217

The E ducotional Rewiew
ﬂpﬂ\,ma_\j-\gh\ .




OUR POPULAR HIGH SCHOOL HISTORY 38 i(“'"' §
A SCHOOL HISTORY OF INDIA, by the late M. S, R&A P

Ramaswami Aiyangar, for FormsIV, V and VI,
(5th edition) .

. TAMIL EDITION OF A SCHOOL HISTORY OF
INDIA, translated by M. S. Sundareswara Aiyar .. 112 0,

~ SPECIAL TRAVANCORE PORTION OF A SCHOOL .
HISTORY OF INDIA, from 1707 to the present time 012 0

A HISTORY OF TRAVANCORE, by S. Ramanath Aiyar 0 12 0

GEOGRAPHY R
1;"'&\, T & y
OUTLINES OF A GEOGRAPHY OF THE WORED %
&

Part I. The Southern Continents and North America. 0 12 _0_~

112 0

2 P A
RN S

for Forms IV, Vand VI, by G. Srinivasa Aiyar, B.AAL.T.
Part II. Eurasia and the World in General . e 0, 1“2_’0 ot

OUR POPULAR HIGH SCHOOL SCIENCE BOOKS

ELEMENTARY SCIENCE-—NATURAL SCIENCE,
Puysics and CHEMISTRY, by K. C. Ramaswami Aiyar,
V. N. Viswanatha Aiyar and P. A. Narayana Ajyar,
for Forms V and VI (English) e 112 0

- MALAYALAMEDITION OF THE ABOVE translated by
C. S. Venkataraman, B.A., L.T. Puysics & CHEMISTRY 1| 4 0

NATURAL SCIENCE « 1 0 0
MALAYALAM SCIENCE FOR FORM 1V,
General Editor P, A Narayana Aiyar . 0 8 0
ELEMENTARY PHYSICS;, by the late P, Lakshminarasu -
Naidu ‘ we 1 4 @

ELEMENTARY CHEMISTRY, by the same author « 012 0

SRINIVASA VARADACHARI & CO.
PUBLISHERS: 2/16, MOUNT ROAD, MADRAS



OUR' POPULAR MATHEMATICS BOOKS
o FOR HIGH SCHOOL CLASSES

A COURSE ~OF GENERAL MATHEMATICS, by Rs. A. P.

V. Raghunatha Aiyar, B.A, L.T., for Forms IV,

V & VI (English) 2 0 0

TAMIL EDITION OF THE ABOVE, by the same autho;:: t 4 0

A MANUAL OF ARITHMETIC, by the Late S- Radha-
¥ krishna Aiyar, B.A., for Forms IV, V & VI
ELEMENTARY MATHEMATICS, by the late Rao
Bahadur P, V. Seshu Aiyar and V. Venkatasubbayya,
Part IT for Forms IV, V& VI -
PR(?L\B.LEMS IN ARITHMETIC, by the late S. Srinivasa
: iyar
ELEMENTS OF ALGEBRA, popularly known as the
Three Authors’ Algebra, revised by N. Panchapagesa Aiyar,

for Forms V & VI
PREPARATORY ALGEBRA, by V. Raghunatha Aiyar,

A NEW GEOMETRY FOR HIGH SCHOOLS, by

A. A. Krishnaswami Aiyangar, M.A., L.T., for Forms
V and VI .

2 00

200
2

MIDDLE SCHOOL CLASSES

ELEMENTARY MATHEMATICS, by the late Rao
Bahadur P, V., Seshu Aiyar and V., Venkatasubbayya,
(English)  Part I for Forms I, II and I11 .

TAMIL EDITION OF THE ABOVE, translated by
S. Sivaraman, B.A,, L.T.  Part I for Form I. As. 12 ;
Part II for Form II, As. 10; Part III for Form I, As. 12.

TELUGU EDITION OF THE SAME, translated by
A. Jayaram Row and S. Krishna Row
Part I for FormI, As. 12; Part II for IF'orm II, As. 10;

Part III for Form II1, As. 12

A TEXT-BOOK OF ARITHMETIC FOR LOWER
SECONDARY OR MIDDLE SCHOOLS (English),
by the late S. Radhakrishna Aiyar and K. Vaidyanatha-
swami Aiyar

Part I for FormI, As.12; Part II for Forms II and III, As. 12

EXERCISES IN ELEMENTARY MATHEMATICS
for Training and Middle Schools, by M. D. Gopala-
chari, B.A,, LT,

Tamil-edition, As. 12 ; Telugu edition, As. 12

SRINIVASA YARADACHARI & CO., 2/16, MOUNT ROAD, MADRAS,

2 00

OUR POPULAR COMMERCIAL BOOKS
BOOK-KEEPING & ACCOUNTS, by the late Rao Sahib Rs. A.

S. Vaidyanatha Aivar, latest Revised 8th edition ('40). 3 8

COMMERCIAL PRACTICE (Revised), by the same

author . 3 8

TEXT-BOOK OF TYPEWRITING, by the same author. 3 8 .

INTERMEDIATE BOOK-KEEPING, by K, Subramania
Aiyar o 3
ELEMENTS OF BOOK-KEEPING, by the same author. {
BOOK-KEEPING FOR BEGINNERS, by T. V. Subra-
mania Alyar
COMMERCIAL CORRESPONDENCE, by the sam
author .. 1 8
COMMERCIAL ARITHMETIC, by the same author ... 1 4

GRADUATED EXERCISES IN TYPEWRITING,
by the same author .. 1 8

TAMIL PUBLICATIONS |

o6 O

RAJA RAJA CHOLA'L, by the late P. V. Jagadisa Aivar. 0 8
BHOJA CHARITRAM, by K.S. Ramaswami Sastriar ... 0 10
KALIDASAN, by the same author v 012
MANU CHARITRAM, by R. Rangachariar . 010
NANDANAR CHARITRAM, by T. G. Aravamuda
Aiyangar ‘ .. 010
RAGHUVAMSA, Canrtos I To VI, by the late M. Natesa
Sastriar e 012

RAGHUVAMSA, Cantos VII To XII, by the sameauthor 0 12
AS YE SOW SO YE REAP - 010

A TEXT-BOOK OF TAMIL COMPOSITION, by

G. Damodara Mudaliar v 012

SRINIVASA VARADACHARI & CO
PUBLISHERS, 2/16, MOUNT ROAD, MADRAS

S O

o

o O O O

o O



Y udhister Singh,”

the outstan(liné ﬁg-
ure in Indian tennis
today, says: | always
take a lot of tea while
playing tennis. It is a fine

S stimulant and refresher.”

TEA ﬁr Stamina

Read our new Sports Brochure entitled. ““Tea for Stamina®*
and see why the leading svortsmen of Irdia recommend tea for

urance and stamina during and after game:..  Please cut
out this coupon and send it, together with your name, address
end occupation to the Commissioner for India, Indian
Tea Market Expansion Board, P. O. Box No. 2172, Cslcutta
who will send you free of charge a copy of the Brochure.

INSEATED 8Y THE INDIAN TEA MARKET EXPANSION BOARD w131y

~
~3

-

‘NI

The Educational Review

A MONTHLY RECORD FOR INDIA

Yor. XLVII

APRIL 1941 No. 4

THE FUTURE OF MAN
By MRr. G. M. JapHAv.

14

N 1914 I was hearing lectures on French
literature and architecture at Rouen. I
came to know many French people. We
used to discuss different problems. We
talked about almost every subject under the
Sun. Once we were trying to find out the
future of man. I told my friends that
Mr. H. G. Wells would write good books about
the future of man, I am not a prophet
but I felt convinced that Mr. H. G. Wells
was the right man to place before mankind
a plan which .would influence its future.
Have you read “ Homo Sapiens” (1939)
and ¢“The New World Order” (1940)?
You will ask me what made me feel in 1914
that these books would be written in course
of time by Mr. H. G. Wells. I tell you
frankly I cannot answer your question. You
will also wonder what connection there is
between French literature, architecture and
the future of man. If you are at all a good
student of French literature, you cannot
fail to take interest in the future of man.
And if you study architecture, you will see
that the architecture of any country at once
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tells you many things about the life and
history of the people of that country.

In 1920, after my visit to Germany, T said
that there would be war again in 1939 or
1940. I painted a picture of all the horrors
of the new war. People laughed. They
were all so sure that after the war of 1914-
18 (the war to end war; the war to make
the world safe for democracy) there was
absolutely no chance for another war to
break out. I assured my friends that the
Treaty of Versailles was a sure guarantee
for another war. The seeds of the new
war were sown when that treaty was signed.
And let me assure the readers that the seeds
of another war in 1960 or 1965 are already
being sown every day unless, of course the
nations of the world will listen to what Mr.
H.G. Wells has written in “Homo Sapiens”
and “The New World Order,” Let me
quote a few lines from The New World
Order:

THE RIGHTS OF MAN

“Since a man comes into this world
through no fault of his own since he is
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ma.mfestly ) _lomt),nﬁe’rltor of the accumu-
lations of the past, and since those
accumulations are more than sufficient to
justify the claims that are here wmade for
him, it follows:

(1) “That every man without distinction
of race, of colour or of professed belief or
opinions, is entitled to the mnourishment,
covering, medical care and attention needed
to realise his full possibilities of physical
and mental development and to keep him
in a state of health from his hirth to death.

(2) ¢ That he is entitled to sufficient
education to -muke him a useful and
interested citizen, that special education
should be so made available as to give him
equality of opportunity for the development
of his distinctive gifts in the service of
mankind, that he should have easy access to
information upon all matters of common
knowledge throughout his life and enjoy the
. utmost freedom of discussion, association
and worship.

(8) “Tbat he may engage freely in any
lawful occupation, earning such pay as the
need for his work and the increment it
makes to the common welfare may justify.
That he is entitled to paid employment and
to & free choice whenever there is any
variety of employment open to him. He
may suggest employment for himself and
have his claim publicly considered, accepted
or dismissed.

(4) “ That he shall have the right to buy
or sell without any discriminatory restric-
tions anything which may be lawfully
bought or sold, in such quantities and with
such reservations as are compatible with the

commocn welfare,” (The New World
Order, page 139). '

There are 10 clauses. I have mentioned
four of them. Please read “ The New
World Order” and you will share my
enthusiasm. I feel very happy to read the
book because I had talked about in 1914 on
the banks of the Scine at Rouen with my
French friends. The Rights of Man suggest-
ed by Mr. Wells give a new outlook on life
to the people of the different countries and
especially to the coloured races.

SUBJECT PEOPLES

“The problem of all these coloured
paoples is a vast one, but vast asit is, it is
still secondary to greater decidions. If the
mind of the world can be pulled together
S0 as to give our species a collective rational
guidance. this problem will fall into propor-
tion and be solved deliberatly and sanely.

The coloured man will understand and be

understond, he will get his fair chance, so
that he will come at. last to look the white
man in the eye, fecling as equal to him as a
musician does to an enginear, with as com-
plete an acceptance of difference and as
complete a mutual respect. Bat if we
cannot achieve that intellectual readjust-
ment, then the prospect is fear and more
fear, cruelty and mora cruelty, trampling
suppressions, wild in-urractions, massacres
and reprisals, atrocities and counter-
atrocities, and the ultimate waste of every
good possibility in these still largely un
broached reservoirs of human variety.”

“It is not in their own lands that the

destiny of all these peogle will be determin-
ed, 1t is not on the ¢ illimitable veldt” or
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in the tropical forest, not in mountain fast-
nesses or on stormy seas that their hope is
to be found. Natural aptitude is not enough.
The inherent intellectual quality of a
cannibal savage or a coolie labourer, a
starving share cropper or an Abyssinian
slave, may be as high or higher than that of
a’ digtinguished professor or a brilliant
colonial administrator, but the litter is not
simply his inherent s:1f; he is that plus an
education. The one is like a photographic
plate that has been casually egposed to the
light, it is an accidental blur; it means
little or nothing. The other is a plate that
has been exposed in a carefully focussed
camera. It means, Itis related.” (Homo
Sapiens, page 245)

If you have not yet rexd Homo Sapiens,
then I advise you to buy a cnpy at once and
study it carefully. A few lines from the
book cannot give you a complete idea of
what it means and what it signifies.
I would saggest to the Universities that
Homo Sapiens and The New World Order
should be prescribed for study by the
students. These books contain ideas which
are worthwhile studying.

THE FUTURE OF INDIA

The old bugbear of Russia’s * designs
upon India” may also play its part in
distorting the Asiatic situation for many
people. Yet a hundred years of mingled
peglect, exploitation and occasional out-
breaks of genuine helpfulness should have
taught the British that the ultimate fate of
India’s hundreds of millions rests now upon
no conquering ruler but wholly and solely
upon the ability of the Indian peoples to

co-operate in world collecti, T
may learn much by way of

example from Russia and from ti.
speaking world, but the days fo.
revolt for relief by a change of master:
passed. India has to work out for its
with its own abundant brains, its escap.
from chaos and its own manner of partici-
pation in the struggle for a world order,
starting from the Briti-hraj as a datum
line. No outside power can work that out
for the Indian peoples, nor force them to do
it if they have no will for it.”” (l'he New
World Order page 155).

Indians wish to learn to defend India. In
many provinces the Legislative Assemblies
have passed resolutions about military
education. In Bihar a complete plan was
prepared for the Bihar Military School by
me. The Assembly had granted the butget,
And yet we know that after the resignation
of the Congress Government no action has
been taken to open the Bihar Military
School. This is only one exemple. As
long ago as 1914 I had said that there
should be military schools, naval schools and
air force schools in all parts of India to
train Indians to defend India. A national
army, navy and sair force in India with
Indian officers would be a great help to the
country. Many industries connected with
national defence would have to be started—
factories, ship building yards etc.'I thought
that Bangalore was an ideal place for air
plane factory and Vizagapatam for ship
building. I said that in 1914 and now in
1940 there is & chance that something might
be done. Indians can do everything for the
defence of India and for the good govern.
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m'fent of India. But what can they do if
1g/26Y are mever given the chance even to
make a beginning in military, naval and air
force on a national basis. In India there
must be now 400,000,000 Indians. A united
and strong India will play an important role
in the future of man. Collective work will
help not only India but all other nations.
Mr. H. G. Wells has given a good example
of collective work in connection with flying.
Hundreds and thousands of brains have
each contributed to the progress of flying. I
remember in 1910 what a great thing it was
to see an air plane and an airman. The
machine we saw was very primitive accord-
ing to modern standards. But many men
kept on trying new experiments and by
collective effort a great progress has been
made. The same can be done with regard
to Indian defence and Indian government
by all the people of India. If the British
help, so much the better. The British will
have enough to do to look after their own
country and improve the lot of the common
people. Some of us have worked in the
slums of Manchester and London and other
big cities. We know what we saw there,
But why should there be slums at all? The
world is big and there isroom for all to live
decently and in healthy surrounding. This
brings me again to The Rights of Man
suggested by Mr. Wells. There we have &
good starting point for a new order in India
and in every other country. The conference
of people from different nations by Mr.
Wells is a good idea. In India we should
begin with such a conference of all parties.
The collective brain power of India can
produce good results. Every individual can

contribute.his or her bit to the ccﬁiectifré
work for the good of Indis. If we Indians
solve the problem of Indian unity and
Indian defence we shall make great contri-
bution towards the betterment of the whole
world. The people of England, France,
Germany, Italy, America etc. must also
make a similar effort. I would SUggest.ti]at
Homo Sapiens and The New World Order
should be published in one volume “The
Future of Man.” This book should be
published in Indian languages and galso many
other languages. Every nation is responsible
for The Future of Man.

DO NOT COUNT

By Mg. NIcHOLAS DE RoEericy

Boy, give no meaning to quarrel,

Remember, the grown-ups are strange
people.

Having said about each other the most
evil,

To-morrow they are ready to call the
enemies their friends

And to the savior—their friend— to
send an offense.

Persuade thyself to think that the
mischief

Of people is shallow. Think better

Of them—but enemies and friend s
Do not count.

SRI GURU NANAK DEV
+HE FIRST AND THE FOREMOST APOSTLE OF HINDU-MUSLIM UNITY

By MR. JacaT S. BRIGHT

SIKHISM is at once the earliest andthe

latest religion in the world. It is the
earlist in its simplicity, universality, and
sacredness of the symbols, particularly the
hair, the sanctity of which is paralleled
only by the annals of the Vedic period. In
that golden age of Hindu History all were
Sikhs. Those were the times when the
greatest legal punishment for a person was
to have his hair cut. Itis our proud
privilege to claim Sri Ram Chandra, Lord
Krishna, Arjuna, Vyasa, Manu, and other
Yogis and rishis as Sikhs.

Sikhism is also the latest religion in
history as well as in heart. For what was
the mission of Guru Nanak Dev, the foun-
der of Sikhism? TUndeniably and beyond
the very shadow of a doubt, it was Hindu-
Muslim unpity. Of his two life-companions,
Bala was a Hindu, and Murdana was a
Mohammadan. He went on pilgrimage to
Hardwar as well as Mecca. He studied
both the Vedas and the Koran, the quintes-
sence of which is embodied in Sri Gurd
Granth Sahib, the sacred scripture of the
Sikhs. He visited the mosques for nimaz
and temples for prayers, teaching Mullahs
and Pundits the right way of worship, and
had as many Mohammadan followers as
the Hindus. And when his body magically
disappeared from the coffin, as the tradition
has it, half the winding-sheet was buried by
Mohammadans and the other half was
cremated by Hindus.

Guru Nanak, with his divining eyes,
looked beyond the ken of remotest horizons,
For him past and the future were merged
in the present, He understood once for all
that the unity of Indian masses must be
founded on the solid rock of religious
harmony. Nanak was arrested after the
First Battle of Panipat and brought before
Babar who was immensely impressed by
hiy discourses and became a devotee. Similar
vein ran in Akbar, the greatest Mughal
Emperor, who tried to emulate his grand-
father by cementing Hinduism and Islam
into a new religion called Din-a-Illahi or the
Religion of God. Sikhism is nothing but
Din-a-Ilahi. Gurau  Nanak completely
annihilated the distinction between Ram and
Rahim which are wused interchangeably in
Sikh scriptures. The rise of the Moghal
Empire was due to the fact that almost all
Moughal Emperors were partly or wholly
followers of Guru Nanak, except Aurangzeb
who led to the downfall.

It was Guru Gobind Singh who militariz-
ed the Sikhs for the defence of the poor,
the oppressed, and the downtrodden. He
called Sikhs as Khalsa. The word “Khalsa™

means “pure”. All men with pure hearts
are “Khalsa,”—the word is plural as well as
singular. Itis an error to regard Sikhim
as an exclusive religion. Sikhism is
just a  militarized movement for the
defence and the welfare of the weak and the
helpless, without the distinction of caste,
colour, creed or country. Sikhism is
scoutism
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THE WORSHIP OF SASTA AT SABARIMALA

By SaL L.K. BALARATNAM, Trivandrum

MAN being a religious animal cinnnot b}%
happy with a godless creed. There is
some unfilled space in every human heart
which none but God can fill fully. And
herein lies the necessity of worship.

Throughout India, the State of Travan-
core is well-known for its marked devotion
to the worship of the Gods, “its rigid con-
servatism of caste and other institutions of
Hinduism, and its profuse liberality in the
support of the popular faith. The annual
worship of Sasta, the most prominent of
Sylvan deities at Sabarimala, forms a vita!
part of the “conglomerate of religious
beliefs, customs, and ceremonies.”” Some
men resign themselves to the will of Sasta,
and love him intensely and affectionately.
It is & matter for satisfaction that the ranks
of votaries expand indefinitely by the steady
flow of highly-educated and highly-cultured
men at a time when tbere are thousands of
distractions and dissipations in life.

On a lofty rising ground of 2,000 ft. in
the very heart of the Ranni Reserve in the
Manimala Range of Travancore stand
somewhat majestically the Sabarimala
Pagoda famed in legend and history the
very centre of worship in  January. Itis
about 25 miles south-east of the forest
station at Peruthode. Through thick
deciduous and evergreea forests, the track
takes a circuitous course. Pilgrims with
their unquestioning reverential faith in God,
with their deep and disinterested devotional
love, are about three full days on their way

to the great Pagoda.
and perilous one.

The journey is a long
But despite the ordeals
and troubles, the energy and enthusiasm of
the worshippers ars not depressed or di-
spirited. Every man and woman walk with
peace, happiness, and purity of soul.

The worship of Sasta is confined to the
extreme south of
Cochin, and Malabar. Sasta is a superaa-
tural being to be revered and worshipped.
He stands to his votaries, on the whole, in

a kindly and protection relation. He is
merciful,

India — Travancore,

His love for us knows no bounds.

He therefore claims a very large number
of votaries,

The annual Makaravilakku festival at
Sabarimala is a very impressive one. The
festival falls in the middle of January and
lasts for five days. During the last few
years the festival was an unexampled one in
the intensity of pilgrim traffic. Devotees
from all the parts of South India—from
the Brahmin to the animistic tribes like the
Kanikkar, the Malayarayan, the Malapan-
taram, the Urali, etc.,~—visit the temple
during the festive occasion. On the mor-
ning of the festive day thelittle courtyard of
the temple is almost invariably thronged by
a crowd of eager and devoted worshippers.
Entrauce to the gate of the Pagoda on the
east is led by a flight of 18 granite steps.
Only votaries are allowed to pass by it

during the festival. Inno case can others
approach the path.

By remaining under a vow for 41 days
from the 1st of Vrischigom (15th Novem.
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ber), a man can style himself a votary.
During the period, the man must lead a
complete clean life. He must be purein
body and mind. He must abjure all sensua-
lity aud cruelty from life. He must have
reverential faith, love and devotion towards
God. He must love his friend, nay more,
“the whole world, which is but an emana-
tion of Divine Love.”” Thus, we see, that
a certain amount of etiquette is observed in
approaching the pagods. A person who
brakes his vow, who acts in a manner that
is not expected of him, incurs the wrath of
Sasta. The devotees worship the deity to

get rid of some of the minor evils of life.

The votaries are all called by tha name
Ayyeppans. A man going for the first
time in his life is called Kanni Ayyappan.
The devotees march always to the pagoda
in batches of ten or twelve led by a man
who is senior to them, i.e, by one who has
visited the Pagoda at Sabarimala the largest
number of times. He is called by the
name Periaswamy. Bis words are
obeyed by the rest. “Periaswamies of the
present-lay are mere shadows of their
former selves owing to diminishing return
of reverence and confidence in them.” His
acts, his gestures, his excited looks are con-
sidered as equal to those of the God Sasta

himself.

The words used by the ‘Ayyappans”
during the period of their vows are very
elegant and digoified. Each votary calls
his friend votary by the name Swamy.
It is interesting to note here that the. word
“Swamy” is repeated after every word.
Their brotherly greetings during this period
are worthy of being imitated zealously.

At sunrise and at sunset one can hearin
Travancore during the time, Ayyappans
singing everyday in right iotonation and
with proper rhythm, Sasta’s name with
devotion and love, with all the ardent and
fervour of love, with all their heart and
strength, and upon the constant meditation
of His glory by ever thinking of His sacred
name. Their hopes aand joys are ever
bound with him. Their faith grows
stronger and stronger, and their devotion
becomes deeper and deeper day by
day. The pame of Sasta has taught the
devotees to-day to abandon themselves to
Him, to resign to His absolute will, to love
Him dearer than their lives, to renounce
everything for His sake, and to sacrifice his
all over Him.

The devotee or Ayvappan, by his love
and faith, by his devotion Bhaktr and
wouship becomes at last by the beginning
of January merged in Him. “Bhakti or
reverential love and faith towards God,"
says Dr. Patra, “is the highest phase of
religion, or the culminating point of human
worship. Worship without Bhakti is a
dead ritual, a lifeless formula at best. Such
rituals and formulas have their use only as
they are calculated to generate Bhakti, to
promote the feeling of love and reverence
towards God.” The repetition of Sasta’s
name fills the mind of the worshipper not
only with devotion, but that repetition in
the end, produces also octasy and divine
rapture in his heart. The votaries consider
that Sasta is “omnipresent, omnisoient, and
omnipotent.” Saturated with these lofty
ideas, the votaries after the 20th Dhanu
(3rd January) begin to plod their weary
way in measured stages, to the pagoda to
get His phenomenal boons and benefits.

g S————y_

THE PRESENT WAR—A STUDY IN GEOGRAPHY

By Mr. V. THYAGARATAN, M.A,, L.T., DIP. 1IN EcoM, Dip, IN GEO,, G.D.A. (ExAM.)
AssisTant, P- S. H. S, Mylapore .

lT Is true that there is no single cause for

the present European War. For ex-
ample, the evils of the Versailles Treaty as
a cause of the present position cannot be
over looked. Differences in race, religion
and language, conflicts of differing social and
economic orders and contrasting political
forms must always be taken into consider-
ation in any evaluation of the present

situation. Moreover, bungled diplomacy,

the personal ambition of the dictators, etc.
may be important contributory causes. But
some of these depend on, and have develop-
ed out of the struggle for natural resources.
This discussion therefore deals with the
struggles of kuropean nations for securing
natural resources.

Natural resources, it can be easily seen,
are given by nature. They are permanently
located and cannot be changed. They are
important in the development of nations,
and no nation can make great progress
without possession of, or access to the
world’s na‘ural resources.

The natural resources of the world may
be divided into many large groups. The
place of prime position must be given to
land, especially soil. The mineral wealth
beneath the surface of the earth is no less
important as it forms the basis for the
modern civilisation,

Minerals form the basis for the modern
mechanical civilisation. Petroleum . and
XLVII—26

coal are the chief sources of power; iron is
indicpensab'le for the manufacture of
machines; and gold is a precious metal. The
other minerals have their varying degrees
of importance. But the minerals are of
special importance as a cause of controver-
sies and wars wmong peoples and nations,
because they are very much concentrated.
It is said that the United States of America
and the British Commonwealth of Nations
have control over three fourths of the
world’s mineral resources. It isno wonder
that the *‘have-not’ nations look with
envious eye at the concentration of natural
resources in a few ‘hands.” This is simply
‘ the rich and the poor’ problem magniﬁed
to international proportions.

Coal and iron are said to be the indus-
trial twins of the modern economic life.
Popular among the Germans is the belief
that ‘Iron is war gold.’ As an example of
the struggle for minerals we shall take the
case of the Upper Silesian coalfield located
at the junction of Poland, Germany and
Czechoslovakia. This higbly mineralised
region, prior to the Great War, was cont.
rolled entirely by Germany. The mineral
wealth of this region consists not only of
good coking coal but of deposits of zine,iron
and lead. In 1918, when the Great War
came to an end, this region was divided-
such that Germany got less than half the
minerals; Poland, a somewhat larger share ;
and Czechoslovakia, only a small slice. But
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Germany, eager to regain the portions it had
lost, invaded Czechoslovakia and P land.
Thus the entire mineralised district is again
under German control.

In the region of -the Rhine in
Germany is the Ruhr area, Kurope’s
richest coalfield, containing three fifths of
the good coal of Europe. And it is here
that Germany has developed its greatest
industrial region. Thus in this area of
about 2,500 squate miles are concentrated
the large industrial towns of Germany,
manufacturing iron and steel, cottons,
woollens, potteries, chemicals, arms and
munitions, and a host of other important
articles.

Iron. Germany got the Lorraine iron
fields, about 80 miles south-west of the
Ruhr area, at the close of the Franco-
German War of 1870, and obtained its
supply of iron ore for the blast furnaces of
the Ruhr from these fields. These deposits
form not only the greatest ifon ore deposits
of Europe, but one of the very large
veserves of the world. The ores are
haematite ores, containing about 33 per cent
of metallic iron. The chief defect of the
ore lies in the existence, as impurities, of
sulphur and phosphorus, which make it
difficult to smelt the ore. However,
Germany invented ways of smelting the ore
and was using it for most of its iron supply.
After 1871 it became one of the chief
intentions of France to regain the Lorraine
District, which had been lost to Germany.
This was one of the major objectives of
France in the War of 1914—18, and it
succeeded in achieving its aim.*

* # Buat June 1940 proved so unfavoarable to France
that it was forced to give back that region to Germany;
and at present almost all the French people have been
sent away from Lorraine, which has now heen madea
complete German district, ’

Thus there arcse the strange situation of
Europe’s richest coal-field just east of the
French-German bourdary, and the richest
iron ore depcsit just west of the same
bcupdary. The successful utilisation of
these two vast resources was dependent the
one upen the other; but the existence of g
political boundary line between two hostile
countries stcod in the way of a free inter-
change. The two ccuntries made many
agreements regarding the exchange of
minerals; but the fear that war might
interfere with the flow of such important
minerals prevented each nation from being
dependent on the other.

As a result of this, Germany turned to
other countries for its supply of iron ore. It
helped Franco in Spain and, in return,
imported the Basque ores from northern
Spain, which previously had been supplied
to Great Britain to meet about 30 per cent
of her needs. Shut off from the Spanish
supply Britain had to turn to Swedish ores,
which Germany had been taking at the rate
of about eight million tons per year. The
magnetite ores of Sweden contain as high as
60 per cent of iron and are situated in the
north at Kirune and Gellivara. To prevent
an early exhaustion of its ore, Sweden "had
placed a limit of 10°5 million tons upon its
export of the ore. It now found itself un.
able to supply both Germany and Britain
and it had not the courage to say ‘No' to
any, and so it had to raice its export quota
to about 13 million tons. Thns Sweden,
unable to use its ore for want of coal, found
itselfl in a fix, not knowing whom to
encourage and whom to reject,
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The main aim of the invasion of Norway
by Germany in April 1940 was to guarantee
the flow of the Swedish ore to Germany-
Troops were landed at Narvik in order to
place the German army to a short distance
from the iron mines, which were located
less than 100 miles inland and connected by
rail with Narvik. This army could also
prevent the flow of Swedish ore to Britain.
The importance of Narvik lies in the fact
that in winter when the Baltic sea is
frozen, the Swedish ore has to be sent from
this port to reach the markets. But with
the coming of spring, Lulea, the Baltic port
of Sweden, can be used for exporting to
Germany.

Petroleum. A mineral which is the source
of great competition in Europe and in other
parts of the world is petroleum. The west
European countries are practically without
any large supply of this important mineral.
The two large reserves of petroleum in
Europe are the Rumanian field along the
east and north of the Carpathian mountains,
and the Russian fields on the west of the
Caspian Sea and on the north and south of
the Caucasus mountains. It is upon these
resources that Germany has to depend for
its supply of oil during the war time.

Sometime ago Rumania attempted to
control petroleum supplies. At that time
Germany was not getting its proper supply
of oil from Russia, probably due to the in-
adequacy of the transporting system. Hence
Germany had to make a drive to secure the
oil of the nearer Rumanian fields, But a

greater portion of the Rumanian ojl was
produced by British and French companies.
Naturally those companies opposed this

_ forced sale of oil to Germany. The Allies

threatened armed intervention if Rumania
yielded to Germany’s coercion, But
circumstances have changed and Germany
has now great infiuence in that country, and
this at least for the time being ensures it g

good supply of petrol.

It is clear from these few illustrations
that one of the chief causes of competition
among the nations of Europe is for the
control of the basic minerals, Never before
in the history of the world has there been
such a scramble , for essentigl mineral
resources; for the Great War proved
beyond the shadow cf doubt the great
advantages which a country controlling
mineral supplies could enjoy.

It is now felt that economic self-sufficiency
of mineral resources is almost an impossib;-
lity for any nation in the present state of
affairs-  Such an attempt, even if possible,
would be fraught with great danger, for the
country thus endowed would be a menace to
other parts of the world. But this much
can be said. The world contains enough of
the minerals to mest the legitimate
demands of all the countries ; and it is only
by some arrangement which would ensure
to all the nations a proper share of the

resources either by possession or by trade

_that lasting peace could be established in

this world of ours.

e e ——————

DAVID COPPERFIELD .
By CHARLES DICKENS
SToriES RETOLD FOR TBE YOUNG

By Mgz. R.B. Pix¢ray Esq.

CHABLES DICKENS, 1812.70, is the
wost popular novelist of the 19th
ceptury. From very humble beginnings
he worked himself up to the highest posi-
tion in the world of letters. His novels
have a unique characterisation, each
spectacularly different from the other.
From the time of the publication of the
Pickwick Papers down to the last, for over
30 years he produced novel after novel each
original in itself and quite voluminous.
His literary output was enormous.

He had the gift of telling stories in the
most wonderful way. Young and old love
his stories, and not one will fail to burst
in a laugh or shed a tear when a character
enjoys or suffers. Each character is
Dickensian. He made it clear that poverty
is no offence or crime.

Dickens’s life is best revealed in his own
works. He was himself the David of David
Copperfield. What sufferings and misery
he had wundergone he graphically
portrayed in his own wmarvellous works.
His life shows us indirectly with what
feeling of shame and agony he always
recollected the terrible sufferings of his
boyhood. He had enough of sufferings in
the “blacking warehouse.” Sir Henry
Dickens, the son of the author, had read of
David Copperfield, “the little labouring
hand” at Murdstone but had not realised
that was his father’s own life,

Many scholars put David Copperfield as
the first in the order of his novels and it is
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said that Charles Dickens himself put David
Copperfield as the first of his novels.

When Henry Fielding Dickens came
near to being christened ‘Oliver’, Charles
Dickens at the last moment is said to have
changed it, thinking that the boy would
“suffer from jokes as to Oliver asking for
more.” The life of Dickens can well be
read through famous novels written by
himself,—Oliver Twist and David Copper-
field. These stories are retold lest we
should forget.

Charles Dickens is a favourite author
Most of his novels amuse children very
much. This novel David Copperfleld is a
very interesting story and it is very true
to life.

The hero of this story is one David
Copperfield. Hs himself narrates”-his life
history. David was born soon after his
father’s death in the favourite house called
“Rookery” in Blunderstone village in
Suffolk in England. His only relations;
were his mother and an aunt at Dover, His
mother Mrs. Copperfield after her husband'’s
death centred all her thoughts upon her
only boy, David. The most pleasant,
warm-hearted, very agreeable and kind
companion of the family was Clara Peg-
gotty, a maid servant of the house. She
loved the boy and his mother so much that
she may be considered a part and parcel of
the family of Copperfields.
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The early life of David was a happy

one. But it was not to continue very long.
A haughty ill-tempered fellow by name
Fdward Murdstone met the young widow
and desired to make her his wife and thus
to enjoy the small property of the family.
He had a sister in Miss Murdstone who was
strong and equally hot-tempered as ber
brother himself. Mr. Murdstone was & wine
merchant by trade and he commenced his
friendship with Mrs. Copperfield from the
church attendence. Somehow David did
not like this gentleman Mr. Murdstone.
He had a distinct dislike which came to
him as an instinct and Peggotty too was
one with David. To get the hand of Mrs.
Copperfield the gentleman showed his false

kindness to David, but David was not to

be so easily deluded. He was rather
feeling too -cold.

Peggotty suggested that David might go
along with her to her brother’s lodgings at
Yarmouth. That house named Ark was
@ sea-side resort on the sands of the sea,
and it was a wooden boat turned upside
down, Mr. Murdstone had no objection to
send David along with Peggotty, the faith-
ful servant. David was very happy in the
new company which was very wholesome,
At Yarmouth David was given a nice cosy
room. Mr. Peggotty. the master of the
house, and little Emily, his niece, were kind
and loving to David. This )fou;lg boy
remarked of such a happy dwelling: * If it
had been Aladdin’s palace, roc’s eggs and
all, I suppose I could not have been more
charmed with the romantic idea of living in
it.”

Peggotty and David returned from Yar.
mouth, and whenever the mother showed
any little kindness to her own son, David,
at once she was checked by Mr. Murdstone

who was not kind and sympathetic to the

fatherless boy. He began to ill-treat him
now and the boy of nine years found it too
hard to live there. Even the teaching of
lessons by the mother was forbidden.
David found it was too hard for him to
bear the thrashings at home. On one such
occasicn when he was being thrashed he
bit the hand of his step-father for which he
was beaten to death. Thereafter the boy
was locked up ina room asan imprison-
ment for five days. While David was
under lock-up, the consoling words came
only from dear Peggotty who bitterly wept
for his wretched condition.

One day the step-father decided that
David should be despatched to a school
near Liondon. That very next day David
was packed off by a stage-coach with a box
of clothing and some food. The carriage
had hardly passed half a mile when faithful
Peggotty rushed out of a hedge and gave
the boy a bag of cakes and a purse which
contained two half-crowns. On the way
David gave a part of the cakes to Barkis
the carrier. DBarkis requested David to
conyey to Peggotty his message that he was
willing sentence which had some meaning
to Barkis and which the boy could not
understand.

On the way they halted at aninn at
Yarmouth and then proceeded on their
journey. The dinner was arranged pre-
viously at the inn by Mr. Murdstone for
David. The waiter at the inn was a very
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unkind man. He decided to have a go>d
share of David’s meal for himself. He
then poured out ale in a glass and said:
“ Previously people drank the ale and died.
1f you wish you may drink.” This cunning-
ness on the part of the waiter sounded as &
warning to David. The innocent boy was
much alarmed and refused to drink. The
waiter who had been waiting for sucha
reply became very happy and drank all the
ale himself saying that he was death-proof,
and to counteract the venom of the poiso-
nous ale, he ate the major portion of ths
food that was Lid for Dhvid. But in
the end he advertised that the boy had
consumed the whole dish.

Proceeding on their journey they arrived
at their distination. David was to begin a
fresh leaf in his life. The school in which
he was to be admitted was Salem House at
Black Heath., The bheadmaster of this
institution was a notorious gentleman. Mr
Creakles’s, that was the name of the head-
master, one single idea was to impart
education to children only by heavy thrash-
ings quite incessantly. Mr. Mell was a
tutor and an assistant to the headmaster

David entered the class room of the
school and saw a card board with the words,
T'ake care of him, he bites. So he wanted
to see where that mischievous dog was to
be found to avoid himself being bitten by
the animal. When he was thus musing
Mr. Mell asked David the reason for his fear
and confusion and when the boy communi-
cated his fears to Mr. Mell, Mr. Mell told
him that that board was to be pasted on
his coat back lest he should bite the other

. boys of the school, So saying -Mr. Mell

removed the placerd from its place ard
tied it behind his back. The sufferings of
poor David then were unimaginableand too
inexpressible. That was a great ordeal for
him. Thus the father-less lad became a
subject of mockery and ridicule for which
he felt very sorry. Anyway, he made
friendship with two boys alcne known as
Tommy Tradles and James Steerforth, a
scholar and a friend of the headmaster
Mr. Creakle,

James Steerforth being the friend of the
headmaster had a great influence with him.
David took advantage of this and one day
picked up a quarrel with Mr. Mell and
severely abused him and called him very
many names. Just at that time Mr.
Creakle entered and argued in favour of
the boy as against Mr. Mell. Thus there
was a qurrrel between Mr. Mell and
Mr. Creakle. Atlast the dispute ended in the
final dismizsal of Mr. Mell from the school.
When Mr. Mell took leave of the school he
said to Steerforth, “James Steerforth, the
best thing [ can leave you is that you may
come to he ashamed of what you have done
to-day.”

After a time David gradually gained
acquaintance with Mrs. Creakle. She one
day suddenly told David that his mother
was laid up with illness and died. Hence
David had to leave the school in grief once
for all and arrived at Blunderstone. The
only companion, true and sincere and loving,
to this orphan boy was Peggotty and she
was dismissed soon after the death of the
mother, from service of Mr. Murdstone.

Peggotty wanted to take the young boy
to Yarmouth to make David forget his
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sorrow consequent on the demise of his
mother. Mr. Murdstone had not at all

any objection to send David with her. Again-

at Yarmouth the lad had good company
and all comforts and Emily was also
kind and good to him. At this time Peggotty
married Barkis, both having been reciprocat-
ing their love toeach other. The meaning
of the expression spoken by Barkis, that he
was willing, while he took David to Salem
House in his carriage was now quite clear to
this young boy. Their marriage was cele.
brated and David enjoyed the amusement
and the society most heartily. Barkis had
a beautiful house to please Peggotty and in
it he allowed a nice easy room for the
orphan lad so that, should he be ousted
from of Rookery, his own home, by Mr.
Murdstone, he might find comfort in his
house atleast.

David returned, to Blunderstone and Mr.
Murdstone was anxious to get rid of his
step-son. He arranged to employ David in
his wine-house as a cleaner of bottles and
corks. For the labour he determined to
give wages sufflicient enough to provide
himself for his dress and lodgings. Thus
David was depatched to London to start
life on his own legs at the early age of only
ten years.

In the wine shop of Mr. Murdstone there
were a few boys. David was entrusted as
an apprentice to learn work under Mick
“Walker. This poor forlorn had always
shed tears whenever he was alone thinking
of his miserable state. He thought of his
own fate. He had no sympathetic soul on
earth to go for advice or make friends with
He deeply felt that but for God’s mercy,

.

he might have turned up a rogue or a
robber. His lodging was provided with
one Mr. Micawber who wasa very great
debtor to many and was perpetually dodging
creditors. Mr. Micawber had a family of
four children. Somehow David did not
find this home quite suitable and com-
fortable to his character. Soon after,
Mr. Micawber was imprisoned for heavy
debts by the creditors and his wife and
children also were removed into the prison
with him. In those days when a husband
was imprisoned, along with him were con-
fined the wife and children. Though Mr.
Micawber was removed to jail David was
faithful to him till he was released.

It occurred to the mind of this young
boy to abscond from there once for all.
Then flashed in his mind the idea of his
aunt at Dover by the name of Miss Betsey
Trotwood. She was a very eccentric lady
in asmuch as she did not like boys. Before
David was born in the family she was
remaining with the mother of David but
when it was said that a boy was born to
Mrs, Copperfield, she quietly retired to her
place at Dover. David wrote to Peggotty
to let him know the address of his aunt and
prayed for a loan of half a guinea. This
faithful and kind companion sent him a
vague address! With this unintelligible
address David skulked away from the wine
shop and reached Dover with his clothes
and box robbed on the way.

After a journey of six days David reached
the White Downs at Dover and by dint of
much enquiry stood at his aunt’s house in
the same dirty tattered robes. He saw
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aunt in the garden. e was afraid to talk
to her at first but with a great desperation
he accosted her. In the course of the
conversaticn he told ber that he was David
Copperfield, her cwn brother's son.

With the aunt there was one Dick.
Thcugh be was a man of no sense yet hfa
was copsidered by the aunt as & very ccnst-
derate man with very good sense
She always and entirely obeyed his words.
So as usual when she saw David she sent
for the man and scught for his instructions
fegarding this boy. On his instructions
David was given a warm bath and every
necessary comfort.

The aunt had a patch of green which
she considered very valuable and never
allowed anybody to cross it. The donkeys
were 8 source of trespassers to her desire
and they always entered the green. The
donkeys and the donkey-boys were often
driven out by the maid servant named

Janet. The aunt’s only cry was “Janet
donkeys.” She was very particular of that
strip of land. “ Jugs of water and pots were
kept in secret places ready to be discharged
on the offending boys; sticks were laid in
ambush behind the door, sallies were made
at all hours; and incessant war prevailed.”

Miss Betsey wrote a letter to Mr. Murd-
stone after the coming of David to her
place. "Mr. Murdstone came there with the
final idea of taking him back uncondition-
ally and to do with him as he pleased with
the permission of the aunt. At this David
entreated his aunt and begged her never to
eave him again with Mr. Murdstone. Mr,

aunt refused to send him as she was moved
by the words of the lad. She thcught the
poor boy would have been much better and
happier if he had been left alone to himself*
So she questioned Mr Murdstone in what
place he would have put in a boy of his
own. The boy refused to go with Mr,
Murdstone. Very luckily Dick also opined
that tbe boy might be provided with a sui
of clothes, which induced an inference
that the boy would not be sent with Mr.
Murdstone.

Knowing full well that the patch of green
was very sacred to the aunt, Miss
Murdstone one day deliberately came riding
on thesacred piece and Miss Betsey became
angry and said that she never allowed any
soul to ride over that green turf in all her
life. When Mr. and Miss Murdstone were
ready to leave the place, Miss Betsey had
observed, ¢ Let me see you ride a donkey
over my green again, and as sure as you
have a head upon your shoulders, I'll knock
your bonnet off and tread upon it.” Thus
did aunt speak out her anger against
Miss Mucrdstone for her having trampled
the green turf.

Dick was made the guardian of the boy
at last and then David Copperfield was
named Trotwood Copperfield. Thus a new
name was given to him. He commenced
thus a quite a new and bappy chapter in his
life. :

David in the company of Dick was very
bappy, playing games and flying kites. But
this happiness was not to continue long.
Sometime after his aunt decided to send the

Murdstone demanded the boy, but atlast the boy to Dr. Strong's academy at Canterbury
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aod made necessary arrangements for the
stay. The boy had to stay at the house of
Mr. Wickfield, a lawyer. This Mr. Wick-
field had an intelligent and beautiful young
daughter Agnes. Her mother was dead. So
she was looking after the house adminis-
tration herself. There David became a
chum to Agnes and she also liked him very
much. Both wers very happy exchanging
their good hearts. This splendid sight was
most envied by tha clerk of the lawyer,
named Uriah Heep. Heep pretended to
show every humility and humblenss to
David lest he be misunderstood.

Even such happy Jays cim: to an end.
Miss Betsey Tratwood allowed David to go
to Liondon with some money on a holiday
excursion to de:ide his fature plans. In
London David et Steerforth again, bis
very old acquaintance at Salem House and
spent his time happily once again at Yar-
moath in the company of Peggottys.

After this the aunt decided to make him
a pupil in a branch of law relating to

~ episcopal matters and marriages, by paying
. £1000 to the firm of Spenlow and Jorkins

go that David might become a proctor and
earn his livelihood. When he remained in
Liondon David b:cam: very fashionable
and was always entertaining Stesrforth. He
never made any good progress at all. -Bat
Mr. Spenlow invitel him to his house and
the boy stayel there. David fell in loves
with Miss Dora, a motherless girl who also
reciprocated her love to him.

All on a sudden matters took a different
course. Uriah Heep ruled over Mr. Wick-
field and entangled him id swindling tran.

sactions, Thus Heep was ruined. At
Yarmouth Emily who was to marry Ham
as arranged eloped with Steerforth. Thus
gloom was hanging very heavily at Yar-
mouth. Amidst all thess David desired to
marry Dora but a letter from his aunt
shattered his hopes. She wrote to him
that she had lost her fortune and there re-
mained nothing but one house and as such
she was coming to take up her abode in
Liondon.

David progressed very badly in Liondon.
He did not know how to do good for the
£1000 hs had recesived from his aunt
and for all the good he had received once.
Be did not kaow how to help his aunt in
ber unthought-of misery. The firm in
which he was s:emed to collapse. Mr.
Spenlow was dead. David was thus com-
pelled to seek his livelihood. He became
the secretary to his old master Dr. Strong
who was then in London. He engaged
himself in compiling a dictionary and learnt
shorthand and then finally became a
reporter.

Fortune is a whirling wheel on which
souls dance and itis very difficult to reach
the centre spot where it is safe. By now
Mr. Micawber has become a grestman with
good prospects. He therefore invited David
and Tradles who were then studying for the
bar for a dinner and on that occasion spoke
that he would become a clerk to
Uriah Hesp, the clerk of the lawyer Mr,
Wickfield.

David became an author and began to

earn decently. At this time he suggested to his
aunt his desire to marry Dora whom he had
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loved intensely since a long time. Ere long
the consent of the aunt was there and
David and Dora were united in the happi-
ness of husband and wife. The aunt very
carefully looked after Dorsa, her sister-in-law,
from her little cottage in which she resided
after the loss of her future. Matters
changed to worse elsehwere too. Time
changes and events alter. Miss Agnes was
in distress. |

Mr. Micawber as the secretary to Heep
discovered the swindlings and the atrocities
of his master and set himself to bring the
honest men to their own senses. Miss
Betsey’s lost fortune was recovered through
Mr, Micawber ; Mr. Wickfield, the lawyer,
was restored to former happiness and his
business also thrived splendidly. For
the services of Mr. Micawber the aunt
advanced him money to go and establish
himself in Australia, where it was possible
to increase his fortune. Mr. Peggoty, Emily
and others sailed with Mr. Micawber to
Australia. David went to Yarmouth and
unhappily found that Ham and Steerforth
died by drowning, the former in the
attempt to rescue the latter in a wreck.

Misery and misfortune had not spared
David himself as they had not spared any
others, Shadows of suffering fell even upon
him. His loving young wife, Dora, faded
away.As an author he wandered in all foreign
countries and when he returned back to his
native lund and his sweat home to his joy
he saw his sympathetic aunt comfortably,

lodged in her own home in her pretty
round old age with the old nurse Clara
Peggotty who by the stroke of ill-luck
became a widow. Miss Agnes, the lawyer’s
daughter was more bright and beautiful and
the aunt consented for the marriage of
David with Miss Agnes and they both were
married at last for connubial felicity. David
married Miss Agnes with the words, “I have
loved you all my life,” :

Thus Charles Dickens most happily ends

his most interesting novel David Copper-
field.

NOT TO KILL ?

By MRg. NicHOLAS DE RoericH

The boy killed a beetle,
He wanted to examine it.
The boy killed a bird

In order tostudy it.

The boy killed an animal
Only for knowledge.

The boy asked if he might also

For the common welfare and for know-
ledge

Kill a man ?

“If thou hast killed a beetle, a bird and
an animal,

Why should’st thou not kill & man *
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BENEVOLENCE
DIARY LEAVES

By MRg. NicHOLAS ROERICH Naggar

HEN one ramembers Bhagawan Sri
w Ramakrishoa, Swami Vivekananda
and all the leaders of the Ramakrishna
Mission and Centres, there always comes to
mind the concept of Benevolence. Benevo-
lence is a powerful word, Both its consti-
tuent parts presuppose an accumulation of
blissful force. Bene—means the Good in its®
entire constructive sease. Volance, volition,
is the power of thought and will. And
when this immenss high might is directed
towards the upliftment of humanity, it
represents the true essence of the Sri Rama-
krishna movement. In this movement
there is revealed so much of direct self-
sacrificing labour. Precisely there is a
constant benefaction, untiringly and glori-
ously penetrating iato the hearts.

All these good words are easily pronounc-
ed but for the ordinary person it is not
easy to manifest them in life. The very
thougbt, the art of thinking, requires educa-
tion and traiain3e Andonly in the process
of good-dging does Benevolence receive
its vital significance. In the -same
good-doing is created a better future.
Thisis not a truism, on the contrary, at
present all nations should exercise the art of
thinking in this direction. ILietus beware
that somewhere instead of benefaction there
should not appear the ugly grimace of
‘malefaction. : '

) People sometimes think about the future,
yet very often it does not enter at all into

*

vital deliberations. Indeed, it is not entirely
within  human forces to determine the
future, but each one should strive for it with
all his consciousness, Apg not to g
beclouded future should one aspire but to
precisely a better future. In this striving
will already be the pledge of success.

One days of solemnity-prayer is uplifted
about the future. No misty abstractions
doesit affirm. In itare expressed three
principles; realization of that which is most
Lofty, building of world peace, and benevo.
lence, as the fundamentals of existencs,
Without these three bases, construction is’
impossible; yet they must not be premised
abstractly, bat in their full and indeferrable
reality. It would seem that the thirg
mentioned principle ought to be the most
ordinary feature of every day life, Only
benevolerce ! Only good-will and altruism !
For whom? Why for people themselves.
For those with whom the $ask .has been set
for one to pass over this field of life.

It is a fact that no deep studies and ins.
tructions are needed for benevolence, It
would seem that it is already presupposed at
each human encounter. Can it be possible
to draw near to any human being without
fundamental good will ? How is it possible
to meet the neighbour with hatred or suspi-
cion even with plotted villainy ? Where
then, in what sort of Covenants, written or
unwritten, have malice and suspicion been
ordained ? -
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Man is a wolf to man. Surely this is one
of the most malignant aphorisms. For of
ccurse so much results from auto sugges-

" tion. If one hears from the cradle atout

gcod, then it too will surely remain a guid-
ing principle. Even all the confusions of
corrupted life will not eradica‘e the concept
of good. Where man has been -accustomed
to live in good, there he values all the
remarkable significance of the word Bene-
volence. Surely this word is very impera.
tive. Volition, formulated will...this is
already something accomplishel, done !

Volition cannot be only ibstinctive. 1t
s. promoted in full consciousness, in full
responsibility. Perhaps each state council
ought to be opened with the important
question; “Is there benevolence 2’ And he
who remains silent should take no part. It
will probably  be said that precicely the
malicious will themseives cry out about
benevolence. And heretoo an imprint of
the human radiations would show the truth.

Here radiations will show the true feelings
without the muark of insincerity. How
mottled will be the radiations of the false,
the insincere! The man who has not
pondei'ed upon the deep significanae of
benevolence will not often understand in
general what is being spoken about here !
Why underline words known to all withous
thut, and which moreover huave never im-
proved anyching. Of course sucb monstrous
opinions are p 'ssible.

Not seldom a vendor cries out something
very useful, absolutely without thinking
about the meaning of the words uttered by
him. Does a scribe often know the contents

of what he has copied ? Sometimes even
one who reads aloud to another thus frees
bimself as it were from understanding of
what he reads. In sucha manner, often the
most valuable and urgent considerations
become meaningless words.

Is a better future possible without
benevolence, without benevolence in all its
solemnly imperative meaning? What sort
of peace will there be on the Earth without
benevolence ? And where will be the “gl(;ry
in the highest” without profound and
“unceasing desire for of good ?

A better future. You must be better.
You ought to be better to.day than
yesterday. If there is no longing for
this, then surely from that which is
most important and already ordained
only a negligible fraction remains.
All the great signs may be in readiness.
But if there be no desire for the sake of
good to follow them, then what part of
them will be perceptibly carried out? Who
thea has the right to vitiate or belittle that
which has b:en composed by great paths ?
Surely this is no empty dreaming but the
responsibility of the messenger.

Even a simple postman, * in twilight and
in darkness proceeds with caution in order
not to stuinble, in order that a branch might
not Jash him in the eye, in order to avoid
wild beasts. Yet of course he bears someone
else’s letter about which he knows nothing.
When, then, man thinks about the futare,
when he takes into consideration all its
conditions and all good wishes, how much
more strivingly and carefully does he
proceed, ready and alert, He proceeds
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vigilant and imbued with feeling. He
makes haste in order not to pilfer an
ordained hour, and in his heart sound glory
in'the Highest, and peace on Earth, and
benevolence for his neighbor.

Benevolence needs to be taught. Peace
needs to be established. With every
palpitation of the heart one should be
enraptured by glory in the Highest!

Examples of the creation of a better
future may be drawn from various domains.
. One of them has remained in memory from
early school years. *

We were all iremendously impressed by
the story of Schlieman—the noted investi-
gator of Troy. We were all entranced by
how he from early years set himself the
task of future researches and how he began
to prepare himself in all branches of learn-
ing. How he tenaciously enriched himself
with knowledge, yet at the same time and
just as perseveringly, he amassed a fortune.
Of course he maturely thought out all the
resources which he would need.

After many years’ conscious labor, he
brought to science his precious offering, and
remained the forefather of many brilliant
investigators coming after him. One can
imagine how in his time the business men
shrugged their shoulders at the scholarly
tasks of Schlieman. Likewise one can see
how other scholars probably not once labell-
ed him as an amateur and made fun of his
undertakiogs. Yet with orginality and

persistence he composed his own scientific
future.

That which for another would have been
attainment, was for Schliemann only a
means which had an applied relative value.
In so many years of conscious laboris a
large share of selflessness.

One can find in the history of the world
many examples of such  self-sarificing
attainments. But why to dig in ancient
annals, when in our age we have the
glorious examples of the lives of the Bhaga-
wan Sri Ramakrishna and Swami Viveka-
nanda. Iu them is maifested the highest
blissful benefaction and a lionine striving
into a better future. And in what simple
all-penetrating words were expressed their

outlines of spiritual unfoldment. May

everyone be Dblessed, who can speak of
God in simple words. All the heaps of
e¢vil thoughts have deviated humanity from
simplicity and ccnstructive work. Every
day people are accustomed to witness
destructions and murders Itis shocking
with wbat indifference people imbue the
abhorrent stories, which altcgether do not
befit humanity. With every day these
horrors and cruel-heartedness grows. Every
place, where the word benevolence is
affirmed, becomes a true shrine and strong-
hold of a better future.

Thus againlet us recall the beautiful word
benevolence. Verily, the conscious creators
of a better future are filled with true bene-
volence.

SHORT PLAYS FOR CHILDREN
SERIES |

INDIA!

MY INDIA !l

By Dr. V.N. Szarma, B.A, B.T., (Pu. D.) Heidelberg

Pictare I.
(Enter Mahesh, a young boy of seven
years).
Mahesh. Home work, home work, always
home work. (Listening) Who knocks at the

" door? Whois that?

(Enter Rama Rao & Murthy). Are you
still inside, Mahesh? Come out, oh, come
out and play with us.

Mahesh. How can I come out, my
friends ? Work, work, always work, but no
time to move from this place.

Murthy and Rama Rao. No fear. Come
out. Come out, Mahesh. Put away your
books, your pencils.

(Some girls enter singing Janagana...
(Tagore’s Song)

Mahesh, Listen, friends, how beautiful is
that song.

Rama Rao. Yes, yes, wonderful song.

Mahesh. Do tell me, girls, what this
song means ?

Lilavati. Our great Tagore who loves
India shows us in this song how mighty,
glorious, sacred and beautiful is our land.
He says:

Hail, hail, bail, children of Indis,

Behold India, your mother, your father.

How beautiful is your land,

A jewel is she in your life.

Punjab, Sindh, Gujarat greet her on one
side,
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Maratha, Dravida, Utkal bail her on the
other side.

Bengal, the great Hindustan greet her
on another side.

Chandra. Still more we learn.

The ever-growing Vindhyas,

The snowy Himalayas spread their hands
to hail her.

The sacred Ganga,

The blue Jamuna,

The holy Godavari, Krishna, Kaveri
flow in her music.

Gita. Not only this we learn.

The valleys, the meadows,

The forests, the gardens,

The ever-green fields,

The waterfalls,

All sing of India’s glory.

Mahesh. How wonderful is this land of
ours. I did not know that ours issuch a
glorious, sacred, beautiful land. Friends, let
us wander to see this land of our birth,

Ram. I will go with you.

Murthy. I too go with you, Mahesh.

Mahesh. You are the finest friends and
brothers, Ram, Murthy, in the whole world.

(Exit all singing Janagana
Picture II.

Mahesh ; How many new things we are

going to see. Bombay, Calcutta, Delhi,

Benares, Liahore, Gaya, Mysore, Madras,
Madura, Mangalore, '
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How many strange faces,

How many strange dresses,

How wany strange jewels,

How many strange manners we shall see,

How many languages we will hear,
Tamil, Telugu, Marati, Gujarati, Bengali,
Punjabi.

(Some girls enter)

Ram: There go girls, let us call them.

Mahesh: Who are you all?  How your
anklets tinkle ? Girls, girls, do stop a while,
won’t you.

Girl Lila: We have no timme to spare.

Another girl, Adi: It is alveady late.

Mahesh: Isee you don’t wish to stop.
May we come with you ?

Lila. You seem to be a funny boy.
What do you want from us? We are in
a hurry to go to temple.

Adi. We are going to our great festival.

Prabha. We sing there, we dance there.

Rukku. Thousands and thousands of
people come there to worship. .

Mahesh. Do tell me,girls, something about
your land. :

Lila. We have a wonderful history. How
old our land is no one knows. The holy
Godavari, the sacred Krishna purify us,
Srisaila, Simhachala, Tirupathi protect us.
Great poets, artists singers inspire us Our
language is the sweetest of all languages.
The holy Rama and Sita blessed our land
in their exile. Venkatesa in the south,

Narasinha in the north and Ramachandra
in the centre lead us.

Mahesh. Do sing, girls, a song of your
land.

Lila, Yes, we will boy. See how great,
Pothana tells us the life of a girl who loves
our Krishna,

(All girls sing “Pervera bommala™ from
Rukmini Kalyanu)

Mahesh, How charming is this, I thank
you, girls.

Murthy. Wont you dance ome of
your great dances ?

Lila. We will.
(All girls dance with Aolatam, The
song is Endupodura swami......)
Mahesh. Thanks very much, girls, for
this dance.
Girls. We must now go.
(Singing they go)
Mahesh. Liet us now go the southern
lands.
Rama Rao & Murthy. Lt us go.
(Exit)
Picture I1I.
Mahesh (entering with Rama & Murthy)
What a wonder land is this !
Rama. Who sings there?
(Girls enter singing “Kallarkum......)
Mahesh. Wont you stay here a moment,
girls.
Chandra. We are off to temple.
Mahesh. Girls, why do you go there ?
Chandra. There is a festival of Siva.

Mahesh. Who is this Siva, do tell me
girls.

Chandra. Siva is our Lord.

"He is our life.



L]

216 THE EDUCATIONAL REVIEW

Without thinking of him, we never go
out, we never eat, we never drink, we never
sleep, we never light our lights.

Mahesh. Why is he so famous, so sacred?

Alamelu. Siva has no home. The world
is his home. .

He dances day and night to wake us up
from our sleep.

Without his dance nothing lives, nothing
moves.

Mahesh. How wonderful he must be.

Chandra. Animals, tame and wild, are his
friends,

The snakes are his jewels.

The Sun, the Moon, the Stars dance with
him.

Oh, the Mother Ganga, he even carries.
The whole world dances with him,
When he dances in this world.

Lalita. More than that.

In Chidambaram we see him,

In Madura we see him,

In Arunachalain we see him,

In Conjivaram we see him,

In town and in village we see him,

1p poor and in rich we see him,

He is there, he is here,

Siva, Siva, Mahadeva, Sambo Sankara,
Sadasiva.

Chandra- Let us dance our Liord’s dance.
(All dance Nadamudi mela or a similar
Siva dance)
Alamelu. We must now go to temple.
(Singing Kallarkum, all go.)
Mahesh. Sacred is this Dravida land, the
holy centre of Siva’s dance.

Murthy & Ram. Now let us see the north-
Exit.
Picture 1V,

Mahesh, Ram & Murthy, (Entering)
What a great land is this.

Murthy. Look, there I see children pass.
ing.

Mahesk. Let us call them, v

(Children enter singing “Jaya Bharata’)

Mahesh. Children, Children, where are
you going ?

Tunga. We are going to dance and play.

Mahesh. Stop here a little, children. Dance
for me, wont you ?

All. We will.
(Children dance 7'hani)

Prasad. It isenough. Let ug blay, friends,
our ball.

All. We will.
Girl. Let me catch your ball.

Mahesh- You play nicely, children, You
are so happy. Do tell me where are we ?

o All. We are in Hindustan,

Dhanam. Jai, Jai, Jai, Hindustan,
All. Jai, Jai, Jai. Hindustan.

Dhanam. Amara Hindustan.
All. Amara Hindustan,

(They hear a bell ringing)

Tunga. We must run, friends. It is time
for the school.

All. Hurry up. We will be late other-
wise.

(They go singing Jayu Juya Bharata...)
Mahesh. What happy children are

these.

SHORT PLAYS FOR CHILDREN 917

Murthy. Let us now see some other land.
' (Exit)
Picture V.

Mahesh. (entering with his friends) What
2 beautiful land is this, full of gardens’
meadows, flowers !

(Some girls, and boys enter singing
Devakinandana’)

Mahesh. Girls, girls, you sing so nicely.

Murthy. Wonderfully.

Mahesh. Do tell me, girls, why are you
so happy in this song.

Lila. We love Krishna, we sing of
Krishna.

Alamelu. Krishna is our Lord. Heis
the friend of our_hearts.

Prabha. Yamuna is his play-field.

Brindavan is his dance place.

There he sings, there he dances.

All cap behold Him in the groves of
Brindavan.

Gita. He is a wonder-child, Always
happy, always smiling.

Wherever we go there he comes.

Chandrs. Let us ‘dance of our Lord's

beloved songs.

All, Let us.

(They dance......... Singing a Hindi or
Gujarati Krishna Song.......cer )

Mahesh. May I also come with you,
girls, to play with your Liord?

Prabha. Yes, you can if you will.

Mahesh. dow far is his place f_rom here?

Gita, Over the hilly, over the forests
over the valleys, over the meadows, He
lives,

Rukku, There sits our lord There plays
our lord.

Prasad. There we jump with our lord.

All. Boys, come, come with us. We
must hurry up.

(Singing “Devakinandana” they go)

Mahesh. Let us follow them. How
wonderful are these parts of India.

(Exit)
Picture VI

Mahesh. Wonderful is this land we have
seen in our pilgrimage.

Murthy. Holy is this land of India.

Rama Rao. Sacred is this land of India.

Mahesh. The greatest men and women
were born here to make men and women
happy through their religion, through their
music, art, through their life.

Chandra. Glory to the great Rishi,

Prahha. Glory to Ram and Krishna.

Alamelu, Glory to Buddha.

Gitg. Glory to Zaratustra.

Rukku. Glory to Christ.

Lalita. Glory to Mahomed.

Lilavathi. Glory to Sankara, Ramanuja,
Madva.

All. Glory to all
Mahesh. Happy is the land where such
men are loved and revered. Hail, hail, hail,
India.
All. Jaya, Jaya, Hindustan, Jai, Jai, Jai,
(They go singing “Janagana™)
The School sings Mangalam.
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THOUGHTS FROM MY DIARY
By D. P. BAQ, Lalitpur

(Continued from Page 25)

44. He that is for us is far greater than
all the forces ranged against us. (Sor
Arthur Conan Doyle).

45. The evil ones control us simply
because of our fear or lack of faith.

46. Tt is petty trifles that end in grave
issues. The greatest catastrophies that have
occurred to mankicd are the result of trifles.

47. Do not measure everyone by your
own foot-rule.

48. Most of our reading leaves as little
mark as the foam that gathers round the
keel of the passing boat. (H. arrison)
| 49. Askill a man as:kill a good book
(Milton).

50. The best way of getting rid of an
evil thought is to take interest in some-
thing good. It is only thefresh and un-
garnished mind into which a devil can enter.

51, The weak yield to destiny. But the
strong try to face it. To the weak the .cycle
of hope is closed. The strong receive a
new and fresh strength from the blow of
destiny and turn it into & blessing.
(Mussoling).

52. Poverty ? ‘Tis crime, fear and infamy,
And homeless want in frozen ways,
Wandering ungarmented and in pain.
And worse than all that inward staio
Foul self-contempt that drowns io sneers
Youth’s star-lit smile and makesit tears,

First like hot gall, then dry for ever.
(Shelley).

53. One touch of nature makes the
whole w- rld kin.

54. The greatest ruler is one who rules
the great empire within him. (Shelley.)

55. Every moment a child is born with
the message that God does not despair of
man. (Tagore.)

56  Life lived for the sake of others is
the real life worth living.

57. Whatsoever things are just, what-
soever things ate pure, whatsoever things
are true and honest, if there be any virtue,
if there be any praise, let us think on them.
(Longfellow.)

58. Service is the rent we pay for our
room here on earth.

59. The essence of Education is to bring
mind to a subject and the subject to the
mind,

60. Crowd is not company. Facesare
merely pictures in a gallery and talk a
tinkling cymbal if there is no love.

61. The deepest and obscurest mystery
is not far away among the stars but in our-
selves. (Fosdick).

62. Goout in life of adventure. Once
you have gained the vision of purpose to
which you should and can dedicate yourself
the closed doors shall be opened and the
seemingly impossible shall become possi-
ble (Sir J. C. Bose).

63. Our monstrous enemy that domi-
nates the country is unreason, superstition
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and caste prejudice. It isthis great evil 76. There is no knowing when we

that must be uprooted, otherwise no have tolay down the tools of our lifeW anl;lzy
electioneering campaign or scrambling for respond to the call of the eternal silence a ;
power and privileges can emancipate the repose, §

country.—(Rabindranath Tagore). 77.  All human good comes through the

64. The richest heritage a young man Almighty God, the giver of all goods and
can be born to is poverty. (Garfield). gifts and blessings, .

65. Theman who hesitates is lost. Quick
decision and prompt action are necessary.

78. When life is at its lowest ebb, there
comes the time for its spontaneous flow,

66. Tone and discipline are the real
assets of any school or college.

79. Inall the works of great men, it is
the silent power and unseen hand of God

67. Take care of your penniesand little that works.
things. 80. Truth is the life of all things,
68, What is wanted in modern edu- 81. Praiseis well and blame is well;

but affection is the first and final reward
that a man can win. (Mark Twain),

cation 1s health, morals and faith in God

69. Cleanliness i§ the pearl of first
water. ‘ 76. Life is an unplumbed dark strewn

70. The wheel of life is moving ontoa "1 StATTY moments. (Tagorc).

purpose and the world is- getting, in its 77. He is the Great Taskmaster who

essentials, a little better and nobler as it sees us all and disposes of our actions.

rolls on. (The Leader).

71. Neither money nor power is com.

parable to the joy of old friends,

72. No new friendships are worth the
salt which are formed at the expense of old
and tried ones. (H.R.H. The Prince of

Wales),

73. Knowledge is virtue and ignorance

is vice. (Socrates).

74. A man will cease to ill-treat hig
brother the moment the feeling of brother,
hood is brought home to him.

75. We insult our very culture and

humanity by insulting those who are weak

or who are not of our kin,

78. Not only bare action and its conse.
quences, but motives, thoughts and aspira.
tions will also be put in the scales of God
and prize will be adjudged accordingly.
(Browning).

79. Those who achieve most boast least.
80. He shall direct thy steps. (Bible).
81. His state is kingly.

Thousands speed and post oyer ocesn

and land,
At his bidding without rest, (Milton.)
82. Always do what '

your are afrgi
to do. : raid

83.. .H.uma.nity Were a poor thing but for
the divinity that stirs between us
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84. Courage, Brother ! Do not stumble.
Even if the path be dark as night,
There is always & star to guide the
humble.  (MacLeod)

85. Screw your courage to the sticking
point and you will succeed .

86. Tt is we who create obstacles in our
way.

87. One secvet act of self-sacrifice and
one single act of sacrifice of inclination to
Duty is worth all the best thoughts and
warm feelings and passionate prayers that
may be striking one’s breast. (Newman).

88. Relief comes when we least ex
pect it. (Birrel).

89. To be trusted isa greater thing than
to be loved.

g90. We must always keep to the line of

honour.

" 91. A man is ill-adapted for an ey life.
It is only when & man has to face some
crises in life that he can give an account of
bimself.

92, Religion is a misnomer. People
talk of it, scramble for it and even die for
it. But few livé for it.

93. When grey and dark clouds gather
close and thick, then rest assured that the
sun must shine through them and you must
wear a smile,

94, The feeble tremble before opinion.
The foolish defy it. The wise judge it and

the skilful direct it.

95. Tvery day comes and goes. To-day
with joy, tommorrow with sorrow.

(To be Oontinzied).
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AN ACCOUNT OF THE ALLAHABAD The following school subjects are taught:

. BASIC SCHOOL. 1 Langu&ge.
(Taken from the ‘Education’ Vol, XX, No.2. 2. History, Geography.
February 1941). 8. Training for Social Life,
At present there are six classes and about 4. Mathematics.
150 children. The classification is as under : 5. General Science.

All the above subjects centre round the
crafts or round the social and natural envi-
ronment of the children. Gardening, spinn-
ing, bookerafts all form the centre of teach-
ing in each class. There is not one craft

1. Infant class (5-7 age groups)
2. Class I, IJ, 1II and IV.

There is a class V also where advanced
crafts are being tried.

The crafts taught are spinning, weaving, but many crafts and hence the opportunity
bookerafts, gardening, pottery, and Art of of correlating nearly all the subjects. Phy.
course predominates. Physical culture, music sical culture forms an important part of our
and dancing are also included in the scheme, school life. Physical training exercises and

of work. ames are done. A small o
XLVIi—29 € gymwnasigm is also
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from the following four series of English Class

Readers, They are in many respects
the best of their kind,

1. MARTIN'S NEW STUDY READERS.

Primer, As. 5; Reader I, As.7; Reader II, As. 9:Reader I1I,
As. 12; Reader IV, As.14; Reader V, Re. 1.

2. MARTIN'S ACTIVE ENGLISH READERS.
- Pre-Primer; As- 4, Primer, As.5-6; ReaderI, As.8:

Reader I, As. 11 ;Reader III, As.14; Reader IV, Re. 1-2;
Reader V, Re. 1-4.

3. WREN'S NEW INDIAN CLASS READERS.

Primer, As.5; Reader I, As.6; ReaderIl, As. 7:
Reader ITI, As. 10; Reader IV, As. 12,

4. WREN'S INDIAN CLASS READERS.
Primer, As.6; Rcader], As.7: Readerll, As. 10;:

’

Reader II, As. 14; Reader IV, Re, 1-2; Reader V, Re. 1-6.

‘=" THESE READERS ARE
§ carefully graded ;
§ varied and interesting in subject-matter ;
§ suitable in all respects for our boys ;
§ and fully illustrated with artistic illustrations.

- K & J. COOPER—-PUBLISHERS-BOMBAY, 4

. Sole Selling - Agents for the Madras Presidency :
The Christian Literature Society for India, Park Town, Madras.
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in use. This year we have introduced dan-
cing. For this we got two stndents trained
at Uday Shaunkar's Culture Institute of
Almora. The results are encouraging.

We have also added an urban section this
year in which children of educated people
are admitted. It is a short of pre-basic ex.
periment.

There is a school panchayat which mests
every Saturday. On every Monday two
representatives meet after the school hours
to settle the programme of the week. They
then get their respactive items prepared and
put up on the panchayat day. Music, reci-
tution, dancing, poetic competitions, dramas
are all presented and the whole school
takes part in it. The president of the pan-
chayat is a student elected by the whole
school. Excursions are organised by class
representatives. The mid-day meal is run
and supervised by the children. They also
look after the cleanliness of the school.

THE MAIN CURRENTS OF THE MODERN
AGE IN INDIA

Dr. 8. N. Sen, M., Ph.D,, B. Litt. (Oxon).

(Taken from the Calcutta Review, Vol.
78, No. 2, February 1941 and from his
Presidential Address, Modern History
Section, Indian History Congress, Lahore,
De: 1940.)

What will be the central theme of
Modern Indian History ? Many headings
may be, and have been, suggested- Pax
Brittanica, Evolution of Democratic Insti-
tutions, Growth of Capitalism, Decay of
Rural India, Rise of Militant Nationalism,
Passing of the Old Order, Diffusion of Wes-

ern Liearning, Growth of Vernacular Litera.

ture, will each make a catchin 1 title. As mani-
festations of the modern mind in India they
deserve a careful examinati n and analysis,
and some excellent monographs have
already been written. Interesting as these
movements are, they form nothing buta
clue to the dominant force that gave our
times their characteristic features. The
ceatral theme ronnd which they will fit in
a harmonious and consistent pattern is,
however different ; it is the Fusion of Cul-
ture, Fusion of Culture is not a new thing
in India and in the Ancient Hindu colonies
in the Far East. India has been from time
immemorial the meetiag place of many
races ; in this magic cauldron have been
thrown diverse languages, cults and civilisa-
tions, to be brewed into a wonderful potion
that still brings solace and peace to millions
of human beings. But how the synthesis
was effected, what proportion of alien ele-
ments was eliminated, how much of foreign
civilisation was absorbed, we do not exactly
know. What was the contribution of
Mohenjo Daro and Harappa to the Vedic
culture and Indo- Aryan civilisation ? How
many members of the Dravidian pantheon
were transformed into Hindu deities and
transported to the Hindu paradise? Did
the noseless Dasyu absolutely fail to influ-
ence the culture of the fair conqueror ?
What is India’s indebtedness to China and
Tibet, Greece and Rome, to the older civili-
sations of Babylon and Assyria ? Our
available data are so meagre that we must
remain content with conjectures and sur-
mises. We are on firmer ground when we
come to the Muslim period, but herg also
our sources are not as wide and voluminoug
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as.we might wish. The intensity of our
researches must depend on the extent of our
sources, and when "we come to modern
times, our sources grow in variety as well
as in volume. India is no longer the
fabulous land of the pagoda treesit is an
integral part of the busy world, within easy
reach of every civilised country. If the
balance of trade is slightly upset in any
corner of the world, the reaction is at once
felt in India. If a literary genius makes
his debut in an obscure town of Latin
Americs, his works find admiring readers in
this country. If a momentous scientific
discovery is made in Europe, it is immedia-
tely‘ exploited here either for industrial
purposes or for intellectual edification.
Never before had the fusion of two cultures
been more complete, the synthesis of two
civilisations more harmonious, the inter-
course between different races more fruitful.
This fusion of cultures, this synthesis of
civilisations, this union of peoples might
form a fitting sabject for the pen of a
Mommsen, might inspire the imagination of
a Gibbon and enlist the industry of & Ranke.
But Mommsens, Gibbons and Rankes are not
born every day. The task of a genius must,
therefore, be undertaken by a corporation
of scholars. There is ample scope of co-
operation in the service of our muse. Ours
is an industry where competition does not
necessarily contribute to efficiency. Ours is
g journey which must be shared by all with-
out the least intention of stealing a march
over a fellow wayfarer.

ADULT EDUCATION IN THE NIZAM'S

DOMINIONS

(Taken from the Indian J ourna.l of Edu.

catio, Vol. VI, No. 2, Feb. 1941).

, The report of the Government of the
Hyderabad State on  Adult Education

contains the following account of the move-
ment.

“In the Hyderabad State there is a
special curriculum for adult schools which
is spread over a period of 18 months, and is
divided into 3 stages of instruction. It con-
sists mainly of the 3 R’s, but it is provided
that apart from the regular course of
studies in the mother-tongue and arithmetic
lectures should frequently be organised on
subjects which are likely to prove attractive
and mstructxve to adults. Another provision
Is that on the completion of the prescribed
course of studies, the pupils may be exa-
mined by the inspectivg authorities and
literacy certificates awarded to successful

candidates. Iu view of the growing impor-

tance of Adult Education, an Adult Bdy ca-
tion Committee consisting of officials and
non-officials is to be constituted under the
Board of Education on the inauguration of
Constitutional Reforms in the State.

“Bome of the more important questions
connected with Adult Kducation are those
of text-books and suitable reading material,
training of teachersand the use of mechanic-
al aids to learning, for example, the Radio,
the Cinema and the Magic Lantern. As
far as text-books are conceraed, a sp ecial
Urdu Primer for use in adult schools has
recently been brought out by “ The
Anjuman-e-Adabiyyat-e-Urdu,” and efforts
are being made to prepare a graded series of
readers for use in more advanced stages of
adult instruction. The Education Depart-
ment is working in close co-operation with

" education of
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the Rural Reconstruction Board for the
establishment of  Adulb Schools and

Libraries in villages where rural reconstruc-
tion work has been started. The Osminia
University is also giving & helping hand in
furthering the cause of Adult Education by
organising special courses of popular lectures
for the benefit of literate adults. Experience
has shown that adults acquire literacy more
quickly than children, but since the psycho-
logical considerations in the case of the
adults are fundamentally
different from those in the case of the edu-
cation of childran, it is necessary to provide
in the Normal Schools a course of training
in the techniqu2 of teaching adults.

“In Hyderabad the wireless has proved
to be a very effective agency in the dissemi.-
nation of useful knowledge among the adult
population of the State. Radio talks on
topics calculated to be of interest as well as
instruction to adults are a regular featare of
the programme, the Director of Publlc. Ins
truction being a member of the Advisory
Committee of the Hyderabad Broadcasing
Department. The Cinema and } Magic Lan-
tern are made good use of by the Agricul-
tural and Medical Departments for supplying
timely information regarding such matters
as small-pox, plague, malaria, cattle diseises
and improved methods of cultivation.”

The Relationship of Age, Experience,
Formal Preparation and Marriage of
College and University Professors while
becoming Established in the Profession.

By Earle Connette.
(Taken from the Journal of Educational
Research, Vol. 34, No. 5, January 1941).

This is a curious revelation of tendencies
noticeable in the life of University teachers.

The study of the tendencies revealed
concerning the relationship of age, expe-
rience, formal preparation, and marriage
of college and university professors while
becoming established in the profession was
motivated by these questions: (1) Have
successful professors delay ed marriage until
after their formal preoaration was complete?
(2) Did they obtain their professorships
after an “apprenticeship” in the public
schools or university? (3) Were their
advanced degrees obtained before or after
entering college teaching and what was
their status in the profession at the time of
marriage, and at the time these advanced
degrees were obtained.

A nuwmber of interesting and pertinent

facts brought out in this study and which
need no explanation, are given here in state-
ment form :

(1) Thirty-three percent of the 500 pro-
fessors never secured election in a * distin-
guished” college or university,

(2) Fifty-nine and six-tenths percent of
the 322 professors elected in “distinguished”
institutions were elected without previous
teaching experience. Of the 404 percent
who had experience when elected, only 25°6
percent had taught in the public schools or
schools of grade-level lower than that of
college.

(8) Sixty-seven and three-tenths precent
of the 301 professors elected in “average”
colleges and universities were elected with-
out previous experience in teaching. Of
the 32'7 percent who hid exp:rienze when



. 926 THE EDUCATIONAL REVIEW

elected, only 32'6 per cent had taught in
the public schools or schools of grade-level
lower than that of college.

The information in the above three
statements reveal that “Distinguished”
colleges and universities elect fewer pro-
fessors with previous experience than
“Average” colleges and universities, and
that of those elected with previous
experience, a smaller porcentage have had
experienee in the public schools or schools
of grade lower than that of college.

Only 28 or 56 percent of the 500 pro-
fessors were married before they had
obtained their Bachelor degree and 424
per cent were married after their bighest
degree was obtained. Of the 149 profes-
sors who taught in the public schools or
schools of grade-level lower than that of
college, only 8 percent were married before
they had obtained their first position. Of
the 301 professors who obtained their first
professorship in an “Average” college or
university, 15 perceat were married before
they had been elected. Of the 322 pro-
fessors who obtained their first professor-
ship in & “Distinguished’ college or univer-
sity, only 11 percent were married before
they had been elected. It is easy to genera-
lize from these data and conclude that the
average college and university professor
has delayed marriage until after he has
become established in the profession.
Eighteen and foumr-tentbs per cent were
married before their first position: 81°¢
percent after their first position.

In cenclusion the questions which moti-
vated this study may be answered as follows:

1. Successful professors have delayed
marriage until after their formal prepara-
tion was completed.

2. They did not obtain their professor-
ships until after advanced degrees were
secured.

3. They did not serve an “appren-
ticeship” in the public schools or other
educational ipstitutions of grade-level lower
than that of the college or university.

A Syllabus  for the Education of Adult
Ladies

(Taken from the ‘Kduc ition,” Vol, XX,
No. 8. March 1941).

This syllabus can b3 very iostructive to

all engaged in the study of educational
problems.

INTRODUCTION

Formal whole-time education of adult
women being out of question, we can devise
only & part-time adult women's education
scheme. The following syllabus of studies
is submitted for the leaders’ criticism. A
knowledge of the followmg subjects is
essential .

1. The Mother Tongue (Hindustani)

2. Arithmetic

3. Home Economics

4. Elementary Physics, Chemistry and
Biology

5. Physical Exercises and Games

6. General Knowledge and Knowledge
of Current Events

7. Drawing, Painting, Gardehiné and
Music
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8, Physiology and Hygiene with refe-

rence to
(a) Maternity and Child-Welfare

(b) Home Nursing
9. Training’of the Child.

The medium of instruction should be the
Mother Tongue. The course may ordinari-
ly be spread over two years; but the ladies
may be permitted to take up the subjzets by
instalments to suit their couvenience. An
orgl and practical examination may be held
when the ladies have completed the whole
course and certificates may be awarded.

The hours of instruction may be fixed in
the noon when the ladies would be free.
They may attend classes for say three
hours a day, or even lessif they cannot
give so much time,

DETAILED SYLLABUS
I. The Mother Tongue:
Course prescribed for any public exa-
mination or

Reading connected with Home Kcono-
mics, Hygiene, Education, Ethics, Patriotic
Reading and Biographies. '

II. Arithmetic:

Problems on buying snd selling; Home

. budgeting; Keeping acéounts; Simple Book

Keeping; Measurements; Post Office and
Bank Transactions; Interest; Taxes; Govern-

ment Paper; Insurance Premia.

'lII, Home Economicg :

(«) House: Location, Site, Parts, Accom-
modation, Ventilation, Cleauliness, Disposal
of Refuse and Sewage, Furniture and Deco-
ration.

(b) Clothing; Selection and care of cloth-
ing and fabrics such as silk, cotton, wool,
linen and artificial silk ; Taste and Choice! ‘
Estimate of Prices.

(v) Needle-Work : Drafting, cutting out
and making up ordinary clothes and clothes
for children; Mending of all kinds of
clothes; Upholstery; Use and care of Sewing
Machine.

(d) Laundry: Washing and finishing of
househo'd garments; Washing of coloured
articles; Removal of stains; Dyeing and Dry
Cleaning.

(e) Family and its Relationship : Duties
towards the mem bers of the family (seniors
and juniors): Duty towards servants; Hos-

pitality.

(f) Household Management : Cleaning and
care of utensils, crockery, glassware and
Furniture; Arrangement of work in the
home; Management of Home; Budget
making.

(o) Cookery : Houseﬁold cookery, Making
jams, jelly and pickles; Dishes for invalids

and the sick.



®  OPINION IS DIVIDED

as to which part'icular book in WREN'S
GRAMMAR SERIES should be adopted.

SOME

headmasters prescriba
(1) Wren's Simpler Parts
of Speech, (2) Wren's
Simple Grammar, and (3)
Wren's  High School
Grammar.

OTHER

headmasters prefer (1)
Wren’'s Beginner's Gram.
mar, (2) Wren's Elemen.
tary Grammar, and (3)
Wren’s High School
Grammar,

BUT EVERYONE AGREES

AND STILL OTHERS

advocate a definite use of
(1) Wren’s Simple Gram-
mar for Middle Schools,
and (2)Wren’s High Scheoj
Grammar for High School
classes,

that for laying the right sort of ' fcundation for the teaching of

English Grammar, one or other book in Wren’s Grammar
Series must be adopted ;

and that Wren's High School Grammar can on no account be omitted,
for there is no other book of its class that is quite so good,
either in plan or execution. It is done so carefully and

thoughtfully,

planned so intelligently,
and arranged so clearly
- that it has become the joy of teachers and the despair of

imitators.

K-» & J. COOPER—PUBLISH ERS—BOMBAY, 4

Sole Selling-Agents for the Madras Presidency:
The Christian Literature Society for India, Park Town, Madras

PRIMARY EDUCATION IN BIHAR
By Mgr. SYED MoHAMMAD, M. E. D. Student, Patna Training College.

prima,ry education in India received s
" great impetus when His Most Gracious
Imperial Majesty, the King Emperor, in re-
plying to the address presented .by the
Calcutta University on the 6th January,
1912, laid special empbasis on the expansion
of education. The Under-Secretary of
State for India in his speech of the 30th
July, 1912, in the House of Commons said
“The Delhi Durbar Grant is to be spent
mainly on Primary Education.” The
Government of India prescribed many edu-
cational principles to be followed by pro-
vinces. Some of these cardinal principles
were:—

1. It is the desire and hope of the
Government of India to see in the not.dis-
tant future some 91 thousand primary
schools added to the one lakh which already
exist for boys and to double the 41 milions
of pupile. For the purposes of the present
caleulation, a sum of Rs. 375 per annum
may be taken as a rough approximate.of the
average cost of a Primary Board School.
This figure provides for two teachers : one
on Rs. 15 and another on Rs. 12 p.m., and
includes Rs. 4 p. m. for other items.

9. Provisions should be made for re-
search in India...... the provision of facilities
for research cannot be postponed.

3. The scheme of Primary FEducation
for the average scholar should steadily be
diverted tomore practical ends, e.g., by
means of manual training, gardening, out-
door observation, practical teaching of Geo-
graphy, school-excursions, organised tours of
instruction, etc.

4. Expansion should be secured by
maans of Board Schools.

5. The continuation schools, known as
Middle or Vernacular Secondary Schools,
should be improved and multiplied.

6. Few reforms are mora urgently need-
ed than the extension and improvement of
the training of teachers. No teacher should
be allowed to teach without a certificate
that he is qualifled to do so. The Govern-

ment of India desire the local Governments-

-
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to examine their schemes for training of
teachers of all grades and to enlarge them
so as to provide for the great expansion
which may be expected, especially in primary
education.

During the period of 1912-18 Bihar and
Orissa received grants from Imperial Govern-
ment aggregating to Rs. 90 lakhs and 387
thousands of which Rs.. 50 lakhs and 66
thousand were for recurring charges. Out
of this, only 5 lakhs and 11 thousands were
astigned to Boys’ Primary Schools andI
lakh and 2 thousands to Girls’ Schools.

PROVINCIAL COMMITTEE

A committee was appointed by the
Government of B. and O. in March, 1914,
to examine the question of the development,
improvement and organisation of primary
education in the province. The committee
recommended among other things that : (1)
The staff of Sub-Inspectors should be in-
creased so that there should be approximately
one officer for 66 schools, ,

(2) No teacher be required to teach
more than two classes, (3)Schools should be
so located that no boy should have to walk
more than a mile to attend a lower primary
school. R

All these recommendations of the Provin-
cial Committee remained a pious wish. Tiven
Mr. J. 8, Armour, the D. P. 1., had to write,
in his report on the Progress of Education
in Bihar for the year .1938.39.

“The number of Sub-Inspectors of
Schools is also short of actual requirements,
the Mass Literacy Work having added
greatly to their work, making it impossible
for them'to pay the usual visits for the pro-
per supervision of the schools in their charge
and to do other work in connection with
recognition of schools...At present the
average number of schools for each other
works out from 113to 143 in Districts of
Patna; 105 to 126 in those of Tirhut; 77 to
124 in those of Bhagalpore ; and 66 to 155
in-those of Chota Nagpur.”..

. Not to speak of the recommendations of
the Provincial Committee, very little has so



MODERN INDIA STORY BOOKS by Mrs, Corrie Fearon, Rs. A. P,

ENGLISH READERS

I. Folk Stories of the Nations, for Form I
II. Some Fanious Fights, for Form II

WONDER BOOK, by Nathaniel Hawthorhe for Forms
III, IV & V or VI ' .

TANGLEWOOD TALES, by the same author

ADVENTURES OF ULYSSES, by Charles Lamb

THE HEROES, by Charles Kingsley
THE LITTLE DUKE, by Charlotte M. Younge

THE CAPTURE OF MEXICO, by William chk]mg

Prescott

A VOYAGE TO LILIPUT, by Swift
THE MAHABHARATA, by P. V. Jagadisa Aivar

A HIGH SCHOOL MANUAL OF ENGLISH, by N. G.

Welinkar

HAND-BOOK OF ENGLISH LANGUAG

GRAMMAR AND COMPOSITION

K. Subramania Aiyar

A TEACHER OF ENGLISH GRAMMAR, bv Slmhadrl

Appaya, Volume I

THE: ENGLISH ESSAY—Irs THEORY, StRUCTURE,
: HISTORY AND DEVBLOPMENT by R. A. Kulkarni
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far been done even to fulfil the desires of the
Central Government. The following figuves
will speak for themselves :—

8} Expa.nclon of Educational facilities:—

No. of Boys’ Primary Schools exist-
ing in 1912 in Bihar and Orissa 20,400.

No. proposed in the educational policy of

1913, 38,975.
No, reached in 1936 when Orissa sepa-

rated : 24,082.

Increase or decrease 14,893.

No. of Bays at School in 1912 in Bibar
and Orissa. 5.67,897,

No. proposed in the educational policy of
1913 : 11,35,7194.

No. reached in 1936 when Orissa was
separated 8,79 230.

Increase or decrease 2,56,564.

COMPARISON WITH OTHER PROVINCES

It would be interesting to compare the
progress in our province with that in the
other provinces of India:—

Percentage of total population at re-
cognised schools : —

1917 1927 1937

Madras 3.71 5.77 7.10
Bombay 3.76 5.77 7.25
Bengal 4.08 4.90 6.27
U. P 1.72 2.82 3.27
Punjab 2.15 5.25 4.83
C. P 2.51 2.1 3.12
Assam 3.35 3.56 490
N. W. F. 1.+8 2.80 3.90
Sind 0 0 4.70
Orissa 0 0 3.90
Coorg 0 540 7.07
Delhi 0 5,00 7 50
Ajmere-Meramara 0 2.50 44
Bangalore 0 1139 13.70
Other Areas 0 7.30 12.10
Br. India 0 44.30 4.90
Bihar 2.31 3.31 291

. From the figures given above, it is clear
that during twenty years we have been able,
to make a progress of 0.6 per cent.

In 1917 we were above the U. P, the
Punjab, the N. W. F. and neck to neck ‘with

the C. P, In 1927 we were above the U, P,,
the C. P, the N. W.F. and Ajmere—Mer-
wara. In 1937 we are the last !

PRACTICAL SIDE OF EDUCATION
(2) Very little is being done in our pri-
mary schools to make education practical.

(8) There is no provision for research
work in the primary education.

(4) All other provinces except Bihar and
Orissa securred expansion of primary edu-
cation through Board schools. By the end
of 1917 almost all the privately managed
primary schools were converted into Board
schoo]s in Bombay, the U.P., the Punjab,
the C.I’, Assam and the N.W. F In Bengal,
they launched the Panchayat Union scheme,
In Bihar, only about 14 p.c. of primary
szhools are Board schcols even today. t ven
these schools are Board schoolsin name only,
Many of these schools have no building of
their own, many have no provident fund
and in many districts teachers are trans-
ferred from stipendiary schools to Board
schools. Instead of c¢pending Rs. 375 per
annum on a schcol, 46'9 p.c. of primary
schools in Bihar are single-teacher schools,
costing on an average Rs. 9 per month.

(5) Middle Vernacular schools instead of
being multiplied began to shrink, In 1912,
we had 133 Middle Vernacular schools,
while in 1936 we had only 112. : '

(6) Though the Central Government laid
special emphasis on the extension and
improvement of training schools and pro-
nounced the reform as most urgent, we in
Bihar are marching in the opposite direc-
tion. A complete history of the progress
of training schools in Bihar was published
in the last issue of the “Primary Education
and Its Problems.”

In 1936, the number of training schools
came down to 77, whereas in 1912 there
were 116 such schools. In 1936, the num-
ber of teachers in boys schools was 87,646
of which 16,593 (i.e. about 50 p.c.) were
quite untrained ! In 1912, we had 4 teachers
in training schools, while in 1936 all trains
ing schools are single-teacher schools.
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The only inference to be drawn is that
the condition of training schools in Bihar
is far from satisfactory and that they cannot
play their legitimate part in spreading mass
education.

But *the fault, dear Brutus, is not in
ourselves, but in our -stars” (with apologies
to old William Shakespeare). Because,

writicg about the training of masters in the
Report on the Pregress of FEducation in
Bihar for the year'1938-39, Mr: J.S. Armour
remarks: “The quality of work in the
elementary training schocls continues to im.
prove, particularly in the schools provided
with gradvate teachers trained in the pri-
mary secticn  of the Patng Training
College.”

R

REVIEWS AND NOTICES

REVISION PAPERS IN ALGEBRA AND GEO-
METRY. BY R. NARASIMHACHARI, M.A.. L.T,
AND V. THIAGARAJAN. B.A ) L.T., OXFORD

- UniversiTy Press, PrICE : 12 AnNas.

The lot of the mathematics teacher of
the present day is very miserable. Having
to cater mostly to pupils of average attain-
ments, most of whom do not take much
interest in the work, he has to present the
subject as a dish palatable and easily diges-
tible. He has to strike at the very funda-
mentals and patiently guide them through
showing where the road is slippery and
dangerous to tread. The difficulty is more
in the case of Algebra and Gecmetry where
the pupils bave to use their skill in generali-
sation and where it is very easy to get into
the wrong way and form incorrect “*bonds.”
. Hence the teacher has to descend to the
level of his pupils, carefully eliminate all
the long and complicated processes and
jugglery in the use of signs and symbols
which were considered the necessary
equipment of pupils of the past generations,
and make the pupils grasp easily and
quickly the essentials and feel that the sub.
ject is an indispensable handmaid in all
spheres of human activity. With this end
in view, the authors of this book bave taken
pains to make the book easy, exhaustive and
useful. They bave carefully graded the
exercises and have provided enough exer.
cises for the brighter pupils also. They have
also given in each part ten model papers
with model solutionseo as to be of use to the
beginner who may otherwise find himself
at sea not knowing how to present the ans-

wers according to the nature of the
questions. The Geometry part confains
many standard ricers.

Definitions, in our humble opinion, are
too much to be expected of young p’upilq
When often askeds pupils may get a teng.
ency to cram the words of the book withcyt
understanding the meaning. Thus, for
instance, a pupil may quote from Mmemory
what a rational integral fuuction is, but may
not write one. So examiners will do wall
to satisfy themselves only with asking ex.
amples or making pupils choose such func.
tions from given ones. The book can be
used for preparation and rapid revision
before the S. 8. Li, C. Examination, and also
in the latter part of the Fifth form course,

—

A STAGE “A” GEOMETRY. By I.R. SPENSLEY
AND E. N. LAWERINCE: Price 2 SHILLINGS
Messrs MacmuLuan & Co., Lrp,, L ONDON
The authors of thissmall book have taken

great pains to bring home to the beginners

the very fundamentals of geometry and
their utility in everyday life. The elemen-
tary notions of angles, parallels, congruence,
similarity and loci have been very well ex.
plained and illustrated. The beginner, for
instance, bluanders in making and measuring
angles and often takes the supplement of
an angle for the angleitself. This is due to
the fact that he has no definite ideas of acute
and obtuse angles and does not form before.
hand an estimate of the size of the angle,

Such defects can only be remedied by 'frg.

quent practice in making, measuring and

even guessing the size of angles, and draw
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ing, without the use of the protractor,
angles of given size. The book provides
ample scope for such practice. All complex
ideas which baffle the beginner, have been
carefully avoided, and the oral exercises at
every stage will enable the beginner to
learn the subject with the minimum help
from the teacher. By correlating the sub-
ject-matter with carpentry, geography,
drawing and other useful arts and sciences,
and by providing exercises in handling
models and making nets of solids, the
authors bave made the bock interesting

from begipning to end. Only a small
amount of duductive work has been included,
and this has been presented in a very
informal manner.

“Allied angles” is perhaps a new term
for “interior angles on the same side of the
transversal. That “ an cbject arnd its
reflection in a plane mirror are congruent *’
is indeed a good idea, but does not appear
correct, as the reflection in a mirror is not
real. The book, when rendered in Tamil,
can be used with great advantage by pupils
of the Second and Third forms.

NEWS & COMMENTS

PRIMARY EDUCATION IN HYDERABAD

A five-year programme of expansion of
Primary Education it is learnt, is to
be given effect to, immediately in Hydera-
bad. According to this scheme every
village consisting of a population of 1,000
or more will be provided with a Primary
School. In fact this scheme is part of a
big drive against illiteracy that has been
planned.

According to a report, recently published
by the Director of Public Instruction, thee
were in all 52 Adult Schools and a school
for the deaf, dumb and the blind. The
total ~expenditure on education was
Rs.84,28,399. There were in  all 3,94,696
schools.

The Report also mentions that during
the year under report, a scheme for the
reorganisation of secondary education, in the
lower secondary stage, up to clase 7, was
introduced. A new syllabus for the primary
classes was introduced. All the local fund
schools were converted into “Shahi”
schools; and the expansion of primary

XLVII-30

education on a five-year plan has been
contemplated. A new curriculum for
girls’ schools was introduced; and also a
Matiic Training Class for women teachers
was opened.

NURSERY SCHOOLS IN MYSORE

Under the able lead given by Dr.
M.V. Gopalaswamy, the Nursery School
Movement is gradually gaining groicd in
Mysore- Nursery Schools are being started
In places like Hole Narasipur and other
Taluk Head-quarters, in addition to those
in places like Mysore and Bangalore.
'L hey are all working, in many cases, on a
grand-in-aid basis.

As Dr. Gopalasway, the founder of the
“Sisu Vihar” at Mysore, pointed out in hjs
Report on the occasion of the “Annual
Day” celebrations, recently, the training of
teachers to staff, these Nursery Schools g
becoming an important problem. There is
great need to make provision for the train-
ing of teachers, if the Nursery School
Movement should become a real success,
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In his Report, Dr. Gopalaswamy point-d
out that the aim of Nursery Schools was
the initiation of children into the mysteries
of letters and pumbers. In order to pre-
vent the Nursery Schools from becoming-
mere replica ot the Primary Schools, he
pointed out that there was need for the
Government to take the initiative to lay
down certain standards for the establish-
ment, equipment and other allied matters.

Presiding over the function, Mr. E.G.
MacAlpive, the Director of Public Instruc
tion in Mysore, said, that though the
Government might not be able to provide
all the finances necessary for the Nursery
Schools, fhey would at least give some
financial help to them. He also said the
question of Nursery Schools would not be
loet sight of, when the Elementary Educa-
tion Act, came up before the Legislatures,
during the next financial year. He pointed
out that in Mysore, the Government
were spending more money on gducation,
than those in the neighbouring provinces;
the aided. institutions were comparatively
small number in Mysore ; and most of them
maintained a high standard. He also com-
plimented the staff of the “Sisu Vihar” for
the excellent work they were carrying on
there.

HEALTH OF SCHOOL CHILDREN

Mr. James Buchanan, Physical Director,
Bengsl, in his address at the recent West
Bengal Educational Conference, expressed
as follows:— - 7

(a) There were two classes of people res.
ponsible for the state of afiairs revealed by
reports of the Students’ Welfare Committee

of Calcutta University and by reports of
School Medical Exatniners, namely—

i. Parents and guardians, who appeared
to be willing to see the health of their wards
seriously affected so long as they could

obtain a pass mark in the Matriculation
Fxamination.

i, School teachers, the majority of
whom were prepared tosee the Physical
Education pregramme interrupted at any
time for the sake of academic studies.

(b) There were more failures in examina-
tions due to over-study than to neglect of
study. The brain was as physical as the
body, and suffered just as readily from
fatigue. Recreational exercise was benefi-
cial, not harmful, toschool students even
when examinations were near.

(¢) There must be a common sense
approach to all problems, with Jess
emphasis upon scientific and technical
knowledge. For example,

i. Demands made for free medical
treatment, free advice, free milk and food,
etc., ignored the obvious fact that nothing
was free; someone must pay, and that
someone was the text-payer. It would be
better for the parent to pay direct such
benefits than to pay through Government.

ii. Ventilation should not be regarded
as a profound problem in a country where
the climate permitted open air work under
the trees for most of the year.

iii, The problem of school furniture
was easily solved by burning all the
unsuitable desks and benches, and return.
ing to the natural method of sitting on the
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floor or ground upon madoor, as  was done
in the Government Coliege of Physical
Education.

iv. Cleanliness was easily ensured by
practise, but not by tbeoretical teaching. If
a boy were dirty or untidy, he should be
sent from the class-room to clean himself.

v. Tha cheapest thing in the world was
exercise. It was not necessary to wait for
grants until a scheme of Physical Education
was introduced,

vi. The solution of the tiffin problem
was easy. No Government in any country
could accept the responsibility of feeding
the majority of school children, and the
principle of giving "tiffin grants (except to
individual cases of extreme poverty) was
wrong. Also, the imposition of tiffin fees
was unnecessary. Grants, fees and a
considerable amount of unnecessary work
on the part of teachers could be avoided by
adopting the method used in most European
day schools. In these, students brought
tifin from home in small boxes. If
parents in Bengal were not prepared to
supply simple food in the way, they should
pot expect others to shoulder their burden.

THOUGHTS ON VOCATIONAL EDUCATION

Mr. D.P. Khattry, Editor of ths Indian
Journal of Education, writes as follows on
the problems connected with vocational
education for men :(—

A narrow specialised training in a craft
or trade may prove valuable in its limited
sphere; but such an education will not
equip the citizen of our modern state to
meet with success the rapidly changing
environment in the economic sphere. We

cannot claim to have planued education for
the nation if we do not give them this
generalised training essential to survival.
The success of the Danish peasantry in
surmounting the difficulties caused by the
large drop in the price of wheat, in the
middle of the 19th century, was due as
much to their special training as to the
mental alertness and adaptability developed
by their general education in Folk High
Schools, We are therefore faced with the
problem of combining vocational with what
isknown as cultural education. Psycho-
logically, thisis desirable for two reasons.
The traditional association of “cutural
education” with the ruling classes, and of
apprenticeship in trades and crafts with
the lower stratg in society is likely to create
a belief that purely vocational schools not
linked with the general educational system
are inferior to the more orthodox institu-
tions. Such an apprehension may be shown
to be well founded, from the fact that they
are recognised to be of importance in ad-
vanced countries like Great Britain and

. Canada, The fear that vocational courses

might be shunned as side tracks leading
away from the University has led, for
example, the Toronto University and other
Canadian authorities to recognise such
courses for matriculation. Students follow-
ing any of the principal courses of train-
ing in commerce, trade, craft or agriculture
can take admission to the University. A
similar difficulty,—not a mere apprehension
—has led the Scottish educational authori-

_ties to introduce what are termed “Omni.-

bus” type of schools. In these iastitutions
all types of post primary work—cultnral and
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vocational are done as parallel courses in
the same educational unit.

While devices like these meet the difficul-
"ty half way, they do not go to the core of
the matter. It is overlooked that a person
lives the type of life by which he earns his
bread. The imparting of prestige to voca-
tional training will therefore satisfy his
amour propre; but will not furnish means
whereby he can cultivate his mind as in the
case of the person who follows a profession
linked with cultural education. We can get
over this difficulty if we make vocational
training, a real equivalent of cultural educa-
tion, and not merely confer on it an equality
on the basis of University Regulations. We
can succeed only if the cultural studies for
our future peasants and craftsmen, are
taken up, not separately, as additional work
divorced from vocational training; but
approached through such vocations, as their
integral part. In other words we should try
to centre the educations, of the child round
_ one or more basic vocations. The Wardha

scheme contemplates a training of this type.

Some of the basic education schools have
carried out experiments on these lines, with
a fair amount of success. The choice of
vocation made—spinning and weaving—does
not however take proper account of the
statistics of the type of vocations followed
by the large majority of our people. A
very comprehensive and graded course of
instruction is most of the subject considered
necessary for teaching in village schools, can
be drawn up, centering round agriculture
and its evolution; or in cities round a
group of crafts and trades.

WHAT ARE HITLER'S PLANS FOR THE
FUTURE?
Taken from the Indian Information, Vol.

VIII, No. 70, March 15, 1941 and intended to
be explained by teachers to their pupils,

On the Land
How big is Hitler's fighting army now ?
About 225 divisions, equalling 4,500,000
men with avcillary troops. Thirteen divi-
sions are armoured and ten motirised.

How many of these troops are in the
West 2 One bundred and forty divisions
—ten In Norway, fifteen in Denmark,
Holland and Belgium, forty on the Rhine,
seventy-five in France (thirty of these in
South France).

Where are the rest of Hitler’s men ?
Sixty divisions face Russia in Poland and
East Prussia, fifteen are in Rumania, five in
Czechoslovakia, five in Austria. Probably
there is a daily steady movement of troops
from the Rhins and East Prussia into the
Balkans. A limited number of Nazi troops
are in Italy.

What does all this vast line-up protend ?
With his forces so disposed, it isa fair
deduction that Hitler does not intend any
substantial intervention in North Africa,

Rather does it suggest a big-scale assault in
the west.

Has Hitler enough men wmassed for a
Balkans adventure? Ample. And there are
plenty of reserves further. north which can
be moved as long as he is sure Stalin does
ot intend to intervene against him.

‘What does he plan to do in the Balkans?

- Balkans campaign does not necessarily
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fnean simply aid to the Ttalians fighting
against Greece and an attempt t.o reach our
navy in the Eastern Mediterranian. A full-
scale Balkans war would probably n.lea.,n
Hitler’s great gamble to defeat 'Brlta.\n
militarily in the Near East by cutting the
Rritish Commonwealth in two.

. of[n the Adir

How big is Goering's fighting Luftwaffe
now ? Approximately 5,000 first line planes.
There are 2,800 bomber and boml')er
reconnaissance air eraft, 1.000 single engine
fighters, 500 twin-engine fizhters and 70,0 to
800 costal and army Co.operation planes.

What is Hitler’s strengthin long-range
bombers and short-range dive-bombers ? He
hag more long-range bombers now than any
other type of aircraft. They number about
1,600 and dive-bombers are betwen 700 and

800.

Where are the rest of his Warpla.n'es? He
has sent some hundreds of his a..l.rcra,'t
to the Balkans and Sicily. They mclt%de
long-range fighters and army co-operation
planes, but mpostly Junker 87 dive-bombers.

How ts the Luftwaffe organised ?

It is split into five “air armie.s" anq two,
probably three of these are stationed in the
west. They have to cover the two thou-
sand mile coastline, from Northern I.‘Torwa.y
to Biarritz, and operate in .the air war
against Britain. The rest of them guar?
the Russo-German frontiers and Hitler’s

occupied countries in South-east Europe.
What does this line up mean? That

Hitler has plenty on his plate.

If Hitler does not invade Britain what -
will he do?

He will concentrate ou building up his
coastal strength, particularly his Kurier
four-engine bombers for raids on our shipp-
ing in their wesiern approaches.

Will we be bombed incessantly again?
There is reason to belive that attacks in the
future will be on an even heavier scale
than before.

THE DUTY OF THE HISTORIAN

The Right Hon’ble Sir Akbar Hydari,
P.C, DC.L., in his speech before the
Archaeological and Historical Society,
Hyderabad, gave the following caution,
which is a value to students, teachers and
writers of History —

“The field for research in History is
equally wide, for th2 present population of
the Deccan, and their culture are the
outcome of the mingling of many races,
several of which entered the Deccan even
before the Aryans. Itis for the historian
to trace and judge impartially what con-
tribution each of them has made to this
composite culture. If we look back from
modern times to 200 years ago, we find that
during the English rule cur mode of life,
our speech, our social and political views
and even our educational ideals and literary
and scientific institutions bear a strong
impress of Eoglish civilization and culture,
As with the British rule, so with the Muslim
rule of 700 years, which made a substantial
contribution to the culture of Indi; afor
example in fine arts, social customs, which
according to the tenets of Islam treated all .
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- human beings as equal without any distinc-
tion of colour and caste in a sturdy but
enjoyable outlook upon life, and above all
in straightforwardness and honesty of pur-
pose. - It is surprising that some eminent
historians of India havs tried to dispens:?
with the Muslim rule of the Deccan and
South India by writing such books as
South Indian Invaders or South Indian
Marauders. Nobody can regard such works
as Gustirt. It is spreading venom and caus-
ing discord among the various elements
‘which constitute the Indian nation. Liooking
further backward, we havs the Kakatiyas,
the Yadavas, the Rashtrakutas, the Vaka-
takas and the Chalukyas, who apparently
did not belong to one race, and to consider
them all as Aryans is a highly debatable view.
Going further back we have the Andhras,
who belonged to quite another race than
their rivals, the Sungas of Magadha.
De. D. R. Bhaandarkar, who his until re-
cently ths Carmichael Professir of History
at the University of Calcutta and who is a
Poona Brahmin by birth, has mide illumi-
nating research in the origin of the different
dypasties of the Deccan. His view is that
some of them are Scythians or bear astrong
admixture of other foreign races.

- Now I appeal to the professors of History
of the Osmania University, professorsin the
same subject at the Nizam College, research
students of the Osmania University and
other scholars of Hyderabad who are engaged
in the study of History, to carry on their
researches in a dispassionate manner with-
out any communsl or racial prejudice. If
History is written in that spirit, I am sure
that we shall begin to respect one another

and our differences will soon disappear, 1
may also venture to sound a note of caution
in respect of the historical literature which
is being compiled at considerable speed in
Hyderabad either by "private scholars or
under ‘the auspices of the various
institutions. Too much  imagination,
tro  much  generalisation and  too

much national pride are bad. These excesses -

spoil the value of the work and make His-
tory either fiction ora coarse kind of pro-
paganda which bas no scientific value in the
eyes of scholars. I do not mean any dis-
couragement nor any obstruction in their
work, but what I wean is that, ifa certain
restraint and supervision are exarcised, the
quality of work will improve.

PLEA FOR INCREASING THE GOVERN-
MENT’S CONTRIBUTION TO PROVIDENT
FUND FOR TEACHERS IN
NON-PENSIONABLE SERVICE

Mr. T.P. Srinivasavaradan says as
follows in the South Indian Teacher, Vol.
X1V, No. 4, April 1941:—Since 1930 there
has been a continuous decrease in the rate
of interest offered on cash certificates and
the presant rate which was introduced on
1st July 1936 works out to 24 % (The
above figures are taken from the same
booklet). If on a deposit for five years the
Government are prepared to offer a higher
rate of interest, it stands to reason that for
longer periods, say 15 to 20 years, the rate
of interest should be higher. Our deposits
are utilised by the Government of lndia
which borrow in the open market at 8 9%,
None of the loans borrowed by them carry
a lower rate of interest than 3%. That was
why the South India Teachers’ Union sub-

How textbooks are selected.

OUR REPRESENTATIVE.—When [ called upon you last year, Sir, you were
almost overjoyed to see Martin’s New Study Readers, so much so that you promised
to usethem in your school. 1 feel disappointed, Sir, to find that you are using some

other Readets’ instead.

(The Headmaster is thoughtful.)

OUR .REPRESENTATIVE.-—Very likely it is a disappointment to you also.

HEADMASTER.—Frankly, it is so. Ycu don't know how much my pupils have
suffered thereby. At the last minute, considerable pressure was brought to bear on
me, and | had to yield. What | feel very much is that the present Readers are inferior
to Martin’s New Study Readers in so many respects. And the worst of it is that | am
not allowed to change the Readers in one year.

80% of Headmasters prefer Martin’s New Study Readers to
others; but for one reason or another, they are dropped. Duty
demands that the interests of the boys should be safeguarded.

When books are selected because of their merits, WE SCORE,

Where baneful influence is allowed to mar your judgment,
we confess WE LOSE.

T

Primer, As. 5 ; " Reader I, As.7; ReaderIl, As. 9;
Reader 111, As, 12 ; Reader IV,_ As. 14; Reader V, Re. {.

K. & J. COOPER - PUBLISHERS—BOMBAY, 4
Sole Selling-Agents for the Madras Presidency:

The Christian Literature Society for India, Park Town, Madras.
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mitted a memorandum some four years
back to the Director of Public Instruction
to represent to the Government of India that
our deposits under the provident scheme
should be treated as special depositsand the
Government should allow a higher rate of
interest than what is allowed to ordinary
depositors. It is understood that thougha
representation was made, the Government
of India turned down this proposal on
administrative grcunds. At present the
teacher subscriber's deposits in the savings
bank carry only 134%. interest, whereas the
contributions to Government provident fund
by Government servants carry 47.com
pound interest and the deposits of teachers
employed in local boards and municipalities
carry 337, compound interest. They were
once carrying 437 and 4% compound
interest respectively. If a teacher subscriber
deposits in the savings bank every month
Rs. 10, being his contribution and that of
'the management,then at the end of 25 years
the amount to his credit will be, if the rates
of interest are 13%, 87, 4%, and 437, Rs.
3,636.10-5, Rs. 4,545-88, Rs. 5,100-10-10,
Rs. 5,476-6.0 respectively. As the rate of
interest on deposits in the savings bank is
only 13%, the Government’s contribution is
‘only Rs. 1,212-3-5. The teacher-subscriber
will then get with Government’s contribu-
tion Rs. 4,848-18-10 which is higher than
the amount he would get if 37, interest had
been allowed ‘without Government’s contri-
bution by Rs. 308-5-2 and which is less than

[}

Rs. 5,100-10-0 which the teacher-subscriber.
would get without government’s contribu.
tion if 47, interest were allowed. We can,
safely assume that the government’s contri.:
bution is only Rs. 803-5-2 which is not 33
1/8% of the amount at the credit of the sub-
scriber but only about 892% as their
borrowing rate in the open market rate s is
not less than 8% and which rate in fairness
they should have allowed on our deposits,

The teachers are not unaware of the
advantages of depositing their contributions
with those of the management in the post
office savings bank. The security behind
the savings bank is that of the Government
of India who are responsible for the pay-
ment of interest and capital, the post office
merely acting as the agent. For reasons
th@t the present rate of interest is very low
and is not likely to rise akove 3% even
under favourable conditions, that every pie
spent on education is national asset, that this
s a surplus now, the Ilccal government
should sympathetically consider the re,
presentation made by the South India
Teacher’s Union that the Government’s
contribution should be increased from one.
third to one-half. By so doing the additional
expenditure the Government may have to'l
incur will lie between Rs. 20,000 and;
Rs. 30,000 a sum which is very small for'i
the Government, but will go a great - way toi

- help the teacher-subscribers.
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A SCHOOL HISTORY OF INDIA, by the late M.S. Rs/A.P.
Ramaswami Aiyangar, for Forms IV, V and VI,
(5th edition) e 112 0
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ELEMENTARY SCIENCE—NATURAL SCIENCE,
Puysics and CHEMISTRY, by'K. C. Ramaswami Aiyar,

V. N. Viswanatha Aiyar and P. A. Narayana Aiyar,
for Forms Veand VI (English)

MALAYALAM EDITION OF THE ABOVE translated by
" C.S. Venkataraman, B.A., L.T. Paysics & Cuemistiy 1 4 0

112 0

NATURAL SCIENCE - | 0 O
MALAYALAM SCIENCE FOR FORM 1V,

General Editor P. A Narayana Aivar o, ... 080
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ELEMENTARY CHEMISTRY, by the same author - 012 0
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A COURSE OF GENERAL MATHEMATICS, by
V. .Raghunatha Aiyar, BA., L.T, for Forms IV,
"V & VI (English)
TAMIL EDITION OF THE ABOVE, by the same author
A MANUAL OF ARITHMETIC, bv the Late S. Radha-
krishna Aiyar, B.A., for Forms. IV,V & VI
ELEMENTARY VIATHEMATICS by the late Rao
Bahadur P, V., Seshu Aiyar and V. Venkata%ubbayya
Part I1 for Forms IV, V & VI
PR%BLEMS IN ARITHMETIC by the late S, brmlv asa
iyar .
ELEMENTS OF ALGEBRA popularly known as the
Thyee Authors’ Algebra, revised by N. Panchapagesa Aiyar,
for Forms V & VI
PREPARATORY ALGEBRA, by V. Raghunatha Alyar,
A NEW GEOMETRY FOR HIGH SCHOOLS, by
{X/ Adlgllshnaswaml Aiyangar, M.A,, L..T,, for Forms
an

MIDDLE SCHOOL CLASSES

ELEMENTARY MATHEMATICS, by the late Rao
Bahadur P. V, Seshu Aiyar and V. Venkatasubb; 1yya
(English) Part I for Forms I, Il and III

TAMIL EDITION OF THE ABOVL translated bv
S. Sivaraman, B.A., L.T.  Part I for Form I, As. 12

Part II for Form 11, As. 10; Part III for Form M, As. 12.

TELUGU EDITION OF THE SAME, translated bv
A. Jayaram Row and S. Krishna Row
Part I for Form I, As. 12; Part II for Form II, As. 10;
: ‘Part LI for Form [Il, As. 12

A TEXT-BOOK OF ARITHMETIC FOR [LOWER
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swami Aiyar
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Major C. K. Nayudu, India’s greatest crie.lteter,
says: “I have always found a éoocl cup of tea a great
refresher during a game of cricket, hockey, soccer, tennis
or any other game. It is a stimulant of the mild and
barmless kind. 1 stronély advacate this l)everage to those
that partake in any strenuous game.

Tea is the only drink I love. 1

cannot do without my tea in

the moming and evening.”

TEA Stamina

Read our new Sports Brochure entitled, "T_ea for Stamina”
and see why the leading sportsmen of India recommend tea for
endurance and stamina during and afte{ games. Please cut
out this coupon and send it, together with your name, address
and occupation to the Commissioner for India, Indian
Tea Market Expansion Board, P. O. Box No. 2172, Calcutta
who will send you free of charge a copy of the Brochure,

NOERTED BY THE INDIAN TEA MARKET EXPANSION S8OARD n 132 M
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VIRGINIA WOOLF—A TRIBUTE

By Sr1 T. R. PaDMANABHACHARIL M.A.

IRGINIA Woolf is no more. With her
v has passed away the leading intellect
of the postwar movement for the emancipa-
tion of women. The last war gave a great
opportunity to women of advanced educa-
tion to emerge as writers, .and s Frank
Swinnerton observes, “Chief among these
women, and since every class must have a
rallying point much vaunted by enthusias-
tic cheer leaders, idol of them all, is Vir-
ginia Woolf.”

A daughter of Sir Leslie Stephen, the
great critic and biographer of the last
century, and the grand-daughter of Thac-
keray, Virginia Woolf may - be said to have
been cradled in the English fiterary tradi-
tion. If by birth she is related to suck
eminent names in the history of English
scholarship as Darwin and Symonds, she
affiliated herself by choice of matrimony
and literary predilection to the small coterie,
:nternationally famous as the Bloomsbury
group, copsisting of herself, her husband,
Teonard Woolf, ber sister Vanessa, and her
brother-in-law Clive Bell, who had the auda-
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city to compare Virginia Woolf with Dostoev-
sky and Joseph Conrad, E: M. Forster, Liytton
Strachey and J.M. Keynes. She married in
1912 Lieonard Woolf, a Cambridge man
who had retired from the Ceylon Civil
Service, and settled down with his wife in
London, and besides editing the ‘Nation’
was actively engaged in running the
Hogarth Press which issued the works of
the leading intellectnals of the younger
school of poetry, fiction and philosophy,
Her genius is “A Sample of Heredity”, and
after having been schooled at home, where
among other studies she learned Greek,
and had met and conversed with most of
the celebrities of the age, such as, Meredith,
Lowell, Oliver Wendell Holmes, Stevenson,
Ruskin, Hardy, Gosse, Mark Pattison,
Trevelyan, Morley and Bruce, she began
her literary career asa Writer for the
‘Pimes Literary Supplement.’ A small
volume of short essays soon made her
famous as a keen critic with o brilliant
style, classical tastes and advanced views,

Her earliest novels, ‘The Voyage Out’
(1915), and ‘Night and Day’ (1919) are
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well  within the conventions of the
Edwardian fiction. Both ‘‘were recognis-
ably attempts to spin from the aunthor’s
. preoccupations coherent and continuous
narratives.” - The short stories in ‘Monday
or Tuesday’ (1921) are experimental in
form, while ‘Jacob’s Room’ (1922) marks a
bold departure. It is a novel of character,
but of a single character, Jacob, who is
realised for the most part through the
reactions of those who come in contact with
him. Nothing can better illustrate her
‘technique of what William James called the
“Stream of Consciousness”. As observed
by Dorothy M. Hoare:—*It is obvious
that the method employed is an extraordi.
narily good one for revealing the chance
illaminations, the momentary impressiens
which fill the mind-—in this instance the
mind is like a sensitive plate which receives
the impressions and develsps them all
quite clearly and all at the same time. It
is equally obvious that any other chance
set of impressions would here do almost as
well to convey the feeling of flux, of in-
congruity, of the drifting forms which
dbscure at the same time as they are part
of, ' the reality after which ome strives.
Again, clearly, there are two chief points of
development for this miethod ; one, the
insistence on the value of momentary im-
pressions, and secondly, the attempt at a
kind of relativity —the feeling of everything
going on at one and the same time. It will
be seen that these two things form the
technical considerations for Virginia Woolf.”
, Her next novel, *Mrs. Dalloway,’ represents
the first complete triumph of her technique.
“Nowhere in her work is there a better

example of the co-ordination of time and
place than in this book.” In ‘The Waves'
she has exemplified her own suggestions
made in ‘The Common Reader’:—*Life is
not a series of gig-lamps symmetrically
arranged; life is a luminous halo, g semi-
transparent envelops surrounding us from
the beginning of consciousness to the end.
Is it not the task of the novelist to convey
this varying, this unknown and circumscrib-
ed spirit, whatever aberration or complexity
it may display, with as little mixture of the
alien and external as possible?” In the
words of a well known critic, * The Wayes”
(1931) is an ambiguous attempt to convey
the movement of life, or of a group of lives,
without having recourse to the worn expe-
dient of an crdered narrative.”

Virginia Woolt defends her literary creed
in her critical essay, “Mrs Beonett and
Mrs Brown” :=¢I believe that al] novels.,,
deal with character, and that is to express
character—not to preach doctrines, sing
songs, or celebrate the glories of the
British Empire, that the form of the novel,
so verbose and undramatie, so rich, elastic,
and alive, has been evolved.” Towards the
end of the essay she identifies character
with life itself ;and of ‘Mrs Brown’ who

first represented humanity, she says, “she is,

of course, the spirit we live by, life itself.”

Each of her characters, Jacob, Dalloway,
Mrs Ramsay, for instance, are incarnations
of an “unseizable force’ and they struggle
with the unanswered and ubanswerable
question, nawely, What is the meaning of
life ? Hence is there much of poetry in her
works, and the magnificent prose of her
pen makes hera master of the written
word. '

b i one: anaane o ]

CREATIVE ART
By Sri RUkMINI

RT should not be merely a subject of the
curriculum, but it should be a spirit
that pervades every subject. Real know-
ledge can come only through happiness. So
far as I have observed, not only in India
but throughout the world,I find young
people respond to rhythm, to music, to
colour, to everything thit is beautiful. It
art is taught in a creative, enthusiastic,
happy way, youug people prefer art ‘to
any other subject. But they would enjoy
every subject if art had a place in every

classroom.

Art can be correlated with every subject
of the curriculum. Especially I would
stress the use of drama in the classroom
itself to quicken the desire to learn. Art
will give what no other subject will givc'a—-
life and interest, and in this way the creative
expression will be stimulated.

The ages of ten or eleven to thirteen are
psvchologically very interesting. Then the
the child is begioning to learn consciously
what he has learnéd before the age of seven

unconsciouely. The unconsciousness  uf

childhood remains, but the young person is
beginning to understand the whys and
wherefores for himself.

An emphasis should be placed on life
rather than upon form. Weare beginning
at the wrong end when we start teaching
form because art is first life and then form.
Usually art teachers think form comes first.
Many times the art teacher tries to make
up for the deficiency of a pupil who for

IN EDUCATION
Devi ARUNDALE

example paints a peacock, if he feels that ‘
every feather is not correct in the painting
of that peacock. IBut more important than
the peacock is “peacockness,”” the impression
of the peacock, a fourth dimension in art.
Once there is the spirit, it is easy to acquire
the technique. Why do we separate art
and life? So many think that art is a picture
hung on the wall, Art is the form, the’
result of life expressed, anl it will come
automatically the moment an opportunity
for free expressioh is given in every possible
way.

Our textbooks should be beautiful and
Indian. If we had such textbooks, we can
even imagine a child in the second form
wanting to read the textbook of the fifth
form, because it was so beautiful. This
literally happens to our Montessori children
whose knowledge of history, geography and
other subjects is equal to that of the sixth
form student. ’

The child is nearest to all that is naturals
unconscious, free, happy. The child is
nearest to Divinity. What is the expression
of God? It is life, creativeness. God has
created you and wme, and the children
who are little Gods can create.
Our children are little Gods, and if
we can release the spirit which is in them
we will find that their own expression one

day will produce a technique which is the
art of life. 4

Everyone who is a teacher has a magni-
ficent responsibility. The future of the
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world remains in the hands of all of you. As
teachers we can do so much, but the less we
do it in the form of teaching, and the more

.we do it in the form of example through
joy and pleasure and play, the happier will
the atmosphere of the classes be and the
more the children will learn.

Art, I feel, is the true backbone of educa-
tion. With a real study of Art, we will
once more bring into existance.the true pur-
pose of education which is to help young
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people to grow into splendid citizens, great
men and women.

We must not forget the true spirit of
India. We must know our horaes, the State
in which we live, our arts, our culture, our
poetry, music, dance. Only when we are
plunged into the spirit of India do we really
bring back the true culture which has no
nationality whatsoever. All this we can
do if we can stress this creative spirit which
is as much a part of education as it is of art,

THE T.EACHlNG OF HANDWRITING
By Cr. L. Sastri, M.A.,, B. Ep. Masulipatam

“THE handwriting bears an amnalogy to
the character of the writer, as all
voluntary actions are characteristic of the
individual.” This is pure common sense.
Henry Frith, the author of a book on
Graphology, cites the evidence of such clear-
headed writers as Disraeli, Geethe, Walter
Scott, and others who maintain the possi-
bility of deducing character from hand-
writing. . Some may assumeé a peculiar
* stylé in their handwriting which may seem
quite at variance with their true caligraphy.
8o, Frith maintains that handwriting
will help to reveal the writer’s character,
only if it be “spontaneous and unstudied.”
So, he takes several types of handwriting
including some specimens of signatures, and
delineates the corresponding characteristics
of the concerned writers.

“Tell me yout compahy, I shall tell yc;u

your manners,” says Charles Lamb. But
Henry Frith says: Show me your hand-

writing and 1 shall tell you your character.”
The complete history of any individual cannot
be deduced from his handwriting alone; but
if carefully considered, the hand writing
will, however, ‘give a clear insight into a
person’s true character, his tendencies,
temper, disposition, virtues and vices.’

A brief survey astohow to tackle the
problem of judging one’s character from
one’s handwriting is quite in order before
proceeding to the teachidg of handwriting
In  detail. Graphologists consider the
appearance of the writing, its even or
ascending or descending nature, The frst
states that the writer is healthy, frank,
considerate and firm, the second that he is
ambitious, active and energetic and the
third that he is despondent, timid and
weak, Graphologists also consider the
letters, one by one, the initials, spacing of the
words, spacing of the lines, slant of writing,
form and size of lettersand presenc;. of

classic.
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fdourishes. - Flourishes always represent th.e
writer’s imagination and poetic taste, but if
carried to extremes, obstinacy, arrogance,
and self-sufficiency... Proper spacing ?f t'be
words and lines and their alignment signify
neatness, order, sincerity eco'non'nf and
Jucidity of the mind. Gharacter: is d.lscover-
ed to a great extent by considering .the
initials and the termina,ls, where the whims

and fancies of the individual are spontane-

ously expressed.

Some letters of the alphabet aré r.ea.llly
yery expressive and they are the capita sd,
¢ D, L, M, N, and the small d, e: m, 0 an
t.’ The small ‘d’, and the small ‘t Wl.th its
crossing, are really wonderful touch-stones
for vanity and imagination !

. ushing nature has never
the loops of o’s and a’stA
passage from Frith. “If a,l?y one.can com-

the handwritings of illustrious perso-
o he or she will at once perceive how
the characteristics of the individufmlﬁ are
reproduced. Liook at Mr. Gladstone's hrm,
ful’, rather sensuous but ener-
getic, quiék-tempered Writi‘ng- Ris obstinate
bars to the t's show despotism; the a,ngulla,.
rity of the letters, quick temper; the un(;u a,t.
ing writing, finesseé the thlf‘,kness ) : it,
firmness, obstinacys love of enjoyment ol &
more or less pbysica.l character, and s}: o;.'
Oliver Cromwell wrote & bold, steady hand ;
So did the Eighth Harrys a',nd Charles the
Pirst a fine open, ca.n.dld,. weak hand,
irresoluie to & degrees while h\s. sozi Charles
a very dissimulating hand.
agail, is clear and
h a manly hand,

An open and g
been known to close

nages,

tenacious, ‘tact

wrote
' Washington Wit

Moore the poet, an easy-going, careless,
running hand as of a man easily influenced
by his surroundings. Wendell Holmes a.
graceful finished hand- Mary, Queen of
Scots, an elegant, sensuous hand, gentle and
yet with traces of firmness, though simple.
Elizabeth's hand is severe and bold. So
instances might be adduced almost ad
snfinitum to prove that the writing is due
to the brain and not to external influences.”

Now, it is necessary to consider whether
improvement in handwriting will facilitate
improvement in character. Certainly !
Though the process cannot be clearly dis-
cerned, still it can be safely argued that
both go hand in hand ; the development of
muscular habits will enable the develop-
ment of mental traits, to a considerable
extent. Therefore, the building up of
character, which is the ultimate aim of the
school, should also be sought for through
this indirect way of improving the pupile’
handwriting and regulating their voluntary
muscular actions. Thus the problem of
handwriting is of great concern to the
teacher, and since boyhood is the period
full of educative possibilities, the teacher
should try to enforce the right methods for
improving the handwriting of pupils of that
plastic period.

Then, what is the problem of handwrit-
ing? Prof. Peter Sandiford of the Univer-
sity of Toronto states that “the problem is
the discovery and development of muscular
habits which will result in legible, speedy
and aesthetic handwriting with the least
expenditure of time and energy ” His table
is very useful in this connection.
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Legibility.

Spacing of words
Spacing of lines

Slant of writing

[ S

Form and size of

Secured by

5. Regularity of letters
& slant

6. Absence of flourishes

The teaching of handwriting to the boys
means, enabling them to secure legibility,
speed, and wsthetic appearance, in their
respective handwritings. The aim of writ-
ing, as our Toronto Professor says, 1is to
render automatic the recording of thought.
“ Writing is dependent upon the organisa-
tion of a complex set of habits out of innu-
merable inherent movements. Writing
therefore tends to become individual in
character, because the basic elements of arm
‘and finger movements which go to its make-
up, are individual.”

Prof. Sandiford’s precautions may be
presented in a nutshell and they can be
taken advantage of by the teacher while
teaching handwriting to the boys.

1.. Flourishes, specially at the beginning
and the end of & word, are deprecated.

Ease of movemaent

Rhythm of movement

Speed Aesthetic Appearance

Form of letters

Regularity of writing

Slant of writing

Size of letters .
letters Continuity of letters

Method of holding pen
and placing paper

Kind of pen and paper

2. There should be wide spacing of the

words and lines and there should be no
overlapping of loops and tails. In other
words there should be proper alignment,
uniformity in size of letters and uniformity
of spacing. |

3. Specd of handwriting should not be.

, purchased at an undue sacrifice of quality.

4. The handwriting movements should
be properly regulated.

"

5. Counting by the pupil as he writes, or
even writing to the beat of a metronome or
to a gramaphone record, is probably useful,
as it maintains the rhythm of movement.

The standard of handwriting in the
schools is nowin a very sorry plight and
the teachers should therefore take great

care to improve it by considering all the
above points discussed in detail,

TEACHING OF GENERAL SCIENCE IN THE NEW
EDUCATION

By Sr1 RapHa KRISHHA Kavn B.Sc.B.T., Kashmir

OWN through the ages, the chief aim of
D education has remain»d a great contro-

v.ersial point, but all educators una.nimou.sly
hold that it is “mind-making,’ not mu'xd
filling. Till lately Science Was includ.ed in
the curriculum chiefly {or its informational
value for a certain class of people and Was
relegated to the position of an optiOnal.or
elective subject. Physical Science .conglst-
ing of Physics and Chemistry was introdu-
ced as an optional subject in 'the Secondary
Department. Educationists 11 our country

realized that to make the education of the

nation comprehensive for its regeneration it

should also be dirsctly related to the physic-

al environment of children and should

afford them opportunities for acquiring

powers of intelligent observation. While &
habit of right observation 1s formed, the
senses get trained ; and thus the: g?,tewayrs
of the mind are cleaned to illumine 1it. ’?he
habit of correct observation also provides
food for thought which in turn develops the
mind. Intelligent observation  of t.he
patura) objects and phenomena, dra.“fmg
right inferences therefrou'l, a,m.l co'mpa.ns.on
of idesal constructions in m?a,gma,tlon with
conorete materials lend uzmve?lled opportu-
nities for the right stimulation and the
necessary simultaneous

tion. This
and phenomens constitutes Nature study,

which is worganically the earliest and
undifferentiated phase of all Sciences” and

control of imagina-.
observation of natural objects:

covers their preliminaries. It i3 therefore
that the inclusion of elementary portions of
Physics, Chemistry, Botany, Zoology and
Astronomy in the curriculum for the young
children has been considered to be necessary.
The inclusion of Physiology and Hygiene
needs no comment as evidently it is to give
children kunowledge of their own (human)
machine and its proper upkeep. The ele-
mentary portions of the seven branches
relating to our physical environment have:
been brought under one system and called
General Science. From what has been said
it clearly follows that General Science does
not constitute mere observational data; its
investigations are based on experimentation
and organization of inferences drawn. Thus
General Science gets differentiated from its
parent, the Nature study- Study of Gene-
ral Ncience should go a good deal in deve.
loping a logical mind, a critical judgement
and capacity for methods of organization.
The history of scientific discoveriesand the
life-stories of, scientists provide a picture of
the great work done; painstaking habits,.
failures and successes of these great men
make a lasting impression on the child mind
of roan’s endeavour. Knowledge of the
broad outlines of the scientific principles
does not make a man a foreigner in his
own land. it enables him to understand
how modern triumphs of electricity, the
telegraph, telephone, radio, talkie etc. work.
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Tho foregoing creates a necessity for making
mention of how this part of the education
of children is to be executed so as to achieve
maximum benefit from it. Nature stuly
which forms the basis of this work needs to
be done direct from the objects and not
from their pictures or models. The objects
should, so far as possible, be in their natural
environment and not in captivity as birds or
animals in cages. Exceptions may be allowed
in the case of wild animals whosestudy
has necessarily to be made under artificial
conditions. Study should continually be
done as in the case of germination of seeds
and growing of plants. Thechildren should

_observe things for themselves though under

the guidance of the teacher. When children
are drafted for this “work,” the study no
longer ‘assumes the form of a task for them,
it releases the young investigators’ impulse
for activity and takes up the role of construc-
tive play for them. They observe things,
they think, draw conclusions and acquire
knowledge through self-activity. Unfortu-
nately it has been very often observed that
books have been written for children which
contain information about the natural
objects in the environment; such ‘books,
when placed in the hands of young children,

- leave no necessity for them to acquire this
'knowledge through their own effort; they

take the information on “trust or on autho-
rity.” Such books do great harm to young
children by killing altogether their initiative.
It again enc:)utages them to stuff their

minds with the information and deprives -

them of the advantage of opportunities
for mind-making. This does not mean that
there should be no books for children in

connection with Nature study. There
should be books for this purpose and the
question of the desirable type will be
discussed later.

Theimportant point which needs great
stress in connection with Nature study is
the expression of the instinet of collection jn
children. Experience has shown that under
proper guidance children collect many
beautiful natural objects like eggs, nests,
feathers, beautiful insects, leaves of different
types and flowers etc. This affords them
an opportunity for building a museum for
their schools and in ereating a love and
appreciation in them for natural objects.

The iostinct for collection thus gets a
right channel for its expression and sublima-
tion.

The work of Nature study may be done
upto the age of eleven, but beyond that

At will  be necessary to add experimental

work as well and to take the differentiated
branches of Science as such. Here again
the children are to be left to their own
initiative and “should be told as little as
possible but induced to discover as much as
possible.” Tt is not the acquisition of truth
that matters but the search after it, ag jt is
the investigation that provides mental
training. Meikle John once said: “Pioys
Pestolozzi is filled with measureless reémorse
when he finds that he has given a boy a
concept instead of inducing him to find it
himself.” These facts made Armstrong
state that in. learning Science children
should, as far as possible, be placed in the
position of original discoverers. Children
should work as bands: of detectives  and
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should investigate things for themselves.
To place children in the position of original

* discoverers is not always possible, the chief

difficulty being that of time, the large
number of students and lack of apparatus.
Besides, many things have been discovered
as g result of a happy accident or ac inspi-
ration. But so far as possible this principle
should not be overlooked and children should
be allowed opportunities to investigate
things in the position of original discoverers.
Where it is not possible, the inductive
method can be used with good results. The
method of discovery has many times been
wrongly used by teachers. A teacher once
taught in a period of thirty minutes extrac-
tion of urine by kidneys to the class by
showing a dissected kidney and eliciting some
information from them; another taught
pollination and fertilization of flowers like-
wise. They flattered themselves that they
had ‘taught these topics to children by
the heuristic methcd, not appreciating how

- much time it must have taken the original

discoverer to acquire this b.it of knowledge.
It has ‘also been found that teachers tell
children that they have samples of pure
and impure water or acids and alkalies
before them and they will find what they
are. The teacher uses the method of
verification—a pseudo method of discovery
—and thinks that he has placed children in
the position of the original discoverer. Such
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instances are to be guarded agaicst and
where it ic not possible for children to play
discoverers the
teacher should not feel flattered by only
believing that he has succeeded in using the
Heuristic method. So where the Heuristic
method is not pcssible simple inductive

the role of original

method may be employed avoiding tellihg
as much as possible. At this stage also
books should be such as will induce children
to self-activity and the atmosphere of lecture
should not permeate them,

One of the important features of the New
Education is the interaction of various topics
or subiects studied which will avoid waste and
maintain the unity of mental growth. This
requires General Science also to be taught
in co-ordination with othersubjects of study
To a fairly good extent it has been found
possible to correlate General Science with
other subjects or to have topics from the
physical environment as course of stud Y.
But in attempting this work it should be
borne in mind that it is the community and
continuity of subject matter that correlates,

Correlation is not, as Jobn Dewey has eaid, ,
“through the devices of teaching which g |

teacher employs in tying together things in P

themselves disconnected.” When General
Science is taught in co-ordination with other
subjects or any craft, proper methods and
devices of teaching’ the . subject cannot be
done away with,
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HE comon-reider is like the common
man. A normal human being endowed

with the usual share of intelligence and a
sensitive mind capible of responding to
buman emotions awakened by a pieceof art
recorded in literature. A person of no
pretentions, with no bees in his bonnet, free
from all prejudices and having a flair for
what he simply believes to be good liteta-
ture, all that has an appeal to his heart and
mind. He is not essentially a person of
academic pursuits nor uncommonly gifted.

The common-reader is a cbild of modern
civilization and its democratic ideals. With
the growth of education and understanding
the race of the common-reader went on
developing. There wers days when the
pundits, the pedints and the priests with
their stolid insularity held a monopoly of
all intellectual enjoyment. But slowly
dawned an era of emancipation in which a
new race of writers clearly récoguaizing the
proper sphere of their activity began to
cater for the common man. ¢ The highbrow
was ignored. Human nature and its pri.
mary instincts were approached with t}]e
artist’s appeal. The patron Was summarily
dismissed. The press and the wireless began
to seek the common intelligence. Reading
hitherto was confined to a narrow world,
was supposed to be an aristocratic pastime

and the magp-in-the street was ruthlessly

deprived of the pleasure o <1tera.ture.
Awakening has gradually. e e

' people, and literature and politics, sport and

fun have ceased to be apart from life. The
~N4H)

common-reader takes to literature as the
duck takes to water sharing its varied
delights. Lastly because of the intense mental
frustration of the common-min due to the
horrors of war looming large before him
aod his physical existence being in constant
fear of extinction—literature has come $o his
rescue providing him comfort and solace
besids enlightenment and uaderstanding ;
and more than ever has grown to.day the
need of literature especially for the common-
reader, a member of the suffering, toiling
humanity.

It will be, no doubt, unjust to catalogue
the emotional or intellectual properties of
this individual and label him as the
common-reader. Buat a general picture of
this very familiar person can be formed in
mind. We know he is not a scholar nor
exactly a bibliophile. He claims no self-
respect on the principle laid down by Mark
Pattison of Oxford, by possessing a
thousand octavo volumes. We cannot
identify him with Macaulay’s hyperbolic
conception of & ‘schoolboy.” Nor does he
carefully determine and lay down the object
of his adventures in literature. He reads, of
cours2, more for pleasure than for instruc-
tion. But it would be preposterous to admit
that he reads exclusively for pleasure or for
instruction. For him reading is a great source
of delight an1 h:does not let any ambition of
‘ornament’ and ‘ability’ obtrude in his
intellectual pleasures. He is no passionate
seeker of truth and is free from all philoso.

phig preoccupations. In fine, according to
o

‘)47_ AP.{
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Bacth, fﬁ'hé.!re‘;dé‘ ‘not to contradict and
confute, nor to believe and take for granted
but"to weigh and consider.” By his experi-
ence and observation of life he has perhaps
already acquired scales of judgment and
therefore, he never looks out for an oracle
or an orator with a Dbelief that ¢ what Plato
taught and Cato did can never be wrong.’

It would be idle to suggest that the
common-reader sternly adheres to these
special traits claimed for him. He does not
labour towards perfecting an ideal. He is
the man-in-the-street trying to seek intellec-
tual pleasure or aesthetic enjoyment here
and there in the odds and ends of literature
to the best of his capacity and within his
human limitations. He relishes what his
scanty education apd his humble share of
life and sun-shine can enable him to relish.
He does not take pains in making a scienti-
fic ‘apd systematic approach to literature.
In many cases, his reading is desultory. He
is not infallible. ~ Often his judgment may
He has his obvious failings

He nevertheless, ranges within these lines
and ‘hg,ving no axe to grind, nor having
‘pretentions of any bpature makes an inde.
pendent and unorthodox approach. Though
not a dreamer, the common reader may not
shin the author’s ‘ivory tower * and would
fain enjoy the innocent pleasures in the
weird land of Innisfree or in the company
of a lord of Tartary. On the other hand,
he cabnot be supposed to be oblivious of
the horrid realities of our world and the
*strange fears of human existence to-day.

be one sided.

Literature is not a drug for the common-
reader - nor is it'a mirror wherein he secks
to obsexve the tragedy of our life. Uncor-

rupted by prejudices and pretentions, by the
press and propaganda, the common-reader
is a lovable person. It should afford us
strange delight to talk with him on matters
of the moment, to listen to his plain unstu-
died remarks gushin.g forth with astoni-
shing courage and belief. Being no snob

nor falsely modest he makes no bones of his
fears and his distrust in things.

The taste and the needs of the common-
reader, whom we know so well, are obvious.
He has a very profound faith in sense.
He believes in reason, neatness of arocument
and straigtforward expression. HZ,' does
not usually bind himself exclusively to one
domain of literature and would flit like &
bird from Guiliver’'s Travels to the
fantastic realms of gold, or from Don Juan
to the Doctor’s Dilemma. With Ulysses
the common-reader would gladly say “I am
a part of all that T have met,” and no fear
of the rigidities and littleness of life would
shake his faith in the common bopd of
humanity. \/V"ith Terence he shall declare,
‘ Home sum ; humani nihil a me alienam
puto.” The common-reader is impatient of
tpe complexitied of ornament and exaggera-
tion which are extraordinarily garish and
vulgar. - Elaborateness and prolixity have
entirely gone out of his favour. The
nleaningful word and intelligibility in
expression satisfy him, which he-oftea finds
In the pages of Llewelyn Powys and
Somerset Maugham and the neat essays of
Aldous Huxley. Ths * wilfal obscurity of
several ultra.modern writers which masque-

) . . -
rades as aristocratic exclusiveness ” is only -

worthy of his profound contempt. The
common-reader would take a long time,

-~
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if he would at all, in preparing himself to
approve the new word-patterns of that
great creator of new prose, James Joyce.
Stern intellectual limitations embarrass

him. .

If the common-teader depends on his
personal judgment in most matters, it does
not imply any freakishness or frivolity, any
waywardness or impudence on his part.
With his intellectual training and back-
ground of personal experience he should, by
all means, be permitted to form his own
views. Prudery or wanity he cannot
tolerate and outmoded literary methods he
abhors. The highbrow and the pedant, the
cheap horrid stuff based on dreadful un-
realities and the condescending vein of an
author are readily censored by his vigilent
eye. They caunnot stand his frigid glare.
Though he may bave his favourites in
literature the common-reader does, not
despise the dreamland.  He recognizes that
drewms also have their place in the scheme
of things. He would fain observe realities
in the light of dreams and would not
condemn the latter: as absolutely meaning-
less. He would as well enjoy reading the
diary of a war-correspondent on the front
as enjoy a holiday with imaginative litera-
ture of any kind.

It has taken the common-reader a very
long stretch of time to assert his existence,
Not until very lately did literature care for
the common-reader. It was the court, the
patron or the club which formed the
author’s audience. This neglect is perhaps,
largely due to the absence of a largb and
important body of common-readers before
the nineteenth contury. Even later the

publisher and the professional critic plying
their miserable, lifeless existence at the
mercy of this audience, held the common-
reader at an arm’s length. The nobility
and the higher aristocracy which turned
back from the swelling and roaring stream
of life and which lived almost in a mist of
imaginative safety and important snobbery
often bought off literature and literary men
and thus the pearls werecast only before the
swine. This literature and its literary men
grew with a fear of life, a very cowardly
and unmanly existence. But new revolu-
tions in France and across the Atlantic
ushered in a race of sensible intellectuals
who recognized the vast energy and power
lying diffuse and unharnessed in the man-
in-the-street.  Rousseau with his clear
surgical analysis of fact realised this
strength.
only regaled but re-formed and his energy

The common-reader was not

was reorganized as much by Rousseau’s
Confessions as by Whitman’s Leaves of
Grass. The re-incarnation of the common-
man nursed and nurtured by an unintermit-

tent series of revolutions, bloody and blood-

less, was instrumental in bringing also the
common-reader along with him who was
characterized by understanding and courage
of thought. And ths race of the common-
reader has steadily been on the rise ever
since the acceptance of democratic ideals by
the civilized world. ‘

Naturally the plain man could be con-
veniently educated and tackled. His candour
and boldness commended him to our
esteem, In politics as well asin all human
activities of any significance the plain man
has held the palm and his rights and pri-
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vileges have now béen protected with a
feeling of sanctity.

Hardly ever the greater lights of the
past visualized the existence of the
common-reader. Hardly any of them tried
to satisfy his needs. None, therefore, could
foresee their significance at a distance of
time. Moreover, it is a grim irony of the

- writer’s fate that he can never see with any
definiteness the nature of the influence he is
likely to wield on his generation ; more so,
on the following ones. Yet, the common-
réader finds to his excitement and delight
that usually all potentially and intrinsically
good and great literature, though bardly
avowedly intended for him, but which
deals powerfully and beautifully’ with the
elementary passions of man owns his
sympathy and appreciation. Shakespeare
in his own way, through his exquisitely
conceived characters presented and interpret-
ed the fundamentals of life. And the
common-reader gloats over the pa.gen of
this master mind. The common-reader
seeks equally intense pleasure in the folk.
songs passionately poured out by a minstre],
wandering on’a road-way, or by a shepherd
resting op a wild heath in the pale diffusion
of a declining sun. He is never baffled by
the wilderness of *isms,” the cardinal vice
of modern intellectuality. It is related
that Florentine girls, though often not alive

'to higher literary graces, used to chant
the songs of Petrarch while selling flowers
in the streets. Perhaps this Italian poet
could not have aspired for greater tribute
and wider popularity.

.Though an insipid and obstinate hutna..
. mity constantly shirked from recognizing

the plain men and the common-reader, it
can be unhesitatingly admitteq that both
of them did exist. Only they had beeg
accumulating strength and understanding
with indefatigable vigour and unbounded
freedom, with the race of civilization.
Common-life has constantly been the cardi.
nal theme of all our great poets, all for
whom we care. ‘Poetry,’ as Professor
Hudson has remarked, ‘is made out of life,
belongs to life and exists for Jife.’ The
very stuff of our memorable poets or drg-
matists was ba.sed_ on common-life. The
handful of wealthy and well-placed people
cauld not possibly inspire g great soul to
noble thought and dignified writing. The
stamp of lastingness in this case would not
have been discovered in their works.
Common life, therefore, was not g subject
to be ignored and we find that some of the
sp]en'did pieces in literature throbbing in
the common reader’s memory to-day were
written on humble themes. Michael and
Dora are two of the many illustrations,

In bringing literature closer to life after
Shakespeare, we find a great revolutionary
in that much‘-maligned hero, Wordsworth
Hehad a deep faith in the vitality of the
comimon-man. Not only that, the common
reader too occupied a significant place in
his idea of literature——as is evident from
his well-known Preface of 1800, He tried
in an unorthodox manner to produce a new
kind of literature in which the common-
reader would find much to appreciate.
Since Wordsworth two more poets have
deserved the esteem and gratitude of the
common-reader. Walt Whitman, the
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glorious denizen of a growing America, was
a real gift to the common-reader. How

boldly could that gallant soul declare for
the Leaves of Grass:—

¢ Camerado, this is no book,
Who touches this touches a man’,

The common reader was regaled by the
innocent raptures of his prose lyrics. But
a still closer approach to his understanding
and taste, though at a considerable sacrifice
of intelligibility, was made by T. S. Eliot
who alone made the common reader see the
new horrors of his world. Eliot made thg
common reader see life as it is in his
poetic ¢ gnapshots’ of modern life. The
reader would glance into a typist’s apart-
ments on the third floor in the busy hum
of a city—the exhausted young lady back
from the office to her home. Her lover
is standing by her. She cannot possibly

notice him duly, He departs. And she—

« When lovely woman stoops to folly, and
Paces across her room again, alone

She smooths her hair by the automatic hand
And pnts a record on the gramophone.’

No doubt, we are living in’ a glorious age
when life and literature are. knit together
faithful to each other, providing the grea-
test satisfaction to the common reader.

Literature for so many centuries had

been struggling to see life and see it whole-
to feel its pulses throb in its cadences and

to-day, fortunately, Wwe &ré very close to

the goal. ' he recognition of the common
reader whose importance even Johnson had
envisaged and for whom Wordsworth
boldly catered in the better part of his
work, is an evidence of this triumph..

In the earlier stages the cominon reader
had 'a vast and hungry passivity’. Writers
of all kinds had exploited him due to his
innocence. Through many centuries of
intellectual and cultural barbarianism and
darkness, he has now emerged with 4
rich understanding of good and bad. The
tyrannies he had to suffer in the ignoble
periods of human history, the unnamed
repressions and taboos have tempered his
faith instead of destroying him. His race
is flourishing to-day. The worth-whileness
of the so-called classics and romantic litera-
ture is to be judged by this plain man, and
therefore, all literature written and pub-
lished with a view of effectiveness is calcu-
lated to win the common reader’s sympa-
thies,

His emancipation is an occasion of great
jubilation. At one time the moral preoc‘:cu-
pation of ecclesiastical life had shackled
him in the darker ages of unreason. The
classical scholar had long allowed him to
stagnate and rot. The theatres and films
did their best to corrupt his intellectuality.
Bat this prodigal son who, after a life of
squalid dissipation and after squandering his
youth in all indiscretions, has got back
bhome—Tlong exploited, long perverted, and
long subdued—will have his 'fatted calf,’

S—



WITH FRIENDS YET ALL ALONE

By MRr. SYeDp SHAHABUDDIN ABMAD, M.Sc. Allahabad

I

I;Iea,th verdant trees I sit;
And gaze upon the sky

And find delight in clouds
That float so light and high
Their fleecy contours bright
They seem to me so dear,
They wake in me a Joy,

An ;a.we, a hope, a fear.

The dancing shafts of light
Reveal the beds of stone

Of streams ; all these my friends;
With friends yet all alone.

11

_The verdant foliage
Vies with the hue of fields,
The blossom of the buds
And perfume that it yields,
Do so entrance my soul
That none but me can know
What depth they stir in me,
And set my heart aglow.
The rippling of the stream ‘
Is rich in melody
And rustling of the leaves
Has its sweet Eymphony.

111
At dusk I sit alone
On cliffs so high aloft
And view the sunset’s glow
That tints the snow so soft.
Midst gathering shades of night
The twinkling stars so clear
Like staunch eterral friends
Attract my soul so near.
That in their sphere I {eel
The throb of Friendship's pulse,
A longing to disclose
My innermost impulse.

Iv
The broken chain of hills
With snowy peaks, so high,
And roaring chasms below
And birds up in the sky,
Apd numerous glowworms
That shine at night in bush
And thunder’s deafening peal,
And sweet song of a thrush,
All these reveal to me
The secrets of Friendship,
But wake in me a wish
For mortal fellowship.

Midst hosts of Friends, I am
With Friends, yet all alone.
My feelings, I can speak

To none, Oh! ’tis a moan,

A NATIONAL LANGUAGE FOR INDIA

lN the course of his Convocation Address

at the Prince of Wales College, Jammu,
Mr. K G. Saiyidain, Director of Education,
Jammu and Kashmir State dealt with the
problem of a common language for India.
At the outset he remarked that the proposal
to conduct the proceedings of this Convooa-
tion in Urdu instead of doing so in English
marked a very significant change. It
implied that we were at last breaking away
from an unhealthy academic tradition
which during the last 150 years had great-
ly fettered our cultural development and*
literary expression. After paying a  hand-
gome tribute to the richness of the English
language and literature and its great impor-
tance for understanding the thought and the
problems of the modern world, he went on
to point out that the substitution of a foreign
language for the mother tongue as &
medium of instruction or as the medium

" of ereative work or its utilisation for ordi-

nary every day inter-course was educational-
ly unsound and & proof of intellectusl
bondage. From the point of view of
national life, it meant the creation of a
gulf between the educated classes and the
mass of the population, and making each
impervious or indifferent to the ideas, the
aspirations and the common problems of the
other. On the side of literary activity, it
resulted in turning away the attention and
the energies of the educated classes from
their cultural duty of studying and raising
the standard of their owu literatures. For,
no individual or community could express
itself freely and artistically except through
XLVII—33

the language in which it had been nurturep
from its infancy. He strongly condemned
those people. educated in Colleges whose
number, it may be thankfully admitted, is
now diminishing—who consider it a distine-
tion to speak in a foreign language, even
though incorrectly, but fight shy of using
their own language as a medium for the
expression of their ideas. It isonly an.
individual triumph and an entirely excep-
tional achievement that’there are in India
people like Dr. Rabindra Nath Tagore,
Maulana Moh'd Ali or Mrs., Naidu who can
express themselves with such force and
beauty and fluency in & foreign language.
But for every such exception there are
lakhs of students whose creative impulses
are repressed because they are denied the
the opportunity of acquiring their education ‘
upto the highest stages in their cwn langu-
ages- He appealed to the students of the
College to give the best of themselves to
the study and the development pof their own
literature,

He also referred to the question of a
common language for India and pointed out
that, although the problem bristled with
difficulties and had given rise to unseemly
controversies, it was the duty of all educa.
tionists to face it courageously. In discuss-
ing this question, people were often apt to
forget the fundamental principles of lan.
guage formation and the inevitable decrees
of History in their eagerness to substantiate
their own arbitrary and ill-founded pre-
suppositions, The language of a -people is
the fruit of the age-long cultural and social



258 THE EDUCATIONAL REVIEW

nter-course amongst the various sections »t
the people and it can neither be changed
nor corrupted nor re-fashioned by passing
resolutions or making unjustified and
unpsychological demands. But there 1s
always the danger that, if people tried
forcibly to change the natural development
of a language and to arrest the flow of the
processes of History, dearly loved landmarks
of culture and civilisation, tbat have been
built through centuries of co-operative effort
on the part of the people would be submerg-
ed. If groups and communities must fight-
for which he himself saw no jastification or
unavoidable reasons—let them do so in the
domain of trade and commerce and industry
and politics. But the educationists should
try to keep the domain of education and
the domain of language and literature free
_ from these unseemly controversies. There
are some simple truisms about language
which are so unambiguous that, if they are
intelligently grasped by people, most of the
present differences of opinion would disap-
pear. In she first place, people should
realise that language as such hasno religion.
In Egypt, lakhs of Christians speak the
Arabic language, but they look upon it, not
as the language of the Muslims, but as their
own. In China and Albania, likewise
there are millions of Muslims who speak
the languages of these countries, but they
also look upon them as their own. It is,
therefore, untrue to say that Urdu is the
" Janguage of the Hindus because a language
really belongs to him who. speaks it and,
mercifully, in this domain, Capitalism does
not operate ! There is undoubtedly a lang-
uage in which millions of Hindus and Mus.

lims in Northern Iadia carry on their daily
inter-course and it would be an act of signal
national disservice to contend that that
language is the special property either of the
Hindus or the Muslim c>mmunity. This
is the language which people use when they
are not speaking in their local dialects.
Kashmiri Muslims, for example, talk to one
another in Kashmiri and the Dogras carry
on their inter-course in Dogri. But when
a Dogra meets a Kashmiri, he uses this
common language. Similarly, in the Pun-
jab, Hindus, Muslims and_Sikhs generally
carry on their daily conversation in Pun-
* jabi; ir} Bihar, in certain parts of the pro-
vince, some people speak the Maithili dialect
but when a Punjabi meeets a Bihari, he
utilises the same common instrument of
intercourse. It is wrong and untrue to say
that this laoguage was imported from
outside; it was born and bred in this
country and Hindus and Muslims have
shared equally in making it the most pliable,
the most sensitive and the most vita! instru-
ment of expression. At difforent times in
its history, this language his been variously
called Hindi, Urdu and Hindustani. But
before the present “battle of languages” was
initiated in this country there was never
any difference of opinion about what was
meant by the contents of this langnage, as it
was unanimously interpreted to be the
language generally employed by the
Hindus and Maslims in Northern India.—

It should als> be rememnbered that this
common language of ours has many differ-
ent tunes, varying from villages to towns,
from men to women, from academic and
literary associations to the market place
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This, however, is merely a proof of the
elasticity and scope of the language and
that is why in different fields, we find it
putting on different robes. When an author
or a poet concerned with the expression of
his deepest ideas and feelings turns to the
treasures of the Hindi and Sanskrit languages
for his inspiration, it becomes the language
of Hindi literature. When as a result of
his training and cultural traditions he draws
upon Arabic and Persian for his inspiration,
it becomes the language of Urdu literature.
At this we should not cavil, for “the wind of
genius bloweth where it listeth and one
knoweth not whence it cometh nor whither
it goeth.” Subject to the general condition
that the Poet, or the artist in words, should,
on principle try to make himself understood
by as many people as possible-unless he
writes for a small and special clique, it is
true to say that, in the field of literary and
creative production, every individual writer
must choose his own vocabulary and his
own literary bias. Bat, so faras ovdinary
every day intercourse is concerned, we must
all try to use a languigs whica 1s simple
and easily uaderstandable by a large majo-
rity of people. It is only those whose
command of language is defective and ideas
rather thin, who try to impress others and
conceal their poverty by using big and
unfamiliar  words. The 1real objection,
however, is not tothe use of ‘0iy’’ words
but to the use of unfamiliar words. It is
not correct tosay that in this comwmon
language, words from Arabic, Persian, Hindi
and Sanskrit should be eschewed, because a
large majority of the words which are our
cutrrent coin have bean derived from these

languages and, if they are left out, it would
impoverish the language beyond recogni-
tion. We must remember that it has been
the special genius of Indian culture and
Tndian languages that they have always
large—heartedly assimilated words and ideas
and currents of thought which came in
from outside and their richness is dueto
their having been able to establish a
barmeny in this diversity. If the advocates
of pure Hindi attempt to exclude from the
common language of the country those
beautiful words and expressions which trace
their origin to Persian or Arabic or to the
great treasure-aouse of the Muslim civilisa-
tion or if the advocates of pure Urdu deli-
berately avoid the use of current words
derived from Hindi and Sauskrit languages
or eschew those literary associations which
ara the rasult of inter-cultural contract
between the Hindu and the Muslim com-
munities, they are guilty of most objectiona-
ble fanaticism and, consciously or unconsci-
ously, they are working in the cause of
disunity. If justsce has any meaning and
the decrees of History have any force, then
the attempts of all these purists are doomed
to failure.

After citing a number of illustrations of
unsuitable words which really had no place
in this common language of the country and
which were unjustly forced icto it, by
varrow-imminded people without regard to
the real genius and the music of the
language, he pointed out that this common
launguage, in India was not merely a distant
dream or a pious hope but that it had an
actual and concrete existence. In the
writing of many great Hindu and Muslim
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writers, one will find fine specimens of this
language. But, perbaps, its finest example
is the langnage in which Hali has written
his famous poem, “The widow’s laments”
Referring to this immortal poem Dr. Abdul
Haque had once pointed out to Mahatma
Gandhi that if ever this unfortunate country
of ours was able to overcome the present
linguistic controversies and develop a
national language for the whole of India, it
would be the language in which that poem

bad been written by one of India’s greatest
poets. In support of this argument he cited
a number of verses from the poem showing
how a linguistically sensitive and skilful
poet can large.heartedly borrow suitable
and mellifluous words from Hindi and
Sanskrit as well as from Arabic and Persian
and weave them into a beautiful and unex-

ceptionable pattern of a common Indian
language.

— ———

RELIGION AND OQUR AGE
By Sr1 P. CHENTSAL Bao, M.A, Madras

ALMOST all the changes in the Western

world since the end of the Middle Ages
are due to the discovery and diffusion of
new knowledge. The Reformation, a tremen-
dous religious revolution, brought with
it the expansion of the sphere of individual
judgment even though for a certain period
the fight against the older authority and
the ethics of the Catholic church led to the
doctrine of Divine Right. Copernican astro-
nomwy and physics and Darwnian biology
attacked and weakened the traditional out-
look prescribed by the established religious
authority. Copernicus’ book on'the Revelu-
~ tions of The Celestial Orbs was well named,
for no book ig history has created a greater
Revolution. By the magic of his numbers,
Copernicus transformed a geocentric and
. anthropocentric universe—a world that
revolved about earth and man—into a
kaleidoscope of planets and stars where
the earth paled into insignificance. The
eartil was reduced to a speck among melting

clouds. Darwin reduced man to an animal.
Man was no longer the image of God. The
world was no longer moving under divine
guidance. Nature becaine * naturyl selection’

. which meanta ruthless elimination of the

unfit. The world was for the swift and the
strong and the devil took the hindmost,

The advanc: of science and the application
of the scientific methods to the study of
religion itself has progressively delimited
the sphere of religion. Ior instunce, the
priest no longer combines in himself the
functions of the healer of souls as well as
of bodies. The distinction that has been
made in personal religion and social religion
has weakened the force of religion, And
institutionalised religion and Gods have lost
their sway over the minds of men, Again,
the spirit of nationalism has evoked among
men a loyalty which places obedience to the
religious head to a secondary place. A
Catholié  now owes allegiance first
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to the State of which he is a member. The
Pope comes next. FEconomic progress also
has steadily undermined the human interest
in the hereafter. The complexity of
economic organisation has inevitably led to
the stomach and pocket view of life
Recently institutionalised  religion i®
condemned by some who hold that religion
is the ‘opium’ which is the cause of the
will-less-ness of the masses. Religion is yet
another weapon in the hands of the classes.
Religion is a class matter, a defender of the
rich and the powerful.

It is being increasingly feltin the West
that religion is a purely personal affair bet-
ween Man and his Maker. The State must
give each man the right to conduct as he
pleases his affairs with God so long as the
methods adopted do not infringe the equal
rights of others.

HINDUISM AND THE NEW TEMPO

Modern science has no political frontiers
and this fluidity has received a fillip with
the annihilation of distance. The whole
world has now been reduced to one unit.
The celf-sufficient village is nc longer
insulated. Its life isinextricably wound up
by the lines of communications with the
rest of the world. To talk of the Unchang-
ing East is to miss the trend of the times.
The old order of things is yielding place to
new, slowly but surely. As a result of
increased mobility Hinduism is forced to
reckon with new and enormous social pro-
blems. Is Hinduism a hidebound religion
which is intolerant of change? Orcan it
succesfully tackle the problems ? Before we
see its capacity or lack of it, let us see what
is Hinduism. .

¢ Definition is the essence of philosophy’
said Jeremy Bentham, the great Utilitarian
English philosopher. It is difficult to give
the connotation of Hinduism for it is a
name given to a league of religions. ‘No
definition is possible for the very good
reason that Hinduism is absolutely indefinite.
Itis really’ an anthropological process to
which by a strange irony of fate, the name
of religion has been given......... It rejects
nothing. It is all comprehensive, all absorb-
ing, all tolerant, all complacent, all com-
pliant. Every type of mind can derive
nourishment from it. It has its spiritual
and its material, its esoteric and evoteric, its
subjective and objective, its rational and
irrational, its pure and impure aspect.” (C.R.
Das). There has been no such thing as an
unalterable, precise Hinduism whether in
point of belief or practice. As Sir S,
Radhakrishnan says, * Hinduism is a move-
ment, not a position ; a process, not a result;
a growing tradition, not a fixed revelation.’

The history of Hinduism shows how it
has solved new doctrines that arose from
time to time. No+blood has been shed for reli-
gion in India except by its invaders. Hinduism
has always been tolerant. In all thé history
of the rise and fall of Buddhism and a
hundred other sects we find much dispu.
tation, but no instance of persecution.

It is only since the béginning of this
century that our contact with the West
transcended the merely external contact,
Tbhe spirit of the West has disturbed the"
thought of India. Our religious thought
also has felt the impact. There has arisen
three distinct movements. One makes
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Hinduism a religion of the kitchen, of what
to touch and what not to touch, of baths,
marks and fasts. The second opines that
Hindvism, ap old religion, cannot meet
modern problems and therefore like an old
machine must be tcrapped. The third
would fuse together the best in the old and
in the new ; that is, assimilate the best of
the new learning and rejuvenate the old.

This view is indicated in the writings of
(Gandhi, Tagore, Aurobinds Ghosh and
Radhakrishoa. Only the efforts of these
will be successful because they are following
the bias of reason and experience. ‘The
past history of Hioduism encourages us to
believe that it will be found equal to any
emergency that the future may throw up,
whether iu the field of thought or history.”

THE SPIRIT OF THE HIMALAYAS

(By SverosLav ROERICH).

[ Mr. Svetoslav Roerich, an eminent portrait and landscape painter, is the son of the great Artist-
Philosopher Nicholas de Roerich who has settled in the Himalayas. Mr. Svetoslav’s paintings adorn almost all
the leading art galleries of the world. He has expressed the hidden 'beauty and spiritual grandeur of the

Himalayas in some of his paintings,

He is the Vice-President of the Roerich Museum. Besides being an artist Mr. Svetoslav -is a physician
and scientist who is conducting valuable researches into rare medicinal plants occurring in the Himalayas.

In this article Mr. Svetoslav Roerich whose knowledge of the Himalayas, is firsthand, deep and
intimate, gives a pen-picture of the resplendent mountain range. Ed.]

OR over twelve years I have intimately
known the Himalayas, the Mighty

Ranges of the West as well as the Towering
Peaks of the Hast. My first impressions and
visicns called forth by their unparallelled
Beauty and Grandeur have only beccme
more vivid, as the yeirs have gone by, and
their Message has become even more
eloqueat. Gradually their outward form
and inner meaning have assumed a new
significance, blended into one and trans-
muted by the very power residing in the
.multiple concepts for which the Himalayas
stand. This Great Témple of Nature is
reserved for the true seekers after truth in
all its forms.

From Time immemorial the best aspira’
tions of Mankind, the loftiest concepts and
legends have been woven about the Hima-
layas

Throughout the World, whenever the
word Himalayas is pronounced, people
become attentive, and a special eagerness
and expectation light up their countenance.
It is not only the consept of tremendous
Heights, the call of unconquered Peaks,
uocharted Glaciers and Valleys, or the
unbelievable richoess of Vegetation and
Animal Kingdom : there is something else
besides these outward attractions; there is
a greater and deeper significance the world
Himalayas conveys to the listener, as if an
unseen spiritual influence lives in this very
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word, & special Magnet which made the
Himalayas the Greater Center of spiritual
pilgrimage. Innumerable are the shrines
and caves dotting the valleys and slopes of
the Himavat. Every one knonws-Kailas,
Mansarovar, Badrinath, Kedarnath, Raval-
sar, Triloknath, the caves of Arjuna and
Milarepa —these centers of spiritual search
and aspiration. But how many are the
shrines unknown, reserved for the true
seekers after Truth, either on this or the
other side of the Range !

The great Rishis divected their holy quest
towards the Himalayas. Mighty Teachings
and Doctrines were born under the
towering Peaks. Is it not strange
that throughout the World, the Great
Teachers of all Races or Faiths have
always gone to the Heights to receive
some of their greatest Revelations ?
Does Height, does Eternal snow, the rarified
Atmosphere contribute towards greater
lucidity, or isitin order to rise above the
sphere of the turmoil of life?

Those of you who have climbed great
heights—you will know how active your
mind becomes, how light and even unneces-
sary becomes sleep. Are these some of the
qualities that attracted the great Searches
after Truth from times immemorial?

Pure thoughts are born in pure places, in
places unsallied by the lower selfish
passions ‘generated in the struggle for
existence and self-gratification.

‘The caravan is nearing the highest point
of the Pass. The men dismount and gather
bright little primula.s 3 reverently-the_y place
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these offerings on the nearby rocks, * to the
Devas, who live on those Peaks.” Truly
this is the sentiment unconsciously ex-
pressed by every one when the word
“ Himalayas ” is pronounced,—the "Abode
of the Devas.

The Great Sages and Rishis, perhaps,
could contact these spiritual influences ;
they most probably could or else they
would not turn towards these mighty Peaks.
These Great Souls, these brilliant Minds,
who have given us the Joftiest Philosophies,
Systers and Concepts, could they make a
mistake in choosing their Abode? Could
they ever be justly suspected of not know-
ing what place was best for the generation
of transcendental thought ?

These great philosophers proclaimed the
mysteries of Nature long before Science
was able to demonstrate them : the atomic
theory, the theory of relativity and vibra-
tion—the maya and tattvams; they pro-
claimed telepathy long before the human
brain was found to emit waves.

The conscious-awakened mind must-and
can attune itself to the influence of the Cos-
mesand can read the Book of Life. It is part
of Life itself, this individual focus of consci-
ous existence, hence partaking of all its in-
fleuces. And if it is endowed with the faculity
of self-realisation and cognition with indi-
vidual consciousness—truly there can be no
limits to what human mind can achieve
and know. Some of these marvellous
mysteries of the Subconscious we see in -
certain prodigies and in the realm of
hypnotism.

The Pilgrims gather at a wayside shrine:
“Have you ever heard of the Shining Ones,
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the enow men, and Those Who live beyond
the Fternal Snows?” Quietly flows the
narrative, attentive are the faces. A new
hope and undérstanding unite these acci-
dental passing friends.

There is always some truth at the founda-
tion of every legend, of every apocryph.

The quest of the Spirit—for ever it
remains the supreme effort of Ma,nkmd the
inborn aspiration to something beyond the
apparent emptiness of everyday life. All
great Minds stopped to ponder over the
mysteries of Life and Death, ani they told
us that this life here on Earth, this short,
evanescent existence is not a mere accident
to come and to go snuffed out by Death for
some unknown purpose. This life is only
the means for the spirit to gain experience
and when the material existence has come
to an end, the real man continues in a diffe.
rent state and sphere.

Could one logically sccept or believe
that the products of the human mind, sys-
tems, philosophies, great works of Art and
all manifestations . of human genius to
survive for centuries and milleniums, are
the products of a finite mind, and the
creator, the cause of all these manifesta-
tions has disappeared and exists no more ?

Beyond all conflagrations and strife,
beyond all destruction and violence stands
the eternal concept of Spirit.

Mightily stand the Himalayas, their

' ramparts drawn towards Heaven. Along

the winding valleys and gorges Guru
Charaka gathered his precious, healing
herbs. Hiun-Tsiang, that amazing Chinese
traveller, thirteen centuries ago descripes

the medicinal plants found on the Himala-
yas. The Pandavas came here to rest
wearied by the great struggle, and the
Tibetan poet, Saint Milarepa, listened to the
echoes of Nature and voices from beyond.

What memories lie concealed in the
mighty folds of these Ranges! The Great
Gautama in searchot the salvation of Man-
kind,Rishi Vyas,Rishi Narada, Rishi Agastya,
inumerable are the noble Souls to find
their best inspirations in the shadows of
these towering Peaks and to ecarry them
down again to struggling humanity caught
in the coils of ignorance and selfishness.
The great Pythagoras, Appolonius of Tidna,
they have certainly contacted these
illuminated Men, when treading the soil of
India in search of Wisdom.

The lama says: '* [ must go, my teacher calls me,

His pilgrimage on Earth is coming to an end.”

** But where does he live, your Teacher?”

He is now at Kailas and it will take me months to
reach Him there.”

Thus speaks a lama hermit, having heard
the voice of his Guru a thousand miles
away.

Mysteries still live along the slopes of
the Himalayas. They are ever present
"for him, who searches for them with an
open heart, not for the sake of curiosity or
for derision.

Let us then look with an unprejudiced
mind for the real understanding of life. We
shall find it all around us, and it will
regenerate our outlook and our habits. How
wonderfully rich life becomes once we
contact these eternal values! Everything
assumes & different meaning and purpose !
And it is precisely now in these days of
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Armageddon that we must think of these
sublime Truths, Real and Eternal beyond
every conflict and destruction.

Beyond the ravages of strife the Spirit of
the Himalayas distils its influence through-
out the world. We find it in the lofty
philosophies, we find it in arts, in poetry, in
music, in painting, sculpture and
architecture.

The great temple of Kailas at Ellora, its
outline was designed after the holy summits
of Kailasa to inspire and remind those, who
were far from the mighty Ranges, of those
profiles and masses that meant so much to
the builders.

How unforgetably beautiful are these
majestic Ranges! Every possible variety of
form and colour is theirs. Through the
narrow, winding gorges, mighty rivers
carry the message of the snows into the
distant plains—the three sacred Lifegivers
of toiling millions—the Ganges, the Brahma-
putra and the Indus! Waterfalls break into
a thousand rainbows and relentless glaciers

- rub agaiost the crages and cliffs and carry

them down to some gaping precipice. The
ever present, all pervading pulse of Life
scattering, pulverising rocks and growing
glistening crystals. The Eternal Proteus
Life in its infinite manifestations combining
and recombining forms, dissolving them

XLVIl-34
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in order to bring them again into objectivity
under a fresh impulse and in new combina-
tions. One can -truly say such riches of
natural beauty as are found in the Hima-

layas are not to be seen anywhere here on
this Earth.

Kanchenjunga, the Guardian of the Five
Treasures, like a priceless necklace of
shimmering pinkish pearls floating above
the hazy valleys and hills, the transcendental
vision of another World of sublime Beauty
to draw our spirit upward.

I always think of the words of a world
traveller, who said : ““If the Grand Canyon
of Arizona is the H:trance to Hell,—the
Himalayas are the Gutes to Heaven.”

Himavat ! thou birthplace of the Greatest
Thought, the loftiest Concepts hover over
Thy Mighty Peaks. Shambhala, the Holy
Grail, the Heavenly Jerusalam, are symbols
of the interlinked aspirations and visions of
so many different ages, the eager and earnest
Hope of weary Mankind and the eternal
affirmation of the great philosophies. '

Himavst, the beautiful, Thou hast given
us our greatest Treasures and for ever Thon
shalt remain the Guardian of the Greatest
Mystery—the Holy Marriage of Heaven
aud Earth!

Rights Reserved by the Wryiter
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THE CARE OF BOCKS
By Mg. D. KiISENAYYA, Hindupur

‘ Except a living man there is nothing more wonderful than a book’.—Charles Kingsley.

OOKS pul-ate with life and as light
touches on any musical instrumeunt pro-
duce melodious music besides prolonging its
life, so the right handling of books enhances
their life. If thelife of a book is prolongel,
so much of light it can diffuse all the world
over, as books are the light-houses erected
on the shores of the ocean of knowledge, to
dispel the darkne:s of ignorance. Just as
we take care of our physical frame minutely
in order to obtain the best resalts out of it,
we should take particular care of books to
enjoy them, to perpetuate their life and
leave them as a legacy to posterity. A sound
body as any sound thing is a joy in life. A
sound book likewise is a delight and a feast
to the eye and a welcome message to the
sense of touch. As a delightful garden, a
sound and good collection of broks entrances
and transports us into the region of Divine
Bliss.

The definition of good books is a difficult
venture. Still it may be said that noble
thoughts garbed insimple style and present-
ed in the most trim and lively appearance
constitute the essential qualities of good
books. In the words of Milton, a good
book is *the precious life-blood of a master
spirit, embalmed and treasured up on
purpose for a life beyond.’ Milton’s
definition needs our careful attention. The
production of books with this spirit is at a
low ebb in our country even at the present
stage when the role of the libraries in the

cultural Jevelopment of the country is
coming to be slowly realised. If we do not
particularly take care of books which are
available, woe unto our lot as we cannot
leave any kind of legacy to the posterity,
The physical condition of a book preserves
the leaves —ultimately the thoughts con-

tained in a book, as much as a sound body pre-

serves and entrances the mind and the soul.
If the physical frame is neglected, the mind
cinnot work peacefully and even the soul
cannot have tranquillity and the failure of
the physical frame paves the way for the
exit of the soul out of it, Likewise, if a
book is roughly handled, the result would
be the same. Regarding the care of books,
Addison says: ‘Books are the legacies that
genius leaves to mankind, to be delivered
down from generation to generation, as
presents to those that are yet unborn.’
Each word employed here hasa special
significance in the care of books and in
Library Science, even regarding the
physical frame of a book, there are detailed
techaical instructions, a cursory knowledge
of which stand in good s‘ead to any lover of
books in the art of the preservation of
books. By this, many bills of the book-
binders can be avoided —nay, the necessity
of purchasing another book of its kind as
ths one oa hind is unfit for USE by careless
habndling.

Particularly, students should not neglect
handling books carefully, for the future of



248 THE EDUCATIONAL REVIEW

the country —the protection of the libraries,
rests on them. Reference books like
dictionaries, encyclopaedias, atlases and
work on art and literature are life.long
books which must be preserved for all time
.Thus, tbe need for the careful handling of
booksis obvious. This judicious habit of
bhandling books carefully, feeling fully that
they have life in them and respond equally
to our methods of handling them, is an
‘asseb in students and they as citizens, can
use the contents of public libraries to their
own advantage andto the delight of the
. country.

It is o pity that this sense of handling
books carefully is not present to a satisfac-
tory degreé in certain of the so-called edu-
cated people of the country. In a public
librdry, it is often seen that the readers use
the books recklessly and there are curious
instances wherein readers pinch books
underline passages, disfigure books and even
tear off pictures and important contents,
thus bringing the life of a book to a sorry
close. Even in metropolitan - libraries,
certain readers who are generally considerate
to be highly literate, exhibit such flimsy
methods of using books. It is therefore,
the duty of teachers to teach the pupils
while at school, the right method of using
books—the diligent way of handling them.

On the continent, we see that these
topics form special subjects for childrea and
even from infancy, they are given fine
opportunities of- learning the right use of,
the careful method of handling books and
preserving their lovely and attractive form.
The children are taught the spirit of
ownershig, the sense of the sublime and

the beautiful and the nobility of purity and
cleanliness. In one word, the sound
preservation of things and boaoks thz children
on the continent learn as an art and exhibit
such orderly method when they handle
books in school and public libraries. In

.order to make our children march on a par

with children all the world over and prepare
them fully for national and international
citizenship, it is the duty of the teachers
to instruct children on these lines while
they are at school and when their habits
are in the formative stage. By such train-
ing, we can have a bright future for them
and the country will have a hopeful dawn.

No art can be learnt by theory alone
Any amount of theory on this subject will
be of no use. It is practical wisdom to teach
children these things by putting them freely
in. school and public libraries. Children
must be given practical training in the right

handling of books. They must be given

full freedom :n selecting, picking out books,
their favourites according to their choice.

Children must be made to feel that books -

are their friends in flesh and blood and they
must handle them carefully and treat them
in a friendly way. The habits of cleanliness,
orderliness and a sense of love for the
sublime and the beautiful must be developed
in them. They must be taught to safe-guard
books from their cenemies—worms and
ins:cts, water and fire, and the cruel hand

of the indolent and the lazy who pull and

lift up even very heavy books by the ears
just as unkind boys handle pups, and throw
tbem hither and thither in a library. We
may even appoiat boy-librar ians for clas
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and school libraries to inculcate in children
this happy feature of the right handling of
books. For those boys who can exhibit their
books in a sound condition, occasional prizes
asin other items of school life may be
granted and this will be an impetus in this
line of the care of books. .

A Book-Exhibition, in the exhibitions
organised in school life, must form an
important item and this prepares the way
for prolonging the life of booksin schools
and public libraries, besides developing fine
traits in children, the hope and joy of the
country.

WHAT BENGAL CAN LEARN FROM ENGLAND'S
SECONDARY EDUCATION SYSTEM

By Miss MaNoraMa Bosg, M,A., T.D. (London)

THE subject of Secondary Education is an

important one. Secondary education
in every country is concerned with educa-
tion at a critical period of the nation’s
future generation. On its successful organi-
sation and development will depend the
future of a nation. 1t may serve to elevate
or deteriorate a mnation. It is the duty of
every generation to be alert, to study the
varying needs of the country, to be aware of
all the dangers that are taking place and to
adapt its educational system accordingly so
that the future generation may not grow
up as misfits to society.

SECONDARY EDUCATION IN ENGLAND

Liet us see how secondary. education has
developed in England and what advauntage
we can take of her experience. It would be
unwise for any country to ignore the lesson
that can be learnt from the experiences of
other countries.

Secondary education as existing in
England to-day is of very recent origin. It
would not be incorrect to say that even as
late as 1926 secondary education in Englaud

was far from what it should have been and
the interpretation given to the term was
much too narrow. Sweeping changes were
recommended by the Hadow Commission
thit year. Secondafry education as prac-
tised in Kngland in the *20th century is
quite different from what secondary educa-
tion used to be before that. The proverbial
conservativeness of England was responsible-
for the slowness with which she adapted
herself to the increasing demand for secon.
dary education, but the changes that were
taking place since the Industrial Revolution
were so rapid that even she could not
ignore them,

WHAT 1T WAS

The demand for education in England
has come from the top. It was to supply
the requirements of the Universities that
Public Schools and Grammar Schools aimed
at. The statutes of the Schools founded in
the 16th and 17th centuries indicate clearly
that these schools were designed to prepare
scholars to proceed to the Universities of
Ozxford and Cambridge. These schools were
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thus from one point of view vocational
schools oriented towards the Universities.
Though these schools gradually enriched
their curricula by including subjects other
than Liatin and Greek they continued to be
feeders to the Universities, There was
a large section of the middle and lower-
middle classes who demanded more educa-
tion for their children but could not afford
to send them to Public Schools and the
Grammar Schools. They desired a more
modern type of education at a lower cost.
Schools came into existence to meet this
demand, but most of these schools based
- their curricula on the curricula of the
Public Schools and Grammar Schools so as
not to be inferior to them in any respect.
The result has been the over-emphasis of
classical subjects and the too academic
character of the curricula.

The academic type of secondary educa-
,tion has developed fairly satisfactorily in
England and the curriculum in these
schools has gradually been widened and
subjects like Modern Languages, Modern
History and Geography, Botany, Mathe-
matics and the Scieaces have been included.

WH}! CHANGE WAS NECESSARY

,No one can deny however that this type
of secondé,ry edpcation is intensely one-
sided. It aims towards preparing the pupils
for the University, but every secondary
school pupil does not proceed to the Univer-
sity. If the secondary schools were to teach
nothing but these subjects, the education
would be very unreal for most of the
children and would be most unrelated
to their future occupations. There would

be no correlation between what they
have learnt and what they are doing
for their livelihood, and learning in
school would have no significance for
them. There would be no diguoity of labour
and children would come to regard their
qceupations as low and base and not fit
subjects of iastruction at schools, School
and industry are differant facets of g single
society and the habit of mind which isolates
them from each other is a habit to be
overcome. Education fails in part of its
aim, if it does not prepare children for g
life of active labour and social co-operation.
Though England was slow she was not
blind t> this fact. Individual attempts were
being constantly made to reorient the
schools and sabjects like Domestic Science
Needlework, Arts and Crafts, Music, Singing,
Carpentry, Woodwork and Metal-work
were gradually being included in the
curricula of the secondary schools. More
and more schools of this type began to come
into existence and the Board of Education
could not altogether ignore this great
demaad that had grown up in the country
not only for secondary education, but secon-
dary education of a less academic type.

THE ATTITUDE OF THE BOARD OF
‘ EDUCATION

The Board of Education in their report
for 1912-13 stated that they were prepared
in suitable cases to approve schemes of ins.
truction which vary considerably from that
of the normal secondary school with the
object of developing interest in and capacity
for the occupations, whether rural, indus.
trial or commercial, which the majority of
pupils are likely to take up.
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Amongst the general public in England
there was spreading increasingly the convic:
tion that even the general education of
boys and girls would gain in effectiveness if
their work at school were to some extent
brought into direct conmnexion with their
probable occupations in after life. Various
experiments had been made in this direction
by private individuals and when the
approval of the Board became necessary
the Bnard could no longer ignote the public
demand. The Board then pointed out that
secondary schools had a two-fold function—
one was to prepare pupils for University
education and the other was to give fall
time education to thoss who would later
proceed to posts in public offices, commer-
cial houses, and manufactories, or enter
upon such occupations as farming and
retail trade,

WHAT SECONDARY EDUCATION SHOULD
MEAN

This teaches us an important lesson
which we must not ignore. Our secondary
schools are all of one type aiming at pre-
paring pupils for acidemic education. We
need to give a more practical bias to our
schools so that we may be able to turn out
pupils suited for their occupations and
those who would be able to take an iatelli-
gent interest in their work. These schools
should be adapted to the particular needs

and requirements of their respective areas

and accordingly some would have an agri-
cultural bias, some an industrial bias and
some a commercial bias. The children
should be allowed to follow their own

bent in life instead of all being obliged

to aim towards University education. It is
not being suggested that these secondary
schools should be converted into Technical
Schools, Commercial Schools, or Agricultural
Schools of varying types but that they
should pave the way to those institutions
where according to their tastes and abilities
the pupils will proceed later for specialisa-
tion.

The history of the development of secon.
dary education in England shows us that
secondary education does not mean only an
acidemic elucation.  We are repeating the
same mistake here and the result has been
the large scale production of Uriversity
Arts and Science graduates accompanied by
the necessary evil of unemployment. There
is a great demand for qualified men in
India for agriculture, industry and com-
merce and as a result these have not
developed to the extent possible in India.
We are faced with the paradox of too much
supply of one kind of labour and too little
of the other. The only remedy would be to
give equal importance to all kinds of edu-
cation, whether academic, agricultural,
industrial or commerical and each child
should be guided along the avenue that
best suits his tastes and abilities. From
the secondiry schools the pupils could then
proceed to Arts and Science Colleges,
Technical Colleges or Commercial Colleges,

Agricultural Colleges or Domestic Science
Colleges.

How ENGLAND SOLVED THE PROBLEM

Sporadic attempts had been made in this
direction in England ever since it became
& popular practice amongst the guardians
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to keep their children in schools for a longer
period. It was soon realised that the tastes
and abilities of all children were nct alike
and it would be a sheer waste of time and
energy of the teacher as well as ths taught,
if every child was given the same type of
education regardless of his tastes and
requirements. Different types of schools
began to be started and were known as
post-primary schools to distinguish them
from the then existing secondary schonls,
which were regarded as schools preparing
their pupils for the Universites. The result
was varying type of post-primary schools
giving education to children between the
ages of 11 and 15,

FUTURE CHANGES RECOMMENDED BY
THE HADOW COMMISSION

It was soon realised that it was pecessary
to introduce order into this chaos and so
a special Commission was appointed in
England by the Board of Education in 1924.
The report of this Commission, known
popularly as the Hadow Report, was
published in 1926. It received the univer-
sal approval of the country and ever since
then attempts are being made to give effect
to its recommendations, the most important
of which was that all education after the
age of 11 should be regarded as secondary
education and that there should be two
types of secondary schools—Grammar
Schools and Modern Schools,

The curriculum in the Grammar Schools
should be predominantly of a literary or
scientific character and the Modern Schools
should give a practical bias to the curri-
cylum in the third or fourth year of the

churse paying due regard to the capacities
of the pupils and to the local environment.
There was nothing new in this recomimen-
dation. Schools of both these types were
already functioning in England. All that the
Hadow Report proposed to do wasto change
the nomenclature of the schools and to gi;e
to the term * secondary ” its correct inter-
pretation. Its other recommendations were
important and farreaching but we shall
not discuss them to-day as they are beyond
our scope. Reference will only be made to
the fact that the Hadow Commission also
recommendad that secondary education ag
understood by them should becoma univer.
sal and all normal children should go
forward to some form of post-primary
education. Effect has not yet been given to
all the recommendations of the Committee,
Luglind bas always been slow in introduce-
ing changes however necessary they may
be, but nevertheless we must realise that {f
the demand for secondary education had not
come from the people, the Hadow Commis-
;ion would néver have been appointed and
the Hadow Report would not have been in
existeuce today.

WHAT WE CouLDp Do

It is for us to create a demand for secon-
dary education with a practical bias and set
an example by starting such schools with
the help of private effort and then like the
Board of Education in England the Educa-
tion Department in B:ngal will also have to
recognise the public demand and come in to
supplement and co-ordinate private efforts.
Let us not follow the beaten track. Every
new school that is started in the province

has been like every other school and this -
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has made education so stereotyped. Instead
of over-loading our children with inert
ideas let us teach them to use these ideas:
Education is the acquisition of the art of
the utilisation of knowledge. Scraps of
information have nothing to do with it.
The most well-informed person is the most
useless bore on God’s earth. TFvery child
must know what use he has of the know-
ledge that he is acquiring and that is why it
is necessary to link his education to his
occupation in life.  The one cannot be
separated from the other. Itis notsuggested
here that specialised education should be
given in thes» secondary schools. Far from
it, too early specialisation is dangerous as

that is apt to narrow the vision of the child

and his breadth of outlook on life. These
secondary schools must not by any means
approach on the sphere of Technical
Schools. We have already seen that a
secondary school deals with a child between
the ages of 1l and 15 or 16 and it is too
early for a child to specialise then. During
this period the child requires a more
general educaction and all that is suggested
here is this that this general eduecation
should be given a certain bias throughout so
that the child may be able to connect all
that he learns with what he sess and does.
This would create in him a real interest in
life and in what he learns.

THE QUESTION OF FINANCE

- It cannot be denied that for the develop-
ment of education in any country funds are

necessary and without money no new

experiments can be tried and no deviation
can be made from the established path. If
XLVII—35

the public exchequer fails to supply the
demand must the education of that country
remain standstill? This is what has happen-
ed to us. While we have been fighting
for more money for education we have
done little towards trying to raise funds
from private individuals and the result has
been the sad neglect and the consequent
under-development of education in our
country.

HOow ENGLAND SOLVED THE PROBLEM

We have an important lesson to learn

from England in this direction. Education
in England has been somewhat unique, its
salient peculiarity being the part played and
still being played by private enterprise and
veluntary associaticns in its development.
In almost every department of education
the endeavour of private persons or bodies
has preceded public undertaking. Ward
in his History of the Educational System of
England and Wuales has laid particular
stress on this point. He says that:
“the elementary school is in origin as the
child of individual effort and pious endow-
ment as the ¢ publiec school.” The important
field of adult education, only fully opened up
in the present generation, is being vigorously
tilled by voluntary bodies, however much it
may gain from the fertilisation of publie
grants. Many technical schools and
polytechnics have been mechanics’ institutes .
founded by missionary effort; schools for
the deaf and blind were of a philanthropic
character and many of them remain so, the
first nursery schools took root outside the
public system; the ragged schools preceded
the evening continuation schools, and so
on.” '
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This shows how much private enterprise
and . voluntary effort have contributed
towards the development of education in
England. The public bodv there has come
in to supplement and co-ordinate education
and there is no reason why we cannot do
the same in India.

There should also be an education cess
to be collected by local bodies and every
individnal should contribute according to
his ability at a certain rate perrupee as is
done in England, where every ratepayer
contributes for the development of education
in his area at a certain rate per pound. He
regards this as necessary just as he regards
all his other contributions as necessary.
This will solve the financial question to a
certain extent and then the Government
Department can be prevailed upon to give
grants to supplement the development of
education in the country.

So »much for what is implied by secondary
education) the types we should aim at and
how we can solve the question of finance.
Now we shall just touch on the point as to
who should be the authority responsible for
secondary education in Bengal,

THE EDUCATION AUTHORITIES
T IN ENGLAND
In England secondary education is mostly
in the hands of Local Education Aunthorities
commonly known as L.E.As. It is provided
through and by local authorities and so is
able to secure diversity, experiment and

even aun element of competition. But there

is supervision as well by the Board of
Educationp which is the central authority.

THE BOARD OF EDUCATION

We may pause here for a moment to
consider what this Board of Education really
is. Very few of us know that its title is
something of a misnomer. The President
of the Board of Education is often referred
to as the Minister of Education and that is
what he reallyis. Heis of Cabinet rank
and is responsible to Parliament for all that
is being done in the name of the Board.
The Board never meets as a Board, nor are
the members of it consulted individually as
such when an important decision is to be
taken. The President with his second in-
commmand, the Parliamentary Secretary, and
the staff of civil servants in the Fducation

Office are commonly regarded as the Board.

It is a carefully organised department like
the Department of FEducation in Bengal
The duty of the Board, as laid down by the
Board of Education Act of 1899, is the
superintendence of matters relating to edu-
cation in England and Wales. Put more
concretely this is held to mean that the
Board must see that the duties laid upon the
L.E.As by varinus Acts of Parliament are
duly fulfilled, and that Parliamentary grants
are duly distributed. Superintendence then
is the main policy of the Board. Inefficiency
is thns checked and laggard authorities are
kept unto the mark. The L.E.As are to
provide for the progressive development and
comprehensive organisation in respect of
their areas and they are to submit schemes
to show the mode in which their duties and
powers are to be psrformed and exercised.
THEL.E. As

These I.E.A s are representative bodies

elected by the ratepayers of their respective
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areas. As these councils are large bodies
elected mostly on party lines without
reference to matters of education, smaller
committees bave to be appointed for educa-
tional matters, These are known as ‘edu-
cation committees’ and each may rightly
be called a Board of Education as it is res-
ponsible for education in its area. These
education committees co-opt as members
men and women who have a knowledge of
education and are interested in it. The
most important member of the committee is
the Chairman who is elected annually and
is a man of influence in the locality. These
Chairmen are all honorary workers in
spite of the fact that the work is very
absorbing and entails wholetime employ-
ment, They are not necessarily men of
high scholastic attainments but they aTe
sincere enthusiasts and unflagging workers.
Every Education Committee has its staif of
paid officials the principal one being known
usually as the Director of Education. Both
Chairman and official are in constant touch
with the Board and this close connection
between the L.E.A. and the DBoard has
considerable influence on the policy of the
Board itself.

WHAT BENGAL CouLD Do

The English system of education is a
mean between the two extremes of a
centralised system of education and a
decentralised system. This secures elasticity
initiative, experiment and variety on the
one hand and efficiency and high standard
of instruction due to competition on the

other. The disadvantages of the one type
are thus neutralised by the advantages of
the other,

There is no reason whby in Bengal the
Corporations, Municipalities, District and
Liocal Boards cannot take charge of edu-
cation in their respective areas. Let them
levy an education cess on the ratepayers
and spend that money on education. They
could have their own education committees
similar to those of the L.15.A.s in England
and function like a Board of Education in
their respective areas. -They could enlist
the co-operation of those interested in edu-
cation and with their help and support foster
its development. The Government Depart-
ment of Education as it exists today could
take upon itself the functions of the Board
of Education in England and supervise their
work.

These local bodies would perhaps hesitate
as they hive no legal right totake charge
of education in their areas, The same was
the position in England prior to 1902, but
that did not deter enterpfising School Boards
from providing anything more than ele-
mentary education. The School Boards
carried on with experiments in their areas,
anl spent rates illegally on educating
children on lines not provided for
in the Code. This led to the famous
Cockerton Judgment in 1901 and if the
Board of Education had not interven-d in
time all the members of the Schocl Boards
would have been held up for defalcation of
funds. This shows the great risk the
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School Boards had run by - their decision
but they were willing to make sacrifices for
the good of the future generation. They
proved that amongst the people there was a
greater demand for more education which
could no longer be ignored and this led to
the passing of the famous Education Act in
1902 which marked a very important stage
in the development of a national system of
education.
CONCLUSION

Before closing this discourse some refer-
eence should be made to the part played by
school in society and consequently by the
teachers. As teachers it is their duty to
have a clear conception of their part in the
national system of education and the great
responsibility they bave. The nature of
the future generation depends to a very
great extent on the teachers who will have
failed in their duty if their products prove
to be misfits to society. The education
system in the province is by no means what
it should be but we should not resign our.
selves to our fate and make no attempt to
make good use of the great influence that
we have on the children. We are all
involved in a vicious circle and the best we
can dois tc make the best of a bad job.

Every school bas an important function to
- perform. Itis the means by which the
nation’s life is nuaintained in its integrity
from generation to generation. If we realise
this we shall realise the important part the
teachers have to play. A community has
everything to gain from the free growth of

individuality among its potential citizens.
A school must foster that growth and help
every boy and girl to achieve the highsst
degree of individual development of which
he or she is capable. For the reason it is
necessary that everv school must retain its
freedom as otherwise the freedom of the
individual citizen is likely to be in peril.
The knglish compromise between State
regulation and freedom of teaching should
be the ideal to aim at. Schools in England
enjoy a special privilege. They are free to
draw up their own syllabuses, frame their
own carriculum and select their own text
books. Undue interference by the State is
dangerous. As the Spens Report says there
is always the chance of the State :

*turning the schools and the teachers into
mere instruments of its policies, vehicles for
the dissenmination of the ideas it approves,
and means for excluding from the minds of
the young all ideas of which it disapproves.”

This would be a dangerous policy and as
teachers it is our duty to guard against it if
wecan. In India the practice has been
different. The teachers have had no freedom
in the drawing up of the syllabuses and the
choosing of the text books, but let us not
despair because of that. There is still a
good deal they might do in improving the
methods of teaching, and thus make the
best of a bad job. Studies of the ordinary
secondary school should be brought into
closer contact than at present with the
practical affairs of life. Sound teaching
must be based upon the pupil's interest.

" spirit of the relationship betwe
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The child’'s power of acquiring knowledge
depends largely upon his expe.rience? a.x%d
this then should be their starting point In
teaching as it is the only way in which th.e
child’s interests may be roused. It 1s
recognised today that he learns best who
Jearns with interest and with a purpose.
The recent experiments on Psychology have
revolutionised teaching methods in the
West to a very great extent. Psychology
will play a greater part in education in
future and we cannot afford to neglect the
psychology of the children we are dealing
with. The teachers should keep themselves
acquainted with all the new experiments in
Psychology and keep themselves abreast of
all the new methods of teaching. They
should demand refresher courses for them-
selves and not forget that they ever care
to learn.

Tt will not be out of place bere to conclude
with what Cyril Norwood in his English
Educational System has to say about the
teacher and the teaching profession in Eng.
land as it will be a source of inspiration to

all those who have the honour of

being members of that noble profession.
He shows there has been great progress in
England in two ways.

“ The old aloofness of the teacher and the
old hostility or indifferenee of the taught
have disappeared. Whether it be the tutor
in the University or the secondary teacher
in schools ancient or new, or the elementary
teacher in city or village, it is true that the
en teacher
and taught has changed for the better: the
teacher tries to be the friend, philosoph er
and guide of his pupils. Secondly, slowly,

‘yet seen.”

as the national system of education takes
shape, there emerges a sense of unity
throughout the whole teaching profession, a
self-consciousness of high vocation which
may be capable of great things., The pro.
fession bedins to feel that in every part of it
it is engaged in the national service which
is most vital of all, the creation of an edu-
cated democracy such as the world has not
{Modern Review)

THOU SHALT SEE

By Pror. H. E. NicHoLAs DE ROERICH,
Naggar

“ What warms my face?"’

“ The sun shines. It fills
With warmth our garden.”

“ What resounds ?”’

“ The air resounds. Although behind
The rocky mountain, it is unseen.”

“Whence the fragrance of almond trees?

The bird cherry is blossoming.
White blossoms overflood

The trees. Apple trees are also
In blossom. Maulti-colored,
Everything glimmers.”’

* What lies ahead:?”

“ Thou standest on the hill:
Before us a garden slants.
Behind the meadow, the bay rises blue.
On the other side are hills and
Forests. The outlines are lost
In the blue space.”

“ When shall 1
See all that ?”
“Tomorrow
Thou shalt see.”
(Rights Reserved)
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XXXIl PROVINCIAL EDUCATIONAL CONFERENCE, 1941

RESOLUTIONS.

1, This Conference places on record the
deep sense of loss sustained .by the Union
by the demise of Sri T. Ramanujachariar.
Sti. G. V. Narayanaswami Iyer, Sri M. R.
Rajagopalachari, Sri S. Meenakhisundaram
Iyer, Sri W. Doraiswami Iyengar and
Sri V. R. Harihara Iyer. (From the Chair)

2. This Conference views with grave
concarn the courss of events of the war and
prays for the speedy success of the allics
and the cause of democracy. (From the
Chair)

3. The Conference views with grave
concern the growing uncertainty in the
matter of Educational Policy and Educa-
tional Reform owing to the suspension of
the Constitution and appesls to the Govern-
ment to take steps to ease the situation and
help the growth of nation-building depart-
ments.

4. (a) This Conference views with alarm
the tendency of certain local bodies to
effect economy in educational expenditure.

(i) by the removal of personal allowance
granted to teachers affected by G. O. No.
4619 (ii) by the imposition of cuts in
salaries (iii) by the closure of sections in
schools and (iv) by the retrenchment of
staff and it urges on the Government to
review the policy behind such action and to
take measures to safeguard the interests
of teachers and the educational needs of the
locality.

(b) This Conference strongly disapproves
of the action of local bodies in ignoring the

claims of seniority in the matter of confir-
mation and promotion and the claims of
service in the matter of retrenchment of
teachers and
earned in the scales of salaries.

5. The Elementary Education (dmend-
ing) Bill 1941. This Conference is
of opinion that the proposed amend.
ment of the Madras Elementary Edu-
cation Act, 1920, is bound to affect and
retard the progress of Elementary Educa-
tion in the Presidency by repealing the
statutory guarantee of contribution (not
less than the amount raised by a local body
by the levy of an education cess) in the
cate of local bodies which may hereafter
resolve to levy an education cess.

the merging of increments

The uncertainty in the amount of aid
which may be expectel from the Govern-
ment will make them disinclined to levy
any education cess, the proceeds of which
cannot possibly be sufficient to enable them
to undertake the development of elemen-
tary education with their own resources.

This Conference strongly disapproves of
the proposed amendment and appeals to the
Government to drop the proposal.

Educational Palicy :—This Conference
appeals to the public to urge upon the
Government the necessity for the immediate
reconsideration of its policy in regard to
the management of Elementary and Secon.
dary Schools and for the formulation of
& pnew educational policy suited to the
modern requirements of education in the
Presidency.
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Provincial Advisory Board of HKdu-
cation :— ’

This Conference rsquests the Govern-
ment to create a Provincial Advisory
Board of Education consisting of the repre,
senta.tiv.es of the Goveroment, the Univer-
sities, the managements and the South India
Teachers’ Union to advise on matters edu-

cational and professional.

Provident Fund.-—(a) This Conference
requests the Provincial Government to
increase the rate of contribution by the
Government to the Provident Fund of
teachers in aided schools from 1/3 to 1/2
of the amount to the credit of the
subscriber at the time of ciosure of .his
account.

(») This Conference requests the Govern-
ment to permit teachers in aided schools to
pay insurance premis from out of their
Provident Fund Deposit.

6. Grant-in-4id »This Conference presses
upon the Government the necessity for the
revision of the grant-in-aid code so as to
improve the equipment and conditions of
service in schools and also to ensure
security of tenure for teachers.

1. Free and Compulsory Education :—
This Conference  reiterates that the
Amended Madras Elementary FRducation
Act of 1937 be further amended with a
view to introducing universa!, free and

compulsory education.

8. ddult Education:—This Conference
requests the Government to provide
adequate facilities for the education of the
illiterate adults and appeals to the !'niver
sity authorities, the educated putlic and
the District Guilds to start organisations
for the removal of adult illiteracy.

9. This Conference requests the Govern-
ment to alter the scale of pay of oriental
title-holders employed in Schools under
local bodies from 45 2/2- 75 to 45 .5/2-75
as the maximuwm of the present scale could
be reached only after thirty years of
service.

10.  Resolved to request the Government
to permit District Boards and Municipalities
to provide for the grant of fee concessions
to the children of teachers employed under
them.

REFORM OF THE TAMIL SCRIPT”

By Srr S. R. VENKATARAMAN, Madras.

HE dawn of the twentieth century
witnessed a great awakening in this
country. Movements of great vitality and
force, in the educational, economic, social,
religious, and political fields, stirred the
people of this country from their age-long
stupor to a vrealization of their back-
wardness and the need for undertaking
nation-building work in all departments of
the country’s life. During the first quarter
of the century our leaders who were
brought up in the tradition and technique
of the English public life of the Victorian
era spoke aund wrote in lnglish and
appealed to the English educated people in
the country through the medium of English
language. Forsooth, the languages of the
country were discounted by alarge majo-
rity of our publicis's. There were no doubt
honourable exceptions herc and there. This
state of things changed for the better about
the twenties of this century when politicians
began to speak totlepeoplein their language
and write in their own mother tongue. This
resulted in the renaissance of tha regional
calture all over the country. New forms
of literavy expression, new modesof thought
and new idealogies have become a regular
feature in the literary field in every
language.

The new awakening has brought in its
train the need for adjustments of many
kinds. The cultural revival we are witness.
ing in Tamilnad to-day and the necessity in
modern times to make Tamil a vehicle for
all forms of expression and modes of thought
the urgent need to reduce and simplify the

existing numerous Tamil characters thus
making it easy for the adult and the child
to learn the language as quickly as possible
and without much strain, the desirability of
adding a few more letters to the Tamil
language to represent certain sounds that do
not exist now, and the demands of the
printing trade and the type-writer, all these
clamour for an urgent reform of the Tamil
seript,

In any proposal for the reform of the
Tamil script it is necessary to bear in mind
two principles: first, the reforms must be
made once for all and there should be no
pijecemeal reform  necessitating another
reform some years later. This is important
from the point of view of writers, and the
publishers ; second, any reform that we pro-
pose should not be too revolutiomary and
make the learning of the languige more
difficult than what itis now. As a matter
of fact it must be made easier. In my pre-
posal for the reform of the Tamil seript I
have been guided throughout by these two
considerations.

The Tamil language now coutains 813
letters as shown below :

Yowels 19
Consonants 18

Vowel-Consonants
12 x 18 216
Grantha letters 5

Grantha-vowel

Consonants 12 x 5 60
Auyuthem 1
Sri 1
Totsl 818.

* A paper submitted to the Provincial Education Conference held at the Rishi Velley.
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Thengh we have 313 letters now in vogue
in the Tamil language we have no letters to
produce the dirghas, ga, dha, ba, and da.
‘We cannot also produce the English sounds
of F and Z.

Out of the 313 letters an adult or a child
who desires to learn Tamil have to learn to
write 83 basic letters as shown below:

Vowels . 12
Conconants 18
Ayutham R |
Vowel signs ' 6

Vowel consonants such as 7
Wu & Woo vowel combina-
tions of the 18 consonants
written separately 36
The 5 grantha characters 5
Wu & Woce vowel signs for

the grantha characters 2
The Grantha letter Sri 1

Total 88

Even these 88 letters are too many though
the Tamil language contains fewer letters
than other Indian languages. It is my suspi-
cion that the low percentage of literacy in
India is due to the numerous letters we have
in the Indian languages. The Ruropean
Janguages, I have it on grod authority, have
fewer letters than the Indian languages and
that is probably the reason for the higher
percentage of literacy in the West.

There have been several proposals for
the reform of the Tamil script. Some
suggest that the difficulties we experience in
Tamil could be got over if we adopted the
Roman script straightaway. It may have
jtsadvantage since it will enable the person

who learns the Roman scipt not only to
learn his own lunguage, but also Knglish
and the allied languages. Some of our own
lealers like Pandit Jeweharlal Nehry and
Subash Chandra Bose and Mahatmaji too
seem to have approved the adoption of Roman
seript for Hindi,  as all the sounds can be
produced with the help of 2§ letters. They
note the exampla of Tarkey. The matter
is very complex and kno wing the genius of
the Tamil language and its use, I fear, the
adoption of the Ron:an seript for Tamil
will not be helpful.

There are thres aspects to the reform of
the Tamil Script.  First is pruning of the
supernumrary letters; second, the adoption
of a uniform system of placing the vowel
signs instead of the present practice of
pliwcing svme vowel signs before and some

- after the consonants. [ call this the re-

arranning the vowel symbols.  Third, is
grafting, that is ndding a few more letters
now in the Tamil language.

Liet me first deal with pruning

There are five ot vowels and seven
long vowels, including the letters Aj (m) and
ou (»). In my vizw all the lony vowels
may be dropped completely and by adding
the long A (&) vowel sign to the short vowels
get the long vowels,

Take the vowel sighs we use in conunec-
tion with consonants. In the case of some
letters we have a few basic vowal signs and

-in the case of a few letters the vowel signs

form part of the letters as in ®, », @
%vor, %, %v, Yo,

These could be avoided by the use of the
basic vowel signs in their case also, There is

REFORM OF THE TAMIL SCRIPT o83

again no need for writing Kai as @s or
Kau as @sar, but these can be written thus
without altering the sound effect of the

letters, s and za.

There are again certain sounds in Tam?l
which could be produced only by a combi-
nation of three letters. They could be
reduced to two without affecting the langu-
age in any manner whatsoever. Take the
sound Ko and Ko (@sr, @s1), we have to
use three letters. So also in the case of otber
This could be avoided by adopting

' etters. .
l h the sounds as these

a vowel symbol for bot 2s thes
Ko s Eand Ko & E. Thus no sound in Tamil

will require more than two lettters.

The placing of vowel signs shoTﬂd be
aniform. This is to facilitate the child and

the adult to learn the language without

much effort and any confusioz? (?f thought.
I suggest that as a gen-ral p.rmcxple ajll fhe
vowel symbols when used in combination
with consonants be placed after consonants
as in
Ka, 54+g= 7. |
We now come to the question of grafting,
The peed for this reform is now more
acutely felt then before as the non-language
subjects in High School classes are taught
in the boys’ own mother t<_)ngne. Beys
studying in the second and third forn.w reefd
names of persons and places occuring in
their text-books in & mannex: tha,F m'a.ke.s
one sad. Liord Ripon when wnFten in Tamil
is read by the boy as Lord Ribbon, The
word * Tory ' is read as Dory. Instances
ike these may be multiplied and any
teacher with ke-n ears will be able to giva
many more such instances. Therefore the

need for adding letters to dennte the sounds of
Ga asin Godavari, Dha as in Dharmapnram,
Ba as in Belur, Da as in Dornakal, F as in
France, Ferdinand and Francis and Z as
in Zanzibar, Zetland and New Zealand,
and similar wordsis very great. It will
result in the envichment of the Tamil
language-

In attempting to graft these sounds into
the Tamil language the new letters repre-
senting them approximate in shape and
association to letters of the saine sound genus
in Tamil language.

The proposed changes in the Tamil seript
are given on a sepatate sheet at the end.

d'bis is u matter in which I know the
teachers are vitally interested. For the
efficient teaching in schools of the non-
languige subjects in the mother-tongue and
to enable the bovs to reproluce the sounds
of letters and words correctly, this reform is
very necessary. I trust every one belong-
1ng to this noblest of professiens will give
his thoughts for the reform of the 1amil
script in the course of this paper and see
how far they are practicable. This matter
has, to be approached in a broad spirit and
with an open mind and the reform that
may be elfected should be such as to
avoid any revolutionary change or vital
alteration so far as the Tamil language
and literature is concern-d. If these
r+forms infringe rulss of Twmil grammar
I suggest that they must be lnoked into and
where the reforu is absolutely necessary,
the rules of gramnur may be so modified
as to meet the noads of the situation.
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A representative body of the teaching
profession in the presidency -is the most
competent body to go into the question and
consider the lines along which reforms are
to be affected.

According to the proposals contained in
this paper an adult or a child will have to
learn the following :

Vowels 5
Vowel Symbols 9
Consonants 18

Grantha characters 6
New letters added 6
Total 44

It will be seen from the above that after
adding 6 more lettere to the Tamil script

the total number of basic letters has been
reduced from 88 to 44, a reduction of 50
percent.  Specimens of the reformed
alphabet are given below :—

e i sTpsmEsT 1 Ly, @), @r, o
o7, 6T, 611, &, &7,

Quiuep s séam : 18 (e ypw &)

D F TupsIEET s B.=23, ay, am.

&3, b

yBu agpsgsser 6--(y () &. Dha

() © Ba(d) @ Da(3) o Fa 2 /a 2,
o f gPseir. 9 yr=r= @ % @r=C

e fer=8s=Qas= Ca, B ar= 8

- THE RISHIVALLEY PROVINCIAL EDUCATION
CONFERENCE

PRESIDENTIAL ADDRESS

WE have only praise for the comprehen-

sive and strongly worded address
delivered by Professor A. Rama Iyer, M.A,,
of Trichinopoly, as the president of the.
Thirty second Provincial Education Con-
ference held at the Rishi Valley last week,

The address exhorted teachers to hold high -

the banner of their duty and be animated
by the highest possible ideals. He appealed
particalarly to the Teachers’ Guild to
vitalise themselves and give a solid back-
ing to the: South India Teachers ‘Union.
Of coaurse, as is usual in such addresses
there was an attempt at the comprehensive
treatment of the many problems confront-
ing the teacher and the world of education .

It is o commonplace for us in the profession
to rebel in thought and in ideology against
the cast iron system within which we are
encaged. DBut while touching on this,
Mr. Rama Iyer took care to warn us against
merely tinkering processes that go under
the name of educational reform in our land,
He would ask firstly for the removal of
physical illiteracy and for the teaching of
boys how to stand, sit, walk, run, speak and
breathe. The development of the moral
sense is placed on an equally Important
position and that is best cultilvated in a
good atmosphere in which alone education
should be irnpa,L:ted. The educator as is
well-known must train the pupil to educate

T

free himself from the

i f and thus to
himselt @ boredo which so often

sense of vacuity and

creeps over his mind and outlook.

Perhaps Mr. Rama Iyer was too san.g‘uinle
d too little coascious of the great (.hﬂmu -
ties in the way when he put for'th a v1gorou§
plea for imparting of all education throug

the medium of the mother tongue. Perha;ps
also he ander-estimated the burden of lea;n-
pore than two OrF three languages 1or
when he recommended the

h and Hindustani or
: age for the

an

ing1
the young pupils
addition of Englis
Ganskrit. One common langu .
whole of a huge continent of 400 m;‘ 110132
is too much to attempt, being an unpgla ¢ e&
phenomenon and hopeless to realiz? 1:1he
short period of time. Moreo;m the
limitations of the teacher aun.d' of the p]dl -
in this respect in most lgcalltles s?oudorse.
cavefully kept in view. We (.:ann.o en torss
his statement that in 1O du'ectlon. :

wn signs of a progressive
though we do not at all
¢ had reached the

(tovernment sho
educational policys

that Governwen :
vel of their endeavour. Rightly

he necessity of developing
thinking. Thus he says:
¢ Not to be led away by fallacies and
" by catch-words and slogans, not to
eir face-value, not to

succumb t> p -opaganda, not to be aéfmg) :o
be led by reason, however unpalat‘a leed b}
be the conclusions to which we'al-e ! thaz
reascn, this is infinitely more ;;wc:;r -
all your scholarship and ?Jl k);lomedae,
officiency. Not that we despise g

but, valuble as knowledge is, the mental
i en more important than mere

feel
jpaximum le
does he streses 01 t
clear and balanced

sophistrieS,
take things at B

attitude i8 eV
knowledge'-
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THE SOUTH INDIA TEACHERS UNION,
SURVEY OF A YEAR'S USEFUL WORK.

The Thirtysecond Annual Report of the
Union for the year 1940-41 shows a fairly
satisfuctory page in its annals. Among its
positive achivements may be mentioned the
securing of a departmental oxder by which
managements of schools should drop the
practice of entering into agreement with
teachers for only definite perinds. They

-have also helped 1n abolishing the pro-rata

cut, which caused considerable hardship to
teachers in Aided Itlementary Schools.
Again various benefits in detail bave been
secured as, for example, with regard to the
convenience of (1) candidates for public
service commission examinations in respect
of the possession of a knowledge of the
Janguage of the locality ani (2) the language
qualification of teachers in Secondary
Schools who teach non-language subjects
through the medium of the mther tongue.

The South India Teachers Union Protec-
tion Fund has got a most creditable record
of increasing service and growing funds-
The Golden Jubilee Souveniv of the Trichi-
nopoly District Teachers’ Guild, which
celebrated its Jubilee in December last is &
worthy memento of its usefulness. We
agree with the concluding remarks of the
report that only by a united stand would
the teachers’ lot be improved. The Report
thus gives the warning:—* While some
slight improvement in the conditions of
service of teachers is noticeable, the burden
of the teacher, whether in an elementary
schoolor in a high school, is becoming greater
Teachers in schools under local bodies and
municipalities have to face new situations
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which are cownoples and they are not sure
what will happen to many of them. As
conditions prevailing at present are similar
to those of last year, the Board can do no
better than quote what it has last year
observed. ‘A satisfactory solution of the

bread and butter problem together with
professional efficigncy is poscible only when
the South India Teachers’ Union becomes
strong and efficient. A feeling still prevails
among many workers of the Union that
Associations are not what they ought to be.”

TAGORE'’S OORVVASHEE

By SrI SATYA BHOOSHAN SEN, GAUHATI

OORVVASHEE is one of the most
beautiful of all the best poems of
Rabindranatha Tagore, and is very well
considered as one of the best specimens in
all literature.  According to Thompson,
oneof the biographers of Tagore
“Oorvvoshee is perhaps the
greatest lyric in all Bengali literature
and probably the most unalloyed and per-
fect worship of Beauty which the world
literature contains.”” Ajit Kumar Chakra-
varty perhaps the best interpreter of
Tagore literature said— It is very much to
be doubted if tha entire FEuropean litera-
ture cootains anywhere such a perfect
expression of sense of Beauty as Tagore’s
OORVVASHEE.

Before going into a detailed study of it
let us consider the background of the
pedestal on which the conception of Tagore
rests. In the ancient traditional literature
of India, Oorvashee. represents the highest
conception of the perfection of feminine
beauty as well as the Type of Eternal
Beauty. This conception has come down to
us from the Vedic period. In the traditio-
nal story in the Rig-Veda itself Oorvashee
is represantel as & superbly beautiful

nymph fleeing away from Pururavas
(represented as the Eternal Male) following
ever in pursuit without ever attaining her.
Thisidea is alsn viewed to symbolise the
Goddess of Dawn ever fleeing away from
the Sun in hot pursuit behind her.

Thi« view has a parallel in the Greek
mythology where the Goddess Europa is
represented as fleeing away from the
white bull representing the Sun. The idea
of the Geddes of Dawn fleeing away before
the rise of the Sun has also been very beauti-
fully expressed by Dante Gabriel Rossetti-
In a soft-complexioned sky

Fleeting rose and kindling grey
Have you seen Aurora fly
At the break of day?

But to return to Oorvvashee. — Apart
from the symbolical suggestion mentioned
above Oorvvashee features greatly in the
classical mythology of India. Having
derived her features from the best of all
the nymphs, according to one story.
Oorvvashe natarally became the most
beautiful of all the nymphs in Heaven.
This novel method of her creation enafled
Oorvvashee to come into being in the full
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bloom of " her youth and this also pre-
supposed her oternal youthy BY the allot-
ment of Indrd the God of Hea'ven,
Qorvvashee naturally became the prima-
donna among the dancing choir of Heaven,
The over-powering beauty of QOorvvashee
gruravas, the king of the
Farth, who ever sent up his thoughts fondly
towards Heaven. Qorvvashee too. felt the
same yearning for Pururavas 'f.md in a rnoc'>d
of absent-mindedness faltered in her steps in
dancing. As acurse for this neglect Indra
banished Qorvvashee from Heaven 'zmd
sent her down t0 the Em‘th. to be united
with Pururavas—perhips this was also
incidentally meant as & reward to Paruravas
for his devoted love for O |
ended that the union
and Oorvvashe2 should
remained true to the
without com’ng down
1t is said that once
aesionate desire for

cast & spell o0 F

orvvashe’.

But it was int
petween Pururavas
last so long &S they
highest ideal of loYe
to the plane of desires.

Pururavas felt a P |
Oorvvashee and Oorvvashee getting an

jostinctive sense of it forthwith fled to th:
remotest part of the Himalayan forests ans
kept herself concealed there. 1?’mru'rava;sl
wandered about in search - of her 12
possible quarters and he got Oorvvashee
back only when he had l?een . a).ble to
sablimate his love to the 1dea.hst1c.st?‘ge
again. Perhaps with & View'to set a lm?ua-
tion fo their passion in 1ov¢? it was ordained
by Indra that their union inlove life would
as Pururavas would see
child by Qorvvashee.
Oorvvashee was aware of this pmdgstimt}on
and so with 8 view to avert the impeoding
doom she, when the time came, went to the

terminate as SOOD
the face of h:s

hermitage of Chyavana and left her child to
the cave of Satyabatee. The predestination
could not be postponed sine die. One day
Satyabat-e appeaved before them with their
child and the spell was broken and the
disillusionment was complete.

Tagore also certainly gob the idea of
Oorvvashee from the traditional literature
of India but he developed it in his own way.

Tagore begins his famous poem~Thod
art not a mother, nor a daughter, nor a
wife, O lleaven-resident Oorvvashees «.... as
an emblem of Beauty and therelore univer-
sally adored thou hast ever and ever been
fondly desired by all.

One woull nafurally feel a curiosity to
know about her antecedents. The poet
says—following the traditional mythology-
At the drawn of the first Spring Oorvvashee
issued forth as a result of the churn'ing of
the Ocean by the Geds and the Demons*—
she seemed to have evolved out of herself as
a flower blooming forth without the support
of a stem.

The poet vainly conjectures— Wert thou
not at any time atan adolescent age of
girlhood, O ever-youthful QOorvvashee?
What home in the dark-ness of the sea-bed
held thee in its bosom where taou playedst
the games of childhood with the gems and
jewels. In the darkness of the sea bed
illumined by the gems therein whose lap
lulled thee to sleep under the song of the
ocean waves ?

But these are after all vain conjectures,
it such a childhood can be imagined for

* The Greek mythology has a parallel to thisin the
story of the rise of Apbrodite from the sea.
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QOorvvashee itis beyond our conception.
When Oorvvashee appeared before the
Ubiverse - she appeared fully developed in
her youth and beauty. On account of her
superb beauty she was engaged by Indra,
the king of Heaven, as the chief of the
danching choir in Heaven.

The poet says— While Oorvvashee dances
at the court of Tndra—her dancing sets the
sea waves leaping up in measured rythm
and the Earth also responds to her dance
in the shape of the waving cornfields
forming the skirt of the Harth. On account
of her dancing the pearls of her necklace
that adorned her bosom dropped down one
by one and fixed themselves asso many
stars inthe firmament. Such a superb
beauty and such a rythm of dance naturally
sots thrill to the heart-beat of all male=.
Itis ‘thergfore that Qorvvashee remains
from time immemorial the object of love
and desire of the whole universe,

The poet says—Thou appesred as the
Goddess of Dawn on the eastern horizon of
Heaven and with thy resplendent beauty
cast & spell over the whole universe. The
beuteous gaze of the divine Oorvvashee
inspires the three worlds with the thrill of
youth; the incomparable beauty of Oorvva-
shee used to arrest the progress of the
religious meditation of the devotees and the
ascetics felt only too glad to lay down at
. her feet the result of their lifelong spiritual
achievments.

But Oorvvashee as the emblem of
supreme beauty remains ever unattainable
and so in the conception of the poet the
fair form of Oorvvashee is bathed with the

tears of the universe and her fair feet are
painted red wigh the heart blood of the
three worlds.

The poet imagines that the world longing-
ly cries out for Oorvvashee but she heeds it
not; in effect Oorvvashee is lost to the world
of the prcsent age.  With thisidea in his
mind the poet asks—Will the gnod old age
ever come back to this world and will
Oorvvashee ever acain rise up from the
unfathomable sea with water trickling down
her locks and bathing her fair form as if
with the tears of the whole world,

But, no. That glorions age has set and
with it has also set down below the horizon
the fair Oorvvashee. And sosighs of an
eternal parting become appavent in the
midst of the exnberance of the 10ys of
Spring on the earth. An atmosphere
built up by the joyous radiance of the full
moon is clonded over byold reminiscences
waking up a sense of restless yearning for
we know not what,

From the contents of the poem it will
appear that Tagore’s Oorvvashee is really
‘the most unalloyed and perfect worship of
Beauty’—adoration of Beauty for the sake
of beauty alone without reference to any
earthly conmsiderations—“Thou art not 2
mother, nor a daughter, nor a wife.”

The conception of Qorvvashee as rising
out of the churning of the Ocean in the
full bloom of her youth isin full accord
with the traditional literature and the idea
is suggestive of eternal youth along with
the sense of youthful beauty. Tagore’s
attempt at conjecture about the early life

of Ooryvashee and  his relegation

TAGORE'S OORVVASHEE

of any such possible previous existence to
the darkness of the unfathomable sea bed
only pointed!y brings out that any possible
existence of Oorvvashe previous to her
issue from the churning of the ocean must
be beyond our ken and comprehension,

That Tagore’s conception of Oorvvashee
is unalloyed worship of beauty is true in
the sense that here the conception of Beauty
does not lead us anywhere else, for instance
as traditional Indian philosophy would have
us believe to the conzeption of Truth or the
Good. On the other hand the conception

. of Oorvvashee is associated with even the

asceticism of the veteran devotees bowing-

down to her irresistible charm and laying
down at her feet their lifelong acquisition

of spiritual merit.

Oorvvashee represents the idea of the
Beauty but not beauty in the abstract; the
spell of charm that she radiates round about
her is invariably associated with the concep-
tion of Qorvvashee. There is also a certain
limitation in the content of this idea in the
sense that the Beauty which Oorvvashee
represents is not all embracing including
in it all its possible diverse aspects. For
instance the beauty represented by the
conception of the Madonna or that of the
immaculate maidenhood is obviously exclud-
ed from the conception of Oorvvashee,
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The quintessencs of Tagore's conception
is this that Oorvvashee essentially represents
youthful beauty with the sense of eternal
youth associated with it. The Beauty which
Oorvvashee represents is almost divine in
its perfection. But however perfect it may
be “beauty in itself would be inert without
the element of youth which is an energising
factor. Oorvvashee with the two elements
of beauty and youth intertwined is a power-
ful influence which brings about Spring in
Nature and in the heart of man. The
charm of beauty and youth as represented
by Oorvvashee is universal or ali embracing
as is apparent from its spontaneous manifes-
tation in Nature in the rythmic dance of
the waves breaking upon the sea surface
and the verdure of corns and flowers
sprouting-upon on the Karth. The charm
of Beauty is also absolute in the sense that
the spell it casts on the mind is not depen-
dent on any condition or any earthly

considerations.

In conclusion Tagore also hints a sugges-
tion that absolute Beauty is never attainable
as if it was destined to remain ever as an
ideal not to be attained; therefore the con.
ception of Oorvvashee is bound to leave
behind & sense of longing in the heart of
man for an ideal unfulfilled,
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NEWS AN NOTES

UNEMI;LOYMENT OF EDUCATED YOUTHS

Mr. N. R. Sarker, addressing the Econo-
mics Seminar of the Presidency College,
Calcutta, has thus examined the problem of
the educated unemployed—(from The Cal-
cutta Review, April 1941).

One must bear in mind that unemploy-
ment is not a problem in itself butan aspect

of the much wider question of maladjustments .

in the economic system. These maladjust-
ments may arise from such causes as decline
in prices, shrinkage in demand or other
changes in production, which in their turn
may be governed or caused by such factors
as changes in rates of interest, new inven-
tions and discoveries, government policies
etc. Itshould, tharefore, be evident that
as economic conditions of stages of econo-
mic developmeat differ from country to
country the problem of unemployment
cannot also have the same connotation and
denotation in all countries.

The problem of the educated unemployed
is not to be solved by the efforts of any
Single agency, be it the Government or any
other body. It is not a social malady thut
could be effectively cured by a system cf
doles. It is a disease which can be removed
gradually only through the growth and
diversification of our social and economic
life. Associal services are extended and
intensified, as new wants arise and claim
satisfaction, and asin order to satisfy those de-
mands.and to provide for the increased social
services, new machineries are created, in
that complex process more and more of

educated youths will find an increasing
scope for useful employment. But this
growth and diversification cannot be
expected to come as mere accidents ; instead,
they require to be fostered and promoted by
the State and the community as part of a
well-conceived economic plan. That is the
way in which we may expect a satisfactory
solution of this problem.,

Unemployment should be solved not by
depressing the standard of living, but rather
by trying to raise it. We should try to
serve one another and it is by that process
that we shall create employment for us all,
raise the standard of living in accordance
with our conceptions and our conditions,
and thereby increase the sum-total of econo-
mie satisfaction. This is not only a solution
of the problem of unemployment but also
an ideal worth living for.

LIKES AND DISLIKES FOR NEWSPAPER
TOPICS

An analysis made by Mr. Paul Fendrick
of the State College of Washington (in The
Journal of Edueational Research V. 8. A.
for March 1941) is summarised below in
its most interesting conclusions as to the
newspaper-reading interests of high school
and college students.

Photographs, Comics and Cartoons head
the list of likes in newspaper subjects and
reflect a preponderence of preferred choices
at both the high school and college levels,*
In liaison with predisposition, Sports and
Entertainment (moving pictures, radio, etc.),
are given comparative preference, although
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there is somewhat less enthusiasm for
Sports on the part of the girls’ groups.

It should be noted, however, that high
school girls are not so much inclined toward
Foreign News as are their college sisters:
Because of their more intimate concerns,
both sexes of college students—especially
the girls—are predisposed to college and
Home News. A fairly marked sex diffe-
rence is reflected in the favourable attitude
of the boys towards Scientific News. This
sex contrast is, however, somewhat reduced
at the college level.

Items including Political Events and
Government Affairs apparently do not make
any great impact upon the personalities of
high school girls, although the condition is
strikingly altered at the college level. War
News is likely to gain the attention of high

school and college boys.

. Topics incorporating Labour, Industrial
Employment, and Farm News are not parti-
cularly relished by this group of high
school girls.  There appears somewhat
increased preference for these topics by
‘college girls and these items (with the
exception of Farm News) presumably reflect
the impending concern of needs for vocs -
tional adjustment. Editorials, Columaists
and Melical News seem to be increasingly
scanned at the college level. This condition
suggests & widening horizon of interest and
indicates a ‘differentiating trend already
observed for the topics dealing with Poli-
tica! Events and Government Affairs.
-~ The incurred preferences for Book

Reviews, Vital News (births, marriages and
-denths) Religious Items, Poetry, Scandal,

and Society appear to be a sex-associated
affair. Financial News and speeches appear
to be an anathema to both high school and
college students,

SCHOOL NEEDS OF THE 5 TO 12 YEAR-OLD
CHILDREN

By D.E.M. Gardner, Head of the Infant
and Junior Training Department, City of
Leeds Training College, Scarborough.

(The New Era, February 1941),

What are the characteristics of children
between the ages of seven plus and twelve?
They are, if healthy, tremendously energetic
and active. Though they love stories and
will search out information from hooks,
they are not as a rule very bookish, and an
over-intellectualised education is most un-
suitable for them. They arc ‘little work-
men looking out for jobs to do.” They have
an enthusiasm for gaining physical skill, for
making, doing and acting. They are taking
a keener interest in the world around them
than they did before. I'rom the immediate
environment tlieir interests are spreading to
the causes of the things they see around
them and to the doings of the people outside
their own home. They have a strong need
for emotional expression in concrete form.
They are not self-conscious, and their art is
bold and vigorous. Too often the oppor-
tunity for self expression is crowded out of
the Junior School curriculum or given only
to the most gifted children in school con-
certs and plays or musical and dramate-
festivals. Large public performances are
not desirable at this age, but far more
opportunities for expressive and creative
work within the small community of the
class-room are needed.
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“Phese children long for skill, .for
independence and for real achievem.ent;
they enjoy measuriog their powers agalnst
those of others and will generally accept
their criticism of their performance objec-
tively. They like collecting and exchang-
ing possessions. They are very willing .to
co-operate with each other in any creative
work. They will work very hard to per-
fect their skill, evea in what seem to us
uninteresting tasks such as learning by
heart. In handwork they will strive to
achieve real success, but their criterion is
one of workableness, not of finish.

REFORMING THE INDIAN INSTITUTE
OF SCIENCE, BANGALORE

(The Mysore Economic Journal, Vol. 27,
No. 4, April 1941).

Sir M. Visvesvaraya writes a3 follows in
his address as the President of the Court of
the Institute, in March 1941,

The chief defect isthat the primary aim
of the Institute, namely,industrial res:arch,
was not properly attended to. Subjects
were chosen either beciuse: the men in
control knew them better or the subjects
themselves involved comparatively smaller
outlay. If we areagreed that there has
been a departure from the right functions
of the Institute and that results commen-
surate with the resources have not been
obtained in the past, every effort should be
made now to modify and improve them in
the direction of the original correct aim,
This can be done if investigations into the
aspects and problems I have ventured to
subit to you are kept up. The responsi-
bility and lealership should b3 defined. Tae

il

Court in my opinion might entrust this
work to the joint-committee of the Council
and of the Court which is now helping us in
the development of industrial research.

As regards reformsand progress in the
all-India work and policies of the Gevern.
ment of Iodia in respect of industrial
research, much must depend upon the view
Government may take of their responsi-
bilities in regard to the vital questions of
State policy which are at present blocking
the way to progress.

T'he Research Utilisation Committee is
good but if, in addition, an Industries Com-
mittee is also started, it will be better able
to handle the problems involved.

AGRICULTURAL HIGH SCHOOLS

A Valuable Experiment By V,R. Kul-
karni, B. Ag, B.T. of the Agricultural
High School, Satara (from The Progress of
Education, March 1941),

In an agricultural high school, every
pupil has his own plot—a holding—anud the.
farmis as it were a tiny village with its
community of  pupil farmers. The
pupils have to grow cryops in their own
plots. The idle pupils are easily marked out.
They cannot do without the co-operation of
others and those who found it difficult to
co-operate during the first year have now
learnt to doso. They have to co.operate
for selling their produce, and controlling the
pests and diseases of their crops and live-
stock. We want our puoils to realize the
importance of social hygiene and cultivate
the civic sease required to maintain it. This
1s equally in the interest of national and
human welfare. In an agricultural high
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school the civic sense will be imbued in the
pupils much more strongly and practically
than in the ordinary high school.

In the agricultural high school there is
more learning by doing. There are fre-
quent opportunities for the observation of
the many phases of life. Team spirit, und
training in lewdership and discipline are
other qualities which the pupils of an agri-
cultural high school acquire very naturally.
Even those who are not accustorned to
rural environment and hard work very
soon begin to show interest anl zealin
their work.

THE BENGAL SECONDARY EDUCATION

BILL OF 1940

(1) Non-Muslim Misgivings and Their
Reasons. By Dr. H.C. Mookerjee, M,A.,
M.L.A. (Bengal). The Hindustan Review,
March 1941.

1. What, howsver, is apprehended 1is
" that instead of using the very large powers
which Government, is demanding for con-
trolling secondary education for initiating
anew type of educatiogal policy. it will
utilise them for a different purpose alto-
" gether. This provides for the automatic
withdrawal of recognition from®all the High
English Schools ‘recognised  either per-
manently or temporarily by the Calcutta
. University at the end of two years from the
date of the inauguration of the Board.

2. As the Bill js quite silent as to the
terms and conditions to be imposed on
schools seeking recognition, it is apprehend-
ed that in view of the objectionable way in
which both the .Secondary Board and the
Exécptiye Coungil are proposed to be consti-

tuted, it is possible that the Board through
the Executive Council may depart from the
policy now followed by the Calcutta Uni-
versity in this matter. Moreover, there is
& very serious practical difficulty to be
faced by the automatic withdrawal of
recognition. The Secondary Board and the
Executive Council will have to look after
3,441 Middle and High English Schools
and more than 1,600 Madrassahs and Tols.

3. As there is no specific mention of the
creation of an Inspectorate, there is justifica-
tion for the view that the task of inspect-
ing and reporting on these Schools will
have to be done by the existing agency.
But these, as shown already, are responsi-
ble for whrtever recommendations, favoura.
ble or otherwise, which have already been
made.

4. The last and, on the face of it, the
strongest argument advanced by those who
apprehend the restriction of Secondary Edu-
cation as the real purpose behind the Bill is
the smallness of the statutory provision as

- Government grant for Secondary Education.

It has been argued that the sum of Rs25b
lakhs mentioned in the Bill is the minimum
and that Government will try to spend more
than this amount as it has invariably done
in the past.

THE BENGAL SECONDARY EDUCATION
BILL,

(2) Its other fundamental Defects by
Jogesh Chandra Sen, (from The Teachers’
Journal) March 1941.

The Secondary Education Bill aims at
“ controlling education” in the province
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but there is no indicatin in the bill for
improving it. The genius who has been
credited with the authorship of the Bill,
having nothing to do, has manufactured
the Bill in his workshop and has not failed
to introduce in it his pet scheme of redu-
cing the number of schools in the province.
The Bill seeks to introduc: communalism
in educatinn which is to be foun1 nowhare
in the world. It does not provide for
adequate representation of teachers. There
is provision for only five seuts for Head-
masters’ representatives on the Board, but
other teachers are not to be represented
at all. Again, there is no provision for
teachers’ representation on the Kxecutive
Council or on the Publications Committee
where they should rather be adequately
represented.

The president has been given wide
powers under the Bill. Governmeunt will
exercise control over secondary education
both from inside and from outside. They
will make rules, have powers to suspend
execution of any resolution or order of the
Board, to remove the elected or appointed
members of the Board and reconstitute it
and te exempt any school or student or any
class of schools or of students from the
operation of any or all provisions of the
Act,

The Sadler Commission recommended a
practically autonomous Board, but. the
proposed Board will bz absolutely under
Government control, Government want
to regulate and control, but they are not
out for its expansion and improvement
which is the crying need of the hour,

Dr. Jenkins has already begun to harp
on his pet tune of reducing the number of
High Schools in Bengal. His Chinsurah
speech is nothing but a warning to us that
reduction of schools is inevitable if the
present Bill is passed. He says, if Madras
cando with 392 high schools, Bengal has no
need of 1330 Schools.

JUVENILE LIBRARIES IN BARODA By Mr.
F. Konda Reddy. (Educational India,
Vol. VII, No. 10, April 1941).

Children’s libraries do not exist anywhere
in India except in the progressive state of
Baroda, which is the pioneer of Library
Movement in this country, From 1913 s
separate children’s room has been provided
in the Central Library, Baroda. Games are
conducted chiefly to make the library a
place of pleasant associations with the idea
of attracting children towards books.
Story-hours are also conducted by the
librarian and children are irducted to read
books at heme on the subjects of stories.
Buitable books in Gujarati and Marathi are
available in children’s library. The Ilatest
report to the Central Library, Baroda,
reveals that 42,770 children visited the
children’s library and play room during the
year 1938-39 The number of working
days was 261 and the average daily attend-
ance was 163. The nuwnber of children
who took books home and books read by
them was 255 and 6,719 respectively-
Besides the Ceatral Library, all the primary
schools are in the state provided with
librarie: for children. Village schools are
also attached to libraries, which are opened
free to the children and the publie, ‘
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The Late G. V. Narayanaswamy Iyer
(By an observer) Ha! What a joy it was
to serve under Sri G. V. Narayanaswamy
Iyer B.A. L.T., Headmaster of the Hindu
High School Triplicane, It was a surprise
that he retired from service about the
middle of Felscray Despite the apparent
suddenness of his retirement he wasso richly
honoured both by the pupils and the masters
at a huge meeting. ''he gratitude and
love of the whole School were expressed in
an adequate manner and a large size
portrait on the gentleman wus unveiled.
All the friends of Sri Narayanaswamy Iyer
were looking forward to a long future of
cheerful activity on his part both asa
cultured and experienced Headmaster and
as the President of the Madras Teachers’
Guild." But unfortunately for the hopeful
world of teachers Wednesday the 23rd of
April 1941 proved to be a fateful day of
gloom and disappointment.

The bright figureof G. V. Narayanaswamy
Iyer with his beaming smile and courteous
behaviour was no longer to be seen in flesh
and blood.

Ah! What a pity it is at present to
miss Sri G. V. Narayanaswamy Iyer on all
occasions of importance to the teaching
world in Madras. Though his mortal body is
not to be seen, his spirit cannot but be
always watching over the teachers’ organisa-
- tionss Very few teachers are endowed with
soch a robust sense of optimism and cheer-
fulnessas G. V. Narayanaswamy was. Never
was there an oceasion either in the school
or outside when he was rash or inconsiderate
to any one- It was never in his nature to
say ‘nay’ to any ome's request, His in.

ability to help any one could never be
mistaken for unwillingness and his profound
sympathy for everyone in distress would
even convert disappointment into joy in the
minds of those who approached him.

Unlike most tcachers Mr. Narayana-
swamy Iyer had the unique privilege and
fortune of rerving the same school un-
interruptedly ever since he graduated for
more than 34 years. He retired from the
Hindu High School at the close of his fifty
fifth year and throughout his service, he
was always intevested in the promotion of
education both literary and aesthetic. His
undoubted versatility in music provided him
with a lasting and useful hobby and his
presence was eagerly sought on very many
public occasions. That he was a good
teacher capable of communicating his
talents to the posterity is more than amply
evidenced in the growing reputation of his
son, Sri G. N Balasubramanian. Valued as he
was, an Assistant as his service as a Head-
master, tbough it was for about three years,
was marked with an all-round progress in
the school activities.

WE HEAR

His Magjesty’s Cup of Tea: Recently
whilst Their Majesties the King and Queen
were visiting the FEast Fnd of London, an
air raid warning sounded suddenly and they
took cover in an air raid shelter which was
formerly a police station. Inside the shelter
Their Majesties consented to take a cup of
tea, but before the tea was ready, the “ all-
clear ’ sounded. His Majesty the King
remarkrd. “I am going to wait until
have had my cup of tea.”

" the new pre
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. Listen to a Doctor: A sl‘l‘ort while bal;c)lz
the field staff of the Indian Tea M:a.r '.
Expansion Board quartered at Ma,daupl}lll,
East Bengal distributed 'f.ree tea to bt e
leadin: local wedical prﬂ.’;tltl.onel's number-
ing 40, who met ot a.so'c'a‘l gathering in
connectinn with the opening cerem.on?/ of
mises of the Medical Association.

Dr. H. C. Sen M-B-, the President of the

Madarvipur Medical Association, in a letter of
appreciation writes: “Tea is the'least e st.Iy
and most pleasant drink and if taken In
moderation it does not do any harm.”
Nothing But Tea: Mrs. Isobel Barrette of
Southampton, recently made news by cele-
brating her 100th birthday during an air
raid and the most noteworthv incident of

the day was & telegram of congratulaticn

which she received from s Majesty the
King. Mrs. Barrett, it is reperted, is a
great tea drinker and she does not seem to
worroy a bit about the rationing of sugar
as long as—she said— “the tea is corvectly
made.”

The Relentless Grip: Whatcver Goebbels
may say, thousauds of bulging chests of tex
arriving in  London—even though they
have had tocome half way ronnd the world--
prove conclusively that Britain still eontrols
the seds. The Minister of Food recently
admitted that the uninterruptad arrival of
such tea supplies mak: it likely that the
tea ration can be increased in the near
future. In this connection the report adds
that every time a Briton raises a cup of tea
to his lips —and he does so much more than
ever in thess days of air rails and general
strain— he demonstrates in practical fashion
the relentless grip the British exert over
the world’s sea-highways.

THE KING'S TEA

One of the pecple who like their nice cup
of tea in the morning—and a cup or two
more during the day—is His Majesty the
King. He was therefore as much affected
as his subjects by the two-ounces-of-tea-per-
week decrea issued recently by the Food
Minister, Liord Woolton,

No lie-abed, the King has never adopted
the habit of taking his morning cup in bed.
His first cup «f the day is at breakfast-time
at 8:15. Often he eats this meal alone, to
avoid I'ngering when there is a lot of work
waiting for him to do. DBut sometimes,
when there ix not much to be done, he takes
it with the Queen. In both cases a tall
silver teapot stands on the Royal table, and
three cups is not an unusual number for
the king to drink.

His s-cond cup is in mid morning, when
at eleven o’clock, nn matter what w rkis
on hand, the King ha< a ten minute broak.
This time, his tea s Lrought inona silver
salver by a liveri+? footman.

in his cup, the King takes one lump of
sugar and a httle mitk. The Tea s a special
blend of Indian, mude for his exclusive use
by a famous City firm,  For his mid-
morning cup, the Kng brews the tea for
hhmself from a silver kettle and a little
spirit sfove, which were used throughout
his reign by King George V. ’

After lanch. the King takes a small cup
of black coffee, but punctually at four-thirty
in the afternoon, the tea habit acserts
itself again, A Discuit accompanies this
cup.

Or long provineial tours, one of the
Royal footmen is charved with carrying a
small canister of the King's tea, in case
there is any difficul'y in obtaining it.

At Buckinghmn Pa'ace there is always
kept A certan srr’rck of the King's tea, but
by His Majesty’s own special orders this
stock was not increased by a single tea-leaf
above the usual quantity when tea ration-
ing became inevitable,

— e
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BODY AND MIND HEALING BY SUNLIGHT COLORS
By Mr. Erxest J. STEvEss, M.Sc., M.A, M.E, PuD,, D.S. Tir, D.Sc, Sun Fransisco,

ALL schools of healing have virtue. All

schools of health have sincere practi-
tioners.

Drug medicines have the impress of
congested crthodcxv and are still accepted
by s majority of our inbabitants. Their
advocates esgerly ccntrol  our public
health boaids. Progres-ively, the Natural
Hesaling methods arerisirg ¢n the tide of
advancing lines that will eventually carry
them on to the dominating place in the
Science and Art of Healing. The reascnis
thar they deal with natural and pregressive
thonght. Expcrience has led drugless
physicians to s'udy the cause of errors,
diseases, and i1regularities.

Drug dealers ceek to dull or to deaden
pain, while scientific Chromotherapists,
using the Sun’s Color-energy with itsaltera-
tive means and aids, seek to remove the
cause of illnessand pain. When the flow
of natural, volorful energy, through wtich
healthy organs and systems mainfest, is
lacking, the congested ccnditions may be
recognized by unhealthy colors and by
pains.

The progressive nature Chromotherapists
supply the lacking cclors by the alterative
energy of Color Rays, nutritive diets, and
exercise.” Thus the enlightened doctors
keep the human body with its nerve cells
well balanced and in good Colorful Order.
They understand nature’s color langunge of
the Book of Nature and Light.

When the general public becomes suffi-
ciently interested in the beneficial healing
qualities of Chromotherapy alteratives, they
will desire an educational branch wherein
this natural science may be taught in our
colleges and universities, and introduced
into the public health service. ILectures
will be given over the radio. Our best lite-
rary magazines are already soliciting and
using articles on this steadily developing
science—the Principles and uses of Color-
Energy.

. I beseech you, my readers, not to let this
lifetime opportunity become monopolized
by other healing professions, as it is claimed
you have done with other. though less
important, healing methods. '

This great natuval realm of God.given
Light and Color for Iealing belongs appro-
priately to YOU as NATURALISTS and
NATURE HEALERS. Study every worth-
while textbnok on rolor psyrhology as  well
as the first introduced, strictly professional,
nen-commercial  texthook entitled “T'rue
Chromotherapy” (with its five indexes) which
is receiving the high recngnition it so richly
deserves. s ’

Color-Energy is as necessary as our meals
tn stimulating and maintaining our body
activitiesy I'n fuet it isthe Color- Energy with.-

in the Fool Elements, particularly within

the minerals, that restores our hed’th ar?
happiness. We may obtain this vital Colo
Energy through oll Edible Plant Life.

Color-Erergy is Nature's nourishir
alterative and supreme healing agent. It
well said. “When all other methods fai
just try Dr. Nature'’s Color Energy.”

Color-Rays include Infra-Red and Ultx
Violet. Color.Energy is the life saver fro
the sun’s light-vays and is always reliab
We may saf:ly use the full octave of ¢
visible and invisible colors, just as we U
the long-waves and short-waves from Inf
Red to Ultra-violet. '

A WORD OF WARNING AND CAUTION

Short waves above Ultra Violet may
considered risky rays, and not adaptable
the delicate body, tissues, vital organs, a
nervous systems  If the Ultra short.was
are used at all, the greatest cvution and sk
should be watchfully exercised, and like 1
X-ray and the radinm short wave of intensi
energy, the application should be of
exceedingly short duration.

The non-extremist and * safety-fir
Chromoscienist prefars not to go beyo
the sun’s eight rainbow energ'y-ra,ys i
the ultra-violet end. Beyond these’ eig

8" Martin's New Study Readers are approved - for class use for schools in
the Madras Presidency. (Vide ‘ Fort St. George Gazette,” dated
30¢h April 1940.)

«A Series which is so markedly good.”

NEW STUDY READERS

By H. MARTIN, Mm.a. (Oxox.), 0. B. E.

FORMERLY PRINCIPAL OF THE ISLAMIA COLLEGE, PESHAWAR,

. Primer. As. 5; Reader I, As. 7 Reader 11, As, 9;
Render 111, As. 12 ; Reader 1V, As.14; Reader V, Re. 1.

The following are some of the prominent features of this new
series of English Readers, planned to teach our children to speak and
write Engclish effectivelv. It is the outcome of years of practical
experience, and combinesthe best features of modern methods of
teaching a foreign language. -

1. The reading matter is very carefully graded ; it is also easy and of varied
tyre and interest,

9. Variety is a characteristic of each book.

3. In each book there are many lessons in dialogue.-form to familiarize th
children with Spoken English. rize e

4. The whole series is abundantly and artistically illustrated.

5. The varied exercises in composition, given at the end of each lesson, form a
unique feature of the whole series  They are both full and instructive
and supply suitable material for practice, '

NEW STUDY

SEAT AND DESK WORK

PRIMER, BOOKS I—V
= H. MARTIN, Mm.a. (Oxon.). 0.B.E.
Primer, As. 4; Book I, As. 5; Books II——V, As. 7 each.

K. & J. COOPER—PUBLISHERS—BOMBAY, 4
Sole Selling-{igents Jor the Madras Presidency : )

The Christian Literature Society for India, Park Town, Madras.
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and danger aitermaths, especially with some
types and temperaments. So I say, Be wise!
COLOR DIAGNOSIS

Color Diagnosis may be made through
the Color of the eyes, skin, urine, auras, or
my means of the scientist’s “3rd Eye’’—the
equilateral - high powered Prism. (These
are all explained scientifically in * TRUT
CHROMOTHERAPY’' as well as in Dr.
Edw. Babbitt's encyclopaedic work.)

The eyes, for example, tell a story by
their colors and their hues and shades of
colors. Many internal ailments may be
recognized by the observing eye of the
Chromo-Iridologist. When colorful iodine
is lacking in food o: water, the thyroid
sometimes irdicates this lack by the color
of the eyes. Thus, the skillful eye of the
physician may research and diagnose the
arteries, veins and nerves without having
to puncture the skin to do so.

Pathological conditions of the organs and
glands show through their resultant, un-
natural color-rays. Every morsel you eat
every drink youswallow, every thought you
think-all influence you by their repective
Color-En8tgiesr lack of Color-Energies.

For exambfe?f- _Jawndice or gall bladder
trouble is indicated by the yellowness of the
eyes. In suc}_)conditions,'(:‘:reen and Red
' , O’f’g & ‘33.«-’<

NI - H 77
TrOODHU VIDAL: BY P. 8. SRINivasa
IvENGAR, B-A. B.L., ApvocaTe, CoiMBpa-
PORE. PAGES 29. PRICE ANNAS EIGHT.

There is a tradtional branch of lyric
poetry in  India dealing with messages
between lovers. Mr. P.8. Srinivasa Iyengal
. has collected in this essay—which appears
to be a revised and enlarged edition of a
lecture he deliverd——most of the outstanding
examples of this genre in Tamil. His
illustrations are primarily from the great-
mystics of the land, both saivite & Vaishna-
vites all their love-poetry is more or less
symbolic. As critical studies in literature are
rare in our country, the author’s successful
attempt to study an interesting department
of Tamil letters deserves wide welcome. It
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(or Pink energy-rays should be sﬁpplied as
alteratives and nutriments,

NATURE'S COLOR-LIGHT ENERCY

The Sun as man’s greatest health restorer
bas been long accepted. but science has now
discovered adaptable means in  which.the
invaluable harnessed Color-lights may be
projected and transferred upon and into the
human body. It i, therefore, vitally im.
portant that Chromo-therapists shonld be
well gronunded in the meanings and uses of
Colors including Purple, and thus, complet.
ing the Spectral Octav.

The editor of the Journal of Tha Ameri-
can Medical Association Dr. Morris Fishbein
has truthfully and  significantly  said,
“ Perhaps the most striking trend in modern
seientiflc investigations of the cause and
cure of disease i1s the amount of attentinp
being raid to the effeets of light.”  To this,
dear members of the healing profession, I
wish to emphasize the fact that light,
which is.compoced of the octave of colors
inclnding Purple as well as Violet and Ultra.
Violet and Infra-Red, has become a vitally
important adjunct to thousands of physiciang
in America and abroad. Kellogg. Kolar,
White, Roscoe, Weinberg, Luckicsh, and
other authovities are advocators for the
employment of the projeciug and protecting
Color-Enerqgy rays.

BOOK REVIEWS

may however be mentioned that from the

point of view of the lay reader, explanations

in simple prose of the sense of many of the
stanzas cited will enhance the value of the
work,

THE Pre¢ TFaMminy COLOURED READERS:
SET A, Book I—1IV; Sgr B, Book, I—1V;
16 racEs macH, Price 37. Mzssns.
MacuinLaN & Co L.

These are two sets of graded readers
printed in well spaced type with the
sentences illustrated by interesting coloured
pictures. Set A represents the first stage
and Set B-covers the next stage. The books
are certain to prove exceedingly useful to
all beginners in English and may advent.
ageously be used in our elementary schools,

"
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