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This book is specially designed to serve as a text-book on
Grammar in the High Schools, and has been carefully prepared in
consultation with teachers of long experience in the teaching of English
in Secondary Schools, and is brought up to date by reference to the latest
books on the subject. The syllabuses of the S. S. L. C. and otler public
examinations, and the type of question papers set in them year by year,
have been carefully studied, and the book has been planned to meet the
real need of pupils sitting for those examinations. Though the book is

intended for higher forms, the elementary portions of Grammar have not |

been ignored, but passed in’review.

)

One special feature of the book is that it has throughout kept in
mind the needs 9f the Indian student learning a foreign language, and
has warned him, whenever occasions arise, against mistakes to which he
is peculiarly liable. Predominance is given to practical grammar, and
definitions, classifications, and grammatical terminology have been
treated only so far as may be necessary for practical purposes.

The exercises coming at the close of every chapter afford ample
practice and, if worked through, will ensure a thorough understanding of
the principles explained in it. They will, itis trusted, serve as a good
guide for teachers who have to put their pupils through some necessary
grammatical drill. The examples are chosen from literature, and from
modern English so as to acquaint the pupils with established usages as
English is spoken and written at the present day. Though the book is
expressly intended for pupils in High Schools taking public examinations,
it will, we hope, serve others too as a handy book of reference i in cases

of doubt and dnfhculty

The book is priced low and will be found very cheap For lts
size, get-up and utility.
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Hitler’s Educational Plan.

By SRI SANTOSH KUMAR De. M. A. (cal) & H. an Ed. (Dublm),
Cer. Psychology \Edmburgh)

It is very difficult to believe that Hitler, the devout devotee of
Mars, the thick-skinned dfplomét, the terror of the world, would ever
bother his head about the educational policy of his country. The edu:
cational policy of a country or a nation has, from time immemorial, been
laid in the hands of meek philosophers and poorly paid teachers. One is
rez s astonished - to see that a war-monger, a steel-bearted soldier to

- whom the life and ‘death of millions of men is a “matter of very little’

importance has thought so deeply about education for the uplift of bis
countrymen. Hitler has not merely thought of educational policy, but
he has given a definite shape to his ideas and has held up a practical
scheme of education before his country. This education has, of course,
mainly derived its inspiration from the Spartan source, still it would be
doing sheer injustice to him, if it is said that it is a blind 1m1tatxon of

.the Spartan education.

' If we go through the scheme we shall see that Hitler has burnt

'many a midnight oil over the subject and many modern educationists

will not hesitate to accept much of the plan. How far Hitler has given
his thoughts for the education of his people and what his educauonal

“plan is will be very briefly delineated here.

" For the thorough understanding of this educatlonal scheme of
Hitler one should have some idea of the condition of education in pre.
Hitler days, but that would involve such time and space insufficient for
an article like this; so {instead of trying to do that, we should begm to
discuss the educauonal scheme of Hitler at once.

» According to Hitler, since the last European War, decay and
despair was visibly marked on the face of the German nation. They could
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. not show their full energy in whatever work th=y undertook to perform,
For this, Hitler says, the German system of education alone was res-
ponsible. Pre-Hitler German system of education was full of faults and
foibles; the most conspicuous of which was according to Hitler that edu-

cation was one-sided. The whole system of education was so planned .

that the entire nation became burdened with knowledge but they were
blind to the growth of the other side 1. e., they wanted the development
of the head at the cost of other limbs. There was nothing in the edu-
cational policy of the Government that would make the nation practical,

. that the people might take responsibility in their own hands, that they
might possess strong will and firm determination ; in short, the charac.’

ter of the nation might.be formed. As a result, the nation became a
. band of reputed scholars, .but there was lack of iron.willed, resolute
men of character 4. e., people who would be the leader and guide of the
whole nation. The scholarship and learning of the German people
spread’ all over the world, they began to be respected everywhere for
their sharp intelligence and encyclopaedic knowledge but they were ridi
culed everywhere as a nation baving no practical ability, as idle idealists,
lotus-eaters and subtle intellectualists. There might be-nothing wrong
in ‘dedicating one's ltfe in the search after knowledge, provided the
nation had not to, take responsibility,— its defence and government
had been laid in some :body else’s hands. . That is, such a system of
education can be tolerated under a kingly form of government, but under
a government where the people will have to undertake the responsibility
in their own hands, will have to extend the frontier, or will have to
dominate over others, such a system of education will prove ineffective.

“An empire cannot be built up or protected by a spineless nation with its

head stuffed with indubitable knowledge. King’s or Emperor’s seat is
established on the weakness or timidity of a nation; so a great monarch
and a great man cannot flourish at the same time in a state — they are
incongruent. So the monarchical form of ‘government never makes
any provision for the free thinking of the people, never wishes to
see that the nation becomes powerful. So Hitler is of opinion that the
system of education in the day of Kaiser will never serve any purpose
_in Nazi days, The lost glory of a'country can never be brought back

" by weak, emaciated and physically wrecked scholars. The nation, from'

the very beginning, should be so trained that it becomes daring, despe-
rate and resplendent with health and spirit. So Hitler says; first of-all
the people should be trained to make their physique hard as steel. None
can neglect his body simply because it is his own; for as he is under
the state so his body belongs to the state, and he shall have to sacrifice
it for the cause of the state.

e
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“#It must rid itself of the notion' that management of the body is
the business of the individual alone. No one should be free to 'sin at
the expense of posterity, that is, of the race.” : :

Boys and girls, voung men and women, one and all must spend

" their leisure period £ e., the time alter werk or study in physrcal culture

instead of whiling away their time in the street, cinema, opera, theatre,
cabaret or variety show. If studies or culture suffer to somé
extent for spending time for the improvement of the body, it will not
matter much. * To keep one's soul uncontaminated from the vitiated
atmosphere of pleasures and temptations all around, one should spend

* one’s leisure period in physical culture. Hitler can never approve of

students or young men visiting erotic picture houses. According to
him the chief aim of edvcation is to keep the physical and mental health
of the nation unimpaired. In this matter the question of personal
freedom does not:crop up at all.

“The right to personal freedom comes second in 1mportance to
the duty of maintaining the race”

Nor does Hitler approve of students’ visit fo art gallery, (kunst-
statte) specially those art galleries where naked or objectionable statues
or pictures have been preserved with the warning “for adults only” on

the pretext of the culture of arts. Hitler fails to understand how a

picture. or a piece of art objectionable to children may be a source of
learning to an adult. The principal tune that is constantly vibrant from -

‘the beginning to the end on the strings of his educational plan is that

firm national character should be earned. He wants the whole nation’
to be stroug men of character. By character, he never means mere

" physical purity. He says, if a nation. possesses mediocre intelligence

and with it if it can claim robust health, firm character, patience, per-
severence, self-reliance and strong will-power it is:bound to be a success
in this world. Spineless mtellegentsra are objects of pity ta Hitler.

*“Qur political preparation for war. and our technical armaments
were insufficient not because the brains governing our” nation were too
little educated, but rather because our rulers were too highly educated,
stuffed with knowledge and intellect, and empty of sound instinct and
utterly wanting in .energy and .boldness."

Hitlér never believes, that strong character may lodge in weak body.
He thinks shattered health and weak body are the root of all immora-
lity, impurity and corruption. So in his educational plan Hitler says
again:.and again,— ‘have a good Physique, make your body as
hard as steel, let it be able to bear all reverses without murmur', He
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has madé physical exercise compulsory in all gchqbl’s'and colleges. All
“boys and girls, young men and women, shall have to take exercise at
least for one hour, daily in the morning and the evening. - ’

- “Boys-in a'L'abom.- camp -are occupied with either manual work,
‘organised games; or lectures from9 a. m. to bed-time at 10 p. m. so
that no time is lost for a boy to think for himself. 1Itis said that 1300 -
‘camps are so organised that every boy in them is doing the same thing
at the same time.”’—so says one critic in criticising Nazi system of edu-
cation. This rule applies to those also ‘who are ont of schools or
.colleges. This physical exercise must be taken by every body so long-
as the development of the body will go on. This exercise may be-either

. in the form of play or in the form of wrestling. Of all exercises, he says,

boxing is the best, although the cultared people may look down upon it,
or may think it as nleant for the vulgar. According to Hitler, boxing
requires ready wit and alertness and it increases courage of a man and
makes his body strorg and pliable. ‘

His second point in educational reform is that the whole system
of education should be so’ reoriented that as # result” of that, strong
self-reliance grows among the people. They should be given this les-
“ son that they are in no way inferior to any European nation, rather they
are superior to any natiom and that they are unconquerable. This lesson
~ should be infused in the mind of all Germans. ~ .

““Their whole education and training must be directed towards
giving them a conviction that they are superior to others.”

A Hitler thinks by this ‘conviction that the nation will be able to
recover its past glory. ' ' |

* His third poiflt is—the n‘ation should learn discipline, From child-
hood they should learn to obey the orders of the higher officers and .

superiors with this object in view that one day they should also order

and guide others. The whole nation should have .full confidence in his
own power and there should’ be espirit de corps and finally they should
“learn that the German nation is unconguerable. All educational insti-
tutions should broadcast this idea. . ;
His fourth point is—silence. = Hitler never likes .a chatter box.
According to him a nation should do its work silently and should keep
its success a secret. It children are not taught to curb their tongue,
many secret things which an outsider or an enemy should not know,
bécome public. Every nation has many a thing to keep sccret viz:
things concerning war, trade and commerce, defence and safety of the
countey.” 1f the nation does not learn that silence is golden from infancy
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“in schools or colleges, it would simply be impossible for them to keep
"these things long concealed. ;

“Did German education befare the war ever bother to represent
silence as a manly virtue? No, for onr existing school system regards
that as a trifling matter. But that trifling matter costs the state untold .
millions in law expenses, since ninety perzent of the cases and the like
arise simply from inability to keep silence

His fifth point is,—cramming should be eliminated. He savs,

~ *“Knowledge obtained by cramming will no* produce the inventive qualities

but only that which is inspired by talent.”

After these remarks on general education, Hitler criticises how
scientific education should be imparted. He believes, scientific educa-

“tion is very much necessary and the life and death of a nation depends on
‘it. So he earnestly desires that the cultivation of science should spread
"to all, but he does not see eye to eye with the method in which scien-

tific education is given. He proposes three important changes in this
direction. - : i '

(1) First he proposes, as the syllabus of the German Gymnasium
(general school) and the “‘Oberreal Schule” (Modern School) is very

" heavy as to tell upon the health of the children, they should be reduced,

and specially the subjects that rarely come to use even in advanced-life,
should be carefully eliminated from the syllabus.* These unimportant
subjects seldom come to use in _practical life, so people forget them
easily.. The syllabus of these schools should be reduced to’ minimum

_ for the average merited students but provision at the same time should

be made for additional subjects to meritorious students, and these

‘additional'subjects should be elective and subjects that require cpecialised
“knowledge should not be introduced at this stage. .

(2) His second suggestion about scientific knowledge is that’

‘a clear line' of demarcation should be drawn between industrial and

technical knowledge on the one hand and special knowledge on the'other.
Those_ ‘who want to have special knowledge in industrial or technical
subjects must have also liberal education along with it i.e., they should
have to study humanities, literature etc.. The reason that he assigns
for this is that those who will thoroughly devote themselves to special

* The subjeché ‘studied in these schools are:— History, Geography,
Mathematics, Hebrew, Greek, Liatin, German, French, English, Drawing, Music,

.Science, Logic, Metepbysics, History of Philosophy, and Theology and the

period of study is from 8 to 10 years. -

v



110 . - ~THE INDIAN EDUCATOR -

,technical .or industrial knowledge must have some acqusintance with

humanities, otherwise they will never be able to ba libsral minded and

will consequently selfishly run after the pursuit of Mammon worship.t
Trade and industry of the country should be developed, but that shonld
be inspired by a noble ideal and most disinterestedly i.e., in the deve.
lopment of industry there should be no question of personal profit. The
development of trade and commerce and industry means prosperity of
the country, of the natlon—-there is no room for self aggrandisement
here. ’

(3) His third sugpestion is, the aim of national edfication should
be to think science as the only means of expressing the nation’s pride and
-glory. The ideal should be kept in view for writing the history of the
world, the history of the nation and the history of civilisation and
education should be based on this ideal. When a German invents some-
‘thing, he should be honoured not only as an inveator but also asa
German,as a citizen of the German Reich. A great writer, a great inventor
will be an object of adoration simply because he is a German. The

great Germanwriters, inventors, and eminent men of the past age should be

held as ideals before the nation and the youths should be inspired, and
thexr love for the country should be awakened by their name.

- After this Hitler says, how history should be taught. He says,
there should be a thorough change in the attitude of teaching, both from
the» students’ as well as from the teachers’ point of view.. History
should also be writtéen with a new object in view. In the pame of
teaching history in schools or colleges undue stress is given only on the
dates of birth and death of kings aad important personages, whereas the
.real facts of history are overlooked. True history of a country is not
a mere catalogue, of dates or names of kings and emperors ; still these
* things occupy a conspicuous place in history, whereas what is true his-
tory geaerally recedes to the background. He says, real history should be
‘written ‘and the teaching also should be given from a realistic point of
view and for this the subject matter should be considerably reduced; for
the aim of teaching history is not merely to know only what bappened in
the past, bat to find out the secret, how a nation can preserve its exis-
tence for ever, to get the light to show the future path'that a nation will
have to traverse. For the thorough understanding of history, one should

t The discourse, Science vs. Art is not new. It has been going on sinee

the days of the Greeks. This opinion of Hitler tallies with that of Plato to
some extent. Prof. Dewey's opinion should alsa be considered in this connec-
tion. He says, the aim of science teaching should be not only to make man
greater worker but profound thinker ete. }
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- preserve its connection with ancient history and for tbl:, ‘Hitler says, the
. History of Rome is the best means. :

“Rightly conceived on broad lines, Roman history continues to
be the best instruction, not only for now but for all perinds.”

Then should be written the history of the ‘world and in that
the nation should occupy a conspicuous position. -

After -the completion of general education, military educatlon '
should step in. When a student finishes his mnhtary education, bhis edu-
cation should be considered as complete.

*This education should be completed by service in the army just
as for ordinary Germans the period of military service ought to count

_as the conclusion of normal education.”

-

-German children are systematically hardened in mind and body.
“German youths, says Hitler “must be as hard as steel from the fac-
tories of Krupp

‘ About female education Hitler says that they should also first

build up their body . by ‘exercises, then they should be trained to form '
their character and fast of all they shauld devote their time to the im-
provement of their brain. His final word on the aim of female educa-

_tion, perhaps none would, in these days of female awakening, acknow-

ledge as final. He sums up in a few words the aim of female education.

“But the one absolute aim of female education must be with a.
view to the future mother.” '

Perhaps he met with some woman resplendent with uncommon
beauty and majesty, that is why he wants to say the summum bonum of a
woman’s life is her motherhood. He never approves of the higher edu.
cation of girls and he also equally disapproves of the rivalry between
man and woman that is going on in Europe and America to-day. In
his concerted opinion the sphere of . activity of man and woman is
entirely different—if they go to compete with each other in the same
‘sphere it would produce only discord, and the harmony of the nation
will be destroyed. He calls women and says, *‘Go back to your
kitchen—that is your proper place.”” To Hitler women is better known
in her pristine glory of motherly form than as.an object of passion.
-Perhaps his idea can be better expressed in the words of the poet

“Womanliness means only motherhood. ‘

All love begins and ends there...... roams through

v But, having run the circle, rests at home.”" * ' .

* Robert Browaing: The Inn Album.
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: - War or preparation for war seems to be one of the key.notes of
‘the whole teaching plan. A favourite school inarching song that locks
 to victorious war is given below :—

“Though the whole world be ruined
: around us after the days of war,
~ What devil do we care—we don’t '
o~ ' give a hoot any more."
: We will go marching forward though
every thing falls away,
For the world will be ours tomorrow
as Germany is to.day.”

' Hitler also o\pines how the youths at the end of their educa-
tional career should be absorbed in the state service. This is not, of
. course, strictly in conformity with the subject of our discourse ; still, 1t
-is better to have some idea of how Hitler thinks of it. :

In his opinion only the fittest men, to whatever class they may
belong (not the Jews of course) should be taken in state service. Gene-
rally people belonging to high, aristocratic or influential family mono-
polise fat.salaried responsible posts. Hitler strongly disapproves of it.
-He rather wants to see that the state services are largely filled in by the
sons of common people, for, he says though the children of the upper

~class people show greater talent in academic life, yst that talent can
‘never be called real talent. The bourgeoise children can show this
talent simply because they get greater facility in every respect than
the proletariat children. The workers, peasants, labourers—the so

called people of the lower strata of society can also show this talent, -

~if they get adequate opportunity. So if greater facility is given to
‘these people, if they are encouraged by all means, the result would be
‘that the talent, now confined to the upper class people, will spread to

the ‘total mass of the nation and thus instead of a particular class

or sect the whole German nation would get place and dignity.

“It is not its (national state’s) duty to confine deciaing influence

in the hands of an existing class of society but it is its duty to draw the
most competent brains forward out of the total mass of the nation and
promote them to place and dignity .......... It should consider it its
highest duty to open the doors of the highest state educational esta-

bhshments, without distinction to talent of every sort, in whatever class
it appears.”

.- It will be the duty of the national state in its educative capa-
city to see to it that there is perpetual renewal of the intellectual class

oy
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by fresh blood from below. Tt is obligatory on the state to select with
the utmost care and excctitudes from the whole sum of its nationals
all human material with obvious natural talent, and apply itin the
service of the states” This remark of Hitler should be taken into
consideration. S . :

Hitler is feither an educationist nor a philosopher. His life has
been spent in battle fields, in diplomacy and in forming blocks or par-
ties ; still none would have any valid objection to agree in many poiats
with what he has said ot education. According to him the aim of
education should be to make the whole nation strong, able-bodied and
men of character ; self confidence and self-sacrifice should ba incul-
cated in the heart of the people and this education should be broadcast
among all classes and sects. Al educationists from Socrates down
to our time who have discussed the aim or ideal of education have said
the same thing ; so I think none should raise any violent objection to
this educational scheme of Hitler ; but when the plan is analysed,
perhaps many would differ ; still when we remember -that a soldier
and demagogue like’ Hitler thinks so deeply about education, we
cannot but wonder. There is no doubt that the whole scheme has been
planned to turn out leaders and develop the harder virtues of discipline,
self-sacrifice, hard work and physical endurance. One critic says, ‘The
Nazis have given Germany a most efficient sytem of education, the
aim of which is quite frankly to turn out millions of young Germans
with wonderful bodies and with characters stamped all in the same
mould. Hitler wants to turn the whole nation to an invincible military
nation." Here we cannot agree with him. Truth, beauty and good—that
can make a nation immortal—to which saints and sages of all ages
have paid homage and sung halliluja, is far from the ken of Hitler. .If
one does not admit truth, beauty and good in life, it would appear one
day in its terrific aspect! It wounld be too late then! Who knows,
perhaps, that is the stage through which Germany is passing!

a In his educational scheme Hitler has given vent to a feeling
of robust life-force. He wants to infuse a new spirit in the heart of
the nation. He wants to say as it were :—

N
~

“Be thou, Spirit fierce,
My spirit. Be thou me, impetuous one, - -
Drive my dead thoughts over the vniverse,

Like withered leaves, to quicken new birth.”
i
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Pedagogical Carg;o. S

By A HIGH SCHOOL ASSISTANT.

An experiment was carried out in America to discover the rela.
tive extent of moral influences on children. Somewhat startling results
were obtained.” The moral influence of the Sunday School Teacher was
found to be zero: that of the day school teacher 8 : that of the Cub
and Scoutmaster 20 ; of the father 40 ; of the mother 60 ; and of the
child’s fnend 78.

* SRS ‘ . 'S

The men who control the education of ‘the young, whether as
teachers or administrators, are not to be regarded as merely agents

/ charged to see that they keep step with the march of the age. , They
'»have two other duties equally important. One is to see that ancmnt
values are not lost, that activities which have played an essential part

in the evolution of the man’s spirit are kept alive to continue their
historic, formative and sanctive work to.day. The other is to exercise
a prophetic -role, to read the signs of their time, to be bold to say

“Thou ailest here and here'” and to shape the education of children so '

that the defects of the children may be corrected or abated. Things
cannot go well with a community unless its leaders in educational

thought and practice are men of outstanding character, wisdom and
insight. :

How is the teacher to be helped and encouraged to preserve his
intellectual freshness and to keep abreast of the growth of knowledge ?

By some systematic arrangement of ‘'study leave” which will

make it possible foc a teacher to give himself wholeheartedly to the
_ refurnishing of his. intellectual equipment without being harassed by

doubts as to whether the price he is paying for it is too hl;h
* * * . L4
The plcture of the automatic functionary in the headmaster’s
chair, bound and ‘'shackled by regulanons and prohibitions, forced to
administer his school along narrow traditional lines, harassed by Ins-
pectors, crushed beneath the hand of the bureaucrat, is familiar
enough, - It is strange that, in face of the obvious facts, this legend
persists... ... Whatever may have been the case in thie days of the three
R’s and of payment by results, it is seldom today that a Headmaster is
denied 'opportunity to express the faith that is in him. A man who
cannot deal successfully with external powers when his own convictions
are sincere caanot be considered ﬁt to shoulder any but subordinate

- responsibilities.

¢
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-What about the Headmasters of the ngh Schools of our
Presuien"y?

It is for the Secondary School teacher to make of the bundle of
unco-ordinated interests, enthusiasms, emotions and bits and pieces of
knowledge with which he is confronted wh2n a boy comes to a Secon-
dary School between the years of eleven and fourteen, a sentient,
tational, organic being at harmony with his environment both at school
and in the outside world. .

The pupil should be a willing participaot and not an imprisoned
galley slave in the voyage of exploration. School work to the boy
should not appear as occasional flashes of inspiration or quickened -
interest, sandwiched in between stretches, sometimes lengthy, of mono-
tony, but adventure, discovery, excitement, knowledge, appreciation and
even life.

* ) * : : * *

The task of the teacher is more difficult than before; to apply a

timetable and to give prepared lessons is less difficult, but to understand

the development of children, to foresee their changing needs and to
supply the right kind of help at the proper time-—and to do this for a
large number of children who are developing at different rates, and
whose needs are always individual and particular—is a task which
demands not only the everlasting virtues of patience, sympathy, and ~
insight, but also the intellectual power to apply general rules to

constantly changing circumstances. =
* - . * . * . »

No longer is the Inspector regarded as Nero's emissary. His
duty is to belp and advise and with him are associated kindly interest,
detachment, humour, much knowledge. of educational pamphlets and
official proncuncements, a - great contempt, which usually finds

~ utterance, for the financial advisers to the Board of Education, good

appetites and a fund of ancedotes about their colleagues and teachers

which is a source of perennial joy. There are few schools today where he -

is not an honoured guest. ‘ ,

* * Y * ; *
Throéggh our constant wielding of authority we become

pompous, or through our passion for correctness we become pedantic,

~or through our habit of setting others right we become priggish.

‘And so one ‘way or another, we are in danger of bearing the
disagreeable marks of our profession, of being very touchy, and so
unteachable, of becoming rather ludicrous or pathetic figures, making -
ourselves responsible for everyone and evérything except ourselves.

ma—



Chﬂdlshness of the Grown-up

By Pror. AN]ILVEL V. MATTHEW.

The boast of man is that he does things in a rational maaner,
and not impulsively as other animals. He sa\ys that as a small child he
too started life with impulsive movements and  activities, but then when
he reached the age of discretion he got over the impulsive stage of life
and now he does things rationally.. We all hold that one of the sure
marks of maturily is the control that we are able to exercise over our
primitive fears, passions and impuises. ‘Our “reason’”’—the developed
sense of casual relations.and consequences—enables us to put a break
*_over pur primitive passions and drives. The ‘small child has no such
control, but when he gets older he fast develaps a certain kind of logic
—a system of purposes and reasons. Io this tespect he is definitely
better than the cleverest of the other animals, for his system of pur-
poses and reactions is passible only through an ability to generalize on
given premises, which is not so well marked in even the highly intelligent
ch:mpanzees But the logic of the small child, of say years one to four,
is definitely different from that of the adolescent lad. If the mother is
absent for a few hours, nay sometimes even for a few minutes, the little
child has a vague fear that the mother is dead or has deserted him. If
*a child finds that the attention of the mother is given to a new arrival,
a little brother, then he fancies that the little fellow is an enemy and
that he must be disposed off, and the childish way of disposing of an
enemy is to kill him ; and death thoughts are numerous in infant think-
ing. If father is unkind, or if°'an elder brother is wnkind, he should be got
_rid of. But the little child has thoughts other than murderous, and, if the
psycho-analysts have given us the correct interpretation of child behaviours
the fear and anxiety of the little child is due to natural reaction of the
. super-ego of the child in the form of a sedse of guilt and a tendency to
‘ seek appropriate pumshment for the gmlt

The Indwldual Psychologists insist on another important charac-
teristic of the small child i, e., his sense of utter helplessness and the
consequent need of his being attended to .by the pareits, especially by
the mother. The child, according. to Individual Psychology, induiges
himself in screams and creates problems for the mother and other rela-
tives in order that he may get their kind attention. . By,good behaviour,
orill, he wants to keep himself at the focus of the family’s atteation.
He may sometimes do it by behaving in a very pleasing and docile
manner ; for this reason one should . be cautious in regarding the exem-

f
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-plary good nature of the child as an entirely satisfactory affair. If good

behaviour does not succeed, he may' create such new problems as night
terrors, bed.wetting, frequent illness or accidents.” These things are not
done consciously, but there seems to be a clear unconscious motive in

these behaviour patterns, viz., 10 get back to the ‘ceantral position in the
family’s attenuon

Psychologlsts have recognized what is called a repstition-com-
pulsion, a tendency for a person to repeat on subsequent occasions
what he once found to be effective. Many of our early habits get con-
firmed in this manner, and we have a tendency to persist in our infantile

"motives. The reaction to these motives may vary according to the age

and development of the subject, but unfortunately for the social effi-
ciency of our lives the early fears, anxieties and motives survive our
childhood days. As a matter of fact the private logic we uncoasciously
harboured in our childhood continue unconscxously within us in our
adult life.

Our lives are affected by é;ll that has happened in and around us
right up to this moment ; but of all these past experiences none hus been
so formative and epoch:making as those of our earliest years. Years of
schooling and training, of contact with representatives of other races
and nations, of travel and contemplation, have not been able to obli- -
terate the past. Some of us had an over-fond mother, who antici-
pated all the needs of her little child. This -has generated within us
a tendency to look up to the moather, or a mother-surrogate for
all the little necessities of life. When such persons become head-
masters or superintendents of educational institutions, or managers of
business houses, they have a tendency to expect that they will get all
the credit of running the house with some one e'se to do all the drud-
gery. Sowmetimes this is done with an air of generosity, for the p'erson
concerned will rationalize that he wants other people to be trained and
it is to their advantage that he refuses to enter into details. 1f anything
goes wrong he blames it all in a childish manner on the others who
were expected to do the hard job faithfully.

Or it may be that the most potent engram complex of early
years is that of a harsh parent, who was exacting in his demands of
discipline and order, Melanie Klein speaks of a child she psycho-
analysed.  In the course of analysis the child played the part of the

mother, and spoke to the analyser, as if she was a child, and said that ‘

sucking the hand was the “Child’s” chief fault: Such projection axnd’
over-compensation have their root in early childhood, aad when persons
with these conscious mental mechanisms grow up and enter into
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cespopsible positions they are very likely to project  their misfortune on
others. The old sense of guilt still operates ‘in them, and instead of
blaming themselves they blame those with whom they have to deal.

Children who have had some kind of sexual shock in childhood
‘are particularly sensitive to all sex questions in their aduit life.* They
may be too timid or too forward in their social life, may be suspicious
of the motives of others, and may. be over critical regarding the real .or
imaginary sexual lapse of their friends and acquaintances, If such
persons are placed in the management of boarding-houses of boys or
girls, their supervision is likely to be highly taxing to themselves and to
those left in their care,.unless they Kave the good fortune to bave a
correct and re-educated view of their early experience and the
permanent impression it has left on their outlook. Their early experience
may have left within them a vague and diffused sense of general anxiety

which expresses itself in various ways not usually recognized to have a.

sexual origin. For instance it may manifest itself as an exaggerated
love of order, cleanliness and sanitation. We may have noticed that
old spinsters and bachelors are particularly insistent regarding the
codes and rituals pertaining to their drawing rooms, bed rooms and
toilet.. Readers will do well to examine how far wise and desirable it is
‘to hand over the care of the young to such persons. Anxiety of the
kind I have mentioned may express itself as an unaccountable prejudice
against certain individuals or as a general timidity or as that "subtle
form of inhibition in social intercourse known as shyness. It may
again appear as indolence, lack of steady interest and a tendency to
put off to the last minute anything that has to be done.

Physical factors such as poor vision, hardness of hearing, speech
defects in childhood, spinal curvature, or even an awkwardness of gait
may have lasting effects on the amiability of a person. Oune of the
ablest professors of the mission college in- which I was educated was
. generally respected and feared, but he was not much loved—for, he was
very cutting and caustic.in his remarks. What we students in those days
could not understanhd was that his bad temper was due to a heavy
physical handicap which nature laid on him. For the same reason we
find undersized persons often pronouncedly egoistic—they try to impress
Qn the world that though they are small in body, they are not any the
less worth the notice of other members of society than those cast in
bigger physical moulds. One of the provocative factors of the German
sense of wrong would have been less furious if nature had blessed poor
Goebbles with.a more normal pair of feet ! These defects and handi-

caps often sap_ one’s sense of self compstence. If play-fellows un-

2
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‘thinkingly make fun of an unfortunate person -he is not likely - to be
socially adjusted. The solitary child, whether he is made solitary by
the gibes of his companions or whether he is an only child in the family
with no opportunities to play with others, is likely when he grows up,
to meet with difficulties within himself which better-favoured individuals
do not experience.

, -Handicaps of this kind, one or another, acé¢ likely to exist in the
lives of all us; but there are occasions or situations more trying than
others, and it is then that they come remarkably to the fore. Letus
now consider a few of these particularly trying situations. = All normal
people find satisfaction in work whether that work is of a particularly
utilitarian kind or not. But this satisfaction is not equal in all persons.
Those whose work is congenial to them find positive delight in it but all
persons are not so fortunate as to get work which is entirely to their
taste and ability, and in such situations old complexes manifest them-
selves. . To some their work is too taxing and they fuss over it. Their
want of inward happiness is reflected in the way they do their work and,
as we have already observed more than once, in their attitude towards
their associates. There are others who have to drudge on work that
is too light for their intelligence and aptitude. Some have to work with
colleagues whose association makes heavy damands on their emotional
balance and - strength, who suffer from their own unbéppiness and are
too ready to project their misfortune on to-others. i

) If wi.th> these handicaps our friend suffers also from an upad-
justed sex life his position is hard indeed. Here I do not particularly

‘talk of the sex complexes [ referred to a little ago but to one’s present

sex.life. He ymay be a married man, and .he may not find adequate
adjustment on the part of his wife. She may be too cold and frigid, or,
as more rarely happens, excessively- stimulated.  Or the man may be
unmarried, and finds that, for some economic or special reason, he
cannat attain to married. happiness.. He may try to submerge his sex
urge in a frenzy of useful occupations or public service; nevertheless
he finds himself on the whole vaguely dissatisfied, restless and irritable,
which condition he may not often be able to trace to theright source.

. Another aggravating situatioa in the life of many ill-adjusted folk
is also internal and arises from thzir setting too high a standard before
themselves. They ‘are like the neucotic child who js always on the look

- out for the exacting demands of a stern father ; only the father is

withlo himself. They place too high a standard of achievement before
themselves and are asit were defeated by their own ideals. They
atlempt narrowing their interests to their routine work, have no timejfor
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play or amusements, and become over.critical of those who happily can
take life less seriously. This narrowing of interest is more often an
. obsessional symptom than a healthy means of sublimation.

Symptoms of 'illl-adjustment, referred to in passing, more than
once, are numerous. Quarrelsomeness and irritability is one of the
most frequent and unmistakable signs of an unhappy internal order. In
any intercourse -with others the insecure persen takes an extremely
personal view of things. He considers every question subjectively and
cannot take an impersonal objective view of it. There are two atti-
tudes to life possible, as a popular writer puts it, the ‘feeling-about-
ourselves’ attitude and the *‘feeling-about-others” attitude. The adult
attitude is the latter, while the former attitude, the feeling-about-our-
s.elves attitude, is an infantile attitude. The unhappy teacher whose at-
titude is always subjective is critical of his students; he sees more of
their faults than of their merits, - he believes more in punishing them and

goading them on to work rather than in appreciating their progress. In his

rP:lfltions, with his colleagues, he is jealous, fault-finding and often back-
:iltlng. In common activities he does not take part unless he gets a
eading part, and as he does not .often get this he sulks and non.co-

zperates, and the mare -he sulks the more heis’ left to wallow in his
wn morose isolation. In his relation to his superiors he is either

- cringing and punctiliously obedient, or is haughty and pztulent, and - '

Some}imes both by turns according to the logic of his infantile whims.

. Now let us take one of these unhappy persons in the role of an ad.
miaistrator. Sometimes he is an idler and expects all the work to be done
for him by his assistants. Suppose he is a superintendent. -A superinten-
dent"s post, according to him, is a sinecure post. As has been pointed out
eailrher in this paper, heis the adult spoilt-child who expects-others to serve
hlm: More commonly however the unhappy administrator is one who
b.urles himself in his work so completely that his work is an obses-
Sl?n to him. He hgs, as has been already noticed, no wide interests and
tries to belittle those that have. He whips himself to restless activity
and expects others too to dance to the same tune. *I Spar"c not myself,
a'nd 1 spare aot my subordinates either,” he says with . evident satisfac-
tion and truth. For, it is true that if he had more faith in himself, if
he were more free from an inferiority complex than he actually is, he
would have spared himself happily and would have been able to impart
some of his spontaneous joy to othersas’ well. As he is not sure of
himself he is happy to hear from others his own praises, and prefers
the company of those who give him what he wants — the assurance
that h;e is efficient and competent — tothe company of equally-, if not
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more, loyal and: capable friends and - subordinates who may not be so
fulsome in the expressioa of their praises. o -

The private logic of the infant holds to the "‘sdur-ém pes” theory,
that what is not obtainable to him is not worth obtaining. - The student
who canuoot work hard and consistently, decries the intelligence and
reward of those class.mates of his who persist in their effort and win
laurels. ©I could also have done it if I too had cared to drudge as he
did, but I do not care to,” says he. The administrator too has the same
temptation of decrying other parsons’ abilities, and when one of his
subordiantes is offered an honorary joh of trust and responsibility he
not only looks askance at it but tries to raise actual difficulties in his
way. Where the superior has more faith in his own intrinsic ability and

.competence, his attitude towards his jumior colleagues is definitely

different. Not only in secular departments but even in the affairs of the
church and the mission this unfortunate weakness often prevails. It is
not a rare complaint in Mission politics that where a senior ‘missionary
‘proposes’ a project, moaey somehow comes forth ; while for an equally
if not more appropriate project which emanates from a lower source
financial stringency is ioevitably present. The cause of this not very
amiable psychological phenomenon in the mission field may be the sense
of inferiority engendered in some far away home, across the seas, two
or three score years ago. ‘ ) S

Symptoms of uihappiness may be noticed in the personal
appearance of the patient. Some people make a show of wealth and
importance by their’ costly ‘or-gaudy dress, highly furnished drawing
halls, stream.lined autcmobiles and glittering ornaments. It is not the
rich only who have the temptation of self-display. . When push-bicycles
were a novelty a young man in a South Indian country town sold his
ancestral plot of ground and bought a cycle. Members of certain

. families who can hardly buy a sufficient quantity of simple nourishing

food spend heavily oo silk sarees. An internal sense of insecurity is
unmistakably revealed in these fashions and transactions. On the other
hand indifference to puersonal appearance may also be an indication of

- confidence. By slovenliness in dress and general personal appearance

men and women proclaim to the world their uneasy conviction that no
one cares for them. Neither the show of wealth nor the show of
worthlessness is in ke:ping with the spirit of the socially adjusted,
reasonable, self-confident individual. ' S _

~ The most serious form of private logic refers to the health of the
individual. The child separated from the mother at the time of weaning
may wet her bed or indulgs in passion tantrums. She expresses in
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action-language her protests, and requests the mother to come to her
rescue. She may also frequently fall ill at the time. The illness is not
an accident nor due to any sudden deterioration of the physiological
condition of the child. It is the unconscious -infantile way of asking
for the sympathy and attention of the mother. The unconscious cry for
help and sympathy may persist into adult life. That is how we account
for a large number of personal ailments——not all we readily admit; all
diseases cannot be' psychologically explained. However, if we suffer
from severe head-ache or restlessness at night after we confront a
perplexing and trying personal situation, or if we feel nausea after
eating a particular kind of harmless food, or if we feel a sense of
depression when we contemplate a change of occupation, the presump-

tion is that it is more due to some emotional conflict than to some

sudden depreciation of health. The disease does not on that account

- become insignificant; but the trouble should be rectified by our

recogmzmg the whole situation afresh and confronting our task. with
confidence.

How can we face the world with confidence? -This is the
question of questions, and as an answer I shall make just a few
suggestions. My first suggestion is that we should not make too great
a demand on ourselves. We are not supermen, and any effort ‘at
attaining a superhuman level is bound to fail. What is the human
level 7 Again this is not a constant affair. There are great individaal

~ differences, and one man cannot argue that because another has done a

certain thing he also can and must do it. At the same time we have-to
thankfully recognize the fact that all of us can do something to make
others happy, and that something is certainly worth doing This should
enter into our scheme of thoughts and must find an abiding place in

~our philosophy of life. Some people are happy in small situations and

make others happy and cheerful from there. We learn one lesson from
them, and that is, not to set too high or impossible standards befora
ourselves. Setting too high a standard before us makes us not only

miserable in ourselves, ‘it makes us harsh regarding the failures of
others. :

. Second, we can afford not to worry about the performances of
others. St. Peter once said that even if all others forsook the Master
he would not. After he became more sensible the Master asked him:
Peter, do yoa love me more, than the others do? Peter could only
answer: Master, Thou knowest all, Thou knowest that I love Thee.
At first Peter thought that he should be so great as to be a tower of
strength.to all others. With fuller understanding he could only say
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that he too loved. In that beautiful conversation the Master drove the
thought home into Peter and said “If I will that John should live until
I come, what is that to thee? Follow thou me.” Not to do one’s
best because some other person is favoured more than oneself is a mark

v
of weakness.

When Peter said what he did, he had a better . comprehension
of two things : that there was with failure some good in himself, and
that others too loved ths Master.  To recognize the good in others and
to share life’s experiences and ideals with them gives us the outlook of
what Adler calls ‘*“Comrunity logic * or social sense, as constrasted to
the “private logic” we have been considering at some length. This
leads to a widening of our interests. Narrowing of interests is, as we
bave already noticed, a sympathetic feature. The more interested in
other persons and their interests and loves and ideals we are, the more
we widen our own horizon. The widening of interests should comprise.
not only persons but also thmgs, works of art, travel, some special
branch of study, some work we can do with our hands—all these add to
our zest of life. _ ’ ~ '

“Follow thou me.” This was what Peter was told to do. If
we have an all embracing master-sentiment, our life takes on a new °
colour for us. And what greater life-passion could Peter have than to
follow Him who offered him and his friends His personal presence to
go with them and to stand by them when they would meet entirely un-
accustomed situations! The sense of security that comes from the
presence cf God is a stimulating force that glves His worshippers
dynamic energy for high adventure.

t
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{Some Features of the New Compulsory
Physmal Educatlon Scheme.

By Dr.C. F. ANDRFWS M.A., Ph. D,
SENIOR PHysicaAL DIRECTOR, MADRAS.

‘ (Co{xy Right Reserved.)

. Over a year has elapsed since the issue of an order by the
‘Government of Madras. making physical education compulsory in Forms
IV to VI. This order is G. O. No. MS-655-Edn. ., dated 17.—4—1940.
More is demanded of teachers and taught. Records of attendance,—
the minitnum attendance being 75 per cent of the physical education
classes,—records of pupils’ attitude and interest in physical education
activities aod retords of pupils’ physical fitness are to be maintained.
The experience in the implementing of the instructions in the Order may
have beea varied. Many problems may have arisen. Therefore a brief
discussion of some of the features of the scheme of compulsory phy~
sical educatlon as now rcqunred is taken up in this paper.

Compulsion is made the corner stone of the whole scheme. Com-

Plﬂs:on is always odions. Why then use compulsion? The answer is
that compulsion of one kind or other is basic to life itseif, and no life
process is complete without it. Absolute freedom exists nowhere.
,chal social and moral compulsions restrict one’s movements and
actions. What is true of the average citizen is also true of the student
~—the citizen in the makmg The student would gladly finish his
stadent career- without any effort if that be possible, Buat he is,
and he must be, compelled to use his time diligently and to acquire
habits, attitudes. interests and knowledge of use to him now and later.
Even so with physical educauon The student may be conscious and
aware that physical activities are good for health and strength. But
the flesh is weak and the spirit un-willing, and so the activities are
ignored and neglected. The student should be made to acquire habits,
attitudes, interests and knowledge in connection with the care and
development of his own body for his own sake and for the sake of his
country, Compulsion has to be used ; but the wise admiaistrator will
do so tactlully s0 as to take away its sting or odium.

The outstandmg feature of the whole scheme is its insistence
on a varxed ‘programme of physical activities such as will really enable
the student to take to them with pleasvre, and result in the development
of an jntegrated personality. Thus, in addmon to a programme of
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numerous physical activities ‘to'bs taught to the students during the
regular school hours to eaable them to learn the activities suited for
their physical development, the scheme requires that the following be
done: . . -
(1) Every student should be tested at least once a quarter in
the - fundamental -skills ‘of - running, jumping, throwing and climbing
through the conduct of Physical Efficiency Tests in th: 100 Metres
race, the High and the Long jomp, Cricket ball throw and Pull ups.

. These items are items of speed, skill and strength, and the practice in

these is bound to make the student more agile, alert and able, while the
repeated testing should make bim take to such activities with zest in
order to be able to better his own previous performances.

(2) Every student should be made to take part in several games.
It is not proficiency in one game, buat ability to play more than one
game ‘well that is required. Indigenous games also are to.be included
in these games. All round development and the inculcation of the play
habit is aimed at, the emphasis being of course on the development of
vitality and endurance. -

(3) " Every student should be given opportunities for the practice
of such other physical activities as appeal to him and so are most inte- .
restiug to him. . Thus a few may take to gymnastics, some to rhythmic
activities like the classic or folk or gymnastic dances, some to indi-
genous exetcises, some to athletics and so on. There should be ade-
quate provision for such activities so that the students’ needmg them

might be duly served.

The scheme is to be worked 'during compulsory instruction angi
participation periods for the regular required programme and during
available eéxtra time for the optional activities. Results in physical
training cannot be secured by one or two periods 'a week. One period
a day every day in the week should be the absolute minimum. -Of
these at least 2 periods should be periods for instruction in physical
activities within the school hours, and the rest for participation ia the

major games. (It must be meationed, in passing, that instruction periods

are not for lectures on the theory and priaciples or rules of physical acti-
vities but periods when physical activities are taught. Practice of the acti-
vities or their fundamental skills or movements in order to master them
with a thorough uaderstanding of the technique and scientific principles

‘involved and of their values is the essence of the instruction periods). In ‘

addition to these instruction and participation periods, due provision
should be made for coaching and instruction in the optional activities
selected by the student.
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~While the emphasis on the body:building and - vitalising aspect
of these activities is undoubtedly stressed, the emphasis on other edu-
cational aspects is also unequivocally clear. Health education and
Character education are given as much importance as the training of
the body because education is of the whole organism and mnot of its
parls taken separately., What use isa well- developed body if the laws
- of Sportsmanship have no place in life ?

The question “may be asked—how is it possible to enforce this
scheme with students who have to walk many miles to and from school,
and who have little or no food at noon time and so are literally hungry
‘and famished at the end of the day's work in school? — Certainly it
would seem criminal to make such students take part in physica]
activities. But will it not be equally criminal not to require them to
take'part in these physical activities so vital to their health and bodily
davelopment 7 The solution is—Feed such students. 1f it is possible
in Bengal to work out a tiffin scheme by which students are given a
light tiffin after school and before physical acrivities at very little cost
to parents—about Rs. 3/- per annum, then certainly should it be possible
40 do something of the kind here-also. It requites -understanding,
desire and the will to achieve this.. ‘

The scheme aims at the aasessment of the achlevement of mdl-
‘vidual students in physical educatxon Individual progress depeads on
the followmg . o

1. More ttme

More time should be devoted to physical trammg work than
bltherto so that the students’ mayhave 'more opportunities for taking
part in physical activities and so that the teacher of physical education

‘may come into ‘contact with his students often. A minimum of one

period a day every day in the week has been suggested above.

2. More teachers of physical education :

More teachers of physical education should be cmployed so that
-each teacher may have direct responsibility for a small number of
Students. One teacher for every 200 students has been recommended.

Not more than 40 students at a time for instruction :

‘No teacher should ‘be required to handle more than one class or
one divisicn of a class of 40 . students during any instruction period.
‘Herd - instruction will™'never succeed in physical trammg " Individual
attention will result in-individual progress. ' :
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4. :Highly qualified teachers of physical- educatmn S

The teachers of phystcal educatmn should be highly quahﬁed‘
well paid, and given the status due to them. Every hxgh school 'should
have a Physical Director who has the L. T, degree, his assistants bemg
secondary grade trained teachers with the necessary pbys:cal trammg. ‘

5. More facilities. :
More facilities should be provided. These are

(a) Gymnasiums: The chmate of our country prevents any’
physical training work being done between - 11 A, M. and 3 P. M.
because all physical activities are ‘o be done in the open, and the sun
is scorching. More time for physical training work is possrble if the
classes can be held between 11 A. M. and 3 P. M. also. The remedy
is either the growing of cool topes of shady trees like the Margosa or
the Banyan or building spacious gymnasiums where activities can be
conducted throughout the day. b

(b) Playgrounds: A definite drive for the acqmsxtlon of play-
grounds for schools should be made. The need for more play space is

. urgent for the participation part of the programme, Sometimes the

relaying out of the play area to provide a larger numbar of small “area
games like Basket Ball, Volleyball and the mdlgenous game of
Chedugudu and Kho Kho, will help. - :

(c) Physical trammg equipment: All kmds of equlpment
should be available to give the students a chance to use them and to

‘acquire an interest in the activities. Gymnasium apparatus, Indian

Clubs, Dumb bells, bar-bells, pulley weights etc., are some that. could
be supplied besides the material for the major games and athletics, and -
for combative activities like boxing, fencing and for other physxcal
training work. e -

6. Teacher-co-operation : : -

The teacher of physical education should have the co-operation
of other teachers who come into daily contact with the students, Their
students about takmg to these activities senously, and their advice to
the teachers of physical education regarding the remarks to be made
about the pupils’ play, health and sportsmanship habits are of in-
estimable value. .

Successful implementing of the scheme depends on the provision
of adequate time, personnel and facilities, and on the co-operation that
every member of the staff sxtends to the teacher of physical education in
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the organization and administration of the whole ‘programme;- There

are- two more very important factors, They are

(1) The reduction of the heavy load éf studies and the lighten-
ing of the burden of examinations, It is common knowledge that the
~ S.'S. L. C. curriculum is overloaded with matter, much of _ which is un-
essential. As one Headmaster said-it is not the subject matter or the
amount of it that is so important as the attempt to. train the mind to
think, to reason and to judge. Acquisition of knowledge is necessary.
The creation of proper habits, attitudes, and interests is also of vital
importance. The S. S. L. C. curriculam therefore needs revision. . And
then, the fear of the exammatlons will also be less. ’

(2) There. mtroductron of the medical examinations of students
‘No physical director or teacher of physical education can organise a
scheme of physical education in his school without taking into considera-
tion the physical condition of the students. He can conduct physical
-examinations. and record the height, weight and growth of. parts of the
body of the Students and use this knowledge in organising activities.
But this is madequate in the absence of a thorough medlcal examina-
tlon.

Physncal educatlon is ‘a handmaid to general educatlon but
physxcal education cannot be of any service if it is relegated to the back-

ground. The spirit in which the new scheme of physical education is -

worked is of vital importance. Thns is a challenge to the educators, to
the teachers of physical education, to the pupils "and aven to their
parents. The challenge is there. To the extent the challenge is taken
up and tackled seriously and successfully, to that extent will the
contribution of physical education towards the development of healthy
and efficient citizens be ensured.

S Presuientl al Address~
Dehver@d at the Thirty-se: cond Provincial Educatlonal'
' Conference, at Rishi Valley.

By Pror. A. RaMa IYER, M. A.
(l:.xtracts )

Education the Vital Need.

‘We are now passing through a most critical phase in the history
of man, The outlook for the future of modern civilization is as dark’
as dark can be. Civilized man has unashamedly relapsed into primi.
tive barbarism. The paean of hate is to.day resounding through the
wide world, and it seems a mockery to think in terms of ° peace on
earth and goodwill towards men. It would indeed be a tragedy if
all this shook our faith in the ultimate destiny of Man. We must
not withhold our admiration from those who are passing through the
fire "of unimaginable sufferings and, sacrifices in their heroic effort to
stem the tide of aggression and re-establish the reign of justice and
freedom on earth. We should, indeed, be false to all that is noblest in
the traditions of our race if we let our vision be dimmed by the hideous -
mlasma of hatred and destruction threatening to envelop all space.

" In these dark days, more than ever, we have.ta realize the need
for education’ of the right type. True education alone can exorcise the-
demons of inertia and doubt, of suspicion and ill will, and make the
world a fit place for civilized man. And this is as:true of our own
country as of any' other. The need for more education of the right
type in our country is brought home to us by the rising" tlde of mutual
suspicion and hatred, and the deliberate efforts of so-called leaders to

"accentuate the elements of discord and disharmony, Nothing perhaps - .

is so strikingly calculated to.demonstrate the fajlure of our education
as the ease with which our ‘educated’ men are able to per:uade them-
selves that our salvation lies in fratricidal warfare.

The Govemments Failure,

. Judged by its achlevement on the educational sxde. our govem-
ment must be pronounced to have dismally failed to awake to a sense
of its responsibility, Taking elementary education alone, we are
practically no nearer the goal of universal compulsory education than
we were when the late Mr. Gokhale raised the question more than thirty-
yaers ago. For a time .it seemed as if we were about to reach the
goal by the introduction of the Wardha Scheme of Basic Education,
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The Congress Government of our. province (however half-heartedly)
had made a beginning ia this direction by the opening of two Training
Schools, ‘'one at Coimbatore, the other at Masulipatam. At the end
of the year, these schools were closed down, and all the spade-work
done has gone to naught. The pretext- has all along been want of
funds; but when Mahatma Gandhi came out with his cralt-centred
scheme of education which, along with its many other good points, had
the supreme merit, from. the government's point of view, of being nearly
self-supporting, except for the initial outlay, the government would not
give it even ‘2 fair trial, in spite of its acknowledged success wherever
it has been tried. At the present rate of the progress, the goal of
“universal mass education is not likely to be reached at a modest-cal-
culation, in less than a century! What more powerful indictment of a
modern government could we think of than this,—that, after a century
of educational effort, no less thanm 90 per cent of the population is still
illiterate, and that, instead of accelerating the pace, the government
are "actually doing their best to retard it still further ! The recent
Elementary Education (Amendment) Bill, unabashedly disclaims the
responsibility of the State éven for primary education. In Malabar wé
have the spectacle of 150 Board Elementary Schools summarily closed
down by the orders of the Government. Educational grants to private
institutions have been heavily cut down, where thiy have not been
altogether stopped. It Was_only{he'.other day that the President of
the Madras Library Association was bitterly complaining of the gov-
ernment’s attitude towards the Library Movement; the government
have no money for libraries at all, as if reading and the acquisition
of knowledge were an impertinence in our country! In no direction
- have the government shown signs of a progressive educational policy
or the glimmerings of a realization that education is the soundest form

- of national investment. .

- The New Scheme of Reform

It may be worth while going into some of the deta:ls of the
government new scheme for the re.organization of high school educa-
tion, seeing that it has been hailed in some quarters as likely to usher in
an educational paradise. I would wholeheartedly approve “of the
anxiety of the government to improve the quality of university education
by preventing the inflow into colleges of a large number of students
utterly incompetent to profit by university education,—a feature which
‘has resulted in ‘a terrible lowering of the standards of university teach.
ing in-our province. I doubt very much, however, if th: government’s
scheme of bifurcation is the best suited for this- purpose. How is the
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. division of the students into the sheep-and the goats' to be made? - If

only those who secure a higher percentage of marks at.the end of the
Fourth Form are to be permitted to take to the ¢ pre-university course’
in Forms V and VI, it may be something; but, apparently this. is not
contemplated. The government are offering a bait to draw pupils to
the * vocational course’ in the shape of clerkships in the lower ministerial
services, This will automatically and effectively fill the classes giving
‘secrstarial training', .but, so far as one can see, there will be no
demand at all for the other * vocat.onal ’ courses, even if a few. schools
are likely to be so foolishly adventurous as to offer them, knowing how
poor the demsand for them is bound ' to be. The bait of govemment
service will be effective only so far as this particular course is con-
cerned, so that no one is likely to be deceived by the long list of voca-
tional courses provided. Moreover, the number of clerkships that the
‘government can offer is strictly limited. What, then, of the govern-
‘ment’s claim. that this new scheme will be a remedy for unemploy-
.ment? . Further, what standard of ‘secretarial training’ could
possibly be given to pupils who have only the equipment that could
be obtained at the Fourth Form stage? What sort of efficiency. could
they attain in shorthand or precis-writing, with such a poor equip-
ment in English or general knowledge? We hear loud complaints
nowadays of the poor quality of even our graduate clerks ; one shudders
to think of the low level of efficiency inevitable under the new dis-
pensation. While we unhesitatingly. accept the government’s posi-
tion that the vast majority of our students who sit for the S. S. L. C.
Examination are incapable of profiting by university education and
that some means has to be found of redirecting their energies along
useful channels, we cannot help feeling that the remedy may prove
worse than the disease. '

N

The Fzmdamentals of Educatton

Let us now consider some of ‘the fandamental .requirements of a.
sound system of education. “It is the tremendous task and privilege
of education to pave the way for the feet of the next generation and
guide them into the way of peace.” No education, therefore, is worth
the name that is not idealistic in its aims and based on an irrepressible
faith in human nature.  No one can be a good educator- who is not an
idealist—a practical idealist, if you like, but one in -whom idealism is
the dominant motive. . The business’of education is the development
of the individuality or personality of .the child, not moulding -him to
a pattern as in .the totalitarian states. The distinctive individuality

. of each child can develop only in an atmosphere of freedom and joy.
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Freedom does not'mean a negation of discipline, ‘but discipline -tem:
pered by love, discipline to the extznt of controlling and directing the
energies of the individual child along the most life-giving channels.
The stream has to be ‘dammed in order that it may provide energy for
man’s use instead of going to waste. -All.round efficiency of the indi-
vidual must be the aim of education,—what has been called the literacy
of the whole man.’ ' '

\ ! .
.. First, of course, must come the eradication of physical illiteracy.
Mr. L, P. Jacks, in an address to teachers, has laid great stress on
this aspect of education as the foundation of everything. He quotes
the testimony of the headmaster of a large elementary school in London
to the effect that not more thzn 5 per cent of the children in his school
knew how to stand, tosit, to walk, to run, to speak, or to breathe.
Even boys who may not be undersized or unhealthy may be physical
illiterates. ‘Their bodies may be untrained and undisciplined in the
management of their normal movements and attitudes ; their b'odily
movements may be incoherent, disorderly, muddled, -awkward, ugly, «
wasteful, abandoned to a general condition of do-it-anyhow and go-as-
you please,” How lamentably true this is of most of us! \

- " On the intellectual side,‘rthe aim of education is not the accumu.
lation of knowledge, but the development of the right attitude of mind,

-

t_l}e antithesis of the cast-iron type of mind beloved of the totalitarian
@.lqtator. The power of clear and balanced thinking should be our
. aim, the great gift of looking things straight in the face and seeing them
as-they are. Not to be led away by fallacies and sophistries, by catch-
words and slogans, not to take things at “their face.value, not to suc-
cumb to propaganda, not'to be afraid to be led b)" reason, however
unpalatable may be the conclusions to which .we are led by reason,

—this is infinitely more precious than +all your scholarship and all your

iron efficiency. Not that  we despise knowledge, but, valuable as

knowledge is, the mental attitude is even more important than mere
- knowledge. : : : : -

. Then, of course, there is the moral side. The development of
th.e moral sense ought to be the supreme aim of education, but how is
this to be achieved ? We are told so often by well-meahing critics that
the absence of religious instruction:is a radical defect of our education H
but this criticism. seems to me to miss thé mark. Formal religious
Or even moral instruction is more likely to breed just those evils of
narrowness, intolerance, and.hyprocrisy, which itis intended to guard
against. " Where precept and practice do not go hand in hand, mischief
is bound to be the result. . The best guarantee. of ‘a sound moral deve-

5
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lopment is to be found in an atmosphere of high moral idealism, in which

one. can iastinctively develop one's passion for trutn and justice, for
service and sacrifice, as well as the qualities of self-rcliance and self- -

‘control. 1 believe that great literature, properly studied, can more

effectively help towards the moral and emotional development of the
young than any number of sermons or any amount of moral isstruc-
tion. ) - :

In the last resort, the educator's business is simply to train the

“pupil to educate himself. Self education is the only lasting form of

education. That is why it is so important to train the pupil to think
for himself and to give him plenty of leisure in which be may freely
engage in healthy creative activities, unhampered by excessive control
from above. We do not seem as yet to have realized in any degree the

_supreme importance of this in education. The so-called extra-mural

activities, which so many of us are pleased to tolerate as serving to
swell the pages of an Annual Report, are at least as important, from
the point of view of the pupil's all-round development, as the class:’

room work itself. Listen to what an English educationist has to say
on this subject. ‘*Pressing outwards from within is life . . . . .
Pressing downwards from outside is authority—not that authority
which exists to enable youth, by the flexible limits it ordains, to find
fulier and richer freedom ; but an authority whose policy of limitation’
is rigid, just because it is bused on the fear of freedom. So, from the
lack of legitimate and abundant outlet, this surging tide of life is driven .
back on itself. And the boy in his spare time alternates between
‘periods of bored stagnation and per"iods of fatile or destructive erup-
tion. Evidence of this kind of fear is most easily recognizable in ner-
vous habits, in the inability ‘of so many boys to concentrate, in undue
bumptiousness, in irresponsibility, in acute sexual disturbance.”.. That
is why creative leisure activitics hold such a vital place in education.

The Medium of Instruction.

Perhaps the chief factor that has stood in the way of our edu-
cated men distingnishing themselves by creative literary work is the use
of a foreign medium. .1 am a passionate admirer and lover of the Eng-
lish language; and I spare no pains to master its subtleties in order to be
able-to appreciate it all the better and use it with the greater expressive.
ness and force. .1 am. deeply thankful that it has been given to me to
learn this language, for without it I should have been:cut off from the
whole world of modern life and thought. For the same reason, I want
as many -of our boys and girls as canto learn to read English books

-with ease, so that they may be abreast of the times, Those who know
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only their own. language in- our country are ‘under-a great handicap,

seeing that the quantity of reading matter on modern subjects available’

_ in our languages is so meagre. No one who knows only his mother-
tongue can, therefore, claim to be fully educated under present condi.
tions. In spite of all; thls,I hold that itis a posm\e disservice to
compel our children to acquire all their knowledge through English.
Knowledge so acquired is bound to be ill-digested, ill.assimilated know-
ledge, since clear, coherent thinking is impossible (for most of us, at
any rate), through the medium of a foreign tongue.. Systematic train-

ing in the use of the mother-tongue is the only means of developing the
faculty of creative thinking.

Scientific Terms

v In connexion with the use of the mother-tongue, I should not fail
to consider the vexed question of a standardized scientific terminology.
In our country, this purely educational problem is unfortunately com-

plicated by the introduction of all sorts of narrow, sectional, extra-

-academic considerations.  The Tamilian, for instance, seeks inspiration
-from the pure well of Tamil undefiled by the poisonous infusion of the
.Aryan tongue, Sanskrit! What a nightmare it must be to teachers and
-examiners as well as to pupils to have rival sets of terms fighting for
‘primacy, and to - have different text-books on the same subject using
_diﬁ'grent sets of terms | In any case, the government must see to it that
a particular subject has only one set of terms in a language. It would
'be an inestimable blessing to have a uniform terminology for all the
Indian languages, a still greater bleqsmg if we could agree to adopt

-wholesale the terminology used in the English text-books, seseing that

it is not so much English as international. Obviously, the genius of a
languagq does not lie in the names of objects, and no one need fear
:that the purity of his language will be affected in any way by the
adoption of an international set of scientific terms. If this suggestion
sounds too radical, let.us, in the name of commonsense, have at least
unlformlty w1thm “each lauguage

Enghsh a Compulsory Second Language

Io addition to the mother-tongue,l hold English should be taught
as a compulsory second language, after at least 5 years of the school
course- The aim of English teaching should, for the majority of the
- pupils, be to enable them to read Eaglish books with facility and ready
-comprehension ; training in° English expression and in literary appreci-
- ation may be confined to the few who show a special aptitude for it.
The study of English as literature must be differentiated from the study

~ of English as a language. - But, at every stage, accuracy and thorough-
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ness should be insisted on as ind1cpenééb]e._ The deterioration that we
find now is not simply alowering-of the standard of attainment; it is

symptomatic of adeep-seazed disease,—lack of interest in reading, defec-
tive comprehension, and slipshodness in expression. Where these evils

-mark the study of English, they are bound. to affect the study of the
‘mother-tongue as well. ' Let us realize that elemeptary knowledge is not

the same thing as slipshod knowledge. Whatever language we learn
and up to-whatever standard, we must never relax the claims of accu«

‘racy and thoroughness .

Deterioration in English.

I am not in the least impressed by the argument that the deterio.
ration in English is due to the adoption of the mother-tongue medium. Is
it seriously contended that the standard of English has not deteriorated
in the schools in which English continues to be the medium of instruc-
tion? While there is an element of truth in the argument that, where

a pupil learns all his subjects in English, his English is likely to be better
than that of the others, I think it is an undeniable fact that the rot set in
long before the mother-tongue medium was thought of. If the standard
at present has become tercibly low in English, it is due to the failure to
use the best available text-books, outworn methods of teaching, tolerance
of slipshodness from the earliest stages, and lack of wide reading on the
part of the pupils. While I should be the last to deny the legitimate
value of the grammac in the higher stages of language-study, I refuse to,

‘admit that the best way to improve the stanard of English i is to teach
‘more of English Grammar. The time given to the formal study of -

grammar is so much time taken away from the study of the language
itself ; to teach the grammar before the elements of the language have
been mastered is to put the cart before the horse. Even in the high
school .classes, I would teach grammar only indirectly, by means of

_judiciously-devised exercises in composition. Dr. Ballard has drawn

pointed attention to the much higher standard of attainment of the

_pupils taught under the ‘composition method’ than of those .taught

under the ‘grammar method.’

T
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h The Rishi Valley Confberence.-

: . ' :
The Madras Provincial Educational Conference was held

_this month in the picturesque Rishi Valley, under the president- .
. ship.of Prof. A, Rama Aiyer. The arrangements of the Recep~

tion Committee added to the beauties and conveniences of the

. natural environment made the stay of the delegates highly enjoy-
able. Few of the delegates who attended the Conference would
have missed the elevating charm of the exquisite:music and dance
recitals of the girls of the Rishi Valley School and the genial
solicitude on all occasions of the Principal, his professors and-the
volunteers, :

The addresses dellvered at the Conference revealed how

* clearly our educationists had visualised the factors that had con-
-tributed to the present debacle. Prof. Sanjiva Rao’s opening
- address, while predicting an un- paralleled social revolution after

| - the war, rightly stressed on the moral and social irresponsibility, .

~‘which was the cause of all the present ills, which could be traced

to the lop-sidediness of the present educational system and the

msuﬂimency of the teacher who is its corner-stone. He was of
- “opinion that the remedy lay only in the teacher, a teacher who
* had ‘illumination of the spirit’. Prof. Rama Aiyer, in his presi-

dential address, dwelt on how present day education did nof

secure the all-round efficiency of the individual, and on how the
‘Physical illiteracy’ matched by the ‘Intellectual illiteracy’ had
failed to develop ‘the right attitude of mind, the antithesis of the
cast iron type of mind beloved of the totalitarian dictator.’
Prof. Rama Aiyer was, hence, right in his criticism that the Gov-
- ernment had done their duty rather half-heartedly by elementary
~and secondary education, as the reforms they had introduced or
had proposed therein were far from the mark. Right-thinking

- - people. would endorse the view 'of the President that the mother-

- tongue should continue to be used as the medium of instruction
and other steps such as suggested_by him should be resorted to
S to raise the standard of English.

The Conference did useful work in other chrectlons also.
It made a distinct contribution to" educational thought and lite-

rature by the very thoughtful symposia on ‘Mass Education’,

ovorss ge

‘Mother-tongue as the mecdium of instruction in schools’ and
‘Service Conditions of Tecchers' led by ‘some of the veteran
workers of the S. 1. T. U. " The Geographical Conference and
the Refresher Course in Geozraphy along with the valuable exhi-
bition, though the exhibits were few, were some of the attrac-

_tions, which contributed in their own way to make thlS years

session valuable and anique‘in some respects.

The late Rev. Fr M, Amalorpavam, S.J.

By the premature demise of Rev. Fr. Amalorpavam,
Father Superior at Madura, South India has lost one of the ablest
educationists and diplomats. Very few will forget his yeoman
services to the cause of education as President of 'the Madura Dt.
Teachers’ Guild for a number of terms, as President of the
Madura Dt. Secondary Education Board, and as a member of the
S. S. L. C. Board, among the numerous other contributions to
his credit in other directions. Polite and social, ever genial and
smiling, delightfully tactful and solicitous, he had endeared him-

~ self permanently to all who had the privilege of meeting and
.moving with him. We, as a co-worker and friend, feel his demise
~ as a great personal loss, and we join heartily in the fervent prayer

of his numerous friends that his noble soul may enJoy everlasting
- peace and rest in Heaven !
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Books by K. & J. Cooper, Bombay

: 1. New Study Seat and Desk Work: By H. Martin, M. A
'O. B.E. Primer—As. 4; Rook I—As. 5 Books 11, III, 1V _& V—-As

each.

. This neatly got-up. series is a fresh contribution to the study of
English Grammar and usage written on-a novel and interesting plan, for
use by youngsters, Each lesson gives directions and examples dealing
with a principle and adds exercites of varied character which could
be answered in the books themselves. All have been aptly'illustrated.
where necessary.

The Primer begins with the alphabet and teaches the Noun, the -

Verb and the Pronoun through a word game. It also gives trainingin
-the correct answering of short questions. ‘Book I deals with Adjectives,

Adverbs, the use of Capitals, besides providing a revision course of-
Noun, Verb and-Pronoun. Book Il treats of Comparison of Adjectives, _

Prepositions, Conjurictions, and the use of Apostrophe, besides reviewing

“the main principles of the earlier books. Attention is also paid to cor-
rect usage, sentence building and helps in the use of the Dictionary.
Books II1 & 1V deal with Abbreviations, Voice Agreement, Homonyms
Syrwnyms, Analysis, Synthesis and Transformation of Sentences.
Book V, bemg more advanced than the rest. introduces Punctuation,
Direct and lndxrect forms of narration, among other things.

The series will be of value to pupils of Secondary Schools whor~

. desire to acquire a decent groundmg in English language.

2. A Simple Course of Engllsh Grammar and Composition :-

By H. Martin, M. A., O.B. E. Pnce Rs. 2. (Secohd Edition, April,
1941) 375 pp. ‘

Martin's Books are too well known to need any introduction from
us.  The volume under reviéw presents the essentials of English Gram.
mar and Composition in a simplified form capable of easy study and
assimilation by the pupils of the Higher Forms. The.popularity of this
book is evident from the need for ‘a second edition of it within four
. months of its publication. The book is divided into 4 parts, The Parts

of Speech, The Sentence, Syntax and Correct Usage and Written Com-

position. Each part treats of the main principles, with simple explana-
tions, examples and copious exercises for drill. The Fourth Part deals
* »with the varied types of Composition work in the classroom including
picture composition. High Schools will find this cheaper and simplified
edition highly useful and meeting their requirements adrairably.

-

Important Announcement.

THE CORONATION ENGLISH READERS
(R}inSED NEW SE_RIES)

Edited by: .
J. C ROLLO M.A., J.P.

Prepared in accordance with the syllabus of Vthe

Madras Educabon Department, 1940
- = Primer (Ciass 1V) As. 5
Book 1 ~ (Class V) "~ As. 6
Book 11 (Form I)  As. 8
"Book I~ (Form 1)  As. 10
Book IV (Form III) ° As: 12

In the preparatlon of this revised series, the subject
matter and the scheme of the original editions which have
been respons1ble for their popula_nty have been kept in
view.

The books have been modzfzed

1. to bring the vocabulary within the range
recommended by the Department ~

2. to teach pronunc1at10n clearly though without
phonetic symbols and to warn the pup1ls against common
mispronunciation.

3. - by the 1nclus1on of the required number of
poems as requlred by the Department .

4. picture composition lessons are 1ncluded ‘as
xequlred in the syllabus.

~ Primer & Book I are pnnted in 2 colours and the
price of the Primer is reduced from 6 as. to 5 as. -~

We request the teachers and Heads of 1nst1tut10ns to
extend their kind patronage to this new series.

B. G. PAUL & Co. ,—-Educatlonal Pubhshers———MADRAS
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= Ou} Latest Book of Rare Merit

THE CORONATION HIGH SCHOOL
ENGLISH GRAMMAR & COMPOSITION

Edited by

W. G. EAGLETON, M.A., (Cantab)
Professor of English, Umvers;ty of Mysore.

Pages 462+ VI Price Rs. 1-14.0

This book is specially designed' to serve as a text-book on
Grammar in the Highe Schools, and has been carefully prepared in
consultation with teachers of long experience in the teaching of English
in Secondary Schools, and is brought up to date by reference to the latest
books on the subject. The syllabuses of the S. S. L. C. and other public
examinations, and the type of questmn papers set in them year by year,
have been carefully studied, and the book has been planned to meet the
] real need of pupils sitting for those examinations. Though' the book is
intended for higher forms, the elementary porhons of Grammar have not
been 1gnored but passed in review. :

.

-

One special’ feature of the book is that it has throughout kebt in
mind the needs of the Indian student learning a foreign language, and
has warned him, whenever occasions arise, against mistakes to which he
is peculiarly liable. Predominance is given to practical grammar, and
definitions, classifications, and grammatical terminology have been
treated only so far as may be necessary for practical purposes.

The exerclses coming at the close of every chapter afford amp]e ,

practice and, if worked through, will ensure a thorough understanding of
the principles explained in it. They will, it is trusted, serve as a good
guide for teachers who have to put their pupils through some necessary
grammatical drill. The examples are chosen from literature, and from
modern English so as to acquaint the pupils with eétablished usages os
English is spoken and written at the present day. Though the book is
expressly intended for pupils in High Schools taking public examinations,
it will, we hope, serve others too as a handy book of reference in cases

of doubt and du‘hculty

The book is priced low and Will be found very cheap for its
size, get-up and utility.

B G. PAUL & €O, — PUBLISHERS—MADRAS
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Educatlon as Preparatlon for .
~ Purposeful Life. |

By SRI S.. THIRUMALACHARI, M. A., L. T. -

T Itis abspe‘cially happy augury that last year the S.I. T. U. had

' become"&lly alive to the realities of situations and had selected a topic

of living but neglected interest in the field -of education for being dilated
vpon, for thought-provoking ideas, during the Education Week.

THE NEED FOR REFORM

The volume of adverse comment against the existing system of
education is swelling in intensity and silver-tongued orators never feel

"%+ tired of proclaiming a tirade against the present system and suggesting

alternative schemes to suit tne times. But, all this orgy of words and
letters is ‘a cry in the wilderness and a definite scheme of the real'
type ‘is yet to be evolved and experimented. Any scheme should
change and modify according to the needs of communities and countries

. -and that should involve -a money waste during the transitional

expetimental stage. No government should grudge defraying such an
expenditure since it should be met, one day. or other, from government
funds, if it should take stock of realities of life. Any scheme, adum.
brated . without a practical and utilitarian aspect, is bound to be a
vague theory -unsuited to the 'national economic interest. Hence it
behoves us to deal at length about this topic of universal interest, as
the right type of education alone would lead to the harmonious deve.
lopment of the right type of man, as a member of the state. The topic
is 50 dliEmbraning that, to do justice to it would mean absorbing
scores of pages for detailing it. Here, however, | mean giving a sugges-
tive and short account so that it may afford scope for educationists to
fill in the details.
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‘The topic requires to be viewed under three heads namely
(1) Aims of education (2) How far the present day education satisfies
the requirements of thé goal and (3) the suggestions for reform on
. correct lines, :

¢

TRUE AIM OF EDUCATION.

Scholars have attempted to define the aim and scope of educa-
tion.  That its end is only a “Bread.and- butter” motive is successfully
refuted. It should rather be defined as a harmonious development of
the inherent faculties of each child in such a manner as to -create

a good cultural outlook, economic self.reliance, usefulness to one's

family, society and state, and, above all, an abiding theistic fhith
Judged by this standard, our present day education is woefully lackmg
ina maJonty of these characterestics.

" THE PRESENT SYSTEM TESTED.

For one thing, the present system stands condemned. It has

~ created a poor cultural background, and has fostered a love for finery.

of words at the expense of translating its spirit into action. * Secondly,
instead of developing a tendency to be modest, simple and humble, it
bas'resulted in haughtiness, extravagance and a complex multiplication
of needless wants. Thirdly, originality and nationalism have given
place to useless and irrational aping of anything foreign, to the extent
of killing individuality and national spirit and consciousness. Fourthly,
the. education is not so devised asto suit all tastes and aptitudes.

Hence, pupils of varying mental outlook and fatulties are pushed into

the same groove, with the result that most pupils become literary and
economic misfits in life. Fifthly, the value of manual labour ‘is shame.
fully discounted and the educated pupils develop a false ‘conception

- of dignity. Lastly, education has failed to correct the tendency on the

part of the pupils to waste and misuse the precious hours of leisure.
'1.‘hus, these machine-made products of our school leave  their ins.
titutions ‘with a miscellaneous but ill-arranged - array of stray and

- antiquated facts, which do not, any the least, help them in carrying out.

their live’s programme. It is a further defect of the system that girl
pupils are also thrust into the same groove, as though they are boys in
- apother shape, fitted for shouldering the same domestic and political
responsibilities as men. This want of breadth of vision and a stereo-
typed aim takes the spirit out of education so that boys and girls study
not because they have imbibed a love for it but because the scare of
the uniform examination coerces them, unwillingly enough, to prepare

the same and vomit the same, so that, in the end, an empty brain '
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dwested of much of burdensome, pamful matter, remains as a’ hollow
piece. ‘ ,
THE RESPONSIBLE AGENT. )

‘When it comes to a question of indicting the responsible
agents, who join to shape the future of the pupil, there comes a psycho-
logical disowning of responsibility and an easy shifting of the burden
on other factors, followed by cheap and tantalising remarks. Neither
the teacher nor the pupils nor the parent nor even the government
should thus disown this responsibility for this moastrous failure to_
tackle the problem. That this education is not indigenous, that it is

foreign in its method ‘and aims and refuses to fit in with the require-

ments of Indian conditions and that it has been grafted onto the Indian
soil with more of adverse than pleasing effect, are factors of common
knowledge. And hence, it should be the main endeavour of the teacher,
the parent und the government to so devise a scheme that fits in with
Indian conditions and is thoroughly national and mdlgenous in its aim,
conception and growth. :

' THE REFORM.

Supposmg all these factors co-operate, what should be the
scheme round which these suggestions should move. In the field of
elementary education, a more compulsory scheme, with imparting of
free education, will not solve the problem of mass illiteracy in India.
The scheme should be supplemented by a recasting of the syllabus to,
suit varying localities, and introducing crafts similar to those suggested
in the Wardha Scheme. Further, the shift system should be introduced.
so that the services of the boys and girls are at the disposal of the:
parents for at least one session of the day. - Lastly, appealing methods

- of instruction, supplemented by lantern.slides, should,be resorted to..

By this method, stagnation and wastage can be avoided and the pupils
can be'made to be of use to the parents, to the state and to themselves
in after life. o ' o

The. syllabus of Secondary Educatxon should be so modified
that, at the fourth form stage, a pupil acquires a good fund of general
knowledge, divested of the specialist type. The concentric system of
teaching certain subjccts should be done away with, sinée that in-
volves needless waste of time and duplicating ‘of known facts. Stress
shiould be made on the absorbing of a deal of general knowledge, to fit
the pupils for the times. The study of antiquated facts, serving no
useful purpose, should be 1gnored A 'sense of curiosity and love for
national and international literature should be roused in pupils by
presentation of world and national facts in their proper, attractive
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perspective.. The rural and urban libraries started with public and
private endowments, should help such pupils to further their knowledge.

, At the end of the fourth form stage, the bxfurcatlon of courses
should set in. It should jnclude all types of technical subjects, suiting

local conditions, tastes and aptitudes of pupils and creating economic

self-reliance. At the same time, industrial centres should be established

by government, where the technical skill of the pupils is utilized to the

advantage of the pupils and of the state. If the industrial ventures are
in'private hands a liberal system of subsidies should be arranged to
bring the output on™a par with those of other countries.

The fuonctions of no two Universities should overlap. Nor
should the Universities devote only for the academic and literary type.
_ There, the arts and science courses should be bifurcated. The techno-

logical course should be attached to the bigger factories, where ‘scope
for experimenting and research can be found. Such. advanced research
studies will go a great way to improve the scientific expansion of India
and facilitate heavy industrial ‘output. The arts course should neces-
sarily be such that it is not a ccpy of the Oxford and Cambridge type.
It should be thotoughly Indian in its structare and aim. In all these
stages, ‘the moral and cultural background, eoupled -with a constant

training in cheap, healthy and Indian games activity should be the aim.’
The expenditure on costly buildings and furniture should be retrenched .

and that on scieotific equipment, establishment of factories, increased.’

Thus, special emphasis should be laid on a healthy and willing
co-operation of the responsible factors of education. There should be
a selective recrmtment of willing teachers, constructive inspecting staff
and varied courses, suited to localities and tastes. Employment
should be suited to tastes. Dignity of labour should be enforced.

Impetus to industrial ventures should be given by a. liberal grant of

bounties. The moral, cultural and physical stamina of the "popula-

tion, young and old, should be so diverted that words are not a mere’

display of h)pocrltlcal and formal thoughts but are-translated into
sincere actlons . . . : SN

*

* Subject of a lecture delivered during hhe Celebrations of the Educa-
tion Week in 1940, :

School Library.

By Sr1 M. K. SEN GUPTA, M.A,, B.T.

The system of education that is imparted in our schools has:
been weighed in the balance and found to be wanting. From every
standpoint the educational institutions of our conntry have failed to
justify their existence. We have come in contact with the English—
one of the most advanced nations of the world — for more than one

“hundred and fifty years. But we are still a century behind most of the

countries- of the West in every sphere of our natiunal existence. The

- invidious’ distinction between the Christians and the Jews has long

dled out in Europe except in Germany where the rise of the Nazis ‘to"

power has spelt a bad day for the Jews. The bloody feuds of the

Middle Ages between the ‘Christians and the Mohammedans that go

under the name of the Crusade are things of the past. The distinction
between the Roman Catholics and the -Protestants scarcely makes its-
influence felt in the practical life of the people of Europe. But the two

major communities of India — the Hindus and the Mohammedans —
are still suspecting each other and running at each other’s throats over
trifling matters. We must confess to our shame that we have not been
able to produce a great leader. All the front rank leaders of our coun-
try have been trained in England. The eminent scientists of our country
can be counted on the fingers of one’s hand. The Captains of industry
in our country are little indebted to the schools and colleges

It is meet and proper that we, who are engaged in the 1mportant
work of education, should look tound and see what is wrong with us.
Let us indulge in a bit of self-criticism and see if we are doing all that
is expected of us. Let us take stock of our activities in the school and

‘see if we are true to the salt. We should have an eye on our com-

patriots in other parts of the world and should see whether we have -
been able to keep pace with them. It may be we are handicapped in

. more’ ways than one; our resources are limited. Our pay and pros.

pects are such that we can hardly keep the wolf off our doors. It is true
that the ail-important task of nation-building cannot be accomplished
by a batch of half-fed and ill-clad people. But what have we teachers
done to make known to the public and the Government our grievances T’
It is painful but none-the-less true that most of the criticism against
the defects and drawbacks of the present system of education _has been
made by people who are not engaged in the actual work .of education.
In :his article I should like to discuss a subject — the re.organisation
of which has been long overdue.
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A library is to a school what a dispensary is to a doctor. Baut
the management of school libraries in most of the schools is anything
- but satisfactory. Let me first point out how the library work is carried
out in our schools and then I shall try to discuss ways and means for
its improvement. Our school libraries are a store of books gathered at
random. Up-to-date books are few and far between. ‘Most of the books
are meant for adults; Current papers and magazines are conspicuous
by their abseace in a large number of schools.. The specimen copies of
text books swell the number in the library catalogue: Very few schools
can boast “of a good library furnished with chairs and tables. Class
libraries are a rarity rather than a rule. There is no trained librarian.
The work of the library is imposed on the shoulders of an unwilling,
untrained and over-worked member of the staff. Books are generally
issned on-certain days after the school hours. After the day’s work
boys are tired and eager to go home. Onlya few over-zealous boys
stay on to take out books from the library. There is none to help the
~ boys in the choice of books ; they take those books that come handy to
~them. Very few boys have any idea as to how to look up reference

books. Not to speak of boys, even the teachers cannot freely use
"reference books. The library catalogue is a hopeless affair. Except
in Government Schools there are priated catalogues in few schools. In
the catalogue the arrangemeat is far from systematic. It is not easy
for young boys to handle the catalogue and find out the book they
require. Nobody ever cares to train the boys how to consult the
catalogue and where to look for a particular book. Books are issued
to some boys and returned at regular intervals, but in many cases boys
return the books without going through them. . The librarian bhas
neither the time nor the energy to see whether boys have really read the
books, _ L - ) ,

- The school libracy, properly speaking, should be divided into

four partsi— ' . . |
(a) General section,
(b) Reference section. o : ,
" (c) Common room section.
(d) Class library. : e
In every school there should be a trained whole.time librarian.
A separate spacious room should ‘be set apart for library - and in this
room there should be sitting arrangement for at least fifty boys. In the
top four clssses there should be provision for library class once a week,
lﬂ.the library. class the librarian should explain to the boys the
principle according to which the catalogue is maintained and demon.
strate to them where and how to look for a particular book. It should
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be the business of the librarian to explain the use of reference books
and what sort of reference book is to be consulted for a parti-
c‘ular piece of information. The habit of frequently consulting dic.’
tionaries and referenee books should be encouraged among boys. The
reference books should be kept: in the open shelf so that teachers and
students may come and use them as often as they like. e

The general library should contain books on general interest:
such as, story books on adventure and travel, books of poetry, collec-
tion of humorous\pieces, both prose and poetry, and short ) interasting
dramas. Before a particular class comes to the library room, the
librarian should select on his own initiative as many books as there are
boys in the class. Itis left to the librarian- to see that the books -
selected are suitable for the class. Boys should take their seats round:
a fairly large table and the librarian should sit in such a position that
all tke boys can see his fac~. The books should be distributed among . -
the boys one by one. Whey each boy has got a book, the librarian.
shoulq take up a particulat’ book and read out an interesting story,:
poem or a humorous piece i} vrder to instil into the boys love for-
reading. Next time when the boys reassemble again in the library
room, books should be taken back from the boys and redistributed
among them so that every one gets a new book this time. In this way
all the boys of a particular class should be given an opportunity‘to
read by rotation all the books meant for the class during the session.
In order to test whether the boys have actually gone through the boeoks,
the librarian should frequently ask the boys to relate to the class what
they have read from a particular book.

In almost every school a fee of one anna per head is charged
every month for the common room. But do the boys reap the maximum -
benefit from the common room funds ? Some magazines and periodicals .
are no doubt®bought from the common room funds but I have grave
doubts whether the boys get an opportunity to make proper use of -
them. In every school worth the name there should be a ‘well furnished -
room. On the common room table should be" placed all the magazines:
and periodicals that are -bought from the common room funds. There
should also be arrangement for indoor games like carrom, table-tennis,
ungu-tail, etc. A question may arise when the boys are to make use -
of the common room. The recess period may.be utilised for the °
purpose. Moreover, occasionally some teachers are absent, The classes
of the absentee teachers are generally distributed among other teachers.
I make bold to say that the classes of the absentee teachers are never
taken by his over-worked colleagues in good humour.  No useful work

S

oy . N .
one in these classes. We cannot, of course, accuse the teachers in
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.

. charge of these. absentee classes of neglect of duty, forit is idle to
expect an intéresting lesson from a teacher who is-to go to a class
unprepared.’ The absentee classes can be far better utilised by taking
the boys to the common room, where they should be given the option
to spend the period in looking up the magazines or playing the indoor
games as they like. Neither boys nor teachers should be allowed to
borfow books and magazines from the common room.-

Now-a-days there are class libraries in some schools. But the -

class libraries are not maintained in the proper way. Some books are
distributed among the top four or five classes and the class teacher is
placed in charge of the library. Once or twice a week books are dis-
.'tnbuted among boys of the class. Of course this arrangement gives

some relief to the over-worked teacher in charge of the School library
and ensures the easier distribution of books among the boys. But the
class libraries as managed now usuip the work of the general library to
the utter neglect of its own function. The elass libraries should mainly
contain books meant to supplement the lessons of the class. When a
particular lesson, say on History or Geography, is over, the teacher

should suggest the names of some books which are likely to throw -

more light on the topic, Assignments should be given and boys should
be referred to books .in the class libfary. The class library should be
in charge of the monitor, and boys may be permitted to borrow books
for a short period. To supply story books and novels is certainly not
the proper function of the tlass library.

Itis not encugh to supply books to the boys. They must be
encouraged to read books. It is a general complaint that Indian
students read the books.which are absolutely minimum to enable them
- to_pass the examination. In the annual prize distributicn of the school
several ptizes should be awarded to the boys who have borrowed a
large number of books from the library and have really gone through
them. Essay and debating competitions should occasionally be held in
the school, If the subject of the essay or the debate is announced at least

a fort-night before the competition is held and boys are referred to~
relevant books, it may give a' proper fillip to the study of books outside -

the currigulum of the examination. In order to raise the interest of the
‘boys in the'library work, some student members should be included in
the library committee. When the list is prepared for buying new books
for the library, suggestions for the names of books may be invited from
teachers as well as students. The fact that their suggestion will have
due consideration from the library committee will encourage some boys

at least to keep up-to-date information about the publication of juvenile

- literature,

- The’Answef to Student Strikéé.

By Sr1 M. RAJAH AIVAR, M. A., L.T.

The dailies are teeming with reports of. strikes and demonstra-
tions by the student population, forming a serious menace to society,
and the constitutional-minded world cannot be apathetic to a canker

“that will eat into the vitals of ordered life. In fact, strikes have become

so common that it makes us wonder if it is a normal attribute of human
beings. All of us are aware of the common. tendency among even
children who, when they are baulked of their pet desire, register their
protest by refusing food and launch upon what is an innocent form of

_hunger.strike ; and sad, indeed, is the part of a parent who has to take

the role of an arbitrator, From a piqued child to a grown-up adult,
we face strikes of various kinds which may be different in degree, but

not in kind.

But, Student strikes, however, are quite different from those in
the political or industrial world where the weapon is haffidled by an
organized body under effective leadership to redress certain definite:
‘grievances due to certain maladjustments in society. -~ But there cannot
be in the educational world the same antagonism between capital and

_labour etc., ‘and as Sir Tej Bahadur Sapru feels, ‘‘the young men have

to recognize that there is no affinity between a University and an indus-

,tnal concern, and a strike against the University or the teachers is a

"strike against knowledge, culture and good manners.” It may be said
that a section of the student population catches the contagion from the
spirit of the day, and, swayed by a fashionable impulse, carry into
their sphere of activity what obtains elsewhere. Of course, no educa-
tionist can be ignorant of the simple psychological truth that the

- tendency to imitate another is universal. In fact.*invention and imita-

tion ‘are the two legs on which the human race, historically has
walked”, Of all forces around us, the force -of example is the greatest,
and is often invaluable for progress. But real education consists in
seeing that an example whose principle has not been understood and

assimilated is not faithfully aped, for imitation is one thing and ‘aping’

quite another.  To contend, therefore, that student strikes are dueto

unheulthy imitations, however true, cannot be advanced by educationists,
as it amounts to a confession of fallure on our part to ‘‘educate” the
stadents properly. - g

The fault, in the vast majority of cases, lles in the wrong system
of dlsmplme prevalent in many educational institutions under whlch
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students and teachers are made, psychologically, to drift apart. For
one thing, the authoritative way of enforcing discipline which is fast
- disappearing from many of our ‘schools should: make its permanent
exit. Still we find that in many an educational institution the life of
the pupil is fenced on all sides by restrictions that do not allow any
scope for individual freedom. From the earliest stage, the pupil is
exhausted with fiats from above. In these days of fight for liberty
and equality it is too much to expect students to do implicit homage to
relentless rules. Brought up.in terror and subjection, no wonder
that certain students revolt terribly against an authority externally
imposed. , .
The gravest contributory cause to these revolts is the system of

inflicting punishments with a view to rooting out indiscipline. Punish-,

ments, that involve brute force -are relics of barbarism, and they
disgrace, not. only him that receives but him that inflicts. In this
enlightened age when all believe that the pupil will but reciprocate - our
feelings towards him, there are still a few who let themselves go on
the pupil with all their physical force. They, probably, believe in the
theory of original sin according to which human npature was considered
to be so base that education meant a process of reformation. Fortu-
nately, however, such a mentality is fast disappearing, if not due to
enlightenment, at least due to the physical exhaustion of such tyrants
of the.young. ' ‘
The common forms of punishment considered to be harmless

and often resorted to in class rooms take the form of fines and imposi-

tions. The former falls on parents, and as the sins of the children

visit on the parents’ purse, they should be ruled out on purely * econo-

mic.considerations. . Regarding the imposition of ‘tasks’, the least snid

the better. It is calculated to make school, work unattractive and

" positively repulsive, There is the mythical case of a pupil who was asked
by the teacher to write ““I have gone” a hundred times before he could

be allowed to have his noon meal, in order to cure him of a deep-rooted

. grammatical mistake of ‘‘I have went”, to which form the pupil was
inexplicably addicted.  The pupil, in sheer dread, went through the

deudgery of the task with an agonized mind, and looking about for the

teacher after the task, and finding him missing, left his work ‘on the
teacher's table with a foot-note which read, “Having finished the task,

I have went home.” A. fictitious incident, no doubt; but it has its

lessons for teachers. Castigations, fines and impositions leave a sting

behind them, and cannot fail to snap tae bond of affection between the

_two parties, in addition to’ defeating their very purpose. Teachers are
“more friends than instruments of punishment, and no amount of veibal
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assurances can drive this fact home if their deeds tend otherwise.
With resentment and hatred, there cets in an incurable feeling of
alienation and estrangement. No wonder that Kamal Pasha, who was"
to make history in Turkey, ran away ‘from his school refusing to sub-
mit to the code of Jiscipline then in existence. ‘

A . B Lo
Of course, one should have taken leave of his senses to suggest

“that indiscipline should prevail in educational institutions. There

should be order and discipline, but it should grow from within and
should not be externally imposed. When students feel that the school.
is more theirs than the teachers’, and when they themselves build up-
healthy traditions which they respect, there is true discipline.

Strikes, demonstrations and such other undesirable ‘reactions to
established authority are due to our ignoring the fact that the school
as a whole is a collective unit, apt to behave, not individually, but
collectively. This group is more often than not at the mercy of a
leader, or'a body of leaders, whose influence over the rest decides their
action. We should therefore, make use of such leaders, and utilise
their influence for the benefit of the school, without adopting the
suicidal policy of decrying their leadership or defying their influence
over the rest of the school. : ' '

. The sure remedy to the éxisting teadency to revolt agcinst
constituted authority lies, therefore, in the teachers and administrators
playing a minor role ; and allowing the pupils even from the early
stages to manage their own affairs. Teacbers can withdraw themselves
into the background, and leave the entire disciplinary control of a class
to the pupils themselves. There should be for each class a representa-
tive council of students whose duty it will be to take note of cases of
mis-demeanour, late-coming, non-preparation of lessons and the like,

" and deal with them in any manner they think fit. If there should be

punishments out of proportion with the offences, the teacher can avail
himself of the opportunity to guide the student council aright. -

‘Such a system, in addition to offering the most suitable solution
for the proper maintenance of discipline in the class-room, also offers
opportunities for training democracy. Education is a training for life,
and the stodents of to-day will be the citizens of to-morrow; and if
sufficient opportunities for self-government are not given, woeful, indeed,
will be the future of our country. The words of Herbert Spencer
cannot be too often repeated that “our aim in education is to produce
a self-governing being, not a being governed by others.” '




Dlstrlbutlon of Work in ngh School

| Classes.
By Sm C. D. GOVINDA RAO, B.A., B.T.

The smooth working of a school depends much upon the
distribution of work among its teachers; and instances are not wanting
to show that a mal. distribution results in unnecessary unpleasantness.
Hence this article. - ‘

A good headmaster ought to know how exactly his school stands;
how many teachers he wants for each subject, and how many of them
should necessarily handle more than one subject. For example, Messers.
E;, H;, S,, Sy, and the B. Com. in the appendix cannot be put down
for their own subjects only as'it will not merely mean less work for them
but also an addition of five more teachers just for some 19 periods,
which, of course, is practically impossible to get. So, the headmaster
must see that he has on his staff such men as are capable of doing a

_subject other than their own satisfactorily — of course in the lowest
classes which might be supposed to give them the !east trouble.

When once he makes sure that his staff is adequate he must send

for the seniormost man in each subject., i.e. for Messers E,, H,, M; and S, -

and request them not merely to chalk out the allotment of work in their
own respective, subjects — in consultation with their colleagues, of
course — but also inform them how he wants one or other in each
group to do a bit.of work which does not strictly belong to it., i.e. he
must inform E;, that he wants one of the English teachers to do two
periods of Arithmetic in the 1V Form. The same may be told to S,
as well, while M; must be informed to set apart six periods of IV Form
Arithmetic work to his colleagues in the other departments. Also, the
- headmaster must make it quite clear what subject he is willing to handle
‘ and take the formal consent.of the seniormost man in that department
.s0 thfat the department may not feel him an intruder. Also, it is best
for !nm not to monopolise either the highest class or the best part of the
subject. He will do well- to be in touch with as many classes as
possible — preferably the lowest as well as the highest. -That is why
it vxiill be seen in the appendix that his work has been put down as five
- periods in the VI Form.,  (Just one Period of Eng. Prose or Poetry in
| each section) and five in the IV Form (one period of oral composition
in each section — a bifurcated class preferably, so as to know each one
of the freshers individually.) This fourth Torm work of his is sure to
m'ake the other teachers feel that after all it is not demeaning to go to
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the lowest class ; otherwise each would try to monopolise the VI Form
work, depending, not necessarily on’ merit, but on seniority and such
other considerations. It is needless to add that such distribution —
giving VI Form to a few without the other classes, and dumping in
all the IV Form work on others simply because' they are juniors —
will not produce the necessary harmony in the school.

Well, then : when once the headmaster has made his own work
definite and given what instructions he deems absolutely necessary to .
the seniors with respect to the allotment, it can ordinarily be assumed
that they too will consult their own colleagues in the matter and chalk
out the distribution. When once it is done it is the duty of the head-
master again to seethat there is fairplay. No one should unnecessarily
be penalised either by way of writing a number of notes of lessons or
by way of correcting heaps of composition books. The Headmaster
should see that as far as possible all are given their share of work in

-the VI Form ~— otherwise there is sure to develop superiority and

inferiority complexes among the teachers — and in the V or IV as they
may desire so as to minimise the number of notes of lessons. Also,
if it is impossible to give a man the VI Form work owing to lack of it,

it is best not to give him IV Form work either, so that he might feel -

that though he is not given VI Form, he is not pulled down'to 1V Form
either. These are all little things which the headmasters often overlook
and find to their great surprise that Mr. X or Y is not at all satisfied
with his share of the work. When all is said and dooe the best thing
in such dissatisfied cases would be to send for the teacher and explain
to him why he has been put down for a particular work and ‘take his
suggestion for improvement if possible. Then the gentleman will at
least have the satisfaction of having had his say in the matter.

" One or two more points. In subjects like English and Mathe-
matics it is better not to divide the responsibility as far as possible,
and even if it is absolutely necessaty, to do so only in the lowest class
and that too with an eye for giving all those subjects that go to form
a paper to one and the same man, This is perhaps best illustrated in
the English work of VD and IV B & D sections. But in subjects
where more of specialisation is necessary and where there is dot much
of interdependence — as in compulsory History, Civics and Geography
and also compulsory Science — it is better to gwe a teacher parallel
classes. There again, it must be remembered that he “who handles the
compulsory subject in a particular class — be it Histories, or Science

- or English — must also handle the optional subject in the same class.

in brief, if the headmaster bears in mind that after allitis the
teachers that share the responsibility, and allows them to have the

L2
[}



M52 ©°. . - THE INDIAN EDUCATOR DISTRIBUTION OF WORK IN HIGH SCHOOL CLASSES 153

distribution of work as they please, only - with an evé to see that no -1k TROAS~ @ =~ -~
- X - 3 . » * oy Q < —

- ‘one is unnecessarily penalised, then it is bound to come off all right g- z f E 8 — _LI_-‘I O s o ;L>) S : <
-not-merely to the satisfaction of the teachers but also to the benefit of AR z%aaaa S = = ’:‘_,' = >
‘the students as well. o ! - 2‘ NN NN 2 ‘_‘”_ ) o ™ S8

Bi In studvi " L - £ ++++++F T+ o+ 4 +
N. B:— In studying the appendix the following few facts must ﬁ Slocoocooo & & @ R Q <
~ be borne in mind. ‘ ‘ - o ﬂﬁNNmNN}.&.\MN -
‘ 1. The sckool is an imaginary typical one coachi}wg up students 0) =5
“for the Mysore S. S. L. C. with provisions for all the common optional - v =¥ E’ N = =
subjects taken by boys both in Kannada and.Eoglish media. . £ o < E = {B @ CB S S S
' - I R TRV R 2ol @ =
2. There are five sections in each’ of the three- forms., the first ol | mAQ < l me< T ) os) -
three being Kannada Sections, and the other two, English ones. > 8 c;‘\c;'u;; &L inn - s - N
3. Of the five in each of the V & VI Form classes A, B and D > S a8 AmG N e 0
. ’ mo <M
sectlfms are reserved for Math. and Science students while C and E . < <O@< m<A A A<“ _
‘provide seats for all other optionals, ' . e g“
. N - - '. > E ;ﬁ v
4. The optional subjects include : = 'E. &) -
(1) Math. and Science group. ; 8 8 2’ g g
2 Co ial | g ’ T 5 B2 8 8§ o
mmercial group. ‘.ﬁ £ L1 A | O O 8’9’ L O~
(3} Humanistic group with ‘ g I l < -dd v © 2;-.-; bl :fé nneT w
P, o ' _ > . [ That .. ﬂivm'ﬁ! @M o, o.
. (a) Indl'an History. .,E A o4 @ EE o ZSE QEuExg
. (b) - Optional English. Ay - += a 2P 8£9S5a8 @)
. g © W o 8) S¥assem 0O0
(c) Optional Kannada. . , m Q- SH<=A< <r: III
} (d) A classical language. ‘< K < © < te +
5, . There are adequate number of Pandits, and Instructors for > E:' Ef—\g o .
other.subjects like Typewriting and Mgnsuration, and ‘they -neither help 'g. ~ LE2EZ . ;
nor hinder the distribution of work among the graduate -teachers of the go 8- = 2 2 = [_;3
school. (The B. Com. ‘being cousidered in par with the graduates). g 9 s S&= 8 7 IR ©
¢‘6. The H. M. and the First dssistant, who do less work than Lg - e n:: Be© H S Mmoo
the o.thers, are English teachers and are interested .in ‘improving the > o - + . BE ala”
English of the school, so that they arrange for bifurcation of classes s3] 2 §is RES Y OQ‘CS g ‘5,-8 a
. . ) . .. p - ‘ . - . L (o] le)
. ln Eng Composition in the IY Form. 8 VIS IS N IS 8 8 8 © Lov ©
g e ot Mmoo omMm .M . e
<<AOAM « < < < A
")
2
——-——< z:‘; ’E
[} ¢ - o [ - C e .
bR ddT =m % o @ m 3



1 54

——

THE INDIAN EDUCATOR

Means Library work in the class noted in the bracket.
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A Teacher Hits Out.
"By Sr1 P. C. BHATIA® -
. . . N .

. The term -teacher is a high sounding one, but in common par-
lance it merely means a low paid and overworked educated labourer,
who possesses sound character, wide knowledge, good habits and a big
head, but no belly. The onerous and important duty and the responsi-
‘bility of bringing children physically, intellectnally and morally, are
thrown on his shoulders even though the children may be living most of
the time with their parents under demoralising influences, enjoying
-exciting foods, seeing glamorous films, listening to depraved songs,
attending parties and balls and indulging in fashions and luxuries. And
if, as a result of their outside school influences, they go astray, it is the
poor teacher who is held responsible for this. ' :

An average Indian teacher does not educate children. He is not
required to do so. He just thinks the heads of the children are hollow
and goes on filling them with bits of knowledge. He just crams the
knowledge in, slams and jams it there, blows and cuffs it in, fills and

- kicks it to keep it there, still there is more to follow. Again there is

the usual :
Ram it in, cram it in, jam it in, damn it in,
Rag it in, tag it in, hoot it in, shoot it in.!
He presses, pours, pushes, planges and shuts the knowledge in.
‘But there is more and more of it. He gets desperate and bumps, thumps,
beats, knocks, raps, whips, squashes, rushes,. crushes, dashes and

- slashes the knowledge in their heads. Things vanish down some crack

in the heads of the children, and there are more -things to follow. Again
he flings," jerks, tosses, whacks, crowds, prods, pulls, dumps, drives,
hammers and batters the knowledge in their hollow heads. And the
process goes on ad infinitum. , ' .
The sort of hammering in of knowledge is a difficult job. The
teacher cannot even keep a cane in the classroom—not even as an indi-
cation that the cane might be used, even though it will not be used,
Children keep an up-to.date knowledge of the laws regugfting a teacher’s
conduct in the class. They, as it were, walk into the clas ~oom, with a
copy of the Educational Code in their pockets, ready to fung it in the
face of the teaeher should he happen to forget in . the midst of his teach-
ing that his hands are tied by the Code and that he cannot allow himself
to be carried away by the unscholarlike laziness and criminal.like
neglect of studies on the part of the students, however great be the pro-
vocation. There is only one way left to him to show his wrath to his
children to get work out of them, and that is a sort of a contortionist’s

* From—The Punjab Teachers' Journal.
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trick. ‘This facial gymnastic consists in being -able to put on a sour
face, harden the features, contract -furrows on the forehead, make the
eyes redhot and look daggers at the boys, stiffen the veins at the back of

* the neck, allow the lower lip ta be bitten by the teeth, make the voice

harsh, and groan as if he were in great agony. Then when the atmos-
phere of the class is surcharged with grim seriousness, and he has been
able to drive home to the boys the thing he waated to pour into their
heads, he passes on to relax the mascles of his face, puts on a smile,
brings ‘affection to shine in his eyes, and speaks in soft pleasing voice to
reassume normally and reassure goodwill on the part of the teacher for
the boys. Thus it goes on period after period, day after day, in the

‘life of the teacher. In this art he is as expert as.an actress in swinging

her body at every step. giving a push to the folds of her shimmering
luxurious sari with the toes of her high heeled shoes, in order to
produce the effects sufficient enough to kill at hundred yards.

" That is not all. Morning and evening classes, societies and clubs,

* duties at games and sports, scouting and dramatic performances,

S

marking attendances, collecting fees, preparing and tabulating results,
issuing and receiving library books, make confusion worse confounded.
It is the teacher to whose lot fall acts of social and public service at
fairs, festivals, floods, famines, earthquakes, census operations, black-
outs, spreading adult literacy and village uplift.

‘Nights find him busy again. He ‘has to go through piles upen

>'piles of exercise books over the tops of which he can hardly see God.
‘And the expression. of his face undergaes the same changes as it does -

while he is busy in the class-raom during the d(ay time.

Any Tdm, Dick and Harry, any rascal of a fellow.’any ignoble,
ill-reputed person of dubious character, any foolish or nonsense f.ellow
who can claim guardianship over a student thinks himself superior to
the teacher, and competent enough to criticise him, offers him advice on
the art of teaching and shower a handful of abuse on the teaching
methods, practices and prevailing morals- among the youung ones, and

laxity of discipline both at school and in their homes.

His position at the time of inspection is rather humiliating. The

N

funniest thing is that the worth of a teacher is to be judged not by the

amount of work he has put in, but by the ability of boys to answer a
given set of 'questions dictated by the 'whims of the Inspectors, on a
particular occasion. - The inspection is a sort of a struggle on the part
of the inspecting staff, to find out the maximum number of defects of
the teacher, by over-awing, disturbing  or frightening the boys, or by
trying to mislead them to' wrong answers by confusing or side-tracking
them. o ——

.

‘ .
.

Is Teaching A Profession ?
By Mg. H. E. DEWEY,

The ancient pedagogue was a slave, the medieval schoolmaster a subor-
dinate churghman or an incompetent in other trades, the calonial schoclmastar
too often an indentured servant or an overworked orthodox clergyman, the
ninetesnth-century teacher a transient seeking to bridge the gap into business.
law, or medicine. To a limited extent the twentieth century has seen the
development of the teacher as an expert in psyehology, sociology and educa-
‘tion, but the experts climb to “'higher” positions, leaving the ordinary teacher
at a so-called lower level with a meagre salary dnd a medioere social position,

, Both law and medicine inherited similar ‘traditions: of mediagerity. fn
the Middle Ages the medical man imitated Galen, preyed upon the poor and
ignorant with his own ignorance, and proved himself to be helpless against the
plagues that barassed bumanity, The lawyer was generally mistrusted by our
colonisl ancestors, and his social position was little better than that of the
disbarred attorney of our day. T '

The methods by which law and. medicine were lifted to dignity were
:\dopbed and administered by the members of these professjions, who formed

‘a closed corporation and defended themselves by building up and maintaining

their own standards and ethics. Legal support came after the organized
efforts of practitioners, not before. :

Teachers, however, have done little as a body to make teaching a frue
professiorn. Elementary and high school teachers are usually regarded as
belonging to separate categovies, and have failed to find a common ground on
which they can build a profession. There is a wider gap between the one-
room rural school teacher and the exalted university professor with his Ph. D.
degree than there is between the finished interne and the M. D. or the small
totwn lawyer and the Supreme Court Justice. This is an inexcusable ana-
chronism which must be rooted out. Teaching ean never become a real pro-

“fession until we destrcy forever such mistaken jdeas as these : that the high

school teacher deserves a higher salary than the elementary teacher because
he teaches older children ; that the rural teacher is “promoted” wlen she
secures a position in the graded school in town ; that degrees are more im-
portant than skills in teaching; that the academic teacher is more important
ghan the music teacher, ete. The State may set up standards that will
lead in the direction of making teaching a profession, but the genuins self-
determined standards which grow out of unity in the aims of all the teachers
everywhere are far more important than any State regulations.

Teuchers might adopt the methods of skilled trades and atterapt to
gain their ends by collective bargaining, as they now do in many cities,
through teacher’ unions. Although such efforts bave wet with some success,
the great variety in teaching positions in various sections of the country
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niake it improbable that teachers can ever successfully organize on a national .

" goale. . Public opinion would offer strong opposition to such a movement, and

the “‘trausitional” teacher would fight against the closed shop to the bitter end-

' But instead of adopting the methods of the skilleﬂ trades, would it not
be more expedient to utilize the methods of the learned professions which

“have won out after severe struggles against public apathy and indifference ?
‘Why not find out what a profession” really is, then set out to court public

‘approval of standards proposed and enforced by themselves ?

t

For a job or trade to become a profession, at least three requirements

.must be met : (1) specialized skills must he acquired, and only those with the
required skills must be admitted to membership - (2) the “professor” with his

acquired skills, must be dedicated for the major part of life-time to the service
'of humanity ; aud’/{8) though these skills may be recogrised by the State they -
must be determined, asserted, and sapported by the profession itself.

‘ Skill in medicine or law is recognized by an enlarged practice and
additional compensation, Teaching skill is rarely even nominally recognized.
In fact its presence is always open to question. Hence teachers are forced to
take what society is willing to give. ‘ ’

By way of contrast with our professions it may be pointed oub that
degrees are of less importance in medicine or law than they are in teaching:
‘Advanced degrees are given, but i in selecting a lawyer or doctor, the citizen
rates proved skill above the possession of any degree, above that of M. D, or
LL B

In teachmg the situation is quite different. . The pursuit of degrees is
too often undertaken without thought of 1mpravement in skill, but only to

" get the stamp of approval, increased recogmtlon and perbaps a larger salary.

The tendency of the layman to make light of teaching degrees or even to be
suspicious of them is not hard to understand, and is even to some extent

justified, - As long as degrees are given for reasons extraneous to genuine skill

this public feeling will persist and will hamper the progress of teaching as
skilled art or science. If research degrees are to be justified, why not parallel

~ them with -equally dignified degrees awarded on the basis of demonstrnted‘
sknll in the process of whmh all education is maintained—teaching ?

By all the rules of a profession, the prlmary teacher's training should
" be at least equivalent to that of any teacher at any level. If teaching is to

become a true profession, the primary teachers’ social position and salary
should be about equivalent to that of a Ph. D. professor at the graduate level.

. Tt is not the purpose of this article to specily methods which may be
employed to test and refine skill in teaching. The significant poinf is that

this must be.done if teaching is to be rscognized as a profession. It seems

reasonable to. hope that some means of measuring teaching skill may be
devised by the teachers themselves. If th}is task could be accomplished at the
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~various levels by impartial methods. there is little .doubt that the public
-would demand honours and a higher salary for the skilled teacher, and would’

likewise demand exposure and elimination of incompetent teachers.

* . *

Teachmg can never become a real profession until those who prepare
for teaching are willing to devote years of service to this field of work while -

" constantly seeking to improve 19 gkill, knowledge, and understanding.

One of my boyhood friends was the son of our family physician. When
I inquired of him what his father did when not caring for patients. the answer
came in two words : ‘‘he studies.” Study for the teacher does not necessarily
mean attendance at summer classes in the university or teachers’ college—it
means rather continuous effort to develop those interests that are supposedly

.a part of the teacher’s equipment. 1f ever an occupation gave  opportunity .
for such developmeut, teaching does. The summer months are vacation
" months for most teachers ; months in which they may travel, attend classes,

read at home, or experiment in a variety of ways under ideal conditions. Yet

‘thousands of teachers ignore all these opportunities and engage in activities

that offer them no chance to improve in knowledge or skill.

N The heavy turuover in teachlng posntlons not only prevents teaching
from being respected as a profession should be, but it penalizes children who
are subjected to a variety of unsettling changes and interruptions at school.
Probably in no other modern civilized nation is the turnover so great as in

“the United States, The National Survey of Secondary Education in 1932

reported that 40 per cent of our rural teachers are '‘new’ every year. In
1930—31 one out of every 4'8 teachers was “pew.” The turpover was some-
what less for the junior high school. It was much less in cities over 100,000
and stili less for the senior high school. The ﬁgures given were mere averages.
and do not disclose the traditional small-town situstion in which because of
a few personal complaints, almost an entire teaching corps may be diamissed
and reconstituted to suit a vulnerable board of education. Few states have
adequate tenure laws, and only the lurger cities are protected againgt ruinous

. changes every few years.

‘Improved standings and greater stahility of teaching as a profession is -

» B .
also’dependent upon a more carefull selection of prospective teachers. Contrary
to conditions in Burope, only a few tentative attempts have been made in the

. United States to select teachers who show promise of being able to acquire a

real teaching ability. What happens in a typical cellege or university
situation is that studeots take two years of college work, or' complate
the junior college. Then following the lines of least resistance, and feeling
that teaching degrees at least offer some hope of employmenst, they join the
ranks of prospective teachers and take the required courses. If they seek
elementary pesitions or teaching positions in rural schools, they are usually

~with thé minimum training required for state certification.

Conditions of this sort militate against the development of teaching as

~ a profession capable of guaranteeing approved skill and permanency of tenure
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to its members, Vigorous efforts to overcome-these handicaps should bs made

by organized teachers for their own beneﬁt as well as for the welfare of public .

education.

;Fmally, the essence of a true profession is dignity, in the “stuffed
shirt” sense, but dignity that arises from self-imposed standards both ethical
and practical. ‘

‘What can be done to provide thls dignity ? Nothing, unless teachers

. eollectively are willing to close the profession fo cutsiders whose interests are

not in teachmg, nothing. again, unless those Who hold the occupation at the

“trade level are slated for elimination.

The writer proposes for the *purge” : ~

1. Those who over-sentimentalize about teaching. Such feachers use
the plea that they ask nothing for the children. This is a noble sentiment.

- but to the phblic it often seems like hypocrisy.
2. Those who talk and act as though tesching were a job rather than

a profession. They are ‘‘school keepers.” In -the class-room they fall back
on their own experiences and imitate what was done to them, to avoid
trouble "in the community. They are -afraid of new ideas, afraid of parents:

_afraid of the schohl board, afraid of averything,

-3 Those who use teaching as a transitory profession. They" are

always ready to jump at the first chance to escape, and they should be -

.encouraged,

4, Those who bave sidelines in onder to piece outalwmg They
are half teachers on full pay. )

~

9. Those who get ‘'solid”" with the ‘community by displaying every
kmd of civie talent except the one essential talent—good teaching,

.

6. Those who consider themselves martyrs and act as if they have
given up all hope in life for the cause. They nurse grievances and pity them-
selves. They are poor martyrs and hopeless teachers.

To meet a practlcal problem with a practical solution, teachers should
undertake tho task of bmldmg a closed profession by using the agencies they

‘have already set up. The steps in the reqmred nation-wide process need care-

ful planning and a recognition of the fact that ‘‘Rome was not built in a day.”

—World Education.

A

WANTED candndates for Telegraphy. Station ,Master, Radio,
Allowance, passage, uniform quarter, service. Prospectus on 4 annas,
Royal Institute, Sembudoss Street, Madras.

>

Gleanihgs.

The Best Function of Education Centres.

"“The fact is, we have a feeble human interest in our own country. We
love to talk about politics and economics: we are ready to soar-info the thin
air of academic abstractions, or roam in the dusk of pedantic wildernesses, but
we never care to cross our social boundaries and come to the door of our neigh-
bouring communities personally to enquire'how they think and feel and
express themselves, a.nd how they fashion their hves

““The love of man has its own hunger for knowmg Even if we lack
this concerning our fellow beings in India, except in our political protestations,
ab least love of knowledge for its own sake could have brought us close to.each
other . But thera also we have failed and suffered. For weakness of know-

ledge is the foundation of weakness of power. Until India becomes fully

distinet in our mind, we can never gain her in truth and where truth is
imperfect love can never have its full sway. The best function of our educa-
tion centres is to help us to know curselves ; and then along with it the other
mission will be fulfilled which is to inspire us to give ourselves.

“What has given such enormous intellectual power to Europe is her
co-ordination of minds Shs has evolved a means by which all countries of

:that continent can think together. Such a great concert of ideas, by its own
" pressure of movement, naturally wears away all her individual aberrations of

thought and extravagances.of unreason. It keeps her flights of fancy close tio
the limits of reticence  All her different thought rays have been focussed in
one common culture which finds- its complete expression v all the European
universities. '

“The mind of India, on the other hand, is divided and seattered : there
is no one common pathway along which we can reach it. We cannot but
look with regret at the feebleness of atiroulation in our academic training for'
the forming of our mind which in cu-operation of knowledge and sympathy
may comprehe=d the larger mind of the country. The most important object
of our educational institutions is to help each student to realize his persona-
lity, as an individual representing his people in- such a broad spirit, that he
may know how it is the most important fact of his life for him to have been
born to the great world of man.

.

**Wae in India are unforhliuai:e in not having the chance to give expres-
gicn to the best in ug in creating intimate relations with the powerful peoples
of the world. “ The hond between the nations to-dayis made of the links of

. mutual menace, its strength depending upon the forces of panie, and leading

to an enormous waste of resources in a competition of browbeating and blaff.
Some great voice is waiting to be heard which will usher in the sacred lighf
of truth in the dark region of the nightmare of politics. But .we in India
have nof yet had the chance. Yet we have our human voice which truth
demands. Even in the region. where we are not invited to aet we have our
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right to judge and to guide the mind of man to proper point of view, to the
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EDUCATION IN C P. & BERAR.

The Report on the state and progress of Education in-the
Central Provinces and Berar tor 1939 —1940, received from the
- Director of Public Instruction, gives us useful information regard-
ing primary and adult education in the province. Wastage and
stagnation persist in boys’ schools, and wastage is attributed
chiefly to economic causes. A very large proportion of children
in village schools belong to the labouring and agricultural classes,
and they are too poor to purchase slates and books. Extreme
poverty obliges them to leave the school when they are old enough
to help their parents in earning their livelihood. Stagnation is.
generally due either to irregular attendance or inefficient teaching
or both. The report observes that unless free education is
~ introduced throughout the Province and more effective teaching
is insisted on, improvement is bound to be slow. '

. CONDITIONS OF SERVICE-

The conditions of service in non-Government primary
schools, the report observes, continued to be depressing. One
District Inspector reports that only 7+6 per cent of district council
teachers get more than Rs. 20 even after their whole service, and
the rest of them, salaries from Rs. 12 to 15. This has created an
atmosphere of gloom and Jethargy, and teachers evince little
interest in their work, which has led to low standards. of teaching-
Some of the district reports show that local bodies recruit un-
trained men on still lower pay with a view to effecting economy.
Educational administration of district councils is also worsened
by the large number of transfers of teachers. -

ADULT SCHOOLS.

The report observes that the Provincial Government had
sanctioned a scheme for the establishment of 50 adult schools,
and some were started by local bodies, which  received a grant
of Rs. 40 per mensem, per school. But it has been found that
few of these schools are working satisfactorily. During the year
under report, 7 colleges and 30 high schools opened adult classes .
which were attended by 669 pupils. The expenditure on these

’
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classes was met from the amalgamated fund and subscriptions.
The report states that the 'educative value of these adult classes
has yet to be assessed.

VIDYA MANDIRS.

During the ye’ar under review, the Government accepted

- 90 plots of land for Vidya Mandirs, two of which were found

Jarge enough to support two Vidya'Mandirs each. A sum of
~ Rs. 17,243 was spent on the - equipment of Vidya Mandirs with
craft implements, raw materials and suitable furnitare, in confor-
mity with the Zakir Hussain-syllabus. Considerable enthusiasm

in the villages was in evidence in .the beginning, but the enrol-

ment had waned subsequently for reasons which have been found
“to be more or less economic in nature. Attempts have been made
to overcome initial handicaps incident to a new scheme, and the
‘Government have been making necessary adjustments in the
light of experience gained to gnve the scheme a practlca] and
useful shape. , . ’

ADULT EDUCATION.

' We invite the attention of our readers to the Summary

Statement on Adult Education for 1939—1940 appearing else-

where, which has been extracted from the proceedings of the
Central Advisory Board of Education and sent to us for pub’]i-“
cation by our esteemed Contributor, Principal K: S. Vakil.

HIGH SCHQOL BOOKSv

Prepared accordmg to the latest syllabuses

' Elementary Science by Rev. G. P. James and
»M Somasundaram. '

(Approved by the Text-book Committee)

' . ] P'r.ice‘- v
Book I for Form IV. English and Tamil Edition iee 010 O
Bobk IT for Form V'a,t_]d VI. English and Tamil Edition . 1870
A first Book of English History in Tamil for Form IV. .
‘ By N. 8. Narasimha Iyengar. .. 010°0

V. S. SWAMINATHAN,

, ~ Educational Publishers, R _
MADRAS : © MADURA: TINNEVELLY :'

o Reviews.
,

1. Intermedxate Practical Physics : By T. M. Yarweod. Mac-'
millan & Co., Ltd. Price : 6 sh. ‘

The book provides a choice selection of experiments for ‘practical
work by students preparing for the Intermediate, Higher School Certi.
ficate and University Scholarship Examinations. Students are here
required to verify certain well-established laws or determine numerical
values for constants with a high degree of accuracy, approaching their

. work in the spirit of a pioneer. The disciplinary value of accurate

guantitative work apart from the actual results is emphasised, and

free play to the ingenuity and initiative of students is given. Sufficient

theory has been included to give ‘the student an intelligent understand-
of the work before him, and he is expected to study other books to
complete his knowledge besides having a certain amount of practice in

‘experimental work. Diagrams and mathematical calculations have been
. given where necessary, and valuable instructions for practical work

sind a place in the Introduction. The appendix and the logarithmic

_tables at the end will be found useful. The book has been got up well.

2. The Coronation English Readers : Edited by J. C. Rollo, M. A,

. Published by B. G. Paul & Co, Madras. Primer—As. 5, Books, I, 1l 11I
and IV —As. 6, 8, 10 and 12 respectively. New Series,

The above are revised editions of the series which have been so

popular in schools, and the Editor has made their contents conform to
“the latest requirements of Education Departments, particularly as

regards (a) scope of vocabulary and (b) the teaching of pronunciation.

: The books have been neatly got up, as usual.
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