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The General Forces affecting
the Education of a country.

By Sr1 RamEs CHANDRA CHOUDHURI, M. A., B.T.

The general forces and conditions that. are takeg’ lntigo:::is:::
tion in the education of an individuz‘al are chiefly her§ \ti’h: g eoviran:
ment and it requires no great reasoning to see.tha‘: \f\m e CN e
country these forces and conditions are racial enhicgal ;onditions‘
traditions and history and enviro.nment or geo;;;raphave e
The political, economic and indusltnal CO.ﬂdltlonSl a sod.tionS helc sy o
the matter. In countriesilike India, agncultura condi
form an important factor in the educational scheme.

It is a truism that these general for.ces and com.iitilons dtet::ntt;;n:
to a large extent the specific c?‘lditions like the curnflixh\:ns,y“abus Y
book, the staff, the school zurgxtuzrgt:;x‘nd ;:ﬁp;\rsa;:lsle:m T o el with
i Indians of the centur ! !
f}txl;(:]ff (t)if)eﬁ;ople spread over the _globte in dftferentdlatllgzge:n;r:g
longitudes. It must vary to suit the exigencies cf tlmg and p
fit in with the particular needs of the people concerned.

We know that one of the chief. aix.ns. of e.ducation is {tol :el::b::
adapt to environment and to foster our xnd\\{\duallty asha ulze :nable oo
of society. Hence any education worth its na'me s OL;.tions e e
educands to meet successfuolly :;\)nd well m&,‘f\zizg\:,:grdgi;:wen_being e
and at the same time contri ‘ute somethi ard : - well-being

i mnortant influence in tfash g
" halste?seracr‘xse:las:ntliinlg to see how the powers that l-)e] w1e:1d
n the education of the coun(tir)t, spec::ylyt;e)e’
: ry stage; and 1mm a v

educ?\(io.n of {.he pnfnatysznietct]:uizcoilt‘cz: t)llle intirests of the state to see
tha Jzznﬁreo(iiux:tsdo?zgucational fustitutions do contribute in. a real way
:?i:at'ds lt)he able functioning of the affairs of the state. It is tt)he dut()if
of the state to see its own interests as well as those of its members an

society whic
whole being. .
a tremendous influence 1



2 THE INDIAN EDUCATOR

the state natarally desires that when the students go out of their schools

and colleges they should owe a i
. real allegiance to the established
of the country as is symbolised by the state. o order

for as il:et’t‘lte ;:s;n;;f)ortance come .the economic factors of the country,
o € ol war, so also in the case of education men and
money are the sinews—only the war is of a different kind—it is a war
against illiteracy and ignorance. Trained teachers and a large fund can
a;:hleve great results in shaping the destiny of a couatry. Famine
%e:nolrixfty; bas b;en a real curse in.the educational development of India-
they ’? _c;m ¢ spent On. education and so there is no knowing when
out i?l;fe‘rl:;;n:m?: c:‘he Primary Education bill will be harnessed to fight
countey should havur countr)t. Morem‘rer, economic conditions of the
Indid is 2 country e S?me. influence in determini‘ng the carriculum,
utilized hers Infii ery rich in raw materials but these are not properly
the expense ‘of - : receives flms!)ed goods from foreign countries at
sity coald build uge ra'w matguals. If the products of our Univer-
been proper] m};? great mdustrle.s—--thes.e raw materials would have
of money a}r,)d Illz;'d. But'such mdustrles.cannot be built up for want
profited well b ndian capital is proverbially shy. But Japan has
return to buildy uS\!ndmg }'ler sons abroad and helping them on their
have a great inﬂuebp great m‘dustnes.. §o we see that economic factors
system of teaini. ce mdenablmg tbe citizens of a state to profit by any
determined to g mog an , Ehe quality of the very system of education is
education is inefﬁ:‘Z or e}:‘s extent by the' length of the purse. Indian
rhoney on ed \clent ¢ iefly because it is very cheap. Spend more

education, give your teachers greater facilities for work,

allow the boys to remain ig ri i
. ain 1a richer environment, the quali i
is bound to improve, , avaliy of education

_Agricultural conditions of a country have their due place in
mo?ldmg the nature or its education. More than 70 per cent people of
India depen.d for their existence on agriculture and hence if the bu‘l)k of
the population of India are to profit by any system of education—it must
be such as to meet the rural needs. But at the samne time we should
not lose sight of the industrial possibilities of the country. Hencein a
comprehensive system of education agricultural development and indus.

tria i ) i i
| expansion should run paripassu in the larger interests of the
country. :

Next in importance are the geographical coaditions. The trade
and f:omrrferce of a country mostly depend upon such conditions and
the education of a country favoured by them should not fail to give
the correct lead in developing its material prosperity by offering full

. ‘
vt
r &
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opportunities for commercial énterprises, The people of England and
Japan are making the best use of their good geographical positions by
giving a commercial bias to the systems of their education.

Last but not the least in importance come the ‘communal consi-
derations’. There should be no objections to the system of education
being shaped and moulded in a certain way to satisfy the peculiar
needs of a community provided they do not clash with the interests of
other communities or for the matter of that with the larger interests of
the country. Unfortunately, in our country ‘communal considerations’
have a very bad odour because experience has revealed that in most
cases these considerations have been directed against the legitimate
rights of the sister communities. And in some cases they have been.
responsible for many excesses and undesirable happenings in our religi-,
ous and social life. The cries of state interests, community interests;
and individual interests will prove suicidal to the best interests of the.
country unless they all be co-ordinated in the larger iaterests of
humanity. In going to make a Muhammadan a better Muhammadan
and a Hindu a better Hindu, we make a Muhammadan hate a Hindu
and a Hindu hate a Muhammadan. We forget that a Mnhammadan or
a Hindu cannot be a better member of his community unless he becomes
a better member of his species viz. man. So we should work the reverse
way. We should make a son or a daughter of India a better man or a
better woman and if we have succeeded in doing that we may think of
making him or her a better Hindu or a better Muhammadan.  To begin
work in any other way will be putting the cart before the horse. '



Teacher-Training

How to make it more efficient and useful

——————

By Sr1 N. KurPuswam; AIYANGAR, M. A, L. T.
(Report as Secret ;
ary, Teacher-Training Section, All-India Educational
Conference, Udaipuyr,)

My functio i

prevailing cond,':io:; ::d iy:cretary, 1S to give you a brief survey of the
of my ceremm e ggest problems. for discussion. On the basis
2 o examn (Cxperis ntche of thrce universities either as a teacher or
miveretios borh b e kno.w'ledge gained with regard to other
1 ventared o b ;:::sc:‘nl:l enquiries and study of relevant literature,
and ool A gg : ow to m.ake Teacher Training more efficient

» as the main theme of discussion for this year.

I have g .

SUSCEptibilitiesw(;)frifj :)he title in polite language so as not to wound the
1 1 am allowed 1o ro‘;her-members on the staff of training colleges.
defining the present daca 4 spude a .spa.de, 1 shall have no hesitation in
in which you preach oiet:ifher training '.ﬂsmutl'ons as those institutions
of education can v:'ax . ing and Pracus'e the opposite. The professor
preaching is usually d oquent over the evils of dictating notes, but this
you to allow the uy -|°ne through the dictation of notes. "He will ask
of sPoon-feedingp \‘:lhsl . leam' for themselves and dilate on the folly
students should ,do ” dhe himself will do most of the work that the
concise and - ogent f;)rrea bopks. take notes, put them together in a
have nothing else to domband dictate them to his students. The students
who take Cride in . ut to leam. them by heart. 1 know professors
their students need nsagymg that thefr notes are so complete and full that
professor on memogs l;)efadte::gi;hmg":eltse" for the examination. The
is the best g will tell you that
prOgramme:’,et::z:i:endh'bore {ou with notes on the merits of ‘activity
school room since h \;msel has probably never seen the inside of a
teaching in any sct le 9 school, much less has he done any actual
experioccs i'l c‘mo under ordinary conditions and has no personal

Whatsoever of anything but the lecture method, m\d

ﬂ"Ot bﬂ:e ori I St &

‘learning by doing’

Our ;
of our ores P’°f§550f§ of education talk a good deal about the unreality
bow itP ent educational system, how it encourages book-knowledge
< . . .
Is not correlated with life outside, etc. etc.  But very few hav;

TEACHER.TRAINING 5

taken any trouble to see that the theory they preach is or can be
integrated with every day work of the teachers in their schools. Even
in cases in which a ‘model school’ is attached to a training college,
the professors seldom take part in the ordinary teaching of the school.
In very many cases the teaching in the practising school is not even
directed or controlled by the staff of the training college. In fact,
many professors think it beneath their dignity to teach in the high
school. No doubt these take their cue from the professors of liberal-
arts colleges. The best of them are more anxious to shine as respected
and revered scholars than to concern themselves with the actual work
of teaching in a class room. So much so, in the words of Bodes
“The actual teacher feels bound to regard the professor of educational
He only preaches and finds fault with

theory as a public menace.”
be translated into

others. He does not show that his theory can
Teacher-Training has become purely academic. It has little
f a class room. Formalism has taken

Words seem to carry more

practice.
connection with the realities o
deep root in our Training Iastitutions.
weight than realities.

The prospective teacher has m
a good deal of technical jargon.
teach any one particular topic, t
occupy a very little place in his answer.
preparation, presentation, recapitulation etc. an
will make the lesson interesting by giving concrete illustrations, he will
correlate it with the other subjects, he will not tell them things but
elicit the matter, he will use the inductive method. He will give plenty
of practical work and so on. But you will rarely find any clue as to
how he will do any of these things with regard to the particular subject-
matter on hand. Rich reports of a candidate who, “when asked how a
certain subject should be explained to 2 class of children, replied
*I should make use of the catechetical, *pictuirng out, exhibitory expla-
nation’. Things may not be so very bad here but the types of answers
we get from our students are not very far removed from this both with
regard to their vagueness and with regard to technical jargon.

1f we remember Kilpatrick’s dictum that ‘“we learn what we live'
we need not wonder that most of our teachers soon forget all the good
maxims of method they mugged up in their colleges, remember only
the dictating of notes method followed by their professors and faithfully
copy it in their school rooms. The result is exemplified by the fact
that an experienced headmaster of 2 school had the boldness to say at
a meeting of the Faculty of Teaching in Madras that the present day
training made a good teacher bad and a bad teacher worse.

ugged up notes and learnt to use
If he is asked to show how he will
be subject matter of that topic will
He will talk a good deal about
d go on to say that he

)
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i Shduﬁeﬁzrs}: I“:vas referring constantly to the work of the professors,
How for e ea ought that [ lay the whole blame on the professors.
y are to be blamed for accepting or retaining a position in

a vicious system, I leave you to j i
: ) udge. It i i
responsible for this state of affairls. ; = the system that s mainly

As in i ..
copies of Englies‘;xerizstt'?m'g else, our training institutions are third rate
we depend upon fol t‘mon? of the previous generation, So long as
it must remat so rellsgner; or. foreign educated men for guidance,
himself to Indian co.nd't'y the time the foreign educated teacher adapts
influence, the educati 11:>ns, gathers expericnce and obtains sufficient
remain more or L lOnah world has undergone a change. But his ideas
éollege, To give O:: e:( e same as those he received when he was at
knowledge, since the ;m.ple. from @ field in which T have special
reaching modification begm'mng of this century, profound and far-
rinathematics have t ks oL m.the aims and in the methods of teaching
we are e o ]a en place in the Western World.  But, in India,
ago.  Wirere ch ess exactly in the same position as we were 30 years
; Dere changes are made, they betray a very shallow knowledge
of the principles behind them. o8

gducate’r};;{:‘? l:f,t]u:t as our educational system was designed not to
designed to improv .throduce clerks, so our training colleges are not
produce anothfr ki:denfer the theory or practice of education but to
ing the policy or fixi ¥ Clel'ks'. Teachers have no voice in either shap-
methods of procec;:g tbe';urrxculum__not even in choosing their own
bidding. So much re-h .hey are mere hirelings to do their master’s
India the author Bso-t -at 'n one of the widely used books in South
the policy and fix ef:,nb by saying that there are other people to shape
there only to learn b e curriculum, and the prospective teachers are
Lack of teined ¢ ow best'they can do .their alloted work of teaching.
education. To ivzad;ers 1s a convenlenl excuse for not expanding
tutions have to begewa:);il air of sincerity to this excuse, training insti-
of what prevailed inaE l; red- Naturally the organisation was a copy
nity or facility was o f\nd at the time. Very little chance, opportu-
training institoti given for real improvement, Practically all the

g institutions are under the direct control of the Government.

In a subject ¢ it i
ountry, it is dangerous t iginali i
g o allow i
ence of thought to prevail, originality or iniepend:

College’r;?liughattl;)s fof training colleges is lower than that of an Arts
Training Insgtitut'e ?rmer deal with Post graduate study. The staff of
teachin i tions occupy more or less the same position in the
§ prolession as that of the teaching profession among the various
professional bodies like law and medicine. &

TEACHER-TRAINING 7

The American Teachers are described in these words:—

“Teachers' colleges, it must sadly be admitted, are poor in the
brains and distinction of their faculties and in the abilities of their
students. With a few brilliant exceptions the distinguished scholars
and teachers of America are found everywhere but in the department of
education. The ten-year study of education in Pennsylvania, just
completed by the Carnegie Foundation, shows that by standard tests,
the abilities and the achievements of students going into teachers’
colleges are helow the average either for other professional departments
or for college students generally.”

Things do not seem to be very different in India. It is common
knowledge that very few take to teaching if they can find any other job,
And even these, I know, consider employment in a training institution
as a punishment unless they are put there to give them a promotion.
I know, that in 2 number of cases, men from the Arts Colleges and the
Inspectorate are transferred to Training Colleges as a punishment.

Among students, very few go to training institutions with the
object of equipping themselves better for the profession. The object i3
to get the Label L.T. or B.T. or B. Ed. so that it may be easier for

them to get a job.

Naturally therefore, the organisation, the teaching, the learniog
and the examining fell into line with this supreme object of labelling
some people every year B.Ts'. and M.T’s. The theoretical aspect of
teaching is given the greatest importance. It is here you can get the
greatest success, pumerically speaking, with the least effort. You can
easily dictate notes, and produce results by examining the candidates to
see whether they have mugged up yout notes. In most of the umiver-
sities, the papers on subjects like Principles of Education, Educational
psychology, Hygiene, School administration and General Method in
which reproduction of notes can carry the day occupy the most import-
ant positions, sometimes they carry, four-fifths of the total marks. The
papers on the teaching of special subjects in which an intelligent appli-
cation of principles way be required, play an insignificant part if at all,
in the Examination. Even here, very often, a mere mechanical appli.
cation of rouatine methods is more useful than an intelligent and a
critical application of the theoretical principles taught in the class room.
So much so that in the ccurse of a discussion two of the principals of
Teachers’ Colleges declared that the Subject lecturers need not be good
at theory. Some people seem to go further, In some of the univer-
sities the subject lecturer is neither good at theory nor has any repu-
tation as a teacher in a high school, Recruitment to the staff is made
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more often than not, on communal, political, administrative or other
irrelevant consideration than on the fitness of the man for the place.

As the main object is mass production of labelled men, and the
method, written examination on the dictated notes, one is not very parti-
cular about the number, qualifications and method of admission or the
duration of training. In one of the premier colleges in Madras, as many
as 200 teachers are manufactnred each year. How the college was
able to give to each of these 200 students sufficient amount of Teach-
ing-Practice required by the university is a mystery. The average num.
ber admitted into each college every vear is about 90. The duration of
training is about 9 months. One of the universities, I am told, trains
teachers in about four months. Apparently, the argument is, if dictat.
ing of notes and examining on them, is to be the method, why waste
9 months over it.  All this is possible because we have not yet realised
that in the professional education of teachers, just as in the profes-
sional education of doctors, there should be an intimate and constantly
interactive relation between theory and practice.

Such is the presant state of affairs with regard to teacher.
training in India. In suggesting reforms, if I confine mysell to some of

the most important aspects of Teacher-Training, it should not be
thought that no other reform is required,

' Experience has shown that sending students for
teaching’ after a course of .the

often more harmful than beneficial.
change,

‘practice
theoretical training is of no value and
It often intensifies resistance to

. If mere verbalization and empty generalisations are to be avoided
m.'th'e teaghing of educational theory, and if we really believe in the
p.rmclple ot ‘learning through doing’, the theoretical stud;' and discus.
sion .should be based upon direct and as far as possible, on immediate
experience, in class room situations., These experiences are to be got
by ‘both observaticn of and participation in the actunal teaching going
on in the co-operating school or schools, for a sufficiently long time.
If this observation and teaching are to be useful, the student-teacher's
work.?hould not be determined by any other consideration such as
Prevailing practices of the co-operating school, the established CODTSES’
of study and the convenience of the headmaster except that of providing
the student with suitable experiences, and ths teaching done in the
schools should be under the direct and full control and guidance of the
theory lecturer concerned, 1f this plan is to work effectively, the
college aud the co-operating schools should form one unit, The perma.
nent teachers in the school should really be assistants to the professor

TEACHER-TRAINING , 9
concerned. These assistants, in course of time, will become professors
in their turn, v .

1t has been found over and over again that the. masl,m:lgain-
students in Lecture rooms does not train teacher.s. 'ProfeSSl.Ol;?;l 'd;aps
ing is largely individual and should. be based maml.y.on thz in ':jwnce iy
own experiences. To ensure this, clc?se supervision and gul af e
students' work is necessary. Over.loading the work of the plro'et "
will defeat the purpose. My experience is that unless h.e falls mhoan
stereotyped mass production formula, no professor can train more t
15 students. .

At present there is no correlation between general educauotr?a:
theories and the work of the subject lecturer. 1f theory and prac 1cf
are to be correlated, there is no place for a separate Professor o
Educational Theory in Teachers’ Colleges. Ever.y one of the professotr:
i a professor of educational theory and.the a;?phcauon of th; theg;yec.
the practice in his own line of work is his special field. As the prosp :
tive teacher should not only learn general theory but also the ap};‘)‘ i-
cation of this theory to his own special line of work, itis bette(;'. f%r tnhn;
to learn these things from the same professo‘rs. 1 'wouldb.nilt eand
students into groups of 15 each according to their special slu Jeuds e
entrust the training of each group to a separate professor. In c;(; ; :
promote coordination of effort the several Professors shou l te ;r;
frequent consultation with one another, Occasionally, common lectur
to all by each of the professors may be arranged for.

You cannot do any of these things effectively in a short period of
9 months. The period of training should at least be tw‘o years. Thesc;
and other suggestions, 1 have: endeavoured to put in the form o

resolutions THE RESOLUTIGNS.

() No Degree in Teaching ot Education should be given‘ by
any University or recognised by the Govt., if the eandu?ates are r.xot
required to have undergone at least a two years course in a training
college after graduation. R f

2) Every candidate should have done at least 60 hours o
" ching under ordinary conditions and under the

. .t .
sadisfactory shool-iet guidance of the staff of the training college.

direct supervision and :

(8) The practising section and the co-operaling schoo! cln-
schools and the Training College ShOl:l]d form one unit undehr a single
control, and the organisation ar.)d teaching should be under the super-
vision and guidance of the training college staff.
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4 . .
the suc(ce)ssf:;h:e s;aff of the Training college should be recruited from
cection ot ;c ers in high schools, preferably from the practisio
: e college who have shown originality, initiative and scholarg.

;hip.

(5) There should b
every 15 students, e on an average at least one professor for

Indianised English

By Sr1 K, S, VENKATASUBBAN, B. A., L. T.

Those w
ot a bez)osl::wekre;d I?roi. Amarnath Jha's address would have
e e inu:h y his advoc.:acy of the admixture of Indian
bis has proveked s e use of English language. This statement of
g o proveLs tocertaul\ amount f)i commentary and criticism which
e e | k.c?insxﬂef. While some people are of opinion that
speaking'and oo ind of 'mterferent:e with the established rules of
o o o certn. ing a foreign language, others are not wanting who
recesans o d:l'n :rlnount of alterations and additions are not ouly
nhossus . sffta e Hence we will try to examine how far such a
ge is permissible in the case of a language like English.

Befo ecisi i
enquice inmrtehew»:btfome to a dﬁc‘lS)On in the matter it is necessary to
objects of studying a foreign language such as English,

m T

language ; } To \jnderstand the language as spoken by a native of the
{2) To read and o

and (3) understand books written in the language;

: To acquir ili : .
Mnguage. quire the ability to express one’s ideas in the foreign

Grantin .
guage, we havegr::xittthe a‘i)m‘re are the aims of learning a foreign lan-
three aims.  Now it 0 as T\hat is ll:!e relative importance of the above
ed with a foreign langc;es,wnhout saying that any one who is acquaint-
the power of understfnz'be must possess, in a tolerable degree at least,
essence as well.as the Ing ?Peech in that language. For speech is the
and unless the power ;n§st 1mporta'nt means of expressing one’s ideas ;
powsr of derivme & 0 underst'fmdmg ‘such‘- speech is cultivated, one’s
power of undérstgndil:aowdkdge is curtailed to a marked extent. Such
person usin the ] g depends upon a number of factors, such as the

using anguage, whether a native or himself a foreigner ; the

minority of people, opportunities for hear

-aequisition, but, it must be admitted, not with
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kind of vocabulary used; the ease or difficulty of the constructions
employed and so on. We need hardly say that this power of under-
standing is fairly well developed in the case of Indian pupils except -
when they listen to the speech of an utter foreigner whose speech is
very alien as regards both pronunciation and intonation.

The second object of learning a foreign langaage,. viz:, the power
to read and understand books written in the foreign janguage, is 1o
doubt a very valuable one. This power is cultivated to 2 rematkable
extent, so much so that many of our students derive much of their
knowledge only though reading books. Thisis but asit ought to be.
Considering that English is a foreign language spoken by a very small
ing the spoken language are
few and far between and hence students are obliged to depend upon
books and magazines for much of their information.

The third aim, viz. the power to use the language as the

foreigner does, both in speech and writing, is no doubte valuable
in the easy reach of all.

ho have the rare gift of asing a foreign
Janguage as the foreigner does, the great majority come to possess a
tolerable ability in the use of the language for practical purposes: It
is just here one's native words and idioms find their way into the writ-
ten or spoken language of another, Nor is this phenomenon a strange
one. For have not the Americans, the Germans, the Frenchmen and
others who have practised English introduced certain peculiarities of
their own into the language of the Anglo-Saxon people? Such being
the.case, why should we fight shy of introducing certain new words or
idioms into the English language, seeing that the language has come
to stay in India for over a hundred years and that it is not likely to be
given up in favour of any other foreign language ?

Apart from such considerations, the very history of the growth
of English shows that it has never hesitated to borrow words freely
from other languages both classical and modern. When words like
punkah, ghee, pauper, pariah and chota hazri have become common
parlance and some of them have found their way into digoified writings,
why should we shut out other words which may be trying to find a
room in the world’s biggest language? What applies to words applies
to a limited extent tO idiomatic expressions. Of course idioms are
autocrats and they can't be meddled with easily. Still in a living and.
growing language such as Eaglish much harm is not likely to result by
introducing just a few turas of expression peculiar to 2 people in the
midst of whom the languageis being spoken. Judged from this point

Barring a few exceptions W



12 THE INDIAN EDUCATOR

of view Prof. Amaranath Jha’s suggestion will not be so revolutionary,
as it may appear at first sight. However, we should guard against the
introduction of too many new and foreign
likely to detract from the quality and grac
it to the level of so called pidgin English,

words and idioms which are
e of the language and reduce

From the above discussion one important fact emerges, viz,, that
we should lay greater stress on the practical aspect of learning a
foreign language rather than on the theoretical aspect which has held
the field for a fong time. Our Universities h
Stress on the study of linguistics.
have set gre

ave as a rule laid great
So also onr educational institutions
at store by thz study of grammar, etymology, syntax and
S0 on. It is high time that we changed all these, at any rate in the edu-
cational institutions — high schools and middle schools — where
English is taught not so much for its cultural value as for its utilitarian
value. Accordingly we should insist upon our pupils reading more and
better books in the language. The scholarly and detailed study of the
language involving all its aspects must be left to a few who have spe.
cial aptitudes for such study. The great majority of our pupils learn
the language solely on account of jts atilitarian value. By this it must
not be understood that the study of great poems apd plays should be
omitted from the curriculum of schools and colleges.
have a place but a limited place.
used to be overdone in the past.

These certainly
So also the study of grammar which

- In conclusion, it must be said that the emphasis in the teaching
of a foreign language must be shifted from the purely academic and
cultural to a more utilitarian and appreciative point of view which
alone suits the majority of our pupils.

{i:.

" The Medium of Instruction
in High Schools

By Sri V. P. NATARAJAN, M, A, B. T

There was recently a well-reasoned protest by Sr.i T.P. S;lméa(s)a
Varadan of the S.I.T.U. against the Eroppssfi llcar;;:eli:)ast:::ct;)()fnti: ngh
instituti other-tongue as the medium . 3
lsr::sttllc:slt;ng gl:nsr:quent ong certain difficulties actually e?(perlengeisﬁ
imparting instruction in the mother-rongue perhafp.s, there ;‘s ap w[;ﬁCh-
to cancel the G.O. and allow the school authorities to choose h -
ever medium of instruction they prefer. The problem of thef meh m:m
one bristling with difficulties, and it is a wise move of the forthcoming

i ishi Valle
Madras Provincial Educational Confer.ence t‘o be held at Rishi Va y
to have chosen this subject for open discussion.

Agitation for the institution of the mo.ther--tongft:e'as t,h:S mreodtx;ttr;
in High schools was set up long ago. and in spite oh v:g;:tr A’ t[:) oLests
from the Pro-English faction, the then Government td?ug o
the compulsory introduction of the mother-tongue medium

’ jon i ili 1 and
gual areas, allowing a slight concession in the case of bilingua

i imi eriod
multilingual areas and in respect of certain schools for a Ilbr?ltec:ot)npu‘.d
and in the case of Commercial subjects. They were probably p

i dium
‘to this by the almost universal feeling that the mother.tongue mediun

i i i is was
would prove to be a panacea for all educational ills, and once thi

: ‘ 1t i dar
‘done, hdthl'ng more need be attempted to rationalize Secondary
L

i i ional
Education with the exception presumably of mtroducmg vocat
’

i d
subjects. That their presumption was i.aulty and unfoundedthles Ept:ol\;:h
by the fact that there is still a feeling that to revert to g

‘medium is after all the best way out.

Why this feeling? The foremost reason is that the prove!xi':;:nl
link between the High schools and the Universities hasd.beenin;:::e am)i'
broken by the introduction of the mother-tongue medium 1t

] dS
i f the I:"ghbh medlum 4] the e"'d“‘ to“

h . i igher
SRR Even if a pupil does not intend  pursuing highe
g:iivi:l:“:ﬂzsrpl;:::is(;g school, the mother-tongue rfnf:du:im is z: bial:kit:]a*::l;

N blic or business offices, the' result o .Inadequate
en.termg m]t_o,hpu There is a belief that with the elevation o'f the mother-
with El;ig lsl'i'sh has suffered a set-back; no doubt, there 1§ the. arg,lf.
tcmgtuet'hatnéiaow that pupils have to learn non-language subjects in their
men
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.mother-tongu.e,, more time can be devoted to English, and hence an
improvement in English is bound to occur,

would find that the reverse is the case.
mu.g‘ging up a few rules of Grammar, the pupil is helpless in the art of
writing even a short essay or a friendly letter, as the Report of the
Madras Public Services Commission shows; the absence of t[f)xe facilit

to read a few well-written books in History and Science tells adversely
on th.e pup.il's command of simple lucid English. 1t is true com rehen)j
ston is easier if the mother-tongue is the medium of instruction ;pbut of

;hat. use is i-t if a‘pupil passes in five subjects and fails miserably in
nglish, wherein he is expected to score 40% ? '

but in actual experience one
Confined to a single text.book,

'mediumo?: rxlulz:;tzixffgument has to be considered why the mother-tongue
Algebrn ond G sfactory. I[.) the case of subjects like Ele. Science,
b @ e.ometry, Physics, C.hemlstry. Botany etc. the time-

ured and universally accepted scientific terms and symbols have to
be replaced by prodigiously long, unintelligible and sometimes obnoxi-
ous vernacularised versions. True there is the provision to impart the
English term corresponding to the vernacular expression; but will it

f’;O’t Save time and energy and avoid useless mental labour and fatigue
it this cumbrous process is done away with?

A wis-e solution to this problem would be not to leave the choice
,of thfa 'medxum to the school authorities, which would mean lack of
simplicity and uniformity; but rather one of the alternatives suggested
below. The first alternative is that imparting instruction in the mother-
tongue should stop with the end of the Fourth Form course; English
alone should be the medium for all subjects in Forms V an’d VI and
for answering the Public Examination papers.
in all’subjects can be attained by pupils before they leave the 1V Form
and fl“ this stage, the mother-tongue also can be the proper medium:
.But in the later stage, if English is coupled with necessary explanations
.l:f the .mother-to.ngu‘e in. the class, the best results can be expected.,
ter all the Public Examination papers are so set that only word-
answeis or at best answers involving only a couple of senteynces are
ffeq:ued; ‘and .the brevity and precision of answer can be best achieveci
'lto:,- e medmrfr is English. Al'l the difficulties ranged against the mother-
gue .mcdlum naturally disappear in this case. The second alter-
'natwe 1s that Elementary Mathematics and Grouvp A History and
»Geogra‘phy alone need be taught in the mother-tongue, since in these
»svubj'ects alone the pupil finds difficulty of comprehension and these aie
~no.t intended to serve as preparation for University courses. Elementary
Science and Optional subjects should be excluded from the puiview of
'th'e mother-tongue, the former because of the difficulty of scientific

The general grounding
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terms, and the latter because they constitute the preparation-stage for
collegiate studies. A via media like this is bound to be preferable to
either the complete wiping out of the mother-tongue medium or the
further intensification and extension of the same to the detriment of the
interests of English, the pupils concerned and the future of University-
education too.

Sanskrit Teaching in Schools

By Sri D. V. CHICKERMANE, B. A., B, T,

——————

The place of Sanskrit in the curriculum of Secondary Schools in
‘the province of Bombay, has changed many times. From a compulsory
subject for the Matriculation, it was reduced to the status of an
optional subject and then again made a compulsory subject. Its aspects
of study have also changed. Once, emphasis was placed on gram-
matical study to such an extent that a pupil had to memorise a good
deal of grammar and mostly irregular forms which were purposely asked
in the examination. Now the emphasis has been shifted to the study of
literature. Selections from the works of standard authors are pres-
cribed by the University. Pupils have not to bother themselves with
grammar, Now they memcrise the translations of texts given in notes
and guides which are available in the market.

Inclusion of Sanskrit in our school curriculum is justified mostly
for its cultural value, It is but right that our children should get a
glimpse of our ancient civilization and literature. They should read and
derive pleasure from the writings of Sanskrit poets. The study of
Sanskrit has a historical value as it throws light upon our traditions and
customs, and also our religious ideals.  Our fore.fathers’ thoughts and
doings inspire the younger _generalion.

There ate other reasons. for teaching Sanskrit in schools. A
study of Sanskrit is helpful for the study of the regional languages.
Some of these are derived from Sanskrit, for instance, Marathi, Gujerati,
and most of them include a good many Sanskrit words in their
vocabulary, The grammatical structure of the derived languages is
almost the same as that of Sanskrit.  Techaical terns now used in the
regional languages are coined from Sanskrit. Hence some grounding in
Sanskrit ought to form part of Secandary education.
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; Tbere.xs much difference of opinion about the methods to be
u:ed'm ‘teachm; Sanskrit. The usual method is to begin with a study
;J)rgr;rr;,ma(;. thl': translatic:m exercises to illustrate grammatical rules,
Th.is me:;: grkars Sanskrit books are written according to this plan.

od may be regarded as logical though psychologically not

sound. Study of gramma :
.. r becomes tedious i
nities to read literature, us and pupils get no opportu-

in somf:é:SO?SSUb'Is‘t};mte for this the direct method of teaching is used
of teaching En ']. : e mefhod of teaching is modelled on the method
on simof 8 -nglis to. beg.mners. Pupils are tavght to talk in Sanskrit

Ple topics. This kind of oral work is done for a year or so to

give pupils practice in Saaskrit i
. . ‘ conversation. i ‘
literature is also taught through Sanskrit 17 Mgher stendards

leamin:}:,ef gSr::tka'dv.antage .of the direct method is that it makes the
theic abilty to tak in Sansheit, - But_ 1e wgher wommdnte o e e
their . . Bat in higher standards it i
::IE,?;:: Eufglls to understand literature. There is always the :a:gitc::
'themselvei i“étealcﬁers as well as pupils. Teachers cannot express
fnd s anskrit as freely as th.ey can in the mother-tongue, Pupils
ré to grasp the explanation given in Sanskrit. Their under.

| standi it is i
ing of Sanskrit is restricted to routine questions and answers

others expressing themselves

T _

. ilShhe case of Sa.nskfxt 1s not similar to that of English, The
p ear.Spoken English in and butside the class ro

Thus there is the process of unconsciou fng on o

ously which prepares the

e ften,
. s assimilation going on continu.
pup];l for free expression and nnderstand.ing
. But in the case of § i

ot : anskrit, beyond one
o htourz of hearing spoken Sanskrit, in a week, pupils have no
_ £ O hear spoken Sanskrit. Thus the language habit is not

‘develo i i i
ped in a year or two when literature is taught, and if it is taught
=)

thr y . . .
ough the medium of Sanskrit, pupils find it hard to understand, much

less to appreciate. H
. ence the teacher has to suppl i i
by free use of the mother-tongue. Ppement his explanation

ok :I‘he dlrect. method would be useful it we wanted our children to
hslpin l:h'iiansknt. 'But obviously no one expects this. We aim at
g children to understand and appteciate Sanskrit literature. Thus

it i : i
S to be presented to them in such a way- that they can thoroughly

under i is commni i
stand it. It is common experience that a foreign medium hinders

th ing i i AD
.a'devfza:p(;ng. Power o.f pupils and hence the use of the mother-tongue is
‘ ated in teaching school subjects. In Sanskrit also the same

difficulty would crop up-if any medium oth

er than the mother-
were to be used fot teaching literature. ther-tongue
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Hence even if the direct method is used in the initial stages to
develop pupils’ vocabulary and familiarise pupils with common types of
Sanskrit sentences, it would be advisable to teach literature in the
higher standards entirely through the mother-tongue,

Class Teaching.

By Sri V. V. DIVEKAR, B. A, B. T.
— P

So many methods are now in vogue and the individual teaching
is given so much importance that one feels very much the deplorable
state of things still prevalent in our country. Not only is there great
lack of literacy among the general public but also there is the absence
of sound methods of teaching in our Primary Schools even to this day.
In nooks and corners we still follow our old Pantoji methods and
students are taught at the point of the rod. But happily I must say
such a state of things is now fast changing and it may be hoped that
er it would be for all. Discipline

the sooner they are changed the bett
its absence,

by love was, and, even in some places, is conspicuous by
and the rule of the rod is supreme.

Leaving apart the different methods, we at present use in our
schools, primary, middle, and, secondary, the most popular of them viz.
the system of teaching by classes, as opposed to individualistic system
of teaching. Grouping students into ceveral forms has its own advant-
ages as well as disadvantages. Stndents who have passed a certain
test are all grouped together, irrespective of their special aptitudes,
tastes, distastes, likes and dislikes. No one takes care to examine them
intellectually and tries to find out their I. Q. Hence it so often happens
that students almost of the same age but with different 1. Qs. have to
receive the same kind of instruction being grouped together accidentally.
This means that the brighter students have no scope to show themselves
off and to improve their mental outlook. Let us take for instance
a concrete example. A teacher of a certain class has set some assign.
ments for one week. The cleverest student in the class finishes the same
in 2 days and the dull boy in the class cannot finish the same even in a
week. As the teacher is responsible for the progress of the whole class
he cannct in any way proceed unless he finds that the class as a whole
has completed the work assigned to it. This works as a great handicap
on the progress of brighter students of the class,
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But on the other hand under the Dalton Laboratory plan or,
for the matter of that uader any method based on Individualistic
method of teaching, the student soon after he has finished and has
worked out the assignments, finds that there is other kind of work
waiting for him and he engages himgelf in finishing the same and improv-

ing his mental equipment. Thus the elass system of teaching does not,
In any way, aid his mental development.

Now this arrangement of
advantages. For example,
Time Table becomes e
ta the whole class
required under this 39
school presents no
Individualistic system

pupils by classes has also its own
under this system the arrangement of the
asy as the teacher is expected to teach one subject
at a time, and, as no experts or specialists are
stem to teach subjects the Wanagement of the
difficulty. But under the other system viz. the

of teaching under which the teacher is supposed
to be ‘a guide, philosopher ang friend", to the student, the teacher has to

study individual aptitudes and cater 1o the special needs of the students,
This kind of teaching requires g big laboratory, special apparatas and
specially trained teachers,

When we divide p
under the same teacher
experience that where

upils according to classes all the pupils come

at one and the same time, and it is found by
as some learn, others

Under the system of
cultivate the habit of feeling
feeling or ap espirit-de.corps ig
own way, an educational value.
debates or inter.class matches
works as one man and tries to kee
trophy which their predecessars

- tezching by classes the students
that all are one and a corporate
generated in them. This has, in its
Especially when there are inter-class
in spellings or games the whole class
P up their reputation or the shield or
WOh.‘

When we have the system of class teaching, naturally we have to
Institute examinations to see whether the students have assimilated what
they were tanght in the clags jp the course of the year. Hence the
holding of eXaminations becomes so every essential and necessary,

renowned
wn value and that they
It may be granted that an
ss of a student, as_it may
tion the student may get

are like mile stones on the path of progress.
examination is not a good index tg the progre
so happen that at the time of the examina

® 1
CLASS TEACHING

Besides, the questions that one may b.e asked to an's!wzt :::Z
Tervone St those that were well studied by the pupils or
Just happen to bfi nts, Hence naturally such students get an aflvan-
expected by the Sm'vhe' (‘)'ld not study those questions, only b)’. accident,
tage over .lhose “d;)ly admitted that examinations are not relr{fble tests
Hence i YV.IH be re® s. Butin spite of all one may say, leaving a‘pal;;
o pupils pfr(::gt::zc.e in such examinations, it may be readily admlttzl
the elemef‘t tci’ons have come to stay and that they are a necessaryse:n;
that ;x;rtsmtl: be endured as that cannot be cured for.the present. onothe.
::1': ag: I read an article in the Progress of Ed“c“'-’:n;. fno?;l‘:t‘ article
unreliability of examinations by P"Of'. M. R Paranijn:ﬁon had proved
he writer tried to prove how the matriculation exam of them fail
:o be deceptive, as those who fail are not a-ll dull but s;nm:he books on
onin to chance or as they themselves .say, 1ll-heal_th.d o by S Philip
. Eximinations ” and ¥ On Examinations E:fa;n:ne e z;xatexamina'
Hartog and others the joint-editors have also tm:f cohg)ldrm' o b
tions are not good indicators of the pilif;g::z:k (:iﬁring the year has come
RO o ke;P::_i i: :::;:ir:e:fdatsubi an accurate recorfi, of a puP‘li:
mtokVZi:ien:nthe ylear as it is an accurate index of a pupil’s progress
wor ¢ .
school.

i mn
Another advantage we derive from having t'l:c ;:r:ast:)et'e:rce};eci
is the introduction of the monitarial system . where e ihe
sys“:m ; he class who is generally the first bey and na ety
momtf" lc;f tmestudent in the class acts as a supervisor cff me‘](]: s:)sOt e
ot mn:) 1gl(:hy influence over his companions, . But this wlu(iem Lo
e’:)es:tii)lt uf::ier the individualistic system of teaching ashe:/ery ]
fo ahct on his own initiative and be guided by the teacher.

. introduc-

Whatever the advantages to be denvec? by o8 'frl?n;);:et;ken very
ion of the individualistic system of teaching whic the Dalton
n.on ° der the methods now in use in the West e. g Method,
big strides un i method, the Kindergarten method, the Project f things
Plan, Montessori e f’or the present, under the existing state ct)he ost
of tlh?i'c;reé;;y sr:‘stem ,of teaching by classes only SF;n;f * i)/;‘e should
in India, : e our ideal N
suitable. However, klh‘:rosgt::;dalzz; lt)he paths chalked out ;;;t::
try our best to 'm?sts of the West, in order that we may p:::ng the
reno‘g‘;‘;:e:fou‘:;l:g;nour cherised goal of an honoured pl‘ace a Do
soun

progressive nations of the West.

P



The Public School Program

in Health, Physical Education, and Recreation
(Concluded in the last tssue.)

———————

B. Intramural Athletic Program and Recreational Clubs.

| ‘The program described in this sec
education activities sponsored b
conducted

tion includes those physical
¥ pupils within the school which

oo . | .which are

et dntsxde ,cff the regular physical education class. Intramural

and recreational club activities constitute such a pro

1.

be provide

should pr

secondazr.y SIc{g::);elatno?al .clubs. .hana an important function in the
peeonary O ioster participation in those activities which do not

1ouid not lend themselves so definitely to a competitiv
program. Examples of such club ac -
hiking, camping and dancing.

gram.

dlr'm;m:ral activities in a variety of games and sports should
- 1;1 [ot elementary an'cl secondary schools. Such programs
vide lor voluntary participation of all pupils.

. e intramurzl
tivities are: riding, skiing, skating,

3. Pupils should partici
such activitie

The develop
program,

pate in the organization and cond

ticip : uct of

;er::ndefr the.dlrectlon of interested and qualified teachers.
ot pupil leadership is an important aspect cf the

4 I .
Facilities and equipment for conducting intramural and club

activities should be i .
and girl groups. provided, and should be equally available to boy

5. .
should he Ayvar;is for winning intramural contests, if given at all,
awards sho Sl:jmg ® Inexpensive, and of little monetary value. Such
uld be made to teams rather than to individuals, and should

6. Coeducational p!
natural outcome of a well-pla
and girls.

aydays ar?d sports days should be the
nned physical education program for boys

C. Interschool Athletic Program.

to brinAg P;;(g):,a;maofbecllucation Should.be conducted in each community
program and its relatie ter understanding of the total physical education
communities th . on to interschool athletics. In some schools and

ere should be a shift of emphasis from interschool to
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intramural programs and other desirable club activities. More youth
should receive the benefits of a well-directed athletic program.

1. The interschool athletic program should be considered an
integral part of the educational program, and as such be provided for,
and be completely finaneed by school boards, and be completely admi-
nistered by school officials.

2. Coaches should be bona fide members of the faculty, and
should be trained and certificated as physical education teachers.
Couching is teaching.

3. Interschool athletic leagues should be confined to the senidr
high schools. They have no place in the elementary or junior high
school.

4. Playdays may be conducted to bring together pupils in
different elementary or secondary schools for socialized participation in
games, no school chamipionships being involved.

5. The health and welfare of pupils should be of first considera-
tion in planning an athletic program. To protect and promote the
health and welfare of competing athletes, the following conditions

should be met:
(a) Adequate medical examinations for all athletes at the begin-

ning and during each season of participation, together with medical
service at all contests. _

(b) Following an illness, the readmittance of a pupil to partici-
pation only on a doctor’s recommendation, and under his supervision.

(¢) Selection of contests which will not overtax the physical
capacities of immature pupils.

(d) Teachers well trained in the fundamentals of the sport
involved.

(¢) Best obtainable protective equipment for every participant.

(ft Ample time for conditioning and training in fundamentals
of each sport.

(g) Competition betwecen teams of comparable ability.

(k) Standardized classification (on such bases as strength or
age, height and weight) and eligibility requirements.

(i) Playing seasons of reasonable duration, with no postseason
contests. No preseason game should be played until athletes are well
drilled in fundamentals and are in excellent physical condition,
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(/) No state championships.

(kY No interstate competiti
et
near state borders. petition except between schools located

(' Confining con .
state. 8 tests to small geographic areas within the

{m) Limiting bo el
ys to partici : .
separate sport seasons. participation m two sports per year, in

(1) Adcquate s . .
athletes. q provision far medical and hospital care of injured

6. Interscholastic boxing should not be permitted.

7. i
T ’f}he state depar.tments of education should be represented on
ugh school athletic association boards of control.

8. fous .
boys shauld ona mvttgtlonal meets or games. Juanior high school
of int not compete in American football.  An extensive program
ramural activities is strongly recommended.

9. .. .
ional evenltnterst::.hool [competition for girls should be limited to invita~
nts, < le_ﬁy in the form of sports days or playdays where
mass participation is emphasized.

10, All girls’ athletic activiiies should be téught, coached, and

IlI. Recreation.

8“idan£h:fs;:::; l;e(c)smli;)-f ‘2““-” agencies interested in the training and
In such a position thp in desirable and wholesome leisure pursuits.
for recreation, but sho el;clmol does not assume complete responsibility
program with othy uld exert leadership and develop a cooperative
contribution t r governmental agencies. The school can make its

O recreational education by adopting the following policies,

L, Th i
team. natureestre‘;:reat'mnal aspects of art, music, science, literature.
o nature udy, mdus.tnai arts, bhandcrafts, dancing, sports, and
uld be taught during the regular school program, |

2. Ree j
cipatio. i sue }:'ean‘m??%l programs may be organized for voluntary parti-
e n ?[' gcnvmes outside of class periods, Leadership, equip
t 1 .
acilities should be provided for the conduct of such aétivities

3. The school pl ,
use in the community. ptant should be made available for recreational
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4. Adults, as well as children and youth, should use the facili-
ties outside of school hours under competent leaders who may be
supplisd by the school or some other agency. Such use of school
properties should be encouraged and promoted by school administrators
and boards of education. Taxpayers have huge investments in school
plants. These plants should be continuously available, if needed, to
serve citizens of all ages.

5. School districts and municipalities should organize year-
round cooperative programs of recreation for the community, in the cost
of which both may share, and in the administration of which they should
cooperate. Summer and vacation programs of recreation should be

included in this arrangement.

6. In rural districts the school often represents the only agency
around which a community program of recreation can be built. In such
situations the teachers and school board members should initiate the
organization of the leadership for the rural commuaity in a schoel-

"centered recreation program.

7. Recreation directors should be trained in this special field of
leadership, and should be certificated for such service,

Personnel and Leadership.

All persons engaged in leadership in the field of health, physical
education, and recreation should exemplify high standaids of personal
behavior, be reasonably well-skilled performers, have a fine degree of
personal health, have well-balanced, well-integrated personalities, and
be well-trained for their positions in accredited professional schools.
Fine leadership is particularly essential in this field because of the
intimate nature of the contacts with pupils and the unusual opportu-
nities for influencing their behavior and attitudes.

In order to develop such a school program of health, physical
education, and recreation, as outlined above in this report, it is recom-
mended that state departments of education should have on the staff of
the state superintendent of public instruction neceseary trained leader-

ship that shall provide guidance, supervision, materials and helps

essential to guarantee an effective state-wide program that will eventu-

ally reach every boy and gicl.



Whither India ?

By DRr. IQBAL NARAIN GURTU, M.As LL. D,

) presef‘:;ull;:ixfa nt:hese are truly hours of destiny that count, for we are facing
tho tuto of Ton henace and a fPture full of uncertainty. Tor good or for ill
N oo otd Ofa. : n.p;?en? to be me.xtnca,?)ly bound up with the fate of England.
onwe oot ©f asbunshy'or so.pl_nsm with resounding appeals for self-depend-
oo i';sp 8 ou c?f‘thls posmo_n. India has at present the double burden
et i tie w:\;vdn pohb'wa,l and soc}ul ?roblems and of bearing an honourable
P the wor 1 c_onfllct and keeping itsell safe from many younger and more
. ggr?s.slve imperialisms that are threatening it from all directions snd whose
ambmo.ns are ns wide as the world itself. Already groaning under the yoke
of fox:exgn subjecbion India has to face the domestic problems of erass povert

and dxs?nse,. of inertia and mental bondage, of the barriers of caste and tbz
ev:‘r widening gulf between different communities inhabiting this fair land
::)nx:bo‘;Na?uﬁe has helped so well but which man has served so ill.  Its forced
& h:s i w;h tt%:e ?Vesb cannot bruthfully be said to heve been an unmixed evil,
o 0 certutn respects been also a blessing in disguise. Notwithstanding
bn. ia’s mental sla.v.ery to the West this connection has materially helped to
f:::got:boutl ag. Irfdlan R.enaissa-mce and has ereated a tremendous urge towards
s de!:. . ndia is now in r'euht.y f;eeking its soul, although for the moment
e O per quosstmns of !1(3 which engaged its attention in the past seem to

ve‘ een set aside, and it is much more occupied with problems of out

efficiency .and of politica and economics. The pulls in different and oft N
contrary directions, aud the uncertainties and struggles of the preseut (:;vi(::

their unavoidable com i i
. promises, inconsistencies ypocrisi
travail of future India. s Rypocrisies, merk the

aorman’fl;idblsxlr;es ul;xdoubtedly require that we should no longer rewmain
o iRt apy -uh must become alert, watchful and active if we are not
bo porish ¢ tha n;tlon. But never \\':LS; there greater need cf disciplining
o e b0 ? ar uous. bfask of ha.rd and independent thinking. It is difficuls
o a :ye;otm tlradlblonal habits of thought and mind, but it is no less
ol o 3is l:i)e px:essu.re of cun:ent thoughts and the hypnotic effect of
e w;)izgk:m- :h \beh its emotxonu! appeals, and of slogans and crowd
te:ms s b ga e:; strength by repetition. While we must think in
fopms o ‘ rrow w. nob of. vesterday we cannot allogether forget the past
N mt a8 created certain definite conditions in the present amidst which we
Wa(.:;eld ok:v:r:kufjr tll';e fu:-ure. We must cultivate tbe elasticity of mind which
o Hoep | du:t ‘[;e. o ne\Y needs, but we have to be eareful not to throw
brony o0 the & e‘ugdthe rich apd acoumulat ed experisuce of the past and
rejection of ever;ebh?::lcild ‘;’;;te b:roil;?sjl s oy consis in the
. 'd in the blin acceptance of the |

;::;;:;:::5 bh? best of experience Awmidst the whirl of change n:c;f’:;et::::iz

$ ol comtemporary life let us unot forget that there are certain

WHITHER INDIA? 25

fandamental verities which hold good for all times, and it would indeed be a
fatal error if we allowed any impairment of our devotion to them.

Indis is now astir with the ideas of wationalism, freedom and democ-
racy. and is moved bo the noble aspiration of attaining Swaraj. Tt is there-
fore all the more necessary to understund their true significance, the propet
conditions of their attainment and the dungers in the path that must be
avoided at nll costs. Nationalism based on patriotisn and love of one’s
country is one of the noblest sentiments which govern bhuman conduct but ib
has to be kept within proper limits. Nationalism postulates s keen sense
of honour and integrity, s complete purging of social evils which militate
agaiost decent living, and a voluntary subordination of individual interests to
the larger interests of society. It calls for.a bold and courageous stand against
torces that work for internal disruption and divide class from class and com-
munity from community. It demands charity, tolerance and unde1standing,
a capacity for adjustment and co-operation, and an indistinotive urge to stand
together in fuce of common danger. Theere are, however, certain ugly
develdpments of Nationalism against which we must serupulously guard
overselves. By an irony of fate Nationalism today has divided the world and
has become a fruitful source of war resulting in human slaughter. National-
ism has been exalted to the position of a diety and its devotees have developed
a blatant egoism and a spirit of vulgar nggressiveness which creat®s o violent
reaction in other peoples who worship exclusively ab other national shriuves.
Hatred and jealousy are thus the ruling passions which govern international
relations, aud their blighting effect threatens to reduce our nobler human
impulses to a desert of the soul.

In India we are all hoping to establish demooracy. Theve is generally
a pathetic belief held that growth of literncy and a certain amount of train-
ing in the duties of citizenship is all that is required for the purpose. Bub
it is necessary to grasp the fact that democracy can only successfully function
under conditions which have a definite moral and intellectual background.
a high sense of duty, & willingness to do public service

Integrity of character, b
d progressive democracy which

are tha essential pre-requisites of beneficent an
aims at the greatest good of the greatest pumber. It demands from every unit
of society to'erance of difference of opinion, a spirit of mutual give and take,
a geuerous appreciation of criticism and a genuine desire to promote.com-
mupity of interests between different groups. There is no greater mistake
than t}) look upon democracy as only a form of Government by the peop}e at
large, where votes are the deciding factors and where the will of the majority
prevails, Emphasis has to be laid on the true spirit of demociacy which
alone ensures ordered progress. Democracy is as different from mob rule as
sunlight from darkness. Nor does it wean rule by a caucus or High Com-

mand or through regimented public opinion.

The acquisitive instincts cf man do function as a spur to worldly

activity, bub unless they are exalted and refined and directed to nobler ends
they lead to moral retrogression and make a man self centred, unscrupulous
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end mean. In gelfishness lieg the root cause of the troubles of the world.
The individual problem is in truth the world problem. The spiritual values of
life are the true sources of euergy, and when the spiritual impulse weakens,
growth and joy of life decline Let ug not therefore neglect the roots of life
from which spring both personal happiness and the progress of mankind, We
have to recognise that man with all his frailties possesses the supreme capaoity
for the Infinite. From a life of entirely selfish pursuits and of perpetual

. if we g0 choose, throw_iv ourselves with joy in the

in our pature by deliberately i
us, It is ouly through intent

event’ to which humanity wi
moving,

(From the Convocation Address at the Allahabad University.)

A Judge on Education

(Excer[)ts from the Presidential Address of Sir Shah Sulaiman, Judge
of the Federal Court, at the All-India E

ducational Conference
at Udaipur.)

Pre-school Care.

Considerable attention is natu

of education which i in the
colleges or Universities.

truly laid in the homes,
schools., The importanc

rally being focussed on that part
hands of teachers whether in schools,
But the foundation of education is really and
long before children grow up to be admitted to
e of pre-schaol edugation is not fully realised,
as it is considered to be solely the task of parents, whose primary duty
it is to bring up their children in healthy surroundings with a back-

ground of good habits and noble traditivns, Even after joining school
children unlearn 4

well looked after in their homes.
of our primary education is th
parent, which accounts for the
unhygienic modes of living,

The chief reason for the low standard
e poverty and illiteracy of the average

insanitary housing conditions and
If we are anxious to reach the ignorant

great deal of what they are taught, if they are not -
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i ial Service sponsored and worked by
pa:bentisa:til:g l:):::?: 3‘:;“ eset;:iesszc devotees, prepared to io ftrhc;n; ;l::m:;, ::
b, ide, is wanted. If that is to be im,
A On’ ”:acg‘:;:“:;):“l‘;’ ltshe task will call for an all.-lndla eﬂ't:irsté
ot::b::cc;;::u:ountrywide activity. The Indian Statesi wbl:l‘;g:::hr;cal'

-third of this great country and which hat/e such close g B e
oo th“_d . d cultural relations with the lndian Provinces, wi e
eCOﬂom;C nlnone We have to pool together all available’ w:sc)urcest i
e :.;c'i amon;.y, direct a uniform progressive policy, upder the I:c‘::nﬁ:b=
:‘:: central organisation, with branches all over th: cgt;:ltr);;rﬁcepan&
who have devoted considerable thought to suc i,ocbest sition to

ained experience of the actual working would be in the
iettle the details of a scheme to be Jaunched.

Primary and Adult Education.

i imary edu-
Vocational bias has undoubtedly to be. gwler: :;n‘i);g hayve‘ "
jon in the new system: but, literary and vocational tr  Mierary
o band 't N d vocational training can be no sub.sutute o
fr:\:r::: m(;]fa;‘“; Z‘“s’ a distinet imp? 8 :as be;: “V'ZZ'QUZZZ{’ bias in
. i . But has n ;
e :ezv\ff:lsm:le?;:fl:oizltsroduced, been over-e.mphasl,;seji:t t:;:
:2;::29;1;9{“:[;), instruction ?  We rr:ustte%u:’ri?h iﬁ::g:; nao nc:i‘c agpect
osphere to become over-saturatec
e at'rzdisci of the cultural and the educational. tactorily
to e P“;J roblem of primary education caano.t be sa_ttls a,cbb]em
; T' :xo:t tackling at the same time the equally lmp:rtanbesn bl
s‘f)h:gu‘;vtneducation. In spite of the great efforts th::,tt e:‘: e
q ion movem .
during the last few y:azsstl:aaasduel:pii:et;a:u R ot " o az:;::
e encens. succ‘lelseme should be run on vacational llncs: It xsa e
rFal success the 's-cterest in the adults so that their enthusta.sm r;l ycom-
e ?; N immediate need is the careful preparation 0 ha o
fact v 1 urSuited to modern requirements. Tha% IS{ t e; o
D e o future success will depend on the merits ot our p
oo than o the sincerity and enthusiasm of our workers.

Higher Education. .
A ientation is equally needed when we pass, beyhonls e

oy stoge ional instruction in the secondary sc.ooh _
D oubtedly Vo?at' Maultiplication of industrial schools is t en;-
ey agP(;OP"’;:: only practical course is. to have a fset of par:;‘;
folre':;?tlztit:::s,e c;ne giving literary anfi scientific .educatlo'n on ‘
(I:xis:ing lines, and the other purely voc ational education.

essential,
gramme no less thao on
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g The position of the Intermediate Colleges raises another
:;::::S (}::stnt);:. L’IFI?e modern tendency is to take away the Intermediate
m the Universities, and form them i
, nto separate Intermedi
Colleges. But has not th o the
e removal of the Intermediate clag
Col . the sses from the
gix:ll:e:‘slty .atmosphere inevitably lowered the standard of University
ation itself? A middle course is to split up the intermediate

one to the schools and adding the other to the

contro.

various centr i iti
» tres, away from the Universities, a similar increase may in

;:g;ze)s of Tf;lrilr;e n.f;;:essltate the 'izdding of the eleventh class to the
ehoo .M t. ’w: not only. raise the standard of school education,
g Matriculates better equipped for employment, but also allo
the same time a peciod of fulj three years for stay at' a University "

Law and Teaching.

The profession of law is alread

prospect of a demand b y over-crowded and there is no

y the prolession for the producti

;mmbler of law graduates year after year. Moit stu‘;:::s gf)cz tiza:tgl:
f?)iv :ha.S:S a: a :;st ;eso:t simply because there are no other openings
o ;' . s the law departments: are a good source of income, no
estrictions are placed on the admission of students to these classes.

’ t e n

spring u i
and wotnen. And yet strict restriitior%s afe r?::)};::dazsnor:dtr:;ls[:g min
fhe trained classes, The candidates are the best judges of th~' P ’o
interests and they offer to pay full fees in advance if negcessar o S“"
b;ia.llowed training for one year. And yet professedly for th); i:ie toc;
;c::;:;sy v;mdf:ny tr? them the opportunity of improving their quali-
e . clency 13 good but should it be coupled with a denial to
ur young graduates of the chance of getting themselves trajned ?

Study of English,

'One frequently hears the remark that
education has gone down by

been a deterioration in the k

fer the standard of University
t th;sdls true in one respect only. There has
he Xnowledgz of the English literature and ¢
:’;;“‘?natf:gd?;e: the English langua_ge: but the reason is obvicus, Wi}:;
athot th“xonh.of Ver\nac(}:lars as the media of instruction in the
it th’e N ehe:c mig of hn.ghsl} has suffer.ed: as vernaculars displace
cirtainly neciss;r cfasses it wﬂl. s.u.ffer still more. English language is
study of the o y or l?le acquisition of Western knowledge: but a
¢ Lnglish literature stands on a slightly different footing.
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Should English literature be a compulsory subject for all under-
graduates? General English must of course be compulsory.. l?ut
should text books continue to be prescribed for the B.A. Examination
which students cram up with the help of glossaries? Sheould not a
much larger number of books be recommended for genere.\l reading an.d
papers set on their general knowledge of English? English may remain
compulsory up to the Intermediate standard but is t!lere .any good reason
why a student should be compeiled to take up English literature as ons
of the three subjects at the B.A.?
Unemployment.

The ever-increasing unemployment no doubt presents a sefious
problem for solution, and calls upon us to devise a s.cheme of national
economy which may mitigate some of the evils re.sul.tmg f.rom tl:le p.resent
system of distribution of wealth. But Ind.la is fairly l‘l-Ch'lfl raw
materials and productivity of its soil. A wide vista of potenua.\lmes l:s
open for the utilization of its natural resources. Our country is at the
threshold of a great economic and industrial development. A new

. . . of
impetus for industrial enterprise has been given to it 1n consequen(;:e p
War exigencies. We have to vse all the resources at our command an

develop our basic industries. We should endeavour to occupy 2 noble
position side by side with other advanced countries of the world.

Notes.
The Madras Te;t_-_Book Committee.

Some new rules have been framed by the Madras
Government reorganising the constitution and ?un.chorfs of
the Text-Book Committee, which hit hard publls}%lng firms
and teacher-publishers in particular. Each publisher ggs
to get himself registered at first, paying a fee of -Rg 200,
which will be felt too heavy by most of the pt.xbh-sher-sf.
If the object of this levyisto prevent the pu.bhciahon c;t
andesirable books, it would simply be an illusion.
would only kill the initiative of able aut_hors and glut the
‘market with books of questionable quality. Tk_xe lev.y may
not, however, be felt asa handicap l?y organised ium? of
sound finance and established reputation. Another ‘ob)ec-
V f this is the power given to the Director
refuse registration without specity-
Where registration is refused, the

‘tionable feature o
‘of Public Instruction to
‘ing reasons therefor.
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rule provides for the refund only of 4/5 of the fee paid.
This evidently does not stand fo reason. It is, further,
high-handed and undemocratic to empower the Director to
refuse registration without assigning reasons. Rule 39
provides for the removal of a publisher from the approved
list for valid reasons. One fails to understand why in this
case reasons should be valid and why in the former reasons
need not be spacified. Besides the Registration fee, the
publishers are also to pay fees ranging from Rs. 2 to Rs. 15
tor every book they send up to the Text-Book Committee
for scrutiny. This is another hardship, considering that
each approved book will have to appear before the Com-
mittee after five years with the same fee again, for renewal.
The ordeal does not stop with this. Publishers cannot
expect all their books to come before the Text-Book Com-
mittee; the Director has power to circulate only those
which, in his discretion or that of others who enjoy his
confidence, are found suitable. F urthe
the Director to remove any book from
the advice of Inspecting Otticers, with
the Text-Book Committee.

the Committee a convenien
the Director. Such arbitrary

r, rule 29 empowers
the approved list on
out any reference to
All this centralisation renders
t handmaid in the hands of

powers vested in the Execu-
tive Head of the Department are likely to affect adversely

the interests of many publishers who have staked large
sums of money in the business, It would be fair it the
rules are revised to conform to reason and equity, provid-

ing for a right of appasal to the Government against unjust
decisions.

The Plight of Sanskrit.

Sheer ignorance of the cultural value of Sanskrit and
-religious prejudices have led to the relegation of the
study of the subject to the position of an optional second
language in the school curriculum. What little chance
there is of an intensive study for the love of it in special
institutions endowed for the purpose seems 1o be jeopar-
dised by the ill-advised interferenca of some trustees who
are victims of unseemly political and socio-religious fads
striking at the very root of our national heritage. Madras

socio

'REVIEWS A ',

Province can boast of a few Sans".krit Colliges, :lhos; haet
M lapore, e o o Hinde Rajas of Taziore
i di, founded by the . oze,

one a:tts g;rr;ls‘lrcarit education to a large number of gtudelljl’ic::
11'115 its endowments are administered by the Ta}l:]?'r‘eh e
tarrilct Board. The Board has recently deczdit?. tlcla ?s Z llfighly
Sahitya Siromani course in this college, j]: t1c L A e,

trograde step giving a serious set-baf:. (o} L A nely
mer tg of Sanskrit learning.. The abolition is ex xef oy
me; irable. and contravenes the rules and objects o  fhe
? nuI:i;ation ‘and the unmistakable wishes.; of thle f(;lllln ere
Tohe Board has transgressed its limits and 1§dno:de;;cti gns <

rally justified in over-riding the consider Hons o
:;0 founders We hope wiser counsels will pre‘e,tai; e
th: Government will do what ) is .needfx};l t:llrlovers »
course, which would be ap‘preclat”ed. y ;

Sanskrit.

Reviews

—_——
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K The bbok contains three interesting tales of Amm;nt,g:,alg}sﬁnguisbed
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’ is i 8 ot o
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wakam, Madras. Price: As. 12 each.
| The Tamil and English editions (i

ide
T . us by the authors px:ovn . X
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o Pl'epzl‘";g (iiorthe an‘swers to questions relevant. conocise and briel, )
Science would fin

" would bring bome to pupils the met
-appear in exzamination papers m:‘w. -
“imoluded. Pupils will Bnd the book

n separate volumes) of Gereral
o rapid revision course to

A few apt illustrations bave also been -
ful guide and companion. .

[ e

hod of tackling sbort questions as they
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Books by Macmillan & Co. Ltd.
3. - Desk Work, Book VI. By J. P. Rose. Price; As. 8.
. This continues the series of useful books in language training reviewed
In our columns. The present volume confines itself to Precis Writing, Lssay
Writing, Substance Writing, and Paraphrasing, with vecessary explanations,
the exercises being graded with care. Training ground has ulso been pl'o"ided
in the use of verb for ms, prepositions, figures of speech and idioms. Outlines
for essays on interesting subjects and also subjects for essays have been added.
The book will be useful to pupils of the higher forms in all schools.

4. Old Testament Story Readers : By Cecil R. Baldock. The Promised
Land and The Defender of Israel: 96 pp. each. Paper cover—8d. each-

The first book ig g tale about the Israelites and their conquest of
Canaan under Joshua, The second book is a story of the first part of the
reign of King Saul, Both tales make interesting reading in simple idiomatio
Eioglish, real faots being judiciously blended wifh fiotion in some places.
Bome of the characters, imaginary as they are, should have been very like
those living in Bible times in the context narrated.  On the whole both have
been so ably bold, with illustrations, that they leave the impression of real
sbories with all thejr spiritual values sueh tales should inculeate.  They have
been printed and got up abbractively and neatly.

SADHANA ASADHALATA

LEADING MANUFACTURER OF PURE & CENUINE AYURVEDIC MEDICINES.

CONTROLLING PHYSICIAN- ADHYAKHA-DR.JOCES CHANDRA GHOSE,
AYURVED - SASTRI, M.A..F.C.S (LONDON)M.C.S(AMERICA).

FORMERLY PROFESSOR OF CHEMISTRY, BHACALPUR COLLEGE,

Other Branciles:-Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta,
67/4 Strand Road, Calcutta, Chittagong, Patuatuly, (Dacca), Lz hore,
(Punjab) Burdwan. Madras Branch : 17-A, Broadway.

'Guaranteed absolu_tely Pure and Genuine Medicines, prepared strictly
according to the Ayurvedie Sastras. Catalogues are sent free on application.

On deseribing the nature of diseases, prescriptions are given gratis with
great care. .

M;\K:\RADIIWAJ (Swarna Siudur). (Pure & with Gold) Rs. 4 per tola.
A wonderful specific for all diseases. It regulates the nerve, bila ind phlegm,
Increases vitality, mental and physical vigour and tones up the system.

v PANCHATIKTA GHRITA GUGGULU. As. 14 for 4 oz. A
wonderful, infallible medicine for all sorts of blood impurities.

SUKRA SANJIBAN. Rs. 16 per seer. A very powerful and effective

_medicine for the restoration of lost vitality and energy. It immediately puts
into you all the vigour that every man should have.

.
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Languages in Schools.

By Principal K. S. VAkIL, M. Ed., M. R. S. T,, F. R.G. S,y 1. E. S. (Retd.)

——

Primary schools being concerned principally with the teaching of
the language generally spoken in the locality, it is advisable to require
children below the age of 11 attending them to study the language of
their locality only. The burden of learming another language, such as
English, Hindi, Urdu or Hindustani, should not be 'impos'ed on them at
the initial stage of their education. The result of imposing .n can .be
only to make it difficult for them to learn either language satisfactorily,
as is noticable in Urdu schools which require teaching of Urdu and t.he
local language in the primary stage. If option had been given to pupils
to study either or both, the result would have been less unsatisfactory.

A tendency to teach a little conversational English, along with
the local language, in the primary stage is noticeable in some schools
in Bombay City which provide instruction in both primary and se.
condary stages. But such English-teaching appears to be offer‘ed more
as an additional attraction to pupils than as a help to them in their

primary school studies.

The subject of language study in secondary schools, ho.wever,
is complicated. It is necessary for schools not only to continue to
teach the local language but also to provide teaching of English from
the lowest stage of Standard I to the highest stage of Standard VII‘, S0
as to enable their pupils to pass the University Matriculation Examl.nﬂ-
tion, as nearly all of them desire to do, and to fit them for collegiate
education or for employment in public service or in private firms or
factories, all of which generally require knowledge of English as a
necessary qualification for employment. The stuly of two languages—-
the local language and English—is thus necessary f(.)r.pupxls in se-
condary schools. There cannot be diffrence of opinion regarding

this point.
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Difference arises, however, when attempts are made by classi.
cists, as they were successfully made by those in the Bombay Univer.
sity recently, to impose study of a third language such as Sanskrit,
Persian, or Arabic, Everyone agrees to the desirability of encouraging
the study of our oriental classical languages in secondary schools, but
few secondary school teachers approve of the University regulation
compelling their study and thus imposing the burden of studying an

additional language which is of little or no use for the practical pur.
poses of life on our pupils.

The disagreement on the subject w
made by nationalists to impose the stud
Hindi, Urdu, or Hindustani
attempts are bound to fail

pupils to do so much language

idens, when attempts are
y of even a fourth language like
on pupils in secondary schools. These
°n account of the natural inability of
-learning along with other school studies.

The best solution of the problem appears to lie in a realistic
approach to it. Let us ask whether our boys and girls would suffer
educationally, if they were required to study only two languages—the
local language and English—compulsorily and left free to study a third
and even a fourth language—Sanskrit, Persian, Arabic, Hindi, Urdu,
or Hindustani—as additional subject if they chose to do so. If the
answer is that they would not suffer, the conclusion one is driven to is

that the study of Sanskrit, Persian, Arabic, Hj di,

Urdu, or Hindustani
should not be compelled.

Acaldemic freedom demands that pupils
should not be compelled to study more than is absolutely necescary for

their current needs of life or is normally possible for them to do and
that they should be left free to study more, if they choose to do so. It
is not the business of classicists and nationalist politicians to dabble in
purely educational matters which lie outside their purview.
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Abulia : Its Nature and Cure.

Methods for Improving Executive Ability.

——

By PROF. M. S. SRINIVASA SARMA, M. A.

———
EDUCATIONAL IDEALS.

- » ‘s
The first and foremost duty of a teacher is to get-acuondfrgm th}:e
pils. The main problem of education is to determme]-zl\)n te; the
Fethoc ' ies of the students are hbera
hi latent "energies of the s
methods by which the f th _are. o of
diverted, into appropriate channels satisfying to the 1!3d1v1(:uatls)mng o
’ i stt
i i The process of education is no uffing ¢
service to the Society. . B wiling
i ils wi traneous materials but enlisting
nds of the pupils with ex : thett WL e
::nc: operation l;n such a powerful and effective way that‘ t}:fa sln::d usepful
cities find their fulfilment in proper ant.i pleas(jartl*t]ea?:l:r;:tion  hobits
i f learning an ¢ .
complishments. The process o n ‘ ) b sitactions
:::e forpthe purpose of achieving the ability of meetmgddlg:tue e e
and exercising the faculty of choice with refere'nce tof crsons T ety
;nd of education thus comes to be the training ol pe
ideals and appropriate activities.

WHAT 15 “WiLL"?

. st
To pet work done and to secure action from theLP‘t’P:]l:’ ::)et ﬁﬁngeht
. .-gt make them exercise their Wi”'Powér'n th an action
necessity 1s. t0 There is no mystery about “Will™ wher ness of
'shy of ti'us ;lerrltj- of greatest resistance, when it involves awareoncrete
is do.ne in the ]dnet rmiied effort to accomplish it, we ha.w.a a cnd o
an aim and L Intalligence, initiative, perseverence, d-e‘-:ls.lonfathe self
instance of will. l'nd if any’ willed action. The a(itmty 0 il
assertion are;mpt:; fulfilment ‘of a definite purpose Is called “ece oé
mo\'lng towar ’.scutive ability and is responsible for' the perf]l;r'r:aa‘::tion-
dt s e will is to do. Wil therefore is the se edinarily
chosen deeds'h tofunctional unity of Pe"so“a!ity.wmc}] N Z;ly in so
Itstande tor B It is the self on its dynamic side. It “For health,
called “Chmac[.er X will that we maintain our char.aCter. o erative ;
far as we exercise 0'urc right work rightly doe s mos! lm:d ower
haPPm,ess.and eff;,menb}(,),ut by the will. Force of Charade; ;eassre of
;’“d ”“Z :)iigirncauti ftro%:n the strength of will. In fact, a g0°©
or goo

ence P 1
W . Ve a“(l a l

i it is haps the most
d ity edagogically the training of the will is perhap
of sanity. Ped
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important .p.roblem. Time was when will was considered a distinct
unique, rn‘ysuc entity with which every individual was endowed at th;
tlme.of birth. All that has now been exploded by the genetic method
?pplled to the study of mental life by modern psychology. Will is n;)w
mterpretc.:d to be a growing product, the result of regular exercise and
systematic practice. A strong will is a highly trained will, and con-
notes a great degree of control and persistent effort to complete the
chosen task. It is steadily and gradually built up by a hard and
ax:duou.s process whereby the inborn instincts and emotions are orga-
?,:32?\';::hhe llgh% of comprehensive ideals. The evolution of the will
nvolest € securing of harfnony b?v the alimination of the undesirable

y integrating the varied motives into a higher unity. It is the

state of mind which says “in spite of all odds

T esll doihse thing?. obstacles and failures,

the first vear. and oo This power norm‘ally appears in the child after
call man'h é And begins to d.evelop rapidly, and goes on maturing till
e rt:t: qls refached. Children need practical and positive guidance
merely I:m ess o the development of the will. The teacher is not
1n.str‘uct0r of a prescribed subject-matter, but the potent
asency for building up dominant interests in the pupils, and liberati
their activities and developing their abilities. . sralng

“ABULIAY—WHAT IT 1S

But this growth of will-power is by no means a smooth and easy

affair. M
able’succeZSt. oé us perhaps manage to develop this power with reason-
S; but many find it an insuperable task; and it is in such

cases that the teacher’s psychological insight, imaginative sympathy and

skii i
tlled effort are needed in great measure. Unfortunate cases of adults

and i i

“Ab:,](::::g p’lIl‘pl.lS are frequently met with who suffer from what is called

I .d his is a term which signifies complete absence of will.
Ver, and consequently utter lack of executive ability and zest for

action. Personal inefficiency and f

bilin o " ailure in life is ordinarily due to

by ack of for exces;:v‘: ?e::tholog'lcal ‘condition. and is characterised
oy lack ' and inertia, and a heightened form of
mfer!.onty complex. Itis a strange frame of mind which is conscions of
the aims, and ambitious of achieving mighty things, buthu;\fo;tunahtely

lacking the effort and i
enthusiasm to adopt the
' mean d )
task. There is the desire to do; ° e oot
deed, '

prersons feel powerless and

but it does not come out in actual

. impotent to take the necessar

prre. ‘ : Y steps to

oc r?phs'h the c?eed.. They are feverishly intense in intention butpwoe’
y laxn application. They studiously shitk the sharper realities of

life. 7
ife. They lack energy and are deficient in “hovse-power” They are

The aim is not translated into an achicved fact. The abulic -
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unable to persevere in any task, and are incapable of regulatity and
industry. “The healthy state of the will,” as James says, “requires
both, that vision should be right and that action should obey its lead.
But in the morbid condition (of abulia), the vision is wholly unaffected
and the intellect clear ; and yet the act fails to follow.” '

ACTION, NOT WISH, NEREDED.

The abulic persons are hopelessly hesitant and vacillating and
are subject to an undefined feeling of insecurity and queer fears. They
sincerely propose to do a good action but have not the force and the

" drive to do it and therefore leave it undone. It is of such people that

we say ““Hell is paved with good intentions”. To think and to wish is
pot enough. It is action which counts. Life is activity. Like nature
it abhors vacuom. We are committed to action willy-nilly. There is
no escape from it. Therefore when the course of action is blocked up,
when thought is divorced from performance and when the individual
has a hundred wishes but no will, the matter becomes serious and has to
be attended to carefully and urgently. James points out definitely that
“‘the moral tragedy of human life comes almost wholly from the fact
that the link is ruptured which normally should hold between vision of
the truth and action’.
PURPOSE IN LIFE-

If the science of Psychology is to be of any service to human
life at all, it is in such cases of abulic individuals that it must apply all
its methods of analysis and diagnosis, and suggest suitable remedies for

most irksome and pathetic mental malady. And edu-

overcoming this
cess, and

cation which is applied psychology is rather a dynamic pro
consists in providing the correct stimuli” which awaken appropriate
responses. Securing action {from others is not the main concern of the
teacher alone; it is the chief business of the headmasters and managers’
officers and captains of industries, and leaders of political movements
and organisers of social and religious reform. The secret of getting
action is natarally therefore of supreme importance both in the class-
room and outside. This problem of securing action and developing
the executive ability is essentially bound up with the growth and exer-
cise of the will-power. The fundamental energy-releaser is a definile
purpose and regular plan of action. Without will, life would be a
chaos ; but without a definite goal there could beno will. It is the
definitely formed and voluntarily chosen aim that releases the latent
energies, and sustains our activities however unpleasant and painful they
may be. Persistence is the true foundation of the will, and this is the
outcome of the system of purposes with which the individual identifies
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himself. - Almost all of us are eleventh-hour workers ; and-in most cases
it works well ; because the goal is immediate and urgent, and is within
the scope of instantaneous realisation. In the day-to-day routine in the
class, the successful teacher always vivifies the pupils by a definite aim,
and thus gives plenty of scope in the practice of judgment and choice.

The powers of will are established by exercise. The children who are

trained £o persist in their exercises, and to get absorbed and concen-

trated in their tasks are growing into well regulated personalities. It is
the weakness of motives,

want of confidence in one's own powers, shy-
ness,

fear and lethargy that are the most potent causes of abulia,

PERSONAL IDEAL.

Not only is there a necessity for a definite goal to stimulate us to
action ; but it is more essential that it should be whole-heartedly
accepted by us; the goal must have a fascinating interest for us, and
appeal to us vitally. Continued effort and staying power are due to the
ideal which is a personal ideal. Along with this, if we are made respon-
sible for our actions and ii there are competitors of a warthy type, then
assuredly the best in us will be drawn out, and we will grow splendidly
in executive skill and active doing. A sense of responsibility and
healthy competition are unfailing sources of creative energy and high.
grade initative, and powerfully tend towards ¢

apid progress in strength
of will and executive ability,

- Abulia is more often due to the fact that
DO scope is given to initiative and creative ability. 1f you not only fix

the general purpose for another but also boss each detail, and constantly
interfere in the work, the zest for action completely vanishes, and abulia
natura]ly ensues. Is it nota notorious fact that the slave is a mere
antomaton completely devoid of any imagination, creative impulse and
self-regard ? Again, heulthy rivalry and friendly competition are indis.
pensable conditions of self-improvement. To gain social approbation,
to be noticed, and noticed favourably by his fellows, man will undertake

the most difficult things, overcome all obstacles cheerfully and undergo
any amount of pain and strain.

SELF CONFIDENCE,

Will is the chacacteristic
and its strength and
labours and w
sound psy

form of,the growing, developing life ;
Power increase only when it encounters new
ins new victories. Nothing succeeds like success is a
chological secret of the power of personality. It is
ment that directly contributes (o further achievement.
cesses and little conquests give us courage,
dence for mighty tasks and big aims,

achieve.
Small suc-
strength and confi-
It is constant practice and
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tive success that give rise to the tremendous strength of
C"_nsecu here we must be on our guard to undertake at first only th.at
W;::-h Eztca;tzccomplism because every failure will weaken and. dis-
;lvea:ten us, damp our enthusia:sm, m;:e us disfii:::, oa:n:ugcr::;:: tl:)l :11:
i ' i jority complex. a sure A
::l;nsvl::tbijelzf:er abli to aicomplish, and to be ab'l? ato doh what i\;vse
will. A wise teacher should study the mental capacities of the pupils,
and set such tasks as are within their reach.

TIMELY ADPPRECIATION.

Another effective weapon for releasing energy and overcoming
i i {i S rous
abulia is the judicious exercise of praise. Kind won(ii: ani gefxeeu o
| ‘ i indivi ev ‘
iati d energise the individuals, and make
appreciation expand an gise : .
mpopst arduous undertaking a heroic adventure and a personal tnum;::l
. st a
They stimulate the individuals to go ahead, and work \.vnth ze.aitcism
earnestness. No good comes out of censure and carping critl hs.
’ ) 0 » e
Instead of damning the pupils for work ill-done and heagmg r;proaie"
. . o )
for it, the teacher should recognise and appreciate the t.hmb:..“o::rve as,
and gladly mark them with praise, the sweetness of whlschh Wl.th Clear.
. . a
i hievements. As Prof. Seth wi
a call to further anl bigger ac . o
insight puts it most elogquently, “the gloomy sever;]ty ;): csvn:izl:n:nigh;
> . - » lc
inli f better things, will crush a
unlit by any ray of hope o . s streg:
i L ifted up to a higher plane. a 4
otherwise have been li , ' \ e
i B 1l is a little more self-reliance an :
ling soul needs most of a buo y
if hgo be: and the knowledge that another has confidence in hlm(;wof
. L ]
breed[a ;new confilence in himself. Why leave unapokehn thedw:))Ut o
. . . h £00
ise which might mean to him so much good, out
couragement or praise w . i o
fl':e floolti’sh fear of nourishing in him that quality of self conceit wh

. L)
may be entirely absent from his character ¢ ‘

SELF-RESPECT.

A very potent influence for the promotion of e‘xecut!vF a?;l;tr);;
Stability of character and firmness of will ongmad
It is this which sustains the individual’s effo'rts' an urgqlas
on the task to its completion ; and whe.n thl.S is properly
to be the passive sport of .ﬂeetmg cm:umstancesi
It if.reliance and self-confidence w?uch enab.le the menta
e 1o ot the best advantage. The children’s will-power W'lll
B ool whe hey are made to work at hard tasks which require
develop on'ly when tt m)i'On Such exercises surely develop strength of
co'ncenuauo‘n Ofl'at'e;/ r .But in these forms of moral gymnastics care
- andbpefloe‘;a tgot:nf:o'urage self-respect in the pupils, and to studi.
Z}:J‘)s?)l'davf)i:ia anything which may impair or destroy it.  The moment

self -esteem.
self-respect.

him to carry
developed, he refuses
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they fc
thz fLZlc:;gradcd and are treated as incorrigibles and *
e ; )
) ; - Character goes to pi i ‘
mined ) : g o pieces and - i
shame, alrf)dselff respeclt 1s destroyed. So long as :;:npci)wer it
ont. 'Se]f.(:es resenting an insult, there is some hope forsh;:sa?r:ble Of'
danger with ﬁrn‘:iitssSta:tdst i"l’ that quality of the mind w}-lich pr:;::s
! . akes u i ;
very life de . P acause with vigour"
persistency p(ehnrifndhupo‘n t, arfd never turns back.g 1t a\:a:c}:]::sg}ivti?;
laughs troahles aqu "Y":g periods, faces difficulties with dignity, and
their routine work 'bY- hxf)austed teachers and over-worked clerk’s do
y placing before themselves a professional ideal:

This idealism ° i
m sustains their tha
checks the tendency to slacken eff:rl:less’ fhovel arduous labours sad

never-do-wells”,

A PLAN OF AcTION.

Thus to deve
st first Choolszpol:lerrsonal power and to promote executive energy,
efficiency of the il go.al and plot our rozd. In every case the
The more definite Lo is er.mrely due to a detailed plan of action
are the chances for of SPEC\ﬁc t'he .details are marked out, the greatel:
the diffcalty is to ot ecltll\'ely l?rlnglng to fruition the ideal. Frequently
the fact that we do n?:tl {( oEin the'taSk vhich may perhaps be due to
Brstis a trial and ors now precxs.ely how to begin. All action at
easily be corren o ltr.~proces:;. Mistakes do not matter ; they may
for the moment of 1 ) - 13 .always better to do something than to wait
nspiration.  As we proceed, the details will develop,

and ideas wi
]” come “
more r ..
progress. eadily under the conditions of achieved

we ‘muy

_ VaciLraTioN,
ar
: ea;ufl:v t::;!acl-es -to the cultivation of executive skiil.
alert 1ot to give rhom i - encies ; :and therefore one must be on the
mation, vaciliation oy hese negative factors. Hesitancy, procrasti.
the way of the fo1l- 1o ]zmess are the main impediments that stand in
forces are at work . tehopmbenf of personal ability. These disruptive
helpless in life. Hesitan ‘e : . i 0 o, them apselutely
is obsessed by the fear o}yf '_5 B ying the diffcultes of the N,
quences, Tt et bk ailure und the imagined unpleasant conse-
out that it is harer s fa.lnteracted by powerful influences which point
sary for lfs s thatl .than not to try at all, that action is neces.
absaluns passivity and ;ms.takes ar:nd failures are not so harmful as
iricating, sad e utile en.mptmess- Vacillation is painful and
unpleasant stupn o minsdtage of time and mental energy. 1Itis a o
maxim *Do it and .gradually disintegrates charact m;s;
1 1S @ warning against procrastination and elr. .

There
These produc

aziness.
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] am determined to do this”— is the declaration which kills these foes
of the will, and gathers momentum and power for the task on hand. In
fact will is simply another name for the self which makes the decision,
commences the task, pursues steadily in the face of obstacles refusing
to discontinue effort, and finally realises the goal. Thus, initiative,
decisiveness and perseverence constitute the essence of will:

“QugHT” IMPLIES “‘CAN”.

The fundamental ideal of education is the development of con-
crete purposes and comprehensive aims.  Prof. Mackenzie remarks most
pertinently that *‘there is no stone-wall in the way of a man’s
moral progress. There is only himself. And he cannot accept only
himself as a mere fact, but only as a fact ruled by an ideal.
Men must regard themselves as soldiers of the ideal which they

are bound to aim at realising, and which they can realise as

soon as they become aware of the obligation.” It is the ideal which

releases our native energies and directs them in the right path. In fact,
the ideal which is definite and precise and which has been heartily
adopted as our own, gives us a sense of liberty and actually creates
extra energy to sustain our onward march towards its realisation. Did
not Kant familiarise us to that most momentous and significant fact,
namely, that “ought implies can” ? It is here that the greatest privilege
and the crowning glory of the teacher find their fulfilment. The wise
teacher is he who makes the pupils conscious of the goal that fires the
irgagination and enlists the masterful tendencies of buman nature in'its

service.

Ultimately the secret of the power of personality and the
strength of will is to be found in the development of the self-assertive
instinct. The executive ability represents the reservoir of energy sup-
plied by the instinct of self-assertion. The strength of personality is not
constituted by solitary, sporadic acts of effort and merit; it consists
in habitual and consecutivs acts of right choosing and well-doing. This
a matter of organisation, and is the result of indi-
brought abopt by endless repetitions. of effortful and
hard forms of activity. Therefore the training in voluntary motdr
ability should be begun in infancy. The growing children should be
affcrded ample opportunities t0 draw out all their latent talents, and
should be cheerfully encouraged in free self-expression so long as this
does not interfere with the claims of those around them. To develop
in the child healthful and sustained activities, to generate in him a
sense of enlightened freedom and individual responsibility, to inspire in
him noble and expansive interests and to give joyfully his wise

power 1S gssentially
vidual achievement
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companionship and matur
e knowledge—th
comp . g ese are the prerogati
the tessed profession bequeathed of Socrates, Herein li:s thga'twf‘ls.Of
Wase ness and the great charm of the teacher’s vocation i soune
smal;n;r:‘l:;al?:bl.y perceived by John Locke who said ;h'\
r it gives one man over a ‘ ‘
\ nother to be i
and teacher of unquestionable truths.” e dictator e

This secret
t “itis no
f principles

Some Characteristics of Talented
Children.

B SAN .
Y SRI SANTOSHKUMAR, De., M. A. {Cal)., H. Dip. Ed. (Dublin)
Cer. Psy. (Edinb).

In school w :
be called cenius OefOften ﬁn(% S?me.hlghly talented childeen who might
often nofio ir-] course, indications of their future greatness are not
which different; early age. Here we shall try to find out these signs
Dtiate an ordinary boy from a talented child °

Witho i .
give any form:ltdgczng.through the special features of genius or trying to
efinition of it we shall try, in this article, to show how the

highly gifted children (who might be called geniuses)

in their life, wheth . have progressed
. ) er there is any difl )
and if there is any, where “ZS n{had‘fference from the average children

difference. Our idea ab - difference, and how much is the
sports, pleasures eg about their intelligence, their studies, games and
and energy is v:; amusements, emotion and activities, preseverance
. vague. We shall try her i
: e to throw ,
on this so-long-untraversed path. w some new light

Stanfo vers, .
Jears abont :g va.eralty of America carried on researches for a few
of this researg }«1 children at an enormous cost of monev. The findings
ch have been published in three big volumes‘. 7

cand hg?:;ythésif::seirlc-}l]d work the organisers selected
applying varons o n‘ ren from .about 1400 intelligent children by
children into two r)opes~ of Intelligent Tests and divided these 1000
about these childg upe. o H.le first group there were 643 children—

ren very detailed studies were made by all possible

testse In the second erou e i

dren all information gcoulg :Letreb:e;eiljog rhen these 1o .
were compared and contrasted with 00 1
The conclusion to which they hav
In this list of highly
with170 1. 0.

about one thou-

Then these two groups
t?OOd to 800 unselected children.
. ¢ arrived is recorded in these b

{ ‘ \ ese books.
giited children we find g large number of children
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One particular thing that attracts our attention in this investi-
gation is that there is a large percentage of highly gifted boys in com-
parison with girls. Why so? Why there should be a preponderence of
gifted beys over gifted girls? Our idea is, if proper opportunity ot
advantage be given, men and women, boys and girls will be able to
show their ability ; but now we see this idea is wrong. Is it a fact that
men and women have been created by nature entirely different, not only
in physique but in intelligence also? The reply to this question, we have
been giving so long by quoting from Sastras or the sayings of the sages
but now perhaps the time is opportune to give proper reply, based on
experiment and proof, Even the investigators had been of opinion that
if proper opportunity was given, both men and women would be able to
show their ability equally well. As a result of this investigation they
too have become a little startled. Are men more intelligent than women ?
They have not yet been able to give any direct reply to this questions
nor are they willing to give any at present; unless they get more
satisfactory data by further research along this line: but they can say
this much that the difference of intelligence between men and women
is greater in comparatively advanced age than in early age. So they
raise another question. If the investigations come to any decision,
our curiosity in this direction will be satisfied. We anxiously wait for
the day. We shall here try to enumerate the important findings about

gifted children, one by one.
{i) HEALTH AND PHvYSICAL DEVELOPMENT.

Gifted children are superior to unselected children so far as
health and physical development are concerned. This superiority is
not, of course, very prominent, still it is noticeable. This slight supe-
riority that the gifted children enjoy with respect to physical equipment
may be due primarily to endowment or maialy, if not entirely, to such
factors as diet, medical care and other environmental influences. But
this much may be said definitely that there is no shred of evidence to
support the widespread idea that the intellectually precocious chi!d is
weak, undersized or nervously unstable. One of the reports of various
diseases from which 527 gifted children suffered is given below for

perusal. From this report it will be seen that control children suffer

more than gifted children.
Gifted Group. Control Group:.

Girls Total . DBoys Girls -~ Total

Nervousness

Boys ) r

No. in Group 321 273 594 269 258 5217
Pallor 4 4 8 8 5 13
8 2 5 ] 4 10
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BoysG]fteg-?mup. Control Group.

Underweight etc 7 s R e o P

. 8 15 11 4 5
Posture poor 5 1 0 P
Anemia 2 2 ‘; 4 ; :
Colds etc. 3 1 4 ; ; ;
Spinal defects 1 2 3 X ; ;
Fatigues easily 4 1 5 " 5 5
Skin eruption 1 6 1 ; : E
Miscellaneous 11 5 16 (; 2 2
Total positive 41 26 67 47 335 ?15;

Pe .. ‘

r cent positive 12:8 9.5% 11.3% 17.5% 15'6(%) 15'()%
This i . .

besides tl:.s is a list of diseases from which generally infants suffer;

S 1s there are other lists of diseases in the most of which it’:

gmede :e;e; that tfle unselected children generally suffer more than ;he
catldren. Some specific instances are given below for perusal.

1. About half as ma ;
ny of th
suffer from frequent headaches.J e gifted as of the control group

2. Symptoms of *
general weakness” were reported nearly 9
less frequently for the gifted than for the control grofl)h carly 30%

3. More than half of i

the gifted : :
tomy. as . group had undergone tonsillec-
¥, as compared with about a quarter of the control ;Olnp onsillec

i “Marked” or “‘extreme’
H treme” mouth breathi is
one- R 1n is reported
third as frequently for the oifted for the trgl 3{ p € Only

5. Defective hearing is i
aring is approximately two and a half ti
frequent among the control as among the gifted. e

gifted af;.d fIndilc;;atioons of nervousness are reported for 13:3% of the
ceported fo:)rzf,ol/) of c?ntrol. Stuttering, including mild /Cases, is
dity’ and “t (fOf the gifted and 3:4% of control. “Excessive timi

. ‘tendency to worry” were tepo cr ) i
quency in the gifted and control groups. ported with about equal fre-

7. Approximately 89 :
from constipation. y 8% of the gifted group suffer more or less
(ii) BIRTH WEIGHT.
Ev ; v .
control ‘:)l: the birth wetg?)t of the gifted children is more than the
group. The mean birth weight was approximately three.fourths

of a pound ,
cxces[; e above thg norm according to accepted standards. This
unts to three-fifths of the standard deviation of th.e birth
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weights of the gifted. The report concludes that the gifted children are

above the norm with respect to weight at birth.

(iii) AGE OF LEARNING TO WALK AND TALK.

Comparison of means shows that the Stanford gifted children
walked about one month earlier and talked about three and a half
months earlier than Mead’s normal children. Mead’s data were based
on the following definitions :—

Walking means ‘‘to take a step unassisted”.

Talking means ‘“to use a word intelligently, i. e., to associate the

idea with the object.”

The data for Stanford gifted group show the girls slightly more

precocious than the boys in sitting, walking and talking. In all cases,

however, the difference is very small,
(iv) SLEEP HABITS.

ep more on the average than do unse-
e is small at 6 years, but increases to
y the age of 12 years. Terman and
hildren of the age of 6 to 13 sleep
but that feeble-minded adults

The gifted children sle
lected children. The differenc
about .three quarters of an hour b
Hocking found that feeble-minded ¢
considerably less than normal children ;
sleep more than nogmal adults.

(v) PLAY HABITS.

The boys spend on an average about 8 hours out of doors daily,

the girls about two hours and a halt.
(vi) NATURE vs. NURTURE.

to be a more deciding factor than

fted children. Ia spite of equal edu-
classes it is seen that gifted child-

Environment or nature seems
education or nurture in the life of gl
cational opportunity for children of all
ren come to a large number from the upper class of society ¢ e., from
cultured family. lo the course of the last hundred years no difference has
been noticed in this respect. This statement is based upon a comparison
of the relative number 10 Stanford group and in the Galton-de Candolle-
Ellis genius-groups of individuals whase parents belonged to the
unskilled or semi-skilled labour classes.

Although the majority of their children have had the advantage of
superior cultural influences in theic home, their more formal educational
opportunities have been entirely commonplace, in no way superior to
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those enjoyed by the children from the humblest families of Los
Aogeles, San Francisco, and Oakland. At school they have studied and
played with the children of the generality. The school has pravided

for them no special programme of instruction. All this shows heredity
is more influential than environment,

In most cases the superiority of the gifted children is evidenced

at a very early age by their intellectual curiosity, wealth of information
and desire to learn to read,

(vi) EDUCATIONAL ACCOMPLISHMENT.

The educational accomplishments of the gifted children are
measured by the Stanford Achievement Tests in reading, arithmetic,

language usage, and spelling, and by a general information test. The
most important findings are as follow:—

1. The superiority of the gifted children of a given age over
unselected children of corresponding age is very great, amounts ir most
cases to from three to four times the standard deviation of the
unselected age group. This superiority holds good for all the fields of
accomplishment tested, at all ages, and with both sexes.

2. The superiority of the gifted is greater in general information,
language usage and reading and least in history and civics.

(viii) SCHOLASTIC, OCCUPATIONAL AND OTHER INTERESTS.

Likes and dislikes of gifted children have also been tested.
Gifted children are more interested than unselected children in sehool
subjects which are abstract, and less interested in practical subjects.
Their interest is relatively much stronger, for example, in such subjects
as literature and dramatics and much weaker in penmanship, manual
training, sewing etc. If their preferences are classified, subject by
subject, it will be seen that talented children like to read general
science, history, biography, travel, folk tales, informal fiction, poetry,
drama and children’s cyclopaedia; whereas unselected children like to
read romances, stories of adventure and emational fictions,

Gifted children show greater preferences for the following occu.
pations:— Public service, professional, artistic, and agriculture (less).
The control group expresses greater preference for the following:—
Mechanical etc..transportation, athletic and clerical.

The subject preferences of gifted boys resemble those of control

boys far more than the preferences of the gifted girls resemble those of
control girls. '
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Boys more often than girls collect stamps, coins, marbles, labels,

ins irls an boys collect flowers,
coupons, shells, insects etc. Girls more often th y

dolls and samples.
(ix) CHARACTER AND PERSONAL TRAITS.

Tests of character and personality traits are a rela_tive!ir' ne\!\;
development in psychology; still in view of the.: gfeat deslll:abl lct:);:
obtaining character data which would be more objective Voe ?r, h:d);
and other workers in this field prepared a battery _Of such.te::ls w .t
were improved upon by A. T. Raube.nhe]mer. ' Virtues like one?l y(i
trustworthiness, modesty etc. by possession of which one may be calle
a man or woman of character, were tested. These character t;st;’l\éve;:
given to 952 children of the gifted group and to 533 unselected childr
of a control group. The results are given below:—

(1) Comparison of mean scores of the gifted and control group;
by age shows a significant superiority of tae gifted children of bot

sexes and at all ages.

(2) The gifted child of 9 years has reached a level of character

development corresponding roughly to that of unselected children of

14 years.

(3) In most of the tests the gifted girl makes a bette‘;faverag:
score than the gifted boy, while in the control group the sex (;\ le)re:nct:)f
are considerably smaller. In tests of hone.sty, however, t eh oy?s !
both groups make a batter showing than the girls. So we see there
close correlation between intelligence and character.

(x) TRAIT RATINGS.

Data have been reported of the ratings of nearly 600' children of
he main gifted group and of more than 500 unselected chlldre'n com.
: ?S:g ag control group. Each child was rated, by the graphic rating
prisio

5 trai i i n groups: intellec-
scale method, on 25 traits, falling roughly into seven group

. . . o its. The
tual, volitional, moral, social, physical, and special ability traits

j orded.
deoree of certainty felt in regard to each judgment wasnrdecime“i
\/Ig'ms and standard deviations were computed by age, sex 3
Me:

ence. . . .

) relatively highest 1n originality, desn.fe to

dence, and will power; they are relatively

freedom from vanity and cheer-
i r large groups ‘ .

lorvest mT:‘ondfﬂCiz ::“ mugch the same for the gifted ilrls, all:ho;igh
= o i rank than

[u'tnh them self-confidence and sense of humour take a higher

wi .

iti a lower rank.
with the control, and sympathy and sensitiveness

The gifted boys are
know, general intelligence, pr
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Rank orders of the traits for various groups are given below:—

Gifted Gifted Cont. Cont.
cl,. ealth bolyss‘ grlr); ' bOIS;)S- g;;'; '
2. Physical energy 21 19 19
3. Prudence etc. 13 10 24 l?
4. Self.confidence 8 9 9 ;
5. 'Will and persistence 5 6 16 e
6. Musical appreciation 20 14 22 1.1:5
7. Appreciation of beauty 19 13 20 10-
8. Sense of humour 11 12 6 205
9. Cheerfulness etc. 9 11 1

10. Permanence of mood 12 16 3 :
1. Fondness for groups 22 20 7 10°5
12. Leadership 23 2 25 24
13.  Popularity 24 22 18 15'5
14, Sensitive to approval 16'5 21 17 13
15. Desire to excel 4 2 4 5
16. Freedom from vanity 16'5 18 5 4
17.  Sympathy 14 16 11 6
18. Generosity 18 25 14°5 12
19. Conscientiousness 10 4 8

20. Truthfulness 65 7 2 . i
21. Mechanical ingenuity 25 25 23 25
22, Originality 65 8 21 23
23. Desire to know 2 3 12 :7
24, Common sense 3 5 10 5‘3‘5
25.  General intelligence 1 1 14°5 18

It will be marked here that sex differences are more marked in
the control group than in the gifted group.

y eno::::: dsitrisw};;ch Stanforc.l Uni.versity has collected at the cost

: money will bring a revolution in the educational
worlc.l m. the near future. In our country no research work worth
mentioning has been carried on in respect of educational method, and
;irnye fei[vlv tgi::e;s care to know al?out t?)e research works that are being
L curiOSit-‘or;\in_ca. dThese investigations cannot be laughed away
oS L cuno y etsured class people; for they are not mere figment
Cducatg nétlon, but real facts based on long and patient research. The
reorienltoms;its of ourﬁcountry may fully utilise these data and completely

and reorganise the existing system of education.

School Experience.

By “KRISHNAN.”

\Whether there is freedom of speech or not in British India at
present, there is freedom for every one to write about his views on
education and educational topics.  What is strange is that the writings
on educational subjects by laymen are more prolific in our land than
by educational administrators or experienced teachers. The politician-
statesman is there with his grandieloquent schemes and policies; the
theoretical philosopher spins his yarn of ‘Ideals in education’, a
prophetic lawyer thunders forth, ip an Education Week, his address on
“Schools of To.morrow'; even the Asst. Surgeon has his own contri.
bution to make—Medical Inspection in our schools. The man who has

taught thousands of children for decades seldom gets a hearing, even

when he comes out on a Public Platform. The sane and scber views

of mature Educational Administrators, those that have inspected in
their lifetime bundreds of schools, of all grades, and who thus have
come into close and living contact with the real state of affairs in our
schools——buildings, teachers and students—seldom get that prominence
in our Newspapers as they deserve. Men of the Department, Directors
and Deputy Directors inclusive, are somehow looked down upon, that
in spite of their high sounding foreign qualifications, their speeches are
not repovted at length in our dailies. If at all that class of men,
Reporters, condescend to attend an Educational Conference, they give
prominence to the opening address or inaugural speech of some
bigwig and sum up in a paragraph or a sentence the important papers
read by experienced educationists or discussions and resolutions moved
by them. I admit that things are certainly much better now than what
they used to be, say, fifteen or twenty years back; still the present

writer feels there is ample scope for improvement in this side of our

joumalism.

That the views of experienced Indian Educationists have a value

and weight of their own, that they are the real things that count, that
no reformer or legislator can afford to neglect the “practical programme
oi work which has been tried out in schools and attended with encour-
aging and hopeful results” are some of the conclusions that are likely
to dawn upon the mind of the reader who makes a thorough study of
this highly instructive valume, «Grudies in Indian Education” by H. N.
Wanchoo, Allahabad Law Journal Press, Allahabad (Rs, 3-8.0).

Though more than six years have elapsed since its publication, [ wonder,

e
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how muny of us—teachers of South India—have gone through it with
the care it deserves; it is undoubtedly a book *to be chewed and
digested"’. In spite of the far-reaching changes the couatry has
witnessed during this short but eventful period—-advent and exit of
Congress ministries in certain provinces and the great war, to mention

only two outstanding events—many of his findings hold good even
to-day.

If T were to place before the readers a few of his opinions and
suggestions, I fear, the temptation to go on quoting pages after pages
will be irresistible. I can only earnestly appeal to my co.workers in

the field of education to make a study of it, for such a study does pay
in every sense of the term.

I shall add here only two extracts, just to show the lucidity with
which he handles some of our ordinary themes. How succinctly and
successfully does the author sum up the defects of our educational
system: ‘It has made men mercenary and does not build character;
its aims have been secular and leave no room for godliness; it has
neglected physical, moral and religious training; it has made men
unpractical and has neglected vocational education; it has been
imposed ab extra and has no roots in the needs of the environment;
it has had no use for knowledge for its own sake; it imparts instruction
through a foreign tongue (?) and has made sound education impossible;
it has estranged the masses from the educated classes and made an
educated Indian feel like an alien in his own country; and lastly, it has
utterly ignored India’s past culture, traditions, philosophy, arts, learning
and history and has bred in the youths no love for their country.”

X X X

Here is, what the author calls, a Vignette of the Village. *Let us
recreate in imagination the village of the future, the smaller farms filled
by agricultural implements and ploughs, which cease to remind one of
antiquity; oxen and cattle well fed and well cared for and fields
enclosed by hedges; the dwelling place, a hamlet consisting of rows of
cottages homely but (whether mud or brickbuilt) well-thatched and
scrupulously clean; the village ‘pacca’ well or pond at which straight-
backed women cluster, dressed tidily in multicoloured ‘saris’ or skirts,
to fill their pitchers, or to take their bath; the sturdy men folk working
in the fields or their workshop clad in well-washed home spun made by
women’s (and men’s, in their idle hours) busy industry in their cottage
homes; the village ‘Kachcha’ roads with rows of shady banyan trees
planted oun both sides, free from pits and ruts that make them, during
rains, cess-pools of malaria; the soakage pits dug at a little distance
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from the hamlet to serve as receptacles‘for refuse at?d reservo:ir.s fzr
manure; the larger of the hamlets proud in the posse.ssmn o'fl a flspets-
sary, co-operative banks, and a grove for celt?bratlon of v1l. age ess S,
fasts and festivals; and last, but not least, radiant fac.ed .v1llagt? 'oy'
and girls, washed and plainly but (?leanly clad, winding their v&ag.
“not creeping unwillingly”, but playing as. tl'.ley move, towards tre
school house, a well-thatched mud or brick building, bright and well.lit
in the morning sunshine with whitewashed walls, a we:]l ke.pt enclosed
garden and a playground, which attracts because therein children create
things as well as learn from them. In this picture, the schoo! 'would
be a radiating centre for the strivings, the hopes and ambitions of
unborn generations of the village folk.”

Our Trip to Cochin.

By Srt S. THIRUMALACHARI, M. A., L. T.

A crowd of cheerful voices, aglow with enthusiasm, greeted our
Headmaster, when he entered the hall,

regarding the IZxcursion. Young minds, thoroughly unaccustomed to
the very idea of pleasant sojourns at types of climates and localities,
cannot but grasp that idea with a warmth of vociferous enthusiasm,
unprecedented in the history of the school.
that the party of Masters and Pupils,
evening of 2lst N
would rush

to take a final determination

And so it came to pass
51 strong, awaited eagerly the
ovember 1940, when the S.L.Ry. Out Agency buses

to the front space of the school premises and accoms-

modate them for a voad-trip to Palni. One can naturally expect a

certain amount of diffidence in the minds of the parents of most of the
Excursionists, to whom it looked like a distant trip of their y

oung sons
to the far off boundaries of the Empire.

At eight in the evening, the
Inquisitive voices silenced thewmselves with the satisfaction that the trip

had become, after all, a reality and the brimful faces shone with the

supreme satisfaction that this novelty and precedence in the school was
their monopoly.

Much to the satisfaction of all, a brisk walk up the Palni hill was
undertaken at [0 in the night and thus was accomplished, in a true
Indian style, the time-honoured Mangalacharna, to usher in a happy
journey and pleasant recollections. Into the reserved Railway Comd-
partments the pupils rushed in, and exhibited so much of buoyancy .ar;(
pleasantness that one would designate it an agreeable and natural prank.

T b ,
o N 2n 1IN Nt 7]
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Such i if Jdi

. ansgjoruor:'si. 'lf ddlvested of some thrills and romances, would seem

e Cre:te sd Ch, ;n our pupils had enough of spontaneous outbursts
uch worrying and unpleasant indulgences, which, though

painful at the moment, ad¢ i
- » added to the sensations of the history of the

cendingO:;:;)e azzrzc:atbhle Party halted at Palghat, thanks to the condes-
Goveromom Co?le ’ eAarrangements of Mr. S. R. U. Savur of the
hotel and o ga‘f .{e \ bath in a temporary residence, a breakfast in a
cupreme satief-aion st;xve march along the streets created feelings of
Sion macting foat t, wh en eager eyes from every house saw the proces.
thirst of theg g Ott e fort and then to the college. The insatiable
attrantive obions l:n s to know _the why and the wherefore of every
ey Princil | rO'u;'zht to .thell‘ 'notice and the eagerness of the
but by a Shzi:v tofsausfy the:r'curmsity not by a display of words
s minds. of real experiments, gave immense satisfaction to the
tation .::lsh;:ecgn the aftem'oon, 'the happy band moved to the Railway
S . mmodated itself in the Broad-guage Railway comparct.
A . specially reserved for the Party by the Railway authorities.
thet:)euc}; of::::lagalag\ talk.here, a snap of the Party by a camera-man
pUPil's to :sense S;ftbe‘ Railway engine to attach the carriage moved the
D e o rm;ful speeches,‘ each thrilling the other with a
e 5 sationa aspect? which he witnessed. When the train
at Trichur, 1t was seven in the night and by pre-arrangement

mea.l]s was ready at a near.by hotel, at nine in the night. The minds of
g:fvli:g v::treevas actlwe as their stomachs and both were kept to over-
- andt‘:eri/chp ace. The corrfpartmcnt was our comfortable
o o i s:o;cd away the mght- to prepare for the tour of the
the Fanty hag(i . n lt e 23cd, leq .b_v a senior Master of a local school,
oAl Toun Ha”e : zzlasuhre to vns.x't the Mission High School, the Munici-
B ded oreature \;\ t e(l;-eautm.ll Museum and Zoo, where every living
by the puplls. and ati ng ied with the minutest and pleasing detail
talk with Mr. C. ] Vareke)f' ;I;]ZO}TME%O“W& e e B e ee

s L Jo Vi ) *x-Education Minister to the Gov

ment of Madras. The warmth of feeling wi i Party s
rec;xved at every station convinced us that, T}u\n‘:;::it;yhi]:hntohte Ia?::a)r w?js
:\t E(;:\Cahl(-plowh of tlme-ser\:ing miscreants. The same evening sawal ,
ulam south, conveniently boarded at a nearby hotel. N

e NE::: }0011( and cranny of that delightful capital of an enlight
h vuler was scrupulously -expl : !

' : : plored by the bs
explorers, who retired to their Railway cabin for rest dueril;';nda()f ha_{)*l]))’
. e night.

so delightfully displayed
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Early rising, though irksome to some, had become a necessity there,
in spite of the fact that no goading was essential for the same. And so,
at eight in the morning, the phalanx assembled with fresh faces and
eager-looking eyes, to get into the motor-boat, hired for the Party, and
move off to the neighbouring islands. Boats, steamers and the ocean
are some of the dainties which the Dharapuram boys had not tasted
and hence, their fiest sight moved them to a spontaneous glow and
cheer. A variety of fish caught by a net here and a novel-jelly fish
canght by a neighbouring net there were sights of supreme delight.
The wmilitary camp at Cochin, the beautiful and recently formed
Wellingdon Island, the Railway overbridge connecting the [sland and
the mainland, the picturesque and historic synagogue of the Jews at

- Cochin, were attractive sights which engaged our attention during the

boat trip. Besides, the thrill of the rushing waves of the ocean, and
the regular xrray of sparkling lights at the Boat-jetty moved the pupils
to a sense of comparison between the work of Gad on the one hand
and the artictic work of man, based on the frame work of Nature,
on the other. A longer trip in the back water would have created
greater pleasure for all; but time and money stood in the way o

prolonging it.

The 25th morning saw us at Coimbatore, busy preparing to
march tu the Spinning and Weaving Mills at 8, to have a good study of
the machinery employed for the various stages of producing a cloth
from raw cotton. At eleven, seated in a number of hackney carriages,
the Party visited the Central Studio. Though it hadn't the pleasure to
witness the actual shocting of a film, a peep Was made into those

artificial frameworks to serve as backgrounds for the nataral scenery,
in the Cinema Halls. From Coimbatore,

circumstances compelled the Party to take a longer route to Dhara-

puram, via. Erode and Trichy-
Though much was not, as programmed, accomplished, the

the direction, has set on foot a move {or indulging in similar

start in
Symposiums

trips, whose educative value cannot be over-estimated.
on the subject, were conducted in the school for the benefit of the non.
1g felt its sense of duty to convey its feelings

participants and the meetir
of gratefulness for the obligation rendered by those institutional heads

whose localities were visited by the Party. The non-participants,
though feeling sorry for their inability to join it, coaxed themselves with
the idea that the next longer trip was theirs.



Education for Democracy

_and The Federation Scheme of National
Education for India.

Spere By Prof. N. KUPPUSWAMI AIYANGAR, M. A, L. T
eech deliv 1 .
svered at the All India Educational Conference at Udaipur.)

[

The mai H . .

on the subject. Most ofthewas able to make out, no one spoke directly
in a vague manner about ijee‘:hes were of a political nature discussing
and their failures and (hi ‘er‘nocmcy: totalitarianism, their successes
on how our educational ngs cf that kind, None of the speakers dwelt
our pupils for citizenshisy.szem should be reconstructed if it is to e.lucate
was, no one referred t;’ l: a democracy. What was more surprising
passed by this Confer tle scheme of National Education for India
circulated amon ence last year, at Lucknow, a copy of which wa

g the teachers assembled, 5

[ claim ‘
raction o Imtilix:\: ofl al'l the proposals made for Educational recon.
including the Government of India circular and the

The Presi S .

of educational th(iel:\gt{ltm h’;‘shtecepuon address, referred to two schools
and the other, the auth. e one he called, the Individualistic School
He summed u’p the ai Ofl‘tanan th.a? prevails in 1he totalitarian Statest
distinguished cducatfm-o the ll:\d!\’ldualistic School in the words of a
a man to live his lifel?ms;" as “The purpose of education is to train
mine.) It is this Inc(ljir'z;msfif. b“f not against Society.” (Italics are
Social Order of cut throvs:t t:\ol;s]gzmt?:hool that produced the present
the exploitation of the poor and ign;;:n::)?';tgxel}:ieclfd;:;t;i cef;ssest a:jnd

e cated.

It is th
that producede }sieifl(e):dasghaz\(;! Ofl.th"’“%’hts the authoritarian Schoal
lussolini.  Notwith i i '
propagand o ithstanding the vigoro
schooigs Ofitht:uthhetcontrary, it is not the one or the other, but bogzh t;Z
and labour thqtgi are responsible for the senseless slavghter of men
at1s going on at present both in the West and the Kast

mid way between the two
. o vo. They w i .
vidualistic School as foliows. ey would modify the aims of the Indi-
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" The purpose of education is to train the individual to live his life 70é

only for himself, not only not against society —a purely negative attitude —
but to live his life in & state of full and active cooperation with society.

This education, in the words of Gandhiji, is “to bring about an
equalisation of Status between the son of a weaver, of an agriculturist
and of a School master”. 1f he does not include the son of a collector,
it is not because he does not mean it. I know he means
Thetefore in this scheme of education for bringing
about a cooperative Sacial Order, there is no place forseparate schools
either for the old rich or the new rich. Thisis my answer to the problem
raised by Sir T. Vijiaraghavacharya in his opening speech. Indeed, in
an education intended to bring about a democratic, cooperative Social
Order, there is no place for any kind of separate schools, either for the
rich or for culture or for vocations before the pupils attain the age of

discretion and decide for themselves,

rld proves that equality of status can
om labour, by giving literary
jonal education to another.

or a minister,
it and wants it.

Experience all over the wo
never be achieved by separating learning fr
education to one class of people and vocat
As early as 1652, Terrard Winstanly taught :
clags of children brought up to hook-

learning only. “For, then, through idleness, they spend their time to find oub
policies to advance themselves to be lords and masters over their labouring
breshren, which occagions all trouble in the world. Therefore it is necessary
and profitable for the commou-wealth that all children be trained to labour

That there should be no special

and to learning.”

Even Englishmen have begun to rec
his book, Education at the Cross Roads,
for a uniform system of education for all.

realise that
“No system of education ¢
ig to be led, even gub-consciously to assumeé an a

ognise this. Lord Percy, in

acknowledges it and pleads
Modern educationists

an be satisfactory if one section of pupils
ir of superiority over other

sections.”
And that the remedy is, that all pupils, rich or poor rural or

urban, should be educated together in the same kind of schools. Years

ago Ruskin said

“Every one, {rom the ki
roughly with his_hands.”

y -earn his living thereby. It is to make
and thereby to create respect and sym-
It is an education in itself.

1g’s son downwards, should learn to do

something finely and tho

\Vhy ? Not that he ma
him tealise what work means,
pathy for the manual worker.
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This is the reason wh
. y: to the question, **V ]
sation 1 ea 1 s “What kind o .
o -‘(,);dd he 7e_wmmend for the urban population ?" g‘e‘l;c?"
re same kind though the crafts may differ.” oo

This ideal of ‘e
; qual status' is d

The la® ' tus’ is not new to the educational wo

S Or;p;rt on ILducational Reconstruction in KEngland 'IELd

> postu):: ,!h cvo‘tes a considerable amount of space to this qu’st' y
es that *‘the removal of the ¢ Lation
. . te inequality is th 3

o aes ‘ q y 1s the very foundatio

for democracy. But at a discussion on this yrefport \('\‘hif"l:

t Ok place il . d“(:he ter ma n ife} ¢ 1 m oncentrat d
0] 1 \l' t
£S5 somea tir e a{’ y the di:CL SSi( C
: ate

on the question sthi
to give (;)ost-Drin?zfarh-()\:dw'thl.n the framework of a system endeavouring
be made possible tg m el:CS,tlon 0[. equal quality to all children, it can
they could not come t: e sPec'lal needs of the different types.” Anl
that the governing chssan).l definite conclusion. The main obstacle is
the solution that th;ir es in England cannot bring themselves to accept
tion as the sons of t} sons should. get exactly the same kind of educa-
formative period of :; peasantry or the working classes during the
Stronger than eacse e p.uplls. C.Iass c.onsciousness in England is
Pablic Schools fo. tchonsmousness n Irndla. Preparatory Schools and
cipal or other Hid Seclasses and Elementary Schools and Muni.
But there is no dgosztc:lggzxst. ft?:e tfhae tmft‘asesi hve been the rule
and soci . L » fact, that both on psychologics
he Eqaafiltv.c:f‘::j:atm'ns’ ti}e first consequence of o:)r) acceﬁtlicn’\;
only one s st S aim, the democratic aim, is that we must have
ystem of education for all, rich or poor, urban or rural, am;

that ma -
nual work should form part of the education of everybody

One sys <

all stages, Un)t?ltelEL f())‘r1 q:l doe‘> ‘no't mean the same thing for all and at
cation must be idemli plll Yattama discretion to think for himself, the edu-
to take couises acco Cda' y the same. Af.lerwards, each may be allowed
education for Demo rding to his own abilities and aptitudes. But in an
place {or divertin Cu"ﬂ'C]?/ based on a co-operative basis, there is no
11 or 13 and thusgfre‘qnt; ::‘ ?E}f)::izte-:t vocational schools at the age of
in the vocati _( rity complex in the minds of pupils
Kiods of :;dtlon.al school:s. At 'the same time, how to give difr;erpent

ucation to pupils of different abilities and aptitudes without

creating an inferiorit s
y or superiority com
; plex as the ' be is
problem. 1t is not an easy problem case may be is a

But w i
ationa )ASS\(\):iZ:?O]m t.hat tfhe scheme of the All India Tederation of Iidu
: ns 1s a fair solution to th -~
till the pupils rub e
shoulders in the
. same school
have the same education based more or less ont

TFor 4y
r 4 years after that, they get their secondary

In this scheme
up to 13 or 14, lhe);
he Wardha Scheme.
education in the same
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But only a part of the Curriculum is the same for all. The

different desires, abilities and
[

school.
other part is intended to satisfy the
aptitudes of pupils.

All other proposals ar
from the sheep at the early age of 11 or 13.
divert to Vocational schools ?

In the words of the Madras Government, it is proposed ta divert
pupils into two classes—(1) “Those that do not desire to enter the Uni-
versity,” (2) “Those that are unable to benefit by a university course."

(1) With regard to the first class, the question is, “Aye there such

pupils ” Even if there be some, are there parents who do not desire

their children to enter the University ? Will any of the authors of these
hildren from the Univer-

proposals divert by choice (desire) their own ¢
sity ? So long as high emoluments and honours go to the University
graduates, the first choice for every pupil will be the University. There-
fore, the University, whether you like it or not, will dominate the
situation. The Educational Commissioner with the Government of
India bears out this point. He found that the vocational-bias schools
were not popular. Therefore the only way of making this domination
wholesome is to make the University responsible for both literary and
vocational education and thus co.ordinate the Secondary with the

University education.

(2) The second set of pupils who are to be diverted are ‘‘those
who are unable to benefit from a University course.”” On the assump-
tion that our Intermediate and pass B.A. courses do not confer some
net benefit on our students—which -is questionable—the argument is
plavsible. But the trouble is, no educationist of standing will venture
to say that he has discovered a measuring rod by which be could, with
any amount of fairness or justice, predict that a particular boy of 13 is
unable to profit by a University course. This is one of the reasons why
The National Vocational Guidance Association of America is parti-
cularly emphatic that

«:Care should be taken that the choice is made by the individual
himself—absolute freedom of choice is his inherent right.”

From the point of view of both educational psychology and
sociology, the best educational guidance that we now have is, as
Kilpatrick says,

“I have no right to fix my child’s Character irrevocably—I must
do what I can to get him ultimately to the place where he can and will
intelligently decide for himself what ought to be done.”

e based on the idea of separating the goat
Whom are we going to
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This is the rationale of .
Education which provides for of the Federation Scheme of National

(1)'® Basic Education: .
ation; same for all till the age of 13 or 14,

2 < -~ 3
- hav(i“) d?;c;ondary Education for four years; the same school for all
g rent parallel courses partly general and partly vocational

3) A ] :
d,g,.ee.( )The 8:::)::3‘:@ course of three years leading to the first
e sity should offer both literary and techunological
SO va nature that even the one who has gone through the
e minan y ocatlon'ixl course in the high school must be able to enter
niversity and continue his studies there.

I 7 M M
satisfy t‘[’]ee“t:;"e. to say that this is the anly scheme that would not only
ain principles of a democratic education and those of

modern educational
modern edu psychology but keep out any form of undesirable

Correspondence.

Homage to Madame Montessori.

Ma i : 1
ny fine tributes were paid to Dr. Maria Montessori at the

closing of her second traini
t s
February. raimng course at Adyar, Madras, on the 2nd

Dr. George S. Arundale spoke of her

educationist of her time and perhaps as “the greatest living

[ paionist for some time afterwards...

Coun;:ry, Whililhbesznirzf the great regenerators of education in tshis

oy st ik s Wh.b;ntly needs a very definite rebirth if India is to

of u3 are working, |<]: we are .all h0p1'ng for, and for which so many

centainly eotkin t;e . tr::ss thg_e 1s a national system of education there
e political freedom.”

Dr. Montessori made he
work Lo nade r name when she publis
SiWlswamyas:“zi dael Bl(lt'mbmo (**The House of the Chilg") satil;dshiir Ig"egt
e pUb“cyat;(.)n |fberal leader of Madras. “Alm:)st immedia.tel‘
tho the b licatio do that bo?k people recogniced all over the wo lzyi
ot b 20 thmz:ri e a., revolution in the education of children..... I l;:lo
b o namé O{S' any part of the world so backward as not ' h
Madame Montessori.”” Sir “P.S.” hoped DtoA an.
.S r. Arun-

Mr. C. i j
Jinarajadasa, author and lecturer: *The history of

educational metl is fai
md 1s fairly long now; so far as the West is concerned
1]
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it beging with Plato. Then there is a gap which is filled by the great
Swiss educationist Pestalozzi and by his co-worker Froebel. Then
after another gap we have Madame Montessori...... Madame Montessori
has contributed to the whole subject of education an idea which is
utterly revolutionary...... that the child has a message for the teacher...
Her technical methods are full of fascination, but more than all tech.

nique is the child himself.”

Shrimati Rukmini Devi spoke of the “‘revelation of understanding”
which had come to many Montessori students who had taken the first
training course. She had met them on her tour of north India. They
had been so inspired by Madame Montessori that she had changed their
lives as teachers. “When you hear people talk in this way,' Rukminl
Devi said, “it reveals to you how universal is the magnificent appeai
not only of the Montessori method but the Montessori inspiration which
they have found from Madame Montessori herself.”
omas to Dr. Arundale

Dr. Montessori presented honorary dipl
“the living flame

and Shrimati Rukmini Devi, characterizing the latter as
of the art of India.”
His Majesty The Child.
“\Why did we all feel equal ? Because differences disappear
in the face of something which is of greater importance.” Dr- Maria
Montessori, the great educationist who has established her home at
Adyar, Madras, was speaking at the closing of the second training

course (Feb. 2). «To what did we attach ourselves? To the Child,
this entity who to.morrow will enter and triumph in the world. 'We

have felt as if a King were before us.
time when the English and the

h people did not desire to have
t a King, who bhas

“This reminds me about the
\Velsh were at differences and the Wels
an English King. They said: ‘We do not wan :
English ideas; who can only speak the English language.’ The English
people brought to the Welsh people for their prince a.baby of three
months saying: ‘Here is a King who does not speak Enghéh, hoo has
not any political .deas. Since then the first-born to the King is called

the Prince of Wales and they are all happy.

happened to humanity. There is a Kirfg,
his King of the Future is the Child. With
this being who is a spiritual embryo,
ly the past and the present, but some-
| realize the future!”

«“Something similar has
a King of the Future, and t
how much emotion we go near
who includes in himself not only U
thing much greater, for it is he who wil
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Concluding, Dr. Mon :
) e : tessori told the te: . s
back with you is not the method, but 3 sectr:t tZ}CTie;;s:. What you take

her happiness that “here
s iere in Adya
The Theosophical Society” e

s secret of She expressed
, 15 spiritual place, the heart of
they had received this initiation,

Mellowing Illiteracy into Literacy.

wide campaign. Hence hy(Et i phent for & province-wide or 4 nation-
Mr. J. P, Revte Vieres tne call for support issued by the President
Indian Aduly Educationlts:zl".?;) for the third conference of the South
in the second o ciaticn which is to be held at Coimbat
eek of April. The purpose of the conferen(]:e’lisotr:

tSCTUth India, and to discuss basic

o e gained from actual work and experi.

films on ed S R aston of the conference will be an exhibiti
ucation, industry, health and safety, Dr ition of

, : . B. .
swamy Naidu of Chidambaram will be president of th V. Narayana.

e conference.
, .
New Indiu Survey.

Notes.
et THE FATE‘ OF AN EXPERIMENT.
aboliti 0af if;ar;vgo, the Mac.lras Government ordered the
oo ton o Or.e f‘ard%la Training School at Coimbatore.
school for teacilssjslznclltihv;ai(i?t, Cloging o o traning
an experimental measure by th:elzteaI\S;IlicniZirhyOOI'i‘hs;a;::elijis

ment was designed t
. O run a sev .
which the Ministry expected en year course, during

teach
chers and study how far the scheme would prove useful

an i ;
meciltazlfug‘;ies::lmment of the aims. But the present Govern-
expenses inVOlSezms to have grown impatient over the
accordingly | Ved and sceptic about the results. It has
stating thastr, t;sue a communique closing down the schoo]sl
rosulty are dise cos:t 9f running them is prohibitive, the'
not in the interapfmntlng and hence their continuance is
an argumont ‘es.sof. t.he province. It has also advanced
€nt, 1n justification of its course of aclion tc}:aat

even the Madras Minj
) mnistry w ;
in the province. y was not in favour of the scheme

‘now successfully.

to train necessary batches of

- English). .
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It is to be regretted thaf things have been judged
rather prematurely from one year's experience of the work-
ing of the system. Any experiment is bound to be costly
at the outset and cannot be expected to yield the desired
results in a brief span of time. There have been instances
of experimenting in other departments, both here and else-
where, involving huge investments, over which little con.
cern seems to have been expressed. That an educational
experiment of such a kiad should have been singled out
for drastic action is really unfortunate. The educational
progress of the country has been retarded for so many
years by financial considerations of this nature, and a more
generous treatment could have been meted out to a
scheme prepared carefully by some of the brilliant intel-
lects of the land. 1f the crafts introduced into the schools
are not sufficiently varied for educational purposes or
otherwise found incapable of yielding a fair return, others
suited to local needs and remunerative in the long run
could have been substituted or added.

The other reason that the Madras Ministry fought

shy of the scheme is not quite certain. It may be that the

Education Minister, who had himself adored the scheme in

" his book 'The Wardha Scheme', was found wanting in zeal

sufficient to translate his views into action. But the Orissa
Government, if it had been sincere about the experiment,
1d have chosen to be guided in the matter by the
example set by the U.P. Government, where numbers of

Basic schools have been started and are being run even
Where there is a will, there is a way:

cou

Reviews.

1. Questions and Answers in Book-Keeping : By S. R. Narayana
Commercial Instructor, Sir M. CT. Muthiah Chettiar High

Ayyangar,
Price : Re. 1/- (1939). 198 pp. (In

School, Purasawakam, Madras.

This is a useful catechism dealing with the fundamentals of

Modern Book-Keeping, written by an experienced teacher. It covers
the S. S. L. C. syllabus and would be useful not only to the pupils of

- the School Final class but also to others appearing for the Government

Technical Ex.aminations in Book-Keeping (Low;,r). The answers are

Y-



T L A W B TR QRTESTT v e

" THE INDIAN EDUCATOR

" brief and relevant, and make clear and simple reading. The book is an
indispensable companion to students specialising in Book-Keeping.
2. High School Essays : By Llewllyn Tipping. M. A., Published
by Macmillan & Co, Ltd. Price Re. 1/-. Pages : 182. (1940),

This "is a valuable guide to students of the High School forms
who wish to improve their essay writing in English. The book contains
47 essays on a variety of subjects, up-to-date in character, such as
Wireless, Submarines, Television, Hydro-planes, etc. The author has
given a few simple rules in the preface for writing essays, and he has
followed them up in the model essays developed later in the book.
Each essay has a definite plan with headings, and the matter under
each has been written in simple and idiomatic English. Schools would
be well advised in introducing this useful book to pupils and teachers.

3. The Nature Cure and Eye Defects: By Dr. L. Kameswara
Sarma, M. A, N. D. Published by the Nature-Cure Publishing House,
Pudukottai. As. 8.

This is an interesting treatise on Eye Defects, their causes and
methods of curing them by natural remedies. Chapters Il and IV deal
with the methods of curing eye defects with the aid of sunlight, suitable
diet and baths, Chapter 1V gives an account of Bate's exercises which

Price :

guarantee an effective cure ;f faithfully and regularly performed. The
ple prescriptions and accounts of some radical cures
In these days when people are
s of the eye, the booklet would

e possibilities of effecting lasting cures
on natural methodsg which have been a sealed book to most of lis‘

“SADHANA AUSATHALAYA

appendices give sam

effected among students and others.

taking to spectacles for trivival trouble

€ an eye opener. to them of th
based
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LEADING MANUFACTURER OF PURE & GENUINE AYURVEDIC MEDICINES-
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Guaranteed absolutely Pure
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Thi : i i

. sinbc;:t E.s:ega]]y designed to serve as a text-book on
ey in the txg ] chools, and has been carefully prepared in
e eton il ;:ac ers.of long experience in the teaching of English
o omdery cb?o s, and is brought up to date by reference to the lﬁtl:tt
oo on the su :leCtl; The syllabuses of the S.S.L.C. and'other public

eaminati ca,r afm“ the ty.pe of question papers set in them year by ye
oo oen ¢ e u. y s.tufiled, and the book has been planned to m, . t;:’
: ed of pupils sitting for those examinations. Though the l:::l: ‘e
18

intended for hi
A : or higher forms, the elementary portions of Gram h
een ignored, but passed in review T ave et

of Mysore.

' One special feature of the book is that j

. . it has througho i
min c‘llv:l::e:e;id; o‘iht:e _lr_ldlan st.udent learning a foreign lagng::gkee.p:!::;
pae warned hi \ never ocf:aslons arise, against mistakes to which h

pecu y liable. Predominance is given to practical ;
definitions, classifications, and grammatical t:r a? ";a oo
treated only so far as may be necessary for practic:;“;zroiy e been
- The ex?rcises coming at the close of ever o
::h :c lcie a.m]l, if worlfed th.rolfgh, will ensure a thorough understanding of

principles explained in it. They will, it is trusted, serve as a good

guide for teachers who have to put their

e e oachen pupils through some necessary

e The examples ‘are chosen from literature

sh so as to acquaint the ils wi :

Bocprn Cnelisn Ace pupils with established
poken and written at the

: present day. Though th i

-expr.essly intended for pupils in High Schools taking publicix ook

it will, we hope, serve others top as a hand }

of doubt and difficulty.

T . .
he book is priced low and will be found very cheap for jts
size, get-up and utility.
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minations,
y book of reference in cases

y chapter afford ample |
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]B G. PAUL & CO.,—PUBLISHERS—MADRAS,

THE
INDIAN EDUCATOR

Mr. V. ARAVAMUDA IYENGAR, B.A., L.T.— Managing Editor.

ta

Vol. XVIL.| MADURA: MARCH—APRIL 1941. |No. 3&4

My Impressions of the Udaipur
Conference.

By Pror, Diwax CHAND SHARMA, M. A.

The 16th session of the All-India Educational Conference was
held at Udaipur from the 26th to the 31st of December, 1940. The
call of the Conference was so great that even the prospect of a 36-houe
ore to Udaipur did not deter one. In addition to the
on from the conference,
ar which is the cradle of
There was also

journey from Lah
urge for getting enlightenment and inspirati
there was a desire to see the land of Mew
Rajput chivalry and is celebrated in song and story.
a wish to meet old friends and to share educational experiences with
them. Moreover, one was told that Sir. T. Vijayaraghavacharya was
Prime Minister of the State, and 1t was not possible to resist an invita-

tion which he had extended to us as Chairman of the Reception

Committee of the Conference.

After two nights and a day in the train 1 found myself at Udaipur
on the morning of the 27th. Udaipur is famous for its lakes, plaf:es and
temples, and though it was not possible to see all the palaces of interest
in the state, one could not but get a glimpse of some of them. Sahelion
i Bari, one of the private gardens of the ruler where the delegates of
the Conference were entertained at tea, is one of the most unforgettable
sights 1 have seen. A neat picturesque and compact garden, its beauty
is enhanced by the abundance of its variegated flowers and the large
.number of fountains it contains. The programme of the conference was
so crowded and busy that I missed Jaisamudra, which some of my
friends saw, and several other places. 1 missed also Haldighat and
Chittorgarh, Itis a pity that I was not able to see that temple in which
Mira sang and worshipped. I wish I had been to these places which
stimulate the imagination and kindle the heart, but somehow I could not
fit these in my programme. I hope, however, to visit them some other
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-time. But I did go to Eklingji, which is a shrine of the god Shiva and
15 associated with the hallowed name of Bapa Rawal. This temple
does not have an ajr of Spaciousness about it, but it is 2 monument of
rugged strength and antique majesty, 1 stayed one night at Nathdwara
and saw with my own eyés the decp faith and piety which characterise
tbe Hindus. This temple has an air of royalty about it and is the
centre of the devotion of thousands and thousands of Hindus. Kankroli
was another place I visited, and though the temple there did not interest
me much, the big lake Raj Samudra was 2 fine spectacle. Its placid

and deep Waters and its vast expanse induced the mood of reverie and
filled me with a strange kind of cuntent,

Though the State is rich in historical
the delegates could not devote
satisfaction of these interests,
of all, there was the exhibition
of engineering, historical relics,
Sciences, things of geographica
crafts were shown,
Jagasia of Karachi
her dance. She js a
herself in the domain
of a local school who
and dancing skil),
I had seen her perf

interest and natural beauty,
all their time to the exploration and
There were other attractions too. First
where choice works of art, select models
objects relating to domestic and applied
linterest and good specimens of handi-
Then there were the entertainments. Miss Vishni
won the admiration of everyone by her songs and
fine artist and one day will win a great n
of music and dancing. There were also students
kept the audienge interested by their fine musical
Above all, there was Madame Menaka with her party.
P ‘ o.rmance af Lahore once,'and it was a great pleasure
h O see it again at Udaipur, Her Indian orchestra gave one of
:ve tnost wonderful performance.s that I have ever seen, and her dances
ere at once stately and expressive. She has rescued the art of dancing
fr.om. oblivion and contempt and has conferred upon it nobility and
dignity. One goes to her dances not only because there is an element
of refined pleasure in them but also because they are artistic triomphs.

ame for

The greatest attraction,
One missed this time Principal P,
confetence. He could not attend
revered father. One, however,
Hon’ble Sir SHAH Mounp. SULAL
was there and inspired everyone

however, was the conference itself,
SESHADRI, the life and soul of this
it because of the sad demise of his
found there some old stalwarts, The
MAN, the President of the Conference,

with his genial presence and

' charming
eloquenc.e. His address was extremely stimulating, for in it he present.-
ed certain problems for the educationists of India to think aver. In his
address he did not say, *This is what I think of education and this is

what you should also think.” But he seemed to say something to this
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ducational problems of my country,

effect, * This is what 1 think of the elso think of them.” In a way his

1d like to know what you a nink e
ag: I W(::as a challenge to constructive thinking. SIr T. V1A
address

VACHARYA i lly very inspiring~
i His presence was rea e
was happlly there. i
He app ared to have an inexhaustible fund 'of good .humour,eax:dr lmS a j:cgt
papl eof vitality and no end of relevant information oo €v y sub
supply

0’ hUllIall "lte'est» It was EVer a dehght to hear hlm a“d to see h“n-
Ihe[e was I\I(. I(n .5. Vak“ a erson en "e“t]y ya (o]
the COllle e ] hete was ]Ml. ). . HA RY, r n t g

Y - . T
gccou ()i l" enl l teln er
nt S g a and ca a(:lt or se Sa(:(l“(:e lhele were

p n t .
a ’

i eren-
ons of the conference and the sectional conf

ht to everyone who attended them.
problems of vital interest. ‘The-re
ot problems but they all ended ;1“
y human being to attend all the

The general sessi
ces provided enough food for thoug
They clarified our ideas on many
were heated discussions on many Urge

: ible for an At
our. It is not possl trouble.
g00<'i hulmconferences but those I attended were worth the
Sectiona '

ive I even now. One was the' nfew
Fan atio g thflse l“l;? ‘nczl};err:::f)rﬁt which the question of tfliscx;:lui):
Ed“C“’t‘O" F: t}?c\;:iughly. It was interesting to hear the expenmenDs(m
“"?5 d'lscufse which Mr. A. E. Foort is carrying on at DehraWhiCl;
o the e t successful was that on the education of wome.n,Vi.’wa'
b the'mosb Mrs. Ramaswawmi, the talented daughter- of §1r n{‘n ,for
was organised yShe ’ showed a rare capacity for ?rgamsauo}r: aselect-
mg'ha"m‘chary’ﬂ'd of ta-lent for her section. The subject that s e,.;cmum
'enh‘“““g_ : k"" i rv vital :-Should there be a separate cur h
B o e ome v‘izn)colleges and schools, and provoked ver-);n o
for men A vt:omeea:eral session the symposium on Eiuc;;: o
P 8 taf;tgd many able speakers and the speeches y éo o
Demo_‘:f.acy asui\'la'or Pannikar are still fresh in our .memory.l o o
Saiyal(ti)llen\j:rds oz the ruler of Udaipur, whose short mnaugural a
the noble |

was read out at the conference.

ini ran like golden threads iq all.the

e e fl‘;:iro:xnsal:tldtflzelsc:)hnafterence. gne was the undlsg(;nsei:
speeches oo dlsf't rianism in general and the totalitarian metho .S

Co e g 5t akers dwelt on these and showed the hollo“nef.s

e o ust, obey and fight which sum up the tota i-

e e f;eld of human activity were ridiculed and it

not conducive to the highest development

particular.

of these.
tarian creed in almost every

was shown that this creed is
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of the human 'personality. The barrack room and drill sergeant
methods of education that prevail in the totalitarian countries were
thought to be a reversion to barbarism, and it was believed they could
produce only mechanised human entities and not thinking and feeling
human being. But condemnation is merely negative. Against the
totalitarian methods of education was put forward the case of education
for democracy. This was discussed in its various aspects. Almost
everyone was enthusiastic for thig type of education,
not afraid of pointing out the dangers

Education for democracy, it was helieved

content, method and spirit. The syllabuses for this type of education
should be carefully framed, so that the student gets not only an idea of
the world in which he lives but also becomes a practical man, a useful
citizen and a helpful neighbour. More than anything else he should
learn to think for himself. This kind of education should not make a
person the slave of bis passions and prejudices but a being who believes
in fair-mindedness and tolerance. It was believed that democratic
methods should not be taught only theoretically but should alse be
practised at educational institutions, In this matter theory and practice

should go hand in hand. This kind of education should also release
that kind of spirit which makes for social justice and

though some were
and obstacles in the path.
, should be a question of

tolerance. No
one can call himself a democrat if he is not prepared to share the good
things of life with others, and if he does no

t believe in the principle of
of live and let live,

It was believed that only education for democracy
could saolve the intricate problems of our country and could make it an
asset for the world. The question of discipline was also discussed at
great length, and though people did not dis
methods of discipline, they still believed
was necessary,

guise their contempt for Nazi
that some kind of discipline
On this subject many theories were propounded and
many experiments were outlined. In the end jt was believed that real
discipline was possible only if there was confidence between the
teacher and the taught. The teacher should take a personal interest in
the problems cf the young and should win their confidence. The founda-
tions of real discipline should be [aid only by mutual trust between
teachers and students. Another thing that was discussed thoroughly was
the system of examinations and it was felt that it should be reformed.

The present system of examination is mainly the essay test, but it was
believed that this was not adequate.

It should be supplemented by two
other types of tests,

the achievement test and the class work test. 1
believe that the time has come when these tests should be given a trial
at the schools and the colleges in this country. Unless this is done the
foundations of education will not remain stable and strong,

/

~ devotion.
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These are only a few of the leading ideas that came moiore(f;z-l
i he conference. There were several others too ol
FUSS‘On e but it was not possible to take note of them. All 'that ]
lmportani:et’hwr the d;xys spent at the conference were very fruitful and
can say (

gave no end of inspiration of the right kind.

with
I am sure those who attended the conference came leCk o
wed (enexgy for their work and with an increased knowledge
rene

Science, Education, and War

. SW SAS 5.oA., BUI
By DewaN BAHADUR K. S. RanmaswaMl SASTRL, 1

preblems.

- . |
M. F. J. C. Hearnshaw said in 1.9.25 3 “Defects lldnc;\::nt«i:pdh:
cation had played no small partin precipitating the \Vﬁnr -nati;mansm,
The three most glaring of these defe(fts were e.xc:es:we’rhese pa
excessive materialism, and excessive mtellectuahsm‘;ver e
existin the West et t(;)'-das;. 'I:at);, tt):esyw::‘t,inctzm:he maelstrom, what
i y a also1 .
;?);:?;aﬂ?esr:efli‘r tl}felnw;rld? If salt loses its savour, wherewith can
salt be salted? -
The defect of India was a deficiency of the aboveh three\q\t\ir]xlllttl;:
just as the defect of the West has been an excess' of t Ver:h;ls AN
world never know to strike the golden mean between exc S
iency ¢ India has halted at commur.)ahsrTl and pr(v)\{ymct fom o
f]l:ver rose to a high pure inclusive n.aluonz;hix:(i ;l;vh:y h:.; o
g . ) . [ werv
/i’f _d?s“u“'\"e né:\‘i’na::ghz:is‘t\;:j )j?ngoistic militaristic ex;>}oiting
o 'd]Hms“:ion;li:xinworshipping the Nation and the State 'wnh an
o C‘lﬁss Zie to God is a menace to man. No nation can live unto
rd\s;)lrfac;lro?or itself alone. The mutual debts of the nations have been
forgotten to-day. |
Again, why has a grim hunt for the pleasu;les ”Zf t:;zd slierx;s:’s
an? He hungers for having what he calls 8
The “PZ“ mer for the “good life” has gone. The econom!c aspect of
Efteth:ov:SSha(lo\ved and dwarfed th? ethical aspect. Iiie i;s i(:]ndgi;g:rs;(i
with industrial advance and com‘m?rcml development an
about Art and cynical about Religion. | d
Further, intellect is now far ahead of emotion and Godwa'rt
The head is important but the heart and the soul are ye
To-day we do not know haw to possess our souls in

tlami

more important.
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peace. We do not care for th

Heaven and Time has shut oy e kingdom of God. Earth has shut out

t Eternity,
In the totalilarian st

. ) ates to- toa )
the child-mind to excesgiy day astrong bias is given to.day in

. natic i3 K .
€xcessive intellectualism T;}:““E‘lhm and excessive maerfalism and
lesser degree. | . same tendency i )
ee, in E . cy 1s foun ;

can you ghelp rel; I;ngland gn.d In America. If you sow (3}’1 th(?ugh o
Franco-Germar, ping the whirlwind ? It was been well s '; V;Ilmd, o

- we ; sal i
the Prassian sch:(zlf:m the present war but the war of 18t7(§l)t iltn“the
to-day also. The newalsiter who conquered. That statement is lrS:
have done incalculable h ace Mysticism and State Mysticism of Hitler
world.  Everywhere boyzrm tdo Germany, and through Germany to the

and girls

encouraged to . ) g are taught per is

g despise their brothers and sisters erljse:ve}:ed 'hxa:]ory and

§ re 1n the world.

It statesmanship i
shi ;
to politics, h p 1s subordipated to war, and educati \ A
¢s, how can there be peace in the wo ld? ation s subordinated
r

. The fact is that till now gcie
as evil and that education hag bee
centred or God.cen i

; -centred in the w
India also. -

nce has been used for good as well
be n gower-centred rather than child.
. Horsalter Sopm e t an tha.t those evils have come into
[tis bettor ther ver Scienc ust not give art diabolical in ions
rays die with the inventor than that theyvekn';;or}b.

: : > kill the

wo Id 1e y >
I ¢ . :S( nce must be Use(l ()lll [o] ing N i()l uld
f r mncrea i
> S hll an cot t

Education also must cease

Emotion, ethical life, and s to be power-centred hereafter.

. iri i .
mere intellect, Elementary Sdl:tcu::!nty must be stimulated as moch as
ation must make the i
child the centre.

To.day the
SS'Uabus 18 th
Nay, elemen e centre and the child j \
' tar . chi is subord )
the ear and ch he:n“;atlon must attend to ths training rofmt;:aezy;oarlug
and not only to the training of the mind. The

Wardha Sch ;
eme aims ;
to go to th at making education craft-cent
e other extreme. aft-centred. It threatens

excursions ) n the worksho .
as In the class room. A visit topthzndb during walks and
azaar will bring to

him more rea} :
and vital and i .
commerce and hi interesting knowledge i
subj ; story and geography than set ge of industry and
Jects in the classes, and dry lessons on such

Such element
of both sexes.
which must at a
nical courses.

ary ed . . .
) mu:t, o g(t:tat(lio.n is the birthright of every citizen and
g ed 1ato the seconda :
s : : ry education
Secondn stage bifurcate into cultural courses azflh:mﬁs
ary education in its turn must be fitted int efh-
o the
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n must have higher cultural and
ave a higher cultural era and a
1 prosperity all over the world.
a continnous ladder, to a

university education scheme which agai
technical courses. Only then we can h
higher era of industrial and commercia
Education should be one ascending stairway,

higher life.

In India we have other lamentable spectacles also. Educa-
en now largely in the English language. It is only
clamant demand on behalf of the regional
the lingua franca of India. Our history
from the Indian point of view. In it the
hers. Science has not yet come

tion is imparted ev
now that there is a
languages and of Hindi as
has not yet been written
British period overshadows all the ot
into her own in India. Education is not well related to life and is not
yet a lever of industrial development and commercial prosperity. We
have arrived at the beginnings of Nationalism but have not yet
consolidated it. We have to perfect it and harmonise it with inter-

pationalism.

Thus in the West * it (education) has produced a generation of
men whose mental capacity far exceeded their moral stability".
Mr. Hearnshaw says well : “Hence that confused struggle for world-
deminion and world-markets, gold, and glory, which precipitated the
world.war.” This struggle is even intenser to-day. We need a uni-
versal deliverance from the economic interpretation of history and
from the current debasement of human aims and values. We want
more science but we want it to be humane. We want more education
but we wish it to attend as much to art and religion as to science. Let us
overcome the new obsession of the State, the new greed for wealth and
poswer so rampant everywhere, “The good life’” must be the aim of
education as of life. We pant for a New Renaissance and a New
Reformation. An ounce of wisdom is worth tons of mere learning,
An ounce of happiness far outweighs a ton of wealth and power.



Hitler on the Importance of
Personality.

By Pror. A V. MaTTarw,

Of all books iv

of the precen insel\:n;?;tngall\e a ;!ear. and revealing pi?ture of the genesis
and suthoritatie i1 . c’on ict in Europe, none is more tmpoctant
ol omspoggn bo;\: Hitler's .Uy Struggle. A reader of this wonder.
W outsee i< Germangyets hzfn inside view of the national spirit of
ros ] yow .1?}1 madF the present European war an

i e resu t: Of this spirit there is a visible embodiment, and th
1; He.rr Adolf Htt.ler. As he himself says there may beA s h\,m‘dredst 2:
wg:)(;:r:‘c:se‘\;rh;s 1:hthe. r;am l'ong. for t‘he same thing but have not the
nords 1o Aof ;n at 1s fluttering in their minds. Foritis a remark-
champion at the stag:tealgu:e;(i)ll,lr;;sr;s t?:i e ha}:’e g Ty one man as
. start, ry on the work., Their aim is
::q::::l}ri::cu::llcohnhas Eeen desired m secret by hundreds of thousandl;
, e arises to proclaim the universal decire an

! . d as its
standard.bearer drives the old longirg on to vic

tory in a new idea.”
. The above quotation and all the oth
art};c;}eh r:jre taken from the English trans]
ublis ’ S i

%eader: Ofihgubr;:)kand flackett in the Paternoster Library Series.
This is an interesting :::)jezltp:c? \IJ\E'II:"‘S:]y N H'mer's W e deation.
ting a fuller study elsewhere, Hert:cheti};ed\::!:rg oc:ntl:‘S\v?trlt]iclfn:s o
aspect

of it, i. e. Hitler’s i
e . ) . o
idea of persona'ity and its importance. \What Hitler

means by respect to .
; ¢ personality :
pages. v will be made clear in the following

er gnotations made in this
ation of Hitler’s Mien Kampf

The firs ¢ in hi :
of the bod « ”b;tglao?kthm ;115 educational policy is the health and strength
ment of ch:;;acter‘ di ooy the girl aftec it, comes the develop-
the most leﬂitin*at; and ol S}.wuld come what people consider to be
In this o0 db- " eld of ed.ucanon. the imparting of * instruction”
5 study we shall drop Hitler’s views on the first and third purpos‘:

of education, a
, and concentrat ;
.. e atten e viewsa
training, tion on his views on character

. Trust-worthiness, readiness for self
juy of responsibility—these are the virtues
virtues which a great nation reeds.
responsibility is sometimes a little

-sacrifice, fearlessness and the
which Hitler highly prices as
5. But what he definitely means by
difficult at least for the present writer
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, understand.  Similar is the case with another expression be as
equently uses, development of personality. Both these words
:sponsibility and personality seem to be used differently from the way
eople in democratic countries use them. By personality he does
ot mean—certainly not—that the welfare of the individual is to be
sught for its own sake. The individual is important not in his own
ight but as a member of tae State, the National State. ** For myself
nd all other National Socialists there is only one doctrine : Nation and
‘atherland.” (P. 96! The forces which make and maintain the State
" come under one denomination: ability and readiness to sacrifice the
2dividual for the sake of the comnrmity. (. 70). So by personality
litler does not mean the sanctity of each individual's personality.
3y respect of personality he seems to refer to the personal and striking
jualities of the true leader, and it is the duty of all good men to
ecognise and follow this leader. Though he praises the joy of
esponsibility, he does not in the least concede that, either individually
>t in the aggregate, the large number of common people are entitled
o a deciding voice in determining national affairs.

As a matter of fact, he has a contempt for parliamentary forms of
sovernment. ‘‘ The best form of State and constitution is that which
with natural sureness of hand raises the best brains of the community
to a position of leadership and predominant influence.”” (P. 179)
All that the rest should do is to obey in all matters those persons who
should have a * predominant influence”. Even such higher leaders
have no power of decision in big matters. “ Neither Senate nor
Chamber "’ though they are constituted of the elite of the nation *‘ will
have power to make decisions; they are appointed to work and not
make decisions”. (Page 179) *“ The decision shall be made by the
one man”. * In small things and great, the Movement stands for the
principle of unquestioned authority of the leader, combined with
fullest responsibility. It is one of the main tasks of the movement to
make this principle the deciding one not only within its own ranks but
also throughout the State.”" (Page 137). Hitler demands complete faith and
devotion from his followers, who must be ready tolay down their life for
what has been planned and decided for them by their leaders. He would
have us bear in mind ** that all human value lies in personality, that every
idea, every accomplishment, i3 the result of one man's creative work,
and that admiration for greatness is aot merely a thank.atfering pail to
it, but also a bond uniting those whao are grateful forit. Theve is no
substitute for personality.” (Page 1391 Thz glory of the follower’s per.
sonality 15 to unquestionably follow the leader. In following the leader
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he must exercise hi 1
e his will and w 1
risks, and to oh ) .po er of demsion; must be re:
shoulder responsibility; to own up fa:Itq' :::y 'fto t]‘;ke
N y 1f called

upon to do so, to cheerf
N ully | i3 Iy
Both the leader and the folloxiera:: o i it for the ¢

and pride the assaults m
attack and slander.,

ommon cause.
1ust be ready t 1
> re: o be: 15 i
de ngnimat i . y bear with satisfaction
i the form of lies and calumny,

\Wh :

that See\setn Hl It.fer speaks of shoulderin
ms to be tnevit S 1 H

adventure + ably present in hij

despises the

g re..sponsibility one of the thines
ith which one shouyld facse :'ri]jll:dtci)s ot:e’ A ISlf)irit T
rene 8 e’s own life.
per com Ch;ncerilfw‘f;?m\:vi:uld ;mt fight if he has not at least ﬁfetyx)I::
5:)'51(:;1] courags and a“dﬂci.y annd i:id:r:alce-\xpk of his ideal patriots
ereat virt _ adiness to kill a i
fnission “and nssres themew“htz his followers the essentials of their
is s nothing ut cease that all the wisdom of this earth
covered and protected by farce, that the
e ofn:)::ieu:qle?s accompanied by the god of
4 ust be protected and helped by

unless ser

. S8 ved

m ,
1ld goddess of peace cannot
7

war, and that every

force.”

bl There can only be succe

list we are conducting the pol
destroy those who oppose it,”
the use of force, .

%ls lnl winning the soul of the people if
(Il);ca 1struggle for our own aim we also
 even the oot bge 3j). Not only does he advocate
also exhorts his men to use it wi r‘utal as he puts it (P. 212) but h
use it with intolerance and fanatic] ) h :

anaticism, which he

regards as great vi
"at virtues. “Th
the embodim e greatness of anv R

ent o : .o y organizatio R )
intolerance in whifl:r'] idea, lies in the spirit of religious f’ln:t'- ho'Ch Is
that it alone ; 'ch it attacks all others, being f’matic{n icism and

15 right.” ) o ’ : ‘ a convi
8 (P. 138). This inordinate ﬂdmimtionyof th:lsnc-ei
piri

of
h the glory of ruthless fight with those

effectivel , of the jungle origi .
Y portrayed by Bernard Shaw who, in E;:“O;Raml::, f?Ind/ N
' ‘ cr to Methu-

selah” written about three ‘ears hef
ks Cuy eneout And)] ars before “ Jljep Kampf* was - writte
Who hanon exclaim here | stand unslain, whils .
reupern oV si)afm,thl:il: [r:ir;t who are content to be tth(teli]re l:x?:tl;z?’:
e e asters, are despised and reje : ai
Wb fa“S’e :;h;)hliela;s the brand of Cain shallJrcutleed,t:]lt:j S]a]ln
50 beware how yer e.avenged sevenfold ; the Voice has s eigrp:
ing 1 g trpmhsaga’xrnst me, you and all the rest.. . I-aran lt;
e that e, 2 trutl + There is divine justice. For th HV ce tel
r myself to every man to be killed if he i
c

w 1
o ;r of covering oneself wit
o differ from one, i1s a mark

zn kill me.
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That is how [ pay for Abel’s bleod.

Without them courage
that raises

Without danger I cannot be great.
Danger and fear follow my steps everywhere.
would have no sencse. And it is conrage, courage, courage
the blood of life to crimson splendor.”*

Though in this short article we cannot enter to a full discussion
of the implications of Hitlec’s idea of personality, it should at least be
observed in conclusion that it is based upon his philosophy of life,
which in the final analysis is a philosophy of naked egoism. This may
sound a strange comment on the theory of a man who is willing to
sacrifice his life for the national State and persuades others to do the
game. But what is his ideal for the nation ? “\What we have to fight
for is security for the existence and increase for our race and our nation,
nourichment for its children and purity for its blood, freedom and inde-
pendence for Fatherland, and that our nation may be able to ripen for
the fulflment of the mission appointed for them by the Creator of the
Universe.” (Page 96) The pity of it allis that Hitler thinks that this
mission appointed by the Creator is that the Germanrace should rule the
world and that the weak races of the world should live as best as they
n as virtual slaves of this chosen race and possibly of a few other
with whom the Germanic race may share the best things of
and the ideals of weaker people are not to be
considered by the strong and mighty who are appointed to rule the world.
If a strong individua) holds this theory and acts up to it, We would call him
a bully. Could the name be really different when, instead of an indi-
vidual, a whole race is persuaded to deliberately and consistently hold
before itself this law of the jungle? It is the glory of the German race
that there are individuals therein who oppose this view at the risk of

ca
chosen races,
the world. The sentiments

- ‘*Bernard Shaw : Back to Methuselah, Penguin, Page 86.
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Freedom Movement in Our Schools,

By SR1. RaMss CHANDRA CHOWDHURI, M, A, BT,

————— e

Ch”dre")lthe‘\?;c:j:rlll cryldls to give more and more freedom to the school
child N, yo type.scho?l masters diskike these new-fangled
the ries. ey honestly believe in the efficiency of the old i
fobrp?r; the ;Od and spoil the child” and bence they have n(; strZrar::]l;
. r:ai. znug r'nouzl\l)-rro;gsi-deaBut \(/ive a;e now living in a changing world.
S und shut our eyes to the n
changes that are happening before our . e will o "
triumphant leaving the broodiang ﬁas‘:erl))lelx;ic;sc:. g::c:e?ty ;vs”:\'riljz”t:g
. S

march with the times but be i
cautious not to lose our § 1
: oothold
momentum of the marching procession, "

'We shall try to discuss here the purpose and
ment in favour of greater freedom for school children. How much
freedom' 1S consistent  with discipline? To what extent .is it desi ubcle
or possible to modify the organization and government of seconr;ary

schools in order to allow such freedom ? To answer these questions we
are 10 go to the very root of the problem.

scope of the move-

\.\'hat is the aim of education ?
correlative to the ideals of life.

tion for life’ | nay, it is life itself,

Whatever it be, it must bhe
Education is not merely “a prepara-

There ace two 5
. eise strangest paradoxes
In the human nature, the individuality of man and his dependence on

;:::t)'. So we find one movement emphasizing individualism or self.
i mination .and afxother movement laying stress on society and look-
t:i l;:)aolr; t:e: f;:‘;gl:ollf.e as onl)y a fugitive f.e;xturc of the enduiing entity—
oo mOdercr:et.y,‘l. bu.t after seeing the baneful results of the
and the sights ot cdlylv.:izatxon, man bas been greatly disillusioned
fion of sehes Hn vidual are bemg.harmonich with the concep-
Nt ind;viduansi;,g ant;nc::hewe ﬁ.nd' two dominating tendencies now—
saner sections of the human rsaoccel.ahzmg tendencies vorking among the

They have their re
found reflected in al pr
discipline”,

percus'sxons in the world of education and are
“Plag-way inC:gdressn{e 'e,ducational institutions., The “free
and all such Srinsinle po ?catlon » the boy as the unit of teaching
Montessori Syate P f5 da‘e .-Oun‘d embodiment in the Dalton Plan, the
et Mortos m ol education, in Mr. \Vrit’s schooi at Gary, the Pro-
Y ¢ 0d, the Parker and Cottage Schools in Chicago, Dr. Dewey’s

El c ) . .
ementary School in Chicago and Miss Pratt’s Play.way School in
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New Yotk. The principles underlying these advanced theories have
been accepted by progressive institutions all over the world. In our
country some of these theories have been and are still being experimented
in the Ushagram School at Asansol, (in Bengal), in Dr. Tagore's
Santiniketan in Bengal, and in the Institute of Moga in the Punjab.
We shall discuss here some of the leading principles in the most impor-
tant of these institutions.

The Dalton Plan.

The Dalton Plan has done awav with class as the unit of ins-
truction. The whole school is divided into some class libraries and
laberatories and students are given some assignments which they are to
prepare within an allotted period,—the time and hour depend upon
their sweet will. They work under the <upervision of specialized
teachers.

The Project Method.

The Project Method really tends to sacialize instruction.  Some
Project is made and in the exccution of it boys refer to some other
subjects and hence in the performance of the DP'roject they really cover
the whole range of studies in their natural setting.

The Gary Plan.

What is called the Gary contribution in Education is really
fravght with immense possibilities in a poor country like India where
wastage and stagnation are the two main defects in the system of its
education. Nature abhors vacuum, so does Mr. Writ.  He utilizes the
school building all throughout the day. The School usurps the place
of home and the boy is entirely placed under the control and supervision
of the school, He has perfect freedom at home and has not to bother
himself about the School lessons—he has absolutely no task to do
at home.

Santiniketan Method.

The ideal of the Santinikatan, where teachers and taught work
amidst beautiful natural sucrouadings and eajoy a large amount of
fceedom for the expression of their individuality, is well-known to us.

Ushagram Scheme.

The School at Ushagram is really like a miniature city where
creative industry is encouraged and where the civic and municipal seuse
of the boys is greatly fostered in their daily uctivities,
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Wardha Scheme.

2mte.15 to make primary education
! lno?gh A handicraft.  In shore, it
ools into work schools. Boys are
te;]nd get a large share of freedom in
rough the medium of some crafts.
o nd draw, and reading and writing
adopted o Lo, with o 2 sc'heme 15 likely to be universally
nceds mspite ot 1 ® modifications here and there to meet Jocal
natioaahie o emporary sethacks in Mad i 9
. planning of eduveties, (1 : adras and Orissa. Ina
being again, )

sc.elf-supporting and cducate childr
axrfxs at converting modern book X
relle.ved of the tyranny of l)ooks;c
finding out their ¢rye bents of mind
The child first learns to sketch

should come next, The W dha

asic schools are sure to come into

T )
‘¢ question of “How much”,

Now it h
have freod o iz:]s :)::;: altmost an accepted dictum that the boys should
€an be given to I)O)’é in tShUdY. B“t;the question is how much freedon
School. Opinions ¢ control and management of the affa; 1
N8 Seem to favour that boys should be givenaws of the

lea ; .
sh as is possible ang that the teacher as long a

should be rele

: . legated to the

the right ; n metely an adviser who i .

ght solution of thejr problems. According tolsth;: t};]elp the boys in
eory a teacher

should not rule h;
1s boys with his dominat;
ges the cha y _ > dominating personality and it di
b racter of even ag tmpressionist like I) :“t) and i discoura.
s Headmaster of Rugby school " Thomas Amold, the
The SC‘E" of application.
schools POWT};)OWDm;)Ch such freedom can be allowed
§ e
forme o advance; St::()gian San be attempted with profit in the higher
., and so also the Heyrist;
rization of the o € eurtstic plan, \%
method n Secsn:::e of study has made easier the alziaptibilif'vns;:u:f.
With much adyory y schools, The Montessori Method can)b tt. ‘s
writing of the g {l;')e o the lower forms specially in the teachi ) f“e
classes and it . bsuabets. Tf'xe Project Method is appncag?f :)o t.h;;
fidget in class rooms fehto. enkindle the interest of boys who lounge add
the boys, Rc]axmio'n Itis also very useful in developing leadersgh- "
historical intereoy n th‘e routine, periodical excursion to 1 ‘1p "
ration of exhis + ntroduction of manyal work clay.mod I places of
s etc. where th . ' eling, prepa-
self-expression e boys will find ample op it
ssion, a . o i
re some of the possible ways of giving éiq;:’lmfnez for
ater freedom

to boys and at (j
: at the same tim ;
n the manacen ¢ ensu”ng a greater - 1
b A ool atfaine Co-operation of the boys

n our secondary
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Co-operation of guardians.
Goodwill and sympathy of the Public can be secured by throw.

ing open the school-building to the public during the vacation and by
giving facilities of utilizing it otherwise when the school work i3 not
carried on. The school code of the University has a great tendency to
socialize secondary schools by ensuring greater presentation of the
guardians of the locality on the Managing Committee of the School.

The Boy Scout, Red Cross and Bratachari Movements also are
doing much in the way of socializing education by rendering service to
the community. They are indeed visible manifestations of the ‘active
and free discipline’ that is much talked of in pedagogical circles.

Conclusion.
Throughout all these changes that are going on in the educational

world, we find two great principles working, one is individualism and
the other is that education is not something detached from life and the
community in which the child is brought up. If the education of a boy
does not help him to discover his individuality and prove himself useful
to society, we must say it is a grand failure and should be replaced by a
system where these ‘two fundamental objects are achieved. Do our
schools fulfil these conditions? If not, they should be remodelled to

serve the purpose for which they exist.

Communalism in Schools.

By Sri MoHiT KUMAR SEN GUPTA, M. A., B.T.

There is no denying the fact that the virus of commun alism has
not spared even the little school boys. Boys of one community ook
upon the teachers of other community with suspicious eyes. Cases are
not rare when boys suspect fairness of treatment from teachers of other
community. In the school union, the magazine and sports comnittee,
boys press for communal represeatation. Things are growing warse
day by day so much so that a day may soon come when boys will
publicly refuse to be taught by teachers of any community other than
their own. It is high time therefore that we, teachers, set to devising
ways and meaas to fight communalism in schools.

The first and foremost duty of teachers is to create an atmos.
phere in the schools so that there may be no roam {or mutual distrust
among students of various commuaities. They mast be made to feel
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that they are members of the same fam

; ily. Al activiti i
extra.curricular, should be ¢ vy thon (mcolar and

arried on in sach a way that there may not
growth of separatist tendency among the

1. Teaching of history :-—

‘ OF all the influences that led to the growth of communalism
1 schools, careless teaching of_history

When a teachsr of histary deals with the
the Hindus as well as his mode of

does'xmmfznse harm, of course unawares. Hindu bovs are quite likely
to think 1ll‘of their fellow Muslim students, Mnslidm students ma‘
be led to lbmk that the Hindus must be very wicked otherwise why
should a pious Muslim Emperor like Aurangzeeb treat them ill. Author)i
9f Some text books quote sentences from books of authority which a .
likely to embirter commuanal relations. In this connection 1 shoyld lil::
to refer to a text book which quoted the following sentence s *] th
time of Mohammud Toghluk all the Hindu h:nses . o 1o
50 many mints of forged coing.”
facts which are calenlated to fan the fire of straj

W %nle c:‘ealmg with the career of historical personalities only those
points should be stressed which are likely to create communal amity and
harmony even at the cost of historical truth if need be
, .
2

2. Arrangement of religious teaching :—

15 perhaps the most potent.
policy of Aurangzeeb towards
life as a pious Muhammadan, he

were turned to
Teachers should carefully avoid ali

ned eommunal feelings.

A charge is often levelled against modern system of education—

_that. it is godless. There is a point in this complaint.  Religious train-
Ing 1s omitted from schools on the ground th
suitable arranzement for the r
munities.

at it is costly to make
, ‘ eligivus training of boys of different com.
things re“a;ziefrslli)" k:‘-f)‘ws no consideration, In the present state of
for . Ianl > '?”"‘a ’j‘ hecessary and money must be made available
are given ;0‘:;:5: 'f;‘ ery lTCh.CQl there are Pandits and moulvis. 1f they
B A X r:z)a owance, they will veadily undertake to give
ass:mble i, th‘;@- } nlce a week boys of al] the communities should
asked 10 aatr: sc))oo hall 'and Some competent teacher should be

address them and point out to them the similar teachings of

different reli 3
dierent r;hglons. By means of apt Quotations from religious books it
3 2
rought home to the young learners that prophets never meant
any disrespect to other

religions. The religions teachi i

: : ng, il properly
m ( ‘Nactn. 1

Partefd,lxs g\‘pwled todraw the attention of boys to the essential
unity of a I'rehglons » and by and by boys will learn to think that it is
wrong to distrust others op religious grounds,
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3. Dress:—

Carlyle sarcastically defined men ‘‘as tailor-made” creatures.
Philosophically we may denounce dress as an unsubstantial appendage.
But there is no doubt that dress exerts a very powerful intfluence on the
minds of man. Put on a neat, well-made dress and you cannot but feel
a bit cheerful. Let your dress be dirty and bally cut, you are bound
to feel a bit lepressel. In Indian schools one will finl a medley of
dress. Some boys come with dhoties, some put on pyjamas and there
are mavy who come to school with either shorts or [ungi on. The
difference of dress is bound to exerzise a disintegrating influence on the
minds of the young learners. Bvs are quite likely to think tuat as
their dresses differ, they bzlong to funlam:tally diff :rent groups.
Headmasters and Principals of schools should try to introduce unifor-
mity of dress among the students and teachers of a school. I thinka
khaki short and a white half-shirt are the best dress for students in
summer ; and a tlannel shart and blazer coat should be prescribed as
the winter dress of the stulents. Example is better than precept. In
order to bring about unity of dress among students, teachers must
show the way. Teachers should put their heads together and think of
a uniform dress. In this connection, I cannot but mention the Doon
School. I was glad to see that there all boys put on the dress of the
same kind. \What is possible for the Dooan School is, I think, not
impossible for other schaols.

The Hindus and the Mohammedans are two major communities
in India. They have been living side by side for more than 700 years. It is
really a matter for regret that members of one community betray colos-
sal ignorance about the manners, customs and social rites of the other
community. Itis not rare to come across educated Hindus who do
not know even how to pronounce the name of a Mohammadan gentle.
man, Nor is it very uncommon among the educated Mohammedans to
confuse the surname and the family title of his Hindu neighbour, Isit
not too much to expect vnity and friendship between the two communi-
ties when even the educated m:ambers of one community cannot cor-
rectly pronounce th: names of their breth:rn of the other community. 1
have come across many Hindu boys who are pleased to get a holiday
on account of a Mohammedan festival, but when 1 asked them what the
ceremony stood for, they gaped in bewilderment. Lots of Moham.
medan bovs on the other hand enjoy holidays on account of Hindua
festivals but have not the slightest idea about the significance of the
occasions. Teachers can do a valuable work in this respict.  Whenever
they read out to their class any notice about a holiday, they would do
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well to explain the real significance of the occasion. On days of
festival—both Hindu and Mohammadan-~ teachers should organise
lectures by eminent out.siders about the saints and great men of each
community. Occasionaily essay, debating and recitation competitions
about the lives and activities of great men of different communities may
be organised. In this respect the Province of the Punjab has stolen
a march over the rest of lndia. Sir Sikandar Hyat Khan, the worthy

premier of a worthy province, has already formulated a scheme to
combat communalism in hijs province,

News-papers are a serious

menace to the spread of communal
amity and good feelings.

Now-a.days it is difficult to go through the
so called nationalist papers without coming across gross and vile
abuses of one community by the other,

I am not exactly aware how
things stand in other provinces ;

but [ should like to substantiate my
point by referring to the Press in my own province, Bengal. Of the seve.
ral dailies, the Amrita Bazar Patrika aud the Ananda Bazar Patrika
are owned by the Hindus and the Star of India and the Azad have
Muslim proprietors. For so ne time past it has been the sacred business of
the two Hindu Papers to criticise and find fault with every move of the
Muslim leaders. The two Muslim papets have aiso vowed not to bhe
outdone by their Hinda contemporaries, in pouring venom on the
Hindu commuanity. If these writings fall into the hands of tender boys,

can we expect that they will BrOW up as sensible citizens tolerant of the
views of all other communities besid

give up reading these communal
good non-communal papers. [f,

:r, the parents cannot avoid reading
they would do well not to

oung boys and girls.
Teachers, Hindu and Mohammedan,

together to solve these knotty

of lasting communal amity and

papers.  There is no dearth of

however, for some reason or oth

communal papers, place these papers in
the hands of their y

have need to put their heads
problems so as to create an atmosphere
peace among the two communities.

*

A Good Scheme.

1. A., L. T.
By SrRI R. RAMAKRISHNAN, M. As, L
e il

i vhose many services to the world
India?? S V"::;’;i“‘:i' (::Z Ofn\d?an and ot.her peopgestoofa.tft:a::
Wa: ;rl::pti:‘ij:g er::ity that goes by the name of fln‘cz‘lgi.a‘:ef;rir:wry 2 e
hind akers © .
shining figures \.th ::rtiest:e ﬁ;:;z: who were the 1.11ilesto.n;35 :‘n :::
o [ndlafn ti» Indian nation. Rama with Sita, I\nsl;r;d,dha’
e marCh(“ , is ar;d the preacher of the Gita,. Gauta}r:\ase e
e th'e Jfgfx)manujn, Chaitanya, Sri Ramaknshna-——; e e e
PR, lities round whaose lives centre the .e;')oc l:c. i
e oo g “'l:s of India lies in religion and spmtt:ia ltyérs 1
advanced'er 'tl;:xet i‘:’rl history is the biography of sages and Seers,
:l:a:’(::e life story of warriors and conquerors.

born in Kaladi in Travanc?r‘e, in tt'ne 'SOUt::;Zt Sorfi
. w?fsd all India in his spirituahzmg. mlsswn,ortheast !
e a".d e tf rn in Kamarpukar in Bengal, m. t!.re kn e o
Ramak”Sh?a “’3'5 Zerated all over India. Swami Viveka e ryas,
India, A0 ath 1 ‘:18 for being the home of the three greatB o,
to praise Sov In' ¥ nd Madhwa, while we are grateful to e?s,iveka-
Sa“k"“;‘_» tiattzatrxlgas:ch saviours as Sri Ramakrishna and Swam
giving bir

nanda.

q « e
pr” POSEU ‘eta‘"ed the ego oi leal"l”g n Olde[ to tE«lCll “la"k"ld,
g
I 'o‘)hEts o“') ‘Ulhl one ‘lHOthel, and S;ll I{dmakl‘sh"a 18 but a

successor to Sankara.

. , isits Kaladi,
All these thoughts occur to tht;n)g):nkofo;)t:;e\\;sr:;srtiver o
. . e .
for in this Q“ie.t httk:le r:i‘(l]l:tgifsitbeorée‘nse green of xhe. West coa.st vege;
called Periyar) In | ededicated to Sankara (and within the precincts o
tation, is a .terlnP e.acred spot where he cremated his mother, and near-
that temple is the ;at inade history, for it was a crocodile in tha't river
by flows the river tf Sankara and compelled his mother to give him the
that caught hold)O Nc'>t far from this temple is the Advaita Ashrama
right to ren:)uﬂt‘;;' Sri Ramakrishna Mission, It was s;arted five years
belonging 0
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back, and surely the hand of God was behind the founding of this
Ashrama, for it is an institution dedisated to tw
What better right than Kaladi
Sri Ramakrishna Math ?

o great personalities,
can any other place have to own a

The institution is manned by

Swami Agamananda, a profound
Scholar in Sanskrit, an

impressive lecturer, ard an able organizer, to
meet and talk to whom is a pleasure and a profit. I had the good luck

to pay him a brief visit at Kaladi a few months back, and recently 1 had

the benefit of a long talk with him. [t is my desire to share with others

the benefit of my discussion with him that prompted me to write this
article.

The Swami is a man of ideas, He knows the immense value of

and the great need for the cultural reawakening of our nation. In his

Ashrama he conducts a school, an Anglo-Sanskrit institution, served by

teachers who receive only a subsistence allowance, and attended by over
200 students, many of whom are Roman Catholics, (preparing for the
Sastré IExamination of Travancore). There is a2 Gurukal also where
about 30 pupils stay in the company of teachers and Ashram workers.
The Swami does religious propaganda on a very large scale, doing on

the average nearly 150 miles a day. Hzrijan work is of course attended
to. The Ashram however is very poor,

financial help from the public.
on a grand scale every year,
musical entertainments and dr
items in the programme,

and is in need of very great

The birthday of Sankara is celebrated
and religious discourses and discussions,
amatic representations form the chief

But it is not so much for recording the achievements of the
Ashram as for givirg an idea of its future possibilities that 1 write this
article.  Swamj Vivekananda gave us back our soul, and it is our duty
to keep before our own eyes and before the eyes of others the resplendent
glory of Indian culture. But even today the condition of the Hindu
community makes one sad. Materially we are by no means well off. And
our cultural ignorance is appalling.  We have fallen from Dharma in
many ways, Ve need to be reawakened, the thunder—voice of Swami
Vivekananda awakened us from slumber, but the thunder-voice must be
kept' sounding at a high pitch so that we cannot relapse into slumber
again. Swami Vivekananda wanted that the masses must again and

again be told of the message of the Vedas and Upanishads. Such a
nessage, the Swawi said, will kil out superstition,

Of ccurse the monks of the Sri

. Ramakrishna Math are ably
carrying on the mission inaugurated by

Vivekananda, but it is our
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sacred duty to see that this work is expanded and intensiﬁed', for the. hf:ld
to be covered is very vast. One of the aims of the Ramakrishna Mission
is to train and send out religious preachers. Let us remember thatsevetr}t
Tom cannot make a religious preacher. A preac.her must 'be a 35(;1
and a Sadhaka in one. He must be well ve.rsed in tk.le' scriptures and,
as religion is realization, he must be a practiser of religton.

Swami Agamananda has prepared a scheme for training sutl:h
preachers and his ideas deserve to be wide?y known. At present tl;
Swami confines his attention to Kerala (as it 1s’better. to star;the »\;oro{
in a limited area) but what is the need of I\eraI_a is also t ;ﬁzﬁkers
other areas in India, The Swami’s aim is .tc.) teain a band ‘o \\i lment
capable and competent preachers with the spiritual and mor: ;ql;lz e
necessary for such work. He wants to s.tart a school and t le1 egwm
college for this purpose. The curriculum in the school an cze;gary -
be comprehensive, and pupils will be tfmght alldthaf 1str:zelve o
equip a man to perfection. The course wrll. exten 'oxerf welve Yoo
and will include intellectual study and the daily practice of \ Gfmkula
life. Manual training will be given. In short, the ;\pﬁc‘:zr:ions ke s
ideal will be approximated to, with the. pecessary modi
modern needs. Comparative religion will be taught.

The Swami has worked out the details of the scher.ne.l V'VZ:E
the scheme is in full swing he expects to have 250 studentg (l)%[ 1en:;1 o
tution. The permanent expenses come to about Rs. 6d'0 E,ma d e
recurring annual expenses to about Rs. 40000, the b;)g(n)'omg
charges for 250 students alone coming to about Rs. 2 .

The nation that does not know what cause is g?o'(l ax;? v;/ort.}iy
of its support cannot hope to progress. If a person is ill, '1: arlnsli);
must meet his doctor’s bill, otherwise he cannot hope to rf:cowek.
too much to expect that the far-sightefi scheme framed w1thlai1 een ?::
to practical detail and modern needs will not fall short of realization
want of monetary support *

Itis learnt that the Swami is in correspondence with t'k.lﬁ
Travancore Government in the matter of the support that the st::e w;
be able to give bis scheme. The very name Travancc.)re thrills the
Hindu heart today, for by the temple-entry Proclamation that state
has rid Hinduism of a blot on its faic face.. And Travancore must tfe
proud to claim Sankara as a son of the soil. Sapkara started. on his
tour of Dharmavijaya from Travancore. The Hindu conception of a
king is that he is a protector and propagator of Dharr.na,. a{nd dth;
Temple-entry proclamation has shown that this conception is founde
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on fact. Let us hope therefore that
the Swami will be an accomplished f
support of the Travancore Governme

the theological college planned by
act very soon, with the generous
0t and the wide public,

Swami Vivekananda came to revive Hinduisin, but he
actuated by no narrow motives, A

to other faiths. On the other hand
all-inclusive, and the

was
rejuvenated Hinduism is no danger

it will help other faiths. Advaita is
. great exponent of Hinduism of this age, Sri
Ramakrishna, practised Islam and Christianity as well. The Kaladi

College when it starts work will be a soucce of light and life not only
to Kerala, but to the entire India, and through India to the world.
A good cause has a claim o
moneyless people too.
latter must give generoy
that one comes across

n the moneyed people, and on the
The former must render financial help while the

s moral support and sympathy. It is only rarely
a really good cause. And here is one such,

- How to set a paper on English Texts
for a High School Class.

By Sr1C. D, GOVINDA Rao, B.A., B.T.
—————f—— e
The answer to this
in teaching the text itsel.

“inelastic packing case”
somehow,

question depends upon the purpose we have

If itis merely aga ‘subject’ to fill up that
called the time.table, well, the paper can be set
Dot necessarily by Somebedy but by Anybody, whose only
guiding principle would be that the Paper must ‘look’ a ‘decent’ one for
that standard, and take up the precious three hours of the examinees
in scribbling something, based on the text of course. And this view
still seems to persist and we find people who have not taught the texts
setting high-sounding questions to show off their own ‘individuality’, or
(shall we say ?) ignorance of the students’ standard.
catalogue of questions—ten to twelve sometimes,
subdivisions—sometimes overlapping,
The obvious reaction is

[t results in a
not to speak of the
and often meaningless to boys.
worse confounded” which the
annoyance of the teacher who

“confusion
students betray to the great surprise and

is asked to value the answer papers !

What, then, must we do? T
person who has taught the text mu
clear understanding of the text ag w

he first thing is to see that only a
st set the paper. He must have a
ell as a sympathetic undersianding
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in mind that the
he is going to examine. He must b-ear bmtm‘s something
of the students ht not as a ‘subject’ for examma‘tlon. ut a 4 that the
text has been taug ttrs‘ must have had a living mserest;) an e the
in which the studen that interest would be by asking t ;m tion to the
surest way of kl“m‘g ¢ must have been taught as an introduc 5 be made
way things. T'he tf:x(re and by no means should the stud;ent:
gre:t ;e?llmr::lrl':lti‘;ulsi've by the side-tracking of the examiner.
to feei the

i then,—with a clear underst.anding of t'?e tt):zl;
S B O er ding of the students—will constantly
e unders‘t‘i;/hlaf might have interested the sgudintts
) ing the paper. Surely, the intc?rest varies f-rorx: ::)uc:tner o
o e t see that there is & variety ?f questions cater 1o
Smde?ft. Stot’a:fes:nusBut here again only the literary tastes
the differen .

catered to.

and a sympa unds
in mind the question:

er person with the right object sits

T e eorm;: itsh;o‘;::ipto cpome off all right. Elerlfn::v; :1;:;
Lo e o PatP ke'n interest in some poem or the ‘olt) e éte,» Y they
B S e a'magine themselves to be some ‘chara o o
e e ul)'::es have simply carved themselves In e
e som lt dents jumped at an adventure story,h e
e };10(‘; :tor:ehsurunorous one ; how wonders:'uck tth(c:zr h:w o
and lane i he great scientists in the past, O eved
hear of the persecu 0 0 S avs and means of helping the po
they Bad e ey -ugi'::szil:gr::edwtgey were in knowing morﬁ am(l)rrr;lz:
e Pt ‘day, sonalities mentioned in their ]esson.s casua 0yr,a e
B ey were 1o know the exact significance of a line h.ere 2 phrase
caBer e hy 1. how difficult they had found 1‘tNto'pa down
thece bt A o r'nmon things they knew, say, of he“r:é)mil o
proper eVC"" lTh; (s::things, I say, simply flash beforeht eld ental eve
‘Agric"““’;;r andehe knows that it is these that he shou
of the teac

bout in a simple and straightforward way.
abo

] ' should be the watch-
“Simple ane s;zs:fgg?lzo;:f:srt?ons.g ?I‘here is no meaning
% the unfamiliar garb. The students r;u(s]t
ly. The questions shOl'Jld be so worded,
1d not be pussible to give mor; than::r:
. . question. Not that it means that zftll t e:;,nst crs
interpretation to any ?j . ot out of some stupid notes; but tha .
should b? Stergmypest'iog)s must be quite c.lear.' A referelllce to ques
‘comflals?n Ct,lfletﬂ;p?elr’::iix will perhaps make this point more clear.
tion

Yes. . '
words of an examiner sn JI¢
in his clothing the questions 10
understand the questions clear
they must be definite, 1t shou
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' Now, for the number of
n mind that the students,
or four pages of foolsca
bave at least

Questions.  The examiner should beag
0n an average, cannot write more than threa

P paper in an hour; and that they should
a quarter of an hour for revision
Out 1o an expectation of abont eight to ten -
way of answers ; and that means nop}
at the most, if the Jast
which requires very sho
ferable to the f
should find th

over, itis mo

This obviously works
pages of written matter by
wore ot more than si..r, or seven questions
e to e of the type given in the appendix,
oy rt answer mdeed.‘ This last, [ think, is pre-
avou he questxo.ns on analysis and parsing because they
str l:sb;cé)laFe In the paper on General English. More-
question at the end of 5 m;:ng*“nﬂ%- g ble—to_ thrust in_that
et : paper on L.nerature——~like asking the students
number of domes and pillars in the Tuj Mahal!

Now,

ask on more t
doit?

then, there will be just about half a dozen questions to

han a dozen or two of the prescribed ‘lessons’, How to

altogetl}jrhz-no]f ‘c‘it(;n: at pres’c’mt is lusually to omit some of the lessons
sucl lesso; { :Ve~w.ash » @5 1t were, to take a phrase each from
group si _15 OF using in sentences. But a better way would be to
. ans(;”: “;igetstsgns c;nd ask such questions as would require a point
have be P cre lor a proper answer. For example, if the students
i e‘?'rt:ught some selections from “Tom Brown’s School Days” as
be . ‘?i\"hat Zfztt SC};OI?lg)f All"” an in'telligent question would obviously
Best School okpAu’S? ltas e School life have been emphasised in *The
at Rugby Op i ustrate their truth, with reference to Tom’s life
(5™ and “For e b e e, 2oEN {408hE “The keys of Calais”, Hora.
the famous worde~ Tlen' t.he best question might Perhaps be to quote
one of the three:l; Horan‘us and asl‘< the boys to illustrate it from
draft on aly the les o e (]L.lestlons, be it observed, not only
{0 all the stadents t;""s tf’ the question papzr and thus give equal scope
For intelligent thiulstt might have liked different lessons, but also call
time discourage th:";gb“_”»i griasp o{' the subject matter, at the same
particulas importans l“‘ it of C.ra./mmng notes and summaries of any
might look ] ssson, as it 1s called. These illustrative questions
meant for th; Smhefa ove the head‘s of the juniors, but they are
they have failed in thor'm gy and it might be salely put down tha
theic teachers. i pe eir study of the texts—be it due 1o themselves or
classes, question | Y cannot ansxvvet.r such questions. For the lower

question 1V in the appendix is pzthaps equally good, as it will

cal i : .
| forth a little thought, wida choice and elements of appreciation.
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One other point about the choice of questions. After having set
about four or five questions the examiner should note what lessons have
been omitted ; and it is always best to take sentences for annotations
from those that have found no representation so far. It may be that
the lesson does not yield itself to any broad question of the required
standard, or that there have already been too many such questions:
then the best thing would be to take a line or two of it which is most
characteristic of the lesson and ask the boys to explain it with reference
to the context. It should be borne in mind, however, that as far as
possible we must avoid setting more than one question — and that, a
definite one — on any lesson, specially when we are asked to set just
half a doz=n questions on more than a dozen selections.

In brief, then, the best way of setting a paper on the texts is to
have it done by a teacher who has a clear idea of the beauties of the
text as also the level of the examinees; whose aim is not to test what
the boys do not know, but what they do know and appreciate : in such
a way that the paper calls forth clearly what is best in the text as well
as the boys. Thus, and thus only, can we minimise the necessary evil
of subjecting literature to examinations.

[N. B.— The appendix is intended more by way of illustrating
the points propounded in the article than as a model for any one to
follow. It was actually set for the High School First year class
(1V Form) recently, and is based on the second term portion. The text
is “Model English Reader, Book II1”, and the number of lessons that
had to be included was Twenty — 5 poems and 15 prose pieces].

APPENDIX.
Fourth Form) [Time—3 Hours.

I. Imagine yourself to he the British sailor and write out your experiences
with Napoleon.

Or
Tmagine yourself to be the old Kaspar and write out the story suggest-
ed in ‘'The Battle of Blenheim.”

II. Write from memory the twelve lines beginning with, “Courage,
brother I or ‘ One step, and thea another,” and say in your own
words what those lines mean.

III. Write a short essay on 'Agricultnre’” or "Newspapers” uuder the
following headings :
{a) how it was developed,
(b) how it is being carried on, and
{c) what its uses are.
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IV. Which of the stories you have read in your text this year do you like
best 7 Why ? Write it oug briefly,

V. “Many of these wise men were punished.”

men ! How were they punisheq 9 Why
help or trouble people

Who waere these wise
? In what ways did they

Or
“Many thousands of men join together to help such of the members
a8 are in need.” Ilow ig this done ?  What would be the result
if it i3 not done ? Who would suffer mosg then ?

VI. Explain with reference to the can

text t/iree {rom each of the groups A
and B,

A
(1) And nature by her trees and flowers
The same sweet sermon preaches.

(2) “But things like that, you know, must be
At every famous victory.”

(8) “Ye've both my favour justly won."”
(4) "I think it no disgrace
To oceupy my place.”
B
(1) The mother was sweet patience itsell under the blow.

(2) We have ever faced thunder and sunshine with free hearts .nd
free foreheads.

(3) Death grew paler and paler and wag sesn to shrink and shrink,

{4) If you try to please them by hard work, by your honesty and
truthfulness, and by your polite manners, they will certainly
come fo like you.

VII. {a) Write just a short paragraph each on any four of the following;—

Sir Keoneth Yesodhara
Bir Herman (ialileo
Mr. Jenkyns Telemschus.

(&) Use any four of the following phrases in sentences of your own
80 a8 to show that you have understood them clearly :
To take in To turn out
To laugh at To earry out
Hand in hand With one voice.

Health Education in Schools.

By Sr1 V. V. DIVEKAR, B. A, B. T.

During the present times Health E@ucatxon ha.st ?:Z);::h;?c:iz:

h an important place in the school curriculum that1 ‘ e
f:ct the Department of Education has been ('ievotmrlg‘fhe e
ofaits attention today to this imp.ortant part of edumc;telgn T b
mount importance of health c.an in no ;:ra);alq)f fl:‘l:lyea,s od popis e
o o i e ;;:C:'es?c:;)::;u;ti;m has been made compul-

The Department of
and

iven education in health, ation
sgc]:rj' in some schools and others are followmg. :Ult.f e ere
Public Instruction has brought to the notice o e e, this
the parents how necessary it is to fievc?te prfop;rr O s and
im;)ortant branch of education, fo'r child is the ‘a; Zoub[e et
proper attention devoted to this w1ll'be {eaped wit el spent
and whatever amount we spend on this will be very

ay for
A centre has been opened .by the Govetrnr;m;::sotfhiotr:r;l:nzout
training teachers in Physical Educaticn and theke:f o ing physical
of that Institution are now taking up the w}(])r o I P -
instruction to the pupils of the schools where they o s a
i ially emphasises cleanliness of person an oundiog, °
ol ularity in the daily life of the school, e&‘xrly rising, e
"easonf‘ble lreg ate periods of rest and activity, the da!!y suPp[y ) "
hes}:calr’\&?ht:t:nthesi things are stressed, nau;rally 11: ‘:;‘Lln:?:ly s
unte : ion ; ind is to be
b ig men’i‘ﬂuzdu\::n:cne, :‘:af i::::ez of hygiene and p-hysical
ad Soutri’(()jn l')u(’)e )(])'f great importance to us in the present day education.
educa a e

sical education, organised games,
e na;lti:gsccc))fo;::y\,vf.satl’xngtz,KI:-Iousewifery, as well as biol.og()il
hO:b‘e ‘;f:;]f;rﬂ:;a“ have been introduced and have been dulynr:sc:fgr:l;:ir
e j 1 i ool on accou
A SUb]reetsdat; lli)f: Stgil:: bl:ingcttll)e case, the (?re:ation of a
ez‘;?n)tli towards health should be stressed as xt'x’s ofl;;aex:z
If ‘both as an individual and as a member of soctety’, . '
o beal ossession of sound body should be !aught and pupils
PN a."d ti)m A poem like ‘Father William’ has its own moral
made 1 ‘ecf:‘:}t eHe.nce health education will mean aprogran?me of
fOF. l'he P“(lj" :'ludy designed *‘to equip the pupils with the habits and
e s hat will enable them to enjoy bodily and mental health b?th
kHO\"ledg;:ofda)'s and later life.””  (Health Education), After creating
duriog sc

importance in
right attitude of
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in the pupils’ minds the right kind of attitude,

ould plan ang prepare a progra
pes to carry gut during the ac In case the
pupils really understand the importance of Health Education they are
Sure to actively co.operate with the teacher to make the planned
programme a success, Only the utility of the subject has to be impres.

sed upon the young miuds of the pupils and it will have its desired
result. Cooperation be

the Physical Director or
mme of Health Educatjon
ademic year.

is good Co-operation, proper Steps can be easily taken to remedy the
defects as day students are i their houses for a longer period and
are given to pupils, have to be put into effect by
oth the parents and the school masters. 1In a
of the class-masters with the Physical Instry

he instructions given are required to be carried
out in the class room as well as outside. In (hese days of civilisation

several health programmes like races, and sports, baby weeks, health
education weeks, and, even Inter school and class matches are held and
they go a long way in impressing the inportance of such kind of educa.
tion. Parents’ days may also be organised with the same view.

whatever instructions
the co-operation of

ctor

Whle dealing with this
fail to lay stress on the Medic
sity of maintaining the health

accurately as possible. They should be a faithful
progress in Health Edycation. Nowadays,
that all school going pupiis

part of Health Education, I should not
al Inspection of students and the neces-
record forms ag up to date and as
recard of a pupil's

Government have ordered
should be examined by a doctor and that
all the defects pointed out by him are reported to the pareats so that

they might take broper care of the health of their children. The
general defects often noticed by Medical officers among the pupils

examined by them are mal-nutcition, had evesight and teeth, anaemia,
under-weight, and so on.

The schoal going period is the time during
which healthy habits are formed by pupils. Hence the importance of
perly guarding them against falliog into
traps, [n this branch the Western countries have taken very great
strides and the health of the pupils is a great concern to them, Pupils
are provided with nourishing » and healthy meals are also

watching the pupils and pro

supplied, in some countries,

But in India we are
year of sch
know the f

lagging far behind the times. In the last
ool life an attempt is made in the W

est to make the pupil
0”0wing important things :

In case there |
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(1) How to keep one healthy and clean.

(2) How to render First Aid. s

(3) To nurse the sick and th.e woun -Z -

(4) To take precautions dung an epll emlch.rI "

(3) Something about Safety first, Natlc‘)ne.t ea
Insurance, Hospital Savings Association.

Apart from the fact that Health Education is l.mporta“’t"h‘to::;
im of education. It should be lmkm.i witt

not be the sole aim ' o that case pupils will take
branches of the school cumculum.. n th \ 'y important to
interest in all kinds of subjects. Biology also is very Imporian 1o
e dents. It is well said that an ounce of practice is be o
o efntst.aor . Pupils might know a great deal but unless t alal
: PO‘."‘d ’ ffect }t}‘mt knowledge is of little use. The t.eacher hit‘s t:()d;’
B e oo ;C reed for fresh air and sunlight, cleanliness of the carej
‘Str;isrtl;izz tofer::st good warm clothing, care of th;' ey]es aanr:i::triso'n by
o ’ i i nd medical ex
of the teeth, WhOl?S:m:ti(i):: :femsfr::l:ftst’h:most impor%a.nt t'hingilth?;
o e ldderlmsr; to value. Students undergoing tuition ":] s¢ lc::)ok
students shou ea;]at is called road sense and should be aSkZ :o‘dems
should be ta}Jgh't . here are dangerous crossings in s_ftreets, and st und
t; ‘Sladfelt)y iallﬁttoaiatke' physical exercises like swimming and play gro
should be
games. ] - ealthy life, may be considefed

The ess.e[;ualniozglc;lot:zigifnz ftuhllgtl:gh ouytdoor life (2) p.rot;c;:::
L mtehurtful agencies (3) fulfilment of the 3 require tmen;
of the body agamz the control of the environment, and th;—lt'reiaene ot
the care of the 1?0 y(’)f disease which constitute the way °f_ )tg'on a.nd
or the prevention | these requirements, proper directior

Education. To fulfi : uired. ‘The highest
Hei:lil::ce of trained teachers are “?Ce::xarg:d;eqas well as the mind to
gu irit require the
attainments of tt:ie?:r‘;i:si?:’riPrgf. L. P. Jacks. ‘To .e"s.urihg;a:hz
be enlisted in k is fostered in children the prime necessity is e
healtby OUHOS dy should be healthy. The child should be enclohe fmk
mind and thé Olfy' the world around him: to concentrate on R
to interest himse If to overcome difficulties: and to appreciate of
in hand : {0 exer :e?lst; and that of others. Hence the importance
value of his own

i age 37.
cheerfulness and courage.’ Health Education page
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and local boards, The
of their calling and aske
demand better scales of
and income, and salarie
to rise, salaries must
admit of any abuse of
other setvices they can
totally absent in the

teachers are frequently reminded of the nobility
d to be content with that, so that they may not
salary. Social status depends mainly on wealth
s greatly decide both. 1f the teacher’s status is
necessarily rise, especially as this service cannot
power by which and other improper ways open to
8ain a good social status. As such influence is

teaching line, the only way to raise the status of
the teacher is by raising the scales of salary, Unless and antil this is
done, the teachers cannot be contented and their services cannot be
satisfactory under the galling inferiority complex which the present order
has created,

. Itis but a bace act of justice if thinkers in our land tackle this
question of the socjg) status of the teachers aright. The teacher’s

service is important and perhaps more important than any other public
servant's.  So justice apd fairplay demand that a good social position
15 accorded to the teacher in the national economy of the country,

uld have equal chances with
t service, and some of them
the prospect of coming to

S of being promoted to High School service,
Similarly L, T3 in High School service should go up to Rs. 300 and in

deserving cases of entering the College and administrative services
with more salaries, Thys is the best method of uplifting this depressed
class of public servants in our land. There is an opinion that the
teacher’s weork js very easy and is a sinecure on account of the great
number of schoo) holidays. If it is possible o arrange a system of
transferring servants from one line to another for some period, and the
opinion of the other Servants is then tested, this opinion will disappear,
As a teacher, 1 may think jt to be a very easy matter (o be a Tahsildar
or Deputy Collector, and who can say that I must be wrong ¢ After
all, it may be easjer to be a Deputy Collector than to be an L. T,
assistant. Yet the wor] may not readily endorse my opinion.

orld of difference in the social status

according to their abilities should have
Rs. 100 per mensem and

d at present
be such a w

ublic, the legisiators and the

created.  The thinking p government should
se the soci

feel it their duty to rai al status of the teachers and not
simply deride the attempts of the teachers to rajse it by their discus-
stons and resolutions in thejr own associations, guilds and wnions, or

simply expatiate on the nobility of their service without lifting their
little finger to raise their (teachers’) status.

7 GRAMMAR BOOKS

USED ALL OVER INDIA, BURMA & CEYLON.

P. C. WREN’S GRAMMAR BOOKS occupy t.be
foremost place among textbooks of English
- Grammar. .

1. THE SIMPLER PARTS OF SPEECH. Twenty-sixth
Edition. Price, As. 8

2. FIRST LESSONS IN ENGLISH GRAMMAR. Sixth
Edition. Price, As. 6.

3 THE BEGINNER'S ENGLISH GRAMMAR. Sixth
Edition. Price, As. 8.

4. A SIMPLE ENGLISH GRAMMA.R ON MODERN
LINES. Eleventh Edition. Price, As. 12.

| 5 ELEMENTARY GRAMMAR ON MODERN LINES.
Fifteenth Edition. Price, Re 1-2.

6. A SHORTER ENGLISH GRAMMAR. Third Edition.
Price, Re. 1-8.

7. HIGH SCHOOL ENGLISH GRAMMAR. Fifteenth
Edition. Price, Rs. 2.

g5 All the above books have been approved for cla::s.; use1

N " as textbooks by the Bombay and Madras Elduc; 10:1}:':9
Departments; some of them ap_prove.d aBso v the
other Educational Departments in India, Burma

Ceylon.

K. & J. COOPER — PUBLISHERS — BOMBAY’. 4.
.Sole Selling-Agents for the Mafiras Preszdfzncy.
The Churistian Literature Society for India,
Park Town, Madras.




The Social Status of the Teacher in India

By Sr1 S, SANTANAM, M. A, L. T,
A ey

The status of the teacher in India
qualifications required are very high.

constable is found to be b
than the teacher in elen
required or possessed sho
reading and writing of 5
15 deemed 1o be sufficient
and prospects are compar
the policeman has 1
Rs. 100, and the
school-master o
for two years,

additional cours

n society is very low, but the
Even a post peon or police
etter off financially and in social position
tentary schools, though the gualifications
W avery wide disparity. Mere capacity for
standard so low as the I or 11 Form is all that
for the police or postman, and their chances
atively far greater. From about Rs 20 a month,
he hope of becoming a Sub-Inspector on Rs, 60—
postman of rising to Rs. 40 per mensem. The elementary
ow has to be an §. g, L. C. Eligible, with a training
and has to be content with Rs. 20-Rs. 30, even after
es of training as the Wardha training,
Even B. A, L. T.’s are to be
this miserably low scale, w
better posts or salaries in th
or Colleges. The mere
Municipality, Government
he is sure of a scale of Rs, 30 and has chances

to posts carrying a salary of more than twe
status accorded to such S.S.L.C.s
there are also,

found working in these schools on
ithout any prospects of promotion to any
e higher fields of eduction, as the High schools

S.S.L.C. asa clerk in a District Bo ard,
or Railway, service,

of being  promoted
figares. Further, the social
is cousiderably better, Besides,
I chances of profasely supplemen-
liberal scale. The writer of this
where people, who are not even
250-Rs. 400 in Government and
- L. C friends of his get Rs. 300—

Why should there be such vast

it seems, some wonderfy
ting the salaries with perquisites on a
article knows a number of instances,

S. 8. L. C.’s get salaries of about Rs.
Railway service, and where some S. S

Rs. 600 or upwards in such services,

diffecences in the chances of people choosing different lines of service?
Why should people taking to the teacher’s line be so miserably
paid and treated by society, though as far as educational qualifca-
tions and intelligence g0, the teacher is no worse than the others, ard
perhaps a great deal better. This is a grave situation, which thinking
men should ponder abeut and account for.

As a teacher himself, the writer sees no reason which can justify

the differential treatments accorded by the authorities concerned. The
society in India is not in a position to think of a just and equitable
manner of remunerating People in different lines of service.

salaries are arbitrarily fixeq by the powers that be and it s
people will be hardly interested in dev

revising the present ones according to

Scales of
eems that
ising just scales for all and in
unobjectionable capons. The

has a far finer prospect;
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ir own
e railways follow their o©

th m-
government, the local boards, and ho by favour, reco

those w ot
. i d scales and ood posts
: ing salaries an o get g
method:q in fix s,gimi]ar grounds, are fortunate to g
mendation or

ly fortunate

es not on y

‘es therein, are pleased and regard ther'nsel"f such favoured treat-

salaries (he ,but also as the most deserving OF = much f]llaliﬁed as
n : .

for that'lr*;a:/olook down on the teacher “hod " : qm}iﬁcations alone

ment. ¢ nay be arguea tha o factors?

ionally at least. It m: he deciding factors

they, educationa . Vhat else should bet certain
ide salaries. What el . awarded to

should not deci stige deliberatety ; hese also

o the state, the prestige deliberd the society,—the
Exigencies of ‘udices prevailing in able ?
sexvices, the notions or P hey do, but are they ju are

. ters.’ Yes, they do, bt . ols and comp
decide such ms;t raduates in the service of High ich(:es in government

e a .

. Ta.k.e nt an(fi: prospects with those of the gra (:Jn ethical or social
their POSETU;’ author sees no justifiable reaSOZ -aduate opening his
serviee. eh vast differences now Pfe"alh?g' & t or other offices in
grounds for tl ek in a Taluk Office, or the becretalr.ll: ‘hat of the Sub-

r . ike
carect 43 @ lisehas fine chances of rising to posts n and in most cases
) .
tl;e M(:tr:poTaHsildaf Deputy Collectoro anddst:nore Even those with
Magistrate, Tas . t Rs. 100 an ) rtments
; a pension of abou ) . In the depa
can retlrel?f;‘ atipons very often have this fortun(e;ustoms’ etc., a gradu-
lowl-:r (']utaaltign Police. Posts and Telegraphs, o be ever thought of in
of Registr ' ' ects than ca tion
cales and prosp hances of promo
ate has far better scal her, there are no cha what
- | service. Further, les of pay are some
the High Schoo . ices where scales Even
. | to College serv ' ent departments.
from High Schoo ior posts in governm tter pros-
iith those of sauperior | k, has a betterp
on a par M;hFund service, the graduate-a's a“cler " ecretary of @
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Creative Art ip Education,

By Rukmini Drvi,

(From a symposium befor
Madras Teachers’
teaching staff of Kalakshetra, of whic
also took part, My, Alex Elmore,
kara Menon, Headmaster,

Art should not be me

should be a spirit that pervades every subject.
come only through happiness.

India but throughout the world,
to music, to colour, to everythin

e the Annual Educ

ation Conference of the
Guild, April 5,

Two other members of the
h Rukmini Devi is President,
Art Director, and Mr. K. Shan-
Besant Theosophical School).

rely a subject of the curriculum, but it

Real knowledge can
So far as 1 have observed, not only in
[ find young people respond to rhythm,
8 that is beautiful. If art is taught in
a creative, enthusiastic, happy way, young people prefer art to any

other subject, But they would enjoy every subject if art had a place
in every classroom,

ress the use of drama
quicken the desire to Jearn. Art will give life

way the creative expression will he stimulated,

in the classroom itself to
and interest, and in this

. are psychologically very
Interesting. Then the child is beginning to leary consciously what he hag
The unconsciousness of

» but the young person is beginning to understand the

whys and Wherefores for himself,

Phasis should be
ning at the wrong

ife ang then form.
first. Many i

An em placed on life rather th

an upon form.
end when w

& start teaching form because

make up for the deficiency of

» if he feels that every feather
" the painting of that peacock. But more important than

the peacock is “peacockness," the impression of the peacock, a fourth
dimension in art, Once there is the soirit, it is easy to acquire the
technique. Why do we separate art and life? So many think that art
is a picture hung on the wail  Art i the form, the result of life expres.

sed, and it will come dutomatically the moment an opportunity for free
’ . . )
expression is gIVEN 10 every poggible way.

Qur textbooks should be beautiful and Indjan,

If we had such
textbooks, we €an €Ved imagine a child in the second f

orm wanting to
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because it was so beautiful., Thx:
i hildren whose knowledge. o
| to that of the sixth

read the textbook of the ﬁmll\/[::treesori )
. ns to our T .
:.tera“y :::;::::hv and other subjects 1sequa
istory, ’ '
. . nscious, free,
form student i1d is nearest to all that 1s natural,isutnhceoexpresﬁion o
e Ch]:?ldlsis nearest to Divinity. Wgat ou and me, and the
happy. The”C lcreativeness' God has createte y Our children are
God ? It 1s life, are little Gods, cao Cre'ah.is in them we will find
children who if we can release the spirit whic technique which is the
litle Gods, and ession one day will produce a
H r
that their oWR EXp e The
art of ife her has a magnificent reSp0n51b1hct:’1;rs o
teac f you. As tea \
orld remains in the hand_s of a}l Omyoi teaching, and the
future of the Wh bat the less we do it in the for g and pleasure and
uch, bu '
can do Sodf: it in the form o be and the more the
mlore ::12 happier will the atmosph
paY, i I study
. i . . th a rea
children will learn. he true backbone of education. ue\V;:urPOSe of edu-
Act, [ feel, 18 776 e bring into existence the-t:o splendid citizens,
of Art, we will oncehr:;‘ young people to grow 1t
. ich is to
cation whic

eat men and women,

Everyone who is 2

f example through jo
ere of the classes

ur
] . e must know 0
gr t forget the true spirit of [ndia. c‘tXture. our poetry,
We must “o.ﬂ which we live, our arts, ot!;: spirit of India do we
State 1 lunged into the
homes, the hen we are plung
Only w

. er.
. ionality whatsoev
ic, dance. e which has no natl
music, : baCk the true cultur
really bring

i i i mllCh



Correspondence.

The Ramnad District Teachers’ Guild.

———y i

Tn connection with the Annual Conference of the abave Guild held at

Ramnad on the 12th April, 19: i
o ned o pril, 1941, the following proceedings would be of interest

OPENING ADDRESS OF THE RAJAH OF RAMNAD.

At 5 i ;

whioh wae pi;‘:é “tl(j“:lw B?teetmg was held in the Rajab's High School Hall
Rajxh Saheh of qunadapa‘z y, under the distinguished Presidentship of the
kudi, the Hajth Sehob X ftfar Dm}.ler by Sri R Subramania Iyer of Karai-
He pointed oot t: 1: t,}m n stimulating speech declared the Conference open.
improving of thei 1ab bhe aim Of such conferences should not merely be the
oo s o l)‘inl)r sfetivw‘e .condlbmns, which, however important, is second only
meking waom out o(; b( evising ways and mex.ms of improving the taught, and
80b00lS and oure an(]OY& He drew a S'n.d picture of contrust between English
 the boy to ' f.ll’P_eﬂlf?d.fOl‘ t.hB right type of education which will help
wore y b‘) °V310P‘ bls‘ individanlity. Unfortunately, however, our schools
typeds?ne:lil;iie'x:’mlnablon ri.dden that education had degenerated into stereo-
The Rajah Subsnblon‘, producing. not leaders of men, but woeful automatons.
sioal edl;cabion ew'zl‘m.e; tv'hi!.h there were .still many institutions where phy-
Dbysiont boaie a hmal;alndlcult{usly farcical. Adequate facilities for regular
In this o g should be considered essential for intellectual development,
oauection he condemned the mad craze for cups and shields, and

BXhOIted trhe tellchers tl ) i i 1 ug
1| . C )nstll n the hﬂ. ht re l iri ‘hi t
ili | 14 & Sportsmuﬂ Spll‘]b \\thh Wwasg

Teachers, the Trustees of future Citizens.

and th;r:::::ﬂ‘t; Sfaheb deplorad the pubtic indifference towards eduoation,
the noblest of pro(f) some towards a professinn, which, in his opinien, was
therefore Shoulg t‘t;{Ssuons. Teachers were trustees of future citizens and
teachers to mpl. ake l?recedc.a.nce among .nstion builders. Ha appeuled to the

%@ conjoint efforts to discharge the sacred trust given to them.

in a spirit of i
to their worktru.e service. Such service would be possible only if they took
with all religious sincerity.

Scope for Individual Development.

T ; .

ibr;: iﬂlt}i‘ns:lgb,.m cqnclg3i09, r?ointed out that real education would

age, were brought o Vf:l};ionha-l 1.ust1'but:lon in which pupils, from their early

eminent scholars Woul; bou't distinctions of c.LsFe or' creed, and in which the

Abova all, there hould | ® in charge of the .p}lplls right from the beginning.

of giving the same o e‘free scope for Individual Development, as the 1esult
Ucation to all pupils alike was disastrons, The tragedy

be poss

-~

-
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of the great Mathematician, Ramanujam, was an instance in point. A
gardener cannot sow any gead on a soil, regardless of its suitabiliby; even so,
a teacher cannot foree any subject on the tanght, oblivious of his individual
aptitude. He concluded with an appeal to the teachers to sow the right seed
in the garden-soil of the brain of the young, lest weeds should grow.

Q. T. S. Viraraghava Chariar, M. A, L. T., Headmaster, Rajah’s
High School, Ramuad, in welcoming the Delegates pointed out the supreme
vecessiby for teachers to march abreast of the times, and to widen their
cultural horizon by being perpetual students. He suggested the teachers
should have & scrap book of general knowledgs in which they should note
down things of interest they might come across in their extensive reading.
He advised the teacher to have plain living and high thinking as their mottoes
in life.

Gri. N. R, Krishnasamy Iyengar, B. A, B, L., Seoretary, Tamil Sangam,
Madura, delivered an inspiring lecture on ‘Tamil Tianguage and Literabure,
and its Teaching’. Te traced the hoary antiquity of Tamil, the greatness of
its literature in which lay buried advanced modern ideas on Mathematics,
architecture ete., and the sweetness of its poetry. In the course of
a highly impassioned speech he appealed to all the Tamilinns to cherish a
love and passion for Tamil, and to be proud of their noble heritage as

Tuamilians.

e e

SADHANA AUSATHALAYA

LEADING MANUFACTURER OF PURE & CENUINE AYURVEDIC MEDICINES. \
CONTROLLING PHYSICIAN- ADHYAKHA-OR.JOGES CHANDRA GHOSE,

AYURVED -SASTR!, M.A.F.C.S (LONDONIM.C.S(AMERICA).
FORMERLY PROFESSOR OF CHEMISTRY, BHACALPUR COLLECGE.

=

Other Branches:~-Shyam Bazar, Caleutta, 213, Bowbazar Street, Calcutta,
67/4 Strand Road, Calcutta, Chittagong, Patuatuly, (Dacca), Lahore,
(Punjab) Burdwan. Madras Branch: 17-A, Broadway.

Guaranteed absolutely Ture and Genuine Medicines, prepared strictly
according to the Ayurvedic Sastras. Catnlogues are senb free on application.
On describing the nature of diseases, prescriptions are given gratis with

greab cure. ) .

MAK:\RADHWAJ (Swarpa Sivdur). (Pure & with Gold). Rs. 4 per tola.

A wonderful specific for all diceases. It.regulates the nerve, bila and phlegm,

increa,ses vitality, wental and physical vigour and tones up the system.

PANCHATIKTA GHRITA GUGGULU: As. 14 for 4 oz, A
wonderful, infallible wedicine for all sorts of bloed impurities.

SUKRA SANJIBAN. Rs. 16 per seer. A very power.ful anq eifective

dicine for the restoration of lost vitality and energy. It immediately puts

ot at every man should bave.
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Reviews.

———f—

Books by B. G. Paul & Co., Madras.

1. The Coronation High School English Grammar and Composi-
tion: By Prof W. G. Eagl

eton, M. A (Cantab.) Price: Re. 1-14.0
941). Pp. 468.

This is a valuable addition to
Grammar,

he end of each chapter afford ample scope
for practice and understanding. The part dealing with Composition

provides helpful explanations and models on the erjed forms of written

work. Neatly got up and priced cheap, the volume deserves to“ts
popularised among teachers and pupils of all schools,

2. The History of Our Country (Tamil), Books I, 1l and I for

Forms I, 1l and 111 resply. By S. Thiruvenkatachari. M.A,L T.
Price: As. 7, 9and 10.

This series attempts to present to the pupils of the lower forms
the history of our motherland in simple Tamil, in conformity with the
latest syllabus. The author has made a judicious choice of materials
such as would keep the interest of young readers and hold before them
the greatness of our civilization and the personalities and events that
contributed to it. Giving a wide berth to monotony of narration and
interspersing the matter with apt illustrations and maps, he has made tle
contents appealing to the imaginatijon of the young. Each lesson has
been well planned, a summary of the main topics being given at first
and each of these being developed into suitable paragraphs., The chief
events and respective dates are summed up at the end of each lesson,
and useful appendices and classified sets of questions for recapitulating
work have bzen added at the close of each book Pupils will be bene.
fited by studying the series as their text-books.

Books by Macmillan & Co., Ltd.
3. Adventures into History : By ] York Smith, M. A.. and
E J. s Lay. (Macnillan’s Easy Study Series).
Senior Book I—Saxons to Tudors, Senior Book |} —
Stuarts, and Senior Book 111 Hanoverians and Modern Tim

Tudors and

€8.
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REVIEWS
\ i land from
This series of Class-books giv:as the éxst;r)}: Oféi]fil‘:’,e o v
ly to modern times, in extremely simple Eng ish. t Tared to
tmen been attempted in these books, which is ca e .
ke the ‘has tl:iving and real to the readers. The methq‘ds o ILmad-
N h";o"y familiar to children who listen to the wxreless‘ e
e t'c"se the cinema. DBesides simple and direct nar.ratmfl o
'lﬁ” andh ‘”Sﬂw conversations, personal accounts as told.by rmafm o
‘:O‘:’)i';n:s:‘:a vivid monologues and .other bdesvir;:ef-; ‘-’;:::::;:i:n: -
' ive int e three books abound in i
mlvt;er olf :;:efr;nr:xer::itg'in;l;h sources, which are of great value. bEat;};‘
rapt pha et of exercises at the end, which can be,dOne by he
ha\?te’ : ;8 e and also helpful notes on ‘Picture Stuéy beGml-mg on
upile it te'?ls:;trations. The chapters on ‘Memory Work an‘d os;lao:
e e fl h book are very valuable, and the notes on Somec1 o
i theégn-d o ’eaa(:e illuminating and useful. The general ge.t-u: a“'de]y
;i:reiceag;ntiz Century Clock pointing to the chief dates will be wi

sppreciated among other things.

" 4. Lessons in Modern English : Book I.: AP’e-ya}g:;:{‘flEt,l?
Reader . Edited. by, thesRev. C. F. Andrew%, M. A, an :
3peight, B. A Price: Re. 1/2. 184 pp. (1940).

ish’ whi as been
™" Thisis Vol. ] of ‘Lessons in Mod.ern Er?ghs‘}:‘ ::;}l);:‘n:already.'
compiled on the same lines as AVol. Il reviewed mE":n T
The present volume embodiés models -‘of' mod?rn g e i,
rovide the reader with a worthy medium for his ovs:nhcu ent ot fhought.
v"’}he selections in Prose and Poetry are mostly‘ fres ha:‘”lves ro e
beaten track, some being from the pen of the editors tk:s o A i
others from well-known authors. Each lesson ma

i ief and
-narrative in delightful English. At the end ol each selection, brief an

i tions for re~
suggestive notes have been added, a]ong' WIltlh dz-m f::v {:::sead‘ for re-
capitulation. The ‘Memorable Thm/xghts culle c:ed o st
contein inspiring sentiments which \po.uld be ?:least.: e
’15; al fe’gaﬁi&i,.ﬂ*\;lbook is neatly printed and got up.
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