of ‘counting
squares ’» failure to shorten labour by
marking off complete rectangles within
the enclosed area and then employing
counting squares for the remaining
parts.

7. Ignorance of the method of find-
ing and comparing areas by weighing.

E 1¥. Volume and Capacity,

. E I¥—1. IRrroRS.

1. Confusion of meanings of terms,
e. g, area and volume, volume and
weight (especially in Tamil), volume
and capacity. (e.g. quantity of wood-
material and room inside in a” wooden

box).
2. Wrong relations, :
e.g.,1c yd.=12c. ft. or 144 ¢, ft.
3. Confusion regarding units be-
longing to different systems.

_ e.g.,ounce (weight and volame),
minims and dvops (used in medicine).

4. Failure to reduce all the dimen.
sions of a solid to the same denomina-
tion before multiplying to find its
volume,

5. Wrong notation,

e. g, 24cubic’, 4c.

6. Wrong formula.

V=0+b+h.

E 1V—2. Defects and deficiendies.

1. Want of appreciation of the con-
vention employed in expressing facts
and processes. -

e g,06in.x4in.x 3in,=72c¢. in. -

6in. by 4in. by 2in.; that V' = ibh
is an equality in which corresponding
unit names are left as understood. -
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9, Given the relation between two
linear units, inability to deduce the
corresponding relation between volume
units.

3. Over-emphasis on the cubical
shape for units of volume. Hesitation
to accept convenient shapes (e g, @
rectangular block) for volume-units.

4. Inability to supply corresponding
units to fit V=1Ibh.

5. Abuse of the formula, employing
it for finding volumes in very simple
cases.

6. Ignorance of the method of find-
ing volume :(i) by weighing, (ii) by
liquid displacement.

‘7. Failure to appreciate that capacity
measures (e. g., hollow cylinder shaped)

“are just as three-dimensional as volume

measures in which the three dimen-
sions are explicit.
8. Ignorance of the formula V.=

T Axh.

E V. Weight.

E Y—1. Ermnors.
1. Confusion of terms.
e. g., Volume and weight (esp. in
Tamil), weight and density, mass and

“weight. ’

2. Confusion regarding units belong-
ing to different systems.

e. g, Maund (Ordinary and Im-

perial), pounds (avoirdapois and troy),

- grains (avoirdupois and apothecary).

EV-2. Defects and deficiencies
1. Ignorance of facts,

e. g., that weight is proportional to
volume (for the same substance).

2, Ignorance about business prac-
tices. .

e. g., that certain things are measur-
ed by volume as. well as by weight
(giving the same value); that shop-
keepers prefer measurement of liquid
(e. g., ghee) when hot.

3. Want. of clear notions regarding

certain units of weight.
-e- g., the caraf, varahanidai, ete.
~ E YI. Time.
E Vi—1. Errors.
1. Wrong relations between the

. English and Indian time-units.

9. Errors in the nwmbers of days in
the several calehdar months; fortnight
taken as 15 days (§ month).

3. Wrong calculations of time inter-
vals.

e. g., Duration of day from 6-20 a.m.
to 5-45 p.m.=6-20 hrs.+ 5-45 hrs.=12-5
hrs. (by addition) .Curiously enough,
one answer vas 35 m. by subtraction !

4. Wrong interpretation of conven-
tions in notation.

e. g, 245 p.m, taken as 2-45 or
2¢%% pm.

5. Failure to take note of, and allow
for. the leapyear (if any) in time re-
ckoning. ’

6. Wrong notion regarding finding
leap year.

e.g., Year numbers ending in 4.
only. Taking yearslike 1900 as leap
years.

E VI—2. Defects and deficiencies.

1. Vague notions—

(i) regarding ~ indigenous time
units and their relations.

(ii) of the relation between Eng-
lish and Indian systems of time reckon-

. ing.

~ (iil) as to when the civil day
(English reckoning) and the Indian
calendar day begin.

9. Inability to decide which ordinary
years and century years are leap years.

3. Ignorance of reason why certain
years are leap yeara,

4. Inability to obtain the number of
days from one date to another (i) in the
same year, (ii) belonging to two
different years. ‘

5. Inability to find the day of the
week corresponding to a given date,

6. Inability to convert time of day
given in English reckoning to time in
Indian reckoning, and vice-versa.

7. Want of definite information
regarding certain useful facts and
items:

For example :

(1) Units in ordinary use like
muhurtham, yamam, ete.

(2) Solar day is not contant.

(3) Relation between apparent solar
day and mean solar day.

{4) 365%is only an approximation.
Need for complete (integral) number of
days in a year for practical purposes.

(5) Calendar reforms, eras and their

- starting points.

(Oont‘inued on Page 25)




VOCATIONAL GUIDANCE FOR YOUTH
“SCHOOL TO JOB” SERVICE

By MARION SLATER

That plaintive parents’ cry, “I don’t
know what John will do when he leaves
school—he doesn't seem to have a bent
for anything " seems likely {o be stilled
in Britain if the Government accept the
recommendations of a committee which
recently reported on a ““School to Job”
service,

The original idea came to Britain’s
Foreign Secretary, Mr. Ernest Bevin,
when he was Minister of Labour in the
former Coalition Government. Deeply
conscious of how easy it is for a ““ square
peg” personality to find itself in- a
“round hole” Job, and realising the
necessity for some kind of vocational
guidance for boys snd girls leaving
school and hesitating in their choice of
work. a year ago Mr. Bevin appointed a
Committee to consider the best means
of helping young people over this diffi-
cult time, through the medium of a ser-
vice called the “Juvenile Employment
Service.”

Now parents are able to read the Com-
mittee’s report, which includes some
very far-reaching suggestions that will
affect the future of every child in
Britain. '

The basic essential—which may not
appeal to all parents—is the suggestion
that every school should register every
boy and girl leaving school with the
Government “ Jobs-for-the Young Ser-
vice.” And, furthermore, that the Ser-
vice should be empowered to require
the attendance of any of these boys and
girls to give them vocational guidance.

INDIVIDUAL RECORDS

Obviously such a Service, if it is go-
ing to work satisfactorily, must have
complete information about industry,
commerce and the professions....and
at the same time, know o great deal
about egch individual child. Soit issug-
gested that a record should be kept by
the school for every child, and handed
over to the Service when the child
leaves school, and that this should in-

clndeidetails of his health, his aptitudes
and hishobbies; while at the same time
each local branch of the Service should
have the funilest possible information
about local industries and general
trends of employment.

Now, if such a comprehensive service,
so equipped, becomes a link between
the schools and employments, how is it
going to work ? :

The general plan isthat boys and girls,
in their last year at school, should attend
talks in which all the careers open to
them are described—usually by a quali-
fied officer of the Service and with the
parents present if they wish to be there.

The next step is an actual interview
with a boy or girl who is leaving school.
This is an extremely delicate job for the
interviewer, for he must gain the con-
fidence of the individual and advice on
the kind of job which seems particularly
suited. So it is suggested that apart
fromy the teacher and parent no one else
should be present at this momentous
interview. :

PaMprHLETS ON CAREERS

In addition, in order to assist parents
and their children in the choice of the
latter’s careers, there should be a series of
attractive, simple, comprehensive pam-
phlets on careers, prepared by the
Ministry of Labour, and made easily
available to young people and their
parents.

And, since industry also has a respon-
sibility towards fhese young people, the
Report suggests that industry should set
up National Joint Counecils to deal speci-
fically with the recruiting and training
of juveniles, to help them become
valuable and happy members of the
various industries, Where no suitable
training facilities are available within
easy daily travelling distance of their

homes, it is suggested that there should-

be a scheme of training grants so that
they can take a course for a skilled océu-
pation away from home.

» -
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When young people are guided and
trained there still remains the business
of finding them jobs. But after ample
consideration the Committee hasaggreed
that there should be no control of jobs.
In other words, young people should be
free to choose their jobs, but it seéms
reasonable to suppose that they will
want to use the “ Juvenile Employment

Service” which will have guided them

considerably.

A Service for youth, however, cannot
end at the job. * Aftercare " is needed.
and it is suggested that an officer of the
Service should keep in touch with
young people after they have got jobs,
so that they may feel he isa friend to
whom they can’ bring their early diffi-
culties and worries.

No BuiND ALLEY JOBS

This whole Service, in itself, is one
which aims at getting the right people
in the right jobs, but it even goes fur-
ther than that. It wishes to screen
young people under 18 from blind
alley ” jobs, or jobs in conditions that
are harmful to health or character, and
the Report recommends that such jobs
should be reviewed regularly “ with a
view to their prohibition by Parliament
as unfit for juveniles.”

In other words, the Report of this
Committee gives comprehensive sug-
gestions for the care of young people
right through from school to career.

By kind Courtesy of the Bureau of Public Information.

(Continued from Page 23)
(6) The limits of centuries: e.g, of
8th century A.D.and B.C. respectively.

E ;lII. "The Metric System.
E ViI—1. LRRORS.
1. Confusion regarding the prefixes,
e.g., deci and deca. ‘
2. Confusion of uhits themselves.

e.g., Giving lengths in kilograms.

3. Faulty notions about equivalent
values of metric units in terms of units
of non-metric systems.

4. VVrong derivations of relations
and values.

e.g., capacity of a cubic box of side

10 em. is 100 c.c,

E VII—2. Defects and deﬁcier{cies. .

1. Ignovance of relationships bet-
ween—

(1) the fundamental units of length,
area, volume and weight within the
system.

e.g., as between a cubic centimetre
and a gram weight.

(2) the fundamental units of the
metric and.non-metric systems.

e.g., Ounce and cubic centimetre,
pound and kilogram, mile and kilo-
mefre.

2. Ignorance regarding—

(1) The advantages of the wmetric
system over the non-metric systems of
measurement.

(2) Countries using metric measures
in practical life and scientific work.

(3) The historical background of the
mefric system, )

(o be continued)

.
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EDITORIAL

D. P. Khattry

Our readers will be very sorry to learn
of the demise of Mr. D. P. Khattry,
Secretary of the All India Federation of
Tducational Associations. Mr. Khattry
wasailing for some time. The delegates
who attended the All India Iducational

(onference at Madras missed his genial

and charming personality but no one

-

assistant master but his talents were

soon discovered and in 1920 he was:

appointed Feadwaster of the Pandit
Prithinath High School, Cawnpore,
which post be held with distinction il
his death. He believed that the only
way to make the public think well of
Fducation and of Teachers was to

. P. KHATTRY,
becretau, All Indza Federation of Educationdl
Associations
from 192a-.tdl his death on 16—I1—46.

then thought that D. P. Khattry would
be taken away from this world, so soon
after the Conference. [He died at his
residence in Cawnpore on the 16th
Januory]. The late My, Khattry wasa
born organiser. He began life as an

organise the teaching profession. He
was one of the founders of the U.P.
Secondary Education Association. For
nearly 10 years he edited ‘ Education’,
the Journal of the Association, In 1925,
along with the late Principal Seshadri

EDITORIAL - CoaT

he helped to found the All Indie
Federation of Education Associations; of
which he was elected the First Secretary,
He held that office for 20 years being
ve-elected year after year till his death,
As Secretary of the Federation and as
Managing Editor of the Indian Journal
of Bducation he has rendered yeoman
service both to the cause of Education
and of the Teaching profession. If the
Pederation bas now a place in public
eye, it is due, not a little to the
indefatigable energy and organising
capacity of the late Mr. Khattry who
neither spared himself nor his purse in
the cause of the Federation. Asa friend
and host he had endeared himself to
one and all of the delegates that attended
the Conferences of the Federation.
His death at the comparatively early
age of 53 leaving behind his aged
widow, his wife, five daughters, a
young son, a sister and two brothers
is indeed a great loss to the country and
to the teaching profession. We offer
the members of his family and his
devoted brother Mr. A. P. Khattry our

heart felt condolences in their very sad

and irreparable bereavement.

To the Federation his
indeed a very serious loss.

death is
The Fede-

ration is now at a stage when it will

demand of its Secretary great organis-
ing efficiency and firmness coupled
with tact and discretion—qualities which
the late Mr, Khattry possessed in
abundance.. "We hope and trust that
the executive of the Federation will
succeed in making the right choice..

Why do they hesitate?
From information made available to

the Union, we gather that about 25

institutions are paying dearness allow-
gnce either at govt. rates or at rates
very nearly equal to them. Over 125
seems to be paying atabout half the
government rates, while the rest—
nearly 800, should be presumed to

give either a pittance as an apology
or nothing at all. And why do they
hesitate? A correspondent of a school
informs us that the managements
are aware of the -difficulties of
teachers and has recounted the many
sacrifices he has been making to find
the funds for running the school.
We have been repeatedly pointing out
in these columns that dearness allow-
ance isan extraordinary item of ex-
penditure and should not be brought
under the grant-in-aid code. that tea-
chers in mded educational institutions
must be treated by Government on the
same footing as those under the employ
of local boards and that managements
should be paid moneys sufficient to
meet the cost of this item. There ave
about 8,000 teachers and the expendi-
ture can only be a few lakhs. We
urge upon the managements to press
upon Government the need for a very
liberal and equitable policy in this
matter. The Union has done its
best and it will continue its- ef-.
forts. But these should be rein-
forced by managements, representing
individually and collectively the need
for a more generous help. Manage-
ments are in'a better position to re-
present to Government - the - sufferings
of the teachers. They may have to.
bring home to Government, that any
further -delay would sorely try the.
patience, and the sense of professional
honour of our teachers. If they still.
hesitate, teachers cannot help feeling.
that managements are 'indifferent to.
theit well-being. :

Where is the Certainty ? .
That is the question asked by some.t
managements when they were {old of the:
Govt. Order regarding D. A. to teachers
in aided Sec. Schools. They say, that.-
even this year when the compensations:-
gmnted under different heads are indi.:-
cated in the grant statement, their-
teaching grant has fallen far short of
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what they claim to be due to them.
This kind of shortage, year after year,
must have been making the position
of the managements very difficult in
drawing up their budgets. We fail to
see why there should be this difference-
Tf certain items ave disallowed, manage-
ments must be informed of the same
with reasons. If the shortage is due
to inadequacy of funds, then the
managements must be assured that the
difference would be made good in the
nest year. The provisions of the grant-
in-aid code are not to be enforced ina
court of law. Managements can never
be certain of what grant they would be
getting in a'year. No wonder they ask
¢ what is the certainty that the expendi-
ture on D. A, would be admitted for
purposes of aid?* It will be good if the
managements are taken into confidence

so that this feeling of uncertainty

may go. -
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GRAMMAR BOOKS

USED ALL OVER INDIA, BURMA & CEYLON

Senate Elections.

The Elections to the Senate ‘are
coming. We appeal to all teacher voters
to support teacher candidates and
strengthen the influence of the Union
in the Senate.

The 3éth Madras Educational
Conference.

We are glad to announce that Sri.

M. 8. Ekambara Rao, Headmaster,
Ganapat High School, Mangalore, has

been elected to preside over the 36th’

Madras Provincial Educational Con-
ference to be held in May in Bellary
and that he has agreed to do, Further
particulars of the Conference will
appear in our next issue.

N s

N )

P. C. WREN’S GRAMMAR BOOKS occupy the foremost
place among textbooks of English Grammar.

nesEPRe

and Ceylon,

K. & J. COOPER-PUBLISHERS-BOMBAY, 4.

Sole Selling-Agents for the Madras Presidency : . -
The Christian Literature Society for India, Park Town, Madras,

.w.nv-wca.ﬁmv.ﬁ'm.v.-a.-.%wﬁfmm

THE SIMPLER PARTS OF SPEECH. Twenty-ninth Edition.

FIRST LESSONS IN ENGLISH GRAMMAR. Eighth Edition.

THE BEGINNER'S ENGLISH GRAMMAR. Ninth Edition.

A SIMPLE ENGLISH GRAMMAR ON MODERN LINES. Fifteenth Edn.
ELEMENTARY GRAMMAR ON MODERN LINES. Eighteenth Edition,
A SHORTER ENGLISH GRAMMAR. Fourth Edition.

HIGH SCHOOI, ENGLISH GRAMMAR. Nineteenth Edition.

— All the above books bave been approved for class use a8 textbooks by
the Bombay and Madras Educational Departments: some of them
approved also by the other Educational Departments in India, Burme
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Makes Your Money
Grow 50 per cent
More in 12 years

Appeals to everyone

th to hoar& or. spend

but ~ For every  You get
Rs. 5 Rs. 73
To Save . 1o T, 15
e - . 50, 75
8 For ’ ,» 100 » 150
' - » 500 »» 150
IMSELF ,» 1,000 »» 1,500
IS CHILDREN & »» 5,000  ,, 7,500

IS FUTURE.

This is INCOME TAX FREE.

Buy

AVINGS
AFEST

J ATIONAL
ATION’S

ERTIFICATES
OURSE

QObtainable from :—-

Authorised Agents, Post Offices and
Savings Bureaux and carries
Interest at 4 1/6 per cent per annum.

Note :—Maximum holding is Rs, 5,000 for an Individual,
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{ THE S.LT.0. PROTECTION FUND LTE

520, VHIGH ROAD, TRIPLICANE, -MADRAS.

Number of Policies Issued in 1945
is the highest on record.

Total As'sets | | Rs. 3,75,000
: No. of Policies | 2,150
i No. of Units 4,500
' A-ne;w member can choose ore of the four

tables—10 year, 15 year, 20 year
or 25 year period.
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You will need good health t
help you to succeed. So learn
how to keep fit now. The
<% \ Lifebuoy habit will help you.
7 Men who are keen on good
&  health, the world over, bathe
with Lifebuoy regularly. This
soap protects- from germs
and infection—makes it easy
to keep fresh and fit. And—as
"B with every other bit of good
q training—you can’t begin the
Lifebuoy habit too soon.

oge

For further particulars apply to:— B
THE HONY. SECRETARY,
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A Series which is so markedly good.”

NEW STUDY READERS

H. MARTIN, M. A (OXON) 0.B.E,

FORMERLY PRINCIPAL, ISLAMIA CGLLEGE, PESHAWAR

PRIMER & READERS I-V.

The following are some of the prominent features of this new series
of English Readers, planned to teach our children to speak and write English
effectively. It is the outcome of years of practical experience, and
combines the best features of modern methods of teachmg a forelgn
language. »

1. The reading matter is very carefully graded, it is also easy and

" of varied type and interest.

t
[
I
[
[
ﬂ .
. 2. Variety isa characteristic qf each book, . :
3. In each book there are many lessons in dialogue-form to fami- - 1
Eg
|
]

4
[;
t
b

oA

3

liarize the children with Spoken English. .
The whole series is abundant_ly and artistically illustrated.

The varied exercises in compasition, given at the end of each
lesson, form a unique feature of the whole series. They
are both full and instructive, and- supply smtable material-
for practice, .

b

MNEW STUDY

[#r=]

R5ISPSEERGA5ES

_SEAT & DESK WORK .
PRIMER, BOOKS |—V

H. MARTIN, M. A, (OXON), 0.B.E. @ ,
- FORMERLY PRINCIPAL, ISLAMIA COLLEGE, PESHAWAR LSRR g g
: ) « : ;,”5 E: i

~ - . ’ 3 - ) ' . »le‘. [é

K. & J. COOPER-PUBLISHERS-BOMBAY, 4 L

Sole -Selling—Agenis for the Madras Presidency : » g

‘ The Christian Literature Society for India, Park Town, Madras. E
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s szted by T: K. Venkatesan, at the Jupiter Press, Ltd., 16, Sembudoss’ Street G T Madras 5,
Edited & Publxshed by M. S. Sabhesan. M.A. :
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