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* Why do scholeiz, writers 2nd
thinkers—indeed, all intellec-
tual workers depend so much
on tea! Because it is from tea
they get their inspiration and
to which they turn for mental
stimulation. Of all beverages
tea has that unique quality
which stirs the imagination and
helps clear thinking. Get your
stimulating ideas from tea

RO T e TN "EE LN - TS
HOW TO PREPARE TEA: Boil fresh water.
Put in one teaspoonful of gcod Indian tea for each persan and one
spoonful extra. Immediately the water boils pour it on the tea. Let the
tea brew for five minutes ; then pour it inta cups adding milk and sugar.

INDIAN TEA

¢ the Universal Beverage
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, POST-WAR EDUCATION SCHEME

By 1tasenpRA N. BHARGAVA, [Jead Master, Hare Chand High School, Lucknowy and

NAReNDRA NATH Par, Teacher, Hari Chand High School, Lucknow,

. Need. The war prolongs with all its
harrors and sufferings and the different
nations of the world are convinced that the
post-war social structure nceds remodelling
and reconstruction on entirely new lines.
While the Axis powers dream of a new
world order, post-war planning has become
an established fact in Britain and America.
In this direction much work has been done
in those conntries already by politicians and
educationists. It has become a recognised
fact that any post-war reconstruction, Soci-
al or otherwise, to foster democratic condi-

tions, is bound to fail unless it is also re-

education on new lines.
Now in India, we are passing through a

-erisis and looking ahead for great changes.

We expect that our country will take her
proper place among the great .democraf:ies
of the post-war world: hence serious conside-
ration should be given to planning of post-
war edacation of the masses—children and
adults both.

Recently in some educational journals a
few right-thinking persons with an eye to
the future educational needs 'of India, have
come out with various suggestions for recast-

our educational system after the war,
but to the best of our knowledge 1o con{i
crete plan of what post-war education shoul
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be, has yet been suggetsed. To fill up this
gap, we propose in this article to formu
late a scheme in view of the new values
education is going to have in future,

Aims. Reconstructional scheme of after.
war educational system must reach inte
every form of our economic, political and
social life. We are drifting towards a new
form of society and, if the course of history
allows us to do so, our scheme should be to
transform our society into a well-planned
democracy along the lines of both education
and public policy. What is done in the
post-war stage will matter niorethan in
normal times, and without careful planning
of the educational phase of the society in
t}ns reconstruction, India can never hope to
rise to the height of her ideals. We should
bear in mind that EDUCATION does not
mean mere formal schooling alone, but all
that influence a man to help him to live
decently, happily and productively, forming
a free, useful unit of a strong, solid society.
A strong democratic society must recognise
that the individual, especially the child, is the
unit on which to build. Without this basic
principle, any social democratic super-
structure however imposing and detailed, is
bound to collapse. The aims of educations]}
reconstruction shonld therefore be very
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’. 5. Reconstruction through education

~ tnoludes pumberless small and apparently
_ unimportant acts. Thercfore we want a
"~ 'gystem whereby the youngster passes into
adult life by a planned transition forming a
. nature individual personality through the
~ genuine equality of opportunity offered to
all
;- - 6. This equality of opportunity should
~ pot mesn identical educational treatment
*" for all, at least not in the secondary stage of
.~ child education, otherwise it would not
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m;?pef natrition, economic security

‘ ysical and mental health servi-
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3. Schools should be the institutio& ~
where the ideal of equality, becomes a
reality, where learning and doing are
combined to the utmost, where development
s of hand and brain ’ is fostered side by side,
where equipment for life and not certifi-
cates and degrees are the main aims of

education.

9. Post-war schools must be one of the
main sources of new power for the demo.
cratic society from where new generations
of young citizens go out fully equipped. eager
to co.operate and to serve, well-fitted to apply
the art of serious learning in their daily life
and the profession thev chocse.

Position of Teachers. It is regrettable
that in a country like India where teachers
occupied the foremost place in the society,
now the profession of teaching is held in such
low esteem. On this account many though
they will take it up for a time till they can
find employment elsewhere, never dream
of making it their life's work. Others
drift into it because they cannot find any.
thing better to do. In neither case can
there be efficiency and the school suffers.
Naturally the people of other professions
look upou teachers of primary and second-
ary schools asthe dregs of that educated
roass which is incapable of making any
headway in other spheres of life. Also alow
stale of pay insufficient to meet the expen-
ses of the standard of living demanded of

the teachers bars the way to the real talen.

ts to enter the profession. In this way the
vicious circle continues degrading the’
profession more and more. In any post-
war reconstruction this evil must be
removed.

For educating our youths, we need the
best of our talents, the best of all-round
men, who have not only the necessary high
academic qualifications but also have inborn
initiative to become torch-bearers and guid-
es to others with their high moral and
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teacher’s profession be raised to the high
bedestal from which it has fallen and that a
bigh social position be assured for a
teacher. Along with the above, society
should see that the teacher not only gets
sufficient emoluments to meet his daily neces-
sities of life but alsothat he does not suffer
those emergency needs which arise from
time to time in a man's corporate life.
People are prone to assert that teachers
should enter the profession in a self-sacrific-
ing spirit. This kind of missionary spirit
commendable though it may be in other
spheres—can never prove conducive to
efficiency among secular and vocation
teachers, and is apt to defeat its own end if
the teachers have to work with the wocry
of the wolf at the back-door. No doubt the
sacred and onerous duties of a teacher de-
mand a high moral standard and a spirit
of renunciation, but society should also
recognise this and come forward with the
reciprocity of granting them special rights
and privileges. In a post-war democratic
Society the position of a teacher must be a
high one, otherwise no reconstructional
Scheme in the long run can remain free
from stagnation and degradation as the
teaching profession suffers at the present
time. In fact teachers should be regarded
and given due importance as the corps of
designers and bailders of the socio-national
structure.

Then again, if we would have best talents,
we must give them ample opportunity to
keep their knowledge uptodate. They
should have ample funds at their disposal
to buy books and periodicals with which to
keep themselves abreast of the current affairs
and researches, and ample leisure to recreate
themselves as sccial beings to escape from
being ‘frogs in the well.’

- Rights of Children. If the workers and
ouilders have to be cared for so much, no
€88 care is needed for that with which to
build and youth is the material with which
0 build and replenish the society constantly,

intell
ellectual contents. But to attract and w ': every child should have certain privileges

secure the service of sach people for the pr i irthri i
session of teaching it is ne(?essary thatpt}?é 41 birthright. In _this respoct perhaps

L

nothing can be better, than to quote sum-
marily the broad principles outlined in the
Declaration of Opportunities for Children
adopted by the 8th Pan-American Child
Congless held a few months back in
Washington. The Declaration avers :

1. Every child should have the oppor-
tunity to grow within the loving care and
affectionate discipline of a family life.

2. Every child should have good nutri-
tion, healthful recreation, sufficient rest and
ample opportunity for emotional, intellectual
and physical development from birth until
the age at which he becomes a contributing
metnber of the nation to which he belongs.

3. Every child should have equal
opportunity to secure education to discover
his special abilities and to train these powers
during the years necessary to achieve full
development,

4. There should be opportunity for
every child to develop responsibility and to
learn to participate in the life of the com-
munity ; so that at the attainment of matu-
rity he may assume appropriate responsi-
bility in any occupational phase he may
choose in the post-war democratic society,

5. Proper opportunity should be given
to every child to develop his free creative
talent so that later on he nray be able to
transform the raw materials of human life
into usefulness or beauty as artist and
caftsman, as an organiser, scholar, scientist
or spiritual leader.

6. Equal opportunity should be extended
to every child to become a worthy citizen
with proper development of the conscious-
ness concerning his obligation towards the
progress of the community so that he may
realise early that the rights he enjoys in 3
democracy are accompanied by inseparable
obligations, which require unselfish apg
socially desirable use of those privileges,

When we try to evolve an actual educg.
tional scheme for the youth of post-war
India, we shall have constantly to keep fresh

AR
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in mind all the obligations of the society
towards its children as mentioned above.

Contents of Education A post-war Edu-
cational Scheme will necessitate not only an
overhaul of the present system, but an
entire change in outlook and practice, com-
plete change of syllabus and complete
change. These organising methods of will be
pecessary not because of any pedagogic fuds
introduced by educational psychology but
due to real necessities of altered socio-politi-
cal conditions. It is accepted in all quarters
that after the war, India will be in a position
to assume administrative responsibility
herself, and will be a free self-determining
country among the democracies of the
world. Under these conditions we may
safely visualize that she will need to build
up and expand her own army, navy and
airforce and self-sufticing industries. Her-
youngmen and pioneers in every branch and
stratum of New India will have to explore
and develop all the dormant and unexploited
resources of the country to bring her up in
line with other progressive democracies of
the world. Thus we see that the New Edu-
cational Scheme should embrace, in addition
to moral and intellectual teachings, intense
vocational training and culture of national
physique to turn out responsible young
men with broad outlook, fit to enter the
country's army, navy, air force and new
industries. Necessarily the new syllabus out-
lined below depends on all these.

SCHEME IN OUTLINE
Child
0 to Pre-school Stage: Infant school,
6 yrs. nursery school or training in
‘ loving discipline of proper home
environment. Health through
correct feeding and proper nutri-

tion. Foundation of character
laid through free playful activities
and discipline.  Training through
self-expression.

6 to 18 1st Stage

Compulsory (:% neral School:
(Misces 1 to VII providing s gene-
ral education. (iood grinding in
3R's, Social Soience (History.
Geography), Flementary General
Science. Self-expression through
Art and Handicraft, Music. Main-
taining proper health through
correct and regulated nutrition,
open air, organised games,
children’s regular mass drill and
exercises. Near the close of this
stage children should have freedom
of opportumty for maultifarious
activities to foster their own
natural aptitndes and inclinations.
At the end of this stage, services of
competent psychologists and voca-
tional guidance experts should be
availablc to test the natural apti-
tudes and tendencies of individual
students and to decide their future
educational careers. The teach-
ing will be through the mother
tongue throughout.

13 to 18 2ud Stage :

Special Schools: These will pro-
vide specialised alternative courses.
But there will be one thing com-
mon to all, one general course for
cultural education. A  second
language “English” will be intro-
duced at this stage, along with
other subjects. General course
will be taught to all the students

for two hours in the morning, -

i
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while in the afternoon for 3 hours
and a half the school will provide
special courses. These will include :

L. Special vocational courses

turning out _
(1) Skilled men in diffe-

rent trades To be
(b) Technicians and |granted
mechanics school

(¢} Trained men in com- | leaving
mercial and business prac- | certifi-
tice, salesmanship etc. cates

. Industrial C curse— | making
Training men in practical ;-them
work for bigger indus- | eligible

o

tries for ser-
3. Special courses to enter | vices
‘military services. and
4. Agricultural Courses inde-
5. Home Economics Cour- | pen-
ses for Girls only dent
U. I'ine Arts: | careers.
(@) Painting and Draw-
ing
(4) Music and Dancing
(¢) Scalpture
7. Special Cultural, Coursesiw iﬁ:;e
(a) Art and Literature | Exam.
(0) Science certifi.
3. Science (utilitarian) ! cate
(a) Engineering, | mak-
Mining, Metallurgy Fing

Oversaer etc. them
(») Medical, Bacteriology, eligi-
Biochemistry etc. ble to
Y. Sociology and special

' post-
courses to prepare for law, | o haol
bar etc. J classes.

At this stage to ensure good national

: physique, Physical Training Classes and

Athletics will be compulsory for all students.
To avoid segregating the different groups in
various water-tight compartments there
should be free intermingling in various
extracurricular activities like debates, vil-
lage and social uplift work, formation of
groups for training in civic and political life.

18 Post-School Stage :

to 1. Public University Colleges pro-
viding courses for

23 1. Cultural Continuation clas-
ses from Stage II

or 2. Medical Course

24 3. Law and order preser-

vation for judicial and
administrative posts.
4. lingineering and allied
subjects
Teachers Training Cour-
ses open to exceptionally
capable persons.

1
.

II. overnment Departmen-
tal  Colleyes providing
higher training in Armyy
Air-force, etc., and afford-
ing opportunities for rese-
arch in all branches.

This outline scheme cannot be considered
complete without provision for adult educa- -
tion also. To remove the scourge of illi-
teracy in post.war India, adult education
should be made compulsory and all adults
should be required to educate themselves
upto a certain minimum standard, say the
Ist stage of compulsory general education.
For this the best practical solution will be
to hold evening classes in the building of
regular schools under the guidance of capa-
ble sympathetic teachers specially trained
in adult literacy education.
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IDEALS OF OUR NATIONAL EDUCATION

By Str A. VeNkaTARAMANIAH, M. AL, LT BT S Relired fducational Officer,
H. FE. . The Nizam's Govl.

DUCATION is not worth its name unless

it is national. Any educational system
without a rpot in the past bears no fruit n
the present. The subject of National Fduca-
tion in its various aspects is one of our graatest
problems of the day. Everyone admits that
a well-planned system of national education
is the supreme need of the hour in our
country. It should aim at the culture of the
bOdy, mind, and soul, as it did in Ancient
India. The existing system of education is
nothing but English National TFducation

* grafted on Indian soil with a definite pur-

pose by the Fast India Company. From the
day of its inception till to-day it has been
strangely out of touch with the Indian
genius, and Indian socizl, economic, political,
and cultural needs. It has been purely an
artificial product, and not a spontanecous
growth. This accounts for the defective
nature of the system. We had our own
culfure and heritage from time im-
memorial, but the present system bears no
relation to it. The famous Minute of Lord
Macaulay reveals to us the real motives of
_those who laid the foundations of the
present system. It says: ““We must do our
best to form a class who may be interpreters
between us and the millions whom we
govern; a class of persons Indian in biood
and colour, but English in taste, in opinons,
words and intellect.” Judging from the
results to-day, one may justly exclaim, “How
_ Prophetic were the words of the noble Liord.”

Lord Macaulay in a letter to his father
says :— « The effect of this education on the
Hindus is prodigious. No Hindu who has
received an English education ever remains

,Slnct?rely attached to his religion. Some

continue to profess it as a matter of policy,
}but many profess themselves pure Deists,
+8nd some embrace Christanity- It is my

m belief, if our plans of edacation are

followed up, there will not be a single
idolator among the respectable classes in
Bengal thirty years hence.”

Time, Spaces and Energy forbid any
lengthy comment on the motives. Sulffice
it to state that Liovrd Macaunlay deserves to
be congratulated on the grand success of the
scheme, a scheme which has so wonderfully
sucesede1 in making us turn our backs
upon our own culture, heritage, and
religion, and.in making us think of the
British advent as a great “Heaven-sent
blessing. ”

Among the strong advocates of Occi-
dentalising our education as against giving
it a national and indigenons bias, Sir Charles
Treveivan was one. His words echo the
sentiments of the members of his class. Lt
us hear him: *“ What will be thought of
that plan of National Education which
would revive them and make them popular,
which would be perpetually reminding the
Muhammadans that we ate Infidel usurpers
of somne of the fairest realms of the Faithful,
and the Hindus that we are unclean beasts,
with whom it is a sin and shame to have
any friendly intercourse ? Our bitterest
enemies could not desire more than that we
shouald propagate systems of learning which
excite the strongest feelings of human nature
against ourselves. The spirit of English
}iiterature, on the other hand, cannot but be
favourable to the KEnglish connection.
Familarly acquainted with us by means of
our literature, the Indian youths should cease
to regard us as foreigners. They speak of
our great men with the same enthusiasm as
we do. Educated in the same way,
interested in the same subjects, engaged in
the same pursuit with ourselves, they
become more English than Hindu, just as
the Roman Proviacials became more Ro-
mans than Gauls or Italians.”



152

This extract contiins the answers to the
questions, Why was Fnglish nade the
medium of inctruction in Iducational in-
stitntions 7 Why was the study of Tnglish
Literature so much stressed ? Why was the
study of our nwn Indian languages and the
allied classics relegated to a negligible
position ?

Lala Lajpat Rai, our well-known com
patriot, has so rightly traced the rise and
growth of Indian Nationalism to five canses:
(1) The first is the Fnglish education im.
parted in our schools and eolleges established
by the British and Christian Missions in
our country. By this means the students
became familiar with Western notions of
liberty and freedom, and were impelled
to desire freedom for their own country.
(2) The personal contact with British
teachers and professors, who, unconsciously
as it were, gave students some idea of the
spacious life of a free man as compared with
the restricted life of a member of a subject
pation. Ib this connection, every student of
the Madras Christian College recollects with
inexpressible gratitude, abundant delight,
and justifiable pride, the very profitable and
happy years of his College career, which
has left an indelible mark on his character

_and life.

May God bless those pro-
fessors!  Noble souls, indeed, they
- were! (3) When some Christian mis.

sionaries ruthlessly criticised our religions
and philosphies, some of our thoughtful
and learned countrymen were led back to
them to discover for themselves the truth
or otherwise of the objections brought
against them, and a first-hand study revealed
_to them that there was much to flatter their
national esteem and pride. Spiritual an d
metaphysical truths of no small worth for
all the countries of the world at large were
discovered. Some European scholars who
- studied these precious works of Indians
- found in them lofty speculations and high
moral appeal, and their admiration prompt -
ed them to translate  those works into their
own languages. T h e disinterested labours
of these scholars restored to the Indians
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some amount of self-respect which they had
lost by the injudicious criticism of some O

the Christian missionaries, (4) The precious
writings of Madwme Blavatsky, Dr. Appié
Besant a n 4 other Theosophists in Madrasy -

the writings of Ram Mohan Roy, Debeﬂfi‘ ’
ranath Tagore, and Rajendralal Mitra 10

Bengal, the writings of Ranade and others

in Maharashtra, the writings of Swam!

Dayanand and Sir Sved Ahmed Khan 19

Upper India, all these contributed to bring

about a new awuakening. (5) The Indian
Natinnal (ongress was founded, and for

some vears at least, it gave expression o

the demands of Indian Nationalismm in 8

very cautious sobre and moderate way.

A new type of education suited to the
present social, economic, and cultural needs s
of our country is one of the main demsnds
of our Nationalists. This is the topic ©
discussion in this article, which is designed
to be more suggestive than exhaustive.

Populur education received special atten™;
tion in Ancient India. Al] of us inherit &’
certain knowledge and culture from the pasts’
and make new additions to it in our oWB}
time- There is a highest common factor of
this knowledge and culture, the imparting?
of which to the average man. after teaching:
a useful profession, is the chief aim of’
popular education. Qur forefathers hadj
realised the importance of popular education’
in very early times. The custodians of ouf:
culture knew well that proper intellectusl
and cultural training alone would enable.
the rising generation to carry forward the
trust of the heritage of the past. Ancient.
records reveal that about 400 B. C. in ouk
motherland, literacy was as high as 75 pef
cent among the trairvarnikas (three highef
castes). g

At present literacy forins an indispensblé;
element in Popular Fducatien, as this is ™
age of democracy, when elements of Civie®
and Politics dominate the curriculum o
popular education. The aim of popu@
education should be the imparting of 4
knowledge of the culture of the countf)
along with making the citizens useful

;

i

&

* bania as part-time . teachers,

.Dowadays.
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earning menmbers of society. In this respect,
our Caste-system (Varnashrama Dharma)
served well to solve the latter problem.

What has to be done now for the spread
of popular education in our country? In
these days of cheap paper and printing,
literacy has become quite essential. Tts
spread must be made sufficient. Travelling
libraries as in Baroda are essential toenable
the modern villager to be well equipped 1n
culture as his ancestor was one thousand
years ago. Weekly or fortnightly lectures
on topics of cultural, social and political
Importance should be organised in place of
the old * Kathas. ™ The campaign against
illiteracy may be more successful by enlisting
the services of the village priest and the
What about
the vocational side of education? We may
take a leaf out of the old arrangement, and
entrust the work to some of the efficient
artisans in the villages. Kfficient supervision
is needed. The best artisans under expert
supervision should teach the craft. The
Btate may appoint special trained inspectors
and instructors to improve and modernise
the traditonal methods of village artisans.
The literary side of education may be
controlled by the State.

Next, coming to the subject of * The place
of Gurukul ideals in a scheme of our natio-
nal education,” let me add a few words
here, as I already wrote a good deal on this
important subject in my article on “ Ancient
Indian Educational Ideals” in the Edu-
cational Review: of October’ 42,

The Gurukul ideals are the very life of
the young generation. No national edu-
cation in India can be considered sound and
complete that does not incorporate the
Gl}rukul ideals into itself, The following
ponts deserve special atteation: (I) Mere
intellectual qualification and high academi-

. cal distinction possessed by a teacher should
. Dot entitle-him to become a member of the
g noble profession.

Is the teacher a first-class
“A. or M.A.? This is the first question
But in onr new scheme, the
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subject or subjects thoroughly well? Does
the teacher possess exemplary character?
Has he a natural aptitude for the pro-
fession? Is he capable of studying the
sudents entrusted to his care and making
them useful citizens ? Does he lead a simple-
life ?

In a scheme of national education, when
the question of proper choice of teachers
arises, the above considerations should guide
the authorities. In fact, these principles
guided some educational authorities in the
last century also. It was said that Sinclair,
the Principal of the Church of Scotland
Mission College, Madras (now defunct) show-
ed “the way out” to an applicant with
academical distinctions.  His arguments
were alleged to be as follows :—(1) Average
graduates are less conceited, more sympathe-
tic, highly painstaking, ready to come down
to the level of the students and realise their
difficulties. (2) Graduates with distinction
evince less interest in their work, as they -
make the profession a stepping stone to
another of a more lucrative nature. (38)
Average graduates are more obedient to the
authorities and less cruel to the students.

Every experienced educationist agrees to
the three vital conditions of a successful
teacher : Liove, Character, and Scholarship.
A teacher who has these is a model for his
students who revere him like a * God on
earth .

“Plain living and high thinking” was
the motto of our ancient Indian gurus and
students. This must be the guiding princi-
ple in life at all times. It isan eternal
ideal for us Indians.  Simplicity is our
watchword in life. Students should lead a
simple, hard and austere life and be inured
to the inclemencies of the weather. and to
the ‘ ups and downs * of life.

Qazi Ataullah Sahib, Minister of Edu.
cation, N. W. Frontier Province, very aptly .
says : “To me it appears that, although
there is no dearth of the so-called educated
men in our country, there are unfortunately
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very few among the problems of our schools
and colleges, who can look on the problems
" of India from a national point of view. I
am convinced ¥that this defect is entirely
dae to the system of education that has
been in force in our schools for the past one
hundred years or more. Our educahorll is
very costly. It has got to be made less
costly. The present education creates 1n
our students expensive habits and tastes
which are not in keeping with the gene;a.l
‘poverty of our country. .We must see }t] g.t
our stadents learn to live within t ;u‘
means. The educated young man of to- %y
has very little initiative, and thereforef e
rans after paid jobs. He generally pre }frs
a poét under the Government to any other
work which requires greater initiative and
harder work. We have to change this

mentality.”

The school or college should ba far away
from the bustle of the town, should be built
pear some forest, river or mountain, in the
midst of beautiful scenes of” Nature. The
ancient * Forest Sauctuaries should b2 our

" jdeal.

Brahmacharya, implying celibacy, conti-
nence, sexual purity, and harmonious deve-
lopraent of body, mind and soul, shoulgl be
_emphasised, as in the past. Vivaho Vidya
Nashaya ' was the aocient saying. Mar-
riage is, indeed, & great bar to education, nay,
it is detrimental toit. Food should be non-
exciting and vegetarian, nutritious, and
moderate. Yogic Asanas should be taught
for physical culture and elasticity, and

Pranayamam (breathing exercises) should

be taught for mind-control, as was done in

the past. Every one is now aware that

modern sports and games are not only very

expensive, but they enrich the foreign

traders, and impoverish the poor Indian

parents. Silent meditation on God_ at

" gunrise and sunset should be practised
ander proper supervision This essential

item shounld find a place in the daily pro-

gramme of the students. Compare our

" - «gandhya-Vandana ”. - In every educational
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institntion which is * national ”’ in character,
the study of Banskrit should be made com-

yulsory for Higdus. and Arabic-study
'[should be made compulsory for Muham-
madans. That will epable the

Hindus and the Muhammadans
to have a first-hand study of their religious
books. Fanaticism and bigotry shoul'd not be
allowed to pollute the sacred precincts of
educational institutions. Every one must
certainly love one's own religion, but never
show ' disrespect to another religion.
Alturiem, philanthropy, Divine Love, and
Universal Brotherhood, are the lessons com-
mon to all religions. These must be instilled
into the minds of our boys and girls.
Learning has been looked upon as a spiritual
duty by Hindus as well as Muslims since
times immemorial. :

It is a curious fact that in our rountry the
upper and middle class»s had wevle the first
response to the educational system introduc-
ed by the British Government. It was for
this reason that every attention was paid to
their needs and outlook. More money
was spent on the higher and secondary eda-
cation than on primary education. The
dominant bookish curriculum and the re-
sultant * Clerical " mentality have been the
inevitable consequences of the system. The
separation between the educated classes and
the masses has been unavoidable and
natural,

Our people are ignorant, poverty-stricken,
ill-nourished, sickly, and ahove all complete-
ly deprived of cultural and physical ameni-
ties of life. A much greater and quicker
extension of educational facilities into rural
areas, giving primaryv (or basic) education
priority over higher education has to be
stressed in our new scheme of national edu-
cation. The educational structure should be
rebuilt from the bottown upwards. Of course,
a simultaneous inodification of the con-
tents of the curriculum and an improve-
ment of its technique so as to bring it into
harmony with people’s culture and people’s
problems is bound to be made. Hence the
wise suggestion of the Wardha Fducation

* mise.
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. Committee that the “Book” is an impor-
tant but subsidiary factor in life, and “WO{k'
of a practical, constructive and creative

* Dature is primary, and the exigencies of life
Impose it on every individual, except those
Who might dishonestly manage to shirk it.
“1It is productive work or craft-work that
Is sought to be introduced. Such an edu-
cation will appeal more successfully both to
the child-nature and to the masses whose lot.
In life is mainly to labour at the farm or in
workshop.”

The present basis of school-work is, a8
every teacher knows from his experience,
competitive and individualistic, tending to
produce an attitude of selfishness and self
centredness. It fails to give the indivi
duals a lively sense of his unity with other
individuals and groups. Hence it must be to-
tally repudiated. The true test of a truly edu-
cated man is that his heart responds to the
sorrows and joys of all his fellowmen, his
sympathy and sensitiveness are not circums-
cribed by prejudices. The creation of such
a mental and moral attitude is absolutely
necessary to obviate the conflicts, jealousies,

i!-nd selfishness, that characterise modern
ife.

Our scheme of national education should
foster in the rising generation a deep and
true love for their country, its culture, its
intellectual and artistic achievemeht, its
ethical values and ideals. The love so pro-
moted shounld be enlightened, but not blind.

Our educational policy should recognise
the fact that India is the home of diverse
races, religionss creeds, and classes, and that
In this diversity lies its richness and pro-
The components parts must get on

harmoniocusly together. Mad and foolish
conflicts should not disfigure their harmony.
A spirit of tolerance should permeate all
their relations through and through. Who
ean doubt that deep devotion to one’s own
religion is the highest of virtues ? But the
~desire to present its truths to the world
ghould not resalt in bloodshed and hatred.

A distinguished educationist observess
“ The present educational system is ideally
suited to produce the bourgoise mentality
which attempts at “getting on” in life,
irrespective of the means, at securing the
maximum for oneself in return for putting
in the least amount of effort possible.” Our
national schools should produce men and
women who will be prepared to work
throughout their life like true labourers and
craftsmen, stretching themselves to the
maximum extent in the service of worthy
causes.

More than three decades ago at a public
meeting, attended by teachers and parents,
and presided over by the then
Director of Public Instruction, Hyderabad
(Dn.), a certain Headmaster of a Govermgnt
High School delivered a lecture on ‘* Edu-
cation begins in the cradle.” He was hailed
as a * Bhagiratha * who brought the Ganges
from the celestial regions to the terrestrial.
A Sanskrit scholar and teacher who was
sitting close to me consulted me to advise
him if he should get up and argue on the
strength of our Shastras that * Education
begins in the womb . As the subject
was not thrown open to discussion, it was
deemed expedient to give up the attempt.

Our Aryan forefathers of yore knew
thoroughly well that education begins in the
womb and continues in the cradle, Our
scheme of pational education should reco-
gnise this truth and devise plans accord-
ingly.  The Mahabharatha revéals us
the stories of Prahlada and Abhimanyu
who were ‘educated” in the womb.
Let me briefly refer to only one. of
these, as space forbids. While Abhimanyu
was in his mother’s womb, he had been
instructed about the various manouvres of
war by a sage, and that made him a hero in
the battlefield later on in life. What interests
us is the educationally psychological impor-
tance of the incident. The story illustrates
the truth that the people, especially the mag
ters, knew the science of psychology, the re 1
basis of all education, by intuition, ;f not t?
any other regular training. None cap doub):
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i];ztlt]he education of a child begins ut a date
earlier than is generally imagined.

The American author
. ! of the book called
th'li?shesslflgqce of New Life " has dealt with
A docs b] ectin a masterly. manner.
edor y profes§1on, he has scientifically
gl}';;z ththe_ truth illustrated by the Maha-
evera & incident. I earnestly appeal ‘n
Ch“dy;;)arent, teacher, and well-wisher of
Accord'n' to Just go through that book.
pocord u;g to him, it is the period of gesti-
he af? 1s fit to decide the future carcer of
e child in the womb. The home is the
cent;e ?f pre-primary education. as th(;
:10t ers womb is the place of pre-natal
ucation.  Pre.school education in our
country may be undertaken by private
munificence with State aid. A body of
teachers should be trained in the methods
and technique adapted to Indian conditions
We are informed that this is being doné
a.t_Bhavan_z_Lga.r under the inspiring leader-
ship of Gijubhai, who is to the pre-.school
education movement in our country wl?ot
Mahatma Gandhiji is to the national mov:-
ment, its adapter to the genius of the race.

What shall be the position of English i
our scheme of nationu[l) education ‘%n}%lz;s}lli;g
should continue to be taught in our sc}fool
and colleges. There are not differences o;
opinion on this point; but, it should be
taught as a compulsory second language ; and
the medium of instruction shoud be ’o
mother tongue. How can we shut our e s
to the importance of English in internatioye?
-commanications and to the greatness of Sxa
English literature which so many of .
enjoyed and cherished. While our beloy u:
countryman the Rt. Hon’ble Srinivaga S:s-
try was ‘addressing a large audience in
London, it was whispered by an English
man in the assembly “ How cha,rmti;n l-
fascinating is our dear language !” Each ogny
of our beloved and distinguished nationel
leaders, such as Jawaharlal’ Nehru Ma.hat
maji, and Tagore, in his own distinctive;
way commands a'style ‘peculiar to his ow
and it cannot be denied that; English 1 .
guage is thereby enriched. e me
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Besides the insistence on the use or vus
wother tongue as the medium of instruction:
attention should be paid to the wider spre
of_011r own native literatures. H. E. H. The
Nizam (May he live long '), my roval mastel
has set & wonderful exampl: and ‘riven the
proper lead to the rest of Indiu, b; startind
the Osmania  University with Urdu, 88
Indian langnage, as the medium of instrac
tion, at the same tine taking-carc to recos’
nise the importance of Fnolish as an intef
national language and to u—;ukc it comp“l'ﬂ%
sory second langnage in the curriculum 0
studncs. A At the time of the inception of thes
Umyer_slt_\' there wis 4 large amount ;
pessimisin  as to  its snceess, Difficulbiesy
}‘ndeed, there were. Some exclaim :
;T\Vh?,te are the books tw come from s
Erdq 2 Others sud, “The lxteraw”o‘
English is incomparably rich, and '
cannot cope with it~ Thcs-; and a8y
owther doubts  were ruaised. But‘ by the;
Grace of God, the pioneers \vere' able j
overcome all the.e difliculties oradusiify
The Translation Bureau worked hard for‘li
number of vears and brought out the necﬂ'i*
sary books.  Able scholars were ap ointed
in the University College as pmfesséfs and
lecturers to teach ull subjects in Urda. nglf
Schools and Intermediate Colleges wer®
aftiliated to the University. What with the
%b}mdff’nt resources of “the richest Indis®
mr::rc; X fwha.t with the remarkabl®
the 'mdefo igable ot 0w  and -
e &tlgakf)le efforts  of educationist®
N HydHzipe 3 the late Kt. Hon'ble Bi
e é:{n “the late Syed Ross Maso0®
he beenp“ ment of the University
U gmnd. success. The Calcatth
o e.r§1ty Cowmission after a person®
e b e ek o
ment tcs)lgl.e I\Nlth alitle more of encoursgh
e e o e e
ideally popular ' o bouqd Y l?ecom‘_g

» 83 8 national institution. -

The State of Hyderabad has shown d:“‘i

1

way to the realisati . .
But just as the o of the national i

] Madr iversi
late included Indian B&Isusl'f: l:se;s‘tsyub;?;g

oy

IDEALS OF OUR NATIONAL EDUCATION

study in its curriculum, the Osmania Uni-
versity also would do well to do the same.
Jt course. it 1s a rising national young
Institution, and should gradually grow and
develop. May God bless it !~ It has been
said, “The Osmania University is a unique
Institution. It came into existence as an
embpdiment of self-consciousness and self-
realisation. It is an expression of the
Dational awakening. The University has
enabled the Urdu-knowing public to have
access to the advanced scientific literature
of the West intheir own language”. Accord-
ing to the late Hyder Nawaz Jung, “Natio-
nal Education is that which at no step of his
educational career will cut off the student
fl'Ol{:l his cultural traditions and domestic
environment . Movemeuts of this kind
are based upon the first principles of natio-
nal self-respect, revereuce and respect for
our cultural traditions, which are the strong-
est supporters of a national evolution.

Our national ecducation must be an
attempt to revive the indigenous system
which was allowed to die out for want of
‘:nfouragement with the advent of British
utle.

Qur scheme of natiopal education must
satisfy two conditions before it is considered
successful : (1) it must appeal to the imagi-
Dation of the people; (2) it must be finan-
cially workable.

~ When will the scheme appeal to the
imagination of the people? When it has
close relation with the past of the people
and when it looks, as it were, like being born
of the soil.

I Wheniis the scheme financially workable?
‘ bt is when it does not add materially to the
urden of provincial taxation.

Itis not possible, nor is it desirable, to
. trace the various conflicting influences that
“ bave produced Indian natiopalism in this
’ short article. Suffice it to mention that it
+..8r0se out of the social unrest caused by the
| disintegration of old beliefs, the play of
,-Mderu eco>nomic forces, aad the constant
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friction between the alien rulers and the
subject races.

The “Nationalistic Movement” in our
¢ountry has brought into being many types
of national institutions. Poona is a hive of
national institutions of a special type. With
English as the medium of instruction, the
aim has been to make education cheap with
the co-operation of voluntary self-sacrificing
Indian schoiars. Life.-membersona nominal
honorarium dedicated their lives to the
sorvice of some educational institutions.
The DProfessors formed the council of
management. The Ferguson College, and
Professor Karve's University are a few of
many such institutions.

Shantiniketan traly
seeks to impart that Brahmanical culture,
culture as lived in by the Seers of the
Brahma, the Soul, which has enabled India
to live through centuries of travail and long
suffering with unrivalled hopeand optimism.
This Brahmanical culture is the one that
we all want and must have, if our goal is
human happiness, At Shantiniketan stu-
dents enjoy freedom.

The Gurukulas at Brindavana and Kangri
are Spartan in outlook. Arya Samajists
have no faith in co-education. They em-
phasise Brahmacharya and Sanskrit studies.
‘Their motto iss “Only the man who has
made himself divine can be a Guru.”

Tagore'’s school at

Let us examine the Teacher’s place in
patiopal education. A distinguished edu-
cationist rightly observes, “Itis more im-
portant to the school that the teacher should
keep himself in good hesith and free from
fatigue, nervousness and worries than it is
that he shall correct papers or even teach
in the best possible manner”.

National education without suitable
teachers is playing Hamlet without
Prince Hamlet. Technically efficient

teachers, strong physically and mentally,
contented in spirit, and imbued with the
ideal of helping the nation onward are an
ornament to our national institutions. Every
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educationist knows that a teacher is not a
small factor in the building up of &’ nation.
“Yatha Guru thatha Shishya” is a well-
known Aryan saying. As is the Guru, so is
the Disciple. Whatever a teacher is, his
pupils become the same not merely as the
result of his conscientious teaching, but
more in consequence of the unconscious
effect of his personality, his mode of life,
his thoughts and feelings, and so on. The
silent influence of a teacher counts far more
than his teaching and other activities. 1
remember the case of a boy studying in the
topmost class of a Government High School
in the city of Hyderabad circulating a notice
on the first day of the month of April ' that
the school would be closed that afternoon.
The notice was signed by the boy in exact
imitation of the Headmaster’s signature.
All the members of the staff signed the
notice as having seen it. At last it was
brought to the Headmaster himself. It was
April-Fool’s day, and the boy who was
popular among the staff and the
students, was & very well-behaved boy.

He created fun, and the Headmaster
also enjoyed the fun. Not only the
handwriting, but even the mode of

dressing, the way of talking, and even the
gait are so successfully imitated by boys
that the truth of the *“Bhramarakeetaka
Nyaya™ as between the teacher and his
students i8 fully illustrated by such exam.
ples. T have seen students developing a
mentality similar to that of their teachers.
Hence the: need for ideally excellent
teachers. A teacher must be above tempta-
tions of all kinds. In walks of life other
than the teaching profession & man may do
a wrong and confine it to himself, but s
teacher's wrong will breed and 1aultiply.

A teacher in our national institutions
should be non-communal. He must in
practice follow the principle of Universal
Brotherhood. “Brotherhood of Man and
Fatherhood of God” must be the guiding
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!
principle of his life. He should be enablfﬁd.;
to lead a simple, contented and Cbe;rtbe%
life, by the respectable treatment an Thﬂ"'
certainty of the tenure of his office. b
employers, be they the State or the ca[:hat
lists, should ever remember the‘fact s
no teacher can have peace of mind 1 per
livelihood is precarious. Every teac_on
should realisc the nobility of his profe’f,‘ate- .
and act up to it. He should not unde.rnist r
his own worth. A distinguished gducatl.o
and fellow countryman observesin & Qomno
manner as follows: “Although 1t 18 ent
possible to practise the ideals ot ant ot
times in the modern educational \V‘_'l'ld' tgatf
it will not be out of place to mention i o
the ideals of the Gurukul system of © “ntj
tion can lend many a point to the -pr&:zrs-';
day teachers and educational administr® de
As in ancient India, the teacher’s attltfuan,
towards the taught should be that © HG‘
affectionate and discritainating father-
should think of the student first and every”
thing else next.”

A

National institutions can thrive only iB %
national atmosphere. Devoid of the comé:’f
munal virus, prompted by a strong 88,
sincere feeling of universal brotherhoods!
actuated by a true sense of patriotism, aB%
above all realising that service is true wor”
ship, every teacher and studeat must lead.
very harmonious life in every nationd
institution. How 1 long to see that Hindwt
Christians, Muslims, Parsis, Jains, Sikb!
and other communities that compose th
present Indian nation are represented}
our national institations as students aD
teachers, loving each other as Indians, livi8
in harmony with each other, feeling thl
each individuilis a child of the same of
God, and that there is absolutely no £9
that separates the one from the other ! M1
God help us whose only hope and prop.
no other than That Universal Soul - frd
which we have all sprung ! )

THE HUMAN SIDE OF SCIENCE

By Sr1 K. VISWANATHAN, Bansdu.

- KNOWLEDGE for knowledge's sake was
© 7 .the cry some decades back.
10 the mists of antiquity the outlook was
Slmilar. The so called savages and primi-
tive men (compared with whom the modern
Wan, much vaunted, boasting, boosting and
Posing is no better) struggled to know, to
oW the why and wherefore of things.
During the latter half of this ml}lenuun,
Qowledge has been valued for its own
sake and not for the profits or fruits it
brOUght.

Taking the definition of science to be
kllowledge systematised = we get moany
Tanches or departments of science. as
compared with the art of science. What I
Mean is exemplified by what is called the
Science of music and the art of music or
the art of writing and the science of writing.
he one is pleasant, the other is sublime.
‘Here I take all branches of science and
0 not confine myself to one particular
ranch. Even the science of history and
the science of language 1 do not neglect or
relegate to the background when talking
of science. But when talking of profits,
Daturally the physical and other sciences
Will be the main consideration.

Many are those who try to use science
f,?l' * getting rich quick.”” This is not the
right attitude for the progress of science.

1do not in the least neglect the value of

. Stience in its practical aspect or say that it
should be ignored. But on the other hand
Precisely it is the man who wishes to see

' Science made useful to the nation that must
stand for science for its own sake and not

“for its fruits or profits. The tendency now

.18 almost to minimise the value of Science
a8 it is and overstressing the possibility of

¢uding real talent in Science.

"+ Bcience does not appeal to many as much
M literature or history. The reason, accord-

Far back.

ing to some, is that scienpe is a ¢ dry as
dust " subject. True it 1s that scxencehls
dry, but even then it is liked by some, WBO
are the real developers of science. The
material side of science 1is tbere—jl_abora.tm
ries, libraries, professors, expeditions etc.
One cannot do without these. These are
rather minor points. The essential p01.n’;
is the question. * How are these materia
resources going to be used and cogtrollg(,i‘
so that the maximum results are obtalpqd :
Here comes an enormous amount- of diffical-
ties. A host of human problems crops up: It
one studies scientific organisations 1n various
parts of the world, one important thfmg
comes out prominent; t}le essence O a
successful scientific organisation 1S thai: it
should be organised by a 'smentlst. When
a scientific organisation 1S controlled dor
advised by persons who have no kr}ov&{le ge
of science and who cannot understand science,
that scientific institution can be closed that
very moment. “ A man of science yvhg is
a leader is able to control the o_rgamsathn
and is able to create an environment 1o
which science can flourish.”

Still what do we find in India ? From a
school laboratory to a huge research insti-
tute, the persons who direct them are any
but scientists. Iknow of ascore of cases
where scientific organisations are controlled
by lawyers, historians, laymen, merchants
and so on. 1 know of cases where the
laboratory was built by an overseer without
reference tc or consultation with the man of
science—the assumption being that the
scientist was nobody and the overseer
omniscient because he was in charge of the
P. W. D. In another case the plan of the
buildings was drawn by a motor mechanic
and it was approved by the state and the
building finished without reference to the
man (a qualified person) who was to run
the laboratory. How can such things be



.

160

successful ¥ Agair the layman purchases
scientific apparatus—the man in charge
being considered o nimcompoop or not

trustworthy.

Science is organiced and systematic know-
ledge ; as such perhaps except on rare ccca-
sions. 1t has not a wide and general appeal.
The layman is never arrested by Science as
by the arts. One should however remember
that Science is the creation of the human
mind. Behind the human mind are the
hvman personality and the human spirit.
Many will be inclined to regard a man of
science a mere bookworm. The truth is
however far different. I doubt if any one
else is more practical,

The history of science has been one of
numerous struggles. It records the victory
of the human spirit over obstacles. The
man of science surmounted all difficulties
and stood on the pinnacle. The obstacles
science had to deal with during every age
and in almost every clime were insurmount-
able. Read the life of any great scientist.
Barring a very few, each of the eminent
scientists had to overcome innumerable
difficolties. One great obstacle that had
been and even today continues to be is—
poverty (with possibly a capital P.)

Some of the greatest men of science had
come out of obscurity. Lack of food,
opportunity . encouragement, support, want
of appraisal of worth, raising over them of
undeserving men stared and are staring
many promising men in the face. The
great Faraday began in the humblest of
circurastances.
experimental physicist of his day. Benjamin
Franklin was no better. Edison, the wizard
of electricity, had to starve often and face
opprobrium. But his faith and patience
ultimately overcame all difficulties. The
case of Ramanujam is "a recent one. He
was very poor. He almost died of starva-
tion until he was given an opportunity of
showing to the world what he was capable
of. Those who encouraged him--from
Spring to Hardy, who recognised his worth

He rose to be the greatest
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and gave him cpportunitics— deserve 8"’,%
tharks.  Dut for them, mathematics would’!
have been poorer.  ** The struggle of undis-;
covered genius would, perhaps, last so long.
as the present social system existed and:
perhaps it #would last for ever.” A Sir
C. V. Raman wculd have been lost to the

world bat for a Sir Ashutosh Mukherjee.

The man of science needs ccurage, a
grim determipation to win against all
obstacles. a thirst for knowledge which will
not be quenched and a spirit of adventure.
[nfinite patience is another quality that the
scientist has to acquire, One mathematician
reduced the relation between the circum- -
ference and diameter of a circle to more”
than 700 places of decimals and gave it as
7. Newton was another, who showed
enormous patience. Haste is useless. When
Wohler finished his work, Derzelius used
to say in his stereo-typed manner, * Doctor,
it is quickly done, but badly done.” The
history of science was full of such struggles.
Pasteur, Scheele, Black, Dalton, Lavoisieur,
Davy, Berzelius, and others arc examples.
Some of the chemists did the same expen
ments over 300 times before getting the
result. It may be a sordid kind of struggle.
It is the duty of the administrator and
those in authority to make it as easy aS
possible for real men of talent to come up;
pot to smother them and raise useless:
persons with selfish and mean motives.
I know of cases where worthy persons hadj
to give way to men of straw because the
would not stoop like the latter. Men )
authority delight in flattery. '

Science is a field in which authority i
most circumscribed. There is a growth
sensationalism in modern science. This i
a real bar tothe growth and progressd,
science. The desire to announce (in he
lines) a thing as great is a bar to the trud
progress of science. Yet many in authority

and notorious newspapers spare no effort td
do this. . : :

Many recognise in sore way that sciem!
may be of practical value to humanitv.

Till IHUMAN SIDE OF SCIHENCE

giving its profits for gencral alleviation of
.hllmzm suffering. - The social valie of science
IS recognised. 1t is also widely recognised
that scierce ultimately produces something
which is of economic value, which advances
the art, the comfort and the luxuiies of life.
Applied science has its value. But that 1s
not the main thing. Pure science 1s more
important. It is the recognition of the utility
and practical exploition of applied scienc2
which has created new dangers in the path
of science, It is recognised that science can
do something practical and ,this recogni-
tion is so widespread that all want science
to give the fruits. They do not care for the
means. They do not care to keep the tree
alive. The greatest enemy to science 1s the
sore anxiety to exploit science. The desire
to exploit science is by itself not bad, but by
this desire, science itself is relegated to the
background

The rise of democracy and the rise of
the popular element in the administration
have given rise to the desire to “get rich
quick . DBut this *get rich quick ™ policy
stands in the way of scientific progress.
Science to be real should be science for
progress and not rescarch for progress.
Modern times and the present war show
what I mean. Still 1 do not for a moment
suggest that the man of spience should
ignore th® practical side of science.

“Onpe of the most vital things in science
is to find the supremely difficult person, who
is capable of seeing the wood and not the
trees.” When science loses sight of the
fundamental purpose, it puts aside the pos-
sibility of finding new talent, and harnessing
that talent to its service. Sadly ‘enough,
that is what is happening in India to day.

No great man of science has really been
impelled by the desire for worldly advance-
ment. ‘The ultimate aim of scientific genius
is purely intellectual, the spiritual satisfac-
tion of ascertaining the truth, of penetrating
the mysteries of the universe. “If you over-
stress the economic aspect of science, you at
the same time destroy the possibility of

XLIX—21

161

finding real talent in scionce.”  Yet, that is
what happens everywhere. It is here that
the careers of great wen of science prove of
great cducative value. Great men of science -
could be classified into two groups — the
individualists and the leaders. The work
of Madame Curie, Prof. A. Michelson, Max
Planck, Prince Louis de Broglie, Niels
Bohr, and others show the great qualities
they possessed and the odds they had to
fight against. By their courage and desire
to learn, they have earned & name in the
scientific world. They stand out almost as
models fo: centuries for the young scientists.

The gicat scientist showed to the world
that “science is not merely intellectual
effort, but that the progress of science had
been possible by great workers who have -
vision, who worked for their fellow beings
and who have tried to ben-fit humanity.”

How many are the young persons who
owed their rise to some of these Scientists ?
Many of the scientists in India owe their
risec to men like Sir C. V. Raman, S8ir
J. C. Bose, Sir P. C. Ray and others.

A great man of science has to battle not
only for science, but for truth and huma-
nity. No man of science who cannot stand
opposition is worthy of the name of science.
The battle of science is a battle against the
world. A real.man of science is he who
alope is capable of making science enter
its true field.

Before closing this, let me quote the
words of a scientist to show the qualities
that animate a scientist. Berzelius was a
great chemist. His pupil, Heinrich Rose,
gave a comprehensive view of the
general character of a scientist in the
“Memorial speech of Berzelius®’ *—a
speech of great beauty and with a plea-
sant warmth of tone running throughout
it. At the close of it, Rose says: ‘ The
irresistible captivation which Berzeling
exercised over those who enjoyed the privi-

* Delivered at a public meeting of the Berlin
Academy, 3rd july 1851,
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lege of a lengthened intercourse with him
was only partly due to the lofty genius
whose sparks flashed from all his work,
and only partly to the clearness, the mar-
vellous wealth of ideas, and the untiring
care and great industry that gave every-
thing with which he had to do the stamp
of the highest perfection. It was also—and
every one who knew him intimately will
agree with me in this—it was also those
qualities which placed him so high as a
man ; it was his devotion tao others, the nohle
friendship which he showed to all whom he
deemed worthy of it, the great unselfiisness
and conscientiousness, the perfect and just
recognition of the services of others—in
short, it was all those qualities which spring
from an upright and honourable character.”

Rose closes with the following: “ When
a man who is endowed with exceptional
talents as an investigator, enriches every

branch of his science with the most pregnant
facts, distinguishes himself equally in
empirical and speculative rcsearch and
grasps ibe whole subject in a philosophical
spirit ; When he arranges each detail syste-
matically and clearly, and gives out the
whqle to the world in a doctrinal system,
critically sifted and put in as perfect a form
as possible ; and lastly when he proves
himself a noble example of a practical and
theoretical teacher to a circle of pupils
eager for knowledge—that mun so fulfils
the highest demands of his science that he
will continue to shine forth as a brilliant
model for ages to come.” (4 History of
Chemistry by E. Von Meyer, Ph. D.)

Davy writes of Berzelius: * His conver-
sation was much limiied to his own subject,
His immense capacity of doine work und
his activity of mind however made him
conspicuous,”
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_examination.

THE EXAMINATION SYSTEM

By Sri BieauT! BARUsaAN CHAKRAVARTY, Asst. Teacher,

Pakur Raj H. E. School

Sonthal Porgonas (Behar)

'XAMINATION is a trustworthy,
serviceable and reliable means of
Mmeasuring the achievements of the
children. It is a safe guide to discover the
progress made by the students throughout
the whole year. It not only tests the pro
gress registered by the children, but also
reflects the teaching of the teacher. But
result.grinding is quite a different thing
from teaching. A child well acquainted
with the art of examination technique can
fare better in the examination than the
unfortunate examinee quite foreign to the
art. The former passes the test easily
and comfortably whereas the latter pores
over the books, burns the midnight oil and
cuts a poor figure in the examination. The
market is overflooded with notes, catechisms
etc, showing the tendency of the examiners
and the questions likely to be setin the
Tbe children pass the whole
year in idle gossip and play. They chew and
masticate the bazaar notes at the approach
of any examination. This, they think, is
the shortest possible route to cross the
rubicon of examination. This is the reason
why efficient and enthusiastic teachers
are seldom able to make their influence felt
in the prevalent atmosphere of apathy and
inattention on the part of children. This is
the reason why the general level of intellect
of the majority of students is decidedly low.
It will be harmful to the interests of educa-
tion, if no evaluating measure be evolved to
put a stop toit. We, the teachers, must
launch a crusade against the reading by the
children of the so-called ‘short-cuts’ to exa-
mination. A separate examination will
have to be introduced to test the general
knowledge of the students on current pro-
blélps and topics and to widen their mental
horizon at the end of every academical
Session—And promotion to the higher class
mast be contingent on success in this exa-
*

O 4

mination. The paper-setters too should
shift the emphasis from an effort of memory
in supplying desiderated ideas to the thought-
provoking questions involved in the " dis-
covery of anything new to the class on the
basis of previous knowledge, This sort of
testing and training questions consolidated
together will be conducive to their educa-
tion. The answers from the children will
be the outcome of careful and thoughtful
preparation, stamped by the individuality of
the student. A skilfully set question paper
is a very great help ; it defeats the purpose
of the note-makers and tests the examinees
through processes of thought and reasoning.
This process will turn the mind of the
children into the right groove.

Unpstandardized examninations are res-
ponsible for the failures of a majority of exa-
minees. Different examiners examine answer
books from different considerations. The
examiner’s health, frame of mind, emotional
state, and the position of the answer-book
will stand in the way of a proper judgment
and the examiner’s state of mind will be
mirrored in the answer book. The whole
blame of failures may be levelled against the
hospitable door of lack of an examination
standard. A student’s ability is judged by
his familiarity with five or six answers to
a set of questions. The fate of the. student
is sealed by this sample test. The examinee
will build an edifice on the substratum of
knowledge, provided he remains in a proper
frame of mind. Some examinees will fare
creditably with another set of questions.
Thus it is clear that suceess in the examina-
tion depends upon chance to a certain extent.

This sort of system is not at all desirable.
The most disastrous result will follow, if
the securing of pass marks predominates in
the tnind of the examinees. Their mental
horizon is overcast with this deciding factor
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and they tcndto neglect other spheres of
activities which are not required for the
success of their tests.

Ignorance of the art of answering exa-
mination questions is another reason of
failure in the examination. Skill in the art
will carry considerable weight in securing
marks. With a view to realising unifrin
work from the students, three terminal
examinations should be introduced in addi-
tion to week-end examinations. This system
will stimulate uniform labour throughout
the year in all subjects taught in the school.
Promotions should be based on the average
marks obtained in these examinations, on
percentages of attendance in the school as
well asin the field, on character and conduct
etc. A mark-register should be naintain-
ed by the class master who must give each
boy marks in indoor and outdoor activities.
The student who shows intelligence or
extraordinary activity in any undertaking or
who reads a number of good books from
the class library in a year, must get marks,
which will be entered by the class teacher
every month. These incidental marks must
be taken into consideration in deciding
doubtful cases. A boy, whosc percentage
of attendance falls short of 76%, should not
be promoted to the next higher class, unless
it is condoned by the headmaster on special
grounds, but repitition of this will stand in
the way of his promotion. If any student
is absent from any examination without any
sufficient cause, his name will not be entered
in the promotion list. If a student is absent

in any two examinations, he will not be’

promoted to the next higher class. The
average marks obtained in all the week-cnd
examinations will be taken into considera-
tion in deciding doubtful cases. If any boy
is absent in any of the three terminal exa-
minations, his average marks obtained in

the week-end examinations will be taken

into consideration.

All the high schools of each province
should adopt some common system in award-
ing promotion. In lieu of this a less
laborious and time-consuming process may

be adopted in determining fitness for  pro*
motion :—

(1) Recommendations of the class
teachcrs on the basis of the boy's percentage
of attendance in the school as well as in the
field, his conduct, out-door activities, study
of books from the class library, work done
in the class, regular habits, work of intelli-
gence ete.

(2) Marks obtained in the weck-end exa
minations containing questions on general
knowledge along with others. If such s
system be adopted, tho holding of any other
examinations should altogether be deleted
from the chapter of the educational code
It is high time to introduce an  effective
change in the present svatem of  2xaiina-
tion. Itis not the onlv hasiness of the
teachers to train the <ndents  entrusted tc
their care to secure pa=s marks in the exa
mination, but he should make the students
quite fit for participating in civic anc
national life. It is the duty of the teachers
to mould them in the unsophisticated period
of their life iuto any shap: they like.

It is extremcly desirable to  eradicate the
state of affairs and tg bring a4 wholesale
change in the presint svstem of exawina
tion and broaden the outlook of their life
There is @ tendency with some people t
accept any and every remedy that is pro-
posed. There are sume who diaznose the
defects quite all right, but are unable to
devise a remedy. We iust expose the
defects latent in any aspect in any organisa-
tion and receive criticism in right earnest
in a sportsman-like spirit and try to improve
the system. We must know that
is the essence of universe und be on ouf
guard that it may not bring on deterioration’
and degeneration. The chanoe must be for.
the bette}' and not for the \v:)rse and  stif
the imagination of all right-thinking men,
of our country. The present system @
examination is at the root of the want Of:
Proper appreciation of the dignity of labou? .
and the spirit of service of the children. y

>

change,
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cramping etfect, undue anxicty and strain
are felt by the pupils as the outcome of the
present system of examination. The three-
fold aims of the examination will be achiev-
ed, if we have recourse to the tests referred
to above : if we guarantee uniformity of
work, register the progress of their every
day performance and recognise the value of
their activities iu fields outside the scope of
the present system of examinations.

This system will look ahead for the pupils’
welfare and lead them to the goal of th:u

life. This evaluating device will promise
to do the three things mentioned above.
This system of examination will make the
children regular in the school as well as in
the field, help them in free expression of

thoughts. linked with logical sequence, lessen -

the labour and waste of time of the students,
help in doing impartial and uniform j_ustice,
and save the students from misdirected
energy. It will save the children from
mere memory work and do immense good
to their literary purusits.

A STUDENT EXPLAINS

By Syep Mozamymap., Esq, M. Ep, Patna

T Almoot in Caucasia, there once lived a

magician who had built up an earthly
paradise. Hec used to administer hemp
leaves to persons whom he wanted to use
as his tools. While they were thus intoxi-
cated he would give them a glimpse of the
paradise and extract a promise from them
that they would do his behests. In return
for this they might hope for an eternal life
in his paradise. But, though his orders
were faithfully carried out, he never
honoured his promise.

Igbal has drawn upon this theme to
illustrate the relation between Capital and
Labour. A capitalist is a Sahir-i— Almoot
(or a magician) who befools Labour by pro-
mising something which is never to be.

This theme has been the source of trouble
between a student and his teacher. Here
1s the story :

In the ancient city of Patliputra, ina
time very much like our own, on the bank
of the Sacred Ganges there once lived a
teacher and his student. The teacher had
& very large number of students to care for,
and so instructions to the student with
which we are concerned were mostly limited
to redtapism. He was required to submit

a report of his day-to-day work as often as
possible. The register on which he report-
ed his work was the student’s own, so, he
used to note extracts from books and
magazines on the inside covers of the
register.

One day, the student happened to read
Iqbul’s Khizr-i-Rah and a couple of lines
about the relation between capital and
labour attracted his attention. He noted it,
as was his wont, in one of his registers.
When it was submitted to the teacher, he
took a serious objection to it, and the
student’s wits were literally hounded out of
him. The exception taken was so unexpect-
ed and so terrifically sudden. Never before
had the tcacher taken any notice of the
quotations, which were a legion.

The quotation in question was :

Sohir-i-Alinoot ne lujh ko dea bery-i-has-
hish Aur tu ae le Khaber sumjha ise shakh-
;-nabat! It means: *“The magician of
Almoot gave you hemp leaves, and O! you
senseless, thou tookest it to be sugarcandy.”

The following day the student received a
D.O, calling upon him to explain “who is
the Sahir-i-Almoot in this work "of « Mr.
Omys’ (that was the name of our student)

%
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and how he was led t istak
Berg-i-Hashish for Sba.kh-i-n;»l:::?’t?‘ke the
The student replied as follows: “ ..
%}}1: (}u[p,tat]lon 'i;hf.rom Igbal’s famons pf)em
Khizr-i-rah. 1S particular i
1s ftorp the canto a,ddE-essed t:)“mae«(}«‘f/(/)/mngn
yon will see. it has nothing to do wit}{ 1;1()
work and it refers to no mistake of miney
As 1 told you, sir, the other day, the quotu,tinn'
is there in my diary becauseof a habit of
mine to note goad expressions in the handiest
book, copy book or paper. As these dzvs‘
?};y registers are my constant compa.nh:;:
ey are literally littered with quota.tionq.
Any of my books, or past copy books may
be examined and they will, in most caeez
be foupd containing quotations from hoo s
magazines or pictures with which, [ v
have had to do. '
“If I could understand |
am afra,iq you saw some V‘?};)bljzg(;.l&toly,} I
personal implication” (as your col]é;q m}:le
put it) in that quotation. Such a di" cespont
ful attitude towards u person Whirespecb
teacher, my guic}e, 1s far from me. To me
;x.r, the teacher Is a vital souvce of light t'lL’-
his Stu@ent who is an abyss of darkn e, He
isa ve‘rxtable sua of inspiration and ”:_s(sis. e
If 1, God forbid it, ever try to thr?)v:/ ﬂ(!;ce.
on that sun, I know the very sam o
will come and settle on iy own face ° dust

“_ To me, sir, a teacher i :
::'[e is a prophet who can le:.dnoltlisan tofgcer.
0 hgl}h and ever more light, He ¢ o ons
!:hem into great and noble personala"n' mond
Is the seed of that great pow e
influences lives. He is the very se aree
progress. ource of

‘_'I have never consciousl
attitude towards my teachez’s,f aLthetther
:);a[:tesent. It might interest you to 162?;
i y(;\:lx;l coél:;ggf regtm('ided me an intelli.

] e stu

- behaviour and he said e:ot onoih: xcrellent

card. If, however you think me ¢ el(;ord
ever faltered, your influence can hel e to
improve. Itisto you that I look f%:n iy
1llgt_nma.txon of what is dark in m e
raising and supporting that which is leo’wf‘?t

nigy
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ARITHMETIC OF HUMAN WELFARE *

Broancast TALK By 18a0 SaHIb S,

Librarian, Madras Unirersity Libr

UMAN welfare. when analysed, resolves
©itself into physical, mental an d
ipiritual welfare.
SPIRITUAL WELFARE ‘

Taking the last of these first, it 13
10teworthy that in one of his speeches in
he House of Lords two years ago the
Archbishop of Canterbury traced the
ruman misery of today largely to the defect
n spiritual welfare. Though & rationalist
nay see little eonnection between mathe-
maties and spiritual welfare. it is not with-
mt significance that some of the master.
ninds of ancient Greece shonld have
sictured God as ever geometrising. Nor
san it be mere chance that the first three
>dd primes — 3, 5 and 7 —should be so
opiversally dominant in the sp iritul
literature and oceult practices, all the world
over. The deep significance of the well-
known utterance of the Vedic seers,

e qEET quRaafaead
(Infinity ménus infinity equals infinity.]
is being probed into and even harnessed to
utilitarian ends by the arithmeticians of
today under the caption, transfinite numbers
and orders of infinity. :
MENTAL WELFARE

Turning to mental welfare, it will be
readily conceded that the human mind will
not rest in happiness uantil it can
comprehend and reduce to a few
fundamental principles or laws all the
known phenomena, be they stellar. solar or
terrestrial ; and on earth itself, be they
physical, biological or social ; and in society
itself, be they psychological, political or
economic. It is a fact that the aid of
mathematics had to be invoked, nay. new
mathematical tools like the fluxions had to
be forged by Newton and Leibnitz to help

ary, and Secrelary,

1. RavcaNarian, M.AS L T., B. L. A,

Modras Library Association

the attainment of mental satisfaction through
an understanding of celestial phenomena.
This happened in the middle of the 17th
century. The invention of the calculus of
fluxions led to that of a series of other
ealculuses the bring other phenomena with-
in easv grasp.
STATISTICAL METHODS

Iu the 13th century, the urge for the
mental sitisfaction derivable from 't he
pursuit of physical phenomena led to the
calenlns of probability. Rarly last century,
(iauss deduced from 1t his theory of errors
of observation and the normal curve of error.
Some years later Galton initiated and Karl
Pearsons carried forward the generalisation
of this theory into the calculus of statistics,
which is of service in comprehending the
far more complex phenomena in the
biological and social spheres.

A NEwW LANGUAGE :

In the theory and application of statistical
methods, the arithmetic of primitive man
has now reached such a standard of logical
rectitude and comprehensive capacity that
it is rapidy becoming the only language, in
which can be expressed, with unambiguous
precision and helpful illumination, the
significant treads in social bghaviour—pay
chology, education, economicss finance,
insurance, business, industry, commerce and
international intercourse of all sorts. In
the Mankind in the making, H. G. Wells
wrote in 1904 : *The time may not be far
remote when it will be understood that, for
complete initiation as an efficient citizen of
one of the great new complex world-wide
states that are now developing, it is as
pecessary to be able to compute, to think in
averages and maxima and minima as it is
now to be able to read and write.” The time
of which Wells then spoke appears to be now

* With acknowledgements to the Ali India Radio, Trichinopoly
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imminent. The facts of the social, econo-
mic and political problems have now reached
a complexity, that they are accessible and
thinkable soas to get mental satisfaction
and welfare onlv to those who have had a
sound training in this new language of
statistical methods, which is a generalised
species of arithmetic. One who continues
to be illiterate in this language is
bewildered and overpowered by the social
occurrences that surround him and is there-
fore mentally unhappy.

So much for the dependence of
intellectul satisfaction and mental welface
on Arithmetic.

PHYSICAL WELFARE

The dependence on statistical methods or
generalised Arithmetic is even more
pronounced in the case of the physical
welfare of the modern man. DMore than
ever, one of the abiding facts of life and the
world today is the fact that we humans are
constrained by forces beyond our control to
live, not in isolation, but in society; and
that we are literally horn members of a
thousand teams with which we must learn
‘to cooperate in some rueasure and share the
means of physical welfare, or perish.

STATISTICAL PLANNING

The primary means of our physical
welare are food, clothing and shelter. The
ratio of habitable area and consumable
natural resources to the density of population
is reaching spch a low level, that many
will have to go without physical welfare
unless careful plabning, industrial produc-’
tion and mechanical transport add to nature’s
free bounty and eliminate wastage of all
sorts. This is found to be impossible of
achievement except with the aid of sta-
tistical methods.

AN EXAMPLE

Let us illustate with the simple but
concrete case of production of children's
garments. A few years ago, the Bureau of
Home Economics of the United States of
America had to take up the complaint of
huge annual losses met by rétsilers of
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children's garments.  The losses were dué
to difficultics in  securing properly  fitting
clothing for children. The difficulties weré
traced to the absenee of a seientific study 0
the body measurements of children and their .
scatter or frequency distribution and
correlation for each age. In its absence it
was not possible to determine the satisfactory
sizing of children’s parments and the
proportion in which clothes should be made
in each size; nor was it possible to order
garments by mail.

The Bureau, therefore, sponsored a project -
to collect anthropometric data and work out
standards. 147.088 boys and girls ranging
in age from 4 to 17 were measured according
toa prescribed procedure and the statisticians
nf the Textile and Clothing Divicion of the

Jurean, tabulated and analveed the duta and
furnished a most satisfactory schoone for the
benefit of the industry, the consumers, and
the mation, eliminating wastge of every
kind, To realise that a satisfactorv solution '
of the garment problem would be impossible
without the aid of the calenlus of <tatistics,
one has ounly to look into the report of 140
pages issued by the Bureau on the
subject.

CURRENCY CIVILILSATION

To revert to generalities, the civilisution
of today may well be called a currency
civilisation.  All values are now sought to
be expressed in terms of money and
currency. This common unit of neasure
ment is not however comimon to the whole:
world. The introduction of this artificial
multi-headed mechanism has created new:
problems in the distribution of physical
welfare within one nation and in the world"
as a whole, As early as 1833, Cournot.
showed in his Pescarches int, the
mathematical principles of the theory of
wealth that these problems could not be.
solved satisfactorily except with mathematics,
And yet mathematics in economic theory:
was looked at askance till the turn of the’
present century. Insurance, which is &
modern device to ensure physical welfare:
under all condition, is wholly a product &,

¥
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actuarial mathemutics. Flimination of the
aberrations in physical welfare caused by
business cycles has to invoke the aid of
Periodagram analysis, which is a branch of
the calculus of statistics. In the United
States, the creation of the National Recovery
Administration and the Agricultural
Adjustment Adroinistration has called for
intensive statistical surveillance to provide
an adequate check on current performance
and a basis for long range planning to
ensure human welfare.
MODERN TEMPER
Illustrations can be multiplied ad infinitun
to show that the modern temper is to rely
more upon the generalised arithmetlc,'c:ful.led
Statistical method. In all human activities,
the spirit of our time asks that its conclusions
be based not so much on the distinctive re-
actions of one or two individuals as upon
the observation of 1arge numbers of
individuals and the measurement of their
likeness and diversities. As the data thus
gathered from mass phenomena become
extensive, it becomes imperative to ha v e
methods of display, analysis and inference
to make the essential relations stand out
prominently from among the mass of detail
in which they be hidden. Wherever a
populous and well organised state has risen.
statistics have therefore come to be used.
LIMITATION 1
But there are limitations to theapplication
of statistical methods to the study and
improvement of human welfare. T he
statistician derives no law which can apply
invarisbly to all members of the population
he studies; he only deduces tendencies,
which are true in the main for the group,
but which may not hold good at all for a
given individual. He describes the central
tendency of the group and of its tendency to
depart therefrom i. e. of its scattering or
divergence from that central tendency.
The statistician may assert that a little over
907 of the children born in & community in
8 year will be of the fair sex; but he can say
nothing about the sex of the baby that is
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expected to be borne by Mrs. Smith within
the next week.

LIMITATION 11l

Again, the mathematician knows all his
premises; the statistician is usually working
in a field where events are brought about
by a highly complicated plexus of causes, only
part of which can be measured, and there-
fore he speaks of probability rather than
certainty. Sampling errors cannot be
avoided and can be mitigated only by the
use of larger samples. When a mathematician
speaks of an error, he means a mistake.
When a statistician speaks of an error or
when he gives a measure of probable error,
he is not dealing with a mistake but with a
fundamental characteristic of the nature of
the universe which makes one sample differ
slightly from another. There is, thus, no
escaping from probable errors.

LIMITATION Il1]

The help that the calculus of statistics can
give to human welfare has a serious.
limitation of a third kind. This it shares
with mathematics, its parent, It derives from
data merely hypothetical propositions like,
“If p, then ¢.” Here is an example : “If the
population of a country is reduced, the
wealth per capita will ircrease.”” It says
nothing about t h e moral or idealogical
implicatiors of reduction of population or of
wealth per capita. Nor does it indicate the
details of the particular practical measures
that the statésman should take to reduce the
population in case it is considered moral to
do so and it is believed that w ealt h per
capita must be increased at any cost. If the
statesman makes a practical proposal, the
statistical method will have no objection to
test its efficiency and if possible to investigate
its repercussions in other directions.

The avoidance by the statistician of the
roles of the statesman and of the reformer
is a limitation which must be borne in mind
in determining what can be expected of
him. Baut it is a limitation that raises him
to the status of a scientist.
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ELEMyNTARY ANALYLICAL GEOMETRY : BY
Ser M. V. JaupunaTaaN M.A., B. Sc.
M. V. Sesgaprt & Co., BALEPET, BANGA-
LoRE Ciry. Pr. 119. PRICE, As. 12 ONLY.

his book is quite useful for the students

' of the Intermediate classes and is &
COmplement to the book on Calculus by the
Same author. The treatment of the subject
ast be quite easy for the studeats to follow.

. A chapter on circles could have been
lncluded, without which the book does not
Seern to cover the syllabus in Analytical
eometry for Intermnediate classes. The
equation of a circle bas been derived asa
Problem in locus. The author says that ‘the
equations to straight lines, circles and other
curves are derived as natural applications of
.the basic analytical formule connected with
* points’; but the equations of ‘other curves’
are not dealt with anywhere in the book.
Foorrrixts oN THE SANDS oF TiMe. A
QUIcK SURVEY OF HuMaN HISTORY 4S8
MARKED BY THE LIVES OF GREAT MEN
AND WOMEN, By F. G. PEARCE.
(HumMpHEREY MILFORD, OXFORD UNIVER-

siry Press. 1942). Price 1-12. Pe.
xvi & 303.
This collection of descriptive pictures

illustrating the evolution of human civi-
lisation is made up of 36 chapters divided
into 130 sections, each section dealing prin-
cipally with a single topic indicated by the
ke)’-question put at its top. The key-ques-
tion runs for example like this: * Where
have remains of the oldest civilisation in
India been found ? What were the main
points of Christ’s teaching and why did the
Jews dislike it? What caused the Crusades
and what effect did they produce? What
Were the good and bad things in the French
revolution? What important inventions
were made by Edison ?”” These chapters
trace the evolution of human culture from
the primitive man through the age of the
Aryans and the Jews and the early Chinese

on through the centuries, dealing with
figures like Pericles, Alexander, Asoka,
Christ, Justinian, the Prophet Muhammad,
Saint Francis, Columbus, Leonardo da
Vinci, Akbar and Shivaji. Voltairc and
Rousseau, Washington and Nepoleon
Arkwright and Stephenson, Pasteur, Edison
and Marconi, Garibaldi, Lincoln, Bismarck,
Chiang-Kai-Shek and Mahatma Gandhi,
besides the movements and institutions that
they repressnt. The illustrations have
been chosen from the most authoritative
sources. Every historic figure with which
the book deals i1s significant either for the
creation or for the continuation and expan-
sion of forces that have made human
culture grow in an unending chain. Care
has been taken to make the time-spirit come
out prominently in the narrative, which can
be regarded as supplementary to the history
text-book.

Even the Dark Ages which have been a
gap in the growth of civilisation are
represented by Attila and Charlemagne.
Each chapter has certain questions
and exercises at the end. Of these a
few are for the more advanced students.
Two instructive charts are included in
the book, the first in the shape of a spiral,
each circle of which is to represent 2,000
years and the topmost three circles of which
show the cycle of recorded history from
4,000 B.C. The second is a tabular chart
showing oblong spaces in double column,
duly filled in with proper details, each mark-
ing a period of about 250 years in the ages
subsequent to the Christian era and 375
years in the period before Christ reaching
upto 3.000 B.C. The book is very sugges.
tive and useful, and the heroes and persona-
ges whom it describes have been effectively
used as pegs on which the stories of move-
ments and iostitutional growth have been
bung. Appropriately enough, it ends with
an exhortation to the pupil to develop his
own intelligence and to try to think out his
own answers to the problems about him.
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EDITORIAL NOTES

1

IT will not be an exaggeration if we apply

the term, “epoch-making,’’ to the re-
commendations of the John

The s?l'gent Sargent Committee regard-
Ommittee’s ing the necessary Iminima
comenda-  of the salaries of teachers
tions. of various grades and other

i n e suggestions as to the rc-
ganisation of the educational framework
oA the country. The Comumittec is a 100st
fUtl}oritatiV'e body and its distinguished
*hairman is the embodiment of a synthesis
)t the highest educational ideals of the
‘lﬁ‘el‘ent parts of the world. The re-
i’°m{nenda.tions are very clearcut and
,eﬁmte and are most to be welcomed by the
€aching profession which is destined to
decupy the central place in the proposed
itheme of reconstruction. 1t effectively
E’lsualises the truth that the success of any
cheme of education is bound to depend
,nt‘ma-tely, upon the quality and type of
"e%hers employed: Thus the Cominittee re-
‘Ommends, in the first place, that only those
8 possession of a watriculation certificate
hould be employed in any class of our
Ximary and middle schools, andin the
high schools only degree-holders should be
*mployed as teachers at all. It recommends
he employment of women teachers in
lursery and infant schools, as women alone
‘an be useful to infants, according to the
revailing ideas in all advanced countries.

. The next sequential recommendation of
¢ Committee is naturally bearing on the
Talning that ought to be imparted to all
eachers, and suggests the lengthening
X the period of training’ to courses ranging
:)m two and a half to three years,
" Cept in the case of teachers to be em-

oyed in the high schools. It can
::durged .th.at in the case of all teachers
"ho:lrd training the length of the_course
n be increased along with the impart-

€ of more effective methods of training.

We cannot have a full idea of the nature of
the recommendations in regard to the train-
ing of teachers from the mere summary of
the report of the Committee that is available
tous now and we eagerly await the publica-
tion of the full report. ,

Much 1more significant than all the other
recommendations, from the point of view
of the teacher, is the summary of sugges-
tions relating to the salaries of teachers and
the conditions of their service in general.
The first thing to be realised is that even
the lowest teacher should enjoy and be
entitled to a respectable status in society by
virtue of the important position he occupies
in the scheme of social activity and growth.
The Committee has fittingly laid down that
the minimum salary of a teacher in a pri-
mary school shovld be Rs. 30/ risingto
Rs. 303 middle school teachers should work
on the minimum of Rs. 40, rising up to
Rs 80; and teachers in the high schools
should receive a grade of Rs. 70—5—150,
Provision should be made for extra allow-
ances towards house rents in all places
and towards enhanced cost of living in large
towns. Similarly correspondingly liberal
terms have been provided for in respect of
pensions and provident fund allowances,
leave-rules and hours of work.

Headmasters of all Schools have been
recognised in their basic importance and
their bearing of special responsibilities; and
a special pay has been suggested for them in
all schools, and for those of high schools
a salary of Rs. 300—15—500 has been
suggested.

These epoch-making recommendations
stand enhanced in their moral value, because
they proceed from a Government Committee
presided over by the Educational Com.
missioner with the Government of India
and having among its members five
experienced Provincial Directors of Public
Instruction. The enhanced expenditure
that would be involved if these recommen-
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dations should be implemented by the Pro-
vincial Governments, can, it is suggested, be
met by grants made by the Central Govern-
ment to the various Provincial Administra-
tions. This systemm of subventions from
centre to the parts, particularly in the
matter of promoting nation-building activi-
ties, is becomming increasingly prevalent
in all large, particularly federal, states.

11

We welcome the Chinese Educational
Mission headed by Dr. Y. H. Ku, Vice-
Minister of Education.

The Chinese China, who have been
Educational touring our country this
and Cultural spring. The Mission has
Mission. both to learn from and to

teach to India educational
ideals and schemes of reorganisation in the
post-War period. China has succeeded in
keeping up her higher educational effort
made in her universities; uninjured by
‘Japanese bombings and by the consequent
migration into the interior. She has like-
wise succeeded in harnessing the energv and
patriotism of her students to the increase
of war effort against the enemy. Her
higher schools impart military training as a
compulsory subject and lay strong emphasis
on discipline and physical culture. All
her schools have been divorced from deno-
minational religious instruction; and in no
school or*college is any denominational sub-
ject taught.

According to Dr. Ku, the Chinese ideal is
to have one public school for every one
hundred families and to pay all teachers the
same scales of salary as corresponding civil
servants get. Yet another feature is the nse
of Chinese as the nuniversal medium of ins.
truction. Dr. Ku and his colleagues on the
Mission have a great deal to impart to our
educational authorities and the proposed
interchange of scholars between the Indian
and the Chinese Universities'will keep up
this cultural contact and be productive of g
spirit of mutual emulation between these
two great Asiatic cultures and peoples.
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Professor M. Venkatarangiah, one of -
ablest and most experienced teachers of
South India, presiding ovet

The Qualities th e Conference of tht

of Great Teachers of the Affiliated
Teachers. Colleges of the Andhr?
University, held recently

at Guntur, discussed the elements whic

should go to make up a successful teacher
He would put down the possession of res
scholarship and learning as the. first of the
requisite qualities, and this implies ¢
mastery not only of the classics on the sub
jects he teaches, but also a familiarity with
the current literature and discussions bear
ing on them. The teacher must be upto
date, because by this alone, can he give t
his students the truths thut have stood the
test of time and of challenge. The need fo
attaining the broad outlines of knowledgt
is great and particularly invaluable to al
of us, as it will enable us to avaid becoming
mere coaches for examination purposes
The capacity of clear and effective expost
tion and the ability to avoid horedom an
monotony are rare and delicate qualitied
hard to acquire, but they contribute mos|
effectively to create a persopal and living
bond between the teacher and the taugbt
The cumulative fruit of the possession ank
practice of these above-mentioned qualitié!
will be a perennial freshness that woull
mark the teacher avoiding all appearano
of a mere mechanical operation on his

and bringing to bear on the student th#
teaching is not a mere repetition, but Wi
enable the instructor to sec new aspects d
his subject, new arrangements of ideas, D
new and fresh shiftings of emaphasis, and pd
forth new comparisons and illustrations- *

Professor Venkatarangish rightly out
phasises the importance of personality whi
cannot be exactly defined in particular ter®
and attributes and which contains one
more of the ingredients of solid learnioh
brilliance  of ~ exposition, liveliness
humour, excellence of character and beafi
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smmplicity of life—being mixed in varying
Proportions and ditfering in differcut persons.
.It 18 through nersonality that the teacher
Impresses himself upon his students and
leaves behind him an imperishable memory
of his life and character.

Our Professor deprecates the prevailing
tendency to rate capacity for research as
being a higher order of intelligence and
ability than a capacity for effective exposi-
tion and teaching. The unfortunate conse.
quence of such a tendency has been to create
a kind of caste distinction among teachers,
research workers being assigoed to the
higher caste and mere teachers relegated to
the lower caste. He urges clear thinking in
the matter and an analysis of the character
and quality of research, as ordinarily under-
Stood, to include collection of data as well as
liscovery of new facts aud new truth. The
caution given by the Professor is to be care-
fu"y ‘borne in mind in our estimate of the
value of teachers in general and of lecturers
and research-workers in colleges, universities
and other learned bodies.

v

Professor Subrahmanyam, who was cut off
Suddenly in the prime of his life, did re-
markable pioneer work in

The late Pro- building up for Geography
fessor a definite niche in Univer-

N. Subrah- ity studies and a very com-
manyam. prehensive place in the

High School courses. He
was an enthusiast, throughont a long and
laborious career as teacher for nearly forty
Years, for the acquiring for geography a
More prominent recognition of its status

. both as a humanistic and as a scientific

subject. The importance of environment in
the life of man and his social and economic

»

activity and the value of the study of geo-
graphy as a science of the earth both receiv-
ed due attention in the school of geographers
that he laboured s hard to build up. The
definite assignment of a place to geography
in the Intermediate and B.A. courses of the
Madras Univarsity, the successful running
of the Madras Geographical Association, the
conduct and publication of a quarterly
journal devoted to geographical studies and
now endowed with an all-India character,
and the pursuit of various aims like the
the running of summer courses for the
further training and equipment of geo-
graphy teachers of all grades and the hold-
ing of annual sessions of a Geographical
Conference as an adjunct of the Provincial
Teachers Conference—these are among the
most creditable of the many academic and
useful achievements of the late Professor. It
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1s but a fitting tribute to his memory  that
the Memoria] Committee started to perpe
tuate his name should have as one of its
objects, the construction of a home of its
own for the Indian Gengraphical Society
(formerly the Madras Geographical Associa-
tion) in his own name, to be called, The
Subrahmanyam Mewmorial Hall. We are
further gratified to learn that the Com-
mittee, with the enthusiastic co-operation of
geographers of the Presidency like Mr.
George Kuriyan, should contemplite the
publishing of a commemoration volume of
tributes to the memory of the departed in
the shape of appreciations and learned
articles and the presentation of a portrait of
his to the University of Madras.  We wish
the movement every success,

We regret that owing to grave dimes
in cetting paper, we have been obhgd
much against cur will, !
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Sy SRI MANTHRIPRAG

N schools. as in the Universities, history 1s

often taught in quitea peculiar way. A
nd of the names of Kings and generals,

W g gl greater fund of the dates of

Mtles apd the like are dumped on the
F{pilS, whose young and tender minds are
fiVen to have a forced reception: But
trely this is not history. History should
'l us of the people of a country, their mode
life, their achieviments, and their
lought, It shculd giveus 2 glimpse of
1eIr joys and sorrows, of their dungers and
fliculties and how eventually they
Vercame them. This is the sort of history
1at can teach us something which might
tand in good stead in our lives. Thisis
e sort of history that can set us an exam-
le ang lead us along the road to progress.

At present, as we have already noted,
lstory teuching largely implies great con-
Rerors and glorious genera‘s, whereas the
eople who really helped civilization for-
7ard are often curiously not mentioned at

The bane of attaching such undue
*ominence to Killers and destroyers is that
e ignorant masses of people are led to
‘elieve that the greatest countries are those
EM have vanqgished the greatest number
\ other countries and ruled over them as
roud conquerors. It is a pity that lots of us

XLiX—23

A COURSE IN WORLD HISTORY—ITS POSSIBILITIES
AND PRACTICABILITY

apa RaMa R0, LA, B Eo Parlakimedy, Orissa

do not know who were the fiest founders of
the arts of Life. These founders of the arts
of Life are the true civilized men. Not
those glorious conquerors who indulged in
battle, as do the savages and the animals.
So, mere political history alone should not
oceupy our attention. We have to pay heed
as well to the cultural aspect of history. In
an earnest attempt to find out what History
is, we arrive at the fact that it is the evolu-
tion of the human species in all its aspects,—
political. economic, social, religious and
cultural.

Iaving argued that history gshould be
taught in 1ts entirety, 1 shall now plead that
it is not the history of one country alone,
however multidimensional, that we should
teach, but that of the world as a whole.
History has to be looked at as & whole, with
2 view, to find out what each age and race
has contributed to the common stock, and
how and why each age has followed in its
place. We must as well learn how country
reacts upon country, for in this way was
made our present day composite civilization.
We are essentially interested in man, and
wherever man is, he has created history for
us. And so we are interested not only in
particular phases of man's evolution, but in
all ages and in all climes.
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to its introduction in the secondary schools, it
may be arrued that itis beyond the com-
prehension of yvoung boys. On the other
hand, an eminent historian and thinker,
H.A.L. Fisher, remarks: “I should be olad
if every child in the country could
begin hi-tory with the cave wmen and
receive early lessons of a simple kind ab ¢
the Babylonians and the Fuyptiars, the
Jews and the Arvabs, the Greeks and  the
Romans before the study of British history
is begun about the cleventh or twelfth
year.”" Leavinga margin for the ditference
in facilities and achievements in the Iudian
and British schonls, we can reasonably try
to introduce it in the higher classes of our
secondary schools, for by then pupils can
be expected to have developed a reasonable
amount of imagination, tim: sense an

historical mindedness. World history cun

at least be made an optional subject, it the

conseasus of opinion be not in favour of

making the burden fall as a compulsory

subject on all. In this =onnection 1 may

draw your attention to the re-m‘ganisey'l

courses in the South Orissa schools wherein

5, browd outline of the history of the world”
is to be taught to the pupils of class VIII,
foe. for 1 form, It is a nic: idea in <o far
as it gnas.  But T am not quite sure if the
end can be achieved without straining the
young boys’ intellect and imagination.
Nonetheless, it does not leave me difli lent.
The earlier part of world history will
arouse the interest and stir the inmninutiou
of the pupils because it provides th(:n with
theadventure and achievements of the early
men. The modern developments—whi.cil
are u bit complex—may not be hard vround
to tread on. Neither will it be St[‘u.l’;rre if
in the two previous classes ([ and 11 f?mns)
we can hianage te give the boys an outline
knowledge of the entire Tadian history.
Such a knowledge would give them an
iokiing of the gradual progress and the
broad currents of history. Now and then
we wight refer té the political, economic
and cultural achievements of other countries

with which we come across in the ¢oupse

THE EDUCATIONAL REVIEW

of our study.  For example, in cwnrlecti%
with the coming of the Aryans we mig
tg}l them about the nomadic and the settlé
life, the Tndus Valley, the Nile and t
Mes potanmian  eivilizitions which  exish
befoee  their coming, \When dealing wi
Alexander’s invusion we cun reterto &
E)‘Olltlu;ll ail cultural  developments
.\IIrl(:;;(:x(:;xmlu)d‘-;::; ngr\\\t(-}-lm 71}1‘:’ “"”“““g. e

) ans, o - ace their uscen
ey Finrope  nd the conditions u
Bucope at the time of the Crusades.
commn of the Fucopean ecnomercial cod
MmuRitess gives us the oecasion to say somd
thin: abont the woosraniical diseoveries and

thelr H :

teir economic,  political  and  cultu
mﬂ_u‘fnce on the st Through sciencd
which plavs  a dominant part in our ow'

times, we can refer tothe Industrial Revoll

u‘on and _its effects on the West and t
Fust. Making the veeant Indinn fight £
freetom the ¢ el oLt We can n:u‘l'&'

2
the 13th century Revolusions for  Libert,
the subsequent d-velopment of the idea !
Democeracy, hw the western eomntrie: hat

lj‘trgely becorne denceratic ant how th
Orient, in spre of o the stumiblins hlock

15 now hewding towards freedsn and dem!
cracy.,

Then conves the BLotn ol tune, b'imPI
we have to reaire i true value of histof
more 5o at the pre-ent tine, Then we W
not ericlie to give < e niore time to
stady of histarv. In the Orissa  schof
world history st be tiushe to boys of
f()l‘lﬂ and only thre . pr:ri(-;ds are allotted
It in - a week., Necessarily it invol?
hurrying up the boys at breakneek sp®
and the apprehension is that it may 8
be (}(fcctively appreciated or retained. FO
1:(:1'1(,?ds' @ week may work moderately |
Sut 1f itisintroduced in the higher f
covering a period of two x'ours? there
not be much complaint about want of g

te:\lgw, 45 to the uccomplishments :ﬁ
cher, apart fromn the necessary to0%

cal ‘qualification of a teacher, one 9

have at his command g good knowlet
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the history of the world. its broad currents, Civilization” wherein he contends that

and, not the least iruportant . its true meaning.
He should be tactful enough as to present
t_he various phases of civilization and their
Significance in such a way that the pupil
may be able to understand and apprectate
without much strain.

Luckily, we do not have to suffer for
want of good books. Of course there are
Dot texthooks aed guides made for the
Parpose. Dut there a. ¢ books of inestima-
ble value—\Wells' “*A Short History of the
World (A valuable translation of this 1s
made in Telugu by Sri K. Satagopacharyulu
M.A., B.L. under the nomenclature “Jagat-
kadhy ), Jawahar Lal Nehru's “Glimpses of
World History”, and Joad’s *“The Story of

Heroes of History must be Heroes of Peace
and not of War, of construction and not of
destruction. Nehru's ¢ Letters from a
Father to his Daughter” is a very interest-
ing and brief account of the early days of
the world “written for children”. John Gun-
ther's splended volumes, and ‘“European
Civilization” with a chapter on the “Revolt
of the Orient” by three learned professors
of the University of California—will be of
immense value. Of course a study of these
volumes entails hard work, clear analysis,
and inexhaustible patience. A very great
responsibility devolves on the teacher who
has to synthesise his information ~and
present it to the pupil as a briet and simple
story without any broken threads.
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LEARNING THROU

By Paur T. VErcuESE Esq., B.A,
Headmaster,

THERE are two fundamental pr'inciple(?
that are common to all teaching an
learning.

Topics (1) must be presented to pl.lpl;ifsi(z
that they can obtain as Real 0}* as;e;)(]le »:,
cally imagined an experience a3 pos

and (2) must be examined by P“ll’_“’S 1rl
such a V,Jva.y as to lead to an intelligen
understanding of them.

When it is not possible for pupils tqo lizrir;
through direct experience of thlngiitera—
the case in the learning of History, ,b
tore, and to a great extent, In Geo%rap a‘};l.
we must endeavour to induce In thernrwl
experience as nearly equal to ttberOu !
experience as can be managed o rmgn X
words, pictures, models, sketches, : gcenes
and maps. Thus things, events an nes
not available for direct examination mus

isti S51-
Presented in as realistic a manner as pc \

ble. The more formal and _abstract t)]'pes
of illustration i.e., sketches, diagrams, p art):
and maps, are an important aid to‘:anccur;aihe
and clear examination. They direct he
pupils’ attention to certain pa.rtlcul ?o
aspects of a thing or event and appea
their understanding through the eye.

We must also lead pupils to think ab<::(§
What is imagined or mentally construc od
by them so as to understand 1itic, °
examine it with the help of their ideas ar; t
by comparisons, contrasts and analogies toa-
of their own experience. Hence illus rd
tions must be examined, problems .ra{fsle
and carried forward to a solution in a siml ﬁ.r
Way as when pupils are concerned with g
real object. It is a great mistake to regar

ing
- illustrations as merely a means of making

a lesson attractive, An excessive 'numk_w;
of illustrations or pictures shown in quic
Succession without adequate time being

‘allowed for examination confuses and dis-

GH GRAPHIC ILLUSTRATION

M.Ep. (LsEDS)., L.C.P., (Loxp.) ML.RS.T. (Exe),
High School, Peringottukara, Cochin State.

tracts rather than stimulates and assists
thought.

Such illustrative aids as have be'?ri
enumerated are indispensa.ble in the pupils
study of life and occupations in 3 foreign
land or in a period}remote from the present.
In all history teaching great attention
sEould be paid to the life and customs of
the period dealt with and the topics present-
ed irll such a way that the pq]lalllsb 1n1te;ets(t>

i d he wi e le

] be awakened an ' .
Vzglise imaginatively the life aud actions of
N st ages. The problem that confronts the
F:achi lies in the means to be adopted in
stimulating the pupil ‘to use ‘}'nts. expzr::;(lzle

1 ic an -
in the constrnction of a realis ]
lrlzztte ?ma,ginative picture of a scene 1D 2 dpa.bst
age. No topic which cannot be rlgfalls}i lg

p . «, v - - l e s Ou

ino similarities with his own
gz‘ggfﬁdered. For example, it would be' la
serious mwistake to discuss with young p:.ilpl S
the contribution of Greece to mo .elin
civilisation. This contribution lni;lrzmsaogzhgr’
i literature, philo

the spheres of art, . .
erlld scieIr)lce, and the young p\;{::ilgzzen::}lﬂzlgl
i of ideas or ex
le;otltlls ez:{)le him to understand and agprei |
ciate it. Such topics, howev%r, would f: 0 |
interest to pupils of over 10 yearso idgt%
whose experience has increased x;:deith

i oncer

d whose interests are C
?(inea,s. Even at this stage of developnt:_eng
the emphasis should1 bet.npoiz:l tfheelixi'?: ;ia& |

TIPS
results of Greek civilisall p  life
insti odern times.
ht and institutions ol m '
't[?};)ug oung child has expertence of the daily
iif: }(;f the home snd the activities and
occupations of his fa.mli;y a:ndf of i;;:rlmv?iltel;

i nvironment. He 1s Iam .
?I;Ztie:d for food, clothing, c;welhngs, 1r3;:l;:-

i in daily life etc., an e
ments required in | .
activities concerned With supplying those

needs. This experience is the basis from

-
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which we
realisation (,Ifn ltllife lflfevf"loh and grow their
countries. ’Think'l em ?he past or in ()thol'
he constructs re ‘an with this experienc r
of the way ma a IS.th ;%nd aeeurats pict 0.
v man built his dwelling: ébt :im"%
o tlnes

hlS f
Od &Dd ClOtheby fln(l const .“"ted a d
4] n

used ea-p ns 1 t in t 1er
W 0 € nd

" H“ple“‘f’,“ S
a.yS, a-Dd })EI‘fOIIl the th l\‘ f Lilo l f
(l 18(1 h(’ SKS O (1‘( ) 11e

in relati
tion to others and the communit
v,

In regard
aspects %f lifzo tt}1‘1e moral and spiritual
good. The Pll[;il .1?1 Sl:‘ll_lne principle h()lr(i;
relations wi his home and i
unity ha,‘sv“?_oth?rs in the school (.lmln his
conrage, pe xperienced sach ‘Uul: .II’Hm,
able th .rgc rseverance, justice etcl ‘Ilt(xies as
24 . . Ar N
in others. O'ti'[;ilsli a?]d admire Sim{la,rlv'\r}:t\elf
from th > e can draw inspi aes
gallant g;?ls}tlﬂrxgs which depict tiglraot{)({n
eroic personaliti noble
but the d p srsonalities of . '
ee s of 1 :
per and more subtle qu‘lll'\l:‘tor}é
’ alities o

character will li i
ie outs i .
the present. ide his experience for

Left to hi
_ mself, the i ‘
 elt self, th pupil natur:
presemg;et history in the light o}“g' o
prese: y experience and in order to st
late constructive imaginati vork
suee)l' and accurately tI;’e ILt o et
) , eac
pply suitable material to a.ssistmtl’k])ir m}llSt
pupils’

thought and i .
] 1maginati .
the right lines. gination and guide it along

n

Such aid
s to though .
may take the form ij_f and imagination

(a) Dtilisati
. ion of th
real o " e concr . .
m:deﬁ:;“%ous example. Meé:hm either
s from ?‘mplg source extracts \\se can
e of 4 istorical fiction d‘“‘ read-
etailed facts which fa(‘;:r a wise
1 apt and

table illustrati
rations of th .
the presentation of the :’O&tmcular steps

b) The use of pi
$hold plos O Bietures, di .
ould noltfl:;(:kfboa'?d Skelches.agl?rk?;n S
te re e a.n_c\{u\, but should pictures
vet\oa.g:gsem-“m‘ls and  should be acen.
ress a.rm(:l\th d‘;"&'\\. Pictures Sl\llm be
> r an OWi
)CC wea HOW1n
upations and pastimes sgzﬁia bmldings'

. be collect.

ed by the teacher and if nece;:mr\'.eﬂlw
to a suitable size for class YQ'.U‘H.H]:' pu[pasi
A ten.chgr of hi-tory should t"l‘:*’- in b8
thn‘lm;mc.« Sf enessing oneh a Co[lecﬁ'
which shonld be smrmi and clzsziﬁed
that they can be chtained at
when required. A suitable collectioB
luatern shides and <ivuple models will for®
valuable adjunct to nistory teaching-
N .
lll,i(;;),l:ll‘,t(z ’chfm-«‘.: of simple, but suitab;
quage. e the words nsed should
t;;x.nfl:‘nr to the ¢liss a5 words: used n eveﬂ“
mparison and contrast

Lo,

smptls’ ow . .

1 ' p‘l.\ W (-_\p(.. ienee 1\.11’1 \'ui[u’ule
Ules are . . ' ‘
© of great valuz 1o nelping fotW"“

th(‘, 1oOCee-s =
‘ 1@ ”f \lndl'r.'tllndil"‘h
g

_/
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THE SECRET CF S

By Sri A. \']’,,\‘KATARAMANIALL NMUA.
TR e The

DISTINGUISHED educationist and 20
eye-witness 10 the sound working of
Dr,. Tagore's school at Shantiniketan, 2
typical centre of our true national culture,
ohserves: “I am convinced that Tagore’s
shool has come to Sty and ere long We
11l see more of such schools springing ub
1 varicus parts of this <ub-continent and 1n
he rest of the world- And so1 35aY» bhecause
Utruly secks to jmpart that Bmhmanical
ulture, culture as lived ‘o by the Seers of
he Brahina, the goul, which has enabled
India to live throuzh centuries of travail
ind long suffering with hope and optimism.
This Brahmfmical culture 1s the one that
we all want and must have, if ‘ur goal 18
human hnpp"nuss”.

It is the purpose of thisarticle to examine
briefly, yet carefully, the secret of success
50 far as it relates t0 the {3rahmanical cul-
ture. An ideal ed acational system has o
sound psycholog'\cal basis. The human
mind is the material of the educationist: Tts
careful swudy, and 0ot mere theories 0
academic perfections is the strong foundation
for ap educational : Any
system, like the present system of educations
which is based on 80 insufficient knowledge
of haman péychology’s and which thereby
ignores the nstrument  of study of tbe
human mind, infant, adolescent, and adulb

is bound to bear no fruit.

Samskrit works on educational psychology
reveal to us that there were three main

principles of teaching 1

] recognised by our
ancient Indian educationists. «Nothing can

be taught” this was the Grst principle- The

teacher is only a helper and guide. B9
true task is to “suggest and not 10
impose””. The teacher i8 DO teacher, if

he is only an instructor OF
only shows the pupil how

KLIX—3 ,

UCCESS IN

, L

EDUCAT|ON
T A Rotired /'y'rlu,rutiuuﬂl Officers
Nizands (lort

of knowledge, and helps and

instruments
himn in that process: He neither

encourages
trains the pupil’s mind nor imparts know-
ledge to him. All that he does is to shoW

to acquire knowledge for himself:
It is wrong 0 say that the teacher calls
forth the knowledge that is withio. e
only shows him where it lies and how it can
be habituated 1O rise to the urface. This
scund prineiples @ characteristic of good
teaching- nelds good ip all cases,

puptl a child or mam boy or girl.
amount  0f, help ] necessary

and guidance
garies, of coursé according to the age ©
the pupil.

him how

The second principle of

that the human mind must

Tits 0wWn growth. In modern Bnes the
parent OF the teacher thinks that the chi

can be hammered 1pto 2 particular shape
de.ired by either of them. Our ancient
educationists would regard this as an 1§00
rant superstitions and would justly exclaim,
“tlow harbarous !’ According to0 them the
child himself must be induced to expand in
accordance with his own nature.
were always against forcing nature 10
abandon its own dharma. They realised
the baneful consequences © the process.
They rightly condemned the selfish tyranny
over a human soul implied in such @
process. They recognised the loss accruing
to the nation thereby, a8 by that process

the nation lost the penefit of the best that &
:t. They taught that

man could have given it
“there 15 something divine in every One
something that js proper to him, something
that awaits 3 chance of perfections and the
task liesin finding 1t developing it, and
asing it to the best advantage of the indivi- ‘
dua) and the societys Hence they postu-
lated that “the chief aim of education is to
help the growing soul to draw out thatin

4



186

itself, which 1s be i
s *h 1s best and make it )
e e, perfect for

The third principle of true teachingis t
work from the near to the far, fro%n ‘tho
present to the future. A man’s nati .
rests on his soul’s past, on his he.redit' l;e
his environment, on his nationality, o)r'; hir:
own country, on the soil from which he;
draws sustenance, the very air that he
hreath'es, and_the sights. sounds, and ;mbiti
to Wth]:l hg is accustomed. It is these thavt
mould him insensibly. We must recognise
this fact and it is from there that we must
make a beginning. )

Liook at the text-books of modern times'!
Images and ideas of a lifc that is
entirely alien are presented by force
for assimilation. How can there he a
free and natural growth? Gemiine
development is impossible. This artificial
:mouldmg into an alien form has dor
1gca.lculab'le harm to the rising gener;e«
tion. Itis God’s plan that thgy should
belong to a particular nation, age, ‘societ :
and that they should be the ¢ children c))’f
the past, possessors of the present, and crea-
tors .of the future”, Well may ' the Chief
mester of Orissa exclaim; “Our countr
will not be a loser, if a bonfire is made o};
most of our available textbooks™. Tt
must be kept in view that the past is our
foundation, the preseht our material ‘ and
the futare our aim and goal. Each o% these
must find its due and natural place in o
national system of education. .

.Aecording to our Indian psych

mind or “antahkarana”, ispt})lle (i)llmgi?u’mgrlxi
qf the educationist. In consists of four
layers. The chitta or the storehouse of
memory, is the foundation on which all the
other three layers stand. It is the reservoir
of past mental impressions. It must be
distinguished from the specific act of
memory, which may be called active
memory, a_higher but less perfectly deve
loped function. The chitta may be calleé
“‘&jthe passive memory, or potential memory,
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which needs no training, as it is antol

and naturally suflicient to its task. ﬂ
object of knowledge coming within its¥
is thoroughly secured, safelv placed,
faultlessly preserved in that most admirsds
receptacle. All experience, therefore,
within us as passive memory. What thd
is the function of active memory > We af
informed that it selects and takes what
requires from that receptacle, the chitta. '

The second layer is the mind proper ¢
manas, the sixth sense of our Sams |
psychology, in which all the others 8
gathered up. The Saroskrit term mand
does not correspond to the Engliéh woR
mind.  As is pointed out in the Bbaqa”d
gita it stands for that peculiar functioﬂ
the faculty of attention by means of whil
the operation of the senses in relation
the external objects are. as it were, report
to the soul. Samskrit psychology exnlai
absent-mindedness as follows: A man is
g.bsorbed in some train of thought that !
is dead to the world around him, that}
senses do not report to his sonl their !
actions to the external world. For the tit
being, the manas isnot directed to t
perception of external objects by these 8¢
ses. The faculty of attention or m('mas
filrectgd towards the thought or meditati®
in which the man is ens;;szed. But inth
case of those whn are not absent-mindél
the faculty of atteation or manas is direcH®
to the perception of external objects by
senses. This is the view of our Sams
psychologists and renowned rishis
affirm that manas can help usin “inters
concentration or introspection. It is
iitetrmmation of the will (ichchashakt’) th
t,ion rols the working of our faculty of atte

n, and decides whether it is to be direct!
externally or internally. This power
will or mental determination is called dhr
in our Indian.psychology.

Fh'.l‘sile‘re is a double function of the mir

Birst, it receives the images of things trsd

lated into sight, sound, smell, taste 8!
uch, the jnanapanchakam, and
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these again into thought-sensations. 1t does
something else. It receives also images of
ts own direct grasping and forms them into
nental impressions. Note that these
hought-sensations and mental impressions
ite the material of tbought, and not
hought itself, That thought should work
n  sufficient and perfect material is 2
principle known to every sound educationist.
ltis therefore the first business of the
teacher to develop in the child the right
use of the six senses (sharx'mdriyas), which
should by no means be allowed to be stunt‘ed
or injured by disease. They must be train-
ed by the child nimself under the teacher's
direction to that perfect accuracy and subtle
sensitiveness of which they are capable. To
act to this, whatever aid can be gained by
the organs of action (karmendriyas) should
be thoroughly employed. The hand, for
instance, is the minister of the brain. There
has never been conceived of made by man
any instrument, machine or coptrivance
capable of such a  diversity of usefulness as
the human hand. Nothing hasever existed
with such infinite adaptability to various
beeds, or capable of being trained to such
degrees of dexterity and versatility. Nor is
it likely that as perfect a machine will
ever be produced by human skill, for the
aly thing the human hand cannot do is to
reate an instrument as perfect as itself.
lever was there a hand that did not exactly
eflect the brain that directs it.

The hand must be trained to reproduce
vhat the eye sees and the mind senses. The
Peech should be trained toa perfect ex-
ession of the knowledge which the whole

ntahkarana possesses:

The third layer of the antahkarana is the
wuddhi or intellect which is the real 10Stru-
Ment of thought, and which orders and
Yisposes of the knowledge acquired by the
other parts. Our psychology lays special
Stress on this layer as being the most im-
%‘mant for the purposes of the educationist.

he buddhi is an organ composed of several
gtoups of functionss which may be roughly
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divided into two classes: (1) the faculties
that are comprehensive, creative, and
synthetic; (2) the faculties that are critical
and analytic. To the first division belong
Judgment, Imagination, Memory, and
Observation; to the second belong Compa-
rison and Reasoning. If the child’s educa-
tion is to be perfect and complete, all these
important functions have to be raised to
their highest and finest working power.

There is the fourth layer of faculty
known as Genius. It is slowly and gradually
attaining a wider development and more
perfect evolution; but it is not as yet
entirely developed in man. The powers
peculiar to this “highest stratumn of know-
ledge’ are sovereign discernment, ‘intpitive
perception of truth, complete inspiration of
speech, direct yision of knowledge often
amounting to revelation, “making a man a
prophet of truth””. These highly doveloped
powers are, indeed, rare. Fxperience has
taught us that many possess them by flashes
or imperfectly. Critical reason of mankind
distrusts it. On the whole, it must be
confessed that humanity could not have
advanced to its present stage, had it mot
been for the help of these faculties.

Fducationists have not yet grappled with
this question, though the element of genius
in the pupil deserves the attention of all
educationists. Such important faculties
capnot be mneglected. Their imperfect
development must be perfected- Here the
teacher's task is only to put the growing
soul into the way of its own perfection. The
mere instructor like the normal teacher of
modern days discourages and stifies genius;
while the more liberal teacher *is cOMSCIOUS
of his real task and welcomes it.

chings of Manu lay down

four sources of wisdom : (1) Revelation, as
given In the Scriptures of the world:
(2) The experiences Of the Wise; (3) The
Vision of the Enlightened 3 and (4) The

right liviag of the virtuous.

The precious tea
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< Genius.
~ Buddhj >
Antahkarani :--
< Manas >
Chitta,
Chitta i~ [ Active Memory :
Faculty of choosing he
required knowledge from
the receptucle, Chitty,.
Pussive Memory -
Storehouse of 4l)
rience in births,
{ and present.

I
.
| expe-
previous

~No study is more instructive, more benef; -
cial, and more elevating than the study (of
humap nature. Let us npow turn our
attention to the moral training as revealed
in the system of Brahmanical education in
Ancient India. The mental nature of man
rests upon his moral nature. Without t‘he
perfection of the mora] and er’notiorri
nature, the education of the intellect ‘its
Injurious io human progress. The present
edpcaglr)nal system bears out the truth of
tl-ns dictum. Every experienced educatio-
nists kqows how easy it is to frame a syllabus
of studies for the training of the mind, and
how batfiling it is to provide, under m(;dern
conditions, a suitable moral training for the
school and college. The gurus of yore
knew that the head is not the heart, that to
instruct the mind does not necessarily
Immprove the heart. Can the teaching of
moral and religious text-books make T)oys
or girls moral and religious? So long as it
is admitted that the mind is not the heart
the attempt must remain a delusion: but.
to say that so far it has produced no 'eﬁ’ect’
is an egregious error. All that happens
when the attempt is seriously made is that
certain seeds of thought are sown into the
antahicarana, and if these thoughts become
habitual, they are certain to influence the
conduct ; and when the conduct is affected,
we are able to perceive the result., The
ancient gurus waintained, and rightly, that
the danger of moral text-books lies in the
fact that they make the thinking of high
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things mechanical and artificial ; 1
whatever is mechanical and artificial i
capable of being heneficial. Theory !
practice becowe entirely two differ
thmgs. Moralitv and  R-livion must
lived and practissd  Profes-od and pradl
e‘d religions must be identically thes‘ﬁ
Spiritual life lu- t) be practised, Spirifl
(:'nlt'ure is “daily life lived in this bi

Social hypoerisv begine when a man's!
shows that professed religion is differd
from his practised reli‘_;iwn.h ‘

IQ dealing with a 1y,s moral nat®
special attention has to be paid to the

most important thitgs :—(1) Jpara (%

emotions), (2) the s haras (formed habt
and associations) und (%) the swabhd
(nature). 1
The only way for iim ¢ train him
morally is to habitgae bimself to the rk
emotions, the noilest ussociatings. the
mental, emotional and physical habits o
the following out in right action of M

fundamental i i 3
mpulses  of hig o
nature.” cssen i

. -

o [{;Llfizs we can get the hearts and patul

tldren or " osi 2

e ildrer d'l _our side, no :nnouﬂt'i

imp 1scinline can ever commt
willing and checrful ¢ mplignce

In inodern times

e.zducatlon is totally neglected in schools 8
tL}(:Heges. and the inevitable consequenod
tioz:origipfxon of the race. Even in instf
fous i eh the Central Hindy Collg

©S: the adoption of the English syst¢

D Indian disgi;
aisguise has led to.
better results ; but it s better tbatia nothil

As has alread i
! :ady been in ¢
edzcatxon of the ming, p?lzztegestm:; mi:
put the child into the right road yw‘

moral and religi¢

The tg
suggest, watch, and aﬁher
ference.
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It is here that the old Indian system of

® guru commanding by his knowledge
and sanctity the implicit gnd voluntary
obedieDCe. perfect admiration, and reverent
emulation of the student, comes in for a
Share ‘of inordinate commendation as being
8 far superior’ method of moral discipline-
$ it possible to restore that ancient system ?
essimism answers, “ Emphatically, no.”
N the other hand, Optimism whispers,
ossible under certain circamstances, for,
here is nothing impossible under the sun.”

In any case it is certainly possible to
Substitute thd wise friend, guide, and helper
or the modern teacher who is no better
than a hired instructor or a benevolent
Policeman. It follows from what hus been
described so far, that the first rule of moral
tmining is to suggest and invite, not com-
Mand or impose. The best method of
8uggestion is by personal example, which is
Several times better than any number of
Drecepts. Asis quoted in the Journal of
Education.
** No printed page nor spoken plea
May teach young hearts what men should be
Not all the books on all the shelves
But what the teachers are themselves.”’

Book-reading and daily converse are
hﬁ’pful, provided the books contain informa-
tion suitable to both younger and elder
Students. For the younger, the hooks
should give, lofty examples of the past, not
35 moral lessons, bunt as things of supreme

Uman - interest. For the elder students,
the books should contain great thoughts of
Bboble souls, excellent passages of literature
Stirring the highest emotions, and prompt-
Ing the highest ideals. This, our ancient

educators called, safsanga, a kind of good
- Company having a very wholesome effect,
% long as ‘‘sententious sermonising” is

carefully avoided. The young life must be
8ven an opportunity of embodying in action
the moral impulses which rise within it.

“ The thirst for knowledge, the self-devo-

. tion, the purity, the renundiation of the

tahman the courage, ardour, honor, nobi-
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lity, chivalry, and patriotism of the Kshat-
riva, the beneficence, skill, industry, gene-
rous enterprise and large openhandedness of
the Vaisya, the self-effacement and loving
service of the Sudra, all these are the
special qualities of the Aryan. They consti-
tute the moral temper we desire in our
young men, in the whole nation. But
without suitable opportunities to train
themselves in the Aryun tradition, we cun-
not get them. Every boy or girl requires
practical opportunity and intellectual en-
couragement to be given to develop all that
is best in his or her nature. Suppose there
are bad qualities, bad habits, bad samskaras,
mentul and physical. What course has
to be followed ? Should he or she be treated
harshly as a delinquent? Educationists of
our Brahmanical culture ordain that he or
she should be encouraged to get rid of them
by the rajayogic ethod of samyama, the
method of rejection aud substitution. False-
hood must be rejected and truth must be
substituted. Fear should be replaced by
courage ; selfishness by sacrifice, and malice
by love. Embryonic virtues, still in the
process of formation are not to be rejected
as faults. Special care is needed to encourage
the perfection of such incomplete virtues.

“ Religion” has to be lived, and not
merely learned as a creed”, is the principle
underlying Brahmanic education. The
practice of anushtana or religious exercise
1s the essence of religious teaching. 'Mere
dogmas of religion, if taught to children,
cannot make children pious and moral.
What is needed is the use of various kinds
of saidhana, or spiritual self-training. The
ritual of prayer, homage, ceremony, is craved
for by many minds as an essential prepara-
tion, as it is a great help to spiritual
progress.

According to our ancient gurus, the
essence of all religions is to live for God,
for humanity, for country, for other and for
oneself in these. This must be made the
ideal in every school or college deserving to
be called national. It is no exaggeration to
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say that it is this spirit of Hinduism pervad.
ing our educational institutions that should
be the essence of Nationalism,

A careful scrutiny of the ancient Indian
system of education reveals that the practice
of teaching one or two subjects well and
thoroughly at first and then proceeding to
otl.ler‘wa.s common; but the most di;tin-
guishing feature of modern training is the
practice of teaching by snippets, by virtue
of which a subject is taught a little at a
time 1n conjunction with a host of others
with the result, that what might be well
learnt in a single year is badly learnt in
seven, and the boy goes out ill-equipped,
served with imperfect parcels of informa-
tion, master of none of the great depart-
ments of knowledge.

A comparison of the two systemns makes
one conclude that the ancient systemn was
more rational and beneficial. True it did not
impart so much varied information, but it
built as a deer, nobler and more real
cglgure. a culture of an eternal nature. This
vicious principle of teaching by snippets is
responsible for much of the shailowness and
fikle mutability of the uverase modern
mind. ’

A dispassionate critic may remind us of
the apparent defect of the old system that
the subject earliest taught might fade from
the mind of the student, while* he was
mastering his later studies. Apparent defect
indeed, it was. It was not a real defect.
For, the excellent training given to the
memory by the ancient method was such
that it obviated the incidence of this sq-
called defect. In defence of the modern
system the critic argues that the attentign
of children is easily tired and canunt be
subjected to the strain of long application to
a single subject, and that frequent changes
of sdbject give rest to the mind. May I be
permitted to ask the critic: *“ Are the
children of modern times, descendants of
the ancients, so different from their ances.
tors? Granting for the sake of argument
that they are different, may I ask who made
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Fhem s0 > Has not the modern system

Jostrumental 'in discouraging  prol

concentration §' Itis we that have
k9

thern so. .
.. \ ,

Madame Montessori, the true™messenf
of the forootten citizen, has shown %
eéven a very young child can apply himsel
A child of seven or eight (for, thatis o
earliest permissible age for the commend
ment of any regular kind of stud}')if
capable of a good deal of concentration!
he is interested. Tnterest or «hraddha is t
true bisis of concentratio Inefficiel
teachers, by their harsh corS;\x jon, D42
the child’s lessons supremely uﬁtef‘ﬁ e
and repellent, and then complain of B8
restless inattention! FEvery teacher &
modern times knows how wisely child
stay away from boring and uninterest®
lessons. They play the truant to save the

T

Jelves the mental strain of attending b

-unprofitable class !

The substitution of 4 natural self-educh

ticn by‘the child for the present unnat?
System is the only means of removing th‘
ob;ectl'on of inability. Watch a Ch“di
work in the Kindergarten. Interested
he is, he much prefers to get to the end @
his Work_mther than leave it unfinish¢
Our ancient gurus knew, and m
teachc_ars must know, that the true art
teaching is to lead the child on step
step, interesting and absorbing him in 6
as 1t comes, until he has mastered !
subject. Every teacher must remember ¢!
simple rale that ope who has mastered !
?wn language has one Very essential facilis
[or mastering another. Whep the ments
Jostruments gfe sufficiently developed
acquire a language easily and swiftly, th

is the time to int .
languages. roduce him to m

That the medium of i

should be the mother-tongue i i
all hands. The first energiegls :gm;,ttedhg
should be directed to the thoro g

ing of the medium, Chim,enug:h?uﬁt:

nstruction at firl
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terested in the literature and history of
the nation.

The first work of the teacher is tn interest
the child in life, work, and knowledge, with
the utmost thorcughness, and to give him
Mastery of the medium he must use After-
Wards the rapidity with which he will
learn will make up for any delay in taking
Up regular studies. Just at this moment I
tecollect that there was a class-mate of
Mins in the Junior F. A. class of the
Madras Christian College. He was a sound
Telugy and Sanskrit scholsr. He learnt
Ellglish within a year, passed the Madras

atriculation examination within three

| Years of his learning English, and joined

the College. In our Sanskrit classes, we
used to note his sound scholarship and the
Praise he used to have from our Pundit.
.Inva.riably, he stood first in the class. This
Instance is in point to illustrate the truth
referred to above. The child who now
learns a few things badlv will then learn
Many things thoroughly well.

Thus the secret of success of the Brah-
Mmanical culture lay in its right and strong
Peychological foundation. The ideals of
the Brahmanical culture were eternal. Any
System of education based on eternal truths
1s bound to survive for ages. The Brahmani-

_ ¢al edncation answered satisfactorily the

three questions: What is the purpose of
education ? What is the Yrue role of a
teacher 9 What is the nature of the child ?

The Brahmanical culture and civilization
OWe their nature to the answers to these

Questions.

The purpose of education, according to
‘t‘he fpunders of the Brahmaniecal culture, is
.to liberate the soul from the bondage of
'8norance.” To educate is to draw out.
10 bnng about a barmonious and all-round
de_V?lopment of the soul, (for the child isa
SPirit), is the true purpose of education. The
“‘;9'6 exercises, the mental concentration,
1y Practical religious life. all these were
TUe aids to education.
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The teacher was a living example of
scholarship, canctity, and ideal human con-

duct. He taught by his every-day life. His
silence was eloquence to his disciple. It has
been so beautifully summed up in the

praver sloka: Gurur (Brahma) Gurur Vishnu,
G ur Devo Mahesworaha Gurus Sakshath
Parabrahma Tansmai Shree Gurave Namaha
The Gurw and God co-operate to regenerate
a student, to give him a new birth, to take
him out of darkness into light, out of help-
lessness into strength and independence,
out of death into immortality. Nature and
God teach the Brahmachari no less than the
qurn, butitis the guru who first of all
shows the way and leads this disciple to
God.”

If the guru and God should appear before
a sishya at the same time, at whose feet
should he fall first ? “Certainly,” says the
Aryan civilization, *“at the guru’s feet, as
the guru first shows the way and leads his
sishya to God”. It is through the guru's
grace that the sishya sees God. The Aryan
Civilization was a spiritual civilization that
has triumphed through ages, and as Spirit
knows no death, the Spiritual Civilization
knows no end. It is eternal.

As for the nature of the child, the
Brahmanical culture rightly postulated that
the child was a soul and that it had its
previous existences, and that the embodied
soul with its vasanas (tendencies) has incar-
nated to gather experiences in this life to
enable it to reach. perfection, which is its
goal.

In this short article, I do not find time
and space to dwell at length: on the various
educational processes adopted by our ancient
educationists ; but, so far it has been my
purpose to explain the secret of success of
the Brahmanical education, as they were
all based on eternal truths (Sanatang
Dharma). There is a tendency of the mo-
dern mind to “antiquate” the ideal educa-
tional system, and complacently relegate it
to the lumber room. An intelligent advo.
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cate of the good in the ancient system is
dubbed as a “narrow conservitive®. Tl](;
good is good, be it old or new, for GGod e
good. "

' The 5implicity in duily life, the hygienic
injunctions in the matter of fond of 3
student, the various commands in respect o‘f
bghaviour of a Brahmachar: student, ‘the
fmferent yogic postures (a<anas) and breath.
ing exercises involved in pranayama, the in.
tense mental concentration «oxhibited in
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feats of memory, such as axhtaradhana
shatavallkana, the several wavs of maintt
g perfect physical and mental health
ml_'lf‘.\'//ur/rt/; G and  cRhittaoshuddhbis
Sp‘lr.lllla] exerci-es {unushtana) devlised
spm_mn! culture, self-realisation and G
reahzu'tmn, were all part and parcel of
educational system of the Aryans. In
arand plan of the ancient rishis, where
we, the descendants of those immol

souls, stand? Let oy friends answer.

THE REVIVAL OF ASIA

N the wake of the world-conflagration

csus_ed by the War has come a dee "t
searching among the peoples of thep\}\lvf)::;(;

Tothe Western Allied nations this has me"n't
the ddwn of a doubt whether the policyuof
open or camouflaged exploitation of weaker
races pursupd systematically by the Euro-
pean countries, was not fravght with danger
to the future of human civilisation and r’of
the human race itself. It has also meant
the.tenta,tive formulation of principles—
typified by the Atlantic Charter—to serve
as the basis of international conduct, in
the new world of justice and freedom e’nvi~
saged after the end of the War. To those
who had watched through the peace and
thg after—math of the list Great War, these
pgmcxples may seem nothing more 'than a
pious appeal to an Ideal, to be ignored when
the hour of danger is past. But on the
other hand, there isthe indubitable fact
that Justice and Truth are theinmost impe-
ratives in the heart of the human being—
imperatives he has to obey at the cost of
self-destruction, and finally establish in the
world in spite of repeated failure. Those
tt_xerefore, who believe in Man and
his destiny, must hope that the will to
build a world of justice on broad foundations
will maintain itself in the intoxication of
saccess, when success comes, and & big step

By Dr. R.
‘ VAIDYANATHASWAMY. READER IN MATHEMATICS. Tntversity

of Madra

forward wi ;

! vill be taken i 1

. ; n the y of
human race, jodrne

In Asia, the home of ancie iri
cultures which are still vital !!;tan:gtl;
surface of governmental and political |
the  heart-searching has taken a differ
direction. The modern scientific cultur
the West broadcast over all the quarter
the globe by the prestige of its polit
power was seen at last in its true form
results, on a canvas of. world-wide pro]
tions. It is true that the spirit of Asia |
always been 3 little critical it had alw
looked askance at the world-ontle
behind thee modern cultyre wt
was spreading so rapidly. Many praoti
values and utilities were there wB
added to human comfort and rew
tionised the externals of social life ; m®™
scientific disciplines and methods of - stod
ing the behaviour of matter and puttinfr
to onr use,  But behind them all there ®
no vision of life, no sensing of the meanil
and destiny of the individual human beiB
or of the race. There was in short ¥
world-oqtlook. or rather there was a 2l
outlook in which civic, political " al, o
utilitarian ideals figured lar e’ m'(ifh
blem of Asia is therefore to resurreot ¢
imperishable ideals of her ancientn 31( '
which have become temporarily submerg

. Contact with
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égt?ft:éste them a'nd .}‘l‘inf,; them to t_h(j
'orces f, to make of themn the s}ml_,n.n‘r,f
) of a new world. Inso furas this is
)prOb]Qm of seckine a new  education, 1t 13
- &pecial urgency in India and Ching, the
[':n° Countries which have preser.v":d the
t gest continuity of cultural tradition, in
€ whole world.

ién India the problem of education has
MWays been complicated and influenced by
"€ political :tatus of the country. The
‘Clence, the lunguage and the technique of
')etf? rulers of th . countiy had to be 111a§ter(rd,

ore anv question of a free choice of
Ylicy iy education. The vernaculars and
“'®ancient language of the country and the
Ulture they cmbodied had to be relegated
O the back-seat hefore the immediats need
? thﬁ moment. Even when the ancient
.‘lﬁSSmS were studied, they were approachcd
Xom an alien point of view, or as historical
And archgeleoical enrinsities, with the result

that they no loncer inspired, or revealed
e secrets they held.  What had huppened
erefore was ot a case of one culture

assimilating to itself elements gained from
another, it was on the other
oand a‘complcte reversal of values, a looking
D one’s scMf from an alien standpoint.  The
°?untry has now happily passed this curve
o demoralisution and evidences are not
t'f:ntmg to show that a more virile ednca-
i Itl}il policy may be followed in the future,
in the w.uke of vernacularisation of teaching
¢ e high schools. There is every hope
reat with Pohtmal advancement will eome a
in‘OTlentatlon of education, with far-veach-
. 8 comsequences  for the growth of a new
Ynthesis of Indian culture.
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The problewm in China must Le largely
similar to the Indian problem, though free
from its political  complications. It s
therefore gratifying to observe thata Chinese
Fducational Mission has arrived in this
country for the purpose of elfecting cultural
conticts and  interchanges of students, and
for comparing notes on educational problems,
I had the pleasure of meeting the members
of the Mission and exchanging some hurried
impressions with them. It is o matter for
conzratulation that the Chinese Government,
oven though under the grip of a prolonged
war, has been able to preserve the facilities
for higher education in the shape of some
forty  travelling  Universities. Marshal
(*hiang-kai-Shek has, we learn, advanced toa
considerable extent the industrial education
of the Chinsse, ¢iving them an outlet for
their native talent aud incressing the war-
time productivity of the country. The
leaders of the Mission have assured us, that
education in (‘hina is ‘national’ with a bias
towards indisenous culture. Though we
heeve no 1neans of judging the precise impli-
cations of this, we have no doubt that the
(‘hinese under the pressure of difficult
circumstances are secking strength and unity
in the rehabilitation of their ancient culture

through a national education. We sym-
pithise with their great effort ; we wish it
all success and hope that the spirit of China
will wake again after thesleep of milleniums
and speak to the nations with her ancient
voice of wisdom. A free India and China,
come to their own, will after all bethe
sreatest guarantee that can be conceived for
the peace and progress of humanity.
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POST-WAR SECONDARY SCHOOLS AND PUBLIC
ADMINISTRATION

By gg; N, Sarancaraxt, M.A.,, L.T,, AsstsTaxt Director or Wan Pusriciry, Madras

The Post-War World. The Post-War
World will have an international outlook and
Connection and with a revolution in means
%Ctransport, India with her vast population
and material resources will play an increasing
ly Important part. To do this, she is bound
O have a good deal of agricultural expansion
30d expansion of industrial and commercial
Activities. Such expansion should provide
Vast scope and fresh fields for employment
Or our young men. If they are to profit

Y it, they should be given facilities for
Teceiving suitable technical training with
Provision for practical work during the
training period. This may be achieved by
the establishment of a network of Agricul-

tural High Schools,-Industrial and Techni-.

¢al Schools and schools for providing for
Specialist Courses. These institutions will
have to depend largely on the products of
Our existing Secondary Schools and it 1s
lmperative that the education imparted in
these schools should be so reformed as to
ring it in accord with the new economic
Tequirements of the country. Thisis true
also of employment in the public adminis-
bration. which is bound to expand in the
Post-war world and require a good number
of trained men to fill in posts of trust and
Tesponsibility. To reform the present
Scheme of education, a bold policy and
Public ¢o-operation are cssential and the
Tigour of the present theoretical and
academic course should be removed.

, The Nature of the Training given in our
Secondary Schools is stereotyped and uni-
Orm and has a strong bias only for a
Diversity education. So rmuch so, there
as been continuous dissatisfaction with the
Present scheme of education in the public
Wind for nearlv two decades. Not only the
t"alt}ing given is stereotyped and uniform,
ut it lacks any provision for directing pro-

fitably varied talents and interests of indivi-
dual pupils and making it suitable for their
aptitudes  There is also the fact that the
training is purely academic and the pupils
are ignorant, in the majority of cases, of
simple dealings of duily routine in practical
life. Similarly, when they take up occu-
pations in business concerns and public
offices, they find themselves in a new world
altogether and feel helpless. They have to
be trained for three or four years in their
new situations, to be useful to their em-
ployers, Several of them carry on a hum-
drum existence with very little push or
initiative and find it difficult even after
several years of service to rise to posts of
higher responsibilities. 'T'his state of things
requires to be remedied at the earliest possi-
ble mnment, especially when it is remem-
bered that the minimum qualification for
entry into Public Service is the possession
of an S8.S.L C. with certain minima of marks
at the Pubiic Fxamination. IEven though
S.8.L.C. is the minimum prescribed for
Publiz Service, higher qualified men—Inter-
mediate in Art, Bachelor of Arts, Bachelor
of Science and Honours-men--cowmpete for
the competitive examinations and many are
rejected by the Public Services Commission.
In several cases where they secure selection,
they have found themselves unhappy since
they do not possess the equipment obtained
through Specialist Training for the jobs,

Attempt to remedy the positions: The
first attempt to give a sort of vocational
bias was made in this Presidency, when the
Ministry of Education introduced in Secon-
dary Schools, schemes for pre-vocational
training about 1923.  But the facilities were
either delayed or worked without adequate
interest in the majority of schools and no
improvewent could be achieved, notwith-
standing the fact that pre-vocational training
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was declared compulsory
%}ged ona liberul scale by Government

ere have also been several enquiries and
surveysof Secondary 'ducation and reforms

have been suggestcd since 1925,

and was separately

. Govermeat's First Lrowownee e
tng Keform @ The first
ment for the reforimn of Seeondary  Kdue,

Flon( Was  made by the  [Goeg) (ir:vm';nnwd*
in 1937 und criticisms and suggestions \">‘“*i
invited by them from 1 uw’unnc?c; in‘t:r -'(L*r(
in Secoqdnry Fducation. r,After»‘ t'(‘('l<';;ir(]':'
and considering a good voluing of :-rm;ﬂ m
and suggestions, they issued the Press (“J o
munique of July 40 (1.0, 134y Idn :.lrlx:i
P.H., dated 19 7-40). " The sole aim of thy

communique 1s to provide for a change izbz
the present Secondary School (7()11rseb.<o as
go widen the scope of the training given in
Secondary Schools and to brepare students
for.regular employment in particulay ope i
pations by giving' them adequate traininrrr‘il;
i;};gli;ib}ecta relating to the ditferent c;LHTngs

. it reqgard.
SCHoUs  pronounee.

) Tmpact of lf‘u/' anwl  Teehnical Training
bf/lcmps: With the advent of war and tho
vital importance that 1 :«chanizution \
assumed, the Government (f India 1.9‘
ed the need tor truinif)g an l
workmen not only to
guns apnd amunitions
Defence Services but also
tain, and look after the

s
CognIs-
army of skilled
maaufacture tan ',
required Ly the
0 repair, main.
equipment in the

ﬁel'd.‘ They have opened up about {00
training centres scattered throughoy; the
length and breadth of the cour;)try T} N
tra.ﬁuing is free but intensive, 5o th.u;
trainees are passed out even before t};l.
term of one yeur. if they have attained th:

requisite degree of skill in any particulgy
trade. Thirtyfour subjects are included iy,
the Schemes and regnlar cmployment iy
provided or the men at the completion o;
the training. Except for a few trades—
like Instrument Mcchanies, Draughtsmen
Surveyors, Wireless Opcrators where'
S.5.L.C. qualifications are required, there 1s
provision for literate boys from towans :m&
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boys g
g 268 theyeify el stands
f.u,‘ scheme  jae attracted  hundr
OboYouny ion fron g parts of th
cr)lxm?ry md B rregygy hi'\h)-'d at
:l(‘)hu)t'l/l)n' of tha “nemplovment proble®
y,,lftl}:» s so =tope for any number d
]mm“:pt(;‘ C;’egcw-e saltaile  training and
o VBl i e department ol
:L(“V“} Oroanother. The  pesplrs of the
schere 1OINE by th '.',;ll;(;';f [‘)r‘(‘vision for
f

Specidised Train -
! ed Priining v iy carly <tage

GUr S "0 VONed
fm \u} ndary Schools gy, draw  a lesst
"om the  ¢oper ovided by
! Sperienee pee Dy
Contres, ! ©oprovided by the
Pointe Tnni o '
Attenti o Lolod i o mmuniqu
: )e(:.‘ \“ \,n. Is, i this “onneetisy, invit
SPECHLUY 10 paras 111y j4 f the Cot
mnlques Pargs 1.3y ;, ! ]‘L‘ | t
RS -1 deq with b

questions of (yoyar
; crnnent g . f
lower wee it for .. iploy:nent, 0

over ‘ "oentry o clerical pos

.,’{‘1,-14]_111{ men with different  edycationst
fuiifizations, the eriticisims levelled agal

it lower age limit a ™

nd special nrovie 3
can  be made pecial provision tl{

for recruityye
1osts, such as J)c]mtlx'( L'll'lf"xil{;;iult” . ]S[)egfl’s
in the Secretarigt. 'P;mx‘ ‘ifi’ilf 31;’ pci
mterest for the dizenssions of than 0 b?p"z o8
hA;mr]‘ cnee ot ineludaes definite (}\u 'JCLS d
(,f,\'crnmom_ in regar m\ reo;f-m?sl;tion
and th provis.on of ‘L)t(;rn;mvé D'dn @8 to
breakdown i dead antformity ofL?}‘l”: re
sent curriculun,. It 15 cfen"t-hat (‘eovgm'
ment live b .p ANNIOuS tn divert ’ rounf
men to suituble ¢ reeps it an earll' :’ o
only to eliminate the mmmn\" of}thaeoepre
:,\“(t ;;'{))l;:ses,\i)“t alio to provid - an altern#
gitv, I, R purely literary ¢ nd [ piver
e“end,};urbe of studies inv ilves heavy
aftord il+urel:‘[fc;n Whepe ias: Wwho canot
Y. Fven where 1. :
puy, the talents ang af)e;lipt‘ilgae[:)t[:“al:? v ‘t":
reuder them fit for L"ni;}ers'w)b o ?
Again, boys of backward comm o 'Courbgs(;
are not cqpable of followip umtle§ W
course with ady ntage are 8 lxtera}'!
a!)[)o_lnzed and they consider itnbOW feft dl_5
dignity to take to hereditar :
occupations after their sch

POST-WAR SECONDARY SCHOOLS

a“.ernative eourses are highly useful to these
®Bildren in as much as thev open up a useful
Course leading to cntry into professional
émployment.

Para 1{—unaly<ed. The first four items
8 para 14 deal with bifurcation at the
Form stage, the provision of litarary
and yocational courses and the subjects of
Study., Tte;n 5 deals with Director of
P}lblic Instruction's powers. Items (—3 deal
With ae, qualifications and recruitment to
therical posts «f ditfercnt grades. Item 9
efers consideration of Vocational ourses
after further examination by CGovernment.
ftem 10 says that the revised arrangement
15 to be given effect to from 1944,

Sectinnul Course allowed to be introduced.
nder a recent circular of the Ilducation
epartment, it is understood that the option
of introducing Secretarial Courses, as
the first instalment of reform has been
given to manigements. It is also gathered
that the Departisent itsell has heen consider-
lag proposals for trying the course as an
€Xperimental measure in a number of
Public managed Secondary Schools. In
View of these, I take it that this subject has
een put in the agenda so as to focus
Professional opinon, as to how far itis
feasible and desirable to exercisc the option
In the existing schouls, especially, private
Managed institutions and what the reactions
on instruction n other subjects are likely
to be. I would refer here to a few criti-
Csms levelled against bifurcation at the

Form stage:

(a) There is a considerable body of
Opinion which 15 aguinst this stage being

ed as the demarcating line for bifurcation,

€ argument belng that the quantum of
8eneral education is meagre aud inadequate
'o enable the average pupil to pursuc the
Vocational course with profit and that
ifurcation should begin after the $. 8. L. C.
Stage.

t’(b) There is another section which is
1gorously comservative and against any
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change, for the reason that the present
systemn has been usefully worked, for more
than three decades, has produced great men
in the past and should not, therefore, be

superseded.

(c) There are others who feel that the
responsibility for academic dislocations and .
financial implications will have to be borne
entirely by the managements themselves
and that the present times are not propitious
for shouldering this ‘responsibility. The
suspicion has gained ground, as nothing is
stated about these mnatters in the Comuni-
fque, nor in auy departmental ciccular issued
subsequently.  There is, thus, a feeling that
the reform is beyond the means of many
managements and is not, therefore, accept-

able.

(d) There is yet andther school that looks,
with scepticism, on the dislocations likely to
occur in the present system, since it is
considered that the changes would usher in
a transition which may be difficult to be

got over.

(e) There is, further, the fact that this
kind of alternative courses to be introduced
should be decided after consulting the
interest oi the profession for which students
are to be trained, e.y., business and industry.
In this event, it is expected that these
interests might assist the training course by
agreeing to provide opportunities for
practical training in their concerns at so
many stipulated hours per week (as in
Trade Schools). Other similar criticisms
may be multiplied, but the above are
sulficient to show the vreactions to the
proposals of Government.

I wish to make a few observations on
these criticisms :—

(a) “bjection to IV Form stage being the
demnareating line is based on the fear that
standards have deteriorated a great deal
already in our High Schools and that a
student of IV Form will not be able to
pursue & vocational course with profit owing
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(&) The Depnrtinent  suspest- the in
troduction of anty the Sc:;ei:u'};xl “onrse
NOW as an curneat of other conrses, which
are still under their consideration s stated
In the commiunique. These courses may
taclude traininyg for other Public Callings,
S‘mh‘ as the Army, the Navy, the Air Force,
M.a'l,”ne Enginecers, Sanitary lingineers,
Civil Experts lJike Tmperial Councillors,
l.ja‘nchfl}’ut Ofticers, Public Ilealth Specia-
lists, etc. These courses may also be
Provided in institutions for higher studies—
L‘Dlversitics. 1t is urgent that the introduc-
ton of nther Speciulist Couvses should be
Speeded up by the State. A bold forward
FOliCy, by Grvernment is therefore. called
or.

In estimating the ecffects of chinges, the

Provision of technical training, the antici
Pated results, the n-eds of the times and

shauld :
criticism should be gatbered and provided

various interests involved,
willingness und confidence with which it is
t0 be carried oul.
by Government in the
tions for skilled technicians, may also be
ascertained and atilised for purposes of
effccting changes in regard to specialised

CcOUrses.

survey is exhaustive or final.
{or evoking usefnl discussion on the subject
and the formaulation of constructive pro-
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sueh as war time conditions bring into play,

all be weighed and responsible

for tire sadministration. Any new reform
will be pessible, only if it 1s carried out in a

spirit of mutual adjustment between the

goodwill and

The experience provided
Technical Institu-

It need not be taken that the above
It is offered

posals by men of experience and interest in

the pressure of abnormal circumstances, Secondary Fducation "
v
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A SuorT Histery or tur Drnin SunTa-
GATE By Syvern Movxizvn Hae, M.A,
Lecrvner v Hisronry, Musoiy UNIVER-
8ITY, ALicand. Pr. o & 293.

The purpose of this text-book is to give
Within a short compass a brief and upto
date account of the history of the Sultans
of Delhi, including in its scope the Mus-
im dynasties that played a pa=t in India
efore the establishment of the Sultanate
and also the minor.kingdoms in Northern
India and in Deccan that grew up in the
age of its decline. The treatment is mar-
ked by a due sensc of proportion between
the political and cultural aspects. A special
chapter is devoted to the description of
government and society in the age and ano-
“ “*oartand literature An account of
du States as they were about 1,000
prefixed tc the treatment. The

or and achievements of Mahmud of

Al and of Muhammad of Ghor are

sketched with a moderation and «3 Aair
perception of their real Mnpgif; . L‘TMieW
is put forward that the=fermer ¢éuld not
have creuted a hatred tor Islam by his
plundering expoditions.  The Khiljis and
Sultan Muhnmmad Bin Tughlag and later
figures have received adequate treatment,
The illustrations of architectural specimens
of the period and the fine colured plates of
maps at different dates enhance the value of
the book, which though perhaps exaggerat-
ing Muslim influences on Indian cuiture to
some slight extent is still very fair. Muslim
traditions are held to be most pronounced
in the buildings of the Khilji period.
Authorities are cited in the foot-notes, but
a separate bibliography, dynastic charts,
and an index world have enhanced the value
of this otherwise excellent book.

Earny History or INpia, By Pgror,
GursuaN Rar. HEeAD OF tur Dupagrt.



200 [ T ]H C I I RY ‘ T 141
) TII RN R ) i rA IOXA\ i v vT ' '
MENTS or I} ToRy i |
T ISJ()L\ A ND '()I.T'l'l’! Al v.
. of )\);;\Jin‘:l{:()ll of

SCIENCH AT :
L NCEsSaNarayy Pravvy o, . llnwurnmmc
AHORE gy . ' Ao, Volune. oy
4 AND L LURELR, Uspop e Pothes pa, rds orhpoageh aﬂd
Puyran, (S Cuy PUNIVERSTIY 0 Learne ) o 1k e ity d
Lianorr HAND & Co,, Dy Cidenttc gy gy [N ’
RE). . and f'w ) FLLSON ALndal. Poo
' Yhivydny LSV [ : pr
This text | . ) + Nt Jn rhys of®
xt-book wr v i ; ’
considerable Otoel;t;‘_lltt(\n by a professor of 'rj(!u“x““’ S b Hoo busself e
: aching ey O fre vrpcor s fndi oric
recommendeg . th(xg;ttxp(nen(‘u S to he letters .. ] 0 Vi B nngmal lo{
i . 22, et : ' T
School and Jntnmn(d“dim\ of the 4y, Coveh Behyy doading e the hhwl’}’w
Lo ‘diate  apada. o~ Ch Behar, Ao ar et an
Tntversiind 1 red Cgrades in oy N A~ My pur and Cacm
80es Lack Aled Ve thye Qe of the

to pre-hictop;,.
2 of the Inde.
anty. Tt
velopment nf early Tndjay

5] dte
al organisation g thzidtt ind governmen:.
5 3 " existed | ) '
before.th'u Mauryas qra dec«;‘[ 1in the davs
Imperialism and ¢h i

times, though perhaps its nnti nd the |

) . > E
Sumerian civilisation is sc
a chanter to the qo e
polity, wherein th

Tining af the Torh conturnes

Al . wﬂ
s
and h:;

m .
Che Orisin.
medepn.
" r( lff.l,<""f WRersver pecescory
o B / o) .
mulx v ;' tarotced apd ihastrated W
i e Q 7 o
S ety j"’"(‘l'\‘ . ] . ]. r‘o[t
5'11\'0 . , “i GIol o= lls. -
f the I}/,jl-}:pn"\‘lli kroowine ;ghO]Gr'

devot; :
3 Bergd; v

Manurvan

crldl X € Snceeedi ; S
foreign invasions ar eding centiri.. of - DroSen has given - }
T'he n: Y Are treated faiy)y clear introdyetinn fan o lheyp ot apd leart
ame Yakshpg } Voclear]y, WeRen dealjneg iy, ' the In”‘Ol’i
-— vy A * b

118 been applied to tho

. DOINES reforped .
ge of Hingy, o

Kushanas, ; |
is mad S, ’ind the 3 S s
S € to rightly begin from,

the Sungas, Tho spread of Tng;
and gulture abroad, both in tl l
and in Central and T

the He 5
1le.r)f ; SUppleriencag the wvnopses Wi
an colonies  Mple I’”-"L',“I,'hir-ril nd PoAvnops | potes
e 1\l‘chlpel:wo culled fropm P, a4 resgraphiea
Y { \anet_v of =ource ;),bOut 8

. . 4Stern Asi
noticed ’ Asia, hag ersonaae ;
poue Ra]'n Some fullness. T, ’post»}bfeon f)f th:?gti .u}d pl;‘u,c;, Orenrrin in the conrs?
aput kingdoms in Nop ar- Cters.  From  thp ; ion 804
are traced with g pot ~orthern Ingj, the SYROPRes the ’ introductio =
2 d note on t}l \ Loy . .~‘ B reqdep o e ve
that preceded the Pals ¢ Seva dynasty ~ &ccurate idey f ¢y, 4. ‘” h“"" ha
South India h 1. The Deccan and  invidents | domeztic revolutions 8%
2 however receive voluti 17; fron, (lb» n ll)?’ hHU'I‘_\’ of Cooch Behﬂ
afively about 17<0 down to about 1320, apt

The 1ast chapter is an 4150 of the

Enolis . . ¢
domestic 8lish- relations with and tB

of Hin : onfusion imi
oD d(;l.lclultme. and civilisating The tales oo confusion in Ascam and simil®
maps and | ustrations are wsafal . e T UREUrTIng in Cachar and Manipur.
index. dynastic tableg and chpn: A7 s

I;in{v}:e}fih[{)r'\' of the carly (goch Beb®
“y ’}-Iist&ob JUEN given in a recent publictltion
earliest t'r}’ of Cooch Behyr" (from tBe
century lj;ne; *0 the end of the cighteen
Benﬂa?i} . ?')‘ttanshtcd from origiﬂ"l
T m)d-‘ Sarat Chandra Ghoshal, M. A
amon{:’ ‘( th e have for Assam two book%
(1 he '1‘1: ers, of recent publication: (8)
of Ascr Dg<hanngia Buranji of A Histor
ssam 1651-1826 3. D Fgited by S. B
Gm:]g:t? the firs Director of the D. H. A. -
“An A(_C‘md (L) his edition of Hamilton's
of Dr. Sen 15 verssam’ The bebliographd
t0 the | 'S very elaborate and goes eveB
lost recondite sources. The prelim?’

% svnchronistic

chart would have enhanced (he valie of ty
H e

boaok.

——

PRACHIN BANGALA Parga SANKax
2 LA M
EpiTep B v D, SURENDRANATH Sex
(PURLISHEDBYTHF

C
University 1949,) ArovTTA

The Government of Ipg;
talented historian, Dr. §, n S :
Keeper of Records, to pub]i;‘hvu; [ their
In oriental languages in his cys S theeor®
different agencies. Dr, Sen

4 authorised the

has planneq

Renaissapea ~VRODSes i 1 - e
niissance PR3 English ot the s orrers weriati®

i

DAry account is equally learned, We lear?

BOOK REVIEWS

from it, in brief compass, that tho troubles
Occurring in the Cooch Behar Raj
part.lculaf)’ the quarrels of the Rani and the

82ir and the interference of the Bengal

Overnment, which is held by our author
Dot always to have lcen in the best interests
of the State and its people, produced a crop
Ol miseries.

The study of the relations of Cooch

ehar with the British ends with the re-
forms of Macleod. who was Cominissioner
about 1813 und subsequently Judge and
Wagistrate of Rangpur, and who reformed
the laws, .overhauled the revenue system
8nd estallished peace and tranquillity in
the State of Conch Behar.

In Assam the plight was even worse and
the quarrels of the principle officials of the
State. the Gohains, the Baruas and the

hukans, are all succinctly treated, and the
embassy of Captain Welsh the subsequent
€vents that happened after his recall, and
the fateful {ruit of the Cunpany's policy of
Don-intervention with the resultant inrmese
8ggressions are all treated. In Mampur
and Cachar, the enurse of cvents was
Mmarked by the ambition of rulers rendered
Impotent by their weakness, and their

ortunes are traced down to the decade of
the Burwese war. The moral of these
letters is the smmne in the cases of these
Various States. It is thus clearly put by

r. Sen: “The prevailing anarchy and
disorder loudly called for British interven-
tion, if pot annexation. The nobles of
Assam like the Raja of Cachar, implored
the Governor-General again and again to
Save their unhappy land from desolation
and ruin. but the Fast India Company’s

Overnment refused to interfere until

Urese aggression forced their hands and
endered a radical revision of their North

astern frontier policy an imperative
Decessity,”

The synopses contain everything that is
of lmportance in the letters and are very
clear as to their dates. The book forms

XLIX—26
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the norm and the ideal to be followed by
its suceessors in theseries and is yet another
illustration of the painstaking, intensive, and
thorough and comprebensive scholarship of
the editor.

INTRODUCTION TO JOU RNALISM. BY
S. D, THiAGARATAN FOREWORD BY SYED
Avpunnai Brervy, M. A, LL. B. (TaE
lpucarionat PuvenisusiNag Co., 12,
Srcosn Lize Breacn, MADRas).

This is a very readable and instructive
account of Journalism in its evolution,
modern growth and requirements, based
apon fairly extensive study and a detailed
knowledge connng from fainiliar associations
with the working »f modern newspapers
and journals, The dedication to Dr
S. Sachchidananda Sinha is appropriate, as
he bas contributed to the making of the
press in an importans part of Upper India.
T'he author modestly feels that his work
has no pretence to originality ;5 but it cons
tuins & number of vignettes each with &
value of its own. He was helped in the
compilation by Mr. C.ILV. Pathy and Mr.
M.R. Sampathkumaran, and he has done
much in the book to hold up high the ideals
of Indian journalisin. He feels that the
profession of journalism is fascinating, in
spite of its drawbacks and hardsbips, and
quotes Mr. Wickham Steed that it furnishes
“an opportunity for those who can seize it
and are determined to use it to the fullest
extent in a self-constituted trusteeship for
their fellowmen”. The jJournalst 1is a
mouldcr of opinion and can be satjsfied with
a sense of duty well done, in however small
a measure he might have done it. He
discusses the question as to the functions of
a newspaper and says that after all news is
its main business. The evolution of the
newspaper through the ages from the pro-
clamations of Kgyptian and Indian rulers on

rock to the age when intelligencers supplied
statesmen and governments with news-
letters and from thence on to the political
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WOFk of the reporter is analogous to the cog
Which keeps the machine going and to the
tentacles by which the daily press combs the
World. The essential qualities of the paper
feporter are very difficult to define. But
Mr. Thiagarajan makes delightful reading
of his sketches of the reporter and of the
Work carried on at the office in shaping his
Material. The equipment of the editor and
the sub-editor, the development of the art
and the make up of the newspaper and of
the featuring of news arc next gone into. A
l‘}lowledge of the press law which in India
Sits so tight over the newspaper is indispensa-
ble to the journalist. This law should
laclude the law of copyright also. A plea
Is put forward for the regularisation of the
conditions of service of journalists in the
land. The danger of a commercilisation
of the press is very real and a proper protest
Is Jaid against it. A recommendation is
given that the journalist should combine
executive ability and professional equipment.
He should have personal magnetism and
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tact and above all, an intuitive judgment of
news values,

The propaganda value of the press, and
the influence of big business have been
indicated. The conditions of journalism in
India and the outlook for the future are
treated in the end. Persecution has often
been tha badge of the entire Indian owned
press, it is remarked. But it possesses
certain cultural, cconomic and political
factors that have impressed a fundamental
unity of spirit over the whole of India. Its
virtues and weaknesses have been largely
due to the fact that it is a child of the
British Victorian Press with its monotony
of news, heaviness of leader writers and
paucity of topical subjeets. The Golden
Age of the Indian Press is yet to come and
is bound up with our increasing faith in
democracy. * As the full-throated voice of
democracy, the siren song of the dictator,
or the clarion-call of the patriot, the Press
is bound to dominate the thoughts and
actions of men.”

—————
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THE BRITISH Book TRADE IN
WAR TIME

Mr. Stanley CUnwin, President of the
Publishers Association of Great DBritain
and of the International Publishers’ Con
gress, has given, in his report, an interest-
ing survey of the enduring and vital
Prosperity of the book trade under the
Present stress. He says that in 1940, over
11,000 new books were published, being
Dearly double the output of 1917, Dents
have sold, from the beginning of the
Present war to the end of Fubruary 1941,
more than oane million of Everyman
volumes. Most striking is the way in
which the publishing firms recovered from
the effects of bowbing of the fiercest type
to which they were subjected in the
summer of 1940,

Within a fortaight all the firms «hose premises were
destroyed in the City Fire had ostablished themselve,
tlsewhere and were carrving on business. The rapidity
with which the
Instance. One of v
of the Publishers Associztion
Saturday evening that bis premises were on fire s the
1 telephoned at once to in-

disl s, s startling,  Herg is an actudd
{cNlow members of the Council
learnt at 9-30 onc
Fesult of enemy action.
form bis brother who, by chance was spending the
week.end with a book-trade colleague—the head of a
famous firm. Nothiny night
because the fire was not vet under control, buu the
brothers agreed to ricet at davbreak. When their

could be done that

book -trade colleague, who insisted on accompanying
them, saw the devastation the firc
said: ‘' Come along at once, we must clear a tloor in
my building for vou.”” All day Sundiv the three of
them, together with som~ watchmen
Worked steadily. On the Monday morning, when the
Bublisher’s staff wrrived to find their uswal premises
Butted bv fire, they were sent on at once to the alter-

Lad cansed, he

and others,

Bative accommodation which had be°n prepared for
them und work continued without interruption.

No one likes being bombed, but there is one thing
that can be said in its favour; it is a remarkable
stimulus to mutual aid and co-operative activity,

The complete destruction of Simpkin Marshall
provided i further excellent illustration of this. It
happened one Sunday evening. By 9 a.m. on the
\Monday their competitors, W, H. Smith & Son, were
already Lusilv helping them to deal with their orders.
ilefore 11 a.m. therr Managing Director was discussing
future plans with me on the telephone. Within a
matter of hours thercafter the Economic Relations
Committee of the PPublishers Association had got
busv, and three of us had undertakeu to buy the
woodwill of the wholesale and export side of the
business «with a view to its becoming a oo-operative
organisation.

How the brothers Pitman came to our assistance
and placed their ** ;00k-Centre” at our disposal and
the new firm of Simpkin Marshall (1941) Ltd. was
cveated can be read in Mr. Geoffrey I'aber’s interest-
ins article ** The New Simpkins” which has appeared

both in  The Author’” and = The Bookseller.”

‘“a heaven-scunt
person has

One often hears the expression
what
described as ' a heli-sent opportunity’” we now have
the beginnings of a clearing system for which the

opportunity’”. By some  wibty

Britisti ook Trade might otherwise have had to wait
for a century.

But the war has bronght us many new developments
of a co-operative nature. A good example is ** Guild
Iiooks’’. Many publishers want from time to time to
publish sixpenny editions of individual books: but it is
uneconomic to issue isolated volumes at that price,
Aceordingly a group of publishers plannied a new kind
of undertaking. [ooks approved by an editional board
are produced (in an agreed uniform style) by the actual
publisher concerned, but the marketing, publicity and
travelling is done collectively. There is thus no longer
anv need for publishers to lease their sixpennv rights

to a third party.

1t is pleasant to be able to record that book sare
receiving more attention and recognition in Great .
britain than ever before. Special concessions have
been granted in connection with paper rationing and
books have been exempted from the; incidence of the
purchase tax,

—————
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The next lursest is in Califorma. DBy
far the major mmmber  ef  the students
,le‘“'ll technieal  and cugineering subjrcts
mcluding arvonautics,  These stodonts seem
to be welesme on the whole in the U. 8. A.
and women students take courses in Educa-
tlon, Public Ilealth and Child Development
and also take courses in mining, engineer-
ng, geology, commerce and avviculture
India may be sure that each of these
Fepresentatives in the United States will
3ve a good account of himsell on comple
tion of his course. In various types of
engineering, modern agrienlture, teicher-
training and public health—-not to montion
medicine and dentistrv— Ar:erican Univer-
sities offer Tndian students opportnnities for
training amony the best in the world
Scholarships are offered withont disernniua-
tion to properly qualificd candidies and
opportunities for self help of which wulti-

tudes of Ameriran students avall themselves,

are also open to Indians.
deliverel by

The presidential wldr s
Gurulkala Dharma  Achorga, Sri o Romoas
swamy Iyengar, Dy, I,
I.. T, Meulmaster and
Correspoudent, The Hhada

Sri K. Ranga-
Swamy Iyen-

gar's Vellore Theoiogical High School,
Address. Madras, atthe 3%rd Madras

Provincial Educatinnal
Conference held at Vellore is remarkable
In more ways than one. It strikes a
distinetly jndividual note in its survey
of educational problems and its criticisms
and constructive suggestions, and there
s everywhere evident the spirit of
Practical idealism, which has inspired
the life and work of the distinguished
President.

After referring to the dislocation caused
by the war and stressing the necessity for
carrying on education under all circum-
Stances, Sri K. Rangaswamy Iyengar
proceeded to outline the principles of post-
War reconstruction in education.

‘Let me stress lore” he <aid, “'twn essentials of the
Problem which in my opinion are most fundamental.
Ch'le first is the provision of all facilities for every

ild to develop his hidden potentialitics and persona-
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passible exient, so that, when the
Pimee com ma worthily play his part as a citizen.
The ec ! 1q it recounition of the inherent nnity
] heite beoween  the cultnral and  technical
Yication, 1o Lias heen established on the
aens conducted by neurologists that
mental ahility, elear thinking, resourcefulness and
ariginality in~rease as the siill to use the hand and
tle eve inereases.  One cannot think of a more stable
fnand-ricn for an enduring edifice of I'ost-\War Educa-
finn than o woll-thousht ont and carefully planned
srheme nf training in arrs and erafts,  Its chiel merit
lins in the fact that it neutralises the destructive and
srimilates the crestive insfinet in the child, silently
tran~io-ming him from a Vandal of Destruction into
ai Ange) of Protection. Tlevein lies the supreme
value of the Scheme of Dasic Fducation that emerged
five vears aun from Wardha, the Mecca of New India,
{ts antlor, Mahatma andhi, is the teacher of
teacher . Who kuows better than he the millions of
the toillng s -s of India, sunk in poverty and igno-
ranee, theit thoaghts and  feelings, their trinls and
tribularinone, “heir hopes and aspirations 2 P’lanned
be vateran | ulinn educationists who have travelled
aliroad nd stndied edacational organisations all over
the wn-ld and whose =ole aim is the gnod of the land
of thels bir 1, “he scheme has ~ome to us as the
Saviour of the nation, The princivles on which it is
based are findine general acceypiance in the counfry,
~hile tle s2hizie itself or some rodification of it is
being sueces-fully tried ina few Provinces. Any one
who is conversant with the advanced educational
thought of 7 - dav, can have no doubt that at the end
af the War o e ['sic Svstem will be finally established
inoureannt A sound superstructure has, however,
to e eoocted on it, which means scrapping a good
deal of vhet ~t nresent goes nunder the name of Secon-
darv an } Colloyite Education. Parnest efforts will
have to be m~de ona nation-wide scale and in accor-
dance v 'th a crncerted plan, for the liguidation of the
appalli= 7 iieeraey in the land by the introduction of
asy.t o of free commnlsory primary  education.  In
this conuention, it is well for us to recall the state-
ment mde by Dr. Ku, the leader of the Chinese Edu-
cation Mi-sion, which very reoently visited onr Pro-
vince, thal in China by an organised attempt the per-
centage of illiteracy has been brought down from
75to 3¢. Mil.tay training for national defence will
certainlv have to be included in any scheme of
rcorgan:sation.”

Tuarning next to the question of bifurca.
tion at the [V form stage, Sri K. Ranga-
swamv Jvengar succinctly but forcebly
pointe L out the objections to the scheme
propos:d bv the Government. It forced
an irrevocable cholce at a premature age:
it would a=ount, in effect, if not in inten-
tion, as a serious blow to higher education,
and in vicw of the inadequate general
knowledge of the average IV form pupil, it
would appear to be governed more by
administrative expediency than any intelligi-
ble educational principle. He then went

e oo the f

Anprete 0 e

[ARN AN
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on to point out that the introduction ot the
rgo;hsr—tongue as the medium of instruction
f:r t}elen an unquahﬁed success and pleaded
e extenston of this long delav
satutary reform to the University, e

Sh?ut}l}ming‘u scheme of training in eitiz.
upp(;ur:tgg;?ftid~ out that we must hri;xlu
lated freedom‘ mn an atmosphere of rec -
cominunity »z\b l}?en-\b?r; of o demcratie
Pupils’ CO;I.I‘t (;f H”W‘; Parliiment and 4
cocial life of eve oneir wust ficure in the
in vies of tl f"y school community, And
the Scout m;e act that for several reqsons
oots in the S:i(lmz)efnt had not struck deey
tions, it was nec ?11" educational institn.
organisation in rh‘umr,\' to
Corps or a Ser \'e -Sh'-qpe of a Voluntonr
ness spirit sz iler ({nut/u, which world har-
¢00d purpose rl:h(lle-ce amony the punils
Honorary Police femam the Tod Crosg and
Social Service L of the sghnml within and o
cague withnut. s

On the question of relici
Pre§14ent had many ‘;;a\(;llh i e
Rehglon was not Jw‘u mL;L(;)L ey
egion 1 : ‘h a creed or
Whgich Chn:&ﬂmﬂnsm«-, an atmosphere 1‘1‘1
e , ]unuer the inspiration of the
patare, as the A}l)ofl’lsméf[?;g(f: 'tthEir 9}'“‘“”"\‘
springing \ its petalst
ig r(i{lgz,oslll.n. '11 h.ere should be mstru(()-tti‘ge
in ren ever; qzzggiqus services should br:.
B v dév’oti olin appropriato surround;
g g Ch'lgmﬂ music should be widely
ewploy c;ompelllefien of one faith shoulzi
SRRt to receive instruction
in or attond services of another fg;
. studving in a school Y
gi drelll.le‘d the solace and .e"ﬂ?‘ltis:ould
< a . N ‘
his | :clt?:;n itgnly non-sectarian relin'mof
, parted 1n the free S oen
a,tm.osphere.of our Schools. muldm e
lasting uuity, cordiality and ‘?romo'te
amongst the different communiti ?OOdwm
emongst the mties of our

) tAfter.tmversing many other issues of
;x;lerest in the same clear sighted pl.s of
way, Sri K. Ranguswamy Iye?:;:.

r

concluded his noteworthy address with

])1‘('\’1(1xe an '

THE FDUCATIONAL REVIEW

poereds byotiang t of

7
[N DY S RTINS 1
K [P

ERITORN PR £ 68 :piri
"« ~\1.'\ e -15-;-!‘1“. e
let )!1]0 v Y e ey Q,.,_w, . lhe {&ith
T - AR PN
s i May e tesches - e fof yod
; AV WO Te Syt MlY'
caehier . c -
o pre, edueat ey for p
M e, arhors, 1 for v uth! MY
o T o i
{}L;.! we Y

\

"‘1['5"1\”': i' r - "'!
R

bariy e

Poe T 17
hll': th;‘. oLt ;-r‘-»‘.dv"»lti"l ;d:f;
deliversd oo o Lo "
* o be el : the K
¢ 1 I i W“

Toahers 1~ d"rﬁt‘mn'

e

Prof V. Appa perertly at

‘R()W on e e, ;: \ APPA M
Bifurcation. A, 1.1 5zréﬁ°d
of OUr v ’T"L' Vet I.C.Qrgaﬂ‘

A SOAVS e o e '1 dllL'iu'on
l“’”mﬂg Cutootnoe ; ‘ndar“
dpe st of Gl mpts 8¢
e Pt years- ind mor®
t :(‘)“l‘l”lllu;x N Gy haah, 109 ng

proctoalin st W, b prncee

draw attention th the hiooas of t

for bifurcution ar e 1V (o1 tafie,

t: dxsli‘n"t\*. i . that Y

Conravs sho . Ll

' lul..ln >:)'»vllfi e introdneed at the
sUeoesstul oS e poe 'dld Sh

{l'\l.[';l“cl‘ to thae [.L-l\'vri:‘t\' In[erm
COUT~c. Seerotar il =i R
cert:only | ,rd ated clorical [ruﬂ“ng
wnly Lo nteduced i such cou 2
raught

other suly
)th‘ v \Uhs‘-{:t; .“,‘:l(/u]ij u\‘i\,u ‘)('
that $

tehnical

aland comy . -
L . nmerc. sl schnols
be instituted. doseh

\ I.: st Lave heen
Proiecsor ‘
“that anv o
eristing :.‘:'
before "y )’;1 ’

problem in <y
anl Wo ro:: .
woulid theg Y;z
Model Senjn- g ora

places in the ;:r-rszd‘u'.l-""’ al

afthe losalgy ant 4

TN O
yindistr, ang

. T, Ty 5 :
me (3} thy anoe To -4 P . Py
convi .)ll; the Present mecon al of 'h-lu{C.\ho’ B
- T ram o q g e e thal. 4
eps shouly ARURSENE
H ISR & S i.’?trﬂv‘g\_:\‘cla . im

genersl et
tanda-d ot gecondary e Aucntio?

that a few \! |‘
SchQ;:e:;MD‘d Senigr Technical and Cw
s should be instituted at a very earl¥

SIMPLIFIED ENGLISH GRAMMAR, Part Il for FormIII. As. 10

~

MACMILLAN'S NEW TEXT-BOOKS

prepared according o the current Madras Syllabuses
DETAILED ENGLISH TEXTS FOR FORMS Iv &V

)

ENGLISH LITERATURE
AND POETRY

e

EASY STEPS TO
PROSE

Bound in Paper Boards.

Book II for Form V. Re. 1-0-0.
azette, dated 27th April

Well [llustrated

Book I io; Form IV, Annas 14.

Approved for Class use—vide page 13 of the Fort St. Geo. G
1943—in Secondary and High Sehools |

e . S

GRAMMAR TEXT BOOKS BY LLEWELYN TIPPING, M.A.

Revised by J. C. Rollo, M.A, according to the Suggestions in the
Madras English Syllabus for Forms 1 - 3.
Form L. As. 6.

FIRST STEPS IN ENGLISH GRAMMAR for

gh Sehools—ride page 18 of the Consolidated

(Approved for Class usedin Sec. and Hi
List dated 2nd June 1942.)

SIMPLIFIED ENGLISH GRAMMAR, Part ] for Form 11. As. 8.

1A pproved for Class use in Sec, and High Sehools—ide page 686 of the Fort St.
George Gazette dated 10th November 1942.)

(Approved for Class use in Sec. and High Schools—ride page 13 of the Fort S
George Gazette dated 27th April 1943.) : t.

e ——

MACMILLAN & Co. LTD.

(INCORPORATED IN ENGLAND)
MADRAS——BOMBAY-—-CALOUTT A—LONDON




REGD. NO. Mf

A Book That is Three Books in One.

MODEL ENGLISH GRAMMAR AND COMPC‘ . o
FOR RIGH SCHOOLS

EDITED BY MISS M. L BUTLER, B. A, tionn =920 \
IS AT ONCE
A Text-boox of Gramma:
A Guide to Compacsitizn ar.. H
. A Dictionary ot Uzage P
The authors have followed the method of Incucti. ey tepte ﬁ
copious examples, intended to help the pupil to discover for r'm:,»'.f cna aram
or definition to be dealt with, 3
v Following the dictates of logic and exj.eriencs, 10 a.tnaps ~ave o 150
analysis of sentences at & very early stage, before the detu v i tregimant 5f P"rxw
The whole subject of composition in all s trancos een €4
dealt with. ’ he
The chapters on idiom 8nd correct usage form cistingt v fout.r23 of t3 (

FOR MIDDLE SCHOOLS
MODEL ENGLISH GRAMMAR

#

BY MISS M. L. BUTLER, B. A. Hoxa. (Lo, 8 i

Book 1 for Form I Price anuas ()3
Book II for Form II Price annds  4g-
Book III for Form IN1 Price annas po‘

Prepared on the same lines as the Mode! English Grammar and c,olﬂ

High gchools, these books carelully cover the whole ground of the tew ' Sram o

of the Madras Education Department. mef "
m

Each volume is divided into two parts, the first ¢ealing v .1 of8
second with composition. 500%™
i}

The treatment is totally inductive and stimulates the pupit 19 d
himself eve' -thing he ought to know about the subject.

. NEW MODEL ENGLISH READERS

“4
4
EDITED BY MiSs M, L. BUTLER, B. A. HONS. (LOND. Iﬂ 3
Primer 1 85. 4. Primer Il as 5. Book Ias 8 Book II as 10, Book d
These Readers are NEW. They embody essentially new teatures in th°
of English to Indian pupils. oh"
y bTheY are MODEL Readers, because they are models of whet s
should be
They sim st attracting the interast of the pupils, teach a vocabulary off
everyday use and carefully conform to the Revised Secondary School Sylltll“sod d
Their atmosphers is thoroughly Indian; questions are carefully de¥!
gremmar are simple easy and uncbtrusive.

The Educational Publishing Companys

m
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C. Krishnam
P aed publiabed by M. R, Sasmpatiacon """“’fi?l o e hpuceos =
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THE TEACHING OF ESSAY-WRITING

By Mz. J. P. SakseNa, B.A,, B.T., Brajrajnagar

HE true essay is a diiuted lyric. We
. enjoy the lyric most, but why? Is
It not because the poet places his individual
emotions before us and we feel in tune
with him ! Heart speaketh unto heart and
the language of love is understood every-
where. This saying is true in the case of
an essayist. The essay is not a treatise or
an article dealing with abstruse facts in
logical sequence, a bundle of transmitted
Dotions and antiquated ideas which are like
chewed bones thrown out. The true essay
18 & matter concerning the heart of an
essayist,

In this great world of ours, we are like
children playing various games. While at
Play. one sees a rose herc or a marigold
there, or finds an oyster on the sand or a
Pearl deep in the sea. We fe2l an exube-
rance of joy and we wish to share it with
our comrades. The transport comes and

- 1ts essence is put down in black and white

and it imparts an ecstasy not only to him
who experienced it, but also to all those
Who care to bask in the sunshine of the
essayist’s pages. Thus, it becomes some-

| thing like what Thomas Moore said :—

*Thus memory draws from delight ere it dies
An essence that breathes of it for manv a year.'

o Jtislife that impart life. . What can a

.G mase of things impart! There might
© Rl -

e

S P - T

be a well composed discertation, say om
‘ Photography ’ or ¢ Life Insurance’. The.
learned writer may exhaust all his skill
in discussing the subject-matter, but does:
it give us even an iota of joy ! Certainly
pot! While a true or lyrical essay may be:
on a very trifling topic. Take, for instance,’
any essay of A. G. Gardiner (Alpha of the:
Plough). What a supreme joy therein we
find! We are for the time being trans-,
formed into the author himself and Wwe:
feel as if we ourselves are experiencing.
those very things we are reading. We
lose our conscious individuality and like &'
drop of rain mixing into the ses,’forget -
our separate existence entirely. :

A really good essay should have beauty
of three kinds, of thought, of feeling, °
and of language. And we amply find .
these different types of beauty in his essays.
He opens up new vistas for us in simple
ordinary things of daily life. which. we
never dreamt of before.

The personal essayist, then, records not
what he is expected to feel, but what he,
actually feels, tries to be, in a word, wholly
and sincerely himself. :

The real essayist ofiers us a fine goose-
berry wine which has the same flavour and
savour for us, as it had years ago for the
blessed wife of the Vicar of Wakefield. A
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THE TEACHING OF ESSAY-WRITING

of division into many  branches according
to the deurces of their diffieulty. Essays
of varving Aegree~ of difficulty should be
mtroduced inta oo

respoctive classes in
theiry proper order,

Aonseful elussification of essays distin:
L{j)ishcs five types: the Descriptive, the
Nirrative the Didactic or Fxpository, the
Refleative and the Argumentative. i his is
alse the order of inereasing difticudty. Ve
shall deal with them one by one.

(i) The peseriptive-=Thes:  essays
at least theorctically, written in the light
of onc's own exprrivnce and observation.
They describe, true to their name, some-
thing.  While in  the descriptive stwfe,
students should be given only such objects
tor essuv-writing = full within their pers n
al knowledge and experience. The advan-
tage of starting with descriptive essays IS
that they form a natural transision from
the storv writing stage which nmmediately
precedes tms. The students in this way
procecd from the known to the unkuown
as they have already practised descriptive
compesition in writing about an object or
picture vliced bofore then.

YR

In actuaily dealing with the maiter in
the schoclroom, i teacher should tuke
care to set before the stndents a topic with
which thev wre familiar, for instance, the
home. Thisis with a view to veducing
the difticulties of the students as far us
Possible t) one ¢luss - the linguistic. In the
Initial stuges w hoy shoutd not have to grap-
l{lﬁ with te difficultics of subjecr matter.
Let him be solely ¢omcerned with the pro
blemn, “How shall 1 wrire

Tostart with. the teacher should aive
the students pleuty o helpy most of o will
have to be in the divection of the driange-
ment of rauteriad,  As  for the material
sell, us shoan 1vove, there would be no
dificulty. A serics of questions stimulating
thOUght 5 all that is neces ary to elicit
the relevant points Known to the studeuts.

he answers t the lC;LdH];"‘ qucsti')ns \\'()uld
Serve to construct an outhne or form d
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precis, which must be puf down on the
black-board to guide the actual composition
work of the c¢lass.  Qnastions of <he follow-
ing tvpe on asubject like football may be
regarded as typical :—

What are the games you like best 2 The
students say: foorball. hockey, cricket, ete.

What ganres attract the largest number
of specetetors 7 All the thres attract specta
tors in indin specially footoall. Wiat is

the whject of the game of  footbail 2 The
object s tire zcoring of goals as well as
prevention of the same.  Questions of this
tvpe dealing with the various aspecis of the
cone and their answers may be written on
the blakbourd, Thes an antbie of the
propose? essay should be prepared:—

FOOTBALL

I, Intriluction.— Popularity of the game.

2. Doseriplion of the game.~(a) Object-—

seoring of goals and prevention of the sae,

i Players and methods of play @ (i) attack

and (1) defence. () Rules and penalties
{or foul play-

3. Qualitics required

Individual --skill,  speed,

a pluager,—~—(a)
stiength, (D)

Combinative - passing saill 3 practice  with
other pluyers.
L Camp crison with other games. =1Low

) diff-rs from

It cospures with ho:kay
volley ball.
5. Conclusion—Value of [oothall © phya-

¢l and moral.

wnd

It is evidtent tivat the precis does nat give
new information, but only  halps  the
inexperienced writer to giwve ordsr to what
he already knows. I the actusl  eonpe-
si-ion heis called on 1o describe what he
hos seen and known d-pending on  his
mewmory.  As for inteilctual effort, nothing
more 15 required than that of correct
expression.

Somne suitaile subjects for  deseriptive
vasad s are:—(1) A hospital.  (2) A garden.
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(3) Th: elenhant.

1) The Ganeeac (5
gawe of Cricket. (4) The Ganges. (D) The

(6 T monsonn.

(h) The Narraiive~"The next Stige in
U3SAV - Wi 13 ¢ N ive, whore
Sth(;}- writng i3 the Narrative, where tae
N ue ents are called on to narer ite well | ¢ h.
o . v . . o
shel fact: and events,  Anv well vritten
answos to o a fIiSful‘\'ﬂ);l[).'L‘ ><{.lu~'f1 n
LYY GVEe essv, Ihe | v
LT Y e e provinee of 1anative
l,; Ay, therore, embraces history, biour,
' . - 1L
ply. wd wntobioge vhy, No dubt, rovenr
e aeas BAL < Ly St
fcmll““tgb or - contomparary ovents  also
orm t2gitiviate topics for rat smy
Thes: ura IArrative  essay o,
esware more ditlienlt than deseriptive
e35aV s, Sihce ! i 4 4
a)s, since attentton has to be vaid to )
chron loziv] sey ) " "
oh dA ~trbsediicnee of the ovents  nuee
‘vi;.év’- memory 15 taxed, and expression of
¢ws wnd “pinions i3 nesessary

Practice in this type of essiy-writi
may very well beoi ‘ith . at of
oy very w gin with an aceount of
h1 i l:[f)ll(. b vsonage witose biography

as baen uc'e,ntl\ done in the history cliss
Thus, t}le difiiculty of matter is xnininiif'\;'
cqrrelntxou estiblished, and the su (; :
siven freedom and time to deal wi‘th1 tL;xn
dl'ﬁ],Uil[[}' of method.  Hore, again the helhs
af the reachur is reguired mothe m xt'v'r
(?f wled;n_:x antarrangement f unte\ris;l‘-
tor there is the risk that the studcnt‘ l;*(t t .
nimself, may indiseriminately dri i‘n y;v;- ‘(?
-hred of matter he knows and p;;Iu(‘v' o
unshapely mass of verbiuge. Quality :»:’w(;:;
to g=t precedence over quantity and \\; ¢
ts wanted is a systematic, roundel. ¢ir i
fogical and avtistic account. ey

Once more the teacher has to ply i
lass with some chosan  quesiions \Ezi{b t.-‘”:
object uf. eliciting a zood arranvemen: ll'f
the precis, rather than to awiken d<;1'r;1- )
aewories of the subject-initter as in ;Lim
tirst instance, Where shull we -b-ur' IL
Will it be right to start with the d--w.r!n“)
accession, say, of Akbar? The w hule‘.l'f]x "
a short essay is out of question \l‘;l ot
shall we omit and what include ? \ p,w],‘dt

B N,

such as the fOll()\Vil]"
must p
y ) vd : 158) S Lppe.n' on  thee
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THE TEACHING OF ESSAY-WRITING

than jywer of original thinking, Hence
Subjects are best chosen for this purposs
rom science, technical inatters, ani geo-
Braphy, which have previously been dealt
With in the class. The first specimen of
the didactic essay ~hould be worked out by
the teacher with the students, till a precis
has Lecn made. A subject like malaris
May be chosen and & precis prepared as
Jlven under :

MALARIA

V. Introduction. \Where and when pre-
valent —warm climate with stagnant water.

2, Cuuse.
toes.

Parasite borne by mosqui-

3. The anapheles. The female anophe-
les mosquito causes malaria.

4. How the parasite tracels. The malia-
ria parasite 1s conveyed to man by the
Inosquito.

5. Prevention and cure,  Use of quinine;
use of nets to prevent bites: proventiod of
mosquito-breeding.

Who  discovered  the
Sir Ronald Ross.

6. unelisiaon,
truth about malaria v

(d) The Retlective.  Retlective essiys ure
unique amony essays inasinuch s they
allow wide lutitads of personal fancy, spe
culat’ iy and thought. Thus, a r-ilective
essayist knoows nothing of external restralut.
Here, merc reading und objective knirwled-se
would not do; the power to [orm and
advance original views 135 es-entiul to the
cultivation of this field of writing.

When the ssuderts reach thisstage o
amount of help, in the beginning, will he
too much for thom. They usually find
themselves confrontel with the task the like
of which they have hardly ever tackled,
ha.vi}]g regarded learning, so fur, as mere
passiye reception of knowledge. Hence it
Is the part ot the teacher to minimise the
dlﬁiculty inherent in the very spegies of
this undertaging by sctting topics coming
more or less within the daily experience
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4f the class, such as punctuality, good
manners, the choice of a calling, etc.
Plenty of conversation, suggestion, and
thougnt-provokieg questions should precede
the writing of the earliest reflective essays.

In the case of a subject like ‘Manners
make the man’, reflection should be initia-
ted by questions liks the following :(—

1. Why should we b= polite ?

2. 1s there any connection between civi-
lity and servility ?

3. Who suffers by rndeness—the one who
is rude or the person towards whom one
is rude.

Allied quotations like © To thine own self
be true ', © Politeness is the oil which
Ibricates the so2ial machine’, ‘ Gentleness
costs nothing but buys everything 'y ete.,
imay be either elicited or given. Next the
students should be required to construct a
precis independently, The best must be
selected and written with the minimum
alterations on the black-board for the guid-
ance of the class.

(vy The Argumeniative I'he  highest
literary etfort that school-boys in India
have to undertake is the composition of the
arguientative and cuitical essays in English.
''he superior difficulty of this kind even
over the reflective essays consists in their
demand for both sides of a question, for
logical and critical faculities on the part of
students, and above all, for the spirit of
impartial judgement so rare even among
the adults. 'L'hus it is no mean mental and
literary effort to write out a good argumenta-
tive essay.

When this final stage in school teaching
has been reached, the teacher would do
well to select two subjects—one of which
he will comprehensively discuss with the
class, the other beiny left for their inde-
pendent treatment. This method is quite
sound, since it combines teaching, which
is very necessary, Wwith private endeavour
which too is essential. '
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Debatable proverbs und quotations formn

t}w[)“'b'&l ‘Su}'le‘ftb‘ for the argmuentatve
9::?\}7- i\“r L-xumplf’, the speech  of J:xm;
in Othcllons a good  subject for g .“‘{,'Tl

ary:

mentative essay (—

Gocd name in man and wonran, dear iy
' l(Jl'(i.,
Is the e dite jewel of their <oul
Who steals wy puese <teals tr sh,
3 s,

I
o . _ sciething, notinng
\v. o~ N L -~ . ‘
vas odne, s his, and he s been shave to
thousunds ¢
‘ . ‘ . . 5.
But he that tilches from mic e .o

RO‘D‘ , - e
s me o that which not enriches hine
And makes me poor indeed.

- Adebate may be started on tiee o abtful
l}iuport;xuce of ths puesage 1. o
X ; . R Tl tte B Haon
onestly earned trash ' Do we reward the
Se e . < . l
tr;flx;.;eglcif our best public servants with
af _.1 3 my good name, which is idents
L: v . ! i R
cal \?’151 m)‘) g?od character, cupable of
etng stolen?  These questions will
a vista of fresh . eted o
) sh and unsuspected thouoht
and fruitfrl speculations.  \ pr “)“"n.\
i . . [SFAN ) i
then be voad  ath o o coed T oo
} g . ] o B AN A U
teacher in co-operation with the ~tudep,: |

PRrROS

L. Gold is dross. Mere metal

. . l".
compared with virtue. 5 nothing

¢ '
2. The loss of mouey is the

rife. foss of o
'_;‘ ) B .
3. Good name s the most cherished

valuable possession. and

He who

4. 0 takes name | )

‘ Vho . ame  awayv legyves

thing . Part with all rather thar, vh'n-:-'ul.
N acier,

CONS

1. Money is not trash. 1t

N reures <
honest effort. 1t is necessary to i presents

i fe.
. The law court coug
cousiders st
. S stegy
money as more than removal of tvaq}:mg !
3. One's nawme is nothige
g

lips of men and chauges. tlies on the
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Lo None cun steal character. 3[5]iclw
reports carnoc alier 1.

Ajosoide conchisie 1y be *Uggest*
The ﬁlu-.gfn;rr O the 1 e ':. 1‘3”1(“1' lod
express o bimedlf, confusioyg 80 s
with chircter ’ °

Itz poo’e 1o nharer ‘”A[”fﬁt :

el nadlv pe o vieling te clas wit
stde of o poesteonbeovin e them b think ‘
the cther.  An ‘.r,ﬁqu;:z,txt:x‘v essa¥ 7
S'vrmvti:m e v in e form ;“
did. S annd ;"[.il;;c-s o the form
corresptenee, .

Havige 1o d the varous formsd
UIRYE W hich oav e et 1r <-huool e
cises, and }v:»;:;t‘-;i Gl the pian of procedﬂf‘:
Sote gener ] prinein ! o ecessary 0,
bor e i d f o st e ol poslh‘
sy be o n,\ulm-:»d‘v { v st ‘,mpofo“
structural essontinds  f g ey as @ who
are unity, o Gweropaee o rder, 'CHWha,siS
propoertyoag,

To crenre Unty, the ey muS‘g:
with e 5,;},],{,'1 NI Ll“ il’l'ele 4
Matter - Ve ewcluded An eS8

to corl

Sastdr oo [ ot Eh’

awdigre--ion cn v Vpnes Queed
beth,

oo men atiei e et ve f'aid mSi"
I
orderhy  Gyar e g0 of oan esSaMe i
agulnst Coherey oo opd  tirder are faf

I . )
Mminon e need  speciad chn(ll‘n'
condit.on L. )

: cecure a o sife .,'u;lrd ag |f
tempttiog,< ¢t r

celigres s Jogeal 3

Aoy, o

ment of Matter. Fege tie neg!
should not lowe <she 1 the s:guiﬁw::
“5 ”]“4 outhne-, The ¢onnexicen bet¥
tleas in the actial - ssay must b8 cl

lhdl(_‘id(:d ':\ transie "I.«Ll lli;]“;‘i(»§ hke {*
llffr'l‘u G- TR etc.
Paragraph cor struction, o subject 30 mﬂ’:
Laut us to deserve yy essay for itself 15_"
mMore thul o deyviee te o this all

Lo sgCure
inlf‘rde}"ﬂ’

pertant order invo tved in the
tdeus bearing up?

dent variery of DM
. Y|
must 1. underste?

el

topic.  Only 1t
order will be sydlv runed, if ideas®

e gne Yt
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ring round one <ub-division of the subject
are not scrupmlon-ly  confined to ope pards
8raph. Just as the coherence of the essay 15
securcd Ly the logicl arrangement of
relevant paragraphs,  that of w paragraph
ltse1f is to be secured by the arrangement
of rightly constructed sentences.

The order of arrangement is al<o impnor-
tant as 4 means of emphasis up n weighty
ldeas. The most significant part of the
essay must be pliced in the most conspi-
CUous position at the bezinuing oo at th~
end. In.rder t, securc the rght distri-
ution of Emphasis, the treatment of the
topic should tnepmportinn:xte. Spirce  must
?de\'oted to ~ach sub-topic in accordance
With the relaive importance of that part of
the subject. Minor cub-divisions should
Bot obtride themselves either on aceount
of the wrony places or the fengthy para-
graphs assigned to theuw.

Last tut the least is the art of
Letter-Writine. Sndot: hefore leaving
schaol should have training in this branch,
Which is the most valuahle of all types of
Composition exercises.
Suitable Jetters 9
should be introdue-d.

1ot

frimd: and rolatives
The six wmportant

parts of every letter <hould be written on
the Llack-1, sard. [ hese are:—
(1) The hewring Tr eonsists of the

writer's qddress and the date of wiiting the
letter,

- (2) The salutation or form of address,
«., the terms in which the writer greets
the addreszee.

(3) The body of the letter This 1s
l:ndoubtedly the most imp rtant part, the
est being mere accompaniments.

teé:)» ;I‘he ending or subscription or cout-
ous cave-taking or concinsion cr complh-
w:_l!tl:u'y cl‘ose-, ‘e, the words which the

r uses to bring his letter to a close
efore signing his name.

wr(‘5) The signature or the name of the
Iter, which must be written legibly just

[n the initial stages,.

* 14 JULISA3 E
I TING

Mapa+®
F-11ttle
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helow the ending™ wore  to the

right.

() The =uperscription or address on the
envilope, which must be clearly written
wnd b well spaced.

In the higher classes students should be
{rained in writing more conventional forms.
'They should know how to apply for suita-
ble posts paying due regard to the points
regarding their qualifications, etc., which
iust com: firs and the order in which
they should follow one another. The
teachor sheontd alsn discuss business forms
and ingist on i necessity for brevity and
clearne.s 1L 18 alsn very necessary that
the pre ser forms of addressing persons of
diffecer c1ks in sociaty and of relerring
tn ther in the body of the letter should be
bromght to their aotice.

J. C. Nesfield’s Sentor Course of Fuglish
(Cmpo ton (Maemillan) 15 2 book worth
critied] studv.  And his Junior Cowrse of
Bngliz Chonposition (Mucunll;m)‘ hosides
dealing with the art of writing comp sition
contain: a »pecial chapter on Lietter-
Writin .

I aily, « model :u-gumeumtiv:‘ essay  in
the form of a dinlogue is given below for
the gwidance f the reader 1 —

WHAT 1S BEAUTIFUL?

Socratic Discourses by

(P.rtly based on
Kveryman’s Library,

Plato and Nenophon,
Dent.)

Teacher. What things Kriends, would
you call beansiful 2 Would you call a thing
that attracts attention beautiful ?

Pupit.  Yes indeed, sir.

MTeacher. Suppose I am wearing a snow-
white suitand just near my pocket there
isa ctain of ink. Does such a Dblot not

attract vour altention ?

Pupil. It does.

Teaciier. A blot is, then, according to
you beautiful.
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G r '
thiiuplk‘.ﬁl\o It's net Lenutiful.
thing which makes an uppeal te the
15 beautiful.

Hut.

AUR PN

o "I:e]acher. There are two keys here, one
d gold and another of wead. The f<'|r| :

e ¢ ner
d e ]not fit in any lock bat makes e
appeal to the senszes: while the | fies i
more than one lock, but does 1,
our eyes.

atter fitsin
e ot apneal
L] ‘ "
Which of the twe i beautiful »

Pupil. Th i 1

pil. at which is made ‘and ¢

(lr:)erta.lfll_\‘ useful. Rut, 1 dmﬂ)tﬂf i‘t} O‘i)td ﬂ
esutifal. Can a dunc.busket be A ln-nu.?iﬁ;;

thing because it iz nsefu] ?

T
be ;lela:l‘]’c;r _Yes, and a golden shield may
bea‘ut'fh[} thing, if the ope (bask) he
? ifully fo_rmad for its particular nses,
and the other ill formed e

p . 10 al y 3 *
I 1 ' l) vou l\, then t L e
it th Sine.e

" Teacher. Yes, undoubtedly, and .-
! at they may be gond or bad: for r)ftoF-I
f;r:es whgt is good for hunuer is hid for ‘L

er, and what is good for - :
fon Do or a fever is bad

um [l t t L0, Sir h ~
. 1 hfl. ¢ ! {

[ p I t N ) al Wn. B

beallllflll l)e u“hke W !)ﬂt 18 })emltlfnl .

Teacher. Most certainly - S
man, who is beautifully for}rn,edhefc(:lrmg. one
ling, is unlike another, who is hoautifrp]glt.-
formed for running. And a shield -}“' )
is bcautlfnlly formed for defenée Hhich
unlike as possible to a dart \v};‘ ]}S P
bez}utlfully formed for being f,orcib]w-l >
swiftly .hurl.ed. Do you imZnine th‘} nnd
good thing is one thing andhlhz} i
B nother 7 4 € beautiful
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.hampJ .

Pupsh Yoo s there 28 the ¢
thower whih hoe ocoernt but 0O beal)
while the surtlewor 3 heauty bat .
ceent s oaned the oo eh bas P"r{"me

N K 3 N
gond and e other st

Tearler, What 4 vou tinnk !'he 2::;

of a8 wer crnaists an Y
in being cseful to the nese or tot
To the nose, sir.

Pesehers The purpse of
wee rdine to vl is perfume and not B
surilv  app-arance.  Iu that casé.
champal dewer 18 certanly he‘unful'
whatever 1= so.4i is also beaunful, n F
th purposes for  which it 43 well |
and hatever 1~ taud s the reverieha};
})vulltnfl)l, 1 regard U purpoees for ¥
ttis 1l adapted.

Pupil.
a fows!

Pupil. vt air, wnut 1s good ?
Teacher, ('crtuinlj.' 4 thing Wb‘c l'

z!'>f)<l for nothing is not geod. :
thins that serves its purp. se well 18 8 f
Do you not knew that good 18 10V ok
account of evil ¥ For if th:re were DO '

anv more to hurt us, we should have

necd awhetever f e gesistance
thus, vou will s« i it Wak only
acerunt of evil that w. felt regﬂ"d

wffection for sty 4% Wwe considered 8
le a medicine {or evil, und evil t0
dvse:m_'_ But, when there .5 no
”“’T“ IS, We are aware, no need of M€
Th'l.k‘,\ then, it appears, is the nature © b
It is loved on account of evil by us ® 0"l
tutermediate between evil and good 3 *
itself, and for iteelf, it is of no ;se.
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KAVI Nopeldois o chie greatest poet of
th modern Gujrat,  He s still living,

ough advanced in years. Now hes
a OvVe sixty, vet his creative genius is in full
8Wing. AlL-nt 1D years age, his countrymen
Celebrated with great eclat his golden
lubilee a3d unenimously acclaimed him as
he * Ko/ Samerot of Gujrat.

Nanalal was bern in 1876, His father,

alpatram, was a prominent poet in the
e-modern period of Gujrati, a language
1ow spoken by forty millions of Indians on
he western shores of the Arabian Sed.
Dalpatram emphasised in his Dal nut-Pingal
t_he utility of the (handa in the com)osi-
tion of poems, but his son, Nanalal has not
followed him much. Nanalal is a Master of
Arts of the Bombay University and spent
Mapy vears in (yovernment service as the
Chief Fducational O:licer of Western India
Btate Agency. In 1921, he resigned his
post in response to the call of Mahatma
Gandhi and joined the noncooperation
movement for a short time. Afterwards,
h_e settled down in \hmedabad and started
is life’s mi-sion as a poct. History is his
favourite sulject. Heis a keen student
of religions, especially of those that are
carrerct in Gujrat and Kathiawar, such as

Swamj Narayan Becty Prarthana Samaj,
Pushti  Marga, Arya Samaj, Sanatan

Dharma, Islam, Jainism, and Christianity.
He has thoroughly studied the works of the
Preceding poets of Gujrat, namely, Narsing
Mehta, Premananda, Dayaram, Narmada-
shankar, Navalram, Lalpatram and others,
for whom he has high respect also.

Napalal has written as many as fifty
Works—dramas, novels and books of
Poems. He is said to be firstly a poet,

;’*Gcondly a dramatist and novelist ; and last-
¥ a critic. He has written an excellent
8ppreciation of Sarasvati Chandra, the
amous work of Gobardhanram, the first
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novelist of Gujrat and has admirably point-
ed out the place of Gobardhanram in litera-
ture. Nanalal has widely travelled all over
Gujrat and Kathiawar to awaken popular
interest in literature. He is a great creator
of * Kus Sahitya’ of Gujrat, in which he has
given vent to the emotions of the popular
mind, particularly of ~women for whom
Ruas  Sahitye is chiefly meant His Ras
Suh.dya is characterised by sweetness of
words and ideas, as well as depth of {eeling.
He is an eloguent speaker and a writer of
thought-provoking articles. It has rightly
beon sail that his poems, dramas, articles
and lectures are the Bhagacat of Hindu liie
in Gujrat. Heis a great lover of Hindu
culture, o staunch admirer and follower of
Hindu life. He is above all a far-sighted

thinker.

Nanalal’s works are store-houses of ideas
and words and remind the reader of Tenny-
son. Nanalal is a towering genius and
vigorous writer. It has been remarked by
one of his countrymen that, as a poet, he
sits «n the peak of the mountain, pnt us a
man he sits at its foot. 1t is so only,
becanse he is very uncor:promising  and
foarless in his criticism and dealings. He
does not hesitate to criticise even Gndhiji
and his colleagues. But he is very kind and
his hospitality 1s proverbial, His nature is
dignified. If he is pleased, he will give his
life for you. He is a poet both for the class
and the mass and is the Gusu of the
Gujrati youth, whom he wants to uplift and
enlighten. Nanalal has also been distin-
guished asa short-story writer. He has
been called by the admirers as the Tapasvi
of Gujrat and the Sadhu «of Saurashtra.
His historical poens— Kurukhshetra and
Sowghamit ra-testify to the beauty and gran-
deur of his ideas. Hisstyle is flowing and his
sentences are small and well-balanced.
Akbar, Nurjahan and Jehangir are his
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end in physical union.
" Pleasure lies in the highest good.
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Princess J o would remain eVer s aya then expels the dancing mauid from

S

€ palace and exiles her for good. Jaya
aga):&nta are scen together on the bank of
" e in the heart of the Himalayas. Lhe
N is full of swans, ‘whose bodies are
Vee(KOf pure moonlight’. The god of
hery ba“"‘*d?"ﬂ) shoots two flower shafts at
aL ut peither strikes Jaya or Jayanta
oth fall into the lake.

bate a coon

van eternal vy o N v

form untaj | virgin keepinyg herP
itainted by all manly touch:

ipon. Jo€s par®

Athe oyl
will

e Ve -
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Jdoe ' Y N frame
 homenever !

Al ..
onxg?iu},"j‘“" minister died.
the Kin f' ’ avanta, who was brough
Jil\'ant';&, and Queen as their own
On hi 4 goes to a battle with the d€
IS way to the gnds’ abcde on the

The I :

. ST
of the Heavenly § I daught K " palace and marry
luckily with ”en y Strcam, he wai Vi N Dalac{g ?r.G‘ Kasi Raja, on his way to
s w1 R L s e
on him the })“ w l.th him and wdemﬁg grace d ‘ f: ath 2 paragen of bequty
On his rot oun of victory over the ©°% gffitdey on and falls in love with her 1na
the de urn after a brillant Vlcwr)adw Ya, ¢ fD. the outskirts of his kingdom.

mons, Jayanta is warmly greet » Tefusing to marry Kashi Rija. dis-
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appears from the palace with the knowledge
of Jayanta. Kashi Raja is offended at the
absence of Jaya and occupies their king-
dom. Jayanta has already been banished by
Jaya's parents. 'T'he dancing maid exiled
by Jaya has founded a religion of
pleasurc (whose ipotto is * not to marry
from life to life but to wed from day to
day and tc accept all men as husbands”,)
in company with her lover in the wilds of
the Gangetic plains. They all worship the
god of love ¢ who reigns in cvery Home.'
Jaya having lost her way after renouncing
her hearth and home, comes up to the
temple of the maidoo a night of festivities.
She is persuaded to join the church, hut &
hunter pursuing her saves her from the
clutches of the High Priest and Pricstess

of hedonisin by a timely shot.  The
hunter wants himself to marry Jaya.
\WWhen he is temporarily absent, Teojabas

a girl whom he had kidnapped and impri-
soned, appears before Jaya with a steel bow

and arrows. Jaya borrows them and
shoots the hunter on his return. Then
Kasi

both the girls set out for Denares.
Raja returning from Giri Raja’s palace,
renews his love with Shevati and marries
her.

Jayanta is in search of Jaya. Hea practises
austerities in order to be able to find
Jaya and receive divine inspiration to found
a college of spirituality there. Anchorite
Jayanta sits in the centre with four ash-
heaps in four guarters. As he had a soft
corner in the heart for Jaya his illami-
nation was delayed. When the divine voice
from Ileavens said to him to give up the
Jast tie cherished by his mind for Jaya, he
did so finally and was immediately blessed
with the highest realisation. Jayanta is
pow famous as the sage of the Supreme
Light. Hermits, going to Benares onthe day
of a famous fair, visit the saint Jayanta.
Jaya and Tejaba fall into the hands of the
priest of the Temple of Sin in Benares. Jaya
falls into the Ganges to save her honour,
while Tejaba recognises in the priest her
long-lost brother. The Brahman maid,
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THE PRESEXNT $YSTEM OF ELUCATION

but only theoreticallv, At this stags it ean
e appropriately said of o student that he
S aJack of all trades and waster of none.

8 acquires sonething of evervthing. and
Dothing perfectly.  The teachers are held
Tesponsible for the students’ success; 50
they give them cvervthing prepared and the
Student gets them ‘by hcart and produces
them in the examination. Owing to disnse,
the niental capacities weaker and
Weaker day by day.

Having finished the course in such an
abrupt and ineomoplete manner. the students
are sent to acquire higher education 7. e..
college education. FHere they find quite a
different atmosphere and they are not so
Strictly  controlled. Finding themselves
less checked, they grow carcless of their
Studies and spend their whole time in doing
Nuischiefandteasing the lecturers. The lectur-
ers deliver lectures only on the prescribed
subjects for the class and the students take
some short notes of these lectures. The
students of science know everything theo-
retically. They donot understand the me-
chanism, adjusted qutside. This is because

SrOW
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the students are deprived of technieal and
practical knowledge. o

The present system of examivation is
also defective. It is not a rveal test of a
student’s knowledge.  Suppose a student
reads only a few chapters of the text book
and fortunately the questions are set in that
portion, the result will bhe that the student
passes the examination although he doesnot
know his subject well,  The study of years
is examinad in two or three hours.

The valauation of answers is not satisfac-
tory. 1t wholly depends onthe mood and
mentality of the examiners. If he isin
a gloomy mood, it is to befeared that he
will slaughter’ the students. In some of
the universities of the West, this question
has been investigated by giving a hundred
copies of answers that were considered
unsatisfactory, to the other examiners for
valuation. The result was that 34% of the
failed candidates secured second class marks
and 10° third class marks. Thisshows
clearly that the present system of examina-
tion as well as valuation i1s not accurate or

satisfactory.

————
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THE TEACHING OF ENGLISH IN THE NEW INDIA
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Let usnow, in the livht of the foregning
discussion, asses the two aspects of onr
school work in Fnelish and arrive ot an
equitable rati~, which mav serve as « roline
ble guide to the teacher in the clissrooi,
M.S.H. Thompson «rd .G, Wyatt have
suggested, in the matt v of cxrresisn! and
impressional work, a ratic of 25

in the
lower and 3: 5 in the hicher cla- s of the
High School.  We chall theref we examine
their suggestions and <ee if their s -stions
hold good even in the present conditiong
te., after the vernaenlarisati n o« f tho e 10
am  of irstruction snd the wasigning to
English the piace «f a zecond ! noua re.
In assessing our work we shall be pmided
by the fact indicated in the abive divs
sion that any wovk which involves the con-
prehending or understanding ability wholly,
mostly or mainly is impressional and that
which calls for speaking and writing wholly,
mostly or mainly 15 expressionad. laaving
the common elements like thinking, sensa
tion, etc. etc. of the one to neutrahse
those of the other and dividing the marks
equally between the two heads., when hoth
abilities are clearly involved in equal mea-
sure. On this criterion. the Patna Univer.
sity Matriculation Examination questions in
English may be analysed as in the accomp-
anying Table IIIL.

This Table represents the ratioof the two
Kinds of work with respect to the require-
ments of the University Matriculation
Examination. At this stage it would be
useful to compare those figures with those of
actual work as it is done in the clac:ronm.
For this purpnse, I had planned tn obtain
from 44 typical High and Middle Schools

1 Report of an investigation accepted by the Patax University as Dﬂl:

for the M. Ed. Degree (1940)
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Similardy in o cognposition peri®’
very often one finds loys engag
memorizng  ‘pabs of  words similar
cound but ditte:ont in nieaning

of that tort.  Schenl ofiices Keep 1‘eC°r9‘
because they are compelled to or becﬁ“I
they may los - the grant-ip-aid’ aD K
shall not b wrong if 1=y, few edncutmnr
administrators in our c-untry have ~evgl
loped any senzc of the utility of ctiucaflou
statistics.  In such cirenmstances, it 15
easy to cstimnate exactly what amount 5
expressions] or impressionsl work 15 dogll
and which aspect is emphasised. I sh s
therefore refer only to the matriculati?
examination rejquirement of other Indi®
o oo - bo("

=\ spreimen con v of the foom circulateds 48

ever, attached herew th {.; reference. >
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Table IIL

THE TEACHING OF EN

English 1. e prossio

Analysis of Patna University Matriculation Kxawmination questions in English.

(Impressional)

XLIX—29

Marks.

Marks.

(20)

Composing a dialogue or writing a letter ete.

(15)

meaning

the

comprehending

or

substance etc.

Understanding

(200

Writing an cssay

Writing the meaning or substance etc.

Translation into Fnglish

Enqglish 11,

GLISH 1N

Descriptive questions on the Prose Text.

(11)

Descriptive question on the prose text

xplaining passages from Prose text, with reference
to context

Prose Text, with K
@

from
context

ng passages
reference to

Explaini

A descriptive or critical

v
e
-
J
S
=9
Q
=
-2
2
o/
=
5]
=
w1
L
"
=

text- book

poetry
(9)

tive or critical question on the
-book.

text

A descrip

Explaining lines from poems read

(6)

\19)

Explaining lines from poers read

= T n
R =

Grammar and composition.

Grammar and composition

i.e. 67507 to total 200,

39509 to 200.

Ratic - 87:32 i.e. approximately 2:1
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Universitic, repres '

Hes represented in 1 ble [V

iad content myvself il Wi | | = .]
! h (Wyatt), 10 (P. U.) and § (Other Univer- will bsa sorry worker and artist in the class.

making  certyin

Cavld

o 2l oY corta k .. ~
.\EI'II::.SO ﬁ:l:easulr::;izlu Fh"A.’l\'aillhln data. -: . - é,’_ zi}ti%)_ The meaning. of the findings is f?‘is mindd.will behs?:)ject hto hc;olesrt;ntercff;!:
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alsg— :'}\; Boml ay, the Midias and '”) : 1,‘0»‘ — . fxnd the need of greater emphasis on the has alwaysa functional uaity which, as We
s0en Uriversitics and he Cuited I .(‘-' lan. ) . Impressional aspect of work in English have said, is the soul of Janguage work in
ggard of High Schecl and Jn!erz(n‘cg)iZ: - f == teaching, yet his suggestions in this respect the tchool.  On the basis of the considera-
areugc&t:;z.), tr;zt:en:nflg'l:;es ffor thc?e bedies are marked Ly sanity of out-look zm'd tions outlined above.. I suggesttbat the }'atio
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Pilen ol each : - cally sound. But these suggestions have aspects of work in English in the new

| ' . u
of languag: work iy English  Th,. inlt'n
Stve study of English Prose try

. arcd 0 .
text-books has the highest vetry

arks to i,

been in the field for several years and yet
our universities cannot see the simgle point,

scheme of things should he 2:5 at the
matriculation stage in the teaching as well
as in examination. A retired professor of

hi Totnts . - - . .
(‘)\;ﬂx!e _chtatmn, which s g subject of test ', 3 = They demand through their great iustru-
conie‘l?( :met out of T vXamining Lodies, . ment, the Matriculation examination, that education, who has a large amount of re-
s lowes voceonle m . - L ) ; . . . : .
ties have 'r;pil; l:tl‘dibnm'hy. _1 wo Univers:. Z _ R 5 [ndian boys shall do at least as much of the search work to nis credit, writes: “ It is pot
. H 14 . o . B - = - .
'unseen passages’ to te;t h\\hxl; three haye {— - = ‘reative as they do of the comprehending neceseary that you should learn to speak
. {1:owle - . . . . . . .
ig. Reduced to the two a:“ Cdgef"f read. 2 vork in a foreign tongue like English. And just as—I should not siy—an Englishman
: . ect : , o . ; noli :
sional amj lmpressional \Vorli), :cpi),,(;'i;p,rc: E ~ & . n the realm of the mother tongue where beacause different Englishmen speak in
olt;r definition of the terms aforesaid kthg S % 2 = % 9 reative work is more natural and even different ways—say an Oxford graduate.
a [y o Y = v - * . C e s . . .
of %t:?em\vg(:',nes to 50% for each t.600 a' ratio ",é 5 ~ essential for individual culture, these august The most important thing for our pupils
'Waila.bl(:- Vo compare the three figures & S L E bodies say nothing! The Patna University istoleirn to understand written FKnglish,
' g ¢ = - 2 is of course the worst offender in this Kverything else should occupy a subordi-
TABLE V c 77 N = = 5 2 respect. It demands that our boys shall nate position . Even during the transition
. - = = o . ot ! . st ,
Ratie between difforent aspects f work = 3 ¢ do twice as much e:.:plessm'ual work in stage when we do I.IOF haf/-e. eno.ugh books
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. ’ = ~ 2% , . . i ish ” o
Ratis hetween exprossional apg i = iy = } 4 There is however a danger in carrying t0 understand written Iinglish ™. Ov us
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SELF-EDUCATION

By ggy A. VENKATARAMANIAH, M.A., L.T., F. T. 8., ltetired Educational Officer,
H. E. H The Nizam's Government,

0 less a historian and literatus than
e Edward Gibbon observes, * Bvery
800 has two ducations, one which he
8Ceives from others, and one more 1mpor:
‘0, which he gives himself.”  Hxperience
fls taught us that what we Leach ourselves
BWays more useful than what we tearn
Others. Lincke, the colebrated educa
Onist, reminds us that nobody ever went

2T in knowledge, or became eminent in any

0f the sciences by the discipline and restraint
o & master. Qur world famed worthy
i"ff.now-c')untryman and scientifie g=nius,
WOIF G, V. Kaman, is aremarkabl: {ustance
{ this. Mother India is justly proud of her
lustrious sons of that type. To bring
jnything  to light is, indeed, no small
chievement. Rocollect the services of Sir
. C. Bose rendered to the world of science.

PMay God bless such worthy s:lfless noble

uls.

“The true 1mwethod of seli-education”,
Vs John Stuart Mill, “is to question !l
Ings; pever toturn away from any ditli-
Culty ; to uccept no doctrine either from
urselves or from other people without a
tigid scrutiny by negative criticism, letting
Qo fallacy cr i1pcoherence or confusion of
inO'lxght step by unpere:ived ; above all to
Slst upon having the nzaning of o word
¢ early understond  before using it, and the
Beaning of a proposiiion before assenting to
“—these are the lessons we learn.”

w The_suprem? cultural gift of Indu to the
h.Orld 15 education in the the fullest and the

&:lsheSt scnse of the term.  OQur literature
‘DSt'aM are eloguent as regards the cultural

er‘et‘lt!-’)‘nc of.our hoary motherland. These
SYSte,.,tmmmltted to DQFFcl'lt)r !’y N :%uund
istrut; ot education.  The dispassionate
ig ;o rennnds us that the Soul of Intia

0 evidence through the ages, overcoming

and assimilating or adorning and adapting
to her peculiar conditions every foreign
influence with which she came in contact
or conflict.

Despite nillennia of unceasing foreign
invasions and numerous centuries of foreign
domination- we Indians have never lost
touch with the goal of human life. In his
daily sanfalpr every Hindu repeats the
four-fold soul of human endeavour, Dharme,
Artice, Kuma, and Molksha, the ciaturvidha
purusharthas, to be hi> goal.

Vauious nave been  the educational
methods employed by our ancient Teachers,
according to the capacities of the pupils,
and according to the nature of the subject
to be taught. Batin the acquisition of the
highest ~knowledge, self-education was
regar led as the proper imethod. Parents,
teachers, and ucharyas, are useful up to a
certain stage of educational progress ; but in
the natter of Brahmacidya (the Science of
the Braha:n) self-education is the only
proper rethod. ™ Self control, self-know-
ledge, and self reverence, lead to sovereign
power”, says Tennyson. But these can be
achievél only by persoual effort and self-
experience. '

Self-realisation and God-realisation are
possible only to the person having Brahma-

Jinasa, the thist for  spiritual knowledge.

A true DBrahmuajnani (God-knower) is g
world-citizen, knowing no distinctions of
sex, caste, creed, or colour. He sees God
inall, Heis a friend of the whole Crea-
tion. Lightning, thuader, and storm can
disturh the peace at the faot of a hill, but
at the top of it there is peace and calm.
Likewise those that are at. the foot of the
hill experience the horrors of elemental
rage: hut those who have reached the top
enjoy unrivalled bliss, Even so, Jeevan.



230

muktas (living beings who have realis d
self a.pd God) are not disturbed h\t :}:

turmoils of this samsara, which is an oce ;
of sorrow. Camels ext thorny bushes mfn
though their mouths bleed. Men imn:e;rf-xd1
in colossal ignorance {avidua) continne t bi

attached to this world of sarrow :Lnr{ ){;i)e
even though thev are uxperiencin'v} t}”,
bitterness of life everv moment. S

Seekers after Truth are overywhere but
they are few in these divs wnd found ’her
and there by those that care to know thc;n ;
It has been my vood fortune to coma tu'rml:-.
Suph noble selfless souls not nnly ;vx;or :
Hindus, but also a'nnng Muslims and ‘(‘Hril-‘
tians. Thev strive to climl, the Iiill of
pr'rltual Eminence, and as they do so, they
delightfullv lead those that follow ;hmn}
ng God bless them'! Thev are of the
universe, Thev see (ol evervwhere in
the Whol.e Creation. Their behaviour. their
lqvp, their specch, their food, and théir
disinterestedness are spacially chamcteri@iic
of such snuls. Their facial effulgence (fa":x )
is an unfailing index to their 1 e
God and His Creation.

The 'he.st wstane- of self.aducati m isin
the Ti:uthrif/(l Upanishad, 1t is the pur];oqn
og th.xs short article to illustrate it. 'I‘he
Upnrishal in question is divided into five
parts, each known as a  Prashur. The ﬁv;
Prashnas are: Shikshaarally, Br.lhm./mllz:
Bhriquualli, Narayana Prashna and Chitt
Prashna. Our present discussion cente f
round the first six »lnm-mlmas((‘h'-a ter of
Bhriquvalli. anters) of

nearness to

rBhr\\;u Maharshi, th: son of Bhagavan
Varuns Mauharshi, in  all  the hu—;nil'\(t'
characteristic of a true spiritual aspira }
approach his learned father whO‘ o

“God-knower” and said :— was a

“Revered Sire, teach

me what ic
man.”’ what is Brah.

After the father explained
nature of Brahman and the |
realising it, Bhrign 4id r::;;:;q)
as ordered by his father

to the son the
est  meang .~.{;

(meditation,
and discovereq
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annam (f15d) to bhe Brahnan, a8 all thoﬁg

finguishing characteristics of Arahman

i?’ 'f”f"’- For example, it is by food ghai}u
llVUl;,’ beinas live Auud « after
created, and ints it thev tinally resol?®
them-elves. ' )

1V

m ' .- . oWl
P'o sk ure thar his diseowvery 1
correct, the son reverenty 'xDPrnﬂchedt;

father and -aid  * Sire. teah me

Briahman™ 101 potew. rthy that there &
Be to bhott v tog her thin one's own fathe
of the type of Varang, to teach without
reserve all the sacrets of Brahmaz pareo?
love 1x proveripial, The aapturous reqﬂ,‘
of the s 1 nade s o 3y father re]Olo’
bevond all Lounds, \{'e W know thst ¥
competent, o lified father 12 best ﬁ[tedﬁ
teach his own s 1. The very minaith

knowledge will be . ened 1, the s0B v

6 0 -
Jnaanathr shna'thiest £ knowledgel

Viarane mak-s<
whether food or vital airs., the ey
ear, the wind or the sp k- w~d, whicB
these is Brahman. Thitin which al
things have their beinr, 1y which all crest®
thin~ live .nd mwe, 41,4 int . whi*h th®
finallv resolve  themselves, know [h&t',‘
Bral man Find that out by r‘)v.'dili\"-ion.
Off woes the a0 of Varur, [rluugedoz
thought. Ketloetion e hes Tam that
1< Brdfonan, He argues Do not ho
betngs soring op f:o0m food which bheco!
le,d and the viral e ? Verily, all be'd
e o fo Wnen e 1 - 13 reso

v fod and wnen the by s 1es ot

repls

Mty ashes, tiese ~u~tin plants an ﬂin'
1\11(\ beeome transtarmed into foud af #
Phus hengde ayen of y 14

Wis on-ger VY
The Mihar o 5833

Mtwts pischen Ly tngane 2l h?/"kuai)tf"
srrdmanm tagahag (T"l-' 4oute L‘Oﬂca
’ . /5505‘

'tl”n (,f !h" ”\l“"i ;I)i thve pd {rtd pas A
15 the hest £y, .)

or meditation,

My e her whO
, Bheay aain o o M father ¥ T‘,pdﬁ
B ol aathy | caatiol " an b’
Rrithing Vatrate. o1 tKa Rr1al )

SELF-EDUCATION

“.l(:(l;t‘dii ;;1) Loanaha Floalie 1y f'/',,/ul,\ 1-
Bra/“,,,,,,)'

iy : . N .

“This time needitation tauwght b that
Vital 4ir< constitute  fBrahman, as birth,

growth, «nd dies-lation depend on Praana,
_Bm he arcied o . can that be? The
Inert pature of /raoee aisqualifies it and it
cavnct he Brahinan which is all Chadlanya.
80 to clear his doubt, he sgain approached
}’lif father and s«id : = Sire, terch me what
is Brahman.” Varuna's 1eply was again the
old caution: Find out by meditation, as
tapas is Brahman,

Off again Phrigu goes for fapas.

This time medita ion resulted in his con-
clusion that Mind is Brahman, as on AMind
(sankalpa) deyends the whete creation.  To
clear his doubt, he approaches his father for
confirmation, and pravs as n-ual: Teach me
Brahman. ‘The same old renly was repeated
by the father. Mind was like one of the
senses, whereas Brahman was swcatanirda.
Hence he concluded that *“Mind cannot be

Brahman’,

Further meditation taught him that
Vijnaanan is Brahman, for itis the cause
of birth, growth and dissolution. To clear
his doubt and secure approbation. he
approached his father and requested him to
teach him what is ABrakhman. He was put
off as before with the caution: Find out
Brahman by meditation. for meditation is
Brahman.

Accordingly, Bhrigu sagain went into
meditation.
In this manner the Vishuddhaalima.

Bhrigu Maharshi, by frequent meditation
discovered that the qualities of Brahman
are not fally found in food, vital airs, mind,
and jnaana, and by his steady and persis-
tent application in medidation =t last found
out that Aaananda i« Brahman. The bliss
or happiness in life, ultimately sustains all

Jignsaai pleads abundant eloguence.

-0k

1 oation, thon dh it lapges now and then into
@ nood of pessimism and inelancholy. That
wis the ridya, which  Bhrigu learnt and
inenleated for the benefit of hamanity. He
o more woes to his father for the approval
of results.  Note the laborious self-exami-
nation and self-education involved in the
process of diszovery. At Jast he attains to
the point of self-satisfaction.

The educativnal work has to learn grand
lesson from this. The cld Vedic teacher was
no vietim  of the Faculty Psychology”’
and he did not regard the pupil’s brain as a
tabula rasa in which facts were stored or

ideas instilled. He realsed that the
advanced brain was a veritable dynamo,
which necded guidance for the proper

oxercise of the natural reactions, and

improved with every such exercisc.

‘I'hus in the advanced siages ol education,
self-education plays the most important part,
for it is the best and the highest kind of

education.

As described by Bhagawan Sree
Sankarachavya, the idea] teacher of the
highest grade was Sri Dakshinamoorthy,
who had the vow of silence, but whose
magnetism  penetrated men of age and
experici.ce.

Paul Brunton's observations in his Secrel
Search, regarding the silent inflnence of
Sri Ramana Maharshi of Tiruvannanalai,
the modern typical saint, on the true; aspi-
rants may be recollected with advantage by
those who had the good fortune to read his
book. In his wonderful Silence, the Brima-
That

parishwlilhaatma’s penctrating influence is

indescribable.  The brilliant Divine Efful-
gence is the result of this tapas. How
many more such self-realised and God-

realised souls there are still in this sacred
land is known only to those that seek; for
it is those that seek that find.
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][l; n - -
nOte I
Q )th (\entur\ W 1%, on th(

tiom;vl‘:j(;l:;l?ns\ervam'e in regard to educa
forme of D p'nﬁnt.. The educational re.
pene‘;mmi t(‘cAa‘l(\zm and Herbart did net
g Sirate r\l o England till the latter part of
conr e tve In the early vears of the
Englgdé . e]en?nntm_v education in
thropits ;Ls wainly ﬁq:\nvad by vhilan-
gmm.'in..&idt wa's {u.1833 thit the first
B hronehmg ’}WHS initated in° Fngland,
T ebduca"‘ 18 ¢ ntury, the conception - {
The «onea mfl r?f n gentlemen ™ per isted.
Pestalofzi ments in child psychol-gy by
ek thé _‘»gnd‘.‘ Fmebe! influenced gt
cone 4 suglish - public school.  Adult
sone plions  were impisad upon th- child
Who W'Iz%;eth?_\;ght‘ to be a little cdition of
in the sphere of tdueution ns 11 Sthor o
2 the sph ation as in other insti.
ander erude yaomior ey hooled
. system, in cr °
g\:f“)lng?-‘ The teachers, so 'celleﬂm‘r‘]!t)ﬁ(:
explanatory persons,” who ge . rouslv
used the rod te mould the inperi “raco
erghimtii ¢ lnperial race.
phasis on the learning of languages

on acadenic acquisition. Darwinisin ;‘gel-.
a strong blow to Victarian celf-complace oo,
Thesalutary educational reforms of Her‘gce‘
Spencer and Arnold of Rugby in th lert
quarter of the nineteenth century et
fitting prelude to the revolutionar h

ast
ere a
Yy (‘.hanges

in the theory and practice »f educatinn ini-

tiated in the present contury.

With the turp of the ce i
change swept over all prog?;?;i‘zeﬂsf;;lel()f
stic institutions.  Methods came z T
intelligently studied. The threro.dL o? be
vestigation started by th» German thi km.
and educationists was taken by the E nrers
educators and educationa psychof nglish
Child study received a new impetus aognsts.
new couceptions were put to the 8ci(tild the
of practice. The teachers of the type v:;s‘

o

“were kecping the children overfoe
ever cerseicus rnd un childlike’
themselves f conservatismy snd P
of the new spirit of teaching. Thet -
“pirit was. as Dr. Hall jut it, Paidoceie
The public scheals of Fton, Harro®: W
pheslv-r and Rughy, «nce engines 0
tnyperialism, yvielded to many dem
postulates of the reformers. '

The claims of child nature were
nised by the school. Tha Heuristic: '
cori and other systems that we shall
sentlv discuss ¢rew 2p in the edn(?ﬁuo.n
stiv. There rcse up a wide reaction de
the omnipotent text-took, which wes ©
posed from the pedestal it had, illegh®’
telv enough, occupied hitherto, Its sest
power was rightly adopted by the tesc
who based his 1ethod on new psych"’
Not psvchology but psvchologies, susB
Behaviouriem,  Pragmatism, PSYc.b
Analysiz, Gestalt Psyrhalogye and Iﬂdiv‘d
Psychologv cuidedl the efforts of the 4
oriented teacher. Out of these cop®@
claims an under-lving unity emerg
definite scheals, niccent in the first in
and later vpopular throagh experim®
success and State co operation, ~am?
gradual existence. The curriculu® .4
re-organised so 15 to give place 10 the T3
of the child to be abs rhed as a child %
natural occupations of childhood '~ 8
adulgs. The intimate connection
physiolcgy and psychology follow
corollary. The body and mind W& g
intesrated in the cor'\cept of the body>"§
:I;xl;lsnl:;vm brief,’the genesis of the d"n

_new education somawhere 8
beginning of the present century.

<%

_In the pre-Great-War years the P
:ldve Western nations definitely reorg
ucation in scieatific and nation
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Germany, Prussianiz-d her education 1
scientific and natinnal aspects, giving it
military bias, while the demeeracies demo-
cratised the pr.valent educational practices.
Daring the War the innate conservatism in
the human race in rezard to education vas
definitely revived, becanse the warring
pations were too much engrossed with
“ Replacements ™ to attend to educational
reform. After the stress of the war, the
youth, among Social and economic crises,
selected its own course. Authonty Wwas
flouted ; the adherents of the clissics and
\bstract studies were hooted to silence.
The intimate connection between science
and national industry on the one hand
and education on the nther. was realized,

The political and the econornic elements
trespassed on the sphere of educirion, and
vocational education was organised and
encouraged by the State, America giving
the lead. Education under communism in-
timately conoected the school with the
social system. The proletariat dominated
the educational system and education was
“ collectivised.” As science and industry
embraced each other closer
before, production increased at an enormnus
rate, causinge conomic complicacies. The
new economic develop nents directly in
fluenced the education of the young. This
process went on at a bresth-taking rate in
countries that were to become totalitarian.
The case of Japan's rapid. or rather, pheno-
menal progress in mass education is well-
known. The task before the Nazi overlords
was easier as the percentage of literacy
among Germans was alveady high. Like-
wise, Mussolini reorganised education in
Italy, the so-called Corporative State, making
it follow the leading strings of aggressive
popular Nationalism. Looking back at the
accomplishments of the totalitarian systemn
of uniform education, the greatest one is
the unexampled success attained in the
emotiopal propoganda of war mentality,
whose savage climacteric has plunged the
'world into the present war. Hitler was
right when he said, “ Whoever has the

XLIX~30

than ever -
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vouth has the future " he appealed -to the
bas r instinets of the Hun youth, instilled
int+ his raw mind the pseudo-scientific cult
of the Nordic race, and managed to warp the
finest youth of ths world info a standing
mnenace to international peace and progress.
Quite the opposite practices and idesls were
fostered by the peace-loving Western i‘emo-
cracies, who combined the liberty of the
individual with education in citizenship.

Educational changes and innovations in
the twentieth century are s» recent that it
is rather difficult, if not impossible, to deal
with them in the proper perspective. In
spite of the handicap, we attempt a summary.
Freud's contribution to pyschology as to
how an impulse prevented by bebaviourist
metheds from finding overt expression sinks
in the unconscious, only to come up in an
undesirable manner, revolutionised the
system of instruction. Children, as in a
Montessori school, were not coerced into
activity, but self-activity became the re-
cognised creed, to prompt which planned
materia! and graded apparatus were evolved
by Dr. Montessori.  “ The  Didactic
Material” ¢liminated the necessity of re-
wards und punishments to serve as incen-
tives. Beginning with sense-training the
hild was lured by self-activity to self-edu-
cation Miss Helen Parkhurst, an Awerican
disciple of Dir. Montessori, propounded
the Dalton Plan which reofganised the
curricalum in an economic Way substi.
tuting subject or specialist teaching, during
voluntary hours, to class teaching. Fvelyn
Dewey says about it: ° The plan does
more than preserve the advantage of

individual study and subject promotion.
It requires a method of stady thut
calls forth the kind of intellectual and

moral habits that are so necessary for the
development of an intelligent, responsible
and successful citizen” The Dalton Pian
freed the child from the rigours of bells
and fatigue.

While Dr. Watson believes in the omni-
potence of education as such, Prof. Dewey,
an American educationist of world fame,

e

Y e .
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the fo: ' ide i
at %ii‘,}::‘i:rrr:stinhli(it‘:r:'l experimental school
on educition thr'»ughlc;::X;:L:;hﬂqsaph'v
:}r:ces, to be best had in an eﬁvir()e:r‘:]el.l-
ma;t\re\ﬂect; rthhxef ho_me. with all the sn:ir:l
o p,v«,lf -”’ ) :'u'ml_\'. Dr. Stanlev aN
ot ! «\‘\’(‘*\ 15 an evalutisnist, and a;
ti")“:lrv wihé!i l?e fh\‘ })r R !ht the (x\'rﬂu».
tiovary w”r}{((, ol recapitulation to beay an
practiend Wik t'of ‘Pdllc‘lti n" Bath the
thmm’h. ‘ e !f»xnlxts emphasiza educatio )
the Ch occupation, “training the schol .
tOdafT;}l;tS _hvmg in the sncial ’\w;nrl(r)l ﬂ:;
tods .fn.f,d .:Lsere:[jecr. the Project Methnd,
that I f{mt_ _ ]u,hml of chissifind  and
sated Di.“?zy?;rg(e(l]\l‘l a tpr:wtiml outcome
! eway® educational nhila ’
ma‘;n};mi}r]ledrivi:: nerican view fmmd::p‘:%‘
el indiv }(]1;1] psvehologieal  reserrch
ex“emist. tchton Miller, leads us to .'\r;
- Shoulgra}]c_tlc?, that the child at an early
age shoul 1'£‘mr>lfT choose his subject of
struct m.w m‘oth I\dnrr11an MacMunn, we
in which boys alt:rm(t):lsl:qi e taching,
I ¥ ately assnme t 5
hfa[t):;: c{:tgll and 'te;l.ch’.r: this is h:nr(le:?
happy ;\“t“l, reminscence of the Lianeas
te ;hekﬁ;:t v;:;l\t}'hlgh nrevailed in Rnuh"l‘r.i

3 ; 0 i ‘
England has peculiu:'?;e“m“tee*nm eonizod
ghe public  school trnl((;liltgh e nized
e  public adition 1

dig’nﬁg;‘,:(;:liﬂi“h”-f education, and \t‘a"lzto};ve:lhz
definit St;;miﬁ thy econception of citizenshir
whose pmqen: : e'V1denced in hast ('.’)lmu{‘v
e bres ays of the Second Wy A
» when England continues tn 1 o
s taht and

uphold the canse
freedom. se of democracy, liberty and

4 From the world survey
evelopmuents, we come
education in India l
educational practice

mof educational
cinsider the
Western learning and

hay ;
t - _have lar
he system of education ip Indgiea.‘ye\:gx?m'ded

I S\nce

the first quarter of the
th ® le seventes e
prt;;[;a;?: Ft]ﬁst India Componn;hc%;,n.mrv'
propag: f‘}? gospel in thiy ¢n tes
Stanineds u‘l?;’ fully  reproduceq Wunttr)"
dards, Western educationa) pﬂ::st.ern
estern school organisatilggs
L]

altaost 0l Moditia Gind; -volved the

Wardh: =Sy | EEEN ar’vtif\ ire o tgrn
f.rom the v s of Base Nact o r:] Einet-
tion that 't o< ST :"-ll""“’l'] . cap )rt,{ti()n
f‘mm F?l-‘ Woat”  Th.. ,lr!;, wnrk, like
| )}'d, .1\‘ ntedy I prov d ) “” Side(l
'.[;l"::m‘ " O T S T O N R R U U
|.l>;1 :‘l\A Worher gy s AT s
hooen asanl craseds Mash of the spirit

behind the mieth 1 is cartaale inorving

other cducational meth ds n India. That ’

the Daltan Plar anidthe Preject \[ethcd have
fairlv <pread in our ecouptry is .\\-'_fll known-
Dr. Mentessori is personally t nring India to
stimulate chit] <tudv and her ;\:!f"ﬂ has
IDC(‘:ﬂ ﬂ(‘(?t']n{i‘,d and !)I"’l[‘fi\‘f‘li by ~8V€’1"1‘~l '\USYi'
tutions.  No  oare i- anfamiliar with the
contributicns of poet Tagoce’s Sintinik-tat
which harmanises the truditional ani the
experimental “un-mod-ra, in a L ealistic
manaer, that has lent it world importan<2

We have covered the major educat:onal
advances in the present century. For lack
of space we have not considered the contri-
butions of scieatific pedognay, the intelli-
gence tests 59 popular in Ameria and
elsawhere, the new oraiing of  zchool
childeen on basis of mental rarher than
chronol-gieal e and  the mechameal and
other aids to teaching that have simplified
teaching methads.  We should rot he lost
amidst the  heterogenons  theories that
surround us. Prcducing L happy compro”
mise  between  tradition and experiments
between the gnod citizen ant the 00d
indi}?inlual. “ education 1n citizenship can
retain what is best in individual culture-
While reenunising that the cocreed chi
responds with hatred and develops comr
plexes, we shall not, at the same times
advocate quite free and voluptary Jessons:

We capnot go while hog with  Dr
Montessori in eliminatiug rewards =pd
punishments. Though the collective teach-

ing is not ignored in the new teaching !
emphasises the develop: nt of the 0div"
dqal. .The modern movenents, b7

epitornised, prevent education from beconing
8 narrow training either for were work of

BOOK REVIEWS

mere citizenship without reference tO the
deeper needs of the human soul. * Edu-
cation,” Mr. K. G. Saiyidain says. *is an
activity which is concerned with both the
individual and with the society or rather
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with the individual-in-society " apd is to
‘« derive its inspiration from the achieve-
ment of the past and the preoccupations of
the present,”

BOOK REVIEWS

POLITICAL

History oF EARLY MUBLIM
pY Pro-

THOUGHT AND ADMINISTRATION
Fessor H. K. SHERWANI, M.A. (OxoN)—
SHaikH MUHAMMAD ASHRAF, LLAHORE,
1949— PP, VIII & 290—PRICE Rs. 6.

ctudies 1is based on

THIS collection  of
the author to

pape 3 contributed by
learned journals etc., duly revised and re-
modelled into orginic continuity. It b.-gins
with an estimate of four remarkable political
thinkers of the Kast, Confucins, Mencius,-
Kautilya and Ibo Khaldun who forestalled
wany ideas of later European political philo-
sophers, particularly 1o the art and basis 0
government. In the succeeding chapter
whch is devoted to the Qur'anic State, the
political exposition is shown 0 be based on
the historic method explaining general pre-
cepts from the history of Arabia and the
neighbouring lands. Stress is laid on the
concept of Universal Law and the doctrine
of Justice, as well as on efficient and inex-
pensive government, on toleration and
internationalism.

(Going tu the evolution of Muslim political
ideas, Professor Sherwani cautious the
reader that early Mushm thought wus
purely Oriental in essence with its multitude
of illustrations from Arabic, Persian and
Indian sources, despite its ecarly and partial
inspiration by the translations of classical
Greek writers into Arabic and Syrian. Ibn
Abi'r Rabi (cir 830 A. D.) was the eatliest
definite writer on the politics of Islam apd

was dominated by ethical copsiderations. He .

upheld the idea of the perfect equality of all
races and religions and stood midway
between the extremes of <tafe smnipotcnce

and perfect individualism. Though he
advised state officials to study his ory, he
ignored history in his enunciation of the
ideal and effective principles of stateh od.

Farabi (870—950 A. D.) was the suthor
of five works on politics, of which The
Vodel City embodied h's raatured thought
and the Siyasat cf)mprehended his entive
range of theory. He anticipates Hobbes in
the idea of a compact for a mutaal renun-
ciation of rights and insistson the non-
artificiality and naturalness of the stabe at
the same time. His 1deas on sovereignty
and on individualism are refreshingly vigor-
ous and independent of Greek thought.
Imperialism and colonisation also come
within his purview; and his ideis cover
practically all that is connoted by Political
heory at the present day.

The principal writers of the 10th and
11th centuries are next surveyed, with a
preliminary nste on the political condgitions
of the Islamic State in that age. Coiutem-
porary thought was marked by a conflict
and a contact batween two schouls of ideo-
logy —one leading to the revival of pure
Arabism, represented by Mawardi (/. 105%)
and the other leading t0 a certain amount
of alienism and to Persian and Aryan
traditions and being embodied, typrcally, m
the Qbus Nanah of Kaika'us (/. 128.)
Mawardli was greatly influenced Ly the
Islarnic theory of the state and ignored the
foreigu elements that had crept in. Kaika'us,
on the other hands freely illustrates his
theories from contemporary facts. from the
history of Islams apd from the history of
non-Tslamic peoples. A third writer of th
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age, Nizamu'l Mulk Tusi, follows the histg.
rical ticthod, in & broxd sepse A’H the
three writers demonstrate, in tﬁcir works
the prevading contlict betwe-n the .-\mbi"m,
and nen-Arablan cultures gomyg on ther. ‘

giyen a tull-dress biography,is the last of th
thinkers and writers dea't with in this boo
In the last  chapter the chief headings of
political theorv Yke the origin and form 0
the state, s vercignty and state interferenc®
are traced as evolved 1 the writings of the
personditics treated abnve.  ['hese, gived
only as idbitrations of the rich crop ©
Muslim pohuical taougt, will justfy Indian
teachers »f poatieal thesrv  in dernanding 8
place {0 Mushim Chynese and  Hind®
political thragnt, iu the -heme of the stady
of politics which, at present, is bent almost
whollv in the div etinn of Europ -an thought
aud tradition By i< -tudies in the history
and range of id a5 of Musli-u political thi
kers, Profes-or Sherwsni has done a red
service toward- the elevanion of Orien
political theory to a nluue of  equality with
that of the West

Alater writer, Ghazzali ¢4, A D Iy
3lt3ses personal humay experience in pre.
ference to humay tetlectual  yperee n‘lion
and propounds ideas ab ot U soeal H'{L;(ll"
viomuan, the doetrine o f .-su\,'(:x'(eitlet\“ th:
Ctgddic stracture of the state Illl’{nl:l\.\'.!hl'
e very mudern,  His doctrine of justi;";
cnumerites  ten rules  of the condnet 0?
sovernuuent that are worth noting, Pro
fessur Sherwant  rates Gaazzali z;s being
ngier thao his three great prcdccﬂ«ors
ln dlg'mty and grace, in analytical -«mdhc;()m-'
barative presentation and in u rerfect nc
bersonal attitude, perteet mow-

Mahmud Gawan (/.

‘-lhi,c tne oy
ud G Coures
Bahmaini W azir, of e

whom our author has
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ERIETETS

MIDDLE SCHOOL CLASSES

ELEMENTARY MATHEMATICS, by the late Rao Bahadur P. V. Seshu Aiyar

8nd V. Venkatasubbayya, 'English) Part | for Forms |,
TAMIL EDITION OF THE ABOVE, translated

11 and 1}, Rs. 2-0-0.
by S. Sivaraman, B.A.,L.T.

Part 11l for Form 111, As-12,

for Form |. As. 12. Part Il for Form [, As. 10

TELUGU EDITION OF THE SAME, translated by A.Jayaram Row and
S. Krishna Row Part | for Form I, As. i2;

Part 11 for Form 11, As. 10; Part 1] for

Form 11, As. 12.

A TEXT.BOOK OF ARITHMETIC FOR LOWER. SECONDARY OR

MIDDLE SCHOOLS ‘English!, by the lste 5 Radhakrishna Aiyar and K. Vaidya-

nathaswami Aiyar Part | for Form 1, As. 12; Part

11 for Forms Il and 11], As. 12,
EXERCISES IN ELEMENTARY MATHEMATICS for Training and Middls

Schools, by M. D. Gopalachari, B.A., L.T. Tamil edition, As. 12; Teludu edition, As. 12.

the Nations for Form I.

latest

ENGLISH READERS
MODERN INDIA STORY BOOKS by Mrs. Corrie Fearon, |. Folk Stories of
As. X. 1l Some Famous Fights, for Form 1l. As. 6.
WONDER BOOK, by Nathaniel Hawthcrne, for Forms 111, IV & V or VI As, 8.
TANGLEWQOOD TALES, by the same author, As. 3,
ADVENTURES OF ULYSSES, by Charles Lamb, As. x
THE HEROES, by Charles Kingsley, As. =,
THE LITTLE DUKE, by Charlotte M. Younge, As. {0,
THE CAPTURE OF MEXICO, by William Hickling Prescott,
A VOYAGE TO LILIPUT, by Swift, As. 4.
THE MAHABHARATA, by P. V. Jagadisa Aiyar, As. 12.

GRAMMAR AND COMPOSITION
A HIGH SCHOOL MANUAL OF ENGLISH, by N.G. Welinkar, Rs. 1.8.0..
HAND-BOOK OF ENGLISH LANGUAGE, by K. Subramania Aiar Re. 1-4-0

OUR POPULAR COMMERCIAL BOOKS

BOOK-KEEPING & ACCOUNTS, by the late Rao Sahib S Vaidyanatha Aiyar
Revised 8th edition ('40;. Rs. 3-8 0.

COMMERCIAL PRACTICE (Reviscdj, by the same author,Rs. 3-8-0,
TEXT-BOOK OF TYPEWRITING, by the same author, Rs. 3-8.0.
INTERMEDIATE BOOK-KEEPING, by K. Subramania Aiyar, Rs. 3-0-).
ELEMENTS OF BOOK-KEEPING, by tne same author, Rs. }-8-0.
BOOK.KEEPING FOR BEGINNERS, by T. V. Subramania Aiyar. Rs. 2.0-0
COMMERCIAL CORRESPONDENCE, by the same author, Rs. 1-3-0.
COMMERCIAL ARITHMETIC by the same authoe, Rs. [-4-0)
TRADUATED EXERCISES IN TYPEWRITING, by the sams author, Rs. 1-4.0

TAMIL PUBLICATIONS
RAJA RAJA CHOLA 1, by the late P. V. Jagadisa Aiyar, As 8.
BHOJA CHARITRAM, by K. S. Ramaswami Sastriar, As. 1
KALIDASAN, by the same author, As. 12.
MANU CHARITRAM, by R. Rangachariar, As. 10.
NANDANAR CHARITRAM, by T. G. Aravamuda Aiyangar,

SRINIVASA VARADACHARI & CO,

PUBLISHERS, 2/16, \JOUNT ROAD, MADRAS.

As, &.

As. 10,




EDITORIAL NOTES

HE

o recent and Twenty  Firer  ges.
sion of the Al Benwzal Tearhap
™ Conference held  4¢ Ban
All Be kurn  unde e res.
T engt}l deutship  of Dy« N
eachers Pasgur ta, C.LI, TS h.' i'
cﬁnference SEECSS O e Lipge of A, i
a . : “\l‘ anyes
nkura. towards ednearion oy the

N bt of  Goavernment t]
‘ . 2 ! "N

%)l:tmi! 1 leaders and  the publice , The

e ]‘1‘ . . LI
gal (rovernment, the p esdent holdly

pointed out, hus o U
effect to the
planne |

, apathetic in givip.
Sashes e ad viee atd the well.
schemes of education,)

o e EXDerts
a.linklee t}he political leaders of all puarties
ave  boen doing preeious  little )

o i
?}:Lta_.te the public conscience of society iy
Intevest of thespread of edusation ; ap
society has refused to h

_ ' d 4ive the teachers
t};:xsxi‘d Proper position und  statys, T e
p ent has rightly remarked ; —* I (i),

face of such ach ic desl, i
catastrophes ;3.3:,);111]11(? dsz':*llimt(;:l" fml")“‘““g’
cheerllle.-‘..:, hopeless, dissipa d
on all sides, with-ut jov a ']
;LTtlxs»érn:‘r}t, all high-sr]m)ndir?qd ?::‘chtqho::tt‘
a)r.; (]all]ll:l':tv:d)g::n_tl(n} and i(lez?ls of cdue tiog
o ere. (A[ ringson the air” T, point
be grasped is that no adequate oy fryjif-
reto_rm of wducation cap be effee '“F !
realised until the economic Ly | -4;"il‘|(lu‘6*l"v
‘trl;;t(lj:sf the te_:zgher. particulurly iy the ]f[)‘u)':*lr
atades, 1s definitely improved.
One :n.nother lesson may be learnt f
the president’s address : and thyy 15 the ll-o‘l'”
necessity of di:uiuishiug the han -Lvm“‘j
develo;mmnt ol religi s L:Lilll}'“l’:‘;l‘: N
t}llle ninds of the puptls. In oyur ‘m;r:t::"
iluo‘t'each.e[:s .(_)ught to be acquainted with the
Hi;;l L_l‘unelml aud  highest teachings of
[eachglbl}‘ ;mq of Islam, s, that inbtheix:
'0gs the side of agreemen: of rel
may be emphasized and the bovs n X
g?u.t Qiﬁéreuces in the externals )
ih:;il;sgtlc?gfdf) Ot matter wmuych, and, in the
i t wumanity and  society all veli
#100S can be seen to he esg ‘ntially alike el

heads—
pated and frustrated

igiunq
aV o Knnw
and rityy).

‘Thc death of Sy Nilra' o Siresf,
Girdih o the 1St of My Jast at the®
of =2 has takeb s

it

1",
II The late Dr. fron, us- one more ﬁg“

Sir Nilratan

\ from the dwindling 8 !
Sircar. 8

of Bepoal giants wh .
. an - allndie and in®
uatl-mfl Iustre,  Asat <h. Boses 'I'ugore‘
AOW NIFCars thess huve been aiant P
Yors of curure winese lubours ] read 0!
the la-t six decudes and nore. His ent!
PlaSil Iror micdern 1o dicy) seience was ‘
-‘l!)d B didener noits cffieaey was 0B
gous. He started - Colleae of I’h}'si""
aud Surgeon- which was l?tcr on 80
nted with  the Culeutta Medical

He took a very prominent part in !
{_‘!al)lh}nner‘t of tie Cureehul Med!
( tllp:;e and onothe crioin and urowth of }
lndian Medical Associats noof (‘allcu!m-F
all these services und for his occupatio
the Vice Chancellorship and Presidentl
of the Post Graduuate Diepartments i
and Science of the Culeatta University
gninf'd a dreat reputation as a yreat 10
man and a leading  educationist; ap
Umiversities of Oxfoi 0 und  Edinburgh !
ferred up :n him honorary d.ctorates 08
occiz o of the Cnueress of the il
Fanper s Unoverscoes o 1920 sip Nil
was alse o p;uj“ r ;fr!‘n['..nihl \.lf b‘d
Al v W preat impetus 1o industrial 8
vity in that provinee.

Weire happy o dearn from Mps

Sargent how the sy of .n ideal
techmz 15 th Lecotd
III The Poly Pucpde’s  Luiversity:

explained, - the OP"f
of the Studenrs Exbibl
al the Deiii ]_’ul)'@d
. that tre [J()!)h:chmc !
which applied the main yrine ple ulld.m'u
Brsic cation ar }né_vh..r:zugeﬂ_f' o
tien. would hielp the indnstr.al India

futare  The eucriculun.  should Coml
techuical traiming w.th cssential iusmi
in general subjects and is ba-ed on the

'technic Idea
in Education.
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it

e of sy

0[‘1901"'?(/((/ g P by, et as s
JLPrncinle thas undrf o e
‘education. Tt Anplies U et tie hehier
Stages doocrse More pvor the 1olve
tech:- i l')t,l o reomany gt and eradts
should . Lruat D s shondd be pen
.t° all Banapifo o) neand it shonilprovide
mstrne w4 suijrets fwowhizh there is
Vsufficient public deviad ind alsy instrue
N in subj cts like art and  music which
Wd t the pleas wres of life. Besides it should
ovide opportuinties for further education
Or grown n . oop'a whno have miss-d sach
Pportunitie “outh. Thus the

olytec: ic strikes 1 {r sh ote as it deve
OPs more faliv wnl pr opsces vounty pes ns
etter to face the wo ld thin hirh sehools
¥ even Universitizs cua do. Thusaeord-
0g to Mr. Sarvent, the Polytechnie sheuld
m at becoming a Feopt:'s Univessity and
An o so with some effort, [t is high time
hit Madras starts a Polytachnic of its own.

mn [‘f](,‘ll'

Liter:cy is not elucation, but only a
feans to th.t cad,  Whil: figures can show
approximately how literacy
V. TheCen s increasing, mu-h more
WS Approach han statistics of quantity is
to Literacy. rcquived to assess the pro-
aress  of  education.  1f
ducati n is understood in its broadest
Qeaning of & knowledge and understanding
flife ant of meun, the literacy basis is not
Von indspensable altnough usefu! and
esirable. Litcracy nnly opens the door of
«ducation.

The census approach to literacy is to ask
f each the question whether he could write
dletter to a friend and deal with the reply.

he question is cssentially simple and
Yactical and lends itself to casy test. The
fference between literacy and illiteracy is
e of horiz . The illiterate man can only
‘8eive secnd-hand i'npressions from out-
Ide his own rircle of expericnce. The
Iteratq comrnands a f2r wider sphere. The
act of literacy 1s more important than the
"ehicle and no attempt is made in the census
O vecord the language of literacy.

139

Mers inerce o in numbers and circnlation
L reenas pers and books does not noeessarily
rnply proportional inerease in Dteracy.
snch inereaces are enly  symptomatie, parti-
enbartv in the cuse of newspapers. There
should be no diffieclty in the application of
the ordinay literacy test.  The census
fignres usvally reveal that the test of
literacy is net always accepted cheerfully
and manv parents desire that their children
should be «ntered as being  literate in
Fnglish. Vernacalar ppers will rise steadily
with the ar.oth of a reading public
“muller vernaculars hold their own ground
+ hes omrs to hook publication, but in
swspaners they eannot compete with their
sore puwvertul comnpeers.

Treding castes <hw a better record in
‘erzey: bnt fem-le reracy is negligible
none them., Weav rsand artisans have a
ighr 11-eracy than oth-r cultivating castes.
o1 r~ducational carves tend to show a
greater increase tian the literacy ones, and
t 1erv should be a certain lag between an
i cresein scholars and the consequential
inereacc in literacy. Tt is difficult to arrive

e-timates of continuing literacy, because
i 1s ditlicult to hit upon some degree of
wequisition of instruetion  that could be
identified with a stage after which literacy
wus not lost, Nitics return a uniformly higher
deares of literacy, City literacy greatly
~xeerde the provinee rates for every age
vrouy

These: leatures are fairly stable factors
and mav be expected to hold good for the
tigure., of the 1941 census which will be
soon available. They constitute a subject
of alsorbing study for the curious student.

The imagnificent gift of five lakhs of
Mr. Rm. Alagappa

[

ripe-s made by

Chettiar towz2rds the
V. Mr Ala  encouragement of techno-
gappa Chetti- logical studies in the Anna-
ar's Endow- «alai University is a most
ment to the welcome and significant
Annamalai  event in the history of edu-
University.  cational philanthropy in

South India in the present



o THE EDUCATIONAL REVIRW
igw.  Not merely has M. Alugapp:  croups bufore 1944, The JEdh
r demonstrated that the stream .- yat b.s to provide educations]
adhana flowing from the fountain sping  bigcer villages, and piivaté g
“the Nagarathar commurity is perenninl tn.allcr villages aided by the-#
-and not merely sensonal, Lyt he has fuily ment the foomer. For very
' Clated the recessity of addirg a tech- pcpulation a special form of
cal faculty to the University which teacher system bas been 4
en develcping, ¢n acccunt of lack of survey which is being rapicly
equate funds, oniy on the ar's and scierce deserves careful study as 8id
- Aad Oriental culture sides. Tkhe cry fer the Iccaticn of schecls, the impodh
Wt‘ng_ofa technological faculty in-that ipefficient schcels. the closurlg
E‘%“.‘qmetslty has been raised often, paiticu- flnous ones and the amalgamatiod
- Mirly as some promise of it was implied in  Nalras bas bad the bepefits -
E the disoussions in the Legislature ot the time  survey ; in the U. P.a $im
gd the Mng of the Act of 198, creating being attemyted ; but the ot
Un;vgrsity 3 and the quickening «f the shil lack such a survey. It is &g
® leading 10 the realisation of th.t ai:o achievement for Kolhapur nd
8 been_ made possible by this donatizn. have eflected the survey, but to %
8 to be hoped that this act of philuy-  put the scheme of expansion inté)
opy will be followed by other endow- ‘
.and the faculty of technological
 to_be started at Annamalainagar
I 88 broad a course of instraction
LIN8Y" be possible and make the Univaersity
851 place in the vanguard of Indian
ons offering the:echnolog‘xul instru- "
®Wuoh needed for sneeding up the Droprietors - .
v progress of the country. 1. C E. JOURNALS 5 IHS
Report on the sduoational suryey of o
WO state iwmed by Mr. p.c,  Deals with the theory and'¥
g:“:i:i?vs Ed:ouion Minis- of Education in all its /4
. . . XN
it s’ o the sirggy ecodemic and practical def
F.%-  viewed as & populatin: : ; $ 200
e ol Ty Subepton B 0108 %%
- p::ﬂ.rgnnuo village.
- Shon cantre is
of hmme-holg:l within & radims -

[ ol o _ ,
dren can go euil;;m to ~ National Education,

Population villages ;m '::“: Timings, Tagore Memo!
» 86ainet 720 revenue v; . mani Special, Conference
ending the state ares Of thege
bt U only 178 are ’ seilf (
schools, and the. jiate < et
Shaole toe crhus . Post Box 63, Lucknow (¥

E OUCATION#
Founded in 1020

Have you scen the following 8
each copy Rs. 1/4/ - R)J X

|
MACMILLAN’S NEW PUBLICATIONS
WONDERS OF THE PAST AND PRESENT

By C. A. PARKHURST

CoNTENTS:—The Seven Wonders of the Ancient \Vor.ld'
Electricity - The Wonders of the Ocean - Some Wonders of Ancient
Egypt- The Wonders of Transport - A Wonder of the Middle Ages -
Some \Wonders of Modern Medicine - Paper, Printing and Books -
The Wonders of \WVireless = The Cinema - India, the Land of
Wonders.

Profusely illustrated. Bound in Paper Boards.
144 pages -— Rs. 1-4-0.

——

HERE AND THERE IN INDIA
SECOND SERIES

By C. A. PARKHURST

No. 1 B - Madras, The City by the Sea > As 28
No. 2 B - Assam, The Land of Tea & Waterfalls w2
No- 4 B - Beautiful Rajputana , 3%
No- 5 B - The North-West Frontier and the

Khyber Pass n 3

MACMILLAN & Co., LTD.

(INCORPORATED IN ENGLAND)

MADRAS—BOMBAY—CALCUTTA—LONDON




REALLY USEFUL BOOKS FOR THE LIBRARY

1. Introduction to Journalism by S. P. Tniagarajan enced 308

“ A rich mine of information and a Latuable gu:de r. Thisgaraan s an e,\-"fr ou-nalisme
journalist himself and by writing the book te ha readered a distinct rrvice to Imdias o
Brelvi INditor, The Bombay Chronie! |

4

. nds §
Sa. h..,a::k. '
can. BA-L

. . . : Y p¥e
= There is nothinu t¥ o0 Leonadd tain this b 10 o> <0 eshanstine uané Mo
former Finance member of the Government of Hehar and a dintogaished | arsabinb

2. lIs Civilization a Fraud “ ? and other essays by N. K. Venkateswa

his
P . . encies 12 S
This is 4 cameo group 00 refrctions and imiressions about tastes lf:d. tenurnc Price
T . . , . N X , e ol .
civilication’ and ‘progress’, A ba s thoe ought Lo e re o by both the voung aac i oi bob

. ) ) . B Jdam
He is a fcile cotne: of brichs (hses ol 1 jucturesyie mevapho: and the wn
SRR Tl . ¢rns,’” : '
ancients and the moderns, 8. hors Cnromicls. L

— The Sohoolmaster and \Women Te
The I {Fcrewor(

3. Thoughts for Statesmer by T. i Seshachalam, BA. BL.
S. Srinivasa lyengar.)

'
- N : meat walicie and trubh’
Mr, Sesharhalam gives us a hunred and o 2 pag=s o' aphorisms of er-rnal salui i

— Thé|
118 T
I feel sure that every veades of thid book wa derive uch ‘,)c.’ti.“”' “n_d}p;::ﬁth::o:"»‘ -1 irsc‘od
would congratulate Mr. Neshachalim on the care ancd s rimanation with whic ),,« 1 cpr\v“‘. i feet
faminous and seminal thoushts on the problems tuat perpectually vey the heartd ans €Bmaie: T
— . Srinivasé
[he book =it provid- piaf tabie reading in thess days.
—India and United Imdion States, it

4. Kamban's Kosala. (Foreword by James H. Cousins.

Price Rs.!

inta iri ' H ) C e toucned onan thas togk.
[ndia’s message nf spiritua! medicine for 1 um . o toucned ong ‘ ~J.imes H-‘.
. . Lo . has M
. Mr. Seshachalam points out by comparisons with the varlier Tamul poste b ) ' nd expf
assimilated all that was poetic in earlier Tamil hiterature but has imp:oved on the.r o A wi

where such ideas and expressions were deficient in po-tic merit. 1= Fas alwo d:awn lllnmp:rli::ni’mi
Tater poets and has shawn how thev often misard the ez, o Kamban and unsuccoss.utl 20 o

poe \ ' n Myssed L 4 — The Hindu Price R-8
5. Kandapurana Venba. (In Tamil) by Venbappuli Veluswami Pilla.

~+ Retells in flowing vemba Stanzas, the famous story of Skanda for <mbhramanys) as rccgf
ancient Kandapurana. :

6. Rajatarangini (In Tamil) by Panditasiromani V. Krishnamacharyd.
. .RCCOdeM‘Wﬂ'u time in Tamil Kalhana's account of the Kings of Kashmir. "hhe (‘r:’ .
history in Sanskrit literature. Excellently adapted for non-detailed siudy in tourth and fft P‘:‘;“ : .:I
7. Kadambari Kalyanam. (In Sanskrit) of Narasimha Kavi Edited "'%

Introduction by V. Krishnamacharya.

A Senskrit drama of the 14th centuar immortal by Bana's prost Sy
considerable literary and historical intere:t.y o8 the theme made immor ' :

8. Dandin's Kavyadarsa. (In Sanskrit)
Edited with English translation, notes and a rare, bitherto uppublished commentary by Vs&%

THE EDUCATIONAL PUBLISHING COMPAN_Y;"i
THEAGARAYANAGAR, MADRAS, #1

1
3

Priated by C. Krishoamoorthi at the S¢i Ramainishen Pristisng Works, 19-B, Woods
uptﬁuu by M.R. , M.A., 1¢JA. Suskuwar St., Triplicane,
 Hon. Bdisor : Balador Sri C. §. Srinivasachesi, M.A
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