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wer to a question by a candidate is differently
valued by a number of experienced exa-
miners, the difference often ranging over
such a wide span as from 70 to 20. It has
also been found on investigation that not
only different examiners adjudge the same
script differently, but even the same exa-
miner awards widely diverging marks to the
same script at different times. The varying
mood of the examiners at different times,
and their personal bias are no less responsi-
ble for this unreliability.

Moreover, examinations tend to artificial
valuation of subjects, importance being
attached to those subjects that are wanted
by the authorities conducting the examina-
tions. Sir Oliver Lodge feels that the
external examinations are hampering to tha
He safl that the examinations
“tend to keep his (teacher’s) attention
directed to some artificial end, and to the
mind and will of another. rather than to
the immediate object of his work —namely,
the drawing out and development of the
minds committed to his care.”

The professional freedom of teachers is
restricted sewgrely by the fact that their
teaching is dominated by the requirements
of examinations, resulting in the loss of self
direction and spontaneity. To Keatinge “it
is a saddening reflection that many compe-
tent and earnest teachers have to spend
their livestin preparing pupils to deal with
papers of this kind, that a great University
countenances such examining and derives a
a pecumlary profit from it, and that the
money which the rate-payers contribute with
such reluctance may be devoted to work of
which such papers determine the quality.”

The system of examination is a serious
obstacle to true education, the purpose of

- which is to develop personality. Just have

a look at our typical good boys, the veritable
bookworms and you will be convinced of
this. Our student community is thus
degenerated, demoralised, dehumanised by
the damnable system of examinations.

»

The system does not take account of the
changing social needs of the modern world.
And this has Jed to the increase in the
number of the intellgetual proletariat.

“The wid-Victorian reformers” said Sad-
ler,” “rightly laid #tress on the value of exa-
minations as a public audit. English parents
learned the lesson and find it hard to forget
it now that the time has come for lessening
th#% burden of examinations.”

The minimum of pass marks is also very
arbitrarilly chosen. One who secures 32 is
declared to have failed, but one who secures
33 or 34 is declared to have duly passed.
But does 32 make any appreciable difference
from 33 or 34t

Moreover, paper setters and examiners,
more often than not, are persons not connect -
ed with the teaching.of school children.
Thring wrote contemptuously of “examine:s,
who come fresh from their books to judge
the work of the practical worker with all
its varying factors, award praise and blame .
in total ignorance of those varying factors,
and report this to the amateur power above,
which knows still less.”” This criticism of
external examinations is perhaps, irrefutable,
even if it is admitted that the presence of an
element of external examiners is whole-
some, stimulating and preventive of degene-
ration, and for the matter of that necessary.

The examination is all written and hard.
ly gives any scope for the development of
the power of speech which we stand in good
need of in the practical life.

The system of giving choice by setting
alternative questions. the vagueness or
ambiguity of language in which questions
are often put, are also equally objectionable,
Some of the defects enumerated above are
peculiar to the present arrangements and
method and the rest are inherent in all exa-
minations. Defects of the first kind are
remediable to some extent, by the reorgani-
zation of the system of education ang by
changes in the syllabus and method of con-
ducting examinations. The question of re.
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organization of the system of education and
changes in syllabus is now engaging the
attention of all University authorities. In
some cases it is now partially an accomplish-
ed fact. With regard to the method of
couducting examinations the following
palliatives might be suggested as an interim

remedy, so long as the system cannot be
done away with.

There should be a closer relation betwefn
the teaching and examining functions. The
examiners and especially the paper setters
should not only be masters of these subjects
but as far as possible, be successful teachers.
also. Sir Oliver Liodge was convinced that for
real educational purposes the examinations
“should be conducted chiefly by, or in co-ope-
ration with, the teacher--the competent
teacher. TIf people are competentto teach,
they are competent to examine, so long as
they will play fair. Anyhow the questions
should be set by those accustomed to teach
children of that same sort of age.”” The
paper setters at the same time must keep in
view, that the ideal of examination is to test
what a student knows and not to test what
he does not know. “The evil arises,
remarks Wren, “when the work is to meet
the examinations and not the examinations
to test the work.” The paper setter must
not display his own knowledge by asking
too difficult questions and the paper must be
intended for the test of every variety of
intelligence and ability. for there are good,
bad, and indifferent elements besides
average, among the examinees. Lastly the
paper setters and examiners must be hand-

'somely paid to enable them to understand
the extent of their responsibility and to do
full justice to their work.

Questions, in order to be perfectly intelli-
gible, should be set in clear and unambiguous
terms. They should be so devised asto
have a salutary effect upon teaching, to
encourage the study of the rlght kind of
thing in the right kind of way, to discourage
cramming habits and to be adapted to the
stage of development and attainment of stu-
dents. “A good standard to aim atin the

setting of papers,” according to Percival
Wren, “is to ask questions of such a kind that
even if the boy were allowed full and free
access to all his text books during the exami.
nation, he would still be quite unable to

answer them without original thought on his
own part.’

Oral examinations or viva voce to test
the ability to speak English and to under-
stand spoken English should be continued
from earlier forms right up to the Matri-
culation final. Wren hopes that “some day
the Matriculation Examination in English
will consist of an essay and s viva vocentest

in which the candidate will have to read,
recite, and converse.”

Among other remedies mav be mention-
ed, the Double Examining system as obtain.
ing in the University of Dacca ; abolition of
the system of giving choice, or in case the
system be retained, allotment of more marks
to the difficult ones as an alternative, (as in
the Dacca Board); viva voce, tutorial class

remarks, and teacher’s opinion in borderline
cases.

Dr. Ziauddin has rightly suggested that
the head .examiners should write standard
answers and circulate them among the sub-
examiners. The examiners should examine
20 papersat atimeto find the average, to
be referred to every time, as the standard
average. It isalso helpful to examine one
answer at a time from all papers and to
examine the same number in one sitting in
the specified time, so as to regulate the rate
or speed of examining. It is presumed by
the educationists that these suggestions will
serve as correctives to wide variations ou
account of subjective markings.

The schools should do away with the
system of holding the terminal examina-
tions. There should rather be only one
examination in the year, namely, the annual
examination. The promotion of the pupils
shall depend on its results, as also on the
weekly record of the work of each pupil as
kept by the teachers concerned. This

r
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system is likely to improve the normal class
work and to help the teachers in thoroughly
finishing the curriculum.

The purpose of examination §hould
always be kept in view. According to
Thring : *“The value of a subject in an exa-
mination depends on the mental qualities it
tests, and by no means on its desirableness
as a piece of knowledge” All subjects
worth teaching may be ct.)nsx.dered worth
examining, but yet examination must be
regarded as a means to an epd, and not an
end initself. “Theexamination system is a
good servant but a bad master.”

Lastly, the essay type should be replaced
by the New Type Examination. The
essay type has been most severely criticised
on the ground of unreliability of its measure-
ments. It is now generally referred to as
the old traditional type and subjective, in
contradistinction to the new objective type.

The defects of the essay type include the

. errors in marking due to personal equition

for idiosyncrasies, errors due to fatigue and
temper of the examiners, errors due to
choice being allowed, errors due to pre-
conception of the writer's ability, errors due
to minimum sensible and such others.

Modern examination is dominated by the
essay. It is based on the essay. It is built
on the essay. But it is not objective, not
reliable, not valid, not accurate, not economic
and offers no norm or standard. It ison
these grounds that the essay type is now
rejected.

‘The new type on the other hand, is inore
representative of the total field of the pupils’
study. It is objective and the pupils can be
given marks with assurance, there being no
scope for favouritism. It is less fatiguing to
the examiner and the examinee, more edu-
cative and better for diagnostic training and
testing. It puts the pupil on thinking.

Having little to write, the pupil can concent-
rate on the solution of the problems. 1t
defeats the purpose, if the pupil writes
around a question, instead "of on it. It i8.
cram-proof, fool-proof, and easy to mark.

But there are some defects in the new
type which must not be forgotten. Itis
hard to set, it cannot measure voylglnahty
and facility of expression, composition, style
etc. It does not give the students an oppor-
tunity of organising his thoughts and
expressing them in good §tyle. There s a
tendency of its being highly factual and
guessing effects disturb accuracy of results,
the examiner being unable to tell where
knowledge ends and guessing begins.

The advantages of the new type. however,
far outweigh its limitations. The cost.of
printing is no excuse, as there is no necessity
of extra papers in the new type of examina-
tion. The limitations, surely enough, can be
overcome by the retention.of the essay type
for such purposes, as it can adequately
full. One or two essay type questions may
find place alongside.

In view of the fact that the examna-
tion, though an evil, is a necessary evil,
and that it cannot be replaced by
any better alternative at the present, we
must be serious about the use of the correc-
tives, so as to lessen the evils and _make it
subserve the best inrerests of education.
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ARE SCHOOLBOYS HAPPY?

By Sa1 D. N. Krisanyya, M.A., B. Ep., Virajpet, Coorg

Tis often said of the life cf the school-

going pupils and students that it is the
happiest part in their lives. It is said that they
have no cares of life and no thoughts of
earning and that their life is a bed of roses.
When I hear such statements being made
in prize-giving speeches—and other speeches
addressed to the students, I am inclined to

' question their truth Of course. the pupils

may not have the cares of life or the
anxieties of supporting a familv. But have
not the school-going boys and girls their
own cares and troubles, sometimes more
painful and excruciating,though shorter-lived
than those of their parents > I shall picture
some of them gand show how we, the
teachers and alsdfthe parents, are largely
responsible by dur unsympethetic and
indifferent attitude towards the children, for
their woes and miseries and how we are
falso responsible for the development of bad
habits like lying, cheating and stealing
among them.

i Children are of different temperaments-
Some are of extravert or the boisterous
type, and some are of introvert or the sub-
missive or the ingoing type of temperament.
The extravert type of boys are aggréssive
in their behaviour towards other students

'fiisciplin&ry trouble. On the other hand the
introvert or the ingoing type of boys are al-

“this trait becomes complete it may be too
late for such maladjusted children to coma
out of themselves and meet the world coura-
geously. In between these two types of
students, there may be students who may
have a leaning towards the one or the other
These differ-

rent types of students should be carefully

'

i

-and sympethetically handled by the teachers.

_ The troubles of children start from the
time they are admitted to school. At school,
they oftep find hard-hesrted teachers who
are more in the habit of using the rod than

kind words in ‘teaching them. This makes
them dread going to rchool. Thereforé they
often play truant to school andin conse-
quence incur the wrath and the punish-
ment of both the parents at home and of
the teachers in the school. Then there is
the propensity among children to lose-their
pencils, pens, slate-pencils, books and other
school requisites either on the way or in
tie school through their carelessness. Some-
times these things may als> be stolen from
their pockets or satchel by their class mates
or other boys. But the teachers do not and
cannct allow the pupils in their classes to be
without the necessary books or writing
materials, for the progress of their classes
depends on the measure of application of
the pupils to their school work. Under such
circumstances the mental state of the
children is the most unenviable. They are
afraid to ask their parents or guardians to
buy for them new books or writing
maiterials, for fear that they may be beaten
or otherwise punished. .They are at the
same time afraid to face their teachers in
the school. Besides, many parents do not
buy and give their children or wards the
necessary books or things they require for
school use. They do not.keep themselves in
touch with the present-day needs of the
school, but-think that the schools continue
to function in the same old way as in their
own school days. Many parents .are even
to-day illiterate and hence unable to under-
stand what books or things their children
want tor their schooling. Therefore they
rebuke their childzen [or -constantly worrying
them to buy them books and other things
and they also speak ill of the teachers who -
insist on their children getting & number of
books. The children, therefore, under the
force of necessity resrt to such evil devices
us lying, cheating, and stealing to escape
from the punishment of the teachers and
the scoldings of the parents. First, they
invent all sorts of falsehoods to deceive
the teachers for not having got their books



248

and other requisites, but are fully conscious
that swch devices cannot carry them long.
They will be in the meanwhile on the logk-’
put to steal their class-mates’ or other p_uplls

books.and other things. Thus, the 9hlldren
will cultivate the evil habits of lying and
stealing. The more timid among them who
have not the courage to lay hands on the
books of others play truant to school. This
will soon be known both to the .teachers
and to the parents and again the children
will be subjected to punishment. Thus they
will always be under the shadow of fear.

Another cause of the children’s miseriesis
the humiliation that is inflicted on them by
their own class-mates, owing to the neglect
of duty by the teachers. Some teachers,
who are lazy and indolent by nature, some-

" times ask the monitors of their classes to
conduct the classes in dictation, recitation,
etc. These monitors play the role of bullies
on such occasions. The teachers too some
times ask the monitors to slap the dull and
the backward children on the cheek in
order to humiliate them. Such slappings
have a very harmful effect psychologlcally.
The backward and dull children thus humi.
liated will suffer from an inferiority
complex. They may also nurse a grudge
against their bullies and try to wreak
vengeance on them, when a suitable oppor-
tunity.arises. They will have no peace of
‘mind or happiness and will grow in an
unhealthy atmosphere. Those who are
timid by npature will become cowa.r_dl_y.
Besides the monitors, many grown-up pupils
in the class also tease their younger class-
mates or school-mates and snatch 'from
their hands, pens, pencils and other things,

er reason contributing to the
un%:;));}i]ness of the children is the la.cl; of
wholesome food and adequate clothing,
If they do not have wholesome food at home,
they do not keep sound he.q.!th—'—a.nd feel
weak and dispirited and disinclined to do
any work. This will have an adverse effect
on their studies and upon their general
behaviour. Again, want of adequate and
neat clothes will put them to shame in the
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presence of their well-placed class-mates .
and will create in them an inferiority com-
plex. In consequence of this, such pupils
evade company and become unhappy or
they may become hardened and 1nsensitive

to others’ feelings, both the states of things
being undesirable.

We have so far spoken abont the
children studying in the lower classes. But
even when they grow up and go to higher
classes the same difficulties and adverse
circumstances will present themselves to
the pupils in greater or less degree. ‘There

too, the introvert type of boys will suffer .

at the hands of their aggressive brothers.
Some boys will lose all their fine feelings
and become hard-hearted.

What can the teachers do to remedy
such a state of things? The teachers
should study the pupils under them and
handle the different types carefully. They
must show that they are there to protect the
rights of - their pupils and particularly of
the weaker ones among them, They should
keep a watch over the behaviour of the
aggressive type of boys. In the case of
children who fail to bring their books or
other requisites or do not attend school
regalarly, the teachers should try to find
out the root causes of the delinquencies of

the children and try to remedy them. The -
teachers should try to understand the home

environment of the school-going children

and advise the parents what they should

do for them. In fact, there should be °

more contacts between teachers and
parents. If the teachers do their duty
sincerely and with & sympathetic under-
standing of the difficulties of their pupils,
much of the miseries 'of the pupils will

disappear and the pupils will attend school -

-cheerfully. Parents also will learn much
by the contact with the teachers and may
_heartily co.operate with the teachers in
seeing that their children are educated.

herefore it is up to the teachers to see
that all goes well with their pupils and that

parents take interest in the education of
their children,

S—————

RELIGION IN ENGLISH POETRY

By MR. RaM Prasap PanDEYA, ML.A,, (ENG. & Puiv.) Vice-Principal, S. R. K. bollege,
in India charge England with a

Firozabad

WE

growing tendency towards materialism,
perhaps with some justification. But it
does not apply to her poetry. Matthew
Arnold’s statement that ‘by nothing is Eong-
land so great as by her poetry’ may be an
exaggeration, but an exaggeration, I think,
of the truth. Knglish poetry is truly great.
The modern world has hardly a richer,
nobler or even larger literature than English.
e

1?9,,: Ll, saﬁggcci{fl!;%;gli;ld;ﬁdaiibivl?tl;e?&;f I think Herrick voices the innermost feel-
ning throughout its long course. It has a 28 of most Hnglish poets in this respect.
soothing and refining quality which is all its 04 8pd His glories, as we shall see, have
own. _ been sung and praised in a beautiful bulk of

Tulsidas, asks forgiveness of God for his
‘unbaptized rhymes,’ for ‘every sentence,
clause and word that's not inlaid with
Thee.' He fervently prays,

‘Forgive me, God, and blot each line
Out of my book, that is not Thine.

But if, ‘mongst all, Thou find'st here one
Worthy Thy benediction ;

That one of all the rest shall be®
The glory of my work and me.

. Who wrote nearly in the same time as

We cannot impose any artificial limitation
upon the subjects of poetry. The poet's
eye ‘doth glance from heaven to earth, from

earth to heaven ;

And as imagination bodies forth
The forms of things unknown, the poet’s pen
Turns them to shapes, and gives to airy nothing,
A local habitation and a name.

Indeed to him

‘the meanest flower that
blooms can give

Thoughts that often lie too deep for tears,’

His genius can transmute the dross of com-
monality into the bright gold of rarity. But
who can deny that the poetic muse is purest
and best when it sings of things divine,
when it contemplates the beauties and
‘graces of religion, when it lifts the common
curtain and reveals to us the sacred Verity
of life, ’
‘Whose dwelling is the light of setting suns,
And the round ocean and the living ajr,’
And the blue sky, and in the mind of man.’

The great Hindi poet Tulsidas says that the
Spirit of Poetry is mortified and badly

bewails its lot when used on profane secu-

larity. The English poet Robert Herrick
XLIX—82

Lo

subject, is also ascribed to Caedmon,
. ‘ '

English poetry from the earliest stages of
its origin and growth to our own time.

Of the little that was written during the
Anglo-Saxon period from the 5th century
of the Christian era to the 18th, much is
religious poetry. In the words of Prof.
Saintsbury ‘not a twentieth part’ of it ‘has
for subject anything but paraphrases of the
Bible and Lives of Saints.' ‘Heaven lies
about us in our infancy.” So it does about
the infancy of English. The first English
poet Caedmon, who towards the end of the
7th century was a servact of the monastery
of Whitby, under the great abbess Hilda,
miraculously displayed ‘sudden and unexpect-
ed faculties for song, and composed poems
on the Creation and several other Biblical
subjects,” the most important of which are
Genesis and Exodus, the former ruonning to
3000 lives and the latter to 600. Present
researches have brought to light the fact
that Milton’s epic T'he Paradise Lost owes
considerably to Caedmon's Genes:s notwith-
standing his claim that ‘it pursues things
unattempted yet in prose or rhyme.’ Chrigt’

and Satan, a minor poem on that interesting
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(_Jynewulf is believed to have lived and
written during the 8th century. His greatest
poem, The Christ, runsto 1700 lines and
contains five passages, the finest being inspir-
ed by that ‘fruitful parent of medieval

- poetry, the adoration of the Cross’. His

Lives of Saints give interesting .stories of
the lives of ‘Andreas,” of Elene (the English
St. Helena), of Quthlac and of Julsana.
They treat of their temptations and
triumphs, sorrows and joys under conditions
of fairly pleasant art. ‘

English Poetry seems to have slept durin
the whole of the 9th, 10th and the 1lth
centuries. It wasa period of disturbance

and disorder occasioned by Danish inroads

into England and the delicate Muse was shy

of appearance. Alfred who lived in
‘ th
second half of the 9th century, was himsel?

learped and a patron of learnin i
‘ g. His court
was the home of many famous and distin-

- guished scholars ; but none of them was a

poet. The 10th century again was produc-
tive only of prose and quite rich prose. We
can assign nothing of note to the 1lth

‘century, the first half of which was a period

of internal disotder in all the seven king-
doms of Britain and the second half of
Norman conquest and consolidation.

To the beginning of the 12th century

. belongs the long religious poem, Ormulum,

running to 10,000 lines, by the post Ormin
All its chapters and verses are ‘pa.ra.phrases'
of the Christiau Gospels. The Moral Ode
is another important poem of this period.
It is a disquisition on the rapid passing of

‘life, ‘on the fact that growth in years and in
.goods does not always, or often mean

growth in wisdom or in grace, on the impor-

“tance of good works, the certainty of judg-

ment, aud the like.’
The books of Genesis and Exodus appear

“once more in verse translations about the
-mjddle of the 13th century. These are
“gpnsidered to be much better than the

v

Caedmonian paraphrases. The Prison of
Qur Lody, written about 1210, is of greater
original value, though much smaller in bulk,

W

The language of these works is
-%,:kln ‘o English—a form of reco;giuzga};}l};

nglish written and spoken duriug the 14th
century, from the second half of which
commences the regalar course of the Histor
of English literature. About the middle g;
thls.century were composed Clearness and
Patience, poems of great beauty. Clearnes
treats of the Parable of the Marriage Fea.sts
the Fall of the Angels, the Deluge and the'
Incarnation, and has noble passages on th
delights of la.wfgl love. Patience gives th:
f;It‘ortyhof Jonah in good alliterative verses.
Po -0€ same poet who wrote Clearness and

atience. is ascribed the allegorical poem
The Pearl, which indead is & bright peagl It
has descriptive passages of excepding bea:ut
and is full of pure pathos. Its outer garb i);
the story of .the loss in early age of a
daughter who is ‘pearl pleasant to prince’s
pay :a_nd whose father is reduced to the state
of a loy!ess jeweller.” She is discovered as
& queen in Heaven and he is enabled to get

the vision of the Hea . |
awaiting His will. venly City by patiently

wi;]i‘xh‘taheuth century is chiefly associated
s name of Chaucer, the first great
Dglish poet and one of the greatest in the
whole range of its history. His genius was
Intensely seeular, but he was a sincere
Christian and had his sacred moods also
wbe; he describes the ideal priest ;:— %8
‘He wayted after no pompe n
Nor ma.de himself sp?:;d ‘1): c:x:s:::::nce'
I}.3I111:t(1‘,x-1sf;e’s lore, and His apostles tw;lve.
e tanght, and ferst he folwed it himselve,’

land

of his sloth and seeks to purify his soul by

repentance or implo
teach him the W"'gs Z?Stil:lctahl-loly Church to

Most of the poets wh
‘ om I have to
;152;50 é&l:; ;s:eim to be rather simple inug.;:g:
g‘" certainty ¢ tell 0o denying their sincerity,
eep aud rare visiong
g 0V . Edmu
thé first great Elizabethan poet 2? thsep%erz

’

[y

- Chaucer’s contem il

iporary William Lang- .
un l‘ms more religious and has Writtegn‘
‘Who'e. poems wherein he makes confessions

€y do nat give evidence of

1

RELIGION IN ENGLISH POETRY 251

Queen fame, strikes finer and deepsr notes.
In his Hymn of Heavenly Beauty he exhorts
us to
*Look at last up to that Soveraine Light,

From whose pure beams all perfect beauty springs.

That kindleth love in every godly spright.

Even the love of God ; which loathing brings

Of this vile worid and these gay-seeming things;

With whose sweet pleasures being possest,

Thy straying thoughts henceforth for ever rest.’

In an inspiring passage in his epic, he
assures us of the constant care of God and

- of angelic aid -

‘But oh ! the exceeding grace
Of highest God that loves His creatures so,
And all His works with mercy doth embrace,
That blessed angels He sends to and fro,
To serve to wicked men, to serve His wicked foe.
How oft do they their silver bowers leave,
To come to succour us that succour want!
How oft do they with golden pinions cleave
The flitting skies, like flying pursuivant,
Against foul fiends to aid us militant !
They for us fight, they watch and duly ward,
And their bright squadrons round about us plant,
And all for love, and nothing for reward.

. Fulke Greville (Lord Brooke) has some
‘bright lines upon the nature of ‘true reli-
gion' which is *here on earth’ :

By nature ? No by grace ; not got, but given:

Inspired, not taught ; from God a second birth :
God dwelleth near about us, even within.
Working the goodness, censuring the sin.

In these verses the poet gives us a sweet
synthesis of the religious thoughts and ex-
periences of all mankind. They express the
common Faith of all communities.

Mary Sidney, the Countess of Pembroke,
feels her whole being and moment in God,
and si‘ngs :

Thou walkest with me when I walk ;
When to my bed for rest I go

1 find Thee there,

And everywhere.

Shakespea.re, the greatest Elizabethan
and in faot the greatest poet in English
history, can hardly be called great on the
religious side. While others abide our pre-

sent question, he is free, free wot from a’
sense of the sublime which isthe back-
oround of religious life, but only from the
devotional strain. In the human immanence
of his poetry there are occasional visitations
of the Divine, as when he calls mercy ‘an
attribute to God Himself’; or when he
exhorts us to be merciful to our fellow men,

for

‘How would you be
If He which is the top of judgment should
But judge you as youare ? O, think on that,"
And mercy then will breathe within your lips,
Like man new made.’

or when he says to some pleasant neighbour,

'So we'll live
And pray, and sing, and tell old tales and laugh

At guilded butterflies’ ;
or when he turns inward and sighs—

“Poor soul, the centre of my sinful earth,
...... these rebel powers that thee array,

Why dast thou pine within and suffer dearth,
Painting thy outward walls se costly gay ?
Why so large cost, having so short a lease,
Dost thou upon thy fading mansion spend ?
Shall worms, inheritors of this excess, »
Rat up thy charge ? Is this thy body's end ?
Then soul, live thou upon thy servant’s loss,
And let that pine to aggravate thy store ;

Buy terms divine in selling hours of dross ;
‘Within be fed, without be rich no more.’

‘Shakespeare contented himself with the °
simple mission of teaching mankind a cheer-.
ful reliance upon the mercy snd benevolence
of our good God ; to be just and kind to all
men ; to seek out the good in things evil, .
and not, after the new philosophy , to ferret
out whatever of evil may lurk in things
good.' His religious lines breathe a spirit
of joyous contentment and of the cheerful
faith that the Prompter of the great drama
of life is full of grace.

Of all English poets Miltpn must be con-
sidered to be most religious, He invokes "
the great Muse only for religious pur-
poses, for ‘justifying the ways of God to
man’; and his great epic The Paradige
Lost is the grandest success in the line.
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He is the Tulsidas of England. It is

difficult to select his verses for quotation.
_because they are all quotable here. But I

may venture upon these few lines only:

These are thy glorious works, Parent of good,
Almighty ! Thine this universal frame,

Thus wendrous fair ; Thyself how wondrous then :
Unspeakable ! who sitt’st above these heavens

To us invisible, or dimly seen,

In these thy lowest works; yet these declare

Thy goodness beyond thought, and power divine.

On earth join. all ye creatures, to extrol
Him first, Him last, Him midst, and without end.’

The limitation of space forbids a longer

. quotation from the Paradise Lost, more

sacred than which there is not another book

in the whole range of English poetry. It

.~ would be grossly unjust not to recall a line

.. or two from that beautiful Ode which sings

~ ‘of the morning of Christ’s nativity with an
idolatrous zeal.

‘This is the month, and this the happy morn,
Wherein the;Son of Heaven’s Eternal King,
Of wedded maid and virgin mother born,

Our great redemption from above did bring.’

In between the secularity of Shakespears
and the sacredness of Milton there are innu-
nmerable religious notes of lesser poets, They
-all cannot be referred to’; but the charming
grace of The Divine Wooer of Phineas
Fletcher is too powerful to resist. 1In
strains of luscious love, the poet asks—

‘Me, Lord ? Canst Thou misspend

One word, misplace one look on me ?

Call’st me Thy love, Thy friend ?

Can this poor soul the object be . P

Of these love-glances, those life-kindling eyes ?

"What ? I the centre of Thy arms’ embraces ?

.. Ofall Thy labour I the prize ?
7t Love never mocks, Truth never ljes,'

< The post-Elizabethan age is called the
-Augustan Age of lunglish literature, But
‘all students of KEnglish know that
:*Augustan’ is only &' chance-name given by
‘Dryden. It is not august in point of poetical
:production. But the absence of secular
uyptity is made good by -the presence of
»gapred quality in more than one poet, Joseph

Beaumont in his sweet little poem Home
suggests & sublime room for solid rest—

*Seek no more abroad, say I,
House and Home, but turn thy eye
Inward and observe thy breast ;
There alone dwells solid' rest

To thyself a tenant be,

And inhabit safe and free,

Say not that this House ig amall,
Girt up in a narrow wall

In a cleanly, sober mind

Heaven itself full room doth find.’

In a beautiful stanza, John D ..
d ryden
the Creator Spirit to the pious TZin p lnwtea

*Creator Spirit, by whose aid

The world's foundations first were laid,
Come, visit every pious mind : )

Come, pour Thy jovs on buman kind ;
From sin and sorrow set us free,

And make Thy temples worthy Thee.’

Josep:ll Addison’s famous religious Ode is
ql.xto‘:e‘t qu&te often and everyone is familiar
with 1t.  Yet its last four lines ¢
e an

repetition. ear

‘In reason’s ear they all rejoice,

And utter forth a glorious voice,

For ever singing, as they shine,

' The hand that made us is Divine.’

Is_xsac Watts comforts th
dls.ggess by reminding.
* How much better thou’rt attended
- Thau the Son of God could be,
When from Heaven He descended
And became a child like thee !
Soft and easy is thy cradle ;
. Coarse and hard thy Saviour lay,
When His birthplace was a stable
~ And His softest bed was hay.

?f‘ ;?] ulﬁ;lar strain of pathos Josigh Conder
the 19th century sings thap
The Manger was His infant bed,
His bome, the mountain cave -
He had not where to lay His head
- 'He borrawed His grave,
-‘Euth yielded Him no resting-spot,
tHcr M;k’er, but she knew Him not,

ose in poverty and

¢
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Christopher Smart in his beautiful Suny fo
David feels that

For Adoration, all the paths

Of grace are open, all the baths,

Of purity refresh.

No survey of the religious songs of the 18th
century would be complete without a refe-
‘rence to some of the verses of Goldsmith.
His Village Preacher is an unforgettable
figure in English poetry.
Pleased with his guests, the good man learned to
glow,
And quite forgot their vices in their woe :
Careless their merits, or their faults to scan,
* His pity gave ere charity began.
Thus to relieve the wretched was his pride,
And e’en his failings leaned to Virtue's side:
But in his duly prompt at every call
He watched and wept, he praved and felt, for all

To them his heart, his love, his griefs wers given
But all his serious thoughts had rest in Heaven,

. William Blake was a mystic and got all his
inspiration from ‘the world in a grain of
of sand’; from ¢‘the heaven in a wild

Mgwer ;’ from °the infinity in the palm of

~"'¢6ur hand '; and from ° eternity in an hour’s
bat he sang sometimes for the simple be-
liever also as in the following verses:
Think not thou canst sigh a sigh
And thy Maker is not by,
Think not thou canst weep a tear
And thy Maker is not near.

Tennyson regretted *the faithless coldness’
.of his times; but to the student of the
‘English poetry of the 19th century, the
_period provides u rich feast of religious verse.
*. . Wordsworth and Shelley, when in the

‘sacred mood, were more mystical than reli-
...-giops. To both God was a presence or a

‘principle, no personality. Their poetry

therefore moves, not the common man of

simple faith, but the soul that is sublime,
. that ¢sees into the life of things’ that
“‘hears the still sad music of humanity,’
- Yhat is in the ‘ blessed mood." Wordsworth
% “oonceives of God as
/%A A motion and a spirit, that impels

"™’ All thinking things, all objects of all thought,
And rolls through all things.

SER

while Shelley, as a Power

Which wields the world with never wearied love,
Sustains it from beneath, and kindles it above.

Tennyson is undoubtedly the most reli-
gious poet of the Victorian age, religious in
the commonly accepted sense of the term.
Through all his works there runs the gold
chain of religion, whereby he thought this
world to be bound every way about the feet
of God. The parting message of Arthur is
addressed to all mankind :—

Pray for my soul, more thingsare wrought by
prayer

Than this world dreams of, wherefore, let thy
volce

Rise like a fountain for me night and day.

His emphasis on prayer is perfectly in keep-
ing with his fuith that

We have but faith : we cannot know ;

For knowledge is of things we see;

And yet we trust it comes from Thee,

A beam in darkness : let it grow.

Behind all his intellectualism, Robert
Browning had the sustaining faith that God
is *Allin all”’

I believe it ! 'tis Thou, God, that gives, 'tis I who
receive, .

In the first is the last, in Thy will is my power to
believe.

All's ope gift : Thou canst grant it moreover, as
prompt to my prayer,

As I breathe out this breath, as 1 open these arms
to the air,

Therefore to whom turn I but to Thee, the in-
effable Name ?
Ruilder and mak~r, Thou, of houses not made
with hands ' ‘
Coming to the present century, we find
that some of the highest, best and most
religious poetry has been produced, not in
England, but outside in Ireland and India;
but my plan and purpose do not admit of a
reference to such as have not grown in that
‘ sea-girt Island.”

English poetry in this sense also continues
to flow with great vigour, carrying in its
stream gems of sacred sentiments. Rudyard
Kipling prays to * Father in Heaven whq
lovest all ’ to
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Teach us to look in all our ends

On Thee for judge, and not our friends

That we, with Thee, may walk uncowed

By fear or favour of the crowd. -
He hg,s a beautiful song on 8hiva also,
~wherein he says,

All things made he—Shiva the Preserver,

Mahadeo | Mahadeo ! He made all,—

Thorn for the camel, fodder for the kine,

And mother’s heart for sleepy head, O little son
of mine !

David Herbert Lawrencé. who had ‘the
deep and lovely quiet of a strong heart at
peace’ thought that,

All t(l;al(‘.i matters is to be at one with the living
o

To be a creature in the house of the God of life.

The sight of God’s creatures being ‘lame,
starved, or maimed, or blind,” led Thomas
Hardy to complain against him:

But Thou, Lord, giv'st us men our day

In helpless bondage thus

To Time and Chance, and seem’st straightway

To think no more of us !

Robert Bridges, the late Poet-Laureate.

wrote, as though in reply to Hardy, his
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beautiful sonnet on * Fruitless Sorrow *?\

which the last two liness m \
el ust be quotéd

And heavier far is our self-wrou i
\ ght distress,
For when God sendeth sorrow, it doth bless.

John Edward Wasefield, the present-Poet
Laureate, who *is proud to belong to the
old proud pageant of man’ reminds us that
in olden time,

God made Heaven and Earth for joy............ "
and rightly advises that '

We must laugh and drink f ’
must | Sks' ink from the deep blue cup

Join the jubilant song of th i

N g of the great stars sweeping ik
Laugh, and battle, and work and drink of the ‘
wine outpoured

I . .
n tl}fof;a.xr green earth, the sign of the joy of the®

What can be a fitter close to a survey of
the sacred strain than the sereme verses
quoted above ? Yes, let us hold this green
earth dear and as the sign of the joy of the
Lord. This is all that religious poetry seeks -
to preach, and all that we need to kno%

This is ‘the dearest freshness deep dowm
things.’ ,
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THE LIBRARY AS MEANS OF EDUCATION

«

By Rao Samm 8. R. RaneanatHan, M.A, L.T., F.LuA., Librarian, University

Lsbrary, Madras, and Secretary, Madras Library Association

Self-Education.

THE Library is a means of self-education.

“Self'’ emphasises a difference between
the Library and the formal school in which
education is acquired largely through a
teacher.

Perpetual Education.

The Library is a means of perpetual self-
education. “Perpetual” emphasises another
difference between the library and the
school in which the course of education is
limited to & few years. Boys and dirls are
abandoned by the school before they are
adult, while they still know almost nothing
of the problems that lie ahead of them and
are largely unequipped for the journey
of life. That is why some even go to the
extent of saying that real education begins
only after leaving school. ILet us grant,
at least, that education should be continued
afterwards ; is it not said that one goes on
learning from the cradle to the grave?
When a youth has left school, the library
is still available to him as a means of edu-
cation and will continue to be accessibie
throughout his life.

Universal Education.

The library is a means of universal self-
education. Itis available to all men and
women, young &nd old, rich and poor,
learmed and ignorant, good and bad, normal
and aboormal. Its potentiality for good or
otherwise is, therefore, very great. '

Only a Means.

The library is a means of universal, per.
petual self-education. The restrictive s
implies that it is not the only means, but

" merely one among many. There is nothing
in the world that can arrogate to itself the
function of being the sole means of educa-
tion for anybody. In the Bhagavata.

N L L

Purana® Yadbu asks: * How, O sage, did
you acquire without effort the wide and
clear wisdom by whose light you wander
like & child?” The Brahman repliest
“Mapy are my teachers, O King, whom I
adopted by my own understanding ; with

the wisdom I imbibed from them. I go .

free from attachment.” Then he names
twentyfour teachers from the earth to s

wasp, and adds, “My own body alsois &

teacher . .........Knowledge from onesource
only can never be firm and complete.”

A limitation.

The library has a very special‘ limitation.
It is & deposit of an abstract record of ideas,

v

divorced from the living voice, the power.- :

ful or tender eyes, the changing expression
that may so subtly extend or modulate the
meaning of words,in short, from every means
by which the incalculable influence of per-
sonality is transmitted.

Whenever wisdom, as against mere know-
ledge survives, it is rocognised thar a word
from one who embodies it conveys some-
thing of its essence which is absent from
any formal record. Even at lower levbls

it is recognised that the living speech of &

*School’ or group represents a certain atmos-
phere, potentiality, mode of experience and

vision which the same words on the page

do not necessarily convey,
Personality.

The vivifying Mfluence of ity i

> Vi _ personality is
essential if the library is to be fruitful s}; )
means of education,
vital functlon. of the library staff. This
Was not realised in the earlier days of

modern libraries when the' librarian was -

looked upon as a caretaker of b i

ooks viewed
as property. More recently his mission in
society has often been misunderstood in

* Skanda 11 Chap. 79

.

-

To supply it is the

OUR CONTEMPORARIES

CHILDREN'S RIGHTS

An American Declaration

DUCATION for Victory, the official bi-

weekly of the United States Office of
Education Federal Security Agency, has
published the following Declaration of
Opportunities for children, adopted by the
eighth Pan-American Child Congress, which
was recently held in Washington. The
Congress was attended by more than 150
delegates from American republics.

1. Opportunity {or every child to grow up within the
loving care and affectionate discipline of famiiv life.
To this end creation of a family atmosphere suitable
for the child's development is necessary and the
following measures are essential:— (a) Every child
should live in a" family having an adequate standard
of living «ind a stable economic foundation: {b) the
State should take measures to assure the economic
stability of the family: {¢) it should be the concern
of the State that homeless children be cared for ina
suitable environmeat: (d) only when the needs of
homeless children cannot be met adequately in foster
families should such children be placed in an insti-
tution; (e) poverty of the mother should not be a
Cause for a complete separation from her child:
welfare organisation should provide assistance to
needy mothers until they can improve their econemic
circumstances through their own efforts.-

2. Opportunity for every child to obtain the essen-
tial elements of wholesome, healthful living—good
nutrition, healthful recreation, and sufficient rest—and
to learn te give due value to physical, emotional, and
intellectual development; not only from the point of*
view of his personal welfare, but of the welfare of
those who surround him. To this end it is necessary
to safeguard tbe physical and mental health of the
child from birth until the age at which he becomes a

. contributing member of the community, for which the

following are required: (@) adequate nutrition; (b)
periodic medical and psychological supervision, and
medical care during illness; (c) expert guidance in
recreation; (d) adequate rest; (e) guidance in the
proper formation of the personality, in all its aspects;
() preparation for life in the community,
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3. Opportunity for every child to discover his,
special abilities, and to secure education and {raining
to develop these powers—mental, physical, and
spiritual —during the vears nesessary to achieve full
development. To this end it is necessary to provide
appropriate education for each child in accordance
with his age and mental capacity, such provision to
include vocational guidance and the appropriate and
adequate organization of intellectual, physical, spiritual
and cultura) education during the time required for
the attainment of maturity, and the full realization of
his capacities and natural talents.

4. Opportunity for every child to develop respon-
sibility and to learn to participate in the life of the
community. To this end it is necessary to provide
opportunities for work, and to create a sense of
personal responsibility under conditions appropriate
to his age and capacity, employing such measures as
teaching the child to control bimself and to conduct
his life in a manner that will enable him to assume
appropriate responsibility at each stage of his develop-
ment, and promoting child labour legislation, fixing a
minimum age for eatrance into gainful employment,
limiting the hours of work for children to a maximum
of six hours a day, and establishing compulsory regist-
ration of employed minors under 16. e

5. Opportunity for every child to use creatively
part of bis {ree time in developing skills and practising
activities of his choice, individual as well as social.
To this end it is necessary to foster provisions for
suitable recreation and leisure time activities.

6. Opportunity for every child as a citizen to take
his place in the life of the community. To this end’
it is necessary to develop the conscience of the child
concerning his obligation to contribute to the progress
of the community and to® prepare himself for the
responsibilities of citizenship, so that he may realize
from his early years that the rights he enjoys in a
democracy are accompanied by inescapable obligations
which require the unselfish and socially desirable use
of those privileges.

7. Opportunity for every child to take part, crea-
tively, in transforming the raw materials of human
life into usefulness or beauty as artist or craftsman;
as worker on the soil or in mine, mill, or factory;
as a member of organisations for community better-
ment : or as scholar, scientist, or spiritual leader,

[ 4

e
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The document adopted by the Congress also made a
recommendation that, in their education systems,
_courses of study should be included that will promote
a better understanding and a greater appreciation of
the other countries,

The Times Educational Supplement

OUTLINE SCHEME OF NATIONAL
EDUCATION FOR INDIA

The Anpual Council meeting of The All-
India Federation of Educational Associations
has’ given the following scheme of national
education, with the aim of securing for
every individual a maximum possible
general cultural education and a preparation
for occupational life,

2. General Scheme of Education:

(i) 1t shall consist of four principal stages: (1) Pre.
school, (2) Basic or Primary. (3) Secondary and (4)

" University,

(#%) The Pre-school stage shall be for children below
six or seven years of age, In the present circum-
stances, this stage may not be treated' asa necessary
part of any Provincial or State system of education
requiring a Provincial or State Government to make
adequate provision for it, though it is recommended to
private bodies and individuals to undertake work at
this stage with such financial assistance as may be
available from Government. - .

(5#) The Basicor Primary stage shall cansirt of
Basic or Primary Education for all children between
the ages of six and thirteen years' or seven an
fourteen years. '

($v) The Basic or Primary Education shall consist of
Standards I——VII, of which Standards I—IV shall be
immediately compulsory and Standards V.- VII as and

_ when circumstances permit. . ' ‘

(v) The subjects of the Basic or Primary School
course shall be more or less, the same as those indi.
cated in the Zakir Husain Committee’s Report, with
such modifications as 18cal conditions may render
necessary, Hindustani being included as o subject of
study from Primary Standard V onwards as recom-
mended therein, ‘

(vi) The method of instrpction at the Basic or Pri.
mary stage shall be that ol)u education, as far as' possi-
ble, through purposeful creative activities rejated to
local occupations, industries, Arts and Crafts: '

{vif) The Secondary stage shall be of foyr years of

pupils of 13 to 17 years. or 14 to 18 years
of age who have completed Basic or. Primary
Education and shall  include pargilel alternative

courses, partly gemeral. or cultural and | parily
- ’ '

.
practical or vocational e.g. a General Course
with practical work (i.e. some craft or productive
work which the student may be able to pursue later at
least as a hobby, if not as a vocation), a General and
Commercial Course, a General and Agricultural
Course.a eneral and Industrial Course,a General
and Art Course (in Drawing, Painting, Music, Dancing,
Architecture, etc), a General and Home Economics
Course, a General and Pre-Medical Course, and a
General and Teachers’ Training Course. Every school
may not make provision for instruction in all the
alternative courses, but each school shall be left f{rec
to provide such of the courses, one or more, as it
may find neceasary to provide , to meet the varying
needs of its pupils.

(viii) About half the school time- shall be assigned
to general education and about half to craft or voca-
tional education throughout the schoo! course.

(#x) The medium of instruction shall be the mother-
tongue of the pupils at the Basic or Primary and .
Secondary sgage and, as early as possible, also at the
University stage.

(x) Change from one alternative Secondary course
to another may be permitted at any time during the

o

\

Secondary stage, provided the requisite fitness to enter.,,
another cotirse is attained,

(xd) Adequate arrangements shall be made for
providing guidance to pupils in choosing  their
Secondaiy school course.
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BOOK REVIEWS

b,
" ENeLIsE LIFE IN THE NINETEENTH CEN-

TURY. SELECTED AND EDITED BY G. A.
SaMBROOK, M.A., (THE ScHOLARS' LIB-
BARY). MaomiLnax & Co. Lirp, . X +
268. PRICE, Rs. 2-4-0,

THIS book consists of a series of extracts

dealing with many aspects of English life
in the 19th Century. There are seven sec-
tions— Travel and Communications, Repres-
sion, Unrest and Reform, Town Life, Work
and Industry, Enterprise and Achievement,
Sportand Amusement and Somel9th Century
Characters. The selections have been taken
from letters and diaries of indtviduals (like
the late Queen Victoria), from reports issued
by Government Commissions, from news-
papers and periodicals snd from novels and
essays of men of letters. They range over a
wide area and show what English life at the

beginning of the century was and explain,

therevolutionary changes during the period.
Most of the extracts deal with the first

60 years of unrest and change.

The idea of explaining English life in the

+.1@th Century in this manner is an excellent

one. Itis like placing a source-book of
authorities for the social and political his-
tory of the time in the hands of the reader
—a sourcebook of authorities, selected and
annotated. ' ‘

The book may be prescribed for #/ady for
the Intermediate Examination of our univer-
sities. It also makes interesting reading
for the general reader and the student and
teacher of history.

Tar RovaL JesTEr OB TENALI Rama BY
'A. S, PANCHAPAKESA AYYAR, M.A., I C. S.
" Bap-aT-LAw, F. R.8.L. K.V. Pagss,
' Boox DEPOT, VELLOR¢. PP. 36 PRICE
6 ANNAS. ‘
Many stories have collected round the
namse of Tenali Ramakrishna, the famous
jester of Emperor Krishnadevaraya of Vijaya-

. nagar. Mr. A. 8. P. Ayyar here gives us

in brief compass most of them. To inake

' the stories connected, he has added connecting

links here and there. 1t is unnecessary to
say that Mr. A. S, P. Ayar, being a practised
writer, tells his stories well in easy and
flurnt English. Bow far these stories are
historical - is a question. of interest to the
student of history and leterature. Some of
them (like * The Gift of Blows " and “King
Tested and Found Wanting ") deal with old
and widespread motifs, and deserve serious
consideration at the hands of the student of
folklore and fiction. In the meanwhile, Mr.
A. S. P. Ayar has written a book, which
may be placed in the hands of our school
children and ought to be in our school
libraries.

S1x ExPLORERS (L1IvING NAMES SERIES) BY
JoEN WartoN, OxFORD UNIVERSITY
Press. pp. 66. 1sH.

In this book the lives of Marco Polo,
Columbus, Captain Cook, Captain Sturt, Dr.
Livingstone and Captain Scott are described.
Eminently suitable for nondetailed study in
our high school classes.

SiMPLIFIED ENGLISH GRAMMAR, BY LLEWEL.
1y~ TuppiNg, M.A., ANDJ* C. RoLro, M.A.
Parr I (FOR FoRM II) Pp. 98. PRICE as. 8
Part 11 (rorR ForM ILI) Pp. 131 Prior
A8. 10, Maommnax & Co., Litp.

This is a new revised edition of a well.
known book. It has now been divided into
two parts for use in the second and third
forms. Each part has been carefully revised
and simplified, and composition notes and
exercises have been added in supplements
to the partss The work now fully
meets -the requirements of the Madras
Syllabus in English. Mr. J. C. Rollo in a
preface poiuts out that the book contains no
sentence or phrase that is not current
English and that it aims to teach the Knglish
of the English people.

—

POy

Easy stEps T0 ENGLISE LETERATURE
(ProsE & POETRY) BoOX I races 147,
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ANNAS 14, Book IT paces 171. Ry 1/
MacyiLLan & Co., L.,

‘Thetwo volumes of “Fasy Steps to English
Liiterature™ are designed for use gs Engolish
bexts in the fourth and fifth forms ‘of oqr
ng_h Schools, and they admirably meet
their purpose, The selections are varied in
form and content. There are ¢ copy right ’
extracts from recent writers, and it is inter-
esting to note that several Indian writers
find a place—Sir N. G. Chandavarkar, Sir
Surendra.n.ath Banerjee, R. C. Dutt, Tory
Dutt. Sarojini Naidu and Tagore. Each book
1. sufficiently comprehunsive to afford reading
material for two years in succession. In the
notes,ald has been given for the proper appre-
ciation of the extracts and their authorshij
New words and phrases have been pickeci
out for oral drill. ~Every lesson is also pro-
vided with topics for written composition
as well &3 questions for conversation ang oral
discussion. And in accordance with the
S. 8. L. C. Grammar Syllabus, exercises of 5
gTr:.ded ttype corrklle at the end of each lesson

e extracts have b ,
“selected and edited. son very. carefally

CALIPHATE AND KiNasgrp IN MEDIEVAL
- PErsiA BY Dg. Am Hasawn S1pDIQY,
ALIGARH UNIVERSITY-—-SEIAIKH MuHAM.

MAD ASHRAF, LLAHORE—1942 —
184. Rs. 4, e XI&

The Caliphate was for lon the pivot i
the history of the political thegory oFI‘;(l);.!;:I
though the Caliph ceased by the end of the'
ninth century A. D. to be the administrg.
tive head of expanding Islam and only cop.
tinued to serve as the symbol of the unity
and 'b_rotherhood of Islam.  Dr, Hasan
Siddiqi surveys the relations between the
Caliphs and the independent dynasties of
Persia down to 1258 A, D., and supplements
his survey with a discussion of contempo-
rary political theory. The Shi's movement
and the ascendancy of the Turks were the
two main features of the third century of
Islam ; and the theory of the Caliphate as
expounded by Mawardi, representiny the
taridical view of the pre.Bumayhed [;eriod

of jurists, is recom
%ni arged fm'omx:nended for
ahirids were staunch
1 ¢ supporters
é\cl;l;a.?es::id Cahphate, but the t’:‘a,ft'a,ridosf ﬁtrt:t3
Pled an anomaloyg Position and then set

an example for .
power of the Oa,liphcsl.“t&lhng the temporal

acceptance

gatives, though alio
gatives _ wed to
eségre Sovereignty, 'I'he Buwayhid Amirs
cerem%x:;egfdzg ef:(t)i do a.vaa.y With the formal
y 0 of the Caliph
g;ggzzdhlg :.t S‘Z;Jl:;i Certain ofpthe?rn :ci(s’
. S very - . i
?Lt:ged thq attitude of the Sunn??gll]ers 'J;ibkl:
t £haema]131::ivsvaw§(i)dwere the political r’iva.ls
Calis, yauds, towards the puppet
Mahmud of Ghs
) zZna w
Samamfis (1000 A, D) helk;)(;d
the Caliphate a great’deal
Prestige ; but Maintained g
attitude as regards
Sion to the Caliph.
of M&wardi, the Ghy
4nn-rs under the Ca)j

overthrew the
the cause of
and raised its
. COmpromising
open religious submis.
rom the standpoint
Z0avids were better
Phs than the Buway-
overbearing than the

_The Saljags displa ed
vids and ‘the Buwayhide.  rels, Shans-

Caliphate, institution of the
8. Y Were ic i
s:gpressn_on of heresy an:ne;gse;;(;t ldn :}l:e
prerogatives of the Caliph. Now th: terme

Sultan
" assumed 5 pey significance, a8

power of the Calej p;))ssessor of the temporal

. . e Sunni
forth for o 4 Ul the entire. quties se
Nizam g &C&hph himself ; and the great
“Mulk  (of Tyg) formulated the

analytical study. The
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theory of the Sultanate in his celebrated
Sigasat-namah, This theory bears a super-
ficial resemblance to the pre-Islamic theory
of Persian Kingship by divine right; bat,
in reality it is a justification for the Sulta-

.pate in its own right without any external

agency being responsible for it. Much the
same view is held by Inam Ghazzali. The
duality of Caliph and Sultan worked
smoothly for a time, but soon resulted in
instability in Baghdad and inefficiency in
stemming the crusades. The Caliphs
retained a small independent state for them-
selves and also their religious authority and
pre-eminence.

When the Khwarazm Shahs rose to
power in Persia, the final step was effected
in the evolution of the Sultanate which now
freed itself from the necessity of investiture
by the Caliph. We learn from Dr. Siddiai
that the Caliphate continued to enjoy public
veneration as & religious institution and
some measure of success in its claims against
the Khwarazm Shahs. But their end at
the hands of the Mongols was approaching ;
and the Caliphate came to & violent end
likewise. Thus one pbase of the Muslim
State, the duality of Caliph and Sultan, has
been described in this 'book, dealing with
an involved subject that formed the thesis
for the degree of Doctorate in Islamic Insti-
tutions in the University of London. We
greatly appreciate the clear tracing of the
various stages in the development of the
Sultanate in Persia down to the epoch of
the Mongol conquest.

Tug OXFORD War Arnas 1939—1942 By
Jasper H. SteEMBRIDGE aAND R. V,
LeypeN. (Inprax EpirioN) OxrForp Uni-

VERSITY PRESS. ‘
This Atlas contains as many as 68

. sketch maps illustrating not only the pro-

gress of the war in its main theatres, but
also the ecomomic, political and strategic
background of different countries and
regions of the world. Thus for the latter
category of maps for Germany we have a
map showing her sinews of war; another

shows the resources of the U.S.S.R,, a third
illustrates Japan’s co-prosperity sphere; a
map is devoted to the resources of India.
Diagram No. 62 shows the naval resources
of the principal naval powers in merchant
shippirg.

The Battle of France, the German inva-
sion of Russia and the Japanese offensive in
the Pacific are all illustrated in their definite
stages in a series of maps. The illustrative
text-matter for each map is up-to.date, and
comes down to the latter part of 1942, Ag
the end is a tabular statement of the major
events during the first three years of the
war down to the meeting of Churchill and
Stalin at Moscow in the middle of August’42.

This Indian edition is based on the first
English edition covering the first two years
of the war and also contains maps illustra-
ting the main events of the third vear.
Specially detailed treatment has been given
to the Egyptian Libyan campaigns and to
Japanese expansion in 1941—42. The
German operations have been traced from
the pre-war aggressions of Hitler on the
neighbouring regions. One of the special
features is the map showing the distribution
of population in the U, 8. 8. R. and another
map shows the territories acquired by the
U.8.S.R. between September 1939 and
July 1940. !

This book isan indispensable requisite for
every school and for all history teachers. ‘

* % Ee %

"A Good Example: Tes as a rule is very
popular with schoolmasters in India, who
appear to be on the most friendly terms
with the Indian Tea Market Expansion
Board’s urban propaganda workers, no
matter where they may be quartered.
Recently the Bangalore City Midddle
School Teachers’ Asssciation held their an-
nual convention in Bangalore and its most
pleasant feature was the service of tea to
the members and their guests, which wag
organised by the Board’s local propagands
staff. By showing this love for tes the tea-
ching fraternity are indeed setting s very
good example to the rising generation.
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EDITORIAL NOTES

THE New Education Fellowship of Liahore

appointed, some time back, a committee
to report after a careful

Primary survey, on the conditions of
Education in primary education in the
Lahore. municipal area of 'Lahore,

particularly ~pertaining to
the prevailing sanitary, nutritive and teach-
ing conditions in the schools. Compulsion
was brought into force in the area more than
ten years ago, but the comm:ttee did not go

into this aspect of primary education and.

only concentrated its attention on the actual
conditions under which the children are
being educated. Liet us glean a few facts
from the report which is commended to the
attention of all educationists by Khan Baha-

. dar M. Afzal Hussain, Vice-Chancellor of
the University of the Punjab.

First the municipal schools in all the
main divisions of the Lahore urban area,
are giving education to the children of
. the lower‘and lower middle classes mainly,
as the rich send their children to other
schools. This helps to muaintain and
accentuate class divisions in the city, where-
as the ideal is that of a common and
uniform school for the whole population.

Next, many of the scho 'Is have no proper
~‘weatilation, water-supply arrangements etc.,
particularly - in the city area. The pupils
are giver no tfaining in keeping their school
clean. More than half the total number of

i schools are in a very unsatisfactory con-
dition as regards buildings, sanitation and
the size of the class-rooms. Few schools
'provide benches for all the classes. They

do not gat adequate and timely supplies of

school material ; and in this respect the
girls’ schools are in & worse position.

The committee recommeunds for each
school, a hall for assembly purposes, & large
“compound. preferably a grassy plot and a
- verandah atleast on one side of the buildings.
. The'children should be trained. to help in
.. maintaining the cleanliness and tidiness of

the school whereby they can be taught the
dignity of mannal labour and can develop the
elements of an aesthetic sense The pupils
and teachers can cultivate ornamental
shrubs and flower and vegetable beds. It
is best to remember that seeds and plants
are as much educetional equipment as pens
and paper.

The dirty child should be sent to the tap
for washiny, at the time of the morning
assembly. A scherse «f compulsory milk-"
feeding of children, the cost to be borne by
the n:unicipal authorities, is recommended -
for all primary schools.

The group spirit should be developed
among thew ; and among the older children,
a sense of responsibility towards the younger.
Fach child should learn one from among &
choice of hobbies, like clay-modelling,
sewing, book-binding, gardening etc. This
will greately "help in the child’s enjoyment.

* of life and his efficiency in the future. There

should be provision for daily ibstruction in
physical training for atleast 20 minutes and
a game provided for each child in every
school. - :

“The school medical service should fulfil
the twofold aim of being preventive as well
as curative. Medicine chests should be
ready at hand and the maintenance of a

"health and medical record for each individual

child should be insisted on. It is suggested -
that elementary medical knowladge be
included in the curriculum of the training
schools for teachers. Occasional social
activities, calling for parent-teacher co-opera-
tion excursions and picnics, will enable the
children to learn something of life and of
outside interests. These recommendations
are mostly commonplace ones. But put
together and attempted to be realised cumu-
latively, they are bound to be very potent
and fraitful of good. A $imilar diagnosis
of the primary schools in the Madras City
is & welcome desideratum. )
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Among the ancient Greeks, in their Olym-
pic games, the most important among their
four national athletic gathe-
11. A Hexath. rings, when the champion-
lon for our ships of pan-Hellenic athle-
" youth letics were decided, the
celebrated five-fold event of
the Pentathlum was the most significant. It
was a group of five events—running ; long
jump ; throwing the discus (quoit,) ; javelin
throwing; and wrestling. And the prize
was & wreath of wild olives and nothing
more. But there was the keenest emula-
tion among the competitors 3 and the native
cities of the winners prized no honour
_ more highly, than victories in these contests.
The traveller, Pausanias, writing, as late as
the second century A. D., wrote :—‘“There
isnothing on which the blessing of God
rests in so full a measure as the rites of
Eleusis'and the Olympic games.”

The Olympic spirit has now permeated
India and Olympic games have been held
as provincial and pan-Indian celebrations,
The National Fitness Council have prepared
physical fitness tests for boys and girls and
these are satisfactorily adaptable to school-
going youth.

Among the items are the following nota-
ble features: The Hexathlon (5 tests) for
boys of 10-15 years of age includes throwing
for accuracy, broad jumping, sprinting high
jumping, chinning the bar and potato-race,

The Hexathlon for girls of the same age
include the following six items :—throwing
for accuracy, standing sideways jump, sprint-
ing, backward skipping, dodging and potato
race. These small beginnings, if carefufly
developed, may develop an athletic sense
among our young men and women and serve
as the starting point of a sure and effective
factor of drawing the different units of
India together and giving a most coveted
place for athletics and athletes in our life,

Whatever may be said of the political
repercussions of the War on India’s prezont
and prospective status, we

III. India’'s  can be proud of the fact

part in the  that the country has effected
third year of remarkable feats of mili-
the War tarisation and modernisa-
' tion within the first two
years. In the third year, a large part of the

burden of meeting the Japanese onslaught
in the Far East was borne by the fighting
and the supply forces of India. In July
1942 enlistments in ali the fighting services
soared to the record figure of 75,000. The
army reached a total approaching a million
and a quarter men of whom over 25,000
Indian troops were serving overseas, mostly .
in North Africa. The Royal Indian Navy
showed wonderful expansion. Indian shops
did good work in Malay, Dutch East Indies
and Burma waters, For the first time
squadrons of the Indian Air Force led
by Indian officers, acquitted themselves

creditably in bombing raids on Japanese. -
concentrations and in coastal patrol work in

Burma.

Indian and Gurkha soldiers have taken
keenly to parachute work; and the Indian
Observer Corps has been well trained in the
complex task of aeroplane recognition.

From the beginning of 1942 all the
recruiting organisations of the three fighting
services have been amalgamated under the
control of one Directorate in the Adjutant-

General’s Branch at the Cen'tral Headquar-
ters. '

~ The supply services have been showing
ncreasing activity. Indian-made armoured
fighting vehicles are now available in

-increasing numbers; and Indian factories
are turning out guns, shells, grenades, mines

and many other weapons of war.

The progress noted abc;ve. if kept up and
apace, is bound to be of immense benefit
for our country's future.
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1. Methods of Iustructmn—-—There is a
de 'divergence. of opinion as to the best
thods of teaching suitable to students of
ifferent grades. Of those suggested, eight
thods should be reviewed and examined.

, 1. Some educationists are in favour of
areful tuition and bhome exercises. 7 his
i implies dependence on the teacher,
el the higher the stage of education, the

both n.less suitable it is. And yet home exercises
golden iqre the only means by which teachers can
and the

begun. ;%Stautly watch the progress of the pupils’

fication ‘S4udYy. :
¥ Borne aducationists praise the lectur-
g system *which, in the hands of a
sbmpetent - professor, enlarges the stadent’s
yision and transports him to the higher
gions,” (Altekar: Education in Ancient
'p. 145). This is the system at pre-
evalent in Indian Colleges. The
s of the Calcutts Umversnty Com-

.They quote froin the evidence of Mr. P. O

TEACHING METHODS IN ARTS. éOLLEGés .

By Prorrssor P. J. JAGIRDAB, M.A., Natmnr/l Colleges Naqpur

them dall, perfunctory and lifeless: pelfOI"'E*
mandes.” (Report, Vol. 1, Part1, p. 386- B87)

They think it is not “easy to maintain a

really high standard of lectures for four or -
five consecutive hours ‘every dasy. “ He
we have to deal with innumerable routing:
lectures, delivered by lecturers commoniy:
with no great gift for theiv.work, to crowds::
of compulsory audxtors" (Hizd., p. 386, g

Mahalanobis: “I"do not think it an exag
geration in any way to State ‘that. abo
three-fourths of the class is never seriously
mtergsted in the lecture - (Tbid, p. 3911}%
Mr. Raj Mohan Sen urges: * The Univer-"
sity should fix the maximum mstead of the
minimum number of Iectnres‘to be de]iv
ed in each snb]ect, lessemng the number ol
lectures now usan!y delivered’ 6t Jeast b‘y
one- -third.” (Ibod . 890). If. howevar,.g-
tbe hmxtshoﬁs ot thls method are borng




274 "

give a colour and perspective by means of
the human voice which only supreme art in
writing can evoke; to explore difficulties
and present them in differenf ways so as to
overcome the obstacles existent in minds-of
different types, involving repetitibns that
would often be utterly wearisome in print ;
to give -illustrations particularly fitted to
awoken the interest of .the particular

~audience in frogt of the lecturer. which

would be entirely out of place in addressing

" .the wide public of letters " (Report, Part I1,

Vol. 1V, p. 230),

8. Some think that no teaching is at all
necessary at higher stages; it is gnite suffi-
cient for the teachers to supply a good
bibliography. It is essentially a method of
self-reliance and of spontaneous interest in
study through books. At present upto M.A.
classes this method is not practised at all ;
professors are expected to finish their
courses in the class. The method deserves
to be adopted. But, especially in the earlier
stages, it has to be modified in the direction
of detailed guidance by professors, and
supplemented by lectures, Secondly, there
is & danger that knowledge acquired through
it might be bookish, and the process might
be wanting in sufficient interest ; so thut an
attempt should be made to provide the stu-
dents with life-experiences to make know.
ledge more real and to stimulate interest.

4. Perhaps the most useful method is
that which is not much dissimilar to the
one described just now, and which is advo.
cated by Bertrand.Russell. That method
seemis a development of the Dalton Tiabora:

tory Plan, which inits turn is the logical

continuation of the Montessori Method. It
is best to describe it in the words of Bert-

~- rand Russell himself. “In ths newer Univer.

THE EDUCATIONAL REVIEW

sities in this country, there is a regrettablet
tendency to insist upon attendance at in-
numerable lectures,
favour of individual work, which are
allowed to be strong in the case'of infants
in a Montessori 8chool, are very much
stronger in the case of young people of
twenty, particularly when, as we are assum.
ing, they are keen and exceptionally able.

. The teacher should at the beginning of the

term, give a list of books to he read care-
fully, and a slight account of other books
which some may like and others not. He
should set papers, which can only be answer-
ed by noticing the important points in the
books intelligently. He should see the pupils
individually when they have done their
papers. About once a week or once a fort.
night, he should see such as care to come in
the evening and have desultory conver-
sations about matters more or less connected
with their work. All this is not very diffe.
rent from the practice at the older Univer-
sities.”  (On  Education, p. 240-41), He
proceeds: * There is, however, one point of
great importance. Every University teacher
should be himself engaged in research, and’
should have sufficient leisure and energy te
know what is being done in his subject ir
all  countries.” 'he Dalton TLaboratorr
Plan is designed for elementary and secon-
dary schools, educating boys upto 20 years
of age, and is considered by its author, Miss
Parkhurst, to be a logical continuation of the
Montessori Method. Tt demands that first
of all the instructors outline the work of the
year (the curriculum or projects), so that
each pupil may be intelligently interested
in the scope and nature of the work that he
is expected to accomplish. This work is
sub.divided into a5 many parts as there are

The arguments in
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EXAMINATION OF EXAMINATIONS

¢y N. CHAKRABARTY, M.A. (Luok), B.T. (Caz), M- R. 8. T. (LONDON), Assistant District
Inspector of Schools, Ajmer

means of promoting’ the ends of sound
instruction, or for the purpose of class pro-.
motion at the end of the session. r xterual
examinationsson the other hand, are conduct-

ed by an outside suthority for the purpose

of entrance to thr University. as in the case

of Matriculation, and for admission to public
services, OF professiunal courses. External
examinations are of two distinet types, viz.

« competitive’ and * qualifying.” * Competi-
tive’® examinations, intended. as they are
simply as & means of selecticn or of elimi-
nation, are not meant directly to subserve
the purpose of education. Their indirect: *
influence on the worlk of some schools, how- s
ever, is very great, but unfortunately, itis -

JN a well known passage Laurie has said :
“«We all know that this is the age of
‘Examinations. We are beset by ‘them on
every side. Now we certainly all—both
examiners and examinees—detest exami-
* pations. 'The former have a decided con-
“ wiction that, after all is done, the resultant
. olass-test is & very rough affairs and the
. jattor, if not at the top, is apt to feel that his
Freal capacity has not been gauged. And
both may be right.  Both sigh for the
, golden age when examinations were not,
and the “march of intellect” had pot
begun. Let us, then, see what of real justi-
fication they have as & piece of educational

' thachinery, and, above all, théir relation to

emulation and competition in schools and
_universities. Is it possible to reduce - the
; evil and save education ?’ - \

Examinations,’ in some form or other,
t have been an abiding feature of the educa-
k- tional system prevailing in India. As our
_schools have been constructed after the
| English pattern, s0 has the system of exami-
‘nations : pa.rticula.rly, the final examinsation
 at the end of the school course, is an adap-
tation from the English original.

pternal examizations ste those that are

dncted by the teachers themselves, 85 &
SR

D TR

. Examinations may be internal or external.:

generally acknowledged to be pernicious.

In _‘qualifying’
included the

for class promotion.
treatment to the internal examnation for
the purpose of class promotion and the
external examination for the purpose of ent-
rance to the University. S

i

The internal examina.tior’x in questibn, is
conducted by the school teachers themselves
by means of questions set by the teachers of

the particular subjects in particular clusses,
or as it often happens, by teachers of those

i
examinations may be'
Matriculation or equivalent -

examinations and the internal examinations *
‘We shall confine our =
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subjects in higher classes, who are expected
- to possess adequate knowledge of the stand-
ard of the class to be examined. The Head-
master, as a general practice. looks over the
questioi'z papers and, if necessary, modifies
them, in order to roake them sufficiently
conform to the standard, before the ques-
tions are actually employed for examinations.
Under such conditions, there is likely to be
maintained a close relation between teaching
and examining and such being the case,
there is very little danger of the test being
unreal in character or pernicious in effeat.
‘These examinations, therefore, are plainly
free from most of the objections to be
copsidered presently, which may be raised
against those conducted by external exami.
ners, except so far as they are influenced,
however indirectly, by the standard of the
latter. The practical barm, if any, of this
system, due to defect in. the forming of
questions. or in the awarding of marks. or
in the frequency of tests, appears negligible
when we consider that the Headmaster does
not regard the marks obtained by an indivi-
dual pupil as the sole criterion of his fitness
for promotion. But the difficulty lies in the
fact that the Headmaster has to follow the
Departmental Rules for promotion and
cannot, perhaps, satisfy his conscience as
often as it pricks him,

Another particular defect is noticeable in
the current system of these internal exami-

-. pations. The examination of the lowest class

ja oral, except in case of such subjects as
Dictation, Drawing and some portion of
Arithmetic. As Higher and higher the pupil
goes, the oral form makes room for the
written form, till even in the midadle forms,
_ the oral is entirely replaced by the written.
This is inadequate and injudicious so far'as
the language subjects are concernel, parti-
“calarly in respect of the second living
iangusge, English, which forms an impor-
tant part of our curriculum. The ability
to speak English and to understand spoken
English remains untested, the importance
 _of which is slowly, but surely, gaining
gronnd.

+
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Next we come to the externa! examina-
tion.. The WMatriculation Examination is. -
intended to judge the fitness of a pupil to goi
up for collegiate studies and to measure the}
result and promote the ends of instruction.
There is yet another purpose which has |
lent somewhat of a competitive character to
this examination. Students, successful at
this examination, are placed in order of
merit and prizes and scholarships are award-
ed to those who reach certain positions in
the order. In this sense, the Marticulation
Examination is both ‘qualifying’ and ‘com-
petitive’. Besides, we know, it is‘ entirely
written. .

It is necessary to remember these features
of the examination while considering the

criticisms or defects, which we shall take up
just now.

The fever of examination, together with
its plethora and heavy pressnre, saps all the
energy and vitality of our stadents, causing
a serious damage to the human material.

These examinations, as tests of merit, are
worthless and unreliable. They are more
tests of memory than of judgment and they
have hitherto widely encouraged much
cramming of the bazaar notes, catechisms,’
short-cut series, ete. They sterilise intel-
lectual interest and repress originality., As
& test of culture, they are a sad failure,
They make our scholars bookish, but lack-
ing in general knowledge. The element of
chance in them and the vagaries of examiners
make them of a most precarious nature, the
vagaries of markings not due to the incom-
petence of the examiners, but to the type of
examination i.c. the essay type. Subjective
marking, together with personal equation or
the idiosyncrasies of the examiners, make for
unreliability of measurements. The diffi-
culty in the essay type arises from the fact’
that factors like ‘composition, neatness,
arrangement of subject matter etc. are.

introduced in the evalution and make it~
unreliable. .

8ir Philip Hartog, in his *Examination of
Examination’, pointed out how the same anss
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months in the schodl year. Hach unit of

‘work, in all its parts, is accepted by the

pupil as a contract. *“ A complete month's
work is mapped out for each standard form,

Y

subjeot by subject, in separate assigments of
work. Each individual pupil...... accepts
the work of his standard form as a contract
-+ ... He, as an individual pupil; is held res.
ponsible for the entire contract in all its

" parts. ‘The pupils refer to tHe assignment

(Dayis :

as a “Contract Job.' When a pupil comp.
letes all "of the work of any one contract
job, he may request the next- contract. It
is given to him if, after inspection, he is
found to have satisfactorily completed all of
the work required in each subject for the
month...... A pupil is not permitted to do

‘more than the month's requirement in a

single subject, i.e., go'on to the next month'’s
requirement for that subject, before he
completely finishes the month’s requirement
in every other subject of any given contract.”
Matter and Method of Modern
Teaching, p. 335 to 826).

Among the advantages claimed for the
Dalton Plan are “ (1) the natural cultiva-
tion of tbe will to learn ; (2) incredsed

interest in school life, due to children tak-

ing a more active and intelligent part in
their own edacation ; (3) the development of
8 greater sense of responsiblity jn eonse-
quence of the children’s possesion of *froe-
dom to work along lines determined by
themselves ; (4) more harmonigus and inti-
mate relations between teacher and -pupil,
and the disappearance of any necessity for
the employment of disciplinary methods ™',
(Davis: Ibid. p. 344). Both the method
suggested by Bertrand Russell and the Dal.
ton Plan may be summarised as elabors-

tions of the method of *silent reading '

.edacation, In the first place,

Q> '
N
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or ‘private study *'. ~It\f?n‘“) A
plement this method by establishing a more
direct contact of the pupils with life, through
some form .of activity and through )direct’

observation.

$ |
| g\(\ 15 SFP}W

5. The four methods which remain to
be considered are all designed to create g
more genuine interest in the subjects to be
studiéd. They include instruction in handi.
crafts or t'h'rough handicrafts (or both,) ‘the
regional survey method, -democratic train-
ing through consideration of local public
questions, and the cooperative project
method. They are all intended to give g
bias to the curriculam, ia order that the
curriculum might be cdloured by the énvi.
ronment. The value of such g bias lies ip -
the fact that instruction under such congj.
tions seems real to the pupils, As'the Za-
kir Hussein Committee say of “education -
through handicrafts, * greater- concrete- .
Dess and reality can be given to the know-
ledge acquired by children by making some
sigoificant craft the basis of ‘education.
Knowledge will thus become related to .
life”. They further point out: “ The craft
or productive work chosen should be rich in
‘educative possiblities. The object of thig
educational scheme is not primarily the
Production of craftsmen able to. practise
some craft mechanically, but rather the
exploitation for educative purpose of the re.

- Sources implicit in craft-work. The handi-

craft, as a channel of instruction, however,
appears unsuited for the university stage of
ibis doubtfy)
if a substantial portion of even the Zakip
Hussain Committee’s carriculum cap be -
taught through a bandicraft, however full
it is of educational possibilities, Secondly,
One may expect that, with the widespreaq
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adoption of the Wardha Scheme, the educa-
tional possibilities of the ‘hendicrafts will
be fully exploited and exhausted by the
 time the student is admitted _to the. univer-
. sity. Thirdly, the curriculamh of the Univer
- sity stage is too extensive. And lastly, the
mind of a student entering. the University
is more advanced ; it is capable of domg
some abstract thinking, and at this stage it
is not necessary to relate knowledge to' .so
comcrete a thing like the handicraft. It is

possible, at this stage, to imapart the quality -

of reality to knowledge by relating it to the
experience of regional suryeys, to efforts to
_consider and solve local public guestions,
and to cooperative projects

6. Professor Patric Geddes was 4 strong
advocate of the regional survey method.
“The - essentml idea...i¢ - that the child's
environnientshould provxde the material
for, and cou%ﬁin,t‘he' immediate interests of,
his‘schéoling. Having learned of what his
environmedt consists, its action' and reac-
tions, and its history, he is set the problem
- of pursuing it into the futars, or of . helping
to create its fature on lines that’ seem desi-
rable. Such a curriculum,..has the advan-
tage of being usable not ogli’ '_ih..,r'ut‘sl Bre'as
but in semi-urbsn, and “eity -
(Davis: Ibid. p. 157).- ‘The’ students are
"asked to collect observatwns ‘and facts
- about *folk, work, and. place’, tb record
‘these facts in maps, photogmphs, and dm.
. grams; but the centre of the whole survey
Sociological  surveys
may be utilised to ma.ke real Minny. observa.
_ tions, theories and dxscdssmns in social
soiences, philosophy and hterathrc. They can
be atilised by teachers bpth ‘to raise ques-

trate - theories. 'I‘he advmt&gu é! the
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regional survey method to ¢ Arts’ education .
But it -

in the university are easy to see,
should be remembered that the method does
not obviate the need for direct instruction
in how to read, describe, narrate, calculate,
analyse, synthesise, and reflect.  Secondly,
if the method is to yield substantial results

in limited time, the steps and the directions -

of the survey should be thoughtfully plan-,
ned by the teathers. 'Thirdly, there  arises:
the problem that many students may not be
interested in.undertaking surveys. This
problem may not arise in schools, but is cer-
tain to arise in colleges., To solve this
problem will require the whole of the teach-
ing skill of the professors. By skilful

‘questioning on personal matters, on local

gossip, and by giving bits of news about
different places, the professor should be
able to rouse in & reluctant student @ desire
to collect necessary facts, In extreme

cases, resort may be had to the rula that

unless students satisfy their . teachers about

‘their survey work, they will be debarred

from further academic progress. _—

7. An outcome of the regiopal suryey

method is democratic training through con-

‘sideration of local public questions. The
areas’, i

institution may be made a laboratory in
which community problems are studied and
possible salutions proposed for the consideta-
tion £nd action of the citizens (S8ee P. 898
and P. 418, John Dewey Society: Damocra -
cy and the Cur:iculum), . In an urban com -
wmunity, the college might undertake a so-

. ciological survey, make & searohlpg &nalysxs

of the community, bring unknown problems

to - light and suggest,” and even- agitate for

. golutions for those problems. In some Ameri.
tions and stimnlate interest, and also to illus.

can schools study groups were organised:

- whicl discussed housing problems and sug:’

o

A
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'ﬁsted several projects. In rural communi-
_ties, the college may undertake periodical
“surveys, and address itself to rural problems
such as agricultural practicesin the locali-
ty. One school in California, for instance,
bas been experimenting with the study of
soil and water conservation in their valley.
(Ibid, p. 399) Success in this method
_partly depends on local public life.

8. The profect method is designed to
train the pupils to co-operate during their
school or college life. ““ A project is a pro-
blematic act carried to its completion n its

© natural setting...
crystallises in a single term a tendency...in
the gradual transition from the academic to
the practical”. (Davis: Matter and -Method
of Modern Teaching, p. 3564) *'Give the class
a real life project to bite at, and watch the
result”, say the advocates of this method.
“Projects-may be individual or co-operative,
large and small. Thus the boys of the
Manchester Grammar School were engaged

in. & project in.the grand manner, when they

Ldrained-, levelled and turfed their playing

The word ‘project’ thus.

fields’’ (Davis, Ibid.p. 354). .Co-operative
projects afford excellent - opportunities for
democratic training. Provision may be
made for democratic orgauisation and di-
rection of the school or college community.
(See page 418. John Dewey Society : Demo-
cracy and the Curriculum). This presupposes

@ wide range of common activities.” First
the operations of the community must’ be
given s significant part of the school time.
Student committees, conferences, elections,
and reports must be looked upon as mattery

of major importance. Sgcond, students

must actually be given the dominant place

in carrying forward these activities. They

must have the right to make mistakes in

their government. Third, the areas of de-

mocratic control “should include disciplinary

problems, the operation of the restaurant,
school services to the community, 'and the
like. This method of education, however,
can form only one of the activities of a
college; it cannot ‘replace, though it may
supplement other methods.

(To be Continued)

RANGANATHAN )

KE BY MR. B. I Panuegr, F. L. A. (Deputy Borough Librarian, Acton. Now serving
-with R. A. P, Overseas)

IKE most studenta of hbrama.nshlp. I
met the name Ranganathan, some
years ago in connéction with the Colon
Classification. Having nothing to guide me
then, other than a review of this scheme
appearing in the Library Ass¢ciation Record,
I was not inclined to attach more than
academic importance to it, but accepted it
at the value given it there: ‘an ingenious

- scheme...which should be of great use in-

Eastern libraries.” -Liater, when called upon
to teach classification for the intermediate
examination of the Library Association, I’
was depressed by the sameness of the
accepted textbooks on the subject, and look-
ed round for something fresh. Thus I
came once more upon the work of 8. R.
Ranganathan. His different and methodi-
cal approach made quite ‘an. impression on
me, and I remember that atthe time it
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seemed to mo that a woalthy assistant (con- :

*

externals, and thus frees his mind for more

tradiction in terms!) might do well to visit important things; but also partly as & <

this author, and see wbg.t could be lear.ned
*from the work he was doing. 1 certainly
pever bhought that that privilege would be
mine, but fate has proved kiad, and I bave
been able to attend some lectures o:t' the
course for & Diploma of Libfa_.ry Seience
offered by the Madras Universxty, and thus-
come into. very close contact with Ranga-

nathan,

. Prom the quoted reviews of his other
works on the dust jacket of the..Prolegp.
mena 1 had gaited the impress.ron of a
young man on the threshold of his career,
forgetting that the yesrs which had bronght
me to man's estate had also been years
added to his age and experience.yand. I‘ was
- quite unprepsred for the mad I ulilméz,tely
met. Rao Sahib 8. R. Ranganatha Aiyer,

M.A., LT, F. L. A (to give him his fuﬁ
name and title)* is now a 'well pggg.eryhfi
man in his" early ffties. His col.our_mg’x"s
light, and he has.a clear complexion, His -
well-formed head is shaven except for the
crown lock, after the custom O'f the Brah-
mins of this part of India. His fine fore.
head terminates with a strong brow over
deap-set eyes which look be?e_vo_lent.ly out
on the world through horn-nmmufi specta-
cles. He has shapely features ,'h-zs} jaw is
full and firm, and his mouth Well f.ormeg.l.
He is of medium height, from which his
custom of going batefoot detracts somo;wh"at.

gesture against the habits of the generality -
of his England-returned countrymen, who
tend to adopt western modes of life and
dress slavishly, scorning their national
beritage. Yet his nationalism'is not that of
the politician, rather it is a sott of spiritual
Feverence for the tradition of the Indian.
way of life. - His hope is for a great resur-
gence of Indian culture. based on ethical
and philosophical urges, and not on mere
political aspirations. For this reason, he
refuses to adopt western standards of life,
and his home is as truly Indisn as the house
of Englishmen resident here are English.
His house is furnished (or rather unfurnish.
ed) according to Indian custom, and like
his fathers before him he sits on the floor;
his household utensils are of the simplest,
being mainly beautiful hand-made metal
vessels, while banana leaves serve for his
plates and “ tablecloth.” His whole life is
one of the utmost simplicity and sincerity.
He'is an humanitarian snd » vegetarisn,
and observes his religious life most scrupu-
lously. Indeed, he leads a most exemplary
life. His interests are entirely bibliothecal.
and his spare time is spent in writing and
furthering the aims of the Madras Library -
Aesociation, of ‘which he was inspirer and
founder. S _ -
Having thus written of his external
. charaocteristics, let me turnto the “im-
ponderables ™ of this man whom I feel so

" He affects the national dress of Indis, a honoured to call & friend. He is young in
dhoti and jibba, sometimes supplemented gpirit, enthusiastic about his vocation, and
by & waistcost, mainly beéause he feels that radiates good humour and kindness. Insa

its simplicity lessens his dgpgnqah};g upén

e e S

* Ranganathan was e 1030

. sociatior 18 d ; L
“:b;;:a::he London School of Librarisaship.
st , ‘ :

' wibip of ¢he . . .
"“’d':: l;:‘:’;zt;:n,:tm hind clouds of false glory, he remains

- approachable and well-liked by his staff. -

country where ohief officers are “ bars .

sehibs " and dicate their decrees from be-
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Fle knows (as is evidenced by his published
work) the technical intricacies of librarian-
- ship from first-hand experience, and this is
very unusual here, where chiefs are too
often mere fignrebheads. The young men,
from all over India, who have studied
under him must have been aware of this
difference between him and other chiefs.
I know for certainty that Das Gupta, the
‘recently appointed Librarfan of Delhi,
shares my great admiration and affection
" for Ranganatbhan the man.

He is modest and unassauming (yet,
withal, conscious of his unique position in
Indian librarianship) and welcomed me, a
quite humble member of the profession, as
though I were his intellectnal -and cultural
equal. In our frequent discussions on
prafessional and other matters) I am never
made to feel that I run at his heels, and

§ my most searching (and often what must
seem to him irreverent) questions on Indian
life, customs or religion are answered
frankly gnd simply. He bas a powerful
.snalytical mind, awpd approaches every

~ problem with an unbiased and critical atti-
tude ; from him I have learned a great deal
about tackling new and unexpected difficui-
‘tigs, He bgs the entry to all branches of
the cultural Jife of this Province, and uader
his aegis I have had the honour of  meetipg
some of its ablest thinkers and writers;

Naturally, I have examined his work with’
the utmost interest, re-reading those of his
Books T already knew, and reading others
thet had not previously come my way. I
am impressed by the breadth of his resear-
.ches, the decisive and yet readable manner

. in which he has commifted them to paper
" .ig » Jangnage not his own, and, aboye all,
by his geasp of certgin principles, fupdy.

mental to our work, which seem to have
been entirely missed by so many others.
More than auy other librarian I know, he
can be said to have a philosophy of librarian-
ship. His very first book, The five laws of
library science, written before he had the
sure grasp of English that now is his,
demonstrates this, To be sure, it is often
diffuse, and could well bear revision; but
his later works have all developed out of it,
taking one aspect or another of the work,
and explaining it fully. I can  ‘heartily
recommend his KReference sérvice and bib-
liography to all aspirants to Fellowship of -
the Dibrary Association, for its freshness of |
approach and essentisl readability. '

I find it hard to express my deep pleasure
at having met Ranganthan personally, and
at having been able to study his work at
first hand. His importande has been under-
‘estimated in England, and I arn amazed that
his work, especially in relation to classifica-
tion and . cataloguing, should have been
relegated to those works ¢ to be pondefed
~csrefully by all those who have already
safely crossed Jordan’s swelling flood,” to
quote a reviewer of his Prolegomena. in the
Record. Personally, I used this book when
I tanght at Spring Grove Polytechnic, and I
am of the opinion that it would well repay
study by any Intermediate candidate. There -
would be less monqfonous repetition ig our .
examioafion rooms jf more did this. .

From the foregoing, you will gather that
I am ‘enthuslastic sbout Ranganathan. It
is true, * T would go as far as placing him
among the *immortals " of our profession.
As o regult of kpowing him I have again
been fired wish sll-my old enthusissm for
our work which the makeshifts of wartime
conditjpns apd the yaeupm of Servige lifg had
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dimmed somewhat: Due to him, my spare
time here is not wasted 3 my main difficulty
is to get enough of it. I have leirnt a lot,
» and;am;only eager for.the time when I can
apply my lessons. - But more than all this,

1 have found s friend to help me in those

to all exiles. o
‘(Ea:t'ra'cled from the 1948 May Issue of tkg

‘times of vexation of the Spirit which come Ay

-

Library Association Record, Great Britain-)

\

LITERARY TASTE: HOW TO FORM IT IN SCHOOL-BOYS

By 8mt M‘NTBR‘PQ'AGAbA Rama Ra0, M.A,, B.Ep., Parlakimedy, Orissa

AT present Literature has become a craze

end a universal snobbery. Literary

taste has comne to be valued as a *social

. accomplishment,” as a *'certificate of

culture,” or, at least, a8 a chs'u'm'ingv dis-

traction.” . To sa.i7 the leasts thgsé are not
the right attitudes. S

Literature must nof be regarded ae a
source of ephemeral pleasure. To literatie .
goes the unique privilege of bein g the sine.
qua non of & complete living. True lite-
m.ture' .disclqses 'ljruth sod Beaaty. Tt
creates In us & greater Gapmiiy‘ for sym-
pathy, bestows moral wisdom and' makes us
wiser and better men.  Thé profon.ﬁd‘v@iue

 of literature and the need of forming a lite.
rary taste azo most adequately shown in the
following words of a Jéarned writer : «Ipis
 well to remind ourselvés thet" iteratare is
- first and last a means of life, and that the
- enterprise of forming one’s literary tas te'is
an enterprise of learning how best tonge
this means of life. People who do not V;ﬁnt
to live, people who would sooner hiberqgte
‘than feel intensely, will ba Wiae'\‘t’o, eschew
literature.” ' AL e T

One knows that ﬁtg‘gﬂl';:e_,,fm’} one's
imagination snd with'a thrill'. makes one
feel Beauty and Truth. >One’ssount is Ohufh-
ed by the play of literature. So, the

A}

u

process of education in literary taste will be
an agreeable one.

In frying to acquire literary taste a young
beginner, or, for that matter, any one has to
satisfy certain prelimindry conditions. Lite- °
rary taste, as everyone knows very well, is
a lofty aim, Hence the very approach
should be as grand as befits the lofty under-

taking. The beginner must be enthusiastic

and he must prepare for regulats honest
work. We should tickle the boy's curiosity
and stiralate his emotion of pleasure. Once
his curiosity snd pleasure are excited, he
develops a hot interest in literature which

" altimately becomes.s permanent one. He

then gets hold of literature as & dog. gets

hold of & bone. Another preliminary for -

the enterprise of forming the literary taste

is to create and preserve a bookish atmose

phere. The boy must feel that he is
amidgt bools whom he might approach as
he approaches his friends. ' The school

. Jibrary is a potential factor in enticing the

bogs to cultivate the habit of reading.. th

must constantly present the boys with

attractive books copiously illustrated and
-with beautiful get-up. |

" In the case of school-boys, (of course, this

- i8 ~pousible only with the boys of higher

olagees) the teacher has an important part to

2
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play. He has to initiate the boys capefully
. into the' pleasures of reading. Poetry if
properly handled, reveals wonderful vistas:
Boys are not aware that poetry is music.

The teacher has to read poetry slond so’

that the boys might catch the fuil luxury of
the music. Again, he has to convey all the
emotions of a poem through his voice —
emotions such as the call of the blue sea, the
“pretty stars and the serene hills. The
imagination of the boys will be kindled and
it will divert their spirit of adventure into
literary fields. The teachers must introduce

" the boys to fables, fairy-tales, legends and

myths which will satisfy the boy's love of
faery and -of adventure and will stimulate
him to take to literature. We need broadly

" hint 4t Truth and Beauty and the boys

will develop an aesthetic sense which will be
of great use in later life. To help them

form a lijgrary taste we can organise Read-

ing Clubs of advanced pupils once a week,
when we can read for them. beautiful pieces
of literature. B

Drama is snother branch of literature
which may have a special appeal to pupils.
The teacher can now and then present

. selected scenes from plays. He can encour-
age pupils to enact select scemes. And yet

another effort, though a. difficult ome, is to

. exhort pupils to. throw into dramatic form
‘the substance of any story. [In all these

things grester voluntary effort and better
results can be had in the pupils’ mother-

tongue.] Dramatization is a Play-Way of
learning and it will definitely create in the
boys a taste for reading more and more for -
' themselves. I

In schools: usually the library classes
afford scope for forming literary taste. The
boys are free to choose -books which cater
to their likes.. The teacher can guide the
boys and encourage them to read for them-
selves. He can have the stories told by the
pupils or the characters described. Then
he can get the class to discuss the stories
read. The boys will be tempted to read
for themselves, and in all these ways, they
will gradually develop a literary taste quite
unconsciously. . The boys{must be allowed
to form their own impressions which may’
be scrutinised by the teacher. They may

. be asked to collect poems and prose passages

which have a special appeal for them. "
They may even commit some to memory
and think over them at times. This is

-what is called mental stock-taking, which

is the acid test for the perfect-formation of
a literary taste. And when the boy advan-
ces in life, this mental stock-taking may
enable him to make a valuation in terms of - -

his life. The literary taste, so iaboriously-

cultivated, ultimately helps to disclose
Beauty- and Truth and leads one towards
Jiving a fuller life. And, after all, that is
the aim of all education. - Hence the
necessity of trying to form the literary taste
even during school-days.
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, Retells in flowj
ancient Kandapurans. ng wmba Stanzas, bhe famous stofy of Skands (or S'abhraman)a) dia recorded in the

 REALLY USEFUL BOOKS FOR THE hlBRARY

1. Introduction to Journalism by S.P. Thiadara)an
** A rick mine of information and ¢ valuible guide.

journalist himself and by writing the book he has rendered a d) fbiagarajan is an experienced and brillisnt ™

Brelyi, Editor, The Bombay Chronicle,’ stinct service to Indian journalism,” Wa

"' There is nothiag that I can add. to in this book. 1t is so exhapstive '

former Finance memper of the Government says Mr, Sachidanénde Sinba,

Behar and a distinguished  journalist. Price Rs. 3.

2. " Is Civilization a Fraud “ ’? and other essays by N. K Venkateswaran, BA LT+

This is a cameo group of reﬁectmns and | dencle
i impeession:
‘civilization” and * progress’,’” A book that ought o be read by l:otal:,:g: y?;:eg.an.ﬁh:egld h P‘r;e ?:

H
ad tho acile coiner of brigbt Phrases, full of Pi““"ﬂue mtaphor and the wisdom of both the

ancients and the moderns,"
s =The Schootamm- and Womm Teachers' Chyopicle, London

3. 'I'houghts for Stat
~ S. Srinivasa Iyenqe:r?en‘ by LN Seshachalm B A,BL, oreword by

“ M
r. Seghachalam gives us g huandred tad odd pages of apborlsms ol otartul vdiduy an! truth

1 feel sure that every reader of this book =~ The Hindu

" would congratulate Mr. Seshachalam n the care :tlsg dgfge much pleasure ynd profit from its perusal and1

rimination with which he has made his i
pectually vex the hearts and entangle thle fz:lf ?)tfw::e:f

The book will provide prof‘hbu teading in these days - 8. Srmlvan I:vmln
T "'fimcdnd United Ind‘au sgau" Dclhi

luminous and semxpl thoughts on the pro| blems th;t per

Prlc‘ Ro. 1-8.0.
India's message of spimnal medicine for human xlfs i touched on fn tlxi- book.

‘Mr. Seshachalam pomts ont by comparlgong with tbe earlier Tamil poets how Kamban has not- oty

assimilated all that was postic
where such ideas and. expl::u sarlier T::mll l}tgrature but has improved on their ideas and expressions

were
later oet &h h in.poetic’ merit, He bas also d
poree ant fias shown how ﬁmy “““ “"M 5’10 poetry of Kamban and unsucc::‘:fx:xl?}? ?r?:: :gn:m‘tval:g h:::le

T The Hindu Price R.e 1-4.0,
5. Kendapurans Venbe, (1n Tami) by Venbappuli Veluwamt Pillst, '

v

* Prleo Re 40.

6. Ra)atarangini. (In Ta;n,ﬂ) by Pa 41tasiromanf V. Krishnamacharya,

Record
o sﬁ’mt Hme i “‘ Iﬂmil hna s account of the Kings of Kashmir,

history in Sanskm the greatest work on

z ! “for non-detailed study in fonrbh and fifth L forms, + n1:w
. ’f 3 ‘»’ s

7. Kadambari Kal yanam. : ( Price As. 0- lo-o
‘Introduction by Gm&-nhn Smﬂ of, Narasunha Kavi Edlted with an

A Sanskrit drama of th
considerable literary .ﬁb;sﬁéx‘?‘mv dn tho theine ma.de unmortal by Hana . prole romance. Of

8 Dandin 8 KﬂWadars& (In San e L Price Re. 2 ’. -
Edited with Engl i.j a :
wi ) glish MA ifan. natcs nmfa TATS, l:itherto unpubhshed gommng“y by Vadi Glmngal a
' Priss Re. 1,

”!‘i‘ell 'lbnfgc COMPANY

£, ‘X""«a:: ny!”;?w

iy %

~Jont H. Couing.

MELODY ORIENTATION OF LIFE AND EXPRESSION

By C.R. Smmvum, B.A. axp C. R. RAMANUJAN

r

Ritasya thanthu, (Key to right action,)

IT is an old saying in the mout‘hvof every

Indian that srund is the true source of.

all manifestation and expression of life.
Sabdha.Brahm is the root of all. This is the
only great truth that the Vedas hide. Veda
i& vidya, an art, an ldeal to be realised in
the lifo of every one. Melody nét only
pleases the ear but gives into the hand of
every active man a precious tool to mould
life into music, and to realise the thrill of
the Great Thrill behind all Nature and
hfe. '

" Let ne see what Beethoven had said:
about melody

«I must despise the world which does not
know that music is a higher revelation
than ail wisdom and- philosophy and the

. ohe-incorporeal entrance ihto the higher

world which comprehends mankind but
which mankind cannot comprehend.”
It is for the man of sound culture alone

that the door of melody flies open - to thg
~_gentlest attempt. Al the other fine arts

of sk ll But volos is the" most cultured of
the shnses. Just as the eye sees snhtle diffe-

rences in colour 80, does the ear paceive with

’ the greatest ease, dxﬁ'erqnces in sound.

| The truth is perceived first by melody
and the same truth is reslised in all the
other arts which require: command of the
brush or that of the chisel. The other arts

‘perfect life by strenuous striving to get per- -

fecbxon-z
Tho I’edw idea] is one of melody. It is
tho bndge to connect the creative geaius of

years of practice to gain the mastery

man with that of nature. Al scientific dis-
coveries are due to, this thrill in the ardent
stirring ‘of the mind to fit in a new
phenomenon ioto a theory or hypothesis.
The hypothesis is at once changed by
the creative genius of imagination, to
include the new fact observed. All
scientists- are poets of the highest order,
just as all warriors are poets of military
plan and achievement. All buman activity
is to be raised to feel the kiss of inspiration.
Music is the one art. This great truth is
now picked out for the onward march of -
human progress in the realms of creative
activity. Melody is not a mere group of
notes giving a pleasing sensation. Great
paintings are not to please the eye only.
All great sculptures are experssions of the -

. poetry of surfaces; as painting is .3 postry .
“of colours, lines and forms and perspectives.

. Yougam, gnyanam tathe' sankhyam vidya
silpadi karmacha. By this process the
melody, rocked in every whispering leaf
and on the tiny ripples of the lake, can be
caught. There is no movement which can-
not be turned iato melody. ~ Such is the
simplicity and triumph n:f‘t'he.mcietit art.

Wherever there is change, the law” of .
melody holds good. The movement of elec-
trons is not ruere rotation. It is melodic.
This aspect has struck us but has not beén
developed. The workis chiefly restricted
to the revival of the fine and industrial
arts. The need of the common man is to
monld his creative life tr s higher perception
of order and law.
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1n the nams of culture the minds .are
made dust-bins of other people's ideas.. The

oreative mind is never stirred up torise to

_higher levels of.thought and inward joy.

.The examinations are mere poison gases to

create tears. The present system has dal-
led the edges of the mind. A few like
'C.V. Raman burst the shell of artificiality
and.1ose to higher realms with robust
imagination and strength of resolation. .

The work of Beethoeven is & proof th;t'

Nature can be turned into melodies . with
the magic scale of the notes. 8o does the
‘Sama Veda. . :

We lost the key and dropped it iato the
quag-mires of artificiality. Modern Karna-
tic Music isa huge camel oarfying on its

" back loads of technicalities, asthe catavans

used tocarry. There is this “difference;

The caravan takes only those ‘things that
are useful to him,- He -does not" lead the
" camel unnecessarily. - But the camel ‘of
" Karnatic Music carries loads of - very litile
.'value to any one. They $erve one purpose.
They are solid matter for examiﬂa‘ﬁ‘én. .

It is a pity that-we ave i@,sq&rﬁh of ghee

when batter is already with us. -The geam-
marians of melody instead - of showing the.
way of the Vedas erected gtqat tombs. for
the decent aud royal burial ‘of the' ancient
truth of melody. Modera isic is a revel
in untrue akarams based “on .pérwantations

and combinations of notes.” The 'att is o

be completely overhguled, if the ' Vedic art

is to take itsplace.. - .‘ I
) . A VEDlCART ', .

Tt is both for plessure and-Cultuge'sf the

full man. It lifts him to highti vealins’ ot

- refinement and thrill. ‘Tt ‘stirs the - creative

imagination. Each finds joy it ‘his ‘own

work. Eaoch knows what is right ~and

wrong. . Eaeh has the standard of critivism

in his'own hands. The works of art can

be truly assessed in the right manner. At
present there is no touch stone to note the

grade of gold in works of art.

Artificiality has blinded our -eyes and the

result is we are guided not by wisdot but
by the suthorities of the so called masters.

‘This art makes every child live in joy
and’ leafn with joy, .to sing, to draw, to
paint, and to mould. Can the Karnatic
camel ‘give us-the key, if it i hid-in the

We must get back the mind of the child
‘through arts both industrial and fine. The
true mind of the artist is similar to that of a

healthy child. - Let us be allowed to close

this with s few words about children.

. B S 2 N . .- .
* Allow the children to come to:me Sup-

press them not, check them not, control

them not for the kingdom of heaven is
theirs,” ‘

Childrer and God are precious to those

who hold theém dear to their heast, says an

- Indian proverb. @pissuys, Osbagus,
. @srteiwrr® B s5Cs. ' '

.~ Liet us see in what way we are different
from our children. Children, when alons,:

commune with nature, . talk to every flower
and leaf, sing to every shell and butterfly,
play with the beating waves and everything
living snd moving and not . moving are their

intimate friends.
’ ')

" They identily them> as their own [Slt‘}'-'

mates,

‘Their imagination - is - wonderful, They
can imagine the bed to be a vast sea. They

csn think the.chair -to be a mighty ship. .

.

14

MELODY ORIENTATION OF LIFE AND EXPRESSION 285

“They can think of match-stické as’ splendid

soldiers marching to battle. They can think

“ of the cat 8s their mother and the dog a8

their brother and the lamb as their sister.

‘Their love overflows everywhere. Ours
is cribbed and confiped. We shrink our-
gelves into the dark cave of vur hearts. Bat
they leap from their heart and run and play
anywhere and everywhere. Our -love
converges to ourselves.. Their love is diver-
gent, going out in all diredtions away from

"’ the heart.

The life around them and life in them
are identified as one and the same, There
is ONE LirE felt and enjoyed. Such natural
and easy finding of the one-ness of Life we
have lost in the activities of the World.
We need poets and’ artists to elevate our
mind again to the original level of the

child mind. . ‘
The innocgnce of childhood is the bright

Lucifer. It falls down in the affairs of the

.

_word as Ducifer fell never to rise again.

" The minds of all great artists’ and poets
echo the child-mind.

To get back to the child-mind is not an
easy matter. With the race of life we have
developed passions. These must be well
controlled and held under stern disgiplind.
The restraint must not act as the leash that
bolds the bloodhound.  Restraint - melts
away like dew, when wisdom and knowledge
and experience turn the unripe mind Into
the mind of the artists.

He is a great dramatist, who is in fall

. gympathy with the sipner, .and the sinned.

He loves all like & child. The artist who

. paifits the nude must have the mind of the

ohild witheut any tint of sex-life and sex-

" contact. Bo is"the oase with the sculptor,

All artists have lived life and experienced
the ebbs and flows of life. -They have also *

"mastered their minds to such a high level

that they are able to bequeath to the world |

. masterpieces of poetry, painting and sculp-

tare abd song.

Such is the value of a child-mind in all
works of art. Their hearts are filled with
great love and beauty. All are embraced
and. enshrined in their hearts, as the child
holds everything dear, von Ewald Welzel
Says. .

«There are three ways leading our mind
from the worry of the present to the joy of
life. The first way is WoBRK. The second
isto allow the mind freely to run over
landscapes, the handiworks of God. The
third and the most important is the way
leading us to the heart of children.”, Child-
ren are the abstract of all resistances
against the injury and injustice of the world.
Children are the most precious treasures
left in our loving laps. If we forget them
we lose their kingdom and their glory. In
our children are planted our blood and’
nature, our mind and our precious spirit:-
In them we are immortal. Children are the
fortunes of the FamiLy. Children are the
fortunes of MaNmooD. They are the future

“and the greatness of the State.

The kingdom of children is the kingdom
of the ideal, the kingdom of parity and the
kingdom of innocence. They are the joy,
the heavenly fortunes and laughs.

. To bring up children is the most pleasant
task of the pareats. T

Childhood is a piece of Paradise on Earth.
How often children compel us to walk
along the path of God ! In them we forget
ourselves, In them we. get refreshed and
seek new things in life, They change our.

-
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. mind to new angles of vision and makeb;ns

rich in the melody of life.

In the beaming eyes of our children we

“find ourselves again.and find a no
comparison of great life against' the t%?:t't)i]:
ous course of our daily lives gud hctivities. .

Those who have no children to carefor,
those who have no serious wark for the
mind, those who see not God in Nature and
in themselves have lost the spice: of lits and

~ its thrills. * They hav: lost theit' God and
their lives are of no valus to the nation.

- He'is not & poet who does not see around

.. is not a painter who sees not around . him

ample themes for painting. He is not a

singer who finds not themes everywhere
around him, He is not a scientist who

him awple matter for great themes. He -

-

sees not the riddle of 1ité everywhers..
R SR

The mind of the artist is that of"ﬂ;e
child but made richer with the warmth of
sammers and coldness of the winters of life.

THE BRATACHAR| MOVEMENT

‘B N. CHAKRABARTY, M.A. .('LU‘OK.).”B.
District Inspector
. '_ < f. .

NO other big government offical was aver
¥ held in higher estesm by Tagore than
the late M, Guru Sadgjs Datts, of the Indikn
_ Civil Bervice the foudder-president of the
A .B;atachari movement, for ,nbholding'ﬁd
‘maintaining the prestige and traditions of
India and reviving her ancient cultire and
‘art, Mr. Datta felt that the happisst part 'in
_ thelives of the young men and womet of onr
country was anything but happy. To adinit
frankly, the lives of out béysand gitls kre

- full of misseries, troubles and dullness: The

Bratachari Movement. endeavéugs to im-
plant in the young minds fhd“‘edl'}df uhity
snd brotherhood, of dignity of manpal
labour, of joy,of life. It tries to give thém
the power to fight povecty- sud uaemploy-
ment, todo away with the,pgnks in the
- society and to “ dispel the gloom of deapon.
dency that has now. taken possession, of every
Indian home . It.aims st daveldping the
t.rug ideals of Indi;an persqna.hty ;nd,gatgon:
lism and ‘stands for._real ‘dgmpcgfa_px‘ by

‘wagings revolt against the snobbishness of -

T. (Can), M. R. 8. T. (LoND.), Assistant
of Schaools, Ajmere ' '

our n..\odefn}syste!n_ot education and of the *
growiog artificiality and sophisjtiodhjon_ of

life - .
. The founder-president drank‘é’é-épi{‘i;:t:t‘)

. the ancient traditions and culture of the

country and derived the strength of the
Movement from thein, ‘

everything western has been ‘discarded, 'as

Sad imitatidn - of.

it has generated in us a deep inferiority com- -

plex. The ancient traditions, which lie
soattered all over the country, are of great‘
importafce and national value in so far, as
they integrate the race with.its history- and -
culture. The Movement seeks to eénable the
entire population of India to * march for.

. ward with confidence and self-respact while

k.eepingvtheir feet firmly on their own tradi-
tiops’. . . :

 What'to speak of the school, every Indisn
home feqls aud experiences the absence of
10y in everyday life—joy, which gives cour-
age-to the spirit in the striggle for existence
'and creatss, zeal for individual as well ag
group work, The Bratachari Movément

claims and that rightly so, to be the perennial -
source of greatest good to the greatest pum-
ber and immense joy to the society.

Nationa] Education ! We talk about na-
tional education and prepare schemes for
th’a.t; but we do not pay due regard and
‘ttention to our national ideals and cilture.
Fducation based on such Movements, as
Baratachari can ooly lead to a real national
awakening. It is 8 painful truth that
games and plays practised in Europe are
regarded as dignified and our own games
and plays as inferior. We have forgotten
to take pride in the rural cuiture of our
country. The Bratachari Movement claims:
to remove this mental attitude.

. We have so far discussed the aims and
objects of the Movement. We shall
presently see the ways and means that
have been adopted by it, to bring it to
a successful end. It infuses in our Yyoung
men and women healthy, cultural a:nd phy-
sical activities and @ trie spirit of service to

. humangity by rural welfare work. A num-

ber of set mottos and vows, as well as a set
of folk songs and dances, have been adopted
by the founder-president in order to develop
its cultural aspect. ~ With the magjc touch
.of Mr. Datta, the indigenous folk songs and
‘dipess havegot new life and vigour and
‘have brought a high aesthetic taste and ° &
joy for ever’. The ideals found in the
gongs have their ethical value too. The
dances are in conformity with the songs
and demand all possible varieties of move-
mént of limbs—movement necessary for an
all round development of the ,b°dy' - Thus
the Bratachori gots moral, mental and physi-
cal training through the vows, the song and
the dantes. And thigis the very iype of
gotivity which is much needed by our

, PR y
'-lyo'nths today—agtivity wh}ch ‘can furaish

THE BRATACHARI MOVEMENT 08T

the indispensable inner motive force for
national progress’.

To a Bratachari the school is a part and
parce! of the neighbourhood and the region,
He conpects them through social- service
and by doing various community works,
pamely, jungle and hyacinth clearance,
excavation of canals, making of roads, first
aid, pursing the sick and other services .
which meet the rural needs of the country.

Within the short period of its existence
the Movement has become immensely popu-
lar in and outside Bengal. The students
are earhest about it and have not only done
grea* service to the people of the country,
but also regenerated thir own selves physi-
cally and morally. ,

Besides Calcutta, the headquarters of the
Movement, there are other training camps
in different centres, which impart Bratachari

lessons in mass drill, dance, acrobatics and

methods of sociaf service. - The school and

college teachers from Bengal and other pro-

vinces are deputed in large numbers to the'se

training camps. The development and popu.

larity of the Movement i$ mainly due to the

untiring efforts, keen ‘interest. and careful

and able guidance of the founder-president,

who made extensive tours and Secured the-
sympathy of the leaders of ~public opinion,

high government officials and othegs - I}e

made his way to England and demonstrated

the features of the Movement snd has, itis

veported, ‘evoked unsolicitel appfeciation
from ‘all shudés of: opinion.’ The sphere of
the Monqléﬁi is not limited witi’;in‘ the
arens of schools and colleges. ' Many big
people of the country have also joined it
by signing a pledge and haye promised to
N . AR PR

live up fo the Bratachari ideals and to
observe the spirit of the vows.

-



An all Bengal' Women’s
Training course is annu‘ally held under the
-auspices of the Bengal Bratachari Sceiety,

" the course of which includes Bratachari

ideals, rhythmic exercises, traditional na.

, tional dances and songs, national games,

. pnnclples of village reconstruction, practical

. lessons in first aid, hygiene and manual

work, national geography, national hlstory
and some constructxve aotnvmes

The Movement does’ not stand for or
attach itself to or comprise of any particular
class, creed, community or sex. It is suited

. to the Hindus, the Muslims, the C'hristié.ns
and all other communities and eastes, both
wenand women. It can be successfully
applied in places with necessary modlﬁca.twn

Bratachari
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according to the local needs and - require-
ments. The communalism which is the
bane of our country and which very much:

retards our progress, will surely disappear,
if such universal movements are thoroughly
aud effectlvely spread over the land. It can

be fervently hoped that the \dovement will -

appeal to the people of our country most
intimately, as its. basic principles are not
foreign to ns—they are rooted in the soil
of our motherland.

‘The Movement has also wi_dé scope for

expansion which, when given effect to, will
promise to be & great kinetic force in which

will lie embedded the germs of renovation .

of the yourg Indian generation.’
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THE STATUS OF THE INDIAN TEACHER THROUGH
THE AGES

By SRr A. VENKATARAMANIAH, M.A, L.T., F T. 8., Retired Edur'utmnal Officer,
H.E. H. The Nizams Govt.

‘OURS has been the land of Gurus, -

Teachers and Aachaaryaas, from time
immemorial. The land of Spirituality
must needs be so. The supreme gift of
our Motherland to the rest of the world is
Education in the fullest and the highest
sense of the term. Our literature and art
are abundantly eloquent. These were
transmitted to posterity by a sound system
of education.

Tt is the purpose of this article to examine
the status of the teacher during the Vedic
and post-Vedic Ages. In the Vedic Age

" the duty of teaching devolved on the Brah-

mans. Those who did not do so became the
butt of society. The perfection of the
people (Liokapakti) was the object of such
teaching. Teaching .and learning were so
common a feature of the Vedic Age that
Vedic texts disclose several classes of
teachers. Thus” we have the Gurus, who
stood in loco parentis to the disciples

dwelling with them (* Antevaasis ') and

who imparted to each the knowledge for
which he was fit. Those disciples who
remained with their Guru for life were
called * Antevaasis”. There were appa-
rently different grades among these Gurus.
There were.the Aachaaryaas,the Shrotriyaas,
the Maha-Shrotriyaas, Kulagurus, Shromana-
as, Taapasaas, and Vatarasaansas. The
Aachaaryass and the Kulagurus were in
charge of numbeis of pupils who flocked to
them from far and near.
XLIX=—87

. Rig Veda.

The Shrotriya was one in whom the
baser passions had been subdued by genera-
tions of Vedic study and contemplation.

The Taapasaas were those who practised
austerity and taught the people who went
to them.

The Vataraasanaas were ascetics in the

in the Taittz’_riyrz Aranyaka.

The Munis are described in the Rig Veda
.as long-haired ascetics of magic powers with
some divine afilatyg (Devehita) and in later
texts as profound students practising aus-
terities.

The Aachaaryas was the spiritual teacher
of the highest grade. He received no fee.
The Guru was of a lower order in erudition.
He paid special attention to moral develop-
ment. The Upaadhyaaya imparted instruc-
tion only in some particular subject, and
received fees. The Sikshaka gave instruc-
tion in arts like dancing. The Taapasas,
and the Vatarasanaas were forest dwellers,
and their teachings have been preserved
for us in the Aranyakas.

Again, there were teachers outside the
regular class of Brahmans, although such
were unusual.
Kshatriya teachers like Janaka, Ajastashat-
ru, Jaivali, Silaka, Dalabhya and Kaikeya.

There were wandering scholars who went

Their teachings are’ mentioned -

We have references to -

through the country taking part in discours- -

os and discussions, and won the prizes gtaked
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by disputants. There were the Brahma-
vaadins, Drahmavadyas and Brahmodyas.
The title of “ Vipra™ or “ Kavi” was the
.reward of a scholar who had beaten the
others in discussions. Such debates and
disputations are mentioned in the Atharva-
Veda, where the Opener (Praasa) and the
Opponent  (Prati-Praasa) are contrasted.

The Brahmana literature gives pointed -

r_eference to the questioner, the cross.ques-
tioner, and the judge at a disputation.

Lastly there were the less orthodox
schools of ccholars, the * Sthaviraas " the
“8ramanaas ”, and the “ Charakaas ”. The
Sramanaas were at first strictly in the
orthodox fold, but in later times they
departed from tradition.. The Kausitaki
Brahmana mentions Sthavira (Elder) appa-
rently » religious teacher, judging by, the

use of the term (like Bramana) in later
times. : ‘

The Pratisaakhyr mentions * Sakalya
Pitr” as a Sthavira and the founder of the

Rig Veda school. The Satapatha Brahmang .

‘mentions “Charakaas” as teachers, but
they are dedicated to ill-doing in the Taitt-
riye Brahmana, and had apparently deve.
loped secular arts like rope-dancing.  But
some of the Charakaas continued as Vedie

teachers, and Panini had made mention of
them.

-

By the end of the Vediz period there
were teachers of all. sorts going about the
country. ‘The Brihadaaranyakopanishad
sounds a note of warning, It'descrii)es
false teachers of various classes, those who
were hilarious going abroad begging and
living on handicraft, those who had 4
smattering of Vedic texts and were going
about begging in towns, rogues who display.
ed their braifis of hair, and adopted mend;.

enocy, those who allayed the influence of
favd spirits for a consideration, those who
imposed on the people by wearing ear-rings,
red robes and skulls, and lastly those
teachers who practised deception iay arguing

in cycles and epicycles, and by the use
of false and illogical examples.

The Age of Rationalism is reflected in
Panini's classification of teachers. Asstikas
wére those who believed in life after death.
Naastikaas were those who did not believe
in life after death. Daisikaas were those
who discussed the question in a vein of
scepticism. The Brahmavaadins were the
expounders of the sacred texts. Brivrajikaas
wera the followers of the Nivritti Maarga
or renuniciation of works and held that tha
pursuit of peace was the highest objective

. in existence. The Bhikkus were those who

had renounced the world, but acted as
teachers. Bome of these were near populous
tracts (Naikatikas), while others lived in
forests far from human haunts.

B?fore we take up the question of the
fualities of teachers, let us refer to the classes
of teachers in the post-Vedic period.

There was the (Aachaarys, the spiritual
teacher of the highest grade, who took no
fee and did the teaching for its own sake,

Then there was the Guru, a teacher of a
somewhat lower order in erudition, who
also imparted knowledge gratis, but paid
special attention to moral development,

There was the Upaadhyaaya who took
fees and imparted instruction only in some
particular sabject.

There was the Sikshaka, who gave ins.
truction in arts like dancing (Bharata
Naatya). )

TH

Then: there were the teachers who had
given up the world, like the Buddyis't
Bhikkus, Jaina Nirgranthas, and the Aajivi-
kas, who were styled Parivraajikaas by
Kautilya.' and Asoka, and Sravanas by
Megasthenes. There was simplicity and
conformity to certain common types in the
teachers of this period in place of Vedic
variety and maultiplicity.

Next, let us examine the qualities of
teachers as revealed in the sacred texts.
From stray references in the texts we learn
that in the Vedic Age n teacher had to
possess the following qualities :

'1. His life must be pure and blamelaess.

9. He must be a storehouse of know-
ledge. ‘ -

3. He must be full of sympathy and
charity. -

. 4. He must be cheerful and lively,
possessing polished manners.

5. -He must be orderly in habits and
regular in routine.

6. He must possess a magnetic persona-
lity.
7. He must be gifted with a sense of

_propottion, having the courage of conviction.

8. He must be a fine disciplinavian.
9. His outlook on life must be optimistic.

‘ 10, ¢ Social Service’’ must be his motto
“in life. ‘

11. He must be kind to all, gentle and
pure in speech.
12. He must have p passion for profundity.
13. He must Jive by begging.

14. His aim must be not merely to edu-
cate students, but also to educate people at
large. '

* .
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The Upanishads require the following
qualities in a teacher = :
1. He was to come of a family of Vedic
teachers, and be intent ou the acguisition of
the highest experience. ’ :

2. He must throw his heart and soul into
his work.

3. He must be like a parent unto his
disciple- ~ :

4. He must add the force of his example
to the influence of precept.

-

5. He must be what he is, not merely
what he taught.

6. His fame attracted students from
abroad. (Foreign lands).

7. He must be capable of imparting the
highest knowledge to his eldest son Or to &
worthy disciple, and to no one else, provided
the_recipient-vs}a,s tranquil in mind. The
example of Maharshi Varuna teaching
Brahmavidya to his son Bhrigu may be

recalled.

8. He must be large-hearted. He must
not conceal anything from his pupil if he
had stayed with him for a year.

g. After satisfying himself with the
character of his pupil, he should impress
the essential points and impart true know-
ledge after making sure of the earnestness
and level of intelligence of the pupil.’

10. - Humility was the chief characteristic .
of s true Guru. (Cf. Pippalada in the
Tattiriyga Upanishad).

11. The Guru.would answer questions
put to him if he had the requisite knowledge.
The idea of palming off false knowledge as
true or posing as an authority on matters
outside the direct range of his study and
experience was utterly foreigu to him,
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‘ 12.  According to the Taitiriya Upanishad
it is part of the valedictory address of the
quru to his disciple that the Iatter should
“ listen with respect and veneration to thoge
w.ho were greater than himself, and that
- his own example might be followed only in
so far as his conduct was above reproach.

13. Skill in exposition 8 teacher must
‘possess.  “ Vaagvidam. Varah.” Narada is
sp.oken of as well-versed in letters. Byt
this qualification was not regarded as essen.
tial in spiritual training, where the teacher
taught more by example and inspiration
than by words. One word was enough for
the earnest student intent on the acquisition
of knowledse. Even this word was some-
times replaced by a nod or a Mudra, sign
symbolical of some spiritual truth, so much

magnetism was supposed to be exercised by.

the teacher’s personality. .
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The choice of a Guru,was based on ..

three considerations.

L. Heredity. It was a recognised crite-
rion.

2. His erudition, powers, conduct, and
the modal of life led by him.

8. Forthe teaching of spiritual know-
ledge, the mystic lore of the Veda and the
Vedanta, resort was made to a Shrotriya, a
teacher whose ancestors had been Wedic
students for at least three generations, who

was a specislist intent on meditation as
well as study.

‘ 8o far we have been devoting our atten-
tion to the status of & teacher in Ancient
India. Let us now turn to'the modern
teacher and examine his status under the
exisfing conditions. This will be the topic

of my next article to the * Educational
Review,”
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A RARE COMMENTARY ON THE GITA

By Se1 M. B, NapasmEa IVENGAR, M. Sc., Ea"galore

AJANAKA Ramakanta, who lived about
the close of the ninth century A.D,
wrote s coramentary on the Bhagavatgita
called ‘Sarvatobhadra’. It is not very well.
known, but it is of great interest on i?aCCOﬂl'.lt
of the philosophic and religious views 1t
enunciates.
Rajanaka
identity of the

Ramakanta postulates the
Brahman with - the

universe of matter and spirit. According to

him the Bralkman is only chit or samuit

transforms Himself into the universe pf in-
telligent and non-intelligent substances 'by
His own immanent shakti (or potential

"energy) called maya like the images in the

mirror. .

This statement contradicts the e:.cpenence
which presents a multiplicity of ol'uect's. Or
in other words, each and every objef:t in the
universe is distinct from anothgr in name
and form, according to our experience.

This kind of experience is mainly due to
avidya or nescience. The converse of _thls
avidya is called vidya, (kno'ivledge or right
cognition), by means of which the atman,
the non-intelligent substanqes a0 d \-the
universe are recognised to be identical with

the Brahman: |

The sole source of vidya is the path ?f
inan‘rlz-lcaf'mav-samuciwhaya. or the path 12
which there is coordination of the pu];t
of knowledge and the path of works.

) rly explained in the
This has been olear’y by his own me-

ditation should realise his tene self. Or he may

resort ko the pogic meditation

by Patanjali for the realisation of the atman
or the attainment of God. He must also do
the duties or works that the scriptures enjoin
him to do consistently with his status in life
and not opposed to God’s plan and purpose
in life. The section of the scriptures, . that
treats of theése duties, prescribes a code of
conduct that leads to happiness.

Iswara, cit and acit are the transforma-
tions of the Supreme Brahman. These
three are not different from each other, The

lligence). He is without & second. He [swara aspect of the Brahman retains the

magnificence and splendour of the Infinite

Brahman. But the cit and theacit are only

partial manifestations of the same Brahman.
’ .

.

Qut of what is called prakrti is evolved
the jivas or individual souls and also the
primordial matter. This prakrti isnot dif-
ferent from the Brahman.
other hand it is part and parcel of the

" Brahman itself. Jivas are infinite in num-

ber. Bat Rajanaka Ramakanta accepts
the twentyfour modifications of the Prakrté
excluding the jivas) as accepted by the -
visishta lwaitins and other realists.

The creation has been classified under
two heads, nanely (1) Daivi Srishéi and
(2) Asuri Srishti. Of these, those that are
created under the first (i.e. the Datvi Srishts)
are again subdivided into the two broad
classes of men and the devas. The devas
are Indra and others who rule the universe
till the end of their regime and those jivas
in the world who by the performance of
good actions attain Swurga. But the Swar-
galoka does not give everlasting bliss. The

a8 eppnciated - souls enjoy the fruits of their punyakarma -

But on the -
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in heaven till they ar: exhausted. Then
they are born again in the world. Of the

menting on the charama sloka (Bhagavat.

pave
gita, XVIII-66). In this respect, he follows " 2%
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Others have very little of satfvaguna in
them. They go on performing the duties
prescribed for them in the Vedas only to
attain Svaryaloka, which does not give the
everlasting bliss.

Again under those that are born under

Asuri Srishti come (a) the non-Hindus, gene--

rally called mlechchas, who do not possess
any sattvaguna in them and who are also
“known as Rakskasas and (b) those who born
as Hindus, are ignorant of the Vedas or the
path of jrana-karma-samuchchaya. They
spend their time in doing heinous crimes,

After creation the Brahman enters the
universe. 80 says the upanishats. Or in other
words, He is apprehended both &s a trauscen.

‘dent and an immanent God.. °

The ultimate aim of life is the emgncipation
of the soul from the bondage of Samsara.
This rests on the presumption that existence
is an evil. Such 4o emsncipation is only
possible through jnuna-karma-samuchchayu
as stated above. '

+One other simple path for the realisatiqn
of the atman and the attainment of God is
given by Rajanaka Ramakantas, when com-

sins etc.” Here the word, dharma, has
been interpreted to mean the path of jnana.
karma-samuchchaya. That means the
atman, that seeks sulvation, must approach
God with loving devotion and look upon
God as both upaya (the means) and 2peya
(the end). It is the grace of God alone that
confers everlasting bliss. Only he can attain

" God, whom God elects. Here the author

quotes the famous passage in Kathopanishat
(I 2-28.) that runs thus:—*I'he self is not

reached by reflection or by steady meditation ,

or by extensively hearing (the scriptures).
Whomsoever he chooses, by him alone he
is reached. To him, this self reveals his
own form.!

In mukti, the souls may retain their
individuality, enjoying everlasting bliss.
Or they may submerge themselves in the
Infinite Absolute.

The religion of Yadavaprakasa, one of
the teachers of Ramanuja, comes approxi-
mately very closé to the system expounded
in by Sarvatobhadra. No works of Yadava-

prakasa are available. But his teachings

have been summarised in the works of
Ramanuja.

e .
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TRADITION IN,CURRENCY : COINAGE *

By Sr1 P. B. RaMacEANDRG Ra0, B.A., Bangalore

’ TO many- of us, terms indicating coios
denoting value and conveying the
means of exchange, such as panam, varahan,
kasu and duddu are familiar, as they have
been coming down to us since ages. We
have been using these terms of monetary
value in our daily life, though these parti-
cular species as coins are NOw no more
current, nor many of them any longer in
. existence. It is certainly interesting to
know the origin, the value and the develop-

ment of our coinage, which has a loug
tradition,

For a study of the monctary system of s
country one has necessarily to study the
prevailing metric system, since the mone-
tary system originates from the metric. The

monetary and the metric systems are not

exclusive, but they are complementary.

The coins, param, varahan, kasu, and
duddu were in large circulation in the past.
These terms are used by people speaking

- Tamil, Telugu, Kanarese, Malayalam and
Marathi. There is therefore the identity
in their expression as coins, though not in
their value. How did this identity come
about unless there is the identity of race?
We shall see what interesting facts Sguth
Indian history throws on this.

The great peninsula of India from the
the Vindhya mountains to Cape Comorin is
- regarded as the home of the Dravidian
people. The term * Dravidian® domes from
an ethnical name, Dravida or Dramida, in
Pali Damita, which appatently is identical
with the adjective Tamil ; and thus & title

- commodity,

which is applicable only to Tamils is
extended to & whole family or race.. The
term ¢ Diavidian® is slso employed to
designate ail the cognate languages spoken
by that ethnic family, such as ®the Tamil,
Malayalam, Telugu, Kanarese and Marathi
and other allied dialects. We should also
note that an ancient Tamil tradition speaks
of a Pancha Dravidam or five Dravidian
regions possibly referring to the Tamil,
Telugu, Kanarese conntries, the Marathi
provinces and Guzerat. All these languages
are akin to one another, and we havesimilar
terms, expressions and usages in them.

Of the three coins, panam, varahan and
kasu, -panam’ is the eldest in tradition.
Panam has its counterpart in terms like
kana in Kanarese, fanam in 'Tamil and khana
in Marathi in different parts of India and at

different periods. What is the origin of the
word panam ? ‘

Firstly, the origin may be seen in the
Sanskrit term pana, a tiny gold piece in
use since the 7th century B. C. Between
the 7th and the 4th century B. C. pane was
in use, the ancient system of rockonin
values by cows, prevalent during the Vedic
period, having been replaced. Through
Buddhistic literature then in prevalence we
learn that the worth of every marketahje
prices, fees, pensions, fines,
loans, income was in the form of a metallic
currency known as kaha pana or karsha
pana. It is a gold coin swnallest in value.
Duting the period of the Sutras and the
Epics the karsha pana was in cichulation.

® Broadcast by the All India Radio, Trichibopoly.
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Further during the perind of the Andhras
also it was in currency. Later on came
into usc the term pana alone, conveying a
standard value as a means pf exchange,
and in the award of punishments for
offences a person was fined in terms of
panas. In cases of defamation if a

kshatriya dgfarued o priest he was fined 100
pnnas.

Secondly, the origin of the term panam
can be traced in the following. The standard
Sanskrit work on mathematics is Lilavati
by Bhaskaracharya, who lived about the

12th century A. D. Prior to it Mahavira- .

charya who lived under the patronage of
the Rashtrakuta monarchs, in his Sanskrit
treatise Ganita Sara Samgraha, a work of
the 9th century, with reference to arithme-
tical problems refers to pana and puranas
as coins. This is evidence to show that in
the 9th century the pana was a coin in
circulation. The Ganita Sastram, the
popular treatise which is now in common
use, has a great number of Sanskrit words
taken over from Lilavati. | But an original
native work of very early period and of
high antiquity by Nilakantha in Malayalam
did exist and it is known as KanakkumSaram,
Dr. Gundert quotes it as authority in his
Malayalam Dictionary.  The monetary
term pana originates from the metric term
pana tukkam, which was used only with
reference to weights of gems, gold, pearlss
etc., referred to in Kanakku Saram. Pana
was the copper representative that came as
a substitute, as a standard weight, since the
vegetable seeds like kundamani, gachakai
and others in use, varied in their weights
for arithmetical purposes. This pana
under the more familiar name of fanam,
finally became the foundation of the mone-
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tary system, and continues so down to the
modern times, '

From the foregoing two aceounts regard-
ing the origin of panam it casnot be said
that the pana is exclusively the property of
the Aryans or of the Dravidians, but it is a
common property in traditior. It is far from
my subject to lay out whether the Dravidian
civilization is the oldest or the Aryan.

,The terms panam or fanam in Tamil and
Malayalam, hana in Kanpada, pana in
Marathi generally cannote money apart from
theiv being coins in themselves. These terms
were added on to the name of the ruler or
a presiding deity of the royal household
when colns wers struck. For exawmpls,
Kanteroy hana, Bahaduri hana, Viraraya

fanam, Kali fanam and so0 on. Panam or
fanam

which once referred to metallic
currency, is in use in all Tamil districts,
Kerala, Travancore and Cogpin, hana like-
wise in the Kannada provinces of Mysore

and Dharwar and pana in Marathi
provinces. ' ' -

The Pallavas of Kanchi had issued gold
fanams weighing 75 grains with the figuree
of a lion on the obverse and a legend on the
reverse. The Kadambas of Kerala had
issued gold fanams weighing 59 grains with
the figure of the lion on the obverse and
the figure of ankush on the reverse. The
Chalukyans issued gold fanams weighing

6T grains with the figure of a bear on the
obverse.

In the beginning of the 18th century,
silver fanams known as velli fanams were
in use in V'ravancore and other Tawmil lands
the value of which was about a fifth of
a rupee. They are all well designed coins
aud many are available for coin collectors. |
Prior to the issue of silver fanams, there
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were also in use gold fanams, known as
(o}d) palaya funams as oppcsed to (new)
pudiya fanams, the former of the value of
- Rs.4. and the latter of Rs. 83.

In-modern times, as many of us know
panam refars to Rs, 0-1-8 in some placé;
n..nd Rs. 0-2.6 in other places. The varia-

| tion in value cannot be explained. The term
Du.rid-u maans two pies in some places and
fm.n' in other places. Therefore a particular
coin-ngme in use with a certain value had

heen adopted by man
; ) y others
with varied values. presumably

Gold fanams under the name of Kantero
{z.ana weighing  8/10 grains' of gold w,erZ
issued by Kantirava Narasarajan Wodeyar of
My§ore who ruled from 1638 to 1659 A.D
Halde}' issued gold coins, Bahaduri fan;m;
or Ikk?ri fanam with the figure of Si:va and
Parvati on the obverse and his initial on the
reverse. Tippu,issued his own gold fanams
Later Krishna Raja Wodeyar issued SilVet:
hanas of Yalue equal to half and gnarter
Kanteroy gold fanams with the figure of
Chamundi under the name Adda and Ha

,In modern times the term hana, Whichg(':s;
‘ valued at Rs- 0-4-8, is largely used b
purohits and aged folk, d

' Next comss the coin varahan- - Varahan
in Tamil is akin to varahae, henna, hana and
pagoda referring to gold coins in~Teln
Marathi, Persian and En'glish la.nguagu'
respectively, while fanam or panam ret‘gees
to either gold, silver or copper coin :5
The term varahan is derived from at.gh
Chalukyan rulers from about.the &th cene
tury ‘A.D. The Chalukyans substituted t'ht;
inscription of & boar (varaha) for the lotn
(padma) on the gold coins known as Padms
tankas previously in use. On account of fh:
figure of the boar on the coin it was named
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varcha or varahan. The emblem of boar

had been adopted by the rulers of Vijaya- -

nagar later. How and why the animal

boar wao adppted as an emblem by royal
hons.es is an interesting subject, but it cannot
be dlSCll.SSOd now. The Chalukyan varaha
was weighing hetween 85 grains and 67
grains of gold. Other coins ofuthe type of
the var.aha in circalation was poo varahan
'kno.wn in Tamil, pula varaha in Telugu
puls {zorm in Persian and Star pagodas in‘
:Enghsh. The terms gold mohur and .vara}zan
indicate coins worth Rs. 16 and' Rs 83

~ The term »arahan like the panam and kasu

:;now.m vogue and is used in estimating
T;. Wevghf of jewels and precious stones.
e English term for varahan is pugoda, on
account of the fi am o
oot e figare of a gopuram or a
Ple tower on the coin. In Madras
provinces the accounts were maintained in

star pagodas, that is the pi
@ pou varahan,
panams, A poo varahan equals 45 pau:r:g

or Rs. 33.
th'l"he figure of the boar was removed, but
e term varaha was retained by successive
ruling houses. The Muhammadans had the
varala coin, but not the figure of the bo
nnd.er the name of hoons, and the E: l:t
India Gpmpany under the name of pa, odfxs
[n Mysore there was in currency thg Alfi.
Kanterory hana but not the Kanteroy usm-
ha, for the latter was by no means a coin
but only reckoned for accounts, a varaha

being equal to 10 kanas, Later, the Poliggr

rulers of Ikkeri coined the gold Ihleri
va'raha on.the basis of the Kanteroy mm} ‘
thhznyexght of 53 graias. Haidar ;:c,i
'g;[;lp\:i 1s§ned coins under the name of
- o;e uri and Sultani hoon and Krishnaraja
vl yar, who ruled from 1799 to 1868
Knh 1ssn.sd coins under the name of

shnaraja varaha weighing about &3

, i8 now large

" everywher

termed 8s cash

 writing kasw hattu,
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i term varaha or varahan
A % gdg; u’fek:l?by aged folk, goldsmiths
and by brassware dealers. The use
parahan 88 & coin has 1008 b.een. lost, but the
term surprisi:_xgly still survives very largely
e in Indis .

We finally come t€ Kast, another coin 10
our subject. Kasu is o oYy copper coin
The smaliest denomination of' t.he copper
currency WS the kasu, & Dravidian expre§-
sion, . hence commonly used by Ta,mﬂ:
Malayalans Telugt Kannada and Maratht
spesking races. Kasu genarally .spesks of
Out of this has srisen pon kasu,
ferring to golds
d anai kasu for

money.
velli kast sembu kasu I®

silver and copper coins an
elephant coins. The term Lasu has beeD
in Englich and therefore
cross coins marked with
such as V Cash, X Cash,
gether with Kannada
kasu tppattu  etc in
Mysore province: The kasw represents the
sheli, the cowrie of Bengal, eighty of which
from a panan OF pana. Mr. Ellis identified
the kasu Wwith the Sanskrit tertm karsha-
Fven according t0 the law books, “ 8 karsha
or eighty ratis of copper is called a pana Of
karsha pana’. Therefore 80 cash or kasu
equsl a pand. .
In Travancore the smallest copper coln 11
use weighing 6/10 grains Wwas known 8as
asw in the 12th century, and double kasu
weighing 19 grains, and & duddu of four
kasus weighing about 89 grains, with the
figure of Krishna on the obverse and
a hexagonal diagram on the reverse. 'Lhe
copper kasu or cash stands in four forms,
single, double quudruple and eight cash.
Kasu is not the pie of the present mone-

we latterly come &
the number of cash,
XX Cash and seen to

The term kasu is DOW applied and used,
for the copper pie, but in expressions like
Lasi malat, kasina sara, kasula danda in
different languages, lkasu, S we know,
represents small gold flat round pieces of
different weights struck for ornaments. Thus
kasu like the panam and varahan, is NOW
not in existence, but the expression and the
system of computation are still in use,

From this brief study of our coinage 1n
tradition we learn an important fact and
truth. Though this vast continent of India
has been the home of innumerable languages
and different literatures the common cultu-
ral heritage which prevails throughout our
land is one that we have to pear in mind
and be proud of Indian coinage, in spite of
the multifarious species issued by different
dynasties ab different periods, through vicis-
situdes of fortune, has in it an exceptional
unity which is mainly cultural.

% * ® ) =

A Prophetic General: A white-haired
American general—an official observer—
arrives just as fighting starts oo the Egyptian
front and refuses to leave the front-line
troops under any circumstances.  His
conducting officers suggest, his aide de-camp*
advises, American Headquarters come as
pear as possible to ordering, but the general

is still out there and nothing short of the
end of the battle is going to bring him in:
A lifelong soldier, bearing u famous fighting
name, he is the best of company in bivouacs
and on the column. During one fight he
was camped in & wadt with a number of
Press Correspondents. Alarmist rumours
kept coming in. The general stoutly said :
« ] don’t belive sny of them. Keep the
Army on tea and they will beat Rommel

tary system for a panam is equal to 80 kasu. every time-”

. .
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The idesl of nationa

EDITORIAL NOTES

WRITER in The Hindustan Review
oxamines the basic mnecessity fqr K

| change in our educa.t%ona.l
‘Bducational idesls, if our politicsl ideo-

Ideals in Post logy, in its improved form
War India in .the post-War period,

- should function successfully.

He says that our educational systems, up to
the present, has not been fully national
either in outlook or eve
ration, and it has been

nin extent of ope-

by class, caste and foreign superiority com-

| maximum of extent for

education is that it should regcl?.a.nd benegt
every single individual ' born in the .lan .
1 outlook should aim at
giving 8 full mental grow!;h to ew{ery ch.lld
and at furnishing, it with a stmn.llatmg
environment. It is this universality of

i i tion and in
ideal both in space of operd )
truction that should be

efficiency of 'ins _
attempted to be realized. Whatever might

have been the Wardha. notion and plar.x——
it has been a most hea.lthy’ attempt at 1m-
provement——the new ideal should emp’ha,sx'ze
provision for the education of ea.cl.l child tll;
it should be 14 years of ages bf)th in gefle'ra.
knowledge and in the acquisition of tramu;g
for a craft or calling. The _sc_I'aefne shouho
also provide for the care of mdnv:dgals w;he
are highly intelligeat, t.c., much above
average, Or of particularly backwar e
tality, i.e.,)nuch below the -.:wemge. ! eto
last, howéver are Very few in px:oportu()in Lo
the total number, of the population and Jo
not form more than 5 or 6 per cent. ant t
large majority of the in-dlwduals are ::. .u;:
average leyel of intelligence quotien ’tL i
below or just above it. Intelligence o
vary with vocations and the necessat

plexes. The nationa

for long dominated‘

d men--

intelligence quotient diminishes gradually
from the higher professions to skilled
manual work, semi-skilled repetition work,
unskilled L:epetition work and simple routine
work. The continuation schools which
should develop craft training may be of
four categories, suited respectively for the
agricultural, industrial, commercial and lite.
rary professions; and in each there may .be
grades from routine work to highly intelli-
gent employment.

The scheme of distributing pupils in the
various types of schools on the basis of their
abilities, environment and temperament,
will be conducive of the highest individual
and social good. It would help in'the elevation
of talent, now lying undeveloped and un-
discqpered in the rural areas and among the
backward and submerged classes of the
population. There should be an effective
organization functioning in every taluk or
even in & smaller area; if feasible, for the
purpose of recruiting papils for the different
careers and for the differont grades in each
of the major careers. Above all, the caution
is held out that we should not try to mar
the natioual outlook by interfering in the
life of our educational institutions, commu-
nal hostels, scholarships, etc. The commu-
pal outlook will always defeat the national
one, as narrow sentiments operating round
castes and communitiés tend to grow up and
manifest themselves in exclusive institutions
and to warp proper social life. Any ideal
scheme which will not be defeated by this
evil, should be formulated in such a manner
that no talent coming from any source
should bs wasted and that each individual
is trained to equip himself fully for the task .
for which he is best fitted. A ples is put

.
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forward for the constitution by the Govern-
ment of India of a Post-War FEducational

" Reconstruction Committee, which will care-

* fully study the political and social ideals of
the United Nations and reckon all factors
in formulating a scheme which will regene-
rate the entire nation, so that it can contri-
bute its legitimate share to world prosperity,
progress and peace.

Folk songs and an acquisition of some
knowledge of them are educationally very
‘ important and can well be
II. The Value included in the curriculum
of Folk Songs of our schools. They are a
in Education repository of the customs,

. .beliefs, hopes and aspira,
tions of the mass of the people in any area.
A study of these songs will inculeate in the
student sympathy with the people at large.
A full understanding of these songs® will
reduire, and inits turn offer, not only a
general knowledge of the culture and insti-
tutions of the people, but also the local
peculiarities of the area in which these
songs are gathered. These are largely
either ballads of particular heroes or dirges
and prayers to the gods for the' averting of
some calamity or songs in praise of the
popular deities.

In the Coromandel Coast, as pointed out
by a member of the Department of Socislo.
gy of the University of Bombay, who has
collected some characteristic folk songs of
" the land, Christian, Muslim and Hindy
songs, ate all duly represented in the folk
songs that have made them popular and
beloved. These reflect the facts of ocultural
contact and help one to understand the
religious horizon of the mass of the popula-
tion. Any renaissance in the literatureg’of
the chief languages of the laud should eom.

[

prehend the collection, interpretation and
even translation of these folk-songs which”
are in danger of being swamped out by the

touring talkies, that go into the minutest

corners of rural areas., Even villagers are

now forgetting or beginning to forget their
Own songs, even their love songs, aad are
singing the tunes of popular film stars from
the latest pictures. Many of these folk-songs
are, however, fragmentary, both as narrative
and as pictures of social life, They are &
medley of snap-shots, interjected one piecs
or snatch into another without any logical
a.x.1d connected thread of development s bug
.Stl]'l they are very useful for affording, real
1sight into popular life. Each generation
leaves its mark on the folk songs as they
are only perpetuated by memory, It is most
Decessary that these songs should be studied
Dot only from the point of view of their
literary and linguistic values, but also becaunse
of théir being storehouses or sociological
:nd ethnographic pictures of the fagt and
p:::;,lf:;, s:nstudy of soclologica; and other

According to sound educational idess any
schem.e of vocatiqnal guidance has to com.
prehend three esential fac-

tors, viz., an investigation
into occupational require-
. ments, s careful and com-
prehensive study of the attainments and the

potentialities of the candidates and: lastly.
thor9ugh and smooth meuns as to tl;e intro:
du.ctxon of these condidates into apt and
suitable situations, There isa distinction
Retween .vocs.tionsl guidance ‘and selection
because.._lu the former, many accupations
are consnfiered a8 possible for the candidates
whereas in the stage of selection, of o per-
son for an occupation, it i3 the employe,

that comes into active functioning and rh:

III. Voocation-
al Guidanoe.
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ate is limited only .to»
east for the time baing
writing in the: Jour-
Paychology {Barods),

choice for the candid

@ that one occupation atl
Mr. T. K- N, Menonl,

ation A

o Edz;zw saggestions as to .. |

;riés of vocational ‘guidance .andv se‘el:

‘pan be put into actual praotmo 4n the
,&ﬁtioh of clerks for goverpment: 80

. fhoeie: Be + that the 'selection

‘ﬁcﬁnd based clearly
d out whether the appli-
ea the talents and temperaments
od for the occupation in question. - He
. epumerates nine different .abilities and
_ other qualities required of a competent clerk,
*hke school.level, arithmetic ability, social
o 'a.biiity and health, each of which is capable
pist being determined as belonging to a parti-
" eular-grade of about three levels. Some of
" these abilities should be assessed on principles
' of mental testing ; while group- tests may
" be resorted to for others; anl candidates
. mrho possess the minimal abilities as revealed
by the results of thess stages of the testing
process should than be interviewed by the
Services Committee on the appointing body,
which can very wdll go into the task of jud-
ging social ability and leadership on the ba-
4ouis of.w anmber of questions; and finally
will come thé medical examivation of the
_ applicant.as to his physical ability. A voca-
" tional selection of the right candidate made
" on these lines will help to keep young per-
* gons out of jobs for which they «re quite un-
" suitsble—an evil which is even more in-
jurious than other mistakes of sefection.

b
4

- A Chinese writer. who has made an
exhaustive first hand survey of village edu-
[ cational problems, as they have been met
" in China, says that in spite of the forced
. migration or closure of a large number of

g,

how -the B

schdbls, colleges and, vniversities in the

: occupied. provinces, owing
to war,
more schools and colleges
for all classes of the popu-

IV. Village
Education in
China.

1987, - Thns in August. 1941, half the boys

and girls between the ages'of 6 and 15 .were
at school, as also more than 30% of the -

illiterate population between the ages of 15
and 45. The promotion of compulsory
education has been the one main objective
of the Chinese village education movement

there are now

: lation of China than there -
were before the Japanese invasion began in . .

which has been functioning for over two -

decades. ~ After a' number of experiments
as to the duraticn-and content of the com.
pulsory course, it was finally resolved in
1920, to set a scheme of universal instrue-

tion of four years primary schooling all -

over China within eight years, 1921-28.
The scheme was to begin with provincial
capitals and open ports and to be extended
annuall'y by rapid stages to smaller towns
and to villages. It failed because it was too
ambitious for effective realization and its
chances were marred by political and other
distnrbances. '

Ta 1930, a new project for .universal .

inst ruction which was to be spread over 20
years, was started on the basis of & four-year
course of effective and compulsory education,
This was to be precedad by a five-year pro-

grammedevoted to the trainipg of an adequate
“supply of teachers. A further modification

came about in 1935 under which all child-
ren of school age would be enabled within
10 years to receive compulsory educa-
tion of a satisfactory type. Government
took the lead and required provincial and
municipal administrations to help in the
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matter. Compulsory education was ® be!
reached in three stages ranging from 1 to 4
ff'yea.fs of duration. The full primary school
iat present possesses, a -higher division of &
*two-years further course. A good feature
~of the whole system is the wide concapt
S of education entertained, based on the
2 prmclple that education should be more
‘i than schooling and the roots should go down
‘to the =oil, i.e, should be suited. to the
e nstlona.l character and social structure.
& Care has also been taken to coordinate the
%kvﬂlage school with other social institutions
£, and to utilize if as a social organisation
;- nseful for the community as a whole.
g We draw the attentioh of our readers to
? the able articles on this subject, published
in the Progress of FEduca-

?j' 'V History tion, for June 1948, One
ei Teaching. of them details the method

4 operatlon with Geography, which alone can
£ establish the inherent relationship hetween
: ‘the physical environment and the progress
# of time. Another paper is devoted tn the
”. elucidation of the time-sense in History,
‘. .which when properly developed, will enable
he student to imagine the past in ita true
% eolours. ‘The time sense shotld be develop-

%'ed very csutiously and slowly. It issuch
.an important auxiliary to the faculty of
.+ imagination and of sympathetic understand-

{m citizenship thmugh History . teaching, .
" It shows the opportunities for the traiiiing.
27 of those qualities that mak the oitizen

pgoperly function in the life of the comman-

ity, from historical lessons. = The tessher
shorild thus enable the. stndent to formw%is
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of teaching History in co-

mg Wblch is its corollary A third paper )

B

o

own opxmons on the . events of the psst
shape his action on his own convnctmus. §
distinguish- between events of differe
degrees of importa.nce and to show t
pupils the right type of understanding the

problems of the past, Yet another pappt
inculcates the value of the right and

standing of religions and socig infl
in History, as being so very essentia
avoiding wrong notions that have produa
so much of our present discord and disunion
In this age of Hindu-Muslim tension, sueb
an understanding is most essential for the
development of the true co-operative spirit,
based on mutual understanding that is
much required. We commend these papers
to the careful study of all History tesche g
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THE PRACTICAL SIDE OF THE POST-WAR
EDUCATIONAL RECONSTRUCTION

By Mgr. SanTosHKOMAR DE, M.A., H. L1P. Ep. (Dublin) Headmaster, Burdwan
Municipal High School

lN the former article* we have discussed

only the ideal to be followed in the
post-war educational scheme, but we said
nothing about the ways and means that will
help us to reach the ideal. i.e. we have said
nothing about the practical side of the new
education. If we want to save the world
from the recurrence of this appalling catas-
trophe, we shall have to make the aim of
education in the post-war age of the highest
order i.e. the ideal which has been propoun-
ded in the (ita and the Upanishads, the
ideal which was practisad in the hermitage
of ancient India, the ideal which has been
held before us by Rabindranath in our age
must be followed. The framework of the

futarce scheme of elucition must be based -

on this ideal. Then we shall have to lqok
after the locil interest and the practical sxd_e
of education. Liet us now see whit this
practical side may be.

(1) We have already peinted out that
with the conclusion of the war many prob-
fems of the belligerent nations will appear
in our country. The first reaction will be
unemployment on an uupreced'entedl)f large
scale. Though our people arejnot directly

* See The Educational Review, February '43.
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.
engaged on a large scale in the manufacture
of war materials, still many factories and
worlkshops which are now running for war
exigencies will be closed as soon as the war
will be over j consequently workers of these
factories will bs unemployed. Of course,
their number is appreciably small in com-
parison with the man-power of India. At
present, 80% to 85% of the population are
directly or indirectly engaged in agri-
culture.* As a large number of Indians are
engagedinagriculture, thefinancial condition
of the Indians has not improved. There is
no hope of financial improvement unless the
whole country is covered with a net-work
of industries. Agriculture is not paying in
our country. Mr, Masini calculates the
average income of a farmer’s family consist-
ing of himself, his wife and three children to
be something about Rs. 200 per year. Out of
this he has to pay Rs. 30 to the Government
as land revenue, and Rs. 50 as interest on
some money that he borrows fromn a money-
lender and he gets only Rs. 120 e Rs. 10
per month to feed his family, his cow and
two bullocks. 8o we see that indigenous
industries along with some heavy industries
+ In U.S.A, 25% in ited Ki
10% of tlhe people/o\:)r:g )on EI}:: lii?(%,ted Ningdom only
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must be developed (a large n

cottage industries shou(ld alsog_be m‘;?:)lt):irn:;
along with them). But how can this plan
be made successful? To make this plan
successful, provision for vocation should be
made on a wide scale. 8o in the post-war
education vocational education must oceupy
& prominent place. Real type of vocational
education should be imparted, Asa result
whereof a large percent of the population
yvho have to depeni now on the uncertain
‘income of agriculture will find means to im-
prove their financial condition and thereby
increase national wealth. It will be suffi-
cient if 50% of the population are engaged
In agriculture and the rest devote them-
selves to industry and other useful occupa-
tions. Perhaps, objection will be raised,
if vocational education is advocated on such
& wide scale the whole couutry will swarm
with only mechanicians and artisans and
that will defeat the purpose of education.
But the apprehension is baseless. True, in
our country the people have more fascina-
tion for cultural than for technical or indus:
trial education ; because for the last hundred
and fifty years cultural education has carved
& seab of honourin society and the people
have heen able to make both the ends meet
with this education and also because the
healt}l of the students in genersl does not
permit them to pursue technical or indus.
trial education ; but we should also at the
same time consider that the technical or
industrial education of the present age is not
in the same stage a8 it was 150 years ago
TecI}n_lcal education of the modern t'm?es;
requiries no less intelligence and sesiducus
application than cultural education.

Advocating the cause of i

A vocational edu-
cation Prof. John Dewey, the eminent
philosopher and educationist of Amerieq
puts forth three cogent reasons.

(a) He says, industry has no
be a rule.of-thumb proZedure h;tv::::';:wt:
from father to son. Its technique is now
technological and as such is based on the
discoveries in mathematics, physics, chamis.
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try, bacteriology etc., “As a consequence,
industrial occupations have infinitely greater
intellectual content and infinitely larger
cnltural. , posibilities than they wused to
possess.”” Under the present regime one
worker cannot glve proper vocational train-
ing to another, consequently the task of
edacation is thrown baek on the school.

() Now the pursnit of knowledge.
specially in science, hasbecome more experi-
mental and less dependent upon tradition
and redsoning. 8o vocational education is

indirec:tly helping to extend the cultural
education of the people.

(c) As children master their subjects
thrdugh p'ay, so adults learn their subjects
through work. Learning by doing is now
an accepted principle of education, Much
stress has been laid on this principle in the
Wardha system of education. '

We have discussed vocational edu-
cation solong and in detail simply to
emphasise that for wide introduction of
industrial and technical education, arrange-
ment for vocational education must be
made and that should be done in schools
and colleges and not wholly in factories and
workshops. If the attempt is made indepen-
dent of schools or oolleges it will court
failure ; for in our country people attach

more importance to a degree than t6 practical

training. 8o industrial training should be
s0 planned that at least 50% of the popula-

tion devote themselves to the development .

of the industry of the country. If necessary
afive-year plan of industrialisation like that
of Russia should be accepted. We wish to
have planned industrialisation; but how
this should work only experts can say.

(2) In the post-war education plan pro-
vision should g

all children, whether they are rich or poor
and to whatever religion, caste, or com-
munity they -may belong. And for this
education ap to 14 + should be made free
and compulsory. Provision for sufficient
scholarships and bursaries should be made
for the education of the next stage ¢.s. post-

e made for the education of
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primary stage, so that a large number of
children of the poor and middle class
people 1y get the advantage of education.
Inasociety, if provision is made only for the
education of the boys and not for that of the

. girls, half the society will remain in dark.

ness; similarly if provision for education is
wade only for & handful of children belonging
to well-to-do classes at the cost of millions of
poor people, they will bring only misery and
trouble to the whole society.

(8) To bring about a harmony between
body and mind, the old Greek ideal of
gymnastics for the body and masic for the
soul should be advocated, but with this
provision that the state should not take
undue advantage of the well built  body.
Youths should be trained to bear any reverse
of life.

(4) The swrvival of the fittest may be bio-
logically true bat its validity should be chal.
lenged in society ; fors in an ideal society
big and small, fit and unfit, all will get an
equal charce and all will be ailowed to
stay. The strong will not be allowed to
oliminate the weak, or the fit to dominate
over the unfit. The grand harmony that is
created with the union of all, big or small,
fit or unfit, will find place in the system of
education of the new order.

(5) Cultural synthesis will also find place
in the pew education. In America like
India there is 8 vast polyglot population of
diverse nationalities and racial stocks and
there the best minds sre engaged in the
working of the cultural synthesis in their
educational institutions. ’

(6) Godless education is also another cause
of sorrow and suffering in the world In the
ost-war education, religious education
should be very carefully imparted. But by
religious education, I mean the religious
spirit, the spirit of fraternity, and the spirit
of recognition of order an' purpose and not
e commission on '‘Recent
So(Zi)ﬂ-Soi.;::;stxf °X'i,',fri$~, submitted to President
Herhert Hoover, i

the forms and ceremonies of religion.
Communalism or feelings of racial or
national hatred should be discouraged by
all means. That this world is not the
“summum bonum” of life, that there is a
life beyond the grave and that people
should be prepared for that life etc., instrue-
tion to this effect should be given to the
children.

(7) Denominational schools will find no
place in the post-war educational plan,
There may be sectarianism in politics but
in the sacred temple of education that spirit
is intolerable, These denominational
institutions create dissension and discord
between community and community, So
in the new order, there will be no such
thing as the Hindu School, the Muham-
medan School, or the Christian School. Not
only that, but special posts, such as Inspector
for Muhammedan Schools, Inspector of
Schools for Scheduled Castes etc. should be
abolished. They are an anachronism in the
era of science and progress. In this connec-
tion what Prof. Amarnath Jha, Viceschan-
cellor, Allahabad University said in his
presideniial address at the All-India Educa
tional Conference (Seventh Session) held
in Kashmere (Srinagar) is worth hearing:-~

“But while I advocate religious education,
may I venture to say that denominational
schools and colleges are an anachronism ?
They have had their day and should cease
to be. They recognise, if they do not
actively promote, religious differences. They
impart to the young mind ideas of separa-
tion rather than of solidarity. They teach
the impressionable youths to look upon
themselves as units distinct from the ress.
They breathe the spirit of disc>rd and
faction. From very early youth the
Mussalman, the Christian or the Hindu is
taught that he is a Mussalman, Christian or
Hindu. As if that were not bad enough,
there are even sub denominations now—the
Shia College, Kshothriya College, the Kayas:
tha College, the Jat College, the Kanyakubja
College, There is the Muslim Educational
Conference, there are Inspectors of Muham-



308

medan Schools. 1 do not objest to the
existence of Sanskrit Pathsalas and Arabic
Madrashas that impart education along
[traditional religious lines. But sectarianism
in modern institutions spells disaster and
may to a large extent be responsible for the
separatist movements that are disturbing
the harmony of national life. There are
so many occasions for discord and misunder-
standing later in life that at least while
youths canstill have ideals and generous
impulses and noble desires, they should be

spared the jarring sounds of “the holy strife
of disputatious men”’.

(8) The feeling of racial and national
hatred, and sordid parochialism that have
invaded the educational institutions of some
of the Iluropean states must be removed in
t}le new educational deal. Educational institu.
tions should never be allowed to be the

breeding ground of communaliam or feslings
of hatred and narrowness. °

(9) The literature of different countri
that contain the ideals of udiversali:lr:s
toleration and brotherhood should be
collected and translated for selecting them
as text-books for students.

(10) Riots and communal strifes are now
a& common feature of India. All this is due
to ignorance, no doubt. A sprit of live and
let l.lve should be fostered and children shounld
be ibstructed that the aim of all religisgs
tea.clpng_s is the same viz., the realisation of
God in life. No religion can s'and without
the idea of God, so all the bitterness is
meaningless, This idea should be incul
cated in the mind of cbildren.

The prosperity of one’s own country is
the aim of all. 8till the new education that
should be advocated should be national in
outlook and international in spirit,

What can be done to save the world from
the utter annibilation of war that is over-
taking nations so rapidlv? Wealth and
property, life culture and -civilisation
all are going to be destroyed in thi;
terrible armageddon. The best braing of
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the world are aching to devise means ta
save humanity from this mad orgy of blood.
Pa:cts and political conferences Will not
bring the salvation. Kducation alone can
bring abont a change of heart. Mr. John
Sargent, Education Commissioner with the
Government of India is also of the same
opinion Which he so ably expressed at the’
Al!-India. Educational  Conference at
Srinagar. Let us conclude with a few lines
from his address :—

“if we are determined. and I can only
assure we are,.... ...to make a better world
for all men wherever they may happen to
dwell, there can be no doubt whatever that
we must place our main reliance in the
establishment of a more soundly conceived
and more widely diffased system of public
education.

“If Totalitarian Powers by means of
education have been able, in an incredibly
short space of time, to inoculate their youth
with the attitude towards life which for

them has the validity of a gospel, th&tgh

to us it seems & negation of all that makes
lie worth living, may we not also hope
through the same medium to recreate in
the world at large a living faith in freedom,
truth and beauty.

“We have still'a long way to go belore
the powers of darkness are put to flight.

But hard as it is going to be to fight our way -

to final viotory, it is going to bejouch harder
to win the peace that must follow ........

“The reconstruction plan must cover
the whole field of education, aiming at the
cause of world-peace and not werely s few
here and a few there but every man and
woman, every boy and girl, capable of
thinking for himself or berself. Our post-
war system must be national in the sense
that it must provide for all, irrespective of
caste or creed. If the ultimate goal of out
post-war reconstruction is permanent peace,
our plan must obviously, having regard to
the conditions peculiar to India, be in
harmony, so far as general pringiples are

¥ scheme of government.
“land revenue due from &
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concrened, with those of other natlons whose
objectives are the same as cur own.

Onc: again we must say that war cannot
be climinated or stopped altogether ; for,
war is the outcome of the instinct O
aggressiveness which is the derivative and
main representative of the desth instinct
(according 1o Dr. Freud) ¢; still we. do

8 Associated Press of India. ) sorivati

9 *“This instinct of aggression 1s the derivative
and main representative of the death .mstm.ct we
have found along side of Eros, sharing his rule

believe that this instinct of aggression or
death instinct, whatever it may be called, -
mway be held in check and sublimated by

proper education. And the steps we have

suggested may help us to a great extent 1In
the right direction, if we all be up and
doing.

over the earth.........It must present to us the struggle
between Eros and Death, between ihe instincts of
life and instincts of destruction, as it works itself out
in the human species.”’— Civilisation and its Dis-
contents.

VILLAGE LIFE UNDER THE BRITISH*
By Sm1 T. K. VENKATARAMAN, M.A., L.T., Pachaiyappa’s College, Madras

ndia has always been aland of villages.
l This does not mean that the Indians
were unfamiliar with town life, ~Lver
since the end of the Vedic period, there
have flourished great and wealthy cities,
and some of them like Benare$ can boast
of immeworial antiquity- A certain degree
distinction is implicit in the contrast drawn
by Valsyayana between the dandified
ways of the Nagarika (town-dweller) and
the rude manners of the Gramysa (rustic)
But, as against these facts, we must always
remember that the dividing line between
the town and the village pever became
water-tight. Even in the Mughal pe;lod,
Bernier characterised imperial Delhi a8
“ po more than a collection of villages
The well marked distinction between the
communities of the town and the village
has been a development of the post-British
But, even today, town dwellers form

era. .
fraction of the total of our

only a minuté

populatioo-
The village community, as & corporate

entity, had existed from the remote past.

Even under the centralised empires of the

i .1 it had & definite place in the
Hinda period 0 It collected the

he village to the

State and paid it tothe representative of the
ruling power. It looked after local justice
and general local administration, In the
Muslim period, there Wwas no substantial
change. Difficulties of communication kept
up the tradition of self-rule in the village
community subject to central supervision.
Even in the powerful empire of Akbar, the
Sipabsalar, who was in charge of the pro-
vince, left the village community in com-
parative freedom to exercise its customary
powers.

With the decline of Moghul power,
serious internal trcubles developed in the
land ; and a profound change developed in
the character of the village community in
geveral areas. (Growing disorder led to the
habit of employing farmers of land revenue
to collect the land revenue. With the
decline of central authority these revenue
farmers graduslly tended to become here-
ditary, and, in the confusion of the 18th
century, they became landed potentates
exercising even political authority over
the peasants in their areas. These were the
class called the Zamindars whom the
British met with in Bengal. Similar classes
under other names existed in certain other

parts of the country.

* A. L. R, Broadcast from Madras
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In the southern and western parts of the
country, the village community continued
to exist in its old form—a community of
individuals holding their own separate
holdings. This is the community known to
the author of the Laws of Manu, and
recognised in the Ain-i-Akbari of Abl Fazl.
The'British met with this type of com-
munity in areas like the Madras and the
Bombay Presidencies,

_ Yet another type of community developed
in North India - a body of proprietors who
Jointly owned the lands of the village, and
collectively undertook to pay the revenue
due from the village as a whole, Holt
Mackenzee drew attention to this type in
the area now callel the United Provinces,
and the same type existed in the Punjab.

When British authority began to extend
gradually over Indis, the village commu-
nity could be thus described. The predomi-
nant concern of the villager 'was agricul-
ture, and the prayer which runs like &
haunting refrain though the whole course
of Indian history, Kale varsinti parjanyah
p_rithwi sasyasalini, *Let the rains fall in
time. Liet the earth be fruitfal with grain.”
expresses this preoccupation of the peasant
with his land above all things. Disastrous
famines were frequent. For example, in 1718,
the Agents of the East India Company from
Fort St. George wrote home, describing a
famine in South India. *It has dislocated
the country-side. Numbers of people died
of hunger and sickness, and children were
sold for a rupee each™. Lack of com-
munications hampered relief and led to
'grea.lta mortla.lity. In the famine of 1767. 70
in Bengal, nearly 1/3 of the i
e s y V/ population

The peasants worked in the fields with
their families, and their holdings, as now,
were scattered, open, and unenclosed. Grain
was the natural standard of value, and
money was little used. The village was
largely selt-sufficing. The only connection
with the outside world was through tracks
cut by the village carts ou which bullock

carts rumbled at a speed. of two or three
miles per hour in dry weather. In rainy ,
season, these were impassable. Articles

from outside were brought once in a blue
moon by wandering Banjaris who carried
their goods on pack animals. Fach village
had its own essential group of artisans and
menials like the carpenter, blacksmith,
potter and the dhoby.  Bigger villages had
certain craftsmen like the weaver and the
oilman. The higher artisans were remune-
rated by assignments of land, and the lesser,
by allowances in kind. Occupations were
determined by caste, and dealings between
individuals regulated by custom. The
villager lived and died as his forefathers
except on those unfortunate occasions when
armies engaged in the incessant wars of the
period or irregular marauders like the
Pindaries burnt and plundered villages.

Svch & community had certain strong
points- Elphinstone, who as governor of
Bombay between 1819-27, tried to foster
these communities, wrote: “ Thcse com-
munities contain, in miniatute, all ‘the
materials of a state within themselves,
Though probably not compatible with a
very good form of government, they are an
excellent remedy for the imperfections of a
bad one. They prevant the bad effects of
its negligence and weakness, and even
present some barrier against its tyranny
and rapacity . 8ir Charles Metcalfe gives
a more glowing désoription of these village
communities: *“They are little republics.
The union of village communities, each
forming a separate little state by itself, bas
contributed more than any other cause to
the preservation of the peoples cf India
through all revolutions and changes which
they had suffered ™.

Bat, the days of village community es &
corporate unit were already numbered.
British power meant a greater centralised
control than bad been known previously.

By the beginnning of the 19th centary, the ¢

British officials were, in the words of
Wellesley, no longer the agents of & com-
mercial concern, but important adminis-
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trative officials of the country. The collec-
r typifies this concentration of power.

. to
E’ He dealt with any emergency which affected

the welfare of the villagers; he directly
managed the revenue and judicial junctions,
When the village community lost these
daties, it lost its vitality., Again, economic
factors broke down the isolation of the
village. For, with the development of
roads, railways, cheap postage and the
telegraph, the village came Into closer
contact with the outside world and there-
fore came to be influenced more intimately
by the seut of government. Introduction
of Western commodities like machine-
made cloth, umbrellas, kerosene oil etc.
altered the domestic economy of the
villager.

From the central government stretched
out tentacles of administrative departments,
which enveloped village life. And, as even
today, they deal with agricultural develop-
ment, improvement of agricultural m?gle-
ments, the fostering of animal nutrition
and breeding, the vital question of
irrigation, the survey of fields, the
keeping of detailed land  records,
and the collection of land revenue. Besides,
a carefully worked out system of famine
prevention and relief is always preseat to
fall back upon.

Two problems have developed in magni
tude since the advent of British rule. Even
in the earlier days, Munro and Elphin-
stone were alarmed at the great indebtedness
of the ryots ; and they pointed out how in
certain cases, the whole of the net produce
of a village went to the money-lender, as
rayment of interest. The rise in the value
of land and thespread of judicial machinery,
allowing modern civil processes, made the
question of rural indebtedness very acute
in later years. Thus, in 1929, the Indian

Central Banking Enquiry Committee esti-
mated the total rural indebtedness of India
at about Rs. 900 crores so that the state has,
of late, had to intervene in a decided man-
ner to help the villagers in this matter.
In zemindari arets, the tenantry were being
oppressed. Modern judicial processes were
cleverly used by the landlords to exploit
the peasants. And therefore, from as early
as the time of Liord Canning, the state has
had to interfere on theside of the tenants
and to curtail drastically the powers of the
landlords to evict tenants or enhance rents
at their pleasure.

Besides helping in these two problems, the
state has gradually taken more and more
interest in other spheres of village life. In
memorable words, Munro had laid down:
“Tt ought to be an aim to raise the minds
of the natives and take care, whenever our
connection with India might cease, that it
did not appear that the only fruit of our
dominion there, had been to leave the
people more abject and less able to govern
themselves than when we found them .
For this purpose, several administrators
introduced western methods of education
which naturally also inflnenced the villages.
Since then, the gradual influx of -modern
ideas, periodical elections, vernacular news-
papers, touring cinemas, and rural broad-
casting have done much to widen the out-
look of the average villager. In spite of
the beneficial influence of the seat of
Government on the villages so far, we have
still a great deal more to do, before we
arrive at the happy position described by
Goldsmith when he speaks of * health and
plenty cheering the labouring swain”’

Our chief hope here, lies in a well-planned
scheme of rural reconstruction undertaken
by the state, which will cover all the villa-
ges in, the country.

READY FOR SALE

THE ELEMENTS OF ALGEBRA
(The Three Author’s Algebra)

SRINIVASA VARADACHARI & CO,, 2/16, MOUNT ROAD, MADRAS.
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ENGLISH USAGE.

By Srr K. VISWANATHAN, Bansda,

HE study of the Erglish language is

fascinating. For that matter any

language is fascinating. I shall dizcuss
certain usages in Eoglish now.

We say “ g warm reception,” but there is
no “ tepid” or * hot" reception. It is allright
in the cold season. We can understand
that warmth expands and makes men
joyous. Cold will not draw out the best in
man. Butshould it not be * cool recep-
tion" in summer ?

One wonders over the phrase “ suit to a
T.” He asks: ‘“ why not suit to an 8" ?
«Mg catch a cold” is allright when there is
something wrong with the nose. Why not
then say ‘“‘catch a heat” when oune gets

fever ?

When one is not genial, we say that one
has * cold manners” or that he is “cold in

manners.,” When one is jovial and has a_

hearty laugh, receives all with all zst,
should it not be ‘warm manners ?
Similarly when one gets his suggestion
refused we say ‘he was given the cold
shoulder.” DButif one’s ideas are received
well, then do we say ‘‘he got the warm
shoulder” ? So al<o " throw the wet blan-
ket” is allright when one's enthusiasm 1s
damped, the phrase being taken from
¢« First Aid to the Injured” when a wet
‘blanket is spread over the fire to put it
out. Should it not be * throw the dry
blanket” when one’s enthusiasm is en-

couraged ? .

We use “pink of health” to denote a
man in perfect health, but not, the * white”
“ blue” or “ green” of health, Or if it be
taken frora the fact that a person in good
health has the blood pink] which is shown
in the colour of the face or eyess then do we
say “ white of health” when one is highly

anaemio !

XLIX—40

Similarly we say “ pink of perfection’ to
denote that the work done is highly satis-
factory. Asa matter of fact ** perfection”
cannot have degrees as * pink’’ ete., perfec-
tion being perfect. Still do we use * white
of perfection” or “black of perfection” to
denote something bad ?

We say ‘“ old wine in new bottles’” but
not ¥ new wine in old bottles.” Though
water is “ Adam's ale,” is any other liquid
denoted by * Eve’s rnm” ?

* Tip-top” is allright, but *top tip” is
considered wrong. :

“Head over ears” is used to connote
intimacy, but does ‘heels under feet”
denote estrangement ? Of a useless person
we say “good for mnothing” or *do-noth-
ing,” but do we use “ do-all” or * good for
all” of a perscn who is apt for any and
every kind of work ?

To denote disorder we Say everything is
at “‘sixes and sevens’”. We can understand
that we can’t read or make oat anything if
the figures 6 and 7 are written alongside
of each other. So also any two figures
confuse us. For that do we say “eights and
nines” or “ threes and fours' ?

When one adds to some existing trouble
we say ‘“confusion worse confounded.”
But when one adds something better to
existing neatness do we say ¢ order better
ordered” ?

“ Master-mind” is understood, but one
wonders why there is no “servant-mind”,
in whatever way we look at these two
phrases.

I now come to some words which are
often used, if not completely wrong, at
least not aptly. To one who has studied
the langusge carefully this is jarring.
Examples of such are: “Ilf suppose”,
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“ Supposing if,” “ As for example.”

are some Fnglish words whic}rz t:I;rith'I:)ltlli:::'

words‘ give the opposite meaning. Such

are : “ Turn back,” “ Pay back,” but both
- are USe(}' as ome word as * Return” and

Repay.” Still I have come scross persons

who use “ retarn back” and * repay back "

There are some i
redundancies. Peo
use “ gather together” when “ gather” cg::

notes coming together. * Gather” never
-
means *“ disperse”. Further examples are *

‘Round circle” * round ball.” Balls and,

circles are always round. As for the “perfect
square ' or “right-angled square "—the
square is always perfect and right angled.
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I have heard graduates “
yest’?rduy"‘ for the day previz‘::); tod‘?;’e:::;r
day”. This is the result of thinking in th;
mother tongue’and literally translating tha
words into English. The! Tamils never
mnstake‘ this phrase as in their niother
tong‘t‘le ‘th'? previous day" is * before' and
vot a.f;er the next day, while in'some
t ::Teiut z:ix;‘s;.of the north it'is g\oing “after”

Somg use * slavish’ mentality” for * slave
H)fantalzfy.". “inferiority ‘complexion” for
. mfermnty’ complex.” * bookish lore” for

hnaok lore apd 80 on not knowing how
these are derived. In my next article I
shall take up some proverbs. ‘

THE ARYAN IDEAL OF A WIFE

By Srr1 A,
VENKATARAMANIA, MA., T.T, F.T.S., Retired Educational Officer,
H. E. H. The Nizam's Goul.

Hl.i“ dztie]s of a “pativrata” are described
in the 185th. Adhyaaya of th

_ e Anushca-
santka Parvan ofthe Mahabharatha, ;Zlm?
it}:led as t}'l,e Panchamavedn, The celebmte%
S ativrata” named Shaandili explains to
Sumana the reasons for her enjoyment of
g‘lg;gli:a;f happ}ness in Heaven (Swarga).
s is e topic of our discussion in this
S8haandili says : —

1. Naaham Kaashaaya Vasanaa, Naapi-
valkala Dhaarinee.
Nachamundaacha Ja tila a. BﬁootVaa
Devatvamaagataa,
No apparel of oran
ge-coloured robes
g:;ed clot})e_s. no tonsuring of myrl?e:; g:
in i
divinigty.p aited hair helped me to attain
2. Ahitaanicha Vaakyaani, Narvag ni
Parushaanichs
Apramattaacha Bhartaarg m
Kadaachinnaahs Mabruvam,

I never, even inadvertently, "used harsh
and unpleasant words towards my hushand.

3. Devataanaam Pitroonaamcha, Braah-
manaanaamcha Poojane.

Apramattas Sadaa Yuktaa, Shvashroo
Shvasura Vartinee.

I conducted myself most carefully in
respect of the worship of Devaas, Pitrus
and Brahmanaas. | devoutly s<rved ms:
father-in-law and mother-in-law.

4. Apaishunye Pravadaami, Namawai

' Tammanogatam
Advaari Machatishtaami, C hi ra m
Nakadhayaamicha.

1 hu.ve.never been a tale-bearer, and it is
my principle not to deceive any one. 1 never

stood at the threshold of my house, nor

did I ever talk to others for an unduly long

period,
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5 Asadvas Hasitam-Klnchi,
Dahitamvaapi Karmanaa

Rahasyamarahasyamvas, Napra-
vartaami Sarvadaa

I never did an evil deed, nor did I ever
burst into laughter. I never performed an
unpleasant act. No secret was aver divulged
by 1ne.

6. Kaaryaarthe Nirgatamchaapi, Bhar.
taaram Grubhamaagatam

Aasanenopasamyojya, Poojayaami
Samaahitaa.

When my husband who had gone out on

some business, retarned home, I used to-

attend on him by offering a seat fer him
and by looking to his comforts.

7, Yadaonam Nasbhi Jaanaati, Ya.dbl.m.
jyam Naabhinandat!

Bhakshyamvaa Yadivaalehyam, Tat-
sarvam Varjayaamyaham.

Whé.tever estables and drinks are not
pleasing and dear to my husband I renounce.

8. Kutumbaarthe 8amasnee tam,
Yatkinchitkaaryamevatu

Punarutthasya Tatsarvam, Kaaraysami
Karomicha.

When provisions are brought for house-

hold.use, however small in quantity they

may be, 1 personally attend to the work of

securing them.

9, Agni Samrakshana Paraa, Griba-

shudhimchakaaraye

Kumaarlem Paalaye Nityam,
Kumaareem Parishikshaye

I give my attention to the tending of

the household fire

1 keep the house perfegtly clean. I look
after my boys, and train my girls to do
household work and teach them 10any things
that they ought to know in life.

Priyasni Hitvaapi, Garbha
10. Astmd mye Samrakshanerataa

Baalaanaam Varjayenitysm, Shaapam
Kopsm Prutaapanam.

I would safe-guard pregnancy even at the
sacrifice of things that are dear to me. I
never used to indulge in reviling or being
angry with children,
11. Avikshiptaani Dhaanyaani, Naanna-
vikshepanam Gruhe

Raktavatspruhaye, Gehe
Gaavassavayava Modakaaha.

The grain and focd in the house will not
be scattered or wasted. I myself would
give fodder to cattle. ,

12. Samudgamyacha Shuddhaaham,
Bhikshaam Dadyaam Dvijaatishu

Prvaasam Yadimeyaati, Bbartaa Kaar-
yena Kenachit.

When my husband goes upcountry on
business, 1 wear no jewels on my person
except the “Mangalasutra’. (marriage band)

I myself would give alms to Brahmanas.
13. Mangallyrebahubhiryuktaa, Bhavaami

Niyataa Tadhaa
Anjanam Rochanamchaiva, Snaspam
Maalyaanulepanam.

During the absence in upcountry of my
husband, I give up using collyrium—deny
myself the pleasure of a bath, of adorning
myself with flowers, of smearing oy body
with sandal.

14. Prasaadhanncha Nishkraante, Nabhi.
nandaami Bhartari

*  Notthaapayaami Bhartaaram- Sukham
Supta Maham Sadaa.

I would never decorate myself in his
absence and be happy. When my husband
sleeps soundly 1 would never disturb his
sleep under any circumstances.

15, Aatureshvapi  Kaaryeshu, Tena
Tushyati Memanaha

Notthaapaye Sukham, Hyaatunam
Aaalayedatim.

In his ailivent I would serve himto the
best of my ability to give him relief and
wental peace.

18. Naayaasaysami Bhartaaram, Kutum-
baarthepi Sarvadaa
Guptaguhyaa Sadaachaasmi, Susam

" Mrushta Niveshanaa.
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I would never worry my husband for
the requirements of my -family (Kutumba).
1 would guard the secrets confided to me
- by my husband. I would keep the house

pe_rfectly clean by washing and decorating
with ornamental drawings with flour on
the floor.
17. Imam Dharma pattham  Naariis
Paalayantee Samaahitaa
Arundhateeva Naareensam, Swargaloke
. Maheeyate.
© A woman with these qualities would
enjoy, among women, like Arundhathi,
Dawmayanti, (Savitri, Chandramati and Seeta
Devi) Heavenly Bliss (Swarga-Sukha). A
reference to Srimad Ramayana will not be
out-of place. In the Ayodhyaakaanda 29th
Savga 1s said :—

Pathhirhi Devo Nareenasam. Pathir-

badhuhu Pathirgathihi

Pathyaa Samagathirnaasti, Daivatamvaa

Yadhaa patbihi

To women, & husband is God himself. He

is the relative (Bandhu), He is the only
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support, there is none equal to the husband
in all respects.

Thus the Aryan ideal of a *“Kulaadharma-
pathni” in the time of the Mahabharatha, is
clearly set forth in the passage referred to
above. May God save the Aryan woman
from peace-breeking tendencies, and allow

her to continue to be the Queen of her
family !

Na Vratairnopavaasaischa, Dharmena
Vividhenacha.

Naari Swarga mavaapnoti, Praapnoti Pathi-
poojanaath

By means of Vrataas, Upavaasaas
(fastings) and by means of different
Dharmaas, women cannot get swarga. Only
by “Pathi-pooja” or worship of the husband
can & womeun get swarga.

Seeta Davi says: ‘Sree Rama is my only
God. I will not have my daily food without
first worshipping him." This explains why
Seeta-Devi was having “Upavaass” duing
her stay at Lanka.
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TEACHING METHODS IN ARTS COLLEGES

By PROFESS8OR P. J. JAGIRDAR,

M.A., National Colleges Nagpur

(Continued from page 277.)

HE following conclusions emerge .;:’:]1:
this survey of educa_tlona.l.tr;l;;t an};
The method of silent reading 1::"1] o
‘teaching,and the method of t‘ea:c v fnsuita,ble
handicrafts, ave ruled ouf, veing ! sble
fc; the college stage of educatllon.Ed e
lecturing method should be emp Oyte,r’wi]l
(a) the less it ;s employed the grzlazcmre 1
be its usefulness: Perhaps one ccture »
day for each student n.pd 'a.lso. dor;j lectare
day for ench teacher is tne ! teeacher ber 5
d (b) the potion that & aher
co he whole of the prescribe
e by ctures must be given upélc)
The lecturers shoul(li mlakci) S:?{}le:;dpc;sessluuz
oca , 8 |
g:er:éigzxsgsgff:? to stir%ubla,tz' int:;e(istf:)r;
ineiples i to be discu
o prm?I“%leebn?:th]oddeatso be chiefly adoptecz
§tucily. ltimate development of 1}Ior§te.sdsorl
lsritncei:les laying stress ufponﬁo:c?gm'l‘lﬁs
’ ontaneity ol € .
free%ogn glggulgp be followed as st.a.ted fby
t113‘et!::')a,nd Russell with moch-ﬁca.tlor}(s1 c(;;
mac;e systematic supervision air)xdltgox: ;.]x;n-
by teachers suggested by the d& on .
While regional surveys anld s
lectures and discussions should SU -
interests the chi%f [l)'fgczr(;f‘r;c:letlvi]tnsghlguld o
tion should be the il rary s SO
hers of a colieg :
e o (Z:fofll:)iitlea;:o divide up ’the year?
e monthly ¢ gssignments, each o
dent must complete before hlz
takes U additional work ip any S‘Ef:f
s?lb?ect.p Perhaps the University itseils

hich lays down the curriculutp,should
w

kly assignments’
monthly apd wee : )
233‘7 :zfits’ of wgrk, subject to mﬁiﬁ?m'll(‘)}::
and amplifications by the te?]iese i
teachers should include. 10 e BSE
ments, the regional survey Tk e
questi'ons of local importance

with the subjects. The regular course of
study will be deemed to be complete only.
when all the assignments are qompleted by
a student in the order in which they are
given. At Jeast one day in a week should
be devoted to the regional survey work.
This will considerably reduce the number
of days avilable for instrustiony but the
difficulty may be overcome by closing the
college on holidays only for haif th_e dfa,y,
Sundays and long vacations only continuing
as ¢ full day’ holidays. In the first instance
regional surveys should be planned 'for the
whole year, and the purpose underlying t}le
plan should be to relate it to all the topics
in all the prescribed subjects. Each survey
should be preceded by 2 lecture by and
conversation with the teacher, cglculated to
stimulate interest and enthusiasm. The
students should be encouraged to propose
schemes of reform in local life, and to
popularise them. Provision should be made
for democratic organisation of a wide
sphere of Collsge activities, such as the
college restaurant, disciplinary questions,
ete.

‘The above synthesis of methods appears
to be adequate for enabling the students to
acquire the knowledge laid down in the
curriculam ; it may also be expected to
creats among the pupils a genuine love of
knowledge and the capacity and taste _for
acquiring further knowledg> by reading
books. This latter quality 1s sadly lacking
in the overwhelming majority of present
day graduates in India.

Yet the synthesis of methods outlined
above is not ‘capable of directly preparing
the pupils for enlightened  citizenship.
Methods require to be searched fgr to culti-
vate in the pupils (1) the art of using wealth
and leisure, (2) character-building, (3)
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sharpening the mind, and (4) st i
harponin (4) strengthening

2. Cultivating the art of yss
and leisz.tre. It bas been g;id :l?ovu;e&f;’:
preparation for life implies training an
individual in how to produce and how to
use. The aim of the *arts’ course, with the
curriculum and methods laid do’wn here
may be expressed as teaching those engaged
in other professions how to use wealth ngnd
leisure. By performing this very task the
becomefproducers‘, in the terminolo 03;
Economics. It is this *service' gt}l’le
produce. Another service they render is ty
enlarge the mental horizon of ot :
me_mbers of the community. They are al:;
?ral_ned as users of wealth, but op]
mfhrgclty. through reading, observing, a 3;
thinking. Directly, their capacity tog:un’
wealth and leisure is developed throuse{l
hearing classical music and studying mastgr-
pieces of Art. Yet something more needs
to be done in this direction. The ¢ yg.’ of
wealth, or ‘ consumption’, directs the whol
activity of ‘proluction’ in society 'a.nd .
such it is very important, Yet t'he ide:j
method of the use of wealth is not & matter
to be enforced either by the Universit
upon the Colleges or by the Colleges u 02’1
their studente. The teachers of each inst?tw
tion should think out what is the ideal
mode of consumption in the existin
circumstances of society, should ado tigt
themselves, should encourage it, and gith
the previous consent of the students. and
to the e§tent to which the students; r ’
enforce it among them. Smoking plf ie:’
bridge, and frequency of visits to hoZtelg
and cinemas are habits which may be
found to deserve forcible suppression. The
style of livinf should be cheap and yet
“artistic ; details of such a style shouldybe
worked out and popularised. Cheap but
good hobbies should be encouraged, as
9ﬁ'ording healthy pastime.” At pre’sent
indoor pnd outdoor games serve the purpose
of training students how to wuse their
leisure. But the poverty of the country
should not be lost sight of ; and expensive
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games like cricket and tennis s
positively banned, while excell::tmdaxl;s
cheap Indian team games like Atya-patyas,
Kho-kho and Guli.danda should be encour.
aged. The greatest reform which can be
introduced in this direction is to cultivate a
love of outdoor life by arranging regular
trips and picnics, say once a fortnight
Staging short-plays is also of considerable
value from this standpoint. But all these
efforts can achieve very little unless the
students reside in a college hostel, the
willing consent of the students is secured
for necessary rules, and the rules are
enforced. The success of this part of the
§chem.e, then, depends on the extent and
intensity of residential life.

_ 8. Character-building. Character-build-
ing is a baffling problem. It can not be
demonstrated, and perhaps it is no longer
b.elnev‘ed, that a graduate of the present
time is morally superior to the illiterate
men. The foundations of character, good
or bad, are laid in childhond and boyhood.
Only minor changes are possible at the
College stage. Yet, at this stage, pupils
are liable to be deeply impressed by
pergom_xlities which are outstandingly great.
This gives a clue to the method which
a.lcl)lne can pr;)mote characlt‘er-building ina
college, namely, contact with greast per: i
ties. That college is foz-mgat‘:wphi:m.
on its staff, a few reilly great men, full of
sympatby for humanity, with keen intellect,
wide knowledge, magnanimity and indomit.
able courage, with several achieverents to
their credit, agd commanding nation-wide
respect. On the other hand a college the
staff of which is manned by petty men,
who may be competent in their subjects
but who seek special privileges, personal
advancement, the pleasure of ordering
others, self-advertisement, and credit, and
who have no compunction in telling false-
hoods to attain these petty ambitions—such
a college may once for ull give up all
aspiratiops or pretensions to character-
building. To revert to the question of
developing contact with great personalities,
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therc are three methods which may be
simultaneously adopted. One is to frequently
invite great personalities to address the
students; another is to maiantain a good
collection of biographies and encourage the
students to read them; and the third is to
arrange lectures or sermons about once &
month. on the lives of the great servants of
humanity. ,
The ancient Indian gurukula system is
often advocated for developing the character
of students. Under this system the student
goes to his preceptor and lives under his
roof or under his direct sapervision. It
should be remembered, however, that
character-building was only one of the
reasons, and not the maio reasonm, for the
qurunkula system, “The gurukula system
was preferred because it better facilitated
studies, toned down personsl idiosynecracies,
and helped the student to become more
resourceful and self-reliant and bett?’r
acquaioted with the world and its ways'.
(Altekar 3 Education in Ancient India,
p. 94). Secondly, although * the _qu_rukula
gystern was regarded as very beneficial apd
was followed wherever circumstances per-
mitted, it is not to be supposed that it
was universal”. Thirdly, cha.racter.-bul!dmg
was largely the result of emphasis laid on
it by writers, thinkers, and teachers; Manu
declared for instauce, that Vedic study,
charity and sacrifice are 3f no use toarg;;:
of questionable character . (Ibid. p. o )
Fourthly two factors which greatly raise
the position and influence of the teacher no
longer exist to-days x_mmely. abs:{nce, o;
jmperfections in copying of books, h&ﬂ
dependence on certain preceptor_s (te;‘c e{:s
of phnngophy) for spiritual salvation. | ast“y
if the teach IS instaad of being spiritually
l .minded, the results of the
great are petty minded, avrelo
qurukula system are sure to be .to‘ ;av P
evil transits in character. The gmukuIa dsys-
tem, therefore, is unsuited to modern India.

4 General Training .of the Mmd.band
the Body: Conbscious training of thet ody
and the mind, though - of vital impor an;e,
can not be enforced on the young men who

emerge from high schools to enter the
colleges. The authorities of a college,
however, should realise their full impor-
tance. The body should be strengthened not
only in the strength of the muscles but also
in the strength to bear discomforts, hunger,
heat, cold, and rain. Methods to strepgthen
the body and the mind have been evolved
in the West as well as in the East. The
yogic systems of body and mind control
are of undoubted practical value (See
Aurobindo Ghose ; A system of National
Education), and it is surprising that they
are ignored in our educational schemes. It
would be by no means a waste of funds if
college anthorities maintain specialists in
physical culture, practical psychology, and
Yoga, whose instructions should be available
to such students as care to benefit by them.

5, Medium of Instruction: The pre-
valent system of imparting education
throngh the English medium has been
severely criticised. The controversy in
the early decades of the nineteenth century,
between the °Orientalists’ and the ‘ Angli-
cists' was settled bv Macaulay’s famous
minute of 1835 and the subsequent Rosolu.
tion of Liord Bentinck’s Government. In
that resolution it was expressed, thata
substantial part of the money allotted for.
education should be employed in imparting
to the native population *a knowledge of
Eunglish literature and science, through the
medium of the English language.” It was,
however, subsequently explained by the
Pubtic Instruction Committee and by one
of its members, Sir C. Trevelyan, that this
decision was opposed to *“ Oriental learning
taught through the medium of the Sanskrit
and Arbic languages”, and had no reference
at all to the vernacular as the medium of
instruction (Report, Calcutta University
Commission 1917-19, Vol. II, Part I, p. 230)
Macaulay even explained, * T conceive that
an order to give instruction in the English
language is, by necessary implication, an
order to give instruction, where that
instruction is required, in the vernacular
language”. (Ibid; p. 230). The Directors
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of the Iast India C i i
Despatch of 1854, hopeort];l[:].s:n}";tl:: -y
culz'm' literatures of India will be or Yiema‘
enriched by translation of Europga:ll bua'llliy
'(;;'hgg’e r:;}i’gd orlllginalbcompositions of ?x?eri

ho S huve been imbued with
spirit of European advancement e
parmpen, Inovitge ey radaly T
¢ anner within

?(])l classes of the people. We tl%il:e?}(::rzf-
Verre, to lthe English language and' to the
then&clg.ar languages.of India together as
know,:d;::,”fornt:?e dlfflusion of European

: . as on ith i
?f unl\fersities in 1857 t};la‘zlt]]i;ntglies%reb‘?mn
0 dominate the educational system so St
xgegate. the vernaculars to a positioi:;s :)?
t}:m‘l:otrimlmporta,nce. . This was because, at
phat ti & 1t was generally agreed that "'the
co{;’lld’o ]edlécathn of_a modern character
oo mndy & given in India through the
becauseetl:m of English;” and second]
Decaus 8 Government began to choosz
eyl :,(;1 tfﬁcers from among the Univer.
sity igts uates, so that Government service
and It f::qmren.xents largely determined the
Un ]i:ilSl Yy requirements, and knowledge of
186?132 ;a;lta,med supreme importa.nceg In
the S92 t e Calcutta, University With.drew
ve;np rrlnssxon to answer questions in th
acular, and thus stimulated educa.tiog

in the English medj
edi
the vernacular, um at the expense of

From the standpoi i
psycholog_v,. educa,lt)i%lx;lttgio;hg eguc,atlona.l
vernacular is clearly prefers.bgle; 'II‘]I? > main
%gsgtxon 1s whether the verna,cule s in

1a are sufficiently developed so "t be
fit for every use. Patriotic sentimﬁxt A
c}c;nsxderatnon in favour of vernacula,r:s-]s n
: e other hand, the fact that the En,lioll:
anguage has promoted the feeling of- it
as between different linguistic rov'umty
and the valqe of Tnglish as thep Chmces.
.through.whlch Western culture has ﬁannel
into India, are arguments for continouvfred
the present system under which En ll'n}gx
continnes to be so widely used iugi:fx
Universities. )

Patriotism in Tndia h i
expressed itself in the dﬁ'sec?iztn Z?m: le?tllly
i)r;g th};a literatures of vernaculars in :]Ill‘ltch(;
de?)?ecd (tai of knowledge. Yet it can ‘ﬁot be
denie andat a strong feeling of patriotism
85 the medi of " mstraction s "ormicUITS

g rtion iti

;:i(])lstd uno]b]ectionable. The mUE?;;?:i::Z
i o well to take the lead in expressi ,

patriotic desire and make end wments
for the translation of standard wor?t:mmts
:ggt]ects Into vernaculars. It wil] be ?:uzlc;
c&pa.'bol: ;?e whole, vernaculars are not in-
copabls Wz:greq‘c;/nhgerkenowledge developed

e neces: i
;:::rﬁg)iztflees could be set up s’;z’ s:':ﬁ,nal
f al terms, either by importing dg
rom Fnglish, Sanskrit, or Persian worbs
c?mmg new words. Bat, with the ’ ::wtf}x’
?umdreen}socmglc institutions jn Indis, the
futar | Illm' oub_te_dly with the varnaculars
b e niversities would soon appear to
of diusion of nowloti irel” Purpote
e

Eastern and Western, snc?ent:,':gl r(::)';::::

unless they adopt ve
! rnac ]
ol instruction. ulars as the media

thi'fl:.: ;:ethc_;ds of education advocated in
s eas Xt gll}fe & subordinate place to ins.
the activ:asizo;lqlrllla}:‘gr pu? il]:limself b
the sources of this k:owlgdc;z]igze'bY;t
which, unfortunately, are almost all wri(:;‘t)é:
in a foreign language. Until this is so. and
ifour goal is to make vernacular th
lr:;e?;;rtn pf teducntion, our next step shoulg
instruction may contin

ghrough English or whatever oth:re fct):ei b:
anguages the students may learn, but t%e
ex?resston of their knowledge should be
(f):ssy through their mother-tongues. Pro.
o :)::sw&o find it }}ighly inconvenient to
no‘:feel them§elveq in mother-tongue will
hot feel e slightest difficulty in testing the
kn edge of students expressed in Indisn
b ‘E;ipa.ges. Th.e difficulty of some colleges
e ng on their staff professors originally
belonging to foreign provinces is not an
insurmountable one. )
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6. [.caminations—* The problems of
examination,” say the Calcutta University
Commission, 1917-19, ¢ difficult and impor-
tant in all countries, are nowhere more
diffcult or important than in India™.
(Report, Vol. II, Part L p. 140) A majority
of the witnesses who replied to the relevant
question answered that teaching was unduly
subordinated to examination. One of them
said that the average student makes no
attempt whatever to take an intelligent
interest in his subject, except in so far as
it is necessary for the passing of the examina-
tion. “The student isin Collage not to
learn things for their own sake ...... * The
Officiating Principal of Chittagong College
said: “The students prefer that lecturer who
gives systematic ‘notes’ and points
out ¢ important * questions. To avoid the
risk of unpopularity, and hence inefficiency,
even an able lecturer allows his lectures
to degenerate into coaching work . The
fears of the students, under the prevalent
system, are not without & semblance of
justification.  * The whole undergraduate
teaching, " says Prof. Meek of the Presi-
dency College, *‘is bound down by exa-
minations ; no freedom in choice of mate-
rial is encouraged hnd any originality on
the part of the teacher is likely to produce
results disastrous for his students when they
go up for their examinations ", “Our
university system, instead of encouraging
the love of learning, kills it”., From
this and other evidence of a similar nature
the Calcutta University Commission con-
clude: “ Anxiety to pass examinations exists,
and rightly exists, in other countries, but
nowhere probably does it exert such steri-
lising tyranny over teachers and students
alike as in Bengal”. (Report, Vol. II, part

1, p. 148).

The witnesses before the Commission

attribute this excessive anxiety chiefly to
two factors, both of which are economic.
The first, that under the existing condi-
tions in the country the umiversity degree
is the one and only passport to & Culeer
for the majority of the students. The
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cecond, the p verty of the students them-
selves, in whom their families concentrate
hopes of release from financial anxieties
and miseries. If these are the chief causes
of the evil effects of examinations, the prob-
lem is at bottom the economic problem.
But the Commission argue that the econo-
mic pressure eXists, though possibly to &
Jess extent, in other countries. *1In all the
modern universities of Great Britain there
are hundreds of students whose bread and
butter depends on their passing of exami-
nations. But we do not find that general
closing of the ears and mind to everything
that does not contribute to examination
success”. And so the Commission suggest:
% The remedy for this weakness can only
be found in some new moral and intellec-
tual movement in the student world "
(Ibid., p. 154) On these Views of the Com.
mission one remark may be permitted.
The Commission appears to under-rate the
difference in the economic conditions of
India and Great Britain. ~ The most
optimistic estimate of per capita annual in-
come for India is Rs. 116, while the corres-
onding figare for United Kingdom is
Rs. 1092, which is nearly ten times the

former.

Economic pressure is by far the most
important reason for the present domination
of our educational system by examinations.
Next in importance is the reason that the
system of our secondary education is defec-
tive, in as uch as a student, during his
school career, does not acquire ¢ the power
of accurate expression or of thinking for
himself”. Unable to compose their own
answers the students take to memorising
answers contained in the ‘notes '; and this
being a laborious process, little desire or
energy is left for the pursuit of learning
for its own sake. A third reason is the
existence of some defects which, according
to the Calcutta University Commission, are
due to “ mistakes in the design of the exa-
minations themselves, both in plan and in
details : and perhaps still more to & funda-
mentsl but common want of apprehension

’
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of the true functions of examinations and
degrees”’ (Ibid.,, p. 155-156) In their
Report the Commission make valuable
suggestions to remove these defects, but

space does not permit even a summarising
of them in this short essay.

It follows that the most important remedy
for the evils of examinationsis industrial

and economic develupment of the country, -

at once opening new avenues of employment
to young men and, by removing their

poverty during the period of their College. .

life, giving them the peace of mind necessary
for the pursuit of learning. Other remedies
include improvement of secondary educa-
tion and the reform of examinations on the

lines suggested by the Calcutta University
Commission..

Under the system proposed in this essay,
a student will not be able to proceed to the
next month's assignment until he has satis-
fied his professor or tutor that he has finish.
ed the current month’s assignment of work.
This implies a test in the work contained
in the assignment, which must be taken

monthly. But the examiners in this case

will be college teachers not appointed by
University ; and the latter would demand
- some method of assuring itself that the re-
quisite standard is attained by students before
they pass from the ‘intermediate’ stage to
the higher stage and, again, before they pass
out as graduates. One method of meeting
this demand will be quarterly inspection of
colleges by university inspectors, who should
closely inspect their academic efficiency.
In this case University examinations may be

~

altogether abolished. Another method will
be that the University should divide every
two years’ course into six parts in the first
weeks of October, January and April. The
division of courses should be based on
assignments for ‘each three months, by the
university. To substitute such quarterly
examinations for the yearly examinations
in vogue at present will mean considerable
saving for the examinees who fail. Bat the
chief objection to this proposal would be
the extra expense which the University
will have to incur in holding four wmore
examinations at each stage. Owing to the
financial difficulties, the university may, as
& -matter of compromise, authorise the
Colleges to hold three of these examinations,
holding the remaining three itself. But to
examine students in a course of studies
covered during the whole year involves a
special preparation on the part of the stu-
dents, which, in turn, involves extra expen-
diture of time and nervous strain. Inci-
dentally, such examinations unduly anhance
the importance of the examination system.
As the purpose of the examination is to
enable the University to give a guarantee
to the public that certain students have
attained & cortain level of kaowledge, the
purpose can as well be served by quarterly
examinations in courses covered during
each quarter ; and if this proposal is accepted,
undue strain on nerves and' memory will be
avoided, terror of examinations will be
lessened, minds freed from anxiety will
take delight in knowledge for its own sake,
health of the youths will be protected, and
‘education will be made more fruitful.
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OBSTACLES TO THE PROGRESS OF PRIMARY
EDUCATION IN INDIA

By N. CuakraBARTY, M.A. (LUCK),, B.T. (Cau.), M. R. 8. T. (LoxDON),

THERE i3 no gainsaying of the fact that

during the last few years much has
been done towards the advancement of
education in India. It was stated in the
Eleventh Quinquennial Review on Educa-
tion in India 1932.837 that “probably at no
period in India’s history has there been a
livelier interest in and concern for the
future of education than at the present
moment”. The famous Wood—Abbot
Report, the much talked of Basic Education
of the Wardha Scheme, Reports of the
Vernacular Education Committee and the
Women’s Education Committee appointed
by the Central Advisory Board of Education,
and the ouce popular Vidya Mandir Scheme

are no mean achievements in the progress
of education in India.

Yet, in spite of all these developments, it
must be admitted that primary educa-
tion bhas not been able to do full justice in
producing mass literacy in India. The
Government of Tndia and the Fduecation
Departments of all the provinces have risen
to the circumstances and are now keen in
bringing the percentage of literacy to a
high level : they are not sparing any pains
to adopt all possible measures for the pur-
pose. So it will be seen that this state of
affairs is not due to any carelessness on the
part of the authorities at the present
moment, but it is due to early neglect and
the policy of getting the best and the most
deserving pupils atthe top by way of
filtratiop and elimination through examina-
tions. ‘

The control and management of primary
education in India are divided between the
Government and Liocal Bodies. It is a sort
of dual administration and control and the
system is defective as most of the Local
Bodies bave been found incompetent to

Assitant District Inspector of Schools, Ajmer

successfully carry out the work, entrusted
to them. The following table will show
the percentage distribution of direct control
which Government, Liocal Bodies and pri-

vate agencies exercised over primarry
schools in 1988.9,

Schools maintained by
Govern- Private manage-
ment, Local bodjes.|anty,
British
India. 14'4 422 424

It will be seen in the above table that of
the total number of primary schools in
India only 15'4 per cent are directly main-
tained by Government. The rest are either
privately managed or managed by the
Liocal Bodies. This division of responsi.
bilities is one of the main reasons of the
retardation of the progress of primary edu-
cation in India. It was stated in Education
in India, 1937-88 that, “there would appear
to be very general agreement that many of
the shortcomings in the present system can
be laid at the doors of the bodies immediate-
ly responsible for administering them".
The Vernacular Education Committee of

the Central Advisory Board of Education,

complained that the “teachers are trans-
ferred, dismissed or appointed for personal
or communal reasons, increments are not
granted, payment of salary is often in
arrears, departmental advice is ignored.
relations with the education departments
and their officers are strained, local bodies
are apathetic,”

In calculating the wastage figures the
Royal Commission on Agriculture has held
that on the average no child who has not
completed a primary course, of at least fouc

o & o
Fdensity of population 18 '€
tlgzsrln%ltiplicity of small 1_::;0
Hence, tbough the prov!

HBSTACLES TO THE PROGRESS 0

tly
egarded as permapent.
Yi::::t:ho'lll‘lge bﬁurrn‘ger of classes in pri

the
the length of
schools and also ; the
it course Iin all provinces are Do
D form jve to the spirit of

i conduc t e
umfogmly In - some provinces “the lfnv;ent
1¢laarsn 1;:1g.9' primary school or depar
clas

in reality of two setil:g?:‘:
nt section and a‘m;er o
section. In someé provinces, the nu

ther are
. : o classes toge’
children it theu:r‘;vber of children 10 class

;Row'li‘;:r:h:ho?ﬂd be a uniformity in this

] 4 if the
- .1l the provinces An
m?:rtsr;t::o;se is lengthened it is all the
pri
better.

India is. a‘. la»m;i
tions of village
to the teachers, who

often consists
namely an infa

i ndi-

f villages and the con
fz are n%t at all attractive
ofter passing bwo years

ini | in the urban area

i aining school 1T e

l%t?rlxeﬁnt; it difficult to ad]uStltr}:aZliI;Zewe';he
0 in the rura .

srenmstances 10 [he

tl_'ne otl_rc: is much less favourable efs(;:;d e

situa 13 teachers. It has been su%gt e

vi’lomEilucat{on in India 1938-395,;r ‘;mice teps

tast & b taentomake ic t

st Bl much more gttractive to

i 1 the
vlllﬁge schOO o ht tvpe"' ‘Moreovert :
gg;ne?ti:sf tl:)? rln.gdmin'istra,tion, supervision
ifficu -

i e

acti the village areas 8~

ingpection 110 > e

and u;:‘l;ich cannot easily be overcomeVide '

?here- se compa.ra.tively easy to pro A ,

s of c.melr&n run efficiently the primary
organis

schools in towns.

rimary school is not an
i b pel:tsetz)tfdazl’i?la,ge uplift. ecom}:gu;,
instrur d to & certain extent, perd p;
§001sl anl too. Poverty and indebte 1nesk
l?tfg:cgl;s mass illiteracy: parrow ontloo
o '

d apathy of the people are responsible for
and ap

i wal of the children
the pro g he is old enough,

on as
f;om sl(:it:go};inﬁz % cattle or helps the
the ¢
ts in other .

e f different provinces the
w. This leads to
flicient school:.:,
n of schools i8

In many areas O

§ PRIMARY EDUCATION IN INDIA 325

pot unsatisfactory the distribution of scho'ols
in uneven. Bengal has one school in 2:01
square miles, Madras n 8:07, Assam in
1910 while British India bas” one In 6+73.
The roads and the means of communications
are scanty and offer physical obstac]es in hilly
places and deltas. These, as well ‘as season-
al migrations and illness owing to climatic
conditions, make it dlmcult- in certain
places in different provinces to collect
children in the school .a.nd secure their
regular attendance. This also leads to
multiplicity of small inefficient schools.
Barriers of caste, religious. comn:unal and
linguistic difficulties have made the problem
of effective school provision complicated.
There are schools in India where a depressed
class pupil is pot entitled to enter. Itis a
saddening reflection that communal aud
religious differences are rgsponm_b_le for the
persistence of uneconomic muxtmhmty of
school units and for the persistence of
many unrecognised institutions, which are
in most cases outside the public system.

Another reason for the multiplicity of
uneconomic, inefficient and single teacher
schools is the separate provision for boys
and girls schools. Consequently girls schools
are ordinarily not only badly attended and
therefore extravagant and superfluous, l.mt
also ineffective. ‘This inadequate utilization
of existing schools leads toa great deal 9{
waste of money and effort.

The ephemeral character of schools is main-
ly due to private venture or private manage-
ment or the teacher manager system, prevail-
ing throughout the length and breadth of
India. These schools are not only inefficient
but also unstable, the curriculum having no
relation to the conditions of village life.
This increases the apathy of tBe people and
tbe belief among the rural population
becomes firm that no benefit can be
derived out of the sacrifice involved in
sending the children to school. It has been
repeatedly pointed out by the Royal Com-
wmission on Agricultore and oOther experts
that a teacher without a rural bias is of no
use in the primary school in India.
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Another important factor whieh causes
the retardation of progressin the primary
system of education in India is wastage
which is mainly due to premature with.
firawal, stagnation, relapse into illiteracy,
1rregu!a.r attendance, . inefficient teaching
defective school organisation, inadequacy of'
inspecting staff and want of proper and
eﬁicleqt supervision ; last and not the least,
education is voluntary and not compulsory.

In the table given above it will be seen
that of all the primary schools in India
846 per cent are controlled and managed by
local bgdies or other private agencies This is
no satisfactory a rrangement. It was re-
marked in the Punjab report that “the time
ha.s_ definitely come for Government to
revxew.the whole position in regard to the
delegfa.tlon of powers as well as the general
question of relationship between the educa-
tional officers and the lo~al bodies, The
matter has been hanging fire for a consi.
der?,ble time, and an urgent solution is
d_esxrable". The Director of Publie Instruc -
tion, {\ssa.m, emphatically asserts: Tt is
high time that the control of vernacular
education should be taken from local bodies
into the hands of the Minister of Education”
It is needless to say that the Lincal Bodieé
should be forced to be alert and made to
realise their responsibilities or the Govern-
ment should take the control in their own
hands. A policy of concentration, improve-
ment. consolidation and reorganisation

is suggested rather than one of PR
expansion. multiplicity or

The present day normal ini
schools are situated in the cit(i):s t;:{\in;!:.g
away from the rural environments in which
the teacher has actually to work. If, there-
fores the normal schools cannot be e;tablish-
ed in the rural ares, the pupil teachers
should be taken to the villages on educa-
tional tours in order to come in close touch
with the village life. Not all teachers
should be chosen for the village schools
but only those who have a rural bias a.nd'
who are imbibed with the missionary spirit

qf sacrifice. They should be given training
in general village welfare work, village
hygiene, elements of medicine, etc. and

should be given opportunity to learn the '

art of plural class teaching The headmas-
ters of Secondary Schools may with advan.
tage be given power to inspect the primary
schools in their centres st least once a year.
The primary school teachers, as a result of
this, will be on the alert and while the
headmaster will enthusiastically do the
work, entrusted to him, the Inspector will
be partly relieved of his troublesome tour
in the interior.

The village primary school must be
made attactive and it should form the
nucleus and become the centre of village life
and progress, Being imbibed with thespirit
of the doctrine of service the teachers must
drive away and remove mass illiteracy, the
narrow outlook and apathy of the villagers
by facing the problems of rural reconstruc-
tion through actusl and practical work in
the matter of better sanitation, the establish-
ment and maintenance of small dispensaries,
co-operative societies, the holding of classes
for adults, the encouragement of village
games and recreation and so forth. Rurali-
sation of the curriculum and the double-
shift system will be greatly helpful in the
matter,

_ Itis an established fact that the teacher
is the maip factor in making the school an
educative force and much is demanded of
him, Taking into consideration sall these
things willit not be meet and proper to
increase his pay and prospects and to
improve his status?

The problem of the existence of the ephe-
meral character of private venture schools
and the multiplicity of small inefficient
schools cannot be dealt with successfully
unless and until Government take away all
powers fromy the hands of the Local Boards

and control them directly. There is no

other way out of it and Government should
take direct and full control of the vernacular
education as early as possible.

OBSTACLES TO THFE PROG
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And for the effective teaching of smad
children ‘‘women have been acknpwledﬁe
all over the world as more suited than

men’’. Hence it has been suggested“m the
Education i India, 1938-39 .that mor;;sf
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house, but as a preliminary measure, it will
do ample good. At any rate, children should
be permitted to attend school before and
after they bave been engaged in work. Most
attention to the lowest class, enforced pro-
notions, introduction of lower primary
certificate examination will help, it is hoped,
to stop the wastage a great deal. '* Most of
the wastage prevalent in primary education
can be checked if compulsion is applied
effectively. To make it effective there must
be a judicious selection of areas, rigid
enforcement of the provisions of the Act in
those places where it is operative, infliction
ofdeterrent penalties on recalcitrant parents,
and a general tightening up of the control
of Provincial Governments through the
Ministry of Tdueation over the whole
system of primary education.”
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What is wanted is .a library filled with

crowds of readers “afiong whom the libra-
" rian vigorously woves, giving help and
encouragement and radiating hope and
cheerfulness born out of his own fulness of
life and pleasantness of experience.

To attract and retain the crowd of
readers even in its fulness, the schoonl
library should be not only manned by
librarians with radiating personality, but
should also be constantly re-filled with every
variety of fresh-bocks on every concesiva-
ble subject. To build a school library of

soiled books discarded by .adults is not to
make it function as the fourth means of
education. It may create a dibrary for
formal purposes. It mav be a dummy
library to fulfil requirements of regulations.
It can not help the schonl to fit its pupils
with capacity to use externaliscd memorv
nor to fulfil itself in the new way in which
it wants to doit 7.e., by enabling the pupils
to benefit by the fourth means of education
as the present-day conditions are too compli-
cated to allow it to bLew the burden of
cducation without its aid.
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N Puyal Messrs Alliance Company have

brought out a notable addition to their
Tamil translations of Indian classics from
other Indian languages. ‘ Puval’ in Tamil
means a storm, and in this well-known
novel Tagore tells the story of a hasty
marrige in which neither the husband nor
the wife see each other well, their separation
through a shipwreck and their re-union
after many adventures. Barely t»ld, the
plot may seem melodramatic or sensational.
But the story is told in such a simple and
homely manner that at no time do we sense
any improbability in the plot. The'characters
of Kamala, Ramesh and Hemanalini are
delicately and distinctly drawn. It will be
presumptuous to praise the art of Tagore in
8 brief review : what has been said is only
intended to whet the reader’s appetite. The
translator commands an easy and fluent
style but a more collnquial idiom in dialogue
will not be out of place.

Owing to difficulties in getting paper the
book has been brought out with great
difficulty. It would prove @ magnificent
acquisition to school and college and public
and private libraries, Messrs Alliance Co.,

declare in n preface their intention to bring
out a Tamil translation of Tagore's Gora,
another celebrated novel.  Thev dezire that
atleast orders for atlenst 400 copies shonld he
registered before-hand in order tn enable
them to bring out the bonk., We trust that
their appeal will meet with satisfactory
response.
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EDITORIAL NOTES

I

E have great pleasure in bringing to the
prominent attention of our readers a
new publication entitled * History of Edu-
cation in India during the British Period *™*
which requires careful and close attention
to the very many topics discussed in the
course of its treatment. It surveys the en-
the field and duration of the modern system
of education in India from its. earliest
beginnings and likens it to a drama con-
talning several acts,” the most recent of
which is the crowded stage set by the
introduction of Provincial Autonomy in
1937. This last stage, however, is not
parrated in detail by our authors. Com.
_ bining what have been claimed to be the
bureaucratic and non-official points of view,
the two authors have done by their colla-
horation a real service to the study of
Indian educational evolution The earlier
phases of Government's educational activity
may be held to close with the great Des-
patch of 1854, by which, though some
encouragement was to be extended to
Oriental learning, the wain object of the
educational system was declared to be'the
spread of Western knowledge. By 1900
the question of the necessity of a rapid
Indianisation of educational agency had
come to be fairly settled. Then followed
two decades when the process of bureau-
cratisation was in the ascendant, which was
succeeded, as its inevitable sequel, by a
movement marked by new experiments of
ideas, schemes, aims and courses that helped
to raise new problems of conteat, machinery
and ideology of educational effort.

The abundance of quotations from origi-
nal material which marks the treatment
followed by the authors, is justifiable from
several points of view, Certaiuly the help
afforded thereby for the average reader to
get at the basic material from which
educational development had proceeded

* By Syed Nurullah and 1. P. Naik—Puablished by
Macmillan & Co.. 1943. Pp. Xxiv and 643, Price
Rs. 6-12.

in its main lines is its great advantage.
The monitorial system which was based
upon a feature of the indigenous patasalas
in the Madras Presidency was observed by
the Reverend Andrew Bell and extended
through his instrumentality as the Madras
System and made to serve as one of the bases
for the spread of primary education in
Britain in the first four decades of the
nineteenth century.

The Reports of Mr. Adam, a missionary
worker in Bengal which have been held to
be most important and which have been
recently edited with commecnt under the
auspices of the Calcutta University (reviewed
in our columns) have been summarised
in chapter II, while the authors add rightly
the advice that the reader would do well to
study the second of his Reports in the
original in order to arrive at a clear under-
standing of the methods of indigenous edu-
cation adopted in his dayr, i.e, the thirties
of the nineteenth century. The third Report
contains excellent studies of the Sanskrit
and Islamic schools of the day. Munro in
Madras and the Orientalists in Bengal made
a vigorous plea for the rejuvenation of the
indigenous systems of education thatshowed
signs of rapid decay and disintegration ; but
their cry fell upon deaf eirs, even though
their idea included in part the imparting of
education of a fairly modern type through
the medium of the prevailing vernacular
languages, the efficacy of which has come to
be well grasped only in the present genera-
tion. What has been called the Anglicist-
Classicist controversy in which Macaulay
won the first round, was closed by Lord
Auckland who tried to satisfy both the
Classicists and the Anglicists and who like-
wise strove to improve the use of the
vernacular languages. Attention has{been
devoted by our authors to the progress of
education in all parts of British India and
8lso to the sims of government in promot-
ing their educational policy. Thus would
the authors conclude on this latter point :
“ A dispassionate examination of the exist:

%
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was so strong in the minds .of the Indian
intelligentsia that the number of students
at the University stage increased very
rapidly during the first two decades of this
century, though perhaps the erpphasxs had
begun to veer round from the aim of seek-
ing Government service to the as yet un-
solved and apparently very unsolvable
difficulty of students being driven to Colle-
ges of general education for a lack of alter-
pative openings. Professional education has
been dealt with exhaustively in a chapter;
and from it we learn that the object of
most of the students who took advaotage
of it was to train themselves for the Govern-
ment service or for employment in indus-
trial enterprises and unt at all to devote
their energies to private enterprise.

The epoch-making recom mendations of
the Calcutta University Commission as re-
gards both the scope and contents of Secon-
dary Education and its relation to real Uni-
versity instruction and the -spread-out of
University activities to resear_ch,' as a}so tt}e
question of the medium of instruction In
the High School stage are well worth close
study and adoption with necessary modifi-
cations wherever possible, even though a
quarter of a century has elapsed since the
publication of their Report. The sustained
vitality of their main recommendations 1s
seen even in the recent adoption by the
Delhi University under the guidance of Sir
Maurice Gwyer, of a three-year under-
graduate course, based on an elongated High
School instruction. Much of the effort of
the provincial administrations in the edu-
cational field in the last three decades has
been devoted to the maintenance of a proper
equilibrium between the quantitative and
qualitative levels of the schools both ele-
mentary and secondary. The numerous
problems confronting educational adminis-
trators under Dyarchy, particularly in the
fiancial field, have been clearly, though
briefly, surveyed. The criticism of the
Hartog Committee’s Report has revealed
gradual widening of the gulf between
official point of view stressing qualit
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improvement and tha non-official aim at
the extension of education, at least of litera-
¢y, among an increasing proportion of the
population.  The Indian Universities and
their growth, the part playel by logal
bodies and other main phasesof educational
activity 1in the last three decades b-th ad-
ministrative and substantive—th-se have
been touched upin. Tt may not be rightly
expected that in a book like this every nook
and corner of educational growth could be
explorel thoroughly. But the niiin spitial
elements marking~ both aim and content
have been fabily well dsclosed ; and we
congratulute the au'hors on the balanced
conctu-ions and lack of undue stress that
mark their treatment.

11

It is an interesting task to compire the
educational ideals of different count-ies in
this age of a critical world-
wide stiuggle for existence.
Thus Chiang Kai-Shek, the
great Saviour and Dictator
of China, savs that the ideal to which the
Chinese youth must be educited should be
one which should enable them to preserve
the country against extinction. KEducation
should provide a Jink with all other acti-
vities of the nalion, militavy, political,
social and economic 3 and it must become a
vital and essential factor in the creation of
the new Chinese nation. The Hitlerian idea
has bzen that edueation should develop the
spirit of dedication on the part of every
German vouth of his whale life to the
furthercnce of the German might. The
German ideal preaches the necessity of ob-
serving imnplicit obedivnce to chiefs und
aushorities and it also instructs that the
Germans alon~ are the superior nation, and
they should preserve thelr ricial heritage
ancontaminated by any kind of ethnic mix.
ture. The Spartan idea of a strongly deve-
loped physique which can sustain and eudure
against any amount of strain 1s also iricul-
cated a3 one of the chief aims of German
education. In Italy the ideals are almost
the same as in Germany with a few differ-

Some BEduca
tional Idea.ls

>

ences only. The monarchical ideal is tolera-
ted and cven enzouraged in Italy ; but not
in Germany. While Hitler preaches that a
great monarch and ¢reat men cannot
flourish sile by side, becanse the king's
groatness is necssarily built up on the
timidity and subservience of the nation, the
Japanese, on the other hand, have always
held that the greatness of the Emperor
embodies and produces the greatness of the
nation and that reverence for the ruler
means patriotism and service of the highest
kind for the welfare of the whole nation.

The Eduacation Ministry of Japan issued
recently a circular which may be taken as
the ideil of Japanese education, and in
which the first aim of all teachers is held to
be to train youth to revere the national
structure, to devote themselves to public
service and to secrve their country without
caring at all for their physical or mental
ewse, In this crisis of national emergency
all the public organisations connected with
the students and their activities should be
placed at the entire disposal of the national
government, sn that the system of education
should perfect the milit vy training of the
students, should promote all types of mass
work, encourage coopzration and further
solidavity.  In the U. 8. 8. R, the ideal of
education is to promote the dedication of
children to Soviet citizenshipy their sole
duty is o believe in Communism, to be
always on the alert against capitalistic
encroxchment and tosunpress all contrary
opinions.  The tical of edncation in Soviet
Russia is thovefore to promote, in the first
place, the Sov et stiucture of the State and
preserve the communistic  1deology.

In the democratic countries of Britain
and the U, 8. A.. naturally the aims of
education are fundamentally different.
English cducational ideals are expressed
variously as culture, dis:ipline, the develop-
ment of character and personality, The
Educition Policies Commission of the
U. 8. A, have described four ideals viz. self-
reliance, involving the development of
personality and ‘character, economic effi-

-
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- ciency, /. e, ability and willingness to help

in the production «f geods and services
which make up the modern cstandard of

living s human relationship which  would

. devalop the ins'inct of sociability and co-

operation ;- and civie responsibitity by
which an interest would be generited in
the welfare of onie’s fellows and in the pro
mation of the essentials of good and free
social and political relations, like freedom
of speech, religion etc.

John Dewey, the great edncational thinker
of modern America, says that the aim of
=education cannot be one and he does not
believe in one definite ideal being pursued.

Exponents of Indian idealism like Tagore,
Radhakrishnan and Gandhiji ave all agreed
that education should draw out the inner
spirit and stimulate ull the fucalties of the
‘student. In the words of Gandhiji, tiue
education should bean all-round drawi :¢ out
of the best in the boy and the continuing
of this drawing out in the man. Tusore
taught that edusation should enable the
student tb realize the beanty and the gond
that is in man and the world round him.
These ideals are in sound consonanes with

~+gncient Indian noti s,

A compirison of these differing ideals
would easily dem nstrate the superiority of
Indian educational ideals that have persisted

through the aces and that aim not at the

encouragelnent of the nation-state and the
narrow patriot. but at the c eation of a

“right ttiderStanding of all God’s good things.

The educational ideal that would have to
be followed in the New India should be
ased both upon our past idealism and upon
our cultural heritage and, besides. should
be dircctrd towards the development of
those virtues which would enable Indiv to
shine forth among the nations of the new
world thyt is to be.
11T
We draw the attention of our reiders to

. the September number of Teaching (a Qaar-
 terly Technical Journal for Teachers) which
contains different “ariicles dealing with the

o

snbject of social s-rvice in schonls. Thus
in a girls’ school wiz . the Government High
an 1 Normal School for Girls at Awritsar,
the service ideals inculcated comprehend
ten cireles of workers. known as personal
service cicles.  Soeial  service in the
Rajakumar COollege, Raipur as described
by its principal, emphasizes that many good
turns can be done by many boys for very
few rupees and such “activities which cost
most money engage the fewest boys.
More interesting than the descriptive
accounts of ordinary social activities
as  vrictised in n variety of schools,
exp-riment tried by a head-
master towards the removal of caste distine-
tions in his school mess, effected not as the
resuit f erympulsion or imposition, but by
persiisin--—g proof that many of our social
ills and defects might be remedied or begun

15 an

tr bo remedied it our non-denominational ™

ciucional instirations.

The subject of school  settlements  is im-
portant and has been treatéd by the writer.
Oune writer ecarfully warns against the
toadency of s e nanple who swell with a
sinse of piide and seii-s:tisfuction at every
little ey of social service they do.  Such an
attitude, though not positively wrong, is
undesivable. Service must be done not in
tha shirit of charity or grace but because it
shonld be deemel to be an act of social
justice.

We welcome this number of the Journal
an?! appreciate the resolution of the editors
ta devte one entir: number of it from time
to tim>» to articles ¢oncerning one special
tonic. alternatively, with numbers containing
artielzs on a variety of subjects.

v

The newly started University of Ceylon
shows that the Universi'y College, Colombo,
his develooed cut of i's teens into a fall-
fludged majority.
University (iommissicn under the chair-

.

It was in 1929 that g *

nansiip of 8'v Walter Riddell draw up a

U:.ive'rsity schems for the colony.  Acty =
on this Report was delayed by cer
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factors, a prominent one among them being
the fact that the constitution of Ceylon was
undergoing important changes and another
being the decision arrived to locate the
University at Kandy a proposal that would
take some years to materialies. Dr. Ivor
Jennings who was appointed Principal of
the University of Colombo urged the desira-
bility of starting the University in
Colombo, pending the completion of the
building-programme at Kandy which would
naturally take some time.  Itis a matter
for congratulaiton that Dr. Jennings has
emphasized the need for bringing this new
University into conformity with the higher
educational tendencies manifest in India
and the Far Exst. 'Thus, in some respeets,
the Colombo University resembles
several of the reformed- and younger
Universitiecs of India. It is of the
unitary and residential type and insists
of the residence of students in its halls,
all of whom shoull be over 17 years
of age and who are to be recruited with-
out any distinction of race, creed or class.
Facilities for religious instruction and wor-
ship may be granted to approved bodies and
persons. The two constituent units of the
University are the University College and
the Ceylon Medical College. The author.
ities of the University include the Court
which will have power to aend and repeal
statutes subject to the Chancellor’s assent
and consider the anpual report, estimates
and accounts of the University, the Council
which will be the Unriversity Executive,
the Senate which will be the body respon-
sible for academic affairs and will control
study and examinations. The first Vice-
Chancellor is Dr. Ivar Jenanings nominated
by the Chancellor and his successors will
be appointed by the latter on the recom-

mendation of the Court. We may here
stress the programme and enthusiasm for
research work displayed by the University,
particularly the plan already adumbrated
for advanced research in Oriental Litera-
ture, Philosophy and Religions in the
University College, Colombo,

\Y

We regret to record the death in the
course of the first week of this month of
three eminent Sanskrit scholars viz,
Mahamahopadhyaya R. V. Krishnama.
charya of Kumbakonam, Mahamahopadhys
Professar 8. Kuppuswami Sastriar, M. A.J%
I. K. 8. (Retd) and Mahamahopadhyaya

8. Dandwpwniswami Dikshitar of Chidam-.

baram. Fach of them was a giant of learn-
ing and the latter had impressed their.,
personality upon the progress of Sanskritic
studies and culture at Chidambaram and *
in the Apnamalai University. Professor
Kuppuswami Sastriar has left a rich heri=i
tage of scholars tu continue his traditions of
learning and research; and ably foollowing
the example set by his grent predecessor in ,
the chair of Sanskrit at the Presidency
College, Madras Profassor M. Rangacharys,
he was responsible for the creation of an
interest in Sanskrit culture among the
intelligentsia of the city of Madras where
he laboured for over three decades,
Mr. Dandapeniswami Dikshitar was an

ornament to the old school of learning and
to his community,
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