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SECONDARY EDUCATION AND THE NEW SOCIAL
ORDER

By

E. C. MercuANT, Principal, Daly College, Indore,

[Presidential address at the Secondary Education Section of the All India Educational
Conference, Jaipur.]

Throughout the world it has become the fashion to cry out for more
and yet more education, just as in America the cry is for sky scrapers and
yet taller sky scrapers, speed and yet more speed. A few more cautious
observers murmur ruefully. ** Education, yes; but what sort of educa-
tion 2’ In India we proclaim that our country must soon become a
democracy and that full democracy without universal education is
impossible. I don’t dispute it. I merely repeat * Education, yes; but
what sort of education ?”’. A quite considerable amount of education has
been poured into the minds of the peoples of Germany during the past ten
years. I have yet to learn that it has borne fruit in terms of democracy.
Russia, with a flourish of trumpets has spread universal schooling
throughout her land. She has not—except on paper—spread democracy,

We have been asked this year to consider two aspects of Secondary
Education :—Its relation to the New Social Order and the relation within
it of the Literary to the Vocational. These themes are rather diverse and
the first at least clearly begs the question ““What social order?”’ It is rather
difficult for me at one and the same time to launch two such divergent
craft. I propose to avoid the dilemma by suggesting to you very simply
not what is required for some hypothetical social order, but some of the
qualities which are desirable in any Indian Secondary Education, what-
ever the nature of the social structure and whatever the programme of
vocational training. And I shall imply the qualities of the teacher as well
as the system, for we Schoolmasters are not a little inclined sometimes to
blame the external world for many of the imperfectionsof our own selves,
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young child, At certain Australian schools nearly complete freedom has
been extracted from so called authority even by the very young. You may
have heard of the results when Australian troops pussed through Bombay.
(Perhaps some of the Indian schools also come in this category.) T believe
{his tendency to be unfortunate. I do ot wish to go back to the bad old
days of the usher with his birch or Mr. Squeers with his treacle. But I do
maintain that we produce a better citizen if we insist unreservedly in our
Secondary schools on immediate obedience to authority, on unwavering
respect for truth, on courtesy and kindly behaviour to all people at all
times, on exact punctuality —which is a mere form of courtesy—on loyalty,
on courage. 'LThe inculcation of these habits will ot be brutal and never
unfair. But it will be vigorous. Community enterprise, hard communiby
games in which you learn to play to your last ounce for your side and
sometimes cheerfully to acknowledge defeat; scouts or guides camps in
which there are so many arduous and apparently demcaning little services
to be rendered to your neighbour—these are some of the spheres in whici
character training is particularly stressed. But it should be insisted on
also in every other department of the child’s life at school. The result
will be the boy or girl, who is spontaneously courteous, who is naturally
courageous and who will stand firmly against the insidious evils of corrup-

tion and intrigue.

in the training of charaster is that, in these im-=
hild should be brought into contact with great men
t literature. Children are extremely imitative
Place before them constantly things of
tandirds of beauty. Place constantly before
them great lives and not petty ones and they will strive themselves to live
heroicaly and not pettily. This does not mean that you should be con=
gtantly moralising to ruin a good story. Children squirm at morals, Nor
does it mean that the characters of great men should be whitewashed so
that they become angelic robots strutting the world with neither anger nor
hate. Children are fully sensitive to the deceits of whitewash and despise
them. They want real virile men and women struggling with full passion
on this moral stage, yetmen, with that spark of fire which draws them

ever upward out of their bonds of clay.

then, is that our education in future must stress
I turn now to my second point,

My second point
pressionable years the ¢
and women through grea
both of the good and the bad.
beauty and they will acquire s

My first contention,
far more on education in character.
a training in thinking.
my arrival in India 1 was approached by a smiling
gchoolmaster who unrolled before me all the testimonies of his pedagogic
prowess and then informed me that at the previous matriculation exam, in
History two of his candidates had secured 100% mwarks, He confidently
elaborated the theme by assuring me that it really wasn’t very difficult for
he knew all the guestions for the previous ten years and had resolved them
all into a dozen major certainties all of which he bad done and dictated to

Very soon after
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hig clas .
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I realised that ; ) : ’
thomn. at thay could drag Indian teaching quite so far down with

schools Itl}. 18 a8 common in the Universities as it is in the
we ar .on] te??'ns t}}mt we - are not. teaching our children to think,
education iZ w‘hctl‘ng them to memovise, Tt was once said that true
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Nothingg Mé. y thlsrs.\‘stvnl of examination cramming what isleft ?
remarked is ];]1:(, ;‘n]?mm-y work, s Miss  Dorothy Sayers recently
llnaffecfod ‘b “ ! V'HL{ & bucket from a well. The bucket is quite
learning is ?7-] he water and the  water iteelf s unchanged. Real
a'b bg'tl l.ie_drmkmg. '1‘}1(\‘\\.(“” vitally affects the person who
sorbs 1t and 1s itself transformed jnto the living energy of thought.

to }::al leﬂ;'n-ing implies vigirous cffort on the part of the student, effort
grasp not just the names of cerfain facts but their relevance,

relationshi o
Itisah l(? between them, the generalisations which summarise them.
18 a hard piece of mental digging.

et th:’\’h&‘t d.oe's thig mean in - practice in our schools? It means
o V}‘:I.V mmimum of dictated notes. For some, teaching seems
th:]::mr::}goe ctonveymg of miscellaneous material from the notebook of
S <(>f ei)trhp: th'(; ynot(:bor)k o.f the pupil without ever affecting the
demonstréte o [ml’).‘] Some dictated notes are necessary in order to
and ont pae :Tv work may bgst be arranged, how to stress headings
s there( i ]‘r;fsi m'n: how to xlndent in the interest of clarity. Other
o ofg,di:(; be 5 but they will be notes compiled by the pupil asa
the prges Of. ‘llssmln n class ; notes torn out by the sweat of his brows from
o pxérr‘) 'n Elose y reasoned bexthook; better still, notes compiled from
e peéha(sleatmg'or some visit to n,.f:wt')ry or a monument, notes which
i rel)r(‘\s([:ntno qmte as neat as your mspectors may like ; but notes which
p _ a vital part of the effort of the individual and not a polite
ecoration with which he ornaments his notebook.

It means, further as already hinted that the History and Geograph
textbooks will not be the only source of knowledge. (%/hildren vgillpbz
eéncouraged to plunge inty biographies, travels, novels, detailed studies of
costur'nes, of architecture, of countries ;—of anything which will whet the
appetite for discovery and the extraction of knowledge.

of vou flll‘hls dlS not the mere burbling of a visionary. I expect many
Wh}; e%age one thlS.‘ I remerpbera,history class of boys aged twelve
Riche];eu \x;\;aclie detailed studi>s of such men ag Gustavas Adolphus,
g » Wa lenstcjm. They rcad long books about them largely in

It own time. They made their own notes and from their notes
gave little lectures to their clags, Another class, a trifle older, studied
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renaissance painting for a month with the aid of Medici prints ranged
round the classroom walls and divers reference books placed on the tables.
They became thrilled with the pursuit and plunged deeper and deeper
into all the literature I could make available. A third batch I remember
was turned on to an unabridged text of Presscot’s Conquest of Peru. It is
600 pages in Everyman, and quite concise. Somehelp was needed in setting
milestones along the way lest the little student entirely missed the wood
for the trees. But by grim hard work, stimulated by the fervour of
discovery, and by the joy of being in contact with the real lives of real
men and not the tabloid answers to examination questions, they tore out
the heart of the material, their intellectual curiosity was whetted, they
joyfully completed the task in six weeks and they were really satisfied as a
result. Their learning was like drinking. The water of knowledge
vitally affected them and was itself transformed into a very real energy
of thought. It was not like filling water into & bucket or flashing spotted
answers on to the sensitive photoplate of memory.

I do not, of course, suggest, that we should always make use of this
method of teaching history. I realise, for one thing, that we seldom have
the books to make it possible. But 1 don’t think it is always a lack
of book that prevents us turning our children on their little expeditions
of research, I think, it is often ourselves. We schoolmasters—and 1
expect schoolmistresses—are horribly inclined to buzz round ina very
small circle feeding eternally on ourselves and our own limited resources.
An esoterical Oxford Don once set an essay on ** The Schoolmaster a God
to his pupils—a child to every other man.” Or we may prefer Goldsmith’s
less caustic humour

“« The village all declared how much he knew.

1 was certain he could write and cipher too.

While words of learned length and thundering sound
Amazed the guzing rustics ranged around.”

It is easy to dictate notes and spot answers. The notes you dictate
at the age of twenty you can still dictateat forty. At the age of fifty the ink
may have become a little faint and you may misread certain phrases, but
what matter, you can always conjure up words of learned length and
thundering sound—and, in any case there are only five more years before
you retire. To stimulate the mind of youth to intellectual adventure we
have got to be continually embarking on that adventure ourselves.
We must read widely. We must be ever inquisitive to keep abreast
of modern knowledge in our own subject and of modern methods of
imparting it. Itis frightfully difficult amid the humdrum of routine
registers and the baneful labour of corrections. But if your minds do
not remain curious and resilient then the minds of our children will
be stultified and die.

So far I have tried to make two points, first that there should be a
training of character and second that there should be a training in
thinking. I turn thirdly to a trainipg for leisure,
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My old headmaster was a prrverse gentleman. He once told me
that 'he had two educational maxims (1) Don’t allow boys at school to play
tenm.s bcgal}se tennis balls don’t hurt (2) Tt doesn’t matter what you learn
provided it is useless. While at school I was inclined to agree with the

first but objected strongly to the second. Now I disapprove the fiest and

I found the substantial measure of truth in the second.

o Our forefathers as they worked on the land, occupied their whole
tm‘]e in the winning from it their food and clothing and, in the very act of
doing 80, they satisfied many claims of their nature. A study of weather
was required to know when to plough and sow; implements must be
made and repaired by hand. Houses must be mended and redecorated as
neglect therein undermined their walls. Clothes were fashioned from the
cotton and wool of their fars. A full and satisfying labour. Soon it scems
llkely, if science and the machine spread to the land, that even the peasant
will have time to spare. Already it is clear that, in the towns earning one’s
bread occupies but part of one’s waking hours. And what is more, one’s
bours of labour are increasingly monotonous and unsatisfying., As work
becomes more differentiated and specialised, so does it become more
mechanical and dull. If you spend eight hours a day wrapping the same
§haped pieces of paper round the same shaped piece of chocolate you must
inevitably do something drastic in the evening asa counterblast. If you
§1t on & stool while a moving band brings you a succession of steel bars
mtp which you are to insert two screws of precisely the same size ab
uniform intervals of thirty seconds, you have got to seek elsewhere
satisfaction of your instincts to create; If you don’t, you are going to
lapse into the insensate scramble for speed and sensation which is so

paéhetica-lly and so unsatisfyingly characteristic of the uncultured world of
today,

This is a really serious problem. It is upto Education to
provide the answer. In English schools one answer has been the
habit of playing games, The habit was certainly thoroughly implanted;
for I expect you have noticed many of us elderly gentlemen filling in odd
moments of leisure by delivering murderous attacks on balls of various
textures and size. Some of us even drive ourselves up to the tops of
mountains in our grim resolve never to be bored.

These things are good. I believe them to be essential—in
moderation. But they are not enough. There is nothing more pathetic
than the average man of whatever race or country who has nothing but

the goading of the flesh and the memory of past heroic goadings to span
the hours of his leisure time.

In most cultured countries reading is an important recreation of the
mind. Boys and Girls in a good English school, will probably read one
or two novels a fortnight in term time as well as stories from magazines,

In the holidays they will read a good deal more if it is wet, a good deal
less if 1t is fine.
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My experience of Indian boys has certainiy been less fortunate. In
fact, I have met no boys or girls in any country who read less. At my
own college when a boy returned from a few years at a school in England
he naturally employed a great deal of his leisure with a book. He was
regarded rather like a new exhibit in a musenm. Little groups stood
round him and stared.

There is no, sufficient atmosphere of reading. There is no public
opinion which stands round you and staves if you don’t read. It isup to
us to create that opinion, I believe at the first we can only do it by
pressure, I helieve the habit to be so essential that as in the case of social
behaviour, force is abundantly justified at the first, We shounld put
pleasant books at the disposal of our children. We should guide them
very cheerfully in their choice; and then if necessary we should have
regular tests to ensure that the work has been done.

But, even reading is not creative; nor does it necessarily satisfy
our hunger for beauty, The old crafts of our forefathers generally did.
We must, then, train our children to become skilled in at least one branch
of creative art and to appreciate many more, There should be painting
for delight—not geometric drawing or photographic reporting—Music,
clay modelling, carpentry metal work, and those female counterparts
which come outside the limits of my horizon. In days of prosperity there
may be photography and for the mechanical boys the assembling of
machinery. T believe these pursuits which involve contact with beauty
ave of predominant importance, because beauty is everlasting and its
pursuit brings ever fresh experience of quiet joy, and not a mere ephe-
meral sensation. The business of life now seldom prov}des it; think
again of our lady wrapping chocolates or our mechanic screwing in

SCrews,

A child will not pursue a craft after his. school days unless he
is tolerably skilled in his performance. H.e.nce it behoves us to teach
rigorously and definitely not to consider this 'bmnch of our labours ag
a mere frill ; of education. It is not & frill it is fundamental, and must

be treated as such.

Appreciating beauty is also a facul'ty that requires training, In
our schools this training will be mostly in terms of mere a.cqum'ntance.
We must bring constantly before our children good music, good D‘ICtUI’eS,
good buildings, good cinema films, good. plays, great Poezl‘y- C(&nstgnt
acquaintance with that which is good brings just as great an a eclt)lon
as the modern constant acquaintance with that w'hxch is thorqughly ad.
Later, at the University stage the reasoned basis of our choice can be

explored.

My theme, ladies and gentlemen, is bub touched upon. DBut it is

far more important to get down to our symposia. Let me then recapitu.
late, I ilave put before you three essentials of a sound education in our
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socogda.ry schools—whatever the New Social Order and whatever the
r;la,tlon between culture and vocation, First there must be training in
c zragter f.or, t9 put it on a wmaterial plane, democracy requires
in 1.\171dual 1n_tegr1ty. Secondly, it is essential that we begin to train our
E)l']llpl 8 to think and not merely to memorise,—to seck knowledge for
! fxierllziz out ot; :ll]le abundant store in the world around them. Finally
. you of the great problem of leisure a : i
given to_education to fill that leisure with tbingsn(?f (l);sttit;e Osglt)i(;l;zmtlilcz
and real joy rather than with the ephemeral excitement of merge escaApisin

Beyond this we have constantly to remi
teachers who can build character, whyo can e):?i(tieoil:)rtscgll‘efce:ugat th? O_DIY
who can lead their chiidren into ever widening paths of beant GHHOS}ty.
are those who are themselves always, and with humility 1 - 'and gl
things, who are themselves vitally interested in the cregt'oe&m;ng ty,
and who themselves draw constant refreshment from tieipowzf?sutgf'

truth and beauty beyond themselves, S
ean impart true EDUCATION. ¢ Pl people and such people only
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SHIKSHA-SATRA
OR .
TAGORE’S SCHOOL FOR EDUCATIONAL
EXPERIMENT.

By
S. C. SARKAR, Professor of English, Santiniketan College.

Shiksha —Satra, or Rabindenath Tagore’s school of educational
experiment, was started at Santiniketan in 1924, The Santiniketan school
which had had its origin at least two decades earlier was already there.
Incorporating as it did, Tagore’s concept of education, his ideal of love
it had justified his expectations to a considerable extent; it had proved
that the identification of truth and beauty, of the ideal and the real, of
utility and purity of purpose was possible not only in a poet's imagination
but also in real life. But as this institution had tied itself down to
commitments and compromises by introducing University examinations
and thus being obliged to comply with its rules and regulations, it ceased
to afford sufficient scope for educational experiment. That is why, Tagore,
whose zeal for experiment not even the tremendous success of the Santini-
ketan school could quench into self-complacency, started this new school,
Shiksha-Satra. While Santiniketan stood to represent the oriental ideal of
love, the love that is the spontaneous expression of personality, of life—the
type that is happy in itself and seeks no return for its labours,
that naturally develops into wisdom, Shiksha-Satra incorporates, in addi-
tion to the aforesaid ideal, the western ideal of love, which the poet inter-
prets as a Spirit of gervice to humanity, & kind of practical love that
always looks forward to some material advantage. And rightly enough,
the institution was put under the direct guidance of Tagore himself and of
Mr. L. K. Elmhirst. ‘

Provision was made that no external and irrelevant circumstance or
consideration —for instance consideration of financial aspect, or demand
of Guardian or tradition and market value—could stand in the way of
research or force the experimenter’s hand. 7'heexpérimenter was expected
to be alsolutely free from all preconceived notions or dogmas or set-beliefs
to follow with the open-mindedness and: penetrating: vision' of a creative
artist the spontaneous growth of the institution, ‘o improvise methods and
open up lines of enquiry as the exigencies of the gitnation demanded or as
he thought best, provided-that he kept within the ambit of the fundamental
principle of love, as defined by Tagore, L s ,

A certain amount of dissipation, or lack of direction is bound to

be the result of so much freedom. But there may be said to- have been
2
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some compensation for this lack of concentration on isolated problems
under controlled conditions, which is of vital importance in experimental
work the experimenter gained an increased awareness of the problem of
education as a whole. If he lost some of the advantages of specialisation,
he won the privilege of being able to look, at education from all points of
view, seeing it whole, seeing it on a plane where it is not different from
or narrower than life, but life itself. And I for one believe that what the
countrv needs to-day most is not so much a specialist’s recommendations
or technical points, buta change of heart, change of outlook that can only
come from visualising education as an integral process of life, and that is
what Satra bas taken upon itself to demonstrate,

Period of training.

The period of training is seven years. Boys are admitted at the
age of seven and they leave at fourteen. In special cases, some of them
may be allowed to continue for another two years. Hence it will be seen
that this institution embraces both the primary and secondary stages.

Curriculum.

. _The curricalum is extremely flexible. There is provision for all
kinds of traditional studies, for craft work of different types, for garden-
ing, for music and painting, The child is given freedom to choose the
subjects and occupations that sait him or in which he finds interest. The
teacher’s duty of course is to create interests, to get students interested
in every branch of activity. But if after reasonable efforts the teacher
fails to draw a particular student, then the latter is not induced to take part
in that particular activity,

Time-Table

There is no subject-wise time-table, A time-table, however, is
drawn up with the help of the boys to ensure good habits and avoid dis-
orderliness In their community life. It is adjusted from time to time to the
exigencies of seasonal variation, pupil’s needs and projects taken up.

There are set apart a period of four hours in the morning and
another of two hours in the afternoon, during which the students are
expected to da serious work. But the nature of that work may vary accord-
ing to personal, choice. A boy may choose t» spend his time in any of
these places: —Library, Workshop, Art and Music room, Kitchen, Garden.
The teacher is satisfied if he is convinced that a boy’s time has been
spent profitably in the branch of activity chosen by him,

The principle followed by the teacher in organising and directing
any of those activities is to train the student to make sustained effort in

following up an interest through progressive activities towards the attaine
ment of a definite standard of aptitude, :

It has been our experience that if the boy’s interest is genuine, no

matter to what particular branch of activity it is directed, it has a tendency
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éf outgrowing itself, of leading the student to other interests and activities,
thus obviating the danger o Jone-sided growth. ‘

Attainment of Students

The question that naturally arises in the mi.nd of a man hearing
about child-freedom and child-centric schools is this :—

Leaving aside the consideration of sucl? advantages of child-freedox_n
as vitality, happiness and general smartness, is a gystem that offers' maxi-
mum freedom to students feasible? Does it ensure any progress in the
academic attainment ?

The answers that & study of Satra records would suggest are :

(1) A system like this is indeed very difficult to maintain; but
it becomes easier and easier with experience till a stage 1s reache@ when
teachers and students get so much used to it that they come to consider any
other system not only irksome and stupid but unnatural ' '

(2) This system does ensure progress but d'oes ensure nglther uni-
form progress of the individual student in f{,ll dn‘e'ctxons, nor uniform pro-
gress of all students with regard to academic attaiment. The system how-
ever, under efficient guidance, is sure to stimulate all student.s, nn.less they
are abnormal, to live and work vigorously, profitabty and Wxth en]oym.ent,.
But it is the natural aptitude of the individual student which determinse
the mature of work in which he shines, If the time of the student has been
spent with advantage, no matter whether on _literature or carpentry, h9w
can one have the presumption to praise him in one case and dgnounce him
in the other ? It is not only the work done, but_a.lso the promise of future
work that should be taken into acconnt in assessing the educaylonal value
of any activity. In either of the aforesaid cases, the student will .be seen t.o
have acquired an enduring interest that has permanently enriched his
personality. .

The findings of experimental institutions like the Satra should .be
utilised in any effort towards reorganising tbe p.resent system of education
in our country. Too much faith in standardlsagon of results -and market
value has led us so long to ignore and even o hinder real g}'owth ‘of per-
gonality. It is no use trying to make 8 ﬂowe}'-plant grow h}xe a pine tree,
Concessions have to be made for individual differences. India would be &
better place to live in, if our countrymen could learn to be true to ‘fhem'
selves, if they conld take their stand on the bedrock of personal experience,
personal interests, personal choice.

If we are to do this, the work in our schools should by no means be
allowed to be so impossibly tedions both for teachers and students. There
should be more variety in the types of activities prescribed. There should
not be any rigid, uniform curriculum for all. It should be constructed so
ag to afford sufficient scope for individual variation.

And lastly, our government and our people should realise the impor- . .

tance of experimental institutions like that Sitra. Even to-day, people who
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look to government or to big organisations for solution of their educatio'na;l
prob!er'ns, and blame thgm if those solutions are not forthcoming, forget
that it is ne.lther the business of those bodies, nor is it in their power, to
solvc.a anything. All they are competent to do is to put into effect ’con-
clusions already reached by persons who bave practically worked things
0}1lt.. for themselves. The government of our country whenever they are in
dlfhcqlty, look for guidance from British experts ignoring the fallacy of
applymg results of British experiments in India, where the conditions are
dlﬁ'exgnt. I't; 18 time that this state of affairs should change and original
woz.'k in Indian institutions be given its proper place in the system that
aspires to control Indian Kducation.
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CARD SORTING
(Another Interesting Experiment in Learning)

By
P. S. Naipu, Allahabad University.

The * Mirtor Drawing ’ experiment reported in the December 1943
issue of this Journal revealed a very interesting factor at work in the
process of Liearning, namely, the factor of ¢ transference’; but, we noted
at the time of discussion that this factor is effective only in muscular
learning. . Let us now turn our attention to another experiment which is
remarkably simple, but profoundly significant in its results.

One of the evils besetting the organisation of government institu-
tions is the freqnent transfer of teachers in the middle of the term. The
new teacher who takes charge of the class may be as efficient, or perhaps,
more efficient than the previous teacher. But each teachér has his own
method of approach to a subject; his own individual way of presentation
and exposition., How far does tuis new method of approach interfere
with the pupils’ power of grasping the subject? What is the extent of the
harm done to the pupils by the change of teachers in the middle of the
term? The experiment under consideration is designed to elicit scientific
answers to the questions, It should be noted, once again, that the experi-
ment relates to “ motor ’ learning, but as vocational training is going to
figure prominently in our educational efforts of the near future, we hold
that ¢ card sorting ' has a very important lesson to teach us.

The materials required for this experiment are simple in the
extreme—(1) a piece of card-board 3 feet square., (2) a pack of playing cards,

bg.2.The playcard sfter inversion
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(3) a stop watch, and (4) the ubiquitous 8 or the person who willingly
consents to be experimented upon—Divide the card board into four equal
compartments by drawing lines in the centre. Draw the distinguisbing
symbols of the four suits of cards in their appropriate colours at the
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corners of the four compartments as indicated in Fig I. (Cardboard is
very expensive now. An ordinary teapoy may be used with white string
serving for the dividing lines. The suit symbols may be drawn on small
slips of paper, 4 inches square, and pinned to the corners). The sheet of
card board prepared in this manner is known as the * Sorting Placard ’.
Now, remove from the pack of playing cards all the kings, queens, and
jacks. You will be left with 40 cards. Shuffle the pack well and see to it
that the card at the bottom of the pack is of the same suit as the that of the
top left compartment of the sorting placard. Place the placard on a
suitable table with one of the edges even with the edge of the table, Tiet
your S stand facing the placard in front of the table at a point correspod-
ing to that marked Sin Fig I. Tn this position the ¢ hearts’ and ‘ clubs’
compartments will be away from S, while the ¢ spades ' and ¢ diamonds’
will be adjacent to him. You as E (the experimenter) will now read out
slowly and deliberately, the following instructions to your S,

* Hold this pack of cards in your left hand (right hand for left-
handed persons) face down. When I give you the signal GO, you
should start sorting the cards according to the following directions,
Note carefully where the com partment for each suit is located. Pick
up the top card and throw it face up in the *hearts’ compartment.
It does not matter what suit the top card belongs to ; it should go into
the top left compartment Now ascertain the suit of this card, and
then throw the next card intothe compartment of that suit. Now take
the next card and throw it into the compartment belonging to thesuit
of the second card, and so on, Each card is to be thrown into the
compartment of the suit of the preceding one. For example : if the
first card thrown into the hearts compartment isa ‘club’, then lhe
second card should go into the ¢ clubs’ compartment. If the second
turns up & ‘ spade’, then the third card should go into the spades ’
compartment. If a card is of the same suit as the compartment in
which tt lies, the next card should be thrown into the same square,
and the operation continued till a new card turns up. You are to

work as fast as possible, and correct any 1istakes you may commit
in sorting. Go!’

The experimenter sbould pay attention to the following
instructions :

(1) He should prepare before hand a score sheet for entering the
results of 25 trials in tabular form under the headings, 1. No, of trial
2. time taken by 8, 3, No. of mistakes committed by S, and 4. remarks
(relating to the behaviour of S while he is sorting the cards),

(2) E should time accurately each performance of S.

(3) The attention of 8 should be called to the mistakes he makes,
if 8 does not notice and correct them himself.

(4) S should rest for 30 seconds between trials while B shuffles
the cards for him, and enters up the data of the trial in the score sheet
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(5) 20 trials should be gone through, and at the 21st trial, the
placard skould be given a half turn, so that the upper and lower com-
partments change places as indicated in Fig. IL

(6) Five more trials should be gone through after the placard has
been inverted.

(7) The bebaviour of 8 in the 2lst trial should be noted very
carefully. . ' .

(8) S should be invited to state his experience in the 21st trial,

Here is the score sheet of an S who is preparing for the Entrance
examination of the Benares Hindu University :

No. of Trial. 1 3 4 5 6 7 8 9 10 11 12 13 14 15

Time in Secs.

70 65 45 56 60 45 45 40 40 40 40 40 40 40 40

No-ofmitalet 0 91 2 1 ¢ 0 1 0 0 0 1 1 1
(score after inverting the placard)

No. of Trial. 6 17

ime i In the case of this S the first of set
ime in St 65 55 ( trials was confined to 15, and the
No. of Mistakos. 0 1 second to 2)

When one is asked to sort a pack of cards, one will arrange them
naturélly according to their respective suits. In this experiment, however;
an unusual method of sorting is prescribed in order to enal?le E to study
S's process of learning a new skill. Sometimes, old CO-OFdlllat}OnS of the
eyes, hands and legs have to be broken up, and re&!lgned in order to
master a new skill, such as operating a sewing ma.chme thh' treadle
movement. This experiment simplifies the conditions under w-hlch stuclz
skills ave acquired, and enables to study the effect .of a very 1!1;[)01' an
factor, namely, of * interference * on the newly a.cqu’lrefd sl;tll. . The scor}e;
sheet given above indicates rapid progress. Thej gain in time 11111 th.e 15?.
trial is 57%. But, when a slight inber_ferea.ce' is mtrodt.lc‘ed, & t.hls gain
is lost and S goes back nearly to his prlgln&l condition, His hand
hesitates in sorting the cards in the 16th trial. It goes to the top ‘lett, coms=
partment (instead of to the bottom rigbt _one) Whenvcr A card thch_ought.
to go into the “hearts’ compartment is in his hand.’ .He compla',ms of
bewilderment. It will be noted that the interference _ lqtroduced is very
slight. The same pack of cards is used, the same principle of sorting is
followed, only the top and bottom compz.i.rtmeuhs have ch&nged‘ place.s.
Even so the effect is very striking. There is almost comp_lete loss of effici-
ency in the new skill. The experiment serves as a warning to those Wl.lo
would interfere light heartedly with the organisation of the time table in
the middle of the term. When young minds have got used §o a pa,rt‘lcula.r
way of grasping instruction imparted to them, be it manual instruction or
verbal instruction, they should be encouraged to keep on to that partxcul&r;
way. Suprises should not be sprung on them,.



ABORIGINAL EDUCATION IN INDIA

By

MUNTAZIM-1.KHAN BAHADUR A, G. SHaRMa,
(Retired Accountant General, Holkar State, Indore C. I. and
President, dboriginese Education Section, Jaipur Conference)

The Aborginese of India are the descendants of tribes and peoples
who populated this ancient land, before the immiigration of the Dravidians
and the Aryans. There are more than twenty five million aboriginese in
India, and they are distributed through-out India. In Assam, we have
the Naga tribes, the Garo, Kachari, Khasi, Mikir and Lushai. In Bibar,
are the Santals, the Mundas and Uraons, who are also found in Orissa.
Chota Nagpur plateau houses also the Hos, the Kharias and a number of
smaller tribes, including the very ancient Asur, iron—smelters. Orissa
and its states has a large population of aboriginals—the Bhuiyas, the
Bhumji, the Khonds, the Saravas, the Gadabas, the Porojas and th,
Junags (who still dress themselves in leaves). In the Central Provincese
are the Gonds, the Pardhis, the Baigas, the Korkus, and the Hill Marias
(in.Ba.ster State). In the Bombay Presidency and in Central Indian and
Rajputana States, are the Bhils, the Dhodias, the Thakurs, the Varlis and
the Katkaris. In South India, live what has been described: as ““ one of
the most primitive kinds of men that it is possible still to find on the earth

to-day”. There are found the Todas, the Kurumbos, the Kanikars, the
Irulars, the Yenadis and the Koyas

. Some of the tribes, who live comparatively aloof from their non-
aboriginal neighbours, and for the most part, inhabit the more out of the
way highlands, hills and forests of the country, are vigorous, of relatively
gqod physique, independent and happy. In their practical isolation, these
t%-lbes. have developed, or retained intact, certain natural yirtues, such as
simplicity, honesty, and a natural cheerfulness, In the course of time,
they seem to have economically developed an adaptation to their environ-
ment, which, within certain limits, approaches almost perfection.

However, this position of the aboriginese changes as soon as they
conle in contact with persons of & complex and superior culture. In this
clash of cultures, the low cultured tribes are in a definite disadvantage.
They easily succumb to the forces that make for social disintegration. It
must be emphasised that the detrimental effect of a vastly superior culture
on the primitive tribes is not a peculiarity of India or of Hinduism. The
same has been experienced in North America, as well as in Africa and in
the Pacific,

{To be continued) .

A NATIONAL SCHEME OF EDUCATION FOR INDIA®

By
M. 8. Sundaram, Education Officer, Government of India

1

General Principles

Before detailing with the several aspects of the scheme, it may be
desirable to set out brietly the general priaciples underlying the scheme.
They are :— , '

: (i) Indian children are in no way inferior or different from the
children of other conntries, and given the opportunity, they will benefit
themselves and their country by being brought under a national scheme of
education.

(ii) Equality of opportunity for all children has to be guaranteed
under a national scheme. A certain minimum education for all-boys and
girls, and higher education of various types for those who have the aptitude
for it bave to be provided.

(iii) ANl children have to be compulsorily af school from the age
of 6 up to the age 14; this period of education has to be made free and &
complete responsibility of the State.

(iv) High School, University, Technical and Vocational Educa.
tion are to be made available for those who have the aptitude for it though
they cannot afford to pay forit. Such students have to be brought undee
a system of free scholarships and maintenance grants. : ,

(v) A net-work of Employment Bureaus is to be established with
the main purpose of enabling leavers in all stages to obtain useful and
remunerative employment.

(vi) An efficient School Medical Service is to be brought into
operation concurrently with the expansion of education to safeguard the
physical fitness of the rising generation.

(vii) The physically and mentally handicapped children ought to
be educated in specialist ipstitutions undex the care of quslified teachers,

*Extracts from an article in the Dethi University Magazine Vol. 1, No. 2. It
sets out briefly the main features contained in the 100 page memorandum of Post-
War Educational Development in India preparsd by Mr. John 8S8argent, CL.E., Educatioaal
Adviser to the Government of India. The memorandum was recently placed before the
Central Advisory Board of Education at a special meeting at Dehra Dun on the J4th,
15th and 16th of October 1943, for an expression of their opinion. The scheme outlined
ia it is by no means final and is subject to farther modifications in the light of freah
comments and criticism. It may therefore be viewsd as an cutline for a comprehensive
scheme for Post-War Education.

3



52 THE SOUTH INDIAN TEACHER

(wiii)
brought under
made to liquid

Illiterate adults between the ages of 14and 40 ought to be
. VOlunta.'ry, system of education and an attempt is to be
e fo liqui ate adult illiteracy within a reasonable period.. . -
outh h(lX) RecreatiVe: and Social activities for the 'adbleécents_ a:tid
3 8 bave to be organised for all those who would have left school.

" (x) An efﬁgient administrative machinery has to be brought into
existence to administer the national scheme with vision,

faith, courage and
(xi) A new scheme of training the number of teachers required

has to be undertaken with g view t i i
g | o put the above int, i i
s’tgteq‘ period of yours,  ° ‘ p 0 operatlon within &

In estimating the cost of the Nati(;na.l S i t i ’
. cheme of Education for
%ndl:, the Report of the_ Sargent Committee on the conditions of servicé of
eachers has been of immense value.* In all forms of education, the
sa!anes and gllowances of teachers are the basic factors t
wine 1;eclilc;;tlona‘l costs.  In the free compulsory stage of education they
may be taken as accounting for 70% of the total i
being distributed as follows : — : " erpenditure, the bulanoe

" Loan charges on buildings and grounds

hat largely deter-

. Lo ' ! b per cent:
:Sg:hool Medical Service, provision of meals, special schools etc, 10 .
Administration . ’ N 5 "'

. Other Expenditure includin " . e and T
Ex e g books, apparatus, maij ;
o répair of buildings ete. ' ’ inienance and 10
Tn the late f

10 the lat r stagez of education theze percentages are tliable to'; good de&i
ariation, but for purposes of calculation,. the 1 .
sf‘ddpted thtoughout the scheme, = - " soune busis has bost
h‘ ;;1 esﬁini@t_i,_ng_‘thg ‘npmbe,t of children who are to be brought undei'
; e national schgme of ea:uc‘ation, the population figures have been taken
from, !;he !Pu‘h»l_llc$ Health Commissioner’s Report for 1940 for all areas
9"‘_9"9“,-“% the Tndian States and Baluchistan, The figures for the latter
are baged on'the 1931 Census which are by no means precise -'
n ;'Ii o

The Training of Teachers ;
o :Elven;f. It'ldl& had fxl! the'lﬁna‘nces necessary for launching on &
natleg-vv;l/de qducahong.l activity, it will not be possible ta establish schools
all over the country at once. The essential requirement of any compre-
hensive development is the provision of an adequate establishment of
teachers a.m.i of the necessary institutions for training them. In 1940-41
there were just over 640 Training Schools in the whole country with abont
v‘1_9,090‘pupll-tea.ch‘et.'s.undg_rgoing_v.ttainin‘g in them. The Training Cols
ggg_eﬂ for graduates in the.'same period numbered 28 and their intake ws8
about 1,300 teachers. . It is pbvioug that the number of training institutes
4hat exist at present. are utterly insufficient for the needs of the country:

e g

*This report was published in the S. 1. T., Vol, 16, No. 12.
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499 of the existing teachers are untrained (Annual Report 1938-39). "Fur+
ther, the type of training available in-the existing institutions is open to
gerious criticism. . Many unsuitable persons have found their way into the
teaching profession. . The present number of teachers under- training . can
do no more than replace the number of those who retire from the profes-
gion. Therefore a vast increase in training centres is needed to provide
the vast army ot teachers required under the national scheme. :

India will require approximately 22,00,000 teachers for all stages of

_ school education. Of these 12,20,000 will be required for Pre-primary and

Primary (Junior Basic) schools, 6,20,000 for the middle '(S.énior Basic)
Schocls, and 3,62,000 for the High Bchools. It is impossible to find means
or persons to train the 22 lakhs of teachers except over a minimum vpgriogi
of 35 years. The rate at which trained teachers can be produced is the
factor on which the entire development programme will depend. The first
5 years will have to be devoted to opening training centres, and from the
sixth year onwards, a gradual flow of teachers will begin to be available:
Tn the early stages the number of teachers will depend on the number of
pupils leaving the existing High Schools and Universities who can be
attracted into the teaching profession, and later op, the expanded High
Schools may be expected to turn out a larger number of potential teachers,
Tt will be possible to bring under training the required number of 22 lakbs
of teachers only in the 39th year of the expansion scheme. Once a national
gystem is fully established the annual wastage among teachers. due to
retirement or death will be about 88,000 per year. At this stage, any sur-
plus Training School or College accommodation may have to be diverted
to other higher educational purposes.

~ " Three typesof Training Schools for non.graduate teachers wotuld
seem to be required viz :—(1) For pre-primary teachers (2) For Juniorand
Senior Bagic School (Primury and Middle) Teachers (8) For non-graduate
teachers in High Schools. The Training for Senior Basic teachers should
extend for 8 years while the training for others could ~be completed in 2
years, 'The graduate-teachers of the High Schools will need only a vear’s
training in Training Colleges .on University Departments -of Education,
The present system or Norwal Schools attached to Training institutions
ought to be abandoned and all schools in the neighbourhood of a Training
College or School ought to be made available for teaching practice.

An economical unit of a Training School “will be for 300 trainees, o
an annual entry of 150 for a two years; course. 1If an adequate supply of
trainees is to be obtained it will. not be practicable to .charge any. tuition
fee. Maintenance charges will amount to Rs, 250 per year per traines,
and it may be assumed that 507, of the trainees will be able fo paythis for
themsel ves. o .

i An ééonbmicnf. unit or N Trﬁining;‘\.‘(}eﬁ‘ege{af &:Unj&érsityv De‘pgrtr
ment of Education shiould not exceed 200, Here.again, notuition feeiisto
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be charged from the traj
L » trainees, and it is estimated
Training College students will be about Rs. 4POO tp}:aal:t ;eii cost per head of

Inan ide i
derably more wsvlnxi?t:}:n’ the teaching é_stablishment should contain consi-
Primary, and 3 of ina I\Z,.r(liénen teachers, since all pre-primary, 3/5 of the
To begin, with, thon '111 ble and High School teachers should be women.
rnd it hoped' et will be a dearth of women teachers in this country,
increases, womon o illxll ::ulrse of years as the number of girl matriculates
boys or gitls place men as teachers of younger children whether

a

It is impossible to calculat i
' e the precise annual cost of
outlined above. The total cost of training 22 lakhs ofs tza;;l:ris)rgz(l):ag:

Rs. 160 crores spread over .
lakhs a year. P ver a period of 35 years or an average of Rs. 456

III

Pre-Primary The School Stage
An s 103
Nursery 80h32?;13§;dpr0v;: on of pre-primary education in the form of
tem of «ducation. The opesicie o -ential adjunct to any national sys-
Where scparate n'u o e provision of sugh schools at present is negligible
attached to Junior g:siscchf;:’;”e.’;°t 'f;“iblen 7 ursery classes should be‘
. . ary) sc ools. These
::31:;:3 t::;’:;:’*bflg’r :)}? staffed with women teachers v:ligoc;:;vzmieccleaisvseez
be free, thoughgnot coilsalj:l(;;:;y P;?;rri:;: g hFdﬂc;tion should in all cases
n ; . a8 Where housin iti
p::e:;tfiz(i:zZi b01‘ where mothers are accustomed to ggocc:)?]?:;on:voi;e
T provision is maze pe;rsnaded'to. avail themselves of the Nursery Schools’
total estiinated net or .1 million of children of the age gr 3-6, th ,
_ cost will work out to Rs, 318.5 lakh ge group J-b, ine
J'umorr‘[‘(il Senior Basic (Primary & Middle) Schools - ° per year.
b and 1. is ngaegs; 12 meant to be corpleted by pupils between the ages of
8enior Basic) o hge:m Bt schoal, (5 in the Junior Basic, and 3 in the
children. The ughnt to k?e made.umversal, compulsory ar;d free for all
the ednc;;t' , c'(()iurse of m?truclfon in Basic Schools embodies many of
e Mrro(x}n:ndlh .c:as cox?tzuned in the original Wardha Scheme isZu:d
activity .ha,s ) 1’8 auspices, Its rm';in principle of * learning hrough
ing school at 14eltlhendor§ed by educationists all over the worlq ¢ On leagv—
his place a5 ,.t.e pupil shculd .have had an adequate trainin to take
sompletely Tt 01t 1zZen. The curriculnm, besides making a bog or girl
ooal conent erate, BhOl‘lld.B‘lSO lead up to a basic craft or craft y 'teg to
itions, The Senior Basic-School being the finishing ss:}l;;ol for

the great majority of it
f y of future citizens i .
shonld be well-staffed and generou:gsel(;u iopfp::imdamc-nta.l importance and

Th ; .
pupils in :hceo;tuzfi thl]sgsc-h eme 1s calculated on the basis of 1 teacher to 30
Basic siage. The total schoal o t€3cber (025 pupils in the Senior

. e total school population hetween the agesof 6 and 14 in
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the .Ba.sic schools will be 515 lakhs (360 lakhs in the primary schools, and
155 lakhs in the Middle Schools) and these will need 18.2 lakhs teachers.
By far the largest single item of expenditure in the national scheme
will fall under this section. The total estimated cost af the proposals
outlined here will amount to Rs. 900 crores annually. The cost per
capita of the Juniot Basic pupil will be Rs. 31-84 per annum, and of the

Senior Basic pupil Rs. 55:31 per annum.

High Schools :

Pupils at the age of 11 plus should on completion of the Junior

Basic stage be diverted to High Schools after an impartial test to assess
their abilities, aptitudes and general promise. The selective principle by
which children should be picked outon corpletion of the Primary stage
is of the greatest importance. High School education is neither free nor
compulsory, but if pupils are to be admitted by selection, those without
the necessary financial resources will have to be provided with free places

and maintenance all ywances.

The new High Schools oug
in outlook and objective from the o

ht to be treated as distinct units differing
rdinary middle or Senior Basic Schaools

in which most children will complete their education. Those children
who are not selected at the end of the J unior Basic stage need not be alto-
gether debarred from admission to High Schools. Facilities will bave tc
be provided for the transfer of suitable children from the Senior Basic to
the High Schools at some later stage particularly where they show sigus
of late development. Eszperience of such selective tests in other countries
suggests that one child in every five of the 11-12 age group will be found
fit for high school education. The new High School course will cover 8iX
years instead of the present five. On the basis of one child in every five
going into high schools, of the age group 11-17, 725 lakhs pupils will
require places in the high schools in British India. At present there are
not more than 10 lakbs pupils in all the existing high schools, 8o that it
will be necessary to provide 625 lakhs places over and above the numbers
for whom provision is available. In order to avoid empty places and
consequent Waste of public funds, guarantees have to be taken from
parents and guardians that pupils will not ordinarily be withdrawn from
high schools before they coraplete their education,

High School education should be a stage complets in itself and not
iminary to University education, The lacge majority of
leavers should receive an education that will fit them for

and professions, The reorganised high
ain types: (1) Academic (2) Technioal.
1l impart instruction in the aris and pure

sciences while the Technical High Schools will emphasise applied sciences
and industrial and commetcial subjects. In both, the course in the junior
Mage will be very much the same and there will be a common core of the
*‘ humanities ” throughout. Art and Music should form an integral part

merely a prel
high schcol
direct entry into occupations
schools should be of two
The Academic High Schools wi
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of the curriculum ip both, and all
science, The needs of the area wil
types of schools and what variety o
areas where pupils
elsewhere,

girls should' take a course in domestic
1 be a dorvinant factqr in deciding what
f courses should be provided: In rural
are. likely to take to agriculture on their own farmg or
an agricultural bias should be given to the curricalum. e
An approximate estimats of the gross cost of a recognised system of
High Schools is worked out on the basis of the teachers’ salaries and the
total number of teachers required. On the basis of 1 teacher to every 20
pupils in high schools, British India will need 8-6 lakhs teachers. Half
of these will be gradnates and the other half ‘wi\‘lll be non-graduates. The
total bill of salaries of all high school teachers including Head-teachers
will amount to Rs, 55.17 crores. This represents 70% of the total cost,
and the total gross expenditure will amouns t» Rs, 7881 crores, The cost
per pupil per annum will be Rs 109, If half the total number of
pupils pay a fee of Rs. 6 ber mensem, the total revenue from fees will
amount to Rs 2511 crores. This vepresents 30% of the total cost, and if
another 5% were to be expected from endowments, the State will have to
find the balance of 65% of the gross cost on high schools. Thig amounts

to Rs. 50 crores so far as British TIndia jg concerned. This is the second
largest item in the educational scheme outlined here. :

IV

- A Universities _

University Education in India has grown rapfdl'y in the last eighty
years but none of the Universities could be said to have attained the aims
and aspirations of higher education. Indian Universities have failed to re-
late their activities sufficiently closely to the practical needs of the com.
munity as a whole. Attention has been drawn by many high authorities
to the alarming extent of unemployment among University graduates;
Qver-emphasis on examinations, the lack of a properly organised tutorigl
system, the absence gf personal contacts between teachers and students, and

the non-existence of loyalty to the alma mater combined with the inadequate
standards of scholarship and disci r

pline in most Universities have all come
in for a good deal of comment and critiei i hese

P . on such a scale as to place Universities in
& position of financial stability,

. with the result that Universities have  re-
mained largely dependent on students and examination fees

funotion on'sound lines.. Thep
higher education beyond what
lation examination, and there i

e i8 no ' proper selection:

. ) el of ' students for
18 provided by ‘an admitted]

Y easy matricu.
grants by which
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, : large &
" Nowhere among the.U[.].ive.r.s‘ltieS O'f t?igtfgl%zvg}z;aﬁ%he vgva.s'te
Pf09¢rtibu of f,aim(;es:;. e; a{?i;ﬁ::ini]&:h;z gystem isa grieVs)\;lS loss todf;g?
of time', roney & 'ne'fopgort;ion of strdents in Indian U.mvers"me'stha's-sz er-
countr‘y«. The hl{fxdorl)lgo{nu population indicues thyt in India N iore ptbé
pareq mthfthg s:duc&tio”ﬂti system has been allo wgd to devetl.opS e .
Stm}Chll)filodii; h'a‘% been erecﬁed on broad and sonnd foundations.
main ‘

. . .

The anomalous position of the intermed\a.te Cl;'lg:::, glny maf.;‘]geUil:;zi;

iti ht down universiby standards consl . ée he Tnter

iy bfoug' ore than an extension of the school'-cour , jmd the

m,‘?““”‘te eourse 1 N0 ma which normally follows it offers m.n.dequ.x. g'ch o0

b yef&r‘ ‘d?gv:iegc;lslc:iund ani complete training indttt;'e su:ge&ts S:d]le h b

todonts o6 ialisatbi ommendation 2 Sadle _

stl‘lgi?pts select f?;ﬁﬁ;?:;f:‘: Oa.r;d a,rg:ll eo;icyeg,f to ‘hhe school, and tth:e tf:,t:][;r.

bo the 4 g 3e may l:é regarded as an essential and urgen
?htbe qigitlﬁigf llle‘z::;egbh of a Un‘xvérsiby couree should be three years.
e mi

i ‘ ucation, there will be 33 lakhs of
Under & 'Bt?“ok?:élssys;erv:h?)fm}g 1(11 lakhs will e .lea.v'u.lg .schoologei)rly‘;
D o hlgdswior eﬁtranoe to universities are raised, 1t 18 re:;evel y
ot s:aln(::: ane in fifteen of the school-leavers to reif.chofa. Jovel o
o e’_(peCt &t Z uired for university educa.tipn. Qn thg‘-boa&t)s O rothtes:
att"_‘lnme‘} r'gil be called upon to admib annusally 74,000 drigulates
llmvf"_l‘ﬂ“%. ot 1'3 years course besides post-graduate a.nAt. caret .
dpd e, univ rsities will have to find 2,40,0'00 p_lafces. T p;hdef
e onl 'l'lml‘f,etﬁis number in all universitles in Tndia. ity
tgere areg:;lilqya.:‘iaén it is proposed to double - ths nuvnber‘ of niversity
the reorgamnisation, , | v w |
o i the icial expenditure of  all Universities in Tndia
P o 1940-41'42‘)3882,&?:18 ex{gf“g};::?&éi%;lwas met from pub‘lict.funélhs,
e 1o Rs.d 1.2§9% frorx'l endowments. Under the reorganisation u ,:i
it fees‘f‘&nUn'1\..7ersr,it.y.smdexit. is estimated at Rs, 400/- t[})f[.. a?:;em
phti " at ance). This is approximately- 40% above e p]aries’
(exeluding o o kes ‘tévision for improvement 1n lectuteirs‘ 2340 1o 6
average 08 bond [I;aclasslzs an efficient Tutorial syshon ete. For 40,000
red}mtm:h]: t‘i‘;‘i 2t;st will i)e Rs. 960 lakhs per a,;mm&. nIt 3‘1:; .:is::ni S&&
e e i fees te higher tha ,
EQ% of the o e wu}l‘ll)lac;yrf;?n?i ?fofl fees gwi‘ll therefoFe M-nou[flt t_lth
BS. FIN 8:!10;};{1; amounts to 30% of the total e'xpendlture. Of the
Rs. 268 'Ialibs. : b; expected from endowments, leaving the State' to -c?n,
balance, 19 * nll?{)owelver 10% of the total cost were to be set agudrt k (;;
tril?u:e Ga?ré.e grants ‘hc')' needy students, the State will have to provi e 0%
:)I;“:;ee;tal expenditure which is Rs. 672 lakhg. - s . any

i n the in . nd
fl?t'm?:':igézznzh(:)fuelgul::t;;?e.fully co-ordinateéd in order to eliminate over-
eir ghou »
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lapping or dispersion of effort. A central directing authority is needed to
organise University Education for the country as & whole. This authority
should be created on the lines of the University Grants Committee in Great
Britain, a body which has operated successfully withont friction in a
country where Universities are no less jenlous of their autonomy than
Indian Universities. The proposed Indian University Comimission might
consist of a few eminent men not divectly connected either with Govern-
ment or with any particular University. The Commission should refrain
from interference with the ordinary administration of individual Univer-
sities, Its main functions should be (1) to assess and distribute grants
from public funds to all universities ; (2) to encourage private benefactions;
(3) to co-ordinate university activities with a view to avoid overlapping and
to adjusting so far as possible the ontput of the universities to the econoric
needs of the country; (4) to exercise and advise upon all schemes of major
developments; (5) to prevent undesirable competition between univer-
gities and to remove all inter-provincial barriers; (6) to arrange for the
Inspection of universities periodically with a view to ensuring the mainte-
nance of stindards ; and (7) to establish cultural contacts and to arrange
for the exchange of teachers and students with foreign universities,

v

Technical, Commercial and Art Education

Messrs. Wood and Abbott in their report on technical education
have dealt with the duration, scope and content of most of the courses that
should be provided in Technical Institutions. Since then as a result of the
present war, there has been an enormous expansion in industry, and it is
reasonable to assume that there will be an urgent need for a considerable
expansion in this branch of education in the post-war period. Technical
instraction regarded as a means of general education as well as a prepara-
tion for certain types of employment is acquiring a place of ever-increasing
importance in the educational system. Since its function is primarily
educative, its direction should be in the hands of those responsible for
education as a whole As Mr. Abbott points out,” *“In nearly every great
industrial country technical education and general education are adminis-
tered by the same department of State i. e., the Ministry of Education.”
The closest contact must of course be established and maintained between
Industry and Commerce, and since they will increasingly depend on the
products of technical institutions, it is to their interest to become willing
co-operators as well as constructive critics of the instruction given in
technical institutions.

The following main types of Technical and Industrial ipstitutions
are suggested in the reorganised national scheme :—

(@) Junior Technical or Industrial or Trade Schools,
(b) Technical High Sch-ols.

(¢) 8enior Technical {nstitutiong,
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* i1l normally provide full-time instruction preparatory
to empl?;n?:ndt (v?v)h:;; (c) will alz’opprovi('ie part-tfime in.struc.tion for thoie
already in employment. Pupils on leaving Senior Basw_(Mlddle) Schools
at 14 years of age, will go to (a) for a two-year' full-time. course. The
Technical High Schools will offer a six-year full.time course for those who
have completed the Junior Basic at about 11 years 'of age, and the Semcér
Technical Institutions will offer & three-ye'a.r full-time (1.1p10m3f cmérs;, (l)
which students will be admitted after passing the Techmcg.l High Sc (;o
Examination and a further two-year full-tlme‘ adYanced Dlplopm &?mﬁse. o;
those who have passed the first diploma e.xammat.lon. The Senior lec dmc'a,
Institutions will also offer part-time instruction for those already in

employment, o
i ( i laces in Junior Technical,

Tt is proposed to provide 2 lakhs qf P !
Indnstria]l gndp Trade Schools which will be for about 4% of the boys

i ita 1 imated at Rs. 150
ing Senior B schools. The cost per capita is 'estlma, :
- bemoj& S?E;(i:lar provision for 4% of the Technical School leavers is

Technical Institutes. These will_ca.ter for arbnhintakcta
every vear or 75,000 places during three years. e cos
gif 5p,l(:gg ?sla;csi?mf‘;teg :Zt Rs. 500 a yeat, The to‘tal expenditure on these
two items will amount to Rs. 675 lakhs. . To thxs} must be added a,nothgt
Rs. 300 lakhs for part-time technical mstruc.:tlon for those already in
employment. Asagainst this estimated expenditure of Rs. 975 lakhs we
may expect an income of approximately Rs.'175 lakhs by way of fee'as a,tng
other sources as trade tests, and expert adYxce ff"' ﬁrx'ns. The es?una ;3_
annual cost of the proposals contained in this section will be approximately
Rs. 10 crores and the net cost Rs. 8 crores. .
The uncertainty as to the extent of the flevelopment i1.1 .Techmcal
Education in India after the war is the' main difficalty at a.rr;]vmg at gny
firm estimate in this branch of education. As the 'bul.k of those under-
me instruction in Trade &Ed 'll‘echn'lc?.l S;::o?::ev;x]lslttzzb
inari the richer classes, a libera provision for fr -
Eig(ﬁna‘gélfn:flﬁsfa?ce allowances has to be made under this section,
i ifficulties in the way of organising technical educa-
i " v:zivif;i;?egﬁ;, it should be controlled by an all-India body
tl(;;l g xtlhae; E;\Iationa,l Council for Technical Education. The whole cost of
(’:If"‘ ilnica.l Education should be borne by the Centn‘al Govem.ment except
thz(; relating to Technical High Scho?ls a.t_ld Junior Techm(':al Schools
which form part of the normal Provit.xcml. l}lg@ sc'hool ‘educatlon, and of
the Technological Departihents of Universities Whlf:h W}ll come upder the
angement proposed for the control of University Education.

VI

Adult Education

Approximately 85% of India’s population is illiterate. Liquidation
of illiteracy is only a compensatory measure in that ifis an attempt to

4

per annun.
provided in the Senior

going full-ti

special arr
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give adylts a belated opportunity to make up for the loss of education
during their youth, Adult Education should be so designed as not only
to make adults more useful members of society but also in some measure
to improve their economic position. Only in this way will the average

illiterate acquire respect for education and a desire for the education of
bis children,

The normal age-range of adnlts that could be educated may be fixed
at 10-40. Tt is presumed that no useful purpose will be served by attemp-
ting to educate persons over 40 years of age. The total population of
India within this age-range is 1486 lakhs according to the Public Health
Commissioner’s Report for 1940, Of these 14.6 % are considered literate.
The number of adults to be made literate therefore will be approximately
1270 lakhs. It is proposed to make literate all these numbers within a
period of 25 years, of which the first 5 vears will have to be devoted to
recruiting and training suitable teachers. During the period of 25 years a
number of persons will inevitably pass out of the 10.40 age range, and
the anticipated decrease will be about 365 lakhs. This leaves 905 lakhs
of persons to be made literate. Assuming that one teacher can make 25
pupils literate in a course of instruction lasting for 100 hours, the total
number of teachers required will be 362 lakhs, It is proposed to pay
Re. 1 per hour per teacher, and the total expenditure on teachers’ salaries
will amount to Rs. 362 crores. To this must be added 12% to cover the
expenditure on books, equipment, administration, ete. The total expendi-
ture will therefore amount to Rs. 41:6 crores spread over 25 years. This
is the cost of a well-organised literacy drive, and 10% of this should be
added towards adult education. Thus the total on both literacy and edu-
cation will amount to Rs. 59-7 crores. Inthe process of working out
this scheme, lignidation of illiteracy will be so telescoped with the real
adult education scheme, that as funds are released from the literacy cam-
paign, they will be available for educational work till snch time when all
the funds budgetted for the purpose will be wholly spent on providing
education for those who are already literate. The estimated total annual
cost will be approximately Rs. 8 crores.

VII

Conclusion
The annual cost of the various branches of a national system of
education may now be outlined as follows ;—

(Regures in Lakhs of Rs.)

Gross Income from | Vet Expendi-

endi y sources other :
Expenditure than Public. | ffom Public

Funds.

Universal Compulsory and Free .
Education from 6-14, 200,00 Nil. 200,00

ture to be met -
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Income from | et Expendi-

rpendire | e e |
Pre-Primary Education 3,18 Nil. 3,18
High School Education ... 79 00 29,00- | 5;).(;‘
Universities N 9,60 2,68 6,72
Technical Education 10,00 2,00 8,00
- l |
Adult Education 3,00 ‘ Nl 300
Training of Teachers 6,23 l 1,68 4,55
Recreational & Social activities 1,00 i Nil. 1,00
Employment Bureaus 66 ; Nil, 66
" Total ... 312,67 ’ 35,66 277,11

Thus the annual pet cost of the scheme in full working order will
amount to Rs. 277 crores, and public funds will have to provide this
amount. In 1940.41, out of a total expenditure of 30 crores on all types of
education 174 crores came from public funds, From the practical point
of view, it may be advisable to reckon the present amount spent on
education as a reserve towards the cost of providing for the increase in
population which may be expected to occur during the period which 1cust
elapse before a national scheme is in full operation.

Even if all the funds requived for the full operation of this scheme
were available at once, it will not be possible to give effect to the proposals
outlined here within a period of lessthan 43 years. While nation-builders
may be impatient for @ speedier operation of the scheme, financiers will
despair of ever being able to meet the cost within the stipulated period,
While the sum of Rs. 277 crores may appear a colosal amount at first
sight, it is to be borne in mind that this amount will have to be found by
a progressive increase of 5 to 7 crores every year or by 85 crores every
five years, The carrying-out of the scheme will have to be divided into 7
five-year programmes during which an area roughly equivalent to one
seventh of each province should be tackled fully. It must be realised that-
once & beginning is made there can be no stop until the end is reached.
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Moral and Religious Education Section

wag held in the Room of the Maharaja’s College, Jaipur on the

The meeting
2 p.M. and concluded in one session at 4-30 P.M. It was

98th December, 1943, at
quite largely attended.

Mr. C. Ranganatha Aiyangar presided. In his address he referred to the need

for providing for opportunities for moral education and the right kind of religious
education. He said that the atmosphere of the school and the teacher’'s way of life

largely infiuenced the pupils in these two directions.
The following subjects for symposia were thrown open for discussion :—
1. Development of public spirit among students.
9. Cultivation of respect for all religions.

Messrs S. Mathai, Kewal Motwani, M. S. Kotiswaran,

and Richardson participated in the discussion.
| reasons for the general indifference of Indians

Mr. Mathai traced the historica
d wanted that teachers should teach the stulents to

for voluntary public service an )
respect the rights of others and to realise that one’s ways of living affect another

under modern conditions.

Mr. Kotiswaran pleaded fo
relative recommendation in the w
of the war.

Mr. Kewal Motwani empha

teacher should set the example.
Mr. S. K. Ojha appealed for the brotherhood of man according to Lord

Krishna’s Gospel and said that humility is the symbol of learning.

Mr. Ashtaputre argued that religious training leads to balanced life.

Mr. Richardson wonld like to have fundamentals of religion taught, as all
religions are only different ways of approach to the same goal.

Four papers were read at the session :—

1. Need for and content of religious education in schools ; by Lala Jawahar
Lal Jain, M.A. of Nawalgarh.

2. Education of the future citizens for peace ; by Mr. S. P. Tejpal, M.A. of
Jaipur.

The kind of religious education to be imparted in schools; by Mr. R.G.
Sarien, M.A. of Nawalgarh.

Scheme of Religious Education in schools; by Mr. N. P, Gupta of

Charkhari.
passed :—

The following resclutions were '
1. Resolved that in view of the great force which religion exercises on the
minds of the people and in order that a spirit of reverence for different religions may

be created that may lead to tolerance and sympathy among men of different faitha,
well known persons of different religions be requested to address students’ gatherings
in the school or college halla as often a8 possible, on themes selected from the respec-
tive religious scriptures. ]

2. Resolved that the Members of Committee of Courses and Text-books be
requested to eschew such matter from the books prescribed for the use of students,
as may be calculated to incite the religious feelings of any community.

n the following resolution :—

There was an animated discussion o
us instruction be included in the school

Resclution—Resolved that religio n
curricula of studies as an essential part of a course of instruction to be provided in

the s¢hool timetable.
Miss Murch of Vidyabhawan of
Mr. M. P. Gupta joined in the debate on
adjourned to the next conference.
C. RANGANATHA AIYENGAR, P. S, MATHUR,
President, Secretary.

Jaipur, Dated 28th December, 1943.

8. K. Ojha, Ashtaputre

r religious ipstruction in schools and instanced the
hite paper in England as an outéome of the realities

siged that religion should be lived and that the

3.

Udsipur, Prof. Satyandra, Mr. Maity and
the Resolution which has ultimately to be



FROM OUR ASSOCIATIONS

The Tanjore District Teachers’ Guild.

A meeting of the guild in connection w
Findlay High School, Mannargudi on the 11¢

Sri K. M. Sundaram Ayyar, B.A, L.T., Headmaster, Kalyanasundaram High
School, Tanjore and Vice-President of the Guild took the chair.

Rev. W. M. Bewick, 5.4.,
comed the delegates of the Guild

1th the Education Week was held at the
h December :—

Principal, Fiodlay High School, Mannargudi, wel-

After the Chairman’s introductory remarks,
on *‘ Religious instruction in Schools.”

The origin of such instruction was traced
need for the introduction of religious instructi
appalling condition of the world has created a nec
schools. Treaties being torn up,
horrible total war has shown
instruction. The question is eng

Rev. Bewick, addressed the house

a8 obtaining in England and the
on in Schools was explained, The
es8ity for such basic instruction in
and general callousness to life ag evidenced by thiy
the immediate need for a proper kind of religious

aging the attention of the Cabinets of Governments
in England and America, and a postwar schems is being édumberated. In India the
need is greater. Itis a matter of great pity and re

we are having. Education as it is has no unifyi
inter-relations of life which constitute religion.
into unison, and the need for ability to appreciat
once be implanted in our system of education.

Such religious education can be achieve
right attitude in the matter and exerci
this direction. They should have the in
their pupils along right lines, Sympathy,
guiding factor.

ng effect, and does not lay stress on the
The finger of God combining life
e the unifying foree of God must at

iving capacity to guidd
not fright or hindrance, must. be the

A scheme of religious instruction should
practical difficulties of life, and pupila must go fr
life, an1 education must be made purposive of
society at large.

enable our pupils to remove all
om schools with the ability to face
the good of the self, and the good of

Sri K. M. Sundaram Ayyar, then Bave an address on “ Pogt.war education.”
After pointing out the defects of the present system of educa

tion in all its aspects
Elementary, Secondary, University, Adult, Technical ete,, he suggested re-organisa-
tion on various lines.

Sri N. Panchapagesa Ayyar, BA., L.T.
gudi, spoke on some disabilities of the Tea.
soek to remove them. The disabilities de
salary of teachers, leave rules,
for higher grade training exami

» of the National High School, Mannar-
cher and pointed out that the Guild should
alt with were security of tenure, scale of
age limit of retiring teachers, bar from appeering
nation and judging work by results.
The House adjourned for lunch at 3 p.M. and met again at 3.30 p.y. to discuss
and adopt resolutions.
The following are some of the resolutions
This meeting of the Guild re
contribution to the Teachers’
amount standing in the name of

that were adopted :—

quests the Government to enhance the Government

Provident Fund from one-third to one-half of the
the subscriber at the time of closure.,
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i tia
terates its resolution No. & passed at its meetiug

. il1 rei achools to give
. This meeting of the Gut d requests the managements of ac

. t Mayavaram an
held on 13 ~2—43 ildren of teachers. . d at its meeting
free eQucation to the oh;le Guild reiterates its resolutlo.n No. g) ‘:t?:: Board, Tanjore,
This meeting olf“ th varam and requests the President, Dis
—2—43 at Maya
held on 13—2

in teachers at an
tore the cut of 50% on the personal pay of certain
to restol
to be pleased

hanked i i hool
The S y ' iati f the National High Sec
oarly oo the Teachers Assocmtmr‘l.o b , Sohee
nd th oF necretymil'thaSeiool.aMarmargudi for invntmg th: Gl;l]d to their head
. b anlddmlaakin;gsll arrangements for the Guild meeting there.

ors h

. 1] N
The South Arcot District Teachers Guxlc’l o
baram members of the Sout'h Arco? Dl'strmst heal hors
dom 29—1—1044 in the Pachiyappa’s High <(:100Ai h
Guild wes heid BF < E’.SM‘iuoiSt;sa.chm-iM in the chair. Mr. S.. Ra.mac}cxiar:n er; be:; 0;
o Bahad{u:?:::-hfi.ya;pa’s High School welcomed the President an
Headmaster 0

quart:

A meeting of the Chi

. ’ of Educa-
the Guild. 0. 8. Srinivasachariar spoke on the Sargent’s Scheme
Rao Bahadur C. S. lained its basic ideas.

tional Reconstruction. He exp A. Chidambaranathan Chettiar ook part in the

Mr. R. Bhaskaran and Dr.
isoussion. ¢ .

e The members considered the wa
ciently and successfully.

ys and means of running the ensuing Con-

ffi ing
fereﬂeeT‘:‘e following resolutions were adopted at the meeting

i i Rao.
ini chariar. Dr. A, Narasinga
o Bahadur C. S. Srinivasa -
g Pcioi;alR?VIr. N. Viswanatha Aiyar. Mr. R. Bha,:::;:x;illl\g o
Dr. B ™. 1:&0 (}thid;mbar&nathan Chettiar. Mr. S. Panolslan; o e A uager ol
raian.gr‘ -Mr 5. Remachandra Aiyer, on M;. o late 2pignion on the Sargent’s
rama Ay nitte i to coopt to formula :
- th power i j the convener o
form & Cfo I;ml:t;?la:lRecgnstruction, with Mr. T. Govindarajan as
Scheme of Pos
‘ jonal Conference be autho.
tho Commit o i ittee of the Educationa
scutive Commy i as may be necessary
(2)11Thba:ut1:];sEf:r the Conference coopting such members y
rised to collec

y .
t| 1 la 181 Com
i he loca roas Whlch wxll be vie ted b the mitee

I1.T.U. Protection Fund. Ltd.
inivasan, Secretary. S.I. : ,
Propaganda Talks by Mr. V. S.f';\IVT . ’ 4 SLT.U. Proteo tm? Fun.d .. unlge lrl ?e
19— 1-184 Lecture‘ o £ the; éb. P:ater's High School Masters Agsociation, Ne, forﬂ;
e (‘,' Teachers in post-war world ”’ under th: at;‘ael:i:l::r : o l:
23— 1194 Leot:ure ?;‘) Chettiar Secondary School, Washermanpet.
g‘;op .Ele.mentary Schools were also present.

The Salem District Teachers’ Guild
Audit Report for the year 1943.

istriot Teachers’ Guild for the year

I have ;udi-ted the .O: (::nt:e;i::‘ :fst:::n:age with & statement of reoeipt:n 'a.nd

1943 and I herewith prosen ofy the current year there were fourteen associations

charges. At the b"“l"m;foh and nine Elementary School Teach.orn Un}ons. There

attached to S?cor-!d:.iry llt:n ember. One more Union joined the guild during th? yoar

was algo one indivi ‘?ation for 1942 bhave been paid up by the severa.l A.ssoomtxons

All arrears of sub.c?u:-]-vidual member. However the arrears of subscription for 1?42

and unions anc th}? mnilous had to be written off by the General Body at its meotm.g

due from one ofl 1;i‘112——-43. The member-ship of the Guild at the end of the year iy
?les:z;:‘::;;x: 10 Unions and one Individual member.
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Only one of the Associations has yet to pay a part of the current years' “subs-
cription. This year & sum of Rs. 3-6-0 was realised as interest on a fixed deposit of
Rs. 100 made during the year in the Krishnagiri Taluk Teachers’ Co-operative
Bociety, Kaveripatnam.

The accounts are found to have been well maintained. All items of expendi-

ture have been duly sanctioned and are supported by vouchers. The guild owns &
Teak-wood Almirah.

Statement of Receipts and Oharges for the Year 1943.

Receipts. Charges.

Rs. a. P Ra. A. P.
Opening Balance . 164 511 F. D. Deposited .. 100 0 O
Subscription 1942 . 32 8 0 S.I1I.T.U.Subsen. .. 45 4 0
Do. 1943 Sec. 8chools 167 0 0 Cost of seal and pad . 280
Do. 1943 Unions <. 30 0 0 Journal Subscn. . 2 00
Do. 1942 Individual 2 0 0 Donation to N.S. Memorial ... 10 0 0
. Do 1043 Do. <« 2 0 0 Travelling expenses . 64 8 0
District Guild share of the con- Typing and Printing ete. .. 1414 0
Ftcla)rei:cz del:ga,te fees ... 10 8 0 Postal expenses .. 33 2 3

. D. Interes ... 3 6 0 Closing Balance
F. D, Withdrawn ... 100 0 0 "8 = 7——§
—— 511 11 11
511 11 11 o

R. KRISHNAN, (8d.) J. L. CLEMENT,
Secretary, 20--1—44, Auditor, 10 ~1—44,

The Madras Teachers’ Guild

Under the auspices of the Fine Arts Section of the Madras Teachers’ Ghuild, the
members of the Masters’ Association, the Hindu Theological High School, pat on
Board “BHOJA " in Tamil at the Victoria Public Hall, on Friday the 17th December
1943, in the immediate presence of Sri T.T. Krishnamachariar, B.A-, M.L.A,, {Central)
The performance was well appreciated and the entire proceeds of nearly Rs. 2,900 by.
sale of tickets was made over to the Teachers’ Guild Building Fund. The following
donations to the Building Fund were announced on the occasion :

. Rs. a. p
Sri Ramanath Goenka, Editor, ‘ Indian Express’ ... 500 0 0
The Proprietors, ‘ The Hindu ' 300 0 0
8ri 8. 8. Vasan, Editor, * Ananda Vikatan’ 250 0 O
Messrs. B. G. Paul & Co., . 200 0 O

. P. Varadachari & Co. 201 0 O
8ri G. Srinivasachariar of The G. 8. Press 200 0 O
- »» M. M. Parameswara Iyer 200 0 O
»» G. Srinivasalu Chetty 116 0 0
» Gulabdas Narayandas 125 0 0
» Nathela Sampathu Chetty 101 0 O
»» Hiralal Veecumsee 101 0 O
»» Vummidiar 116 0 0
A ' Sympathiser ’ 25 0 0
Sri I. K. Lakshmana Aiyar 100 0 0
s» N. 8. Krishnan 50 0 0
Messrs. Uberoi, Limited 30 0 0
»»  National Publishing Co. (Promised) e 200 0 O
3,138 0 O

On the 20th January. 1944, the Council of the Madras Teachers’ Guild was
* AT HOME* to the members of the Masters’ Association of the Hindu Theological
High School, when members of the Council expressed their sense of thankfulness to
the members of that Association, to their President, Gurukula Dharma Acharya Sri

K. Rangaswami Aiyangar and to the various other helpers, patrons and Donors,
AP————

, LETTERS TO THE EDITOR
The Government in a recent G.0. has directed that managements
of Secondary Schools mav. at their option, grant a time-scale pay of
Rs. 30-~2/2—50 to Hindustani Pandits instead of the fixed pay they are
now given. But they bave almost nullified their recommendation by
laying down impossible conditions for such grant. The order says that
the time-scale should be allowed only to those Pandits having Hindustani
work for 20 periods per week and that the expenditure consequent on the
grant of time-scale will not be recognised for grant-in-aid. In most of
the schools the work of Hindustani Pandits will be less than 20 periods,
but in such schools they are usually given some other work. So_the
order, by insisting upon 20 periods, does not improve the situation. May
we request the. Government to make the grant of time-scale incumbent on
. the managements without insisting upon conditions other than those
relating to qualification ?

S. SRINIVASAN,

CHENGAM,
9—2—44. } Joint Secretary, N. Arcot Dt. Teacher’s Guild.
FEDUCATION... .o s s —

For Teachers, Parents and Educationalists

24th year Announces

Three Special in 1944,

O. Survey of Teachers' Economic Condition in India.
O. Science and Post War Education.

O. Survey of Education in Indian States.

Annual Subscription Rs. 6/11 Post free
Write for a specimen to
Education Office: P.O. Box 63 LUCKNOW, U. P.

G R e K 0 Wms::ﬂ-‘:——ﬂﬁ

JOURNAL OF EDUCATION AND PSYCHOLOGY

education and psychology. The important feature of each number

is an article embodying the results of original resea?rch.' ‘A very

good band of contributors from various Indian.Umverslhes and

Training Colleges, give to the readers interesting and thought

provoking reading material. . )

Inland : Rs. 4. Single Copy : Rs. 1-4-0 Foreign: 7 Shs, 1
£ o0 69 =P =P i} B R R YR
Tea News.

Leq -NeT7o:

Editor: T. K. N. MENON ,
Secondary Teachers’ Training College, Baroda.
g A Journal devoted to the discussion of the problems of g
g

THE MENTAL STIMULUS

* Typewriting tests, calculating tests, veading and numbering tests
have all demonstrated the stimulating effect of tea upon memory and
attention and consequently on mental work. Esxperiments bave also
shown that—again.in any ordinary use of tea—there is no appreciable
reaction or resultant depression, the mental stimulus being sustained for
considerable periods.” .

—Daily Telegraph and Morning Post.
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antiseptic L;j
{;’fot;:cts you from germs aﬁdcixlldf::?i';:y
elee uoy Soap, with jts health-protectin ;
el m;nt, keeps you clean, healthy and fresll-f
-and eager to enjoy each full day as it comes,

ent washing with

LEVER BROTHERS (INDIA) LISYEP

- EDITORIAL

The Sargent Scheme :

Our readers may be aware that the problem of post-war education
has been engaging the attention of the South India Teachers’ Union for
over twelve months, At the Provineial Educational Conference held last
May at Vellore the chief aspects of the problem requiting detailed consider-
ation by teachers, managers and public men were indicated. 1t is a for-
tunate coincidence that the Sargent Scheme of Educational Reconstruetion
should be available to us just now. For the first time in the history of
Indian KEducation a comprehensive country-wide scheme of education has
emanated from the Central Advisory Board of FRducation. The schenie
differs from the customarv official report in one or two respects. It takes
note of the post-war needs of India and while making the recommmenda-
tions, the post-war status of India is kept in mind, The recommendations
themselves are made in no halting or narrow spirit. Nor do we note any
attempt to harp unduly npon the existing difficulties and suggest make-
shifts- of no value. KEducation has been in the hands of our leaders for a
pretty long time and the reports of the Commissioner for Kducation had
to comment on their disinclination to take action, We are familiar with
the meaningless statements made by ministers in regard to educational
questions. The present scheme is a challenge to them since the point is
underlined several times that ““anything less than all means that India
accepts a position of permanent inferiority.” The public are now in a
position to realise the unsoundness of the view that leaders usually held
that changes can be made gradually.

The official scheme touches all aspects of education, such as,
universal compulsory free elementary education,-a diversified scheme of
secondary education, sound university education on the arts as well as the
technologiea! side, health edacation, adult education, physical education,
8:hool medical service and employnent bureaux, There are several good
features in the scheme and it is not therefore surprising that it has been
well received. We have read with some concern of the observation

réported to have been made by His Excellency the Viceroy that during

the emergency, education and public health though important cannot
paturally be given priority. Other countries are well ahead of us and the
gap between India and those countries was wide enough before the war.,
They have been planning for a far-reaching reform of education and any-
thing like an educational holiday in India will be undoubtedly detrimental
to the progress of the country. Those who used to make sneering remarks
on educational expenditure will complain that the poor country cannot
hope to meet the expenditure of several crores on educational recon-
struction. They will do well to read the report with care.and it 18 a good
thing that the conimittee was not deterred by the estimated cost. In
their view the problem seems to RBe et w"hether the country can afford
but whether you can delay any longer. T l}ere were critics of the Wardha
scheme who made much of the self-supporting 1dea  May we expect them
to come forward and tell the people what the scheme means for the
country ? The people should be made to realise that their uphift lies only
in well planned education and that any delay in giving effect to the
scheme will be a denial of opportunities to rise to their full statare,
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They will be in a positi ' :

They wi position to say, that persons who h y i

;réi;rghlti tltr{go tthededucgttgor;z.l need; and aspiration of thaévge;;ﬁe :mﬁ%:%g
o do wi e working of the scheme. Isi

that the report should place special emphasis on the ne::dlﬁftl)]t0 taﬁotgvg{g?g

trative system which will place initiative’ ity i
those who understand and ca.ge about e:iaucl:;?iggé) authority in the hands of

Dearness Allowance

Teashers in schools under Liocal B

. s s oards and Municipaliti i

%a% at.; ]tgat;]‘r;ltgﬁ:irG:verlnment.hm;red passed orders dirgct]i?\]g&lttg:ssevgcl)}liz:
3 wployees including teachers, dear

the rates and under the conditions applicable to gov:e]f:?n:rllltozgggim

We are grateful to Goveran i
a measure of relief to these ér:]eﬁzyic;;passmg such an order and granting

We are glad that the government have s
een th ise i i
b el oy e Sploons o e ovaramant 04 1 o o
bodies, 1t Wil | great argument to '
;lils:ﬂid;d institutions are affected to fbe sa.m: egzg;:ifthzgélioresm%loyfgg
be 50 h}a)sri]t?mensts:and we therefox:e fail to understand why governmeni s%ould
a.llowa,nce( at t;en in admitting for purposes of aid payment of dearness
Conditions of e §?me_ rates as are applicable to government employees
grant-in-aid msleeru(raIs‘J in secondary schools are largely regulatedpby tf]é
B by the m es. These are framed on the principle of equal contzibu-
ion by the manmgement and gorerumont. On this princilecnly mansge
government, Most managements th‘o g fo spend can expect help from
lglrapttgg r;hef to their emgloyees are uggl};lgh?(; ;gesothengggnt nefd of
“el a erefore to look to government for help. We urge that N oyeei
wou l?medlately call for particulars of financial hel Whigﬁvernmen
men{,s of aided secondary and training schools would geed : ma.na},lge..
employees éioea.rness allowance at government rates and award %p‘:}}]’ their
fecommen 2d by the 19th All-India Educational Conference ° em’.ﬂ‘i
lump grant every year 8o as to enable them to help their empl°§e:s specia

) THES. L T. U

N.B.—The attention of the Teachers’ Associati i

attentic ociat invi

Pnlon 8 (gr'culm.‘ d_ated 20th August 19413,1:.?13 tixse;rns;}eteie o :;hg
oﬁsendft_ eir opinions on the advisability of the S.L.T.U %;?i:
a flag of its own and to suggest designs for the ﬂa:g,.b(;fore 1&%

March 1944.
T. P, SRINIVASAVARADAN,"
! Hony. Secretary.
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" 4 tate the pupils appetite for Geographical knowledge.

AL . 8. BOOKS'

© | CHRA VASAGAM READERS
) by J.P. MANIKKAM and . P. N. APPUSWAMI
{Apptoved for use in Ele. & Sec. Schools)

3 OV' RIsHTHON: V. 5. SRINIVASA SASTRI, P.C.,C.H
?Qy 9?’ , (Ba- Vioe-Chanoellor, Annamalai University)— ]
a o The elght readers In Tamil cafied Chitra Vasagam ate | -

certainly among the bestof their kind, No ptaise can be

L1 v f oo high for the care and judgmentshown fn the gradus- §
. Q' & 8l cion of tha series; The Ulustrations are coplous, accu-
\& rate and attractive, | admire the wit and gmoothnu:.
& of tha verse which has been specially composed for these
o bosks. Well-kndwn writers of modern prose appear in

the pages of the higher readets, and thelr example imust
ensure the evolution of an elegant, expressive and beautl -
ful style among the users of Tami! in the coming years.

S Al prrops— I038 IL046 I 058
IV or6 Vo090 VIO098 Viro.a1-0 VIII0-130 -F

. For High Schools

A PRACTICAL GUIDE TO TAMIL GRAMMAR & COMPOSITION.
l?y Pandit PARAmMAN " Re.1-0.0. ‘ e
History of England Rapson . Englitk 1-4-0 Toml 1410 Telugn 1100

Jnnior‘ﬂisto"ry ofllnﬁ:Q'TBoqui e 140 o140 1:10-0°

P R

Approval awafted, ¥

Matiomatis for High Sehoshi Kothanderamn 220
S Ui o Bagtish 340 Tam 2-8-0 Tolagn 2-8-0

¢ L.S. GEGGRAPHICAL SERIES
TAMIL'. 1~V Classas }# dpprowi for
1 TELUGU I - V-Cladsey J- Ratontary & Sacondary
. :‘ .,,:—-,-‘_"""f"'";i Ge L .
TAMIL' VE; VIl & VIH Standards approved’

‘ at as 13, 15 and 15, . o

1.4 st asuts, saoam W

Gpdr sdeLbad
SOUTHERN CONTINENTS

. The atithor (A, N. Schwartz) faithfutly keeps to the
iw of the syllabus makers that the basis of successful
Geography teaching'is practical .work by the pupil in
and out of the classrooin.andl that the knowledge of
the distant must be always tinked with the knowledge -
of the NERT...... - ThEse books are caleutated to stimu-

. “HINDU"”

The Chrisian Literature Society
Post Box 501 ’
‘Park Town i
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