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HISTORY
OF TH

CITY OF MADRAS

WRITTEN FOR THE TERCENTENARY CELEBRATION COMMITTEE, 1939.
By
RAO SAHIB C. 8. SRINIVASACHARIAR,
Prof. of History, Annamalai University, Chidambaram
with a foreward by
DEWAN BAHADUR S E. RANGANATHAM.,
Vice-Chancelloy (Retired), University of Madras.

Demy. cl. pp. 365

LTI Prof. Srinivasachariar has brought to hear on his task unremitting indus-
try and wide scholarship. He has traced the history of Madras fr.m its oarliest
beginnings right down to the present day and has dealt with avery aspect of tho life
nd growth of the city.”

(Lavishly [llustrated) Pricc : Rupces 3.

Proccedings of the Director of Public Instruction R. C. No. 2645 G139/,
dated 19th October 1939. Read Government Endorsement No. 36198
B-1 E and P. H., dated 9th Scptember 1939.

Government desire that the book ontitied © A History of Madrns' by
Prot, C. S. Srinivasachari, M.A.. and published by Messrs. P. Varada-
chari & Co.. Madras should bo broug:.t to the notice of schools and public
libraries., The prico of the hook is Rs. 3 a copy-

Under orders of Goverument sho Director brinus in the notice of the
Principals of all Colleges, the publication entitled ‘A History of Madras’
by Prof. C. S. Srinivasachari, M.A., and published by Messrs. P. Vara-
dachsary and Co., Madras. The cost of the book is Rs. 3 a copy.

Selected Opinions
Dr. Sir Shafaat Ahmad Khan, Allahabad Usiversity History Departnient.

I was delighted to raceive u copy of tho Iistory of Madras, which I hav
. : ¢ 5 adrasg, d E: o
with the greatest pleasure. It iz a work of steriing morit and i o fros
materials and great skill. ) ! reorporatos trosh
It gives a brilliant analysis of the last two conturio itg judici
) 3 of the I 3 nud itg judiciou tlool
comprehensive grasp and impartial judgment will apperl to overy)students. outlook

(Signed) SHAFAAT AHMAD KHAN.
The Madras Mail.

“Tl_u's new handbook of the City of Madras is decidedly the best book of its
history in existenicc. It is a mince of information . - i8 an excollont guide fo the
hislory of our c?'ty and ought to be studicd by all. whoso historical interost is not
dimmeq by political bins. The History of Madrasis so interesting and so m“mf
dramatic episodes and it is allin this book. put bafore wusin sueh fasoin y
that the readcr once having sturted to read it will continue fo the end. [le will
too, return, fo this book., again and again. Prof. Srinivasachari desorves the
thanks of us, his fellow citizen. for this scholarly and carefully written history of
Madras. The old maps inserted on tho text increase the value of the book.” ve

The Times of ndia, Dated 7-10-1939.

ating ways

. . . Mr. C. 8. 8. traces of the history oi Madras {rom its onrli inni

to the present day and deals with every aspect of its life and grow{lfstls?full)z:)?%i
well documented and though learncd, is written in a popular style whi‘ch showld j;'n;z’
many readers. Inclucded in the book are a number of intorestin

there is a ohronological table.nt the end, illustrating the history
should prove most useful to students.”

P. VARADACHARY & CoO,
8. Lingha Chetty St., Madras.

g old maps and
of Madras which

0
---------------“- \--------nv---------------------.
-

I

!

k\_,c-_-:-_—__-—:c::::: =

ft__—::—_::r::::u:::—"ZOD

|

T S | e

iv

—

11 — L

L4 ¥

) : , CREATED BY THE WAR.

70 MEET THE DIFFICULTIES ED BY THE W AR

WE STRIVE %TO XKFEP DOWN THE UPWARD TENDENCY or i
MARKET.

prad

Please scnd Enquiry (o :

HARGOLAL & SONS

®STD, 1897,
THE SCIENCE APPARATUS WORKSHOP

HARGOLAL, BUILDINGS, HARGOLAL RoAD,

AM BALA CANTT.

[ 13 wmenmenmvanint | snsmemas | e A’%

2

- ——C —

i |

—C —

W

—

3

L

» | enmemme—_—" | ' JJ



------------------------ﬁ

1
class use for schools in the l’t’fzd;a(’i E
ppr or
: ’ flved / (Vide “ Fort St. George Gazette.” date i
| 2 Presidency. !
1 .

ELY USED TEXT-BOOKS IN ENGLISH: & i 30th April. 1940.) '
! OUR POPULAR AND WID READERS ' i OF CUTSTANDING MERIT '
: |. THE CORONATION ENGLISH READ : i FIVE TEXTBOOKS H
! : ‘ , M.A. : i
1 EDITED BY J. C. ROLLO 5. Book IL As. 3; : H —_— 3IVE ENALISH COMPOSITION '
i Parts 1 & 2, As. 6; BookI, As. 03 . ‘ ’ ! PROGRESSIV ix '
Primer Pa - V, As. 12. ] BY ) i H

1 10; Dook IV, i 5 B tisady.

[ Book III, As. > A H . con.:. L 1. 8. (Retired) 1
i NGLISH GRAMMAR AND COMPOSITION : : p.C OWHIN. MiA' ((I))X:rupmow PrICE, R, 1-8 )
E ? FIPTY-TITRD T
1 2. THE CORONATIOII:TOR MIDDLE SCHOOLS. ! H . vTeTyY- xperience of o great tescher. :
H PATRICK, M.A. ] [ Pa thoot that embodies the exp '
: EDITED BY R. ; B' ok TIL, As. 12; : : This is a texths ~ o :

: ; Book IL, As. 93 Do ’ ' i
1 Book I, As.6; - < ] SH COURSE t
— e NS [] T NGLI' . 1
: 3. THE CORONATION ENGLISH SELL‘LCTI‘ ° i E A JUNIOEO]\}I:[)OSITION. AND CORRECT USAGE~ i
E EDITED BY J. F. TH\DDA_EUSAB‘?S" o ! ‘ _APULIED GRAMMAR. C > :
Ag. 17+ Senior 8 1 . .B. E.
' Tuuior, EMS H : . MARTIN, M.A. (Oxon,), O PRICH. RE. 1.6, !
i 4 THE NEW ERA STORY PO ' ; i TRD BDITION. : :
1 . THADDATRUS, B.A., T..T. [ ] PAGRS 342. - o i
: HDITED B J.]iice As. 14, : : WE PR .15 1131( o Iico '’ a8 bright as that of Wren's :
— - ' ' *“ A Junior Fnglish Cours
E TION E\:GLIS_H GRAMMAR AND COMPOSITION : : o foture f%r g]ﬁ]aosmpos‘“o“ » pow in ivs 53rd edition. :
. , n -
: 5. THE CORONA FOR HIGH SCHOOLS (Under ireparation) : : ¢ Prorressive SLISH GRAMMAR i
- ! ENGI.
H . : casc apply to ] SCHOOL H
i For sample copics with « view to inspection and a:{loﬁ;:;}?l[ ;:I;gﬁ'ﬁ H E HIGH BY Y '
- 1 Y ¢ " 52.93 1 4 .S, i .
i B. G. PAUL & CO, EDUCATIONA 1 ' : P. C. WREN, M.A. (Oxon.), I. s (Retire puice, Bs. 2.}
H ’ . Mudras, ' ) o :FNTH EDITION. ' :
H 4, Francis Josaph Street, G-T., Mudras, | b aams 1o FOURTE odorn English Grammar and Usago fcr 1§
v et 1 . actioal class-book of m :
T N RN Sm e - 1 An emlne“t‘ly pr& 1
o : : High School classes. X |
T : : : POSITIO ;
' Y X 1 ENGLISH COM 1
H > o ) 1 CHOOL
i SOME USEFUL BOOK3 i P mons BY > ,
: p. 0 1 . on.), T. E. S. (Retlre ) 1
' Re. A : ' 0. WREN, M.A. (Ozon.),
: 500 8 1 - 0. WREN, AND 0B I H
H iate)- Ghosh 9 ' 1 ), 0. B. E.
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b e . th "ail o TH E 1
i History of India—From Earliest Times o P :sqd w0 8 0 - PAGES 428. T bensive in scopa, this book merits intro. 1
H . termediate)—by Dr. Ishwari Pras: 1 atment, and compre ity. 1
Empire (For In . 1 lin tro: first opportuni H
H P i M.A., Ph.D., D.Sc. (For ] 1 Practica School classes at the fir
i A.B.C.of Civics —by Dr. Beni Prasnd. M.A. Ph.D. 180 4 ! Quetion in all High Sc :
' - ‘ - r H
'
Intermediate) ; i 1 CHOOL ENGLISH H
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lish, Urdu and Hindi) —by ] SITION— H
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[ ) M.A., Ph.D., L.Sc. (In H H
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“We owe the success of our educational tour in a
large measure to the facilities provided by the Railway
authoritics at the different stations where we halted
It is easy to nole that the Railway authoritics cvince a
great desire to help excursion parties sn all possible
ways:”’

SECRETARY,
TEACHERS’ ASSOCIATION,
L.M.C. High School, Shiyals,

The South Indian Railway is specially equipped
and is anxious to help educational institutions in

planning tours for the students. On receipt of enqui-
ries, chosen representatives will be deputed to discuss

and help the institutions in organising tours,

For particulars please write to :

The Chief Commercial Supermtendent,

South Indian Railway,
TRICHINOPOLY.
]

]
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THE TENTH SOUTH INDIAN EDUCATION WEEK

MESSAGES
HIS EXCELLENCY THE GOVERNOR OF MADRAS.

[ am very interested to learn that the Central Education Week
Committee of Madras intends to inaugurate on 21st October next the
Tenth South Indian Education Week. The theme which you have
chosen as the centre of your discussions, “Education and the Challenge
of To-day,” is eloquent of the fact that you fully realise the serious-
ness of the days in which we are living and the challenge of contem-
porary dangers to sound education. There are few countries left in
the world where such a subject could be discussed by Teachers’” Unions
with perfect freedom and {ranguillity, such as are still possible to us in
India. Onec of the challenges you propose to discuss, that which is
facing Great Britain and the Empire to-day, if not successfully met,
would deprive you of this freedom and of the right of unhampered
educational progress which vou now enjoy.

The deliberations of the coming Tenth South Indian Education Week,
for the success of which I send you my sincerest wishes, will enable you
to take stock of the challenges to be met and so to order your future

work that the progress and happiness of the youth of South India may
not he retarded by them.

ARTHUR HOPE

Governor of Madras.
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THE DIRECTOR OF PUBLIC INSTRUCTION.

I have been given the privilege of inaugurating the Tenth South
Indian Education Week in the city of Madras, and I shall take that
opportunity of sending a message of greeting to all who are celebrating
this Week throughout the Presidency. The title of this year’s theme,
“Tducation and the Challenge of To-day,” shows that teacherg are alive
to the fact that the pcaceful progress which Education has enjoyed for
a great number of years may at any moment be challenged and inter-
vupted. What is happening in other parts of the world clearly shows
us that only firm foundations of knowledge and character can survive
the serious challenge of to-day.

I send my best wishes to all who participate in this Week in the

hope that they will face this suhject with the seriousness its gravity
demands,

H. C. PAPWORTH.

Director of Public Instruction,

P. SESHADRI ESQR., MA AJMER

I am in receipt of your Prospectus of the Educational Week to be
celebrated from 21st to the 27th. October. I congratulate the South
India Teachers’ Union on the very well-planned scheme for thig annual
function which should give valuable inspiration to the whole com-
munity for increased educational effort. Tt is impossible for education
to advance effectively without paregtal co-operation and I am glad you
have laid the“ right emphasis on it. I wish the celebration all success.

~<

X ?\‘/ : ‘ . P. SESHADR],

{ .

: President, All India Federgtion, of

Educational Associations.

SRI KANCHI KAMAKOTI PEETADHIPATH] JAGADGURU
SRI SANKARACHARYA SWAMIGAL, KUMBAKONAM

Culture in ones own hereditary vocation is true education, The
notion that reading and writing are the only goals of education- should
give way to the realisation of the value of skill in oneg own ancestral
art. Compulsion in education should operate in cases ;

. where h i
culture is neglected in the elementary stages of the ereditary

Child.
The Children of to-day are the Citizens of the morrow. TLove and
Skill in the hereditary arts are the only panacea for all the n

= k modern ills
%hy c'ompetltlon,.m‘utual jealousy among parties in Nations,
o‘b?ér \,? guise of patriotism, and universal want and economic

MESSAGES 417

THE CENTRAL EDUCATION WEEK COMMITTEE.

it is just over one year since the war has bf.zen declared. Qur worst
fears that the war will be carried on in the air on land an?l in the sea
in a frightful manner have proved to be by no means ’exaggel.'ated. By
far the most tragic part of the course of events 1r.1 this war is the -fre-
quent bombing of open towns resulling in considerable loss of lives
in the civil population.  Can there be anyt'hing more c?lious than the
torpedoing in the open sea of steamers carrying young children to places
of safety in America?

In a moment like this it is a matter for great thankfulness that our
country has up till now been spared the horrors. of the War and Fhat
our schools are free to go on with their work quietly and unobtrusive-
ly. ‘This is no time for easy optimism but the fact that our schools

are able to still carry on with their constructive work is one cause
for sincere thanks-giving.

The theme for the Education Week of this year is Education an_d
the Challenge of To-day. As has been clearly pointed Qut by His
Excellency the Governor in his message no more appropriate theme
can be thought of. In this dark hour nobody can be sure as to what
the New World Order will be.  That the New World Order should be
one broad-based on a sincere desire for peace, international good-will,
and freedom from prejudice of colour, race, caste or religion is whgt is
uppermost in the minds of great thinkers of to-day. The conditions
of life, both national and international have no doubt been completely
changed by the material and scientiiic progress but it has also become
obvious that the human race is spiritually unprepared for the New World
Order.

“Universal schooling and increased leisure for adults provide the
opportunity for raising the general level of human life to heights never
yet attained. But what kind of life—individual and social—
should be aimed at and what procedure should we adopt in order o
realise these aims ? These questions constitute to-day’s Challenge to
Education.”

The Central Education Week Committee hopes that the delibera-
tions of the meetings held on the occasion of the Education Week will
be carried on in a spirit of service for the youth of the country and
will lead educators and leaders to face the problems with courage and
goodwill.



THE CHALLENGE OF MODERNITY TO INDIAN EDUCATION
By
Drewan Banapur K. S. Ramaswamy SASTRI.

Modern education must fit modern youth into modern societies, and
this is precisely what Indian education does net do to-day. It is distracted
hither and thither by slogans seeking to revive the ancient past of India
or the mediaeval past of Europe. We have to maintain the Indian pattern
of life, the Indian ideal of life, the Indian outlook on life. And yel we
have to meet and master the modern world. Education in India today

does not seem to have this goal in view. It is, in a world of confusions,
a confusion worse confounded.

For this result of both we

and the foreign government which contro}-
led education in India have

heen equally to blame. The w
themselves, however proud they may be of themselve
much in the field of education as in many other things,

says well : “There is a harsh contrast between the real
peaple everywhere and the academic schaoling they re
requires a handicraft-citizenship culture,
duced a hyper-intellectual education built
rather upon the needs of the pre

estern nationg
S, have bungied
Mr. Harold Rugg
istic needs of the
ceive, Modernity
But we of the west have prg-
upon the cultures of past timesg
sent, and have

It may be mentioned he
dissatisfied with this state
that should grow out of
bought land and became farmer there,

he wanted to supersede lifelegs academic
with live forces, He was in the

re that Dr. Tao, a Chinege

of things and started a rura]
the rural life. He

teacher, hecarne
training centre
retived to 5 village and
He opened 5 school in which
schooling by living contacis
d was haunted by
d many enthusiastg

became a social centre i

were utilised for eultura] betterment. This kind of
tried as yet in India at all. The children horn jp

creational activitieg
effort has net been
cach generatiop are

CHALLENGE OF MODERNITY 419

i not
i ith the environment. We have n
‘ i intimate touch with ; . le hav
e Wgh(;:flt;l of the wise remark that “no aptltud'es amfisr\; nlggfé
A ttffe arise from the child’s adaptation to his exfn;nUCh Wit.h
- Vacu?’ ] -Zelligentsia form a new caste and are out o ; ch with
The Indian 2Y'ZE‘hey are equally out of touch with the cultural heritag
masses. ' L

;Zilia and the modern Indian environment.

, ~ganisations. It is not Cll()l,—lgh

s e,
fo possess theu. as f?milf(te modernity but must not allow it to do.mmali
them. We mlfgf AS{SI M:)dcmity stresses reason more t.han authority. t
or enslave our boluf. sreator freedom and greater 1e1su1:e and grea er
stresses the ncotf . : lt &t,iréd 5{ the uncurbed ferocious egoism and‘acc;{i;-
enjoyment. It has go 'it Of the preceding generations. The world has
sitivencss and plfrzlaz cilds of the earth have been linked’l up by th§ }ne\:
grown smaller an tlthe passion for co-operation and. unity hasi An.ot (iﬁ)d
inventions. jfmd.‘ye invention. The result is that in a smaller bxx;o .
pace with scientific mbp more frequent and more deadly than e.m-‘e.
clashes are boundfo m;f i the midst of a terrible war. The ‘WEA%S‘E&?
That is why we alht zgone far shead of moral progress. Thgle 115t ezf
technical progress ranature but not over Human Nature. The éucsme
cellent control overp cultivated than the arts of peace. .We hz\"e kfng e
o hta " bgizrr;ioéuction as well as in mal-distribution. This
experts in -

. s and moral excel-
spondence between technical excdlc.nce a o
want of corre pducation as well. The battle of sciences ax .
lence is nftehmeeas yet. We have not yet learnt that sciences as S
N “ r -
continues the

~ tors and not
they should be co-opera

ities exist for man and that

humanities exist

mutual destroyers.

talk olibly about democracy we ‘forget that th;e E)ound)a:i??
B ’j be well and truly laid in the school. W th‘i we tatk
o e o » e have in our mind, though not clearly, the 1dﬁez%s of a
about Dex.nocl“acy ‘znwealih- economic abundance, and a sense of liberty
co-operatx’ve wz;r;aternity éVQ1~§rxvhex'e. How are these ideas to be com-
o n d built into the growing minds ? August Comte said:
e orld or throw it inte chaos.” We must have a clear
e Wt Socicty and begin its realisation in the school. If \‘Ne
vision of O Gri'a ~rson and speech and press and assembly and worship,
praise freedO{n ’ p; ractice it in the school. We must remember and
e o soc a‘n "pa function of education. But today we make the
realise that society xs\ Junction of sducation Dt logay we make the
school 2 home um;:eaing .accused of teaching many social, political and
. Omj Schooks ?:;ih are so over simplified that they are r,x’o longer true
ecl(lmom}lncil(fiizf I‘Zter go into life and try to act upon them.” The school
when ¢
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of to-day fails almost completely therefore 1o build
enthusiasms.” In short the school should be the se
culture but is not so.

any driving gocial
ed bed of the national

It has been well said that just as the nincteenth ce
century of woman, the twentieth century is the century o
modern education, the pupil is regarded ag being of more
the subject. The school was formerly a prison and Sh

ntury was the
f the child, In
importance than

akespeare righily
described the children as “ creeping like snails unwillingly to schogl.”

But the ideal today is to make the school a second home-—nay, a better
and brighter home. Midday meals, medical inspection, games, amuge-
ments, scouting etc., make the schools of today very attractive. Nay,
the curriculum has been made less rigid. The Montessori method implies
the need for giving full and free room for the creativeness
and free self-expression of the child-mind. More stress is laid today on
what is called activity education than on literary cducation. Tt means
the use of tools of all sorts so as to bring the child-mind into touch with
the real world. Things are of much more importance than mere words.
The charkha, the spade, the hammer and the needle are surely not less
valuable than the book and the blackhoard. T he Dalton plan gives free-
dom to the pupil to gather and master his material, the teacher merely
coming in to help him to work out his project. The moderh educational
ideal is to free the child-mind from the former slavery to the adult-mind
and to leave the child to movg at the rate suited fo it and,to grow accord-
ing to its bent. The question is not what the chief can or mist take in
but is what it can best give out and how t{o help it o do so. Further

modern education gives more scope for the expression of the child’s love
of the arts—painting, music, dance ete,, sc that the

human personality may not he suppressed as it wa
tion. The school must contain not only cl
rooms, dance-rooms, picture-gallerics, cte,

and initiative

artisti¢ aspect of the
s in the older educa-
ass rooms bui also concert-

Nor must it be forgotten that modern education realises the physical

basis of life much more than its predecessor. Tt does not only add the
arts to the letters and the crafts to hoth of then

1 but also suppleness and
strength and grace of body to them all. The boys must not only excel
in games but they must also know rhythmic breathing as well as proper
carriage and posture and balance.

This is not all. The older education was or a competitive
the new method makes class-work co-operative.

to help others and to receive help from others.
boys playing with other boys and even wastin
the midnight oil and mugging up so as to djs

basis. But,

Each child must learn
In my youth I have scen
g their time but burning
tance all competition and

2
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11 the prizes. The older method was a train.ing in egoism ar.1d
oy O'ff'a The wwer method is a training in altruism and co-opera-
o e Thebngld the school on the basis of coercion on the part of
tion W Cann?t 1‘lnt'-igm and competition on the part of stude.u’cs, and
feachers o e?o—(?e'ltle ‘t.hese {raits in the world at large and build a co-
. ef‘peCt t(r)menl(lil‘?;z‘.lth with a circumambient atmoesphere of Swelef:eis
e e, lesive © free personalities and humane relation-
and lisht. Tf we desive to have fr

+ ‘o. i ). i > S(,hO()l.
shi S ln li[(‘ we i ‘ll'St l)(*‘flI) bs/ than tllEIn 1n ‘he
uﬂlp, 3

We have to take the new movements in education in t};o \tv}:st;\:i
then isely and well in our country to ?ur needs. In the :

adapt (e WIh Bllh'ls come to stay. The essentials of such a schoo a-re
t‘he nurs'ery ;c tooof ;pace and light, a large garden, furm?ure and equip-
R e Cnhst] iZ(; a curriculum based upon frecdom for spontaneous
me?t' " thedug t :tan’dardized but differing for each child, a carefully
C‘Ctlf”ty e nzwct records showing not only physical but mental, ermo-
deviesd ‘i{‘et’ ?oicodicai reactions, {requent medical inspection and a qual‘l-
2ogalt a: 11S1(210111e1;e1‘s » In India it is not possible ;c)o hzve costlg'1 Suar;s:);
ool bt . : chools based upon
SC}}OO'IS - get Cr?(l)l shl?cV]: si};liﬁ)sr;?osi;y sisght. In learning and 'in play
P fuo’du‘cmion must train the senses and inforTn 'the mmd‘ and
e SCh{jIﬂG . '\i éual;lties. It would be a bad day for India if the nulser%
o ?"OY‘ 1;‘eliminate the family life of the children. The schoci
o IIESC . t the home and not supplant it. The parents also mus
o e'r;{lerlllildren not as toys to be admired for a few momen‘fs or
1ea;1n:gn£i%31pois to be fondled for a while and as being at other times
iiisznéés to he bundled off into schools.

As soon as we leave the nursery stage and go into (;hsnizrﬁzr;aii
school stage, we are equally haunted by confusu})ln‘s an‘Irl det;ﬂ jtes n
india. I do not propose to examine the.Wardha.sc‘ cn.led p -m;L i here. ™
has got the great merit of making the children thmg-mm (;e t; ;1 L ofbe
ing word-minded as they are to-day. (.Iraft-cent.red e ucai io e v

ded in modern India. But there is no clarity of 1d'lea.> as yet a
m;::’lcl sn}fcfuld be the future type of industrial India. Diiﬂt'erebnt1 person;
N i i se are very hazy and nebulous an
bave dlﬁe;entt l;;)l:elor:llzt\z:f el‘\ll'f);l 2’ :Zre any e)ndeavour to correlate the
mCh'(()iite adl(;sation and the post-Wardha education. There is yet much
zgifcroje:sy and confusion about the proper admixture of cultural educa-
tion and craft education. o

As soon as we reach the secondary education stage, the confusion is

he increase. The S.S.L.C. is, like the chameleon, changing ifS 0010}11'
et edlay "I;he most recent proposal about the diversion of pupils at the
every day.
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end of the fourth form into cultural courses leading to the university or
into vocational courses leading to business careers in industries and
trades has evoked much criticism. The proposed reduction of the age
from 25 to 18 for entering the service of Government is an attempt to cut
the Gordian Knot but is by no means likely to be a wise or effective
solution. It is up to the Government to start industries to absorb the
boys trained in vocational schools and slowly increase the number of
vocations by increasing the number of subsidised industries. This was
done in Mysore to some extent and has not been planned and effectuated
anywhere. In modern societies the trades and industries are not less
popular than the professions. The businessmen are as much honoured
in society as the blackcoated gentry. But we are very far from that
millenium yet in our land.

When we go beyond the secondary stage into the university stage,
we find that the Indian universities of to-day are citadels of blind con-
servatism. The moves to induce them to start technological courses and
polytechnic institutes have been as yet failures. They have reformed
with the moving times and are specialists in standing still.

Let me illustrate my point by taking Russia as an illustration of the
attempt to correlate education and life by the process of polytechniza-
tion which “aims at giving children not an industrial training, but an
understanding of the principles and process of socialist labour and indus-
try, at the same time affording a broad foundation on which to build later
monotechnical training for special trades and professions.” Every school
is linked to a factory or a farm. Children over fourteen years of age
have practical work in the factory or on the farm for some hours in a
week. Teachers and children also take part in the cultural programme
of the factory or farm. In this way the education of children is made
practical, and adult education also takes rapid strides. Further during
school hours about two-third of the time is given to class-room work
while the remainder is given to manual work either in the workshop or
the factory. The village schools send the children to the state farms

. while the urban schools send the children to the factories for acquiring
experience. Later on the boys undergo three years of apprenticeship
after leaving the school and before going into the factory. These three
years are devoted to training in different kinds of occupations. A selec-

tion from among them determines who are to go on to the university and
enter the learned professions.

T am not referring to the Russian picture of today to copy it here
I wish India to go her own way in harmonising her great culture wit}i
modernity. I want her to harmonise agriculture and industry and not
smother agriculture and hamper industry as some western nationg ha\(r)e
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done. I want her to harmonise cottage industries and large-scale indus-
tries. But let her not imagine that she can discard machinery or leave
education and life unconnected.  C. D. Burns says well: “Even activity
education may misrepresent the rea} situation if it idealises mediaeval
crafts in carpentry and needlework and refuses to recognize that modern
machinery is just as useful educationally as hammers and needles. Edl:l-
cation to-day has to redeem from monétary and slavishness, not domestic
industry but modern work in mines and factories and offices.” We can-
not discard machines but have to master them. In the modern world
the tendency is to lighten labour and increase leisure. The new humanity
must have more vitality and quicker responsiveness. It is indispensable
that India should link up her system of education with her own life and
her life with modern life.

The pivot of the New Education is the New Teacher. It is he that
must not only link up the generations but also India’s past with India’s
present, and India’s future, and India with modernity. The teacher has
to descend from his throne and sit on the floor with his pupils. I would
personally prefer the destruction of the dais in the class room. The teacher
and the pupils can well sit on the same floor. He should not
merely pump instruction into the minds of his pupils. He should discard
the birch. He requires a new skill and greater sympathy and imagina-
tion. It has been well said that “ a good school is not a place of compul-
sory instruction but a community of young and old, engaged in learning

by co-operative experiment.”
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The Problem

An impressive fact of the times is change—rapid, pervasive, bewilder-
ing change. Change has always been of prime concern because of its
effects in creating social problems. Education once so patently the solu-
tion of our social problems has itself become a major problem. What is
the cause of the existing educational confusion ? What kind of education
is needed in times like these and how are we to prepare ourselves for
teaching ? All over the world at the present time thoughtfu] men and
women are concerning themselves with education as the foundation of
national prosperity. A nation’s schools are an organ of its life whose
special function is to consolidate its spiritual strength, to maintain ijts
historic continuity, to secure its past achievements, and to
guarantee its future. Education is essentially a social enter.-
prise demanding for its achievement a general mobilisation
of the energy, intelligence, idealism and courage of the entire community.,
When all the world has been using education as a means of bringing
about ends nationally considered desirable, what has India been doing ?
Has it struggled to create and cultivate a co
motherland or attempted to minimise the d
similarities ? Our enemies point out that except in the geographical sense
there is no India at all. The word “ India ” indicates a land in which live

- a large aggregate of races and nations. There is no feeling of oneness,
no sinl;ing of differences for a common cause, and no passion of patriot-
ism big enough to consume petty prejudices,

mmon devotion to a common
ifferences, and emphasise the

What types of men and womien does socj
by our schools and colleges. The curriculum
tyranny of subjects in which the culture of t
with the culture of the mind, and the cult
be found. We want a system of ‘educatij
body, mind and spirit are fully satisfied.

has becqme a miscellaneoys
he body has parted company
ure of the soul is nowhere to
on in which the needs of the

ety need is never answered
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A Misfit

India is overwhelmingly agricultural; our civilisation .is a product
of the village, not of the town, of the forest and not of the city. Yet our
education is developed more with a view‘ to meet the. urban needs than
the rural. The great curse of the existmg.system is t‘he tenden?lr to
deplete villages of all their intellects. The .S'tudent§ co%fnmg from village
parts and getting acclimatised to the luxuries of city life hate. to retu.rrf
to the villages, and give the country-folk tbe beneﬁ-ts of their sup?rlol
knowledge; and this has resulted in divorcing the literary classes from

the illiterate masses.

Our Education has been cut off from the roots of national lif.e. We
must remember that no nation can grow into greatness by acceptmgl af;d
following an ideal which is not essentially indigenous: Our nationa %1he
must be cultivated by drawing its vital energy from its own roots.. . e
caving of a great legacy of culture, the maintena.nce of the' best tradltxgns
of our country, and the welfare of the future is the main task of edu-

cation.
A Free India

To build a new India, we must think deeply and plan wisely. India

" should have a national system of education. There must be a definite

national purpose which would make education worthwhihle for our young
men and women. Every nation has its own personal_xty. 'I‘h.e set .of
institutions, virtues, rights and duties peculiar to it c(.mstl.tute . its
individuality—its unique personality. Our present education 1§ alien,
and divorced from our cultural background. This cult.ural dualism has
severed the intellectual element from its historic traditions, and made
the irrigation of culture impossible. To be Indian in characjcer,' our edu-
cation must bear close relation to the cultural and economic life of the
people. As a fundamental factor in national cohesion, educati?n should b.e
definitely used as a unifying agency, rousing national conscu?usness, .Stl-
mulating a healthy patriotism, and fostering a sense of national unity.
If we are to build a new and free India, we must look far into our own
background, and find out the spirit of our country, those intangible forces
and invisible values coming down the centuries. We must saturate o.ur
schools and colleges with our indigenous culture, and make each- child
an incarnation of the spirit of the race. We must provide our Chlldl:?n
with the culture which is the product of India’s thought and creative
activity. The Romans spoke of “Communio Sacrorum”; the common
memories, traditions, aspirations and ‘ideals sacred to the group are the
qualities which bind a nation together. It is common culture that f0@s the
basis of social solidarity. Heroic achievements, and agonies heroically



426 - THE SOUTH INDIAN TEACHER

endured—these are the sublime food by which the spirit of nationhood is
nourished ; from these are born the sacred and imperishable traditions
that make the soul of nations. Thus a nation is a psychic entity brought
into being by ideas and ideals transmitted from generation to generation.
Nationalism means that we should do everything in our power to pre-
serve our soul, our honour, and integrity, and maintain our individual
style of dealing with problems. A nation lives to the extent that it is
able to preserve itself, and make its distinctive contribution to the pro-
gress of the world. Every Indian must think and feel in terms of
national pride and self-respect, and realise the shame of subjection.

Wanted—A Revolution

History reveals that nations have organised and reorganised their
education as a means for the attainment of the things they valued most,
Educational reorganisation must first meet the immediate need of pro-
viding the children of India with a culture which is the product of India’s
thought and creation. What we need is a revolution in Education. We
must have a national language. We must study in our mother-tongue :
we must make our boys and girls strong and fearless; equal attention
must be paid to the efficiency of hands and literacy of mind. Arts, handi-
crafts and a spirit of service must have their rightful places in the curri-
culum. There must be a fusion of cultural and vocational intentions,

A Strong Physique

The physical condition of our school population causes grave anxiety.
We have not yet realised that good physique is a matter of national im-
portance, vital to the welfare and even to the survival of the race. The
nationalistic ambition of our country to put herself alongside of other
nations of the world could be realised only by a great national move-
ment for physical culture. Mind and body are not two separate systems.
They are the necessary conditions of the realisation of life in action. The
integration of the activities of the body with those of the mind is a basic
principle in the education of young children. Bodily poise and balance
are not merely physical accomplishments which add grace to life, but are
intimately connected with intelligence and character. The body is the
temple of the spirit, the apparatus for spiritual growth. Mind, body and
spirit form distinguishable aspects of an inseparable unity. Each requires
its, proper nutriment. The next step in the educational reform should
be in the direction of integrating the training of the mind with that of
the hody, and bringing the two to the same level of efficiency, dignity,
and importance, and making it accessible to every member of the com-
munity.
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Social Values.

The crying need of the times is a well-planned educa'tionag Sc(;hex;e
to give a concrete shape to all social values.. Here we are in a 1utr e{1 ns,
struggling India with its religious dissensxons. and com.munzz . :n51(? :

ling for an urgent solution. Adolescence is the period o intensiv
;al'llding of social ideals; schools and colleges therefore must instil in
t}?; pupils the fact of fellowship, the duty of ser}\;ice, andl the:mfox;zi
of sacrifice, and combat the sectional mov,?ments that are ¢ ofgg tg u
ress. 'The sense of “like-mindedness and.con.nmumty of intere -
EZZiire to be cultivated if the feeling of nationality }s to be fostered. .A
human problems are solved by friendship, social feeling and' cc;t-ogesa’lc};:_.
The social side of the individual theref'ore should be oriented de ilk
tely. All good things must be cultivated; they do not grf)w e
zjeeds' The joy that comes from devotion to duty, self-forgetting zeal

“for a cause and from service of man is the choicest fruit of culture.
b

We must therefore apply ourselves assiduously to the .acquisition f)f c1-1$-
ture, and cleanse our mind of all its perscTna}l separative tendenfm}?s, its
glth of selfishness, greed and fear, clothe it in the royal robe of uma&
nism and give it its birthright of the joy of knowledge, of altruism an

of brotherhood.



SOME CONSIDERATIONS IN CONNECTION WITH
THE TRAINING OF THE EMOTIONS

By
Rmv. W. M. RyBURN

Most people will agree that an adequate education consists in
efforts to help children to develop their whole personality harmoniously.
A child in school should be growing in every way. Its body should be
growing, its mind and its spirit. The result of the growth of each
part should be a harmonious development of the whole. But while

in theory we all agree that this is what should be going on, yet far -

too often we find the influence of the past too strong, and the main
thought and emphasis in school is laid on the intellect and on the
gaining of various bits of more or less disjointed information,
Inspectors and Departments still lay down that the worth and condition
of a school are to be judged by the percentage of passes it secures in
examinations. While this is the case it is naturally hopeless to expect

a more commonsense point of view to prevail in the schools over which
Inspectors and Departments rule.

The result is that in far too few schools is there much success in
achieving the aim of education. The products of our schools are lop-
sided. They have learned how to express themselves in moderately
bad English, but they have not learned what is far more important,
namely, to live peacefully and co-operatively with other people. They
have learned various theorems in Geometry, which they hope never to
hear of again, but they have not learned the art of practical sympathy.
They can detail a few scientific theories and laws, but they have deve-
loped no love for truth, and no ability to weigh evidence.
are not to blame. They are the result of our procedures,
and our real aim. Because our real aim, and theirs, is to
tions, our methods are such as enable
that aim.

Our pupils
our methods,

pass examina-
pupils successfully to accomplish

Unfortunately, sympathy, the co-operative spirit, righteous indigna-
tion, love of truth, self-respect, humility and the other parts of a true
emotional life are not tested by the examination, and so the emotional
life of our children gets little attention paid to it. But if we take
time to think about it, we will see that our emotions are probably
of more importance than our intellect, especially when we look at life
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i ils are supposed to go out from our
wholly and.conzldfil;- tf}iat ;);cr oI;ulxi)Rling. Emotion supplies the urge to
.SCh.OOIS equipb® or knowledge. And while intellect and reason are,
action, not reaS:iI;I parts of our make-up, emotion is more fundamental
of c?urse, ess?n esponsible for our present condition far more than
in life, and I:t is of first importance that all who have the welfare
reason. Hencz 1of the rising generation at heart, should pay far more
of o raci o has ever been done in the past, to the training of the
atten't o tf aoI:.lr children. It is not too much to say that the future of
:ﬁoﬁﬁag race depends on how this is done.

In an article such as this it is impossible to go at gre:at length into

:ect. Moreover it is a subject in which there is room for a

the SUb]e(l: .f thought and experiment, for it is only here and there

great‘ d'eabeOing tackled seriously. I wish them simply to put forward

that * lsnsiderations which may indicate lines of thought which might
:aizz rfl(())re attention to be paid to this side of the teacher’s work.

The first point I wish to make is that this is a work which must
be done by parents as well as teachers ar.ld perhaps by .part?ﬁts ntxo;e
han by teachers. Some may say that this means that it will not be
(ti ne. But this is one of the places where the school and the teacher
c:n 1’:)6 of signal assistance to the home.  The teacl}er can heLp b1;.he
arent to understand what he should do, gnd especially how ba ies
gnd small children should be treated. In this way, the work of tratm-
ing the emotions can be said, in the present state of much of Indlan1
society, to be predominantly the work of the school. But the schoo
and the teacher will have to work through the home.

As we know, one of the greatest dangers to the em?tional stabil_ity
of the child and of the grown-up, is repression, tl.lat is, t‘he pushing
down into the unconscious of some unpleasant experience with a strong
emotional side, with the result that it is co.mpletely forgotten., as feTr
as the conscious life is concerned. But .thls rep%'es'sed experience is
liable to play havoc with life later 4on,.wh.11e the victim doe.s not know
the reason of the trouble until it i brought to hg}Tt b.y a
trained psychologist. Now of course this process of repression is an
unconscious one as far as the child is conc.erned. But hofr,ne and schf)ol
can do something to ensure that conditions under which repressm.n
takes place do not arise so frequently as they. do s}t present. If this
is done, then the future emotional life of the child will be a much more
stable and controlled affair.

If this is to be done,' psychologists are agreed that the small child,
at home and at school, but particularly in the early years of life, must.
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live in an atmosphere of affection. It is possible, of course, to go to
extremes, and to injure a child by being too affectionate, so developing
in him a mother fixation, and rendering him unable in later life {0 take
. any initiative or to live his own life. But it is not necessary to go to

this extreme, while surrounding the child with an atmosphere of affec-
tion. In essence this is an atmosphere, at home or at school, which
is positive and not negative, where the child’s needs are understood
and met in the proper way. It results later in the formation of posi-
tive or love sentiments.

One of the chief advantages of such an atmos
the sense of security that the child has.
which inevitably results from lack of affection ang Support in the process
of adjustment to the environment, is one of the chief causes of emotional
instability. A child’s emotional life cannot develop as it should, if it
is in the grip of fear and uncertainty. Fear is at the bottom of a
great number of emotional extravagances, especially in these days, and
that fear is usually traceable back to lack of a feeling of security in
childhood. Hence the importance of the sense of security engendered
by affection of parents and teachers. We must always remember, of
course, that affection does not mean softness. But it does mean a
keen interest in, and sympathy with, the child, and a whole-hearted
desire to do the best for the child. The child Soon. recognises the
presence of true affection.

phere of affection, is
The feeling of insecurity

Another beneficial result of such an atmosphere of affection is thyt
it encourages the child to be frank and sincere. He is not tempted to
retreat within himself and to hide things. He gets into the habit of
bringing things into the open and talking about them to a sympathetjc
audience of parents or teacher. He is willing to talk about his experi-
ences and hence the danger of repression is much lessene
parent or teacher has to be wise and not allow a t
introspection to develop nor an extravagant desire always to be talking
and thinking about oneself to grow up. But there is g healthy attitude
of frankness and openness which can result in nothing but good as far
as the emotional life of the child is concerned.

d. Here again
endency to morbid

Such frankness results in sincerity of feeling and this is g very
important factor in the training of the emotion. In school we should be
educating our children to have their own feelings. Too often we try to
make them feel as we think they ought to feel, and this results in g
fundamental insincerity of life and character. Children in school should
be let to have their own feelings, and not to ape the feelings of some
one else. They should not try to feel something to be beautiful when
their feeling is an artificial one ang they really do not feel it to be
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beautiful.  Perhaps they should feel it to lc?e . beautifuI., but
until they have reached that point for themselvgs it is bypocrlsy for
them to say they think it beautiful. They should not, think that they
have to appreciate a poem just because their teacher seems to do so, and
to expect them to do so. The teacher will never be able to make re'\al
progress in training the emotions of his pupils ‘1f h.e atfiempts to' build
on a foundation of insincerity. The first essential in this work is that
children should have their own feelings and should not be led t(? pre-
tend that they have feelings which they do not have. If the clhlldren
are sincere, then the teacher knows where he is, and can form his plans
for developing right feeling and true appreciation.

Sincerity in feeling does not mean that we simply leave child:ren to
feel as they like and make no attempt to guide and develo;.). But it does
mean that we should always have the aim of helping children to have
the right emotions themselves, to feel truly for themselves, and not
simply because they are supposed to do so. If the teacher finds there
is lack of sympathy when he thinks sympathy ought to be shown, then
he can lay his plans for helping his charges to develop the power of
feeling sympathy. He must always remember, of course, the .age and
stage of the children he is dealing with, and not expect' from children of
one age what he can reasonably expect only from children of another
age.

We all know the terrible effects on young people’s lives, and especi-
ally of the emotional side of their lives, of the feelings of gu.il.t, and‘ of
inferiority, from which they so often suffer. In most cases this feeling
of guilt is closely connected with the sex instinet, and is altogether un-
justified. It is very often the result of wrong teaching or of ignorance.
But it can cast a blight over life just at the stage when the emotional
life of the child is of such great importance. If children are trained to
be frank and sincere, if they feel secure in the affection of those elder
people with whom they come in contact, this feeling of guilt need never
arise in the normal child.

In the same way the teacher has to be on his guard against that
béte-noir of happy life and true emotional development, the feeling of
inferiority. We all know the evil effects this can have on the whole
life. Where the teacher finds evidence of the presence of this fee.ling
in any of his pupils, he must take the greatest pains to find some subject,
some work, some activity where the child in question is not inferior, and
use that as a lever to eradicate the danger to harmonious development.

For emotional stability then, frankness and sincerity are very neces-

Y sary. The person who got shell-shock or a nervous breakdown in the

3
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last war was the person who would not admit to himself that he was
afraid. We must train up our children to be willing to face themselves,
and to understand that there is nothing wrong in having emotions, in
being afraid, in being angry, and later, in being in love. The danger

lies in trying to deceive ourselves, as a lack of sincerity so often makes
us do.

Our emotions constitute a vital part of what are known as our
instinctive tendencies and the most fruitful line of training emotions lies
in the sublimation of these instinctive tendencies; that is, in the harnes-
sing of the instinctive power to a higher form of activity than that which,
on the animal level, is the usual result of the functioning of the instinct.
Thus our pugnacious instinct may be used in the fight for social reform,
and the emotion of anger take on more of the nature of what we call
righteous indignation. Humility issues in a desire to co-operate, pride
is attached to performances which are really worth being proud of, and
so on. Not only can our emotions be thus sublimated, but our whole
emotional life can be systematised by being organised into sentiments.
Our emotions become attached to objects which form the core of a senti-
ment and in this way emotion is controlled and regulated. Thus we may
develop a sentiment of love for truth round which centre our emotions
gather, and by which they are controlled. Emotional development will
be along right lines if our sentiments are positive, or love sentiments
rather than negative or hate sentiments.

The sentiments, in their turn, are controlled and regulated by the
ideal. The ideal decides which sentiments are to have the controlling
place in life, and nothing is more important for the right development
of our emotional life than the adoption of a high ideal in life.

This whole business of sublimation and of organisation of instincts
with their emotions into sentiments, is, of course, an unconscious one
as far as our pupils are concerned. A person does not say to himself,
“Come, I will sublimate my self-assertive instinct,” nor can a teacher
expect his pupils’ instincts to be sublimateq over-night. But although
as far as the pupil is concerned the process is an unconscious one. the
teacher can plan for such sublimation and can help it to come to ’paSS-
The teacher has a big part to play in ensuring that emotions are gradual-

ly attached to worthy objects, and has to do his best to see that the
emotional urge result in worthy action.

Qne o.f the most important things in connection with the training of
emotions, is that care should be taken to see tha

) ) t emotio ed
results in action. Now this should not be difficul e

- t as action is the natural
result of emotion. But very often, in school especially, emotions are
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aroused, and no opportunity for acting as thf’ emotion .directs, is provid-
ed. This means that the emotion in question loses. its strenfgth. T}‘xe
next time it is aroused there will be slightly less desire for.actlon, u%‘ltll,
in extreme cases, people come to live in a welter of unorganised emotions

which never result in any action.

If pupils are engaged in dramatics, if the play is a good one, certain
emotions are bound to be aroused. As soon as }.30551b1e'after.the play
there should be some opportunity for those emotions to issue 1x‘1 ap;?ro-
priate action. In reading good literature, we have the same situation.
In hearing of the needs of other people emotions are usually aroused.
Care should be taken to give opportunity for sympathy t(., 'F)ecome a
sractical thing. Perhaps no aspect of this subject of the training of the
émotions is as important as this.

As in everything else, the emotional life of the teacher is of very
great importance. A teacher whose own emotions are .not controlled
and organised and sublimated, who is not himself harmoniously develop-
ed and integrated, cannot hope to help his pupils to become what he
himself is not. In this matter the power of suggestion is very great.
A teacher can suggest emotional poise or the reverse. If he flies into a
rage at trifles he cannot expect his pupils’ pugnacious tendencies to be
sublimated. If he is obviously afraid of life, timid and defeated, he
cannot expect his pupils to become brave unless indeed it be through
contra-suggestion. On the other hand, sincerity of emotion in the
teacher, poise and control of the instinctive life, which is obviously subli-
mated, can have a tremendous silent effect on all those who come in
contact with him. If the teacher wishes to train successfully the emo-
tions of his pupils, he must first face up to himself frankly, organise and
integrate his own emotional life, and then he will begin to have a definite
effect on his pupils.



WHITHER EDUCATION ?
By

D. S. Goroon,
Asst. Professor of Education, Mysore University.

Great things are nowadays being expected of education. This is
quite clear from the innumerable aims of education that are being pro-
pounded by writers on pedagogy as well as from the enormous amount
of effort that is being expended in the cause of education. We are
told continually that education should do this, that, or the other thing.
We are told, for example, that it should be a preparation for life, that
it should be a continuous reconstruction of experience, that it should
build up character, that it should socialize the child, that it should
prepare people for democracy, and so on. In order to realize these
aims teachers not only do their daily work at school hut they also meet
at periodical conferences where they discuss educationa] problems, ex-
change ideas and experiences, and generally strive to promote an
esprit de corps in their profession.  All this is intended to fortify them
in the discharge of their daily duties. In addition, they organize edu-
‘cation weeks at which they take the parents into their confidence so

that the efforts of the school may meet with sympathy and result in
greater fruitfulness.

Now most people forget that all this attem
solidarity and public support for the cause of
new development. For ages teachers had
quietly and unobtrusively, and the general

whatsoever in that work., This is because education was not yet a
matter of national importance, For centuries it wag regarded as an
unimportant activity confined only to scribes and to men of religion.
In those days the sword was migh d learning was

tier than the pen, an
treated with contempt by noblemen and rulers of states. William the

pt at gaining professional
education is an altogether
gone on doing their work
public evinced no interest

to-do classes; and until almost th
_ the prevailing opinion in Europe

dangerous to educate the common people,
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So long as this state of things existed .not m}lch coEﬂd have.beez
expected of education. Those were days in Whll(-:h society continue
to be in a more or less stable or changeless condl?lon. Thexl'e wereBnc:
new problems which needed the help ?f edt'lcatlon to c1so \Izle. ‘ u—
gradually when the idea of a democr.atlc sor,:xety dawned, t e 1111'np01;
tance of having an enlightened population, which could vot? mtef 1ge1f11'l -
ly upon all matters of national interest, came to be realized for the
first time.

In the meanwhile new developments in industry and commerce
auickened the pace of civilization and brought to.the forefront a num-
ber of new problems which could only be s'olve.d_ with t}?e help of scienti-
fic knowledge. Thus for the first time in blstOI’}f science became a.n
important part of human knowledge. .UP t.111 then the school curri-
culum remained predominantly humanistic in ch'arac'ter; and so 101’1g
as this was the case the need for propagating th1§ kind of lfnowledtte
was not compelling. People could live without phllosophy,. history and
literature. Hence science began to invade not only society but the
school curriculum as well.

With the advent of science education became more pra_ctical, end
people came to look upon it as the panacea for a.ll human ills, soc1a.l,
econcmic and political. They expected that education should solve thf%lr
problems. This is quite a legitimate expectation, and the progressx.ve
countries of the West are already using education for th.is purpose with
success. In the East, Japan and Turkey are outstanding msta.nces of
countries which have phenomenally improved their national life and‘
character through intensive educational effort. The question may
therefore be asked, Why has not India done likewise ? Why is it that
in this country education seems fo have produced more problems than
it has solved ?

.

One answer to this question is that in India education is still pre-
dominantly humanistic in character, that it is not sufficiently scientific.
Not that the humanities are useless and that the sciences alone are worth
studying. On the other hand, history, philosophy and literature haye
an important place in life and culture. Man does not live by bxfead
alone. But at the same time he must have bread before he can have
culture. Plain living and high thinking is all right up to a point only,
for unless the body is well cared for ideas and ideals cannot reside in
it. There is a balance in nature; similarly there should be a balance
in education. Indian education needs more science, especially more
applied science.

If paucity of science is one reason for the failure of education to
fulfil the country’s expectations, a far more important reason is that
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what has been learnt in school and college has not been used in life.
In the lives of most Indians education means little more than the acquire-
ment of information for the purpose of passing examinations, and ulti-
mately for the purpose of securing a job. It is true that most people
have got to earn a living and it is therefore reasonable to expect that
education should help them to do so. But by thinking of education al-
ways as a means to an utilitarian end, and not as an end in itself, we
have lost sight of its real character, and purpose in life.

True education is not the gathering of information; the man who
possesses the largest amount of information or knowledge is not the
highest educated man. True education is a transformation of the soul.
A really educated person acquires a new outlook upon life and society.
He thinks for himself. It is customary to speak of education as a blazing
torch which lights up the dark spaces in the human mind, but it is pre-

cisely because this light is not shed in India that so much of educational
effort has been a waste.

Education should produce in us a capacity to re-think old problems.
Only then improvement is possible; only then can the money and effort
expended on schools be justified. But instead of this what very often
happens as a result of so-called education is only a capacity to justify
old wrongs by new arguments, to prop up ancient evils, superstitions
and mistakes by modern pseudo-knowledge.

If this is all that education can do to this country there is not much
hope for the future. Japan started the education of her people on
‘Western lines less than a century ago and she has already left India far
behind. This is because she has used the new knowledge for the reform
of her society and for national uplift. - In India, on the other hand, the
seeds of education seem to have fallen on sterile soil. The progress is
slow because the utility of education is so doubtful. Thoughtful per-
sons, therefore, who are concerned for the future of their country, may
well ask the question, Whither Education ?

" listening in to the radio. All these might mean the cultiv

TRAINING THE PUPILS IN THE WISE USE OF LEISURE

By
DiwaN CHAND SHARMA

i er been so acutely felt as in these days.

The prObleIl?u(t)frIZi:::; }tl}?:tn;‘elople should discuss the uses to which

It is therefore t. We are not, however, looking at this problem from

leisure- - be’ - c;f a grown-up person but from that of school boys and

the point of f,(;e;e be left to their own devices so far as the use of

girls S'hou erne{l or should we guide them in this matter 7 No one

le?fluca;:; :ﬁ:tc in this matter as in others helpful guidance is not merely
wi

ary but essential. -
neceisbebliieve leisure should be devoted to such activities as ta}lri:a?ic;rrll-
tilitarian, recuperative and creative. They should be non-uti 2,
}‘u o that one should not expect from them any reward exc,ept%n,,
in the ;enseement of the joy of living and the enrichment of one’s life.
'tll‘llfe enshi:)rllﬁd be recuperative in the sense that they should refre:h al;i
restzre one physically and emotionally. Tl’ley should }ze tic:'ei:;zct&
he sense that they should call into play one’s dee.pesF ar 1fs Pstinets
'%['hese activities should make an appeal to our instinct or play, -
d for tranquillity. In the present age when the.re is so mui
v d tear of nerves and such a great deal of expenditure of physi-
Jop ee do need some kind of activity which can restore us
Cil ;::ﬁiy’ Kl the present state of our civilization when x‘nost of. 1f1s
llzaze to be routineers, it is Iiizessa;/vy tl;ilt r(/iebsehc;tk))llti igm;(;m;em zﬁisn;:
impulses of our life. e shou '

?ﬁicileif: S\tallrlilf in itself without any regard for any ulterior ‘I‘e.sl.llt t'hzt

ioht flow from it. Naturally one would ask what such activities }:u .
fElise may be hobbies such as stamp col‘lecting, man;al 'wzrk sur;he::
carpentry, recreational work such as musie, drama an painting. e

intellectual relaxation such as reading for pleasure an

may mean even in jion ure and
individual taste, the satisfaction of some. natural '1m.pt'1lset andlig;zr;vii
use of surplus physical energy. They mght mean v151t§ ;t alead oy or
a playing-field, a workshop or a gymnasium. Thes}:i mig ea v e
cultivation of some interest that can occupy us when every
seems barren and unfruitful.
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To think that boys and girls can achieve thes
wrong. When I récall my own student days,
spent in the sense that I was never taught the
the use to which it can be put.
generation different from me.

e unaided is utterly
I feel that they were mis-
right value of leisure and
Nor were the other students of my
Only a few took part in sports, and I
believe for them the problem of leisure did not exist very much, but
the rest spent their time in idle gossip and scandal-mongering,
the students of to-day are much better than we were,
some interests which can occupy their leisure, but most often they find
themselves at a loose end when they are ‘alone.

To relieve the boredom
of their lives they turn naturally to talk which is mainly idle or to
argument which has no specific purpose. The lives of such people are,

no wonder, so bankrupt of the real joy of living,

Perhaps
They do pick up

It is therefore necessary that the pupils of our schools should pe
asked to cultivate a taste for something. At schools and colleges siu-
dents read an infinite number of subjects. Some of these they vehe-
mently detest and the others they mildly like. There are g very few
subjects in which the student feels really interested. If a student has
come to be really interested in something in a school or college, he need
not despair of occupying his leisure profitably. If he feels drawn to-
wards the study of poetry, he has rich resources of enjoyment. If he
cares for geography or history, he will not feel lonely or bored after-
wards. If mathematics or science is his favourite subject, he will not

be without the zest of living. So a taste for reading of one kind or
another may prove to be an ade

quate way of employing one’s leisure.
Reading, however, may not appeal to some ardent spirits. They might
like to have something of a most strenuous: kind and for these
people some kind of manual work may be necessary. I know
a well-known Professor of FEconomics who utilises some part
of his leisure in wood work. He has his own bag of tools
and a room set apart in the house for his work.
wood for himself, planes and smooths it, breaks it .into
then shapes out of it a table or a chair.
with the pride of a workman. The glea
in his eyes at that time is worth a great
fessor finds in his leisure-time activities
sion which is mainly sedentary.

He saws

bits and
These he shows to his friends

m of satisfaction that one sees
deal indeed. Perhaps this pro-
something to set off his profes-

Some people will not care to turn their hands to an
pentry, which is not always very artistic.
or to sing or to act. The value of such ar
rated. If anyone has any doubt about the

ything like car-
They like to paint, to compose
tistic activities cannot be over-
m, he should read Mr., Winston
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inti i ry late in life Mr. Churchill tcok
Chur?hil'l,s Pamm;gef?lsgz f::rtrzlmtie (Ziez of life. This brought a new
© Palntl.ng ?S l:iaf and he felt all the better for it. Perhaps t.he_zre are
interest in 15 © etimes feel that everything is going wrong V\.Ilth thfem,
many mes who Somt know how to get over the feelings of dlsappom.t—
i~ tyet (;h]sgw(iilzlerll‘(r)nent. If such people had something to occupy their
ment an

leisure, they would not find life so exacting and tyrannical.
eisure,

upying one’s leisure of which
There o sfiver:l}dzgilrel; ‘:;ysthoef r(fc?stp?ntegresting. The late L(?rd
pature study =2 log ed his leisure in nature study and found n?uch ]oz
Grey al“.’ays }elmphgnges in the sky and listening to songs of blrfis an
. Wi?c};lrtll%etvzriced tints of their feathers. He became a naturalist and
in notin

wrote a book on birds.

Th e a few of the lines along which our students can b; tlrafml-
e rbal instruction in this matter cannot be very helprul.
e m Vel mented by oral advice should be resorted to. .But
So exampe Suppfe these we require the necessary equipment. EveI"y
more e ilnihorefore have a workshop and a museum attached to it.
. te to work with their hands should find th.e necessary
TI-IOSE‘- Wh'o Wﬁn workshop, and those who care for artistic activities
Y gl t eishment in’the museum. Every school should also .ha\;e
Shmﬂc'l o nollllrre the students can learn to appreciate good musx_c, 0
a' e Sfatfw " tive talks, to get the news of the world and acqulr_eta
e e Ofr r:lf various ’problems of the world. It is um.lecessary o
o ehool should have a reading room where suitable books
T o Scare kept. The teacher should also encourage st'udents
e newspip?rss orts. If a school has a garden of its. own, it will pr;)‘;
t(? e e tmdeits vs;ith something to occupy their leisure. Nor wou
Ylde Somec uar 1o say that if possible schools should encourage ama-
i e unm’zc'esasl yerforma\nces. All these things will add to.the 303;
t?n; t:tflac‘i;lsc’s {)ife, and will provide him with a suitable means o
2ccupying his leisure in the days to come.

Vet one need not occupy one’s leisure with only th?se things vs;l:c};

bring individual enjoyment and selfish pleasure. Leisure ;na;rr ey

i ial endeavour and may be used for the purpose of e hing
kind o 50311 's lives also. One may take to some kind of activity w.
s ; Sll useful. This may not, however, be undertaken from
may be'z so:liioyic motive but merely from an inner desire .tcf do zorﬁ:
o phlla'nh I; be helpful to the community. Any act%wty o ;
thing S l;n faken up from a desire of disinterested enjoyment an
kind showd ]: of reform or uplift. There are many persons who hgve
ant fio:;h;::pieest ﬁxoments of seli-forgetfulness in the service of others,
ound the

4
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and there is no reason why leisure should not be devoted to this kind of
work. It is not possible to specify such activities but anyone who
looks round him will find plenty to do. In this matter also example
will prove more effective than precept. I know of a school teacher w};m
was so horrified by the uncleanliness that he saw round him that h
made his students engage themselves in a clean-the-village campa; €
If this looks too baneful, some nobler and more exciting activitieg r:a;ggé

undertaken.

Yet in spite of everything it should be remembered that all th
things will not come to students of themselves. They must be traj es;
to do whatever suits them. They must be taught not only how t, lne‘
their examinations and how to earn their livelihood but als ho pax
utilise wisely their leisure. ° fow o

THE SCHOOL LIBRARY AND THE PUPILS

By

T. L. H. SmitH Pearsg, M.A., 1.LE. S,
Principal, Rajkumar College, Raipur, C.P.

If a school library is properly equipped and used, pupils by the
time they leave school ought to be able to understand the spoken and
written words clearly. This ability is of very great importance to
them in after-life. Not only will it indicate that they have acquired
considerable mastery of the language and equip them to go on hiving
knowledge of themselves, but also it will provide them with a delight-

ful hobby both cheap and easy to enjoy.

The word ‘enjoy’ is important. There are many adults able to
read who do not enjoy reading. I cannot but think that they miss one
of the chief civilizing influences of life. In these days, when good
talk is rare, no one, however gifted, who does not like to read can
be properly described as educated or cultured. A habhit of reading
is an invariable characteristic of a well educated modern man or woman.

If the above be true—and I think that little of it is likely to be
disputed—it follows that any school which knows its business will
desire to develop in its pupils both the habit and the enjoyment of
private reading.

The object of this paper is to discuss how this desire should be ful-
filled. It seems that there are several steps to take which will meet
with general approval. If a school does not take them it is not
because it denies their value. I shall start by describing shortly what
these steps are, but I cannot stop there. There are other steps about
the value of which educational opinion is divided. As the main object
of this paper is to provoke thought and discussion, it cannot close with-
out also outlining to the reader some controversies concerning the right
way to direct as well as encourage the habit of private reading.

Before proceeding to this task, I should like to offer as my opinion
that to teach a boy to enjoy reading to himself is a far more delicate
art than to teach him, say his multiplication tables. The teacher
does not have to worry much whether his pupils enjoy learning their
tables. His main object is achieved if they do in fact learn them.
If he thinks at all about their attitude towards this knowledge forced
upon them, he probably consoles himself with the thought that they
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will soon come to perceive its obvious utility. ‘That, he will argue to
himself, justifies a hamfisted method.

But, with private reading, it is not nearly enough to teach them
how to read; it is essential that the pupils also reach the stage of en-
joying reading. This enjoyment cannot be taught at all.
school can do everything to this end except teach it. The teachers
become like men leading horses to water. Their skill, once their
pupils can read without such effort, has to be concentrated on creating
artful situations in which their pupils obtain satisfaction out of their
newly acquired accomplishment. Nothing hamfisted will be of any
use. The finest arts of teaching must be fully employed. The school
which succeeds in teaching a large number of its pupils to love hooks
really is a school ; and so the subject of this paper has a special inte-
rest for every keen teacher.

In fact, a

So much by way of preface. It is followed by a short deécrip-
tion of what nearly all schools are agreed that they should do
to 'encourage the habit of private reading, whether in fact they do it

or not. I have endeavoured to include in this part of the paper nothing
likely to cause much dispute.

There must of course be a library on which the school spends a
fixed percentage of its income annually. There must be a comfortable
reading room close to the library in a quiet part of the buildings with
seating accommodation for at least 15 per cent of the pupils, where
they can look at magazines and daily papers as well as books. In
addition to this equipment, the junior classes at least should have
collections of suitable books in their classrooms ; and every hostel
superintendent should withdraw from the main library during termtime
a number of popular books—light reading—which all inmates of the
hostel can easily borrow at any time on any day. Wherever the books
are kept in a school it is essential that they be very accessible. There
must be some rules so that books cannot easily be stolen or remain
untraced, but it is a thousand pities if these rules are made so effec-

tive in preventing theft, loss or damage that they erect a barricade of
red tape between the books and the pupils.

The books themselves should be of t

books for the teachers; secondly, instructive books mainly on historical,

geographical and scientific subjects which the ablest pupils may read,
and thirdly, books which frankly have no greater pretensions than that
they are the kind that the pupils like. This third class of hooks will
~of course fill most of the library,

and it is useful to have several copies
of those best liked. - They meet the larger demand, and a teacher often

hree kinds; useful reference
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finds it very convenient if several boys in his class are reading the
same library book at one time. It is very common to find in Indian
school libraries many books which come within none of these three
categories. They should be thrown out without any compunction ;
they do active harm to attempts to make the library popular. A school
library, like a garden, needs frequent weeding. -

Outside the library there should be a board on which lists of the
book-covers of new books received are displayed. Either there or in
the library or reading room there should be lists of books on different
subjects recommended to pupils of each class. These lists must be
hung up in positions which catch the eye and need keeping up-to-
date. It increases interest in the school, hostel and classroom libraries
if a number of pupils are appointed assistant librarians. While most
of the work of choosing, ordering, arranging, and taking care of books
is work which teachers must perform, the assistant librarians can be
of great use over the issue and return of books: and if they have
keys with which to open the shelves they can do more than any teacher
to make the books really accessible.

Teachers who want to develop the habit of reading in a school
must set an example. They themselves must read and their pupils
must know what they do. If they have libraries of their own in their
houses and invite boys there to talk about books and if they lend them
some of their own books, the effect will be most beneficial. It is
most necessary for each teacher to be made responsible for watching
the private reading of a group of pupils, to advise them what to read,
to help them to get what they want, to speak to them if they read
too little and so, without using any obvious compulsipn or interfering
sufficiently to destroy the pleasure, to keep in very close touch with
their reading. Each pupil should have a card on which he writes
down the books he reads and perhaps comments on them shortly : in
case this card gets lost every teacher should keep his own list of what
each pupil in his group reads each year. The annual total of books
can be easily obtained from these cards and compared with the totals
of other years. These figures are at least of relative value. It is
common in most schools to give books as prizes but it is
not so common to take tro_uble to see that the books chosen are more
likely to be read than to be used merely to adorn shelves. Tt is also
well worth the while of schools which want to get their libraries used
so to frame the competitions that no one can win a school-prize who
has not made use of books in the library. To give a school prize for,
say, Hindi solely on the result of WOI'.k d!one in classrooms and exami-
nations seems a stupid waste of the Hindi section of the school library.
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If pupils are going to acquire the habit of reading at school the
bulk of their reading must be done in their spare time. The bus’ineg
of the school is to see that they do have spare time each weok and that
no vacation, holiday, week-end or period of illness find

unprovided with suitable books. But it can do a little mo
Masters .who read well should be encouraged to invite
come and listen to books being read aloud once or twi
of school hours. If the books are wisely chosen, these readings will
not only increase the interest of boys in books but will practise theje
understanding of the spoken word, an accomplishment as useful as 3
quick understanding of the written. Use can also be made of the
rest period in the middle of the school day which is rightly being in-
cluded nowadays in most school time tables for reasong of health.
It is very necessary, in order not only to practise boys in reading but
to give them a knowledge of current events, to give a]] pupils old
enough sufficient time during school hours in which to read a daily
newspaper. The midday rest-period gives them that time. No pupil
should of course be compelled to read them, but at only smal expense
and trouble three or four boys while resting can share g newspaper,

My own experience is that many boys like at least to glance through
one at this time of day.

There must also of course be some time devoted to sile
in class periods. The lower classes and bad readers
classes need regular silent reading practice on the lines de
many books for teachers, for instance in those by Gates (Columbia
Press). This work is a very necessary part of all language teaching,
As pupils overcome the common faults of novices and increase thejr
speed and comprehension, these lessons become fewer and are pe-
placed by class periods when pupils can without interruption read any
book out of the library they like, although the teacher is Present to
be consulted in a difficulty. In my own school, fop instance every
high school pupil has two such periods a week, midd]e-school’ pu iis
three. There is also the rule that if a teacher has to misg 5 CIIa)ss
that period becomes an exira library period unlesg otherwise op. dered’

To get a pupil, with some book review out of 5 Mmagazine before
him as a model, to write a critique of a book he hag just read is ap
exercise full of much incidental learning for him besides being useful
to future readers of the book. The bhest of these critiques can‘b 11:
lished in the school magazine or posted on a board in © pub-

the Ybrary .
Finally, a large number of teachers are discovering the value of
teaching especially subjects such as science, history anq " he }?
means of assignments. The more that method ig used the morep vt 1y
must come to the library to collect their facts. pupils

re than that,
voluntears to
ce a week out

nt reading
in upper
scribed in

S one pf them 4
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n account of the generally accepted steps

ivate reading. The paper
; e to encourage priva g
which a S;hml tsl;(;lignialzf some of the more controversial problems
closes with a sta

y p m.

This completes 1 think &

Should there be any prescw‘.bed text-books for languages in the
L OU

9
. hool Examination ! T i
e 5 Jy that more use will be made by a school 10f 5 h:fnltli’lglf
o . cra .
I is hl;e yare prescribed ; also that there V\"ﬂl b:h e‘i‘s ens Report
no textbooks lish report on secondary education— © P for living
The latest :E(Jing tiat no text-books should be prescnﬁed t}fr hand

o other

._recommefl st/he school-certificate examination. On the o n;
languages 1n 1l languages are and long have been pre: be some
text books fort.ins both in India and England. There mu;t e‘E -
public examina fl + this fact. Moreover, if a vote were tasen fo- 1y
sound reasons I0 hool teachers in India, it would, I believe, be strongly

of all secondary ¢ wever, only to

f all sec T 8 I am here concerned, however, only
of prescribed books.

in favour of pres

¢ that the development of a habit of private reading is hindered
sugges

by prescribing textbooks for modern languages.

II. Should pupils during term time be compelled to read a mini-

i ooks ? )

mum numbeii 03‘ l‘t:me'i!lel;, implies that the pupils will be puziishe.d if

e ’1?1: sf who say ‘No’ to this question argue th'at simce
they do‘ no}ta.' t o(f) all the teacher’s efforts is to make his pupils learn
e e ];? it is absurd to introduce compulsion and threatgn
to enjoy ¥ m\?&}ho ever enjoys what be is compelled to do'? Their
punishment. lv that many pupils do become very interested‘ in some of
opponents repg ood teachers in spite of the fact that it is V{ork for
their work un 1:311“1 i o punished if they neglected it ; and that still more
which theslf Wf; s put their hearts into their work not only to .hold down
adx{lt .emp OYf because they like it. They deny that compulsion alwa.lys
their ]Ol?s bu ¢ and point out that the number of library books which
kills e ]oym?; pe compelled to read in a term need bfe small. I‘;‘Spe-
a pupil shot | gives some time weekly in class periods for private
cially if a ;(;1;025 i o more likely to resent being compelled to read a
reading, &

study some other interesting subject.
s
Should pupils during term time be tested orally or on paper
111 ot o,
Lot reading
on their prwate_ lication must be noticed that if a p1.1p11 fails in his
Agair'lcht'hz 1\f\?llrileasant will presumably happen to him. The argu-
test somethin

-
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ments on one side are much the same as above. Those who dislike the
idea of such tests argue that they will kill enjoyment. They add that to
organize written tests throws an extra burden on the teacher
heavy one unless the library contains several copies of gev
and that oral tests in class periods take up too much time.

make the point that when tests are to be held the teacher is in practice'
compelled to limit the choice of books by his pupils, which again is
likely to spoil their enjoyment of reading. To these arguments others
reply that without\ tests teachers cannot know if their pupils are
getting any good out of their reading. A pupil may,

tests, keep on taking books out of the library just to s
teachers and to keep out of trouble but, in fact, will read hardly on

of them. It is practicable to supply several copies of books by e
to be popular and no pupil who has read a book which he liked wn
mind answering questions on it. ed will

As to the difficulty ab .
time, many schools set aside an hour ¥ about finding

. . . ur or two a week for test-examinations
in all school subjects in turn; twice or thrice a year

used without extra trouble to test the pupils’ knowleq
ge of
which their library cards show that they have reaq. some hooks

S, a really
eral books
They also

if there are no
tisfy inquisitive

this time can be

IV. In Secondary Schools teaching up to the School
Matriculation standard only, should a teacher hayp o Certificate or

. . . € one aim
while coaxing his pupils to read for themselves ? or two,

. The two aims are reading for enjoyment and res ding for inst
tion. A pupil who reads, say, Treasure Island, does so for enio rutcj
when he reads a history book which supplements the histor : yzn]:n ;
of his class, he is reading for instruction. ' y text-book

There are those who say that the most which can be hoped for in
India from pre-matriculates is that they learn to reag for enjoyment
Good vernacular books are few dealing with subjects like histor‘
science or geography, and the language of the many English books .
those subjects is so difficult as to kill enjoyment, Therefore the t°’;
the library of a high school which caters for the pupils should con ;
nothing but interesting or exciting stories written in easy En l‘ccl)lntam
modern Indian languages; and the reading room only ma azg‘ o oo
illustrated papers which are likely to interest children '?‘hl'nes afld
is, in short, that the subject matter of the books which t.he uel'rl o
may be extremely low-brow; that there is no sensible olP;'plt‘s o
their reading trash if they like it; that it is dangerous bec]ec o pre.
mature, to try to improve their taste; and that : ver o

; they will
enjoyment unless they are left free to choose their books ill never fep]
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The other school of thought holds up its hands in horrf)r at thﬁ

d ‘trash’. It argues that it is much better t.o read n?thlng at a
o uch of the trash published ; that under guidance—discreet, tact-
;ﬁi\ng:;dance——it is possible to give a boy a .taste for goodb 1;terat1}11reé
before he matriculates ; and that, unle..ss a pupil has .learned efore 1: ak
time to dig information out of instructive books, he is not fit to ex;i ar
on a University course. The teacher, they s.ay, .shoulc.i not mere y.see
that his pupils read but what they read; it is _hls business to put 1n.tlo
their hands books both interesting and instruct{ve. The weaker pup%ls
may have to be let off this more advanced 'readfng but.the better pup; s
should be made to give part of their reading t.1me to it. They can ke
ctarted off with small doses, specially interesting chapters or extractﬁl,
but the doses cannot be omitted altogether. The moment that a pupi
is observed to have developed a habit of reading for pleasure, that is the
moment at which gently to commence making him read not only what
he likes but also what is good for him.

It is not the object of this paper to support either school of thought
in these four controversies; but rather by outlining them to p1:ovoke
thought and arouse discussion. The problems deserve both, I think.



HOBBIES AND THEIR VALUES

By

S. R. Venkataraman, B.A., B.L.,
Member, Servants of India Society, Royepettah, Madras

“The word ‘ hobby’ is derived from a small horse of Irish breed of
that name “which was trained to easy gait” to make riding
not fatiguing. The word hobby is commonly used to denote “a
favourite pursuit or occupation with excessive devotion” and with-
out any “ ulterior motive or profit, ete, outside the occupation itself,”
. The word ‘ hobby-horse’, it is said is also derived from the “ mock
horse of the old morris-dances made of a painted wooden horse’s head
and tail with a frame work casing for an actor’s body, his legs being
covered by a cloth made to represent the ‘housings of the medievel
tilting horse’. A hobby or hobby-horse is thus a toy, a ‘diversion”.
The educationist .defines it as extra curricular activity ; the scouter
calls it a spare time activity. Generally any favourite pursuit out-
side one’s own main occupation is called a hobby.

It is a pity that hobbies are not universal among us, the younger
as well as the older generation. This may be partly due to our
ignorance about the.educational, cultural and artistic value of hobbies.
Most of us regard them as sheer waste of timt and as unprofitable.
Another wrong idea about them is that they are intended only for the
young, and not for the adult. Nothing could be farther from the
truth. Truth to tell, a hobby is a touch stone by which we find out
the genius of an individual, young or old.

It is some satisfaction, that of late, the cultivation of a hohby is
being encouraged in some of the educational institutions and in the
Scout Movement. Unfortunately it is restricted to urban areas, It
is very desirable that the cultivation of a hobby should be encouraged
among younger generation throughout the country. Though it does
not form part of the curricula of studies, the teachers would be doing
a good turn to students by encouraging students to cultivate some
hobby or other. It is a matter for disappointment that many of our
teachers are not hobby-minded and therefore are unable to guide the
boys in this matter. If the head of an institution is a believer in the
educative value of a hobby, he can be a source of inspiration
and guidance to students. Under his lead, the students will find new
avenues for their corked-up energy and imagination. 1 know of &

.
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college in South India which enjoys the reputation of being the fore-
most of its kind in the matter of encouraging amongst its students
hobbies, extra-curricular. activities as the educationist would put it.
The students of the College publish a first rate College Miscellany
every quarter and College Notes with cartoons, sketches and drawings
every week, reflecting the extra-curricular activities of the students.
The successful way in which the students go about their business is
due, in no small measure, to the head of the institution who is a firm
believer in hobbies and therein .many-sided advantages. I do not think
that there are more than two or three.like institutions in the presi-
dency where students are engaged in such extra-curricular activity.
In other institutions of the same status, things are probably different.
The heads of such institutions are probably sceptics who do not believe
in hobbies. Under the chilling influence of such a person, who looks
upon hobbies as a sheer waste of time, the hoys would lead a cheerless
life. The boys may pass their examinations all right but they will have
no zest or interest in life afterwards.

1t is worthwhile considering the influence of hobbies on our facul-
ties. They develop powers of observation, concentration, judgment,
deduction and resourcefulness. Those who run their own hobby-horses
will bear me out when I say that a diversion of the mind from the
main occupation, to a pursuit of a hobby, tones up our mind and in-
tellect. In that pleasurable pursuit of a hobby we forget our worries
and anxieties, our mind is ever kept active, our nervous system runs
its smooth course, evil thoughts are kept at bay; our stock of know-
ledge of the mysteries. of nature is increased, our cultural and artistic
equipment is strengthened, and a good dividend by way of sound health
is assurred.

Medical men tell us that food, air and water are essential for the -
physical existence of all animals. Even so, for a happy cheerful and
purposeful life, the following three things are necessary, viz., (1) An
occupation to earn our bread; (2) Some kind of recreation to keep
ourselves fit, and (3) A hobby which will give our tired minds the
much-needed diversion after the day’s hard work. Nothing affects the
health of a person so much as worry and anxiety—a blank and a
brooding mind as well. It cannot be denied that most of us spend our
spare hours in either doing nothing—that is allowing the mind to rust
.—or in worrying our minds over small and inconsequential affairs.
In other words, inertia sets in. The old adage “ An idle man’s brain
is a devil’s workshop” only emphasises that we should run our own
pet hobby-horses.

It is very desirable that parents should encourage hobbies among
their children. Children especially possess infinite capacity for
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, o s
ischief. A timely diversion of their youthful nuschxev;)ustw::k
o tic. mind to such hobbies as stamp collecting, ?arpentry, re inds,

. fl:ma? painting, model making, mechanics, etc., will keep tllBglr rgcout

4] }

;‘:’,:118 engaged during their off hours. The fc?under of tl;e og iy
M yent Lord Baden Powell of Gilwell, realised the Ya ue o el
Movenc‘)the’r educationist did. Scouting in other words, is a ?pa:}f me
ast;tioity which keeps the mind of the child, youth and ;c.lu t mz ! cit
e i i ngaged in so
its | i ting and rovering, ever e ‘
its stages of cubbing, scou ever e L ome st

ivi i te and inclinations o
ctivity, suited to the tas : 3
Ofarl':cfsiu:e;s and proficiency badges in Scouting afford opgoihimtles :3:
v . . . . 0 pur
t only in their studies, bu
Scouts to become proficient no i o pursue
i i the full display of the boy
i well. Hobbies give scope for : !
}t’aol]:ﬁ;zsv:l'sxich are otherwise latent, and determine to a %)eggeﬁe:;tenttsls
i i A hoy without a hobby finds other
choice of profession later on. : e
is imaginati ind ; falls into bad company, co
for his imaginative mind; he . :
?;e:::e;ad habits thus bringing on himself and his pe;lrentfb hife lon(g1
i i i boys to use their brains an

misery and suffering. Hobbies train our use th .

limbsyproperly. A boy with a hobby does not think it zgrgbt'izg :oaiﬁ

manual work, like gardening, carpentry, fretwork,ketc. i 0 n1ie5d e:ives
our boys dignity of labour. A boy with a hobby ta} es pri e a . :
tisfaction in what he does. Hobbies encourage in boys initiative con:

;E:ieixce courage and independence, qualities that make up for success
in life. 4 o ‘

In these days of chronic unemployment it is well to emphaite
the need for cultivating a hobby by our Zogng r'ner:. Aiolixicryl isty
is to a v .

i ducated young man what a second bow ( '

§;7hton aﬁlis epurely'literary education fails him to secure a job, his hobbsé
tZinl comes to his rescue. I know of a student who has cpmplfete
;:fr SSSI:C He is still unemployed. He is a Scout,'and knows ret&
wlcs)rk. a.mt'i .photography. He makes dainty articles in plyllizood—-ama
and eight annas
and thus earns not less than a rupee

:eus t}'11?}11“us a hobby is a second line defence in the case of an educated

ay. .

imemployed youth,

Hobbies that attract us while we are students lose their ch?:mtifs;
we grow old. With age and experience we turn our atten
us as . :
to subjects that appeal to our mature minds.

Biographies of great men furnish us much interesting information
thilsoiroifxt The famous Victorian statesman, W. E. Gladstone was
on .

! fond of studying
called the ‘woodcutter of Hawarden’. He was

languages. It is said that long after he had pavss,eclil the B(iiblicai. s;z;rex
. ‘ the study o

i th score and . ten, he bhegan the

’(i‘frkh'ii ]:rfxgua;:.e ‘The late King George V was the greates.t phila

tel;ist in the world, His stamp collection is said to rank first in num-

. Harras have unearthed for us,
hours the buried past. . :
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bers, rarity, value and v
squirrels and birds.

a curious hobby, ears ago he conceived the j
a house purely out of shellg.

he completed the building 4

‘ nd also lived in it afterwards. The house
was built by him in his leisure hours, in the last thirty years out of sea
shells collected from sea shore.

The late Sir Valentine
as a good landscape painter.
In our own country, there are a few who belong to this distinguished '
company. Sir Rabindranath Tagore began painting as 3 hobby after
his seventieth vear. The eminent Indian Anthropologist, Rai Bahadur
Sarat Chandra Roy of Ranchi is a pleader by profession. Early in life
he took great interest in

the study of the life and customs of the abori-
gines of Bihar and Oriss

_ a.  His books on the habits and customs of
these primitive people, written in his lej

professional anthropologist ,
man, Judge of the Feder.
high order.

The late Lokamanya Tilak’s name
rations that are yet unbor
His books, The Orion, The Arctic
Rahasya were all written while he

was a politician, his passion for st

udy of Sanskrit was 50
he.utilised all his leisure hours in its study .

Chirol, the
famous English journalist w

n as a gre

Though he
great that

It must be remembered that alt t
ponsibilities to discharge.

not be remembered by th
Similarly the English

Civilian and the Missibnary in India have
contributed greatly to the cultural enrichment of our cauntry. Vin.

,» Monier Williams, Col. Todd Elphinstone,
Grant Duff, Caldwell ang

ofessional res-

But for their literary productions they would

eir countrymen to-day.

in their leisure

The Princely order in India too can boast of several chiefs, who have
distinguished themselves as

lovers of hobbies. The Chief of Aundh
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\W ?iﬁ-Maha;jgsh'tra is an artist of no mean order.
"=~ Bhopal ‘was equally a good painter.
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The late Begum of
The late Gaikwar of Baroda,

followed a rather costly hobby, viz., of collecting precious stones and

jewels.

In the case of a few, hobbies have become the main interest and
oceupation in their lives. The late Prof. Srinivasa Ram
genius in mathematics and the first Indian F.R.S., be
ordinary clerk in the Port Trust Office in Madras. He was really mad
after the science of Mathematics. He utilised all his leisure hours 1n
working away at Mathematical problems, till- his genius was discovered:
The First Indian Director of the Indian Institute of Science and the.
Second Indian F.R.S., Sir Chandra Sekhara Venkataraman was. an
Qfﬁcer in the Indian Financial Service in Calcutta. In his off-hours
he would be found absorbed in scientific experiments in the laboratory:
of Dr. Mahendralal Sircar’s Association for scientific research. With-
in a short time his genius attracted the attention of Sir Ashutosh
Mukerji who appointed him as the Palit Professor of Science in the
University of Calcutta. I know of a classmate of mine in the Law
College, who is now a Professor of Music. ' As a student he was always
found humming some tune in the corridors of the Law College, while
others were pouring over Moyle’s Roman Law. It draws out theci,r talent§
and fits them for a career in which they will shine
their splendour.

anujam, a
gan life as ap

in all

From Anthropology to welfare work we have a plethora of subjects
to_ choose from for our hobbies. Photography, collection of coins a'r;
curios, precious stones, first edition of books, original manuscripts‘ and
paintings offer a very wide field for the rich.  Collection of pictu;'e
postcards, autographs, stamps, cigarette pictures, shells, butterfiie
gardening, carpentry, fretwork, carving, drawing and paintine: instr >
mental and vocal music, basket making, rattan work netb‘mak' "
knitting, even spinning, takli and clay modelling, are hc;bbies that e
within the reach of almost all. Folk dances and songs offer -
exploited virgin soil for those who are inclined that way. Th o un};
a cultural bias may take to the study of sciences like astr'onomOse o
logy, botany, study of languages, research and literary pursuitsyv astl'o‘
music; architecture and sculpture all of which will be ver oo er,
to their nature. Thus there is wide range of subjects to Cs;l Cong?ma
for our hobbies, according to our tests and inclination oose from

There are hobbies and hobbies; hobbjes
hobbies that are erotic. In the right choice of :h;zbsnnlc;ble.tus, 1and
With more persons taking to hobbies in our count Y t}f S 1S vatue.
greater enrichment of the individual life Ty there will be
be greater happiness and mental peace,

of the country: There will

!

BRATACHARI MOVEMENT AND ITS
EDUCATIONAL VALUE.

By
G. S. Durr, 1.C.S.

In the present crisis in world history, the most fundamental quesn.oE
that demands the consideration of those who concern t}'lemselves y\:lt

: £ humanity is that of Education—-education in the broadest
the future o he purposeful application of all the forces

the term implying t o e
seI;Sefa(::iors which influence the life of man, whether as an 1nd1v1du§1
2: as member of the social, national or international community ; for if

there is anything wrong with the world—and admittedly there is a great
deal that is wrong—the responsibility for its existence as well as the
means for correcting it must be held to rest on education.

The remedy for the present world malady lies not ir‘1 condgmn’mg
this or that “ISM” and blaming this or that nation but ‘m ﬁnd.mg out
what is fundamentally wrong with the system of educ.atlon which }'1as
brought about the malady and then to consider what kind of education
is required to correct the evil.

Admittedly, the most outstanding feature of ‘the.z present'world
malady is the universal presence of discord in life w1‘th1n the social and
national group as well as between the various national groups. The
entire universe is based on an all-pervading harmon.y and yet man has
somehow managed—or rather mismanaged—the affairs and the conduct
of his life so as to create an all-pervading discord, antithesis and state
of war between the different individuals, classes and groups with each
nation and between nation and nation.

As we have already observed, the responsibility for this state of
things must be sought in the manner and method of x‘nan’s education for
centuries past and the remedy must also be sought in a new approach
to education. Nor is it sufficient to recognise merely the discord and
conflict that exists between nation and nation and between‘ diﬁergnt
classes and individuals within each nation. The root of the fhscord.hes
.in the perpetual state of war which has been set up by a misconceived
system of education within the life of each individual man and woman
of the present age in the shape of an inner discord between the body,
the sub-conscious mind and the conscious mind; between thought, be-
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lief and action; and between ideal, speech and behaviour.,
spheres a mutual discord, disharmony,
yielded place to the concord, harmony a
the life of an individual if it is truly a
vades the universe,

antithesis and state of war has

ttuned to the harmony that per-

In order to bring about inner concord within the life of the indi-
vidual, we must, in the first place, furnish him with a clear sense of the
fundamental purpose of life, with a sense of the absolute and basic
values in life without which men, whether ag individuals or in com-
munity, are like so many rudderless ships helplessly swayed hither and
thither by the winds of passion and prejudice and coming into destruc-
tive clash with one another. As an eminent writer has observed, what
bhumanity needs most at the present da;

sense of absolute values in life “ which will give it what it most ne

namely, a soul.” Having agreed upon a system of absolute values or a
fundamental philosophy of life, the next requirement is to remove the
inner conflict within the personality of each individua] by adopting a
system of discipline and training which will unify body, mind, and

spirit or in other words, thought, speech and hehaviour on the hasig of,
and in tune with, this fundamental ideal and objective.

The secret of the all-India appeal and
which the Bratachari Movement has succe
short space of 8 years of its existence lies
itself to the task of providing these basic
viz,, a fundamental and synthetic idea] of life which will provide hy.
manity with a basic philosophy and basic purpose on which all can agree,
irrespective of diversities of religion and nationality, and secondly g
system of discipline which will enable man so to regulate his life g5 to
bring about inner harmony between body, mind and spirit on the basis
of a synthetic ideal. The five basic BRA"

TAS (from the Sanskrit—
‘VRATA’) or ideals on which the Bratachari System is based viz, —
KNOWLEDGE, LABOUR, TRUTH, UNITY and JOY, represent a ss’m-

thetic ideal of life, at once practical and s
system of absolute values in human life. In this comprehensive ideal,
JOY is the most fundamental element and this is in accorg with the
age-old philosophy of life in India where the Upanishads have trium-
phantly proclaimed the Indian discovery made long long ago that the
most fundamental element of life and, therefore, of education, lay in
JOY and that the origin of life, its significance, its sustaining factor as,
well as its ultimate goal were all alike to be sought in JOY,

eds,

, indeed, the worlq appeal
eded in creating within the
in the fact that it addresses
factors in human education

Modern education, which is the offsp:

' ring of educational theorjeg
the 19th and 20th centuries, has ignored eao,

In all these

nd synthesis which should mark <

Vv is a philosophy of life or a

piritual, which furnishes a |

the element of joy in education;
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inati tic element, not only in human

i o-ordinating and synthe . a

'thi i?lc'so:r(::ii lcife has been banished from the sphere of educa.txon with
tl?e con;,equent lo,ss of the basic harmony in every sphere of life.

i ope five years ago, Sir Michael Sadler, on;e of
the gfi?;stl lg?jglzdfgztignists of the West, confessed i{% a le;c:;cer \;vmstz(eag
’ in his educational theories he had not su f:len‘ y stre
to me that mf iov in the life of man and that he was mdebted. to t}'{e
the e]emefnt 2 JOyent for impressing on him the importance of thxf. basic
Bratad:&airri %ZVZ?d education, particularly in the matter of building up
:ilfirzrz:;hip and character, on a harmonious basis.

The ancient Greeks understood the value of JOY utlhhfe, ancz.) fa:h'z

result their systém of education was much more perfect than an}ir F the
stems of education and produced men and wo.n.len who .

modern Ska’le'ce and more WHOLE in body, mind and spirit. But a vital
:ir;ofzectc;lriie Greek system of education was that it neglected the factt;rs
of Manual Work and Labour in the life of the educat.ed classes amgi re e;
aated it to the life of the slaves. The Greeks also d1’d not pay ;ul cx]{«:n‘C
Zttention to the ideal of Unity in regard .to humanity as a }\iv ole 1;
were satisfied with a narrow ideal of Unity confined to eac separﬂafe
City States. Their religious ideas were a.lso of. a 1.1arrow and supersti-
tious character and were not in accord with scientific truth.

The Bratachari ideal of life and education avoids the defects of the
Greek system of education and furnishes a fully balancec? and com;;l?:—
ly synthetic ideal on which it is possible to base a philosophy o ife
which will appeal to all the peoples of the world. From these ﬁ've basie
Bratas or fundamental ideals, already mentioned, the Bratachari sys?em
has evolved an exhaustive set of Vows and Rules of Condu.ct furnish-
ing a complete code of life in the practical, moral and social spheres
adapted to the needs of persons of all ages and of all c‘lasses. ’f.l‘h.ese
Bratachari Vows and Rules of Conduct cover, comprehensively, religion,
public health, work, recreation, happiness and, in fact, all that make a
life worth living. The most characteristic vows are those that relate
to the dignity and indispensability of labour, the regular performanccf of
manual labour and practice of physical exercise and play, Fhe practical
pursuit of arts and crafts, the promotio'n of corporate life and the
development of a joyous and cheerful spirit.

One of the principal vows is that which emphasisez:: the subordina-
tion of Self to Service and the development of personality through seli;
giving. The system also provides for appropriate.vow{vs for women an
girls. There are also twelve separate and distinctive vows for the
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“ Chho-ba ” or junior Bratacharis. These include such vows as “I shall
love one and all,” “I shall make my body strong,” “T shall live b S h
‘labour of my limbs.” 4 Ive by the

But even granting that we are furnished with
synthetic ideal and philosophy of life, it will be us
of training and discipline is found by which it co
monise the body, mind and the spirit of the individual ag well bri
about harmonious concord between separate individuals, K asvt(;‘ I‘lig
Bratachari Movement relies upon a factor which js ‘coémi od o f] -
mental viz., rhythm and co-ordination through rhythmic t(;a?:ii gfun a-

a comprehensive and
eless unless o system
uld be applied to har-

Education in anciént India was based almost
training in recognition of the fact that the entire
by rhythm and that to bring about harmony
spirit of each individual as well as between g
ordination through the rhythmic discipline of
was necessary. The ancient Greeks recognised
extent by adopting simple dance and song ag t
system of education not only for the ordin .
soldiers. In the present world mankind hag E:Zo ;leir;rbuthéls‘o fo;
and over-intellectualised and there has heen almost g co'soxl) 1st1c.ate-
gard of the importance of rhythmic training ang artistic s III;D ete d1§re
Thus it is that body, mind and spirit of man haye drifted -expression.
each other in the absence of rhythmic training which alo: apart frfam
about concord and unity between them, just gz the Whole cou.ld brmi
kept mutually integrated through the operation of rhyth e umve.arse i
even in the human body every cell and every limb azl-, m and just az
the other through the process of rhythmic vibrationg ) 1?ttuned one f
the master-rhythm in the heart and by the psychooph ) a regulated by
ted in the brain and other nerve centres, physical rhythm loca-

As in the Greek System and in the ane; .
tion, the Bratachari system lays great 22;?; slilldl:n system of educg.l.
dances as constituting the basic education of human_tslmple rhythmic
one hears a great deal about basic education ang til v Now-a-c.lays
current in certain circles in India that the most fung e idea has g-’:\m.ef
basic education dies in the pursuit of agriculture o amental element o
crafts co-ordinated with intellectual or academicr sg)me -other hal'l‘i:.
out minimising in any way the importance of agrisuﬁcatmn. Wlfi :
craft in a system of basic education, it should, howe ure an‘d han _1t
that the most basic factor in human life and ti’lerefo Ver-, be pom?ed ;).u.
even deeper down than the pursuit of hanciicrafts re(,i in educz.atlon ies
most basic aspect of education should consist in_ and industries. ﬁe
training of body, mind and spirit of man an

entirely on rhythmic
Cosmos was governed
}setween the body and
{ﬁerent individuals, co-
Simple music and dance
this truth tq a very great
he basic element in their

d this can best he effected
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by a co-ordinated system of simultaneous physical and spiritual disci-
pline achieved through a close combination of gymnastics with musiec.

The anciént Greeks were so convinced of the truth of this, that
Plato has definitely laid down that the most basic element of educa-
tion were gymnastic and music co-ordinated with each other and has
observed that no one can be considered educated who does not know
how to dance and sing, dance being used in the sense of rhythmic
gymnastics.

The most outstanding defect in modern education is illustrated by
its fissiparous character as represented by its very division into such
mutually exclusive departments as physical education, intellectual edu-
cation, moral education and spiritual education.  Thus what should be
one Whole representing the WHOLENESS of man has been divided up
into a number of mutually antithetic, exclusive and almost independent
fragments; and a class-war, so to speak, has been created between these
mutually exclusive departments of education giving rise to and corres-
ponding with the virulent class-war rampant in the social and national
life in every country in the modern age. Emotional and artistic self-
expression has also been completely divorced from intellectual and
physical education. A further serious defect is the predominantly com-
petitive and combative character of the so-called “Physical Education”
of the modern age and it is no wonder that it generates a crazy, com-
petitive, combative and mutually warring spirit between individuals and
nations, thus strikingly proving the truth of the theory which Plato
propounded in the following prophetic words:—“The pursuit of hard
gymnastic exercises and good living, with no participation in music and
philosophy, is that the soul becomes weak and lame and blind, being
never roused and never fed. Such a man becomes a hater of reason
and unmusical and accomplishes his aims by violence and fierceness
like a brute beast and lives in ignorance and ineptitude.

The Bratachari system avoids all these serious defects by adopting
a closely integrated system of education which combines within itself
physical, intellectual, moral and spiritual education as well as emo-
tional and artistic self-expression, which integrates Work with Joy and
Play and which is based on the element of mutual harmony and co-
operation instead of on a spirit of combat and competition. It thus
constitutes the most powerful and sorely needed corrective to the present
system of education throughout the world.

There is a further state of serious conflict created by the modern
system of education between nationalism and internationalism, these
being taught as mutually exclusive and inconsistent. ‘Further, in many

countries, as for example in India, the system of education in vogue
®
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is really an euphemistic name for rootlessness hich results not
only in a deep inferiority-complex among the entjre educated popula-
tion but also in a permanent conflict ang discord between their ir:mer
and their outer selves. An educational aristocracy, entirely uprooted from
tradition is thus created, which has no touch with the life ang thought
current of the great mass of the people of the country who e resint
the traditional culture and pursuits of the natijon. The Bralt)achari
system of training removes this conflict by emphasising the cultural and
educational value of the folk dances, ok o ural an

\ nat

In regard to building up of character and the
tary self-discipline which is the very foundation
nality, the Bratachari Movement is of unequalled
vows, being recited rhythmically with simultap,
movements of the body, have the eff
cious self to the pattern of the ideal
the basic purpose of education,

By effecting marvellous progress in the g . ,
man in the 20th century has achieved a grand nﬁ::;i; ifgysxcal seience,
but as regards mastery over his inner nature, 20th o
as impotent as the cave-man of the pala,
that the modern systems of education
pletely failed in giving humanity the
its inner nature and its sub-conscious

inculcation of volun-
of a balanceq perso-
effectiveness. The

eously ¢o-ordinated
ect of transforming the sub-cons-

consciously aﬂirmed, thus effecting

outer nature,
e entury man remain
Olthic perjoq. It is obvious

throughout the wor|q have com-
secret of achieving conirol over
and lowe, instincts,

Mahatmas and Saints, of the power of
sub-conscious instinets of the self.

and Rules of Condyect. The consta

nt and egp
of an ideological formula containin o

est rhythmic repetition

: 8 a high jq ith «
vigorous affirmation in thought, speech and bee}?alwiw - Slm'ultaneous
the basic system of Bratachari exercise, tang ou, which forms

moral and spiritual ideology of the VOWS and Z 0:? tr_ansmute the high
cious self and ultimately effects g silent trgy &S Into the sub-cons-
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hrase, is “to transmute the conscious into the unconscious and thus
»
fo esta,blish harmony between the two states.

It is thus alone that man’s control over his inner natl.fre can be
d ttlskee pace with his ever-increasing control over physical nature
made Ztate I:) f harmony maintained between science and culture.
and a

indivi compared to a thousand-petalled
The life O.f t}S1e alsr;del:tlsdu:idm?;’c:ﬁy ofp the individual’s chal"aeter,
letus, the“‘larm;ld genius in the physical, mental, moral and_ spiritual
ol amblt'lon likened to the thousand petals of a lotus. Ow;ng to the
sphores beine d fractional nature of modern education, what h.appe'ns
fragmentm‘y'anth t the life of the individual, instead of having its
pow-- oy lsl aachieving full blossoming by the equal de\.relopment
thousand petats and faculty of the individual’s personality, achieves only
of & ﬂ?e aSlg)e‘:isﬂ'actional development of a few aspects only, the deve-
? lopeilf (:)cf1 ‘3:: other aspects of persoxiality being completely or partially
opm

. inhibited.

The Bratachari system of basic education, pay}i]ng.atsli it.ddoels, equ:ﬁ
i he artistic side of the individual as we
tion to the development of t : lual
atti:)l ::he aspect of intellectual education, manual labour, skl}l in c(;’efts
::xd industries, the development of moral character, mutuallu(?xtylan 103;
ivi i ive life, ensures the equal developmen
in individual as well as in collective life, : e equ :
(I)I; ;rlll the thousand petals of life, thus enabling each md;wdual to ael}.i]leve
a full blossoming of his or her life. 'This fioes net 1.nterfere \:’;t Iax;
individual’s achieving a distinctive or specialised .sl.nll in any particu ad
;)ranch but it does avoid the total or partial inhibition of any aspect an
faculty of individual life and character.

Thus for Bratacharis it is a sin to become a great scient;st,‘a ph;llo:
sopher or a statesman without, at the same time, ful.ly deve ozﬁnispt }fe
sical fitness and the powers of artisfuc self—e}.cpressmn es fwe s e
elements of smart and soldierly bearing. It is also a sm'tﬁl at rate-
chari to achieve individual distinction and developn.xent wit ':uf o

time learning to integrate himself or hers‘elf .m a spirit of unity
with thers in society. This integration and unity is achieved not only
;lrtgu;h participation in common labour but also in rhythmic dances and

songs which help to bring about an inner spirit of unification between

individuals by co-ordinating their thoughts, words and movements.

National and communal harmony is also actively fostered by parti-
ipation in common traditional cultural activities as well ae by the crea-
:ifn of new common traditions and common cultural activities. The

Bratachari discipline also avoids a narrow spirit of na’?ionalism by acti;
. vely encouraging the assimilation of all that is best in the culture o
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other countries of the world, while generatin

g a passionate love for the
culture of one’s own country.

To a Bratachari the performance of dut
fundamental than dance and song. One of the Bratachari vows says
that duty may be performed without dance but not dance without duty.

The daily duty of a Bratachari includes some labour in the service of
others.

¥ is more important and

By virtue of its many sided potentialities the Bra
has already achieved singular recognition as a new and unique force
in the field of education. Sir Micheael Sadler has pronounced it to be
“encouraging, invigorating, spiritual and synthetic, integrating and in-
clusive, bracketing together the essentials of a vigorous, purposeful and
happy life.” The Thirteenth Session of the All-India Educational Con-
ference held in Calcutta in Decergber, 1937, adopted a Resolution to the
effect that “as Bratachari combines physical, moral and spiritual train-
ing with a strong national background and as it has been found suitable
for all grades of educational institutions, steps should be taken to intro-
duce the movement on as wide a scale as possible and th
recommends it for consideration in all parts of India.”
Tagore has observed: “May the Bratachari move
throughout the length and breadth of the country,
wherever it is adopted, it will conduce to the de
spirit, capacity for work, strength of character ang

tachari Movement

is Cenference

Dr. Rabindranath
ment soon spread
I feel confident that

Although the Bratachari Movement originated in Bengal it is by
no means, a provincial movement. Its principles are of universa} ap,)pli-
cation. It is capable of being adapted and is intended to be adapted
to the needs of all the provinces of India and of Indian States and o
be expressed in terms of their respective regional, and loca] reqy;
ments of language culture and economic life, e

-

velopment of joy of |
. enthusiasm for social "
service.

THESE SHALL SAVE INDIA

What the Safety Movement is doing for the Children of India.

By
A. S. TroLLIP.

1938 when the seed
. oon on the 12th of August .

1t wes aulzilgr}xlzt)jiizl:;t was sown in our land. Fifty boys Palm; ﬁf’fy
Of a new Eo ishing High School in Girgaum took the Safety Ple 'ge in
girls of a Ol'ﬂll‘flsa1 1 the students and the Staff of the school. The children

the presence o ' fety and comfort of others and to

pledged themsefhvlei11 ttoal\;/cg'rl; efSo:r :I}::ys; rors; e o o take umnecessary

try to be fcar:ting hurt and to warn others against doing so; they ex-

chances o 'ged termination to do their part to help reduce the“numbejr

pressefl their d e the year and concluded the pledgethus: “All this
sha

of my Country and the glory of God.”

The Safety Squad Association is run somewhat on th(e )lin;s ofe:ixﬁ
o . .
irl Guide Movement; its aims are (a '

BO.Y scmtlt ::glec:fld conserve human life through the prevention of
Chﬂ.dl‘e!; '0 (b) To instil safe practices info children from a very young
aCCIdendS 't teach them to avoid dangerous practices which might
e a'rl1 the?nselves or others. Children from the ages of 4 to 16 years
imperi

are allowed to enrol as Safety Cadets.

. - he Safety Squad are the formation and

The ?aﬁnagcggl:;, oSfc}‘;ool Bus Patrols, Cycle Patrols and Health
worldng 7 0bers of the Squad also assist as demonstrators and orga-
P.atrols'. 1;/1223 Safety Exhibition, during Fairs and local Festivals and
gierpsa ;:ntoDay Exhibitions in their own Schools.

Training for Citizenship,

trol is a pupil activity in good citizenship as

The.Sc}SI:?itROaszZEt six to £ght students form a patrol. These
well as in £ the y;;trol stand at the kerb or edge of the road where there
fnembers o by ai d control street crossing by the student population of
is no footlpa They stand on duty about 15 minutes before School starts for
:};2 i;};o:r;d for about 10 minutes after dismissal time. Principals who
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have had experience of the system assert that it is a very efficient form
of school dismissal and that it develops a sense of responsibility and
trains the Safety Cadets for leadership, while at the same time it
teaches the other children the proper way to cross the road on their way
to School. The first Road Patrol in India was formed in December 1935
at Dadar, and since then many Patrols have been trained by them for
other Schools. ,

The Bus Patrol is an important body in Schools that run their own
‘buses for school children. Members of the School Bus Patrol are res-
ponsible for order and discipline in the bus. They must prevent stu-
dents from attempting to get on or off the vehicle when it is in motion
see that pupils retain their seats throughout the journey, stop pupils frorr;
distracting the driver and from putting any part of their hody outside
the vehicle. Reports are made to the head of the school in cas;as of mis-
behaviour by any of the pupils.

The Cycle Patrol has only recently come into existence in oyr
country. Many Schools in the Suburbs and the City are already busy
preparing boys and girls according to the draft Code supplied. The first
Cycle Patrol in India was formed on 2Tth February 1940. The duties
of the Safety Cadets who form the Cycle Patrol are to train beginners to
ride well and to give certificates of competency as soon as they are able
to control their vehicle properly and have a good knowledge of the High-
way Code. Parents of those children who fail the test are warned b
the Headmaster or Headmistress that it is dangerous for the children tf)
cvele to School and that they must not do so until the leader of th
Cycle Patrol certifies to their competency. ¢

The duty of the Safety Cadets who form the Health Patro] in th
Squad is to see to the cleanliness of the school premises and to te ;
children to keep their class-rooms and desks clean and tidy. Eyen 2}(;
personal appearance of the children and the cleanliness of their cloth :
can to some extent be attended to by the Cadets. Short article es
health and cleanliness are written by these Cadets for the School Msago:

zine, or if there is no Magazine, they are typed out and
- ’ ut u
by week on the School Bulletin Board. F P week

Another student activity introduced the same day as the Cyel
Patrol was the Resuscitation Team. The boys and girls of the chci
have been trained in the Schaefer’s Prone Pressure Method of artifi 0‘01
respiration and will soon visit other Schools in Bombay and the S ]; CI{;‘
to train students of these Schools in this valuable art of life savin A )
ficial respiration is essential for reviving vietims of drow & Art

stroke, electric shock, gas poisoning, ming, lightning

and cobra bite, when unconscioys-
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ness sets in and the respiratory system fails to function., Four lives have
already been saved in recent months in Bombay City alone by persons
trained in this method by the instructors of the Safety First Association.
Who can tell what valuable lives may be saved as a result of this new
student activity?

Training in Social Welfare Work.

While all the activities so far mentioned directly train the child for
good citizenship by instilling habits of self-help and self-reliance, they
indirectly influence the social well-being of the community. There are
other activities, however, which more directly assist in the social welfare
work of the nation. These are the Safety Exhibitions held during Fairs
and Religious Festivals where large crowds of people congregate. At
these exhibitions, students trained as demonstrators are of great value
in spreading safety teaching rvegarding Home, Fire, Road and Industrial
Safety to thousands of visitors who come from small villages where even
the pame of the Safety First Association is unknown. At such times,
Safety Films shows too are arranged but on account of the Language
difficulty they do not have as good results as the Exhibitions where visi-
tors are encouraged to ask questions and are able to have their difficul-
ties solved.



SIGNS OF HEALTH
By

Dr. V. Krisuna Row, LM. & S.
Medical Officer, Presidency College, Madras.

Health is dynamic, an active state of living. It is not mere absence
of disease. It means much more than physical fitness. It is a condition,
produced by the combined influences of wholesome food, perfect sleep,
exercise, regular work, and cleanliness. It is the absence of these that
are more responsible for the misery of body than anything else. Health-
ful living, therefore, covers a period of 24 hours day, and includes all
activities.

The signs, by which a doctor, teacher, or any lay person could assess

his own ‘health’ or that of others, are by (I) the manifestations of a
well-built and (II) properly functioning body.

I The outward manifestations of a well-built body are:—
(i) Hoair—Plentiful, with a lustre due to sufficient natural oil.

(i) Eyes.—Bright and clear, moving normally, no squinting nor

black fatigue rings, under the eyes; mucous membrane pink and free
from inflammation.

(ii)) Unobstructed nasal breathing.—The ability to breathe deeply

and easily through the nose, without mouth closed, especially when
exercising and sleeping.

(iv) Teeth—Normal teeth are well formed and well enamelled.
They are set far enough apart to be completely even, in jaws wide
enough to provide sufficient space. The grinding surfaces of the double
teeth meet directly. = The upper incisors and canines slightly overlap

the lower, providing the scissors like action intended for those teeth.
They are all clean and free from cavities.

(v) Colour of mucous membrane.—Nearly always in health, the
colour of the mucous membrane of the lips, eye-lids and that of the
finger-nails is definitely pink.

(vi) Quality of skin.—Slightly moist, clear, soft, and smooth.

(vi) Subcutaneous tissue.—Fat beneath the skin plentiful, and
So firm that the skin cannot be raised in deep, thin folds between the

fingers. 7 o
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iii) Muscles —TFirm and strong. It is more important that there
houl(c‘il lge a general muscular development than that certain groups of
s
i developed.
muscles be exceptionally |
(ix) Shoulders —May be sloping or squarely built but should not
ix .
ded forward. .
> rour; Chest.—~Broad and deep, with good expansion, from tvgrlod to
th ()‘{nches is r;ormal expansion, depending upon the age of the child,
- I' Arms and legs—The long bones are straight. The legs are
i (XI)bowed outward nor inclined inward so that ‘the kfIEES knocl:
peither The joints are not enlarged out of proportion .thh the res
t?g:ﬁheiimbs and are strong, indicating well-developed ligaments and
of the \
i les).
lying structures (musc . | ‘
e "g Anlkles.—Inner and outer sides equally prominent; the inner
t (:(:;Zacting abnormally as when the arches of the feet are weak.
0 0
’ }2xiii) Feet—~Arches strong and limber. Some are normally higher
than others. Inner borders straight from heel to tip of great toe. '
(xiv) Weight.—Increases regularly during childhood and remains
optimal in adult life.

II. ‘The outward manifestations of a well-functioning body are:— }

1. Alert, happy expression.—The close relatic:nship be’fwelein b;)fcll; i
and r;lental health cannot be too strongly emphasme'd. It 118 t’r E reffort
i f good physical health in a child’s character which makes the
zz)orilrr?pr:;ve his health most worthwhile.

9. Tongue.—Moist, red, clean.

3 Breath.—Sweet, and not any bad odour. .

4. Indications of good sta;zding posture.—~Body is balanced equally

the ball and heel of the foot.

upons th;’:et are parallel, great toes pointing forward, abd{)fnen ist hf}lld
flat orlx its lower part. It may be somewhat rounded where it meets the
e Iy, the spine curves slightly backward at the shoulder
leve‘s'anlc\iloaz;in zlyightly forward a~t the waist line. None of _these normal
curvés are exaggerated, if there is good posture.

7. Shoulder blades are held fast across the back.

§. Head is held erect, chin in, and shoulders level. o

- ture should not be judged merely when a child is stand-

5. Posu by the way, he stands, sits, and walks when not con-
e burfe‘lililnglixs,erved. It is the habitual unconscious posture of the
scious @ |

child, we are discussing.
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10. Muscular co-ordination.—Prompt, and efficient.

11. Bodily repose—Freedom from constant and unnesssary
activity.

12. Endurance.—Ability to indulge in all ordinary exercise with-
out undue fatigue.

A method of assessing nutritional status of children is by the use of
series of measurements, height, weight, chest depth, hip width, etc. A
number of formulae have been worked out in this connection, which it
is beyond the scope of this paper to discuss, The best assessment
(approved by the Chief Medical Officer, Board of Education, England)
is the judgment of the examining doctor, which are classified as—*“Ex-
cellent”, “Normal”, “Sub-normal”, and “Bad”. This would naturally
vary with each doctor’s eye. But he is a good judge.

I have had the privilege of examining the ‘healthy’ college youths,
for the last 14 years, belonging to well-to-do classes. T place this know-
ledge, as well as that derived from my research work into the physical
fitness of South Indian student population, at the disposal of the entire
public and the youths. I hope every teacher and student would profit

by studying these signs of health, and become individually “health consci-

ous”, so that he or she may grow healthy and physically fit, in any walk
of life.
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MISFITS

By

R. M. Savur,
Divisional Inspector of Schools, Coimbatore.

In the »article “CONSERVATION OF GENIUS”#.in'stzinces \l;\verie

i g cated failure of the below average pupil in the school.
giver < thehlj\ep effects of such repeated failure are not commonly ap-
The 'far—rea(':.[‘hlzg following guotation from Shaffer’s “PSYCHOLOGY
g:;cilt)e.;{ilSTMENT” (Pub: George G. Harrap & Co.) may not, there-

e inappropriate. ' |
fore’«gne ofpthe Vmost common causes of ma?d'justments 1% scgoolhg
di ancy that may exist between the ab1ht1es. of a pupil and w
the lScmpd ¢ him. This is a result of the inflexible character of the
" demai{ldel (;chool. which requires that every pupil shall study the
com;eréfxl:xﬁiulum in the same way, and which futilely tries to measure
:z:l attainment of all students b’_’ the same stan};ilarfs .ke.e .u. ;c(;l'l;zz:
always remains a number of pupils who are unable to t.p pof e

ttainment because of relatively unmodxﬁzi\ble limitations ,
o o of faults in their cultural attainments that the scho?
. beca}’;lse The conventional method of handling these pupils is
cannOt'reta cth.em to continued failures and to compel them to repeat
o SUb}ecl sses). This not only causes educational inefficiency and
grad:nif:c ;:)ss b.ut also creates attitudes and habits that ave dgstruc-
:icvoen of good ’personality adjustments . . P Some fars ago ;ft r\:la:
incorrectly assumed that mental dullness itself was the cause
m(;) iour. It is now fairly certain that conduct problems arise only
?:onivthe \‘vay that the school treats the dull pu.pil. .Denie.d satisfac{:ion
in achievement, he may seek it by behaviour involving chfaatlng,
lying, defiance of routine,* stealing ?r‘trufmcy. Under the?e c.xrcux.?-
stances the pupil receives positive training in unfortunate h{lbxtg W]fu e
king to give him an education, the school, because of‘ its mﬁembl,e’
ie:;anisation, has in reality prevented the child from becoming educated.

The approval of Government for changes in the Seco‘ndary Schoal
course, viz., its bifurcation and provision of' paxzallel vocational cgurses,
has not come a minute too early. A reduction in the number of “EDU-
CATIONAL MISFITS” must ensue.

1. XTI No. 9. ) TS
T“;;ow many of the Students’ Strikes in this Pravince have their origins in
such maladjustment in school.
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Is there no danger of creating vocationa]l misfits? Vocational gui-
dance on objective and scientific lines is a movement

of fairly recent
development. Before such development certain coun

tries had made
ample provision for vocational education. What has been the expe-

rience of such countries? The experience in the United Kingdom may
be taken as typical. The following is an extract from “THE HAND.
BOOK OF VOCATIONAL GUIDANCE” pbrepared by senior members
of the staff of the National Institute of Industria] Psychology.**

“The life of the vocational misfit is a tragedy.
the employer, to the Trade Union and to the State. He is in himself
wretchedly unhappy, since his job is for him, as it is for most of us,
the focal point of his life. His failure, by affecting the effectiveness
of his creative expression, disturbs his self-regard, the most fundamen-
tal ¢onstituent sentiment in his character. No attempt can be made to
estimate the financial extent of the losses which misfits cause each year
in industry and in commerce by their wastefulness, their mistakes, their
vacillations. The sum must be enormous, . . . . . Most misfits are,
of course, repeatedly discharged from employment and have to hawk

their services from office to office. In between jobs they fall back upon
resentful relatives.

He is a charge to

* * * %* *®

The reasons given by maladjusted workers, when they are asked
how they came to choose their careers so badly, show how astonishingly
irrational is the approach made in many cases to this very important
matter of selecting one’s occupation.

* » » * *

isfits are in their unhappy
for which their talents and

itself sufficient justification
n schools.”

The fact that even some voecational m
position because they were sent into careers
temperaments made them unsuitable is in
for advocating better vocational guidance i

N\
s, the ques-
ational guidance is neces-
is to be organised.

If we are to benefit by the experience of other countrie
tions to be considered are not whether voc

sary, but who is to make a start and how it

to do, there are always people ready to tell us that Government does not
do it because it is a foreign bureaucratic Government, If only we had

**Publisher —— University of London Press, Ltd,
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' ey will go on to tell us, it would
a National D en;?;ra:;c G(])'_Y:trn;rslentht’ez:;;e seegwho started Voc_ational
oy .everythmg who h;s been developing it in Great Britain which no-
Guldancfe o has a truly Democratic and National Governrr‘lent for"
?Oo‘.iy wil denf)i/ hting single-handed against a combination of Dictators!
s it not IEOEN blg expressing in one’s own words, another extract ?rom
tI}I:s ts;;lA.{:IDE%gK OF VOCATIONAL GUIDANCE” will be more inte-

e s

resting to the reader.

“The question which gives most concern 1s not whether Vocation'al
Guidance is desirable but whether psychological met.lﬁodst are yet e;x;
a condition for their adoption by the teachers who will act as ca:l: :
—masters in school . . . . There can be no doubt that these methods
are satisfactory when used by—experts. . - Whether such iesults
will be obtained, when the methods are applied by teachers who are
less expert in the use of psychological methods, we do not know.

But the start has already been made. Psychological tests are being
employed in schools more frequently each year. 'l?hey are .bemg used
for m;lny other purposes, of course, besides Vocational Guidance, but
the significant point is that they are being used.

The most progressive education committee -in <'1eveloping the use of
psychological tests in its schools have been Birmingham v'vhere ev;ry
child when leaving the elementary schoo_ls, and many children ;lv en
leaving secondary schools, are given vo~cat10r.ml advice. ..... ﬁ\h slc e?n?ti
along rather similar line is carried ‘out in Leicester...... .Psy. ) oglica
tests are being used in many districts as part of the examination ta. en
by candidates from elementary and other schools' for entranc.e into
secondary. schools. In every large town, a.lmost‘w1thout exception, £'1t
least one secondary school is to be found in which the Headmast'e? is
experimenting with other tests....... No l.natter what town I visited
—Plymouth, Cardiff, Stoke-on-Trent, Nottingham, Leeds., . Newcastle,
Dundee, or elsewhere—I was told that although no .mumc1pa1 scheme
of psychological testing had been set up, I would find in the. Headmaster
of a particular school a great enthusiast, whf)se pioneering in the use of
tests was being watched with considerable interest by the other Head-

masters.
£ * * ] *

A course on the subject is given each year in the Inst.itute of. Edflca-
tion, University of London. A course in Vocational Guidance is glv.en
as part of the work of the Education Department f’f Glasgow Umversxty:
and the first Summer School Course was organised by the Teachers

. Training College of Edinburgh in July 1935.
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The claim that the need for Vocational Guidance in schools based
upon psychological principles is now appreciated in Great Britain is
justified. Vocational Guidance is no longer just an ideal about which
somebody (other than ourselves) ought to do something. That some-
thing has been done, and the next ten years will surely see all the dii-
ferent movements at present developing in various parts of the country
coming together to bring about the comprehensive National Scheme :f
Vocation Guidance.”

The above extracts make it quite clear that whoever may be res-.
ponsible for initiating and developing the Vocational Guidance move-
ment, it was not the British Government.

The following agencies appear to have been mainly responsible for
the movement : —
(1) The National Institute of Industrial Psychology.
(2) The Education Committees of local bodies.
(3) Teachers’ Training Colleges and Universities.
(4) Headmasters and teachers of schools.

An agency of the type of the National Instituie of Industrial Psycho-
_logy we have not got at present but one can easily be started if each of
the larger factories and mills, industrial and trading concerns in the
province would each make a small annual contribution of Rs. 50. This
would easily bring in an annual income of Rs. 5000 which with an equal
contribution from Government would provide Rs. 10,000 a year, an
amount. initially not inadequate to finance a Provincial Institute of
Industrial Psychology.

From experience we know we can expect little help or encourage-
ment from the Education Committees of our local bodies.

What Teachers' Training Colleges and Universities are doing in the
way of psychological experiments, the writer cannot say as he has little
contact with them.

Thus we are left with only one agency which can begin immediate
work viz.,, Headmasters and teachers of schools. Two significant sen-
tences from the “ HANDBOOK OF VOCATIONAL GUIDANCE” may
be repeated.

“ Psychological tests are being employed in schools more frequently
each year. They are being used for many other purposes, of course,
besides vocational guidance, but the significant point is that they are
being used” And again—"In every large town almost without excep-
tion, at least one secondary school is to be found in which the Headmaster
is experimenting with other tests.”

«
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Let the reader make his own comments. The writer’s only com-
ment is that he has still hopes of the South India Teachers’ Union.

HOW ?

Several Headmasters have asked me certain questions which I could
not answer. What are the vocational courses that will be open to us to
choose from. What steps will be taken to prevent overlapping and
superfluous provision in particular courses especially in localities where
there are several secondary schools ? To concert measures to meet such
difSculties, much co-operation between school authorities will be re-

quired.

The first step will therefore be obvious. I believe one of the most
important recommendations made by Messrs. Abbott and Wood, the
two experts brought out by the Government of India, was that a survey
of occupations should be made preliminary to the actual starting of
vocational courses. Before we can decide what vocational courses should
be started, we should know—

(1) What are‘the various occupations that are open (and suita-
ble) to youths with a little general secondary education plus special
training.

(2) What are the occupational requirements to qualify for such
occupations, and

(3) What is the scope in each occupation i.e., how many youths
can be absorbed annually in each occupation and what are the emolu-

ments and prospects in each.

To undertake such a survey we do not require any special training
in psychological methods. 1 have no doubt that the many enlightened
men who compose bodies like the Chambers of Commerce, Trades Asso-
ciations, and Mill-owners’ Associations, would willingly help to furnish
information if they are approached.

This, therefore, is some suggested but very essential work which
the Headmasters’ Association and the South India Teachers’ Union
jointly or severally can and should undertake immediately.

The other requirement is the provision of test-material. This will
de and prolonged experimentation in schools. This work can
therefore be only undertaken by bodies like the Headmasters’ Associa-
tion and the South India Teachers’ Union, As both these bodies
approved of the pifurcation of courses, it is up to them to prepare test-
material for Vocational Guidance.

'8

require wi



WHO READS WHAT ?

By

Rao Sams S. R, Rancanataan, MA, LT, F.L.A
Librarian, Madras University Library,
and
Secretary, Madras Library Association.

In a paper entitled What Madras reads® Sri A. Rajabhupati of the
Counter Section of the Madras University Library stated: “The im-
pressions of the counter staff or the reference staff of the individual }ib-
raries cannot furnish a correct picture. A quantitative measure of vari-
ous factors built from day to day and hour to hour according to an
agreed well thought out plan is a necessity.” He also appealed for the
collection of primary statistics on a subject basis day by day, if not by
hour by hour as and when books are issued on loan'or are collected from

the readers’ tables when they are left behind after consultation.

A Specific Problem,

In addition to this general motive we had also a specific problem to
be examined in the Madras University Library. The turnover during
the last few months led to a general impression that a change had come
over the guality of reading and the nature of the readers visiting the
library. Some fifteen years ago about 75 per cent of the visitors were
undergraduates. But now it was felt that the number of graduates
visiting the library had increased. Hence a careful observation was made
in one calendar month and the data collected yielded some interesting

results. The following tabular statement features the observations made
and forms the basis for diseussion.

*Madras Library Association Memoirs, 1940, Pp. 73-84,
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ISSUE STATISTICS FOR ONE CALENDAR MONTH
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Loan
[ -] 1) w ]
g £g & F g%
g E & é g 1 3 ‘g”)n Consul- Grand
B @ 2 .-3 a g B é’ = tation  Total
E e §28.8 o O gcg
£8 £, S8 35 &< &
5 &Y 5882 5% & Yoo
T ©F 868 88 8 pEYE
& U S48 28 5 2EZ I
5 &8 & £ =& &
Number of members 213 1015 88 16 205 66 1603 7214
(visitors)
Nuymber of volumes
issued in:
Generalia .. 4 26 [ 18 — 18 72 279 354
A General Science . 3 12 2 1~ 5 33 145 178
B Mathematics 55 110 17 59 3 3 28 420 638
C Physics 80 50 4 ~ 1 16 131 28 339
D Engineering 36 81 4 1 — 12 134 317 451
E Chemistry 4 36 4 T2 — 8 a8 4
F Technology 0 15 1 5 — — 31 18 169
G Biology T 0B 110 — 3 3 128 187
H Geology 29 4 6 — 1 - 40 70 110
1 Botony 9 2 — 302 — 16 162 178
J Agriculture 5 1 2 3 — 1 % s 106
K Zoology § 10 1 25 i — 42 144 186
T Medicine 5 63 5 1 4 10 133 306 439
M Useful Aris 0 15 1 I — 3 30 s 112
A Spiritual Experi-
ence and Mystic-" "
s .. & & 3 5 3 4 8 20 35
N Fine Aris — 9 2 12 1 1 25 44 69
O Literature 202 T 32 5& 17 197 129 19w 3ue
P Philology 21 41 3 18 5 — 88 302 390
Q Religion 4 % 11 17 4 9 120 416 536
R Philosophy 22 134 [ 5 10 79 256 408 664
S Psychology 7 46 6 1 4 23 87 224 311
7 Education 10 79 11 12 5 19 136 428 564
U Geography 5 74 6 31— 32 154 965 419
V History 63 284 15 43 17 85 507 1030 1537
W Politics 21 57 1 10 1 16 106 197 303
X Economics 54 138 1 & 5 20 223 361 584
Y Sociology 10 29 1 £ 2 17 87 162 223
7 Law 5 33 —_ Zj 4 — 44 110 154
Total .. 757 2257 152 344 92 5§73 4175 8942 13117




A4 THE SOUTH INDIAN TEACHER

Change in Clientele,

Out of 4,175 volumes lent out during the month, only 757 or 18 per
cent were taken hy undergraduates, the remaining 3,376 or 82 per cent
went to graduates. Of the volumes given to graduates, 82 went to peo-
_ple in up country, 573 were delivered at the residences of 66 city mem-
bers, 344 were used by the research staff of the University and the re-
maining 2,408 were borrowed by the other graduates living in the city.
There has been a decrease in the number of volumes taken out by under-
graduates. This is to some extent due to all but one of the constituent
Arts Colleges for boys having gone far away from the library. But it

is very encouraging to find that graduates are beginning to read more
than before,

Popularity of Subjects.

The detailed figures show that about a third of the books read by
graduates and undergraduates are literary books whereas only a sixth
of the books borrowed by the research staff are so. With regard to the
other subjects, Mathematics, Physics, Medicine, History and Economics
are nearly equal in popularity among undergraduates. But amobg
graduates History outdistances all other subjects. Philosophy and Eco-
nomics come next, and, what is unexpected, Mathematics comes imme-
diately after them. Among the research staff, Mathematiés, Zoology,
Geography and History are most popular. Those that get books served
in their houses read very little of science books. In fact 90 per cent of
the books used by them belong to the humanities, nearly 60 per cent
being accounted for by Literature, Philosophy and History. The same
is the case with the mofussil borrowers, with this additional difference
that Literature surrenders the first place to History,

Nature of the Books Consulted’

Against 4,175 volumes borrowed for uge at home, 8,942 were con-
sulted within the library, excluding the use of ready r:zference books
and loose numbers of periodicals which might have contributed about
4,000 additional items. While encyclopaedias, dictionaries, directories
yearbooks and periodicals are consulted most, among the oréinar books‘
the first place again goes to Literature, which accounts for a S;ixth o%
the volumes consulted. History comes next ang accounts for a tenth of
the issue. The rem:fining volumes consulted are more evenly divided
z;n;x;i ;}Zs c.)ther subjects than in the case of loan 1o different categories

-
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Who Consuits Mast.

7,214 persons visited the library during the month.. About 70 per
cent of them simply came to read in the library prerises. Only about
2000 borrowed books for home reading. Of the 5,200 that did not
b,orrow, about 50 per cent were neither graduate‘& nor students enrolied
in colleges and these were not entitled to borrow® About 15 years ago

only a smaller proportion of non-borrowers used to visit the library.
The Facilities Offered.

The authorities of the library welecome increased use of the resources
of the Kibrary by a wider circle of persons. .T"hey mv1te. fhe hur?dreds
of graduates and students, who are still keeplpg out, to yxsxt the likrary
at Jeast once in a week. To suit their convenjence the hbrar?z wor}(s on
all the 365 days of the year including Sundays and all public holidays,
Further it is open from 7 am., to 6 p.m—virtually throughout the day.
The closing hour will be restored to 8§ p.m. as soon as the black-ou.t orfier
i withdrawn. Reference librarians are on duty throughout this time
and will be glad to help visitors in the choice of books.



BROADCASTS FOR EDUCATIONISTS*

Inaugural Talk
By

Sik Manomap Usman, K.C.LE.,, Kuan Banaoug;-
Vice-Chancellor University of Madras,

1 wish to thank the authorities of the Madras Station of Al].
Radio tor giving me this opportunity of broadca,
to the Educationists of the Presidency of Madra,

India
sting irom the Station
S.

It has been widely recognised that the Radj
a medium of entertainment, is fraught with
essential instrument of education. It seems to me that any instryc.
tion conveyed through the Radio is impersonal and void of
sonality of the teacher which counts so much in the training and fop-
mation of character and conduct of the young ones. Howevyer useful
it may be, the Radio cannot therefore replace the class-room.  Re-
cognising these limitations, it can still play a very usetu] Part in educa-
tion in supplementing the regular instruction in Schools and Colleges
by means of interesting talks on matters of general, social, scientific
and cultural interest. In one respect the Radio hag g distinet advan.
tage over the class-room. It can reach a far wider circle of listeners
and can bring about a sense of uniformity in instructjon, ’

The Madras Station of the All-India Radio deserveg to be th
congratulated on the very succes

stul work it hag already do
matter of educational broadcasts. In September 1938, the

0, apart from serving ag
unmense possibilities ag an

he per-

oroughly
ne in the
Children’s

for the benefit of school chj
school boys and College students all of which are ver children,

Y popular,
keep these broadcasts lively and popular, Popular.  To

students themselveg
. . ar
associated with their programmes, °n

ow
and the programmes incjyde s

uch

* A radio talk made on 5th October, 1940 at 1

-35 p.m, i : .
permission Of the A.I.R., Madr b.m pubhshed WIth the klnd
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ies. “Learn to Sing”, “Question and
; i s Short Stories, ‘
mteresn’?g“(fjealtlzrgsC?orner” ete. I am sure that these s.chemes }ta.ave
‘:nswel; , ta; aﬁd that they will be more widely appreciated as time
egun to s

goes on. N
. an be complete, unless it inclu

E.‘Ut. ne educatilzxr;lvalbcr))trl(:’g’cr;;n chliers and the taught. Having a}-
ed within 1_ts plfll“V the latter, the Madras Station now proposes tq beigln
ready prowdedv Cl)l' rogrammes mainly for teachers and educationists.
this term Spete dpt be a very tentative venture. The programmlesci
This is now strflted tg be of interest only to specialists, are schedu ed
which are devise Saturday afternoon between 1.35 and 2.0 pm., and
for broad'cast e\{el‘y'l of two talks, one on Methods of Educatlon‘ an
will consist ordln:;;‘; fming of Recreation in our country: .The alm. is
the other on the £ gx erience and authority in each topic in efiucatl().n
to b}fing Per;(;lnjng to :})1 are with their colleagues in the profession their
to the micro

p i i heres
9 m ‘ ( ve C 1

d the solutions they have been able to find for them.
an

I find from the programme (.ira\'av? :ﬁaimirt till;ss tke’::; {:plisnl?;cit:;x;
with these broadc?;:liﬁz i&i?liatzgﬁlcsa:ional problems connected’ with
o grOUPSd— tohne other dealing with planning for youth. A day’s prfg
; ily consist of a talk on the forrfler for about
pind ther talk on the latter lasting for about .10

i I am glzg t?)nflote that the authorities of. the Madras ?ta:uﬁ:
min ) to secure the services of some prominent persons to 'fad
have beel"l ablﬁj . d the subjects selected for broadcast cover a tm e
under e a; ubt that this new experiment will be apprec1ated, :
field. 1 haV'e r'10‘5 ion the Presidency and in particular by ’d}e teachers
by al edl'lcat'ltor:z;s and the associations of teachers. Thli newde?(-;
training inst utll1 it possibilities of a great future. It ::an e use
terprise 1a® o m for the transmission of mutual experiences between
o me%l?umnt parts of the country, and to kee:p the teacpers
teachers 18 d'l ere11 the latest developments in educatlf)nal. techmgue
conversant-‘Wlth ; nd abroad by broadcasts by specialists in the line.
both in this Coungry al*ganised and handled, these series of lectures can
In fact, if Propery Oa refresher course for teachers to keep them ab-
be maieﬂfo tsifer: :vsithout the need for coming together for the purpose.
reast of the )

derived from these broadcasts,
der that Bl I;O:;ilﬁct:stri?lagyaﬁ:horities should be able to secure
tion of the Education Depa?tment, the I.-.I?‘a(:s ?f
and the teaching profession. ' Spe<:'1a ists 111:;
hould be willing to give interesting ta

teaching an !
gramme will ordi
minutes followed

In or
it is essential that the

the complete co-opera
Educational institutions
the different branches s
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of a popular nature. The Heads of Institutions should afford the
necessary facilities for hearing these broadcasts. It would also be
necessary to arrange for these broadcasts on days and at hours most
convenient to the set of hearers for whom they are intended. Each
institution should have large common rooms for the students and teachers
where they could assemble for the purpose. In view of the possibi-
lities of the Radio to supplement educational effort, it seems to me that
the installation of a Radio in every institution should be recognised as an
essential part of the equipment of every institution, and facilities should
be provided for the acquisition of a Radio set for each institution on the
same basis as the Library, Laboratory or any other essential equipment.
With the installation of a Radio set in every institution, I am sure that
ere long the need for a common radio hour in the time-table will be re-

cognised by all institutions, and adequate common room facilities will
soon be found for the purpose.

I trust that this new experiment of the Madras Station of provid-
ing broadeasts for educationists will meet with great success with the
co-operation and support of the teaching profession and that it will
become a regular feature of the programmes of the Madras Station.

I have great pleasure in inaugurating the broadcasts for educatio-
nists, of which you will hear the first broadcast to-day.

NOTICE

S. L. T. U. Executive Boarp

“The Executive Board will be meeting in November to
consider among other things the nomination of candidates. for the
presidentship of the next Educational Conference to be held at Chittoor
in 1941, It will be good from all points of view if associations and guilds
can send their suggestions in this connection before the 10th November.
The Executive Board will thiis have a number of names for consideration
and can make the final nomination according to the rules of the Union.

A\ V4

NEWS AND NOTES

MR. SARGENT'S TALK TO TEACHERS

Mr. John Sargent, Educational Commissioner with the Government of India,
met the members of the South India Teachers’ Union on the 15th at the Presidency

College. Mr. H. C. Papworth, acting Director of Public Instruction, was also
present.

Mr. M. S. Sabhesan, on behalf of the Union, welcomed Mr. John Sargent,
and gave a short account of the activities of the Union. He said that their experi-
ence during the last twenty years showed that the general educational policy
adopted in the country was out of date. If the scheme of re-organisation, which
was much in the air, should bear fruit it was essential that the Government should
examine the limitation of that policy and formulate a new one suited to the pre-
sent day. Mr. Sahhesan also stressed the need for associating representatives of
teachers' organisations with committees appointed by the Government from time
to time 1o consider educational questions. This would bring about better under-
standing between the authorities and the organisalions and create a sense of res-
ponsibility among the members of the profession. )

Mr. Sabhesan said that there was a feeling among the authorities in the Central
Government that Madras did not require any financial help and that it was a
surplus province. A comparison of the average pay of teachers in the elementary
schools in the different provinces would show that the position of the Madras
teacher was deplorable. He hoped that the Educational Commissioner with the
Government of India would consider the question whether any financial help from
the Central Government ear-marked for contribution towards the basic salaries of
teachers in elementary schools in all provinces would not pave the way for the

improvement of elementary education in the province. He thanked Mr. John
Sargent for meeting them.

Teachers’ Role.

Mr. John Sargent said that he was glad to meet the members
of the teaching profession and to know some of their problems. One thing which must
be borne in mind by all interested in education was that the state of education “stands
or falls with the teacher”, Anything done to improve the status of the teacher in
the eyes of the community and make him realise the responsibilities must attract
the attention of all. He (the speaker) had been in the country for nearly two years
and he was struck by the difference between Indian conditions and those in the West
and at the same time by the curious similarity of the problems facing them. There
was great need for a variety of courses in their educational stages. Children varied
in capacity and aptitude and he believed that two children of equal ability would not
necessarily make the same progress with the same curriculum. The aim of educa-
tion should be to fit the boys for life and in this respect they could not overlock
the economic aspect of education. The teachers could not be oblivious to the fact
that their best products were without employment after they had finished their
educational career. There was necessity, therefore, to provide the utmost variely
of instruction and it would only be proper that only the best and those who could

9
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afford, went to the higher stages. The,

, . y should ha :

the country and there should be adjustment in thv:i: O;JZiZtiS:xﬁdpt"l.ﬂ‘e needs o
olicy.

Vocational Training,
Mr. Sargent, continuing said that i
the.ir schools. Side by side they shoulf.l"hl?:vem ::Ll::tm:uce
This need was felt in England about twenty years ehools
were not popular at first. But they had progressed 2o ond
well patronised. He had been told that parents in ]?::]il o
than people in England. But with intense and sympath o oo
cal aspect of education could be made popular. pathetic pr
Mr. Sargent said that he was glad
.Union., like the National Union of ’Igeach::s lfr?n];ngll:tdthe
1§se1f in the improvement of the status of the teacher bn "l
tional policy of the country. - ut als

Mr. Sargent answered certain questions put to him

vocational training in
and technical schools,
the technical schools
both the types were
Te more conservative
opaganda, the techni-

Souti India Teachers’

as not only interesting
0 in shaping the educa-

Mr, T. P. Srinivasavaradan thanked Mr. John Sargent for his talk
alk,

DAMAGES FOR WRONGFUL DISMISSAL

‘Two important and connec
chrfiships Justice Panduranga Rao :ﬁ: J:sﬂli)::l ;bd‘:l:r;
arising out of claims for damages for wrongful dism
teachers were respectively the First Assistant and
McLaurin High School and the Rakshanodaya Trainin
by the Canadian Baptist Mission. In their agreemexgxt
t'v\eras 'rec::ld fthat their appointments were permanent
rmina i
revised the scale of salari ; n the ground of extraordinary financial ory' work.
o sene of = 1fes 'an offered to continue the tWo teache stringency,
pay. On refusing to accept the lesser pay, their appozt:: ? tesser
ins nis were

The First Assistant filed a suit i
in the Cocanad
the management. i ismi @ Sub-Court
District gour:n Ra:‘lhnms was dismissed. The Telugu Pandit ﬁf L, amages againa
P » Rajahmundry, and obtained a decre f o4 sult in the
istant preferred an appeal to the High Coust ¢ tor Rs.5,000. The Fipst

appeal against the decree of the Distri The mg
Distriet Co , nagement filed
were heard together and disposed of. urt, Rajahmundry. Both the appe:II;

disposed of by thei
eiy

i::alman on the 11th October
of two teachers, The
the Telugy Pandit of th
Sch?ol, Cocanada, manages
S with the management it
and would net ordinarily be

on behalf of the teachers was that under
could be terminated only for causes spe
. On a tn:e construction of the cont

permanent ” and “ ordinarily ” should

» the employment

! Per meaning w
- g which was
Y I extraordinary circumstances and

. ,Trichy Railway line runnin
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into the propriety of the action. On the facts of the
that there was no evidence in either case of such finan-
cessitate a drastic reduction of the scales of pay and
there was a breach of contract and wrongful termina-

that the Court could go
case, their Lordships held
cial stringency as would ne
came to the conclusion that
tioh of the teachers’ services.

In the end their Lordships a
damages of Rs. 3,000 and in the ot
proportionate costs in both Courts.

D. S. Prakasa Rao and K. Mangachari appeared
Krishnaswami Aiyar and Mr. D. Narasaraju for

llowed the appeal from Cocanada and awarded
her case reduced the decree amount to Rs. 2,500

With
Messrs. V. Govindarajachari,
for the teachers and Sir Alladi

the management.

AMENDMENT TO THE GRANT-IN-AID CODE

The following amendment to the Crant-in-aid Code is issued:—

Amendment.

In Chapter VIII of the Grant-in-Aid Code, the following sub-paragraph shall

be added to rule 53-A:—

«A scheme included in the list above shall be expunged from if, if the work

of construction, or the purchase or acquisition of land or building is not completed
within three years trom the date of its inclusion. Extension of this time-limit may
be granted by the Director in special cases for valid reasons accepted by him.”

SELECTION OF TEXT-BOOKS

local bodies the Government observe that

. : i i i ttempted to make a bargain
d come to their notice that certain local bodies a

it ha pe prescribed in the schools under their

with publishers that their books would ‘
management if the publishers agreed to supply a number of free copies of those
for the use of teachers and for distribu-

books. The free copies were stated to be .
tio(; to pupils of the Scheduled Classes. The Government considered such a
course of action highly objectionable and improper and should cease forthwith.

Books should be selected solely on their merit and suitability. If publishers were
willing to give a discount on books purchased by local bodies this discount should
be utilised for selling the books at a cheaper rate than the published price.

)

THE HINDU HIGH SCHOOL, TRIPLICANE

In a communication addressed to all

The party of teachers and pupils, 237 strong leaving Madras on 1st of October
had an enjoyable tour, covering 175 miles of the Broad Gauge and 474 miles of the

Meter Gauge of the S. I. Ry. in special trains.

r Dam (1 day), Elamanur (2 hours), Trichy, Jambu-
kesavaram and Srirangam (2 days), Tanjore (%2 a day) and Aduthurai (3 hours),
and returned to Madras on the 6th of October. Apart from the grand sights at
Mettur and the temples and historical and educational centres at Trichy, Jambu-
kesvaram, Srirangamn and Tanjore, the city-bred. youths enjoyed the natural
scenery at Mettur, the sight of the luxuriant vegetation on either side of the Erode-
g parallel and close to the river Cauvery, the enchanting

The party visited Metu
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sight of the Colercon branching off
sight o g off from the Cauvery and the green fields at Adi
L

The Excursi i :
ive bookletctzsxi:;n?:gmrfutt;e h?d placed oy the hands of svery mormbe
ive bockler contal dms }xctxons, detailed programme, concig ceoints o
for taking notes I:m partl;lﬂ-ars rega.rding Ve, with 1 blanli e o e n
younger ones, sak e dwas a delightful sight to see the excursion; i enpecially e
| ras & delighiful sight o 5 : onists, especially th
sounge e walking about singing songs i:i

SOUTH ’
INDIA TEACHERS' UNION PROPAGANDA TOUR
L STRICT IN THE BELLARY

Mr, K. N. Pasupathij, B.A

L . , B.A, L.T,, and Mr. C

D ’ . C. Ran

T:lt:}llct :)f Bell.:ar}f between 28th September and 2nd gi?abtl;a Iyvengar toured the
ers’ Associations of the following High Schools: — ober 1940 and met the

1. Municipal High School, Bell W h
. , , 2. Wardl i h
5 ; ary, aw High S B y. 3
hns°01H g:: Sih(:;ol’ Bellary', 4. Board High School, Rayaddr: 0(;1, Meulnlair.p, 3'Hﬂt‘
School, Hospet, 6. Board High School, Xottur, 7. Board Higth’ h‘ ], Hacrp1 anlahaig]]b
choo i
3 3 1,

They addressed the member

) s about the necessi .

% . sity of i .

cLons ttf) &e South India Teachers' Union and appealed to :f:hatmg their associa.
py of the South Indian Teacher and enrol themselves, if M to subscribe for o

the Protection Fund. S, i eligible, '

Hospet, Rayaldrug, Kottur and St. Johns High School, Bely
] ar

-
affiliate themselves as soon as they re-open after Dasara Halid, ¥ have resolved to
ays.

e l’f};eeﬁtr:]anat:allfx Board High School Teachers’ Association h:
ey SChg : e fee on the spot. All the Board High Sch e
ool, Hospet are supplied with copies of the Soutolr 's and the Muniei-

their manag " i
ements. The Wardlaw High School, Bellary is Subscil}glan Teacher by
ibing for it.

The Municipal High School
, Bellary and th
have each i e St. Johns Hi
ach proposed to subscribe for a copy of the journal aftZrIg,gehDSChml’ Bellary
asara vacation .

A Provisional Committee consisti
: . isting of Messr
mpal Sch , S. Vedantam
school,IMSul dars:x:;n FW Ii.rgrown.' Wardlaw High School, Sank;ﬁg:*admater, Muni~
St. Johns High Sdlo, of; al?wofH lBg:uith(z’ Rabr: aswami Iyer, and lgll:funmpal High
. ’ y, has >, napra
eachers’

The personnel of this commi .
by s, committee has been approved by the other afmlfl for Bellary,
sociations visited

as members of

applied for affilj.

During the visit, many
Teachers’ Union Pr&tection ;‘e‘?::ers were enrolled as members of th
the Wardlaw, High Schaol, Bellar, Almost all the eligible memb @ South India
others elsewhe; » Bellary, have become memb ers of the staff of
re are keen to join the Fund ers of the Fund and m o
: any

\

y . .

seu::a,tl;e tf:losing se.ssion of the last Provincial
oy :r i ;l:: ii}u;li.toor District Teachers’ G
e o fere s distriet and the invita

C
uﬂgnfizre'nce at Ambasamudram; the
vited the SIT.U to hol(’i its

tion
Wwas accepted by the President °
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On 31-8-40, the Chittoor District Teachers Guild met and resolved to hold the
Provincial Educational Conference at the Rishi Valley, Chittoor District. It is
worthwhile, therefore, to tell our friends something about the Rishi Valley and the

School there.
The Rishi Valley is located amidst the spurs of the Eastern Ghats in the Chittoor

District, at a height of 2300 ft. above sea level, and surrounded by hills rising tc

4500 ft.—the highest being the Horsley Hills, 4700 ft. The climate of the Valley
is one of the best in South India~-brilliant sunshine with warm days and cool
d an instalment of rainy season spread over from

nights, dry and invigorating air an
June to November. So it is an ideal place for holding the Conference in sum-
mer set among rural surroundings, free from the distractions of townlife, and afford-~

ing a sense of peace and quiet, quite essential for a teacher after the year's hard

work.

The Rishi Valley is on the Mad
away from the road at mile 16234.
on the Pakala—Dharmavaram section about 5 mile
can also be reached by Jutka from Madanapalle.

The School is the chiel attraction here. There are no buildings here except the
School.  So delegates attending the Conference have to put up in the school itself
_both for boarding and lodging. This will help us to live together during all the

three days, as brothers of the same family .
The School is worth a visit. It iries to provide an environment in which the
child would be able to live a wholesome, joyous life amidst beautiful surroundings.

Opportunities are afforded for the children to engage in a variety of occupations and
activities, arising naturally and spontaneously from situations in which they find
themselves. The school is meant to be a community of older and younger in an
environment with facilities suitable for both to live a rich and full life—a fulfil-

ment in the present and a preparation for the future.

Boys and girls between the ages of 7 and 17 are admitted.  Students are
grouped for social and other activities into Houses, and for Study work into sets,
each group being in charge of one or two teachers. Planned excursions are a
normal feature of the school routine, sometimes to the neighbourhood and some-

times to a definite portion of our couniry.

Besides the atiractions of 'this ideal school, the world-famous Tuberculosis
Sanatorium at Arogyavaram, is just 4 miles from Madanapalle Town. It is an
institution run by the Union Mission with the most up-~to-date equipment and
methods of treatment. Patients from all parts of India go there for treatment.

Hence in the Rishi Valley, there is the lure of the forest and hills, of the
educational ideal and experiment, of the bracing climate and ofrelaxation from
the worries of town life. It is therefore hoped that a very large number of dele-
gates will make up their minds from now to attend the Conference to be held in
the CENTRAL district of the Presidency and also visit the several places of
pilgrimage in the district, like Tirupati, Tiruttani, and Kalahasti, besides Sholinghur

in the North Arcot District, at a distance of only 16 miles from Tiruttani.

ras—Chittoor—Bombay Trunk Road, a little
Its nearest Railway Station js Kurabalagota
s from the station. The place

et

THE MADRAS TEACHERS’ GUILD—SCOUTING IN CITY SCHOOLS.

of the Madr
uters of the City Seconda

Under the auspices as Teachers’ Guild a Conference of Headmasters,
ry Schools was held at 5-30 P.M.

Headmistresses and Sco
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in the Madras Chiristian College School, G.T. Madras, on Tt

! -1 s ‘vesda
1949, to cons_zder the ways and means of promoting scauting acfi:';il::e 15}"1’ Octoher
schools. Sri K. Kuruvila Jacob, M.A., Headmaster, The Madras Ch > m
School, presided. 15 Schools were represented.  Sri. T. P. Santh ;lrs‘ban
Deputy Inspector of Schools, Madras North, was also present. e

In opening the proceedings, Sri. Jacob, descri 5
movements in the Western Countries. He ex::sslz:;tiidthﬂ;: gokam
to train the young in orderliness and cleanliness, fostered in th(:e iri
and adventure and served to promote in the young ideals of Sem e Of daring
above. all developed in them an aleriness of Mind and Body. 1} r;;c?’ Sacrifice and
Scouting was the only means available of imparting sucf; tﬂ;‘1 i €l he said, that
geplor‘ed 'that on_ account of an unfortunate controversy beme:infhto pupils and
S:‘fﬁgxsatxfmsHHmdustan Scout Association and the Madras Scoute ‘:wo C e'n tral

ng in our schools had received a set—back. He then menti 1 b den—

attempts at bringing about a union have all failed so far. ¥Xe Zmned Jow the

:"ie;;ﬂ:czi :.he (?isc&ssions it w_ould be‘ possibie to find out ways and m(:ei::«!s :? Py

Pty ing in : .e schools in "che city. He invited the memberg present t Dro?no-

escribe the position of Scouting at the present moment in their scho. IO Priefly
ols.

the city
College
shna Naidy,

g of the youth
movement helpeq

Scouters from the several schools thereupon descri

their r?spective schools. It was gathered ffom thzcrizsivihihicmg activities of
scouts in 'each school was very small compared to the total stren t}t, e number of
andtrthat in the city schools, Scout activities were not seriously iiﬂuOf the schoo)
controversy of Fhe Central Organisations. It was admitted that eneed by the
:th o'f c(:l-ordmation among the Scout groups of the different Sc}ihelre was not
scomzoﬁ::s t;;t tﬁlat t.he effects‘ of the contraoversy tend to percOlat:D s. It was
discourteous remar;:e lsoa growing tefxdefxcy noticeable among them toe ven to the
eneestl about the Ol:gamsatmns‘ It was also pointed gyt indulge in

y were slow to allow their pupils freely to participate { that parents
under the control and supervision of schools. N movementg not

Sri. T. P. Santhanakrishna Naid
o Ny idu, Dy. ‘Inspector of Schools; glgq Participateq
d),scussi £

' Sri. M. S. Sabhesan, moved that a Secout Co-ordinati
2;;92 ?znsxstmg.of Headmasters, Headmistresses of Sch:g:::dpmmotion Com.-.
¢ uide Cap.tam‘ from each school be appointed with a view 4, oe Scouter o
gzﬁea;d t-ifo.-ardfnajhns thfa ?couts activities of the city schools :;_promoﬁng Seout.
eir existing affiliations. The resolution was adopted > Withoug any preju.

. ] afte )
Sri. S. Natarajan, Secretary, The Madras Teachers’ Guild T Some discussion,

the ,
Convener till the Committee elected its own office bearex-; Was requesteq to be

wmlseczgnseerc‘ti:; witsl:: the Madras Education Week, Thursday ik

il be e “f OUT DA‘Y. The conference decides 0 e 24th Qctopey 194¢
rally of Scouts, Guides and Cubs of all the ¢ at on that g .

of Scout activities. ® clty Sehools e

: and g djgp)
With the usual vote of thanks, the Conference terminateq play
ed,

THE SOUTH INDIAN RAILWAY CO., LTD.

TRAVEL NEWS

The following educational institutions organised excursions on this Railway in

September, 1940:—
Trivandrum. 37 members went on an excursion io

eswaram between 30-8-40 and 9-9-40. Another
daikkanal between 4-9-40 and 12-9-40.

1. Science College,
Mandapam, Pamban and Ram
party of 36 members visited Ko

9. Board High School, Ayyampet.
cion to Aduthurai on 7-9-40.

A party of 84 members went on an excur-

3. Engineering College, Guindy. 30 members went on an execursion to
Ootacamund, Coimbatore, Madukarai, Trichinopoly and Ambasamudram between
12 and 20-9-40. Another party of 28 members visited Metur Dam, Erode, Tanjore
and Ambasamudram during the same period. A third party of 51 members visited

Tanjore, Trichinopoly, Ambasamudram, Metur Dam and Ootacamund.

4. L.M.C. High School, Shiyali. A party of 112 members went on an excur-
sion between 14 and 21-9-40 visiting Trichinopoly, Salem, Metur Dam and

Vridachalam.

5. Municipal High School, Mayavaram. 144 members went on an excursion
to Tanjore, Trichinopoly, Metur Dam, Bhavani and Coimbatore between 14 and
21-9-40.

6. Government Victoria College, Palghat.
to Madras between 16 and 22-9-40.

7. St. Joseph’s College, High School, Trichinopoly. A party of 57 members
went on an excursion between 18 and 23-9-40 and visited Bangalore, Oorgaum,
Mysore and Srirangapatam. Another party of 81 members visited Pudukottai on
24-9-40.

8. St. Peter's High School, Tanjore. A party of 35 members went on an
oint Calimere between 14 and 16-9-40.

42 members went on an excursion

excursion to P

9. The School, Rishi Valley. Two parties of 30 members each visited Tiru-
vannamalai, Trichinopoly, Madura, Rameswaram, Dhanushkodi, Tanjore, Chidam-
baram, Pondicherry, Chingulput, Madras, Alwaye, Quilon, Trivandrum, Tenkasi,
Coimbatore, Madukkarai, Metur Dam and Salem in the middle of September 1940.

10. E. R. High School, Trichinopoly. 420 members went on an excursion to

Dhalmiapuram on 28—9—40 to visit the cement works. A special train was run

for the party.
11. Sethupatti High School, Madura. 32 members went on an exercusion bet-
ween 22 and 28-9-40 and visited Palni, Coimbatore, Salem, Metur Dam and Trichj-

nopoly.



& Approved for class use for schools in the Madras
Presidency. (Vide * Fort St. George Gagette'”,
dated 30th April 1940.)

COMPOSITION TEXTBOOKS
. OF OUTSTANDING MERIT.

1. MARTIN'S DIRECT ENGLISH PRACTICE. Books I & II.
As. 5 each.

It will be seen that the method adopted by Prof. Martin recognizes the
advantage of systematic oral practice in teaching English to Indian children
and adopts the drill-method, the keynote of which is activity on the part
of the pupils.

2. FRASER'S PICTURE COMPOSITION. Books I & II. (Bopk I—16th
Edition. Book II—I15th Edition). Price, As. 5 each.

Educational Departments throughout the country recommend the use of
PICTURES for the teaching of Composition, both oral and written, to boys
in lower standards.

THE TEACHER'S HANDBOOK (supplied to teachers only) contains
exhaustive Questions and Answers on all the Ulustrations. Pages 271.
Price, Re. 1-4. (Approved for Teacher’s use only.)

3. WREN’S PROGRESSIVE ENGLISH COMPOSITION. Fifty-third
Edition. Price, Re. 1-8.

“Contains materials of every kind needed for the subject, and will be
found a perfect magazine of weapons for the teacher. Every type of work
is represented, including Grammar, and full directions are supplied in every
case.”—Indian Education.

4. MARTINS A JUNIOR ENGLISH COURSE. Third Edition. Pages
342, Price, Re. 1-8. :

We predict a future for Martin’s “A Junior English Course” as bright

as that of Wren’s “Progressive English Composition,” now in its 53rd edition.

5. WREN AND MARTIN'S HIGH SCHOOL ENGLISH COMP
Tenth Edition. Pages 428. Price, Rs. 2-4. OSITION.
Practical in treatment, and comprehensive in s , this book i
introduction in all the High School classes. cope 5 Book  merits
SUPPLEMENT TO HIGH SCHOOL ENGLISH COMPOSITION containg

Chapters ‘on The Formation of Words and Figu f Speec
Edition. Price, As. 2. gures of Speech. Second

6. MARTIN'S ENGLISH COMPOSITION FOR HIGH SCHO ‘

Fourth Edition. Price, Re. 1-8. Ol CLASSES.

This class-book of English Composition is designed for senior

and provides adeguate material for training them in

for the General Paper in English set at the School-Leavi
-and similar examinations held in this country.

TEACHER'S HANDBOOK to above. Price, Re. 1.
Teacher’s use only.) ’

Price,

o S gy 0 U G S T SN N O UN N OF G AR Gb SN 5 ¢ 5D SR G S ON Gn e e o -----------------‘

schoolboys
a systematic manner
ng, the Matriculation,

(Approved for

K. & J. COOPER—PUBLISHERS—BOMBAY, 4

Sole Selling-Agents for the Madras Presidency :

THE CHRISTIAN LITERATURE SOCIETY FOR INDIA
PARK TOWN, MADRAS, ’
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EDITORIAL

The Education Week
As this number reaches our Readers we hope they would all be
rticipating in the Education Week celebrations. The Tenth S ou.th
tn 'mpEd ation Week has as its central theme “Education and the
1'ndlaln u; today.” No one would question the statement that educa-
(;hal ezge (i)s in the melting pot. The international crisis, the unemploy-
B asl;l and the economic distress have created a complex situa-
ment probiem ;11 naturally be through education. It is therefore

jon and a way out wi . \ .
t10(1:1e:s ary to discuss the system of education froim varied aspects.
ne

This issue of the South Indian Teacher, thanks to the co-operation

d contributors contains a series of articles bearing on the

of our ef;i}(:emi We take this opportunity to thank all our contributors
Central e.rr; - ce they have rendered and we have no doubt that
for the B85 alnawaken an interest in current educational problems and

; il
th: Egziﬁozlsts thinking on the lines on which our school system should
se '

anised.
be. rela:rifi hoped that during Education Week efforts would be made to

' he closest co-operation between the home and the school apd
secure e ° ] would secure the sympathetic assistance of all agencies
that th’e SC}TO(': r‘:sied in the promotion of social welfare. In times of
of Soc{ety e ent, it is likely that the education of the young would
stres® like the presens We however hope that the authorities will

keground.
re(;eflj’ :12 Z}f,ee]f;:ztiig economies in Education. Tt shall be the duty of
not thl

: he people that the youth of today will be
educz-lt.o " toof :lorﬁo?:x atrc:dtthaf thzy should not be denied any oppor-
the clt1zen5the full development of their personalities. The purpose of
tunity for tion Week is to give publicity to the great task of the schools
this Educa l-blicity will be very necessary in times like the present when
and such PU pt to relegate education to a secondary position. It there-

people are a 11 teachers to effectively .p&a’r"cicipate-in‘Education Week

es a
fore b{‘hOY

tions. I
cele]:ga i  +t number will be entirely devoted to a publication of the
ur :

¢ Education Week celebrations and we shall be glad if secre-
account; ;,ocal Education Week Committees would communicate to us
taries O

¢ reports of Education Week Celebrations in their areas, before the
brief rep

15th November 1940,



—

490 THE SOUTH INDIAN TEACHER

Broadcasts to Educationists.

We invite the attention of our Readers to the inaugural address of
Sir Mahomed Usman Sahib broadeast from the All-India Radio, Madras,
on the 5th October 1940, inaugurating the special series of talks to Edu-
cationists. The Madras station really deserves to be congratulated on
their constructive Programme of Educational broadcasts. They com-
menced with the broadcast for children. They introduced the specia: |
talks to High School students. A few months ago talks to College
students were added and now they have organised talks to Educationists,
These talks are scheduled to be during the luncheon hour and it is hoped
that teachers all over the Presidency would take full advantage of these
talks and make the endeavour a success. In this connection we should
like to suggest to the authorities of the Madras station that in these
Educational programmes they can have valuable assistance from the

organisations of the Teaching Profession.

-

Security of Tenure.

We wish to draw the attention of our readers to the judgment deli-

‘ vered by their Lordships of the High Court of Madras published else-

where in this issue on two important and connected appeals preferred
by two teachers against their management. We congratulate them on
their success in vindicating the rights of teachers. It is only in a few
cases that affected teachers go to a Court of Law for redress of their
grievances, for it involves expenditure and time. We have heen request-
ing the Department of Education to amend the contract (Appendix 28
MER.) to make it impossible for any management to dispense with the
services of a permanent teacher except for moral delinquency or gross
professional misconduct. The Union has more than once made repre-
sentations to the Department as to how the contract should be amended.
We do hope that after this judgement the Department will consider the
necessity for amending the contract in a suitable way to safeguard the
interests of teachers in private aided institutions and to ensure security
of tenure.

wd
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Loyola Mathematics Series

Elementary Mathematics :

Edited by Rev. Fr. L. Vion, S.J.

[
| ]

A NEW MODEL TEXT-BOOK OF ELEMENTARY E
MATHEMATICS. :

]

(English & Tamil Editions.)
BY

A.RAMANUJA AIYANGAR, 8.A., L1, '
A. SINGARACHARIAR, B.A., L.T. :

(According to 1929 S.S.L.C. Examination Syllabus.)

Re. A. P.
Part I for Form IV in English & Tamil
each .. 1 4 0
- Part IT for Forms V & VI in English &
Tamil each
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E The authors have had the experience of about forty years
i as teachers of mathematics in the High School Classes.
H A Complete Text-book prepared so as to fully satisfy
H the requirements of the pupils and the teachers
z handling the subject.
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OUR LATEST PUBLICATIONS
The Play-way Series :

The Play-Way Primer & Readers :

An up-to-date series of English Readers from
Primer onwards to Reader IV.

Edited by Miss J. K. Ree, M.A.
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Please apply to the Publishers: :
1
]
]
'

G. SRINIVASACHARI & SONS,
21, NARASINGAPURAM STREET, MOUNT ROAD, MADRAS }
]
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Parwrep BY G. Srinvasacuarr, B.A., ar tHE G. S. Press, NARASING:PURAM )

St , MounT RoaD, MADRAS AND EDITED AND PUBLISHED BY M. S. SasmEsan, MA.,
FOR THE S.I.‘T.U., AT 520, HicH Roap, TRIPLICANE, MADRAS,
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