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Post War Fducational Reconstruction
By Sardar A. T. MUKHERIJEE, M. Sc.,

Secretary, All-lndia Primary & Rural Education Conniitter.
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monotonous teaching, hard labour for
passing examinations and great mental
strain which the pupils undergo now, all
leave their mark on the youthful vigour
too deeply to be rooted out and as such
they are partly responsible for the declin-
ing strength of the rising generation. One
cannot but deplore the simply instrumental
studies pursued by the pupils who are
hopelessly handicapped by the dull tradi-
tional curriculum framed for formal ends
where no facility for practical training is
afforded to them. As at present the school
life is limited almost wholly to the drud-
gery of learning the simple fundamentals
and a large amount of the time and energy
of our children is devoted to the formal
traditional work and not to the present
individual and social need. The inevita-
ble result is a mechanical type of instrue-
tion which urges the absorption of informa-
tion by our students and the blind repeti-
K of what the text-book says without
equate ideas of the practical applications
of the principles involved. Mental labour
directed to practical end naturally in-
creases the interest of the pupils and
directs them to effective work.

Though the importance of research,
as forming part of the educational work,
has been realised of late, industrial investi-
gations have not yet been recognised as a
national necessity. A purposeless acade-
mic career with an exclusive emphasis
on literary equipment at the cost of prac-
tical, industrial and commercial training
likely to Teduce the séverity of the struggle
for existence, has unfortunately to be
chalked out by our young men, most of
whom, shattered in health, are unable to
find to their lamentable misery, a suitable
perch for subsistence inspite of the stamp
of so-called Graduation. Without g syste-
matic ‘Motivation’ of study opening out

self-su.pport'm avenues to our young men
QReee—5TTIEG. Present educa-
mhﬁ“}gﬁg ol QRensible for a
e of our u¥iMel time and
$ « One of the def;‘c\y ghe system,
/ VNS s
\a i//
- 5y
‘ c‘.m" re’\ L)

in addition to the lack of provision for
military training, is 1o banish the indus-
trial earning-power of the nation which has
long lain dormant, with an ample scope for
exploitation of the rich and varied re-
sources of the country by foreigners,
Morcover, the lack of an industrial tradi-
tion, the absence of compulsory technical
training, and the consequent disinclination
to manual labour, hamper the expansion of
indigenous industry on  which depends
largely the material prosperity of the
country.

Although the schools are spreading
slowly in certain British Indian Provinces
and in some of the advanced Tndian States
no systematic efforts are heing made to
give better training and higher remunera-
tion to the teachers and the deterioration
in the quality of education is allowed to
continue as hithertofore. The need for
adequate permanent facilities for the train-
ing of teachers is more pressing than ever
and the establishment of teacher-trainiog
facilities cannot be indefinitely postponed
any longer without serious detriment to the
causc of education. In the United States
of America Teachers’ Certificates or
Licenses to T'each arve issued hy the States
and it has almost become o practice there
now to issue these on the bhasis of edueca-
tional credentials rather than on the Lisis
of Examinations, which succeel more in
developing the memory than in bringing
about an evolution of intelligence, Needs
of particular schools are found out there
by educational experts specially deputed
for the purpose and programmes of teacher-
training are planned in relation to these
needs. In the interest of children who are
relatively backward in their educational

development special experimental schools
are established.

In the shadows that are deepening
over us slowly the lights of learning are
fading gradually. Contact with contempg-
rary opinion has been broken. The con-
ception of knowledge as an international
responsibility has vanished. The free flow

T
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of ideas has dried up. Everywhere the
exigencies of the war have erased the
possibility of intellectual and cultural life.
Even neutral countries are under pressure
to permit a totalitarian interpremtlon’ in
the teaching of several subjects — regardn}g
the exercise of tact and circumspection in
the treatment of the most up-to-date pro-
blems. But the darkness of gloom and
peril will be dispelled in course of time and
the world will emerge anew out of the
present conflagration. With the dawn of
a peaceful era the task of reconstruction
will be taken up with all earnestness and
the question of educational reorganisation
cannot but engage our close attention then.
The rovised curriculum must have a
varied scope and flexibility to meet the
social and individual needs and must in-
* clude a group of fundamental subjects of
vital intercst to the future citizens of a
Self-Governing Dominion. Effective train-
ing in Civies and Social Duties must be
imparted and the Principles of Self-Gov-
*ernment introduced in the syllabus as
early as possible. Provision has also to be
made for Industrial, Commercial and Trade
Courses in the Higher Grade. The town
achools must train the boys in Manual
Training and the village schools in the
elements of Agriculture in lieu thereof.
The inclusion of Scientific Agriculture in
the syllabus is another potent factor which

P. demands our attention. The general bio-

logical science must form part of the
equipment of every educated person,
valuable for its own sake as adding to the
meaning and interest of life, apart from its
rofessional use. The drudgery of learn-
ing the simple fundamentals should be

\',limited to the irreducible minimum and
*' the curricula have to bring into prominence

the practical, artistic and nation-building
subjecty In fact more attention should

be foog¥ed at the actual activities of

nﬁvery day life and the necessary training

efitting the children of a Free Nation.
“A diversified curriculum, with technical,
commercial, industrial, agricultural, and
vocational bias may not fail to breathe a

lively spirit into the dry bones of routine
and it may possibly dispel the glamour of
insufficient clerical posts for which our so-
called educated young men are at present
being driven from door to door as the
result of a faulty, poor and misdirected
education.

A system of education which tends
to promote the normal physical deve-
lopment of the rising genoration, cultivates
hand-power, impels it through the different
forms of productive effort and enables it
to discover its own powers and limitations,
has to be introduced at the present
moment. A healthy national regeneration
has to be brought about by systematic
physical education and the introduction
of Compulsory Military Training should
act as a safety valve to our sedentary
lives. Again the progress of a country
depends largely upon the advancement of
Scientific Education without which the
people are likely to suffer from an ignorant
exaggeration; but our efforts in this direc-
tion have not been very encouraging —the
elementary work happening to be too inci-
dental and the advanced wook prematurely
abstract. More stress should be laid on
Drawing, Craft-work and Music as suitable
means for cultivating the aesthctic sense
of the pupils and we should recognise the
educational utility of manual skill and
introduce in all schools ‘The Art of Life’
as a Compulsory Subject.

The present system has to b~ mo-
dernised, our institutions remodelled and
so fully equipped as to be competent
enough to impart the best training in all
branches of study for which our ambitious
young men have now to seek foreign
patronisation in order to secure a badge of
efficiency entitling them to a preferential
treatment in the higher cadres of services.
While the process of Vernacularisation has
to be adopted throughout by all means,
English has to be retained as one of the
subjects to serve as a vehicle of inter-
national communication—for the feri.
lizing contact with western thought, -
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through modern education, cannot he dis-
peascd with without serious consequences,
Some of the other foreign languages have
also to Le encouraged for the purpose.

The intreduction of these time-con-
suming subjects will naturally necessitate
the cxicition of time. The problem of
tinic may, however, be solved if the
courses in the literary and memory sub-
jects, with an overwheliming preponderance
now, be reduced and the vacations cur-
tailed. The addition of technical depart-
ments to recognised schoolg may put the
authorities concorned in financial difficul-
ties ; but the education of such necessitous
institutions is to be financed by the sym-
bathetic National Government and the
public in general. "The higher institutions
must be left to work out their own salva-
tion and it is the duty of a responsible
government to make appropriations so that
they may be financially comfortable. Ap-
solute control must be vested in a body
directly responsible {or the management

though a Central Board may direct and
co-ordinate the progress.

It is a matter of deep regret that
even in the present era of progress and
advancement the education of this un-
happy land has not been placed upon a
practical basis useful o those for whom it
is meant in the daily affairs of their life,
It is imperfectly enjoyed even by the cdu-
cated, utterly withheld from the multitude
and not yet systematised either in sound
principles or suitable plans and the defects
of the educational system react disastrous-
ly on the progress of the country.

Popular ignorance is an  enormous
national evil. It is full of danger to our
social system and cven elfects deeply our
daily well-being. We must go to war with
this ignorance and wage it uncompro-
misingly till it is conquercd, No half-
measure will succeed ; the effort, must Le
powerful, simultaneous and worthy of a
great people in the Comity of Nations.

————

Educationists on Aims of Education

By Mr. L.-N.DUBE; M. A, L.T,
Vice-Principal, Kubair Inter College, Dibasi.

THERE is a great conflict of opinions
as to the proper aims of education. To

some, the aim of education ought to be
to form character, to some preparation
for complete living, to some harmonjous
development of body and ming and to
some development of individuality. The
root cause of this cortroversy is that
everybody looks upoil education with one
particular side of life,

There are three distine phases o f
life—biological, intellectual and moral,
therefore education must have social, in-
tellectnal and moral aims, There are two
biological needs of life—propagation and
reproduction  of members, Education
- should hecessarily serve these two pur-

poses, which are inter-dependent. The
former aims at enabling human beings in
earning better livelihood and thereby
maintaining a bettep standard of life, The
question of maintaining life comfortably
is a primary question and no use is served
by declaring that * education is for the
sake of education.” The problem of byead
and butter cannot be neglected in any
scheme of education. Raymont supports
this view in his utilitarian theory, On it
depends the whole structure of other acti-
vities of life. So if parents look to education
a8 the preparation of the young for bread
and butter, the idea should not be des-
Pised. Both the well-known educationists,
Nunn anq Dewey hold that it should be
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one of the aims of education. But man is
not confronted merely with the problem
of livelihood. He is a social animal and
for the proper propagation, education
must aim at the social progress. Nunn
says that the aim of education is to socia-
lize pupils and cultivate in them indivi-
duality. It is not a paradox as it seems
to be. His idea of socialization implies
unity in diversity, that is, he wants men
to work with their utmost individual
powers in the team spirit. He gives im-
portance to individuality, because he is
convinced that no good enters into the
human world except in and through the
free activities of individual man and wo-
man. He gives importance to society,
because it is his conviction that individual
life can develop only in society. But he does
not want that education should aim at a
society which may lead men to self-indul-
gence. The struggle of life has become so
hard and complicated that it requires a
highly organized society for the survival
of the fittest.

Now take up the reproduction side.
It aims at the continuity of the genera-
tions. Thus ‘“‘sex’ education should form
one of the important part and parcel of
adult education. The elimination of this
important side of the education from the
present educational schemes has been
responsible for the present moral degrada-
tion and for the disturbed domestic life of
India. Herbert Spencer has rightly given
importance to this side, when he includes
““rearing of children” in his idea of
complete living, which ought to be the
aim of education according to him. This
aim is as important as the aim of pro-
gressive raising of standard of life, though
in the education of children it will have no
place.

Now take up the mental side of the
man. Huxley says that the aims of edu-
cation ought to be to ‘‘develop the mind
into a clear, cold, logic machine.” No
body can deny the importance of the deve-
lopment of mind. Education must aim at

it. But it is not the whole thing by itself.
It is inter-related with the health of the
body. Development of both body and mind
should be one of the aims of education.
Herbert Spencer gives great emplrasis to
this phase of life. Nunn says that one
of the aims of education ought to be to
maintain those activities, which are grand
expressions of human spirit and achieve-
nients of the energies of the past genera-
tions. These activities safeguard the
individual social welfare and depend upon
the mental and physical growth of the
people. It means the mental study of the
subjects is as important as the games and
sports on the field. This aim is very im-
portant if standard of civilization is to be
maintained. For the further progress and
improvement of civilization, the devclop-
ment of mind and maintenance of past
experiences are very important.

As regards the moral side of man
Raymont says that the aim of education
is to cultivate not wealth of muscle, nor

fulness of knowledge, nor refinement of

feeling Dbut strength and purity of
character. To him the ethical aim is
supreme. He regards other aims to be
subordinate to this aim. He cannot be
right in holding this view as he gives the
greatest importance to one side of life.
However its importance cannot be denied
but the baffling thing is the controversy
which lies in seitling the morals. The
morals of one people and at one time have
not been the same. These differ from
man to man and from one time to another.
But this aim cannot be neglected, as
without ethical moral no difference re-
mains between men and animals. Thus
the character building should be one of
the most important aims of education.

Bagley in his book ‘¢ The Educative
Process’ states that ‘“‘the aim of education
ought to be the social efficiency.”” To him
the social efficiency means that a man
must pull his weight directly or indirectly
and in pulling his own weight he should
interfere as little as possible with the

’



The Practical Utility of Formal Discipline
. in the Teaching of English in India

By Mr. ALAUDDIN AHMED, M. A. (Oxon.), Bar-at-Law.

HE educational theory at the present
stage of its development marks the
culmination of educational awakening

and progress. The educational theorists
have in this recess achieved all that was
humanly possible in the domain of
practical instruction. However, a note of
scepticism and discontent pervades through
the mind of the pedagogue. As in all
the other human affairs, in educational
matters also the diffidence proceeds from
the absence of an overwhelming compre-
hensiveness in a given project. The
discontent is but the natural outcome of
the almost uncementable gulf between the
educational theory and practice. The
question ever remains unsolved whether
or how for the modern or the more
improved methods of instruction have
been successful in allaying the difficulties,
and alleviating the defects inherent in the
old process of teaching. It has been
repeatedly alleged with substantial justi-
fication, that the a’ priori method of
pedagogy was unsuitable in that it created
undue strain on the mind of the taught.
That under its regime the physical growth

<21 Continued from preceding page
efforts of others; he should lead his
energy conscientiously and persistently to
further integration of social forces which,
according to him, ultimately stand for
moral forces. Thus the aim includes
sphread and butter aim” and ¢ know-
Jedge aim . It recognizes the possible
value of every item of knowledge to social
welfare. It includes the harmonious
development of mind, body and heart
because it says that those capacities are
to be developed which will best subserve
the social needs of the time and of the

country.

of the child, the condition precedent for a
healthy mentality, was stunted and
deformed. It was a total failure in
producing useful scholars and citizens.
Finally a symbolical feature of the old
method of teaching consisted in the uni-
versally detested and dreaded ‘ Rule of the
Rod’, the indispensable necessity of the
time and the shame of the educational
world !

With the advancing tide of educa-
tional reforms, however, doctrines were
evolved with a view to ameliorating the
existing complaints— preventing the stress
and strain of the procedure on the
physique of the taught and the underly-
ing wastage generally. These ranged
from the early Dalton Plan and Project
System to the more modern methods
obtaining to this date. Mentionab]e
amongst these are the following two placeq
below in their order of werit in accordance
with their respective importance. In the
words of Cominius— “Words should be
learnt in connection with things, The
object first and then the expression™. Thus
it is fair the Direct Method should enjoy &
natural priority over the “Basic System”
of teaching, since vhe former smacks of a
novelty perhaps uninitiated by any of the
preceding disciplinary measurcs, For the
purpose of this article it would be well
worth the effort to discuss some important
features of the Direct Method. Briefly
stated the method works upon the principle
of “ association of ideas”. Tt aims ab
avoiding the learning of e.g., words without
the help or display of concrete objects.
For instance sticks of various sizes, wooden
balls of various colours etc., may be placed
before the class to explain the significance
of the words, small, medium and big or
large and of the words black, blue and
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white, etc. Also, pictures from books are
pointed out to elicit the required answer
relating to the subject-matter of the text-
books. Thus it is obvious that much of
the strain and wastage that are otherwise
involved in the process of ‘mugging up’
unintelligently or as is aptly said by Wren
the process of “‘skinning the hare before
catching it”—are mitigated. Further it
does appear also natural that the ‘Skinning’
should follow the ‘Catching’ rather than
precede it. However a point or two by
way of stricture will not be out of place
in this connection. In the question of
order of merits will it be irrelevent to
discuss the aspect of memory and its
impression ? If not let it be made perfectly
clear that in the given example one must
be certain and positive that the thing to
be thus possesced is not a fish (instead of
the hare supposed-—i.e., the wrong word)
and that even if it is in fact a hare how
far does its possession or holding involves
a grip that does not admit of a slip (i. e.,
as far as the retentive power of the
memory is concerned) for in any case the
loose mental grip is not the desircd chject
but in the sphere of memorisation the
weakness will tantamount to suicide. Thus
1t is obvious that the phrase * Skinning
the hare before catching ”’ deals with but
one aspect of the truth and is not totally
unamenable to the searching test of logical
analysis. In addition such a test may
expose, more vividly than anticipated, the
breach that lies in the province of educa-
tional practice and theory. It may be
safely assumed in view of everything
statcd above that much as cramming be
discouraged a total reliance on aphorisms
of this kind illustrated above may be
practically misleading. This much may be
sufficient for the purpose of the discourse
or treatise, Itis now intended next to
deal with the Basic Method.

It is, of course, of a more subsequent
origin and therefore bears some of the
imprints of its predecessors. In one im-
portant aspect however lies its pre-emi-
pently divergent nature viz., that it marks

off definitely the °‘mind-age’ and the
“word-age’’ of the child. In other words
the method advocates the avoidance of
superfluous or avoidable usage of words in
what is called the ‘‘ Elementary Stage >’
by confining the vocabulary to an essential
number of terms of 850 words. The main
idea of the author of the scheme lies in the
elimination or substitution of synonymous
terms in favour of ‘‘unitary” terms i. e.,
words which can connote all the shades of
meaning devoted by the other apparently
synonymous words. Thus the fundamen-
tal concept underlying the method is to
impart what is basically called *‘ an active
command” over the vocabulary that is the
capacity to use it. The method decidedly
is an improvement upon any other preced-
ing it, in that it expounds ways and means
for overcoming Aifficulties and remonving all
the flaws aimed at by its predecessors. In
addition it elucidates and fills up the gap
between the educational theory and
practice by introducing definite steps and
principles towards the development of
capacity to use the words or utilise the
knowledge gaincd, with command and in
the best possible way.

A faithful perusal of the foregoing
analysis will make it ever clear that the
centre and pivot of every disciplinary
action is found in the reduction of drud-
gery on one hand and on the other of the
incidental injury to the physique, mind
and mentality of the pupil. The authors
of the methods in their ardent anxiety to
discourage unintelligent cram-work have
indeed gone so far that it is hard for any
disciple of them to admit that an undue
emphasis was laid on the question of obser-
vation and perception. In the same way
the rule that “a living language must be
first talked and then read, then written
is not only contradictory to the theory of
percoption but is wholly unindigenous to
Indian conditions, wherein there is a pal-
pable dearth of *Nursery instruction.”
Nay, even the rule ‘‘ Proceed from obser-
vation to reasoning and thence to memory’
must, as it is theoretically sound and palat’



134 EDUCATIONAL INDIA

able, often, in strict practise, nceds
revision as in the case of foreign dialect
mere observation and reflection unsupport-
ed by the process of ‘rubbing in’ cannot
adequately fill up the needed gulf of
retentive, adhesive and physical memo-
risation.

There is indeed a wide scope of
Jearning in which the more crude West-
inian method of translation, reproduction
and repetition has proved more successful
and in some intelligent cramming has been
more efficacious and ever indispensable.
It is at least a truism if not the truth that
in proportion as the range of the subject
to be tanght and the nature of the subject-
matter to be learnt differ, the procedure
applied must be different also. As in all
the other spheres of life, in educational
disorders there cannot be one panacea
for all maladies. What after all is a
method ? It is a procedure adopted to
obtain a good or to meet a technical evil.
Method in fact is a means to an end and
not the end itself. What should be the
general attitude of educationists if in the
cases above the idea of minimisation of
labour should lend to improvise and
impoverish the power of memory of the
child ¢* What if in the given instance the
method applied should fail to lay in him
the foundation stone for the perpetuation
. of true retentive and permanent know-
ledge by sedulously substituting the
imprint of the object introduced more
emphatically instead of the quality asso-
ciated with, which otherwise should be the
object of the memorisation. It is also
a trite phenomenon that in practical
pedagogy such artificial shifts often tend
to encourage in the taught a habit of
facile ease and a sense of self-comfort so
prejudicial to scholastic pursuits and sound
knowledge. Hence much as a complete
retrogression upon the a’ priori gsystem of
education may be undesirable, an uncondi-
tional surrender to the glamour and charm
of the new methods is equally unthinkable.
In practical pedagogism the sphere of
subjective memorisation is to be carefully

set apart by a careful selection of those
subjects that are to be treated formally
and those that are to be taught by the
“ Direct ” means. Words and meanings,
poems to be learnt by heart, texual verses
and passages even grammatical and
scientific definitions must be learnt by the
formal process. On the other hand essays,
stories and any other narration based on
textual and historical matter may be the
true sphere of Direct Study.

The formal discipline is especially the
most utilitarian in relation to the nglish
language generally. The English philology
and phonetics present to the Indian mind
difficulties alicn to any of the local
dialects. A practical instance in point is
that according to the Direct Method a
teacher trying to explain the words * black
and white,” will naturally produce objecte
e.g., balls of various colours before the
class. He will ask what is this? (as per-
haps the word colour is not known) “This
is a ball”’ is the answer. The other ques-
tion will be ‘“‘how is this ?° The natural
answer will be—‘“this is round’’. Then the
teacher will show other balls of different
colours asking ‘What and how’ to the
end of their limited knowledge without
eliciting from them the desired answer.
Finally, baflled and disgusted, he may be
compelled to use the vernacular of ‘colour’,
say Rurigu. Then the answer might come
correct. Thus by a touch of favourable
imagination alone it can be argued that as
the result of direct instruction, not only
was the subject interesting but also much
of labour to learn (on the part of the
children) was saved. But how about the
wastage of the time of the class and of
the labour of the teacher? Then the
teacher will proceed to write the name of
the colours elicited from the class on the
black-board for “Drilling” process. There
it is written black and white. Black and
white—several times over, to be taken
down on note books. But as manual work
combined with observation—to the exclu-
sion of repetition by the tongue—is the
gist of the practice, the imprint of the
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subject is liable thus to dwindle to
blak-wite. The letters C and H find— due
either to their constructional irrelevance or
to the mechanical process involved in the
learning of them—no permanent seat in
the memory.

From the illustration above it is to be
reluctantly deduced that in a case like that
reconciliation of the local requirements
with the Direct dicipline, a foreign produce
—is a mere dictum and not a living, active
plan. The fact remains that of all the
human faculties envisaged by the education-
alist the potentiality of the tongue is the
greatest. It has a direct appeal to the
memory and that no other faculty e.g.
observation, perception and reflection, tends
to assist receptiveness and retentivity as
much as the former does. This is the
reason why numerous cinema shows, talkies,
concerts and musical comedies, observed
early inlife have been drowned in oblivion.
The relish of a chocolate however tasted
is yet unforgetable. Similarly — anything
learned by-heart e.g., words, verses and
poems have an indelible mark. In all these
the faculty of reception rather than those
of perception, observation and discernment
count more. Not that at that earlier stage
the mind could have been more mature or
ripe for reflection—often it is not. But the
rhythmical sound of the words etc., repeated
by the tongue find in the memory the ready
and ineffaceable respond that is destined to
last. It may hence be physiologically and
anatomically true that the power of the
tongue, both subjectively and objectively,
is the more loyal and trustworthy a
messenger and should hence be duly

accredited.

In the domain of instruction generally
and particularly to learn a language
such as English, two essentials may be
taken into consideration — Perspicacity
and perspicuity, The former is the in-
telligence to understand anything e.g., the
language. This intelligence is the minimum
where the question of a foreign language is
concerned because not only of the fact that

English language possesses its own tech-
nique, but also of the fact that the methods
applied to teach it are of foreign origin.
Whereas perhaps local evils can best be
cured by the indigenous correctives. How-
ever it may be the other element is
perspicuity —the power of conveying ideas
to others in a lucid and understandable
way. The former relates to idea, its per-
ception and accumulation, the latter to its
expression. The first is a necessary pre-
requisite for knowledge, the second is
indispensable for its correct use. Thus
whereas perspicacity is concerned with the
fabric of thought - the origin and source
of actions and is correlated with the ques-
tion of perception— perspecuity is a ncces-
sary adjunct for its growth and expansion
and hence may be said to pertain to
the provinee of method. Thus with langu-
age both the above attributes—clear think-
ing and expressing — are indispensable,
But as ideas unexpressed or clumsily
explained have no articulate value, phi-
lologically perspicuity enjoys a natural
priority over the other. Hence any
emphasis laid on the aspect of English
acoustics and pronunciation is not an
over-estimation. In India, especially where
for one reason or the other this aspect has
remained greatly neglected, there is a dire
need to call to it the attention of the
tutor. Generally also as Fou¢ has it *‘ The
neglect of intonation, stress, or quality in
the delivery of words is the familiar cause
of the mispronunciation of the words.
This is fatal - to any  speech.”
Mr. P. C. Wren, in his introductory
note on the Direct Teaching of English
goes further than this to say that ‘‘ The
Indian teacher must know the correct
pronunciation and if he does not know it
himself then he obviously cannot teach
correct English any more than the blind
can lead the blind.” It is impossible then
to over-rate the importance of English
pronunciation in the light of these re-
marks coming as they do from such
eminent authors and experienced educa-
tionists. But in further support of them
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it can be added that pronunciation not
only assists lucidity in speech but also
helps to inculcate correct intonation and
a true and proportionate sense of spelling
on the mind of the hearers. Often a
mispronounced word is mis-spelt, and
results in  mis-spelling in  writing — g
common literary disaster with In?iians.
Hene no mistake siould be made as to
the significance of the process ‘ The Dircct
teaciing of English in Indian  Schools’
and the stress laid herein on the nature
of subjects which need be treated
indirectly.

_ If what is stated in the foregoing line
is but the reiteration of what has already
been propounded by various prominexft
educationists, let the reduudance be
treated or met with toleraut patience in
view of the growing misconception that
formal discipline is only a dead letter, an
Ghsolete thing totally replaced hy the more
fashionable substitutes, T.et it tfurther bhe
recalled that as a tutor is ‘horn’ as such
(not a mere mechanical fabrication) he
should use practical diserction to select or
elect the best remedy requived in the cir-
cumstances and not he whelly dictated by
the hide-bound rvules.

METAPHYSICS IN EDUCATION

By Mr. F. ). SCHWANKOVSKY,

University of Southern Califoruia.

FOREWORD

T astudy group of teachers, some

one said during the discussion, * If

we are doing nothing else we arc
teaching the children to think.”> The
author of this article rose to  throw
doult on even this claim.  “ Comnion-
gense thinking,”” he pointed out, ‘“is in-
capable of rendering us any guidance-in
the conduct of life, excépt for very
supetficial activities. Tor the ﬂpirituzil
guidance in making real choices we must
have Metaphysical Thinking.” “ But what

do you mean by that 2’ demanded these
educators,

And so it came about that the follow-
ing short paper was produced and
mimeographed for distribution amone those
teachers. To that original paper has been
added as a later contribution “ Man, the
Mote.” The significance of the noed for
defining the word Metaphysics to g, group
of educated people, some of them with
doctor’s degrees, and most of them with
degrees of some sort, speaks volumes for
the materialism of our eductional machi-
nery. After a few years as educators in

a system, where “ sccularized ™ curriculs
make unneccessary any knowledge of thingg
spiritual or metaphysical, the world, «\1:\1
the things it stands for. are oy to
memory and to consciousness, [y nany
of our college courses in education the
word  may never e need o (Jofined.
It is replaced by the overworked word
“psycholoay.”

In contradistinction 1o 1his standpoint
at a conference of Science, PPhijosophy and
Religion in September 1940, Morbimer
Adler in his address before the confercnce
said of Metaphysics thus: ** For man the
highest knowledge and the most indispen-
sable to his well-being, is the knowledge
of God ; and since the ultimate conclusions
of metaphysics comprise & natural theo-
logy, metaphysics is the supreme subject
matter in the domain of natural know-
ledge.” Hence the obvious need for the
following discussion :

*
~ In order to define the word Mataphy-
8ics authoritatively the dictionary, the
Britannica (14th Ed.), and Borden P.
Browne’s *“ Metaphysics ” were consulted.
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From these it was found that the word
metaphysics was first used by Andronicus
of Rhodes, editor of Aristotle’s writings,
as a name for that part of his writings
which came after the physics. It referred
to that division of philosophy which in-
cludes ontology, or the science of being,
and cosmology, or the science of the
fundamental causes and processes of
things. Tt deals also with cause or
genesis and with the existence of God.
Later the word came to e understood as
referring to the science of the super-
sensihle. Thomas Aquinas gives it a most
significant meaning as being concerned
with the COGNITION OF GOD.

But the word gets its more modern
meaning after the time and influence of
Schopenhaner, as concerned with the
analysis of expericnee in the lroad sense.
The Britannica, on page 332 of Vol. 15,
describes the word as ¢ The systematic
study of the problem relating to the
ultimate nature of reality and of human
knowledge.”

Fundamental re-examination of every-
thing is the order of our day, the day of
an unprecedented world revolution in
ideolcgies and in value scales. Education,
too, must be so examined, and re-oriented.
Tts bases wmust be discovered, and hence
one irust be correct in assuming  that
educators must be «ble to think not only
on the common-sense maicrialistic level,
which is reliable only for the world of
phenomena, but also metaphysically. We
must be able to think about the ultimate
nature of the student, of knowledge, and
of the workl in which education occurs.

Instead, educators have been influ-
enced by scientific materialism to such an
extent that they think of thie student, of
themselves, and the cducational problem
as in and of a “Three Dimensional World”
as Dr. Bode points out. Educators seem
to have been willing to accept the naive
hypotheses of materialism without critical
examination., They have voluntarily
abandoned the spiritual hypothesis, with-

out ceasing to consider themselves as
Christians. Professionally many of them,
Behaviorists primarily, seem to be com-
pletely materialistic, for Behaviorism is
materialistic educational psychology. The
result has been the following concept of
man:

Max TuE MoTE

Our Materialistic and factual educa-
tion has oppressed men and women, boys
and girls with the fecling often expressed,
that they are not as much as a mote or
speck in the hnge Universe science has
peeped far into. This oppressively im-
mense physical space is found to be studied
with tremendous bodies, at fantastic dis-
tances from each other. Tor example, it
is said that it takes a ray of light, travel-
ling at the inconceivable spead of 186,400
miles per second, a hundred thousand
years to cross the Milky Way; that Nep-
tune, although part of the immediate
world of planets around our sun, is still
three hillion miles from that san; that it
would take fifty days for as, travelling in
an airplane af the rate of two hundred
miles per hour, even to reach our satellite,
the moon.

At the same time we teach in effect
that we men and women are merely in-
finitely tiny bodies crawling around on
one of the smallest and most insignificant
planets. The depreriing effect of this sort
of misinformation has many vepercussions,
and one of them is to “soften” the stu-
dent for totalitarian philosophies, because
he becomes convinced that after all he is
merely an atom in the social body. He
has no spiritual status, no inuienuble
rights, and no Friend hehind Phenomena.
The best thing he can dois to seek such
precarious safety as may be had through
the State, which becomes the only moral
aunthority, since there is no metaphysical
or spiritual substance underlying or behind
formerly held religious ideas.

But Metaphysics shows the students
that space, time, matter are types of con-
sciousness, and of thinking rather than
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things with ontological reality, and that
the REAL size of a man’s world is deter-
mined by the size of the conscious think-
ing self. The worried egocentric without
faith in any Divine plan, without know-
ledge of his own spiritual status, lives in
a world not much larger than his own
individual affairs, while the great soul
can ‘“split the sky in two (no matter how
deep it is) and let the face of God shine
through.”

Thus does Edna St. Vincent Millay

sing in her great poem “Renascence.”

“The world stands out on either side

No wider than the heart is wide;

Above the world is stretched the sky-—

No higher than the soul is high.

The heart can push the sea and land

Farther away on either hand;

The soul can split the sky in two

And let the face of God shine through.

But East and West will pinch the heart

That cannot keep them pushed apart;

And he whose soul is flat—the sky

will cave in on him by and by.”

The reader can bring to mind other
examples of the pseudo information which
we inculcate in our public education. It is
false information bécause it is, as it were,
taken out of context. The physical size of
the Usniv:rse could be iaught without harm
if the spriiual size of the studcnt were
taught correctly. The world picture con-
veyed to Young America by an education
deleted of spiritual inspiration is probably
more hugely false than any world picture
in legends given to primitive or mediaeval
man. Our age may be known later as the
age of bigger and better superstitions,
insinuated into our minds, not concealed,
under the robe of the priest, but under the
laboratory smock of the scientist.

Educators will come to realize that
such false world pictures are largely res-
ponsible for the catastrophes of our day.

. . .

Meanwhile the world, especially the
better educated world, has come unto dark

days, and it is becoming more and more
suspected that matcrialistic education may
lie at the very root of our civilization’s
decadence and its possible destruction.
A long, large, and sincere cxperiment has
been conducted in Europe aund all over the
world, to get on without God and the
recognition of the spiritual nature of the
Universe and of man. It has heen a
catastrophic experiment, but it will not be
so deadly expensive if we learn from it
that materialism is the unpardonable sin,
which fructifies in destruction and death.

The Russian Dialectic Materialists
naively assume that matter is the basis of
existence. One of them writes, ¢ If matter
was first—and we know it was,”"  thus
begging the whole question.  No Lirst class
thinker in history has been willing to
conclude on the evidence that matter was
first, and that life and finally brains
capable of thought evolved from a fortui-
tious concourse of atoms. Already that
materialism in Russia has cost countless
lives. So also in Germany; Hitler lmsv
adopted the materialistic Superman qi
Nietsche. He and hLis followers, by their
infantile acceptance of the obvious machi-
nery of force and falsehood, may one day
be estimated as the greatest fools and
madmen of all history.

Our American Educational World is
tarred with the same deadly poisonous
brush. Already our secularized and
despiritualized education has  Dblossomed
into such an epidemic of race-suicide that
the lower grades in the school rooms are
.seriously depleted hecause of birth control.
Already the schools are a.ccused of en-
couraging radical philosophies of govern-
ment. But, if there is no God, .the _Stat,e
is indeed the largest pseudo intelligent.
Being in the Universe, and it may be,
then, that the only logical philosophy for
a materialist is Totalitarianism.

Certainly our beloved Democracy is
based on metaphysical assumptions as to
the existence of a Divine sanction of the
inalienable rights of man to life, liberty,
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and the pursuit of happiness; rights which
have no place in a materialistic conception,
nor in the totalitarian governments based
on materialism.

The Educational World totally ignores
the metaphysical news, the progress in
metaphysical thinking, and the new ten-
dencies of our most prominent scientists
to observe and to recognize the power of
mind over matter. Alexis Carrel’s con-
viction of the possibility of miracles of
healing due to prayer is one of these
totally ignored instances among many, of
& new spiritualized vision and liberality in
scientists,

Let me quote verbatim from a passage
in ‘““Man the Unknown’ by the Nobel
Prize winner Alexis Carrel, a passage
which must, by its nature, be completely
ignored in educational circles, in order
to preserve that fiction we adhere to,
namely scientific materialism. I quote
from page 148, which you may read for
yourself, and then (aickly forget or ignore
in order to remain an orthodox American
public school teacher :

“In all countries, at all times, people
have believed in the existence of miracles,
in the more or less rapid healing of the
sick at places of pilgrimage, at certain
sanctuaries. But after the great impetus
of science during the nineteenth century,
such belief completely disappeared. It was
generally admitted. not only that miracles
did not exist, but that they could not
exist... . However, in view of the facts
observed during the last fifty years, this
attitude cannot be sustained. The most
important cases of miraculous healing
have been recorded by the Medical Bureau
of I:Jourdeg, Our present conception of
the influence of prayer upon pathological

»**folltons is based upon the observation of

patients who have been cured almost in-
stantaneously of various affections, such
as peritoneal tuberculosis, cold abscesses,
esteitis, lupus, suppurating wounds, can-
oer, etc,.....The only condition indispen-

sable to the occurrence of the phenomenon
is prayer.”

There is a mass of similar data and
opinion of the most impressive sort sup-
porting the basic Metaphysical thought
that our Universe is not one of matter,
but one of mind. Mind is, as Towne ex-
plains, the one ‘“Ontological Reality.” But
our whole educational scheme dutifully
takes its cue from the nineteenth century
mentioned by Carrel, and adheres to the
outworn and outmoded and historically
discredited theory of materialism. Mean-
time it must, in order to preserve its basic
assumptions, disregard the progress in
Metaphysics, just whesn Science $s becoming
meia@physical. 'The basis of mathematics,
and of our theorics of learning, of our
concepts of what we and our students are,
must of necessity be metaphysical. But
meantime we assume the same naive
reality as do the uneducated, and plant
our philesophy on things as presented by
the Phenomenal world.

This must be superficial reasoning,
since it avoids fundamental problems :
and hence our thinking never gets up
anywhere, for it starts on an agnostic
and obscure hypothesis. Incidentally,
this materialism which we uncritically
accept as the proper base for educational
procedure is practically identical with the
dialectic materialism on which the Russian
leaders support Russian Totalitarian
Communism.

We should also realize that Democracy
is & metaphysical hypothesis, and has no
sure foundations in materialism. Tt is
based on the concept of man as inherently
endowed by reason of his divine spiritual
nature with inalienable rights to life,
liberty, and the pursuit of happiness.
We have removed most of this base
while seeking to strengthen the physical
superstructure.

A system of education devised for one
sort of world will poorly fit an entirely
different sort of world, and materiglism



Prescription of Text-Books in Schools
By An EDUCATIONIST

¢ OBBLER, stick to your last!”—1s
C a well-known English saying. This
conveys the idea that mankind is
compartmented in its knowledge and that
man should express opinions on those
matters only which he has specially
studied. In these days of spgcmhsahon
laymen cannot usurp the functions of ex-
perts. A doctor specialises In medicine
and anatomy ; an engineer 1s an expert in
construction ; a politician addresses him-
self to questions of civic administration.

But the question may well be azlxe(i
by the teaching profession ; whatda o;-
the teacher ? On what problems and qu Lt
tions is he entitled to express his ez\peé
opinion and exercise contro!? Mr. H. m;
Wells, in an article contributed to ,
English journal, puts forward a strong 111) sa.
for giving the members of the teachil I‘g-
profession full autonomy 1n matters hpe
taining to education. He expresses a opz
that in the New Order which will be set
up in the world at the end of the prese;;n
war, teachers will have to play a grea ez
role in society and their influence ml'xsI
needs increase if mankind is to bc 8avec
from the devastating wars that have be-
come incessant in the world to-day.

At present itis a pity that the ten-
dency to interfere with educathngl insti-
tutions and their internal adqn.mstx-'atxon
on the part of outside authorities is be-
coming increasingly catching and contagi-
ous. Local bodies under whose control
there are large number of schools interfere

T ey Continued from preceding page

and a spiritual concept of existence are
literally worlds apart. Our system started
on a metaphysical basis, and became ma-
gerialistic, and the world and education
started down hill together coincidentally,

with the internal work of schools and curb
the freedom of teachers even in matters of
teaching and text-bookq. One can ¢ive
instances of unwanted 1nterferenc<? with
the school promotions or selection o‘f
pupils for being sent up fog the S S. L. C.
Public Examination. It is obvious that
the authorities who interfgre are actuate.d
by the motive of winning thc? public
favour and their votes. They_ think that
the parents of pupils will consider favour-
ably their efforts to do, what is erroneous-
ly held, a good turn to them which t‘hey
may turn to account at election time. That
the unwarranted interference in the work
of schools is highly detrimental to the
intercsts of education, must be readily
admitted. The headmasters and their
staffs are actuated by the best of motivps
in the award of promotions. To detain
pupils in one and the same class for more
than a year is no pleasure to teacherg, un.d
if they do so in the case of some pupils, it
is in their own interest.

An important matter connected with
educational efficiency in schools i.s the
prescription of text books. If there is any
body of persons who comm_and time, incli-
nation and capacity to go into thg contents
of books and appraise their relative merits
with regard to their suitability or other-
wise, it is teachers. They are, in a sense,
technical experts in the matter. Then
why should Government fight shy of en-
trusting the duty of choosing text books in
all secondary schools to teachers ? At
present, in public secondary sclxool§~local
board and Municipal— the power of select-
ing text books is vested in people who are
least interested, let alone their competencys
in the work and who cannot be expeoted l:io
look beyond the cover of text books.
When heads of institutions in consultatxoq
with their assistants make recommenda<
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tions with regard to choice of books,
instances are not wanting, where the
approving authorities such as the Standing
Committees in the case of District Boards,
and the Chirmen of Municipalities,
disapprove the choice made by the heads
of schools and substitute other books.
Sometimes unscrupulous publishers, in the
deadly trade competition, may offer bait
in the nature of illicit gratification. Tt is
small wonder that under this system the
best books in the market do not succeed in
the competition, and second or third rate
publications steal a march over them.

The object of Government in the
matter of text books is to safeguard the
interests of the public by avoiding unneces-
sary frequent changes in them. Their aim
is to select the best books from the point
of view of education and academic effici-
enoy. These objectives can be best realised
by letting teachers of schools chose books.
There is the Consolidated List of Approved
Text Books published every year. There
are the District Educational Officers
to see whether proper text hooks are
prescribed. Then where is the need
for extraneous authorities to approve text
books ¢ Why bother Municipal Chairmen
and the Standing Committees of the
District Boards to do the job ?

In every educational conference, a
resolution is adopted requesting the Gov-
ernment to vest the power of prescribing
text books in secondary schools in heads of
institutions. Is this an unreasonable

demand ? If the members of the teaching
profession cannot be expected to discharge
this legitimate responsibility Properly, one
wonders what they are fit for. It is time
that the Government awoke to the serious
defects in the machinery of text book
"ﬁl".‘Scription in public secondary schools

and set right matters in the interest of
education.

HAUNTED

BY

Pror. HENRY MARTIN

I dug a grave for my sorrow,
And buried it deep;
With heavy tread
I stamped o’er the dead,
And, desperate, said,
‘ Now soundly sleep !

For thee there is no tomorrow !

¢ Lie buried there for ever,
Thou gnawing grief!
My hopeless regret,
I will forget ;
From thy ceaseless fret
I shall have relief ;
Return to me never, O never!’

Ah, why did I not remember
That ghosts may walk ?
Though bodies sleep
Buried so deep,

Ghosts may peep,
Mutter and talk ;
A spark may lurk in the ember.

For I heard a song, an old ditty,
A simple thing ;
But O my pain !
For there again,
As plain as plain,
My heart to wring,
Her face! My God, have pity |
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Education for National Fitnhess

rgYHE increasing demand made by

war on the mobilisation of all

available resources in men and
materials has turned the attention of
responsible authorities in -the leading
belligerent countries to the question
of physical fitness. Of course, the
problem is specially important in the
case of those who are called on to
gerve in the fighting forces; but it is
not less important in connection with
the civilian population, with those
who are connected with Home Front
and with those who have to work
more intensively for a larger produc-
tion, better distribution and quicker
transport of all the supplies required
for the fighting as well as the civilian
ranks. 1t is being realised more and
more that ultimate victory in war
depends to a very great extent on the
physical strength of the population,
its capacity for endurance and the
level of its morale. These are really
the factors that constitute national
fitness. It is, therefore, no wonder that

more and more attention is being
concentrated on this question to-day.

N the United States it is that the
situation as it has been revealed by
what is called the Seclective Service
System, has caused a large amount of
alarm. Nearly fifty per cent of those
that registered themselves for service
in the army had to be rejected be-
cause of some fundamental defects
and disorders of a physical character.
The alarm is natural beecause the
educational system of the United
States has all along been considered to
be a sound one. There is in the first
place provision for universal cduca-
tion. Illiteracy is found only among
a small percentage of the population.
Morcover schools, as well as hicher
educational institutions, have been
giving instruction in matters regard-
ing health. Besides this the attention
paid to games, sports and athletic
activities in general is of an imposing
character. Tcachers are better
organised and discussions on matters
educational are being carried on with
a great deal of interest. Inspite how-
ever of all this, the health quotient of
the average American has not lLeen
found to come up to the required
military standards. It may also be
noted that the United States is per-
haps the richest country in the world
and its population posscss ample
supplies of food and all other articles,
comforts and conveniences nccessary
to preserve the physical hcalth and
strength at a high standard. The
funds spent by the Federal, State and
Local Authorities on the provision of
various social services like public
health, sanitation, medical relief,
etc., are large and substantial. It is
because the results produced by all
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this effort and the existence of all
these facilities are found to fall very
much below the level of expectation
that the authorities have begun seri-
ously to examine the whole problem
of national fitness and the part that
education has to play in promoting it.

T is true that in one sense the pro-

blem is not entirely an educational
one. Health and strength may be
undermined because of the kind of
life led by the people at large, the
conventions and fashions prevalent
generally in society and the nature of
home life. These, it may be argued,
are beyond the control of education-
ists and educational institutions. As
a matter of fact it has been observed
by certain commentators on the
American situation that the under-
mining of health and strength is due
to over-indulgence in food, lack of
physical exercise among people after
leaving school, and too much time
spent in automobiles — the United
States is a land of motor cars. But
all the same the responsibility of edu-
cationists is great and if reform is to
be carried out in the required direc-
tion beginnings have to be made in
schools. It is this point that is being
more and more emphasized.

|T is & platitude to say that boys

and girls are in the most impres-
sionable period of their lives while
they are at school and what is done
or left undone at that period of their
life produces a deeper effect on their
subsequent career than anything else.

s The better therefore the education

", imparted in schools, the better from

.';'//;Al"points of view will the men and

“‘women of the country be. And if
adult education is considered—as it
deserves to be considered—to be an

integral part of the educational
system of a country the importance
of education in improving the stand-
ard of fitness is easily understood.

AMONG the reforms suggested in

the educational system is that
greater stress should be placed on
physical education in the most com-
prehensive sense of the term. A
responsible official recently observed :
*“The greatest lack or fault in our
present national system of education
lies in the field of physical education.
The centre of gravity should be
shifted so as to cover physical pre-
paredness. The education of the
future should be such that it adds
strength to muscles, enhances the
will to win, and contributes iron to
the blood of students for the creation
of men of steel.” A second point
that 1is receiving attention is that
there need not be a conflict between
physical and intellectual education.
It is quite possible to harmonise the
two, if by physical education is
understood, ¢ the use of physical
activities as a means of educating the
child for better living.” A sound
system of physical education will
certainly help the growth of intelli-
gence. A third point that is being
s&;&:sed is that there should be an
improvement in the quality of instruc-
tors of physical education. Otherwise
the larger amount of time that is
devoted to physical education may
produce bad instead of good results;
for it will mean more time placed
at the disposal of instructors and
teachers who are not properly trained
for their work. It is also necessary
that every pupil in school is trained
instead of the school authorities con-
centrating their attention on a few

¢ .
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Universities in War Time
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countries and that the students and They have modified their courses of
the general public do not as yet feel studies to meet the demands for a
that our higher life will be less com- large number of professional men
plete and also poorer if universities created by war. They have cut short
cease to function even though it be their normal vacations and by work-
for a short period. It ought to be the ing over time as well as by removing
duty of those who are at the helm of the ornamental parts of their sylla-
university affairs to search for the buses they are training more doctors,
causes of this sad state and set about engineers, physicists, chemists etec.
to discover the necessary remedies. They have intensified their research
activities and are placing new know-
ALL this becomes more urgent be- ledge and new instruments at the
cause we are told that the situa- disposal of their governments. The
tion is quite different in the other experiments which they have under-
countries of the world. In China, for taken in agriculture, for instance, and
instance, the attachment that people the new discoveries and inventions
have for their seats of learning is so they have been able to make have
deep and gr.eat that inspite of war resulted in the growth of more food
they are doing everything to keep and other agricultural products.
them functioning. Students as well They have taken more seriously their
as teachers are found to undergo all intellectual responsibilities towards
sorts of sacrifices and privations to the public at large and have strength-
keep the torch of knowledge glowing ened the adult education classes and
bright. They have literally carried university extension courses. The
on their backs and shoulders the pamphlets written by university
books and the apparatus belonging to teachers and the lectures delivered
their universities to places of safety by them in c-nnection with these
in the ipterior. They are content courses and classes have done not a
with ordinary country houses and little to educate the public in war
even the shade of trees to carry on aims as well as the kind of the world
their work. 1If today the Chinese order that has to be created when
have risen high in the cstimation of once the war is over. Governments
the world it is not mainly or only have placed many scientists of the
because of the heoric resistance they Universities on thejr advisory com-
have been putting up against the mittees and have entrusted the study
Japancse but also because of the of special scientific, technological,
sacrifices they have made for preserv- economije and administrative problems
ing their ancient culture and tradi- to them. There is thus more en.
tion through their universities. thusiasm, activity and vigour in

. o ‘ Universities in those countries today
THE situation is not different in than was the case in pre-war times.

se=my countries like England, Russia and

the United States. Here the Univer- THIS contrast betue miversities
sities are turning out more work now in India el e—— !
than in pre-war days and through all other alliaf®tompdridy’
their activities are aiding war effort. food for péflcetion.
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DELHI

AGRICULTURAL RESEARCH

The question of co-ordination of agricultural
research conducted in various institutions in the
country is now under the consideration of the
Imperial Councii of Agricultural Research.
The Council has requested the Inter-University
Board of India to collect information regarding
the programme of work pow in progress in
different universities so far as it concerns some
aspects of agricultural science.

THE DELHI UNIVERSITY

It is announced that the University of Delhi
has appointed Sir S. S. Bhatnagar as Professor
of Chemistry at the University. This appoint-
ment bas been made with the approval of the
Government of India and the new Professor will
serve in an honorary capacity.

The Board of Scientific and Industrial
Research, of which heis the Director, is at
present accommodated in the new science build-
ings of the University, and there is already close
assaciation between the Director and his
colleagues on the one hand and the University
teachers of Chemistry and Physics on the other.
A number of other appointments have been
made as a result of the establishment by the
University of the three years’ honours course and
post-graduate classes (M. Sc ) in Physics and
Chemistry.

MADRAS

FEE CONCESSIONS TO
SCHEDULED CLASS PUPILS

The Government have amended the rulgs
governing fee concessions in respect of pupils in
Secondary Schools belonging to the Scheduled
classes. It has now been provided that, during
the whole period of their secondary school
course, they should be allowed to retain the
concession for a-second year when they fajled in
a clase-t the first year, The concession should
ithdrawd ouly if they failed to secure a pass
feven'dt the end of the second year. This rule
¥ would apply to schools under District Boards

and Municipal Councils empowered to'grant such
concessions,

FRENCH INDIA GOVERNOR'S ORDER

H. E. Mou. Louis Bonvin, Governor of
French India, has issued an order, which siates
that during the duration of the present hostilities
and for a period of six months immediately afrer
the signature of the peace, any student of any
educational ipstitution under the control of the
Director of Eduacation, carries on whether within
or outside the institution, any subversive politicat
activity, he will be subject to disciplinary action
by the Director of Public Instruction. On report
of the Director of the School, the Director of
Public Instruction will investigate the mattet
and submit to the approval of H. E. the
Governor such action as he may think necessary.

PROVINCIAL EDUCATIONAL
CONFERENCE

It is understood that the Working Committes
of the Reception Committee of the Reception
Committee of the 33rd Madras Proviocia!
Educational Conference has decided to have the
Conference in May 1943.

BENGAL
RELIEF TO TEACHERS

Five-hundred professors and about a thou-
sand teachers belonging to eleven colleges and
135 schools in the city of Calcutta drew on the
first of October the quota of relief granted to
each one of them by the Government of Bengal
in pursuance of their decision. to help the non-
Government educational institations in Calcutta
in their present financial troubles. This relief
measure has cost the Government gbouttwo
Jakhs of rupees, the quota of relief received by a
Professor and a teacher being Rs, 150 and
Rs. 75 respectively.

RURAL RECONSTRUCTION

“ Kerosene or no keroseme, we must cone
tinue to give light and learning to our people.
Adult education classes must be held. If peces.
sary, let them be beld in the afterncon twice ot

| Approved by the Text-Book Committes, Madras.
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even thrice a week.” This is one of the points
emphasised by the Director of Rural Recon-
struction, Bengal, in a rural reconstruction drive
that is now being carried out in the Province.

In a circular letter to all presidents of
Union and Debt Settlement Boards, heads of
major educational institutions and other leaders
of public opinion, the Director has outlined a
fourteen-point programme, the salient features
of which include methods of increasing the per
capita income, whereby it may be pessible to
raise the average income of the Bengal villager
in four or five yearsto Rs. 10 a month from
Rs. 2-8-0.

Reduction of indebtedness, spread of
literacy and medical and public health work are
other features of the programme.

ADVANCE OF TEACHERS IN
GIRLS' SCHOOLS

The All-India Women's Counference {South
Calcutta Constituent branch) has taken up the
cause of teachers in girls’ schools who have not
received financial relief on the same scale as
teachers of boys’ schools, fellowing the closing
of schools due to-the recent disturbances.

The Executive Committee of the branch hag
adopted resolutions *‘ deploring the distinction
that the Government has made " in the matter
and requesting the Government to take im-
mediate action.

It was stated at the mesting that only cen-
tral schools for girls bad been granted relief by
the Government on the same scale as allowed
to the teachers of boys’ schools.

BOMBAY
PRIMARY EDUCATION

The most important work done By the
Bombay Provincial Board of Primary Educa.
tion in 1941-42 according to the annual report,
was'to submit to the Government a detailed
scheme for the introduction of universal com-
pulsory elementary education.

The Government has directed that pre-

w"jerence should be given to text-books containing

~lessons on the removal of untouchability, As
regards forest areas, the Government accepted
the Board's recommendations of introducing
& system of traveMing teachers, giving building
grants for constructing cheap thatched roof huts

in which to hold schools, giving preference to
persons born in forest areas in recruiting teach-
ers and making a minimum period of service in
a forest climate compulsory for all teachers.

ADULT EDUCATION IN THE
PROVINCE

With a view to maintaining the standard
of literacy acquired by adults and for the spread
of useful information among village populations,
the Bombay Government has decided to issue a
fortnightly sheet containing suitable reading
material for new literates.

The sheet will be incorporated in the three
regional languages and in the Urdu edition of
the Bombay Information,

UNIVERSITY FOR MAHARASHTRA

The Enquiry Committee appointed by the
Government of Bombay in connection with the
establishment of a University for Maharashtra
met recently under the presidency of Sir Raghu-
nath Paranjpe, in the absence of the Rt. Hon.
M. R. Jayakar, the Chairman of the Committee.

It is understood that though there was some
divergence of opinion on the question as to
whether the jurisdiction of the proposed Univer-
sity should be confined to Poona alone or should
be extended to all Marathi-speaking districts of
the province, the idea of the formation of the
University was generally favoured. The ques-
tion of adopting Marathi as the medium of
University education also raised some contro-
versy, it is learnt.

HEADMASTERS’ REQUEST TO GOVT.

A circular recently issued by the Director
of Public Instruction, Bombay, to the heads of
educational institutions, with the object of
ensuring better attendance of pupils in schocls
was considered at a meeting of the Headmasters
of various schools in the city and suburbs. The
circular, it will be recalled, recommended the
removal of the names ot students who partici-
pated in the disturbances from the rolls.

The meeting of the headmasters expressed
the view that the Government's circulur, instead
of improving matters, had tended to deteriorate
the situation, as was evident from the fal) in
attendance of pupils. The meeting requested
the Government to drop the circular, as in its
view, the Headmasters were quite competent to
exercise discretion and look after the interasts
of their pupils. The headmasters present at
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the meeting, deprecated the suggestion that
reports of daily attendance should be made and
that students should be penalised for absence.
In their opinion, that was a matter for the heads
of the schools and interference by Government
was unnecessary and uncalled for.

PUNJAB

PROVISION FOR EXPULSION
OF STUDENTS

The Governor of the Punjab has authorised
an amendment to the Puanjab Education Code
which provides for the expulsion or rustication
of a student for serious misconduct for a period
not exceeding one academic year in tha case of
Government colleges by the College Council,
Government and local body schools by the
inspector or inspectrecs as the case may be, and
privately-managed schools by the managing
body of the school.

Inspectors or inspectresses have also been
empewered to take disciplinary action against
students of privately-managed schools in cases
of misconduct, which may come to their notice
in the course of their work., No appeal lies
against the order of the punishing authority.

REVISION OF TEACHERS' SALARIES

The Secondary Education Service re-
organisation scheme, which grants an incre-
mental time-scale to the poor teachers and
enables them to lead a happy and contented
life, came into force on October 1, 1942. The
scheme which benefits more than two thousand
teachers eventually entailed an additiodal expen-
diture of several lakhs.

Explaining the scheme, Mr. Mian Abdul Haye,
Minister of education, in a statement to the
Press, savs: Every man on the Anglo-vernacu-
lar side will start on a minimum salarv of Rs. 80
per mensem and will have a reasonable chance
of risivg to Rs. 250 in about 23 years. Not
only this every outstanding man will have a
good chance of gaining promotion to the P. E. S.
straight from the Rs. 150—19C grade, Oq the
classical and vernacular side a teacher will rise
from Rs. 40 to Rs. 140 per month.

—

ORISSA

PROPOSED S. S. L. C. BOARD
FOR ORISSA

T_he Government of Orissa propose to sst
up th?n' own S: S.L C. Board for conducting
examinations in the schools in South Orissa,
which are now following the Madras system
under the Andhra University. Under this
proposal in all high <chaools in South Orissa
text-baoks should, with effect from January
1943, teach the matriculation course of tha
Patna University to emable candidates to appear
at the Secondary School Leaving Certificate
Examination in 1945 and subsequent years.

It has been sugg-sted that the Dirsctor of
Public Instruction, O:i 1, =hould conluct the
examinations for the S. S. .. C. hv arringement
with the Patna University with elec: {ron 1745,

* * *

At a public meeting of the citizens of
Berhampore, the proposal was condemued. The
meeting aiso condemned the proposal to teach
non-Oriyas, non-languige subjects in English
while Oriyas would be taught in Oriya. '

It was also resolved to wait in deputatipp
on the Minister for Educution and the Director
of Pablic Instructirn in this connection.

PROGRESS OF EDUCATION

Reviewing the progress of education in the
province of Orissa during the year 1940_.4]
a resolation of the Government of Origga on tha
report of the Education Departmunt says that
the number of primary schools of all classes fell
from 7,525 to 7, 383 and that of the pupils from
294, 525 to 291, 207 due, mainly, to the closgrs
of basic and some unaided schoals.

The drop in the number of unajded
primary schools is, it is stated, due to the
fact that the teachers of most of the unaided

schools work in many villages for f{ood
and a nominal remuneration fron the
villagers. With the wave of enthusiasm for the

literacy movement which began in 1939.40, g
many such teachers started litecacy centres withé

the hope of getting something from their labours.
The enthusiasm was shortlived and the centres
ceased altogether and wiih them some of unaided
schools also. 4d

~yolllS.
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Education in most of the high schools con-
tinued to be mainly literary. Government are,
however, encouraging all institutions to give a
practical bias to their teaching. In South
Orissa, science is compulsory ,and courses in
manual training are provided for in all high
schools. Government desire that the school
authorities in North Orissa should try to emulate
the example of those in the Sauth.

In order to encourage higher education
among girls, a number of scholarships tenable
in high schools and colleges were awarded
during the year. The education of Pardana-
shin ladies was also not lost sight of and the
Zenana centres working for them in different
districts were re-organised with a view to
ensuring efficiency.

The resolution concludes: “ The year was
marked by progress in many directions. The
outbreak of war shortly before the commence=
ment of the year has impeded the steady course
of progress. Many new schemes in hand had
0 be postponed for future consideration, It is,
however, gratifying to record that extra-curricu-

Yvractivities in ths schools are much in
gvidence.
MYSORE

EXPANSION OF PRIMARY

EDUCATION

From the speech of Mr. N. Madhava Rao,
Dewan President of the Represeatative *As-
sembly of Mysore at the Dasara Session, it is
learnt that in pursuance of a four-year pro-
gramme for the expansion of primary education,
375 schools were opened during the past year
and another 260 this year. The question of
reorganising primary education so as to bring it
iz_)to consonance with modern educational theos
ries and the special needs and requirements of
the State is being investigated by a committee.
The number of new Middls Schools is five to
_x times the average number reached in recent
Encouragement is being afforded to non-
official endeavour to promote adult literacy in
the State. Four new High Schools have also
boen established. '

EXAMINATIONS CANCELLED

The University of Mysore has notified that
there will be no mid-session examination in the
University institutions this year, A similar
notification issued by the Director of Publie
Instruction, Mysore, states thit no first terminal
examinations will ba held this year in schools.

BARODA
PRIMARY EDUCATION IN THE STATE

The Government of Baroda, in their annual
report ot the educarional progress in the State,
says that the Government have taken the
following steps to improve the quality of teach.
ing and to raice the proportion of trained
teachers :— Admissions to both the training
schools are increased ; as also, during the vear,
the number of trained women teachers by 46
from 633 in 1939.40 to 679 and thc system of
bonuses and special grade increments given to
teachers who showed good results in examina-
tions and extra.curricular activities.

ADULT LITERACY CAMPAIGN

The drive against adult illiteracy was
continued in the siate during the year 1940-41
when 569 classes ware working with an aticene
dance of about 6,623. Of these 1,274 were
awarded certificates of literacy. A Committee
has been appointed to devise suitable literatare
for the newly-made adult literates.

TRAVANCORE
TEACHING OF HINDI IN SCHOOLS

A deputation of the Travancore State
Committee of the Karila Provincial Hindi
Prachar Sabha, consisting of Mr. R Vaidya.
lingam Pillai and three others, waited on the
Dewan and submitted a memorandum. They
explained in detail the nature of the work done
by the Sabha in Travancore and pleaded for
enhancement of the Government grant, introdae
ction of Hindi in more Schools and confirmation
of Hindi teichers in Government Schools.

In the course of his reply, the Dawan
assured them that the Government would
coasider their representations sympathetically.
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Rt. HoN. SASTRI ON EMULATION
IN EDUCATION

Speaking on “Emulation in Schools” under
the auspices of the Teachers’ Association at
Coimbatore, the Rt. Hon. V. S, Srinivasa Sastri
observed that emulaticn among schools must be
tried in order that their tone and efficiency
might be improved from
observation and compari-
son of each other's work.
No real experiment had
been made in Dbringing
Bl schools together for a com-
B moo purpose. A compa-
rative test at the end of a
period of work was not
bad. Nearly every school,
Mr. Sastri said, struggled
for itself in isolation even
in the same neighbourhood and often under
the same management! When they found
combination difficult in suclg a matter as
education, where there was no rivalry a}n.d where
there need be no unhealtby competition and
where there was every scope foy the most
honourable and distinguished emulation between
workers, how could they, with any face, come
forward and agitate for dropping all comml.mal
rivalries and snatch the crown of national unity ?

Proceeding, the speaker said, in the City_of
Madras for one year the experiment was tried
of sending pupils from one institution to another
in order 1hat they might receive first class edu-
cation wherever it was obtainable. Why was
it not followed up and why was it given up ? It
was simple, when one lectured 10 five, four
others might sit together also and learn. It was
not expensive. He had heard big professors
quarrel over trifles.  Should there be rivalry in
*Vidya' and in this land? Was it consistent
with the status of the great Rishis’ descendants
to quarrel about education ? Non.co.operation
had become their Mantra. Who was a teacher ?
It was the man who acquired knowledge in
order that he might give it to others bundredfold.
He acquired knowledge in order to become the
centre of enlightenment. .

Mr. Sastri appealed to managements and
staffs of schools to move on a footing of absolute
equality as they were all working for the same
cause, viz., serving Goddess Saraswathi. If
they worked heart and soul the result would be
reflected not so much in the examination as in
the character of the generation that they
brought up.

——

Mr. WEN YUAN NING
ON EDUCATION IN CHINA

Addressing the students of the Madras
Presidency College, Mr. Wen Yuan Ning.
Dean of the Faculty of Arts, National Univer-
sity of Peking and of the Chinese Ministry of
Education, appealed to the young men of India
to '*work wholeheartedly to make India
modern, industrial, and progressive.”

In the course of his address Mr. Wen said
that following the establishment of Nationa}
Government under Generalissimo Chiang Kai.
shek in 1927, three definite tendencies were
noticeable in the field of education—viz., nation-
alisation of education and medium of instruction,
secularisation and change of emphasis from arts
and letters to science. Even when foreign litera-
ture and authors were studied, the medium
adepted was Chinese except where‘the teacher
happened to be a foreigner—and this was quite
rare. The Government insisted that religious
instruction should not be imparted compulsorily.
Before 1930, 70 per cent of the students studied
Letters, Arts and Law; to.day, 70 per cent
studied Science subjects. Physical education
and military training were compulsory for stu.
dents. Women were admitted into all univer.
sities and professions,

When the war with Japan _broke out in
1937, the great Universities at Peking moved to.

Changsha and thence to Kunming, a distance of €

over 1,300 miles, leaving equipment and library
behind. The Government had to subsidise stu-
dents, spending over 12 million doliars a month
on them: and they paid about 1,000 dollars
(about Rs. 200) a month to each teacher to
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enable them to get a bare sustenance—so high
was the cost of living. Government and peaple
fslt that education of the young and preparation
for reconstruction after the war were as impore
tant as resistance to the enemy.

SIR C. V. RAMAN ON THE AIM OF
EDUCATION

“The High school, according to some, is
fike a factory to make carbon rods. But it
ought 10 bs a course 10 discover aptitudes and
to enable a pupil to learn to do something. The

3 crux of the problem
is, not knowledge, but
initiative, not infor.
mation, but outlook”
observed Sir C. V.
Raman, in the course
of a speech at Tri-
chinopoly.

Procesding h e
caid ¢

“It is the duty
of the teacher to
establish close con-
tact with his stu-
dents, find out their

inclination or ability and give it a shape. The
teacher can make or mar genius. [ am sure
that many men with ordinary academic records,
if given a chance and the proper direction, can
become great successes in life, It is, therzfore,
ap to the teacher to make the pupils not earbon
rols but real sparkling atoms of humanity.
Thiz lind of ours 15 2 nursery of genius. The
teachers should disabuse the young men of the
illusion that every thing gnod is from Europe.
You should cultivate a sense of pride, faith in
your own power and impart the feeling of
confidence in action. The great point in educa-
tion is to impart courage, confidence, intellectual
honesty, assertion and capacity for honest work.”

Dr. NAGARAJA SARMA'S PLEA FOR
THE STUDY OF SANSKRIT
* For its multilateral manifestation in Arts
and Sciences, spirituality and state-craft this-
worldly and other-worldly values, ancient Sans-

4rit classics should be studied and thsic contents

should be ardently appreciated through a direct
;qproach to the original texts and not through
misleading translations " observed Dr. R. Naga
Raja Sarma, delivering the inaugural address of

the Junior Sanskrit Association of the Madras
Presidency College.

Suggesting many approiches to a study of
Sanskrit language and literature, Dr. Sarma
said that Sanskrit sciences might be divided into
those dealing with securing happiness in this life
(Abhyudaya) and those devoted to pursuit of
bliss hereafter (Nisreyasa). Or, different sciences
are available dealing with law and sociology
(thrm(t-sastra), with economics and money-
making (Artha.sastra) with love-making and
sex relationship (Kamna sastra) and with eternal
truths like God. Tmmortality etc., (Moksha-
sastra). From anoher standpoint, certain
sciences dealt withh knowledge in general (Pra-
mana-sastra), while others studied the wvast
universe to be known (Prameya-sastra).

Dr. Sarma added that fine arts like music,
dancing, etc., formed the subject-matier of hun-
dreds of volumeas in Sanskrit, and criticised the
modern movem:nt in favonr of the so.called
Tamil Music which, he said, did or would do
good neither to Mnsic nor to Tamil. Sanskrit,
Telugu and Kannada were best fitted for musi.
cal compositions.

Two peculiar contributions made by Sans-
krit literature, Dr. Sarma said, wecie in
direction of Yoga and Mantrasastra not avail-
able in other languages. In conclusion he appeal-
ed to the members of ilie Sanskrit Association
to make a serious and dispassionate study of the
ancient Sanckrit classies as their cultural value
was bound to be of sunreme importance in shap-
ing their bahaviourism in modarn environments
and in solving even their modern problems

18th All-India Educational
Conference, 1942

Me. D. P. Khattry, Hon. Secretary, All.
India Federation of Educational Assaciations,
Cawnpore, writas thus :

“ It has been decided to hold two symposia
at the general session of the 18th All-India Eda-
cational Conference, Indore, on Decemher 27 to
20, under the Prezidantship of Rt. Hon'ble Dr.
M. R. Jaykar. The subjects of the symposia
are (1) War-Time Edacation and (2) Educa-
tional Administration and Fiaancing. Distine
guished educationists and educational experts of
the country at every staze of education are
hereby cordially invited to send briaf papers on
the topics mentioned above to the Secratary by
the 5th December at the latest for inclusion in
the Reports of the sympaosia.” ,
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EDUCATION FOR LIFE
By Mr. WiLuiam Howr

A G P

[ The following is an interesting talk given
recently in the B. B. C. by Mr. William
Holt. It narrates an experiment with
the evacuee children in England who
have been sent from vulnerable centres
to rural areas. This has given an oppor-
tunity for making experiments in educa-
tional methods, so as to harmonise book
learning with practical life.

Rcaders in India, where also the
problem of educating the children eva-
cuated from big cities and coastal areas
and from the Far East has cropped
up, will read this with benefit for mak-
ing such experiments. -—Ed., E. 1. ]

TI'm going to tell you about an experi-
ment in education here in Britain which is
remarkable becausc it’s taking place with-
in the frame-work of Fopular State educa-
tion, and although it has been initiated by
8 schoolmaster in a small village school it
has the full backing of the educational
authorities. The schnol is just an ordinary
County Council School in the village of
Evershot in Dorset, attended by the village
children—sons and daughters of the farm
labourers and of the farmers round about—
and fifty children evacuated from London
and other citics. But he himself is rather
vnusual, I thii.k—as a village schoolmaster.
He’s doing something more than teaching
the children, he’s teaching our educational
authorities something, and it must be said
to their credit that they have recognised
this and have given him facilities to extend
his experiment.

The coming of these children to Mr.
G. W. Greening, the schoolmaster of the
school, is purely accidental. His methods

of teaching have been applied abt that

achool for over twenty years. I can’t help
?hinking of those kiddies who are now there
in that village of Evershot, as a result of
the war, and are being taught by that ex-
traord!nary schoolmaster who by some ex-
pruqrdmary accident happens to be teach-
ingin the village which Thomas Hardy
chose for his setting of * Tegs of the
d’Urbevilles >,

The children are taught hedging, hur-
dle-making, gardening, bee-keeping, clean
milk production—the County Council have
let them take over a model cow-shed and
the children run it, look after the cows,
milk them, and keep records. Just think
of it {—school-childven taking over a heard
of cattle !

“Take a cow as the central idea™
Mr. Greening said—rather a startling ap-
proach, I thought, to the subject of educa-
tion—and he went on from food to weather
and climate and said :  “ History and geo-
graphy start here for the children, with
their immediate environment. My scholara
measure the rainfall every day, keep a
chart of the temperature, the direction of
wind. That’s their geography to start with,
‘North Wind, temperature 8o-and-so’--
here’s a chart at the end of a year with
three hundred and sixty-five readings.
What does it show 2 What’s the connec-
tion? Sce ? Rainfall : what does it bring ¢
-~ cattle, apples, cider, dairy produce, and
now, look at the Eastern Counties—he
drew out another chart “Dry,sheep-raising,
sce? Now here’'s o drought ycar— the
scholars drew the deather map themselves.
The keynote”, he said, ‘‘is mastering your
enviromnent yourself. You’ve got to
know it.”

The boys like gardening and .the girls
like poultry keeping best. The girls have
collected and sorted waste, boiled the
vegetables, prepared the mash for feeding,
ordered the rations, and they keep all their

|
«

) . ]
own accounts. After last year's harvest,

they went gleaning and actually collected
twelve sacks of wheat and oats for feeding,
When the city boys and girls—the eva-

cuees—were put on weeding, at flrst they
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were pulling up onions, everything. ‘““These
aren’t like the onions we see in the shops”
they said. And after that the girls were
afraid of pulling anything up. “Ah! the
narrowness of book educational!” said
Greening to me, when he told me about it.
But what he meant was the narrowness of
education unapplied to every day life.

One way of approaching history is to
invite scholars to bring to the school some
object or other which is a family heirloom
and to write down its age, to whom it
belonged and whatever they can find out
about it. He showed me a fascinating list
of what one class brought to school in this
way one afternoon. From this personal
interest the scholars approach history.

He told me how he and his teachers
have staff discussions “Gloves off!” he said
“None of your ‘I'm Headmaster, you’re
assistants!”’

Every child keeps a chart, follows
some market price—they choose their own
commodity, mayvbe fat cattle, ducks or
eggs, and they follow these every weeck and
graph the prices. Visual arithmetic. They
graph everything —their school attendance,
their savings, their gardening products,
their egg production. Arithmetic from
agriculture and from their own daily
lives—air, light, drainage—it’s alive — not
dry as dust.

“In drawing, too” said Greening, “we
takp them outside Hedgerow life—lively
stuff, birds, Beauty?-they can only feel
that Youcan’t put that into them.”

He brought out some big sheets of
tracing paper, he’d been out with the
children to draw the tracks of animals and
birds— pheasant running, just taking off;
deer standing, a badger, running fox. He
showed me some they’d made in snow last
winter. “You see nature is not dead in
winter’’, he said. He showed me the tracks
of fallow deer, red deer - beautiful tracks
they were, god-like, and he drew in his
breath between his teeth: ‘‘Majestic” he

said, “isn’t WY’ "
“And we teach them to measure land
he said, and he described the method

they use a cross-staff chain. Magnetic and
geometrical compasses and they draw a
base-line and work out “off-sets” to allow
for the curving edges of the fields —because
after all, very few of the fields over here
are square, and in this way the boys are
able to calculate the exact area. I met
one boy who’d left school this year at the
age of fifteen and is now working on his
father’s farm. He gave his father quite a
surprise when he turned up one day with
instruments borrowed from school and
measured his father’s land. It’s quite
important, it concerns taxation. Some-
times, where the shape of the fields is very
irregular, mistakes occur and sometimes the
farmer suffers when the taxation is
assessed. The old farmer was quite
startled when he found that his son could
check up on the tax-collector’s figures.
I imagine he scratched his head and smiled
to himself. The schoolmaster emphasised
the importance of measurements of this
kind: ‘“We teach our scholars how to deal
fairly with their fellowmen” he said.

One of his sets of calculations, worked
out by the scholars, caused quite a flutter
in educational circles, and the Headmaster
of another school in Britain wrote, asking
for further particulars. Greening and his
scholars had worked out the relationship
between rainfall and drainage. They'd
measured from the headwaters of the river
Frome, and from the millions of gallons of
rainfall they’d deducted the volume of
water which flowed away down the river,
and the consumption of the village, and
80 on.

What makes this experiment in edu-
cation most interesting is that it teaches
a way of life for free boys and girls. It is
dynamic, it trains the scholars to apply
their learning directly to life, it is cha-
racter forming in the deepest sense because

it is philosophical. The children are led to
literature and the fine arts not as to
geparate subjects which have no relation-
ship to ploughing and the labour of pro-
duction but as a way of understanding

, and of expression.
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% Letters to the Editor

Andhra University Act
Amending Bill

Sig,

Tt is to be conceded that many defects
may be experienced in the practical work-
ing of the University Act. With the
object of removing difficulties the (overn-
ment of Madras has done well in pubhgh!ng
the amendments to elicit public poinion
and consider suggestions, if there by any.
It is most surprising that public opinion as
such is conspicuous by its absence, as no
thought has been bestowed by persons
interested in education on some 'of t:he
amendments proposed. The University
may be empowered to establish profes-
gional in addition to Honours _apd Post-
Graduate courses but the provision made
that it may establish other courses of
study is somewhat vague and ambiguous.
It may be interpreted to mean even
Intermediate courses, and other 'arts
courses, which should be left over entlrgly
to affiliated colleges. The Registrar being
a responsible officer of the University used
to be elected by the Senate, the largest
representative body, out of a panel selected
by the Syndicate. But to make the
Syndicate alone responsible for his appomt-
ment to the exclusion of the Senate is not
a right step in the spread of dpmgcratm
usages and conventions. It is in the
fitness of things that the Registrar and
the Vice-Chancellor shouid have to depend
on the Senators for their election and .hold
themselves responsible for their achieve-
ments to the Senate.

The provisions intended to make
‘Honorary Professors members of the Syn-
dicate and to appoint all teachers above

the rank of Readers subject to the recom-
mendation of the Board of Appointments
are conceived in the best interests of
educational efficiency and equity. The
constitution of the Board of Studies should
be within the competence of the Academio
Council, whose members are for the mogt
part men of culture, well versed in their
subjects of study and instruction v_vhen
compared with members of the Syndl(;am
which comprises some non—educa,t;ionls.ts,
and mere administratorg. The election
of representatives of Registered Graquates
seems to have caused a good deal of incon-
venience. Hence it is proposed foo do away
with the holding of bye-elections when
vacancies occur and I'onnsf“rucb thg
Senate, Syndicate and Aeademic Conneil
simultaneously once in three years for the
sake of practical convenience. But !;he
principle of proportionate representation
should be kept up and its evils, if any, be
miniraised and roctified, so that a well-
established principle which has stood the
test of time be continued in practice.

Provision should have been made in
the amending bill for other much ngedcd
reforms such as the estahlishment of pro-
fessional colleges liko Agriculture, Engineer-
ing, Law and Domestic Scicnce in centres
like Masulipatam, Guntur, Anantapur and
Bezwada, so that the different parts of
Andhra area may be recogniscd by statute
as probable centres for the dcvcloprpent;
of Andhra culture. The Andhi.'a Univer-
gity should have by this time made
suitable regulations regarding the adoption
of uniform scales of pay in all affiliated
colleges, the represcntation of the staff
on their Boards of Management, the in-
struction of non-languago subjects at least
in the Intermediate courses in the vernacu-
lar, and Military Training to be given to
its scholars in University and affiliated

colleges, 80 that it may be an ideal for .

other Universities to follow,
—C. B.

Facts About Food

An attempt to put into simple langu-
age important facts about food and diet
which the Indian high school pupil should
know has been made in a 20-page bulletin
*“Food and Diet ” prepared in the Nutri-
tion Research Laboratories of the Indian
Research Fund Association at Coonoor.
The bulletin, primarily intended for use
in schools, has been written in simple
language avoiding difficult technical terms.

The purpose of the bulletin is ex-
Pressed in the following observations of
Dr. W. R. Aykroyd, Director of the
Laboratories, in his preface :

‘““ There is one subject about which all
children should learn something, namely,
health. In India there is a great deal of
ill-health and disease which could be
Prevented if people understood more about
their causes and were determined to re-
move them...The kind of food we eat hasg
a great influence on our health and much
ill-health and disease are due to eating the
wrong sort of diet. This Bulletin deals
with this part of the subject of health,
whioh is of great importance in India.”

The booklet aims at teaching children
about the practical side of dietetics. Thus,
while a great deal has been written about
vitamins, most of it is of little instructive
value to ordinary people. A little know-
ledge of the more important vitamins is
very useful to children. Various points
are illustrated by anecdotes, such as the
story of how Captain Cook kept his crews
free from sourvy. ,

The purpose of food, what it contains,
the roles of vitamins and mineral salts,
f;he value of milk and various cereals, the
lmportance of cooking and regular meals,
and the evils that result from badly
balanced and poor diets are explained and
the conclusions are summarised in thirteen
* Facts to Remember,”

It is_hoped that the booklet will be
translat_ed into various Indian languages
f:r&me in schools throughout India. Adult
ptucents may find its perusal well worth

OCCASIONAL NOTES
for Schoolchildren

while as the improvement of the diet of
the average Indian depends largely on
education in dietetics and is a matter of
the greatest importance, especially in
wartime.

The Bulletin may be obtained from
the Manager of Publications, Civil Lines,
Delhi, and from other sellers of Govern-
ment publications at annas three per copy.

Here aer There

BRITISH GOODWILL MISSION
TO CHINA

On the eve of their departure from
England to China on a mission of goodwill,
Professor E. R. Dodds and Dr. Joseph
Leadon explained that the purpose of their
visit was further to cement the Sino-British
cultural relations.

Professor Dodds outlined the task of
the mission as follows: firstly to survey the
needs of Chinese libraries in order to get
an idea as to what the British Universities
and professors could do towards supplying
China’s needs; secondly, to investigate the
requirements of Chinese students coming
to study in Britain and thirdly to explain
the basis of British policy and how China
and the West could collaborate in the future
emancipation of humanity.

Dr. Leadon said that he would explore
the possibility of exchanging British and
Chinese students.

GRANT TO BHANDARKAR
RESEARCH INSTITUTE

H. E. H. the Nizam’s Government
have sanctioned Rs. 500 for the publica-
tion of the Mahabharata to the Bhandarkar
Research Institute, Poona.

It will be recalled that ten years ago
the Institute was granted Rs. 1,000 annu-
ally for a period of ten years for the °
same purpose and a lump sum grant of
Rs. 32,500 for the construction of a Guest
House to be called the Nizam Guest House.
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A Contribution to Miltonic Criticism*
By Prof. A. F. THYAGARAIU, M. A. (Lond.),

Madyas Christian College, Tambaram.

Among Indian students of literature Milton
has not been as popular as Shakespeare. In
comparison with the dramatist of universal®
sympathies and unrivalled nnderstanding, Mil-
ton has seemed narrow, insular, one of * God’s
Englishmen,” who are so odious to those un-
fortunate enough not to be born English. The
thiags he set store by, the niczties of theological
controversy which meant a good deal to him,
the details of ecclesiastical polity which de-
manded a large part of his attention—these bave
little significance to the worshipper of the Muses
outside Evgland. We look for philosophy and
find medievalism, we ask for the speculative,
even sceptical, attitude to religion, so dear to our
heart, and we are confronted with positive, dog-
matic statement. We demand masterly analysis
of human nature, we must be content with what
seems an appalling lack of commonsense. But
the main reason for Milton’s failure to become
popular is that so few are trained to recognise
and appreciate artistic excellence. Most readers
bhave no ear for the sound value of werds, no
eye for the aura of association and meaning that
envelope a word like a halo, no understanding of
the genius that builds up the majestic edifice of
heroic poetry from such materials. Ina word
they have not learnt to follow the Beautiful in
all its subtle expressions.

[t is therefore refreshing to find an Indian
scholar avowing “himself an ardent admirer of
Milton and working for his degree of Doctor cf
Letters on a Miltonic problem : the relation
between the work of the Dutch poet Vondel
and that of Milton, the question whether the
latter is indebted to ths former not only for the
inspiration but also for the material of his
greater poems. Itis no new problem ; it has
been thrashed out and vizorously canvassed or
opposed for the past two hundred years. The
classical exponent of the Vondel view is Ed-
mundson who in his Miiton & Vondel gave
detailed “proof” of Milton’s supposed indebted-
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* VONDEL & MILTON by- Jehangir R. P.
Mody. Pp. xii, 326. Bombay, K. & ]J.

“Cooper, 1942-—Price Rs. 15, .

ness, and he was answered with severity by the
Cambridge scholar Verity. It is, therefore, not
quite accurate for Mr. Mody to say that "hi
problem ** has never been dealt with in detail.
The concensus of modern opinion is that Milton
was probably acquainted with Vondel's work
but this acquaintance did not exert any greatet
influence over him that his knowledge of Gro.
tius, Du Bartas and others who were #rm.

selves Vondel's models. Toi

Mr. Mody’s study is divided into two parts
Part I deals with the Vondel-Milton controversy
and the thesis is maintained that Miiton was a
rebel and Vondel a champion of authority. The
chapter on Vondel provides information not
easily available tothe student in India andis
therefore wclcome. But the treatment of Milto'n
is extremely one-sided and unsatisfactory. It 1§
impossible for a critic to enter into Milton's
mind and understand his attitude to life, if he
neither shares nor sympathises with Milton's
religious experience. Mr. Mody's ideas of Christ.
janity are derived from a Catholic’priest ; the
auther he quotes most frequently is Hilaire
Beiloc. No wonder then that Milton is charged
with self-advertisement, self-conceit and Hima.
layan pride. No wonder the significance of
Puritanis:n is missed altogether. Chapters 3 and

- 4 examine Luoifer and Paradise Lost respec.

tively asa hymn of praise and a paean of
rebellion. The fifth chapter entitled “ Plaxi.
arism and Parallelism " does not take as much
furtber in Miltonic scholarship than we stand
to-day. The ‘‘ parallelisms’’ are unconvincing
and*one example will suffice to show theit
value: Vondel’s line

It cleaves his helm and head
is compared with Milton’s
So sore
The griding sword with discontinuous wound
Passed through him.

Part II is the more useful part of the book
for it gives us in ““rimed heroic verse” an Eng-
lish translation of Vondel's Lucifer. The stu.
dent can study this version and form his own
judgment on the problem, though the task is
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rendered more difficult by the Miltonic vocabu-
lary of the translation. Mr. Mody deserves our
gratitude, however, for providing us with this
version.

The author says nothing about Vondel's
Adam in Banishment and Samson which are
also alleged to have influsnced Milton. He
gives a long Bibliography from which the
standard critics—Masson, Tillyard and Saurat,
are absent. The fastidious reader will find Mr.
Mody's style rather annoying, for the author
often writes much and says little.

The get-up and printing are very good. I
was able to find only four errors in printing,
whi _ speaks highly of the technical care of the

publ._hers, The price places the book a little
beyond the reach of the average student, but

_ Jibraries should find no difficulty in providing

their readers with this useful and readable essay
in Miltonic scholarship.

EVERGREEN READERS: By Prof. E. E.
Speight, Hyderabad and Prof. A. Rama Iyer,
Trichinopoly — Macmillan & Co., Litd.
Primer, As. 6, and Reader 1, As, 7.

These readers are based on the new English
syllabus. The lessons cover a variety of topics
which can hold children’s attention. The verb
forms adhere to the syllabus, the use of will
towards the end of Reader I being a necessary
departure, to render conversation natural. The
sentence forms make a pleasant natural reading.
A breath of freedom is felt when the pupils are
trained in the Primer to give something longer
than the stereotyped simple sentence in answer
to a question, e. g., 0o, we ara not old, we are
young; I sleep at night, not in the day; no, it is
not new. It is a year old. In the Primer definite
attempt has been made wherever possible to
keep the sentences of a lesson related to one
another by being woven round a common topic.
Interesting exercises on the New-type models
are added to groups of lessons in the Primer and
to each lesson in Reader I. There are no
rhymes or verses in the Primer. A number of
suitable poems are found. in Reader I. The
lessons are appropriately illustrated. Each
book ends with a list of words and a note
for the teachel;. Throughout the Primer,
the voiced ‘th’ sound (as in the, this) and the
voiced ‘s’ sound (as in §s, this) are indicated

3 e
HT‘ ™ L ! Pt b a‘.!

it i

by special marks. Some of the other sounds
which the pupils may stumble are given in the
notes for teachers at the end of Primer. A few
more ‘Don'ts ' may be added, regarding s, sh,

v, 4, 7 and 3, etc.
—D. 1. A.

——

EDUCATION—Chintamani Memorial Number
—August 1942-—Published from Lucknow—
Price As, 12.

It is in 1928, the Rt. Hon. Sir Tej Bahadur
Sapru observed at Madras that if people of
Madras (really speaking it is Andhras) have
reason to feel proud of Sir Chinta-
mani as one born in their province, they
of the U.P. are prouder still in having adopted
him as one of themselves. And now it is in the-
fitness of things that the Editors of “Education”,
which is the official organ of the teachers in the
United Provinces, published this Special Number
thus paying their ‘respectful homage to Sir -
Chintamani, who looked upon his profession of
journalism as an avenue for the education of
public opinions’

What Chintamani achieved is unique in the
history of journalism in U.P. ‘He made his
paper, The Leader, the official organ of the
Liberal Party and a journal to whose columns
men of all shades of opinion and the Government
as well turned for well informed, weighty and
vigorous articles.’

The present number under review contains
interesting and illuminating articles by eminent
educationists like Dr. Sachchidananda Sinha,
Prof. Amarnatha Jha and others.

The publishers who have brought out
several [special numbers, especially in this war
time, are adding to the indebtedness of the public
to them by rendering valuable service to the
cause of education. i g “TI:
read by all thogagllf
journalism g4 /.
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THE
BOMBAY TEACHERS’ JOURNAL
A Monthly Magazine
'S PURPOSE
INDIAN EDUCATION

AND
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Cotumns. o ITS CONTENTS
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The Indian Educator
MADURA

A HIGH CLASS JOURNAL DEVOTED TO
: TOPICS OF EDUCATIONAL AND
LITERARY INTEREST,

o . BEHIND THE NAME

"SADHANA”

Started in 1925, and widely circulated
throughout India.

Patronised by Schools, Colleges (ﬁ

' and Libraries
A good advertising medium to

publishers and others dealing in eda-
cational requisites.

il‘ GH‘OSB Ayurveda
Adhyaiaha JOSRE S don), W08, (Amerfea),
, 7 of Chemistry, Bhagalpur College,.
Sir P.a. Roy says :—"1 visited Sadhama
Ausadhalaya. The preparations are all made in
large scale in stm::I au:t:c.»rda.udc::i lwith iA{:;ve‘gic pro.
cess, Its preparations are y n HopRt.
larity inuall Provinces of India and even outside.
SADHANA AUSADHALAYA

Head Office & Factory—DACCA,
Madras Centre—7/ A, Broadway

Amal Sabscription Rs. 2/-

V Aravamuda Aiyangar, B.A,, L.T.,
Managing Editor.

*“THE SOUTH INDIAN TEACHER’

-1

The Othcml dournal ‘of
The South India Teachers’ Union

"‘“‘ﬁ: !r*ﬂhere,fore the Journal of the Teacher
Byl ‘b i KND }

’ No teacher should be wzthaut zt.

ey Subscription is only Rs. 4/- (Rupees four only) per ‘Annum ,

; 4\,_ “,

,, -~ The Journal Secretray o
| CE | ' 620 HIGH ROAD -
mm:%' ‘ & . Trlplicane, Madrasl
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Amrutanjan Ltd.

®
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oumm:s OF GENERAL ECONOMICS

P SATYANANDAM M. A., B.Ed., 4. M, (C‘olumb
‘ Pfo[easor of Bconomics, 4. C. College, Guntur & »
e

4 TIMRLY PUBLIOATION YOR B.A., PASS COURSE AND INTERMEDIATE
- “WINATIONS OF ALL THE INDIAN UNIVERSITIES. APPLIOA® ~ - ‘i
. . TION OF INDIAN EQONOMIC CONDITIONS TO THE GENBRAL R
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l“;’.ﬁ-ﬁ- 54~y Price Rs, 2,
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