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THE CORONATION HIGH SCHOOL

ENGLISH GRAMMAR & COMPOSITION
(Thoroughly Revised and Improved)
Edited by

W. G. EAGLETON, M-A., (Cantab.)
Professor of English, University of Mysore,

Pages 626+ VIII Price Rs. 2/4

This book is specially designed to serve as a text-book on
Grammar in the High Schools, and has been carefully prepared in
consultation with teachers of long experience in the teaching of
English in Secondary Schools, and is brought up to date by reference
to the latest books on the subject.

One spaecial feature of the book is that it has throughout kept
in mind the needs of the Indian student learning a foreign language,
and has warned him, whenever occasions arise, against mistakes to
which he is peculiarly liable. Predomfance is given to practical
grammar, and definitions, classifications and grammatical terminology
have been treated only so far as may be necessary for practical
purposes.

The exercises coming at the close of every chapter afford
ample practice and, if worked through,: will ensure a thorough
understanding of the principles explained in it. The examples are
chosen from literature, and from modern English so as to acquaint
the pupils with established usages as English is spoken and written
at the pregent day. |

The book is priced low and will be fonnd very cheap for its size,
get~-up and utility.

"

vveseee Agin the case of Grammar books for the lower forms,
this book also has been prepared with an eye to the practical needs
of the class room. The language of the explanatory part of every
chapter is studiedly simple, the examples are both self-explanatory

© and within the experience of the pupils and the exercises cover
only such parts of the subject as will help the pupil's acquisition of
mastery over the craft of writing.,..

++s<....The notevsorthy feature of the book is its “ asides " on

what is current grammar practice so that one may distinguish

between what is within the pale and what is not...a siutable text-
book for use in our schools.

: —The Hindu
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Edited by

J. C. ROLLO, MA. ﬂ

Principal, Maharaja’s College, Mysore. E

Primer 5 As. Book I 6 As. ﬂ
Book II 8 As. Book III 10 As.
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EXTRACTS FROM OPINIONS

The Readers will prove very useful as class
Readers for the careful study of English in schools.

The reading matter in this series of Readers is
“interesting and the diction simple and natural. The
assignments are graded and include almost every type
of exercise.

' The lessons are so chosen that, while they widen
the readers’ vocabulary, they also will add to their
general knowledge.

interesting and are varied in character.

The exercises explain the grammatical principles
and enable to acquire the habit of correct writing.

The questions at the end of each lesson are very g
We commend them as highly suitable for prescrip- g

tion in schools in India.
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BY JouN BARTHOLOMEW As. 14

ELEMENTARY GENERAL SCIENCE. By T. A. Rama IvEn,
V. SRINIVASAN AND S. SWAMINATHAN

Books I* and II for Forms I and 11 As. 10 each
Book 111 f&r Form III As. 12
Book IV for Form 1V As. 14
Book V for Forms V and VI Re. 1-10

* Also available in Urdu,
Parallel Telugn editions are available of the titles except the fourth

 OXFORD  UNIVERSITY . PRESS
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Longmans’ Literary Selections. Parts I & II (For IV & V Forms).

Longmans’ lndian Readers, By J. A, Yates. Primers I & IT (or Combined
Primer) Introductory and Readers 1—3. (For Class 4 to 111 Form).

A High School Composition. By E. E. Speight (For IV—VI Forms).

Longmans’ Pupils’ Arithmetics. By T. S. Rajagopalan, BA. ©.T., Hindua
High School, Triplicane, Based on the latest Departmental Syllabus.
Revised Edition with new features.

Books I—I1I (For Forms I—I1I) Tam:l & Telugu Editions.

Longmans’ History of India. By M. K. Sundaravaradachariar, B.A., L.T.,
Written according to-the latest syllabus.

Books I—III (For Forms I—III and Standards 6—8). In
Tamil only, :

Longmans’ Stories from Indian History. By M. K, Sundaravaradachariar,

' B.A, L.T.,
Parts I & II (For Classes ¢ & 5). In Tamil only.

A Brief Survey of Indian History. By H. C. (For Forms V & VI) Available
in 2 Parts Part I. Pre-British Period, Part II, British Period,
In Tamil, Telugw and English (in one volume oply).

A First Book of Indian Histery. By H. C. for Form IV, According to the
Syllabus issued by the 8. 8. L. C. Board, Available in Tamil,
Telugu, Malayalam and English.

A History of Great Britain. By T. F. Tout." (For Forms V & VI), \\(‘
Available in English, Tamil and Telugu (In 2 Parts), A

A First Book of British History. By Tout and Hartog. (For Korm IV),
Available in English, Tamil, Telugn and Malayalam,

Longmans’ New Method Geography in’ Tamil, for Class 5. By S, Muthu-
krishna Ayyar, M.A,, L.T,, Lecturer in Geography, Teachers’ College,
Saidapet.

Longmans’ Descriptive Geography. By L. D. Stamp. Available in Tamil,
l'elugn, Malayalam and English: (Books I and II in Tamil and
Telugn have been revised according to the latest Syllabus).

New Secondary School Geography. By L. D. Stamp. (For 1V, V & VI
Forms). In English (Complete Edition) and in Tamil, Telugu and
Malayalam in Parts: Part I for IV Form, and Part II for V and
VI Forms, .

Longmans’ Introductory General Science. (For Form IV). By M. Ekam-
baranathan and 'l 8. Krishnaswami Iyer. Available in English,
Tamil and Telugu.

Longmant' General Science. (qu Forms V & VI). By M. Ekambaranathan
and T. 8. Krishnaswami Iyer. Available in English, Tamil and
Telugu.

Longmans’ Tamil Readers. By Mahamahopadyaya M. V. Ramanujachari
Readers 1—8 (For Classes 1-—5 and Forms 1—3). lachariar.

Longmans’ Tamil Grammar. By Mahamahopadyaya M. V, Ramanujachar;
Book I for Class 5. Book II for Forms 1—3, Book]a;I; nf.c‘;:
Forms IV-VI,

Books have been published in Tamil and Telugu for 8. 8. L. C.

Optional Subjects, viz., Geometry, Algebra (Tamil only), Physics and

. History of England and India. (Particulars will be furnished on request),
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Our Grammar Text-Books for Middle Schools

S ,

THE CORONATION ENGLISH GRAMMAR AND
COMPOSITION FOR MIDDLE SCHOOLS

Edited by

R. PATRICK, M. A.
Deputy Director of Education, Colombe (Ceylon)

BOOK I (FORM I) As 6
BOOK [I (FORM 1D w 9
BOOK I  (FORM Im

EXTRACTS FROM OPINIONS

...... The treatmeni is totally inductive. The wvolume of
exerciges lor practice steadily increases as the pupil progresses
from class to class. The exercises are marked by variety and

ease of comprehension by the young..... Part 11 of each of J

the books is devoted to composition. Picture composition is
prominent in all the books. '

* —The Hindu

The treatment of the subject matter is very well graded
and the three books -can very conveniently be followed in
this Presidency (Bombay) in the III, IV and V Standards,
in the secondary schools. There will certainly be marked

of the vocabulary of the children since these books simply
help the association of Drawing and Composition.......

Karnatak Journal of Education

B. G. PAUL & CO. — Publishers — Madras
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THE TEACHER-—-THE HOPE OF THE FUTURE

We, in India, have all a common culture. . . . We are, for
better or worse, Indians. We all speak one Indian language or another.
Our music i8 Indian; our food is Indian; most of our manners and
customs are Indian, . . . . Can we not realize the many points of
similarity and unity and minimize such differences as unfortunately do
exist? . . . Itisto the educationist that the country must look for the
eradication of the canker that threatens to destroy the solidarity of the
Indian nation. The teacher must himself be free from the cramping in-
fluence of narrow communalism ; he must think in terms of India and
of humanity ; he must in his action and words demonstrate his complete
impartiality as between creed and creed, sect and sect ; he must encourage
a nationalistic and humanitarian outlook. The teacher has to show the
right path , . . he must uphold the dignity of his vocation by refus-
ing to be made the agent forsectarian propaganda . . . he must decline
to be dragged down from his high position as the guide and the mentor
who leads the way. . . . He will succeed if he constantly remembers
that a loving heart is the beginning of all knowledge, and liberty the
mainspring of life, . . . He must be conscious of the great work
entrusted to him. He must bave faith in the future of his pupils, in the
essential nobleness of human nature, and in the oneness of mankind,

(Professor Amaranatha Jha, M.4., F.RS.L, at the 17th All.India
Educational Conference.)



GOVERNMENT, THE TEACHER, AND THE PEOPLE
EpvucarioNarn Poricigs CoMMiIssioN

Control of democratic education shou
authority. The conduct of the public school involves the cooperation of
government, teacher, and the people, and if thig cooperation is to be most
effective it must express a general condition of mutual trust and under-
standing rather than a precarious balance of Jealous and rival forces, To

?Ch of the parties involved belong appropriate responsibilities and obliga-
ions,

1d be lodged in no single

- fI‘he fundamental responsibility of government is to establish and
ma.lntmr_l the broad conditions under which education may be carried on.
Among its specific responsibilities are the following :

The first responsibility of government i3 to establish a special
authority for the general condutt of the school. The primary object of
such -a measure is to disassociate education from partisan politics, identify
it with the abiding interests of society, protect it from the passions of the
moment, and thus give it a unique status among governmental functions,
In originally setting up special boards to administer education, the
American people revealed a remarkable realism. Education can serve the

cause of free men only when guaranteed a large measure of independence
and security.

A second responsibility of government is to provide generous and
sustained financial support for education. This is required, first of all,
by the democratic faith, which declares that the heritage of intellectual
and moral development belongs to all men, and not to any privileged order
or clags. Since the public school is our agency for opening this heritage
to the young, it must be made generally and evenly aacessible to all. The

loyalty of a people to the democratic faith can perhaps be most readily -

gauged by its effort, in bad times as well as good, to equalize the opportu-
nities of organized education and to assure every child his fu]] birthright
a8 & human being. An equally compelling motive for the support of
education is social necessity—to meet the threat of despotism to build the
spiritual defenses.of democracy. In any age democracy requires appro-

priate education; in an age like the present education ; |
survival. : . i the price of

The training of the teacher isg thir
If organized education is to play even g sm
the great heritage of human freedom, t
teachers is a matter of the greatest
preparation, the program of teacher.t

d responsibility of government.
all part in the battle to preserve
he selection and preparation of
grg.v.ity. In addition to technjcal
ralning should equip these young
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people to discharge the heavy social obligations of the teacher, It should
communicate to them the full scope of their obligations and opportunities
as teachers of democracy.

A fourth responsibility of government is to safeguard the integrity
of the teacher. Government should guarantee the teacher economic secu-
rity, reasonable tenure, opportunity for continued study, and protection
from the assaults of busybodies and pressure groups which seek to impose
on him and on the school their peculiar brands of morals and patriotism.
It should guarantee him the right to search without hindrance for the
truth and to convey truth as he finds it. It should guarantee him the
right to share in shaping educational policies and in setting the conditions
of his work. It should guarantee him the right to live the life of a full-
fledged citizen, to enjoy all the privileges and discharge all the obligations
of a free man. To ensure that these guarantees may be respected, the
government should provide special tribunals before which grievances may
be adjudicated. It should provide the guarantees here outlined, not in
the interest of teachers but in the interest of free education.

A final responsibility of government is to restrain itself, It should
of course observe the canons of siinple honesty and decency, refusing to
prostitute the needs of the school to the granting of special favors, the
building of private fortunes, and the creation of political machines, Be-
yond this, it should resist the tendency—almost universal in the sphere of
government—to increase and extend its authority, to prescribe the details

" of the educatioual program, to pass on the methods of instruction, and to

usurp gradually the responsibilities and fuuctions of the profession,
Democratic education cannot live in a straight jacket; it thrives only
under conditions of freedom, trust, and confidence. While guarding
education from the threats and encroachments of other forces, government
must not make the mistake of imposing a host - of its own regulations and
prescriptions.

The state can establish and maintain the conditions under which
the education of free men is possible. It is powerless itself to provide such
education. To make the possibility an actuality is the responsibility and
the opportunity of the teacher. With freedom go corresponding obliga-
tions, Among the responsibilities of the teacher are these

He must maintain a steadfast loyalty to the democratic process and
to the interests of children. He should see that education is not a neutral
process and should recognize the social, political, and moral implications
and consequences of all that he underfakes, He should exemplify both in
his work and in his life, the principles of democracy. Heshould be among
the first to sense violations of democratic principles, to apply these princi-
ples to neglected fields, to keep alight the lamps of reason, to champion
the underprivileged and the downtrodden, to combat the forces of totali-
tarianism, whether of foreign or domestic origin—to make democracy
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_work. In_ & word, he should take democracy seriously and strive to make
it prevail in the world. '

His second responsibility is to achieve and maintain a high level of
professional competence, Besides mastering the technical aspects of his
calling, the teacher should achieve understanding of the nature, history
and present condition of democracy in Amcrica and the world While;
resisting all efforts on the part of either privileged groups or the. general
public to exploit him, he should see teaching as an opportunity to achieve
moral purpose in his own life, to labor and fight for the great tradition of
human freedom, to participate in a vital social undertaking, to serve his
people creatively in one of the most critical ages of history.

A third responsibility of the teacher is to participate in the shaping
of educatiqnal policy. He should be ready at all times to devote time and
energy to improving the program of the school and to working for the
removal of inequalities in educational opportunity. In the struggle to
abolish autocratic procedures in education inherited from the p';st he
should be prepared not only to enjoy the privileges of freedom but als’o to
assume all necessary responsibilities, however disagreeable. If the orga-
nized profession ever degenerates into a defender of its own ve%d
interests, it will insure the bankruptcy of democratic education o

A final responsibility of the teacher is to establi iti :

: ablish a ¢
mutl_la.l understanding and trust with the people and with 2;11;1:10(?01?
munity leaders and representatives. He should resist every tendency tc;

erect barriers between himgelf and the community. He should refuse to

idex.ntify h.imself with any DArrow group or class, to assume g position of
59c1al or mt.ellectua.l superiority, to nourish the pretensions and the snob-
bishness which have sometimes characterized the  educated ”

The public constitutes both the basic source and the final i
nal judge of
the s;;:hool progrla;n. A;jhough they may be misguided and perver:le fheci)r
can be no appeal from the decision of the people. Accordingl th’
have their obligations. gly, they too

The first of these is to achieve an adequate understanding of the
nature of democratic education. In spite of their long devotion to the
public school, the people have never seen this problem clearly and coms.
prehensively. They have been content with practices and outlooks un-
suited and even hostile to the education of free men. Today, after a full
century of experience, their ideas about education remain defective and
inadequate. They do not yet see that democratic education possedses a
very peculiar quality which can be attained only under very special condi-
tions. The establishment of those conditions cannot be left with safety to
any minority or to the institutions of government,

The second responsibility of the people, having achieved the
necessary understanding, is to guard the schools against attacks from
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powerful and interested minorities. This means that they must take their
obligations in relation to the school much more seriously than they have
been wont to in the ‘past, They must inform themselves on the issues;
they must be alert to efforts by groups and organizations which seek to
pervert the process of tuition to their own special purposes. This is diffi-
cult, but itis not enough. Something far more difficult is necessary.
They must practice selfcontrol. They themselves must refrain from
attempts to run the school. The discharge of this responsibility will be
peculiarly difficult. But in the times that lie abead, the more difficuls it
becomes, the more essential it will be.

A third responsibility of the people is to establish and maintain a
condition of mutual trust and understanding with the teacher. Their
obligation here i8 no less than that of the profession. They should know
that in the measure that this bond is broken, in the measure that the
teacher is made to feel himself an alien in the community, the school can-
not gerve as an agency for the education of free men. They should see
that personal integrity is an indispensable qualification for anyone who
would serve as a guide and counsellor for the young. Particularly they
should exercise caution in believing charges of disloyalty sometimes
brought by uninformed or malicious persons or groups against members
of the profession, Teachersare drawn from all ranks of the population
and have been reared under the influence of American life and institu-
tions; they are, accordingly, as thoroughly representative of the American
people, and as deeply devoted to the ideals and interests of their country, as
any group which might be described. Parents and citizens should, there-
fore, be quick to give to the teacher the confidence essential to the encou-
ragement of honest and thoughtful instruction. In the relation between
school and community, tolerance and chbarity is required on both sides.

If these were ordinary times, the foregoing exposition of the
principles that should govern the control of democratic education would
close this paper. But these are not ordinary times. Mankind is passing
through one of the most critical periods in all history; human society is
being shaken toits foundations, the social and political structure of the
world is being transformed, inherited institutions are being altered, new
doctrines and philosophies hostile to the idea of individual liberty are
sweeping over the earth, the tide of despotism is rising among the nations,
every where democracy is on the defensive,

The situation calls for a swift moral awakening of the whole
people—for a realization that their dream of a society of free and equal
men on the North American continent may be submerged for generations,

If the new despotisms should triumph in the Old World, the
position of democracy in America would be in lasting peril. But even if
these forces should be vanquished in the terrible struggle now unfolding,
the crisis of democracy would continue in acute and threatening form. I
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would continue until the conditions that have bred the totalitarian m
ments have been removed—the instability of economie institutions, ue
failure to utilize the advances of technology in the common interest, the
widespread sense of insecurity and uncertainty, the feeling of fmst,r;tion
among youth, the fear of war and national aggression, the ineqgualities and
injustices among classes and peoples, the severe discrepancies between the
ideals and the practices of democracy. 'I'o meet the threat of the dictator-
ships abroad and to remove the underlying conditions encouraging the
growth of despotism at bome will requirea deep and sustained moral
awakening on the part of the American people.

[Reported from Chapter IX, The Education of Free Men in American
Democracy. Washington: Educational Policies Commission, 1941,
Pp. 103-15.]

Reprinted for the Education Digest.
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EDUCATION IN SOVIET RUSSIA

By BratricE Kinag

The aim of Soviet education is to bring up a Communist citizen
who will help a Communist society. A Communist citizen is required to
have the skill which will enable him to contribute to the economic deve-
lopment of the community ; the knowledge and appreciation of all that
the mind of man has created in the past which will enable him to contri-
bute to the social development of the community ; and the desire and the
gkill to express himself through the arts in order to develop his own
creative personality. He is further expected to acquire the moral qualities
of honour, loyalty, courage, discipline and the like, which are the spiritual
foundation of a free society. '

In coinformity with the Soviet principles of equality and of the
classless society, education is organised on a uniform system.

The Creches

From birth to 34 years the child comes under the care of the Com-
missiariat of Health, and is cared for in creches, at the desire of his
parents. A decree passed in 1936 made it obligatory for all factories and
collective farms to provide creches for the children of their workers. In
addition blocks of flats have creches forthe children of tenants. The
educational direction of creches is wielded by the Commissariat of Educa-
tion, guided by the educational sector of the Central Institute for the
Welfare of Mother and Child. The creches are educational institutions
with & qualified educationist as Head, assisted by qualified and—tempora-
rily—unqualified staff, a resident doctor, education supervisor who con-
tinues the training of the staff, nurse and domestic staff. For the collective
farms in the summer there are travelling creches, following the mothers
in the fields. There are about 8 million children in creches of various
types. . ’

Nursery Infants’ Schools

The next stage in the pre-school education, that is education to 7-8
years, is the nursery-infant school. Like the creches, it has to be provided
by the factory or collective farm or other economic unit. Where such a
unit is too small, the Commissariat of Education, which holds educational
control, must make provision. In the nursery-infant school all the
teaching staff is qualified. A doctor is a permanent member and is in the
school all day. There is & domestic staff to deal with feeding and care of
the school. Meals only are paid for, the charge varying with the parents’
income, As in the creches, attendance in the nursery-school is voluntary.
There is accommodation for about 44 million children and it is increasing
rapidly but keeping the maximum number in the class to 25.
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Compulsory Education: 8-15

Compulsory education begins at 8 years. All children then enter
the first stage in education called the primary school, where one teacher
takes all subjects. At 12 they automatically enter the next stage which
is the middle school and stay till 15. In the cities andin new rural
schools, all the stages of school education are to be found in one building
under one headmaster or headmistress. There is genunine co-education,
mixed staffs and complete equality between men and women so that as
often as not a woman is head of a school.

Up to 15 years all education is free; beyond that fees are charged for
certain education. At 15 years children decide what career they will
pursue. Those who go into industry enter industrial training schools
where they stay two years at the cost of the State, receiving free clothing
in addition, Their training includes general education and the applied
sciences on which the industry for which they are being trained is based,
as well as the practice in the workshop. Some boys and girls may stay at
gchool till 16 years and take a short six months’ course of training in a
factory apprentice school before entering industry.

The Specialists

Another section of children may decide to become middle grade
specialists. They enfer techniciums or professional schools which are
provided by the industrial, economic, agricultural or other unit or by the
Commissariat of Education in the case of teachers for nursery-infants’
school. The length of training varies from three to five years, the first
year or two being mostly given up to general education. As always, the
educational direction is wielded by the Commissariat of Education, There
are techniciums for music, art, law, theatre, the distributive trades, as
well as for the various branches of industry. Fees are paid for this train-
ing equivalent to about five poundsa year. For boysand girls who obtain
excellent in two-thirds of their subjects and good in the rest, there is
remission of fees,

The last section of children are the strongly academical, with or
without the addition of a practical bent, who decide to become specialists.
They stay at school till 18 years, fees similar to those of techniciums being
charged for these three years. In the last year they decide what profession
they will adopt and apply to the appropriate university or institute, to
which admission is contingent upon passing an entrance examination. Fees
are charged for this stage of education, but are remitted to students who
obtain excellent in two-thirds and good in the rest of the entrance exami-
nation or the yearly examination. In addition to remission of fees, such
students also receive maintenance grants. Orphans orchildren whose
parents are incapacitated and who pass the entrance examination have the
same privileges, The university course lasts 4-5 yearsand in the last
two years 40% of the time must be given up to practical work,

EDUCATION IN SOVIET R

University training and qualifications are dem :
branches of all the professions, including music, art, t
journalism, etc.

The Workers' Faculties

Another educational avenue is that provided by the Workers’
Faculties, This enables any factory worker to attenda three years’ course
free, which prepares him for entrance to the university. Similar courses
are organised in conneetion with agricultural education units, There are
also industrial academies to which workers who have shown great profi-
ciency in their work are sent for a five-year course free, where they receive
the theoretical education which enables them to take their place as Heads
of industries. There is a vast network of adult education, academic,
practical and cultural, for which the Commissariat of Education, with
professional and trade unions, and collective farms are responsible, which
is also free.

The universities are State run and State administered, while the
single-faculty institutes such as the institutes of aero-dynamics, engineer-
ing, etc., are the charge and responsibility of the trust which requires the
specialists. Institutes for medical workers of all descriptions are the
charge of the Commissiariat of Health, teachers of the Commissariat of
Education. There is'a special Commission for Higher Education attached
to the Council of People’s Commissars which is concerned with the aca-
demic side of the work. Arts education is controlled by & Commission for
the Arts, and physical education by a Commission for Physical Culture.

Out of School Activities

Out of school education is an integral part of the edueation system
for which final responsibility rests with the Commissariat of Education.
This education includes the provision of facilities for leisure occupations
of every description; in school through circles of all kinds, in Pioneer
Palaces and Pioneer Houses which are children's clubs, in Technical
Stations, Natural- History Stations and other similar organisations, If
also includes the provision of professional theatres, cinemas, concerts,
libraries, and children’s sections in the parks. The Central Houses for
the Arts Education of Children have the task of training supervisors for
these activities and of devising the best kind of activities which will per-
mit the free creative self-expression considered essential for every child.

There are special schools for the physically and mentally defective
children. Ir Moscow there is a special institute for research into defecto.
logy, as this branch of education is called, and for the training of teachers
for defectives. The Herzen Educational Institute in Leningrad hasa
very fine defectolpgy department, while the Brain Institute has a special
department carrying on research into causes of mental backwardness.

At the other end of the scale there are schools for the speciall ifted
children. Boys and girls who at an early age (7 or 8 years)[;how 1yn§rked
9 :
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.‘"‘ a.blhty for musm, for art, for dancing, are accepted into the appropriate

¥ gelool where they receive their general education plus the specialised

" _trainipg. To enable children from rural areas to avail themuselves of

these opportunities, these schools have boarding sections. This, too, is

free until 15 years. .
Administration

The administration of education is simple. FEach Unpion and

Autonomons Republic has its own Commissariat of Education, which is
divided up into departments for the different branches. There are depart-
ments for pre-school education, primary education (8-12 years), middle
education (8-15 years), secondary education (8-18 years), for out of school
education, for higher education, teacher-training, and so on. Each Com-
missariat also administers a number of education research institutes and
laboratories. In a descending scale there are regional, county and
municipal education authorities, each unit responsible for all the education
within its boundaries, except for such institutions as State universities.

Education is financed by the State from the central State budget
and from the republic budgets. In addition, trade and professional unions
and collective farms make voluntary contributions to the schools which
they have adopted. There is a widespread system of mutual adoption
between schools and factories, collective farms, Red Army units, and
cultural institutions such as museums. This links up school with life,
brings the outside world into the school and takes the school into the adult
world of work, to the mutual benefit of school and life.

The home, too, is linked up with the school by means of active and
effective parents’ councils, by the organisation of parents’ courses in the
school, by consultations with educatfon specialists in the school, and by
teachers’ visits to the homes,

Flexibility of the System

The system though centralised is characterised by flexibility and
variety. It is always possible for a Soviet citizen of whatever age to take
a course of training and change his work or profession. The schools vary
considerably within the limits of the centralisation, work in rural schools
differs from work in urban schools, and two schools in the same city may
vary greatly in detail,

This attribute of flexibility has enabled education to discard features
as they ceased o serve the needs of the community, to change and adapt
itself to the changing needs of & rapidly-developing economy which de-
mands ever higher intellectual standards from its citizens, Soviet educa-
tion is continuously criticised for its shortcomings in the Soviet Press,
both specialised and national ; partly because of this it does more or less
keep abreast of life, and because of the active interest shown i in education
by all sections of the community it never lags far behind.

~ (From the Schoolmaster and Women Teachers’ Chronicle.)

, . —

A BRIEF SURVEY OF THE CZECHOSLOVAK
SCHOOL SYSTEM

We give below some extracts from s statement prepared by
Professor V. O. Patzak :—

The Czechoslovak Schools, from the Kindergarten, Elementary
School, Higher Elementary School, Grammar School, Vocational Schcol,
up to the University, were public and were maintained by the State.
During the 20 years of the Czechoslovak Republic, "the so-called public
** National ” School was very firmly established. It was financed by the
State, and the staff, who were paid by the State, were more or less under
State supervision. Their qualifications were guaranteed by the State.

The chief characteristics of the Czechoslovak School System were
as follows :—

1. Principle of Free Education provided by the State.

2. Complete Freedom in Religious Instruction (various confes-
sions had their own teachers, the pupils a.ttendmg different religious classes
aceording to their own churches).

3. Tolerance toany school of thought in the broadest sense of
the word.

The calm and sticcessful development of the czechoslovak Schools
was due, first of all, to the recognition of the right to teach in the native
language. Education was given in accordance with modern pedagogical
views and with the tendencies expressed in the Czechoslovak constitution
and also in accordance with the proposition made by the Czechoslovaks at
the Peace Conference in Paris. This decision to give instruction in the
Czech language reduced the number of the problems facing the young
State, and prevented the school from becoming a battleground of various
political and nationalistic interests, enabling it to concentrate on educa-
tional ideals and the introduction of some of its proposed reforms.

Maternal Schools (Kindergarten)

In Austria and Hungary the Kindergarten--3-6 years—was left to
the 1mtmt1ve of various associations, often religious institutions, Quite
often the heads of large concerns would, out of humanitarian motives,
establish creches to facilitate the work of the women and mothers they
employed. The Czechoslovak Maternal Schools were made public and
were established in all the larger communities. A two years’ course was
arranged for students who wished to take up teaching in these schools
(cbildren from 2.8 years).



204 THE SOUTH INDIAN TEACHER

National Elementary Schools (from 6-10 years)

The National Schools, as well as their teachers, were quite free from
the influence of the church and her supervision. The teacher was paid
by the State. He was partly responsible to the Education Committee, of
which many parents were members, and partly to the State educational
and adminisirative supervisors. The curriculum of the Elementary
Schools was such that it left the teacher freedom and initiative. These
schools were established all over the Czechoslovak Republic. A well-
organised social service for the welfare of the children was attached to the
schools and was belped in its efforts by many voluntary organisations,

which, under the auspices of the Council, very often took complete charge
of the social side of the school life. l

Higher Elementary Schools (Civic Schools,
from 10-14 years)

The Elementary School was followed by a Higher Elementary
School which used to be divided into three years, but became, in recent
years, a four-year course. There was a plan to establish a new Higher
Elementary School for each group of smaller.communities who had deci-
ded . to unite for that purpose. Ina few years this plan would have
been accomplished and so almost every child would have been able
to attend school till the ageof 15,and so reacha higher standard of
education. This attempt was quite a new and daring venture, especially
when we remember the difficulties encountered by a similar proposition
in England. In Czechoslovakis the school leaving age limit was raised
and put into practice in the above-mentioned schools.

Unfortunately all the schools were badly affected by the Nazi occu-
pation of Czechoslovakia, According tothe news received from the
“ Profectorate,” the Higher Elementary School is being changed into the
go-called “ Main School.” It has ceased to be accessible to all children.
It really means that the Czech ideal of giving every child the chance of
higher education up to the age of 15 has been abandoned. And so the
Nazi occupation has put education back where it was at the beginning of
the 19th century.

_ The crippling of the Higher Elementary Schools had other bad
effects. These schools used to facilitate access to the Commercial Schools
(two years’ course), to the Agricultural Schools, to the Industrial Schools
and to the Training Colleges for Teachers, A clever child, who completed
his course ata Higher Elementary School, had also the chance of continu-
ing his education in a Grammar School, after taking an entrance examin-
atiion. This was of great importance, because it lessened considerably
the school expenses for, the poorer parents, and, on the other hand, increas-
- ed the percentage of the children receiving higher education. -
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The Grammar School

Most Grammor Schools in Czechoslovakia had an elght year course
of study with the exception of one type which had & seven years’ curricu-
lum. These schools wepe divided into two sections, the lower and the
higher schools. The various types of Grammar Schools graduvally amal-
gamated, and, during the last few years before Munich, 8 more uniform
type emerged which was called Realne’ Gymnasium, It united two' types,
formerly known as the humanistic and the technical type. In this new
school the difference was only apparent in the higher forms. The pupils
were able to choose the subjects they preferred and their choice was shown
in the final examination.

The number of the Grammar Schools was very much increased
during the twenty years of the Republic. In 1938 there were one hundred
and thirty thousand pupils attending these schools, An interesting feature
of the Czechoslovak Grammar Schools was the fact that girls shared most
of these schools with boys. Separate girls’ schools (Grammar Schools)
were very exceptional and found only in the largest towns. The curri-
culum and the entrance examination to the Grammar School had under-
gone great changes during the duration of the Republic. Various
alteration$ in the first three forms of the lower Grammar School made a
transition from Higher Elementary School far easier.

The Nazi occupation affected the Grammar Schools in two ways.
First of all, the number was greatly reduced, many buildings being taken
over by the Nazi authorities and others just simply closed down. Secondly
the number of pupils was reduced. In Germany the Nazis lowered the
number of students to 35 per cent. In Czechoslovakia girls were excluded
from entering the Grammar School after the Nazi occupation, and so the
number of students was reduced to almost 50 per cent,

The Vocational (Professional) Schools

The Higher Elementary Schools and the lower forms of the
Grammar Schools prepared the way for the Vocational Schools, t.e., the
Commercial Schools, the Industrial Schools, the Technical Schools, the
Agricultural Schools, and the Training Colleges for Teachers.

According to the news from the ** Protectorate” the Training
Colleges for Teachers suffered a great setback, many of them being in
danger of being closed down. There were about stx thousand unems-
ployed Elementary School teachers in Czechoslovakia after Munich. This

pumber increasad still more after so many of the Higher Elementary
Schools were closed down.

The closing of the Universities hit the Vocational Schools as well
ag the Grammar Schools. There is now no opening for the students after
they leave the Grammar School. Neither is there an opening for the stu.
dents of the Commercial Schools, the Industrial Schools or the Agricultural
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Schools. Most of these pupils continued their studies at the Higher
Technical School or at the High Agricultural School,

The Oontinuation Schools

‘ We do not know if the Continuation Schools were in any way
affected in their development by the Nazi occupation. The Continuation
Schools were a novelty to a certain extent and could have served as an
example to other countries. Gradually a rule was introduced by which
every apprentice (boy and girl) was obliged to go to a Continuation School
for a period of at least two years after elementary education was complet-
ed. Boys and girls learning a trade went into the Apprentice Schools, the
youth interested in agriculture went to the Agricultural Schools. The
disruption of these schools in a country so highly industrialised and, at
the same time, on such a highlevel in agricultural development will surely
cause serious economic loss to the country.

/ Adult Education

There was & large organisation in Czechoslovakis which took
charge of Adult Education. It did much to popularise knowledge among
& wide public. Teachers from all types of schools took partin it and
helped to carry it on throughout the whole of the Republic.

In conclusion, Professor Patzak says: ‘ During the 20 years since
the last war, we concentrated on the nearest objective aims, namely, the
education of our people. Weshall do the same in the first few months
after this war. We will have to educate ourselves, firstly to grasp what
social equality means, and then learn to understand education in the wider
sense of the word, ¢.e., education which will enable us to co-operate with
other people and other states.”

(The Scotish Educational Journal.)
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The Good Citizenship.

Under the heading *“ The Present Confusion and the Way Out’’ Dr. G. §. Arun-
dale writes in Conacience of the 18th May : ** There is something more important than
any policy to which the various political movements in India adhere and propagate—

It is to promote in all possible ways good citizenship in every son and daughter of

the montherland—a good citizenship which stirs in every Indian all that is best in
him or her to live a contented life and to love the common motherland—Let us try
to enumerate the essential ingredients of.good citizenship—partly the individual
concern of every citizen, and partly the concern of the community generally and of
the state.” These are enumerated to be: :

1. Physical well-being in all its aspects.
2. Some kind of craftmanship.
3. Reverence for and an obedience to Law and Order.
(There can be no true patriotism nor freedom without disciplined living).
4. A regular training in the defence of the motherland.
5. Preparation for and training in civic service.

6. Such acquaintance as is possible with India's greatness in all its
aspects, with the nature of her past with the problems of her present
and with the expectations of her future.

7.. Chivalry—which may be interpreted a8 the eagcrness to protect the
weak and the helpless and to fight ardently all wrongs and injustice.

Pt

Why do Students Cheat ?

“ Why do students cheat '’ is the title of an interesting article by Charles A
Drake, Director of the Bureau of Educational Research, Weat Virginia University.
It is based on an investigation. The author concludes :

“ Tt i evident that cheating growa out of the competitive system under
which college credits are awarded. It occurs where the honour system exists as well
a8 where students are under surveillance. It is impossible for teachers to detect
most cheaters whe are, however, well known to the students themselves. Students
in general have no strong sentimbnts against cheating and will not co-operate to
control it.

If degrees were awarded to all students as soon as they entered the freshman
class, most of the potential cheaters would be eliminated at once. The reminder
would belong to two groups : those who wish to enjoy college life devoid of stress and
gtrain, and those who really want an education. The others would drop out, making
the competitive struggle unnecessary. Since this academic utopia is perhaps a visio-
nary one, some less radical remedy must be sought. But the crux of the situation is
the competition for marks, and the remedy must reduce the temperature of this
competition.

The control of cheating is only a means to an end. Schools are suppased to
be developers of character. They hardly serve this end when they set up and adhere
to procedures that encourage dishonesty. Our hope rests on the tentative conclu-
sion thet the dishonesty so learned is specific and does not carry over to other
activities.



208 THE SOUTH INDIAN TEACHER

Teachers’ Don’t use School Broadcasts.

Why Teachers Don’t Use School Broadcasts is the title of an article based on
an investigation by Seerley Reid—Research Associate in the Bureau of Educational
Research at Ohio State University, The article 8ppears in the Ohio School, XTIX.
December 1941. The following conclusions of thé author are well-worth considering :

“Several conclusiong seem in order. In the firat Place, if school broadcasts
are to be used more widely, the schools, parent 8roups and other sducation,
must 1nale an effort to supply the schools with rads;
nearly half the schools in Ohjo had no radio w

al organizations
It is hard to believe that in 1941
hatever.

Second, teachers need instruction in the use of the radio
School schedules are not an insurmountable difficulty if teache
that the radio can be used effectively. F inally, there is need Jor
of sckool broadcasts, Far too often these broadc
curricular requirements of the schools, the matu
the realities of listening in the avera e clagsrog

in the classroom.
r3 and principals feel
more careful planning
ittle attention to the

rity of the potential listeners, and to
m,
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EDUCATIONAL NEWS
Ceylon:

. isted
The Director of Education, Ceylon, has circulated the managgr:;;f 8(';::::“
chools within the Municipal limits of Colombo, and Gslle,h t«l‘;eir ;sid Sounelt
:rea.s of Dehiwela, Mount Lavinia, Kotte and Kolll(:{mawa, dtiu: Alr Raid Precau-
i lling within a ra
i of Trincomallee, the areas fa o
the ar:azf aerodromes an:i of assisted schools commandeeed by G]:())ve::::ent
;}x;et;:ecourse of the circular, the following decisions of the State Dep
i t forth :
ding teachers in affected areas are se
e (gA) In special fcases where the increase of average attendance of at:ﬁo::
ing the course of the school year is directly or indirectly due. to ev:g:aof n o
d“".‘:is or closure of other schools, the Director may pay grant, in x'espiwmmlms a
l:n;l:a average attendance of the previous month. In such cages the requ
o
mmodation may be relaxed. ]
rogarcs ?](;‘;Olf 8 teacher who loses his employment, elther through a f?ll in s;t:!:t:la;l;:
ing to evacuation of pupils or through the closing of school, obtamsb a :} :Med e
0lv'"flbgle ataff of & achool which ison a lower acale of salary, he shall be enti
eligi
receive his former scale.

If the salary of the teacher is above the maximum of his grade ;r}: .them :::

school, he shall. be placed on this maximum and the dnﬁe;entc; b(;;wee:ltme:t i
' i i t by the Dapsa .
and his previous salary shall be me .
;ul:g::?:zntr?bution to hie salary shall be that alreadyhadopteld.byft::;a :;h;?:|
. i i ich have higher scales o
tain employment in schools whid| high a

T“: :?: :«v)hl:eo;aic;r:m tlrl’eir last scale, Teachers dealt with in this manner shall be
conti
oonsidered as geconded. . . ] .

(D) Until those teachers who were on the eligible staffa of achools prior to
March 1, 1942, have been offered employment and have refused to accept employment

] . )
no other teacher may be appointed. ‘

(E) Schoola will be permitted to open temporary branch schools in other
areas. . . . . .

(@) Teachers of Assisted Bchools situated in declared areas who become

superfluous by reason of a decrease in attendance of the schools concerned, shall be

ith as follows :
fesll it {a) Teachers may be absorbed into schools by mutual agreement between
Hanngere. (b) Teachera may be seconded by the Direct.o.r. after t:onsultatio:}x1 v:l:h the
Managers of schocls, for service in schools where ther@ is n.eed for more teachers. .
(¢) The Direstor of Education will as far as. possible l.nake arrangemz:tsl
rovide men teachers who cannot be so absorbed, Ynth work in Emergency schools,
g. R. P, first-aid or other emergency work on their present salaries.

(d) The Director of Education will as far as possible make arrangements to

" provide women teachers who cannot be so absorbed, with work in Ewergency Schools,
P

first-aid, nursing or other similar work on their present salaries.
hd 1]

(€) Teachers who cannot be found work in registered or L.Emergenoy Scflooh
will be permitted to serve in schools which have already been certified or recognised.

(/) In the event of work x'wt, being available under any of the above heads,
teachers will be paid their full salaries.

(9) If any teacher is not prepared to accept the work offered he or she will
be placed on no pay leave.
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Bengal :

It is reported that the Gevernment of Bengal are contemplating @ scheme for
the evacuation of 60,000 poor children from dangerous areas to places of safety and
that the co-operation of the All India Congress is being sought.

The government of Bengal have prepared a Now Secondary Education Bill
called the Secondary Education Bill 1942. It was published in an extra-ordinary
issue of the Calcutta Gazettee and after only two days disoussions in the Assembly
has been referred to a Select Committee. Dr. Harendra Coomar Mukerjee, President
of the All Bengal Teachers’ Agsociation ia & member of the S8ub-Committee,

Bombay :

The rate of stipends paid to local authority teachers under training in the
institutions for men in Bombay Province has been raised temporarily from Rs. 10 to
Rs. 12 per month. .

The Government of Bombay has decided to start a pre-cadet school in Poona
to give military training.

The Bombay Primary Education Act 1923 has been amended to provide for
nominations to school Boarda when they are considered absolutely necessary.

Delhi :

' The Delhi University authoritios are further implementing the recommenda-
tions made in 1939 by the Hon. Sir Maurice Gwyer, Vice-Chancellor of the Delhi
University. The main features of his scheme are :

The introduction of a three year degree course involving a complete re-
organigation of the High school system in Delhi, the transfer of the constituent

colleges to the University area and the improvement of the conditions applying to
the teaching staffs of the colleges.

Mysore:
The Government of Mysore, it is understood have passed orders appointing a

committee of 16 porsons with the Director of Public Instruction, Mysore, as Convener
to formulate a acheme for the re-organisation of Womens’ education in the state.

Hyderabad : °

It is reported that H.E.H.the Nizam’s Government have sanctioned the
appointment of a separate inspector of achools for Harijans.

Central Provinces :

The All India Village Industries Association has been conducing courses of
instruction at Wardha with the object of training young men and women for
Village work and particularly village industries. The next session will be from lat
July 1942 to 30th April 1943. Any one of the following two groups may bo chosen.
(1) Oil pressing, (2) Paper making. Bee keeping and soap making for both the
groups.

America :

‘ In the stress of war, American administration has realised the need to
ereate a war time machinery to hasten an adjustment in the Education system 8o
necessary for making the nation's efforts to win the war successfully. A new
Department in the Office of the U.8. Commissioner of Education has been created
It is called the Office of Education, War-time Commission. It conasists of 32 mems«
bers. Many problems have been brought before the Commission and some of them
. Should schools and ocolleges hasten graduation by lengthening the school
week or shortening vacations or roducing surricular content ?
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What proposals "can be made to the War and Navy Departments for the
utilization of colleges and universities for training various types of Army and Navy
personnel ?

What are the most practicabls plans for removing educational handicaps
for men rejected in the draft 7 '

Should nursery schoo's be established in anticipation of widespread employ-

" ment of mothers in war industries ?

How can health education be improved ? ,

How can youth under military age be given an opportunity to be of
service ? ‘

‘What can be done about the growing shortage of teachers?

What shall be said to college students eager to serve their nation in time
of need ?

How shall education plan for post-war readjustments ?

South Kanara District Teachers' Guild.
Proceedings - of a meating of the Teachers’ Council held on 14—4-—1942 at
9-30 a.m. in the Boatd High School, Moolky. -
Present Sri Roque Fernandez (President) and 6 others
1. Report and accounta for 1911—42 were adopted.
2. Read the D.P.I’s Proceedings R.C. No. 1541 B/4l dated 17—12...41
making the payment of at least half a rupee by every member of an elementary

teachers’ Association and also the letter of the Secretary. Mangalore Taluk Aided
Elementary School Teachers’ Union.

Resolved that the compulsory leyy of a -subscription by the department on
members of the Elementary Teachers’ Association which are the creation of the

-department itself and whose membership is obligatory on all teachers with penalties

for non-attendance at meetings seems to be wrong in principle and will surely work
a8 a great hardship on the teachers. Further it will be detrimental to the formation
of voluntary unions contemplated in G.O. No, 416 of 24—2—1839. The Teachers’
Council therefore requests the D.P.I. to be pleased to reconsider his decision and
make the subscription to Associations purely voluntary.

Proceedings of the Annual General Body meeting of the South Kanara Dis-
trict Teachers’ Guild held on 13—3—42 at 10-30 a.m. in the Board High School,

‘Moolky with Sri R. Fernandez (President) in the Chair.

_ 1. Read the report for 1941-—42, adopted by the Teachers’ Council and
unanimously adopted the same. \

2. Read the statement of accounts for 1941—42 and unanimously adopted
the same.

3. The following office bearers for 1942—43 were unanimously elected.
President : Sri Roque Fernandez, Headmaster, Board High School, Udipi.

Vico-Presidents:  Sri M. 8. Ekambara Rau, B,A,. L.T-, Headmaster Ganapathi

High School, Mangalore and Sri 0. Govinda Rao, Headmaster, Court Hill H.E.
Sehool, Mangalore.

General Segrehry : 8ri U. Srinivasa Kini, Kanara High School, Manga]or;.

Secretary for Sec. Edn.: Sri H. Deva Rau, B.a. L.T., Board High School,
Karkala. ’

Gudd Secretary for Elementary Education: Sri 8. R. Furtado B.E.M. Ele. School,
udde. AR
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Representative on the S.I.T.U. : Sri S. Mukunda Rdb, M.A., L.T.; Canara High
8chool, Mangalore.
4. Resolved that the General Secretary be authorised to receive and
forward the names of the intending delegates from the Guild to thoe Provincial
Educational Conference this year.

Summary of report and accounts

11 Associations of teachers in Secondary Schools and 4 of Elementary Schools

are affiliated to the Guild. There are in addition 8 individual members. Some
important activities were the conduct of & common selection examinetion in Decem-
ber 1941, publication of & Kannada translation of the new syllabus in Geography and
a Kannada translation of the Notes for teachers in Elementary Schools. An educa-
tion Sub-Committee was set up in October. Representations were made to the
suthorities regarding

1. The results in Hindi in the S.S.L.C, Public Examination.

2. The need for dearness allowance to teachers.

8. The need for allowing a higher rate of interest on T.P.F.

4. Retrenchment in Board Elementary Schoola.

5. The medium of instruction in High Sohoolad.'

Accounts
1. Opening balance 7 6 0 L Expenses ordinary... 70 5 0
2. Reoceipts—Ordinary ... * 83 0 0 2, Publica-
3. » Publica- . tions ... 204 14 0
tions ... 362 1 6 3. ' 8election
4. »” Selection Exam. ... 11711 3
Exam, ... 121 0 0. 4. Balance o/o . 240 9 3
636 7 6 636 7 6

—— ———

THE TEACHERS’ BOOK-SHELF

DEAR SIR: A Book on business Letter writing by K. D. Ags, B. 0., New
Book Co., Bombay. Price Ra, 1-4-0.

This is & useful publication giving very valuable help in commercial corres-
pondence. For various reasons business correspondence is full of certain hack-
neyisms which are meaningless. The intelligent businessman ought to know that it
pays well to be precise and direct. Mr, Aga’s book will bo very helpful to such
discerning correspondents, as it will give them many useful hints.

The author has adopted a racy style which enables him both to point out the
eommon errors forcibly and to impress the right form. We recommend this as &

useful guide to all employeea and employers. “ Have a heart bosa'’ is indeed a well
written chapter.

-

A Dictionary of English Usage—By H. Martin M.A., 0.B.E., Publishers Mossra.
K., & J. Cooper, Bombay. Price Re. 1,

A very useful book of reference to .our High School pupils. Every secondary
school library will do well to have a number of copies of this book. The High scheol
‘students must be encouraged to use this book as often as posgeible 80 as to enable
them to learn the correct usage of words,

L. 998 ' LEVER BROTHERS (INDIA) LIMITED

for Workand Play g

wthg fIFEBUYOY

There s so much to learn—so much to enjoy—
you can’t afford to miss a minute. Regular
frequent washing with antiseptic Lifebuoy
protects you from germs and infection.
Lifebuoy Soap, with its health-protecting
element, keeps you clean, healthy and fresh—
fit and eagerto enjoy each full day as it comes.
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Children’s Picture Cemposition—Books. I, II, III. By V. N. Gondhalekar,
s.1.c., N M.V. High School, Poona—Foreword by Prof. N. G. Naralkar, M.AL.T.s
Superintendent, N.M.V. High School, Poona.

These booke are written with a view to training the young learners of the
language, to write ‘ relevantdy, logically and correctly a few sentences on a given
topic using appropriate words and phrases.’

The topics are illustrated with the help of pictures which are suited to the
environment of the pupils. A number of words and phrases appropriate to the
pictures are given. Considerable care has been exercised in preparing tho lists. The
pictures are carefully drawn. If they had been coloured it would certainly have
added to the value of the pictures. But the cost must have ruled it out. These
books must form a wuseful aid for the toaching of English Composition in the
lower classes. Price Book 1. as. 4; Books II and III as. 6 each.

Oxford Pamphlets :
No. 52. Britain’a Food in war time by 8ir John Russell—Price As. 4.

No. 53. The Arsenal of Democracy by A. M. J. Brown » W 4
No. 54. China by P. M. Roxby » » 4
No. 55. Japan and the Modern World by Sir John

Pratt " a4
No. 568, Belgium and the War by 8. N. Clark ™ " %

Tamil Translations of

No. 20. Who is Hitler » »» 3.
No. 22. An Atlas of the War M n 4%
No, 30. Labour under Nazi rule » s 3

The Oxford Pamphlots have become quite popular. They give interesting
information regarding current world affairs and furnish data which are reliable and
accurate. Britain's Food in War time is designed to answer such important quostions

" a8, * How does the position in regard to food in this war compare with that in the

last ? How far hag England been able to increase its supply of home grown food ?
In what direction is the greatest effort needed? The Arsenal of Democracy deals with
the economic contribution of the United States towards the defeat of the Axis
powers. The problem of transferring a peace time economy toa war footing is in-
deed very complex and it is interesting to read how the U.S.A. has set about the
business. China is & very interesting pamphlet giving in brief an account of the
growth of modern China.out of the oldest civilization. A vast country with widely
varying geographical environment, Chinad had innumerable social problems to solve.
How these were solved will be read with interest by us in India. Japan and the
Modern World is an illuminating pamphlet on Japan’s ambitions, written with an
intimate knowledge obtained by the author in his long career in the consular service
in China. ‘The Japanese are bad Psychologista, They cannot conceive of any other
point but their own. Thisis largely responsible for Japan now being in the Axis
camp, fighting against Great Britain, and U.S.A.” Belgium and the War deseribes the
economy and politics of Belgium before the German invasion and the course of
Belgian foreign policy in recent years. . .

Pamphlets Nos. 20, 22 and 33 have been rendered into tamil. The rendering
is in simple readable Tamil. All these pamphlets would form a valuable addition to
the school library and it will be good if our High school pupils are advised and
encouraged to read them so that they may have correct ideas of current world
affairs.

.

EDITORIAL NOTES.

The New Academic Year:

The new academic year is about to begin and it is a matter for joy
that government are taking steps to make all the school buildings requisi-
tioned by them during the Summer holidays, available to the school
authorities for the re-opening of schools. In the Communique issued a
few days ago, government have expressed their desire that all schools should
re-open on the due dates. We are glad to note that government have
thought of the pupils who would still stay on in the evacuated areas. Nor
do they seem to have forgotten the needs of the pupils that have left for
safer areas, We are fold in the communique that arrangements are being
made for providing additional educational facilities in such areas.” What
these facilities are is not clear from the communique, We hope it will mean
opening up of additional sections in thewexisting schools, provision of
additional equipment and where necessary addition to the school buildings.
We trust that additional facilities will not mean either permission to admit
more than 40 pupils in & class or the granting of a series of exemptions
which, while being temporary make-shifts, are likely to cause great harm.

There is also the possibility of many children from coastal areas
having moved to such rural parts as have no school in the neighbourhood.
Provision will bave to be made for the education of such children too. This
can be done by the opening up of emergency schools pacticularly for the
very young boys of the elementary stage.

We need hardly impress that in Education lies the first line of
defence.” If children of school-going age are left out in the streets, the
present morale of the public will be lowered and the nation will be losing
its potential strength in the defence of the land. It is in times of an emer-
gency like the present that increasing attention should be paid to Educa-
tion, We are glad to note that this year, government have been able to set
apart nearly three crores of rupees for education—an increase of 40 lakhs
of rupees over the provision made last year, We understand this increase
represents the cost of increased educational facilities—like the opening up
of additional secondary schools for girls, a step long overdue. A programme
of expansion of girls’ education was drawn up so early as 1928. But the
government, while recognising the importance of women’s education in the
presidency, in view of their ‘ limited resources * and of the *innumerable
demands on the same,” were not then in a position to guarantee that they
would be able to finance the entire scheme in the next few years. But it
is a matter for congratulation that Mr. R. M. Statham, with his characteris-
tic drive and with his strong faith in women’s education should have
succeéded in persuading government to provide funds for the opening up

of additional girls schools at a time when the demands on government
resources mus¥ be very heavy and pressing,
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Teachers’ and Defence :

Teachers in the province ought to be really grateful to the authori-
ties for the step they have taken to ensure the continuity of education ia
evacuated areas and the security of tenure of teachers in aided schools in
those areas. At the present moment teachers have a duty to perform.
What teachers may do to help the country to defend itself is clearly set
forth in an article ** Teachers and defence” by Mr. Paul Trilling, Vice-
President of the New Jersey State Federation of Teachers, appearing in
the New Jersey Teacher. The edncational policies and defence Committee
of the Federation pas outlined the following broad program of teacher
activity to help fo win the war as quickly as possible.

‘“We suggost the calling of conferences in each community involving
teachers, studonts, administrators board of education, dofonce council, and
civic groups, to plan the part of the schools in the war, General problems
of curriculum adjustment would constitute the framework of such conferen.
ces. ‘ Curriculum-as-usual” will not do today.

We envisage the conatruction of units in Social studies, English, Art,
Practical Arts, Mathematics, and Science to meet prosent-day needs. On
both elementary and secondary levels students can contribute to ‘morale by
saving waste paper, tinfoil, stamps, and by engaging in campaigns for Allied
War Relief. They can bocome junior air-raid and fire wardoens, first aid
assistants. But there is much more that thoy can do: put on plays, dancos
and poster displays for defence purposes. In the olemontary schools there is
serious need for more than a mechanical type of activity, Assembly pro.
grams, for instance, utilizing such things as OPM films, can aid tho youngs-
ters to acquire an appreciation of what the war is all sbout.

* Each community must consider the size of its classes, for ovorloaded
classes constitute a hazard during air raids, and make it difficuls to give our
pupils the full measure of attention requisite for demacratic citizenship.

The school library can become a contro for defenco information in
its locality, with bibliographies, displays, meetings. An adequate school
lunch program becomes now a matter of ‘urgent community concern. With
the sacrifices that war imposes, the health of our future citizens must be
carefully nurtured and protected. Hob lunches and penny milk become a
front line of home defence.

While this is being done on an incroasing scale, the tempo must be
stepped up and the objectives broadenad. Health, home defenco, and a
better education for democracy must be onvisaged. “Gym " facilities
should be made available to keep the public fit for every stress and sirain
that war brings. The publie should learn how it ean help to improve publio
health through a general series of courses on nutrition, sound buying, safety,
and the proper use of furnaces, fabrics, lighting, tools, and machinery, as
well as the customary Red Cross first aid courses.”

This war is more of & war of morale and civilian defence than any
previous war in world history. The role of the teachers at the present
moment is unusually important, for they can effectively provide the needed
morale. It is our duty to give the best possible education to our Children,
‘We should strive to maintain and improve the quality of the service rendered.
There is much talk that India will be granted freedom at the close of the

... EDITORIAL NOTES . 1y

‘war. If that freedom is to be worth anything, if it is to be lasting, we
have to prépare the younger generation. We have to inculeate in them the
right ideal of democracy and train them to live the democratic way.

Adam’s Reports on Education.

The Calcutta University deserves to be congratulated on publishing
this valuable document—a veritable store-house of information about the
intellectual and cultural conditions of the people of India in the thirties of
the 19th century. = The original reports have long gone out of print but
they have not on that account losttheir importance. The problem of
rural education has still to be solved and to those who desire to solve it in
the interests of the nation the reports will offer very valuable help. The
reports are based on & scientific investigation, canducted ‘ with infinite
pain, labour, and patience * and have rightly been called * one of Fhe ablest
reports ever written in India.” It isa tragedy of Modern Indian Edu-
cation that these reports did not receive at the hands of the then officials
the consideration they deserved., Adam’s recommendations were then
considered impracticable ag the authorities were of the opinion that
knowledge should be imparted through the medium of English. They
were also of the view that education was to be at first confined to the
upper and middle classes and then gradually percolate down to the masses,

The result of this official view led to the gradual disappearance of
the many thousands of indigenous schools which were at that time in
existence. Of them Adam says “ The estimate of 100,000 such schools in
Bengal and Bebar is confirmed by a consideration of the number of
villages in these two provinces . . . It will still appearthat the system
of village schools is extensively prevalent, that the desire to give edu-
cation to their male children must be deeply seated in the minds of the
parents and of the humblest classes; and that these are the institutions,
closely interwoven as they are with the habits of the people and the
customs of the country through which primarily, although not exclusively,
we may hope to improve the morals and intellect of the native population.”
In bis'second report Adam deals with the defects of imstruction in the
indigenous schools. He says, the system is bad because is ia greatly imper-
fect, What is tanght should on the whole continue to be tatught but some-
thing else should be added to it in order to constitute it a system of

salutory popular instruction. . . What is wanted is something to
awaken and expand the mind, to unshackle it from the trammels of mere
usage and to teach to employ its own powers.” ¢ '

The view of the authorities then was that the English language
should be the medium of Instruction. In section XII of the third repor}
Adam gives his views on this question in very plain terms. . . *“1Itis
difficult to believe that it should have been proposed to communicate to
this mass of human beings through the medium of a foreign tongue all the

4
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knowledge that is necessary for their higher civilization, their intellectaal
improvement, their moral guidance, and their physical comfort,”

Criticising the filtration theory advocated by Macaunlay, Adam writes,
“ The primary objection to this plan is that it overlooks either systems of
native educational institutions. Hindu and Muhammadan, which existed
long before our rule, and which continue to exist under our rule, in-
dependent of us and of our projects forming and moulding the native
character in successive generations. In the face of this palpable fact, the
plan assumes that the country is to be indebted to us for schools, teachers,
books —everything necessary to its moral and intellectual improvement,
and that in the prosecution of our views we are to reject all the aids which
the ancient institutions of the country and the actual attainments of the
people afford towards their advancement . Adam further says, “children
should not go to colleges to learn the alphabet. To make the superstruc-
ture lofty and firm, the foundation should be broad and deep, and thus
building from the foundation all classes of institutions and every grade of
instruction may be combined with harmonius and salutory effect.” Adam
thus suggests the plan— the simplest, the safest, the most popular, the most
economical and the most effectual plan’ vis., using the existing native
institutions from the highest to the lowest of all kinds and classes and
gradually moulding them into a regular system of instruction. But this
was turned down as impracticable. The result is what we all ses, Crores
of rupees bave been spent. The indigenous schools have gone out of
existence. The pumber of schools of all types, in all India today is only
230,546. The literacy per cent for all India is 12 %and all these after nearl y
120 years of Macaulay’s system !

Mr. Anathnath Basu who has edited these reports has done a greag
service to Education by the masterly way in which he has compiled the
reports. We offer him our congratulations. This is & book which should
be read by all interested in Indian Education.

Kulapathy V. V. Parameswara Iyer:

Our readers will learn with regret that Kulapathy Sri V. V. Para-
- meswara Iyer of Palghat breathed his last on Friday the 15th May at the
ripe age of 78. He was a pioneer in secondary education, being the
founder of the Native High School Palghat nearly 50 years ago. He was
its Headmaster for well our 45 years and retired from which Office only
two years ago, being Compelled to do 80 by the new rules of the education
department His valuable services to the cause of education were recognised
by the South India Teachers Union by the Conferment of the Title of
of Kulapathy. In his death the Native High School Palghat has undoub-
tedly suffered an irreparable loss. We offer our most sincere condo-
lences to his sone & numerous relatives & friends,

7y b Miraele of Gompression? = 01
A DICTIONARY, OF ENGLISH USAGE
BY

H. MARTIN, M. A.{Ozxon.), O.B. E.
Pages 181. Second Edition. Price Re. 1.

“ It is inevitable that the name of Mr. Martin's book should
invite a comparison with Fowler’s classic on the subject. And while
on account of its smaller scope, it is somgthing less, it has special
points of appeal for the Indian student. It is not discursive: it
makes its points briefly and precisely : and it does not—and cannot
afford to—indulge in whimsical expressions of opinion. It is in fact
a miracle of compression. It is astonishing to find how much
information is gathered within the covers of this book. The phrase
‘English Usage' is delightfully vague and covers points of gram-
mar. rhetoric, prosody and idiom. Mr. Martin has done ample
justice to all of them. And he has even attempted to clear a way
through that tangled jungle, which is another name for English
pronunciation and spelling. Words which are spelt or pronounced
tﬂike and which are frequently mistaken one for the other are
carefully distinguished, and illustrative sentences are given to
clinch the point of distinction.

English usage of course is not an exact science. There is
therefore room for honest difference of opinion on many of the
controversial points discussed in the work, but almost always
Mr. Martin manages to give the pros and cons of the issue involved.

It is always dangerous to say that any particular thing in
this solid-seeming world of ours is absolutely indispensable, but it
looks as though Mr. Martin has written an indispensable work of
reference for our students and teachers in schools and colleges.
And with this handy and low-priced volume available, th'ere really.
is no excuse for our pupils manufacturing any mor§ hov::llers
hereafter. Congratulations to Mr. Martin and the Publishers.

—The Educational Review, Madras. .
April 1942,

K. & J. COOPER-PUBLISHERS - BOMBAY, 4

Sole Selling-Agents for the Madras Presidency :

The Christian Literature Society for l_n‘t]lh,
PARK TOWN: MADRAS. -
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syllabu Readings in English Literature.

s
{with a forgword by M. S. H. Thompson)

BOOK 1 FOR FORM IV ...
BOOK II FOR FORM V ...

‘Tamilaga Hakkiyakkovai
Miss Mary Massillamani, M.A,LT)
As. 12

As. 14

As. 12
As. 14

(By S. G. Ganapathi lyer, B.O.E.—,ﬁand
BOOK I FOR FORM IV‘
BOCK II FOR FORM V ...

Sahityamanjusha—(Telugu iSelections)
(By Ch. Venkateswara Sarma & K. V. Krishnamacharyulu)

FOR FORM IV As. 12 FOR FORM V As. 12
" Tamil Chudar Vachakams
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(By S. G. Ganapathi Iyer, BOL, & Miss Massillamani, M.A., L "
Clags IV 0—5—6 Form II o-g 8
Class V 0—6—6 Form III O0—9—
Form I 0—7—0 :

New Andhrawgﬂeladers

(By D. Balaramakrishnaiah etc.)
Class IV 0—5—6 Form 1II O-—g*g
Class V 0—6—6 Form III 0—8—

"Form I 0-7—0
' New Model Tamil Readers IV Class to 11l Form
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acographies .. 1 to 3 Forms in Telugu
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1 to 3 Forms in Telugu & Tamil
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# Text Books, in English, Tamil and Telugu in all the other
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BOOKS PREPARED IN ACCORDANCE WITH
THE NEW SYLLABUS

Our New Series of Arithmetic Books

The New Method Efén];ntary Mathematics
(ysipmp sewlipin)

By
M. S. Sundareswaran, M. A,, L. T,,
Retired Headmaster, Wardha Training School, Coimbatore

Book | {(Form I or 6th Class) As. 10
Book 11 (Form Il or 7th Class) As. 12
Book 111 (Form I1I or 8th Class) As. 12

These books are written in simple style and contain variety
of exercises with examples. Maps and diagrams are given in
plenty.

Our New Serie:_(;z History Books
THE HISTORY OF OUR COUNTRY

(JBIDQI @ssr FiGDHyId)

By
S. THIRUVENKATACHARI M. A, L.

History Assistant, Sri Ramakrishna High School, Thyaga¥¥anagar

Book I (Form 1 or 6th Class) As. 7
Book 1l (Form 1l or 7th Class) As. 9
Book 111 (Form Il or 8th Class) As. 10
Printed on thick glaze paper with many maps and photos

Planned well and prepared on the lines of the latest
departmental syllabus, this series of text-books of Indian History
must eminently suit the needs of lower forms of our schools.
The paragraph headings, the hints at the beginning of every
lesson and the important dates at the end must help the
pupil. The illustrations and maps are apt and sufticient......

—The Hindu
B. G. PAUL & CO. — Publishers — MADRAS.
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