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HOMUNCULUS

By Pror. H. E. Nicuonas RoEricH, Naggar, Himalayas.

. §.know thee, O homunculus! It is thoun

who didst supply us with so many un’
necessary things on our journcy. It was
thou who didst advise us to distrust all that
was young and *“inexperienced.”. It was
thou who didst put external facts in the
place of the facts of spirit and of essentiality.
It was thou who didst gild the frames of the

- pictures. Thoun hast penetrated into councils

and leagues and hast hidden the search for
perfection with the duties of the grave-

. digger. Thou art working hard. And within

thine unseen kingdom {lourishes a most
noble hatred of mankind.

Yet, for all that thou art small, we have
observed thee already. And we have learnt
thy ways. Thou fearest the talisman of
love. - And love cuts the ground from under
what thou buildest. The love of creative
perfection! Harmony ! o

Thou dreamest of burying it under worn.
out things. Thou thinkest that the flame
of love will flicker out. But thou hast for-

* gotten the mysterious property of the, flime. _
- It will light any number of torches, nor
- will it grow any less.
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How then canst thon fight? And even
shouldst thou penetrate into all the Lieagues
of the Nations, forget not that behind the
nations stands humanity. And here indus.
trions homunculus shall not attain suceess,
For, after all, humanity, however slowly, is

_progressing toward harmony.

Does it not seem strange to you, my
friends, that even in our days, these days of
the extremest turmoil and terror, it is ngver-

.theless possible to show forth actively such
still far-off conceptions as love, goodness, per-
fection, i.e., all the companions -of harmony.
Harmony is often misunderstood. Harmony
is not an abstract chanting of hymns. Har-
mony, the harmonisation of the .centers, is
the manifestation of activity in all its might,
in all its clarity and convincingness.
Apprehending what we want we combine
all our centres into one effort and even over- -
come all the ordinances of destiny. And our
spirit knows, better than anv, where truth
lies. And cvery one of onr actions is judged"
by the spirit of truth. , '
‘_:'And it is this spirit that knows also that
love and perfection” will be applied in life
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in the simplicity and clarity of creative
work, If the simplicity of expression and the

* clearness of desire correspond to the immea-
surable majesty of the Cosmos, then.the path
will b a true one. %

And this Cosmos is not the unattainable
one, before which professors can only knit
~ their brows, but that great and simple one
which penetrates the whole of our life,
building up mountains and setting light to
stars on all the countless planes of the
universe.

Simplicity is an inevitable quality of har-
mony. The creative work of the future will
be imbued with simplicity. You will not,
of course, confuse simplicity with prinfiti-
veness, with assumption. The difference
here is as great as .between a work of art

and priht. And often in gilded frames we .

find mere commercial prints while true art

is fluttering ona poster in the wind and
snow.

But the spirit, if even in silence, knows
which is the print, the banal, and which is
joy and creative work. C

Silently question your spirit, as yon bfing
every object into your house. Repeating
incantations against the homunculu.s, think
why and how you have arrived at the idea
of bringing a new guest to your hearth.

Remember that these™ silent guests may
become true friends, but may also become
enemies to your home.

In the cognisance of objects lies their har-
mony. And again your spirit distinguishes
friend from foe.

We know the immutable hesling of
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musics and colours. Let us recall the power
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of song. Tict us recall the exaltation ex-
perienced in temples, in museums, and in
the House of the Great Mystery. Art alone
can clothe the Great Mystery with flesh.
And the sacrament of the Spirit has only

beauty for its base. .

Of course you love art, And you would
ask me of many things. You want to know

what is best for the harmony of the house,

easel paintings or photographs ? Is it better

to fix the surroundings once for all ? Or is
there more vitality in the idea obtaining 'in
China and Japan, where every day one new
picture is hung upon the wall of the room,
No doubt you would ask about the correct-
ness of the idea of our modern exhibitions,
where behind the appearance of the temple
of art lurks the booth of the shop-keeper.

The Mastbr drove the money-changers
out of the Temple. The Master knew, of
course, that as yet we couldnot do without
them in our daily life, but it was out of the
Temple that he drove them. So is it in the
matter of art. Buying and selling, of course,
must as yet remain. But they must be ex-
pelled from the Temple. Let the feast be
opan; lot the shop be open too. But the shop
in the Temple and the likeness of the
Temple in the shop create internal corrup-
tion in those who create and cynicism among
those who look on.
the Temple will arrest the gesture even of
the bare-faced cynic and the homunculus
must flee. Verily,.O homunenins you will
have to desert our life after all. Countless
youthful hearts request you to depart.

Having purified:the.principle of remuner-
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the latter into the home, to bring into it as
it were a taper lighted in the Temple. The
idea of wall-painting and the precioas
change of impressions, as in the Ifast, will
both find place in it. TFor the truth is in-

finite. And every individual case of the

. affirmation of art is determined by thc cons.

ciousness of the spirit. .

The railway guard assumes that peopledo
nothing but travel. In the mind of the shoe-
rsker men do nothing but walk. In the
conception of the man of to-day people do

. nothing but suffer. But in the knowledge of

the Blessed, mcn must rejoice.

True, just at this moment joy over art
often sounds strange. Much is said about art,
and so little art is brought into men’s lives®
And always excellent excuses and explana-.
tions are offered for this. Ttis always the
most convincing circumstances that are to
blame.

Everything that is to blame attaches only
to the “civilised” man who goes to sse
bullfigh's cr to watch fisticuffs carried
on according to the rules of the Ring. Here
both hearts and purses are open. ‘

Question these people as to how much
they have done {or art. How much art
hqve they brougat into their lives? They,
will only be surprised at the question, and
you shall find that the cave-man of the
Stqne Age holds the advantage over these
conquerors of the earth. Nowadays one has
to speak of this too.

How isone not to speak of it when at the
present tine thero'are Governments which
seek to burden the freedom of art with
special taxes and thereby put fresh obstacles

P

in the thorny path of beauty. Here again
is the work of the homunculus !

And at the same time only ten in
hundred among the peoples bring art into
their daily lives and know something about
it.  About 20 per cent., only talk about art,
without making any applicatien of it. The
remaining 70 per cent., generally speaking,
do not know, or rather do not now remems-
ber, what art is... i

But it is better to reiterate, even if but
mechanically, * good, good, good,” than to
repeat, even though it be with a grin: “evil,
evil, evil.”” This relative principle has been
accepted by many. So in this way let us ask
ourselves, if only once a week, what we have
done for art during the past seven days.
Let politicians, foo, and Congressmen,
clergymen, bankers and businessmen, and
all those who pride themselves on their
often Sisyphean labours..let them, toog,
learn this very easy habit, Where men
cannot follow the path of the joy of cons-
ciousness, there let the pavement of this road
be laid. DBut efforts are necessary. Other-
wise.our day threatens the work of art with
special calamities. Art must flourish and the
spiritual call of music must ring out inde-
pendent of the state of the Stock Exchange
andyof the meetings of the League of
Nations.

Liet uscon-
fess and remember with some that which it
is verily needful to remember. In the
education of children we still forget the
development of the creative power. First
men seek to instil into the child a mass of

One more “ non-platitude.”

‘conventional concepts. First he. is taken
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througha. full course of fear. Then the

child is acquainted with all the family.

quarrels. Then he is-shown films, those

eriminal films in which evil is so inventive

ang brilliant, and good so dull and ungifted,
Then the child is -given teachers who un-
fortunately, being often without any love for
" their subjec.t; reiterate the deadening letter
thereof. Futher, the children are shown
all the vulgar headlines in the daily press.
Next the child is plunged into the sphere of
so-called “sport,” that its young head may
grow accustomed to blows and broken
limbs, And this is how the youth’s time is
first occupied; he is given the most ignoble
and perverted formulae. And after that,
besmirched and rusted, he way begin crea-
tive work.

'This is one of the deepest of crimes. Any
machine, men treat with greater care than
they treat a child. Of course...the machine
has been paid for with “almighty” money.
~ It may not be allowed to grow dusty or be
soiled with dirt. But no money is paid for
the children.

4
We are often astonished by the unexpect-

ed character of a child’s drawing, by the
melody of a child’s sbng, or by the wisdom
of a child’s reasoning. 'Where everytl;ing is
yet open, there things are always beautiful.

But afterwards we notice that the child.

ceases to sing, ceases to draw, and that his
reasoning begins to remind one of so-called
children’s books. The infection of triviality

. and bright a_ttainments-

loncliness and weariness of life, will thus

has already sunk into him, and all the;

symptoms of this horrible disease have be-|

come evident. Ennui has made its appear-'
ance, & conventional smile, submisston to:

what is disagreeable, finally the fear of

loneliness. Somethiog near, some cver-pre- .

sent. guiding principle, has therefore with- -

drawn, receded.

But you will not drive the children out "

of the Temple. Are not the most difficult

things so very simple ?

-

But if even a machine suffers from dust .

‘and dirt how destructively must spiritual -

grime be to the tender young soul. In mortal
yearning the little head seeks for light. In |
mortal pain it feels all the - offensiveness of -
its surrgundings. It suffers, weakens, and
sometimes lies in thé dust for ever. And the\‘
creative apparatus runs down and all its’
wires fall away. ‘ ‘
Opcn‘ixlx all schools the path to creasive
effort, the greatncss of*art. Heplace banality :
and despéndency by joy} and scership, Pre-

serve the child from the grimace of life.,

Give him a bold, happy life, full of activity

i
Develop the creative instinct for the e‘n‘!
liest years of childhood. 1

. i
These scourges of humanity, triviality,
' !
1

pass by the young soul of him who creates. |
Open up the path of blessing.

(Rights Reserved)
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By Sr1 K. VISWANATHAN, Bansda.

' WOMAN occupied a very ‘high place in the

social life of the Hindus, She even now
‘ields eonsiderable influence. She was a
helpmate in the performance of doties in
connection with religious rites and sacrifices
her position therein has ever been high and

-~ the Hindus have never questioned it. She
‘might not have beéen given political inde-

pendence which never existed as such.

But one aspecet cannot be overlooked.

Though she was even worshipped, she was

~ thought an undesirable compauion; not

only so, any contact with her was to be
shunned by the brafimachari—during the
period of his studies; the reason given is
that his mental concentration and balance
will be disturbed. The ideal of the Hindus
being different from that of the West,
promiscuous mixing of boys and girls,
young men and women, was probibited very
sternly. They gave stringent rules for the

" guidance of the student during that period.

That is so far as Hinduism was concern-
ed. Let us see what the case was in Bud-
dhism. Buddhism was thoroughly monastic
and hence woman was strictly ruled out
and she could find no room within the
precinets of the Buddhist religious society.

*“The Bhikkus should not look on women
" but if women come near, the Bhikkus

should overlook them and not speak. to
them,” so says Gautama. “If they speak,
the Bhikkus should respond. but .yith a
clear mind, without looking lustfully on
them.” Elderly women should be regard-

- ed as mothers, youthful girls as sisters and

yo(mger maidens as daughters. This is
just as in Hinduism. Gautama forbids any
eontact with women, and when the ‘contact
is unavoidable, the Bhikkus should keep
wide awake. Similar stringent rules are

to be seen in the Hindu codes. ‘

In all Indian books women are depicted
as crooked and sometimes more crooked
than the serpent- They study the -
character of men well. Wornen as a class
are condermmned in the Strivarga Jatakas.
The Buddhist Jatakas are stories of the acts
of Buddha in previous births; in them a
glimpse is got of the monkish mentality so
far as women are concerned. They (women)
should pot be trusted; .their character is
essentially cortupt and their chastity cannot
be maintained c¢ven under strict vigilance
from their birth. They form cliques 3 their
love is ever changeful like the breeze ; they
are a great bar to salvation. Religious
books of differcnt denominations are agreed
in pointing out the baneful effect of prowmis-
cuous contact with the female séx, but pone
are more suspicious, more ‘narrow-minded,
more uncharitable and more illiberal than
the DBuddhist scriptures with regard to
wormen, though the Buddha established, with
reluctance, the order of the Bhikkunis
among whom were sowme of the most excel-
lent types of womanhood that the world
knows.

"The ideas about true womanhood as
found n the Hindu sastras were not far
different from those of Buddha ; the well
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beinlﬁ of any society depends on the perfor,
mance of domestic duties and social obliém-
tions; Budd ha wished to confine the activities
of the sex (female) to these primarily.

" According to the’ Buddha, a chaste and
good woman has to perform her \'duty' in
looking upon her husband as her chief
wealth, to serve him with unfailing devotion
and obedience. This is just the idea of the
Hindu sastras. Sujata was different; she
was recalcitrant and did not ‘obey her hus-
band and all elderly members of her
husband’s family, On Buddha's account
she became one of the mostdevoted of wives.
He bad founded the order of the monks
called the Sangha j the religious order would
culminate in carnage and loss of the sturdi-
ness and virility, if opportunity was given
for intimacy with women. Budaha did not
think that women were unfit for arhatship
if they followed the Noble Path; he how-
ever thought that their unrestricted famili-
arity with monks would result in the dis-
ruption of the Sangha. He did not favour
the inclusion of women in the order and so
did not allow them at first to enter the
church. The illumined stood before the
world—care worn—with a message of truth
and Salvation; people thronged to the

fountain-head of kindness and sympathy to
drink of the healthy beverage of -life, to
quench the passionate longings of their
heart ; multitudes made their way to seek
shelter in the Buddha, the Sangha and the
Dhamma ; then Gotami appeared before
him and informed him of her desire to join
the Sangha’s she was the foster mother of
- great Sugata; along with. Gotami there

were other ladies. They cut their hair, put

on the yellow robes and approached the
Teacher., Ananda was their pleader. The

Buddha yielded with reluctance. Ananda

was the favoured disciple of Buddha and to
his repeated importunities he yielded and
allowed some concessions.

But the Lord had fore.told that the result
of the inclusion of women into the Order
would be that chastity and holiness would not
last long, the Liaw would stand only for 500
years. Events subsequently proved that the
Buddha was true in his misgivings and
fears. ,

The first woman to enter the Order was
Gotami. The Bhikkunis were not allowed
full independence in their new life, Buddha
having formulated some rules for their
guidance. DManu, the Hindu law-giver,
had given the injunction that woman could
never be free, she being under "the protec-

“tion of father, husbhand or son. Manu was

the guide of Buddha in this respect. The
movements of Bhikkunis were not unres-
tricted.

The following rules are given for their
guidance :— ‘
1. They should respect the Bhikkus.

2. They should not pass the rainy sea-
son where there is po Bhikku.

3. They should observe fasting every
fortnight with the permission of the Bhikku
Sangha and accept their advice. |

4. After the rainy season, both the
Bhikku and Bhikkuni Sanghas will observe
austerities as an atonement for their sins in

the presence of all.

5. They must receive injunctions frem

both the S[fnghas.

6. They must receive Upasampady from
both the Sanghas after two years of study.

7. They must not speak il of and use

" words of reproach to Sramanas.

8, The Bhikkus will heep them in the
right path by pointing out their short-
comings; but the Bhikkunis must always

refrain from blaming the Bhikkus publicly.

There were also other minor injunctions
of Buddha. Gotami accepted all the rules
and was admitted. She later wanted cqual

. status with the Bhikkus in accordance with
~ the standard of virtue and qualification but

Buddha did not heed. The ideal Ihikkuni
of Buddha should give up all desires; be
contented with little; shouid practise reli-
gion and meditation in solitude, should be
away from vain pleasures and joys of life;
be active, give up sloth, and live a life full

of gentleness, modesty and humility.

Bhikkunis were fewer in number compar-,

ed with Bhikkus but a place—very high—
in society was accorded to them. Books
like Malati-Madhava and others 'mention
their learning, intelligence and influence in
society 3 the Bhikku‘ni could rise up to be s
Sramanera and even to Arhatship. The

. erudition and intelligence of Khema and

others are also to be noted. During the life-
time of Gautama many elderly Bhikkunis

wrote books, for instance, the Theragatha -

of Sutta Pitaka. Some of the gathas are
beautiful and prove the piety and intelli-
gence of these ladies. They expounded the
high ethical truths and lessons of Buddhism;

many Bhikkus and Bhikkunis came to hear’

them, Soma, the 'daughter of the conrt

Pandit of Bimbisara, rose to Arhatship by

L
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meditation and calture; mention of this is
in Theri Bhashya.

Women who took to monastic life re-
nounced the world with all its joys, took
shelter at the feet of Buddha, and were
highly cultured; many of these had a true

‘inner vision. They could not be kept under

delusion by thc meretricions glamonr of
mundane things and their ountwardly be-
witching aspect ; the iron chains of attach-
ment, the shackles of customary rul(;s kept
them so long bound to the world; they
snapped these asunder and becamc free;
circumseribed the spheres of their partici. |
pation in the advancement of human pro-
gress and culture. This is but natural, when
the way is once made opento women,
Sumedhs, & princess of extraordinary
genius, was indifferent to the importunities
and tears swhich her mother shed, to the
sorrowful glances cast by her royal father,
to the supplications made by her lover
she’ turned her back on the royal palace
replete with ull the materinl pleasures and
joy of o luxurious existence which royalty
could bestow. This is not the only example.
Buddhist literature abounds in many exam-
ples of exalted womanhood ; women slowly
but surely gained a high and honorable place
as the most efficient instruments for streng-
thening the solidarity of the religious order
snd the successful propagation of the new
faith and cult among the multitude, though
women at first were strictly excluded from
the Buddbist Church.

The wave of Buddhism was tremendous
and percolated all the strata of socioty.
Immense was the educative value exerted
by it. Typical examplés of women were
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. :on the path of virtue.

furnished, from -all and cverywhere—the
royal household, the families of big mer-
chant princes, middleclass men, humble
mechanics, low class persons -too; this
fact proves that the following werc not

confined to the women of any class or'group -

but permeated all sections of the population
-—education, culture, rectitude, straightfor.
Wardness, piety,Alibera]i(’.y, charity and such
other qualities. Buddha became weak

“after six years of hard penance and austeri-

ties ; Sujata then appeared before him and

offered him food with respect, like a minis-

tering angel, which food Buddha accepted.
The sweet and bright-eyed Ambapalli adored
him while he was staying in her mango-
garden at Vaisali. Buddha saw behind her
fascinating exterior a pious nature. He
removed the root of her impious thoughts,
made her turn from the wrong path and go
Her invitation to
dinner at her house was accepted by
Buddha. She dedicated her garden-h.ouse
to Buddha and the order. Buddha with his
Bhikkus was invited to dinver by Bisakha
at her house; she also gave out her desire

* to clothe the Bhikkus in the rainy senson,
 to feed 500 Bhikkus through all her life,
 to offer diet and medicine to the sick, to

establish an Annachatra where Sramanas
would be freely supplied with food, and to
give cloth to the .Bhikkunis when they
bathed naked in the river incurring the
ridicule of bad women.”, Her desire was
granted. ’

A shreshthi of Angn married the dangh-

ter of Anathpinda. His family was convert.

ed to the religion of Buddha by her. The
Bhikkunis proved the capacity of women to

maiantain high ideals of culture, learning

_piety and virtue ; others of their sex who
did not take the order and renounce the

world, helped to a good extent in consolidat-
ing the Buddhist order of monks. Not
only they discharged their duties round the
domestic hearth, but in addition they helped

in supporting the active and self-sacrificing

upholders of the faith by their propaganda
with undivided attention. It was largely dus

" to them that the propagation of Buddhism
was successful.

The marriage of women took place aflter

they attained ége 3 they v‘vere‘ allowed free- .

dom in their movements., Remarriage of

widows was allowed not only among the °

women of the lower castes (Utsanga Jata',ka,)
but also among the higher classes. (Asha-
trup Jataka). Boys were not married be-

" fore they were fully grown up. Love-ma-

king in the modern sense was also known.

Girls were not married before they attained =

puberty. DBuddha married a kin of his.

After Gautama's renuunciation, Yasodhara's -
hand was sought by many ; many ‘were the

candidates for her love, but she rejected
their overtures, asshe had implicit faith
and devotion in her husband.

Parasara say that a woman can
take a hushand for a second time when her
husband is dead, when he proves unchaste,
when he appears an eunuch; when he
renounces the world, or when he is excomn-

municated. Yasodhara could have accepted .

the hand of one of these and remarried.
But she did not.  Fallen women were not
givon up as lost. They were reclaimed and
raised to  society. . Women dead to
society were kindly and sympathetically

©

tion. Ambapaili illustrates this.
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"vtreated by TBuddhas he also proved t.'?;i;{t

those who had strayed away from the path
of virtue in moments of weakuess due to
human nature which is for all, can be won.
over and their life made useful to society
instead of subjecting them to eternal perdi-
Thus we
find that women in Buddhist age occupied
a good place in sosiety and they were wedl

- treated. But if they . deteriorated aft: or-

wards, it was due to the time factor and alio
Lbecause the rules laid down by Buddha

‘were not observed carefully, but becamne
.lax. 1t is the case everywhere.

.that respect.

From this we find that the position of
womén in Buddhist society {from 500 B. C.
to 300 B. C.) was not far different from that
of women in Hindu society. During Vedic
times women were allowed to marry late,
learn the Vedas and so on. There was
perfect equality between the two sexes. The °
Buddhist women were a degree lower i1
In any religious order the
world over, more restricticns are placed
on women, the object being to keep them
in the path of virtue. It is woman that
upholds virtue. MHer fall is socicty's fall.
Hence the importance’ attached to the
woman kceping virtue in all sccietics and -
religions.

SERVICE CONDITIONS OF TEACHERS IN
SECONDARY SCHOOLS

SUGGEleON@::‘ FOR IMPROVEMENl

By Snt 1. V. L. Narasiaa Rao, Narasaraopet.

'No eminent Educationist denies that pne

of the most important conditions for

the rapid advance of education of the latent

citizens of a futurc India is the manniny of

the schools with contented staffs,

Despite the oft-hoosted financial difficulties
‘of the managements reports of which are
very often grossly exaggerated, this is a
reality which has to be tackled by every
educationist, for on it depends to a farge ox-
tent the well-being or the otherwise of the
Educational Ficld which is so important for
every state, thatlit cannt be ignored.

Much has been talked of by the Fdu-
cational Department in our Dresidency
KLVII-40 '

about the stagnation ia our Flementary
Schools, and drastic measures have been
adopted to prevent the same by insisting
that every clementary school should at least
contain the fifth standard, and that grants in-
aid can be given oaly to such schools, where
such stagnation is- avoided. For this pur-
pose,no doubt, greator control has been
scught to be exercised, by the appointment
of Divisional Inspectors of Schools, the real
purpose of whose appointment szems to be
:he abolition of such = schools, as are
manned by teachers, who shirk their duty
now and then, presumably in the hope of
getting some supplementary income by pro-
fessions other than education.
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So has it been in the Department of

Secondary Iducation. Much has been said

and done with regard to the control over
Secondary Education. The staffs of ins-
pectorafe has been continually swelling, in
the hope that control alone would bring
education to its pinnacle.

. Much as one wounld like that control by
all these methods had improved education
to a large extent, one cannot forget the dic-
tum advanced by Goldsmith, that * That
virtue which requires ever to be guarded is
scarce worth the sentinel.”

Whast then is wrong with our system of
education and what other improvements ave
necessary to better the lot of education in
our Presidency ? As I said above, the basic
foundation of education is a contented
teacher. He has to be a well-read, hard-
working, and self-sacrificing gentLem'an,
whose sole aim is to open and broaden the
minds of his pupils by imparting the necess-
ary knowledge. For this purpose, all' his
time, at least a major portion of his time
must be devoted to teaching, by examining
the nceds of his pupils, by keeping them
conversant with up-to-date developments in
the variotis branches of knowledge, and by
inventing various efficient methods to im-
part this knowledge to his pupils, in the
best mauner possible, i.e. in a manner by
which the information can be received by
his pupils with the greatest impression.

It is therefore quite evident that his
attention should not be diverted from his
sole duty as teacher:
. turbed in the mniddle of his' lesson by a re-
membrance of the painful circumstances of

his inability to make both ends meet. The .

He should not be dis- -
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petty income of a teacher, without much.

scope for improvement in the facc of an

ever increasing family, the responsibilities

of which have to be fully met is, I may be

permitted to say, directly responsible for the:
slackness and deterrioration in the quality
of teaching in most educational institutions.

The realities of life cannot be ignored. .

Here is a department, the most unique in}
the Presidency, which appears to be very

tolerably good starting salary.

“attractive to L.T's and B.Ed’s with its:
This. start- '

ing salary is very often the cause of many a ;

teacher’s ruin. This soon accustoms him to

a higher standard of life, which his means

cannot ultimately afford.
family increasing with sons and daughters,
he finds to his dismay that his salary has

remained stationary, if not going down as
it often does, in many District Board,
Maunicipal and Committee Schools. in the
The circumstances

name of retrenchment.

obtaining in the Committee Schools are per. -
haps the worst, where the teacher finds .

himself not ‘only in the midst of the above-

ment}oned difficulties, but is also continually |
threatened with loss of appointment every -
minute of his service.

Here is a Department, which offers no to-
lerable scope for improvement or promotion

despite its importance to the well-being of a

nation. For instance, an L. T.or B.Fd.

. teacher starting his life in a Municipal or
District Board High School on Rs- 65/ sees
his salary increasing at the rate of Iis. 5. per

two yecars and culminating at Rs. 100, at
end of 14 years of service. If he is an
8.8.L.C. trained teacher, he starts on Rs. 30
per mensem and increases his salary by

As heseces his ¢
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Rs. 2 every two years and stops at Rs. 50.
The conditions are much worsein Com-
mittee Schools,

L ]

A slight ‘comparison’ with other depart--

ments of life will easily convince any one
of this miserable plight of a teacher. An
S.8.L.C. eligible candidate, . selected by . the

Services Commission for a clerical appoint- .

ment has hopes of rising to be a Tahsildar
in the Revenue Department, or of a Postal
Inspector in the Postal Department. The
teacher has twe years' hard training after
he left School, bat his hopes die at Rs. 50.
A Sanitary Inspector with 6 months train-
ing after he completes his S.8.1.C. course
bas.his scale rising to Rs. 110, psr mensem
while that of the 8.8.L.C. trained teacher
stops at Bs. 50. A graduate in'a Depart.
ment other than Education always hopes to
become a Gazetteed Officer at some point in
his life. This then is the misery a teacher
suffers under. He has no hopes of rising, but
always fears of falling, This basic difficulty
of & teacher has never been successfully
tackled by the Tiducational Department, and
Education cannot improve unless the lot of
the teacher is bettered.

I therefore offer some suggestions, which
if adopted, will bring about much improve.
ment in the lot of a teacher. ’

(i) The revised scales of pay introdused
by the Rajuh Saheb of Bobbili in 1934 and
1935 are too weagre. They should be en.

hanced to be atleast on a par with those

obtaining in the Government Iiducational
Department. They should be even higher
than in the Government for the simple rea-
son that in the Government Lducationol

few.

‘bifurcation of the salaries, into

Department there is scope for an L. T. to
become a District Educational Officer while
in the Municipal and Local Board services,
one should be satisfied with the Headmas-
ter’s job, and that too, in the case of a select

(ii) The revised scales of the Rajah
Saheb of Bobbili brought in their wake the
what are
called Pay aud Personal Pay, and this latter
part is continually raided by the manage-
ments and sought to be cut off. The new
scales may be introduced to apply to new in-
cumbents, but the old incumbents should be
allowed to enjoy their salaries. There should

-be no personal pay, and that portion which

1s now called personal pay should be merged
in pay (regular).

(ili) The members of the vacation
Departments are allowed only leave on half "
puy. Though a teacher enjoys a vacation’
it 13 very rarely useful in times of sickness
or of the urgent domestic affairs. At such
times he has to go on bhalf pay, a very diffi-
cult problem for him. At present under the
Fundamental Rules, he is allowed 2/11 of
the pericd served as leave on half-pay. This
may be ammended as 2/11 on half pay or
1/11 on full pay. This would adjust matters
favourably to a teacher. Iiven though there
is medical leave, the total medical leave
allowed in the service of ateacher is only
12 months,

(iv) When a teacher in a lower scale is
promoted toa higher scale, as when s
8.8.L.C. trained teacher who has improved
his qualifications is promoted to the L.T,
cadre or when a teacher of the I.T. cadrd

-

.



312 ' THE EDUCATIONAL REVIEW

is promoted as a Headmaster, the personal
pay shall be merged in the regular pay, and
the initial salary in the higher scale should be
fixed at that stage corresponding to the
salary including his personal pay, which he
was drawing prior to his promotion or if
there is no such stage, at the stage just below
his pay - including personal pay plus an
amount equal to the difference as personal
pay, which should of course, be absorbed in
the next increment. It will be even fair, to
give him one advancs increment as there -
would be increase in responsibility.

(v) There should be a guarantee thatat
no stage in scrvice the salaries would make
a downward move Le. there should be no
retrenchment or reduction cxcept for ineffi-
ciency or misconduct.

(vi) The Committee Schools also should

be made to adopt the scales fixed for Mnni-
‘cipal and District Board Schools. They
should adopt the same service conditions too.
Otherwise recognition should be refused to
schools, managed by Committees.

(vii) The most important sdg/,t/c'.\:lion\ that
T would make for the betterment of the lot of
the teacher and the efficiency of leaching in
Secondary Schools is as follows:—

(@) ''he system of recruitment of the
staff in the Government Department of
Fducation and those of the High Schools,
(Municipal, District Board and Committes)
should be modified as shown below:—

. (1) "There should be provincialisation of
services with a Headmaster’s cadre, a L.T
cadre, 8.8.1.C, teachers’ cadrc and a Commer-
cial Instructors’ cadre for the Presidency.
TFor this purpose, the Presidency may be

divided into 4 divisions, each division to be
placed— in charge of a Divisional Inspector.
*If this cannot be afforded, District cadres
may be arranged and placed under the Dis-
triet Wduecational Officers.

Payment of salaries will be made and cor-
trol .will be exercised on the stafl of each
High School by the management of the
High School, but transfers in the personnel
will be effected by the Divisional Inspector
or the District Iiducational Officer as the
case may be.

Once 1n 4 or 5 years, or- emher, if the
mdnaﬂement does not like a tcacher, trans-
fers may be effected. This would not ouly
prevent unnecessary untoward relations
with the managements, which will neces-
sarily result in long stay at a place, but will

increase the efficicncy on the part of the’

teacher, A teacher when he enters his ser-
vice tries for popularity among his pupils,
and establish his nawe among the public,
and - when his reputation or otherwise is

_settled in two or three years, there is rarely

any necessity for him to work, especially in
view of the meagre promotion: avatlable in
the Department. The_ circumstances will
completely change if he is transferred once
ind or5 years, At every mew place he
begins his service afresh and thercfore
tries again to establish his former reputation

- at his new post. Thus the transfer will
give him an incentive for better work from

day to day. Further the system of trans:
fers, will eliminate a large number of
punishments, which are done more for the
satisfaction of party men in the Municipal
Councils and District Boards than in the
interests of justice and fairplay.

)
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If the system of transfers is introduced,
the travelling allowance bills may be paid

.
to the incumbents by the managements as

in the case of Commissioners of Municipa-
lities. ) _

This cadre should include the Committec
Sehool teachers also.

Recruitment in future of course is to he

done by the Government by a properly
. constituted Services Commission.

(b) Togive ample scpe for promotion

which gives an iuncentive for better work
on the part of teachers, the recruitment of
Junior and Senior Deputy Inspectors may
be made as shown below.
- Jumor Deputy Inspectors may be recuit.
ed” only from- the ranks of S.S. L.C.
Trained Teachers of 10 years’ standing in
High Schools. Such a Junior Deputy”Ins-
pector would be better as an- Inspﬂ(,tor,
than onc who is directly recruited and wilo
has no experience of practical teaching. -

Senior Deputy Inspectors may be recruit-

ed only from L. T.or B. Xd. teachers of
10 years’ standing in High Schools.

The selection cadre of the Senior Deputy
Inspectors may be filled up by selection
from the Senior Deputy Inspectors and
Headmuasters of High Schools, one fourth of
the number of selection posts to be filled up
by recruiting lieadmasters.

.. If this kind of recruitment is done, it will

not only create a field for promotion of the
members of the Fducational Staffs, but
will increase the efficiency af the Educatio-
nal Department too, as this will-be manned
in future by people who have had practical
experience of teaching.

Then, of course, the minimum age for
recruitment should be raised by 10 years.

Then the selection of Junior or Senior -
Deputy Inspectors and those of the selection
cadre would be on a par with the selection
of District Munsiffs by the High Court,

The above changes, I believe, will
improve the efficiency of work in the Edu.
cational Department of this Presidency and
it is hoped that the Department will soon

- take up consideration of this aspect of
_the question: of making the teacher contend-

ed by providing ample scope for promotion.

AT HAND

(By. Prof. H.E. NicHorAs Rozrnicn)

The spear we shall thrust into carth.
Ended is the first battle ! P

Mighty, my tempered sword 3
Calm was my spirit and valiant.

But during the battle, 1 saw, hoy,

That thou wast distracted- by glamour of
flowers.

‘When we ericounter the host
Aflame be with battle, my child,
Belicve in the nearness of victory.
With an eye unflinching of stecl

3

Keenly look around thee

Whether battle is needed...
1f victory dwells in thy spirit.

- Liet us delight in the flowers,

Rejoice in the sigh of the dove ;
In the brook let us cool our faces,
Behind the rock who has hidden ?

‘To the battle. The host

Is at hand !
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* “The Reliability of Examinations”’

reliability of examinations.
_usually considered to be unreliable for the

-

EXAMINATIONS AND THEIR RELIABILITY
PROF. VALENTINE. ON EXAMINATIONS

By Sr1 Cm. L. SASTRI, M.A.,, B.ED., Narsapur.

TH}L dominance of examinations in the
present-day education is remarkable.
Therefore, their reliability is of high eon.
cern hoth to the psychologist and the
scholar. Professor Valentine of the Uni.
versity of Birmingham in his valuable book
reports
in detail an exteosive enquiry as to the
: They are

following reasons:

" (1) Many of the cxaminees have to
depend upon what is called * an element of
luck *’, in getting through the examination.

. If one is lucky one finds the examination

questions quite suitable to one, otherwise

the questions do not suit one and failure is.

the result. It is curious to note iIn this

- connection, that a certain examinee, of
average intelligence, with more than ade-.
" quate industry, failed at the Master of Arts

Degree examination, while another of the
same calibre. and intelligence with a few
months’ application secured a pass, because

the questions quite suited him. This is o

cl_ea,r instance of luck in ecxaminations. .

(2) . A second cause of the unreliability of :
examinations in the words of Professor
- Valentine is_* the apparently adventitions
. natare of some decisions .as to a pass or

fail ", How an cxamination paper of the
same kind or the very answer paper if
valuéd by a different examiner, gives an

apprec:abl) different result, may easily be

B o

comprehended. Therefore our Professox s
remark needs no illustration. .

Broadly speaking, examinations are
generally conducted for three purposes
() for the award of certificates or diplomas,
(b) for the award of scholarships and

(¢) for direct recruitment of candi-

-. dates into public service, A scrutiny

into the results of the three types of -exami-
nations, helps us to have a fair idea of their
unreliability. The Intrance examination
for admitting pupils into the Secondary
Schools may be considered in the beginning.
The question, * Do the pﬁpils, who do best
in the Entrance Examination at 11, also do
best in the examinations of the school work
at 16 years of age, five yearslater?”, has
been well answered in the careful report of
our Birmingham Professor. The repcrt
speaks well of the unreliability of such an
examination, Similarly, the reliability of the
School Certificate examination may be tested.
Immediately the next question, *Do those
who s@cure scholarships or distinctions at
aboiut 18, maintain their pre-eminence and
justify their awards in the final | University
Txamination, at 21 or 22?7 and do those
who secure scholarships on entering the
university secure better degrees than those
who do not ?”, creeps in. And Professor
Valentine argues that * any given School
Certificate or even Degree Examination is

‘an. incomplete means of estimating the

success of a pupil at that stage, and there-
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ke

fore an moomp’ete%est of the 1eha,blht) of

entramce o scholarshlp -examination« on,

_ vhich the pupil’s selection is baded.”

The' figure I1I a_.rid the note /boloxn’ on
page 72 of his valiable book, are worthy of

our perusal in order to have clear grasp of

the sub]eot They show :

_1. The top boy at Tntrance dxops to llth
four years later and'the 3rd to 18th.

9. No 12'at Entrance rises to 2nd, wbxle
close by him at Tontrance, No. 15 drops -to
bottom but one. . : ,

3. The bottom boy at Entrance who only
just succeeds in getting into school, rises to
nearly half-way up at School Certificate
stage, while No. 18 soars to 6th.

Thus, it can be emsdy seen how the exami-
nations are'not most reliable tests for the

award of celtxﬁcatea or scholarshxps thereon.
But, examinations for scholarships at Oxford
and Cambridge, or Competitive Examina-

tions for recruitment of candidates' into
public service, seem to ‘be ‘definitely more
reliable than the examinations mentioned
above. ' Regarding this superior reliability

o

of awards at Oxford and (;-unbndge, ~Prof¢

k

Valentine, after scrutxmsxfg the. available

‘statistics of the results of Oxford Honours

and ‘Cambridge - Trxpos }'\a.mma,tlonq,k
l obsexveJth’tt however, this rehabxhtv is

also reduced on 'a minute examination.
, Equally superior 1ehmb1hty may be bestowed
on the examinations of \competitive basis.
But, statiStics expfaﬁmng the standard of
efﬁciency of the work tarned out’ by them
inthe compet'tlve exammmtxom, are not now:
readily available. The results of the I.C.S.,

F.C.S., and other examinations must be
taken into consideration. But, however, it

may be safely argued that here too, there is =

the element of ,unreliability, as occasional
instances may be cited where the ‘officials
rising from ranks proved better than the
- direct recrults based on the 1esults of - the
competitive emmlnatlon. : -7

However unrelnb]e a test the examination
mht be, there is little dlfhcult\ An admitts
ing that it i5 the most a\ax]able test. This

- element of unrelm}nhty may be reduced to
a minimum by adopting certgm methads.

’

a————— " ——

HOW CHILDREN SHOULD FACE ,THE WORLD*

By JacaT S. BRIGET. . N
s : , .

BOY has been aptly defined as a book

in breeches. There is greit knowledge

in books, but there is greater knowledge in
the hearts of boys who study them,
Immense potentialities are locked up in
your breasts, - ~\Who knows how honourable

. RV
tender ambition lives and grows in the soul
of evéryone of you. There are judges and
ministers among you, poets, professors and
philosophers among you, bnsiness magnates
and millionhires among you. Who knows
fifty years hence the hand of Time may reveal

an audience I am addressing just now ? A« g Prime Minister of Bombay or Madras

f An Address delivered to the students of South Indian School, Matunga, Bombay.
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among yon ! It is told of a President of

America that he used to pay compliments
. to every child he met, because he rightly-

imagined that the very first boy he met
might have greater possibilities buttoned
under his coat than the President himself.

In spite of mighty probabilities the
prospnc\s before you are dim and dark.
While you pass through the glorious atmos-
‘phere of school and college, the golden
plant of ambition grows splendidly in your
breast ; but once you launch upon the world
see what o shock you receive. It is'a dire
world that we live in, a world in which the

good is ignored and the bad glorified, a.

world in which the honest workers starve

- while  the dlehouest reap a harvest,

You may write a good book, bat who will

- read it? You may have a nice scheme for

reform, but who will care? Youmay make

an exquisite picture, but who will appreci-’

ate it ?  You may have s nice sermon, but
who will heed ? 1t is a heartless world in

_which nobody cares for the good and the

noble, a world in which the artists and
reformers ure starved to death, a world in

«which only thoce are fed clothed and

housed, who can jingle coms and balance
bank accounts and play to the tunes of
some | silly paymaster
at the finer feelings of life. - The inevitabls

result is that many would-be ininisters,.
potential presidents, and inglorious Miltons
are shepherded into business ofiices to sell |

their SOuls to ledgers and eash- bOOL%

'I‘here cannot be greater deqth for

. a young man than to realize that his cheri.

shed ambitions have failed to fructify. After

you quit the school and college; the ,greater-
cause’ of .,Qyour discontent will be that
even yonm:.;mest ambltxons will not como’ .
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" who scoffs -

trus. You will ‘receive a buffet on évery
side. I have not come to frighten yen, but

warn you against what ‘must inevitably

happen, and prepare you for conquest be-

fore it is too late. ITiet me assure you that

I speak on authority, on the strength of my
own experience, the experiences of my

friends and the experiences of your own'
venerable teachers, becanse we all have

ficed yesterday and sre facing even to-

day what-awaits you to-morrow.

o

If you want o -have a successful career,
first ¥ knotw Thyself.”” AsI have already
stated, there is great knowledge in your
books, but there is greater knowledge in
you. Everyone of my little audience is

- an ccean of knowledge. This ocean you

will discover not by reading but by thinking
and meditating, .Reading and writing and
remembering -ave guite good for examina.
tions. Iating and drinking -and playing
are quite good for health., Talking and
laughing are quite good for diversion. But
you nead one thing more, a thing you never
think of, a thing so simple and yet a thing ’
without which true education is impossible—
I mean, 2 few moments of lonelinass each
day. Without loneliness and silence youcan .
never keep within. It is one of the beset.
ting sins of modern life that it starves us of
loneliness. Not half an hour ~each day you

.can be alope. Ivery mmute soms body,

some knott problem enrrarma you between
sleep and sleep. T am looking forward to a
Behool in which it will be made compulsory
that at least for one period every student
should sit silent, ‘close his eyes, and look
within. That is, however, a distant reality.
Anyhow, you must make it your rule from
this very day to review your day's events at’
least fifteenn minutes every night before you
go to sleep Consuler Whﬂ.t }ou have done

k]
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but ought not to have, and what you have
- not done but shculd have. Repent for your
bad actions and resolve not to repeat them.
Congratulate yourself_for good deecds and
determine to repeat your suécesses. Think
over your bad habits, make up your mind
to get rid of ‘them, and note every night
how far you have progressed in your endea-
vour. 1t will be very wise if every one of

" you keeps a diary and faithfully records his

‘failures, weakness, successes and good decds.
If you follow up this habit of self-review,

you will be better equipped to faca the world.

than yon are now..

Self-knowledge must be accompanied by
self-control. As 1 have stated in my
“ Practical ’ Prayer”;—“Control - yonrself.
.Control yourself as rigidly us possible. Self-
controlistheonly key to Higher Life. Enforce
a strict but humane discipline over yourself
as well as over others. ‘Dufy and discipline

are manifestations of divinity. , God himself

is cruel to be kind.”  Self-control cannot be
learnt in o day or two. It is,  longand
tedious progress. 1f you begin to-day, only
ten years hence you may reap the harvest,

If vour school-life has not tanght you self.

control, it has taught you mothing. Don’t
fly into a passion under any provocation
whatsoever, Learn to look facts in the fuce
-and harden yourself into steel. Instead of
running away from troubles, think how to
conquer them. Beware of;t:bmfbrts, and
luxuries ! - They are biting into the yitals

of our society. They weaken wusand sap

our energies. They consume our’ money and
waste our time. If you want to succeed in
life, be prepared. for the worst. Be prepared
for homelessness, be prepared for friendless-
ness, be.preparéd for peninnilessness. If you

R . LA
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get. one meal a day, don't blame your.
parents, but be happy and train yourself Ior—
times when you may not get one meala week.
If you can do with one shirt, don’t crave
for the cecond, becauce?in the- distant
future, if you ara not prepared to sell your
soul, you may get nothing but a loin.cloth.

‘Thus minimizs your wants slowly and steadi-

ly. In minimization lies the hope. In mini-
mization Jics balf the battle of life,
Sclf-control must be wedded to self-sacri.
fice. We control ourselves so . that we
should .be able to sacrifice oarselves. The
salvation of the world lies in the self-sacrifice
of the individuals. In all your transactions
in school and at home try to bhc selfless.

-+ Think of others’ first and your own self

aflterwards.  Scheol is your home and here
you must live members of cne family.
Instead of fighting and quarrelling, learn to
love one another and help each other.
Fraternity first.! Fraternity is the true

- liberty. _Fm;ternity is the true equality.
‘T'he greatest happiness of the worid lies in
. this that we should all live like brothers
and sisters. 'We should rather have frater-

nity without liberty than liberty without
fraternity; for what is the use of liberty if
we -cannot live like brothers and sisters ¢
Give us fraternity and the very prison will

© turn into 4 paradise. It is a thousauds times

befter that we should be slaves bound in
chaips of affection rather-than haughty lords

. always at daggers 'dr_awn with each other.
‘Lot every one of you strive till his last

breath to frame chains of affection between

“heart and heart, between” hearth and hearth,

between country and country and between
continent and continent. There is no greater

ideal to live and  die “for, even if the net

result be ZERO,

——
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- ﬂ N ounce of example in action is worth a
ton of precept in words ! Your pupils

(f’ . : 4 3 h o} 3 &

NP will immediately absorb and retain those

’ lessons which are taught by motion pictures.

| . .
" Besides exemplary films, the Kodak Class-
‘rocm Film Library contains a complete
i teaching aid for Ceography, History, Art,
» { Health, Nature-Study and other Sciences.
You can hire thess films at very low rates
—or buy them gutright, o

Anyone can project brilliant screen pictures witir a
16 mm. ** Kodascope " which costs from Rs. 330 only.

Write for descriptive lists to: ,

KODAK LTD (Incorporated in England)
BOMBAY - CALCUTTA - LAHORE - MADRAS
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S I§Y bm K,. P FADMAVABHAN Tax IPY, B,A., Firygoandrum -

< . o
ELAI&ALI whxchm thetuiy st fascln/aflng,
spectaculat and’ mtrestlng\en‘tertammenl
diring the Ulsavam (Temple bi) estival) season
in the Sree Pddmanabheﬂvamy Temple at
_Tiruvandrum, wherein is enshrined thé tu-

“telur Deity of the Ruling House pf Travan- ’

core, is a highly. scientific and technical war
dance peculidr tg Travancore. Velalali was
originally instituted to keep alive martial
tactics during times of peace and to provide
delectatioq to the patriotie sons of the soil.

The Ulsavam season which occurs usually
Jn March or April lasts for ten days. The
gleaminy swords, the ornamented shields,
the quaint and impressive costumes of the
Velakali actors and the vigorous martial
music to the accompaniment of which they
dance lend a rare old-world charm and-classic
‘din‘nity to this indigenous performance
which exhibits physical prowess of arare

type.

The Velakuli dClO).‘ holds in his left hand;, '
an ovrnamented shield and bmndxeh_es a-

. sword held In his right hand. The shield is
circular in shajie and is a work of art in it-
gelf. The sword is short, "and . slightly
curved. ’

The actors wear armlets and anklets and
adorn their exposed chests with garlands of
multi coloured beads, shells, spangles and
glass-pieces, Their headdress is o red tur-
ban tied into an elongated knot oh the

right Gide and adorned with pold or silver’

. lace. They wear two - clothes, one Snow
white reaching up to the ankles and the

. o1 LA |
other a tuanﬂ\tjﬂar pxecé of - deep ‘red 511k
orna)mented/thh silver knobs and’ dots A‘
narroi strip of whitg, cloth which serves:
the p‘urpose ofa belt s tied over the 1ed'
silk- Before they'dless ap for the perfor-!
mance, they bathe and \WOLShlp at thel
shrine. They %meal on their - foxeheads,,
shoulders, and chests sandalwood paste .md
rub their eyes with black dye’, =~ - !

Y

This war dance brings to M'?e the ancnenﬂ
achievements of the Nairs' of Travancore 1n?
the Kalaries (gymnidsia) and the battlefield.
The Nairs where in the palmy days of yore |
the warlords of Travancore. They formed !

tho chief warrior class of the country.

Tiuis de Camoens, the Portuguese Virgil,
in his epic poem The Luciud describes the
Nairs, with whom he became personally
acquainted four centuries ago thus: —

‘* By the proud Nairs the noble rank is claimed '

The warrior’s plumes their haughty brows adorn;

The shining falchion brandish’d in the sight,

Their left arm wields the target in the fight;

Of danger scornful, cver armed they stand .
" Around the king, a stern barbarian band.”

Only Nairs tako part in the Velakali per-
formance. It is u hereditary right of cer-
tain families in the Karunagapally Taluk
in Central Travaucore to participate in this
indigenous war dance. These families enjoy
liberal endmvn‘{enté of tax-free land from
the ‘\hhara]a and the temple. The Velakali
is enacted before the temple as an act of
adoration to the God. The Battalion of
Velakal? actors ig" commanded by Mathur
Panikker, a - wéalthy landlord, whose
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" ancestors were heriditary Miaisters and

Captains of Wm under the Rajas of Centml
Travancore.,
The Vt,lam(lll dCtOl:: have to underg,o &

course of strenuous phy:xml training under
reputed masters to become proficien’ in this

military game. They are expert acrobats
..~ and they possess complete coubrol over the
" members and muscles - of the body. With

lightning speed they move their limbs, jump,
tummble and danc:.  Their movemants ave
acrobatic but never obtrusive. They dance
to the stentorian music .of drums, gongs,

cymbals and trumpets. It is thrilling to -
. watch and haar the simultaneous rattling of
"swords und shields synchronising with loud

beats on the drums and goongs. The measur.
ed steps and poses of the actors are guided
hy the time beats on the drums. The'dex.

" tetity of the drummers is truly amazing

The crosceﬂdo and diminuendo’ produced by
them ne supremeTy effective.

The Veln/»ale actnrq represent th&hundred
lud one Kuuravas, the enemies of -the five
Pandava byothers, the s&orv of w,_ho~e fends
and eoity is descrlbed with an gmazing

© . wonkh of detail in the {,Lca.t Hindu Epic
- Lh(,‘,’J[ahabhmaﬂm '

'l‘he gwat b_a.ttfe of K‘urukshethr:i, at

which the Pundarus destroyed all the Kau-
" raus, is staged by the Velakali actors in’
“front of- the Sree Pndmanabhaswawi

Temple twice every evening and night dur-

ing the festivel season.  This thrilling fight

reminds the eager spectactors of thel heroic
battle between the Pandavas and the Kau-
ravas which is believed to have taken place
many mahy centuries 2go.

. The Velakali comenced witha Hourish of
trawpets and drums. . The kombu (horn),
Kurumlkuzhal (clavion), Thakil, (kettle drinn)
Mappu and Madhalam (hand drums), cons-
titute the Military  Band of the Velakali
warriors. Oa hearing this call of arms the
warriors wmuster and form into a line. The

: — N :
rearmost line vowmprises of flag men and the

front line is formed by the youny warriors,
In hetween the ellers take their place. The
battalion is aecoinpzﬂﬁied by birds and beasts
used in olden days for military purposes.
Bullocks, swans, etc,, made of wood, paper
and cloth carried by retainers come last.
The encgunter is strictly -regulated by
custom and convention and no deviation is
peh%iitted. The army of the Kauravas (the.
Vilakali actors) prance like furious war
steeds and engage in duels and solo exhi-
Litions of martiuLprchss such as fencing,

“jamping. They murch in buttle array from

the encampment against the Pundavas who
are repr e%ntcd by g‘gn_ntlc wooden statues,
and after a mock fight which lasts for an
hour, 1etreat in panic stncken stampede up
the temple steps. Their mdvements are
similar to well plauned assaults and retreats
in regular warfare. * ’ '

The fight'is most'specm-cqlar and it provi-
des an evening entertainment to the large
crowds® "of sightseers and pilg'ﬁms who
gather inside the Iort at Trivandrum dur.

- ing the Temple festival season. The

picturesque pennons, in various colours and
shapes, of the Velakali actors shine res-
plendently in the glow of the ¢vening sun.
Duting the festival season huge Wogdeg
images of the Pandavas, the five brothers
immortalised in the Mahabharathe, are set
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up on either side of the road leading up
to the shrinc of Sree Padnmisnabhaswamy.
These stately images which  arc twenty to

thirty fect high, look most pmtmesque in

theiv’ quaint coatumes.

The headdress worn by the Pundavas i is,
: Iurrhlv wttmctwc and is profusely decorated
with many coloured beads shells, and glass
picces. Theimages bave vohuninous skirts
of dezp-rel eloth,
trayed 45" manta having long, flowing tufts
ol thick black haiz, long and pointed nml:,.
:-'lound and bulmnrr eyes Jhd POssessing a
1008 tfonmﬂable ppearance, ‘ :

All the Panrlmas except DBa nn'xputm

tnie eldest, are in a st‘mdm" posfure. -

Dh armaputra is scated with one leg over
_the other, sserene, dlgm{icd and  calm,
watching the battle. Bhimu’s image is the

biggest and most spectacular. He looks g

‘veritable ginnt with his huge club carclessly
poised over™his broad shoulder. Thécostume

and make-up of the Pandavas bear a re-
murkable resemblance fo the costume and
make-up of the Kathakuli actors.,

The images of the Panfdvas ate of such
huge diucnsions that they ave set up and
dismantled ‘with the help of an ariny of men
and a number of clephants.  The‘wood car-

ver's art is trimnphantly domoustmted in
“these stupendous statues which are exhibited
only once a yeari They contain a,great
deal of intricate, - claborate and delightful -

carving cunmmlv executed by masier crafts.

" men of vision. The cirving is superb for its

4

«ness of colour, dignity of cxpression and dey

The Pandavas ars’ por«‘

smmptuousness of detail, perfect finish, rich|

!
meanour, and artistic perfection. Thesd
th;ll]ﬁs exhibit & sumpluous exuberance 0(

namm f'm(‘v run llOt ! "i

. i
e

“'he Pundavas look impressive, powerfull

“determined and LOuﬁdOni These awe- lnsplr-

ing imuges are nornuoq:iy dmped U? d;epé
~eoloured cloth zud lhcv ox*mt notice flomn
di~tmce They toweriup hhe deﬁapt g,m;t%
wtilling terror in the minds of L~h1ldxen una
ulcmt) and ddmuauun in the minds of

‘ty

el !m"“ The iniages face tae temple Thoyﬂi

'ntznrmu)t the mwht) Prmdrw as And thiel
Velakali actors unpexsomte tlp vmqulshcd‘

Kuazranas. There is ;an” Ppic grwndcur m;
the Ve l(ln.(llz', whiclt };m.s .;-powerful rbgth«
mi¢ wmhty ~ The., Vqlakalz 15 a. glqno.

»

hemmrre.a rc_mmmt a ‘great mition’s 1ar- 1
tial tlu,tws and utlstlc skill. _ S

!
An emiuent scholav hltS it uff thus: f’
]

“During the palny days of the age of'
chivalry in Malabar, thisgame supphcd an|
amusement, to the patriotic sons " of the soil |
which the modern mxhtary review \v1th 1tq'
bright uniforms and nlxtteung pmoply \tsl
splendld cavalry and powerful agtillery, 1t5‘;
vaving penoons and inusical band, fails to
afford.. 1t stamped a force of character, a'i
spirit of self-confidence and o réudiness for
action . on the people who form the hfeé‘
blood of national existence and supply an in. |
centive to further plofness. Who can con-
teinplate the decay of such msututlons only
with a sigh?

»
i
}

EDUCATION AS PREPARAT!ON FOR’ A
. PURPOSEFUL LﬁFE

By Snr & 'TIIIRU.MALKCHARI,

lT is extremely gratifying to note that this

year, the'S. I T. U. has selected a topic
of living but neg!ected interest in the field
of cducation to give the necessary clue
and lead to the concerned edueational hodies
to takeit up in earnest and work out )
scheme of prautlcal education.

THE NEED.-FOR REFORM.,

The volame of adverse comment : hgainst
the existing system of education is swell.
ing in-intensity and educationists never feel
tived of proclaiming a tirade against the
the present’system and suggesting alternative
schemes to suit the times. DBut all this argy
of'wqrds and letters is a cry in the wilder-.

" néss and a definite scheme of the real type

is yet to live evolved. Any scheme shounld
change and be modified according to the
needs of communities and countries and 50
a stereotyped system for a number of coun.
tries will prove a monstrous.fiilure.. Fur-
ther, the experimental and transitional
stage will involve a certain amount of
wastage of money and no government
should grudge defraying such an expendi-
ture if-it should take stock™ of realities of
life. Any stheme adumbsrated withott a
practical and utilitarean aspect is hound to
be a vague theory unsuited. to the national
economic interest.” Henee it behoves us to
deal at length, about this topic of universal
interest, d4s the right type of education

.alone wounld lead to the ‘harmonious deve-

Jopment of the ’right type- of man as a

. -

’ condemncd

MLAL, .lJ.'l-‘., Dharapuram.

member of the State, The topic’is so all-
omb acing, that! to du jmtice to-it  would
mein 'zb~01bmu 5001 es of pagrs for detailing
it. ITerel xOWGYQl, T menn giving n short
but snggestive acconnt so thak it may afford
scope for edueationists to il in the details.
The topic reguires to he viewed under
three heads namely (1) alm of education,

{(2) 'how far present day cdncation satisfies

. . b3 :
the requirements of’the goal, and (8) sugges-
tions forveform, on eorveot line:.,

TRUE AlM OF EDUZATION,

Scholars have attempted to define the aim
and scope of education. That ifs aim’is only
a ‘Bread and Butter’
successfully refuted.

trotive has been -
It should rather bhe
defined as a harmonious d«wclﬂ)ment of the
inherent faculties of ecach child, in suech
& manner as to create jn the child a good
cultural outlook, economic self-reliance,
usefulness to family and society and state
and. above all, an abiding theistic faith,
Judged by this standsrd our ‘present-day
edueation is woefully lacking in a majority
of these characteristics.

THE PRESENT ‘SYESTEM TESTED..

Fer one thing our present system stands
It has creuted a poor cultural
lm,kg.mund and has fostered a love for

fmcry of words and expressions at the ex-

pense of translating the upirit into action. It
is one of the banes of the “Rastile of civili-
zation”.  Socondly, instead of developing g
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Yendency to be modest, simple and humble
(as the well-known Sanskrit verse “Vidya
dadati vinayam’ says) it has resulted in
haughtiness, extravagance and a. complex

multiplication of meaningless wants. "Thirdly-
originality and paticnalism have given place -

to useless and irrational aping of anything
foreign to the extent of killing individuality
and national consciousness, Fourthly, our
education is not so devised as to suit all
tastes «and aptitudes. Hence, pupils of
varying mental ontlook and faculties are
pushed into the same groove with the result
that most pupils become literary and econo-
mic misfits in life. Tifthly, the wvalue of
manual labour is shamefully discounted and
“the educated pupils develop a false concep-

tion of dignity. Tiastly, education has failed |
to solve the great riddle of “Liow to live” a

life. Turther it has {ostered a tendency to
waste and misuse the precious hours of life.
Thus, these machine-made products of our

institntions Jeave their schools and colleges . .

with a miscellaneous and 1l arranged array
of stray and antiquated facts, which do not,
‘any the least, help them, in carrying out
“their lives’ programme. It is a further de-
fect of the system that the girl pupils are
also thrust into the same groove, as though
"they ars boys in ancther shape, fitted for
shouldering the same domestic and political
responsibilities as men. This want of
. breadth of vision, and this persistence in a
stereotyped aim take the spirit ont of edu-
qétion, g0 that, boys and girls study not
because they have imbibed a love for it,
but because the scare of the 'Common Exa-

mination coerces them, unwillingly enough, |

to propa.ré for the same and vomit the same,

o that, in the end, an empty brain, di'.’f‘::,ted

of much of burdensome, painful matter, !

remains as a bottom piece,
THE RESPONSIBLE AGENTS .

When it comes to a question of indicting

the responsible agents, who join to shape

the future of the pupils, there comes s
psychological disowning of responsibility
and an easy shifting of the burden on other
factors, followed by cheap and tantalising

remarks. But this is no constructive-
scheme. Neither the teacher, nor the

parent, nor even the Government should
disown this responsibility for this monstrous
failure to tackle the problem. That this
education is not indigenous, that it is
foreign inits method and aim and refuses
to fit in with the requirements of Indian
conditions and that it has been grafted on

to the Indian soil with more of adverse

than pleasing effect, are factors of cominon
knowledge And hence, it should be the

main 9ndpavour of the teacher, “the parent
and the government to so devise a scheme

that it fits in with Indian conditions and js.
. thoroughly national and mdlgenous in its

conceptmn. aim and growth. -

THE REFORM

Supposing all these factors co-operate,
what shonld be the schem eround which their
suggestion should move ? In thé field of ele-
mentary - education, .o mere compulsory
scheme, with imparting of free education,
will not solve the problem of mass literacy

"in India. The scheme. should be supple.

mented by a recasting of the Syllabus to

* suit varying localities and introducing crafts

in schools, as is ndvocated in the Wardha

*

8]
Ve
o
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Scheme. Further, the shift system should

« be introduced, so that the services of the.
"boys and girls are at the disposal of the

parents for at least one session of the day.
Lastly appealing methods of instruction
and physical exercise, supplemented by
lantern lectures, should be resorted to. By
this method, a certain interest in the aspects
of education can be created and so atten-
dance in the schools may become regular.
Stagnation and wastage are avoided and the
pupils are made to be of use to the palentq,

. to themselves and to State.:

The Syllalus of secondary education .

should be so modified that, at the fourth
form stage a pupil acquires a good fund of
useful, general knowledge divested of the
Vextr.:f:me specialist type. The concentric
system of teaching certain subjects .should
be done away with since that involves a
needless waste of time. The study of anti-
quated facts, serving no useful purpose,
should be ignored. A sense of eagerness
and curiosity and a love for “rLational and
then international literature should be rous-
ed in pupils by presenting national and
international facts in their proper attractive
perspective. The rural and urban libra-

- ries, started with the help of public and

private endowments, should help such
pupils to further theiry knowledge in later
life. B

At the end of the fourth form stage
the bifurcation of courses should set in. It

. should include all kinds of technical subjects,

suited to local conditions, tastes and aptitu-
des of pupils, and creating economic self-
reliance: At the same time, industrial
centres should be established by the govern.
XLVII—42 Do

.

ment, where ‘the technical skill of such
students is utilized to the advantage of the
pupil and of the state. If the industrial
ventures are in private hands, a liberal Sys- .
tem of subsidies should be arranged to
bring the output on a par with that of othex
countries.

The functions of no two Universities:
should overlap. ~ Nor should they serve

“only for academic and literary types. It

should be the aim and endeavour of a *Uni-

, versity to work for the scientific advance-

ment of the nation by hestowing serious atten-
tion to industrial research. The technologic-
al course should be attached to the bigger
factories, where the scope for experimenting
and research cau be afforded. Such advanec-
ed research studies;will go a great way to
improve the scientific expansion of India
and facilitate heavy industrial output: The.
arts course should necessarily be such that-
it is not & copy of the Oxford or Cambridge
type. It should be thorcughly Indian in its
structure and aim. In all these stages the
moral and culfural background, couples with -
a constant training in cheap, healthy and
Indian games, should be the endeavour.
The expenditure on costly buildings and
furniture should be retrenched ‘and that on -
scientific equipment and establishment of
factories increased. Thus special emphasis
should be laid on a healthy and willing co-
operation of the responsible factors of edu
cation. Indescriminate aping of foreign
customs and. manners should be discouraged.
There should be a moral code and a selective
recruitment of willing and earnest teachers,
constructive inspecting staff and s diversi-
fied course suited to localities and tastes,

v
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.Employment should be suited to tastes and-

hours of work in offices shonld be fixed
with a compnlsory out-door gaming activity
. in the evenings. Dignity of labour should
" be enforced.
es should be given by a liberal grant of

Impetus to industrial ventur-

bouaties. The moral, cultural, physical

and economic stamina of the population,

young and old should be so harmoniously
co-ordinated and so diverted that words are
not a wmere display of hypocritical and
formal thoughts but are translated into sin-
cere action,

(The substance of a lecture, delivered in the 3. H S.
Dharapuram, on the occasion of the celebration of
the Education Week.)

e

SOME THOUGHTS ON INDIAN EDUCATION .

-

By Dr. V. N. Snarna, Pr.D., Mylapore

§¢(YULTURE should not be Mikado con-

fining within itself, disdainfully ignor-
ing all other cultures ‘of the world, Only
that will survive, which is basically consist-
ent with the universal. The duty of each
race is to keep alight its own lamp of mind,
as its part in the illumination of the world.
To break up this lamp is to deprive itself of
its rightful place in the world festival.”

BEast has a great place in this world festi-
val of human illumination,
her right place from times immemorial.
Co-ordination and co-oparation were the key
note 'of the East in the past in all spheres of
human life, in religion, art, philosophy and
science—as a matter of fact in the whole
social organisation.

In this great drama of Life, Asia bhad
her great part all through the centuries.

* Asia is one. The Himalayas divide,
only to accentrate, two mighty civilisations,
the Chinese with the communism of Con-
fucius, and the Indian with its individualism
of the Vedas.” Even the snowy barriers of
he Himalayas could not interrupt for one

-She had .

moment that broad “expanse of love of the

Ultimate and Univeral, which is the

common thought—inheritance of every

Asiatic race, enabling men to produce all
the great religions of the world, and distin-
guishing them from those maritime peoples
of the Mediterranean and the Baltic—who
love to dwell on the particular andto search
out the means, not the end, of life.”
Qkakura, (/deals of the East.)

Asiatic races and nations form a single

mighty web. Types, there are many ; tem-
parements, yes, there are innumerable.‘ In’
ways of daily life, men and nations differ
from one another, yeb, behind all these
difference and diversities, the stream of the

Ultimate and Universal Thought (Vedanta).

flows in the veins of all Asiatic races and
nations, leading them to that Goal of
ONENESS (Brahmatva) both in the spiri-
tual as well in the physical kingdoms.

This inheritance of the Ultimate and
Universal Treasure is more conspicuoys in
India even today, as it was ‘in the past.
India had upheld this at all times and in al}

St

spheres of life as the spiritual. representa-
tive of the human race. Liearning, culture,
spiritual life have been considered in India
from times immemorial as greater than
the wealth of the fleeting world, the fillet of
- Wwisdom as more worthy of reverence than
the jewelled diadem of kings. The gréatest
and wisest of India’s monarchs found in the
. promotion of learning, their noblest and
most beneficient achievement, and saw in
the foundation of temples of wisdom, the
most enduring memorial of their thrones,
'Mox{eover, unlike otlier nations, the forest.
not the town and city, is the fountain-head
of India’s Civilisation and Culture. Here,

“trees, and plants, rivers and lakes, had

" ample opportunity to live in close relation-
ship with men. There was enough of aloof-
ness and of cpen space; there was no jostling..,
8till this aloofuess did not produce inertness

" in the Indian mind ; rather it rendercd it
all the brighter. It is the forest that nur-
tured the two great ages of India, the Vedic

~and ‘the ‘Budd‘histic. As the Vedic Rsis.

" {Seers), Liord Buddha showered his teaching
in many woods of India. The royal palace

" has no room for him, it is the forest "that

_“took him into its lap. The current of civili-
sation that flowed from its forests inundated

the whole of India (Rabindranath Tagore,’

Tapovana.)

Life in India from times immemorija,l isa
complete unit of national and at the same
universal life and thought. India's unity is
wade of variety. Many constituent parts
entered into her Life and Thought and
made her life richer and eternal.

. Ld
f'\,Ne are one ajl the more, because we are many;
*" We have made room for a common life,
. B F3 .

i
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A common brotherhood through all our separateness,

Our unlikeness reveals the beauty of a common life
deeper than all
Even as-marning peaks in the morning sun

-Reveal the unity. of the mountain range

From which they all 1ift up their shining heads, .
. : (Rabindranath Tagore.)

India’s uniqueness lies in the Science of
all Sciences (Brahma Vidya), which she
has expounded to the humanity at large,—
and its expository subordinates the various

e *
sciences and arts. Dead past she has hone

in her life, and her basis of outlook is
Satyam, Truth, which is beyond the distort-.
ing limitations of 'a Present, a Past and a
Future. This and this is Satyam, so ex-
pounds’ the teacher "to all those who

.approach him, let us understand the conse-

quence, Liet us see where the truth
(Satyam) leads us. Anything, let it be either

_visible or invisible, that separates man from

man, is Darkness (Avidya), Death (Mrtyu),
Unreal (Asat), and as such, it is fleeting and
Any path, which
does not point out the immortal and eternal
region of Truth is, therefore, Unaryan
(Anarya), and the noble of the Arya is
exhorted” by his teacher not to pay any
attention to that. Renunciation (Tyaga)

subject ‘to destruction.

‘is the lawp that unveils to us the path

and India, from times immemorial, found
her peace, her freedom and her bliss, her
Ananda, the  highest bliss, which one can
experience in this life and in that life after,

*“ 1t is only with renunciation that life, pro-
perly speaking, can be said -to begin,” so

said Goethe, and in this alone he could see
the mystery of Life's Eternal.

"Life in India is regarded as an organism,
a body politic with definite organs, each
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“discharging a definite function, “for the
benefit and welfare of the whole commu-

nity (Yogaksema), Her system of Life,

physical and spiritaal, has its keynote on
this and throngh this alone, has India built
her thesis of life. “Lead us from the un-
real to the real, from darkness to light and
from death to immortality.” The caste
system (Varna) and the organisation of her
life’s vocation (Asrama) are the foundations
of her organism, her body politic. The four
castes “arc emanated by Me by the distri-
butien of qualities and action ” (Bhagavad
Gita, IV. 18). Fach caste and vocation has
a Dharma, a place by right either by birth
or by the profession which it chooses. One
cannot find an apprdpriate expression in
English for the time-honoured sord
“Dharma.” It means duty, yet it is more
than that; it is activity, it is service. It
implies that a man’s duty and service is not
showan either by his birth or by his rank;
but by his circuwstances and opportunities,
which are according to the Indian tradition,
the outcome of the past evolution of his
life s it x:ndicatés his best and easiest way of
the present'evolution. In other words, it is
more or less, either direcﬂy or indirectly
influcnced by the Law of Karma and Rein-
carnation,

T'he Dharma is the central idea'of Indian
culture and civilisation. 1t is the basis
‘ organisation. One
fulfils one’s own duty and his responsibility‘
only when one thinks of the welfare of the
humanity at Jarge, not of his own rights
and privileges. On this basis of Dharma,
the whole Indian social and cultural systemn
. is built up. Lach and every one has his

of the human social

‘place in this, he can map out his own life,
only when he places himself, his life, his
work and vocation in harmony with this,
To live for the benefit of the mankind, and
to work for it is, in other words the purpose
of the Dharma. From each, it demands
work and service, according to his capacity 3
to each, it distributes according to his needs.
This isthe law of the parents, of the family
and of the community, Itis the keynote of
the human society. According to the
Indian conception of human life, there will
be peace and understanding, happiness and

cgmfort to hnmanity, when only human -

society is based on this eterpal law of
Dharma, not on rights and privileges, as

one advocates in the western lands. Dharma

demands from each and every one know-
ledge, pure and true, free from all separate-
ness.and distractions ; then alone the work
done by the individual, would be perfect
and beneficial to all around him., Manuy,
the law-giver of the Indian race, whom
India follows even today in all spheres of
daily life, exhorts the sons and daughters of
the Aryan community on the necessity of
acquiring this true knowledge and wunder-
standing from '_ birth  onwards. * The
human society with all its form, and stages, .
the whole happenings of the Time, past,
present and future, the three worlds, are
upheld, maintained, made possible and
actual, are realised only by true knowledgo
(Veda), True knowledge beareth and nouri.
sheth all beings. All human welfure depen-

deth upon truc and right knowledge. Right..

knowledge is the living creature’s best and
only and most certain means, helper and

.instrument to happiness” (Manu Dharma
Sastra, XII, 97, 99.) '

SOME THOUGHTS ON

Hence Indianlife and culture at all times

-and in all phases is comprehensive and all
_inclusive. Dangers, one firds many insuch

a comprehensive outlook and interpretation,
the danger of exaggeration and the multl-
plicity of rules of daily life. However these

- are of little importance to those who have
“a desire of peeping into the mysteries of
. Indian Life and Thought, for the spirit of

adaptability and assimilation reigns in the
Indian character all through. There -is a
teadiness in the Indian character to borrow
from all sides, yes,-even from other laods

,‘ and races, though they happen to'be alien

to the Indian ‘mentality, and a tendencey
we see all round of an adaptation of the
borrowed material to the conditions of her

. climeand temparament. The soul of India

has been ever discovering and assimilating

"~ or adorning and adapting to her peculiar

conditions, for every foreign influence, as
one knows the history and culture of India,
with which India came in contact or coflict,
tries to dictate its own termis on the life and.

" thought of India. The Dharma of India
" has stood the test of the time; it has over-
- lived the shock of dynasties, revolutions,

foreign iavasions, religious conflicts and as
well widespread natural disasters. India’s
best right to lwve is her vital power of
assimilation and adaptation, which is the
foundation stone of her existence; it is the
Sanathana Dharma, the eternal and immor-
‘tal spirit of her'life and thought. This is
embodied in her religion, in her philoso-
phy, in her art, in her politics, in her social
and administrative systems, yes, in all her
literary forms and traditions. In short, all
her ideasand culture could not have found
their expression, but for this Dharma.

o

INDIAN EDUCATION 329

"The whole structure ol the Aryan culture
as well the Deavidian culture has its basis
in this Dharma. This is India’s character
and India’s personality. Three distinct
types have contributed to this; each in its
own age determined the history of India
and her culture and civilisatior, the Vedic
Aryaus, the Buddhists and the Mussalmans.
Fach has conferred gifts, has worked
through the succeeding ages and modified
Indian life and thought, no less than her
politicil history. All through these stages
of process, a synthetic culture has come
into existence, in which both Nature and
Man have been comrades, all sentience
has had its kinship recognised with reve-
rance and homage.

SERVICE AND SELF-SACRIFICE
(Seva, Tyaga.)

Service (Seva) and Self-sacrifice (Tyaga)
have beeri the two means which India has
used to shape her colture and her civilisa-
tion all through the centuries of her history.
Her daily life, communal and domestic rites
and ceremonies, and all her social iostitu-
tions, have saved men and women from
turning into unthinking machines of
cconomic production, as happened to similar
classes elsewhere. All have their edifice on
'the mountain of service and self-sacrifice,
and with this alone, they have gathered as
well utilised their material as well spiritual
treasures for the commonweal (Yogaksema)-
50 as to relieve men and women consecrated
to culture and learning from working for
daily bread. The evolution of the Indian
social organisation for preserving and pro- .
decting her heritage, rested on these two
factors which the Sanatana Dharma
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demanded from'each and every one. Man
" begins his life as an individual with an

increasingly separative sense of egolsm “

“He whose parents are living, even though
he be sixty years of age, feeleth as light ind
- free, as the two year old-baby clawling and
rolling on the mother's lap” (Bharat2,
Santi Parva) Al this'time, others have to
work for and take Gare of him. Then he be:
comes the family. *“The man is not the mgn
alone, but his wife aod children also.” The
whole family is the extent and messure of
the man ” (Manu Dharma Sastra IX, 45.)
The man is made to realise through this, that
. he does not stand alone, but in organic mter—-
dependance with other individuals and
- families. The dominant thought in his lite
shall be this mutual obligation. He now
. finds that his family, his society and his
country are interdependent “with many
other similar Through his
service and selfisacrificing spirit he realises
that he is the’human race (Praja), * This
one is my covuntryman; this other is a
stranger,” ‘so  thinks the man of narrow
mind and heart. *The noble soul regards
the whole wide world as kin,” (Manu
Dharma Sastra, XII, 125.) His duty is not
finished with this; now he is more than the
race; he is necither restricted nor bound
down to any thing that is limited and

institutions.

narrow, but is verily the Universal Self -

(Antaratma) itself. * He beholdeth the Self
in all, and all in the Self ; he becometh all
and entereth into Brahman (Ibid‘; XII, 125.)”

This is a psychological stage, which each and
every one, must pass through at some-time
or other; to acquire this state of conscious-
ness, he must be the master of all the orders

»

. here and hereafter.

‘the student life (Brahma Carya),

. mother.
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(Asmma) and stages of life (Varna). Accor-
ding to the Indian tradition, there are ten

‘marks thatounveil to us the secrets of
,Dha\;ma of Service (Seva) and Self-sacrifice

(T'yaga). These are patience, forgiveness,
learning,truth, freedom from anger, self-
control, probity, self-restraint, reasonable-
ness. According to Manu, it is only those
w ho reilise these marks of Dharma in thelr
pexson&l and daily life, can alone. have the !
right to lead others. This is the 1dea.I
placed before every son of the Aryan race

. on his-path of life both in this world as well -

as in the other world after this, bphysw’t!
life. His conduct of life must be based on

this; this alone shall be his life’s aim and

object. “ By this a.lone one attains fa:mel
His peace and happl-'

ness are in this alone ”’ (Bharata, Anusasam!
|

{

Parva, civ.),

The seed of this ideal is sown right in
Student !
life begins, according to Indian tradmon”

not only when one entets a school for st.udy,«
but right when one is in the “womb of the%
Herein lies the seed of education, |
All problems connected with education
begin now. Hence, it is the duty of the|

teaching class, Brahmins, to take charge of j '

the -child, first  through the help of the’
mother, and then indépendently when the.
child reaches his proper age to enter an.
ordinary school for studies.

ed with this stage of life. The seed of edu-i
cation, as be knows, is already there; yet
his main responsibility lies-in creating a |
right and homogenoas atmosphere for the
growth of the seed into a potential plant and

' He hus to deal !
. with all duties and responsibilities connect-!
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liter on into a fruitful tree. The ripening
of the seed is in the house-holder stage
{(Grhastha). The harvesting is in the stage of
the recluse, (Vanaprastha), wherein active
lite is over. The grinding to make food for
human feeding is in the stage of the ascetic
(Sanyas), whose work is wholly for others.
Moreover,~it is the duty of the house-
holders (Grahastha) fo look after the prob-
fems of sanitation, domesticity, population,
affecting the community at large. As such,
so long as they are in charge of this responsi-
bility, they are considered as the merchant

class'(Vaisya), and discharge their duty in
‘the light of the Dharma apertaining to its

position. - The problems of administration
and forms of government are under the pur-
view of the recluse class (Vanaprastha), and

s such, they are considered as the warrior

class (Ksatriya), Readiness to serve others,
eagerness to learn things from all sides, and
preparedness to take up any work, either
honourable or menial is the Dharma ‘of the

- student class (Brahmachari}; and as such the
manual labour class (Sudra) belongs to this
~ category. : .

The law-giver, Manu, goes # little further
in this connection. He 'demands certain
inner and outer discipline, to carry on the
Dharma to its fullest extent. Harmlessness,

- trulthfulness, honesty, cleanliness, sense-cont-
rol shall be dpminant factors in the life of all -

four classes. Thus, the whole social orga-
nism'of the Indian society depends, more or

less for its success on the harmonious work -

ing of the duties and responsibilities of the

- four castes (Varna)and the classes or stages -

(Asrama). Due order and steady evolution,

_paying his homage to their feet.

tion, for these divisions and grdups represent
the natural order of growth and evolution -
in human life. Therefore, every member
of the scciety is expected to do his Dharma,

wherever he 15, -and whichever work he

‘happens to do in his present life on this

earth, The foundations of life, as indicated
above, ‘xre not laid
have,some thing to grind, but by men “who
scorned the delights of this passing world ™
and spent their life in constant meditation and
prayers for the welfare of the human race.
As we read in the religious records of India,
we hear that their daily routine was one of
self-discipline, from small hours of the day
to nightfall, from evening until next morn-
ing. They trained their "children-whether
the their own or those who came to them,
so as to becowne “the children, of light”,
likewise to lead lives of austerity, simplicity
ands* high and mighty thinking”. Their
highest aim was to fill the heart of huma-

nity with the harmonious music of bliss and

peace (Ananda, Santam, Sivam). Thess
men of Eternal'and Immortal India are still
the guiding lights of the Indian home ; no
one thinks of his own happiness without
There is
no mystety in the life of India, when wesay -
that even to day, cven in the transitional
stage of India in social and economic prob.
lems, the son of India still recognises these
foundations of life as the basis of his own
life, and seeks the experience of his ances- -
tors for light and inspiration in his work
and worship.

The Law of Karma and Reincarnation
has also played a great part, like the Dharma,

are-the aims that govern the whole organisa- W i Mdiau mind and the whole
‘ ot .

/‘:/"

down by those who -
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Indian social organisation. According to
Indian conception, the Law of Karma
teaches us that we live in a world of causa-
tion, of causes and effects; that there is a
continuous process of evolution, unbroken,
ench moment sequential from that before
and anticipatory of that in front. Accord-
ing to this Law, evolution is graded.
Nature, it feaches us, does not grow bub
leaps and bounds. All proceed from him
who is the fountain-head of Eternal Life,
the Flame of all Flames of Life. There is
diversity in all forms of life, yet all is One,
for the One rules. We all altimately
depend upon this Flame of all Flames for
our life and existcnee. The Gayatri Mantra
which every Indian adores, and talkes it as
his guiding principle in life today, as his

___ancestors did in the past, is a daily prayer,

bringing the individual to this region of the
highest consciousness, the Unity of Life,
and thus making him behold nothing but
the One in all, however they express thera-
selves in different forms and call themselves
by different names. TFurther, the Law of

Karma brings home to the mind of the in- -

dividual, that he is born as a debtor and his
obligations are due to the sages (Rsis), to
divine ones (Devas) und to ancestors
(Pitris), for these. have become now im-
mortal through their service to the hama.
nity at large, and in patticular. to the in-
dividual in question, for he can feel their
presence in his neighbourhood .(Ma:habharata,
Anusasana Parva, 37.),  Until he {ulfils his
traditional obligations towards these im-
mortal ones, no oneisconsidered free from his
debts and fit for * the enjoyment of final
Jiberation in this life ** (lbid.) The first

3
¢
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‘debt, he repays as a student by the careful
study of the scienee of all sciences (Brahma

- Vidya) and.the Veda, the essence of all

divine knowledge. -The second, he pays as
a householder by the performance of a
nmnber of rites and saerifices, that bring
him in copstant contact with his neighbour-
hood in the social organisation.
debt, he pays by offering to the manes and
by becoming himself the father of the
family, thus a reponsible member in the
society (Ibid.) '
Thus Education is a life-process, - From
a student, an individual becomes a honse-

holder, from a house-holder he becomes a -

recluse, and from a recluse he bacornes an
ascetic. Different duties are prescribed at
each stage. Fnds become means- to further
ends, untii eternity and unto infinity. This
process alone prepares the individual to the

_highest stage, the stage of liberation, dis-

entangling of oneself from ephemeral plea-
sures and joys.

the mind opened, and well disciplined; the
body is made fit to carry out the orders of
the mind,
dual can put the principles of life he has
learnt as a student into practice, and thus

he can realise the true nature of all things,
practical and theoretical. In the third stage

he can safely turn his atiention inward so
as to recognise the true and intirnate rala-
tionship between the individnal and the
eternal Self, in which ¢ isseen the founda-
tion of the origin and the meaning of
existence here and there”. Therefore, all
Indian books of religion and philosophy em-
phasise the necessity of educational plans
based on this true ancient principle of life.

The third .

It is said by many ancient
Indian authorities that in the first stage is

In the second stige, the indivi-_

In.the face of Dharma and Korma, there
isno gulf between the rich and'the poor.
Honour and dishonour do not depend on the
command or lack of physical riches. Wealth

" of knowledge and the experience of the high-
est state of Life is considered, therefore in
India in all times, richer and nobler than
all wordly and man-made riches, True
wisdom, true knowladge is the thing hence,
that is demanded from all stages and from

"all classes of men., Manu enjoins this in.
jauction as » fundamental obiigation on all
members of the human race.

" Therefore, according to Indian conception,
© Education is the root and the civilisation
the fruit. It is the first charge upon public
revenues as well as private incomes. Manu
exborts kings and ministers, rich and the
poor,as a prime duty, that they should
according to their mite support the edu-
- caticnalist, the Brahmana and warns each
X and every one, that they will receive punish.
;- ment from the Mother Nature heresclf, if
they fail to fulfil their duty’ in this connec.
tion. “Education is the most important
~ thing in this world.
learning and wisdom. In all
_:md inanimate things we the highest Self
Atself in Her Form as well in Her formless
TForm (Manudharma Sastra). FHence, it is
considered by seekers of wisdom, that she is
: Saraswat'hi, Goddess of Knowledge, and her
“complexion, according to the tradition is
white, a mystical symhol for pure and true
knowledge. Her seat is on the lotus flower,
the all.embracing stream of life, We find
-throughout India many a symbol and mysti-
cal meaning soas to emphasise her indis-
Pensable part in the evolution of the
individual being to reach the highest goal
m this life *to the seat of the Mother Saras.
wathi itself.”  All tell us that she dwells in
XLV]l—43 '
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-and immortal, everincreasing.

She is the goddess of
animate"

7

o

the cantre of all life and she is the heart of

all cxistence pointing the way to the initiate
through her beauty of colour and move-
ment to the highest heaven. *Of manifesta-
tions I am the beginning and the middle and
alsc the end; of all knowledze ‘I am the
knowledge of the Self” (Bhagavad Gita,
X,32.)

But there is only one science, the science
of the Self. Ouly he who knows it, can
role his world,  What s this, this science
of the Self, which the India tradition
enjoins on all to behold ? All books of
Indian calture tell us that it is a science,
which is complete in iwself, and all other
sciences are subordinate to it It is saidthat
those who behold this truth, know the ends
of Life; fo thain the types of all forms, visi-
ble aud invisble are known. Onc cannot zet
this knowledge from books, yet a contact
with the men who bave realised the highest
Self in themselves is quite enongh as a preli-
minary step. It is the science of Life, eternal
Means to
attain this sre Truth, Happiness, Peace,
Bliss, Beauty and Presperity (Satyam,
Priyam, Santam, Sivam, Sundaram, Hitam).
Or, as some authorities say, through more
familiar traditional definitions of Life Uni-
versal, through fulfilling one’s own imme-

"diate obligations (Dharma), through gather-

ing wealth (Artha), through creating' an
aesthetic beauty and understanding (Kamas,
and through realising the ultimate truth
(Moksa). Therefore, the developing these
qualities in onesell is- considered in India
more than anyihing else. These dominate -
the whole life of the individusl from morn-
ing until evening, from evening until the
next morning. As such, every one is exhort-
ed to go through a course of discipline and
meditation, which might be of great use in
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this connection. Behind all forms of
discipline is the formation of " character -the
most important one.” The result of educa-
tion is good character and good behaviour”
(Mahabharata, Sabha Parva, 5.) “The
result of education and learning is good
character and good conduct” (Ibid, Udyoga
Parva 38.) “ High moral character is the
only valuable qualification for beinga Brah-
~ "manag, not so much of race or learning.
» Character should be scrupulously cultivated

by all and in particular by a Brahmana. A

Brahmana without good character is less
than a Sudra” (Ibid, Vana Parva, 312). “ A
conquest over another does not make a hero,
nor a student a wise man. He who conquers
his own senses is the real hero. He who
practises virutes is really a wise man”
(Vyasa Samhita, 1V, 59-60.) “ Conduct is
the highest virtue as included by all books
of the wise (Smrtiand Sruti)”. (Vasisthg
Samhita, VI)

Therefore, all spheres of Indian Culture
and Eduncation are vast and comprehensive.
To lead thesoul from its birth-—even hefore
the birth, when the child is still in the womb
of the mother to its final emancition, from
birth to birthis the work of culture and
education. It prepared men and women for
a life whose activities, therefore, are vast and
vivid, but, at thc same time cognate and
correlated. Not to make men more recluses
and monks,—in the sense one uses these
expressious in the western lands, but men
and women of world with a definite part to
play therein is the aim of education and
culture. Akctivities of life are well arranged
in such a way as to prepare them towards
their highest goal in this life. Hence, we see
an all round development in man, not only
for this life, but as well for a future life.
The harmonising of thislife and the future

- exists.

& “ .
is the aim of education; it is the work both
of the teacher and the scholar. The child,
both in the womb of the mother and from
hig birth ts reminded of this truth, All
education aimed at fulfilling the highest life
in the individual is given to us, according to
Manu, so as to prodace us gentle men and
women, cach one of us realising our partin
the home as well social life of the human
organisation. Neither entering into couflict
with each other, nor competing -\Niﬁh thg
others, but supplementing the qualities, each
one is possess, and thus making the life’s
path nobler and smoother for the human
society at large is the aim of our life on this
earth., While paying special attention on
this human aspect of education in his codes
of life, Manu tells us that the human soul
bas neither sex nor caste, nor race nor
class, but incarnates now in one sex and
now in the other. Hence, there is no idea
of inkerant superiority, nor inferiority. of
either sexes to the other. Therefore, accord-
ing to Mannu, the method of teaching isto
encourage the learned so asto transcend
human conflicts and competitions. The
scholar is enjoined to reilise the secret
source of a:l things. The moment he knows
this, it 1s said, that every thing else is evas.
cent.” If your ideal is mortal. sb shalt thon
be. If your ideal is matter, matter shalt
thou be, Behold your ideal, the ideal of the
spirit. It alone exists, and nothing else
Like it, live for ever (Manudharma
Sastva). Whatever we learn, and whichever
we gather in course of our life on this earth
in the way of studies ete., is intended to
remove one's own misguided actions and
sins; and all paths of learning ultimately lead
us to the source of all kuowledge,‘ Brahwma,
Vidya, that wisdom, which teaches us that
the true and the real Self is always free

_ beyoud both good and bad.
" been done or what has not beendone, never

- them,

and Sports 3
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from sins. “This self (Atman) is devoid of
all sin” (Caudogya Upanishad,

Dharma and Karma are the divine boons

* placed at his disposal in search of this truth.

By realising of this truth alone, he “crosses
‘What has

burns him- (Brihad. Upanishad, 4.4-22). In-
deed, he is the wise one, the true seeker

8-7-1)
" “Happiest is he, who realises this truth. His

after knowledge and wisdon. Through this
understanding, he casts aside both joy.and
grief (Katha Upanishad 2-12.) None of the
things acquisition of wealth and other good

" things or the attainment of mystical and

wonderful powers attract him who beholds
this reality,”*any more than o rural girl is
attractive to a man of the city, the lover of
an urbane damsel” (Vidyaranya in his intro-
duction to the Taittareya Upanishad.)

PHYSICAL EDUCATION ,
By Paurn Vereurse Esq., B.A.',‘ M.Ep. (Leeds), L.C.P. (Lond.) M.R.S 1. (Eng.) Ollur,

HYSICAL Education aims at much more
than the training of Health and
Strength, Agility and Power of Movemaent,
" Grace and Poise of Movement, and Skill

~ It aims by its various meastres to call out
" and cultivate all those powers of will, ‘emo-

tion, and intelligence and to ‘develop those
gualities of character and intelligent adapta-

tion that are needed in the Physical and -

Practical Activities of Life. 1t is the appeal
to what is.instinctive and spontaneous in
the boy that makes any kind of school acti-
vity a truly educational discipline, for to

~ satisfy these inward urges the boy brings
. the full foree of his instinctive feelings, will

"and intelligence to bear on it 3 and from the
- saticfaction the uctivity brings arise interests

and purposes of a permanent character with
the will and power increasingly to develap
It follows, therefore, that the main-
stay of Physical Training must be found in
the three forms of Physical Activities that
appeal most to the young viz:—I. Games
II. Outdoor Recreative Acti-
III. Practical and Constructive
Occupations. The latter of these ara moce

Vities 3

fully dealt with in the typed sheet on Practi-
‘cal activities. '
Games. All games are physical contests
in which one individual (or team; pits his
strength and agility, skill, intelligence, will
and determination against those of another
individual oriteam, and in ‘team games to
these is added the important power of team
cooperation and spirit. From that human
cooperative and competitive striving there is
exercised and disciplined such qualities as
esprit de corps, loyalty, obedience to officers
and rules, ideals of fa\i‘r play. self control,
and will gnd power to work together to a
common end, and with united will and in-
dividual determination to face blows, hurts,
difficult situations with- persistence, and
without flinching and-to take triumph and
defeat with equanimity. Sueh qualities are
of inestimable value in the' “game of
life.” } :
On the side of intelligence the mind bas
to be alert and held ready to meet the ever
ohanging circumstances and situations of
the game, to size up a siluation and with
initiative, resource and judgment to adapt
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should become a permanent interest right
through life. ' ‘
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was started. A-room in the outer precincts

ceremoney, - the Executive

the opening
Government Hindu

Officer stated that the

Temple in Trichino yoly, This
empe poly hodox Religious Endowment Board had permitted
the Indian Tea Market Expansion Board to

1t is situated in Tistrib e th : thoy folt
obitated mostly. istrl ute-.tea 1nst1 § tbe temple as they 1e
that nothing but good could result from

"One of the trustees

of the temple also spoke and assured the
Board’s staff of the full co-operation of the
I'rom this room tea is
now distributed to the priests and it 1s
hoped that their example will soon be
followed by the more conservative elements
of the Hindu community in Trichinopoly.
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“THE NAZI SYSTEM OF EDUCATION

By Sri Santosu KuMar, DE, M.A. (Car,), H. Dip. Ep. (DusLin), Cer. PsvcroLocy (Epb.)
Heallmaster, Municipal H. E. School, Burdwan.

T is very difficult to believe that Hitler
the devout devotee of Mars, the thick-
skinned deplomat, the terror of the world,
would ever bother his head about the edu-
The educa-
tional policy of a country or a nation has
from time immemorial been laid in the
bands of meek philosophers and poorly paid
teachers. One is realty astonished to see that
a war-monger, a steel-hearted soldier -0
whom the life and death of millions of men
are matters of very little importance, has
thought so deeply about education for the
uplift of his countrymen, Hitler has not
merely thought of educational policy, but he
has given a definite shape to his ideas and
has held up a practical scheme of education
before his country. This education has, of
course, mainly derived its inspiration from
the Spartan sources still it would be doing

sheer injustice to him, if it is said that it is

a blind imitation of the Spartan education.

If we go through the scheme we shall see
that Hitler has burnt much midnight cil
over the subject and wany modern edu.
cationists will not hesitate to accept a great
deal of the plan. How far Hitler has given
his thoughts to the education of his people
and what his educational plan is will be
very briefly delineated here.

For the thorough understanding of this
educational scheme of Hitler one should

. have some idea of the conditon of elucation

in pre-Hitler days, but that would involve
much time and space. So, instead of trying

to do that, we should begin to discussthe
educational scheme of Hitler at once.

According to Hitler, since the last Furo-
pean War decay and despair were visibly
marked on the face of the German nation.
The people could not show their full energy
in whatever work they undertook to per-
form. For this, Hitler says, the German
system of education aloue was responsible.
Pre-Hitler Garman system of education was
full of {anits and foibles; the most conspi-
cuous of which was (according to Hitler)
The whole
system of education was so planned that the

that education was one-sided.

entire nation became burdened with know-
ledge, but it was blind to the growth of the
other side i.e. it wanted the development
of the head at the cost of the other limbs.
There was nothing in the educational poliey
of the Government that would make the
nation practical, and able to take responsi-
bility in their own hands, acquiring strong
will and firm determination; in short the
character of the nation might be formed, As
a result the nation became a bang of reputed
scholars, but thers was lack of iron-willed,
resolute men of chatacter i.e. people who
would be the leaders and guides of the whole
nation. The scholarship and learning of the
German people spread all over the world,
they began to be respected everywhere for
their sharp intelligence and encyclopaedic
knowledge, but they were ridiculed every-
where as a people having no practieal
ability, as idle idealists, wrong in dedicating
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one's life in the search after knowl‘ecllg‘e,
provided the nation had not to take responsi-
bility—its defence and government had been
laid in somebody else’s hand. That is such
a system of education can be tolerated under
a kingly form of government, but under a
government where the people will have to
undertake the responsiblity in their own
hands, will have to extend the frontier, or
will have to dominate over others, such a
systern of education will prove ineffective.
An empire cannot be built up or protected
by a spinelss nation with its head stuffed
with dubious knowledge. The king’s or
emperor’s seat is established on the weak-
ness or timidity of a nation; so a great
monarch and a great man cannot flourish at
the same time in a state—they are incon-
gruent. So the monarchical form of
government never makes any provision for
the freethinking of the poople never wishes
to see that the nation becomes powerful. So
Hitler is of opinion that the system of edu-
nation in the days of Kaiser will never
serve any purpose in Nazi days. The lost
glory 9f a country can mnever be brought
back by weak, emanciated and physically
wrecked scholars. The nation, from the
very beginning, should be trained that it
becomes daring, desperate and resplendent
with health and spirit. So Hitler says, first
of all the people shonld be trained to make
their physique hard as steel. None can
neglect his body simply. because itis his
own; for as he is under the state so his body
belongs to the state, and he shall have to
sacrifice it for the cause of the state,

. “It must rid itself of the- notion that
management of the body is the business of

the individual alone. No one should be free
to sin at the expense of posterity, that is of
the race.”

Boys and girls, young men and women,
one and all must spend their leisure period
i. e, the time after work or study in physi-
cal culture instead of whiling’ away their
time in the street, cinema, opera, theatre,
cabaret or variety show. If studies or cul-
ture suffer to some extent for spending time
for the improvement of the body,it will not
matter much. To keep one’s soul uncon-
taminated from the vitiated atmosphere of
pleasures and témptations all around, one
should spend one’s leisure period in physical
culture, Hitler can never approve of stu-
dents or young men visiting erotic picture
houses. According to him the chief aim of
education is to keep the physical and mental
health of the nation unimpaired. In this
matter the question of personal {reedom
does not crop up at all. ’

“The right to personal freedom comes
second in importance to the daty of main-
taining the race.”

Nor does Hitler approve of students’ visit
to art gallery (kunststatte), specially those
art galleries where naked or objectionable

statues or pictures have been preserved with -

the warning “for adults only” on the pretext
of the culture of art. Hitler fails to under-

stand how a picture or a piece of art

objectionable to children may be source of
learning to an adult. The principal tune
that is constantly vibrant from the beginn-
ing to the end on the strings of his educa-

tional plan is that a firm national character '

should be earned. He ‘wants the whole

£

THE NAZI SYSTEM OF EDUCATTON 341

.
nation to be composed of men of strong

--character. By character, he never mesans
mere physical purity. He says, if a nation.

possesses mediocre intelligence and with it
if it can claim robust health, firm character,
patience, perseverence, self-reliance and
strong will pow¥r it is bound to be a success
in this world. Spineless intelligentsia is an
object of pity to Hitler. '

“Qur political preparation for warand our
technical armaments were insufficient not
because the brains governing our nation
were too little educated, but rather because
our rulers were too highly educated, stuffed
with knowledge and intellect and empty of
sound instinct and utterly wanting in energy
and boldness.”

Hitler never believes that a strong char-
acter mmay lodge in a weak body. He thinks
shattered health and weark body are the
root of all immorality, impurity and corrup-
tion. 8o in his educational plan Hitler says
again and again,—“Have a good physique,
make your body as hard as steel, let it be
able to bear all reverses without murmur.”
He has made physical exercise compulsory
in all schools and colleges. All boys and
girls, young men and women shall have to
take exercise at least for one hour daily in
the morning and the evening.

“Boys in Labour Camp are occupied with
either manual work, organised games, or
lectures from 5 A. M. to bed-time at 10 2.,

so that no time is lost for a boy to think for-

himself. It said that 1300 camps are so
organised that every boy in them is doing
the same thing at the same time,” So says

* one critic in criticising the Nazi system of

education. This rule applies to those also
XLVIl—44

who are out of schools or colleges. This
physical exercise must be taken by every- \
body so long as the development of the
body will go on. This exercise may be
either in the form of play or in the form of
wrestling. Of all exercises, he says. boxing
is the best, although the cultured people
may look dowa upon it, or may think it as
meant-for the valgar. According to Hitler,
boxing requires ready wit and alertness and
It increases the courage of a man and makes
his body strong and pliable.

His second point in educitional reform is

. that the whole system of edacation should

be so reoriented that as a result of that, -
strong self-reliance grows among the people.
They should be given this lesson that they
are in no way inferior to any Buropean
nation, rather they are superior and uncon- -
querable. This ‘lesson should be infused
into the mind of all Germans.

“Their whole education and training
must be directed towards giving them a
conviction that they are superior to
others,” '

. Hitler thinks that by this conviction the
nation will be able to recover its past glory.

His third point is—the nation should.
earn dicipline. From childhood ° people
should learn to obey the orders of the
higher officers and superiors with this
object in view that ope day they should also
order and guide others. The whole nation
should have full confidence in its own power
and there should espirit de corps and finally
it should learn that the German nation is
unconquerable. All educational institutions
should broadcastrthis idea.
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" His fourth point is—silence. Hitler never
likes a chatterbox. According to him a

nation shuold do its work silently and should

keep its success a secfet. If children are not
taught to curb their tongue, ma,ny secret
‘things which an outsider or an enemy
should not know, become public. Every
nation has many a thing to keep secret viz 3
things concerning war, trade and commerce,
defence and safety of the country. If the
nation does not learn from infancy that
silence isvgolden, it would simply be impos-
" sible for it to keep these things long con-
cealed. '

“Did German education before the war
. ever bother to represent silence as a manly
virtue ? No, for our existing school system
regards that as trifling matter. But that
trifling matter costs the state untold millions
" in law expenses, since ninety per cent of the
libel cases and the like arise simply from
inability to keep silence.” \
His fifth point is cramming should be
“eliminated. He says, “ Knowledge obtained
by eramming will not produce the inventive

qualities, but only that which is inspired by.

talent.”

After these remarks on general education,
Hitler criticises how . scientific. education
should be imparted. He belisves that
scientific education is very necessary and
the life and death of a nation depends on its
So he earnestly desires that the caltivation
of science should spread to all, but he does
not approve of the method in which scienti.
fic educition is given. He proposes there
important changes in this direction.

(1) First he proposes that, as the syllabus
of the German Gymnasium (general school)

‘specially the subjects that rarely come touse,

and the Oberreal Schule (modern school)*
is very heavy so asto tell upon the 'health

of the children, it should be reduced, and
|

even in advanced life should be carefully
eliminated from the syllabus.” These unim.
portant subjects seldom come to wuse in|
practical life, so people forget them easily.
The syllabus of these schools should be res|
duced to minimum for the ‘average students, |
but provision at the same time should be
made for additional subjects for meritorious
students, and these additional subjects should-
be elective and subjects that require specia-
lised knowledge should not be introduced at
this stage. ' '

i

(2) His second suggestion about scientific
knowledge is that a clear line of demarca- {
tion should be drawn between industrial
and technical knowledge on the one hand '
‘and special knowledge on the other. Those
who want to bave special knowledge in in-
dustrial or technical subjects must have also

|
1
i
i
H
!
|

liberal educatton along with it ie.. they

should have to study humanities, literature
ete. The reason that he assigns for this is
that those who will thoroughly devote them. |
selves to special technical or industrial
knowledge must have some acquaintance
with humanities, otherwise they will never
be able to be liberal minded and will conse-
quently selfishly run after Mammon.t

——_*‘Thé subjects studied in these schools are:—Histoi‘y, .

Geograpby, Mathematics, Hebrew. Greek, Eatin,
German, French, English, Drawing, Music, Science,
Logic, Metaphysics, History of Philosophy, and Theo-

“logy and the period of study is from 8 to 10 years.

+ The discourse, Science ys. Art, is not new. It has
becn going on since the days of the Greeks, This
opinion of Hitler tallies with that of Plato to some
extent. Prof. Dewey’s opinion should also be consi-

dered in this connection. He says that the aim of .

science teaching should be not only to make man the
gleater worker but the profound thinker etc.
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Trade and industry of the country should
pe developed, but that should be done ins-

_ pired by a noble ideal and most disinterested-

lyie. in the development of industry
there should be no question of personal
profit. Tne development of trade and com-
merce and industry means prosperity of the
country, of the nation—there is no room
for self-aggrandisement here.

(3) His third suggestion is, the aim of
national education should be to think

science as the only means of expressing the

nation’s pride and glory. The ideal should

be kept in view for writing the history of

the world, the history of the nation and the
history of civilisation, and education should
be based on this ideal. When a German in-

* vents something, he should be honoured not

only as an inventor but also as a German,

" as a citizen of the German Reich. A great

writer, or u great inventor will be an object
of adoration simply because he is a German.
The great German writers, inventors, and
eminent men of the past age should be held
as ideals before the nation and the youths
should be inspired, and their love for the
counfry should be awakened by their name.

. " After this Hitler says how history should

* be taught. He advises that there should be
a through change in the attitude of teaching

both from the students’ as well as from the
teachers’ point of view. History should also
be written with a iew object in view. In
the name of teiching history in schools or
colleges undue stress is given only on the
dates of the birth and death of kings and
important personages, whereas the real facts
of history are overlooked. True history of
a country is not a mere catalogue of dates

or names of kings and emperors; still these
things eccupy a conspicuous place in history
whereas what is true history generally re-
cedes to the background. He thinks that
real history should be written and the
teaching also should be given from a realis-
tic point of view and for this the subject
matter should be considerably reduced; for
the aim of history is not merely to know
what happened in the past, but also to find
out the secret how a nation can preserve its
existence for ever, to get the light to show
the future path that a nation will have to
traverse. For the thorough uunderstanding
of history one should preserve its connec-
tion with ancient history and for this, Hitler
says, the History of Rome is the best
means..

“Rigbtly conceived on broad lines, Roman
history continues to be the best instruction,
not only for now but for all periods.”

Then should be written the history of the

~world and in that pation should occupy a

conspicuous position. -

After the completion of general education

.military education should step in. When &

student finishes his Military education, his
education should be considered as complete.

“This education should be completed by

-service in the Army; just as for ordinary

Germans the period of military service
ought to count as the coéuclusion of normal
education.”

German children are systematically hard -
ened in mind and body. “German youths”;
says Hitler, “must be as hard as steel from
the factories of Kyupp”.

3 14
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-About female cducation Hitler says that
women should also first build ‘up their body
by exercises, then they should be trained to
form their charaster and last of all they
should devote their time to the improve-
ment of their brain. His final word on the
aim of female education, perhaps none
would, in these days of female awakening,
ackoowledge as final. He sums up in a few
words the alm of female education. .

“But the one absolute aim of female edu-
cation must be with a view to the future
mother.”

Perhaps he met with some woman res-
with beauty-—and
majesty, that why he wants to say that the
summum bonum of a woman’s life is her
motherhood. He never approves of the
higher education of girlsand he also equally
disapproves of the rivalry between man and
woman that is going on in Europe and
America to-day. In his considered opinion

plendent unecommon

the sphere of activity of man und woman is
entirely different—if they go to compete
with each othér in the sume sphere it would
produce only discord and the harmony of
He calls
wowen and says, “Go back to your kitchen—
To Hitler
women is better known in her pristiae glory
than

the nation will be destroyed.

that is your proper place.””

.of motherly form _us an object of
passion. Perbaps his idea can be better ex-
pressed in the word of the poet : —
Womanliness mcans only motherhood.

All love beigns and ends
through,

But having run the cuclc, rests at home."”

there...roams

-War or pxepamtlon for war seems to be
one of the key-notes of the whole teaching

simply because they get preater
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plan. A favourite school warching song that

looks to victorious war is given below:—

Though the whole world be ruined around
ns3 after th= day of war,

What devil do we care—we don’t give a
hoot any more.

We will go marchiag forward
everything falls away,

For the world will be ours to-morrow as
Grermany is to-day.

Hitler also suggests how the youths at the -

end of their educational career should-be
absorbed in the state service.” This is not,
of course, strictly in conformity with the
subject of our discourse; still, it is better to
have some idea of how Hitler thinks of it.

In his opinion only the fittest men, to:
whatever class they may belong (not the

Jews of course), should be taken in state
service. Generally people belonging to high,
aristocratic or influential family monopolise
fat-sularied responsible posts. Hitler strongly
disapproves of it. He rather wants to sce
that the stute services are lurgely filled by
the soas of common people, for, he says'that
though the children of the upper class. peo-
ple show grenter talent in academic life, that

talent can never be called real talent. The

bourgeois children cin show this talent

facility in
every respect than the proletariat children.
The workers, peasants, labourers —the so-
called people of the lower strata of society
can atso show this talent, if they get
adequate-opportunity. So if greiter facility
is given to these people, if they are encour-
aged by all means, the result would be that
the talent, now confined to the upper class
people, will spread to the mass of the nation
and thus instead of a particular class or

though -

THE NAZI SYSTEM OF EDUCATION

sect the whole German nation would get

~ place and dignity.

“Tt is not its (uational state’s) duby to
coafinedeciding influence in the hands of an
existing class of society but it is its duty to
draw the most competent brains forward

~ out of the total mass of the nation and pro-

" mote thew to place and dignity ...

It should
consider itits highest duty to open the doors
of the highest state
mentq, without distinction to ta,lent of every

educational

-sbrt, in whatever class it appears.”

“It will be the duty of the national state

its educative capacity to see to it that there.

_“is perpetual renewal of the intellectual class

by fresh blood from below. It is obligatory
_on the state to select with the utmost care
and exactitude from the whole sum of its

. nationals all human material with obvious

,na,t'ura.l talent, and apply it in the ssrvice of
the state.” The remark of Hitler should be
- taken into consideration.

Hitler is neither an educationist nor a
philosopher. His life has been spent in
buttle-fields, in diplomacy and in forming
blocks or parties; still none would have any
valid objection to agree in many points

‘_ with whit he has sail of education. Accord--

ing to him the aim of education should be
to make the whole nation strong, able bodied
and of sturdy charaster; self ¢onfidenc: and
salf-sacrifice should be inculcated in the
heart of the people and this 'educa.tign
sflould be broadcast among all classes and
seats, All educationists from Socrates. down
to our time who have discussed the aim or
ideal of education havesaid the syme things;

cstablish- |
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£0, I‘think, none should raise any violent
objection to this educational scheme of
Hitler; but when the plan is analysed, per-
haps would differ;
remember that a soldier and dﬂmdnogue
like Hitler thinks so decply about cducation,

There is no doubt’

many still when we

we cannot but wonder,

that the whole scheme has been planned to

the harder
self-sacrifice, hard work
One ecritic says,

turn out leaders and develop
wirtues of disciplinz,
and physical endurance.

““The Nazis have given Germany a most

efficient system of education, the aim of
which is quite frankly to turn ouat millions
of younz German with wonderful bodies
and with characters stamped all in the same
Hitler
nation intd an invicible military nation.
Here we cannot agree with him. Truth,
beauty and good—that can make a nation

mould.” wants to run the whole

immortal-—to which saintsand sages of all
ages have paid homage and sung halleluja
is far from the ken of Hitler. 1f one does
not admit trath, beauty and good in life, it
would appsar one day in its terrific aspect!
It would betoo late then! "Who knows,
perhaps that is ghe stage through which
Germany is pussing.

In this educational scheme Hitler has
given went to a fesling of robust life {orce.

"He wants to infuse a new spirit into the

heart of the nation. He wants to suy as it
were:— '
“Be thou, Spirit fierce,
My spirit be thdu me, 1mpetuous one,
Drive my dead thoughts over the universe, .
Like withered leaves, to quicken new
birth.”

The Teachers’ Journal.
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ESSAY “ON CLASS-ROOM PROBLEMS AND

U

w b

HOW TO TACKLE THEM?”

by Srr P. Rajam Ivar, Varaganery

THE successful management of & class is
conditioned by three sets of influcnces:
(1) Those dependent upen organisation, that
upon proper arrangements being made for
conducting the work with the least [loss of
time and the maximum of comfort and
efficiency ; (2) those which are connected
with the Government of children, that is
with proper exercise of disciplinary power
and control; (3) those arising from the
way in which the teaching is given.
Oo‘(/ct}zi.s‘atz'r)vz :—Cleanliness and pleasant-
ness of the school room are necessary condi-

~ tions, not only of health but of that cheer-

fulness and brightness which should
characterise children under instruction.

Dust should be removed every day from
the floor, furniture and any crevices where

it is likely to accumulate. Walls should be -

white washed and" made attractive by a

~ judicious arrangement of pictures, diagrams

and maps.

The floors of the room should be warm
and dry and as noiseless as possible. The

. best floor is one made of wood blccks care-

fully laid in cement to form a smooth
surface.

A room for teaching purposes should bé
well lighted ventilated. The best light is
one from the left and well abve the level of
the children’s heads. Tn no case shonld
the windows be low down and directly in
front of the children. when in their usaal
working places, Constant sapply of fresh

air is essential. Movable seats of suitable
heights for the children, should be placed.

" T'he proper arrangement of time and sub-
jects is a most valuable aid both to teaching
and disciplinary control, where "such
arrangements is made, every pupil know
what his work is, when it should begin, ‘
and when it should end. There is therefore
no excuse on the part of the scholars. For
idleness with its accompanying temptations -
to mischief ; and the consequent, need for
punishment of faults™ arising in this way is
much reduced. The teacher is also saved
much unnecessary worry and anxiety, and
confusion and loss of time in beginning are
prevented

- Without proper materials for use the
teacher i3 severely handicapped in his work,
All sorts of make shifts and expedients have
to be adopted in order to reduce the result.
ing difficulties as much as possible.

Many Elementary schools it is to he
feared are yet but badly equipped, in the
way of apparatus, with even the things
necessary for the work to be carried on with
ease and cfficiency. It is a great mistake to
starve a school in this respect.

The more important things are, maps,
pictures, diagrams, models, specimens. In
addition to these may be noted a ball frame,
number pictares, a box of small cubes, the
commoner weights and measures, a letter
box, some large lesson cards for the purpose
of reading and reading sheets. '

*
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: Good discipline -makes classroom happy
and work successful. It secures best con-
ditions for intellectua) progresé and forma.

“tion, of good habits. of obedience. The
assembling of large groups of children for
classroom instruction creats the necessity
for the development of this power of comp-
lete control on the part of the teacher, In
some cases school discipline appears to be a
natural endowment ; in most cases however,
the discipline which a teacher manifests in
the school room is a growth first exercised

imitation of a good model and afterwards

.developed by wide exparienca.

To be a skilful disciplinarian is a neces-
sary qualification for responsible employ-
ment on any school staff, ¢ Perfoct disci-
4 Pline in a class is au indispensible condition
of successful teaching.” By it, the pupil
will learn, ina given time, twice as much

and twice as easily. One may secure disci- -

pline by personal influence and another by
force. Tt is better th gain it by force than
not at all. o

Teacher :— Should be recognised by the
pupils as fit to command a good presence, a
bright and eheerful mauners, an apt and

ready power of presenting knowledge, an_

ability to maintain intelectual effort, a
willingness to assist to weakness, a power to
detect indifference and an earnestness of
purpose to do and to have done the work of
the moment together with a patience and
perseverance which do not rest content
until the work is satisfactorily accomplished,

These are absolutely - necessary for the-

teacher to tackle the class room problem of
efficient teaching and maintaining perfect
discipline in the class-room,

TO MAINTAIN JUSTICE IN THE CLASS-ROOM.'

- Certain well establised and clearly under-
stood rules or Jaws may be drawn up and

» publicly exhibited in the school room. In

applying these, there mnst be unwavering

nnifovmity., There must be not apparent
favouritism, When rnles are violated the
conséquences must inevitably follow for

children ave very ready to discount their
chances of. detectinn.

~ The effects of non-compliance may with
advantage be pointed out. Latencss : —A boy
come late and thus fails to reccive instruc-

tion in certain subjects and asa consequence’

he falls bahind in those subjects when
compared with others. The advantages of
regular and punctual attendance may be

clearly pointed out to the class and an effort

to be punctual induced.

" To maintain silence :—Signals over ver-
bal commands always appeal to the pupils’
attention and obedience. They secure
prompt obedience with less strain up on the
personal rclationship existing between the

teacher and his pupils. The taacher should

recognise the fact that he- is dealing with
child nature with all its weakness and

inexperience. He must show sympathy to

the children and bz pa.tient. He must be
patient with the dull and impatient with the
ignorant.

Tuct isa term of wide rheaning. In a
class toom it is specially applied to the
ability a teacher manifests in readily and
sucessfully dealing with unforescen difficul.
ties. To have a gond order in the class room,
the teac}mr must. be orderly  himself,
“ Every thing in its place and a place for
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" eyerything;'" imust be the orderly teacher’s

content moto. The teacher must be neat
and punctual in every concern in the class-
room.

The subjccté of instruction to be made
attractive and feelingness utilised. The

object to be observed should be made attrac..
tive either by colour, boldshape, striking -

contrast or novelty. These are sufficient to
arouse the fecling and thus direct the atten-

tion of the pupils in the class-room. Again,
“ ' .
suppose the lesson to be a language exeraise,

the topics selected should be children’s
experience. Exercises and lessons must be
short and varied. A class of infant children

. may have become almost wearied with the

effort of distinct articulation in a language

- exercise; it will however turn almost

immediately with fresh and full energy to
the exercise of clay-modelling with the
hands or to the movements of musical drill
with the feet.

The tefmcherishould be present and the

" counter attractions should remove during

the lesson, every class must havea separate
room,

Qua.rrelsoxhe and talkative pupils may be
isolated. The tendency to restlessness and
wandering during lessons is often best
corrected by the pupil being kept fully occu-
pied. Repetition of lateness may be caused
to make up the lost time-regular and punc.
tual pupils to be given rewards. T'ruthfulness,
School exercises such as marking their own
mistakes in dectation and correcting the
errors made in arithmatic. Truthfulness in
the above may receive a word of commen-
datiof ;
XLVII~45

Teaching : ~(1) We must proceed in
accordance with nature may- being from
craddle but not book learning. (2) Methods
must be exactly suited to the needs of the
pupils. Simplicity and force of langunage.
are important. We must educate as well as
instruct. (8) The child's first impressions,
being the most powerful, should be the
correct ones. (4) The senses should be largely
exercised in the case of the little children.
It is better to appeal to both eye and ear
than to either alene. Hand work may use-
fully be associated with mental exekcise,
(5) Teaching must be rational but not .
formal or mechanical. It should appeal to
the judgment as well as to the memory.
(6) The child should be encouraged to self-
effort at all points; it is the teacher’s
business to clear the path to knowledge. It
is botter for the child to discover than to be
told. (7) The teacher should proceed, from
concrete to abstract, knbwrx to unknown,
simple to complex, examples to rules, facts
to laws. Consciousness of complete mastery
stimulates the pupil and inspires him, with
confidence and intevest. Practical exercises
must not be made so difficult as to dis- -
courage. Dulness in the teaching can only
end in failure. Reasoning. for children
should be direct, the conclusion being
arrived atlast. “Therefore™ is a better
word for a child than “because’ knowing
and doing should preceed to-gether. Chanfe -
and recreation are necessities.

Much variety is necessary in teaching
children watch the opportunities and return
to an important point over and over again,
if necessary with illustration, an anecdote,
a few minutes of questioning,.or a change
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of style, in between. Tiearn to.detect by a
child’s looks, by his eyes, whether he is
following you or not, the frequent use of
questions is absolutely indispensible .in the
teaching of the young.

The teacher should be cmefnl not to fall
into the common error of advancing close
np to the front row and addressing his
lesson, to some half-dozen children just in

front of him. The teacher. should :Lvoidt
the two extremes of remaining like a po%t*
in the same spot during the whole of tho
lesson and of walking about in a ﬁdgety
restless way like a caged animal. If the'
black board is properly placed, the teaeher'sj
general position will be near it, and :Ltleasti
it should serve as a remainder to him not|
to stand too close to the children. ‘

MILK

l intend writing a few lines about milk as

it is the most important foed for all
mammals including us. I have specially
chosen this subject, “because I feel that the
public have nat well-under-stood its impor-
tance.

The secretion frow the mammalry glands
from thé female after delivery, in the case
-~ of cow after’ calving, is known as milk.
Milk sceretion commences about a week be-
fore and after cmlvme; It is different from
the normal milk, ~ It is a honey-like liquid.
It contains much fat and protein and has a
laxative property which is neceseary for the
young for its growth at that stage. After.
wardg this honey-like liquid turns into milk.
In our country, we use the milk of the cow,
baffalo, sheep and goat.

Milk has the property of absorbing dirt
and odour easily and so we should keep it
very safely covered. The London Observer
states one quart or 2+ 25 Ibs, of milkis equal

in food value to any one of the foliowing-

foods:— .

10 1bs, of eggs,
15/16 1b. of beef.

23 1bs, of chicken,
5 lbs. of oats.

91 Ibs, of potatoss
6%} 1bs. of turnips.
84 Ibs. of lettuce.

5/12 1bs. af wheat flour, .

By 8r1t V. SANKARA IvER, Namuii.

5712 1bs.” of chease.
5/24 1bs. of hutter.

I shall say a few words about Dairy far-
ming. The pastures should be rich, and as
snon as cows come in, their hind parts and,
udders should be cleaned with warm water
and dried. The utensils and the hands
should be well-washed and then milked. "The’
milk should be boiled in vapour before
using so that no vitamin is lost of it. Morta-|
lity from diseases including consumption H
due to the use of impure milk. . ;

I may add that.the milk problem is very
acutein this coumtry. We all -know very|
well know that the future of any countly
*depends on its youths and unpless and untili
we can produce robust and healthy men and|

women it would be difficult for this conntly ’

to withstand others in competition. g

There are physical training and fames in’
schools. But what can ‘these do to the!
youth if their nutrition is bad # Thercfore’
I request all our young friends to_take:
everyday at least some -quantity of milk or
its cqmv‘zi’énts so that they can mmmtam‘
their health. Any seed taken in, as food ‘Ltj
the time, of germination, has got the-power,
for the good growth of the bod\ Also. T
request my young friends, to st®p the b‘:ﬁll
drinking habit of coffee and similar things
which do harm rather than-good; xGﬂpecmll\r
from the hotels where.all kinds of contami-,

pation are natural and prejudicial to health,:
N 9

rrr———— }

a0
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PRACT&C/‘-\L SClENCE IN SCHOOLS

By. ‘\IP M R. PArRANIPE, Poana.

N the last few yeavs, I have ceased to be a
regular reader of NaTURE, my work be-
ing -chiefly restricted to an elementary
school. But twice or thrice in a year I got
the issues and glance through their pages.
Recently my attention was caught by some
correspondence on the question of “Liabora.
tory Work in School Science” appearing in
June, July and August, well-known teachers
arguing for or against it. In 1923 the then
editor of Nature had in a note referred to
my article on the sawme subject, in the Edu-
cational Review, Madras (India.). in which I
had pointed out that laboratory work had

‘not proved us useful as it was taught it

would, and a good deal of space, equipment
and energy was wasted. 1 still hold the
sane view.

In this discussion it is irrelevant to stress
the importance of prastical work for u real
grasp of scientific truths, Nobody denies it
and it 13 never suggested that laboratory
work in the 1.sc. and B. sc. classes should
be discontinued. "The question under dis-
cussion is: * Can laboratory work be pay-
ing in setondary schools where the aim is
not to prepare scientists, but young men
who have 8 fair knowledge of the usefulness

" of science in ordinary life and where the

time allotted to science—both for theory
and practical work together—is 3 out of 34
periods in a week. Armstrong’s heuristic

~ method may not be practicable in schools,

but it enunciates a sound priunciple, namely,

to get some advantage of practical work in .

the laboratory, the pupils must go wrong
and learn to find out mistakes, they must
draw wrong conclusions and correct them by
discussion with their co-workers or tutors,
they must have enough time to understand
and -appreciate fhe usefulness of a particular
procedure adopted or a particular apparatus
supplied. DBut two pecviods a week is too
shoxt o timae for this and in order to facili-
tate their work the tutora supply fool-proof
directions to the pupils, which reduce the
experiment to a ritnal. The pupils do not
think; they mechanically carry out the
directions and obtain tHe resuits. In schools
which can give more time to science, in a
class of pupils particularly interested in it
and willing to devote some of their ex-school
time, practical work will be more paying;
there it moay even be essential. But in

_schools where the study of languages mono-

polises w major part of the time-card de-
monstrations and discussions are more use-
ful than formal practical work in the
luboratory,

There is another aspect of the problem
which needs to be considered. When feed-
ing a child it is not enough to' choose the
most nourishing food ; the food sheould not
put too heavy a burden on the child’s diges-
tive system. There is a stage in the child’s
developtnent when he is not satisfied with
demonstrations only; he likes to do the thing
himself. And at this stage qualitative -ex-
periments are better appreciated than
quantitotive ones. The pupil is interested

~
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to find an iron ball loging weight when
dipped into a bucket of water; he is further
interested to find that the loss of weight is

- greater if the ball is bigger; and he is sur-

prised to discover thit the loss in weight of
a body depends on its size. Instead of
giving these cheap but instructive experi-
ments to the pupils we ask them to find the
specific gravities of lead and iron and in
order that the experiment be completedin a
period or two we supply them with a table

to fill. Thus.— L4
wt.inair. wt. in water  wt. lost spacific gravity
w =.. wl =.... oWeW o=, LS

: w.wl

In filling the table:’pupil _probably learns
the use of the balunce, but fails to note
what gave unbounded joy to Archimedes.

We recognise .at present only two stages
in the teaching of science and the first of the
twois only a small-sized ‘im'&ge of the
latter which is reached in college classes-
lectures-demonstration and laboratory work
requiring precitsion and accuracy. There is
a third in which the pupil likes to know
more about the demonstration and, if possi-

_ ble, do it himself. He is not satisfied with

the teacher showing him that an ignited-

splinter burns vigorously in oxygen aund is
extinguished in hydrogen although the gas
itself is inflammable. To satisfy this cario-
sity it 18 not necessary for each pupil to
prepare the gases; it will be enough if each
one has cylinders filled with those gases. It
is both expeusive and unnecessary for a
beginner in biology to dissect a frog himself;
but it 1s very desirable to allow him to exa-
mine a dissected spacimen at close quarters,
feel the touch of the exposed organs, and ask

!

3 few questions or answers those asked byé :

the teacher. - ‘ |

The best method of teaching geography,
would be to take the pupil on a world tour !
But schools connot afford it and Indian:
boys learn about Ingland from pictures and:
books, British boys probably have an!
additional source in Dritishers returning:
periodically from all parts of the World.;

But the fact remains tha$ the method:

adopted in the teaching of geography is'
-dictated by the funds and opportunities at.
our disposal. Curiously enough we do not!
recognise thesz limitations in science teach-;
ing and insist on every school luboratoryé
being a miniature college laboratory equip-:
ped with massive tables, electric fitting, gas;;
taps, water supply, and costly :Lppuratus.i
And a‘good deal of it remains unused for
years because there is not cnough time|
given to the subject, or because there is no
qualified teacher on the staff, or because the:
headmaster is not intersted in it and does
not make adaquate provision for recurringi
expenditure; but often because there is no.

practical test in the final exaumination and -

the pupils arc not interested in theritual of:
experiments. ‘
i

)

The appreciation of accuracy and precision |
requires a good foundation of scientific.

“knowledge; the pupil who is asked to be |

accurate and precise, must feel the need for !
it and must also koow the limitdtion of his -
apparatus and his own ability to take,

I
i

accurate measurements. The preparation |
of the Vernier scale was, at one time, the !

very first experiment given to the pupils}

who had just started the study of Physics;
while a science inspector once asked science-

o
(//
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masters to obtain the amount of heat given
by a gramme of candle-wax by heating a
weighed quantity of water placed in a cop-
per pot with a burning candle. Oace 1 saw
a research student in chemistry .trying to

" evaporate the three or four drops of water

which he had inadvertantly added in excess;
to a 1000 e.c. solution of sodium carbonate.
He did not miad the other sources of error,
the Hask was. marked at 15°¢ while the
temperature of the laboratory was over
30%. Quantitative work and accurate
messurement have their value with advanc-
ed students ; in the classes of juniors
qualitative demonstrations have greater
utility. 4

.'T may here state an experience which I

-~ had about 30 years ago, when teaching
.- Physics to Intermediate Arts, It-was a big

class with over 200 students and I took
them in two batches. I was explaining the
laws of gravity and demonstrating them with
the help of the Atwood’s machine. In:
experienced as I was and ignorant of student
psychology, I told the class, before starting
_the demounstration, that the results obtained
with the Atwood’s machine would not be
identical with those obtained by calculation ;
the friction of the wheels, the uncvenness
of the floor, the occasional brecze of ivind,
the skill in dropping the support of - the
falling weight were disturbiog factors that
could not be altogether eliminated. The
result was that the class invariably noted
the difference of the few seconds between
the sound of the metronome and the strik-
ing of the weight on the platform. The
class was dissatisfied with the demonstration

although from my point of view it was
successful beyond expectation.

I corrected mysel{ when taking the other
batch. T did pot tell them anything about
the defects of the machine, but demonstrat-
ed the laws as if I wuas working with a
perfect. piece of apparatus. The class was
highly satisfied and some of the students
who met me later spoke well about my
ability to teach Physics and referred parti-
cularly to the demonstration with the
Atwood’s machine.

The Intermediate Arts ‘Class, 30 years
ago, wus ua class of beginners so far .as
Physics was concerned, although they were
intellectually more developed than the pupils
of secondary schools. The above experience
shows how premature imparting of know-
ledge may sometimes prove a handicap in
the proper appreciation of a subject. 1 have
been fc ling for over twenty years that the
kind of laboratory work demanded of
secondary schcol pupils is not only not
doing them good, but is probably doing them
some harm by throwing on their intellect a
burden toc heavy for them to bear.

T'he insistance on laboratory work was a
reaction - of the old. lecture method of
teaching science, In the last 40 years
facilities for good demonstration have in-
creased facilities, which were almost un-
known in the first decade of this century;
and in .my opinion time has come when a
thorough inquiry should again be instituted
in the different aspects of the problem and
a report be made on the relative value of
the laboratory work quantitative and
qualitative,— oral discussions,- and class
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demonstrations in secondary schools (1) in.

which elementary science is a minor subject
camparatively and the study of languages
dominate the syllabus, and (ii) in which the
study of science has a dominant place, the
languages being regarded as of subsidiary
importance. Those who believe in the
utility of practical work in" the laboratory
and can afford the cost of providing it should
ol course have tull liberty to g> their way,
but it is necessary to ascertain. if practical
v"iork is a sine qua non of clementary science

-

teaching in schools and if similar, if not

better, results cannot be obtained by good

demonstrations, oral discussions on the
demonstrations, and opportunities to pupll
to examine the apparatus at close quarters
and try & part of the demonstmtlan theu1-
selves.

Tt would also be useful to distinguish
between the aim of science teaching in the
different types of secondary schools, junior
classes in colleges, and science elasses of the

University. —The Progress of Education

BOOK REVIEWS .

ALGEBRA FOR SOIENCE AND ENGINELRING
SrupuNts. By K. H. Lockwoob, PAGES
I\Z+1UQ, CA'MBRIU)GE Univensiry PrESs,
940
Edumtwnaf Lefoun m..{hb West htas boen -

pressing for ward in. the dnae,r‘tlon o) temch

_ing MkLthematlcs not as a te&xmml sub]ect

to be taudht only those with a special (l]_)tl-

tude for it, but as a bmad c,ulbumldlsuplmc‘
indispensable for correct thinking not oxﬂy

“in the physical and technological scienced
,:blu‘t._ also in the i)iological'and social sciences.
The book under révie\v is an excellent
introduction by a capablé ziuthor, to the

, Binomial Theorem and Infinite series, Pro-'
L 4

--bability und Statistjes written for the benefit
of, Science ‘Students. ld'he teeatinent starts
ab initio from laws of indices and is brief

.

and clear ; und the enormous range of appli-

cability ‘of simple mathematical principles

of even the pre-calculus stage is brought out’

in the numcrous examples connected with
_physics, biology etc. While the book may
not cover gxactly the syl[abut‘: of the Inter-
mediate course in the Madm; University,
it would prove. helpf.ul aud’ inspiring, parti-

calarly in the matter of its questions for -

aolutmn, tox' use’us an ‘mulhny text-book |

in the first vm1 course.

Tt will of course be’ desu‘&blc, for Madras
and other Indian pmvmcea to bring.syllabus
into line with modern educational practice
and introduce the elementary statistical

. ideas-into the compulsory portion of Inter-
mediaté Algebra, instedd of isolating statis-

tics pnd teaching it as ‘speci'a.l subject.’

- .

: EDITORIAL NOTES

~ according to the ‘basic scheme’ there should -

THOUGHTS ON BASIC AND
ADULT EDUCATION

1

WHILF‘ the protagonists of Basic Tiduca-
tion are claiming that the whole
course of their scheme should be regarded
as one coperent‘ and consecutive unit for
children between the ages of 7 and 14, there
has been put forward another. viewpoint
that the course may be construedas falling
into 2 parts. At about 11 or 12, the child
develops mental and phvsmal chahges which
should be recognised by. correc]mndmrr
changes both in the content .of the curri-
culum fmd m the ‘methods" of instruction,

. Hence, -as- the qwm d Y‘y ;ml.n Ed nmtlon

: Comrmtbee of the (cutml Advmqry Poard

of Education’ ha,s “taken. c‘mre to suggest it

_ will be good if the protagounists of the

scheme',' while presérvmg the individuality
of the entire course, would accept the
necessity of recognising the psychological
change due to the ageing of the child by
accepting a dividing line at the end of the
4th or 5tb class. Not merely is this change-
‘desirable from the psychological point of
view which, would pleid for the recogni-

- tion of the on set of adolescence, but there

accrues the addittional advantage of offering
to parents the option of changing their
children {rom basic schools to other forms

. of post primary educational institutions, both

in rural and urban areas. This option
would be more largely utilised in towns and
in the larger class of villages. Again cven
if a child is made to continue to learn

be some difficulty in continuing him in the
nost primary stage in the school of his aac-

" village, if it should happen to bea smail

one. Not all villages ean afford basic schools
up to the highest point, ‘and the economic
and administrative necessity will be soon
felt for concentrating post primary basic
education in central schools, and this will

involue a definite recognition of the lower

or primary stage that can well go up to the
11th on 12th year of the child. " In areas

. where co- educatlon of boys and girls may
“ not be po=51b]e 01 may be disliked by

parents, after the children become adoles-

. cent, this dlvmon into primary ‘and post
primary school-, may be’ obviously a con-

venience ta all concerned.

Some of the conclusions arrived at by the.

‘sub-committec of the Central Advisory
_Board, like these adumbrated above,

deserve reflection and support from all
parents; particularly we commend the
option to transfer children from the basie
school to other forms of post primary edu-
cation. Like wise we 'support the view that
in post primary schools, other than the basic
ones, there should be provided a variety of
courses extending for at least five years, and
in these, while culture shonld be stressed,
the curriculum should be disigned to eover
preparation for industrial and commereial

.occupation.

1I

Reflecting on the problems connected
with adnlt education, one is conffonted with
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the difficulty of carefully distingnishing
between adult education as such and other
forms of part-time continnative education

that ca-i; be of a voeational character. While”

all forms of adult educaticn ought to be ca.
ordinated together and in the’ village areas
it is impossible to define too strictly its
sphere, it may be still desirable to draw a
general line, first, between adult education
in the literary sense and technical, commer-
cial and art instruction and next between it
- and the aesthetic, rcereative and literary
activities inseparable from the character of
- -such educatxomLMHter orker in the
field shouldﬁ)mr m ;mmd the differences in

. requirements qu m gencml aim marking -

off the vdhge ddult “cehtre -and ‘that m an,,
‘urbah or quasi- urban area. The effort in th;a
rural centle.ahmxjd bg zhased punmuly on
a,grlculture ané‘the bl‘;ﬂ'{s&“le& £ it &hile -
the urban efforh may well Start™ fr:m" atd ,
proceed on distinetion - betweeh - separate
institutions for different kinds of training and
vocational instruction, but even bhere there
should be a co-ordinating uniformity of
educational character in spite of differentia.
tion urged by administrative and ecoroniic
reasons.

It is now generally well recognised that
- boys under 12 should not be admitted into
adult instructions and also those attending
day schools should not he encouraged to at-
tend evening classes a§ well. Onecannot
see any reason why boys and even men
attending these institutions should not be
mught together, though pedagogic idea
would favour the formation of a separate .

thought convenient if girls under 15 or 10
should be allowed to join any adult classes
for women from which they might benefit.

Whag  part the University Fxtension
nmoventens and Workers Educational associa-
tions, Rural community councily and
Women's institutes will play in developing

_the adult education movement will

naturally depend npon varrious factors,
local, financial, economic and otherwise. But

is almost axiomatic that technical students
hould have access to classes of c¢ultural and
recreational value. Control cver all agencies
of adult education should be effective in the

matter of prox/ldmv adequate safeguards

fwam:t non-educational - propaganda, and

* -thisis parhculmly essential in the matter of
vprlvate agencies. As has been remarked

elséwhére™ =" The possibility of mobilising
students and pupils thxoudhout the edu.

‘eatinal system to serve in the hteracy cam-

paign and in the w1d<=.1 ﬁeld of social
wconstructton is a que,stxon of the utmost
importance.” There has been suggested o
ronsomptlon duty to be imposed on all-

students eligible for a degree on a diploma -

of doing an allotted talk of social service,
Some form of such educational conscription
may be desirable, though there may be

different views about the stage at which and

the period for which it should be enforced.

"The range and character of social services

should also be carefully determined and also
the stage at which the students utilised for
the service would have imbibed sufficient
education to make them effective social
workers. Government may well constitute

organistation for boys between the ages of ’,,ana.All -India Committee to discuss and make

12and 16, With regard to girls, fwmv.mdxﬁnﬁego
by

h,‘v

mendations on these and other
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