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HGFE TRIUMPHANT

The day succceds the night, the dark gives way to dawn,
The sun dissolves the mists, the curtains wide are drawn:
Time’s flight unrolls the years through God-appointed ways,
In ceaseless, rhythmic beat His providence displays.

Let Hope triumphant reign o’er downcast heart and mind,
As New Year bells ring forth their chimes to humankind.
Be lifted up to gaze at yonder mountain height

And learn the ageless truth that right alone makes might.

The pompous tyrants strut across Time’s fitful scene,
Make hearts to fail in fear at words and acts obsene,

Vile hates instill, brute passions rouse, till frenzied hands,
Wreck death on cringing men in their benighted lands.

But Hope proclaims their little day will soon be done,

The cause of brotherhood will SCHRECKLICHKEIT outrun,
The Lord of Heaven but bides His time to loose the chains,
The torch of freedom burns while God His wrath restrains.

"Tis Hope that giveth life, that sheds its cheering rays

Across our path through lovely nights and weary days,
From our dead selves shall we not rise to greet the morn,
Resolved that righteousness shall e’er our lives adorn ?

Then ring, O Bells of New Year Hope, across the sky,

Ring out the evil past that brings a tear, a sigh.

Ring .in that nobler day of universal peace

When men no longer lift up sword—when wars shall cease.

CuarLEs G. ReweNer in El Padre.

1
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APPLICATION OF STATISTICAL METHODS TO EDUCATION
By

N. SUuNDARARAMA SasTry, M.A.,, M.Sc,,
Lecturer n Statistics, University of Madras.

PRECISION OF “STATISTICS”

. . s s
In the previous sections, some “statistics”, c.g. averages, measures of

dispersion, ete., have been enumerated for condensing or reducing any’

quantitative data for making comparisons and drawing other conclusions.
If the entire population of the variate in question is available, we can
stop the analysis with them. But sometimes we cannot deal wih the

whole population, and we have to depend on the results of a representa- .

tive sample, which was taken bv some random mecthod. If we find the
Arithmetic Mean or Standard Deviation or any other statistics for a
number of samples, we find the results for the different samples will
not be identical, although the differences may be small. At this point,
the necessity for distinguishing differences, which may be due to =
complexity of very small and unknown causes, cr due to a real differ-
ence in the populations from which they have been taken, arises.
To distinguish these cases the theory of probability is applied. It is not

my purpose here to go into the details of that theory, but only its appli-
cations in different cases will be given.

We have already seen in “The Normal Curve” that if a variable is
distributed normally, 95% of the frequency is included within *2o
from the arithmetic mean which is the origin Hence any value outside
+20 from the origin is likely to occur only less than 5 times in 100.

Also if g, is the standard deviation of a variable x and ¢, is the stan-
dard deviation of ¥; and if x and y are independent, then the standard
deviation of (x—v) will be given by

o(x—u):\/of2+°u2

The distribution of the sample “Statistics’, e.g., arithmetic mean,
standard deviation, coefficient of correlation, etc., usually follow the
normal curve with the population value as the Arithmetic Mean which is
taken as the origin of the curve. This will be true if the size of the
sample is fairly large. The difference between the sample value and the
population value may be termed the ecror of sampling. Hence the dis-
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tribution of the errors of a number of samples f0119w§ a n(f)rn;al CL;:;Z
with the Arithmetic mean 2ero. The Stanc.la‘td dev1at1_on' of the erThe
(usually termed Standard Error) of thg different statistics vary.
Standard Eerors of “Statistics” are given In the table below.

Notc —In all cases o represents the standard deviation of the popu-

lation from which the samples in question arc dra\yn. Bgt usually tllus
value is not known and so the sample value 1s substituted for the popula-

The size of the sample is taken as M.

tion value.
“Statistic” Standard error
o
Arithmetic Mean Tn
[s]
Standard Degviation \/Zn_
\Y Tave
Coefficient of variation NS 1+ T
(1—7?)

Coefficient of correlation

Var—1

It should be noted that these formulae are true only when = is large,
say over 50. For smaller values they may give misleading results. The
value of the standard error of coefficient of correlation is incorrect for
large values of r, even when n is large. But in such cases there is no
need to test the significance of the value.

Application.

Suppose 2 samples are taken giving the following values of arithmetic
mean and standard deviation. It is required to test whether the differ-
* ences are significant.

. Arithmetic Standard

Samples Size .
. mean deviation

Ny X Oy

Na X2 o3
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The difference between the arithmetic means is (v,—x2). If the
two samples come from the same population (x;—-x:) must differ from
zero hy a value less than twice its standard error.

[

\/n 1

Now the standard error of xyp=

G2
and the standard error of x.= v,
Mo
,"'2 00
Standard error of (x;—a.) =
3 Ty

find the ratio —_— ‘(,xl:xa)
n + T2

If this is greater than 2, we say the difference between the Arithmetic
Means of the two samples is significant. If it 1s less we say that it is

not significant.

A similar method can be applied to test the significance of (01—o02)

1

. . . (01—02)
the ratio in this case being e
' 0.2 02

1 2
20, 2ng

As regards the coefficient of correlation we have to find the value of
T
1—72
Vn—1

and see whether it is greater or less than 2; because we test whether the
coefficient of correlation is significantly different from zero or not.

(Standard Errors for other statistics are available from any stan-
dard text-book on the subject).

APPLICATION OF STATISTICAL METHODS TO EDUCATION 5

INTELLIGENCE TESTS

The technique of mental testing may be broadly divided into three
parts: (1) the selection of suitable material; (2) administration of the
test and (3) the analysis and interpretation of the test. The {irst two
parts belong to the domain of Educational psychologists.  We can accept
it as an established fact that they have succeeded in measuring what they
usually refer o as ‘Gencral Intetligence” by the use of tests of a certain
type. A good deal of conflicting results reached on sunilar data may be
detinitely traced to the use of faulty or inadequate methods of analysis.
Just as a good instrument in the hands of a bud surgeon may bring about
unfortunate results, so also mishandling of the data by untrained people
may give bad results. So it is as much nccessary to follow accurate
methods of analysis and interpretation of the results as it is to {ix proper
tests and apply them.

Intelligence tests may be divided into two kinds namely, individual
tests and group lests.

Individual Test \\ A

The object of these tests is to lix the mental age of a pupil, as differ-
ent from the chronological. For example, a boy of four years may be
more intelligent or less so than an average boy of the same age. In the
former case we say he is bright and in the latter he is dull. Any experi-
enced teacher may be able to roughly classify the pupils into the differ-
ent grades—dull, bright, very bright, ete. But this division is purely sub-
jective, and may vary Ifrom teacher to teacher. Hence the need for a
more accurate and standardised [orm of judgment cannot be overstress-
ed. These intelligence tests serve as a corrective to the individual judg-
ment of the teachers and they are more exact and delinite. The late
Prof. Binet was the originator of those individual tests of intelligence,
and the scale of mental measurement is familiarly known after him as
the Binet Scale. He devised a series of tests, each of them being appro-
priate for children of a particular age. He arrived at these results after
a series of experiments, and after his death, they were revised where
necessary by psychologists who adopted them.

Thus standardised tests are prepared for cach age from 3 years up to
14. When a group of children are brought to be tested, each individual
is tested with the suitable tests of his age and those of the immediately
neighbouring agé. The mental age is fixed by the test which he is able
to answer correctly. For example, if a 5 year old boy is able to answer
correctly the 6th year test the mental age is 6, on the other hand, if he is
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able to answer 5th year test his mental age is the same as the chronologi-
calage. T he intelligence quotient of any student is given by

Mental Age

1. @==2100 x

Age

The essential requisite of any test to be useful is that it should be
reliable as a measure of intelligence. Thus if you apply a test to a group
of children on a particular date and rank them by the results of this
test, and repeat the experiment al some later date, there should be a good
amount of agreement betwecn the ranks in these 2 tests if the test is relia-
ble. Of course, in the ideal case, the runks should be identical. But on
account of the limited scope of the test material and the individual varia-
toins in performances in the two tests, there may be discrenencies. But
we naturally expect a high amount of correspondence between the two
sets of results. This correspondence is measured by the coefficient ot
correlation.

Binet’s method sulters from several handicaps: (1) It may be alright
for a small group, but if it is necessary to examine rapidly a very large
number of people who vary widely in intelligence, it is not adequate. (2)
The scale is discontinuous and proceeds by unit steps of 1 year. It is not
possible to distinguish the groups on a finer scale.

Group Test

In order to meet these requircments, group tests of intelligence are
devised. In these tests, a scries of questions are given to all the candi-
dates simultaneously and they are asked to {inish answers in a limited
time, which is fixed to meet the requirements of all candidates. The
answers are valued by examiners who assign marks to the different
answer papers of the students. The questions must be so framed that
the valuation does not depend upon any subjective factor.

In the case of these group tests also, the first point to be considered
is the reliability. For this purpose the same examination must be held
twice to the same candidates or the test may be divided into 2 parts A
and B, A containing a series of simpler questions than B. The coefficient
of correlation between the scores of the same candidate in A and in B
measures the reliability of the test.

I Q’s for Group Tests

From the definition of I, Q, we understand that intelligence increases
with age, so that we expect a high degree of positive correlation between
age and intelligence. Hence from a table of double entry of age and the
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marks obtained in the test. we can find the coefficient of correlation
between the two. We find that the rvegression is linear only between
certain ages; gencrally between 8 and 17. From the regression equation
we can compute the mental age of each candidate from the marks he
obtained in the test, and we can very casily calculate the I, Q’s. The
reliability of the I, Q’s can be found by finding the coefficient of correla-
tion between the I, Q’s in the 2 tests. There should be no correlation
between I, @’s and age if the test is very good. Otherwise the I, Qs
cannot serve as satisfactory tools for comparing the intelligence of
children. From theoretical consideration it was proved that the
frequency distribution o1 I, Q's should be a normal curve.

The scope of this series of articles is limited and elementary. For
advanced knowledge the following books and ariicles may be read with

advantage.
Thompson ard Brown—Essentials of Mental Measurement.
H .0. Rugg—Siatistical Methods applied to Education.
A. S. Woodburne—Psychological Tests of Mental Abilities.
T. L. Kelley—Inter-relation of Education Measurement.

Sankhya Vol. —-Studies in Educational Psychology, 1, 2, 3, 4.



EDUCATION AND THE PRESENT CRISIS*
By
Kurvira Jacor, M.Ep., (LEeps).

We are passing through a most critical period in the History of the
world. We see before us great nations falling brutality and of destruc-
tion raging as never before. We see young men and boys being trained
to slaughter and to be slaughtered in their thpusands. We ourselves
begin to wonder what calamity might await us—But in the midst of all
these horrors we hear, here and there feeble sounds of hopes of a better
world, of planning for a better world after this war. This is the expres-
sion of man’s undaunted spirit to rise above the brutal nature, for a habi-
tation of peace and good will.* What is our place as teachers, in the plan-
ning of a better world? Tt is good for us to understand our responsibility
in the bringing of this better world. For though politicians may talk and
quarrel and others may plan world economy and social order the greatest
responsibility for the future—the training of the citizens who are to run
that new world is in our hands. It is a staggering responsibility and we
shall stagger if only we realise how much we can do and how little we do.

I shall briefly outline some of the important factors in the training
of the citizens in which we have a direct responsibility.

All children should get opportunities for the development of their
natural abilities. The physical and mental growth of children can be
compared to the growth of plants, which if given suitable conditions will
grow, bloom and bear fruit. Plants are not all of the same kind; even in
the same variety, one plant may differ from another but they will: all
grow, flower and bear fruit under proper conditions. It is the duty of
the country to see that the children who form the most important wealth
of the nation get the right opportunity to grow and to develop their
varied natural abilities—not simply their ability to read, write and do
sums—but to develop their varied gifts, physical, intellectual aesthetic,
mechanical or social abilities.

Too often we forget the individual differences and the needs of indivi-
dual children and those who do not fall in with the ready made schemes
ected. The tragedy of undeveloped talents is o.e of the greatest

get negl .. . s
It is a tragedy to the individual who like a stunted plant in a

tragedies.
+Presidential Address delivered at the Education Conference held under the
' Salem District Teachers’ Guild.

auspices Of the
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desert soil remains unable to express his soul and it is a loss to the com-
munity.

Too often also we forget thal the children whose minds we attempt

4 to train have bodies also. In the same way as the mind has to get

opportunities for exercise and growth, so also the body requires suitable

- conditions for growth and the development of bodily skills. This then is

the first essential factor in the training of the citizen.

Secondly, there is the great {ruth which was aptly stated by Aristotle
who said that onc of the essential qualities for citizenship is the capacity
to rule and to be ruled. These are two qualitics we need very badly in
our country. We would all like to rule whether at home, or at school or
in the office, but not to be ruled and we do not know either well enough.
Duleep Singh touched on the right note when he said the other day that
one of the problems in Indian cricket is captainey, not because we do not
have good enough men to captain, but beeause we do not know how to
be led in a team. We come acrosz the saine problem in Teachers’ Unions, -
or Corporations and in all places where these qualities are required. The
training must come from the school through school activitics, games,
ekcursions, like scouting, School activities and clubs. The tradition of
the British Public school which to a great extent depends on the leader-
ship of senior boys, has undoubtedly played o great part in making the
British nation what it is.

Thirdly, every citizen should have a love tor his country. Dr. John-
son once said that patriotism is the last resorl of the scoundrel. It may
be true that there may be a great deal of hypocrisy and humbug passing
under the cloak of patriotism, but a {rue love for one’s country and pride
in her achievements is essential. Though Germany has directed her
energies in the direction of brutality and we should not follow her exam-
ple it is worthy of note that the rapid progress which country made during
the last decade was due to the devotion of the people of the country.
It is the same quality which has helped Britain to stand up against the
onslaught of the German at a time when she was hardly prepared for
war. There is however a reservation that one should add to this against
the extreme form which we find in some countries to-day—"“My country-
right or wrong.” It is better to train our beys to say “My country, if
right to keep her right and if wrong to set her right.”

Fourthly we must train the citizens to place their loyalties correctly
and in due proportions. We have all our different loyalties loyalty to
our family, loyalty to our community and loyalty to our country. The
Citizen should be trained in such a way that these loyalties do not clash.
Many of our troubles are due to the fact that we allow smaller loyalties
to interfere with greater ones. Our country’s future is in the balance

and yet we know how the communal warfare is going on with increasing
2
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fire. The communal problem is baffling all our leaders and perhaps the
country can look only to the schools and to the tcachers for a solution.
This is a great responsibility, but it is well within our reach. [i,we can
get our boys who belong to the ditferent conmunities to work in har-
mony, in scout troops, on the games field, in cxcursions and camps
we can remove the communal hatreds and bring about peace and good
will in our country.

Fifthly we must cultivate in them attitudes which will give con-
sideration 1or others—a concern lor the good ol others—a sense of social
TESPOISILLLLY~—a Sense ihal will recognise responsibiiities and not only
O privileges. IIOW OLlell do We see evell cuaucaled poersons spitiling on
the wains, Urowlig waste Paper or Yubiusi on Lo We road or to the ovher
man's compound. Go 10 a cinema theawe or o 4 ragway staton to buy
tickets, there 1s very utlie consideralion Lor oihers—"my nceds tost.” It
is thls same SeUlsh spPIrlt il a targer measure that we see n the nations
whicn do not fiesitate 1o grup or exploil olher countries, without giving
any regard to the people who belong to those couniries. 1o the school
especilally in the various exira curricular activittes we can have many
opportunities to help the boys w pracuse the golden rule "whatsocever
you would that others should do to you do just the same Lo thein.”

Sixthly, and this is perhaps most important of all, we should help
the chudren to understand that there 1s o spardlual siae to our lile and
that tnere is God the Crcealor ob all, who rules and guides. Whatever
our religion nught be, we must help we pupils to seek to know God.
This will be possibic only if we ourseives honestly try to know God and
His will and walk in His ways. 1l 1t 1s true that there is God and that
He will guide those who lsten to Hum with honesty, purity and love, is
it not our responsibility as teachers to newp children in their spirituai
life? Yet we often leave this most important factor outside our school
programme.

There are many other qualities which we should try to train in the
children—the future citizen—'clean thinking and wise judgment’ which
will help them to exercise their votes wisely and support the right man
and the right party without being carried away by propaganda or by
persuasion.

1 have outlined, these thoughts on education for citizenship, because
in the routine of our daily work we are apt to forget our responsibility
as teachers, to train the children under our care as useful citizens, and
feel satisfied that our responsibilities are over if we cover the syllabuses.
The training however cannot be given by talking about virtues and dic-
tating notes on civics. The training must come through the life in the

our education is not so much the
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school through the various activities, games, clubs, excursions in which

the teachers and the taught take active part. Wha.t really matters in
amount of information that we may be
able to stuff into the minds of children—most of this will' disappear after
the examinations but the habits of mind and body, t_he 1deals'——the OL;:.-
look—that we help to develop in them. With this introduction as t‘ e
basis of our thought, 1 would like to touch on some of the current pro-
blems in our Secondary Education.

y Education.—We have all been hearing
and talking and I hope thinking about the.Reorgani%ationhof Secoxic(}ilé:;y
Education, during the last five years. It is about time that something

materialised and I understand that there is a fair chance for the schemti
to be settled and introduced either in the 4th Form or 5th Form next

year.

Reorganisation of Secondar

behind the new s¢cheme is to provide a .variety
of courses in the High School Classes, to suit the apFitudes ?f t?e :ilglex;e?:
typés of pupils and the needs of the c.ountry. It is e; E]au: f:: Whjm "
our High School Classes there is a fair percentage o f)y>k whom &
less literary and more practical course would be more in eeptls ,icess_
their abilities. Some of them waste a number o'f years tlry;ni u suceess
fully to pass the literary course, whore?s their Practlca enof ou
have led them succesfully if they were mn the right cc;u}x;s;‘ o there.
Therefore in the scheme it is proposed that after the 4th For

should be bifurcation. |
urse of 2 years’ duration leading to

A Pre-University Co ' o
the B(/Ia:triculation Examination which will be the entrance to the Uni

versity Courses of study.

The main principle

(b) Vocational or prevocational courses of 2 or 3 yeat.'s' dura’.aon
leading to the S. S. L. C. Examination. Pupils who pass this examina-

join hi -t ioa] institution or take up vocations.
sjon may join higher technical institution p

practical  problems which are worrying the

re some
here dotails of the scheme are not yet

schools at present chiefly because
available.

1. How are the pupils to be divided into the different typesb lci)f
courses? The original suggestion was that the're should.be }81. pu ! ;
examination at’the end of the 4th Form.. This suggestion .bz.als'tn "
been dropped. The diversion of pupils w111‘be the respor1151 x;tides
the parents and the teachers, who should consider the natural apti

of the pupils and direct them to one or the other of the courses. Iif
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standardised tests of mental abilities and mechanical aptitudes are
available, the boys can be more wisely guided.

There is a suggestion that for appointments to the lower subordinate
ministerial services in the Government, only those who pass the S.S.L.C.
examination after the special course of study for ministerial services
should be eligible. ' This 1is giving some misgivings in the minds of
teachers and parents. A pupil who has tsken the Pre-University
Course and who either by failure to pass the Matriculation examination
or through financial reasons finds it impossible to proceed to the Univer-
sity will find himself greatly handicapped. The problem however can
be overcome if provision can be made to permit pupils in such and other
special situations to sit for the S. S. L. C. after putting in an extra year
of study. We may be sure that the authorities will give due considera-
tions to this difficulty and make necessary provision in the scheme.

Another problem in this connection is regarding the availability of
the different types of courses in areas where there is only one school in
each. Would it be possible for the same school to provide the Pre-Uni-
versity Course and Vocational courses? If the two courses can have the
same syllabuses in the common subjects namely, English, second Langu-
age and General Mathematics it may not be difficult to arrange for both
types of courses in the same school. Considering the fact that the num-
ber of Secondary Schools in the Presidency is now too many and that
many areas have only one school in each, it is better that atleast in the
first stage of reorganisation certain subjects are taught in common so that
‘multi-stream’ schools are possible.

I wish to talk next about Physical Education which is of the utmost
importance in our country. If we compare the average physical develop-
ment of the children in our*country with that of childven in Britain,
America, Germany, Holland or Japan we shall feel sad indeed. Of
course, one reason for this is poverty; but lack of proper physical edu-
cation explains a great deal of it. Even in some of these countries I
mentioned, the general health was not very high till about 20 years ago.
It is 20 years of care that has raised the level in Britain. As Llyod
George once said “We cannot have an Al nation with C3 children.” No,
if India is to rank among the leading nations, the health of our children
must improve. The recent improvements that have been introduced in
our Province are on the right lines and if the games programmes and
efficiency tests are conducted in the right spirit we are sure to see good

. results soon.

In this connection I would like to say a word about the training in
‘orderliness’ which ought to be given in the schools especially in the

i
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Physical Education Classes. It is a sad fact that the vast majority of
our boys get very little training in orderliness, even to carry out the sim-
ple orders to turn left or right or to march in order. When boys and
young men in every country are being trained in military drill for pro-
tecting their homes, should not our children get atleast the elements of
{raining in orderliness? 1 do not wish to see our children doing rifle prac-
tice, but I would like to sce them being able to respond to orders with the
precision that we sce in the army so that should an emergency arise they
may prove to be of some use. Even if the Government is unable to make
the necessary provision for this by starting a School Brigade or a School
Boy's Corps, the schools can do a great deal themselves in training the
children in orderliness. I believe it to be an urgent need and I appeal
to all to consider this matter seriously.

If Scouting can be organised properly in schools, it will meet all the
gaps in our educational system. Scouting comprises in its activities
everything we can think of for supplementing our literary education in
schools and the great thing about it is that the activities will appeal to
the boys’ natural instincts. But it requires men with energy and in-
terest to run it. It is no wonder that Hitler absorbed into his scheme of

~ training of the German youth a great deal of the Scout Activities, leaving
out of course, the spirit of Scouting which did not suit his plans.

Tt is unfortunate that Scouting is not thriving in our schools as much
as it ought to and to make things worse unhealthy rivalry has crept in
between Scout Associations. I would appeal to all Masters, to try to
put down these unhealthy rivalries and to keep to spread scouting in
the schools, realising that what matters is the training that it affords to
the boys and not words.

Finally I want to say a word about the place of teachers in Society.
Teachers in pur country are rightly dissatisfied with their status; many
of them are very poorly paid and badly treated, and certainly they do
not occupy that place of respect which they ought to considering that
‘their business is the training of the future citizens.

As a teacher myself, I would say that we ourselves are chiefly to be
blamed for this situation. Teaching is a skilled profession, but we often
give the impression to the oublic that it is not. Are there not many
among us who regard Teachers Training as a useless business? How
few of us ever read books and journals in education and try to be
abreast of the developments in methods of education? Successful doc-
tors, and engineers and businress men always keep in touch with all
new developments. Ours is also a specialised profession and we must
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keep up-to-date in our aims and methods.
professions in which very little research is being done in our country.
There are research courses provided in the University schemes, but
no one does any, and yet there is no field in which th
for research. We do not have any standardised tests of Intelligence or
any of the other mantal abilities. We have not worked out any diag-
nostic tests to help us in removing the difficulties of our pupils in their
studies. There are many other problems in school and class room work
which need special study. It is true that most of the teachers have
heavy work, but nobody else will solve these problems unless we do it.

Secondly ours is one of the

ere is more scope

In conclusion I would once again say that we should realise our
responsibility as teachers of the future citizens and not rest satisfied
with covering syllabuses and percentage of passes in examinations. We
have to help the growth and development of all the qualities,—mental,
physical and spiritual qualities of the young citizens. The ancient
Gurus watched and guided the individual pupils in every sphere of
their lives. The pupils, parents and the community revered them. The

parents and community and the nation will do the same to-day also. The
responsibility is ourselves.

“Raise yourself by your own efforts,”

" century took

MUSICAL MAP OF SOUTH INDIA
By

P. SamBamurTHIL, B.A., B.L., | )
Head of the Department of Indian Music, University of Madras.
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AN IDEAL TEACHER
By
N. R. Kepar: Rao.

[A Brief Appreciation of Mr. T. M. Venkataramaniah, B.A., L.T., of

the Municipal High School, Mayavaram].

“I send my humble homage to a career crowned with rare achieve-
ment of unbounded affection’——so runs the cabiegram sent as a message
by Mr. R. Ramani, M.A, Bar-at-Law, Kualaiampur, F.\M.S. on the
occasion of the unveiling by Mr. T. R. Venkatarama Sasuri, C.L.E., of the
portrait of Mr. T. M. Venkataramaniah at the Muniepal Hign bchool
Mayavaram recently.

The message quoted above of an old pupil strikes, as it were, the
keynote to the success of Mr. Venkalaramaiian a5 a stuvvl-inasier. His
deep and natural affection for the young people placed under his care,
his innate goodness, his transparent sincerity, his n. vor-fauung cheectul-
ness, and his remarkably sweet temper cannot iau to imp.ess every one
who came into contact with him. And having known him well for over
three decades, I consider it a pleasure as weli as a privilege to record in
this journal my own appreciation of him, both as a mau and as a teacher.

Educationists all over India, especially South india, will remember
him as a “Union-minded” Teacher. Me would make 1t a poiut 10 attend
the Provincial Education Conierence (organised by he Soutn India
Teachers’ Union) wherever it was heid. He came all the way to Benares
in December 1930 for the first All-Asia Educationat Cowmercnce presided
over by Professor Sir S. Radhakrishnan; and I couid never forget the
nineteen days we spent together travelling to and fro in the Ram Mohan
Special Train. Observing the differences in the customs and manners
of the people in the various provinces—Maharashtra, Punjab, the United
Provinces of Agra and Oudh, and Bengal; taking down noles of serious
or humorous incidents which occurred on our way; discussing and debat-
ing problems relating to life and literature—oh! we had such a glorious
time. And then only did I come to undersiand that he had an abiding
enthusiasm for the things of the mind!

In 1931 again we both were present at the All-India Educational
Conference at Bangalore presided over by Mr. N. S. Subba Rao, the
Vice-chancellor of the Mysore University and once more we had a

3 -
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wonderful time looking at the exhibition enjoying the Dramas staged
specially for the occasion ‘and comparing notes of our experiences.

For the Provincial conference held at diffcrent dates at Madras, Con-
Jeevaram, Tanjore, Trichinopoly, Madura, Kumbakonam; Vellore and

other places he would invariably be present and take part in the discus-
- sion of important educational problems.

He was the secretary of the Secondary School Teachers' Association,
Mayavaram, during the days when Rao Bahadur K. Seshu Iyer was its
President and for some years afterwards also. Mr. Venkataramaniah
believes that the strength of the South India Teachers’ Union lies in the
local and District Associations which should be functioming efficiently
throughout the year; at the same time, it is up to the central organisation

to pull up local Associations wnich are below the mark, in order to bring
them into line with the rest.

i

He is of opinion that there is a lot of good resulting from the occa-
sional meeting of teachers of different localities in order to help one
another. It was with this view he joined the Protec-
tion Fund of the South India Teachers’ Union. He used to say that the
successful working of the Protection Fund would be the best proof of the
solidarity of the Profession.

As a man, Mr. Venkataramaniah has a habitual reserve and dignity
about him; but this drops off in camp-life. Scouters who were in camp
with him remember him as a jolly creature. Just before retirement,
he had the distinction of being the Leader of a successful Excursion
Party of about 150 masters and pupils of his school to Mettur Dam and
other places of historic and industrial interest. He was for about
twenty years captain of the school volunteer corps and trained his stu-
dents for social service. He thus had ample opportunities to mould
their character in the best possible way and thereby win their lasting
affection and gratitude,

To his Headmaster, he was an ideal assistant. The regard and
friendliness with which he was treated by Rao Bahadur Seshu Iyer and
later by Mr. V. Raghava Iyengar (whose first assistant he was for over
a decade) hear eloquent testimony to his loyalty to the Chief. He
would enthusiastically carry out the schemes for the betterment of Edu-
cation, planned by the chief; at the same time he would offer helpful and
constructive criticism on any plans placed before Him at the stage
of discussion.

The Address presented to him by his old students at the time of his
retirement says:—' You have shown by your illustrious example that

/
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a teachers’ participation in public affairs is beneficient and fruitful.”
This is a tribte of which any school-master may be proud. The justice

- of it lies in the fact that Mr. Venkataramaniah is an ardent believer in

co-operation. He nursed the Mayavaram co-operative Urban Bank in

its troubled infancy and saw it through a crisis in its history. No won-

der that in 1937, when the Bank celebrated its Silver Jubilee, it hand-

somely acknowledged its deep indebtedness to Mr. Venkataramaniah in
the special Brochure brought out on the ozcasion.

He is always a man of his word. He is careful in making pro-
mises; but once he makes them, he keeps them at all costs. Likewise
he keeps in letter and spirit the vows he has taken in life. He is
genevous to a fault. He possesses a remarkable detachment in life,
which he has probably inherited from his father, the late Mr. T. S.

‘Muthuswami Iver who was a pleader at Kumbakonam. This is best

exemplified by the marvellous way in which he faced a great berea-
vent (the loss of his only daughter) in 1924. “I have no regrets,”
said he, “since I have done my duty.” An ideal Karma Yogin in-
deed! And I have often found in him a certain wistfulness and other-
worldliness which perhaps escapes the attention of mere acquaintances.
He is one of the most devoted Bhaktas of His Holiness Sri Sankara-
charya of the Kamakoti Peetam; and he has had the unique privilege of
offering Bhiksha and Pada Puja more than once to His Holiness.

" Mr. Venkataramaniah is always frank in confessing his defects. He
has been very much handicapped by a poor memory. He could never
therefore get by heart any poem in Tamil, while reading in the High
school classes; and was compelled to write “impositions” almost every
day. Born in November 1885, he was a student of the Town High School
Kumbakonam from the third standard onwards. Carcless and easy-
going, he was more fond of play than study. So, he passed the Matri-
culation Examination only in the second chance, in December 1901. This
gave him an opportunity for sitting two years consecutively at the feet
of the late Mr. S. Krishnaswami Iyer, the famous Headmaster of the
Town High School who was a fine English scholar and consequently
known as “the Tiger of English” in those days. From Mr. Krishna-
swami Iyer he learnt two lessons which have stood him in good stead
all along:—(i) that a good teacher should have a correct pronuneciation
and enunciation of English; and (ii) that every teacher of English should

be a bit of an actor also if he is to leave an indelible impression on the
minds of his pupils.

From school he went on to the Government college, Kumbakonam
for his higher education. He has very fine recollections of his college
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days; he is one of the earliest Life-members of the College Old Boys®
Association; and to this day he does not fail to pay homage to his Alma
Mater by viting it every year on the College Day. From Mr. P. V. Seshu
Iyer, his Professor of Mathematics, he learnt to sympathise with the
backward students of the class specially. Mr. Seshu Iyer’s teaching was
excellent, because he always used to stress the fundamental principles,
to which he devoted a great deal of time and attention; and the pupil
learnt to follow the footsteps of the Master.

Passing the B.A. Degree Examination in 1909, he was a teacher in
the Hindu High School, Bezwada for some months; but the next year
he shifted on to the Municipal High School, Mayavaram. He went for
training in the Teachers’s College, Saidapet in 1911-12; and from April
1912 till the time of his retirement (in November 1940) he served that

school loyally and efficiently, but for one year of his Headmastershlp of
the Kornad High School (1932-33).

“Full many a gem of purest ray serene
The dark unfathom’d caves of ocean bear.”

Similarly many a person does not come into the lime-light though
he leads a sweet and contented life, winning the approbation of his con-
science and the sincecre approval of his small circle of friends. To this

category of those who do not aim at “long distance popularity.” belongs
Mr. Venkataramaniah.

His portrait which is put vp in the Hall of the Municipal High
School, Mayavaram, besides inspiring many a young teacher to tread
his footsteps and thus win the affection of the young ones entrusted to
his care, will serve to make their days of boyhood live before their eyes
to his old students when they revisit th= school.

In conclusion, let us wish and pray to the Giver of All Gifts that
Mr. Venkataramaniah should be blessed with long life, robust health
and sweet contentment in his rctirement. He is planning to dedicate
the rest of his life to the service of the National Secondary School,
Mayavaram, with which he liad been connected for several years as
member of the Managing Body and as supervising Headmaster; and for
which he has given a princely donation a few months back. He has
always been deeply religious and now he devotes several hours every
day for attending religivus discourses, not to become *a recluse, but to

put into practice the highest precepts in his actual life, and thus render-

more efficient service to Society..

GLEANINGS

THE STAFF-ROOM IN SCHOOLS
4

[There has been considerabl~ disrussion on the roie of a teacher in National
reconstruction, National uplift cte.. but has any one ever cared to ask wha accom-
modation is provided for the needs of his body, mind, soul and spirit? A corres-
pondent writing in the Times Educational Supplementi on the subject of staff
rooms in schools, brings this subject up with great force. |

“The staff-room—if it exists—is the only place in the school where whatever
there is of adult life must be lived by all the ordinary teaching staff. Each
teacher’s schocl life, outside the class-room, centres in that room. Its amenities
or their absence, must surely have a profound influence directly on the teacher,
indirectly on pupils, and so on the general attitude of all towards ‘education.’

In a recent book, a retired inspector of schools writes of “the most intolerable
conditions in which most of our teachers work,” and adds, “The teachers do not
complain enough. In spite of their advancing culture they are school teachers,
and accept conditions which many an office girls would indignantly reject.”

To begin with there are still hundreds of elementary schools and some second-
ary schools where there is no staff-room whatever. There may be a small lobby,
outside a not infrequently unpleasant lavatory, for coats and hats and personal
belongings, though often there are not enough pegs for all to have one each.
There is a roller towel changed once or at most twice a week, for general use, but
no place for drving wet coats or shoes, and no other convenience of any kind. In
some schools there is not even this lobby—nothing but the lavatory and a wash
basin fixture; in the worst cases the lavatory is only an annexe to the children’s
outside offices. The teacher’s hat and coat are then hung on a cupboard knob
or door hook in the class-room, or put down on chair, cupboard or box.

There are many secondary schools where there is no private accommodation
where the physical training teacher may change. The privacy of the lavatory is
all there is, and the discmded garments must be kept in an attache case or kit-bag.

In most schools there is, often tucked away-up-stairs, a small teachers’ room,
with perhaps a few lockers, or cupboards, one or more tables (usually a large one
centre stage and small one near the window), a number of hard upright chairs,
an worn-heartbrug, the first aid equipment (usually on the mantlepiece), and
one or two semi-easy chairs, often of the rather tired stocking-destructive, basket
type. Sometimes there is a small gas cooker. In zll the corners are various
neglected and dejected oddments—hockey sticks, cricket pads, wall maps loosely
furled, old attache cases, and all sorts of other things that have just happened to
get left there, and which no one bothers to remove. Nor is there in truth any
other place in which to store such personal property as may have some future use.

In this junk heap the staff correct work in their ‘free’ periods, take their mid-
morning break, often eat their midday lunch; take rest, and arrange all general
school activities. No one could call it a place of study, or-even an effective store-
place; space, function, furniture, adequacy were certainly never considered in its
making—and beauty has never known it. It is a heart-breaking business even
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to try to keep it tidy. A strong-minded member of the staff may attempt to keep

some control over its litter—~but that dusty immoveable residue of forgotten
debris lurks in corners and on shelves and on high ledges.

On the other hand there is the school with g fairly adequate cloak-room. This
has separate hand towels, and enough pegs for all, but it seldom includes such
obvious modern equipment as sboot-racks or clothes-drying rails. There is a
large staff-rocm with an adequate cupboard, locker or bureau for each member
of the staff, cnough to empty table space; well-filled bookshelves, comfortable
and atiractive floor coverings, good curtains, adequate easy chairs and well-built

work chairs. In short, a really usefu! as well as a restfql room. This surely
shoud be our minimum requirement.”

SCHOOLS AND THE PRESENT EMERGENCY

Are our schools prepared. The Safety News in its Editorial columns
in the issue for December 1941 writes: —

” WHO IS TO BLAME?

Our contemporary, The Ilustrated Weekly, has found out that the school
authorities in Bombay are not taking any interest in A.R.P. matters, or if they
are taking an interest they are not translating this into action by providing in-
struction and protection for the children under their tutelage.

The reasons are many. The basic reason is that the syllabus is already full
and there is ro time to include instruction in a problematical question. This
Association has been up against this problem ever since itg inception and is
therefore very well acquainted with the position.

The obiective of most schaols is to train their children to pass examinations.
They unfortunately do not concern themselves with the greatest examination of
all namely, lifr. This is not surprising, because parents judge the efficiency of a
school by examination results.

The syllabus to which schools work too is unfortunately defective in many
respects. Many of the requirements of life are not included. For example, first
aid, hvgiene, protection, commonly known as Safety, in the road, in the home:
from fire: and now from boambardment. For this, we not only blame the educa-
tional authorities but we blame the employers. They know what is required in

the candidates for employment and if they find, as they do, that these qualities .

and abilities are not present, they ought to have drawn the attention of the
authorities who frame the syllabus to the fact.

But the educational authorities, the schools and those who frame the syllabus
also share the responsibility for the deficiencies, for it takes little imagination to
teach these extra subjects which are required by the young citizen, through the
curricular subijects.

This war has shown the great need for training in the subjects referred to.
Some organisations have taught them as part of a course in citizenship, or as
extra curricular subjects, whilst a few have used their imagination and correlated
instruction in them through the ordinary subjects included in the syllabus.

At the moment, education in Fire Safety is of the greatest importance, and
it is up to every school to give instruction, theoretical and practical, to the stu-
dents under their charge in the elements of the causes and preventijon of fire,
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There is so much to be learnt and so little time in which it can be done, that
ere is

idi t should be included and what
careful §ortin3 -i; Ic:lecce:::ircyuh‘:’r:?n Ifrzzii?-gda‘:h;'oblems must of course hav? first
left out i the ‘bc ° hich train the child in self-help, self-reliance and service to
place. ACtl‘fmes :;t have at least equal consideration to activities. of a purely
th:nd‘e::?:n ﬁ:::i;em The successful school of today is the one that links up pre-
::nt-day problems with the work done in the classroom.

-

RIGHT DISCIPLINE

“One of the great problems that must be solved by.te'achers m} a dex:locrac.y
i i f the line between freedom and disclph.ne. T.hxs problem is
o tbe dljaw%ng o(;tant now and when the whole country is turning towarfi th.e
Partlc“lad;' mriEi)onal defence. This programme will strengthen us as a nation if
Pmb_len'l ° ni;)e type of defence that will leave us stronger after the emergency
oy “:15:; m’}'ha: means that we must not only be stronger as individuals, k?ut “‘re,
1;:—;: be'stronger socially. Our democracy must be rpade to wmj]? -m;-d 1t',a w;li
become efficient only if operated by people who have developed a discipline bas
on self-control and self direction’—I. Bowman (U.S.A.)

’

PRACTICAL SUGGESTIONS FOR TEACHING IN THE HANDLING OF
EMOTIONAL PROBLEMS

To the inexperienced teacher nothing is so bewildering as the emotional a.\m—
tudes developed by the children or adolescents in her classes. The suggestions
below in the light of the entire chapter, may be found useful.

1. Remember that emotions are powerful drugs that affect a child's whole
organism, preventing learning, not aiding it. ‘

2. Preserve a calm, sympathetic, unemotional atmosphere in your own,_scht.)ol—
room, so that the children may feel secure there and will relax whatc;x(rler‘ttex.msm:s
they may bring with them from elsewhere. I?o yowr best not to add strain by
ypur teaching methods or your own personality. . '

3. Remember that prolonged emotional states are due to a continued fallur:
on the part of a child to solve some fundamental problem.s. The symptoTns o
emotional precccupation are clear enough; try not to be blind when the distress
signals are flying. |

4. Do not be so foolish as to punish a child for symptoms. R?cogmse them
for what they are and try to find out what lies behind t}.1em. Don't let yourself
be so “razzled” that you lose your own sense of proportion.

5. Be alert to escape mechanisms of all kinds. The human animal is full. of
themm—and often they are of real value. But in cases where- they are. leadm‘g
the child into emotional danger do not be afraid to take a hand in preventing their
further development. Locating the source of trouble may take several weeks;

- in the meantime you can try to revive an interest in real life on the part of the

children who are running 'away from reality. You can also quietly neglect hysteri-
cal manifestations while you are investigating the sources from which they have
arisen.
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6. Remember that if you do not help these children it is likely that no one
else will until after the period of prevention has passed.

S. L. Pressey, (The Education Gazette, N. S. Wales, 1st October, 1941) .

MAHATMAJI ON BIFURCATION AND THE WARDHA SCHEME
OF BASIC EDUCATION

Sri N. Kuppuswami Ayyangar, M.A., L.T., Retired Senior Lectur'er, Training
College, Trivandrum sends us the following Report of an interview with Gandhiji,”
approved by hin for publication.

At the Educational Conference recenuy held at Srinagar, Kaghmere, the
question arose as to wheiher the diversion of pupils from the 5th class of the
Basic Schools to Secondary Kducation, i.e., English Schools is consistent with
the system or Basic kducation recommended by Gundhiji and the hundustani

. Talimi Sangh. To clear this doubt, bri N. Kuppuswami Aiyangar sought an

.

interview witn Gandhiji and told him that, because the U. P. and the Kashmere
Committees and the Government Advisory Board, in all of which many promi-
nent congressimen and some members of the Hindustani Talimi Sangh served as
members, had 1ecommended this diversion, many people had begun to think that
the system of Basic Education recommended by Gandhiji was a kind of inferior
education intended for the village poor, and it was calculated to prevent the
masses from competing with the classes for what are called white collar employ-
ments. This idea, if allowed to grow, is sure to kill the Wardha Scheme of
Basic Education at its very inception. He heard just then that the National
planning Conunittee also had approved of this diversion. It makes the position
worse. ’

The secretary tried to justify the position by saying that if some rich people
wanted to give their sons a different kind of education, we could not prevent it.
Mr. Aiyangar pointed out that whether we were able to prevent it or not was the
question. Even if we are not able to prevent it, that is no reason why we
should approve of it. )

Gandhiji 1eplied, “ Whatever rich and foolish people may do, whatever Conr-
gressmen may say or do—I have no authority over Congressmen e'xcept moral
persuasion—I am quite clear in my mind that this diversion of pupils from the
5th class of a Basic School to English Schools before they had c°ml?leted the
seven years of Basic Education, is inconsistent with the system of Basic Educa-
tion I have recommended.”

THE THREE GREAT PILLARS FOR INDIAN EDUCATIONAL
RECONSTRUCTION

By
Dr. GEORGE S. ARUNDALE

Thete are three great pillars for India’s educational reconsiruction. The first
is the individual himself—he must become Indian. The second is the home—the
home must be exalted. The third is the Nation—the Nation must be revered. I

- opportunity for physical education to succeed, and
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auo N e those three great pillars—the individual, the home, the Nation—with

vion of Service as the key-note of the Indian Education of the future, of

. throughout the world.
y subject, every teaching in every class, every examination, the whole
of a nruly national system of Education must be directed towards the
refinement of Social Service, so that when a young man or a young woman has
left school, has left college, he or she is more or less of an expert in Social Service,
knows how to exercise sell-control, knows how to ke a useful asset in the home,
knows how to be a good citizen of his Motherland. ’ ’
Just as politictans, members of many political parties, have decided that
there must be established an Indian Constitution setting forth Indian rights and
liberties, so must there be a Charter of Libertics of the Indian child. It may take
us long to achieve, to reach it, make it real, but we ought to have for our own
sakes and for the seke of the world a Charter of India’s Educational Liberties,
so that the woild shall see what a country India is and what she can give io the
advancement of Education and Culture in every part of this distracted universe.

-oM P

—From New India Suw:vey.

LOOKING FORWARD IN PHYSICAL EDUCATION.

Mr. H. C. Buck, M.A., M.P.E., Principal, Y.M.C.A., College of Physical
Education in nis Presidential Address at the 8th Provinciul Physical Education
Conference held in Madras on the 22nd December 1941 examined some of the
things which need to be done by Physical Education to fit men and women for a
reformed social order. He said:

1. We need to dedicate our lives unreservedly to service for and with the
boys and girls who are going to be the men and women of the new order. In spite
of many obstacies, in spite of poor salary scales, in spite of the poor status given
to physical education, we have greater opportunities for influencing lives th#n
come to most cther people. We should cherish this opportunity. We should alse
be frightened by it. The responsibility is great. We come into contact with
boys in all theit primitive desires expressed most fully through physical activi-
ties. We may help youth to control those primitive desires and to direct them
constructively into right channels, thus building good character. Or we may
make the grave mistake of actually aiding and abetting the boy in his displays
of lack of control of the fundamental urges, thus using physical activities as a
means of destroying character. The physical education teacher who everlas.ingly
insists on -his or her pupils observing the spirit of the rules has this idea of
character building through play. The teacher who withdraws his pupils {rom a
match because they are losing or because the referee's decisions were not accord-
ing to their liking is not helping boys to control primitive urges and is des-
troying rather than building character. The new world order must be one that
respects and obeys rules. There is no more satisfying work in this world than
that of helping boys and girls to discover the high values of self-discipline. Any

sacrifices that we as physical education teachers may be called upon to make.in
this effort are worth making. .

2. Educational Institutions must willingly and conscie

: . to physj
more scope for doing effective work, ‘

1 ‘
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3. In promoting and in conducting competitions we must pui forward every
effort to maintain and improve the spirit of play.

4. I am of the opinion that we must come to the point of placing much less
emphasis on Inter-School and Inter-Collegiate Competitions and much greater

emphasis on the physical education programme for the other 90 per cent within
the school.

5. Realizing that we learn what we practise we must see to it that the
experiences provided are such as call for the practice of those qualities that are
most desirable.

6. We must not be satisfied with the promotion of constructive play for the
student population alone. If our programme is to be sufficiently far reaching,
so as to touchh all who are to be a part of the new social order, the big problem
of public recreation must be attacked in real earnest.

7. In full realization of the fact that Physical Education will never make its
fullest and richest contribution to the life of India until we have closely co-
ordinated with it a thorough-going Health Education programme, every possible
effort must be put forward to introduce and effectively carry on Health Educa-
tion in every educational institution.

By Health Education we do not mean the mere traditional study, recitation
and examinaiions on hygiene text-book knowledge. We know now that know-
ledge is of value only as it is applied in every day life. This certainly is true
of the knowledge of hygiene. ‘L'herefore health education of to-day must con-
sist of a comprehensive set of experinces in health practices leading to healthful
living. Such & Health Education programme must be composed of Medical and
Physical Examinations, Health Service, Health Supervision, and Health Instruc-
tion, The Medical and Physical Examinations discover for us the facts which
should guide us in some aspects of our Physical Education programme, and in
all aspects of our Health Education work. Without the findings which can be had
only by thorough and regular Medical Examinations we are working blindly and
not scientitically. The Health Service programme is largely the follow-up on the
Medical Examination and consist of corrective and remedial measures, preventive
and immunizing measures, first aid treatment, dispensary and sick room care, etc.”
Health Supervision is necessary to help students to apply healthful living to
every corner of their environment. Its purpose is to discover any violation of the
rules of Hygiene and Sanitation in Living Quarters, Mess Halls, Class Rooms,
Playgrounds and Compound generally, to rectify the defects, and to help students
to ‘put the rules of health into actual practice. Health Instruction and Health
Guidance aim at much more than teaching and learning facts about health. They
form a process of providing not only knowledge, but also such a variety-of ex-

periences in healthful living that the outcome may be attitudes, habits and skills
ensuring personal and community health.,

For the benefit of any who may have the notion that physical exercise alone
will build strong bodies we particularly stress the claim for the inclusion of
M ‘gg{gcétion. Prodtes cannot be d.eveloped without propér feeding as well as
- giercising, and so it becomes essential to pay careful attention to the whole

blem of diet and' nuytrition. Health cannot be maintained and promoted in
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Thus our plea for Health Education as a necessa.ry co-partner with Physical Et‘iu-
cation. The new world order will require particularly healthy people. Physical
Education alone cannot produce them.

8. In conclusion our plea is for larger and larger numbers of'intelligent,
resourceful, highly qualified physical educators inspired wi.th th.e motive of sex:-
vice for humanity. There is a very real need for pioneers m' this .ﬁeld. In India
to-day it is as great if not greater than it was in the early ploneermg.days.of the
17th and 18th centuries in other parts of the world. But we requu"e pfoneers
whose primary interest is human beings rather than activities, who v1§uallse the
boys and girls of to-day as the personalities to be shaped for an acceptable world
order of tomorrow, and who can use physical education as a means towards that

end.

-

In his Presidential Address at the All-Coorg Teachers’ Conference, Prof.
Upadhyaya Sangha Karya Praveena S. K. Yegnanarayana Iyer, M.A., said:—

Place of English and the Pupils’ Mother Tongue.~—The medium of instruction
should be vernacular. In no other country is the medium of instruction other
than the vernacular of that country. If the medium of instruction is other than
vernacular, pupils should first study the medium for learning the subjects. This
involves wastage of human effort. -

We do not want a thorough knowledge of English in the High School.
English could as well as be begun in the colleges. It is enough if we have a
working knowledge of English in the colleges. In the Universities, the students
who want to pursue higher studies in Mathematics and Science are advised to
learn French or German as the advanced books on those subjects are found only
in those languages. In Madras there is much controversy as to which is the ver-
nacular of the people.

Teachers must not be Teachers alone.—A word to the teachers of Coorg.
They should be In touch with the teachers outside Coorg. This can be done by
getting magazines and attending conference of teachers outside Coorg. Secondly
the teachers should always be learning and improving, i.e., they must be students
all their lives. In this conmection he (the Chairman) gquoted the words of
Chaucer describing an Oxford priest, in the Canterbury Tales that “gladly would
he learn and glady teach.” He also quoted an instance of Dr. Arnold. When
Dr. Amold was preparing the lessons for teaching his pupils some one asked
him whether it was necessary for a great scholar like him to prepare his lessons,
Dr. Arnold replied that he wanted his pupils “to drink from the running stream
and not from the stagnant pool.” The teachers should form a central library
containing books on up-to-date theories of Education. In the beginning half
a dozen teachers may be benefitted by it, but they may be able to spread the
learning to a still wider circle.  ‘Thirdly, the teachers should form recognised
institutions and pursue constitutional methods for redressing their grievances.
Lastly, the teathers should not be teachers only. They should take part in
extra-curricular activities such ag the scout movement, removal of illiteracy
among the people, co-operation, ete.

,; ¥  environments deteﬁigental to bealth, nor by people of faulty health ‘habits, even -
though they may have exercise habits. Exercise without proper attention to the - ‘
§ ¢ fundomentals of hygiene and samitation will be harmful rather than benecial, | . ‘
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FROM OUR ASSOCIATIONS

MALABAR DISTRICT TEACHERS' GUILD

A General Body Meeting of the Malabar District Teachers’ Guild was hetd
on 1l4th Deceruber 1941 at the Municipal High School, Palghat with Sri R. Ravi
Varma in the chair. The meeting recorded its deep grief at the death of Sri P. G.
Narayana Iyer of Elappulli High School. A resolution was then passed agreeing
to affiliate to the Guild recognised Talug Unions of Aided Elementary School
Teachers and Board Elementary School Teachers on the conditions laid down by
a special committee appointed by the Executive. Rev. K. Jesuman, B.A., L.T.,
then moved that in view of the fact that the introduction of the vernacular as
the medium of instruction in non-language subjects in Secondary Schools is being
felt as a great hardship in actual practice the Government be requested to relax
the order regarding vernacularisation and to give freedom to managements and
headmasters of High Schools to use either English or the Vernacular as the
medium of instruction according to their discretion and the demands of each loca~
lity. After a prolonged discussion, the resolution was adjourned to the next
meeting of the Guild at the request of the mover. Another resolution moved by
Sri C. S. Sesha Iyer, B.A., L.T., approved of the Government’s revised scheme
for the reorsamsation of secondary education and requested the Government to
go ahead with the scheme provided they are prepared to subsidise the manage-
ments suitably for the introduction of vocational courses and provided a special
committee for each district decided the ways and means of giving practical effect
to the bifurcation scheme with regard to each school. This resolution was passed
unaimously. Another resolution moved by Sri K. S. Sivarama Iyer, M.A., L..T.,
requested the Government to cancel the rule requiring exemption for teachers
over 55 in aided secondary schools in the case of those who have put in a service
of 10 years under the same management prior to super-annuation at 55. ‘This
was passed by a majority. Another resolution requested the Collector to control
the abnormal rise in the price of paper and other stationary articles and see that
these were sold "to bona fide Headmasters at a reasonable price. The Municipal
High School Teachers’ Association was at home to the Guild. After the vote
of thanks proposed by the Secretary the meeting came to a close.

NORTH ARCOT TEACHERS' GUILD

33RD PROVINCIAL EDUCATIONAL CONFERENCE, VELLORE
RECEPTION COMMITTEE FORMED
Resolutions passed at the General Body Meeting held on Saturday 6th

Decermber, 1941, at 2-30 P.M. in the Voorghees’ College Cobb Memorial

Hall under the presidency of Sri. R Ku, 1 Ai
. R. ppuswami Aiyer, B A, .T.
President of the Guild :— g ye- B LT

RESOLUTIONS
1. This Conference expresses its dee

! p sense of loss caused by the demise
of Sri. '

‘V. R. Krishnaswami Aiyangar, B.A,, L.T., who was for
over thirty years an assistant of the Voorghees' College High School
td
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Vellore, and places on record its high appreciation of the services ren-
dered by him to the cause of Secondary Education in the District.

2. Resolved to hold the Annual Provincial Educational Conference in May

1942 at Vellore and request the members of the teaching profession and
+ tho public of North Arcot, and particularly of Vellore to co-operate
in making it a success.

3. This house resolves to form itself into the Reception Committee for the
next Provincial Educational Conference to be held in May, 1942, with
powers to co-opt. !

4. Resolved that Sri C. Perumalswami Reddiar, M.L.C., President, Dis-
trict Board, North Arcot, he requested to be the Chairman of the
Reception Committee.

8. Resolved to request the Principals of all Second Grade Colleges in the
Disirict, the Principal of the Arabic College, the Principals and Head-
masters of High Schools and Middle Schools, the Headmistresses of
High Schools, the Principal of the Virudambut Training School, to
be Vice-Chairmen of the Reception Committee.

8. Resolved to clect the following office bearers who will from the working
committee to co-ordinate the work of the various sub-committees to
be formed.

() WORKING PRESIDENT

Rao Saheb Sri. V. P. Adiseshiah, M.A., L.T., Principal, Voorghees’' College,
Vellore.

(b) WORKING VICE-PRESIDENTS:
1. Sri 8."J. Savrirayan, M.A., Vice-Principal, Voorghees’ College, Vellore.
2. Sri. K. P. Santosh, B.A., L.T., Headmaster, Voorghees’ College High
School, Vellore.
3. Sri. T. R. Krishnamachariar, B.A., L.T., Headmaster, S. M. Devas-
thanam High School, Vellore.

4. Sri. R. Kuppuswami Aiyer, B.A., L.T., Headmaster, Board High School,
Arnl. :

(c) GENERAL SECRETARIES:

1. Sri. M. 8. Subramania Sastriar, M.A., L.T., Headmaster, Board High
School. Karveripak.

2, Sri. C. A. Samuel, B.A., L.T., Voorhees’ College High School, Vellore.
3. Sri. K. C. Gopalachari, B.S.c., L.T.; S. M. Devasthanam High Schoo),
Vellore. ,
RESOLUTIONS
7. Resolved to form the following Sub-Committees.
8. Resolved to levy the following rates of s
of the Reception Committee : —
For Tea“hers:—Teachers drawing a salary of Rs. 100 and above: Rs. 2-0-0:
Teachers d.rawing a salary of Rs. 50 and above but below Rs. 100:,
Re. 1—0-(); Teachers drawing a salary of Rs. 30 and above but below
Rs. 50 Re. 0-8-0. Below Rs. 30: Re. 0-4-0.
For NoMn;r:::cr:e:S:'—;ﬁs .mmlmum of Rs. 2; Donor Members Rs. 5; Patron
Kaveripak.
th Decemaber, 1961, M. S. SUBRAMANIA SASTRI,
Seerstary,

ubscriptions for membership



THE TEACHERS' BOOK-SHELF

A Concise History of the Indian People, Parts I and II. By H. G. Rawlinson; trans- ¢

lated into Tamil by A. V. Sundarasen, published by the Oxford University
Press, Madras.

Rawlinson's book has carved out a place of honour for itself, by its impar-
tial approach to the subject. The results of recent discourses and researches
have been resncnsible for the elimination of many erroneous representations of
facts and have thrown a flood of light on many dark chapters in the History
of our country. Rawlinson has in this book availed himself of these benefits.

But as his book was primarily intended for the use of the English people,
the translator in adapting it to the needs of our pupils studying for S.S.L.C.
has had to cut down certain portions and cut out some details. As it stands,
the Tamil editions of both the parts will be found wvery useful in our High
Schools.  The illustrations are good and the exercises well-planned. Time
charts are given only in Part I; similar charts may have been added in Part II
as well. We hope these books will receive considerable support they richly
deserve at the hands of the educators and the educated.

M. DURAISWAMI.

Map BRook of Australasia for Juniors and the Middle forms—Map Book of Africa and
South America for Juniors and the Middle forms. By A. Ferriday, M.Sc.,—
Published by Mecssrs. Macmillan & Co., London, Price~-Paper cover, 1sh. 9d.
Limp Cloth cover—2sh.

These two map books form . part of the series, brought out by WMessrs.
Macmillan & Co., Limited, of map books of diffcrent continents. They are intended
for the junior and middle forms in English schools. They may be used with
advantage in our High Schools. They present the main geographical features ihn

map form with accompanying text in the opposite page. Questions are given at the

end of each lesson and at the end of the map-book a number of revision questions

are also given. 'These make the map-books very useful,

New Study Scat and Desk Work—Primer and Book 1 to Book 5. By H. Martin,
M.A., (Oxon), O.B.E. Published by Messrs. K & J. Cooper, Educational

Publishers, Bombay. The prices are As. 4; As. 5 As. T; As. 7; As. %
As. T; respectively.

These form ar excellent series of seat work exercises. It will be of great
advantage if these exercises are worked in classes by the students themselves.

The vocabulary used in these exercises closely follows the vocabulary chosen in the

series of I‘{eaders published by Messrs. K. & J. Cooper, Bombay.

The Oral mastery tests given at the end of each book, the good illustrations'.
which are found in most of the lessons, are added features of this series of desk~ :

work,

v ——
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‘ y— All His Glory, 2. Outlaw and King 3. The
ament Story Readers—1. In ! .
ot l:f)il“:[l Judah. By Cecil R. Baldock—96 pp. each. Paper 8d. Cloth lined 9d.
Published by Messrs. Macmillan & Co., Limited, London.

The first is a story of the time of King Solomon. VThc second is.? 5.101;3;1 oit(t)}:c

arly parl of David as the Shepherd hoy who became King ;{lld 1h.e thl(ld is the s ' y
o o ‘s lLife after I;e became King and turned the Israclites from a weak nation
f)ltDE'Wldr(:at :nd powerful people. In writing these the author has tried as {ar as
;)r::)sosi;leg to make re-live those days of so long ago. B N »
Writlen in simple language with descr}ptions whic:‘g;l;‘cmvl:lﬁ ::j;;z:lrl;ttc’l::;?

: intereste of young reaqer .
11;‘:)(;1;5 ;}r‘-’[:;:;’ dt;(;'eim::x; ttk':)(llr, may find these books intcresting supplementary

readers. ,

i i B. M. Tewari, M.A., Published by The
snelish Poems for Indian Children. By M. o
Imgl';::.':lchcrs’ Co-operative Educational Journals and Publications Ltd.. Sunderhagh,
Lucknow. Price As. 6. ‘ '~ ‘ o
All are agreed that in the carly stages of learmng English, little .Lhﬂdr;;
should be taught interesting rhymes which th:y WOul;li love tzn:e;xt;n ;ﬁsh
ilable have such an amo
ure. But most such rhymes now avai . ' unt o i
fel::‘isen that Indian boys often find them meaningless. M%. ’Ijewan' in composmi
these poems, has supplied the long-felt need. The book is nicely illustrated an
we are sure that it will be widely used in our primary schools.

The Journal of Physical Education, Hecalth and chreal?on.-Wc are glac;r 19
welcome this new addition, to educational periodilcals, publ{shcd by "lhe Ma lab
Provincial Physical Education Association. It is to be p‘ubhs.,hed as a Q\;artter tz
Its annual subscription is only Rs. 2. We are tol§ t.hat.1t will be de:}(:tg o te'
cause of the better health and well-being o? the Indian children .and toth eir grea :;

hysical efficiency. Indeed much attentlon.ne.eds to 'be paid to. escf as.pe.c
e ] al conducted by the Madras Provincial Physical Education Association
an'd e L' bound to be of great use and we hope it will contribute its best
e 1.’f{ening of social consciousness to the many problems of healthful
t(')wards’ meﬁa": anumber is full of promise' and if conducted on these lines we are
e lheh l’ournal will serve its purpose. Sri L. K. Govindarajulu, B.A., B.L.,
;;;Zc?;t:f t:’lllysic:stl Education, Annamalai University, Annamalainagar, P.O. South
India, is its Editor.

[



Messrs. BLACKIE & SON (India), Ltd.

NEW TAMIL AND TELUGU PUBLICATIONS
Ready for Sale
(Approved by the Madras Text-Book Committee.)

HISTORY OF INDIA in Tamil
By S. R. BALASUBRAHMANYAN, M.A., L-T.,
R. C. T. High School, Chidambaram.

For Form IV As. 12
Part 1, From the Begmnmgs to AD 1526
For Form V (prescribed book for the S.S.L.C.
Public Examination, 1943) ... . ... As. 14
Part 2, 1526 to date, for Form VI ... ... As. 15
HISTORY OF INDIA—Telugu Edition
By S. R. BavLasueranmanyan, M.A., L.T.,
R. C. T. High School, Chidambaram.
Translated by Vidwan G. SUBBARAMIAH, Ex-Eorror, Bharati.
For Form IV ... ... As. 12
Part 1, From the Begmmngs to AD 1526
For Form V ... As. 14
Part 2, 1526 to date, for Form vl ... ... As. 15
HISTORY OF ENGLAND—Tamil
By S. R. BaLasuBraHMANYAN, M.A., L.T,,
R. C. T. High School, Chidambaram.
For Form IV e . ces ... As. 12
Part 1, From the Begmnmgs to 1603. By T. R.
Sesha Iyengar, M.A., Pachaiyappa’s College, As. 14
Madras. For Form V
"Part 2, 1603 to date, by T. R. Sesha Iyengar, M.A,,
and S. R. Balasubrahmanyan, M.A., L.T, As. 15
Chidambaram. For Form VI

Specimen copies of these books will gladly be sent
on application from Headmasters.

BLACKIE & SON (India), Ltd.,

EDITORIAL

To all our readers: A

‘Ring out the old and Ring in the New’ is an oft quoted new year
rhyme. Certainly the old year will be rung out quite lustily by all.
It has been a year of great loss and suffering. The war clouds which
hovered over Europe in the beginning of the year has enveloped the
whole world towards its close. Practically all the countries are now
either in the war or in a state of active belligerency. There will thus
be universal agreement in ringing out the old and in ringing in the new
with hearts full of hope for the New Year. There is great need for hope

~and courage for without them it may be difficult to restore peace. We

take this opportunity to wish all our readers a really happy and pros-
perous New Year.

Ourselves :

In the last issue, we announced how the South India Teachers’
Union was compelled reluctantly to increase the rate of subscrivtion as
a temporary measure from Rs. 3 to Rs. 4 per annum with effect from
1st January 1942. Since then we wrote to all subscribers individually.
We are glad to be able to say thaet our subscribers are responding very
generously to our appeal agreeing to bear the extra financial burden.
We take this opportunity to request all our subseribers to kindly remit
their subscriptions in advance. It will be of great help as it will enable
us to stock the required quantity of vaver. The price of paver is rising
day by dav while the quantity available is becoming less and less. Tt
is important that we should stock our requirements in this regard so
that it may be possible for the journal to go on under any emergency.
We take this onportunity to thank our esteemed patrons for their gener-
ous and continued patronage and to assure them that it will be our

endeavour to do our best in the service of the cause of Teachers and of
Education in this Province.

Education and Evaéuation : | A

riadtaerwiely is rot. a-mepe wonxention. The threat of war spread-
ing to India is everyday increasing. Bengal has been declared an
emergency area. Assam is expected to be declared one. Burma is
engaged in defending her territories against wanton aggression by the
Japs. It is not surprising that Madras should feel threatened. Though
the Government of Madras have assured the public in a recent com-
munique that there will be no grave danger in the near future, that
should such an emergency arise the people will be informed!in time and



Leflg about the arrangements for the defence of Madras.

What these plans are will obviously be a secret till such time as
they may be made known. But a few points may here be raised. We
do not know if the Government have considered any scheme for the
continuance of the education of children in coastal areas which are the
most likely to be exposed in the event of an emergency. It is in times
of crisis like the present that people are apt to forget the interests of
children. Nothing can be more harmful to the nation than such a
neglect. When wholesale evacuation commences, the students of

schools and colleges in coastal areas may rush into the interior and un-~ -

less arrangements are made for continuing their studies great harm will
be done with disastrous consequences both for the present and for the
future. In kEngland long before a state of emergency arose, special
reception areas were formed and school children were evacuated to
those areas, suitable arrangements having been made for their boarding,
lodging and education. That must be an example to Madras. Already
several people have sent their women and children to their villages in
the interior. ln spite of the assurance contained in the Government

communique, more are likely to do so. It is the duty of the Govern- -

ment to provide for the continuance of the school or college courses of
such children in mofussal places. Nay, the Government must also pre-

pare plans for assisted evacuation of the children of the poorer section

of the population, making proper and satisfactory arrangements for their
maintenance snd education. ‘ .

On behalf of the teaching profession we may assure the authorities
that in any such scheme, they can rely upon the full and whole-hearted

co-operation of the teachers of the province.

The Girls Test : ‘

In the issue for December we wrote that it was pointed out at
the Conference of Presidents of District Boards that the rules regard-
ing the Girls Test were enforced all too suddenly without giving them
sufficient time to take steps for satisfying the requirements.

We are now informed by the Director of Public Instruction that
the Girls Test was first included in a G.0Q. issued in December 1937,
that it was repeated in a modified form in another .0. issued in
December 1939. and reiterated in March 1941. We are further told

.that as a result of the Government enforcing the Girls Test 100,000

more girlsihave been enrolled during the period April to October 1941.
We must certainly say it is a great achievement. We do not for a
moment question the need of bringing more girls into schools but we
desire to point out that the public must be taken into confidence and
ing likely to produce a panic must be avoided,

SU AT

o

S.I.T.U. PROTECTION FUND LTD,,
Number of Members, District-war.,
1\ \\(The figures in brackets show the increase over the figures for 1939).

\

Madras .. 249 (28) | Bellary .. 18 (16)
Coimbatore .. 165 (2) | Malabar .. 14 (6),
Trichinopoly .. 137 (27) | Chingleput 11 (1)
North Arcot .. 106 (10) | Godavary .11
Salem .. 89 (9) | Nellore .o 1
Kurnool .. 81 (3) | Cudappah 6 4)

: Tinnovelly .. 68 (1) | Vizagapatam 5

i+ Tanjore .. 987 (7) | Ganjam 5

‘ South Arcot .. 49 (8) | Guntur 2
Ramnad .. 40 (13) | Kistna 2
Medura . 38 (-1) | S. Kanara 1
Chitloor .. 35 (6) | Miscellaneous 3
Ar;antapur ... 32 (9)

ak

4

Number of Members on Rolls on 31st December 1940

High Schools and Middle Schools 988 (108)
Flementary Schools .. 196 (34)
Colleges ..o 25 (3)
Miscellaneous » .. 22
ToTAL ..1,231
No. of Women Members 19 (6)
Progress of the Fund
t | | ! !
Details. 1984 1936 1936 | 1087 1988 | 1930 | 1940
S I B B N S o
Tota! ussels | 61000/ 79,000 | 1,04.000| 122,600 | 144,000 | 1,64.000 ' 1,92,000

. I
57679 | 76843 | 100477 | 117979 123,760 | 1,51,856 176,391

* Benefit Fund ;

. Reserve Fund | 8838 3943 ’ 4405 | 4,865 13,945 | 13755 13720
?'- Loans to Members 7,563 8,262 j 11933 | 17,543 | 22,596 | 28,547 | 34,968
E No. of Membert _—;‘;: B 8;2 s73f 891 999 | 1,08 1,231
\ No.of Upits | L1T71 1,348} 1,433 ,’ 1,496 1,735 1,519 2,266

Claims paid so far exceed Rs, 30,000.
Life Insurance Fund as at 31-12-1940-=Rs. 1,90,736.




‘OUR LATEST
TAMIL & TELUGU PUBLICATIONS
FOR MIDDLE SCHOOLS

(According to the latest Syllabus)

Loyola Mathematics Series
A'NEW MODEL TEXT-BOOK OF ELEMENTARY
Yo MATHEMATICS.
By A. Singarachariar, BAA,, L.T

Book I for Form I Tamil & Telugueach As. 10
w H I s 5,  As. 12
’ ll}! , LI " » As. 12

Specimen copies of these books wnll gladly be sent on
application from Headmasters.
o
Genera! Science Series
Edited By i, S. 3abhesan, M. A,

300k I for Form I Tamil & Telugueach As. 10
£ ll ’ Il FY) 9 AS. 12
,, 111 ,, 111 v » , As. 12

Geography Series
Bv C Raghunathan
Pook I for Form I Tamil & Telugueach As, 10
” ll »» ]I ”» 'y AS. 12
$3) ”l 13 [Tl ’” ’» As, 12

G. SRINIVASACHARI & SONS,

21, NARASINGAPURAM STREET,
MOUNT ROAD, MADRAS.

~v-

Printed by G. Srinivasachari, B.A, at the G. S. Press, Narasingapuram Street,
Mount Road, Madras and Edited and Published by M. S. Sabhesan, MA.,
for the S.1.T.U., at 520, High Road, Triplicane, Madrasg.




	98782_Page_01
	98782_Page_02
	98782_Page_03
	98782_Page_04
	98782_Page_05
	98782_Page_06
	98782_Page_07
	98782_Page_08
	98782_Page_09
	98782_Page_10
	98782_Page_11
	98782_Page_12
	98782_Page_13
	98782_Page_14
	98782_Page_15
	98782_Page_16
	98782_Page_17
	98782_Page_18
	98782_Page_19
	98782_Page_20
	98782_Page_21

