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The Role of Identification
By Pror. AN]IL‘VEL V.. l\IATTLf.iE‘\V.‘

°

The child tends to extrude or project the responsibility of what -
is unpleasant in him to what surround him-—persons and things. . He
has also a tendency to take in or introject into himself those things that .

- please him, even though they are really external to him—he absorbs. ‘
This tendency of. “‘absocbing” a person or thing

them into himself.
into oneself is called identification or introjection.- The child tends to
absorb or introject the loved parent who becomes a part- as it were of

the mental structure of the child. The mtenonzed or absorbed parent - ‘

exerts his influence on the child, and lays upon the latter his commands

‘and inhibitions and his own internal, spontaneous commands and prohi. .
‘bitions.™
loving individual who takes him, mostly unconscienciously, as.2 model

The more a person is loved, the greater is his,influence on the

after which his own life is to be moulded. William Healy, a-psychiat-
rist who has spent a lifetime in the study of delinquency especially of
the young, believes that early delinquencies and -sequential criminal

careers are to a considerable extent determined by the lack of a chance. -

for healthy identification in childhood. Identification (or appersoniza-

.tfom, this is another significant term he gives to the same process) is,

according to.Healy, an important factor in the continuance of the same
traits’in the same family, generation after generation—as a matter of fact

_he even wonders whether identification is not even more potent than here-

dity. “As I study young people and their fémily‘ settings, [ become more
and more inclined to believe that “‘like father, like son” is much more

likely to examphfv xdenuﬁcatlon than hnredlty

*Healy : Pérsonality in Formatxon and Action, Ch 1I, p. 100 ft., i

Chapman and all Londen, 1938.
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‘ " Identification however is not a simple process; but has manifold -
ramifications. For instance, the same person may identify himself at
different timas, -and not rarely even at the same- time, with different
persons. Sometimes, an inter-play of such appersonizations is helpful.
Healy mentions the instance of a boy wha was saved from an unhealthy
» and vicious identification with his mother by a reaction in early adoles:
cence whereby he gave himself up to an intense admiration and love of
a his father, with excessiye incorporation of his father’s wide social inte.
Tests, "In a good home there need not be a violent conflict between
identification with the father and identification with the mother. But
then how many, homes are good ? In the case mentioned by Healy the
later and ‘more potent identification was beneficent ; but there is no
-guarantee that the more potent, later identification may not be of a
~malevolent kind. Again, conflicts may arise between an identification-
~ Patern established in the home and some later patterns set up through™
; 'the child’s growing contact with the outside world, : '

‘ . There is still another kind of complication in identification which -

perhaps is more far-reaching in its consequences than any we have, refer-
red to in the foregoing lines. Even in identification with some b;:loved'
p.crson‘such as-the father or the mother, the process is not entirely a
. simple matter, which it should have been if the child did nothing but
love the-parent ; but in many a case, not only does the child love the
 parent, but hates him as well. This ambivalent attitude which he enter-
tains towards: the real parent is reflected in his attitude towards the
absorbed or interiorized ‘parent. . As Clifford Allen puts it: “The child -
behaves to i¢self as though it itself were the introjected person. For
all practical purposes the parent has become a part of the child’s ego
‘and the emotians felt towards the parent are now diverted towards him:
§elf.*. Such a child who hates the father, and who therefore hates the
lntrqjcctgd father, may and often does naturally hate himself.

- . It is also worth *while to notice that it is not only a living"
 Person can be interiorized : even a dead person can be thus
:c\bsorbed. and the\_‘opinions‘and attitudes of the loved parent who
xys long dead can even now affect the choices and decisions of a .
A :liosu;)agthpe'rson’.f lf. may be this attitude which makes a boy follow
o eno:.lr f, P::: ;s:.lqn. even if the father hfad died before the boy became
father delighted 1o dhlm' The son believed that this was what his
foll 8 ° 0;'and so.. ‘“"OJeCting_his father's interest, he

ows the same profession. This process of introjection may be so

*Clifford Allen : Modern Discoveries i ] ;
Y 1” 2
- P. 112, Macmillan Co., London. S ed‘cal~st chotoss. Gh IV
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complete that there is a certain danger, as Clifford "Allen points 'oqi, in -
exaggerating the virtues of a dead parent; The boy tries to keep up to
the reputed standard of virtue or achievement - of the dead father. - In-

identify himself with—the father, he sees not the virtues of the father

himself but his weaknesses too, so that in his effort to realize in his -~

overt life the dictates of the internalized father he is saved from ex-

tremes- by observation of the actual shortcomings .of the father. In~

other words, he does not follow an- unreal ideal.  But this may not
happen when a youngster sets before him the perfection of a dead father

clay., In trying to realize again, within himself, the goal of the dead_
father, he may set before himself an impossible ideal; and when he

-~

fails, as he is often bound to fail, he may, for that reason, blame him. .

"self all the more—his sense of guilt may unnecessarily be keener apd

heavier.

Play Activities in relation to
- Child-Education.
By SRI SANTOSH KUMAR De, M. A (Cal), H. Dip. Ed. (Dublin)

* “Phe world carries away in glee the tinkling of your be_“s.
The sun smiles and watches your toilet

The sky watches over you when you sleep in your mother's arm, and

the morning comes, tiptoe to your bed and kisses your eyes.” v
. Crescent Moon—Dr, Rabindranath Tagore.

—pe

There are a thousand and one proofs that the philosophers of
ancient India did not look down upon play. They could trace the play
of God in the very creation of this universe, so they mention Him as
playful.}  Now, without entering into the subtle philosophical discus.
sions about play, let us examine it from the view point of psychologists

and educationists, let us see what value they attach to it and what

utility it has in child-life. .

N

1-4-5,

PR

Just as a boy bre ks and builds up again in the form of play and has

i. “Krirato Balakagaibya chestas tasya nishmaya” —Garuda Puranam

‘actual life where the parent is living, though the son may absorb— -

* —he sees only the gold of his ideal image and does not see its feet of

1

no aim in his play ; so the Great Creator breaks and builds up the universe .

again and again, : He does nothing with any aim or end in view; for heis
complete in Himself and gets whenever and whafever He wishes.” Bishnu

Puranam 1-2-18.
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F“ : Many psychologlsts take. play for an mstmct - The ~reason for
- thelr thmkmg so-is perhaps this, that children play of their own accord -

U,and they need no training from any one in this respect,, Human
", children and young ones of all birds and beasts express their boundless

‘j‘oy in the fo;m of}p_lay and require no preliminary training in this res.
" pect and it is a fact, too] that they play according to their own taste.
This has led to the establishment of some theories regardmg the origin

‘ f',:aud development of play, and as such, if we like. to dxscuss it scienti-
fically, we must examine them. thoroughly )

« s

Schxller Spencer Theory.

‘ The oldest theory about play is that of the’ great German poet
-+ Schiller. - This theory was later on accepted by Herbert Spencer of

"'E\ngland after thorough examination. So- lt is known as Schiller-

‘Spencer Theory. - According to this theory play is the outcome of -
*“Surplus- nervous energy”. .1f by surplus is meant superabundance

. A°f energy, the theory is not true to facts, for in that case children
N must 'be dead tired before the play impulse. dlaappears If, however,
it - means the energy  which is set free, then play may be looked upon

as the activity by which .such energy 'is most likely - to be utilised. -

Human children and young ones of many species of animals are
.fcarefully nurtured by their parents—they have not to think over-about
procuring their food,- bnilding nests or digging- laxr:, or protecting
- themsleves from eénemies or against calamities of nature ; consequently
: they have a surplus store of cnergy which when it becomes full to the
“brim “overflows along “the most open nervous channels, - producing
" aimless movements of their hands and feet. . . This aimless movement of

" hands and feet is'in other words called play or gamboling. Of course,

- this cannot 'be an organised game which observes _various rules and

regulations. Sklppmg, Jumpmg, running, -chasing etc. are included in
: this category. . ' IR

~Thus we see excess of energy is a condmon favoureble to play
-activity rather than a necessary . cause- of it. There is no doubt an
element of truth in-this theory ; but all sorts of play activities, even the
most common forms of play of.young animals, cannot be explained

i by this theory. The truth of this theory is undermined to a great extent
~ for one cause, and that'is this, that human babie§ and even young ones:
- of animals do. not refuse to play, even when they are tired and they: .

» ‘comlnuc to play so long as they are not exhausted, and human adults,
- too, often have recourse to play just to avoid ennui or to refresh them.
~selves after a whole day’ s toil. -So- the theory that play is the natural
outcome of surplus energy is untendble. Of course, it is a fact that

-~

N Ty
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" -one: who is well-fed and well- nounshed and has ample lusure shows
_greater eagerness for play ; but on the other ‘hand, this is true not ‘only
. in regard to play but also’ to work.. - Proper dnet and lelsura are grent
i lmpetus to work, - :

: 2. Recapxtulatlon Theory. o
 There being so many loopholes in the. Schiller- Spencer Theory. .

"’psychologlsts have established another vis. Recapltulatlon Theory.

Briefly it is this. Before reaching this present civilised stage, man-kind
had to pass succes:ively through various biological and sociological
stages. Even if we observe the individual development, we shall mark
that it is the outcome of the evolution of animal life and human-history. -
That is, from the biological point of view it will be seen that from the

" simple phoetus to thefully developed adult life there is, as it were, 2

repetition of the evolution’of the complex human life from simple animal
life (ontogenesis paralleis phylogenesis), and from sacial point of view
it will be seen that the present-day civilisation is nothing but the re- .

" capitulation of the dim past. \Vhen this dim past is tiaced, it-will be

seen that at one stage children pass through a moral and mental stage
corresponding to that of the savage. At this stage they like to tramp
aimlessly like the nomads and rovers; for their forefathers once led .
such a life,- Then they pass through pastoral stage and finally. they
find pleasure in the events of contemporary life and now it will be
understood that they have reached the civilised stage. This past history

. ‘of human race is reflected on play It is seen that children at one stage

like to fight, scratch, and bite their mates whether there be sufficient
provocauon or aot and they do not desist until they see their mates
bleeding. * But in reality this is no fighting : for there is no malice or
envy in it—it is a kind of play to them. In the form of play thechild

_is unconsciously repeating the past history of the barbarous stage of
- mankind., Then comes a stage in the child’'s life when he likes to tramp

all the day with a stick in his hand. This is also a play. In this play
the child unconéciously repeats the. history of mankind when it had to -
wander from one country to another in search of food and habitation.
Then he likes to play sitting at a place. Here we can see a- reflection

" of the pastoral stage. Eventually the child likes organised games—

games ; which are regulated by laws, ‘and then he reaches the present

civilised stage and thus he re-traverses in his play the different stages of
- human history owing to the successive ripening of native tendencies:

. This theory was not accepted outside Germany. for the theory
is based on wrong argument even from biological-point of view. Human
phoetus resembles ‘animals of the lower strata to some extent still



6 T THE INDIAN'EDUCATOR

_it cannot -be ‘said to :be the repeﬁtion of -the -past ‘human history ;
‘besides,if the :Jaws of recapitulation ‘are fully accepted, "the truth of
evolution -becomes:null and void. There is no .reliable proof.that to

" reach the present stage of civilisation from the past:barbarism and
savagery, mankind had .to pass through these fictitious stages. Prof. "

McDougall is "loath to accept this theory. He says, **This recapitu-
~ latory theory-of play and the educational practice based on it are
founded on the fallacious belief that, as the human race traversed the
various cultural periods, its native mental constitution acquired very
speéial tendencies, and .that each period of culture was, as it weres
_ the expression of a certain well-marked stage in the evolution of human
mmd "

:3. . Remniscent Theory

Prof Stanley ‘Hall has propounded “his reminiscent theory with
a slight modification of the recapitulation theory. Observing.a child at
play he says, “The child is not so much rehearsing the serious activities
of his own adult life -as harking ‘back .and recapitulating those of her
remote ancestors,”” ‘We find nothing new here. The difference between
recapitulation theory and reminiscent ‘theory is very little. If one is not
accepted the other falls: through.

.4, ‘Practice Theory.

There is another theory of play. This theory was first put forth
for discussion by Malebranche, but later on it was, with slight modifi-’
cation, accepted by Karl Groos. 'Observing the play of human children

I

~ and young animals, Groos poiats out the obvious utility to them of -

the_play as a preparation for the serious business of life.2 Man or
beast for his survival in the struggle for existence prepares himself in
play in the period of immaturity. This saying of Groos may be

+ . explained by one or two concrete examples, Let us consider the play!
- of young animals. If a puppy or a kitten finds. a dry leaf ora piece of

paper lying before it, how does it play ? It will be seen that the kitten
or the puppy w.uld jump over the dry leaf, clasp it in its claws,
throw it away and then again would run after itin the form of quick
attack. 'It-would scratch it, bite it and toss it again and again, as if it
is perfecting itself for the practice which will be required in its mature

_life. "Now if the leaf is held before a kld, it would ‘never behave in the -

manner of the puppy or kitten.

Let us con51der further _the play activity of young dogs. They
play together—-—attackmg one another, chasing or “biting one another,

Q.. The Play of Animals and the Play of Man by Prof. Karl Groos.
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.or trying to resist. the attack or to run.away, All this is necessary for

their mature life. They -will have to snatch away food:from others:

-.or. to. escape with the:food just collected, or to :avoid dangers. -As they

learn: all these. activities and varied movements: in their:immature period
in the form of play they become all the more :expert -when the time
comes. So thedictum of Groos that play is a preparation ‘for -the
serious business of life is in-the words of -psychology premature ripen-

ing .of instincts, and as such it reserves Schiller-Spencer ‘dictum— . .-
~ children.play not because they -are children or they have surplus.energy

bat.they have this period of immaturity in order that they may play:*

“The truth of Groos's theory is realised to a great extent if we
mark the play activity of aur children attentively. In our socisety, girls
play with their dolls, give their dolls in marriage with others, play the
roles of husband and wife or mother and son. Personal decoration,
upreariig of children etc., in short all the important functions of
a woman'’s life, they learn in play. "Their play gives the indication that
one day they will become wife and mother. Similarly, boys play hunting
aninials, running shops, driving motors or engines etc., 4. e., they learn
to some extent the occupations of their mature life through play activi-
ties. No healthy normal boy would like to play the games of girls
(specially those peculiar to them) nor any girl of boys. There are, of
course, exception3 ‘to this .general rule;-but these :are .nothing but

~ feminity complex of men and masculinity complex of .women.

‘Now in the play activity of young dogs we see that they fight
with one another, bite or scratch one another; one seizes anotl}er by
the throat and pins him to the ground; but blood never comes out,
their teeth never pierce the skin; they rub and scratch, but never so
violently as to draw out blood. Why is it so? Itis not that their
teeth are not so sharp, or ‘they lack in muscular strength or energy
that prevents the bloodshed. Bload never comes out because it.is no
fighting at all—it is a play.” All their various postures and movements ~
are very appropriate to fighting but they are not fighting in reality—
they are playing. There is no anger or bitterness in it which is the
affective state that normally accompauies the instinct of pugnacity.

Now the question crops' up again, though it is no fighting but
2 play still there are almost all the outward signs of fighting; how does
the-dog in this mock fighting show .such a high degree of self-restraint
which is the characteristic .of only rational animals? One attacks

3. Read Wm. McDougull's discussion on the -subject in his Introduc-
tion to Social Psychology. .
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o ‘another vnolently, holds him txght to the ground bites him ; but hxs teeth;_
"do not penetrate the skin, “or pierce' so deep  as to draw ‘out blood. -

‘He does not: forget that it is not fighting but a play, even in the
" momeat of extreme excitement. What is the -source of this self-res. .

U traint,.if it be self-restraint at all? Now, it this self- restramt is ‘not
inborn ¢.°e. -instinctive, it must be acquired, and if it be acqulred,Axt

.- ‘must require some time to_leirn, But what -about the.young dog? It .-
"’ makes all ‘the movements of combat without anger ‘and in a quite . :
~.restrained manner. Now if it had any experiance as to with what force

< it would bite that its teeth might-not enter deep into- the skin "and draw -

- out “blood, then in the light of that experience it might madify its
movements but it is a fact, too, that ‘before such experience it plays

. thus without causing any’injury to its mate. Mr. F. H. Bradley gives
" -a fitting reply to this question. He says, why young dogs?......full-..

8 ‘;ﬂedg}:d dogs too play with their master in the same manner, Jick'and
.. sometimes bite their hands ; but they would never bite with-so much
*" force as would cause bleedmg or pain to the master. This much self

restraint, all such animals do possess and _this .is a spec:ahty of play

* which later on changes into'various rules and regulauom of games,

* *“There is restéaint, a restraint “hlch later may be formulated as the-

s rule of the game'. b

[

But Dr, McDougall calls thls argument of Mr Bradley to ques-

.:tibn‘ He says. “Mr. Bradley here ' seems - to ascribe to the playfully -

B biting dog a certain deliberate self- restraint. - I think that in"doing 50 he

greatly over-estimates complexity of the creature’s mental process, and ’

"%, ascribes to it a degree of self- concxousness and .a power . of mtelllgent

control of conduct of which it is really’ quite incapable,”® Such play. is
5 -seen amon'g children too. . Little children quarrel, fight, scratch and bit -

" one another in play, but they never-hurt any one seriously. It is never

heard that children have killed or wounded any one seriously in play. -

.. Thecause. of their' not doing so 'is that they kaow that if they wound

_ any one seriously they would be punished by their parents, . For fear of. .
. _this punishment, even in the midst of excitement- they do  not lose self-

.+ control which- can never be expected of a young dog. .The mental
Process of a young’ dog can never approach this degree of complexity.
“Moreover, some ‘sort .of resteaint may be expected in dogs but never

~. of young'dogs which, ,too; show all signs of self-control before hardly-

learmng self—comrol from expenence -of the ill consequences: of biting

+ .2 too hard.: So Prof ‘McDougall is not ready to accept the view point

o 4 Mind, M. 8. Vol XV Page 468 quoted by Dr. MeDougall,
6 ) An Introdm,twn to Social Psychology

that thc young dog when playfully ﬁghtmg has impulse to bite hard but
restrains himself. So, instead of calling it self-restraint on the part.of
the dog, he would call it ‘“a peculiarly modified form of combative

instinct”. Let us quote what he says: ! The movements, with their

characteristic differences from those of actual combat, must be regarded

as instinctive, but as due to the excitement of some modified form of

the combative instinct, an instinct differentiated from, and having

an independent existence alongside, the original instinct. Aad that - .

the movements are -not the expression of the true combative instinct
is shown also by the fact that the specific affective state, namely .anger,
which normally uccompames lts excitement, is lacking in playful

‘ actxvnty ”, ' : - o : (To be concluded)

The Knlght of the Chlld

By MARIO MONTESSORI

Dr. Maria Montessori was born in Chiaravalle, Italy, on the 31st

of August 1870. From the very beginning of her life she showed pro-

mise of becoming a woman out of the ordinary. She was the first girl
in Italy to attend a public school and because of the narrow ideas of |
the time she suffered the tortures of criticism, of the cruel jeers of her .

fellow.students and of general disapproval., She persisted in her studies,
however, and eptered the University against even the expressed wish of
her father, who for several years did not address to her a single word,’
and although livingin the'same house bshaved as if she did not exist.

In'1896.she obtained in Rome her degree of Dactor in Medicine.:

She was the first woman of her town and I beheve, in Italy to attam

thls distinction.

‘

The Makings of an Apostle.

Durmg her student days she joined the Femlmst Movement,

and a few- days-after receiving her degree. she was chosen as delegate -
to represent the Italian women at the Feminists' Conference in Berlin.

The newspapers had acclaimed her throughout the whole of Italy on:
becoming a doctor, but now she was acclaimed by the press in the

whole of Europe for the brilliance of her words, the strength of her

arguments and for her personal beauty. With the appellative of
‘‘sun.ray,” as the newspapers of Berlin and of Northern Europe called

her, she took her place on' the platform of the world, which it was her
destiny never to leave. ' '

THE KNIGHT OF THECHILD .~ 9
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Returning to her country, she took part, under an assumed name, ,

in a contest for a place vacant in the General Hospital of Rome ;
nobody suspected that the doctor who so brilliantly won the competi:
tion was a young lady. She was assigned the place before the fact
became known that she was a woman.™ Thus in 1897 she was the first
woman in Europe te be admitted’ to such a post. In the same year
during the Medical Congress at Turin she again created a stir by the

accusation she launched against the medical profession in particular

and society in general, for their ‘neglect of defectives, who, though
~ being uncared for, were the biggest sources of criminality. :

'~ The Empress Elizabeth of Austria had been killed by a lunatic
a' few days previously. "It is you,” Dr. Montessori challenged the
_doctors, **who have killed Elizabeth.” The speech created an enor-
mous .impression ; the newspapers of all Europe gave wide publicity
toit and as a consequence of it the first institutes for backward
- children were founded in Italy. Dr. Montessori was a‘ssigned a post in
the institute created in Rome. In 1899 she was elected to the chair
of Hygiene in the Women's University of Rome. In 1900 she visited
; Lon(.ion‘ for the first time as the delegate of the Italian women at a
Feminist Conference. There she was received by Her Majesty Queen
Victoria and met Dr. Annje Besant. o

Experiments with Children.

On her retura to Italy, after achieving brilliant cultural results

with the deficient children, she left the field of pathalogical education
to dedicate herself to the study of normal children.

~ In 1904 she ‘was made, the Lecturer of Anthropology at the

University of Rome, while her success as doctor made her famous in

. the wh.ole of Rome. Incidentally she introduced Theosophy to Italy

by bringing an English woman, a patient to hers in touch with the

- cultural world in that country, and by collaboration in the translation
- of the first Theosophical books brought into Italy.

In 1906 the first “House of the Children” was inaugurated. From
th.at _moment she left everything to dedicate all her energies to her
mission 1n spite of the pressure that her friends and admirers brought

~ to bear upon her. . . o '

Their attitude can be summed up in the words of the Minister

- for Education of the time who said to her: “Such are women' Nobody .

has suffered what you suffered in order to become a doctor. You have
overcome all the difficulties ; you have succeeded in being appointed

on th;z permanent staff of -the Hospital, and in becomirig a professor
.- * . N
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of University. A brilliant career awaits you ; indeed it has already
begun, and now that all the world speaks of you you want to leave
everything, and for what | To become a school teacher (the only career
open at the time to women ) ; and nothing less thana teacher of pre-
school children, the lowest and the most despised job that there is
under me.” :

“The world will speak of me more than ever,”” was her answer.

“What was it that made me reply in this fashion?” Dr. Montes-
sori asks herself even nowadays. - “I certainly had no idea of what
was to come; but the soul of the child was calling me and I bad to
answer.” .

- A Great Discovery.

The first “House of the Children” arose in the new buildings
for labourers erected in Rome in the slums of San Lorenzo, the worst
plague spot of the city. It was the first experiment in tenement-houses
made in Italy with the purpose of giving clean, hygienic, independent
flats to labourers, There was but one problem : the children.

What would happen when their parents went to their work?
The children would spoil the building, soiling the walls and the

. staircases. ;

A committee of ladies was brganised who decided to ask Miss
Montessori, Doctor of Medicine, to help them. Thus was born the
first ““House of the Children."” -

The reporters who came to see the bui}dingsiwé‘nt away full of
enthusiasm for the children, speaking of a “miracle.” .

Were these children, sons of illiterate peopl.e, the product of the
lowest and most criminal slums of Rome ! Or ‘were they indisputable.
proof of a buman error that had been eliminated !

Like a flame the renown of “the New Children” swgpt' round -~

the world. Newspapers and magazines in America, in Australia, in
China, in Japan, in Africa, carried photographs and articles. From
all sides started the pilgrimage that lasts even today when after almost
forty years, every trace of the school has disappeared.

People belonging to all religions, to all social classes, Queens
and Communists, Hindus, Muslims. Catholics and Protestants from
every corner of the earth, came to visit those *New Children"—the
Messiahs of infancy. ‘ -

~

’
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Dr. Montesson found herself famous without realising the great-"

“ness of the discovery that she h
' ad made, the **
‘ment’ of man! the “instinct of growth” l' ' Pl PSYCh"-‘ deVClOP'

.. She did not wish now that anyone should speak of her. She ask-

’ ed the n
. ewspaper reporters to speak about the tenement house, whose '

r -

. abl
b e little class” and pay so llttle heed to the humamtartan moaument

they had raised.

1l

' Houss ffel&t;og;lpdecame ;30 stramed that at last she had to abandon the -

2 ren, uf meanwhlle other houses bad ari
‘ sen:
;:;::lit::id 1bnthhe Socialist Party in the Umanitaria of Milan, ‘another
ome by a Convent of Cathollc Sisters for the orphans of

one

" ' the earthquakes of Messina.

,,,,,,,,

A
SE h:. Queen Mother of Italy had ‘at the same time granted a sum
° the 1\); o continue the experiment of that which was already known

ontessori Methodn; another school had been created in the

g t

. People who realised . the lrnportence of her discovery grouped

- them
- selves around her as apostles around a prophet. - Some of them

asked
ed her to write a book; others begged her to prepare teachers.

**You could die, and ce
nturies would pass before th
what you have discovered,” they said. others could dlscover |

The New Educatmn

The book was. written in fifteen days- It is known in English as

" Mont
i essari Method<—a scientific ‘work and at the same time a hymn

of love,
It was translated in more than fifteen languages in the fiest

. year of its appearance, Meanwhile the last links that joined her to the

- old-fashioned- pedagogical world were breaking. She had initiated the

(.N
ew Education”; she had opened a new way to help on development

" of th
o echild, a path full of light- and  happiness; and University teach-

ing no'longer held attra
. ction
"new epoch.. for' her, who was the first initiator of a

1 as
n 1909 she gave her fiest trammg course. It was’ mtended to be

a Provi
_ incial Course for Umbrxa but the fact that she was gomg to grve

V «1t became known,

- How? Who knows?

Perh voun v
erhaps because one of the young ladies who had galhered

‘ round h
er to dedrcate their lives to the new . rdeal as, Nuns do who enter

-

—
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Coa Religious Order, gave, Jin her exultatlon. ‘news of it to her acquain-
~ tances ; may be in another way ; but in any case to this first symposium, '

. which was supposed to be almost . secret gathermg. people amved
._'from America and even from South Africa. . o

" Other-courses followed rratlonal and international; as‘sociatrons“

T weré "born in many countries, and Dr. Montessori began the long
- ministry. W ‘hich still lasts today and which I ‘hape~ will last for many
. years to come. The seeds that she had planted all bore fruit : the

‘New Education Fellowship is but an effort to join together the bran-

: ches of that immense tree which i is today New Education.

" A curious phenomenon, which shows the vital force of her 1dea
and demonstrates that it is based upon 2 fundamental. truth, is the

" following. All who come in intimate contact with the Montessori,

Method find in it the practical realisation of their ideals. Catholics,

. Protestants,. Hindus, Socialists and Commumsts have at. dlfferent times
told Dr. Montessoti more or less the same thing. | .

“After-all you belong to us. Because no one unless he were of -

 our community would have been capable of doing what you have done

for, as you see, this and this and this in your method is but’this and
this and this in our ideal (or relngron )’ according to the person wbo
speaks. v N
‘ The Garden of the World

, A seemmgly adverse destiny has pursued Dr. Montesson Bot
she with the serenity of soul that is peculiar to her, . accepts all the - .

. blows of destiny as an indication that her presence is necessary else-

‘where. Another person similarly trxed would have been crushed She. . ',

but doubles her efforts. , :
Durmg the last World War her institution in Italy was closed

She went to the United States and created - in New York a training.
" College that she placed under the direction of Miss Parkhurst. This ™

institution . separated itself from her, and. she left- for Spain. . In

~ Barcelona she founded and directed for .the_whole peuod of the war

the Seminari- ‘Laboratori- De .Pedagogia. At the armistice, the Catala
“authorities suddenly became nationalistic, also towards her, and noticed

. that she was Italian and ‘said that - the ‘iastitation “had ‘to be" directed -
by Catalans Dr. Montessori peddgoglcally emlgrated to. England o

1922 she went to Italy, where the Fascist Gasvernment wished to valorise’ .
“'Italian values.” In 1926 the Royal School of Montessori Method was

~ created in_Rome._only to be closed a’ few years later when Dr. ;"1

‘Montessori once again left Italy to return to Spam.)( flfhere she created
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' _npnvate mstltuhbn. “This time,” she thought, “the institution is

‘mine and does not lie at the meircy of a Government or of a Munici-

pality, - It will flourish and I shall cease to be dnven from place to~

place lnke a wandermg Jew.”

-~ Thé school was bt a few months old when the civil war r burst
out.' Once again she went to England and held there some courses and
some International Conferences. She was putting the last touches to the -
organisation of a permanent institute in that country when the present -

. war broke out, Also she went to Holland and here she again created
. an institution, A new war, a new voyage, this time to India.

_ But in every country. in every city, that she visited, she worked
and preached. -Her ministry has never stopped. Hundreds of teachers

: followed every course that she gave. Teachers who represented twenty

! nations at a time, teachers who belonged to the most opposed poli-

‘tical, religious_ or social ideals became (the great ma]onty of them).

. her apostles, and on returning to their country, created nuclei of ‘work
~and of philosophy in favour of infancy and in favour of life. Her

kind of life has been- like that of a farmer who; having prepared the -

~ field, has. planted the seeds and seen them sprout, promising rich fruit
- and then is taken and forcrbly transported to a foreign land where she
is given. another bit of virgin soil to sow with the seeds of the new

wonderful plant that she alone possesses and that no one can wrest
from her. ' 4

) From Seed to Fruit. oo ,
Today Dr. Montessorl is 71 years of age. Her method has been

B COmPleted up to the U"WerSlt)’. but, as she herself says, her work was
. :only begun. The. Montessori Method is her contribution to Infancy, -

;but what is itin comparison with the contribution that infancy can
give to humamty? Nothing .but a seed of some giant of the forest ;
msxgmﬁcant when compai‘ed to.the i immense tree that results from it.

. -+ Such is the child,” the great being who produces humanity and .-
sy whom we must humbly understand, - The defects, that incomprehension ;
. -causes ia childhood remain fixed in the adult; society organises them -
- and renders posslble crimes of barbarity; of exploitation, of cruelty and

)
= fSl‘“’e'Y In-our eDOCh otherw:se S0 advanced in external cwnhzatlon, :

L In the chlldren of her” schools most of these defects have dis-
'-‘EPPea'ed this ‘is their contribution, Childhood can show the way

" in which they can. be elxmmated from society. “It’is. necessary, Dr.
~‘~v‘§)#‘Montesson 53)'5, “to create a Socxal Party of the Chlld to defendhlts ’

e
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rights and to fight against the adults so that this great Worker be
recognised in his importance and be called to take in Socxety the place

"~ which belongs to him.

“The child in his growth incarnates not only flesh, but patriotism,

“religion and moral ideas. ' If a man is a Hindu, itis because the child
- he once was, made him a Hindu, if heis a Christian it is because as a
" child he was’able to grasp the Christian morality from the environment

in which he lived. All that we possess, our body, our culture, our way
of thinking, we owe to the child who formed us.

“Generous souls were found in the past who creat socialism for
the worker; others arose who organised the Feminist Movement to
defend the women, Will there be no knights to protect the child 2"

. She, its first Knight, created in 1939 the Social Party of the
Child, whlch was founded in the Great Hall of the. Parliament of

_Copenhagen. Since.then she has had to fight against the misunder-

standing of everyone, Nevertheless the party exists and she does not

desist from her idea. - Today, her freedom curtailed, she who has been . "
~ the greatest upholder of freedom that never existed, does not lose her .

illusions, in spite of restrictions that war made it necessary to be -
adopted against her. - Generously housed by the Theosophical Society,
whose President, Dr. Arundale, and his wife, Rukmini Devi, invited her
to India, Dr. Montessori passes her time writing in the maganificent bun-

"galo‘lv'which has been placed at her disposal, happy to prepare new.

instruments which will do more to establish peace in the world than
any series of treaties that may be drawn up by adults at the close of the
present war, such treaties marking, as they do so often, only an mter-
ruption in a perpetual war.

—Reprinted from-"The Young Citizen.”

L



Enghsh in the School Currlculum

" BySriV.V., DIVEI\AR,B A B T

(Extracts from a paper read at the Provindial Educational Con-

jerence (Bombay Provim'e) held at Belgaum in October, 1941.)

" The first argument in support of the retention of the old position -

* ta the study of English is that Englishmen are our rulers and English
~ has become the recogmsed lingua-franca for India, npt to refer to the

posmon of Hindustani today. No doubt attempts 'are being made by

various organisations to give great prominence to Hindustani and
though personally I am not against any of these. patriotic attemﬁts.
- think that the time when any of the vernaculars "of India can occupy
. the same place now being occupied by English in- India will take
~a-long way to come. It is, therefore, necessary for us to ponder
very deeply before we relegate English to the back-ground. We are at
present carrying on all our official correspondence in this language and
you will admit that at present all our business correspondence also is

+ . carried on in the English language, Secondly, we should not lose sight
_of the fact that it is the only language through which we are at present

E 'keepmg ourselves in touch with the known and recognised world today.”
. I'need not emphasise that fact that a person with a knowledge!s of

" English is able to carry on his work "and his business with the different

- parts of the world, .though it may not be the language spoken or used

o in that place. - I know that it may be argued by those who challenge
. the status of this language that in Europe it is not English language but -

~ -French that occupies a recognised place in evety day affairs and that -
" . English is not so predominant there. But, be that as it may, no one -
. will contradict me when I say that to usit i a language of great .

'_anmportance not only for our every day use but also for higher study of
- literature, national communication and. 1ntematlonal correspondence.

With this brief introduction about- the use and necessity of English to,
us today I shall proceed to my further arguments as to ‘why Enghsh g

- should still have a predominant place in secondary Sc:hool course,

‘ _ " The students of Engh;h literature wxll bear me -out: when Isay
’,that English - hteratute is very . rich in all kinds of branchea of know. - a
~..-ledge and sevéral great mien unlocked ‘their hearts in the English
. language by means of poems, sonnets, epics, etc. and to enter that vast
field it is necessary for us Indians to learn the. English langnage and to
“try to under_stand ‘the deep emotions an8subtleties that touched the ~

o

*

' .hearts of these great men with whom we converse day by day I thmk .
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I am not exaggerating when I say that almost all the best books in any
language are to be found :in the form af translations im the English ..

- Language.. To take only one example, the sacred book of the Hindus,
"The  Bhagvadgita, and the sacréed book of the Muslims, The Koran, -

can be read in translations in the English language, though we may nat

; know Sanskrit and Acabic. ' I may even say that it was -through the

&

» English language that many of the Indians first read their sacred book

the ‘Geeta’- before they were able to understand the Sanskrit language

~and realised the truth of what the wasterners said that the Geeta was a
great book. ~ Such is the importance of English to us even to this day. . =
In short, it is a Gate-way to the knowledge of the World and one who *
_ has studied that language can be a great literator nay a Savant, We. -

may even be able to carry away prizes like the national poet of India,
Dr. Rabindranath Tagore, in the English language. What ‘more, wé
have produced orators, scientists and other great men through a study_ .

'of the Engllsh language. ..

Every one will admit and it. may be granted for the sake of
argument, that the regional languages of the different provinces should

he developed very soon.and 1 think that no one will object to my saying.
. .that the study of English will have its repercussions on the other ver--. .

naculars of India as it has done hitherto and a very close study of
it has always led to the richness of the different vernaculars of
India. [ need not go very far to cite any. examples. Take for example

the present day Marathi and Kannad literatures. Both of them have -
had on them the. effect of the study of this foreign language, and, not

only that, several Enghsh words have found .a permanent place in thesn'_
2 languages. Though at present there has been a move to- punfy ‘these
languages of foreign words- and to eschew them I very much doubt,-
how far they will ever succeed. So far as I know, the Bengali lauguagc

_is said to be very rich in all kinds of literature but all have admitted

that its richness is due to its contact with the English language and
literature and that the writers who have made their mother tongue rich

 were all influenced by their study of this foreign language. .Let us for

the matter of that take the novels of that great Bengali- novelist—
Mr. Bakim Chandra. Chatterji-——or the writings- and poems ef our

_national poet, whose death we all mourn, and ‘we find that all their .

writings were influsnced by their study of the English language. .What’

. .more proof then, do we want to prove that the study of this language
_of the Britishers has had a salient and ever-lasting influence on the
" different vernaculars of the .various provinces of India? Even if we
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. take the example of Gu]rat we come to the same conclusion.  Can any
-one dare to say bcmg true to his own self, that the study of this foreign
language has in any way adversely affected their own mother-tongue?
1-am sure no one will. -

' 'Further, I should like to point out that the study of the regional
" language does not require as much time as does the study of English

~ -being obviously foreignto us, bvut'expericnce has shown that the study

of the same has amply rewarded the stndents and no one has so far
said that the study of this language has made him: in ang way a loser.
1t may be granted for the sake of argument that the deeper study of a
language may lead to a thoroughness and perhaps more devotion to the
same might explain- the intricacies of the language but especially in the
earlier. stages, that is in the Secondary school, such a specialisation is

not necessary and in the present state of things not at all advisable. .

The Bombay University has allowed specialisation under the rules in
_the B. A. Course and students who devote more -of their tlme to a spe-
cial study of the language of their choice in the Colleges are able to
concentrate their attention on a deeper study of the particular language
and alsosto do some research work in that branch. When such a state
of things exists at present and it has not in.any way worsened the con-
dition of the vernaculars, one can rightly ask as to why a change is
* now necessary. . Under conditions of things existing at present a person
having a proper knowledge of English is considered to be enhghtened in
India, and, wherever he goes he carries the day and is able to carry on
his work and programme properly, as English has now become an
~ international language.  Why should we then only think of the regional

languages and make ourselves Province-minded and become narrow in .

our outlook and vision? One is tempted to look back to the time when
there was no teaching of English ‘in India and to find out what must

<have been the state when it was not possible for one to converse with

another except with'the help of an “interpreter. 1 hope that I'shall not
be charged with exaggeration if I assert that itis only !English ediica-
tion that bas brought us to the present state in national and inter-

national politics and it is my firm conviction that if we are to progress .

‘we can not in'any way-disregard the study of the English language by
belittling its importance, \Vhile on this topic I am inclined to refer to
the remarks made by the Hon. Dr, M. R. Jayakar 'at the opening of the

‘. Anandilal Poddar Commercial College in Bombay in June last that we

'should not neglect the study of the English language as that is the only
way by which we can rise in the estimation c¢¢ the world and can earn
for ourselves a place in the progeessive world of today.

. . { - L

- Ideals of Educatlon

By PROF. AMARNATHA JHA.

e

There are times when it is best to act, to march onward, to
accomplish ;. and there are times when it is” wise to pause, to counsel,
and to plan. This seems to be an appropriate moment for feeling our
way patiently rand with sagacity for the paths that will lead to peace
and happiness, ~the true, the good, and the beautiful. In the last cen.
tury, when popular education was supposed to be the panacea for all
ills, one of the more thoughtful writers said: “Is it not far better and
safer to refrain from committing ourselves to a given type of socxal
reconstruction, and to walk forward patiently upon the only pnnc1ple
that can be received with antire assurance : namely, that faithful culti-
vation of the intelligence, and open-minded investigation of all that the
intelligence may present to us, is the only certain method of not missing
the surest and quickest road to the manifold improvemeats of which the
fundamental qualities of human nature, as well as the relations of man
in society, are susceptible ?" This glorification of the mind and patheétic
faith in the beneficent nature of the intellect have been proved to be
false. “The intellectual all-in-all” has brought us to the present testing
txme when the divinity of brute force is worshipped far and wide.

Education must be plinned afresh so that nothing may prevent
the fruition of the dream that is scorned today. In a changing world
education must hold fast to certain ideals and the educator must be
quite clear about his goal. He cannot afford to drift. He must plan
s0 that the world regains its equilibrium. In most of the countries that
are under totalitarian authority, the initiative has been taken out of the
teachers' hands and the aims of education defined in clear terms by the

~ decree of State. General Chiang K;i,Shek thus declared in 1939 what

China’s educational policy and programme were to be;

“Modern life is wamme life, and individuais and communities
failing to adapt themselves to wartime conditions cannot escape extinc.+

tion or elimination by others. Educators of today must regard them-
selves as warriors’ storming forts and braving death, as forerunners in

social reform, as founders of a new nation who defy all hardships, as

.sages and heroes who play decisive roles in critical moments of the
‘nation. - Today we cannot subscribe to the campaign for educational

independence, which would place educators beyond the laws of the

.nation, as if they constituted an isolated group. Any discussions of

education today should aim at providing a link between it and all other
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"actwmes. be they mlhtary, pohncal, soc:a! or economxc, education -
“must become a vital and essentlal factor m the creation of a new

Chmese nation.” - S s o
o " In Nazi Germany, accordmg to a competent observer.I a new
o 1deal of man has been posued S

S Its the ideal of the racnlly pure Germ'm the Nordic, endoive‘d
with all the racial charactensncs ascribed to him in national. socialist
thought, to witi a strong and beautifully-balanced body. ‘untiring and .
resistant to-any kind of hardships of warfare; loyalty and obedience to

" . the .appointed leaders rather than mdlvndual self-assertion ; a passionate

desire to help in-the accomph:hment of the German nation as the master
“pation above all other races. Most of these qualmes are the qualities
of the soldier. The soldier is the new ideal of man.’

In Italy the educator is constantly preachmg the Fascist motto:

“Work obey, fight."” In Soviet. Russia, the underlying doctrine is that

of Lenin, who said, “The school, apart" from politics, is a lie and a

o hypocrisy.” The walls of nursery-infant schools used to be decorated

~with polmcal posters and slogans, pictures of tractors, and Red Army
v _soldlers the education is frankly - atheistic,” religion being explained as
something needed by the primitive man but now as being an obstacle to
N progress ; at the University; everyone has to offer social science, with

its twa divisions of political economy .and history of class-struggle ; .

: manual labour is part of everyone’s education. There are recent indi-
- cations that even in Russia, popular education is ‘now conttolled by the

* . belief that"humanism and beauty must be the basis of education. Ia

- democratic countries, the aim is rather vaguely described. Thus, some.

of the leading Amencan thmkers say in a book " entitled “The Educa-

tlonal Frontler

A “It is reasonable ‘to expect ‘the school to set up an envxronment

in'which all of its pupils, through active participation in its organisation

~ and control, may move progressively to a more. complete apprectatlon
~of the deeper sxgmﬁcance of the democratic way of life.”’

" There is an elaborate statement by the Educauonal Policies

" Commission of America, which mentions four ideals which education

 must cherish—(1) Self-realisation, to develop inquiring . minds, to
. kindle imagination, to develop' sound emotronal mental, and physical
; health to enable each child to share in the cultural arts’ which cons-

- titute humanity's heritage: from the past; and to develop the sturdy .

, ‘1 Dr, Walter Kotschnig, writing in the Proceadmgs ot the Pennsyl‘
vania Schoolmen 8 Week Proceedings, 1939, ‘

IDEALS OF EDUCATION 21

pcrsonallty and character without which all other education is useless ;
(2) Economic efficiency, to contribute gladly and effectively to the
production of the goods and services which, taken together, make up-
the modern standard of living ; (3) Human relationships, to develop
the skill, the knowledge, and habits which make it possible for us to
get along with other people ; (4) Civic responsibility, to learn to respect
the human soul as'something sacred—a broad interest in the welfare of
the other feilows ; freedom of speech, religion, petition, assembly, and
the press’; the use of reason in composing differences. Hermann Leitz
defined the aim of education as the development of the individual’s®
nature, inherently -good, in all directions—intellectual, spiritual, prav. -
tical, and physical, Simultaneously, since he is a social being, he is to
be prepared for participation in the social, economic, vocational and
religious life of the nation. Persons undergoing such an educational
process can effect an amelioration of social, -economic, and political
conditions, and the regeneration of the race. Eric Gill said a few
months ago that most educators have no idea of man except that his
only reason for existence is to get on in this world .and have as good
a time as possible. ;

Itis necessary that we should be clear in our minds about. |
human destiny and be sure .whether we are merely to earn our living
and enjoy our life on earth or are a being nobler and higher than only

"a larger ape. Of course, the ability to live and live well must be

acquired, but the notion of the survival of the fittest and struggle for
existence is responsible for giving to education a purely materialistic
turn and for the loss of faith in a spiritual perfection of life. The .
proper care of the-body and the training of the intellect” are of course

_necessary ; they are the foundation of all systems of education. But

must the process stop there? Is it not to lead to something higher?
The healthy auimal, the intellectual animal—is that all we seek to
produce? Purely intellectual advancement has led to the poison-gases
—the lachrymators which cause weeping and techporary blindness ; the
sternutators which cause sneezing and vomiting ; the systemic toxics,
which kill by paralysing the central nervous system the lung mjurants.
which kill tae victim very much as drowmng does ; vesicants, which
b.urn flesh. Is this achievement one to fill us with pride and satisfac-
tion ?_**Know ye not that you are the temple of God and that the spirit
of God dwelleth'in you ?” The Taittiriyopanishad says : “The purpose
of edncahon is the realisation of the divine in “everything.” Plato, in his

4Lau~s‘, says : “\Ve have to fight an unceasing battle in which amazing

watchfulness is needed. Gods and spirits are our allies, and we are

the property of these gods and 'spirits. Wrong, arrbgance, and folly are
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e _ourruin; rightéquéqess, sophrosyne, and wisdom are our salvation : and
these have their home in the living powers of the gods, though'some
- faint trace of them is also plainly to be seen dwelling here within our.:

‘selves.” That is -also* what Froebel means when he says in his

“Education of Man": “All his activities, all his will must proceed

from and refer to the development, the improvement, and the represen-

. tation of the inner.” In the world of today, everywhere we notice the-
greed of power. Power is good, but not for itself ; it must be employed
for worthwhile aims; it must be in the hands of the best and wisest,

-whose life and acts must be one continuous- hymn to Providence ;
1t must be exerted to obtain not human rights but rather the

‘ . divine’ rights of man. Education should equip men so that their

~body, mind and" spirit should work in harmony for the glory and

S advancemeht_of man. as a creature of God. . They should be trained

- for harmony  and not for strife. They should be taught to work for
Peace, for the Universe, and for the Soull of Man. That should be the
teacher’s great aim ; towards that must all his efforts be directed. ‘He;

- should consciously and of set purpose put this ideal before himself-
'lfhe young should be taught to aspire to harmony in bodily movement,
1’ han.no::y in ‘thought, "harmony -in vision and aspiration.” The oneness
.C?f l.lfe must be stressed : oneness with one's neighbours, oneness with
environment, oneness with the human race, oneness with the Creator of
E The young should be taught that the ultimate reality is
Joy. 1t all the  world over, they can be brought up on this ideal, if

- strife and discord can be shown to be what they really are—the results’

'df base ambition and ‘want of respect for others,—~if the youth can be
imbued with the sense of the dignity of manhood . and of the sanctity
°4f human life, ‘what a difference will it mean to the world! Will the
-tfeachers take up the challenge? The vencer of culture, of superficial
Lesﬁngment, all that art and literature and science have superimposed on

brute inheritance still drags us down.  We cannot ‘wholly banish from

life envy, hatred, malice. and all the other baser motives ; but what we .

can do is to, practise virtue, kinduness, and generosity, charity, mercy,

; rani J ankind may approximate nearer to the divine -
and be justified in looking upon itself as the chief of created beings.

 (Extracted fromthe Presidential Address at the All-India Educationai

-and humahity, 5o that m

e qo"feféncc at Srinagar.)

.

has not really improved mankind to the extent that we desire. Our -

L

~ Imam, B.A.,'B.L., opened the conference.

the délcgafes'as highly satisfactory.

EERN

Myébre State Ec"lﬁcatiOnLeé‘gUe

Hass‘an' ‘Sessiovn'—-l 941.

(A delegdtc’s impression.) -

The fourteenth session - of the League was held on the 6th, 7th
and 8th December, 1941 under the distinguished presidentship of the

"~ well known educationist, Mr.’M. S. H, Thompson, I. E. S., Inspector of

Schools, Bangalore. The Hon. Minister for Education, Mr. J. Mahomad

Since the Department was. kind enough to permit all those
ingerested to attend the Session at their own cost, a large number of

- teachers—Assistant masters as well as Head masters of Government

and aided institutions—and Inspecting officers from almost every part

“of the State had mustered in large number ; since the State Elementary

Education League also had fixed its third Session on the same dates

‘and at the same place, 8 very large pumber of teachers from fhe Pri.

mary Schools of the State had come. Since thirty teachers of Govern-
ment High Schools are in the B. T. class this year, they too, with their
professors, were present, From the point of view of numbers, it was
thus a large gathering, representative of every grade of Education.

The Reception Committee under the chairmanship of the popular:

. Deputy Commissioner, Mr. T. Ramaiya, B. A. (Hons)., had spared no
* pains to make the stay of the delegates as pleasant and comfortable as

possible. Thanks to the organising ability of Mr. Natesan, the District. -
Educational Officer, a large number of willing and cheerful "volunteers
were seen moving throughout the camp to attend ‘to the needs and com-
forts of the visitors. Of course, the grand moonlight dinner arranged
on the 8th evening could have been made a greater succéss, if the rush
of the uninvited guests at the last moment had been better controlled :
but for minor complaints regarding that, the arrangements were felt by

4

The formal opening ‘of the conference was in the Imperial

- Talkies at 9 A. M. on the 6th December, 1941, After invocation by a

group of girls of the local school, addresses specially composed for the
occasion, eulogising the Minister, were read in Sanskrit, Urdu and

‘Kannada.” Oune lavani, (folk song) was particularly note.worthy,.

since every. one present very much appreciated it. M. T. G._.Ramaiyah
in his well thought out address placed a few points for the considg-
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ratio Sonferen 1 fo v ‘ s fo
n of the conference. He stdted, for instance, that it was for a

bedy of educationists like that to decide the proper place of several

1 — i '
anguages—Kannada, Sanskrit, Arabic, Persian, Hindi and English ;

“to urge th iversi iti
ge the university authorities to open continuation courses for -

o er. Thomp'.son's address, without being pedantic platitudes or
rical raphsodies, was of a very practical nature, but much of it

w . .
as unfortunately inaudible even to those who were seated in the front,

_:,::s tlt]o'ld., howe\.'er, that was a very valuable and weighty utterance,
i g the gist of his several years’ experience in India, both as a success.
ful teacher and an able administrator.
: ‘Elcmenlt\'fr. \I{:.dV- g}undu Rao, .M. A.., the President elect of the State
N tary Education League, in his long address, -in Kannada, :gave
-expression to his doubts about the wisdom of the Government's ,recent

“decision to tike over the con i
, _ trol of the Prim. :
hands of the local badiss. e Primary Education frpm the

Lt waI: ;};Tda“ergoo'n an interesting symposium. on Teaching of Eng-
| (.‘1) Fundamenta;";) ’ e'ght papers on the following subjects were read:
Eaglish (8 LIk rinciples of. teaching how to read and write (2) Basic

Soboals (3) G rary Work in Schools (4) Recitation in our High

ton of Eon liSbomPOkSl.thH_(ﬁ) Teaching of English Poetry (7) Distribu-

oo {g work in High School Classes (8) Text books in English,

th ad feature of the symposium was that there was no discussi :

ese papers. - . fon on

’ Naraya(h): ;;1::;::3031 d:y, mornirllg,. under the chairmanship of Mr. M. A.
of tesolutions sent' 1. A, B. L, (Vice President of the League) a number

them were paseed up by the delegates, were discussed and some of
Rao, M. A Pof :;e ;ﬂtfllmwsl.y. In the afternoon Mr. K. Sampath giri

friend Mr..'I‘ P K "’“"‘ma] High School read an unpublished play of his

“t7 beanti (d' - Ranasam, the name of the drama being *Purpose.”

autitul drama, ably read’ was the opinion of the House.

8th ing
e evem'tn r:)}:)ermng w;afs devoted to reading of some more papers; in
g papirs v:rrenpon:m on examinations was held and some v;ry.
A apers were read on subjects like, Pl inati
Echatlon, The Purpose of’Exariinatio:)se" Disgmostic s ations
n t - . N !
v:l;?]r;i,o:);al o.;.(xammatxons in Middle Schools, The Problem of equj
s’éene e ol ‘;r sh’atdtl:e Public Examination etc. In the night, a"’se(llec;
poee o araMn 2" was .enacted in Kannada and Mr. K. Krishna
s audie)g;cégo;’gh . :Al, B. T. of Tumkur, as Hiranyakasipu; reminded
: udieics e taleated actor, the late Mr. Varadachar of Mysore

in
Diagnostic value of exami.,

-
-
\

NOTES 2
One\special feature of the Hassan Session was the amalgama.

tion of the two bodies—ths Elementary Education League -and the

State Education League. , S _
After the election of office bearers and iavitation of the league

" next year to Shimoga, a hearty vote of thanks ‘was proposed tothe

Chairman.and the Secretary and the proceedings came to a close.

~ Notes.
" Communal Amity in Schools. ’

. The All-India Educational Conference recently held
at Srinagar adopted a commendable resolution requesting

" teachers and educational institutions to instil in their

students the right cutlook and attitudes for promoting
communal amity in India. Tt recommended an intelligent
and systematic attempt to rouse in them a tolerant appre-
ciation of the cultural achievements and traditions of all
communities and a determination to accord equal and just
trea;ment to all the people, eschewing narrow prejudices. |
We are glad to learn that Prof. K. G. Saiyidain, Director of -
Education, Jammu and Kashmir, has been the first to put -
the resolution into immediate effect. By a circular to all
the Educational Officers under him, he has asked them to
think out carefully ways and means of instilling in students
_the desired outlook and to impress on the teachers the im-

_ portance’ of stressing this fact by their personal etample.

‘He reminds them how, by virtus of the dynamic power
.inherent in human personality, the teacher, by his sincere
‘devotion to this cause, could make his spirit and example
_contagious so as to mould pupils’ minds and hearts in the -
right direction. To achieve this object, he has suggested
the formation of specially selected squads of senior
students drawn from all communities to render social ser-
vice to all irrespective of creed or caste and to work for
communal harmony, -promoting goodwill and- arresting .
refractory forces and tendencies disrupting friendly = =

.relations. - -

Similar steps havé been taken by the Minister of

_ Education in Sind. Enjoining teachers in the province to.

help the growth of goodwill among the different commu-
nities, he has threatened to take drastic steps against those
disseminating communal virus among their pupils.
Communal understanding can easily develop .on
broad and toleiant lines not only by enforcing schemes

t
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-, referred fq, above but - also by scrapmng all denomma-:'u“

-tional schools ‘and’ bnngmg out new text-bBooks in Hlstory

" . free from references suscept1ble of engendenng false pre

‘]udxces in young minds..

~ We hiope the woithy examples above w1ll be erhu- -

-

' ' lated in other provmces of Ind1a e g

ReV1eWS.

-——.|.__

N Enghsh Poenia for Indian Children & By B M. Tewari, M. A,

Pubhshed by Teachers' Co-operative’ Educatlonal Joumals and- Publi- :

‘ cahons Ltd., Lucknow - Price : As 6

' Th‘s is‘a book Of ‘poems for young peopIe of the natire of nurscry .

: 'hym“ ‘Though nét ‘perhaps very good as poetry, they have the merit

_-'of being original and Indian in ‘setting, which would be mterc&tmg and .-
; _-amusing to children. The illustration for ‘¢atch . poem is suggestive '

A ':enOugh and the book is attractive. * The author.could have used simipler
-,.words in some places, to make t}ve poems really ‘useful for ‘children.

Y 2.. A Concise History of the Indian People (TAMIL), Parts 1
" _and Il By H. G. Rawlinson.” Translated by ‘A. V. Sundaresan, B.A,,

) ’_L T. Publlshed by the Oxford Umverslty Press. Madras Price: As. 14
B and Re.1-2 respechvely . ' A

. These are A, History Text Books in Tamll answermg to the
requirements of the S. 8. L. C.. pupils of Madras province. They have

been baged upon the original in English by ' H. G. Rawlinson, who has .

bwughi Indian History up-to-date, ‘incorporating results of modern
- researches and eliminating questionable representations: of facts occut-

-ring in oldeér Histories. The. translating authot. has, in adapting the - -
. contents to the needs of the Madras pupils; been " obliged to' modify or . -

'Aimp some portions, and has made a judicious choice of materials,
eeping up the spirit of the.originali The Tamil rendering is simple
. enough and care has been taken to" use the terms familiar to pupils in

;heu- lower forms. - lllustrations and pictures; somé of them rare, have
o een given in' profusion, and maps and timé -charts added where neces- .
.. sary.  Asetof useful qiestions for récapituldtion follows &t the end of

“-each book. The books have been attractively got up. and- dcserve to
- be encouraged by all schoo!s in"the Tamil Nad. ‘

‘8 ‘3. A Map Book of Australasia for Jumors and the Mlddle Forms, .
By A Fernday M. Sc: . Published by Macmnllan&Co Ltd London e

. ‘Price: Paper Cover—I sh. 9d. Limp Cloth Cover—2 sh.

" This is orié of the seriés of map books 6f dxfferent corxtmentsf B
E grought out by the Company, which would be found useful in our High
i °b°°l' The "h'ef geOgraPhxcal features of the continent are given in

Loy
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_map form wnth the relatlve text facmz it on the ad]ommg page, all the =

~topics being dealt . W1th in 46 pages. - Only one; question, is set: ‘at the
~end of each page, and revision qucstlons and exercnses have bcen added one:
" at the end The get-up is neat. * B RIS
B MO :_le@rsfr,s,sn n;rswmf)u (n) uf cl,o@ru' wrer, Pubhshedv e
L by T Balasubramama Auyar. B. G. Paul & Co Madras Pnce T2A8

)

and4 As. respectively: e . S
“The first booklet of 32 pages is, as the name xmplxcs, asweet”

nosegay of 67 Sanskrit verses forming a catechism on. the fundamentalsk
. of Sanatana Dharma preached by Sri Adi. Sankaracharya The mean- =~
" ing of these verses is given in the form of questions and ‘answers -in "~ ...
" Tamil to be within the comprehensxon of the ordinary folk. - A book of .
 .this kind would be a valuable . corrective and guide to all who have‘f“
- . come to acquire a false notion of Sanatana Dharma_and of life's ‘valuess
, swayed by the all-engrossing materialism of the West. The proceeds of "~
the sale of these booklets would be used to ‘éndow prizes to pupils in
all schools who come out successful in an examination on the contents,” -
“ . conducted by the School authontles An inspiring picture of Sri Jagad :
‘Guru Sankaracharya of Kamakoh Peetam adorns the cover page. s

. The second booklet of 50 pages glves 45 Sanskrit verses in. praise

~ of Sri Maha Vishnu, sung by Sri KulasekhaTa Perumal. Each verse is

- followed by a transliteration, with meaning and short expla natory notes;

in Tamil. The translation of the verses goes to the credit of Sahitee. . ..
" Vallabka T.Sundarachariar, B A, B.L.,.and the book has been dedi- -

cated to Sri Sankaracharya of Kamakoti Peetam, who has been keenly |
mterested in these Bakthi Literature series. A beautlful coloured plc-‘

.ture of Sri Krishna adorns the cover ‘page.

_ The publlc Wlu appreciate this selfles§ er‘ndeavour of Sn T Bala- -
subramania Aiyer, Propristor of B. G. Paul & Co. in the cause of'_'

o spmtual uplift so much in need nowadays.

"HIGH SCHOOL I@GKS_

Prepared according to the latest syllabuses 2

:Elet'nentary Science by Rev G. P James and

M Somasundaram ’
' (Approved by the Text book Commtttee)

Book I for Form 1V Dnghsh and Tamll Edltlon S e 01000,

. ‘Book IT for Yorm V and VI English and Tamil Editien- . 1 -8 0 -
A first Book of English History in Tamll for. Form e NNV
-~ By N. 8. Narasimha lyengar. = - v 010 .0
| V. S. $WAMINATHAN, |

2 Educational Pubhshers, .
2 MADRAS I MADURA TINNEVELLY

Price ;'
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A Teacher—his Qualifications
© By Sr1 Moim; KUMAR SEN GUPjA. M..A , B.T. ‘ s

L T . .

A teacher like a poet is born, "Neither learning nor training can
make a good teacher of a man who has not-in him the making of
a teacher. Now-a.days the idea has gained ground that any one posses-
sing academic qualifications can be a teacher, This idea owes its origin
to the present practice of appointing teachersin a school. While officers
are recruited in other departments an admission test is held, but nothing
of the sort is done when teachers are recruited. Moreover, the present

_practice of recruiting teachers on communal basis is anything but beneficial .

to the country. A true, inspired teacher is above all communities. He
has always the interests of the students at heart, no matter whether .
they belong to his own ‘community or not. -Those who have a fair

amount of acquaintance with the educational institutions can testify to . L

the fact that many teach-rs having brilliant careers: at the school and
college have proved failures as teachers. - On the other hand instances
are not rare where with modest quallﬁcatlons a man  has proved
a successful teacher. :

The first and foremost quahﬁcat:on of a teacher is love for

children. Children are the finest flowers in the garden of the world,

Nevertheless there are people who do not love the children. It is said
that one cannot appreciate poetry unless he meets the poet half way
It is equally true that one cannot be a good teacher unless he is pre-

pared to meet the child half way., The child must be made to feel that -
" the teacher is his friend though senior in age.  The innocent smile and

frolic of the child must find a sympathetic response in the teacher. I
have heard of teachers boast that thzir very presence’ strikes terror into
the hearts of the young learners. \Woe to such teachers and their
unfortunate victims, The sooner such teachers, give up the teaching
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vprofessron, the better for the institution to which they belong and to
the country at large. : :

- 7Asteacher must have an ‘exhaustible fund of “humodr. Without
entering into ‘the philosophic problem whether the world is full of

~happiness or misery, we make bold to assert that humour is indispen-

. sable in the-world, Humour i$ all the more necessary to those who
-have to-deal with young boys. Children are not familiar “with the stern
realities - of'the world. Theirs is the fairy“world ‘of love and 'Beauty.
There is no reason why children should be early initiated into the
-sorrowful -ways-of the world. When they are born into the world, they

will have enough of misery and hardship when they grow up to man-

hood. Let them continue on the sunny side of life as long 'ds they can.
The feelings of a man are catching. A teacher with a morose and grave
- face cannot but check the joyous out-bursts *in the children. A humo-
rous teacher will, on the other hand, carry boys with him from one
work to another without making the boys feel bored. Boys have an
innate hatred to be confined within the four walls of class-room with
'thelr attention concentrated on the dull cold print of the text-books.

ltis only a-humorous teacher who can infuse life into the dry bones of

the text-books and hrlghten the cold atmosphete of the class-room.

- A good teacher must be a good story-teller. Boys love stories.

Itis a familiar sight in every house that children crowd round their
granny in the evening and insist on her telling stories. The character of
the children is determined to a great extent by the stories heard in their
ctild-hood. ‘A child who hears nothing but fairy stories is sure to
-Brow up to be a dreamy unpractical type of young man. A child who
- hears quite a large number of adventure stories is likely to hug in his
heart a spirit of adventure which might in futare make him a Scott or
- @n Amundsen. A good teacher must have ready a fund of enlightening

~ Stories of different types. There are occasions when class teaching

becomes dull and boys*hanker alter something more entertaining than
the lessons of the text book, A good teacher will utilise these moments
by telling good stories, It is wrong to think that time is lost by telling
Stories in the class. Many teachers take recourse té the threat of cane
to bring back the flagging interest of the boys to the text books. But
nothing can be more harmful than this. What is learnt under the

;)hreat of cane cannot make any deep rmpressron on the minds of the
oys.

v A teacher must kdep himself abreast \uth upto .date informa.
~tion, A lesson cannot be interesting if it is not linked up with events
~of to.day. A teacher who' is dealing with Akbar’s policy towards the

»
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A TEACHER—-HIS QUALIFICATIONS
R TR A O S L

Hindus' can i afford to w1th hold reference to present, comrnunal tepsion

“in the country ‘and dlscuss ways and mcans that should .be taken o
“bring about umty between these two commumtres. - A lesson .on.. the
‘Napoleonic wars will be much more mterestmg i it s compared with

the present Httlente war in Europe.y Many important researchcs .are

‘being 'made in vanous ﬁelds of knowledge and the results of these

researchies ‘are publlshed in ‘the magazmes and ]ournals . A..good

‘teacher should read out relevant portlons of these lmportant rcsearches.
“Young students evmce a keen mtcrest in the everyday occurrence of the
lworld especrally when there is a war in any part of the world. ., They
‘have neither the pattence nor the capacxty to 8o, mmutely through the .

‘columns of the ‘newspaper It is the duty of the teacher to. talk to, the

istudents about the mterestmg events that appear in the news-papers.

In many schools there is a common room fund and boys have to

Ucontnbute towardstl’ns fund Some _news- papers and magazines arce
‘Vgenerally bought mth the common- room _funds. .But how are, these
news- papers and magazmes utlllsed ? Generally the current news-papers
and magazmes are placed on the common room table- Thts might

serve the purpose m a college. but in a school where boys are still
youing, placing the magazines on the tables will not do. ,.The teachers
must take some of these magazines and news. papet‘s to, the class room
and read interesting toprcs and thus mstll into the mlnds of the boys
a love for readmg ~ : R

A teacher who wants to be pOpular must take mterest in extra-
academtc actlvmes Boys love - sports and games above | everything
else Ateacher who takes part in games. with the boys .can, easily
carry the boys wtth hrm in the class room. It may be ‘that all teachers
cannot be good players But mterest in games is_not the, monopoly of
players alone Even when teachers cannot play. thetr presence on, the
play- ground and occasronally takmg part in the games make the boys
feel that the teacher is a friend, though senior in years and knowledge.

JIn some schools now-a- days boys’ scout camps are held and touss.

to historical places are somctrmes orgamsed ‘But. only a limited
number of students take part in them. The, reason is not far to.seek.
Only the scout. master and the games teacher generally accompany the
boys on these_’,qccas'ons. The presence of the scout master and the
gam» cacner gives the impression that these _Activities are perhaps.not
commendable and do not constitute a regular part of their iife at -

school.  If all teachers, especrally the teachers of top classes. accom-

pany the boys on the occaslona, they will win the love and respect of
the students as well as tend to populanse the extra-academic activities

among boys and guardians.
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_Of late there has been in vogue the practice of callmg the boys

by their roll numbBers and not their names. In colleges when classes

~.are generally very big, the practice of calling rolls _may be a device to

save time. But no such necessity arises m the ‘school. A teacher

“should,  while taking down attendance, call the boys by names.

A teacher who knows his boys by names is likely "to be more popular

than ope who simply konows the rolls of the boys. When a boy

-comes to know that his teacher is familiar with his name, he
“feels that the teacher is interested in him and he, too, on his
part tries to obey the teacher and to be in the good books of

- .the. teacher. If possible, a teacher should try to gathér the nick ..

‘names of the boys; this will be .an additional weapon to com-
mandeer the love and obedience of the boys. A teacher should not
'stop -at cultivating the familiarity and friendship of the boys. - He
should try to get in -touch with the guardians. When a- teacher meets
*a guardian, he should talk to him about his ward. He should discuss

~with the guardian the merits and defects of the boy and ascertain for.

.~ “himself what care is taken of the boy by the guardian and what remains
to be done. When the boys know that theic teacher is acquainted with

thexr guardians and discuss their work at. school; they will take to their '

work in the class-room with greater zest.

. - A teacher must be a keen and sympathenc student of human
-nature... Thare is a fundamental difference between teachers and officers
of other departments Officers of other departments deal with dead
ﬁles and hence they can afford toset to their work in a cold and
calculatmg mood. But teachers deal with living files, the future
~ citizens of the country., They determine the future of the country to
agreat extent. For a teacher it will not be enough to come to the
class when the bell rings and go ‘through the day's lesson as carefully
‘as possible. It is a part of his duty to look to the mental and physical

~ health of the students under his charge. It often happens that a boy: o
.. who is generally good at'work sometimes looks vacant and inattentive

"fa'nd does not take sufficient interest in the class work. The teacher
should take the boy aside and ascertam what the trouble with him 1,
He 'should then give him proper advice and watch him for some days
" to follow.” It might also happen that a boy suffsrs from some physical

" “and mental malady and hence he does not take interest in the waork of

. the class. It is the duty of the teacher to know for himself the nature . -

" of the malady and discuss with. the - guardlan the ways. and means to
~curs it. : - , s

A teacher ¢ must be strlctly lmparual Bgys must be made,to

feel that they cre all equal tp.the teacher. ‘Itis true that teachers are

- ~— "
.
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human beings and hence are not free from personal equatioo. But we

- should try to keep it in check as much as possible. It is not infrequent
“that in a class there are some boys who belong to a very wealthy and
-famous family. Some teachers are prone to deal with these boys diffe.

rently from others. Soch partlahty lowers the teacher in the estimate
of boys. Again there are some teachers who are very orthodox. They

‘generally refuse to attend any social function organised by students

belonging "to a community other than his, Treatment of this type
detracts from the prestige of the teacher and should be avoided as far
-as possible. A teacher should be liberal as far as possible. Ifitis
not possible to give up his religious scruples, he should, on some
‘excuse, also refrain from attending social functions organised by

“students of his own community. In every .class there are some boys

who are too eager to answer all the questions asked in the class and
again thére are other boys who are too shy and too backward to take
any active part in the- work of the class. A teacher should not throw

“cold water on the enthusiasm of the eager students nor should he

neglect the shy and backward students. Again there are some boys who
are too eager to speak out when any question is asked but their answer
often appears to be wide of the mark and sets the whole class laughing.
On such occasions the teacher should not join the class intheir laughter

- for in that case the boy will be depressed and will hestitate to speak

out on other occasions even if he knows that his answer is right, On
the other hand the teacher should point out to the class the relevant
part of his answer and encourage him to make answer cent per cent
right on the next occasions. These are some of the little tricks by’
means of which a teacher can build up his; reputation for impartiality

among the boys and win their love and affectlon._



Play Act1V1t1es in relatlon to
- Child-Education.

By SRI SANTOSH KUMAR De, M. A. (Cel)., H. Dip. Ed. (D,ublrin)'b

(Concluded from the last issue.) k -

(5) Cathertic Theory.

“There is another theory of play viz., Cathertic theory According
to this theory all the repressed desnres and instincts that generally do
- notfind any outlet for direct expression in life are partially expressed

in play: .In-our present society -the instinct of pugnacity cannot be
directly expressed, so its mode of | enpressxon has changed and given place

" to'play. . That is why most of ‘the compenuve games are nothing but
- mock fighting. : :

“In this amcle we have discussed very briefly the different theones

of play, lf we judge calmly we will see that the different theories -
are not. contradlctory, rather they may be called supplementary to each

other. Of all the theories, that of Karl Groos is supported by iost of
the psychologists. But I think.it would be best to combine the Schiller-

* Spencer  theory with the theory of Karl Groos. In p'lay there must

always be some energy which is’ surplus in the sense that it may be

used in other ways than to obtain necessary ends.
. - {

" Play'is not an aimless waste of nervous energy. Itis pleasuee-

giving, spontaneous and natural—it is a creation. It would seem

apparently ailnless, but as a ‘matter -of fact it is not so. It has its aim

" but the aim is natural and spontaneous. Observing this, Prof. Mc,
. Dougall says, “The motives of play are various and complex, and they =

cannot be characterised in any brief formula; nor any hard-and-fast

~+ line be drawn between work and play.” (7) Really the motives of play'
~ may be varions such as the .desire of skill, the pleasure to.get the better
_of others, to emulate, to excel, etc. Here the line of demarcation bet- -

ween play and work is’ very fine ; for, those motives play an important

o part not only in games but also in most of the serious activities of life. -

- The~ tmpulse of rlvalry is™ the” main - characteristic "of play
actw:ty, ‘The more a nation is war-loving, the more competitive
will be its nauonal games.  So it is generally seen that-the sports

of Europ: are more competitive than the sports of any other

~ ‘country. To prove this, Prof. Mc. Dougall says, “The impulse of

“(7) SocialPsychology—Chapb. General Innate Toodencioa..

e
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rivalry is yei'y strong in the peoples of Eurovpe;- spccially,-yperhaps;.i A

- in the English people; it constitutes the principal motive to almost..
all our many games, aqgd it lends its strength to . the support. of, -

almost every form of act1v1ty.......0n the other hand, men of unwar--

 like races, e. gi, the mild Hindoo or the Burman, seem relatively free

from the impulse of rivalry. To men of these races such games as -

“football seem utterly absurd and irrational, and, in fact, they are absurd =
" and irrational for all men born without the impulse of rivalry ; whereas

men of war-like races, e. g., Maories, who, like our ancestors, found for
many generations their chief occupat_lons and delight in warfare, take up .
such games keenly and even learn very quickly. to beat us at them.” (8)
To prove this statement he cites an incident from his personal
experience which - happened while he was living in the Torres Straits

-*‘While living among the hybrid Papuan-Melanasian_ people of a small

group of islands in the Torres Straits, I was much strack by the marked
weakness of the impulse of rivalry among them. Though ‘adults and i

~children spent a large ‘portion of their time in playing, the spirit of
,-rivalry was displayed but feebly in a few of the games -and hardly at all

in most of their playing. I failed completely to get the boys to take up
various English games, and  the failure seemed due to the lack of
impulse of rivalry. The same defect or peculiarity seemed to be res..
ponsible for the fact that the people were so content ivith their equality
in poverty that, although opportunities for earning high wages in'adja-
cent islands were abundant, few could be induced to avail themselves -
of them or work for more than a few months if they did so. These:
people are unwarlike, and the men and boys never fight with one
another—a striking fact, which certainly is not to be explained by

- excellence of social system or refinement of manners ; for but a genera-
.tion ago these people were notarious for having devoured the crews of.
» several vessels wrecked vpon the island.”. (9)

" We are ready to believe that the plays of-warrior classes will be
more of les§ coloured by national fife, that there will be somewhat ex-
citement of mock fighting, strong rivalry, and instinct of pugnacity in

_their games; but we can never believe that for this identical reason

games like lootball. cncket etc., wnll be utterly .absurd . and irrational

."""'to the mild Hindoo or the Burman. Those who keep any information

of Hindu footballers or crickteers will never accept this remark of Prof.
Mec. Dougall lying down. Who has not heard of Dhyanchand, the

hOckey wizard ? Who does not know that the Indian hockey team is the

~ (8)- See Social Psychology.
(9) See Social Psychology by Prof. Mo Dougall

/
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world champion ? According to the learned professor, the Hottentot,:

the Zulu, the Bedooin ought to be better footballers “or rugby players .
~ then the English ; but is 1t really so? Will the Engllsh accept their own |

' inferiority ? .

However, let us discuss the two main characteristics of play.

These two are rivalry and combative instinct. These two may.appa- -
rently .seem to be gne-but they are not really so. The combative -
. instinct is seen amonmg children at an early age but rivalry is seldom

seen among them before the fourth or fifth year of their life and it con-

tinues to be a prominent feature in games all through life since then but -

is subordinated later on to group instinct, The games which children
_ play before the fourth or fifth year are not organised games—they are
‘formless and vague 'and-have no order or aim, It would immediately

strike one to see their play that they are simply, enjoying the mere -waste -
~ of their surplus ‘nervous energy.. Running, jumping, bounding, skipping - -

shouting etc,; are the play of this time,  Then when the children become
B bit grown up they do not get any pleasure in their formless and vague

- plays. With their. growth they like to join orgamsed games—games
that are competitive. Observing this, Prof. Mc. Dougall classifies play

- into two divisions-—one according to him is pure play and the other is
organised games or sports in which various instinctive impulses, give to
play something of the nature of serious striving. towards a definite goal.

_Pure play has no goal to drive at, no rules or regulations, no.

.urgé to finish the game ; but organised games are bristled with rules and
- regulations and there we find also rivalry and definite aim. In the pure

" play though there are no rules or regulations, or striving towards a defi-
nite goal, still children get abundant pleasure in their aimless move- -

ments of hands and feet.

Now it may be asked what may possxbly be the source-of this
energy ?. To this Mc. Dougall says, all the requirements of the child’s

life-are suppllcd by parents, so his hormic energy remains intact ; hence

he is able to expend the whole hormic energy in play. *Hence in the
well-fed and well-rested young creature the hormic energy overflows

directly into various motor mechanisms, actuating them to the aimless -

 activities which constitute pure play or gamboling. This is but another
more technical statement of the popular view of such play namely the
view that it is a mere woiking off of an excess of “animal spirits.” (10)

Here M. Dougall accepts Schiller-Spenber' theory in & round
~ about way. He has accepted the surplus energy, and has given a vague

(10) See Supplementary Remarks on Play and Suggestxon in Social
Psychology .

v

; of play that have been accepted on all hands.
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hint to the source of this vital energy but has not said anything defi-
nitely. “There is some reason to suppose that all the instincts draw
their energles from a common source, the special function of each
instinct being to give specific direction of such energy towards its own
special goal.” (11) What is the common source? Mc. Dougall has
thrown no light on it. Is it “Libido” of Freud or “Elan Vital” of
“Henry Burgson? ' ' '

Who “have discussed all the theories of play. These theories
are not contradictory to one another as has already been said, but they
are rather complimentary to one another. There is no universally

> accepted theory of play, and from this very fact we can easily under-

stand how complicated it is; so instead of trying to propound a new
theory of play, we would rather try to find out the chief charactenstlcs
(1) The first and foremost charactenstlc of play is spontaneity.

The impulse would come of itself—there should be no persuasion or
high-handedness in it.

(2) Self-forgetiulness. Wh'en deeply absorbed in play, 4childre‘n
‘will forget themselves and when this stage arises we should say, children
are really playing.

(3) Enjoyment. This is also one of the main characteristics of -

play. 1f there be no pleasure in play, there will be very little difference
between play and drudgery.

(4) Rivalry. There is no foom for rivalry in pure play but all

-organised games are always marked by keen competition. 7.

- (5) Freedom. This is also another important characteristic of '
piay. There may not be any freedom in work but there must be free-

" dom in play.

Next time we will show the importance +of play on ‘the vanous
activities, not only of chlldren but also of adults,

(11) 1Ibid.
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Educatlon for the Changmg World

By MR. J. MAHOMED TMaAM,
. Minister of Educatron, Mysore.

(Extracta from the Inaugural Address at the Conference of the
Mysorc State Edm ation Leagues.)

-

I cannot over.emphasise the importance of an educational con.
ference of this nature at this stage in the history of educational
development in the State, and in the country as a whole. Rapid,

comphcated and profound change has been taking place in the life of *

our country during the past two decades or se. This change has
‘various aspects, the principal of which could be broadly distinguished
as intellectual, social, political and economic. As for the first aspect

of the change, the scientific spirit that affected peoplss’ attitudes and

outlooks in Western couantries about the close of the last century and
‘the begmmng of the present has come to influence profoundly the
‘mental life of our ‘people during the last two or three decades, and has
led to a widespread dissatisfaction with, and even revolt against,
.tradntlonahsm and authoritarianism in all domains of life. The multipti.
lcation of human wants in consequence of the application of science to
industry and the development of the rapid .means of communication and
transport have not only made people more interdependent but have also
‘made the whole world a neighbourhood. The old insularities have
‘broken -down and. larger luyalties have been asserting their superior

‘clalms over narrower and local ones. Polmcally, we-have been wit.

:nessnnga steady progréss in the transfer of power. to the masses and
a larger inclision of popular element in the Government. And econo-
‘mically, there-has been a steady transition from agricultural to industrial
economy, to which the present war has given a great fillip, forcing upon

our attention the need. for technological adaptation to the changing
conditions in our economic life. : ’

' These changes in the conditions of hfe have presented a -sertous
challenge to our traditional system of education, as they have done
elsewhere. The business of education, ' like that of all other social

institutions, but certainly more than that of others, is to select from

our past heritage of culture and retain what answers the needs of
modern life and at the same time introduce those fresh elements of

knowledge and skill and those attitudes and habits of mental life (called.

“‘the main bzams and girders of the mental frame-work") that will make

for full and effective life in the condmons ex1stmg here and now. Ifin -

Som
.
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‘the race between education and catastrophe. as H G ‘Wells has put it,
_ catastrophe is not to win, education should not lag ‘behind the .

advancing world. This implies a revision, in some cases a radical one,

- ,of the purpose, content, and methods of education to meet the demands

of a changed and changing society. Failure to do this means mal-
adjustment of the future citizen to the conditions of his life, the prepa-
ration of misfite, and the frustration of the larger purpose of education.

‘The intellectual and social change I have referred to, involving

‘change in our mental attitudes and outlooks, is a matter not only of

contént ‘but of methods of education.~ The old idolatry of compart.
mentalised and atomized subject-matter of study, of mental drill and
routine, the traditional worship of the printed word, the narrow loyal.
ties, the petty likes and dislikes, have all to give place to a realistic,
creative, co-operative and synthetic work and attimde in our schools,
The steady progress towards democracy that we hiuve been witnessing
in this country brings to the forefront the essential need for’ enlightening
public opinion, with its educational corollary of education of all
through equality of opportunity so that each may be. able to develop his
individual aptitudes and interests, and also the need for the extension
of the system downwards into the nursery stage and upwards to the

~ adult level. The economic-change has drawn our attention to the need ‘
for practical subjects in the curricula of general schools and for oppor-
~ tunities for vocational diagnosis and vocational training.

The ineffectiveness - and mal.adjustment of the system of educa-
tion in this country has been realised and deplored by many a critic’
The lamentable amount of waste and futility involved in this mal. *

. adjustment has been demonstrated by hard facts and figures in many

an-educational report. The Educational’ Commissioner with the
Government of India remarked the other day that the whole of our
“educational system from top to bottom required overhauling. I do not
mean to say that no attempt. has been made at educational reform in
recent years. On -the contrary, the problem of educational recon-
struction has been very much present with educational workers and
-administrators in all parts of the country, as evidenced by the number

" of conferences where this subject has been considered and the number
- .of expert committeeg constituted in the various. parts of the country tp
* -examine the various - aspects of this large and really intricate problem*
“We alsa in this State have been endeavouring to tackle this problem of
‘the reconstruction of our educational: system. -As you are aware, we
-have embarked on a scheme of systewnatic expansion of primary educa-
*tlon 50 as to ‘bting the benefits of education within the reach of all

>
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children, however socially and economically under.privileged 'they may

be. In order that primary education ‘may be vitally related to the .

natural interests of the ¢hildren o the one hand and to the life around

v them on the other, & representative committee has been recently set up ’
~ to examine the present curriculum, the courses of studies and the

general methods of work in primary schools and to remodel the content
and revise the methods of primary education on realistic lines. We
bave sought also to encourage the opening of nursery schools by
instituting a system of grant.in-aid. "A . campaign for adult literacy
started on a voluntary basis in this State will soon be placed on stable

footing and all voluntary effort will be co-ordinated, systematised and -

.enlarged with financial aid from Government so that the adult section

of the population that did not have in time the benefit of literacy may’

not miss it altogether. We have liberalised® the secondary education
provision and bave diversified the courses of studies to suit varying
interests and aptitudes. It is also proposed -by the Department of
Education to examine the place of practical (or Vocational -Arts)
. instraction (often incorrectly called vocational instruction) in general
Lschools so that by praviding opportunities for a variety of practical
activities _its proper purpose of discovering pupils’ practical aptitudes
- and prednsposmg them towards industrial or agricultural pursuits may

be served. The general extension of the system of medical inspzction -

-of school pupils and for the free- feeding of necessitous children in
schools, together with the compulsory course of physical training and
‘enlargement of the scope for group games and open air sports, are
intended to catef in our larger educational programme to the physical
' health and weH being of school children.

" Whatever the scheme of educatxonal reform, let me remind you,
~ its success depends mainly upon the spirit and the competence that the
teacher brings to bear’ ,upon his work. The teacher has been rightly
:regarded the pivot of all educational system, Education can. be pro-

* ~.moted and socxal progress facilitated only when the teacher has a clear

educational perspectIVe, believes sincerely in the worth-whileness of his

;work, and has the will and ability to bring about the desired change in®
~the experience, attitudes and outlooks of his pupils. I do not deny the

fact that the teachers’ economic position is a factor for considegation,
-nor that the lot of the teacher has not been altogether satisfactory from
the point of view of his pay and. prospects. But you will appreciate

that Government have not been unmindful of this aspect of the matter,

.and the very first thing that Government did after resumption.of control

. of primary educatxon was to revise the scales of salanes of teachers |

-
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of primary schools at a total average extra cost of nearly Rs. 2,00,000,

and similarly of the teachers of middle and high schools at an average

extra cost of nearly Rs. 1,00,000, so that reasonable chances of promo-

tion may be ensured to teachers and the damping effect of stagnation
_reduced. But I must add that the teacher’s- statuss should not be

measured in terms of the worldly goods he can afford to possess. The

/ compensations of the teaching profession are moral and spiritual, and
-they are many. I wish it will be fully realised that teaching is nota

mere trade, it is more than even a dignified calling, and that it is a pro-
fession honoured and respected through the ages. and partlcularly so.in
this country, EI a .

"Teaching is the noblest of profess:ons and the tcachers have

been following this avocatlon at great personal inconvenience and
sacrifite. You must realise that a,great responsibility is entrusted to

you and if you discharge your duty properly you will have done a great

service to the country and earned the gratitude of many of your students
who owe their career to you. You should not think that your duty is

~ confined only to the teaching of the three R’s. You must be ableto =

teach the ‘adult community of the villaga and® be ‘a doctor, an adviser.

“a social reformer and an agriculturist” and be a significant instrument

for rural reconstruction, Another important duty cast on you is to

sow the seeds of communal unity in the schools. Every teacher must

make it";a point to teach his students to live amicably and love one
another like brothers, irrespective of their caste or creed. They must
be made to feel that they are the sons of the soil and the loyal subjects

of His Highness the Maharaja. The'Hindu and Muslim boys must be

made to mix with ,ea’ch other freely on play grounds and social func-
tions, thus affording them an opportunity to cultivate friendship with

~

one - another and I am sure this fnendshlp will outwexgh all communal ;

.
conslderauons - . S .
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‘Post—War, Educatiohal Recon'Structien'~- o

By DEWAN BA}{ADUR K. S. R’AMASWAMI SASTRI. B‘.A.. B.L..

.
\

- Dr. W, Heard Kllpatrlck of the Columbla Umversxty has recently
- sought to visualise the inter-relations between post-war education and
post-war sdciety. He says: “Reconstruction after this war will fanl ‘

unless.it is also re.education *'...... To achieve this aim men must create
a free and better world which will provide for all without distinction,
opportunity for useful work, happy family life, fruitful leisure and

_devotian”, This is an excellent idea excellently expressed. ‘It is only
" the ‘application of the Atlantic Charter to the realm of education,
'Dr. Kilpatrick, like the’ distinguished authors of the Charter, wants a
new plannisg of the social and political and economic life of the world.
Hé denounces such vindictiveness as wrecked the Peace of Varsailles

and wants a new eta of co. operation to be inaugurated on the earth.’

He says that we must remove the causes of the dnsease of which

~H1tlensm is a symptom

But the chlel defect from wlnch his vision suffers, like the vision »
~ of the Charter, is that it sees only the future.of the white races. .There
" is no clear - vision of the need to end all political or economic exploi- .

. tation everywhere. Unless and until the armed races disarm and vest
-military sanctions in a new League of all free nations, there is no hope
‘for man.  \We must have a new armed League of unarmed nations in the

place of the old dead unarmed league of armed dominant nations.

‘Even more than this change, the world needs the end of the explcmatlon. .

of the Alrican and Asiatic races by the European races and by the

" United States, The fourth clause in the Charter says: “They will

endeavour, with due respect for. !hezr enstmg oblrgattons. to further -

' enjoyment. by all States, greater.or small, Victor or' Vanquished, of
"access on cqual -terms to trade and to the raw materlals of the world

_ which -"are needed for their economic. prosperity.”  The italicised
" phrase in the above passage is the Achrlles heel.. We ﬁnd anather such

. vulnerable spot- in_.the 8th clause. ““They - will- likewise aid and -
. encourage all other practicable measures - uhlcb will lighten for.peace-
* . loving peoples the crushing burden of armament ” 'Hence tht:re w1ll be -
- no total disarmament at, a]ll SR :

Thus we have to be clear about the fundamentals Post-war

~ ‘education niust depend on: - post-war ldeals and must help ia -
K\lpamck relers '10'_ 12 points wiz; equal

< : AETEE ,\.,: I ’:;u l
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~ educational opportunity for all, full nurture! of special-ta‘lent--the
concept of man  as end not means, education for satis’f in
?vork, edu?ation for service,,  recognition = of society ‘as a ch:n i
g organism, education for democracy etc. These are ubexceg-
.uom.;ble and savour of truisms. When he says that “med must ll):
Inspired by forces which spring from a deeper d'imensi‘on of life”, we
feel ‘a- sense of vagueness and unreality, = The' same measure of va' e
ne;s hau.nts also‘ another otherwise beautiful idea: “To developi:]et;
need-actlgn ; to act, men need faith; to keep faith, men need reason ;
to direct all three, men need a vision of éxcelleuce?" o

. dOn }he side of éducational technique, Dr. Kilpatrick ‘is on surer
_8round which he knows well from experience, He says that the walls

:;)!:tchbsta:d between sc_hool aqd community -should- be broken down:
Shou]dgo knowledge is no guide to life; that secondary ,educatior;
- oot be thought of only in_terms of selfish advancement : that

1 . . M
carning and doing should go together ; and that equality should be the * .

"~ guiding : iance ' :
8uiding watchword. - Self-reliance aad co.operative endeavour and

mutual service'should go hand in hand. There should be no unemploy- .-

" ‘ment, . o
| TeaCher:‘h;belsdt youth must take with zest to the teacher’s calling.
IR shou gef »bette‘r“ pay and status and respect.

- Once again we have to search our hearts, {Vhat is the trué

ViSiOn of 7
; fexcellence ? What does Dr, Kilpatrick mean or rather what :
e * Y B

shoul :
i, tl:led r:e mean, when he talks about ““the regeneration of faith"? What
eaning and purpose and goal of human life? What are the

lowe H ‘ .
"est and highest values of life? How dre- we to enkindle a sense of
eo

such i

educ::‘i]u?s through education? This is the real essence of post-war
, ﬁeasurwnal- reconstruction as the unfailing key which .will open the
. Romms IL;-c'hest of .the4 future—call it New Order, or Golden'Agé or
ajya, or Kingdom of God on the Earth as you like L
/- poun

. also le limitati
We found the same_limitations of inner vision.
message long ags. - Shi hasndt 4 /ision,
go. - She has:not fully realised it herself yet. It alope

can ; d
- “97 Save this sad- bad mad world. Satya and Ahjmsa ‘so- nobly and
) nd Ahimsa, so. and .

persisten -eby Mahatma ’
_ ntly nrged;,fby Ma_hagma ‘Gandhi, contain the secret of the real. |
< Na nation should cross its borders for ‘economic orj.

By hu]man life divige.-
political . exploitation: .- Imperi; istic
, tion. - Imperialistic’ domingti 4
bars oo imp lic’ domindtion should go.
e rrmlast ~melt away. - Démocracy ‘must win ev‘erywhere : oo
N T eal -democracy and not s.ha'rﬁfl«democracy .
. berty and equality ity—<a B

de';il‘hat_gre.at and fa‘r‘néd;' Enghsh author, Mr, H. G, Wells ro |
some time-ago. his schemie " about the Rights of>Man ”Tgei; o
India gave a great -

* But it must -
d not ‘Real democracy is

‘ : y is .
and .ffa,tern}ly‘fa trinity in unity and a unity = . o
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President Roosvelt must be full everywhere. -All nations must disarm,
only the League of all free nations' being. armed, - The fundamental -

rights ‘of Labour must. be secured.” Enlightened State Socialis’m'—riot
" mutually destructive direct action—must reign- everywhere. . More than o
anything else the man must. taste the joys of art and’ religion and enjoy . -

‘the raptures of introversion and meditation .and devotion

" be lost as now in food and drink -and sex-perversions. Will the New

Education help to secure all this? Let -Dr. Kilpatrick answer. -

¥’

| The Beéri_nﬂg‘é' ’of Play on Var.iOusf R -

. Activities of life.” -

By SRI SANTOSH KuMaR De, M. A. (Cal),_H‘.jDip; Ed. (Dg;blin) | .

- Cer. Psy. (Edinburgh).- -

~In the previous articlé we spoke about the play activities " of -
“children in relation to their education. Here, in this papet, we will

show how the various activities, not only of children bat also of adults |

are related to play.  Various phases of arts and activities of human.

life are derivatives and inain representatives of play and as such play ~ R

~ should never be looked upon as less important than work, -

' WORK-vs. PLAY. L e

Many 'psychdlogists ﬁndVver.y' little differenc.e between work and
play. Really the line of demarcation between these two is very: fine.

Prof. Dewey says, "Play and work correspond, point for point, with the: * -
traits of the initial stage-of knowing, which consists in learning ‘how to - -
“do things and in acquaintance with things and process gained in the":’ o
doing.” (12) Both play and work are guided by the sime motive but

* this much can be said that the aim of play ends in play and it is direct
and looks for the present. -Work is also ‘guided by some aim but it is

o~
3

indirect ‘and it looks for the distant future. The motive of play is -

over and above that, thereis the hope of future gain i. e., profit and -

(12) D‘emocracy‘ and Education by Jobn Dewey. '

'

in trivnit‘y. .'Not‘onl'y “should “thé w‘o.rlda"bc safe for ‘Défnb;craéy but v
' Democracy should be safe for the world. The Four Freedoms of ©.'-."

~

and must not ~ .

~rivalry, trying to excel ; the same motives are also found in work; and .

" above all the greatest difference is this that there is freedom in play,
.. whereas there is no freedom in work.* On the whole," as we. have?sgid' :
© " elsewhere, there is.little, difference between work and play.’ “When the " - ©
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: v{ra‘nt of freedom (in work) becomes very much marked it cannot be’
called work—it is‘then nothing.but- drudgery. The halfway between
this drudgery and play is work—that will be, I think the best definition .
of work. Moreover, there is very little room for imagination and
‘emotion in work, it is:more or less mechanical and fixed. Drudgery is,

of eou'rse,w quite different. The work that gives little or no pleasure, .

that cannot arrest the attention of the people, that is done only to avoid
punishment or done against the will of the worker, or only for profit’
may be called drudgery. -When there is pressure from outside, hope of
profit or ‘avarice in play; the purity of play is impaired and then it

cannot be called play any longer—that is nbthing but drudgery. So

the question crops up, whether professional players play at all.- The
characteristics of play that have been mentioned already disprove that
professional players can play. Players who play to secure a prize of
value cannot play in the true sense of the term. They merely pretend
to play - and are deprived of the real pleasure; consequently play is
“nothing but drudgery to them.

PLAY AND ART.

' Just as work is changed into drudgery when there is pressure
from outside or want of will ;- so when there is excess of joy in work it
is changed into art. The source of ali arts is this joy. The first potter
made the pail or cup only to satisfy bis daily necessity; but in ample
lexsure when his heart. became full to the brim.with joy, he displayed:
various colours on the cup and decorated it with ornaments and thus

- created a thing of beauty which is a joy for ever, and then it became a

piece 6f fine.art. He had no hope of profit in it, no hurry, .no pressure ;

he had only exuberance of joy. So we see the play impulse is one of the
principal roots of artistic production. ‘Again this art helps to the better

. understanding of different natlons however remote they may be from
‘each other : :

5

PLAY AS A FACTOR IN EDUCATION,

’I‘he helpless and ignorant young ones becomé strong and wise
: ‘partly through'physical development but mainly through play. Play is
the natural educator not ouly of savages and animals but also of the
civilised people. This truth with all its significance was revealed to.
Rosseau, then .to Froebel and later on thh its far reachmg possibilities
to-Madam Montessorie.

- Work is cldsely related with play. That is why educationists

have introduced various works (of course, thsse may be called plays,
instead of “ork) in school curricula, Paper cutting, card-board sizing,

-

N

PLLAY AND ACTIVITIES OF LIFE, ' 47

" working on 4wo‘od‘,' cloth etc. playing with sand and clay eté. aré now

régarded as means for imparting education.- .Children have to fold,

cut, size, measure, or mould and smelt metals like iron, copper etc..
Besides this, children are taught gardening, cooking, $éwing, book-"
binding, painting, drawing etc. . Old fashionéd educationists could not
conceive how easily and pleasantly, purely cultural subjects such as
history; geography, literature, mathematics, science, hygiene etc. that
are being taught from time immemorial,-can be taught in playway. Itis
often possible for a teacher to arrange exércises so that the instincts of
children may be called into activity in a playful way. School exercises
such as drill, facts of geography, history and many rulés of grammar
may be so conducted with a little ingenuity that they will really be play:
This idea has got compléte shapé in the- educational methods adum-
brated by Madam Montessorie, In heér method thété is o room for -
“spare the rod and spoil the ¢hild”; there the teacher has nothing to
do with prize or punishment. Children are all players there and the
teaclier is a directof, a helper. If we visit a Montessorie school ‘it will
seem to us that we have cometo a play-ground and- not to a school
house where children are playing with didactic apparatus, sensory gym-
nastics ; yet in this play they are learning all the formal school subjects
in a very easy and pleasant way. (13) Caldwell Cook has shown in his

“baok haow little children of Parsh School, Cambridge were taught to write

beautiful poems, short stories, and to stage dramas .ahd open debates in
playway. (14) There is another playway method called the Project

" Method. In this method various problems that arise in course of teach-

ing are solveéd by students themselves in a natural way. (15) In Dalton )
Plan of Miss Helen Parkhurst the different subjects of school curricula
are taught in playway. 4 .

As regards the educative valué of play, Bertrand Russell says.
“As régards the educational value of play, every body would agree in
praising the sort that consists in acquiring new aptitudes, but many
moderns look with suspicion upon the sort that consists in pretence.
Day-dreams, in adult life, are recogniséd as more or less pathlogical,

~and as a substitute for efforts in the sphere of reality.” (16) But Montes. .

sorie teachers do'not like to see that the didactic apparatus are handed
by children as'instruments for fighting with ong andther; for their pur- .
pose is-to impart instruction and not to pamper their “distorted imagi. -

(13) See The Advanced Montessorie Method Vol. IL.
(14) The Play Way by Caldwell Cook. '

+'(15) -The Project Method of Teaching by J. A, Stevenson.
(16) On Education by Bertrand Russell.

{ .
Lob {
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“ pation". So the educat\onal games for young children should. be so

p!anned that the muscuhr. perceptive. and imaginative powers may be .

“called into action and tasted and children learn to enjoy and appreciate
the work they are engaged in. This will combine in the most happy |

way the play and work impulse.

Even in the moral acts the influence of play is no less xmportant.
Lo In austerities too, there should be the joy of play.

_Lastly, the socxahsmg mﬁuence of the play tendency needs httle
mentioning. It helps in the formation of ¢haracter, teaches co-operation,

* bonesty, leadership, and postponement of individual to ‘collective ends,

and inspires players to take defeat or victory without joy or®sorrow. -

In this.connection we like to quote exhaustively from Bertrand Russell
‘to show what he “thinks about schoo! games * ‘ :

“English upper-class education has always attributed an enor-

mous moral importance to school games. To my mind, there is some

exaggeration in the convcnuonal British view, although I admit that
games havg”gertam zmportant merits. ‘They are good for health, pro-
vided they are not too expert, if exceptional skill is too much prized, ‘the

best players overdo it; while the others tend to lapse into spectators.

They teach boys and girls fo endure . hurts without making a fuss, and

 .toincar great -fatigue cheerfully. But the other advantages which are -
“claimed for them seem to me largely illusory, They are said to teach
- co-operation, but in fact they only teach it in its compeuttve form.. This -
is.the form required in war, not in industry, or in the nght kind of social
“relations......... This is another aspect of school game, which is usually

‘considered good but which [ think on the whole bad; I mean. their

- efficacy in promoting espirit de corps. Espirit de corps is liked- by the

- authorities, because it enables them to utilise bad motives for what ace

. consideréd - to be good actions.: If efforts are to be made, they are

easily stimulated by promoting the desire to surpass some other group.,

) The difficulty is that no motive is provided for efforts which are not

competitive.........But school games, , as they now exist, embody the

spirit of competition. If the spirit of competition is to take .its place,
- a change in school games will be necessary.”” (17) This remark of

Mr. Russell.should " also be taken into consideration with some modifi+*

cation. How much stress we should lay on'games and athletic contests, -

or. whether gaines should occupy a leading position in the school curri-

“culum is not our subject for discussion, at present. - But this much we

_can say without fear ol contradiction that to understand the child

- \(17) Bertrand R‘ussell-—l’l_uy and Fancy pp. 105, 108, :

[
r
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properly, one should understand h:s play tendency also. Poet Rabindra-

nath describes in his lmmrtable language the influence of play on
cb:ldron in his “Paschxm Jatrir Diary"’. :

1o cunclusxon, we should discuss the play activities of the talent-
ed children who may be called geniuses, who sre the ptide and glary’
and future hopes of the country. We should try to ascertain whether -

they have any speciafity in play.

" mous sum of money carried

Standford University of Amenca at" the expense of an enor-
on researches about genetic studies. The
findings of this research have: ‘been published in three stout volumes. 1o
this book we come ta know many new things about the play activities
of talented childcen. We will mention here, one by one the peculiarities
of piay of the gilted childred. The Standard children were tested with
00 different varisties of games aad after the test the result was verified
by Reliability Co- efficient and thus various dsubts and misgivings-
were eliminated. :

Layman may thmk talented children do not care much for .
_play,  their only concern is. with their stndies. This is quite 2
wrong notion, They do not, of covrse, devote much time to play; |
but that is not for their aversion to play; for, besides play, their interest .
lies in many other things ; so they cannot devote as much time to play
as the average children do. A talented boy or girl of 9 years has more
comprehenswe ideas-of games than an ordmary by or gicl of 12 yeafs.

The followmg pecuhannes about gifted chddren are noticed +—

(1) They. prefer manly games. -

(2) They prefer to play alone or in solitary places, somewhat .
more than do normal children similasly sitoated.

(3) They preicr to play with children who are eider than them- ,
selves. . .

o (4) They ke to play with the same sex i. e., boys like to play»

with boys and gicls with gicls ; but among the chxldren of ordmary
merit tendency to play wuh the opposxte SEX §, € boys with gicls and
- girls with boys is noticed.
(5) Talented, cbxldren generally do aot like to join any competi-
tive game. , , ,
= % A good many glhed children haVe had often imaginary play-

mates or lmagmary countries. . L
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(7')~“G|fted children show mea‘surably greater interest than"

the ordmary in play activities that requtre thmkmg and that are mlldly
social and quiet.

After sa much discussion about play it may, ‘of course, be em-

phasnsed that plays should not be looked down upon; rather they
should be investigated and researches - along ‘this line should be pushed

forward, as they are being done in Europe and America. The educa-

tionists of our country may make a list of the ‘indigenous games and
" may apply them to the gifted children -as well as to the children of
ordinary merit to find out if there is any marked difference. Of course,
this is easily said than done.. .There are many obstacles in the way, It
is a task to find out the gifted childcen ; for, for that ficst various kinds

of special intelligent tests should be prepared and standardised. [t is
still more difficult to test their likes and dislikes. It will take time and -

would cost an enormous sum of money which would never be possible
" for any individual teacher to stake; still we can say, where there is
a will, there is a way, and as such we hope the time is not far off when

. our educationists will take up the question in right earnest and solve

At successfully' Let us wait and hope for the wished for day!

,-; - Lastly ‘we must say that the - pre -adolescent period is a stage
when children are much sensitive to praise and fame and as such this
period is ‘hlghly,valuable in their life which should never be overlooked

by a keen and far-sighted teacher who wants to be a friend, philosopher

and guide to his children. He should try his utmost to utilise this
~ useful instinct of child’s life for rousing his joy and curiosity which, if
successfully done, will open a gate to child’s heaven.
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- Reconstruction of Indian Education. -

- * By PRiNCIPAL K. S. VakiL, M. Ep., LE.S. (‘VRE\TIRED)

.

The pres ati . ‘ "
present system of education has grown up during the last hundred
r3 made by Government at its indeptiou'

and sixty years as a result of endeavou

to meet i s :
Indians f::e:;:l: it:d:)énm-mly @ needs. - Government needed English-knowing
on account of the cha cos. and official-mined Indians who had lost their job
. regime. Education wnietzf Goyernmenfa needed employment under the new
- of civil servants and s:u btus gven m‘am]y with the view of creating a supply
. qualifications fop oy g mamlj.r with the view of obtaining the necessary
utilitarian point if ‘;?;n,?]enl\t; service. It was given and takén from a narrow
 more than suppliod andWAbb' ow that these administrative needs have been.;
brial nesds hure atigeno i:r i;no::ceg:gent :ocial,~ civie, economie, and indus-
reconstruct - ' eessary to revise . and, wh
o i ook She s§stom ¢0 38 0 100t it in the native sai, relnto it to the s
day. pb 16 to the éhanged anq changing needs of the present
. In re-adiaebin, , o p -~
classes of pgp;lusstlintgisthe present system to the varying needs of different
 opinion of parents' ol leece?sa'rYA to re.member, that in the presenf sbate of
vocational instifutionps El S 1t Is impossible to expect any_ pupils to turn to
bype of institetions fven if they..vare provided in preference to the present
they are assured - ° Sf’condﬂ}‘Y and higher ‘education, unless and until
ured ‘that their preference for them will not have the eiTslc:t?o]t

dubblug them ag i . .
inferior in ment 3 .
world ab large in the econo al talent and being treated ag such by the

?eahnical and industrial ins
Institutions for misfits
colleges. This mark of
aCcounts in no gmall meas

tlﬁutibns have come to be looked down " upo
.and 'un‘ﬁts of the ordinary secondary schools 2:;‘
lllnfe;,_lonby;atbachiug to‘ them in the public mind
rosatlomal joa 1Lllmtre or their co'mpamtive unpopularity. If the new
vortain s oS b may be provided to meet the vocational neads of
ingticutions s of is pils of our secondary schools are sbarted s separate
come 1 b, t a grf?at d.anger that they,
of b e? reated as inferior
) no: ‘pupxl.s seeking. secondary
our Ord'gmagx.uary. it is ‘advisable
Inary iastitutions for second
One uniform course of ,
Courses of voeatio:
hl‘aiuing'

education. To avoid. this danger, which

ary education.  Instead of ir
: . cffering only
e ¢ egzr;:;?l ed'ucatlop they may offer additional altarnative
ot ot o (;l'l—ln» .co.mmerce. industrial training, agricultural
it done ! e . omles ie training, and elementary teacher training, as
dltormgis cOuwle1ppmes;‘.d e;nd:meet the different needs of the pupils ',rhe‘
Lap v S ‘prov1 e should, further, lead ' oavi
riculation, or University Eatrance Certificate of o s oo Ving

38 the present
. course, 8o that those obtaining i o b
helr chosen Course might h ‘aloing 1t on satisfactory, completion of

avq the sa.mb ~status in the world at large. It

" jects and to obtain the university degree in them.
" o pupils who have chosen a particul
" it unsuitable and take to another if they choose to do 80, -
. from any they Have chosen if it i

. should therefore provide freed
“-.  soother, ‘ ‘

mie, social and other felds of life. Our existing that in any plan of educational reconstruction that may

" . in our higher education, resched a stage ab whic

. r ] " in 887 in’ Switzerland, and in 125 in the U..8
3 too, may, in course of time \ '
and may be shunned by the majority

to provide for vocational education in

the same market value .
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‘ qhoulﬁ Be ;;ossible,f by suitable rea.diuétnlr‘lenﬁ of the. n\éw~type gecondary school

courses, to enable pupils completing their course. i they choose to ‘do so, to. * -
dy of their respeotivevsub'-

proceed straight to institutions ef advanced stu
The new-type secondary

_suggested "above should’ also leave it open .
ar course to turn back from it if they find
In a word, alter-

pative courses of secondary education, ‘both -literary and vocational, should be

“provided with perfect freedom . to pupils to choose from them apd turn back
s found on trial'to be unsuitsble. We live -

~ Any scheme of educational reconstruction
om to pupils' to change from one course to’

(or. .preferably post-primary) school

in an age of educational freedom

onnection 'tbat_i the alternative voéa- ‘
y . school should nok be. purely voca-
3 vocational requiring half the.

It requires to bs ndtpd in this ¢
tional courses. provided in the secondar

tional. They should all be both cultural an .
time each dvy to be assigned to cultural . subjects aund half to voeational

subjects. We cannot afford to omit the  teaching of cult’ural‘_subjecb's alto-
gether from the schems of reconstruction of secondary aducation., It must.
certainly remain, but it should not monopolise the whole of the school time as ,
it generally does now. Tt should allow for.equal attention to the practical =
_and vocational needs of other pupils in the gchool whose number- is inereasing .
from day to day. o . , . : ‘

jon is the need to insist’

be proposed there

should be notbing’bhat will have even the remotest effect of curtailing the -
" exiating facilities - for secondary and university education. We have not yeb,
h ‘we should be justified in . -
crying ‘Halt’.. We have one college student in a population of 2188 against
-one in 1013 in England, in 741 jn Wales, in 473 'in Scotland, in 808 in' Italy

in 604 in Germany, in 579 in Holland, in 543.in- Sweden, in 480 in France,
A. Al talk of restricting the

is therefore -

An impdrtant thing to note in this connect

. benefits of university education to “the aristocracy of iutellectf'
" premature. o : S L

. There is a general tendency on the part of educationists who discuss
‘this question to link the quoshion'oi educational reconmstruction with the ques- ‘
tion of unemployment of the educated.’. This tendency bas the effect of
confusing two different issues, While the first question concerns the present
and [uture generations of youth of the country, the second concerns the ge ne. ’
—ration that has left ‘the portals of our secondary -schools and ocolleges and’
" has been thrown out on the employment market ~While the first question is.
edncational, the second is, strictly speaking,’ economic. - Unquestionably, hoth
need carelul consideration—not together, however, but each independently of
the other. In handling the one, we need to consider how we should re'ad]iusbl
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or ‘reconstruct our preseuh educatmnal syebem 80 a8 to prevent further addia
-fions in future to tha large armies of the.educated unemployed and unemploy-,

able; in handling the second we -need to consider the measures that might ba -
taken with a. view to finding suitable employment for the educated unemployed -
that hang on the markeb and the measures that might be devised with a view '
to provndmg suitable training for the educated unewmployable so as to render -

bbem em ploynble

Lastly, it has also to be bome in mmd that Wxth the mtroductlon of
alternative vocational courses in schools, adequate arrangements will have to
be made for the supply of quslified teachers, ‘inspectors, and examiners of. |
vocational subjects and for the administration of ‘the vocational branch of the

: ‘Departments of Public Instruction. Journal of Educatzou

Cultural and Communal Amlty

Contribution posslble by Secondary, Ecjucatlon.
B

By MR. A. E. I*OOT, MA., Prmcnpal Daoon College.

(Preszdeut;al Address, Ser'ondary Education Sect:on All-India
Educational Conference.) P

In my f{ew -remarks ) I would like tn develop two ideas—that
in the matters that we are considering it is unfumiliarity that breeds contempt
and that lasting friendship is only to be achleved through common action
and experieace.

Contempt is the main source of misunderstanding e.nd quarrels and
the root of this contempt may be found in very small and trivial matters. It
is, perhaps, especially easy for an Boglishman to realize the significance-of
this as the Bnglish way of life is more governed by convention $han any other.
- I believe that the prejudice that may finally end in serious political results
may arise form - sbsurdly small conbrlbutlug roots that are concerned with
‘eustoms of eating, clothes, ;mode of address efe, and with the hablb probably,

Mmore pronouncged in the English than in ot.her races, of fearing and dlslkag
. llnfamlhu,r customs.

Someone brought up in Europe has in his experience never contem- -

. Plated that anyone would - eat his major meals without spoon and fork. - It is
likely that only by direct experience of an ordinary desi khana served in an
orderly household , with n good cook that.he will realize that the spoon and
_ fork though perhaps convenient- for him personally sre uot necessary aceotn-
pamments to_polite or educated soclet;y

“Moraover, whea on arrival in Indis he sees bbat most educated peopl
| that he-meets wear English clothes, he is lmble to assceiate a dhoti with lack
vof education and culture. ‘If however his fortune brings hiw in contect at

.

\
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‘an early stage in his' Indian experience with people wearing Indian dress at

parties and social functions this association ‘will disappear. But if his lot
happens to be cast in Government or military clrcles, it is quite possible that
his outlook on Indian problems is permanently coloured " by an assumption:
that the ordinary Indian way of life is unsatisfretory and that advance is only
possible by assimilation of the West. IEven inside Iudia there are sufficient
differences of diet aud clothes to make it an important part of education o
make boys familiar with food and olethes of other parts of the counbry. At
Dohra Dun we are fortunate in having boys from all parts of India and om
formal occasions they wear. correct clothes from their own home and I believe
that a subconscious cause of later misunderstanding between say boys from
North-West Frontier and boys from Madras or Bengal ig quietly removed.

Such remoyal of pre]udlce based on bhese trivial things is far more
efféctive if it is reinforced by common expenence T, for mstance an Pnglxsh
visitor spends the day playing cricket with Indians and in the evening dines
with hlS fellow players in Indian etyle who ure wearing their indigenous dress,
Lhat major mteresb of the common experlence in cricket wxllcompletely remove
for all time any mlsunderstandmg about dress ‘or other customs. The same
applies to the common experience of, say, a discussion of Shakespeare or
Communism, or even an FEducational Conference. But if the -Indians he
meets on such ocecasions only wear Buropean clothes "and live in European
style, the prejudice may eas! ly remain to colour his outloock on much' more
important questions, :

Inside India the differences have recently arisen in an appmently more
formidable way in misunderstandings between members of different religions '
and it is this poiet which is the major theme of this conference.

I believe that these misunderstandings will only. disappear as a result of
common experiences on a plane different from the one in which there are the
differences. I do not believe that any real progress is'made by teaching boys

‘of one religion the doctrines of another. Instead of this they must be provided

with some new experience—new for all of them. Some well-meaning visitors
to the Doon School have suggested to me that the boys of each religion should
have prayers of their religion, or that at our general .assembly for prayers we:
should have one Hindu prayer, and one Moslem, one Sikh, one Parses and
one Chiistian prayer. This sort of commnnal representation in prayers
saems to serve no useful purpose unless it is useful to lengthen the time of
prayers. On this line we would have befors long to add a Jam a Jewmh )
Sunui, a Shm & Brahmo and gradually more and more prayers.

Far better is to have the prayers designed to. lift those who take part

’above their doctrinal differences on to the plane where all religions meet.

But to my mind religion is not & matter that is confined to formal
prayers but it is something which finds its expression in all types of human
activity, and that sectarian differences disappear where the faculties are deve-
joped as widely as possible. But the positive contribution to their removal

5
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'»"l,musb be baged on domg somethmg together, In a school where thera are
’plenty of facilities for games, intellectual and socxal gooietias and other ount-.of-

“school actmt)os ‘the problem should solve itself, though some creative project

in. which all will take patt has a more permanent and deeper effsct. - The first’

\'Fand most obvious way is by sooial work. - In India the largest field for this is
in the villages and the firat problem thah is big enough to last for some time.

,", T is'in education. - There is no need to eanlarge on this, but it should be an
" essential:pirt of the erganisation of any school that the boys and meeters

: Should be engaged in a definité scheme for work of this sort.

- .

In England l;he dlfferences wlnch handlcap socinl life more, T belleve

. than - communal differences ever have ‘in Tadia, are the cleavages between.

dlfferent social classes.  In Indiz, the communal problem may seem ab pre-
. sent to be the most pressing. but when that is solved, the differences bet ween.
= Athe clagses of dlﬁerent economxc status and dlfferent education will rema.m.

IS

Common troubles are rapxd levellers, and 1!: is lxkely that the terrible

. expenences of the people in the air-raids will bring so great a levelling of these
. dlﬁ‘erences that the effect will emead to the countries that have besn spared
thelr horrors N : :

» Ia the years hefore 1934, when I left Bngland one of the major
Vproblems in Britain wag the Distressed Areas - One of the meéthods by which
this was attacked at any rate so that mubual® dlst;rnel; wag’ removed was by

. expeditions of young men and women from more fortunate areas actually to-

» l, live in the houses of miners aud others, shars their food and work with them
. ab slmtmg alternative occupations—mauioly in cullsxvahon of vegetables.: The
ey to the success of these efforts was that the vxsxtors actually shared the
i daily life of the people they were endeavouring to help When more settled
times arrive, I believe that it would be very valuable in attacking the problems

" of the villages that parties of boys from the towns should go for, say, & month
+ - ora forhmoht; of their holidays and live with the villagars and work by their

side in' some-project for the improvement of the life in. the villages. This

would be {ar more valuable than spasmodic visits from oatside in which the -

' vmtors do not actually share the life of the people they are trying to benefit.

The Duke of York's camp had a sumlar purpose Although I belxeve'
that the experience of many of the boys had a lasting effect on their outlook

on social problems, - there wers two limitations: to its influence.. The period

(one wesk) whas somewhat short, although a common experlence of workmg'

togebher is mucb more valuable

The thing which I believe to he completely useless is & meetmg of, say

_*)“_Hmdus and Muslims in order to discuss Hindu and Mushm upnisy. Itis-
worse still if they are phoSographed together. - Unity will come only if they
suceeed in makmg a common effor} to do somebbmg posmve that bhas nothmg i

s to do with their differences. - S B I

¥
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Naturally the suggestlons whxch cau be- carrled out by teachers oan
only remove the effects of class dxﬂ‘erences. but ‘these - effects are themsalves

- eauses of other difficulties. Fifst i is tor economists and politicians to plan for -~
- the future so that differences shall -in the end cease to exist, but .we teachers -

must make the best of the problems provxdsd by the cond\tlons in whlch we

Ilotes;v

———

- . find ourselves today

. . ‘ War and Educatlon ,

-9

PIN

Wh1le Educatlon has. been rece1v1ng 1ncreas1ng 3

attention and new schemes for its re-orientation are being -
 discussed in the West, conditions in India and Burma are
. disappointing. - Dr.-Kilpatrick and other professors in

America ‘have recently sought to visualise the inter- .
relations between post-war education and post-war society,
a criticism of which we publish elsewhere. Earnest

- ‘attempts are being made there to resuscitate Education and -

protect its custodians. The Burnham Committee in England

-has recommended substanhal war bonus to teachers at the
.. rate of 10 shillings a waek to a male teacher and 7 shillings -
—a week to a woman teacher, in add1t10n to the usual salary."

they are drawing. -

4 Conditions on our side are now unsettled In Burma
the Rangoon University Act has-been abrogated and the
University is now in charge of an Administrative Officer. -

- All the schools and colleges have been closed sine die, and

Education is at a standstill now. Large numbers of evacuee

‘teachers are reported to have reached India with nothingto

fall back upon.. In Bengal a number of institutions in the
danger zone have ceased to function. Some of them have

‘been commandeered by Government for military purposes,

and. others for their inability to conform to the A, R. P. .
measures. Many schools present a.deserted appearance'v

~the attendance having fallen’by the exodus of an apprex';
_-ciable - number : of pupils: -~ The dlstressmg feature of

the situation is that arrangements have not been made for .
the living maintenance of the teachers thrown out .of
employment or sutfering reduction in salary. An attempt'
-is. being made to group ex1st1ng schools for normal
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Schools and Culture.

By Sr1 S. SANTANAM, M.A., L. T.

THE SPREAD OF CULTURF IS THE MAIN PURPOSE
: OF QCHOOLS :

Culture sums up the improvement brought about by man in
every sphere of activity. Institutions such as schools and colleges in'
all civilised countries are the best examples of the conscious efforts of
human beings for maintaining the culture level attained so far and for
reising the same still further as far as possible; Therefore they are the
best media for the preservation, spread and growth of culture in every
land. Other agencies also work in the .same direction; the state,
several kinds of associations or societies for improving the economic,
political, social and spiritual welfare and status of their. constituents,
the church and all religious institutions and organisations, and news.-
papers are some such agemcies. Their purpose, however, is not the
improvement of culture in an all- comprehensnve manner, as is that of
schools and colleges

" HOW SCHOOLS CONTRIBUTE TO CULTURE.

"It is in schools at first that the young children understand why
and how they should be clean in body, thought and action and their
surroundings. Cleanliness of person as resulting from proper bath,
toilet and . hygienic regulat&ons not only taught in theory but also daily
insisted on in the conduct of the pupils, honesty and politeness in word -
and deed, both preached and practised in schools by a set of highly
educated and cultured teachers in schools. and the learning or know.
ledge imparted in several subjects like science, history, geography and
literature mgether with physical chlture and vocational or manual ‘
training go a very long way in the imparting of -culture to the youth of -
a country who have to imbibe it and hand it on to future generations.

PR
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LR THE -DEVELOPMENT OF THE SPIRIT OF
“i#% .. 7 <. TOLERATION IN SCHOOLS.

= -~

An lmportant aspect of culture.is the spmt of toleratxon. In

a school children belonging to various castes, communities and creeds,
and to all ranks and modes, come together, to study in one class under
the same set of teachers. Hence a sort of catholicity is cultivated.
Children come to realise that behind all these differences, there is a
-unity in humanity and that itis quite wrong and unjust to hate others
who differ from them in their views, beliefs and practices, and that each

' should be free to act according to his own convictions in all matters if

thereby ke will not be robbing the freedom of others to do likewise. A
school .which does not create such a spirit broadbased or a liberal

- outlook is not worthy.of the name. Even schools which are sectarian.

and communal in the composmon of their_ pupils are not justified in
_creating any narrow intolerant attitudes among the pupils though they
may justifiably hold up some comparatlve excellences they mean to
" develop through the studies they may arrange. For the development of
this aspect of culture, the secular, non-sectarian schools in our country
.are the best institutions we can think of. The depressed classes do
now rub shoulders with the higher castes and religious blgotry cannot
develop o cosmopolitan institutions, ‘

THE DEVELOPMENT OF THE SENSE OF DETACHMENT
. SHQULD BE ATTEMPTED, v
Schools 'should also. cultivate among their ‘pupils a sense of
detachment while also preaching a sense of duty. All mén should do

. what they must and are expected to do. - But mo one should feel proud

© and highly elated if the results are good and beyond expectation} nor

~is one to be depressed in spirits or plunged in sorrow if the results are

‘bad. " The consequences are not to affect .the innate 'cheerfl_xlness of a
‘healthy temper which is the priceless boon bestowed by a good culture

imparted’ througb schools, or for that matter, by an agency of any
kind. This spirit, which is sometimes described as sportsmanliness, is-
‘to be almed at in our schools, much more than ‘the successes in the -

. public’ examinations. The physical activities, games and sports or-
ganised in schools should be so conducted a# to foster this spirit. In
fact the failures in the public examinations ought not to damp the
“cheerfulness and enthusiasm of the teachers and the taught, any more
!han defeats in games and sports should depress the defeated

A TASTE FOR RIGHTEOUSNESS CAND FAIRPLAY

Schools are the best places for- 1mpartmg a taste for righteouss
- ness and fair play ‘Here agam the noble lessons contamed in ‘the
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literature - taught can be supplemented by the practice of the sports
geound. All should be taught to play the game. Fair dealing shoulfi
be held up as the best motto for life. We are living in a bad world ; it
seems to grow mad after possessions and thus we feel sad that

'nghteous conduct is becoming rare with all the tremendous advancein.

civilisation, science and art. The world is full of selfishness, not only

individual but also: communal and national. Injustice and unfairness

on the part of an iodividual to another are easily detected and rectified ;
not so those of a gommunity to another, of a nation to- another. Itis
high time that schoolmasters all over the world stand up to resist
communal and national injustices and atrocities, even against their own
governments, at the risk of their lives too if necessary, for the sake of

saving the culture of -the world from the hands-of savage war and"

cruel destraction, -

EFFICIENCY TO BE THE REAL AIM. A

Schools should really make the pupils .educated by them truly -

efficient in something or other, There are many kinds of schools. High
Schools and Arts Colleges impart general education. There are schools
and colleges imparting technical, technological-and professional educa-
tion like those for Law, Medicine, Engineering, etc. Whatever is the
aim, in that, a certain level of efﬁcuency must ‘be attained. It is not.
enough merely to manufacture passes in public examinations for which
they may be sending up candidates. Their aim should be to give the

‘pupils ‘knowledge and training in a real manner and not simply to

enable them to clear the ‘examination hurdles and come »off with ques-
tionable certificates and dubious degrees, not really guaranteeing the
efficiency the diplomas may signify. It is a pity that now-a.days the
authorities running and controlling schools and colleges only care for
the multiplication of these mere hallmarks of culture, snatched through-
an educational gamble and muddlebased on a system of external

examinations dignified by the title of ¢Public _Examinations". The. B B
showy successes in these *Public Enemies to Real Education” pfoduce
only products of shadowy culture and not a substantial ane,

SRI C. RAJAGOPALACHAR[ AND SRIMATI RUI\MA\JI DEevI -2
° ON SCHOOLS AND CULTURE,

" In.a fine address recently del!vered to the smdents of Annamalan .

* University, Sri'C. R. says that he does not think politics so important
* as culture, that students come to universities. (or schools) for culture

and that if they were. to go without it, it ‘would be uttér waste of time .

- and eneigy. Srimati Rukmani said at Adayar on the- celcbratlon of her

birthday, - “We must have an education on cultural hpes, 50 that every_ ':‘

4 -
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single student from our school will go into the world as a cultured
‘person......We must have an ideal education, an education of mind, of
emotion, of bringing into the lives of the young a spirit of dedication to
_the Motherland and to the world as a whole.” The ideal of beau'ty is
 placed by her in the forefront of many ideals. “Translated into
beauty of life we have compassion, the highest ideal of beauty.’
In this marvellous ‘atmosphere of friendship and compassion, I shall
endeavour to be a miniature reflection of those Great Teachers
who have taught the highest ideals and have shown in their own lives
the ideal of beauty. If we can follow them we can bring the highest
spiritual idealism into the world.” That, then, should be the main pur-
‘pose of culture and schools or rather culture through schools—
“bringing the highest spiritual idealism into the world.”

Democracy and Education.
" By Sr1 V. LINGAMURTY, B.A., (Hons.)

Y

Philosophers belonging to divergent schools of thought have
emphasised with one voice that it is one of the fundamental duties of
every modern state to promote education. We learn from our great
historians and poets that even in the past the triple function of govern.
ment was to promote education, to gi\}e justice and to provide émploy-
ment.. Differences may exist regarding questions like the niode of edu-
cation, the guthority to control education etc. But democrats as well as
dictators, capitalists as well as socialists have all realised the supreme
importance of education. Education haa special significance in a
demucracy. Democracy, as is commonly defined, is “a government of
the people and by the peopie.” The government is carried on by consul.
tation aud conference. Before any important law is enacted it is tefe-

red to the people through the press and the platform and the people -

have complete freedom of speéch to ventilate their views. But freedom
of speech to an illiterate public will be an absurdity and a theoretical
abstraction. It is like giving freedom of speech to a dumb person. " So

" it is the supreme duty of every democratic state to promote education .-
and it is a fundamental right of every cmzen in a democracy to receive .

.

education. L : '

As every person in a democratic state_has certain rights over the
state, he has also certain duties to fulfil as a citizen. **Citizenship has
been defined as the contribution of one’s instructed judgment to public
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‘good. 1t follows therefore that the citizen has the right to such ‘educa-

tion as will fit him'for the tasks of citizenship.” A voter who cannot

" read even the election address presented to him is not fit for voting. To
~give expression to his experiences or- wants he must. be provided with
. the power of expression. Geuerally the illiterate people become tools

in the hands of the educated and the so called freedom of speech will:
only be a shadow without substance. The policy of the government

~ will be moulded by a few educated people and those who lack education

will be bound to be the slaves of others.

Sa the spread of education among the people is the crying need

_ of the-hour. How to educate the masses? It will be an absurdity if

they are given the education that the boys in the elementary and second-
ary schools receive. - The lessons to be given to the adults must be more
of oral than of bookish nature. After all, thinking is better than mere
reading is a truism which cannot be criticized. In every town and village

‘schools must be started and during nights, for the masses will have no

other leisure hour; they must be given lessons on their civil duties such

- -as sanitation, public health, respect for law, tolerance for the views of

others etc. Books prescribed for their study must be written in lucid
and simple codversational language and the lessons in such books must
be of such a type as will promote their civic consciousness. )

Among the students in a democracy must be fostered the spmt
of organization and originality instead of submissiveness and slavish
obedience. In Dictatorships scarcely any liberty is given to institutions
like colleges or universities. *‘Centralisation is their watchword. All
organisations in Germany or Italy or Russia are strictly controlled by
the Nazi or the Fascist or the Commumst party respectlvely Ina

. chtallorshlp,

*“Their's is not to questlon why
Their’s is not to reason why.” ) ‘
Bat exactly the opposite should be the case in‘a democracy. Freedom
of association is one of the tenets in the democratic constitution. Students

“in a democratic state must be allowed to form their own organizations

and they must bg given due freedom to “express their views. Any .
measures taken to stifle student organizations will result in retardmg
the growth of ths spirit. of. mmauve, orgamzatxon and originality among
the students.’ :

“The teacher in a democracy must be free to follow the lead of

" his subject matter.” The Universities ‘and learned socxetles in Russ:a,
~ were purged of scholars unsympathetic with: Commun_xsm and newly "
- staffed with persons willing to interpret their subjects according to

-

iy
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- Marxian principles. In a democracy, far from having any such control
over the teachers, full academic freedom must be allowed. On his part
-1t is the sacred duty of a teacher in a democracy to develop among his
pupils the ways of upright and fearless citizenship., Today-the relation
" between the teacher and his students is confined to the four walls of the
. c!ass -room and the teachers entertain wild notions of their status and
dignity. Having fallen victims to the bureaucratic training they feel
- that to move with the students is to stoop from their high pedestal.
Today we hear of many student strikes and the very fact that such

- incidents have been occurring in a majority of schools and colleges is .

proof conciusive that the student world has been suffering under certain
- grievances and instead of redressing their grievances they are being sup-
: pressed. Such Incidents, unhappy as they are, can be mitigated by a

closer cooperation between the teacher and the taught because, the

teachers are the only persons that have close contact with the students. .

It is high time for the educational authorities to redress and not to re-
. press the grievances of the students.

“Attamments in learmng and science do little to make men wise

in politics.” For a proper understanding of the governmental machi-
. «nery certain subjects must be introduced for compulsory study in the
Secondary as well asin the College Departmants. For example, a
subject like *‘Civics” must be introduced as a ‘subject for compulsory
-study in the Secondary Department. In a democracy it is of supreme
importance to make the people gonversant with different forms of
government prevalent in the modern world, with the main problems in a
democracy like the theories of representation and voting, with the relation

~of man to society and his duties as a citizen and the duties of the stnte -

to him like sanitation, public health and education. To any such pro-~
posals as these two points of stock criticism are generally raised. (1)
That the introduction of an additional subject will lay greater strain on
the students; (2) and that the students will be able to learn very little
of their duties-as citizens. The first point, no doubt, must be given due
consideration. The difficulty can be got over by [withdrawing a subject

like British History, It matters little if your High Sghool students do ~

not know how Christianity was spread in England or the results of the
‘Roman invasion or why Charles 1 was executed; but they are not fit to
be citizens of a democratic state if they are ignorant of their duties as
citizens and of the duties of the state towards them. As regards the
- second point of criticism it is sofficient if we note that the intention in

“introducing such a subject for study in the high school department is

not to make the students proﬁcnnnt in the intricacies of: government but

' ‘ 7
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‘to make them know some of the general principles of government and this

is not unattainable. ~After all, the end and aim of the High Scool edu.
cation is to provide the students with a working knowledge of every
subject that they study byt not to make them profficient in any subject.

In every state, and particularly in a democracy, communal har.

mony and unity must be promoted for the smooth working of the demo-

cratic machinery. Democracy can be worked out only when there is a
common ground for agreement between the different communities. If
the gulf between the different communities is too difficult to be bridged
then the democratic machinery cannot be worked. One of the means
by which homogeneity between the difficult communities can be brought
about is by imparting proper education to the-youth of the country. From
their childhood they must be taught that raecial diffsrences are only
superficial, that they all belong to a single nation .and their salvation
lies in their unity and not in antoganism. A tree can never be. bent, it

only breaks; but a plant can be bent in whatever way we choose. Here -

it may be noted that in our country the teachers in Colleges and High
Schools while teaching subjects like history by laying more stress on the

" noble attempts made in the past by such great rulers as Akbar and by

such great reformers as Kabir and Nanak, to bring some sort of
rapprochement between the Hindoos and the Muslims, than on the
atrocities committed by Aurangzab, will certainly kelp not a_little in
solving our communal problem. Thus proper education will enable to
work out democracy smoothly by tempering the communal differences.

Class-room education is not the only kind of education that can
‘be imparted to the people. That practical knowledge of anything is far
better than theoretical study is evident. So it is said that the introduc-
tion of as much of democracy as practicable in the sphere of -local
government is the best way of training the peoplein the art of self-
government. Mr. Bryce pertinently puts the question, “Will the now illi-
terate inhabitants of Brilish India be better fitted to cast their votes,
whenever the suffrage may be extended to them, by being enabled to
‘read, far more widely than now, newspapers published in their verna-
"culars? " If the Swiss. people are working the democratic machmery
with efficicency it is only due to their long practice in local self gevern-
ment. Having realised this, the Local Boards in India were ‘made re-
- presentative institutions and it helped not a little in training the people
in the art of self-government. Let us hope that the start given in the
local sphere will reach its logical and uvitimate end.

Thus the bonds of relationship between democracy and educa-. -
tion are so closely intertwined that the two cannot be separated, Ar

)
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enhghtened and educa ted publlc is an essential for the proper workmg

.of democracy. So education must be provided for all irrespective of
- creed or colour or sex. Universal and compulsary education for all boys

and’ gxrln till they attain their 16th year must,beintroduced. It is only

-through education that such qualities as discernment to choose the right
: ofﬁcem self-control to accept the decision of the majority and tolerance

:to hear the views of the opposition, can .be developed. In short, a
" democracy without an enhghtened and educated public will be a Satamc :

force. -

A Charter to the bhlld
o By SR R. RA\IAKRISH\IAN M. A, L. T,

ifwo}shipfur'cmldi R

- Thou hast not, openly, conscrously, agxtated for charter But-'\_.
the look of dis-satisfaction in thine eyes, the air of pathos in thy face,=

-~ the’ spiritual bloodlessness in thy being, have awakened us to- assense’

_our duty towards thee. We recognize with a shudder that we - havei"'_‘"

" been guilty of many sins of commrssmn and omission -towards -theé,

Out of an awakened sense of- responsxblhty, ,out of a compelling™ sense
. of duty, prompted by the urge to right ourselves with thee, we out of -

_our own free will grant to thee this charter, and we know it blesseth
hrm that gives and him that takes, .

- We shall not, -hereafter, regard thee as a small, insignificant,
unknowmg creature to be treated as a mere atom in a mass, capable
-of being shaped this or that way as we like. We shall remember that
_behind thy small exterior is'a soul that has had a long and eventful
-career, and has assimilated. many experiences and has become unique
“in its own~way -And in our proceedings with thee we shall never forget
that only by an understanding sympathy and a reverential attitude can

. we be of any help to thee, and that- thou canst give unto us as much

" ds thou canst.possibly take from us.

\Ve shall do all we can to nourlsh thy body to strength 'mdfi
endurance, remembermg that. the touch .of the Infinite is on all thy
_limbs. - "We shall not banish thee from thee bright light of the sun, from
the cheenng embrace of God s own’ breeze, from the rapturous dehghts'

of Nature's abundance

‘We shall oot star\'e thv mmd by refu:mg to kbnng unto it the "
food of true educahnn, the charm of hlgh poetry. the, so]ace of great’
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stories, the sweetness of a complete living. We shall not feed thee on
mere systems and time-tables, but shall gather around thee all aspects
of a bright culture. :

We shall not deny to thee the touch of God,‘ imagining that
secular education alone is our province. We shall water thee with the
nectar of Religion in its purest and most unadulterated form.

We shall not ‘punish’ thee ; we shall not damn thee with fnflure;

‘_ we shall not pronounce thee aon unfit, knowing that in God’s universe

none is wrthout a mission.and none without the needed capacrty

We shall ever remember that where thou artis a Temple, and
that we pnests are engaged in a perpetual worship of thee.

We enthrone thee, and promlse unto thec our loyalty and our’

faithful adoration.
We remain,

Dedicated to thy seryice, .
THE ORDER OF TEACHERS. g

‘War and Secondary Schools.

By Sr1 V. V. DIVEKAR. B. A, B.T.

I am not in this short article going to ‘deal with either the

changes that are likely to come over our Secondary Education after ,

the War or the Post War reform in education, but only with that aspect
of it, which affects us and which we can make use of, to. turn out more
patrioti¢, able-bodied and national-minded citizens of the future, The

"pupils of to-day will be the citizens of tomorrow and if we rightly shape

their ideas and character we need not despair of either the future of the
nation or of its futare citizens, . '

Let us for a moment consider how and in what way the war at
present has affected us. The Eastern Gate of India—Singapore

- has been forced open and- Hitler during his intended and planned

Spring attack will knock very hard on the Western gate too and try to

force it open too. At such a time our du v is quite clear. We should,-

in all passible ways, try to help the Government which opened the gates
of Western knowledge to us. Whatever the controversy regarding the

~utility or futility of the introduction.of Western knowledge in pre-

ference to Eastern knowledge, it is no doubt true that English educa-
tion has given us a culture whnch has placed us in a very high position
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in the world of to-day. War has come to our gatés'f and as one

.~gentleman putit the other day, it is under our very nose. Greater

India has been attacked and a part of it has succumbed to the severe

. unexpected and cowardly blow of the enemy.

Our schools have been ~asked to do their bit to hélp the Govern- -

ment and a majority of them have responded to the call. The question

_is, in what way we .can help, First of all we can do so, by contri-

buting to the war effort 5. e., by contributing our mite towards the War

gifts and loans. ‘In my own school pupils have been persuaded to buy .
. Defence Savings Certificates and Savings Stamps. Some of them have
- willingly done so and the parents and guardians have willingly helped

them. So, we have thus far been able to collect a handsome amount

-in this way by small contributions only in the shape of Defence Stamps,

Every sum we -contribute makes our effort stronger and our blow to
the axis powers more severe. : : ’ B

.. Our school'scouts also did their bit and weat on collecting scrap, |

which is really valuable from the. point of view of war effort. Some of"

-our students also enlisted themselves as Civic Guards and some more -

in the Fitst Aid Class to be able' to do Social work and also 1o be able
to‘ help in case of a probable Air Raid, which bas become a ‘commen
thing now. _A. R, P, instructions have been regularly imparted to
pupils not only to help themselves but.also to help others. When we
read the desctiption of Air Raids in other Western coantries, we find
that to children of those lands an A.R.P. warning has become
a common thing, and also that they have very meekly submitted to it

i

and have learnt how to save themselves and also to help others in time
of difficulties. '

Formerl); i.¢., in 1914-19 during the time of the last war, very -

few pupils were found taking interest in war and fewer still’ were found

.congregating to discuss the latest war news. But times have changed. -

If we col}ect\'statistics;‘_we shall certainly find out where the exact

position of several places in the several War Zones and try to find out
~where thg several important places such as— Smolensk, Benghazi and
Port Darwin and such others are situatad.. This in a way helps pupils
* to understand world geography. My own éxperien‘céf is that pupils

eagerly expect the teachers to doleé out to 'them important pieces of,

“.  War news and War information and that they listen to the news with

rapt attention. Several new words which have become quite common
now appeared to jar on our ears formerly. But they are now words of

everyday use and occurrence.  For exarnple, the names of the several .
“kmds of the new types qf’ destructive machinery used in modern warfare

such as Fighters and Bombers, tanks and A. R. P. warnings, Blietzkrieg
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and Luftwaffe are words which ordinary people understand today, and

" all this has led them to become war.conscious. An A. R. P. warning
* in India was quite extraordinary till recently, but now, it is a common
“ thing in the big towns of India. Thus new tactics in War can be made

easily understood by pupils in case lantern lectures are delivered. -

This will help the students a great deal, as the subject goes'home to
them. Such instruction will help the students to grasp the principles
clearly. I : C .

make the young students realise the gravity of the War situation and
.also to understand what is being done by the public as well'as by the
Government to avgment the War effort. To give a bit -of my own
“experience in my school, I had to deliver a series of War Information
lectures and magic lantern lectures on India’s War Effort and Indfa’s

Industrialisation during the War time:  The class appeared to me to be

taking very keen interest a.nd understood all that was given out to them
and also put some very intelligent questions pertaining to the subject
matter. Illustrative magazines, War in Pictures, and Indian Information,
help the students a great deal in understanding the War technique.

Such magaszines, with the help of pictures, will make the stu_cientsv‘

of today realise their own duties towards the State, their own' country,
and will, in my humble opinion, make them united and strong. They

- will, in short, become ‘Military-minded’ and understand that they will

in course of time be required'to shoulder the responsibility for her own
“defence and will after the war is over be able to defend their native land.

India, after the war, they say, will be given Dominion Status, hence the -

~ proper discharge of their duties by the pupils of today, who will become
the citizens of tomorrow will stand them in good stead ; ahd the training
- they have had to undergo will make them better fitted to bear the brunt,
‘Everything we do has its own repercussions and 1 should certainly think

that that it will certainly do good in the long run. Let us not let our

opportunity slip and let us not fail to capitulate the enthusiasm shown '
" by our pupils of the present war, Well directed, this enthusiasm will be - .

the means-of making us a new people, a strong and virile nation thinking .

alertly of the future, and not, as we ‘are now doing, dreaming of the
past glories that are now. no more. ° -

I3

To supplement these aids there are also other ways devised to

oo



Is Teaching A Profession?
By Pror. H. E. DEWEY.

‘ The ancient pedagogue was a slave, the medieval schoolmaster s sub-
ordinate churchman or an incompetent in other- trades, the colonial school

master too often an indentured servant or an over-worked orthbdox clergyman,”

the nineteenth-century teacher a transient seeking to bridge the gap into busi-
ness, law, or medicine. To a limited extent the twentisth century has seen
the. davelopment of the teacher as an expert in psychology. sociology, and edu-
cation, but the experts climb te ‘‘higher" positions, leaving the ordinary

teacher at a so-called lower level with a mesgre salary and a mediocre social’

position.

}, ‘Bot;h law a.nd medioine inherited similar traditions of mediocrity, In
the Middle Ages the medical man imitated Galen, preyed upon’ the poor and

ignorant with his own ignorance, and proved himself to be belpless againsh

the plagues that harassed humanity. The lawyer was generally mistrusted by

our colonial ancestors, 2nd his social position was little better than that of the

disbarred attorney of our day. , -

The meh‘b(.)d.s\by which law and medicine were lifted t6° dignity 'weré
adopted and a.d'mmxstered by the members of these professions, who formed a
closed corporation and defended themselyes by building up and mainfaining

.their oawn stanfiards and ethics. Legal support came after the organised
efforts of practitioners, not before.

A

?eachers however, have done little as a body to make. teaching-a true
profess.lon. Elementary and high-school teachers are usually regarded as
bel?ngmg to separate categories, and have failed to ind a common ground on
which they can build a profession. There is a wider gap between the one-room
rural school teacher and the exalted university professor with his Ph. D, deg
than there is between the finished interne and the M. D. or the s.m .ll :bree
la.w.yer a,.rxd the Supreme Court Justice, This is an inexct;sable auac‘;ro;:x;
which must be roo@ed out, Teaching can never become w real profession until
we destroy forever such mistaken ideas as these; that the high-school teacher
des?erves a higher salary than the elemeﬁta.ry teacher because he teaches olde

vchxldren; that the rural teacher is "promoted” when‘he seoures a position o
ﬁ!]e graded school in town; that degrees are more important than skills fn
teaching; that the acadetnic teacher is more important than the music toacbt::r1
ete. _The state may set up standards that will lead in the direction of makin ,
teaching a profession, but the genuine self-determined standards which grow oui

" of unity in the aims. of all teachers everys:
: d rywhere are far m i
any state regulations. : ‘ o -llmPOYﬁani than

‘ 'ljeachera might adopt the methods of; skilléd trades and iattempb to
geio their ends by collective bargaining, .as they pow do in many cities

. - ' O N
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through teachers’ unions. Although such efforts have met’ Mt\;ﬁmﬁgwgﬁ.
the great varisty. in teaching positions in various sections of the Beuntry,mak

it iwnprobable that teachers can ever successfully organize on & national scale,
Public opinion weuld offer strong opposition to such a movement, apd the

“transitional” teacher would fight against the closed shop to the bitter end.

But instead of adopting the methods of the skilled trades, would it not

~ be more expedient to utilize the methods of the learned professions which

have won out after severe struggles agaiost public apathy and indifference?
Why not find out what a profession really is, then set out to court public
approval of standards proposed and enforced by teachers themselves! -

For a job or trade to becowme a profession, at least three requirements
must be met: (1) specialized skills must be acquired, and only those with the
required skills must be admitted to membership; (2) the *‘professor” with his
acquired skills, must be dedicated for the major part of a lifetime to the service
of humanity; and (3) though these gkills may be recognized by the state,

they must be determined, asserted. and supported by the profession itself.

A *_ * *

Skill in medicine or law is recognized by an enlarged practice and
additional compensation. Teaching gkill is tarely even nominally recognized:
In fact its presence is always open o question. - Hence teachers are forced to
take what society is willing to give. ’ X

. By way of contrast with other professions it may be pointed out that
degrees are of less importance in medicine or law than they are in teaching.
Advanced degrees are given, but in gelecting a lawyer er. doctor,. the citizen
rates provsd skill above the possession of any degree above that of M. D.or
LL B. . :

To teaching, the situation is quite different. The pursuit of degrees is
too often undertaken without thought of improvement in skill, but only to get
the stamp of approval, increased recognition, and perhaps a larger salary. The
tendency of the layman to make light of teaching degrees or aven to be suspici-
ous of them is not hard to understsnd, and is even to gome extent justified.
As long as degrees are given for reagons extraneous to genuine skill this public
feeling will persist aud will hamper the progress of teaching as a gkilled art or
science. If research degrees are to be justified, why not parallel them with
equally dignified degrees awarded on the basis of demonstrated skill in the
process of which all education is maintained—teaching? -

1

By all the rules of & profession, the primary teacher's training should
be at least equivalent to that of any teacher at any level. If teaching is %o
become a true profession, the primary teacher’s social position and salary
should be about equivalent to that of a Ph. D. professor at the graduate level.

Tt is not the purpose of this article to specify methods which may be
employed to test aud refine skill in teaching, The significant point iz that this

a

-



'72‘ R THE INDIAN EDUCATOR

must be done if teachmg is to be recogmzed ag a profession. It seems reason-
“able to hope that some means of measuring teaching skill may be devised by
the teachers themselves. = If this task could be accomplished at the various’
‘ levels by impartial methods, there is little doubt that the publie would demand
honors and a higher salary for the skilled teacher, and Would likewise demand
exposure and ehmlnatlon of mcompatent teachers. '
> .o * * *

Teachmg cin never become a real profession until those who prepnre
for teaching are wﬂlmg to devote years of service to this field of work, while
constantly seekmg toi lmprove in skill, knowledge, and understandmg

" One of my boyhood fnends was the son of our family physxcum When
I 1uqu1red of him whab his father did when not caring for patients, the answer

- came in two words: ‘“‘he studies.” Sbudy for the teacher does not necessarily- .
mean-attendance at summer clagses in the university or teachers’ college—it

; means rather conbm\lous effort to develop those interests thab are supposedty a

‘part of the 'beachers equipment- If ever an ocoupation gave opportunity for
such development, teaching does. The summer months are vacation months
~ for most teachers: months in which they may travel, attend classes, read at

home, or experiment in a variety of ways under ideal conditions, Yet thousands

-of téachers ignore al} these opportunities and engage in  activities that offer
them no chance to improve in knowledgse or skill.’

; The heavy turnover in teaching positions not ounly x;revenhs teaching
‘,from being respected as a profession should be, but it penalizes children who
_are subjected to a variety of unsettling changes "and interruptions abt school,

Probably iu no other modern civilized nation is the turnover so great as in the
United States. The National -Survey of Secondary Education in 1932 reported
- that 40 per cent of our rural teachers ars ‘‘new” every year. In 1930-31 one
out of every 48 teachers was “new.” The turnover was somewhat “less for
the junior high school. It was much less in cities over 100,000 and still less
for the seuior high school ~The figures given were mere averages, and .do not
disclese the traditional small-town situation in which, because of & few persou-

al complaints, almost an entire teaching corps may be dismissed and reconsti- .
tuted to suit a vulnerablecboard of education. Few states have adequate”'

‘ tenure laws, and only the larger clhes are protected against ruinous changes
every few years.

_ Improved standmgs and graaten stabxhby of teaching as a professior nre
also dependent upon a more careful selection of prospectxve teachers. Contrary
to conditions in Europe. only & few tentative attempts have been made in the
United States to select teichers who show promise of being able to acquire a
real teaching ability. \What happens ] in a typical college.or university situa-
tion is that students take two years of college work ,or complete the junior
, 'colleoe ‘Then, followmg the lines of least resistance, and feeling that teaching
degrees at least offer some hope of employment, ‘they join the ranks. of pros-
pecmve teachers and taka t;he reqmred courses. . If they seek elementary posi-

‘-
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» « tions or teachmg posmons in rural schools bhey are usually satlsﬁed with hhe

minimum training required for sta e certification.

Conditions of this sort militate agsinst the developmgnt. of taachmg as

# profession capable of guaranteeing approved skill and permanency of tenure -
to its members. Vigorous efforhs to overcome these handicaps should be made
by organized teachers for their own benefit as well as for the welfare of publio

education. : e .

Fmally the. essence of a true profession is dignity, not dignity in the -
“'stuffed shirt” sense, but dignity thqt arises from self-imposed standards both
ethical and practical. ) .
What can be done to provide thls dxgmty? '‘Nothing, unless teachers
ocollectively are willing to close the profession to outsiders whose interests are .
not in teaching; nothing, again, unless those who hold the occupatxon at the
trade level are slated for elimination.

The writer proposes for the “purge’: '

" 1.. Those who over-sentimentalize about teaching. Such teachers use '
the plea that they ask nothing for themselves, but everything for the children.
This is a noble sentimenb, but $o the public it often seems like hypocrisy. -

2. Those who tallt and act as though teaching were a job rather than a
profession. They are “‘school keepers.” Tn the classroom -they fall back on
their own experiences and imitate what was done to tberﬁ, to avoid trouble in
the community. They are afraid of new ideas, afraid of parents, afraid of the '
school board, afraid of everything. : i

3. Those who use teaching as a transitory profession. They are always
ready to jump at the first chance to escape, and they should be encouraged.

4, Those who have sidslines in order to piece out a living. They are
half teachers on full pay.

.5. Those who get “'solid” with the community by dxsplaymg every kmd

_of civic talent except the one essential talent— good teaching.

6. Those who consider themselves marbyrs an? agt ag if thdy have given ‘
up all hope in life for the cause. They nurse grxevances and pxty themselves
They are poor martyrs and hopeless teachers. -

To meet a practical problem with a prachcal solution, teachers should.

undertake the task of building a closed profession by using the agencies they
have already set up. The steps in the required nation-wide process need care-

" ful planning and a recognition of the fact that “Rome was not built in &

day” S ., . .. —World Education.



'I_‘he'Teaching of Poetry.

By Sri B. C, CHAXRAVORTY, M. A., B. T.

-

The teaching of poetry will differ from that of prose in as much
as there is difference between prose and -poetry themselves. Prose
appeals to intellect and reasoning. Poetey appeals to emotion and
imagination. Prose contains the bare statemeat of facts—the actuali-

- ties of Jife. Poetry embodies the interpretations of these facts—the
realities of life. If there is a strong imaginative element in a prose
passage, it is no longer prose; it becomes poetic. If, on the other

hand, a poem is severcly - logical and argumentative, it is no longer -

poetry ; it becomes prosaic,

Thus, in teachmg prose a teacher has to make his pupil under.

- stand the train of reasoning in the passage under consideration. - He
‘has to-halt at every step, analyse a passage into its component parts
and his pupils must thoroughly understand them before he should pro-

_ceed further. A teacher of poetry has to follow a different method

altogether. - He cannot .at first analyse and mutilate the poem that he

intends to teach- He has not to make his pupils understand the poem
so much from a distance but to feel the poem and to live the poem. Ia

other words, the feelings and- - experiences of tbe poet are to be felt aand
experienced by the pupils. .

The fiest step in the teaching of poetry will, therefore, be to give

the class the impressian of the poem as a whole. It should not be
analysed into its component parts as it is done in the case of a prase
passage becanse that might help logical understanding but it would
’hinder aesthetic appreciation. - But this leads to a difficulty. We
cannot reasonably expect children to appreciate intelligently a poem if

it contains difficult words, phrases or expressions which they do not

understand. It is advisable; therefore, for the teacher of poetry to
catalogue the difficult words, the unuaual phrases, the obscure references
that a poem involves at the very outset, He should explain these
‘things to the class before he actually takes up the poem fur teaching.
This explanation would be confined not only to difficult words or
phrases but also to metaphors and,in fact® to everything that might
stand ia the way of the boys’ rational understanding of the poem. This
precaution should be taken to save the poem from “tearing and

hacking” when the boys are actually recexvmg the first impression of
the poem. :
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Having. thus safeguarded - against possible pitfalls, the teacher -
would next prepare the “mind and mood” of the class. This sort of pre.
paration will differ according to different poems and depend much upon
the skill and ingenuity of the teacher himself. In short, he has to creat®
an atmosphere in the class which should be in tune and harmony with
the sentiments and feelings expressed in the poem to be tauaht

Having thus prepared “the mind and the mood'* of the class, the

teacher will present the new poem. The first step in presentation is

the recitation of the. poem by the teacher. The class should not
open their books. There should be no distracting element whatso- -
ever, They should enjoy the delightful music and rhythm of
the poem through the ear. It is better -for the “teacher to learn

- the- poem . by heart, so that constant reference to the book
in course of recitation might not hamper the effective delivery of .

his lesson. He should read with a certain degree of emotion and
earnestness and must not use a bare, colloquial style of reading. Some-
times the sense may not be in agreement with the sound. In such cases
the teacher should sacrifice sense to sound so that at least the element

, of music might be appreciated by the boys. The teacher should not be

content with merely a single reading. He should read twice and thrice
till the very atmosphere of the class is saturated with the music and

rhythm of the poem, He should next select a boy who can read best

His reading of the poem will be followed by that of a few ather boys,

The teacher should set such a model that the boys will eujoy the very -
-reading of the poem itself.. :

After all this is done, the next step of the teacher would be to
ask the class, *what lines, what words, what phrases, do you like best
and why ?”* The class would readily tell .the teacher their choice but
seldom assign reasons for it. But there is nothing discouraging about
it. It is enovgh if they give their own independent choice. It will

be the ‘business of the teacher to find vut reasons for their -

choice. There would.now be a sort of aestlietic discussion and the
" teacher and ‘his pupils will freely exchange their views. It ‘will be-
interesting for the teacher to note how it is alliteration in a particular .
line that makes it so pleasing ta the class. He should also draw the
attention of the class to thc appropriateness. of part:cular epithets and
other beauties of the poem. He may also quote lines from other poets
dealing with the same topic but in a different way. :

The next step for the teacher will be’ intellectual discussion.
When the warmth of the emotional fervour of the class has cooled =

. down, the teacher should begin his analysis or exposition of the meaning
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of the poem as a whole. Now he is on the familiar ground of intellect
and not the mystery-haunted realm of feeling. He should be analytical
-and-explain the details that were: left so far without.consideration.

If the teacher has been successfnl in followmg these steps, his
‘pupils will naturally be eager to commit the - poem to memory. They
will be encouraged to doso. If the poem be long, they should be
-encouraged to get by heart those lines that are appealing to them. The
teacher may also give his own suggestions. This will give a living and
‘lasting interest.to the passage that has been ‘studied. The lm“s got by
heart will remain thh the boys a source of joy for ever.

* To what end Education ?

- Dr. Mary Woolley has a right to speak on the future of
Education. earned by thirty-seven years educutional work as
President of Mt. Holyoke College, (U. S. A.) and as Chairman
of many international institutions for the promotion of world
-~ wide Friendship. The following contribution was sent to The
I 1zternatzonal. Convention of The Theosophical Society:

There are two points of view from which [ should like to . attempt
‘an answer.to this question, and the first is from that of the individual.

( The age in which we live is putting 2 new emphasis on the value of

‘the individual, a statement which, at first sig‘ht,‘may Seem a mis-.state-
‘ment. ‘“A new emphasis on the value of the individual,”"~—in a day
when the streets of London are choked not only with the debris of the
treasure of the ages, but with the mangled ‘bodies" of innocent human
‘beings? But qualities other than reversion to savagery are being revealed

in those tragic streets:-courage, self-sacrifice, the holding of one’s own.

life cheap, if only it may preserve that which gives meaning to all life.
That the individual may be not a mere cog in a mechanized world, but a
~human being, entitled to “life, liberty, and ‘the pursuit of happiness,"—
that is the real significance of the Battle of Britain.

It is against this background- that the subject of education is pro:
jected. As'the individual, so will be the course of history. That has
always been true, but never to the same extent as today. - The very
closeness of human contacts in the world in which we are living makes

the question “what kind of individual ? ” one of supreme importance.

“Tao pr',epare us for complete living is the function which education has
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.to discharge,”-says Herbert Spencer. And I should like to add that the
-essential to “‘complete living” is the development of power.

“Life is a search after power.” The pendulum is fast swinging
toward the century mark since Ralph Waldo Emerson wrote those
words, a century that, beyond any one hundred years in recorded history,.
has illustrated the truth of his .statement. .

It would be easy to fill this evening with illustrations of the incre-
dible progress of mechanical power and the use of power, progress uot
only within the last century, but within ‘our own life-time. It is marvel-
lous—not only the power itself but the ablhty of man to discover and
apply it, to make it the servant of mankind. The servant, yes, but what
if it becomes the master: That is the momentous question which -
humapity is facing today. *‘Power polmcs ” the ‘expression so -new
‘and yet already so familar—is indicative of the sword of Damocles in
our modern world. The exaltation of a power which turns the human
being made in the image of God, into .a brute,—that is the supreme
tragedy of the day in which we live, '

There is another kind of power, the power which builds up instead
of tearing down; saves life instead of destroying it; prepares the way for
a finer civilization instead of a backward plunge into barbarism.

There are many angles from which this development of,powerin the
individual may be considered; upon three of them I should like to centre

“ our thought. The first is the power of achiévement.

“The consciousness of a thing well done,” that is an end of which
we have too often lost sight in our educational work. The desire “‘to
' get by"; working for the returns of a living ; the lack of industcial idealism
if it happens to be work of that type, or of idealism in any form of work;
the looking for enjoyment outside of one’s task rather than within it;—
these ideals, or lack of ideals, have been too prevalent all along the line.

When I make this statement I am thmkmg of all kinds of human
achievement; the work of the hands, the work of the mind; the work

.which is creative, and that which is more difficult because it .lacks the

stimulus of the creative. In this human world of ours we need all types
if we would continue to live, a fact which education must realize.

A second power which answers the question “*To what end educa-
tion?" is the power of thought. There has been a tremendous develop-
ment in the educational system in this country within the memory . of .
“many of us, but unfortunarely there has not been a commensurate deve-
lopment of thinking power. Thinking cn'the surface of things; psuedo.
thinking; thinking that does not grapple with a pr_oblem, the securing of
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opinjons, as we secure our clothes, “ready-made”; I could go on indefinite-.

ly along this line. It is hard work to think; we all know that from

.our own experience, and make all manner of excuses to free ourselves -

from that obhgatxon

My third answer to the quesnon ““To what end educatlon?" is
development of the power of culture. Do you remember the parable of
:the householder:- “Therefore every scribe which is instructed unto the
-Kingdom of Heaven i is like unto the man thatis an householder whirh
.bringeth forth out of his treasure things new and old.“ A weakness of
our educational system is its “thinness,” a danger by no means limited
to the student-contingent of the day in which we are living. For the
thinness of culture many things are responsible, among them the empha-

sis upon amusement, the over-abundance of ephemeral literature, the-

extravagant desire for pleasures which. come easily.

Culture is concemed with the training in good manners as well as

with the development of inner resources. May I turn again to Emerson:
“The maxim of courts is that maaner is power.” “Manners are the
happy way of doing things.... If they are superficial, so are the dew drops
which give such depth to the mornmg meadows "

A WAY OF LIFE.

In a recent address, President Butler said: “W'het‘]er it be generally
recognized or not, what we call the civilized world, - which for seven
hundred years has been moving steadily forward In the spirit of liberalism

and toward liberalism’s bigh ideal, has not turned suddenly and violent."

ly backward. The guidance of reason and of understanding, of moral

principle and of religious faith, has been: shockmgly and cruellv displaced -

by the rule of brute force.” -

“Mechanization at the boftoin and raw savagery ‘at the top—this

is what modern society has come to,” quoting the words of another
writer. Humanity totters on the brink of bemg destroyed like a Fran-
kenstein by its-own inventions.

A way of life,—which shall it be? The way of totahtanamsm, with

its ruthlessness and faithlessness; its emphasis upoh “success without =
regard for reason, justice, or humanity; its sacrifice of the mdlvndu'dl to

the state? Or shall it be the democratlc ideal?
“THEY SHALL NOT PASS!”

" The path that stretches before education in this land of ours is not ..

an easy and broad hlghway, it is rather a steep and difficult climb to a

new and broader outlook. - The individual, the group, are confronted by -

staggering problems, problems economic, political, racial, social. Will

\

\
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the mdlvxdual, the group, have the strength to solve them?  This is not
the time for the spirit of defeatism. Rather, it calls for the spirit of
“they shall not pass,’ these foes of reason and humanity. In the case

" of the group as in the case of the individual, we need power, the power

of the human mind. In.the mechanical world intellectual power has
been developed beyond our wildest dreams ; the impossible of yesterday
has become the commonplace of today. Difficulties did not daunt the
scientist. If they had, we should be living today in the horse-and-buggy -
age of the kerosene lamp; rather, in the day of the ox-team and the
tallow dip. ’ ‘ \

.

Problems of democracy within the nation, that its citizens. may
have not only political rights but also economic rights; problems of the
world, that we may learn how to live together, are problems indeed,
difficult, but not insoluble.

““To whatend education?.” To the end of the development of
thmkmg -power m the world’s day of desperate need.

But there is something beyond even that. The human problem is
more difficult than the mechanical problem. It calls for the power of *
the mind; it calls also for the power of the spirit. ‘“What is the power
of the spirit? It is so intangible, so impossible to explain.'” We do not
refuse to use power in the physical world which we do not fully under-

stand or cannot completely explain. We ask not what a power is, but

what it can do, and then put it to the test; snap on' the electric light; turn
on the radio; start the car. [ could keep on indefinitely supplying illus.
trations of our habit of asking only what a power can accomplish with.
out waiting for an explanation of what it is. The miracle made a

" commonplace, using “‘common" in the sense of the taken-for.granted,

is an outstanding characteristic of our physical environment; why may
it not be made the outstanding characteristic of our inner living, of our

real selves? ‘
—MARY E.*WOOLLEY (Conscience.) ~
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* Notes. |

o ) Teaching'—A Job or A Profession ? |

'Thé Ex-Premier of Madras, Sri C. Rajag'opalacha'ri,". :

_while presiding at the Tanjore Provincial Educational Con-
ference, before he assumed office, spoke to a meeting of
_teacher workers that even a constable could be drafted to
. teach in elementary schools in villages, in the off-season,
which provoked some resentment among teachers. Sri C. R.

“is not the only man who honestly believes so; there are .

~ vast numbers of the public and parents who also believe
‘ that any Tom, Dick and Harry could easily take the place

of the teacher in schools. bAccordi.ngly, the tale of treat- .

., ment accorded to masters either in aided or in Local Board
" schools is not consoling, more particularly in the latter
where Education clerks or Commissioners and their subor-
dinates look upon masters as so many menials in their

service. Some of the Deputy Inspectors of schools are s

. even more culpable, who pose over the poor Elementary

school masters as mirasdars do over their indentured
A . B \ N

" peasants. .

The reasons for this scant courtesy are not far

-to seek. Is mot teaching now looked upon as a job
or trade? What have the teachers done as a body -to
deserve teaching being reckoned as a noble protfession ?

- Are not people, good, bad and’ indifferent thronging .

to it, for want of something hetter? Are not the
masters literal Purokits doling out or ‘pumping’ some infor-
mation into young heads? Is not the D. P.I. styling him-
self 'Director of Instruction’ instead of more appropriately

as 'Director of Education’ ? Are teachers, alter earning their -
degrees or getting the stamp of training, taking to a continu-
~ous etfort to'develop the interests forming a part of their

professional equipment? Are not most of them  content to .e .

be one chapter ahead of the pupils? Are they wusing their

. leisure during vacations and holidays to improve their skill
‘and knOwledge by travel, attending conferences of teachers -
and refresher courses or by studying up-to-date books and’
‘papers and methods of teaching? How can they escape the

[ERN
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charge levelled against them by the Editor of ‘Education’
that teachers have more holidays than necessary and they

- waste public money. We can't blame laymen when they

make light of teaching degrees or of the training certificates

_if a feeling is allowed to persist in them that teaching after
all is something that any man in the street could very ‘well

take to with ease and it is not an art or science.

‘Raise yourself by‘your own efforts’, says the Bhaga\}ad -

Gita, which is the motto on the cover page of the 'South. L

Indian Teacher'. Teachers could hope to get recognition
and higher status and salary, only by their own efforts, by
raising themselves in public esteem. Teaching can become .
a real profession only when those who prepare for teaching

- willingly devote years of service to this field of work, while
~ constantly seeking to improve in skill, knowledge, and

understanding. While recognising that theirs is not the
functioning as mere ‘pumping agents’ they should realise

that their task is the shaping of divine little beings into full

baked responsible, god-fearing young citizens, for which
they need to be conversant with the latest psychology and_
up-to-date methods of maintaining class-room discipline.

all-round to command pupils’ esteem. They should en-
deavour to invest teaching with a halo of dignity that arises

from self-imposed standards, both. ethical and practical. -
The primary teacher has a more responsible task, and he-

needs to be raised in qualification and "status to equal his
compeers in the higher grades. Only when the teacher,

" by demonstrated approved skill in tearhing, makes himself .

distinct from the ordinary laymen, can he hope to compel

. public deference to him and demand his own terms quite.

as a skilled lawyer or doctor does. This means that the
main aims of education should change, new standards of
testing the skill of teachers, should be framed and teaching
diplomas awarded on the basis of demonstrated skill in the

- teaching art _ .

" We invite the attention of our readers to an ‘article in

this connection by Prof. H, E. Dewey appearing elsewhere. o

' Teachers should ‘learn’ every moment of théir life and be

’
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1. Air Traininé éorps Mathematics : By T. H. Fallows, .M'. A,

Published by J. M. Dent & Sons, Ltd., Agents: Macmillan & Co, Ltd.

~ This is a specially prepared edition of Mathematics conforming

to the syllabus of mathematical work prescribed for instructors and
‘cadets of the Air Training Corps. It jncludes chapters on Arithmetic,
Algebra, Trigonometry, graphs and vectors such as would ensure profi-

V ciency in the subjects essential for the study of air navigation and the
" ‘use of mechanisms, Examination questions relating to the course have

been given, with necessary Logarithm and Trigonometrical Tables ‘

added at the end. The book will be found useful for thosg. w:shmg to
enter the Alr Services and the National Engmeermg courses.

2. 0Old Testament Story Readers : (i) Outlaw and King. { i{) The

Lion of Judah, (iii) In‘all His Glory. Paper. Bd 96 pp, each. Macmillan
& Co., Ltd.

These three books complete the series of Old Testament Story
Readers alreadyreviewed in our columns. Outlaw and King relates to the

story of David who, from the position of a shepherd boy, rose to that of

. ruler of Israel. The Lion of Judah treats of the second half of David's

. life when he became king over all Israel and turned the Israelites into a
pOWer_ful people. Inall His Glory is a story of the time of King Solomon.
All these present a judicious blending of fact and fiction in simple
English, with attractive cover pages and apt illustrations. High school
pupils will profit by usi:xg these for extra reading,

3. A Dramatised Bible Reader : Book [—Parts i and ii Price: 1/6

and 1/4 resply. Published by the Grant Educat:onal Comp'my (London)
Ltd., Agents Macmillan & Co. Ltd

" These dran"'xatised Bible Readers treat of Bible stories capable of
appealing to children. The .actual narratives in the Bible have been
skilfully dramatised in true devotional spirit, and have.been made

‘alive’, aided by apt illustrations. Part i has three Acts treating of the '

Patriarchs, and Part ii has the remaining two’ Acts treating of Moses
and Joshua. Each hasauseful map. The Readers have been neatly

. Educatxon
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got up and wxll be found valuable by those engaged in Relxg:ous -

4, Adventures into Poetry : Selected and Arranged by W. M
Daunt Macmillan & Co., Ltd. Junior Booksl l[ lll and lV Pnce I

‘ -'and Il each 9d. Ill and IV each 1 sh,

There are plenty of modern poems sung- in a modern way by ;

" modern poets, which are full of inspiring matter. " Besides these. there

“are thoae of the classic type which have stood the test of time. The. -
‘four books present a pleasant.nosegay of slmple poems of both kinds set -~

out attractively and illustrated by colour pictures, such as would inter- -
est young readers. The contents have been arranged in graded. diffi-~
culty and exemp]xfy the genius of the poets. Books 3 and 4 give useful
notes on ‘What is Poetry?’,' What is a poet I",  ‘Poet’s gifts’, and sket- ’
ches of some famous poets. Lovers of poetry who desire to give a sure

* foundation to children for further study and appreciation of poetry, will *

profit by acquamtmg themselves with the contents and populansmg them

among young readers:

5. Dear Slr- By K D Aga, B. Com. Publxshed by the New BookA

Co.Kitab Mahal, 188.90, Hornby Road, Bombay. Price: Re. 1-4-0. (1941)“~

The title of the book is catchmg enough and one can't miss ‘run-
nmg through its lively contents. It is a book which not only business

" people but also others who have to write good letters have to interest

themselves in. Mr. Aga tersely and clearly exposes the meaningless
conventions and expressions which mar- business or private letters and
suggests wholesome changes which could secure lucidity, brevity, ac-
curacy and propriety in expression and form of husiness correspondence
He has shown-how the distortion suffered by many common English

“words is a menace to literary Engllsh and how the danger isto be

avoided. All teachers of English and Commercml " Correspondence
would do well to study the book. The volume is: neatlyprmted and .

attractnvely ‘got up.

6. Living and 'Earning a.Living By He]en T. 'Scudder. Book I :‘4 ‘
South India and the Southern Continents. Oxford University PresAs.'br
Madras. Price: Re. l ’E.nghsh Edmon) ' e : ‘

Thxs book attempts to present Ceography to young readers on

" new lines, supplanting the traditional method “of telling, much in vogue

in schools. The contents, 1llustrated w:th pictures and maps in great'r.

5
!
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profusion, give the readers both the facts of Geography and the
principles which explain and illuminate them. Children using the book
should be left to find out for themselves what they have need to [earn.
Appropnately for this process, each lesson beging with. ‘Find out’,

necessary questions being given fo-enable them to discover the facts, »

using the illustrations for reference. These may be used as the basis for
~ brief notes to summarise important points, Exercises have been added,
for drill and recapitulation. The importance of observation and local
study is encouraged, and emphasis is laid on individual and group work,
Suggestions to the pupil as to how to use the book have been given.
- The volume has been got up. neatly. Tamil and Telugu editions of this
being available, schools adopting the vernacular medium would profit by
using them ‘

HIGH SCHOOL BOOKS

Prepared according to the latest syllabuses
Elementary Science by Rey. G. P. James and

M. Somasundaram

(Ap,broved by the Text- book Committee)

v Price

Book I for Form IV. Dngllsh and Tamil Edition .. 010 0

Book IT for Form V and VI. English and Tamil Edition 1 80
A first Book of Enghsh History in Tamll for Form IV.

By N. 8. Narasimha I3engar ] iO 0

V. S. SWAMlNATHAN,
, Educatlonal Publxshers, :

MADRAS R MA_DURA.' . : TlNNEVELLYA.’.

-
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'got up and w:ll be’ found valuable by those engaged in Rellglous‘
._.Educahon. o - -

~

4, Adventures into Poetry: Selected and Arranged by W. M.
Daunt., Macmillan & Co., Ltd. Junior Books I, II 111 and IV. Price: I
and Il each9d. [l and IV each | sh,

There are plenty of modern poems sung in a modern- way by -
modern poets, which are full of inspiring matter. Besides these. ‘there -
are thoae of the classic type which have stood the test of -time. The
four books present a pleasant nosegay of simple poems of both kinds set

 out attractively and illustrated by colour pictures, such as would inter- -

est young readers. The contents have been arranged in graded diffi-
culty and exemp]i'fy the genius of the poets. Books 3 and 4 give useful
notes on ‘What is Poetry?",* What is a poet 7, ‘Poet’s gifts’, and sket~ .
ches of some famous poets. Lovers of poetry who desire to give a. sure
foundation to children for further study and appreciation of poetry, will -
profit by acquainting themselves with the contents and popularising them

among young readers: i

5. Dear Sir: By K. D. Aga, B. Com. Published by the New Book

- Co. Kitab Mahal, 188.90, Hornby Road, Bombay. Price: Re. |-40 (1941)

The tltle of the book is catching enough and one can't miss run-
ning through its lively contents. It is a book which not only business
people but also others who have to write good letters have to interest
themselves in. Mr. Aga tersely and clearly exposes the meaningless
conventions and expressions which mar business or private letters and
suggests wholesome changes which could secure lucidity, brevity, ac-
curacy and propriety in express'ion and form of husiness correspondence -
He has shown how the distortion suffered by many common English
words is a menace to literary English and how‘ the danger is to be.
avoided. All teachers of English and Commercial Correspondence
would do well to study the book. The volume is neat]y p rinted and

attractively got up.
Y

6. meg and Earmng a lemg By HelenT Scudder BookI

" South India and the Southern Continents. Oxford Umversxty‘Press.
‘Madras. Price: Re. I. ’Englnsh Edition.) ST

r This book attempts to present Geography to young readers on -
new lines, supplanting the traditional method of telling, much in vogue
in schools. The contents, illustrated with pictures and maps in great
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. profusion, glve the readers botb the facts of Geography and the
principles which explain and illuminate them. Children using the book
should be left to find out for themselves. what they have need to learn.
Appropnatcly for this process, each lesson begins with. ‘Find out’,

necessary questions being given to enable them to discover the facts,

using the illustrations for reference. These may be used as the basis for
brief nates to summarise important points, Exercises have been added,
for drill and recapitulation. The importance of observation and local
study is encouraged, and emphasis is laid on individual and group work,
Suggestions to the pupxl as to how to use the book have been given.

The volume has been got up. neatly. Tamil and Telugu editions of this ‘

) bemg available, schools adopting the vernacular medium would profit by

?

‘using t}icm._

HIGH SCHOOL BOOKS

. Prepared according to the latest syllabuses
_ Elementary Science by Rev. G. P. James and
M. Somasundaram. '

(Approved by the Text-book Committeé) .
: Price '

Book I for Form IV. English and Tamil Edition ... 010 0
Book II for Form V and VI. English and Tamil Bditien - 1 8 0
A first Book of English History in Tamil for Form 1V.

By N S, Nara.mmha. Iyengat e 010 0

V. S. SWAMINATHAN,

Educational Pubhshers,

MADRAS: _ MADURA : TINNEVELLY :

Problems In Elementary Mathematics.

In Tamil for Forms I, II and IIL

. BY (the late) M. RAMAKRISHNA AIYER, BA., L.T.,
AND R. RAMAKRISHNA AIYER,

Assistant Master, St. Michael's High School, Coimbatore.:
PRICE Rs. 1—4—0 (only.)

A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency.

. Approved by the Text Book Committee. Apply to the Author.

LEADING MANUFACTURER OF PURE & CENUINE AYURVEDIC NEDICINES.
CONTROLLING PHYSICIAN- ADHYAKHA-DR.JOGES CHANDRA GHOSE,
AYURVED -SASTRI, H.A.,F.C.S (LONDONIM.C.S(AMERICA).
FORMERLY PROFESSOR OF CHEMISTRY, BHACALPUR GOLLEGE,

Other Branches:~-Shyam Bazar, Calcutta
213, ‘Bowbazar Street, Calcutta,
67/4 Strand Road, Calcutta,
Chittagong, Patuatuly, (Dacca).
Lahore, (Punjab) Burdwarf-
Madras Branch : 17-A, Broadway.

Guaranteed absclutely Pure and
Genuine Medicines, prepared " strictly
* according to the Ayurvedic Sastras. Cata-
logues are sent free on application.
On descmbmg the nature of diseases,
prescrlphons are glven gratis with great care

MAKARADHWAJ (Swarpa Sindur)’
{Pure & with Gold) Rs. 4 per tola.

PANCHATIKTA GHRITA GUGGULU As. 14 for 4 oz.
SUKRA SANJIBAN. Rs. 16 per seer.

THE SOUTH INDIAN TEACHER.
The Official Journal of The South India Teachers’ Union.

The only Educational )onrna] devoted -to the teacher and
his problems. Best medium for advertisements. -

Rates for advertisement can be had on application :
Annua] subscrlptxon Rs. 4 per annum’ (Rupees four only).

Apply to:— The Journal Secretary, , .
520, High Road, Triplicane, Madras.
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. Our New Series of Arithmetic Books
" (PREPARED IN ACCORDANCE WITH NEW SYLLABUS)

-

THE NEW METHOD ELEMENTARY MATHEMATICS
(q@@mm gmiigio) . - "

N
X 'BY
" M. S. Sundareswaran, M.A,, LT.
Retwed Headmaster, Wardha Training School, Coimbaiore.

“ '»"BookI ~ (Form I - or 6th Class) As. 10

o+ BookIl - (FormII or7th Class) - As. 12
' BookIII - (Form III or 8th Class) “As.

These books are written in simple style and contain variety
of exercises W1th examples Maps and diagrams are.given in
plenty ' ‘ : ' :

Our New .Serles of History Books
(PREPARED IN ACCORDANCE WITH NEW SYLLABUS)

| THE HlSTORY OF OUR COUNTRY ..
A (mmg;m Car. wﬁ@@m) x

BY
.S. THIRUVENKATACHARI MA L.T.

" sttory Assistant, Sri Ramakr;shna Hzgh School Thyagarayanagar E

’ -‘Book [ .. (Form1 or 6th Class) As. 7
- BookIl | (FormII or 7th Class) ~ As. 9

- Book I . (Form III or 8th Class) - As. 10

' Prmtcd on thwk glaze paper with many maps and. photos

. »Planned well and- prepared on the lines of the latest
departmental syllabus, this series of text<books of Indnn History
must.eminently suit the needs of lower forms of our schools. The
paragraph headings, the hints at-the beginning of every lesson and
the  important dates at the end must help the pupil. The.
1llustratnons and maps are apt and sufficient. ........ ' —The Hindu

- B.G. PAUL & CO. —-PUBLISHERS MADRAS

g

'GRAMMAR TEXTBOOKS
'OF OUTSTANDING MERIT.

(BY P. C. WREN)

.THE SIMPLER PARTS OF SPEECH
Twenty-sxxth Edition. Price, As. 8

2. FIRST LESSONS IN.ENGLISH GRAMMAR
‘ Slxth Edition. Price, As 6. :

- 3, THE BEGINNER S ENGLISH GRAMMAR < <
. Seventh Edition. Pnce. As. 8 S

-4, A SIMPLE ENGLISH GRAMMAR ON MODERN LINES
' Eleventh Edition. Price, As. lZ

5. ELEMENTARY GRAMMAR ON MODERN LINES.
' »Sixteent}‘x Edition. _ Price, Re. 1-2. - , o )

6. A SHORTER ENGLISH GRAMMAR.
. Third detnon Price, Re. 1.8.

7. | HIGH SCHOOL ENGLISH GRAMMAR
' anteenth Edmon Pncc, Rs. 2

P. C. Wreen's Grammar bOOka occupy the forcmost place among text.
books of English Grammar. '

* All the above books have been approved for class use as téxt-

books by the Bombay and Madras Educational Departments;
some of them approved also by the other Educahonal Depart-
ments in India, Burma and Ceylon. -

K & J COOPER—-PUBLISHERS BOMB"YK 4

Sole Sellmg Agents for the Madras Preszder,_,y.

The Christian Literature Society for Indla, -
Park‘ Town, Madras.

ks
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V. P Viswanatha Ayyar, .A L 'I’

: b Mary’s’ High S'chool DINDIGUD
Book T for ,Form Ve ; y

+'Baok 11 tor Form V

: Book II1 for Form VI™

’ Tuxt-Book of; Algebra

Ja Morya’laya . Royapetta, Madras

BHARATHA DHARMA.

Pubhshed on the 15th of every Month
: ".A Magazine of Liberal Hinduism
The Ofﬂcml Organ of the Arya Mata Sabha
el RELIS Edttor.

MR K. V. SESHA ATYANGAR,
~Best Mediam for advertisement,
'Apply tor rates to the Manager,

‘BHARATHA DHARMA

'Dr. G B’s.. Med:cated Snuff.

. Acknowledged io be tha best; throughout

“Indm for Neuralgn “Nasal Catarrh, Tooth-
ache etc etc v G\ml Basava, & 00, Ltd.,

. B 0. Box No 510,

ur nts

Through Dxfferent Provmces—Educat:onal news of Brmsh lnd:a

‘and Native' States - during the _month i Public. Opinion—
‘_Utterances of eminent peisonages and: edu,c.atxomsts Foreign }
C Correspondence 3 Book-rev:ews. etc etc.

l

“WHAT DOES YOUR FUTURE HOLD ?
Doss the distant unknown fature ha.ng befote
you like a dead spestre ? Then don’t be . con-
f {fused.: Ask. any - six questions- with: M: O,
JRe. 1/4% snd, ‘get correct answers, - Accurgte
forecast on love; marriage, health and wealth;
INo V. P, P, send M. 0. Life Readmg Rs.' 3/-,
| Give . Birthdate or _writing - time. ! Mngneﬁ

stars Rq 2/» Free Pamphlets,

C Prof. *Dr.’ N, H. Chhatbar,
P,O Mahuva, (Kathmwar, Indm)

Talisman fqr reroving evil mﬂuences of bad |-

DEGREES } BOOKS ¥ M"DlClNE'

Free H TuM, S H. M; D Homoe-Ayur—
Unatis- aturo—E: H. Bioch—Degrees by
corresponidenss, also, Practitioners alse get
soon, Fomoso - materia - medica Rs, 5/-.
Homoe-Practice book Rs. 4/-. Insanity cure
pllls Rs."10/-: Enclosé 2 annas stamps:—.

Prme;_ﬁal lndian Homoeo-Inst- Society,
ERR Y (Govt Regtd.) -
"P. 0. Manuva (Kathiawar, Indm)

LALJE]: GODHOO & Co.,

L G Asafoetlda”th |
‘makes a lot oai"\
flavour and y ou r
dmner a dehght

Say many mtllzons of
L ;g; expertenced housewwes' e

Re. 1 14 per lb

""Sold at Ieadmg Stores or d;rect from'

: SOWCARPET
MADRAS

1 Branch KUMBAKONAM j
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MADRAS.

| SAMPATH PREQS
o I 51 A West Avam Moola Street Madura
QUALII‘Y PRINTING | .
CHEAPNESS | NEATNEss @
PROMPTITUDE 'SECRECY f
ACCURACY ' RELlABlLITY
S ' UNDERTAKES

A!l kmds of Jobs,
heads, Hand bills,

‘ UNDER THE EXPERT SUPERVISION """
e MR V. ARAVAMUDA IYENGAR B. A, L. T,
Mmagmg detor the lndnn Pducntor, '\/Iadum

Patronage soltctted

BOMBAY

Printing of questlon papers, Letter '
Supply of all School and Office reqmsltes

oo B e

——-—-Publxshed by Mr: V, Aravamuda dyengar; 8 a7, MADURA. -

& Priuted by A.\Snmvasa IYenga.r at the ”SAMPATH PRESS MADUBAg -
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