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STIMULATING

Why do scholars, writers and
thinkers—indeed, all intellec-
tual workers depend so much
on tea! Because It is from tea
they get their inspiration and
to which they turn for mental
stimulation, Of all beverages
tea has that unique quality
which stirs the imagination and
helps clear thinking. Get your
stimulating ideas from tea

HOW TO PREPARE TEA : Boil (resh water. Warm up a clean pot.
Put In one teaspounful of good Indian tea for each person and one
spoonful extra, Immediately the water boils pour it on the tea. Let the
tea brew for five minutes ; then pour it into cups add ng mlik and sugar.

INDIAN TEA
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OUR HERITAGE
By Sir A. VENKATARAMANIAH, M.A., L.T., F. T. 8., Retired Educational Officer,

“The present University system of edu-
Cdtion in I[ndia is nothindg but a perfect

Machine for turning out clerks. | would
8ven thank my stars if that were all. But
no ! See how men are becoming destitute of
shraddha and faith. They assert that the
Grie was only an interpolation, and that the
Vedas were but rustic songs! They like to
master every detail concerning t':ings and
nations outside of India, but ii - 2u ask
them they do not know even the names of
their own forefathers up to the seventh
generation, not to spesk of the fourteenth!
Our modern Indian educated youth, especi-
ally those of them who, having travelled
through the West in one great rush, come
back dressed in European style, affirm that
we have no national history of ocur own,
Alas! They even swear that we are bar-
barians without any ‘heritage ’ of which we
may be proud! Can ignorance go further
than this ? We do want the abolition of that
System which aims at educating our boys in
the same manner as that of the man who
battered his ass, being advised that it could
thereby be turned into a horse. ”...... Swami
Vivekananda.

XLIX~—13

H. £. H. The Nizaa's (Gout.

ll\' the conrse of an interesting address
delivered by Sir C. V. Raman under
the auspices of the Mysore University
Union, on the evening of the tth. February,
1943, the learned scientist referred to the
glorious past of India, and appealed to the
present ycuth not to rest content with that
past, but to strive hard to * maintain that
heritage”” and enhance the reputation of
their illustrious ancestors, * If India,” he
said, * has to live as a great nation, every
Indian has to work hard and develop that

calture of his ancestors, ™

A nation without a history of its own has
nothing in this world. Is it possible to
believe that one who has such faith and
pride as to feel, ** I come of noble descent, *’
can ever turn out to be bad ? A national
history keeps a nation well-restrained and
does not allow it to sink so low. We do
have our own history exactly as it ought to
have been for us. That history cannot be
made extinct by shutting one’s eyes and -
crying, * Alas ! We have r~ history."”
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have acquired in the present age, throngh
Western education.

History bears testimony to the fact that
all the sonl-elevating ideas and the ditferent
branches of knowl:dge that exist in the
world are found out, by proper inves-
tigation, to have their roots in India, as she
has freely contributed her knowledge to the
rest of the world.

The true purpose of this article is to con-
vince every thinking and unbiassed Indian
that we do have a wonderfull heritage of
our own, and that it is by the strength of
such heritage that we, as 4 nation, are still
alive. Is it ever possible, 1 ask in all
earnestness, for the sons of Indiz who has
nourished the whole world with knowledge,
from time immemorial, to turn as stupid as
cows, because of the defective system of
education inaugurated by the

Macaulay's Minute ?

famous

The Aulatharmapalni (the ideal wife) is
the pivot on which the family turns. Her
place in the family is so beautifully descri-
bed by Manu in the following shlokas :—

1. “ Utpaadanamapatyasya Jaatasya pari-
pualanam,

Pratyaham Lokayaatraayaah Pratyak.

sham Streenibandhanam. ‘

2, “ dpatyam Dharmakaaryaans
shrooshaaratiruttamaa,

Daaraadheenastathaa S g r gaha
Pithruunaamaatmanaschaha.

Sha-
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3.« Pathimyaanaabhicharathi M a.. . "
aagdehasamyataa,

Sac bhartridokvancopnct. saadhveetiy
(3

choldyate.”

By the
implied that the wife is directly responsible
for bringing forth children, for carefully
bringing them up, for daily feeding of
guests and iricnds, and for the general

first of the above shlolus is

management of the household.

By the second is meant that she controls
her children, her swadahrmaanushtaana,
serviee, love to the members of the family,
and happiness to hersell uud others connec:
ted with her.

The third tewhes that as she hus dedi-
cated herself and all that belongs to her, to
her husband, she gets Heaven to herself
husband., Her, wis: men call
/the idol of

and her

‘

“saadho’’, and “patierata”
chastity).

The foundution of all our social and
political life was the family. The family
was our social monad. Even our philo-
sophers dwdlling in forests (va<1nal’)’”*”’a’13)
in the evening of life did not brush aside
the sex-instinct as unholy. They were
jealous of the sex-complex, and sought to
conquer it. But, how? Surely not by
repression, but by purification in the life of
the home and the family. They sought to
ensure the breed of noble
bloods ”’, which was necessery to carry on
the traditions of the community. Be it re-
membered that Indian society not only
aimed at the obviation of diffused sexuality,
but also made the production of man power
the rina (debt) of each generation to its
predecessors and its duty to its 8uccessors.

“ Perennial

i
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Just reflect for a moment on Indian art.
What is the eternal theme in it? It is the
woman (Uma) as mother in the happiness of
the home, with sucklings at her breast or
grown.up children at her feet, * We do
not find the girl in her tecns, the beauty in
the bud, in which the lewd and wanton

might revel '

The sex-instinct was sublimated in the
family. A beautiful scheme of eXogamy
and endogamy checked physical degeneracy
and predisposition to disease. It did so
without sacrificing in any way homogeneity
in cultural life.

Ideas of chivalry and gentleness, compuas
sion for the weak and distressed, a concep-
tion of beauty and grace pervading acts of
daily life. and a self-denying affection and
readiness to make sacrifices were the results
of a regulated family life. Thus Ancient
India aimed at the sublimation of the
family with a deliberately conceived social
and political purpose,

Political life reflcc!s the trend of social
thought in this direction. Even the earliest
texts try to preserve intact the laws and
custom of the family (Aula) as well as of
the community. Sometimes, the family
had expanded iunto a self-governing clan,
whose laws (fwladharma) the codifiers of
sacred laws tried to preserve side by side
with those framed for the groups brund by
increasing ties of local contiguity.

The word several
Mmeanings in Sanskrit according to context.
The idea of justice and righteousness is
conveyed by it. It also means virtue,
religion, and morality. It implies righteous-

“dharma'  has

ness and duty. It signifies a characteristic
quality. That which holds the limbs of
society in equilibrium is also dharma. It
is eternal (sanaatana), and has its parallel
in the ageless order and design in Nature.
We see around us every limb of Nature
being at liberty to move, subject to her
laws. This conception of design and order
in Nature suggested a plan and purpose in
society. Iu social life individuals are
allowed to develop their own  powers
consciously within the limits devised for
society, Here comes
individual acted

the up-keep of
swadharma. If every
according to his bent, his inborn tastes and
natural aptitudes, progress can be achieved
in the best possible way. Ou wise fore.
fathers effected a reconciliation between un-
restricted individualism and selfless
subordination to social purpose, by grouping
of peoples in copununities and  grades
according to their outlook on culture and
life. Such a social division of labour
aimed at the development of the best in
each member, so as to contribute that best
life of the whole. *Co-

and not ¢ Combpetition” was

to the common
operation”’
the guiding principle.

There was the * sanatang dharma™ on
one side, and there was the * swadharma®
on the other side. And a link between these
two was found in ** varnaashrama dharma”.
The beginnings of the system go back to
the earliest Vedic age. It was not devised,
and certainly conld not be devised, by any
brain, Avyan or Dravidian. Vedic Aryan
communities and non-Aryan comlnunities
came in contact with each other, widely
ditfering in cultural outlock and social
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habits. *“As the result of time and
experience from this heterogeneity emerged
a scheme of solidarity which could weld
these diversities into g unity compelling
the allegiance of the constituents only by
its sweet reasonableness and

value "

pragmatic

Thus there was the group inclined to
philosophise and to revel more in culture
of the spirit than in that of the flesh ; there
was the group actuated by ambition, love
of power and dowmination over others;
there was the group whose watchword was
material prosperity with economic aftluence.
Outside these groups, there were the masses
of those drifting aimlessly, who attached
themselves to one or other of the above
groups. The cultural conditions here
considered crystallised in 4 social
tion of people in accordance with the domina-
ting purpose in life, dharma, kaama, and
artha, being pre-eminently the pursuits
in life of the Brahmana, Kshatriya, and
Vaishya, respectively.

organisa-

It stands to commonsense to sav that
none of the said groups was superior to the
others, or was regarded as such; because,
the difference was functional rather than
racial. It is evident that different rules
had to be laid down for the ¢rivarn:as
(Brahmanaas, Kshatriyaas, & Vaishyaas)
in accordance with the objective of ecach.
For intellectual, religious and philosophical
purposes, the Brahmana required a lot of
conservation of energy ; but such conserva-
tion was possible only under certain favour-
able circumstances. For example, immunity
from disturbance even in times of war, a
certain cloistered seclusion, rigid discipline

THE EDUCATIONAL REVIEW

iaplied in satyam, ahim wt, hrahmarhQryan
and a parigraham (teuthfulness, non-violenct
continence and poverty) were prescribe
for him as helpful in his line of evolution.

The Kshatriya had to develop POWeT
The discipline for him consisted in PBYS%*
exercises aud militar. training The
Vaishya had to seek popularity rather that
power, the gentle influence over his felloW
men, on which his success in industry 8%
commerce and his social standing so largel.
depended. Manu reminds us that I
state-craft, diplomacy, and commerce, truti
was considered vt of the juestion.

Rights and  duties were prescribed fo
each class in suehy o way as to develop th
virtues needed t) attain its objective.

From the description given above it i
clear as cryvstal that the rarnaashram
dharma was conducive to social welfare
This division of labour was wisely basec
on the preference of men in regard to thei:
goal in life. What is most wonderful, 1
was at the same time subordinated to the
seueral scheme for the common good
Healthy co-operation of all the classes wai
needed in the dailv adwministration, and it
provided for in the political institution a4
Hindu polity maintained this €O
It is proof positive of the

vitality of the scheme. ' A sort of Balance

work,
operation.

of Power which would ensure it for all time,
was provided ". The peculiarity was that
the most advanced intellectuals stripped
themselves of active power in the administra-

tion and of control

over the economic

conditions of the country.
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In course of time the varnuas crystallised
i.nto rigid castes. This was due to three
influences : (1) the efficiency of each type
of system and training in attaining its object-
ive ; (2) the influence of the local communi-
ties ; (3) the great value that Indians attached
to heredity and environment. Special atten-
tion must be paid to the fact that in the
schemes of Indian DPolity consi-tarable
respect was silown to jaalttllrm fnative
instincts) and desha-dharin lindigenous
institutions.) They were made to feel the

interests with other
ok on

commonness of their
communities having a similar outlo
life. Thus was evolved a cultural homo-
geneity. The primary duty of the State was
to preserve this social scheme of life, and
to protect each section of the people in the
legitimate exercise of its rights and duties.
All texts, religious, secular and political,
reveal that it is the dnty of the head of the
State and of the Government to prescrve
and protect dharma. Vedic texts regard
the King as the embodiment of diarm.
There ave special texts in the Suutraas on

Raaja«lharmu. According to Kalidasa, the

duty of the King to protect the rarsius
and ashramaas is a very ancient onc.
Kautilya reminds us that a King was
warned not to deviate from /iwrma under
any circumstances, lest he should bring
ruiz on bimself and his kingdom. None
had a right to renounce the world (home-
life), without first providing for the upkeep
of his family.

Who were those that deduced the rules
of dhirma? No vested interests did it.

 The most advanced and selfless souls did
tasin best accord with Vedic practices.

existence in different
developed
In the post-

These came 1nt0 :
places and at different times,

into local customs and usages.
Vedic period these were codified ; but let

it be remembered that none of these codes
depended for its sanction on any act <')f
State or Legislature. Many of the l.>a,sm
principles are found alike in various Hindu

codes, and in those of the Buddhists and
the Jains, though there were variationS
incidental to altered religious conditions and

social circumstances.

The fundamental ain of the State was,
indeed to perserve the Indian outlook on life
and those institutions which were deemed
necessary to perpetuate it. Indian polity
recognised, in cases of differences in opinion,
as of binding force, not the will of the
majority as abt present, but 'agreement
among the learned and good (lharmaina-
samayah).  Men of quality were yotaries of
truth and justice, and they boldly spoke

From States where mis.
prevailed they did  not
hesitate to emigrate- This power acted as
a check on injustice in the State. Such
men of quality expressed their ideas on
politics and the burning questions of the
day, only when consulted, whether indi-
vidually or collectively.

The head of the state could takea
detached and impartial view in all matters,
as there was no need to identify himself
with any party in the State commanding
the majority for the moment. Once the
king was chosen, his person became sa-
crosanct, which enabled him to be above

parties and their conflicting
From the time of selection on-

out their mind.
government

contending
1nterests.
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w ino'
hi:’:;;]i:?etoki‘l;% S e'friciency Was j.udged by
3 concile those parties, The
welfare of the State was in the hands of
Men who could put the interest of the
whole State before that of any party. In‘
the discussion of administrative details
howe\i'er. the impartial king was guided by,
thfe View of the majority in the Council of
BI]DI.StetS whom he consulted. The Council
consisted of men who were experts, and
men of tested character and integrity. Con.

. siderations of caste or creed did not count.

The party-system is entirely foreign to
the genius of India. Let our young men
remember that we are a people whose
cultural outlook ripemed into a sense of
kinship with all men and of the sanctity of
all life (Reflect on our daily Prayer: “Saree
Swubkhino Blavantu,
samastaah  Suhhino  Bhavantu ™),

Junaah Lolans-
Herein
lies India’s cultural distinctiveness in public

life and political organisation.

History brings howe to us the fact that
no political ditferences were ever pressed to
a breaking point. The genius for coucili-
ation characterised the comnonsense of the
Indian people. An impartial sovercign an
intelligentsia divorced from power and pelf
enjoying social prestige, had as their watch.
word ¢ Peace and Harmony . These were
able to secure for the State 4 free and
fearless expression of opinion on adwinistra-
tive matters.

Let us for a moment turn our atteation
to the machinery of administration which
throws much light on the main cultura]
outlook of India. Our Peninsula was divided
into a number of small states with geo-

barriers and ethnic and linguistic

graphical
differences. * The political horizon of her
philosophers  was confined to their own

n her cultural influences
Asia.”” We have
s and other
on to politi-
But

ternal

country, even whe
spread to other parts of
the testimony of Megasthené‘l
travellers for the Indian averst
cal domination over other peOPlés-
this aversion had its reflex in the 1Dtet!
polity of 1India. The States composing
India were regarded as political ubits, and
forms of government were so devised as to
make for their political stability and
harmonious inter-relationship. It is clear
that * Imperialism was unknown in ancient
India ",

The Mauryan emperors were content
with a formal acceptance of their titular
suzerainty and the reception of the imperial
viceroy, and readily recognised and respec-
ted the indepcndence of the local and pro-
vincial parts. The Gupta emperors
recognised a similar independence on the
basis of hegemony. and allowed the
conquered kingdoms to retain their institu-
tions as of old, and even reinstated their
captured princes after liberating them. The
immortal names of Harsha, Pulakesin,
Shashaanka,
student of history can forget.
empire meant supremacy in South India,
but not extinction or interference as its
policy towards the other ancient kingdoms
of the south.

and Nurasnophavarman, no
The Chola

The expansion of the kingdom of Vijayae
nagar seems to be u solitary exception to
this principle. By the fifteenth century of
the Christian era, India had been drawn
into the vortex of the world's politics. The
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prevailing local States conld not cope with
the new situation, and a more powcrful
organisation was found to be cssential for
self-preservation. The genius of India, in
adapting her political organisation O
changed new forces, is evident in the con-
struction of the Vijayanagar empire and of
the later Moghul empire (Indo-Islamic struc:
ture.) The centre of gravity had now
shifted from the local states to the imperial
government. To ensure safety and efficiency
at the centre, suitable forms of government
were freshly forged. Then the (uestion
arises as to what became of the local older
institutions, which were surviving in their
variety from the }'cdic age onwards. Beit
noted that they still retained their political
individuality in the ditferent parts of the
empire, and were appreciated and adopted
as the basis of the new provincial organisa-
tion. But the form of government in the
empire was strong, unitary and centraliszd,
so that India could hold her own against
the other nations of the world.

The two empires, Vijayanagar and
Moghul, were based on the political experi-
ence of India, and hence they werc
organisations of a stable form. Many tribes
rushed into the Punjab for plunder, and a
few of them made settlements on Indian
soil. But, these conquerors were gradually
conquered by the culture of India, and gave
up ideas of * rarapant militarism or politi-
cal domination.”

The medival Indian ethicsof warfare
rendered her unable to cope with invaders
like the Mussalmans by land and the Portu-
gese by sea. Instances are not wanting of
Hindu chivalry, faithfulness and honesty, as

cruelty, terrorism and
conquest at any cost, characterising'thc
conduct of the hostile nations. “If Hindu
Dharma was to be maintained, there ought
power and concentration of

ageinst the treachery,

to be greateyr
forces.”

The Hindus had to solve the difficulty.
The first idea that dawned on them was
that of a confederacy. The Rajputs
formed a confederacy against the Turks,
and the South Indian  powers against
the Tuglaks, with a view to resist
the advancing waves of Islam. Even in
the presence of external dangers, they
conld not devolop into a federation on account
of the local comunal and linguistic differences
and silly jealousies. In Mahratha polity so
long as the cemnenting force of Sivaji's per-
sondlity was there, the incessant sources of
strife were not allowed to have their play;
but his death let loose those forces. Hven
the devoloped machinery of the Moghul em.
pire could not help the provinces suffering
disruption and dismemberment in the
eighteenth century. History teaches us that
no abiding interests, nor even
waves of veligious enthusiasm, could unite
a1l India in the absence of a strong political
organisation at the centre. The imperative
need for a strong central government at the
centre is emphasised by the geographical
and cultural unity of India and her political
history.

The Central Government was at no time
autocratic, that is, based on the will of one
man. The ancient Raaja was an impartial
arbitrator rather than master of the state.
As was already pointed above, he was chosen
by the ministers and the leaders of the peo-

economic
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ple. If he ruled badly without any regard
to the common weal, gaod men left the state
and this was the signal for his deposition
or expulsion ; but as the state grew larger
this primitive expedient did not suftice, and
the gradual evolution of ministerial respon-
sibility was the result. Soon it hecame an
accepted political doctrine that the ministers
were there to see that even a bad king ruled
in accordance with the wishes of the people,
Ministers were selected by the king and not
elected by the people. Detachment and
impartiality were considered the qualifica-
tions of the ministers who were put inchuarge
of the government. The famous Emperor
Asoka also bad to bend to their will. Many
other instances of emperors and kings acting
in obedience to the wishes of
not wanting in the history of the period.
Kautilya reminds us that the ministerial
opinion was considered binding on the king.

ministers are

Even under Mubhammadan rule the promi-
nence of the ministry is in evidence. This
shows that ministers looked forward less to
royal favour than to the interests of the
people.

Indian polity attached more importance
to effectual checks on expenditure. The
budget of a Hindu state may be regarded
as the adjusment of expenditure to income,
rather than the discovery of resources for
meeting increasing expenditure.

In the Indian view, protection against the
tyranny of the expert was a greater need.
The departments required expert knowledge
but to check the arbitariness of the expert
the departments were not rigidly exclusive.
The proposal of the expert for the time was
subjected to the scrutiny of those who had

been  experts in the =ame department some
vears carlicr. “In Hindu polity the experts
i other winisters

from various points of view, the highest
ached to

proposal was cheeked alsol

ChCCk bcing l)y men \\’h{) were att
the king by excellency of character as well
as by expert knowledge.”

The foundation of the smaller states or

provinces depended much on local variations.
Greographical, racial ~r linguistic features
gave a certain distinctivness to the local
states, and this distinctivness they retained
even wder expanding empires like those of
Asoka and the Guptas.

Under the Moghnl and Vijayanagawr em-
in the history
Fach province

perors we have a landmark
of the provincial system,
served as a cultural unit.  Proviocial and
loeal Jealousi-s were kept in check by a
strong central government. The growth of
a national feeling in a province showed itself
in the devolopment of its vernacular lite-
vature, in ecconomic hfe and institutions, and
in particular systems of sncial life and civil
law.

Tt must however, be admitted there were
inherent defects of the polity- Imperial
defences were not properly provided for,
even by the Moghul Empire. Weak spots
on the North-West frontier were not kept
safe from foreign invasion. The Vijayanagar
fleet neglected its function as a bulwuwrk of
defence against foreign flests on the open
seas. Portugese piracy wasa constant worry

to the Moghul empire.

None of the empires, Mahratha, Moghul
and Vijayanagar, took an all-India view
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a8 no attention was paid to the frontier pro-
VtieS by the central government. None of
the provinces naturally thought that it was
its concern. In this sense none of these go-
vernments was really a central one. For &
government to be stable in India, it must
have powers at the centre, independent of
the parts or provinces.

The ideal of a good state in its relation to
its subjects is thus laid down in one of our
earlier texts:— There was in it *no
thief, no villain, no drunkard; none who

” -
wowman who was unchaste. It was the self

imposed task of India not only to educate
peoples and her conquerors and
visitors, but to convert to her cultural alti-
tude the states and the regions laying beyond
the seas. It redounds to the credit of her
conquerors that the fundamental ideas of
Indian polity and society were preserved
through time, adapted to altered conditions.
This genius for integration and adaptation is
peculiarly Indian, and this accounts for her
political progress through ages.” May the
same genius animate her political progress

her own

neglected religious rites; none uncultured, - ;
; ; ; : in future .
no man incontinent and gay as libertine. no
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THE TEACHING OF PUNCTUATION
By M=z. J. P. SaksExa, B.A., BT\, Brairajnagar

HE subject of punctuation i the
teaching of English composition and
grammar is of special significance in Indian
schools. It derives its distinet value from
the fact that in no Indian language, before
contact with the Western languages, was
punctuation used in its scientific elaborate-
ness. The gravest consequence that resulted
is somewhat obvious, viz. confusion from
the point of view of the reader. The
grammatical structure of spoken language,
i.e.s its division inte phrases, clauses and
sentences, is indicated by means of panses.
But in written language these svntactic
relations of groups of words must be re-
presented by stops, points of marks which
appeal to the eye, corresponding to the
vocal pauses.
eliminating the confusion born of the total

absence of punctuation marks.

This is the only way of

Again, in cases where the order of words
in a sentence does not make it clear that a
question is being asked, or that it is excla-
matory, the inflexion of voice in speech sets

the matter above dispute. But, in writing,

. this is done by visible signs,

It may thus appear that punctuation has
purely a logical or grammatical function to
discharge, as, indeed, has been asserted by
an authority like Beadnell in the words:
“The variation of pauses between the words
of the same thcught is a matter of rhetoric
and feeling; but punctuation depeunds entire.
ly on logical and grammatical principles.”
But, as a matter of fact, it is also dependent
apon rhetorical principles in so far as it

contributes to emphasis, heightening effect
and regulating pace. Yor examgle, the
difference between the following sentences

“The master beat the scholar with a
1 he master beat the scholar, with a

Rhetorically

strap.
logical.
would be deemed ¢

statement, and the

strap.' is nothing
however, the first
purely matter-of-fact
second, an indignant one, The comma telk
ns that o sfrap is a barbarons instrument t
heat with.

Having so far dealt with the functions o
punctuation, W 1ayv consider its visible
symbols, with all or some of which the
students in the secondary schools will be
concerned.  The full stop or period ()
comma (.), semi-colon (3), colon (:), note 0
exclamation (!, note of interrogation @
dash (=) hyphen (-), inverted commas o
quotation marks (** ") and ~ther mechsnl
cal marks—all wmuv be briefly consider
Punctuation, however

under prestidion,
sal

can be better learnt by a careful perus®”
current literature rather than by studyinl
a set of formul rules.

) . ol
Tt 1= evident that for the purposes =
is to proc

cluss teaching the Lest way B
) t

with simple examyples illustrating

correct nzes  of cach of the above m .
Asa rule the teaching of p\_mctuat“’"
postponed to the higher classes thong b
does not see wh\" the Artention o. pof
students shonld nf,z Le drawn {0 the ;gn (]
tance of punctuation as regards such

and common syvmbols as the foll sto'[;“a

comma and nnte of intcrrOi;‘“on
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*arlier in the course. In fact, the relation
f the correct use of capital letters to full
tOps  malkes it imperative that we call
thildren's attention to this subject as soon
18 they are able to deal with complete
entences.

Full Stop.—It must be first explained
hat the longest pause is indicated by the
ull stop or period. Its use to mark the
nd of every sentence, simple, complex or
:ompound, unless it happens to be interroga-
ive or exclamatory, must be first taught
with examples from text-books. In associa-
ion with this must be pointed out the use
f the capital letters as beginning the first
In the middle

students are

vord of the next sentence.
ichool classes where the
amiliar with direct and indircct narration,
t must be explained that an ‘indirect’
juestion is also marked with a full stop e.q.,
He asked where he could find a resting
slace.

It would be time now to point out, further,
hat a full stop is also used alter abbrevia-
iong—e.i7., M.A., B.C., H.R.H., etc.

Comma.—In contradistinction to the full
itop a comma marks the shortest pause. As
‘egards the general use of the comma, the
ollowing hints are quoted verbatim from
he book mentioned below :—

“Commas should, as a rule, be inserted
retween adjectives preceding and qualifying
ubstantives, as

‘An enterprising, ambitious man.’

‘A gentle, amiable, harmless creature.’

‘A cold, damp, badly lighted room.’

But where the last adjective isin closer

‘elation to the substantive than the preced-
Dg oOnes, omit the comma, a3
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‘A distinguished foreign author.’

"The sailor was accompanied by a great
rough Newfoundland dog-’

Where and joins two single words or
phrases, the comma is usually omitted; e.g-
“The honourable and learned member.'

But where more than two words or
phrases occur together ina sequence, a
comma should precede the final and; e..

‘A great, wise, and beneficent measure.’

The following sentence, containing two
conjunctive an l's needs no commas:

‘God is wise and righteous and faithful.’

Such words as wmoreover, however, &c.,
are usually {ollowed by a comma when used
at the opening of a sentence, or preceded
and followed by a comma when used in
the middle of a sentence. For instance:

‘In any case, however, the siphon may
be filled.’

Commas are often used instead of paren-
theses, as in:

‘Perhaps the most masterly, and certainly
the easiest, presentation of the thoughtis
in the Prelude.”

H.A, Treble awd (L H. Vallins, dn A.B.C.
of English Usage (The Clarendon Press,
Oxford).

(1) Simple Sentences,—Its main uses in
simple scntences can very well be pointed
out tothe students of the early middle
school classes. The divisions of a simple
sentence are indicated chiefly by the comma.

The chief positions of the comma are
noted below.

(¢) It is used after an adjectival phrase
placed at the beginning of a sentence :—
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Confident of

St S .
night. success, ho laboured day and

b . el
. (b) Ao appositional phrase is marked off
rom the rest of the sentence by commas :—

Mohan, the best student of the c¢lass got
the prize. ‘

e
omit the commas inms0 b eney .
_ uch phrases as‘my
friend Jones', ‘my friend the Chancellor of
the Exchequer.’
() Absolute constructions are also marked
off from the rest of the sentence by

commas —
lhv d:\wning. We o Arose. (x\'onu'nnlu‘u

-

An elephant, perhaps, might drag such a

weight.
(y) It separates the individual members

of a series of similar words unconnected by
the conjunction anf :—

Old, poor, sightless, and disgraced, he
retired to his hovel to die.

Note.—Sowetimes, the comma before and
is dropped :—

My brothers, sisters and parents are
going to Madras.

(k) It marks off 4 direct quotation from
the rest of the sentence ; —

] cannot budge «n inch from the right

pmh,' said the man.

(i) The commi s plased before and after

.‘;b!n,tllt!!). . hen the
: . ( ticin hrase in a sentence, W

Knowing this to be potsona’ ! shot? ’ PM“C‘P‘““ ' mnded into a sentence and
- virsolute) phrase can be | i ifies

it. [ngp(r:«md[ fiso hr e mercly qualt

e | 1k, say, SiX miles.  pot used when the phrase
- P o walno 3y

We shounld daily \ poun i— t
his work, weD

{(Imperutive absclute.) .
to say [raakly for mysell, a G
(Infinitice absclute.)

ks off the nominative

I od
.mi
fearing mun-
() The comrma mar
of address: —
Doctor. 1 doa’t think the patient would

survive.
{¢) Ap adverbial phrase in the beginning

used to be separated by a comma, though
the modern tendency is to omit jt ;-
In his time, the Greeks }
ad ... . :
east.— Macuuluy. the

In the book a village schoo] mistress tells
the story .- (Spectator, a modery weekly).
(/3 It occurs before and after connective
words and transitional S
oy o phrases used parenthe.

Darjeeling, on the o :
' ther h
by a railway, andiis served

Hari, having tinished
home.

That is, Hart went
finished his work.

home after he pad

But :

A penny saved is a penny gained.

(2) Compere! Senteonees,—The principﬂl'
use of the comma in a compound sentenceés
double or is to separate its

multiple,
c'o—ordinate parts, specially when a copula-
tive conjunction is used and the sentence is
long :—

The civil war has been 1uore discussed,
fmd’ns le'ss understood, than any other event
in English history.

No comma should be used when the
clauses are short and,or closely related and
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If the verbs of the connected clauses have
only one subject between them :-—

I took up my pan and wrote a few lines.

We may regard life as a burden and still
€njoy the song of the cuckoo outside.

But, the modern tendency is not to use
the comma even though the sentence is
long and each clanse has its own subject
and predicate. In such cases the cliuses
are closely related in thought :—

The haze cleared and bright moonhght

covered the great expanse of sand with a
dazzling white garment such as our widows

wear. Rubindranath Tayore, The Wreel.

Ramesh was completely exhausted by
this time and for the next few minutes he
was unable tocomimnand enough breath
even to question the girl.—/b/d.

There were no signs of order or union in
Western Europe and the Byzantine and
Persian Empires were manifestly bent upon
a mutual destruction.— H.(;, Wells, A Short
History of the World.

When the conjuncticn is omitted between
the co.ordinate clauses, a comma is used
when the clauses are short, and a semicolon
when they are long :—

I am i}, 1 cannot go.

Next day I set off with her to Gwalior;
a fortnight thence we were to be married.

The commas, of course, are used to mark
the minor divisions of g long compound
Sentence; but this is identical with their
Uses in the simple sentence already dis-
Cussed. '
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(8) Complex Sentences.—As regards the
uses of cowmmas in complex sentences, some
important points are to be made clear to the
students. It is misleading, nay wrong, to
say that all subordinate clauses must be
separated from the main clauses by means
of commas, This depends on whether they
are essential parts of the proposition, or
mcre or less separable accidents. Here,
an important distinction has to be made
between the adjectival and adverbial
clauses on the one hand, and substan-
tival clauses on the other. When the
former are omitted from a complex
sentence, though the desired meaning may
be spoilt, the grammar usually remains un-
injured :—

The man who acts honéstly is respected.

I shall see you when the sun next rises.

TFrom these two sentences the subordinate
clauses may be left out and yet a sensible
grammatical whole remains in each case.
But in the following sentence the omission
of the substantival clause leaves no sense :—

He asked what I should do.

It follows, therefore, that there
logical or grammatical justification, though
there may be a rhetorical one, for the
comma so0 often placed before that in an
indirect question. Since the pupils have a
tendency to over-punctuation, they should
be instructed to beware of it :—

‘Yet there, too, we find, that character
has its problems to solve.’

Itis evident that the comma before that
It must be omitted.

i8 no

Is wrong.
In this connection a pertinent difference

may be pointed out.
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When the noun clause is used apposi-
tionally, and not as the subject, object or
complement, the comma may be used before
that. A general rule often laid down is:—

Clauses like ‘It is introducing
several propositions or quotations, each
preceded by the word t/iatf, should have a
comma before each thal. In the case of a
single one, none is necessary : —

said . .’

Philosophers assert. that Nature is
unlimited in her operations, that she has
innumerable forms, ete.

Other important uses of the comma in
complex sentences are as follows : —

(a) To separate an adverbial clause from
the principal clause when the former pre-
cedes the latter or is parenthetic, and not
otherwise, unless the following adverbial
clause is long and complex :—

As time went on, the wounds healed up.

‘It was as
problem.’

I have told you, a difficult

Some words there are which I cannot ex.
plain, because I do not understand them.—
Dr. Johnson.

He did too many things to excel in one,
for restless curiosity kept him ever on the
move,— A, Blackwood,

Just as our five fingers go back to one and
the same arm, so all religions go back to
one and the same God.—Sir (Geurge Biml-
wood-

But:
I like him because he is honest.
He likes you better than me.

(b) To mark off an adjectival clause, i.c.
one introduced by a relative pronoun used

in a continuative way to convey further in-

formation ! —
The Thames,

London, is turbid.

which runs through

When used restrictively, t.v. to define or
limit the antecedent, the relative clause
must not be separated by commas :—

The river that runs through TLondon is
turbid.

To muke this point quite clear the follow-
ing is quoted verbatim from Cummon Faults
in Writing Enqglish by Mr. Henry Alexan-
der. MLA. (Nelson) :—

Note also the difference between,

(1) T am going to visit my aunt that lives
on the Continent,” and

(2) 1 am going to visit my aunt, who
lives on the Continent.’

Sentence (1) suggests that the speaker has
a number of aunts, and he is going to visit
that particular one who lives on the Conti-
nent. Sentence (2) does not give any indi
cation of the number of the speaker’s aunts,
but simply states that he is going to visit sn
aunt and that she happens to live on the
Continent, It will be seen that itis im-
possible tosay:‘l am going to Visit my
mother that lives on the Coutinent.’

Semwolon.—Now with respect to the use
of the semicolon, it may be stated that the
semicolon is the ‘three-quarter’ stop ranking
between the full stop and the comma.
Grammatically independent sentences should
at least be parted by a semicolon. Buts
there are large exceptions to this general
rule. For practical use it is of the greatest
importance that the distinction between
co-ordinate and subordinate conjunctions be

. THE TEACBING OF PUNCTUATION

Wade clear as it facilitates the accurate
use of the semicolon. Under the following
Conditions the place of a semicolon may be
usurped by a couma —

() Those coordinating conjunctions
which are most common tend. in the order
of their commonness, to be humble, and  t0
recognize a comma as sufficient for their
dignity. The order may be given as follows:
and, or, but, so, now, for. Conjunctions
less common than these can hardly ever be
used without a semicolon :—

No peace at night he enjoys, for he lays
awake,

(i7) Shortuessand lightness of the sentence
joined on helps to lessen the need for a
heavy stop :—

I saw him riding fast, he was in a riding
mood.

(i1} Intimate connexion in thought with
the preceding sentence has the Same
effect :—

‘T think ... we may be thankful for the
architectural merits of the Gaiety Block, it
has breadth and dignity...’

In fine, the semicolon is used :—

(1) To separate co-ordinate clauses if they
are joined by conjunctions other than those
mentioned under (¢) supra:—

I am ill; therefore 1shall not go out.

Work hard; otherwise you will fail.

(2) To separate lengthy
clauses where the co-ordinating conjunction
18 omitted :—

co-ordinate

To err is human; to forgive, divine.

‘Btones grow ; plants grow and live;
30imals grow and live and feel.’

C 11

hlon.— The use of the colon is a rather
which cven standard authors

pice point, on .
P Some think

often give confusing guidance.
it a prettier and more impressive stop than
the semicolon and so use it 3 Some useé both
indifferently. It used to be much in vogue
at a time when the periodic arrangement of
clauses in' a sentence found much favour
with authors. Yet, there are a few special
cases which even now may be definitely put
forward as demanding the employment of
colons. These are:—

;) Between two sentences
antithesis unconnected by an adversative
conjunction :—

Man proposes : God disposes.

in clear

(:¢) Introducing a quotation :—

Remember the ancient maxim: know
theyself.

Socrates said: The vulgar inspires man-
kind with the love of the body only, but the
celestial fires the mind with the love of
the soul, with friendship and a generous
thirst after noble actions.’

(:7) Introducing a list : here the colon is
usually followed by a dash.

In India the chief rivers are:—the Indus,
the Ganges, the Brahmaputra, etc.

(#v) Introducing a sentence that comes as
the fulfilment of a promise expressed or
implied in the previous sentence :—

Some things we can, and others we
cannot do : we can walk, but we cannot fly.

(v) Introducing an explanation or proof
that is not connected with the previous
sentence by for or the like :—

‘Rebuke thy son in private: public rebuke
hardens the heart,’
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‘ Dush.—The dash is frequently employed
IR a very capricious and arbitrary manner,
as a substitute for all kinds of points by
writers of loose thoughts. The greatest
temptation in the direction of a profuse use
of dashes is offered by newspapers, which
specialize in this trade. Students are to be
warned against the contagion. The chief
common uses of the dash are given below:-—

(@) Adding to a phrase already used as an
explanation, example or substitute:—

Learn to obey the best of teachers—the
conscience.

(" Invit'mg the reader to pause and
collect his mental forces against the shock
of an unexpected word :—

To write imaginatively a man shounld

have—imagination.

(c) With colon or other stops before a
quotation :—

Hear Milton :—'How cbarming is divine
philosophy !’

Note.—But, this use of the dash is
optional.

(d) Doubled to serve the use of brackets:—

In all regulated communities—such as that
of England—the laws are supreme

A few points of interesetin connection
with the use of the dashes may with advan.
tage be noticed as tending to add to the
clarity of the discussion. Is the dash to
supersede stops at the place where it is
introduced or to be added to them only ?
Assuming that it can be combined with
stops, what is the right order as hetween
the two? An authority like Beadnell the
author' of Spelling and Pundua;ion
answers the first question: ‘The dash doec’

of the ordinary
points at the same time, when the gramma:
ticul construction of the sentence needs
them. But the dush is a eonfession that the
stop will not do; then let the stop go.’ It
must, however, be added that the issue
involved is not very grave, provided that
the stops are the right ones whenever insert-
ed. As for the second suestirn, a few
points may be noted. The dash, since it i8
either a correction or an addition to the
stop, must stand after the stop.

not dispense with the use

As regards
the doulle dashes, itis to be noted that at
the end of a sentence the second dash is

always omitted.

Parentheses or Braclots,~—A line may be
added to show the use of parentheses or
brackets. These must Le used to separate
explanatory or illustrative interruptionss
when

connexion with the sentence :—

particularly

The teacher (he was ill till very recently)
got angry at the question,

Commas are. however. preferred by
modern writers to brackets for short paren-
theses :—

He was not aware, it would seem, boW
wrong his notions were,

A couple of dashes may be used instead of
brackets for Inserting a parenthesis :—

z‘ft the age of ten—such is the power of
genis—Ramanujam could solve great pro-
blems of mathematics.

ffyphen.—~Hyphens are regrettable
necessities and must he avoided wherever

possible.  Of the degrees of intimacy

between words illustrated as follows, the .
second alone admits of a hyphen :—Home

there is no structursl
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- Oftice, h-me-rmaade, homeless. The force of

the hyphen can be made clear by takingup 8
Pair of instances, walking stick and walking-
stick; the first of which means a stick that
walks, while the second alone conveys the
meaning, & stick for walking. Evep the
words of phrases allow themselves to be
welded together by means of hyphens to
form adjectives: Covent-garden market 3
Covent-garden-market salesman.

Note carefully the following :—
Mahatma Gandhi is a well-known per-

sonality in India.

But:

Mahatma Gandhiis well known in India.

If the compounds are well established, as
workhouse, gentleman, straightforward, etc.,
the hyphen is not used.

A hyphen is also used to indicate the
separition of one syllable from another : —

For-mer-ly, hand-some, hos-pit-a-ble:
mo-tion, fi-nan-cial, de-cis-ion par-ti-al-1-ty.

Inrverted Commas or Quotation Marks.—-
Quotation marks; like hyphens, should be
used only when necessary. It is no use

within  quotation

scrupulously enclosing
marks famous words of celebrated authors
with which po educated person will credit
the tyro:—

Eighteen strokes were given wjth a ‘cat’.

They are to be used to enclose words that
are verbatim, \When the quotation contains
another quotation the practice is to enclose
the inner one within single marks, the outer
one within the double. But, the better and
the more logical practice would be to use
the latter for the inner quotation and the

XLIX—15
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former for the outer as advocated by Horace
Hart:—

‘ We see him trying rehe
absolute,’ ... in morals and religion-

- The writer has an option to follow either
stently carried

“to apprehend the

practice, provided it is consi
out.

Note of Ezclamation.—The other point
of punctuation that must be taught in the
secondary schools is the note of exclamation
It must be used with the
for exam-

and its uses. !
words recognized as interjections,

“ple, ‘alas!’, fragmentary expressions like ‘my

friend !’ and complete sentences containing
oxclamatory words as in the following :—

‘What a piece of work is man r

Not only direct commands, invocations
and apostrophes, but also wishes are pointed
with exclamation marks :—

May T be there to see !

Similarly, expressions of contempt, irony

or sarcasm have notes of exclargation :—

“

You are a pretty fellow !
Note of [ nterrogation.——The
interrogation is used after & direct ques-

pote of -

tlon i —
{Vhat is the matter with him‘_!
15 that all you have to s8y ?
But, it is not used after an indirect ques-

tion:— .
He asked me what was the matter with
him.
The note of interrogation is not always
used after a polite request :—
Will you please hand me & glags of water.
Would you mind posting this letter.
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It is now pretty clear when a question-
mark should be nsed. But the danger of
confusing the question-mark with that of
exclamation ust
against :—

be carefully guarded

Fortunate man ! who would not envy you ?

The point that excessive indulgence in
direct questions and exclamations is an
ugly feature of composition must be driven
home.

Having thus rapidly passed under review
the more important points in connexion
with punctoation, we may touch upon some
of the prevalent errors noticed even among
good authors. These may occasionally -bhe
brought to the notice of students in the
course of correction of their composition
exercises.

The first in order as in gravity is the
defect dubbed ‘spot-plague’ by H.\V. Fowler
and F.G. Fowler in The King's English
{Clarendon Press). the tendency to make
full stops do all the work of punctuation.
The result would be an ostentatious display
of simplicity arising out of a series of short
choppy sentences. They suggest a certain
patronising archness, sham ingenuousness,
and scrappy argument. The most intolera-
ble consequence is the resulting monotony.

The opposite error is  over-stopping,
directly to be traced to the imitation of old.
fashioned writers. True, accuracy is not
thereby necessarily sacrificed. Here the

suggestion is & certain pompous solemnity

injurious to good and affable writing.
Moreover, the crowd of commas and other
makes reading much like
an obstacle This ungrammatical
insertion of stops is a misdemeanour not to
be tolerated, whereas ungrammatical omis-
sion of them is often venial.

Finally, we may notice that the tendency
to under-stopping also is not to be encourag
ed. This too offends against good taste and
exposes the writer to the charge of being
uneducated, The following example illus-
trates the irritation consequent on under-

stops in sentences
race.

stopping :—

It may be asked can further depreciation
be afforded.—The Tinwes,

Enough has been said to emphasize the
necessity of correct punctuation and direct
its cultivation, Nothins can be mor effec-
tive as a check to the sloppy thinking
and  writing, unfortunately = encouraged
by Indian traditions than a systematic
training in the use of punctuation. This
consideration ought to tind for it a cons-
picuous place in the secondary school curri-
culum.

J. C. Nesfield has dealt with this subject
beautifully in a chapter entitled ‘Punctua-
tion, Capitals, Syllabic Division, Underlin-
ing’ in his famous book Junior Course of
English Composition (Macmillan), which the
reader will do well to peruse.
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PRIMARY AND RURAL EDUCATION®

By Srr N. KUrpuswaMi Aryaxcak, M.A, LT, Srirangam

l MUST first thank the authoritios for

giving me an opportunity to say some-
thing, the like which, perhaps no one has
sald in conferences of this kind before.
Shakespeare might have said: * What is in
8 name ? A rose will smell as sweet under
any other name.,” But names very often
connote a good deal more than what appears
on the surface.

SHOULD RURAL EDUCATION BE
DIFFERENT FROM URBAN EDUCATION?

It seems to me ‘that the naming of this
section is not particularly happy. The
pames might be alright from the point of
view of the educational policy of the
Government. But it is not consistent either
with the accepted policy of the Federation
or with the modern developments in edu-
cation. First of all, why should rural edu-
cation- be coupled with primary education?
Does this mean that, in the opinion of the
Federation, rural should confine,
themselves only to primary education ? Or
does this mean that primary education in
rural parts, should be different from that in
urban areas?

people

It is obvious that neither of these views
is consistent with the aim of Indian National

Education Scheme that the Federation has

accepted in 1939 and that was quoted by
your Secretary in his letter of invitation,
pamely: *“The aim of Indian National
Education is the realisation of the maximum

# Presidential Address at the Primary
ference held at Indore last December,

idual with a view to
("o.npera: ive Social
t suugested that

growth of every indiv
evolving an efticient
Order.” '
rural children are so superior that prnnul.‘_\‘
for them to attain
and it cannot be
are

I suppese. it is no

education is sniticient
their maximun: growti;
claimed that urban and rural children
so different that they 1equire ditferent kinds
of education even at the primary stage for
the realisation of their maximum growth.

No doubt, there is s.me dillerence bet-
ween the environments of the rural and the
urban children.  But cur object of bringing
about an efticient co-operative social order
cannot be realised by emphasising these
differcnces and creating ditferent outlooks
which are sure to be the results of different
kinds of education. That 15 why, tc the

question, what kind of education would he .

recommend for the wurban populationm

Gandhiji replied,  “ The same kind (as for

the villages), though the crafts may ditfer.” -

There would have been no occasion for
the question of separate education for the
rural population buat for the fuct that, at the
tiie, attempts were being made to introduce
a system by which pupils, especially the
rural pupils, can be diverted from higher
education at an early age. This should not
be a matter for surprise if we remember the
history of education in Fogland. For along
time liberal education for the classes and
practically no education for the masses /W;"

and Rural Educatinn Section of the All.Ind;. lzducaiional Con -~
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gthe rule—At that time, “the distinction
between those who toiled and those
*Who were born to authority and leisure”
Was recognised to be more or less legitimate.

ith the growth of democracy, when the
ery of the common people for a place in the
‘8un could no longer be ignored, separate
Schools were established for the masses.
Pf'e[)aratory Schools and Public 8chools for
the classes and Elementary School and
Municipal Schaols for the masses becaine
the practice. When this brought about
intense competition between the governing
class and the educated lower classes for
What are called white collar ewployments,
Various devices like Central Schools
Junior Technical Schools to divert children
from Secondary liiucation at the early age
of eleven plus were tried. All these have
failed. They did not satisty the cry of the
lower classes for equal opportunitics in

and

matters cducational.

This war is likely to see the ¢nd of class
education in England. Sometime ago, the
Parliamentary Secretary to the Board of
Bdycation was reported to have stated :
“Hitherto, English education had been too
lmuch stratified into social grades aud had
&t an early age segregated the youths,
giving them a narrow class outlook .and
forcing thewn to associate almost entirely
with those of siwilar gifts to their own.
The secondary school was not free from this
limitation. The Board intended to further
the Prime Minister's policy of ‘establishing a
State of society where advantage and privi-
Lelﬁ%. which hitherto have been enjoyed

Y by a few, shall be far more widely

8red by the men and youth of the nation
43 a whole.’ "
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In India, the British are following a
.policy more or less similar to the one follow-
ed in England. We are now abt a stage
when attempts are being made to introduce
class education, though camouflaged by fine
words like aptitudes, fitness and economics
of cducation. One system for the rich and
the urban population and another for the
poor rural population. English and higher
education for the classes and Vernacular
and vocational education for the masses.
The bifurcation is to be made at eleven or
twelve at a time, when no one can say with
confidence what the pupil is capable of.
The English medium has already created a
wid pull between the educated classes and
the masses. L'his bifurcation will make the
gulf wider.

This system, T rezret to note, is gradually
coming into force in Madras. To give an
instance, we have in Madras what ate called
higher grade Elementary Schools contatining
8 clusses.  The 6th, Tth and the 8th classes
correspond to the first three formsin a high
school. Education here is much cheaper
than in Middle Schools—Till recently, Head-
musters of High Schools were allowed to
admit the products of these schools into the
4th Form, if they were found fit for the
Very many poor villagers took
advantage of this and inadc themselves fit
for the 4th o by attending these cheap
schools in their own villages. But now the
Government of Madras have not only revi-
sed the syllabus of these Schools so as to
make it difficult for these pupils to attain
the standard required for admission into the
Fourth Form, but also have made a rule
that these boys should not be admitted into

class.
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any Form higher than the Third, whatever
their attainments may be. Unfortunately, -
some of us donot realise that, in this matter,
we are trying to adopt the discarded fushions
of England. But it did not require a war
for Gandhiji to see that the system is not
only undemocractic and unscientific, but un-
Just to the poor rural population. IFollow-
ing Gandhiji, this Federation, in the scheme
of National Education for India adopted at
the Lucknow Conference in 1933, has
provided only one kind of education for all,
rich or poor, rural or urban, until the pupil
reaches fourteen, an age below which
modern psychology has no means of finding
out with any degrec of certainty whether a
particular pupil is fit for this or that kind of
education. Having accepted the policy of
the same education for all, rich or poor,
rural or urban, until the pupil reaches
fourteen, the Federation will do well to omit
all nomenclature that indicates a ditferent
policy. .
A
WHAT SHOULD CONSTITUTE PRIMARY
EDUCATION ?

Secondly, I take it that the term, Primary
Education, is used here in its usual con-
ventional meaning, namely, education up to
the 4th or the 5th class ; and it is intended to
cover the period between the I’re-school
and what is now called Secondary Ldu-
cation. At this stage, not much more than
the 8 R’s is contemplated. If it is so, it is
again inconsistent with th accepted policy of
the Federation. In the Federation Scheme
of National Education, the period between
the Pre-school and Secondary Educaticn, is
called The Basic or Primary Stage. Hare

tha word, *‘Primary’, is used in its original
meaning, ‘of the first importance '~ the
education which is of the first and greatest
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importance to the citizen. Perhaps thﬂ}‘
term. Primary Education, was used in th‘
same sense even at the beginning. Onl?’ mf
those days as the function of the cit1ze'n
was merely to obey the law, the three 1.“
were considered sufficient for citizenshx[').a
But now with the growth of democratfo
ideals, a great deal mora than the 3R's ¥
necessary for good citizenship.

The Wardha Scheme was intended “
“the minimum of educition required fof
the intelligent exercise of the rightsand;
duties of citizens,” It is this educatiod
that Gandhiji said was of th: first and
greatest importance and he called it Prj
mary Education. * Primary Education,
he expliing, “should tike the place of wha
passes to-day under the name of Primary
Middle and High School Edlucation.” X
another plice, he says that Primary Edf
cation *should be equal to the presd
Matriculation less English.,* But for poli
cians and educationists, Primary Educath
has come to mean, as I have already stst®
only the three R's and rudiments of knot
ledge. Tt is to remove this confusion, ﬂi
Gandhiji changed the name of Prims§
Education into ¢ Basic Education’. In orq
to make the matter clearer and perhaps !
a spirit of compromise, in the Federatid
scheme of National Education, we hf-‘;
used both these words and called the per¥d
between the Pre.school and Secondary stoff
‘Tue Basic ok Pruanry STace.’ Thed
fore, to be consistent, we should call d'
section, not Primary and Rural Edo
Section, but * The Basic 5r Primary E'd“d
tion section.” { hope in our discussions M
we shall remember this aspect of the BE™

On the subjects of the sym posith wie

ot

anticipating your discussions, 1 m8Y

-
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mitmd to say that with regard to the first,
onstruction of the Primary and Rural
%hool Curricula during war time,’ I must
fonfess 1 do not understand it. I do not
B0W whether there is any room for any
Teconstruction except, perhaps, that you may
40 wel) to make the pupils take to spinning
Which might to some extent alleviate the
tloth famine that is now prevalent in the
8nd. T hope to be enlightened on the subject
O¥ our discussion.

With regard to administration and finan-
Ying, it may serve as & starting point for
Your discussions if I explain theimplications
f the Federation Scheme of National Fdu-
tior; for India on the subject.

LA
The scheme is to be administered by a
National Government on the following lines.

Primary or Basic Education up to the age
of 13 or 14 should be compulsory and the
%ame for g]].

No one should be prevented from going in
Or higher education simply because he had
ot the money for it.

No one should be prevented from entering

8 University simply because he happened

make a wrong choice in the Secondary
School Course,

All the money that is required for the
Purpose must be found by the Government.
Ina family when the sons are to be educat-
®d the wise parents to whom the welfare of
th'eir sons is the first and foremost concern
8tint and sacrifice themselves in a number
ot ways for having them educated. There

s :
shno reason why a National Government
Ould do any thing less.

}; I:’:st some of you should think that the
vou ethprmcip]es are Utopian, I may inform
P t every one of these principles is

}
3
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practiced to day in Soviet Russia. In the
United States of America and France, both
Primary and Secondary Education are free.
Even in plutocratic England, the ideal is
sought to be realised by giving 1007 scholar-
ships, That is, the ideal is that every one
who want it and who is found fit for
Secondary Education is to be given &
scholarship to enable him to go in for it. -
In the United States of America, though
the ideal of making university education
free is not yet realised, in addition to their
giving a large number of scholarships, they
arrange university work in such a manner
that poor students are enabled to earn and
pay for their expenses in the university.

EDUCATION
founded in 1920
Proprietors :
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Headmasters All Over India Feel Satisfied W}_i

P. C. WREN'S
NEW ENGLISH GRAMMAR SERIES

Thev have decided to continue the usc of one or more books of
this Series, since they arc unable to find other Grammar hooks equal
in merits to I’. C. \Wren's 7 Grammar books.

{. THE SIMPLER PARTS OF SPEECH. Twenty-Seventh
Edition.

2. FIRST 1.ESSONS IN ENGLISH GRAMMAR. Seventh
Edition.

3. THE BEGINNER'S ENGLISH GRAMNMAR, Seventh
Edition.

4. A SIMPLE ENGLISH GRAMMAR.

5. ELEMENTARY GRAMMAR ON
Sixteenth Edition.

6. A SHORTER ENGILISIT GRANMVAR,

Twelfth Edition.
MODERN  LINES.

Third Edition.
7. HIGH SCHQOI, ENGLISH GRAMMAR. Seventeenth Editions

Wren's Grammar hooks are easv to he tausht from page 19

| T haé

page ; many other Grammar books cannot le s, taucht.
. . . < =~ a
accounts for the increasing sales of \Wren's Grammar Series.

K. & J. COOPER-PUBLISHERS—-BOMBAY. 4

Sole Selling-Agents for Madras Presidency -
' The Christian Literature Society for India, Park Town, Madra$
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TEACHERS AND PEDANTRY:

! L}
‘Sm R. SivaraMaknrisesizg, B.A, LT, Tutor to A. H. the E
t Travancore. Trivandrum.

pEDA’NTRY implies among other things
shallowness of learning, a vain desire
to display it and a bookish knowledge
divorced from the realities of life. These
attributes have from time immemorial been
associated with schoolmasters, Shakespeare
has caricatured them in his Holofernes in
Love's Labours Lost and Scott in the school-
master Holiday in Kenilworth. Similar
caricatures of the pedantic schoolmaster
are to be met with in the works of nume-
rous other writers and many are the stories
current among the people of his unpractical
1earning and his craving for display.

When learning is
wisdom or judgment we call it pedantry.
The pedant stuffs his mind with other
people’s thoughts without assimilating them
and reels them off on occasions for his own
delectation and, as he believes, for the delec-
tation of his hearers. flis learning does
not become part of his intellectual being
and we may apply to him the definition of
a pedant as a man who has got rid of his
brains to make room for his learning.

unaccompanied by

Cynical Montaigne has said some hard
things and some very wise things as well
about *“these inflated pedants” * whose
scholarship is housed in their sumptuous
libraries” and whose hcads have swollen
_but not grown. And he adds. .hat though
We may grow learned through other men's
l??tning we are only wise by our own
Wisdom, Referring to the devitalising
®flect of mere learning divorced from life

XLIX—16

he remarks that when the barkang
overran Greece the only thing Dra.sav
the libraries from being burnt down by
them was the suggestion of one of them
that they (the libraries) should be  left
intact since they would amuse their enemies
in a lazy, sedentary way and thereby unfit
them for military and other active pursuits
—a somewhat cynical commentary on the
value of book learning.

One of the ways in which pedantry mani-
fests itself is the use of pompous and high
sounding words and t he interspersing
of the mother tongue with expressions in a
foreign tongue—ULatin, French or Sanskrit
Specimens of such pedantry
are to bes found in the conversations
between Holofernes and Sir Nathaniel in
Love's Labours Lost. Says the former to
the latter of the deer wounded in the hunt:
“ The deer was, as you know, sanguis—in
blood; ripe as a pomewater, who now
hangeth like a jewel in the ear of Caelo—
the sky, the welkin, the heaven; and anon
falleth like a crab on the face of terra—the
soil, the land, the earth.”

Another manifestation of pedantry is the
frequent indulgence in quotations. We
have a natural tendency to seek support for
our opinions in the opinions of our betters.
So we quote them and rightly, too; but the
passage quoted must be strictly relevant to
the occasion and must fit in with its setting.
Otherwise it will bave the appearance of
having been forced into a place where it is

for instance.
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not wanted.
when they are relevant indicate a desire to
Show off, which is one of the characteristics
of the pedant. They are alsn an evidence
of inferiority complex on the part of the
writer. The more original the writer. the
more he relies on his own reason and
Judgment. He knows he is right and feels
0o need to bnttress up his opinions by
those of others. He draws conclusions by
careful reasoning from first principles and
not by piling up borrowed opinions. He
rarely quotes others and is frequently quoted
by them. The ignorant lady who remarked
that Shakespeare had no originality because
his Hamlet was full of quotations was un-
consciously uttering a profound truth,
namely, that a great genius like Shakespeare
so enriches the thought and language of his
country that his ideas and words become
current coin and when they are met with
in his work by a reader for the first time
they are apt to be mistaken for quotations.
That original minds rarely find it necessary
to quote is best illustrated by the writings
of Mahatma Gandhi in which one seldom
comes acros{ the inverted comma. The
absence of quotations far from detracting
from the merit of his writings gives them
8 freshness and simplicity as we]] as vigour
which make the reader’s tagk easy. If g
man’s writings bristle with quotations, you
may take it that bis life itself is g quotation.

THE EDUCATIONAL REVIEW

other lives,
The desire to exhibit one's wares is a

And excessive quotations even It lacks originality, It is but a copy of

§

!

natural failing and the teacher, whose ware "

is learning, may well be pardoned for
occasionally parading it. He npeed not on
that account alone be called a pedant. When,
however, ignorance masquerades as know-
ledge and shallowness tries to pass for depth,
we have real pedantry which deserves to

be condemned.

The teacher need not mind being callec
names, since no man can escape being
inpressed with the stamp of his profession
If the schoolmaster parades hic learning
the lawyer always argues and splits hairs
and the Government official always bosses
it'over others. So we are quits. But the
teacher must not lay himself open to the
charge  of lacking scholarship. Sound
scholarship is not pedantry. On the othet
hand it is an antidote to it. It is the maB
of little knowledge that tries to hide his
ignorance under a cover of pseudo-learninge
An adequate stock of properly assimilawdj
knowledge is the sine qua non of a teachet
who wishes to be true to his salt and tO,
command the respect of his pupils and of
society.  Also he must correlate his know.
ledge derived from books to his experient®
gathered from actual life. Add to these th
saving grace of humonr and you escsp
being dubbed with the sobriquet of p‘f&b

SRI BHAGAVAT GITA

Lectures on the Bhagavat Gita by the late Profe

ssor M. Rangacharya, MA.

The most comprehensive modern commentary on the Gita.

In*3 Volumes,

Price per cach
4pply to: Messrs G. A, Natesan & Co., George
or M. R. Sampatkumaran, M A., 14-A'S

e ¢
Volume, Rs, -

i

Tows, Madras
unkuwar §¢reot, Triplicans, Madra:
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PLANE GEOMETRY
FOR SCHOOLS

BY
G. V. BHAGWAT, M. A,

5 R.
PROFESSOR OF MATHEMATICS, KARNATAK COLLEGE, DHARWA

VOLUME 1. PracticAL AND THEORETICAL: OvER 250 pa.gg(:)s.
VOLUME 1I. Wire ELeMENTS OF TRIGONOMETRY, Over 280 pa
COMPLETE. (Vou.1& Vou. 1I B0UND TOGETHER IN CLOTH.)

ges.

OPINION

“Plane Geometry (Vol. 1)—Practical and TheOfetical——is weil proc;uca:ij

d has much to recommend it and, in fact, the rev1ewe.r has we c.:ome,
o The book begins on right lines with a practical course
{ Standard IV, and paves the way to a correct
ts of Geometry. The practical course
table for Standard V. Exercises that

adopted it in his school.
designed to meet the needs o
appreciation of the fundamental concep

is followed by a theoretical course sui !
Zlfl?)wa theorem or a group of theorems are carefully chosen and theyv ar

i it
t too many. Revision exercises are provided at the end of eagch par’c;i Ccllul e;
an dmirable book eminently suitable for the fourth and fifth standards o
admirable bookK:«:--: :
zﬁr schools.”—The Bombay Teachers Journal (July 1938).

As a teacher, you are well aware of the many shortc?mings of Byhour prte;
xtbook on Geometry. Will you please therefore examine Proi. Wag:rv;:ke
Geometry from page to page to see if it stands your clo.se 'scrutmy{. Bhea o
this timely request because we are confident that you will find Pr? . , gesent
textbook quite superior in many respects to the textbook' you are ‘-lsmghé prear
and that therefore you will recommend its IMMEDIATE introduction this year.

)

gent te

May we assure you that thereby you will be justifiably safequarding the
interests of your boys ?
K. & J. COOPER-PUBLISHERS - BOMBAY, 4
Sole Selling-Agents for Madras Presz‘dengy:

The Christian Literature Society for India, Park Town, Madras
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PROC AND :
ESS OF BECOMING AND THE POTENCY OF
THE SCHOOL LIBRARY

BY Rao Samms S. R. Rax
Library and Secretary

HE theme of this

' ed briefly in the
lnequality and equalit
Education - -

y:

socialising process ; but
——— an active, global, ex-
periential, creative,socia.
. lising process.

he potency of the school library could

not 'be realised in its fulness by merely
describing it as a laboratory for training in
the use of externalised memory or reference
book’s or as the one part of the school which
provides qpportunity to the immediate
advent of the pedagogy of individual diffe.
fencs, till it overthrows the mass method
irom the class room. To complete ony
realisation of ity we must examine what is

.nherent in the process of education: and
‘or this purpose, we must look upon ,educa-’
ion as the Process of Becoming. Inieed
is Tagore says in his Fireflies: “True end is
lotin the reaching of the limit,
:ompletion which is endless.”
hus, zfot a finite process. In the process of
)e?omlng stand  telescoped the

iniverse and all time.

but in a
Becoming is,

whole

TRIANGLE OF FORCEs

.In this process the pupil seeks to become
imself under a triangle of forces :

. l.. .the phylogenic force or the force of
is living body inherited from his ancestors :

Paper may be express. 2.

~ @ passive, partial, trans
missive, inhibiting, anti-

GANATHAN, M.A,, L.T, F.L-A., Librarin, Mallras University

Madras Library Associafion

from the distant star
which be walks, and from the internations
institutions to the school, the teacher an
the appliances ;

3 the psycheogenic force or the force
whizh with :
through its several cinbodiments in its urg
towards perfection.

of rasuna the sonl  oirrics

INDIVIDUALITY

The ‘individuality of the pupil’ is th
name given to the resultant of the forces o
philogeny and psycheogeny. This facto
can sefdom be manipulated Ly our organisa
tion for education. This reduces theb field
of organised schosls to anly ane of the force
of the trianglc—thc force ef environment.
The school’s part in the process of cducation
thercfore, consists in manipulating it favour-
ably, so as to help the healthy, unimpeded,

FORPess: . .
[roaresslve blossoming of the personality of
the pupil,

FAULTS TO BE CORRECTED

~Buc here the schools ure experiencing ®
fhfﬁ(:lllt_\'. The incidence of truancy, sleep-
ing class, first class honours men’ turning
into 1'out'iue masters in after-life, r.c. the
suppression of initiative, disharmony while
at school and harm(y] anti-social tendencies

1n after.life is too frequent and too wide-
spread to be overlooked.

¢ the environmental force including the
or : . . .

rm of the following physical, the social aud the psychic elements,
to the very earth -

THE POTENCY OF THE SCHOOL LIBRARY

ACTIVE

In an attempt to minimise ity the first
fault that was located was the prevaleace of
physical and mental passivity in school
work. As a corrective, activity methods,
involving practical mathewmatics, practical
science, practical geography and physical
drill, were introduced. Though necessirys
they did not prove sufiicient for the purpose.

GLOBAL

Next the trouble was traced toa second
Active or passive, the
nd to consist in
a

group of faults.
process in vogue was fou
making the educational envirnnment
truncated one, too neagre when compared
with the natural one. This was corrected
by the provision of a global instead of an
atomised course of instruction. But even
this was found to be insulticient

CREATIVE

The next fault discovered wus that the
process of instruction was transmissive and
not creative. - In the long run, /.. before
the pupil left the school, the pressure of
transmission tended to destroy the true
creative power—from the ornamental green
to the deepest pith and the most hidden
The corrective for this fault was in
should not

fibres.
the realisation that the
do more than half in setting the class on
fire. He should know to iwpart - the right
ferment at the right time and in the right
way and leave the rest to the fusion of the

ferment and the creative urge in the pupil.
a
THE FERMENT

teacher

When the ferment begins to work, suoner
or later the school library will bea place of

125

It may be for finding precedents

resort.
and models; or it may to find out facts and
figures. It may be for verifying the

new findings; or it may be to know the
recorded findings so that the work may be
carried forward ratber than repeated. It
may be for inspiration; or it may be for
reluxation, not of the kind that - leaves one
botched, but of the kind that renovates.
clevates and recreates. For those who are
susceptible to ferments the need for this
kind of relaxation will be even
greater. Theur global experience will need
the library as often for relaxation as for in-
formation and inspiration.

superior

DEMAND ON THE SCHOOL LIBRARY

Again the ferments of no two pupils may
be ulike; there is a specificity in the susce-
ptibility of pupils to ferments; the centre of
divine curiosity differs from pupil to pupily
the objects of prema of pupils are as varied
as their faces. This means that as the
{erment works, the demands of the pupils
on the school library will be varied. The
true ‘becoming’ of even a single pupil will
require the aid of a varied collection in the
school library. For the true ‘becoming’ of
hundreds of pupils., it goes without saying
that the variety in the library collection can
know no limit,

Fveryonc grows in his own way. Some by
supporting political ~systems; SoOme by
religion; some by science; some by classics}
some by social work; some by being vege-
tarians; some by industry; some by educa-
cation; some by art; and by many another
The school library should answer the
Hence the school

road.
needs of every one



126
THE EDUCATIONAL REVIEW

:;);:.vrlzd sl;ould cover the entire spectrum of
conis Ofgt . Surely the dictum of ‘Four
P o en books c?)osen by the manage-
e pupilzs;§3ir It is by 'fa.ilure to enrich
" onment .wnth books of every
ind and on every subject, which he may
:)eretthas the‘ ferment works, that he gets out
e school often undeveloped and
becomes a victim of stagnation.

THE LOOK OF SCHOOL LI1BRARY

As the school library isa field for the
global experience of many pupils, it should
have the hum of a beehive with this diffe-
rence, that it is not characterised by the
mono?ony of work of a repetitive kind. For
a pupil who grows day by day—physically
mentally and spiritually —there will alwa.y;
be fr.esh work todo in the school library;
he will always be in a mood of alertness and’
awareness when he comes to it, not unde
external compulsion, but by inner necessit r
T?Je disciplinary trouble due to idle mi :
will be foreign to the school library Tnhi:
does x_mt mean that death-like stillne;ss will
grevml. There will be action at high pot
tial. The sleeping top rather than a pluen.
of stone will be the correct analogue. "

- CHARM OF DIVERSITY

Scfmetimes the work of the pupils will b
on d.xverse lines. Each one will ‘be doi .
his tiny research to satisfy his own curio(s)'mg'
Some will be following up problems pi ll:y.
up on the road sides; some will be caI: s 'ed
out a contract originated in the class oom
and some others will be derivin, a.room;
.ment.from funny story books. OEe A1l be
1dent'1fying butterflies, another wv:’lllll "
copying out poems; and stiil another will ::

tracing out pictures and maps. A few will |

pe exploring the files of clippings; a few will
be making scrap books; and a few others
will be helping
small group will be crowding round the
librarian listening to a story or to 2 talk-
The charm of this diversity cannot be foun

in the class room, not even in the pls

ground. There will be diversity not onl!

f‘t any one moment, the hourly change

in the look of the school library will als

be equally diverse. ’

It will be ever full: but not with the sai®
pupils. It will be ever in hum; but not ¢
th.e same pitch, It will be ever charg®
with the radiance of the ‘becoming’ proced
but the process will be at diverse stages
diverse hours,

GRACE OF CONCERTED ACTION

One feature of this diversity will be ths
there will be moments of team worl
f}lobal experience needs also the leaven ¢
l;etam fWork. The diversity in the individd!

y of the pupils is no barrier to team worl
.In the nature of things the pupil's capasit
in the playground is as varied as i0 the
clz?.s.s room and the school library. If tes®
sp'mt can be fostered in the play.ground in
:;);t: c?f hetrogeneity of physical aptitudes
t li:, is no reasox.z why it cannot be fos
in 1 ;;n;y t?tox:irs in spi.te of hetrogeneity ©
ments cfassu es. Itis true that the teadi-

! room atmosphere has
re.zsponslble for a wrong view. The p‘“i"
ot o et o

. e pupils to share each otber's
gifts and foibles. 1f anything, tbe oI8®
room treatment favours the ;ndOCﬁon of

the school librarian. A

THFE, POTENCY OF

an aristocartic attitude in themorc gifted and
a sense of inferiority in the less gifted. The
two groups are repelled from each other
l‘k_e_ similar poles in a magnetic field.
spirit of exclusiveness creeps in and thrives.
This fault inherent in the class oo™
atmosphere pneeds correction. Till the
advent of the library hour, the sports ground
had the monopoly of this job. But noW the
library hour offers another splendid oppor
tunity. In progressive schools, the very
class room uethod is being changed into
the project method for this purpose. The
pleading here is that if we are not ready for
correction by the project method. let us
make the library hour atleast, an hour for
co-operstive effort by the pupils. Let there
be openness and not secrecy in the library
hour; let there be freedom and not restraints
and let there be mutual dependence and not
mutual jealousy- The grace of concerted
action in the school library is as enjoyable
as the charm of its diversity. The beauty
of the alternation of these two states is com-
parable to that of the kaleidoscoge-
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A" and again into grou
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SOCIALISATION
erience initiated by ferments of
and working itself up now
p activities in the school
kes the pupil learn that man owes
his strength t0 the fact that he is @& soc_m.lly
living animal; it leads him to the experience
that os little 85 8 battle between single ants
of an ant-hill i essential for ‘pecoming’ OF
even for survival. He need not land himself

in the fateful fascist pessimism that
is the negation of the

Individualism 1
fundamental unity which is at the root

of Being; is the negation of that princi-
ple of duty which is the foundation of
the moral world and the affirmation,
in its stead, of the principle of rights—
those rights which are the perenninal
spring of all human ills and evils. The
search for a meaning of life leads to
the realisation that what must be par-’
amount for man is not the conception
of his rights as individusl, but the
vision of his duties as @ social being;
that what is of supreme worth is not

Global exp
9 certaln kind

HEADMASTERS ADMIT

that

Composition  are

every vear in spite of
not far to seek.

Sole Selling-Agents

In fact, it may be stated that the s
scores of imitators

The Christian Literature Society for I

when books on Grammar and

to be selected,

Wren & Martin's text-books hold the field.

ales of these books increase
The reason for this 1s

THEY ARE SO THOROUGH [N EVERY RESPECT.

K. & J COOPER—PUBLISHERS——BOMBAY, 4

for Madras Presidency

ndia, Park Town, Madras
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e development ?
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Society. Tn )*II;(;I es the individual and the
library 1 ! wming work for school
¥ hour, opportunities c:

PUPILS to derery escan bhe found for
tion of epend on one another for comyple-

of a piece of work.

The investivations

in the aop :1 xéimom qndermken by pupils,
curiositn ool library in response to divine
itse](f)slt-\dor prewe can be as  varied as  life
e fau. hence can give opportunity not
e y for individual work but alsy for socid
k‘mdg g;oup er}'ort: ~The alternation of these
lnds ot opportunitics will replace the fascist
pessinism by t'he faith that there is nothing
intriosically  incompatible  betwecn  the
spemf:xc 'ur‘\foldment of the personality »f
e_ach individual and the due fulfilinent of the
life of the group, the nation and =zociety at
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formtion, it =hould ou the higher levels
foster those juahties which make for indivi-
duality and independent personalities. The
«chool library can witness and help not only
the ‘b coming’ of cach pupil severally, but
‘hecoming’ of the sense that’ his
is best when it is with the
of ull together. Well did the

also the
loer ity

hecorning
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AN INVESTIGATION INTO CE

THE TEACHING OF ENGLISH INT
M., Headmaster, Bu.xcar High School, Buzar

By Snvkpeva Tusxug B.A. (Hows.)

CHAPTER VII,

THE AIM OF METHOD IN ENGLISH
TEACHING

“All phases of language, including the
receptive and reproductive phases are close-
ly inter-dependent.” — Hogbolit. ]

F the educationists, belonging to 3 diffe-
rent provinces, who sent replies to My
questionnaire* on airns and method, some
advocate the teaching of English as a com-
pulsory principal language, stress the lan
guage aspect of the work and lay down as
aim, **to enable students to express them-
selves with clearness and accuracy in this
language and to cultivate an ability to
speak, read, and write English asit is
spoken and Written today by ordinary
Englishmen.” Some two or three of them
feel greatly concerned at the qu intitative
‘loss’ in the practice of English speech
consequent on the vernacularisation of the
medium of instruction and they prescribe
several devices for ‘compensation’ since ‘the
importance of English in his future life and
activities remains the same.’”  All of them
are distinguished educationists but it is
obvious that the first group writes unwarily
and the second isyet obssesed with the
linguistic value of Fnglish as a medium of

¥Report of an Investigation accepted by the Patna
University as part of the author's qualification for the
M. Ed. degree (1941}, The previous chapter was
Published in The Educational Review.

t Please vide enclosure G, at the end of this theiss.

XLIX~—17

RTAIN ASPECTS OF
HE NEW INDIA"

The remaining answers which
t & compromise
ork in English

instruction.
are a large number sugges

among various aspects of w

but before analysing these views; I shall
discuss certain fundamental principles
d of work

involved in determining the kin
we are called upon to accomplish.

When a lisping child responds to the fond
addresses of its parents, when a young
student of vocal music is charmed with the
performance  of his master, when an
audience loudly applauds a patriotic orator,
they show an auditory and mental appercep-
environment but they cannot
create that environment. Similarly when
trader reads a telegraphic
message in English or a half-educated
wealthy man of the countryside reads the
headliness of the ‘Searchlight’ or & letter in
English and then passes them on fo his
secretary-clerk to read and explain to him
the details, or when a student of class XI
reads and feels enraptured with the writings
of Pandit Nehru or Dr. Naidu, they merely
have a visual and mental appreciation vague
in many cases no doubt, of the print before
them—they cannot themselves write like
that. This shows that man can listen
without being able to understand or speak
and he can understand without being able
to speak and write and that listening and
understanding are easier than speaking or
writing. As'a matter of fact, the existence
of so much ‘explapation’, ‘exposition’ and

tion of their

a muffassil
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ccanvaceinat
nvassing’ i the werld only

. represents
the d|5tan(.e betWOt‘ I ents

ltios o n the two kinds of abhi

les ¢ ries to link them up. Tt is for
this intellectual inking up  that
bears the cost of 50 many a ‘
‘professions’ which are “
agencies,

30cizty
cupations’ and
e mostly interpreting
e -‘nterpr;in:h;,tOw need for <uch g
creation and Y \nf,nc}- presupposes

- nd production are also incessantly
g01Ing on and thisis the basis of the e
gress of human civilizavicn. But st s
the trader can best write his

that

just as

accounts in his
home language rather

than in hig
¢ . high flawn
Urdu or English the mu

fhassit 7o
, ' sndar e
best express hinnself he

to his tenants i
latter's nts in the

rather than i
' { 1 the few
English words he has picked up, and just as

the musician can hest express his emotions
and experiences in his tunes rather than ix.n
ploughing a field or hammering a blade, so
can the child best express itself only in ;l;e
mother tongue, All prophets, all gre
authors, poets, thinkers and preachers ?1&\:/1 ,
spoken and written in their ownp tonﬂ'uee
The cuckoo is melodious because it sintr: n
the cuckoo’s voice, it cannot radiqt': 'm-
melody, through the voice of 4 -
however rich the latter ip itself m:ﬂ"l(:tl
The famous ass of the Sanskrit fahle ywh&
went wrapped up in the tiger's skin, to gr 'O
- the crop of a husbandman, met wm; f a{.'e
ble fate. But the world demangs e\'a on
thrO}lgh unfit, unprofitable Qnd‘ pr‘CSS.l o
tyedla and learned professors grgy . hat
since the thought remains the su.meg N d o
huma.n sp.eech is akin (one shoylg wnd ol
surprised if at this stage philology is ;1;;0]‘;9

dialect

ed !) our aim in teaching English should be
)

to help boys ‘to express clearfy etc,’

the early stages. Exactly for rom

the s&me
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reason, 1 sav, our pupils <hould do all 5
work 1D

nmst he ll(:&!l,(.n(‘;‘] until they have had -
i the same thro%

calmost wll ther evprezsinid

mothertongue and w1l siuch work in

thorongh vrounding
the wothertonoue.  Fyven then, C-\'Pressmnﬂ"’
work in Englich mst be kept within ““ﬁ
or the pywer of expression itself shall SE%
and thus in the piest of the ancertain:

which is certain will be last. “

Manv terms have been sed to descfig
the two aspects of work, - . 1ctive o
passive knowledgs of languige, ‘,roduﬁ_ﬁ!
and receptive comnmand  of );mgnage..,’f
expressional and impressional work- "
oo the lenoth of dividing  ail subjects “a
expresive subjects and formal and €0
subjects.  Without :

unreaasonable

acquiescing 10
divisiong, we shall 10
discussions prefer to use the terms 40P
sional’ and ‘expressional,” chieflv 55"
are fFee from the pedagogical Vpl'ej B
associated with ‘passive and ‘recept?
From the examples given ahove, it 1S 1
that impressional  work consists m
understanding written and spoken |
wh'ereas expressional work i ¢, spenkinﬁi
u‘msing involves alsn mastering of pl‘!"‘l
ciation, a knowledse of ,rra'nnml'»:{
:q)e]lin;; aud skill in writing.' Unde ,
ing is.a sensation, is a simpler elem
experience, involves the action of O®
sfensory nerves and is therefore less O%P
sxvg -of nervous energy than speakiﬂg {
ertll‘.l;',’ which are much more coﬂ’ﬂ
experiences, in which |,¢h senSOfY."
mo‘tor nerves have tg he (,Qntinuoud!-
action and are therefore more W“‘ddif

nervons effart. It is trne that impre%

THE TEACHING OF ENGLIS

88 well as expression is important to the

. teacher and the pedagogical phrase “No im-

Pression without expression,” sums up with
considerable exactness the modern stress on
education through ‘doing’, t.c. through self-
activity. Neither can the two aspects of
work be conceived as if in water-tight com-
partments, I'or understanding involves think-
ing, reading, hearing, arguing, weighing
etc. in howsoever small part each may gowe
in, and apperception masses, as we all know,
are continually moulding and remoulding
themselves. Lven in our hypothesis, we
have laid down that all langusge work is 2
unity. It must however be stressed that
expressional work is many times more diffi-
cult than impressional, especially in a
foreign language; that if we want buds and
blossows, we must let the seod take its time
in gerwinating well and that sound and
sustained impression must precede efforts at
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lish. We should therefore,
ng English in India,
ted above and read it
nd sustained

expression in Eng
for purposes of teachi
invert the phrase quo
‘No expression without sound &
impression’ or §0 inter-relate the language
work of the school that expression 1o the
mothertopgue may serve fully and well the
purposes of welf-activity’ or of ‘the doing
element’ in the learning of*English. Unless
we do this, unless we concentrate on making
children learn the eleinents of Englsh
e fundamentals of writing

language and th
we can neither free children

for many years,
from the joyless, profitless grind of the same
types of work in English done at present from
class to class in a sort of vicious conceasric
circles mor can we ever make them improve
their written English above the present low

level.
(T be Conttiued)

Approved for class usc
by the Text-Book Commltee
Madras
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i oxercises based on it.”

“ Very neatly
maps, diagrains and chart,, the contents make interest-
ing reading in sinple Tamil.”
Parallel Telugu & Englisl editions of these books arce availuble

UNIVERSITY

ULAGATHINKAN MANITHAR VAZHKAI

{Maun's Life in the Universe)
BY HELEN T. SCUDDER
Revised editions 1942 .

Book I for Form I, As 12. Book II for Form II, As 14.
Book III for Form III, As 14.

« They are very well written (the description method
by right dominates), excellently got up and liberally
illustrated with maps, diagrams and statistics. Every
lesson begins with a statement of its aiin and ends with

—The Hindu

executed with numerous pictures,

—The Indian Educator
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SHAKESPEARE’S PLAYS

The tollowing Piays of Shakespeare have been edited wunder the general  editorshin of
the late REV. F. W. KELLETT, M A., Professor of History and Political Economy.
Christian College, Mudras, and Fellow of the Unirersity of Madras :—

HENRY V, by P. H. Sturde, M.A, Principal, H H. the Nizam’s College,
Hyderabad ; late Scholar of King's College, Cambridéde. Re. 1-0-0.

THE TEMPEST, by E. E. Kellett, M.A, the Leys School, Cambridge. Re. 1-0-0.

MIDSUMMER NIGHT'S DREAM, by the Rev. R. Scott, M A, Professor of
English, Wilson College, Bombay. Rs. 1.0.0.

AS YOU LIKE IT, by the General Editor. Re. 1-0-".

KING JOHN, by Sir Mark Hunter, M.A..Oxon.,, late Professor of English,
Presidency College, Madras. Re. 1-0-0. P

JULIUS CASAR, by the same Editor. Third Edition. ke, 1-12-0.

THE MERCHANT OF VENICE, by J. H. Stone, MA late D P.l, Madras.
Third Edition. Re, 1.0-0.

OTHELLO—The Moore of Venice, by Michael Maemillan, MA, D LITT,
1.E.S. (Retired), English Lecturer in the University of Birmingham = farmearly Princ.
pal and Professor of English, Elphinstone College, Bombay Tnird Z.tion. i2e. 1.0,

TWELFTH NIGHT, by the same editor Re, 1.0-0.

TAMLET, by W.d. Goodrich, M.A,, formerly Principal and Professor cf
English, Pachaiyappa’s Collede, Madras and afterwards Principal and Professor of
English, Ahmedabad College, Bombay. Re, 1-0.0,

MACBETH, by the Rev, John Morrison, M A. D.D inei
Profesigeroé ERTEISPA,RG;H?M! Assembly’s Institution, Callzuttz’a.forfgee,rllxhsmncIpa] and

DTHE SECOND, with | i by .
M.A,, Professor ot English, University of M;sor-r:at.deL:.:tﬁ?.(?nd Notes, oy 1. C, Rollo,

THE TAMING OF THE SHREW, with i i
K. Deighton, M.A. Re. 1-0-0, wi introduction and Notes, by

BOOKS ON EDUCATION

ESSAY ON THE CHILD AND HIS EDUCATION. by Mrs.  Coppi

) : . , by Mrs. Corrie Fearon

(nee Gordon); Ed.B. (Edin.), Kindergarten Superint ired) ' '

e o Svo 191 on e dergarten perintendent, (retired) Teachers’ College,
FROM A KINDERGARTEN WINDOW, ESSAYS ON EDUCATIONAL

UBJECTS for Teach ,
?{e. 1-8-0. ehers and Students, by the same Author. F'cap svo. 180 pages.

CHILD NATURE AND EDUCATION —A ot 't 3
the same Author. Crown fye. org aurs o 2_(r’1.”.lntr‘odu(,tlon to Child Study, by

- The three foredoing books by Mrs. Fearon have been recommended by the

Academic Council of t i i "
B e oo " Yo O Madras a3 aitable for student tain the

" SECRETS OF SUCCESSFUL TE
uble to every teacher in training, ACHING, by the same Author.
The book contains the result of the
%! m;er 20 years’ standing and is
e, 1.4.0,

[nddispens-

. author’s practical experiences as a teacher
printed on very superior paper and well bound.

SRINIVASA VARADACHARI & CO.,

PUBLISHERS, /16, MOUNT ROAD, MADRAS, :

f e . e

a—

NEWS AND NOTES

- «~.  SARGENT CoauITILE - %r-:co.\nmmwnu.\'s.
PP ECOMMENDATIONS for a minimum national scale
of salaries for teachers in schools of all grades:
both in the rural and urban areas, and for employing
only qualified and well-trained teachers iu the schools
are contained in the report submitted to Government
by the Sargent Committee appointed by the Central
Advisory Board of f.d:ication to consider the quastion
of trainin., recriitment and condition of servies nf
teachers. The report is being forwarded to Pro.iacing
Governments for action.

The Committee, according to the spec al representa-
tive of the Statesman, has pointedd it that teachers
in primarv and mi.)dle stages e being paid ai rates
inferior to those which apply to most classes of
menials and that a country which claims equality with
other civilised nations can hardly remain satisfied for

_.an indefinite time with o osiate of affaivs where a
teacher is worse off than the clerk and is worse off
- Vig.g-yig other classes thun teacliors in nther coun-

tries.

It is stated that the conditions under which teachérs

often have to live in India isolate them from social
amenitjes xnd from intellectual companionship: the
faw material in which thev work, the bodies and minds
of children, is not merely the most valuable asset of
the community, but once spoiled it can hardly ever be
Tepaired.
° The probtem of providing India with a reasonablv
satisfactorv svstem of education cannot be indefnitely
shelved nr;d the Committee's recommendations are
made to achieve this purpose even if thev involve a
drastic reconsideration of edicational finance inclisling
the relations between the Central and DP’rovincial
authorities.

The C cmnttee capresses the opinion that every
teacher emplosed in anv kind or school maintained or
aided out of ;.ublic funds or recognised by Government
must be trained.

The Committee sets out the minimum training
regarded as essential in order to secure properly
equipped reachers in the variouws grades of schools in
the ediicational sustem.
~In bujlding up - national teaching service the ques-

. Xon ta be decided is the provision of attractive condi-
tions of ser-ice including scales of pay, The condi-
i Hions at present particularly in regard to the Jower

A

stages of education are, in the Committee’s opinion,

ludicrously inadequate.

Since the primary schools form the basis
the national system must be erected and since tho
primary system in view of its magnitude will also be

on which

the determinating factor financially and otherwise,

the most important problem is to determine the condi-

tions of service of teachers in primary schools.

The Committee has considered the practicability
of prescribing a minimum national scale for both men
and women in both urban and rural areas. The
Committee recommends that the minimum national
«cale for ieachers in primary schools (including Infant
and Nurserv Schools) should be Rs. 30—1—35—(bien-
nially)~ 37 p.m. Teachers of village schools should be
given free houses or 10 per cent increase in salary in
lieu thereof. This scalc prescribed for normal rural
areas mav be increnved up to 50 per cent. in costly
arcas. 11 large towns, such as provincial capitals,
the primary teacher’'s initial salary may be raised to
Rs. 45 and the maximum to Rs. 75. For teachers in
Vernacular Middle or Senior Dasic School, the mini-
mum «cale recommended is Rs. 40—2—80 p.m. with
allowance for more cxpensive arcas, and the same
scale and allowance is suggested for teachers in Anglo-
Vernacnla;, Middle Schools and for non-graduate
teachers in the middle classes of High Schools. For
graduite teachers in High Schools the Committee
recommends a scale of Rs, 70—5—150 p.m.

The Committee feels that the head of even th®
smallest school ought to be a person of consequence
in the district and this should be reflected in his
salarv., In primary schools the scales suggested for
hearls varv from 2 minimum of Rs. 40 to a minimum
of Rs. 80 and the maximum from Rs. 60 to Rs. 100. In
case of Middle Schools (Vernacular and Anglo-Vernacu-
lar) the minimum scale suggested is Rs. 80—4—100
and the masimum Ks, ]10~4—130. For Headmasters
and Headmistresses of High Schools the minimum
scale proposed is Rs. 175—10—255 and the maximum
Rs, 350—15-—500.

THE MaDrAs TrAcHERS' GUILD,

The annual Lducational Conference of the Madras
Teachers’ Guild was held on 20th March at the Singara-
chariar Hall, Hindu High School, Triplicane, Mr.
M S. Sabhesan presiding. There was a large gather-
ing of teachers.

ar. R. Nambi Iyengar, Headmaster, Hindu High
School, welcomed the President, the teachers and Sir
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R. M. Statham. Referring to a scale of minimum
salaries for teachers. he said that the confersnce must
request the Goveramont to give cffect to the re
commendations of the Sargeant Committee. The
second main issue before the conference was, the
question of bifurcation of studies at the end of the
Fourth Forni into University and <ecretarial courses
contemplated to be given effect to in June 1943 The
scheme had been adversely commented on by all in
the press and on the platform.  Thev were il agreed
that secondarv education needed a thorough over-
h_auling. He was afraid that the present was not the
time for pushing theough piecemeal veforms. A
comprehensive view of post-war educationa! problems
must be taken,

Mr. M. S. Sabhesan said that the South indla
Teachers’ Union had appointed an ad hoc committee
to study the several aspects of post-war education
and prepare a report and appealed to the members of
the Guild to co-operate with the committee in its
endeavours. An understanding of the ohjectives of
post-war education made ibclear that th+ suite alne
should be held responsible for nablic educatinn, 1
cation in South India had not been fruitful to the ex-
tent expected chieflv hocanse the Stae had not admit-
ted its responsibilitv in plain terms, Efticiencvy and
proper social outlook should be the chief considera-
tions that shounld weigh with the selection committres
in recruitment. The idea of unification of the service
of teachers might be examined. In conclusinn, he ci
ted the example of Russia in the matter of eradication
of illiteracy and said that the question bafore them
was not whether reconstruction was passible, bat
whether it was not desirable immediatelv, The grea-
test man of India had alreadv indicated the lines on
which the remodelling should proceed if India should
count for anvthing in the world, Leaving aside the
points ol controversv, the Wardha scheme must form
the basis in regard to basic education.

The Conference then went into committee to discuss
the reorganisation of secondary education. Sir,
R. M. Statham participated in the discussion.

In the afternoon session of the conference, the
general topic of the symposium was ' Post-\War
Secondarv Schools.” Alr. T. P, Srinivasavaradan «<iid
that the Central Government should take up the
complete financing of primary education, while second-
ary education should be undertaken by the Provincial
Governments and local bodies. My, ;. Srinivasachari
urged that the Wardha scheme, based on the union of
culture and vocation, should be introduced. Mr. N,
Sarangapani Ivengar said that education should bhe
reorganised in accordance withYhe economic require-
ments in the new order after the present war. Dr,
Eddy Asirvatham observed that training for citizenship
should occupy a large place in the curriculum of
studies. Mr, V. Srinivasan stressed the importance
o{l having a compulsory scheme of insurance for tea-
chers.

The Chairman then distributed the shields to the
winners in the sports tournamegt held under the
aaspices of the Guild and certificates to the pupils
successful in the educational exhibition held in connec-
tion with the conference,

The conference passed a condolence resolution
touching the death of M. N. Subramania Alyvar. The
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conference adoptd . on ol
vernment the n2e:d for pggsMT €arly orders re%a
the revi.ion of the contract on 'the lines sugueste st
the Sonth ladia Trachess’ Union g0 as to en
securits of tenareand proper con-litioas of service y
teachers Jn aided sihools, The‘co‘r'lferfer:cei.gasm
ohinton that in nsing =nales ot \1‘1{71;—'3 (')Ayh” es"
;;lr':xit‘,\'. due regard m. bt 2 Lm0l LRS hizher col
living in places Like the (oo 0 A

Ar. 8. Natarajan. Secretar Ot
nse who participated in the conf
WAl THE leb CRross 1s Dot
A ahy .t Rs, 70 lakhs will |
Jiss an ! -rroices and ano
ai-eels 1o 1nian posaners of wal
: e coiassal task faced by §
» f the [11un Ked Crod
tance Assoniation. I
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S Guild, thanke
erenc:.

Trar. oo theroesant e
needed oo hosnital sn
Re 80 lakhs {or
That, ina sentente. 5 U
Central Joint War o ite
Society and St. John's A:

1 i .- now ber
an adequate enough expianation of the dri = now be
organis=l o faise a crore and a hall o! ~upeess

anless that money is forthcoming India w1l have faild
anl caprioe 8oldie-s, manyd

oo teree Leeot o alrien o e ar e { ontiers. B
minimum of creatnre comiurts whoeh every civilist
human being can expuct irom his fellows.

When Hen-i Tranant was so impressed with ﬂ
sutferinssof e worniad o thebariefaiof Solferid
in 185, and foanded «hat has <in.e become the al o
warldewide Ked Cross organisatian, le pub 1
practice the principle preached e all world's ‘5‘“
teachers @ Assaist sutleineg hamanine. A very Slmﬂ
needful et peshaps. hut one easily ov~:rlook0‘b'.«~
those who do not satfer o7 who  are miles away 8%
the scene, ’

Of the great relief o-ganisation which has grows
in the past =4 vears the Indian Red Cros.s 9 o

{

Sy v her oy niad

forms part and its primery ©x is t) relieve the
and  wounded of Indii's armed forces. Inor o
save overlapping, unnecessiry operating expenseé.
the Ited Cross organisatina. of the Allied natio!
portion the work 0at among them.2lves, and at P“‘”l
the Indian Red € -is i ress oasible tor sick, Wouq‘;
and convalecsens of Hoth Brissh  and Indian serv?
inkndin itself and in Iraq and I-an. (Ia this coB%™
tton it is  worth nothiog tht the Diritish ved CFF
contribunted over Rs. 63 lakhs to s s.ster 1 ﬂ

organisation in 1342 In Africa, Aden, the Mi
East and Cevlon (e et O
force is brinc given b ot
Red Cros,

Saas service for Brid
~r g aaations) the I
worns entire! - for Indian forces. .
THE Apvastoes Or TEA {
In his report to the Marylin i State Board of H’;"

some years ago. Dr. €. W. Chancello-. M. [)., Secré
of the Roard, observed :

“ Tea not onlv contribiites to the sobriety 9(’”
but it imparts all the ch-rms to society which 8| ih
from the enjoyment of conversation, without ¥
excitement which follows upsn strong drink. "

. THE Late, Dr. b, G g TUHAKUHRTA

We reuret to record the death st Culcubta.
earlv aye of 43, of Ir. I’. Guha Thakurta. Y
l}){lhcer, the Indian Tea Market Expansion a

¢ was largely instrumental in pu-ting Indian Te

the map, and securing ¢ i i
. ' : s { r of place
India’s baverages, § for itpride P
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Can you Afford to Neglect the Followitlg_z

: WREN'S PROGRESSIVE ENGLISII COMPOSITION. Fifty-
third lidition.

It is the only book in which a consc ;

attempt has been made to put on a sound basis

ientious and systematic
the teaching

of English Composifion to Indian boys.
LISH COURSE. Third Edition.

ledge of the needs, deficiencies
re better in evidence than in
he teachers of the lower
Educational Review

(May, 1938).

MARTIN'S A JUNIOR ENG

“Mr. Martin's exceptional know
and difficulties of Indian pupils is nowher
this book which we heartily recommencé to t
and middle forms of High Schools ".-—Madras

MARTIN'S A SIMPLE COURSE ()1.T .ENGLISH GRAMMAR
AND COMPOSITION. Second Edition.
: # This book is unique in several respects, and sure to ?ive the best
; results and create the maximum of interest in the subject.

| “The popularity of this book is clear from the fact that the book
ran two editions in only 4 months' time."—Education, Lucknow.

WREN & MARTIN'S HIGH SCHQQL ENGLISH GRAMMAR
AND COMPOSITION. Sixth Edition.

Considered by many eminent educationists as " A STANDARD
BOOK", responsible for effecting a revolution in the teaching of
English grammar and composition in our schools.

YOU CAN ALWAYS RELY ON

« COOPER” PUBLICATIONS
K. & J. COOPER—PUBLISHERS-~BOMBAY, 4
Sole Selling-Agents for Madras Presudency :
The Christian Literature Society for India, Park Town, Madras
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HisTorY AND Puirosoruy or 1 Lixcayar
RELIGION (BEING AN INTRODUCTION TO
Lingadharanachandrilia oy NANDIKESH -
WARA  WITH TRANSLATION AND  PULL
Notes) By M. R. Saxsank, M.A., T. D.
(Caxiap). Printep (TexT AT Diospr
RaJA PRESS AND 1HE rEsT) a1 Manavik
Press, BEncaum. Price Rs. 15, Pr
XXIV anNp 682, 250 axp 20.

Prof. Sakhare has given to his study of
the text of the Lingatharanachundril:aand to
his translation thereof, enriched with notes,
a long introduction which is most valuable
for students of Indian religious history. The
introduction covers 15 chapters and nearly
700 pages, and deals with pre-Arvan Dravi-
dian  civilization. with the thesis that
Shaivism was essentially a Dravidian reli-
gion and had become full tledged cven
during Vedic times and was also a pre-
Vaishnava religion, Vishnu being purely a
Vedic God. After this first thesis, the
wriser maintains that the Agamas were
parallel to and off-shoots of the Vf!![(l.s', and
were derived from Tamil origirals and
contain principlés and rituals opposed to
Vedic but akin to Tamilian practices. Then
after describing the earlier schonls of
Shaivism. the treatment deals with the rise
of the Lingayat religion, its real founders,
its philosophy and practice, its scriptures
and its status.

With a very large amount of detail
regarding South Indian pre-historic and
proto-historic antiquities, early Dravidian
culture is described ; and the Indus civili-
sation is held to have been mainly Dravi.
dian in character ; and the view-point of
Father Heras is accepted that the script and
language of Mohenjo-Daro were Proto-
Dravidian and the parents of the present
Dravidian languages. This culture and
civilisation of the Dravidians had spread
towards the west, probably both by land

and sea.  The cult of Shiva and Shakti ii
also held to Le characteristic of the Mohenjo%
Daro people und their religion.  There was!
prevalent amony them the Linga worship a8
also that of the Divine Tiiad, viz. An, Ama
and nil, the God, the Goddess and the.
Sen.  The Dravidian Rudra was adopted b
the 17w//- Arvans, who received also th
idea or doctrine of transmigration from th
earlier race. Itudra is both wrathful an
benevolent. In the Riy Veda our autho
finds many indications that Rudra was give!

all the attributes of the Shiva of late
timmes. In the Atharra Vedg, he is raiset
to a higher plane.  Shiiviam, thus, absorb

ed in the Vedic age, became a predominan
religion in the epic age and was marked b
yoge, bhal:ts and aiomsa. The Mokabharatl
mentions ditferent types of the worshippe
of Shiva and implies an extensive area ové
which the religion prevailed. In
preanie age, all religicus sects tried &
impart sacredness and antiquity to thell
own puranas, and predominant among the®
were the Shaivas. i

4

Patanjali mentions the Shiva‘Bhagavatﬂfj
the Bhara-Shivas who ruled over ap empiré,
in North India, before the Vakatakas, adopd
ted Shiva as their Ishta Devata, Tba
Vakatakas were largely Shaiva- Shaivis¥
spread largelv in South India under th
impulse  of the Pallavas. The Shaivé
Nayanmars of the Tamils and the g!’OW"h
of Ayamic lore and practices were largely
the fruit of the Pallava age. Prof. Sakhare
would not accept the view that the Agam
wereeither d evelopmen tsfromth
Brahmanas or an interpretation and elabora
tion of the !"panishads, but would hold ths
they represent a separate stream of thought
tr acing its source to the pre Aryst
Dravidian culture and religion. Their
growth has been going on through the age
n..nd coming down to comparatively reces
times. ~All the three schools of the Agamad
maintain three ultimate realities and oppq

. heroes
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the mayanada or the illusion theory of the
Vedanta. More important than this
historical excursus, is the view propounded
by the author that Linga worship, wrongly
perverted into phallic worship, was bor
rowed and taken from India to other
countries, and the Linga in its original
essence, represents the universe, the child
and image of God and not the phallus.

The different schools of Shaivism are
traced next, and in this connection, the
real origins of the Lingayat creed are
examined. Basavacharya was the real
founder of the religion and literary evidence
as to this fact is furnished. His revolt
against the Varnasramadharma is also
detailed. The treatment of the pbilosophy
and practices of the Lingayat religion is
very full and cannot be done justice to in
this review. The Linga is described to be
the force or energy of the universal
consciousness. Next comes the treatment
by the author of Lingaiharnachandrika,
Nandikeswara, his date, his commentator,
etc. More pertinent for us is the account
of the status of the Lingayat religion as it
is being practised at the present day; and
the conclusion is put forward that. the
Lingayats have a better and move snbstan-
tial claim to be an independent religious
entity than even the Arya Samajists.

The book is very learned and the treat.
ment is in some cases very dialectic.  Many
controversial issues are dealt with. It isa
valuable manual for all students of Indian
religions. ;

KaADAMBARI KALYANAM OF NARASIMHA Kavi
Epitep  WITH AN INTRODUCTION BRY
S1roMANT V. KRISHNAMACHARIAR, M A.,
LECTURER IN SANSKRIT, PRESIDENCY
CoLLEGE, MADRAS. PAGES 7; 236; 7. PRICE
Rs. 2. V1HE EDUcATIONAL PUBLISHING
Co., THEAGARAYANAGAR, MADRAS.
Bana’s celebrated prose romance, Kadam-

bari, tells the complicated story of two
in three incarnations. His true

XLIX—18

greatness lies in his style, but he shows also
remarkable skill in construction.  Prima
facie, however, it would appear that the
story of Kadambari presents almost insuper-
able difficulties, when one tries to dramatise
it. The god of moon and Pundarika have
to be shown first in their divine state, next
as Chandrapida and Vaisampayana, and
again as Sudraka and a talking parrot. Nara-
simba Kavi solves the problem of construc-
tion with equal skill and daring. The
drama begins with Chandrapida’s pursuit of
the Kinnaras and ends with his restoration
to life. In the fifth act. a play within the
play disclcses the previous history of Punda~
rika and Mahasveta. In the eighth act
Rohini by her divine powers shows Tara-
pida, his queen, and Sukanasa, the conclu-
ding phase of the lives of Sudraka and the
taiking parrot. From the point of view of
construction, the play isin the nature of a
literacy Lour de-force, And the e is nothing
to quarrel with either in the poetry or the
dialogue. Bana is followed with reasonable
fidelity, though here and there slight liber-
ties are taken for heightening the dramatic
effect. Narasimha Kavi is a ocompetent
dramatist and a true poet. And though he
came in the late evening of Sanskrit litera-
ture (14th century). his poetry reads fresh.

The play may be prescribed for study for
the Intermediate examination in our
universities. The work has been carefully
edited, and Sci V. Krishnamacharya has
provided in a short introduction, all avail-
able data relating to the life and the date
of the poet.

—

INDIA-K-KADKAL-T-TIRATTU (11 SHORT
SToRIES FROM 10 LLANGUAGES). IN TAMIL
EDITED BY Sr1 S. GURUSWAMY, B.A,,
L.T., witH a PREFACE BY DR. P, SunBa-
RAYAN. ALLIANCE COMPANY, MYLAPORE,
MaDRas. pp. 140, PricE Rs. 2-4.0,

It was a happy idea of Messrs Alliance

Co., to bring out in Tamil a collection of

short stories from most of the importans

.
~
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lanouy res 1

Sel;t;l;(;,uzlf)ef [r}\dm. The languages repre.
Gaiseati Mahratti, Bengali, Hindi,
";\Ia]aya]a‘,m W, Assamgse, Telugu, Kanarese,
ndioy la! fand Ta.m}l. This is suflicient
d awaito tg]e varied and excellent fare
o m-es t e reader, Many famous
oS ar pressed into service, along with
ophe lan“uq;ute so well known outside
ke zhe,,s age areas. Not all the stories
e of Neame kind or indeed of the same
e 2 \;ertheless, they indicate the
oncelle Ro dl:.he output of modern Indian
riter b tl;aa ing through them all, one is
under]ie}S’ the essential unity of spirit that
by ]angua.g: o::l;llci)o{koof writers separated

- P o ¢ ac

(’i‘ordlgll.ly recommegd th’il;l ! b;gi’w.to \:ltl
coz:r;é;ai?sr::;gs pa'rrtll]cularly to school and
are neat and att.ractivi.gethup nad printing

S180-PALANAM (TAMIL) Y Sp1 O Rxﬂx
. s X -

GOPALACHARIAR. MESSRS ALniance Co
i

M7YLAPORE, MaADRAS, Pagrs 63. Price
ARNAS EIGHT ONLY. - )

We do not know whethef .
was the Premier 8f M.dras, 'hewx:r]:gldcl.l -
z?:wereq t_he Who's Who questionnaire t?}vi
hi t;eirgre:l::irtl W&aszi‘child-craft.’ Atany mt:
this import ’
‘:gxt?ogmg up childfen (r«?)rin?:; f:)gr(t))k(l:et o
Ds tq !:he Kalki) he shows hin ?;Jtrl-
expert. in chlld-psychnlogy and full 1fse 0
gal wisdom. He deals ip turn v?zit[})lmcu-
':xlxlxep(;rtlance of play, the folly of tyru.nthfa
¥ tha ue o,f‘ l}lgl} spirits, the Jevel oot
£ tha child's individuality and ¢}, esira:
2:?31 of nurseIry schools, which ehedei“ﬂ.
avans. Itis hgrdl -
;!;aét lthe_dvvhole subject isydeg?: ei:?t;y- sg&s?y
and cx;csxe lyE ‘and tha.t his customary cha.ll3 ‘
Snd case (})5 expression are throdghout |m
ovidence asveryone interested ipn childre:
Woheth parent or.ten.cher, should st ’
8 oqklet and learn its lessons by he:rl:dy

SIRUVARKKAZITAGU (Tamiv) sy S M. SAVERL
NAYAKAM, I2sy, S.J. 87. Joseru's CoL-
LEGEs TRICHINOPOLY PAGES 32 PRICE 248-

This book contains useful moral and
civic precepts for young children and may
be nsed with advantage in classes ¢ -ncerned
with moral lessons.

ELEMENTARY CALCULUS.BY RASHTR \BHASHA
VisHaRADA Srr M. V., JAMBUNATHAN
L\I.A-. B.Se. LecTURER, MYSORE UNIVER-
sity WITH A Foreworp 3y Pror. K. B.
MaprAva M., V. Sesaapri & Co., BALE-
PET. Basuavory Crry, Paces 130 Price
Rs 1-4.0.

This book, written by a college lecturer

in Mathematics, has been well designed t .

meet the_ needs of the students of the
intermediate classes. The author has been

keeping in mind throughout the fact thst

the student, who is introduced to the subject
of Calculus, is quite fresh from the high
school. The definitions and deriv.tiins are
based on first principles generally, anlsuch
terms as ‘derivative,” * differential,’ *diffe-
renna_,l cogfﬁcient ' are defined witP'a clarity’
and sm'xpl}city 50 as to be easily un lerstood
The practical applications of the methods of
Integration and diff rentiation ac- Jiven
in detail. In this connmection we -would
endorse what Prof. K. B. Madhava cays in
hls forewn'rd: “Fundamental id 1< ot func-
tions. limits ete, have been exolained in-
sn.mple a,'nd [uciq language without lack of
;{ltgour- Topics h‘ke‘ continuity, diffe: c-itiabi-
ity and differentiation of exponential func-
;xons are also included. No difficulties
oggi?)rAttzvhave been suppressed or slurred
Mostrated ery stage theory has been amply
ated by worked examples,”

The ) .
student:)O(;k mu;t P}'OVG quite popalar with
first of the junior classes making their

acquantance with Caleulus. 1

T————

-

EDITORIAL NOTES

I

THE right choice of 'a profession is
rendered impossible by several
factors working in the
The Ghoio? of life of the average student
a Profession. when he is confronted
with the question of
choice. One of these factors is the prefe-
rence of the rarent, who does not seem
to be guided by any systematic planning
and is frequently prejudiced either in
favour of, or against his own profession.
A high authority has expressed the idea-
that the wishes of boys are much
infiuenced by accidental circumstances
and what a boy wants to do may not be
sufficiently in accord with what is wise
for him to attempt. Investigations, carried
out in the Catcutta University by Mr.
S. Roy of the Department of Psychology,
show the degree to which environmental
factors have affected the wishes of and,
consequently, the choice of profession by
boys.
tion of the father and still more, the tradi-
tion of the family exercise some degree
of influence in the choice ot a career,
particularly in.the professions of law and
medicine. The boy's own independent
wish is also fairly operative and in the
case of a good number of instances we
find that this wish has prevailed , against

the advice of parents and guardians,

More important for us in the teaching

profession is the fact that a career is

-chosen for many pupils, more or less on
the basis of proficiency in particular

There is no doubt that the occupa- -

school subjects and the continuance, or
otherwise, of this choice in the Arts course
or the Science course during the college
stage determines to a certain extent the
future career of the boy. As soon asa
boy reaches that stage in his school
career when he has 1o take up optional
subjects, some sort of choice has got to be
nade for him by his parents or guardians
and teachers. On the basis of the relative
proficiency attained by a boy in different
school subjects, his advisers make up
their minds about the nature of the work
that the boy would be able as a matter of
course, to accomplish in later life. There
is a close connection between proficiency
in school-subjects and the courses of
study followed in the college. Investi-
gations conducted at the Calcutta Univer-
sity have proved that the percentage of
pupils who were good in languages in
the school course and subseguently took
up an arts course in the college was as
high as 88 ; and the percentage of pupils
excellent in mathematics who took up
science courses in college was even
higher by a small margin. The subjects
studied in college life exert a direct
influence on the selection of the vocation
that the student desires to take up
in his future life. Economic necessity,
the desire to raise the status of the
family and a variety of notions and im-
pressions of honour and position to be -
gained in particular walks have also to be
taken into calculation. The environ-
mental factors which thus influence boys
as apart from their own preferences or



140 THE EDUCATIONAL REVIEW

inclinations have to be supplemented by
a study of the operation of the latter. It
is the egoistic instinct that is most pro-
minent among these latter factors; and
the operation of this instinct is based on
questions of temperament. One factor
has been made clear by investigations
carried on and that is the diminution, by
more than half, of the proportion of boys
who cherished in their school life the
ambition of entering the teaching pro-
fession, but dropped it when they entered
college.

The urgency of the problem is obvious.
The matter of choice of vocation should
be based on scientific and rational
analysis and perception. The factors
which should be deemed as being of
primary importance in the selection of a
proper vocation should be definitely per-
ceived and proper stress should be
attached by parents and guardians to
both the instinctive and acquired
tehdencies of the boy ; and these must be
given preference over all other acciden-
tal and extraneous factors, however
influential these might be in cases. There
must bz maintained for social happiness
and vitality a certain harmony between
young men and the vocations of their
choice and the welfare of society resulting
from this harmony will certainly constitute
an appreciable addition to the nation's
moral strength and material well-being.

Il

The University of Delhi was raised to a
position of academic pre-eminence and
efficient equipment by Sir Maurice
Gwyer, whom it had been its good for.

tune to have as its Vice-Chancellor fe.
two consecutive terms. 1t

TheDelhi is indeed a matter fo'r
University  congratulation that the Uni-
and Sir Mau- ver::ty authorities should
rice Gwyer. have seen he wisdom of
requesting &nad got the
good fortuns of s2caring the services of
Sir Maurice Gwver for yet another term of

Vice-chancellorst.:p : s
coincide with the a‘tainment ot majority
age by the University, ininh was started
iust over twentv vears ago as a fruit of
‘ mient ipon the

which  happens to

Uriversity oo oo

tpe. T e Comimission

publication ot :
Report. The criginal idea was that the
Delhi University should be o uniars and
residential one, into which the coc.leges
of the city would be merg~4 in due course-
The act.al development «f the University
has however, retaineg the colieges in
their separate and individual identity and
enabled them to function as autonomou$
teaching bodies, though they have sur
rendered a rart <! their ireeqarmm in higher
teaching t: ‘he University.

Thus the idea of a Federal Uniod
between the University of Delhi and the
Constituent C-leo .0 ome to be
realized.  As Sir Maunice Gwyer himselt
has written, the University has comé
under his aeqis, to do s proper function
as a quiding and co-ordinating inﬂuem'iﬂ
in higher teaching, and as teacher in it8
own special spheres of Science and Law.
He holds that the cc.operative teachind
of University protessors and colleg®
lecturers will double the cffectiveness
both the University and the colleges:
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, isGs between them should be
ja@lof colleagues and co-adjutors, with
_‘University professor as primus inter

pures.

One of the most important achieve-

nents of Sir Maurice has been the secur-

ing of decent salaries and tenures to
college teachers. A most notable
ievziopment recently made has boen the
adoption of the principle of a thr-e-year
legree course, based upon the abolition
>f the Intermediate examination and the
axtension of the High School course by
»ne year, with a qualifying examination at
‘he end. Provision has bzen made for
oroper preparatory courses for all those
itudents who desire to qualify for admis-
sion to the medical and engineering and
echnological courses. The University
Jbrary has been greatly improved,
nainly on the suggestions given by Mr.
5. R. Ranganathan, the talented and
:xperienced Librarian of the Madras
Jniversity. Science laboratories are in
‘apid progress of construction, A law
ibrary has been started and University
srofessors of eminence like Sir S. Vara-
lacharyar, Sir S.S. Bhatnagar and Dr.
S. N. Sen have bee¢h secured..

The Iollawing remarks of Sir Maurice
Gwyer, published in the initial issue of
the Dulhi University Magazine, are worth
our close study and attention :

“I would not have any one suppose
that what has been done is the work of
this man or of that; there has been on
most issues a singular and remarkable
Unanimity ; and though not so long ago a

.

divergence of opinion showed itself on
certain matters of very vital importance,
even on these agreement was ulﬁmatg]y
reached. [ hope that this unanimity énay
continue and that the University of Delhi
may ever be free from intrigue and
faction, which have undermined and
sometimes ruined so many institutions in
the past,

“1 sheuld like to see Chairs of Hindu
and Islamic Philosophy and Culture
respectively, a Chair of Political Science,
a Chair of Constitutional Law and
History,—~that is to say, Chairs which a
University in the capital city of India
ought above all others to possess. But
there are othzr Chairs which are part of
the normal eqguipment of an!y first-rate
University, Chairs' of Modern History, of -
Indian History, of English, of Law, besides
specialist Chairs.

"l hope that one day there will be
many such Chairs in Delhi; and it should
be the pride of the- University to ensure
that the greater number of its Chairs
have been founded by private gifts and
not by Government grants. We shall
always welcome the recognition by the
Government of the vital importance of
the work which Universities are doing;
but it we attract other qifts from indivi-
duals, we shall know that our work is
becoming known to and approved by the
private citizen, and  ultimately it is upon
his good will that our success must depend
and from his encouragement that we must
draw our inspiration. And for these gifts
and this help our return to him will be a
hundredfold.”
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I

Increasing stress has been laid on the
misery caused to men by mis-evaluation
. of races and individuals’
The Danger of of institutions and social
Mis-evalua- organisations In the
tion. USA, the Journal of
Educnttonal R e sxearceh,

published in its issue of March 1942 a
symposium on 'Mis—evaluation' which is

marked by a great deal of stimulating
information. One leature-that is of great
value is that great crises, like wars,

compe! fundamental revaluations; and
the present war has naturally removed
certain serious misconceptions and intro-
duced new angles of vision and points of
view. One of them is that till very
reéently Communism was considered
hateful in the eyes of all right-thinking
and religious-minded men. But now
many have come to see in -Communism
some aspects of the economic system
preached by Jesus Christ and His Apost-
les, and perceiver points of resemblaice
between Plato’s ideology and the Com:-
munistic ideas of the present day. The
Russians who were all condemned as
‘Communists and Reds' have, by a stroke
of historical fate, become the rescuers of
democracy and freedom from the grip of
German and Totalitarian oppression .The
first world war of 1914-18 created many
mis-evaluations. It resulted, in the
sequence! of its reaction on men, in the

and in the spread of the id

race and the real producers
o

Mo

S O

and all others were either parasites Of
decadent or primitive. This German
mis-evaluation of the rest of the world has
mostly proceeded from the belief sedu-
lously spread that man is an animal,, and
it has taken a vicious advantage ot two
corollaries tothe idea 3! ne animal o‘r
biol-gicai evelution of man, v, the survl-
val of the iittest and the belief that miqf}l
is right. Thus cach person thinks that his
own race is better than other races and
each individual thin«s that his or her
brother and sister, compario: and fellow,
at home, in school, in waorkshop and
Ciiee in the fied and everywhers else
to be generally inarior ina rarely equal
to his or her own self. Teachers think of
pupils in terms of low animals and pupils
return the compiiment. Tre time and
the opportunity are now available fot
getting rid »t wrong evaiuations whi't‘:t1
are at the boitom of o much siours
national and international miserY
Teachers can contribute a great deal ¢
the removal of snch wrong valuation!
from penetrating in‘s the minds of the
young, particulariy in e  tendency e
identify in individual with a whole com
munity, a part with the whole, even whet
on the same, level, and to prevent the
youth develorirg a mentality to hate &
entire comiunity pecaise he has COM
t5 hate an individual or two of that 9‘0"
munity. Thus the Journal of Educatiom
Research, for September 1942, has thes
very apt ideas tc teach uson this mol
vital point :—

"We have all been taugnt that all meé
are qual in the sight of God. but there

hardN\any one who will accept
ev of mankind. Each pers®
thin own race is better than &

*“ They Command A Steady Sale”
NEW STUDY READERS

HENRY MARTIN, m.a. (Oxon), 0. B. E.

LATE PKINCIPAL. OF THE ISLAMIA COLLEGE, PESHAWAR,
Primer, Reader I, Reader 11, Reader 111, Reader 1V, Reader V.,
The following are some of the prominent features of this new series of
English Readers, planned to teach our children to speak and write English
effectively. It is the outcome of years of practical experience, and combines the
best features of modern methods of teaching a foreign language.

1. The reading matter is very carefully graded ; it is also easy and of varied type
and interest.

Variety is a characteristic of each book.

o

3. In each book there are many lessons in diaiogue form to familiarize the dhildren
with Spoken English, )

4. Tne whole series is abuncantly an¢ artistically tllustrated.

5.

The varied exercises in composition, given at the end of each lesson, form

a unique feature of the whole series. They are both full and instructive, and
supply suitable material for practice. '

MARTIN'S
NEW STUDY SEAT AND DESK WORK

Primer, Book I, Book II, Book III, Book IV, Book V.

“ Messrs K: & J. Cooper, Bombay, have to be congratulated on bringing out
a set of books which acquaint the school boy, in a very interesting and familar way
with the fundamentals of English Language. 1t is on original and ingenions wa.y'
to combine grammar with practical usage of the language. Each book contains a
number of lessons with directions regarding the grammatical forms and idioms of
the language whlch are followed by suitable exercises to be done by the students
The books are illustrated and the print is bold and clear. In our opinion these books

should be in the hands of all school children. —The Eyn; 1
ey et ¢ Punjab  Educational Journal

YOU CAN ALWAYS RELY ON

“COOPER” PUBLICATIONS

K. & J. COOPER-PUBLISHERS—-BOMBAY, 4
Sole Selling-Agents for Madras Presidency :

_ The Christian Literature Society for India, Park Town, Madras

——




144 THE FDUCATIONAL REVIEW

other.  Which vvaluation o wi omarly
correct, inan's or God's 7 What ooy thee
answer may be, it is now apg went ‘hat
man's evaluation can get Lim into trouble
at this point. Hitler :intifies the
Germans as Aryans, the producers of
civilization. The rest of us are identified
as either half-apes or parasites. We can
not live in a world in which such utterly
false evaluations are on the rampage. This
war is really a war unto death. There
can be no compromise .

"Why do many’ people hate th= Jews,

Papanes - e Dasic oot 1 UHONS
i . : TS B
for fnedr wel s testion g weni oo nat

{ the United When a correct
answer ic fsund ¢ : trese guestions wWe
shall have uncove:..: 1n.mber < false
uneonscious evaluatiors wo.on exist 1
the oot ot our pesple.
ISR NN = ) R 1 . A | }“ - ]Pw
it Wro 4 learned to hate one 2

1y e bianties e s ve ate all
anad thern aui o oodicaily Tones DT nalE al

Jews, he it becci..s 1 psychepatric. of

similarly delusiona, cr.iracter is the think-

the Negroes and the Japanese = Wiy @ anmsss il
they so fanatically subscribe to the ali-or tabswr, v o

ing of thcse: who arque that since some
Pammese “dirty trick’ at Pearl,
. e airty irick to
none principle? Why are they unwilling some other, any other, all other Iapanese:
to admit that there can be any good whersver ana whenever we find them.
among the non-English  And what shall we say i tne 11 1 oozal ta
Rgeessary for the United  intern as enemy aliens those who camé

 Nacuate all of the to ustoeccape the fury of Hitieriom

STEP TO ENGLISH COMPOSITION
should be

THROUGH PICTURES

alWepartments throughour (e S itk
gal.Ceonmposition, both aral and written, to Luvs in fover stadarts,

FRASER'S PICTURE COMPOSITION

{Rook I 17th }idition. Book 1 1nth Edition) is printed fro~ as blo
illustrations, and is issued in two Looks,

The following are the remarks made in the “1i.: .-
the Punjab Advisary Board for Books, dated Z6th Juls 1 s -

** They are cr\lcnlf\ted to develop the power of observation and ~\pression of the stadents
provide plenty of material for oral as well as written composition.

" The Teachers’ Handbook i~ an jnvaluable guide for the teacher
matter is commendable.”

The TEACHER'S H.ANDBI')()K (supplied to teachers on' 1 mtane extaustee i
Answers on all the Hllustrations. Pages 171, ’nd Vdition.

K. & J. COOPER—PUBLISHERS BOMBAY, 4

. Sol('. Selliny- Agents for Madrax Dresideney
The Christian Literature Society for India, Park Town, Madras

and contrin. o

. . The ::resentat.on i the:

e e of PICTURES for the

LGN Bl

uas renamceended tor -ohoa! Libranes by

The

abject

‘ flfl(l

et
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NEW DETAILED ENGLISH TEXTS

FOR FORMS 4 &5

EASY STEPS TO ENGLISH LITERATURE
PROSE AND POETRY

Well Hlustrafed Bound in Paper Boards.

Book I for Form IV, Annas 14. Book II for Form V, Re. 1-0-0.

Each Book affords fresh reading material for two years in
succession. Selections carefully selected to quicken the imagination

and instil a love of beauty and harmony.

Each lesson provided with topics for written composition and

ceestions for conversation and oral discussion and exercises In

MACMILLAN & Co., LTD. :
(INCORPORATED IN ENGLAN

et c—————

MADRAS—BOMBAY—CAT (i
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- Bc;é-k That is Three Books in One.
MODEL ENGLISH GRAMMAR AND COMPOSITION

* FOR HIGH SCHOOLS
EDITED By Miss . L. BUTLER, P, A HONG LONL - .
IS AT ONCE
A Text-book of Grammar
A Guide to Composition andg
A Dictionary i Usage ‘ ith
The authors have followed the method of Inductiu. Fwery topre starts "

‘ : ‘agl 18W
copious examples, intended to help the pupil to discover for im0 @ ‘,rt\mﬂ"a"’a
or definition to be dealt with.

[
~ Following the dictates of logic and experience, the authors ave in""du”d th.
analysis of sentences at a very early stade, before the detalnd trestment of p“"so"stivelv
The whole subject of comrpositian in ali s exhat
dealt with.
The chapters on idiom an: correst usai: torm: cistinet ve features of 107
63V pages

Price Rs 3 H“ly ':J;},

e

Lrunomes has heen

r DTR.

FOR MIDDLE SCHOOLS
MODEL ENGLISH GRAMMAR

BY MISS M. L. BUTLER, B. A. HONS. (LLOND)

Book I for Form 1 Price annas 8
Book II for Form II Prgce annas 10
Book III for Form III1 Price annas 12

Prepared on the same lines as the Model English Grammar and Oompoalti?l
High Schools, these books carefully cover the whole ground of the lvew Grammar Sy
of the Madras Education Department.

Each volume s divided into two parts, the trstdealin? aoth fram e o
second with composition.

The treatment s totally inductivs and st S . o urscover
himself everv*hing he ought to know abticut the suljo:t

NEW MODEL ENGLISH READERS

EDITED BY Miss M. L. BUTLER, B A HONS (LNON™
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