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PROVERBS
3y Mi. Hunry Marriy, MA., OB, Morecawbe (Trnes.)

VERY nation has its own proverhz
Many of them are very old 3 and most

of them are anonymous. IFFor, while the
authorship of some wise sayings that have
almost become proverbs can be traced (it
was, for example, Shakespeare who suid,
“ Apparel oft proclaims the man ") we do
not know who first invented the vast majo-
rity of o nation’s proverbs. But we can
imagine what sort of people these early
proverb-makers must have been, They
were wice nen (and women, too), who had
learnt much from their own experience and
from the experience of others; close and
shrewd observers of life, who watched the
follies and wisdom of their neighbours, and.
Jearnt by observation the secre's of their
failures and  suceesses.  Further, they had
the rara gift of pithy and apt expression,
and knew how to compr.ss o world of
wisdom into a brief meomerable phrase,
Most of their proverbs are concise expre -
sions ¢f wordly wisdom learnt from actual
lifc and experience. They donot, as a rule,
deal with spiritnal religion o1 high morality,
but with the conclusions of everyday com-
XLVI--52
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mon sense 3 the practical wisdom of men of
the world. They are the pliin man’s
shrewd comments on life and conduct as he
knows them, Such a man finds, for exam-
ple, that ““honesty is the best policy,”
though that proverb does not give the high
moral reason why a man should be honest.

Tivery nation has its own proverbs ; and
vet there ave certain characteristies that are
common to all.  Mr. Desmond MacCarthy,
after studying a big compendium of the
world's proverbs, says that they left him
with two impressions: “ First, an  impres-
sionthat there is a strong family resem-
Llance between men of all races and azes in
spite of obvious differencesy and, sccondly,
that when they have reflected upon their
experience, on themselves and each other,
whether they happen to be black and live
in the forests of the Congo, or Celts who
lived a thonsand vyears ago, or Chinese
mandarins, or Dutch  burghers, or
Tinglish  peasants, or Indian sages, that
they tend to give each other much the
same advice. Sometimes this advice is
noble, sometimes otherwise ; but they seem
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to notice much the same human limitations
and to honour much the same qualities. ”
What, exactly, s a proverb? It has been
concisely described as “The wisdom of
A more clabo-
“A Dbrief,
pithy saying, condensing in witty ana strik-

many and the wit of one.”
ratc dictionary definition is:

ing form the wisdom of experience; an
adage, apothegm, or wise saw; a famniliar
and widely known saying in epigrarmatic
form.” A study of examples will.show that
that is a good description.

Proverbs are noted for their tersencss of
expression. They compress a lot of meaning
into very few words.  As one has well put
it, they are *“short sentences founded on
long experience.” DProverbs are bits of
potted experience, or worldly wisdom in
tabloid form. For example, a Russian pro-
verb, * The burden islight on the shoulders
f another,” compresses into nine words
what it took the French writer, Tia Rocbe-
foucauld, sixteen words to say: “Nobody
is so weak but he is strong cnough to  bear
misfortunes he does not feel”. The proverb,
“ Once bitten, twice shy,” putsin four words
the meaning of some such sentence as this:
‘A child learns by expervience ; {or when he
has once been bitten, he will be careful in
future not to meddle with strange dogs.” As
examples of terseness, consider these pro-
verbs. ‘“Least said, soonest mended”;
* All’s well that ends well ”; * Forewarned
is forearmed " ; “Liook before you leap >
“ A s'othful man never has time " ; ** Beggars
cannot be choosers” ; “ Enough is as good
as o feast ’; “Example is better than pre-
cept’';* Make hay while the sun shines™;
“Jt takes two to make a quarrel”; ** Every

cloud has a silver lining”'; “ After the storm
comes the calm ™’y “ A wise head makes a
close mouth™; * A rclling stone gathers no
moss”; “Iall o loaf is better than no
bread”’; “Constant dripping wears the stone
away 73 ¢ Cut your coat according to your

y s N 8 your
cloth ™

“ Necessity is the mother of invention™ ;

3 “Don’t fall between two stools;"

“ Fasy come, easy go " ; “ Bettera liviog dog
than a dead hon"; “He laughs best who
langha last’s “ More haste less speed ™
“Knowledge is power™; “Union is

. . "
strength”;  “Rome was not built in a day™.

Being so short and striking, proverbs are
easily remembered, and have come down
from father to son, [rom onc generation to
another, by word of mouth. What makes
some proverbs so easy to remember is the
use of rhyme (or assonance) and of allitera-
tion. In these proverbs rhyme helps;
“Well begun is half done " ; “ No pains, no
gains™; “ Safe bind, safe find”; * Farly
sow, early mow " ; “ A friend inneed isa
friend indeed ” 3+ Birds of a feather flock
together ™ ; * When the cat's away the mice
will play "3 * All work and no play makes
Jack o dull boy " (imperfect rhyme); *“ A
stitch in time saves nine '’ (assonance).
Alliteration helps in these—** Waste not,
want not "3 * Liook before you leap™;
“Penny wise and pound foolish 5 * All s
not gold that glitters™; “ Cnt your coat
according to your cloth™; *“ Where there's
a will there's a way " 3 ““Qut of debt, out of
danger " ; “ Barking dogs seldoin bite” 3
“ Dalays are dangerous ™ ; “ Time and tide
wait for no man " 5 “ Slow and steady wins
the race”; “It'sa long lane that has no
tarning”; “A bird in hand is worth two in
the bush ™*; “In for a penny, in for a pound.”

-y
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Some proverbs ssem to disagrecs; or,
rather, they express opposite lessons of
cxperience. Ior example, one proverb says,
“You cwn't teach an old dog new tricks’’;
but another says just the opposite, “It is
never too late to learn.” The safe, cautious
man quotes, “ A bird in the hand is worth
two in the bush,” but the man of an enter-
prising spirit says, “ Nothing venture, no-
thing bave™. Onc who wants deeds rather
than words, says, “I‘ine words butter no
purznips, ” while another, who knows the
power of flattery, says, * Iloney catches
more flies than vinegar™. In the same
way, consider thesc pairs of proverbs:—
“ Many hands make light work, ” but “ Too
many cooks spoil the broth'; “Iinc
feathers make fine birds, ™’ bu¢  “ Handsome
s ¥ Absence makes
the heart grow fonder,” buf “Out of sight,
out of mind "5 “ Appearances are deccit ful,””’
but * Apparel oft proclaims the man”;
“Marry in haste, repent at leisure,” but,
“Happy 1s the wooing that’s not long in
doing ’; “What's sauce for the goose is
sauce for the gander,” Lul *“One man's
meat is another man’s poison”; ' Every
man is the architect of his own fate,” but,
“ Man proposes, but God dizposes '; * Hope
springs cternal in the human breast” (Pope),
Tl “Hope deferred maketh the heart sick *’
(Bible); “ Iamiliarity breeds contempt,”
bnt “To kaow all is to forgive all ..

is that handsome does’

So far w3 have been dealing maiuly with
English proverbs; and, before we leave
them, look at a few more miscellaneous
examples: —*“Take carc of the pence, and
the pounds will take care of themselves”;
‘Never put off till tomorrow what you can

do today "3 “It’s no usec crying over spilt
milk ”; “ A man is known by the company
he keeps ”; “Don’t count your chickens
until they archatched ” 5 ¢ IYire is a good
servant but a bad master 3 ¢ It takes two
to make a quarrel”; “ Never look a gift
horse in the wmouth™; “Don’t swop horses
when crossing a stream ”; “You can’t make
an onelette without breaking eggs™; “P’re-
vention is better than cure”; “Experience is
the best teacher™; “God sends the meat,
and the devil sends the cook ™y “Before
marriage keep your eyes open;  afterwards
kecp them shut ”; and o line of Dope that
has passed into a proverb, “A little know-
ledge is & dangerous thing . Also, “Strike
whila the iron is hot 7y “Still waters run
deep ™' ; “The early bird catches the worm”.

Turning now to proverbs in other lan-
guages, let us first look at a few auncient
Hebrew proverbs, which can be read in the
In the Old
Testament there is a big collection of wise

Tinglish version of the Bible.

sayings (many of which were attributed to
King Solomon, who was famous for his
wisdom) call:d the book of “Proverbs.
These old proverbs are gencrally written in
verse couplets, or pairs of contrasted sen-
tences, according to the peculiar principle
of Hebrew verse known as ‘rhythmic
parallelism’.  This consists of the statement
in different words of the thought of one line,
or the opposite of that thought, in a corres-
ponding line.  For example, in thiscouplet,

¢ Pride goeth before destruction,
And a haughty spirit before a fall,”
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the second line simply repeats the thought

of the fivst line in different words 5 while in
this coupiet,

“The wicked flee when no man puisuetb,
But the righteous are as bold as a lion,”

the sceond  line gives a contrast to the
thought in the first, This constructicn
prevents the old  Hcebrew proverb from
being so terse as, for example, most Inglish
proverbs. At the swme  tine, especially
when they express a contrast, many of these
old wise sayings are very cffective. Look
at a fow more.

¢ The way of the sluggurd isus a hedge of
thorns,

Lut the path of the rightcous is made
high-way.”

* A soft answer turncth away wrath,

But w grievous word stivreth up anger™ :

“Inall labour is profit,

But the talk of the lips tendeth only to
penury.” g

* He that is slow to unger is better thun the
migthty,

And he that raleth his spirit than he that
tuketh u city.”

“The righteous man regardeath the fife of
his beast,

Lut the tender mercies of the wicked are
cruel.”’

“ Botter 1s a dinner of herbs where love i

Than a stalled ox and hatred therewith.”

¢ The sluggard suith, There is a lion in the
way,

A lon isin the streets.”

*“ Who so diggeth a pit shall full therein,

And he that rolleth o stone, it shull return
upon him.”

“ Boast not thyself of tomorrow,

For thou knowest not what a duy will bring
forth,”

“The full soul loatheth the honeycomb,

But to the hungry soul every bitter thing is

swecet.”
Hebrew  proverbs are often in the form

ol similes: for example,—

“ A\ continual dropping on a rainy day,

And a contentious woman are alike.”

“As cold waters to a thiesty soul,

Sois good news feom a fur country,”

“ As the door turneth upo 1 its hinges,

S5 doth a sluggard upon his bed.”

“As clonds and wind withont rain,

Sois he that boasteth of his gifts fals:ly.”

“As adog that veburneth to his vomit,

Sois o fool that repeateth his folly,”

“ Fervent lips and a wicked heart,

Ave like an carthen vessel overluid  with
silver dross.”

“A word fitly spoken,

Is Jike avples of gold in baskets of silver.”

Chinese literature is full of proverbial
wisdom, and Chinese proverhs arve noted for
their wit, gracy and finish. The Chinese
language also gives them a terseness  of
expression such as no Furopean language
can rival,  So when translated into I nglish,
Chiness proverbs lo-e much of their charac-
teristic brevity.,  Many of themn have the
form of the Hebrew ¢ parallelism,’ but it ise
shorter and neater.  Ifor example: *“ When
fortune smiles, who doesn't? When for.
tune doesn’t, who does?”3; ‘““Those who
speak de not know ; those who know do not
speak.””  *“They who know the tiuth are
not equal to these who love it, and they who
love it ure ne tequal to these who find pleasure
in it.”0 Lut many of the Chinese proverbs
ave shmple sentences like the Ionglish, For
example “Who sits in a well to observethe
sky does not see very much”; *“ When
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men ave friendly, even water is sweet;’’
“Don’t throw vour hook where there are
no fish "5 « If you don’t scale the mountain,
you can't sez the plain™; “ A needle is
only sharp at on> end "5 * Marble is not
less haed for being polished 73 “ A hen
does n~t usually announce the break of
duy "o Hats don't diffr by a foot™;
“Donot se:k to eseape from a flood by
clinging to the tail of a tiger "3 “ One can
only se: one's fanlts with other people's
eyes;” “DBow low when the eaves are
low.”

Comiug now to your own country, let us
look at o few Indim proverbs, along with
some loglish proverbs that correspond with
taem. The Indian saying, .\ hasty man
returns twics before he reaches his destina-
tion, " says the same thing as the English,
“ More haste, less speed.”  The Ind'um,~
“Btreteh your feet according to your bed,”
gives the siune advi e as the Iinglish, “Cut
your coat according to your cl:th.” The
Indian. ““ What tas'c hasanrass for sugar 97
expresses the sane as, “Cast not your
pearls befere swine™. While in Englind we
say, “ Allis not gold that glitters,” in India
you say " Iverything that is white is not
milk,”  “lvery one whois black is not
the Devil's brother-in-daw.” The belief that
“speech s silver and silencer is golden” is
exprossed in the Gujarati saying, ¢ The
wise man spraks once. the fool at once.”
And the danger of “falling between two
stools ”* is brought home to us by the Indian
saying that “ The guest of two houses will
go hungry."

Here are a few Abyssinian proverbs: <« 0O
lamb,” said the byena, ‘if I don't eat you,

you will eat me,” which is a curiours echo
of .1isop’s IYable about the wolf and the
lamb ; and it is exactly what Hitler and his
Nazisare now giving as an excuse for their
brutal and unprovoked attacks on small
neutral states likc Norway, Holland, Belgium
and Denmark in the preszot war. The
Abyssinians also say :- - “ The marvellous
astonishes only for a week 5 “ IHonour
withdraws frem those who lie™; * The
death of a mother and & stons scat hurt in
time.”’

The Tartars have two striking siyings :
“ At th: torches [yot there is darkness,” and
“ Ask the neignbouring villuge what is hup-
pening in your own.”

It is impossible here to give cven speci-
mens of thé proverbal wisdom in all
languages.  Only o few more odd examples
can be quoted. The Italians say @ *“Time
"5 the Turks, * Death is

k]

is an naudible file
a black canmel that knecls at cvey man’s
gute”” 3 the Bpaniards, * Truth is always
green”  DBut u little more time must be
given to the Arabs, who have maay fine
proverbs.  Some recall the shifts of those
who live in the desert: as, “Allis soap to
Bedouins.” But here is a profound one,
“In despair are many hopes.” Is there not
an  ominous  truth in ¢ Cruelty is the
strength of the wicked”? There are also
shrewd oncs in Avabic, as  “The man who
compels y..u to blame him is about to desert
vou’; “ To ask well is to know much.” And
there is a poetic grasp of the human spirit
in this fine saying, “ Nothing but a handful
of dust will fill the eye of man.”
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I will conclude with this fine Arabic
proverb : *The dogs bark, but the caravan
goeson.” Can you not see thc picture it
calls up? The long line of stately camels
marching on with silent even pace, and the
village dogs barking and yclping round their
feet. What a noise and hubbub! But the
haughty camels march on unmoved, with
their heads in the air, taking not the
slightest notice of the yapping curs. It re-
winds onc of the motto of an old Scottish

family: *“They seay! What say they?
Liet them say ! The lesson of both sayings
is that, when onc is quite clear in one's own
mind as to the wisdom and rightness of o
certain line of conduct, onc must be brave
enough to ignore capitious criticism uand
face unrcasonable opposition unmoved. As
Professor Jowett of Oxford used to say :
*“ Never explain yourself 5 never apologise ;

Just goon, and let them howl!™

—

OUR MYSTIC FRIEND
(On sceing u painting of Nicholas Roerich, * The Shalow of the Teacher.”™)

By Pror. Mouaxnan Ikasuvav, M.A., Mutira

A Weird mass of idle cliffs and sullen rocis

Laid bare to the rage of the sun and rapid
swelling streains

With dull and rogged looks, in coarse,
unshapely blocks,

All grim and grey, perhaps, forgotten,
massive dreams

Concealing Damyanti's cries and Ahalya's
gentle tears

And tender Gop's rapt in Krishna's fluted
lure ;

Buddha's quiet joys denouncing petty,
human fears

These sleeping bards of glory, yet so proud
and pure,

Perhaps, the unfulfilled desires of o rustic
lad,

Uncouth and coarse, who loved a simple
gipsy-maid.

The maid who once illumed his little world
and fled

Away—dwell in these rocks that would not
die nor fade.

And who will rousc them ? Who will cry
and call

These pocts of passion—passion subdued in
stone,

Dark, chill and quict, who know ne rise and
falls

Who will hear their mirth and music, their
unrecorded toan ?

Amid these persons of the great and gloried
past

A shadow durk, unmasked, unreal is scen,

Among the rocks it stands a rock of ancient
cast,

A figure, proud and pure, u person, firm and
lean.

He lifts a finger and the rocks instantly
assuie

Their human form and nod and stay at his
command 3

They speak their tale, those sleeping bards
of joy and gloom !

The shadow bids, they glow and grow—our
mystic friend !

MUTATIS MUTANDIS

B3y Pror. H. F. N1icuoras Rorricln

ISTORY gives us numerous examples
during ancient periods of the results
of gambling and games of chance. Even
the most significant pages of history are
filled with stories of how rulers become
slaves, having lost by their gambling, not
only their wives and children but also
their entire empires. Many poctic and
dramatic works are based upon these
demoralizing temptations. Hven the great
battle upon that most glorious field of
Kurukshetra was cansed by a loss in the
game of dice.

It would seem as if the conditions of
life had long since changed. New codes
are laid into the foundation, presupposing a
namber of acts and consequences. Never-
theless the press brings the strange informa-
tion that because of the races and the
enormous bets made upon them, the birth-
day celebration of the King has been post-
poned for another day. If one historian has
become convinced with amazement of the
gigantic extent and consequences of a game
of dice, then another historian at some other
period might regard with amazement and
condemnation such an obvious preference
for speculati ‘n and games, in place of tri.
bute to the head of an empire. The same
history notes down the ancient benediction
of arms before a mo:tal battle in the name
of the very same God. Only recently, we
witnessed how numerous couantries invoked
one and the same God to aid them in
annihilating their enemies, Time was when

wa encountered the fact that the heads of
empires took along with them their cooks in
order to escape poiscning and had a special
person for the tasting of the food. Do not
ontstanding statesmen mow have to recur
to the very same means ?

One may brirg similar  comparisons
endlesly. They will all aronse the same
exclamaticn of astcnishment. “But it is
the same whether it o¢ccurred in hoary
antiquity or whether it happens today in
somewhat changed aspeet and costume. Tt
means we have not advanced any further.”
Perhaps in antiquity it even happened
more frankly and more picturesquely thas
redeeming to a certain extent the inner
hypocrisy and villainy. Besides in aacient
times, there was less of the hypocritical,
written and the laws of Manu, Hamurabi
and those of the first law makers were
much briefer, although in many cases
their conciseness made them far more
impressive.

Since those ancient times many new
empires were born and passed into oblivion,
There have been s» many changes of rulers
that the records of history could hardly
encompass all these changes and only the
testimonies of artists who through a coin, a
medal or a stella bring us records of the
new namne, are we given a hint of one more
couqueror who disappeard.  But these
changes cannot seem amazing when we are
faced now with the colossal changes of the
entire surface of the planet. When in
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addition to the half legendary but already-
cognized Atlantis, we have an entive group
of historic i~lands which have disippeared

comparatively recently,

Some islunds disyppear and  other shoves
and peaks emerge.  Th» soil which serms
to us sn immavable and stewdlust, is movin ;
relatively only a little slower than  the
ocean waves, It would seem as though
humanity ought to be accustomed during
its long life, to motion.  And exactly this
principle of relativity and moticn onght at
last to attract the attention of humanity
upon its own evolution. It was already
the enlighte 21 Marveus  Auvelius who
wrote the wise covenant, “Study the
motion of the Iluminaries as one who
participates in it.”  DBut this wise advice
has thus far remainel entirelv without
application.  Tf bumanity conld risc in
thoughts to the far-off worlds then what a
speedy and brilliant evolution would be
consununated.

I know that you will speak about a'l the
newest discoveries calling them the crown
of evolution. You speak about isolated
brilliant theories which are read in leisure
time. Finally you speak about the customs
of so-called civilized life which now permits
to the broad masses what some time ago
was only possessed by rulers and supceme
priests. It is true that our cities while
pois-ning the human organism and creating
a crippled generation, give some possibilities
already for utilizing the new discoveries.
But we do not speak about the sewerage
systems of civilization. We do not speak
of canned yegetables nor yet about canned

music.  We speak of that which gives
impulse to the best decisions of humanity,

Only recently we have lived through a
terrific meaningless war. We are aware
that in this decade the consequences of war
have not enly nat been  erased, but on the
contrary have erystalliz d and swelled  into
a real misery.  They have become a misery
well-pigh  fveeparable  that can only ba
altered by measures unsuspected in essene>.
low often at our school or university desk
we heard the old adviee, “lalis Matandis"
change that which ought to be changed.
Sinee then o multitude of barbarie facts of
war and peace times have invaded life,
Humanity may once more be convineed
how at the very time when those most
sincere were perishing upon  the  lhattle
fields as victims of world calamities, the
vile adaptations were treacherously fatten-
ing themselves upon the blood of others,
What diabolic inventiveness was expressed
by the dark oves, in order to find 1 thousand
ways of personal gain, in full knowledge of
how destiuctively this looting  would react
upon the growing generati-ns,  And now
if a secret ballot was taken as to who is for
war and who 15 against it, it is impossible to
know what the results of this secret ballot
would be. Of course a multitude of woman
would vote against war, cultured circles
would no doubt revolt against this misery,
as well as many of the working masses. But
let usnot believe that the number of the
black ballots will be small. What avariety
of ramifications the roots of meanness possess
and what sad and unique reasons will be
given in order to return again to the
irresponsible time when everything is per-
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mitted and everything can be explained by
a hypocritical participation in a common
work. It is fearful to remember the
criminal nego‘iations for rotten and some-
times even non-existing material. It s
horrifying for human dignity to look back
at the fraudulent docwmments, criminal
recriminations and commands which were
the cause of peril to many thousands of
people.

“But this has passed,” you will say.
Since then we have already had such a
multitude of facts, conferences and financial
agreements. Such and such plan has been
fulfilled, but as a result we have an in-
creased depression. Old fashioned ships
bhave been disarmed and even destroyed, in
order that they should be replaced by still
more harmful constructions. Kven in shops
we have taken care to see that the air
should be ozonized but at the same time
the scientific laboratories have utilized
their facilitics in inventing new poisonous
gases. Does not the scientist inthe field of
chemistry who has invented the most
deadly gas dream of receiving the prize for
chemistry {rom the same committee which
gives the peace award? Fven now some
people dream of such an achievement of
science as would, with one {fratricidal dis.
patch, kill entire populated regions. And
perhaps another enlightened scientist
dreams about the *successful’’ poisoning
of all waters, in order that cverything
alive should perish. To this some one may
answer that it is not the scientists who are
inventing such murderous forces, but that it
is the technicians, the engineers. No, dear
readers, without scientific knowledge, such

XLVI—-53

murderous brutality could not be invented.
And was it not a scientist who discovered
the ray of death, and who by the very
command of spacial justice, departed to
thr infernal regions together with his
venomous invention ?

But things could be simpler, if the
scientists would give an oath similar to that
of physicians not to permit out of their
laboratories any injurious discoveries. The
more so because many of these terrible
gases and rays could perhaps with the
addition of one ingredient be turned to the
true benefit of humanity.

Mutatis Mutandes. In the days of pro-
foundest calamities one must speedily
change tbat which ought to be changed.
And first of all ore ought to change that
which is harmful into that which is benefi-
cial. Do not play the roles of fools, as if
you did rot know what was of benefit.
Tivery human heart knows in its depth per-
fectly well where is common benefit, benefit
for the ncarst ones and at the same time
benfits for oneself. For nowhere in crea.
tiveness is self-destruction demanded. The
true common benefit is also the benefit for
oneself, because one is a part of the com-
mnnity.

Changing that which was harmful into
the beneficial, namely replacing the
criminal destruction by construction, we
will do that which is needed for evolution.
We will do that which is needed not for the
evolntion-civilization, but for evolution.
culture. Some one in a spell of madnecs
has tried to conceive of a corporation which
would undertake the erection of a shaft to
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the most incalculable depths to be filled
with tae ncwest, most terrific explosives
which would split the plan:t by an un-
precedented explosion. The plan is a mad
one. But in its very rashness it descrves
more attention than the inventions of new
deadly gases. And the secret countenancing
of narcotics which deteriorate entire genera-
tions and kill entire nations which were
glorious in their past. Must not this scourge
of humanity which is more perilous than
syphilis, cancer and tuberculosis be exter-
minated from life? And cannot each one of

us name a multitude of problems which

deserve an immediate extermination from
life ?

The best ones, the enlightened ones must
undeferably unite for opposition against
darkness, ignorauce, distortion and tresson.
These best ones must unite in all countries
not for the sake of police measures and
counter-actions which demand forbiddances
but in the name of Light and education as
such. Ifeeling in one’s heart the undefer-
ability of the evolution of Culture, this
luminous League of Culture must unite,
casting aside all petty conventionalities,
and for the Bliss of humanity must actively
change that which must be changed.
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PSYCHO-ANALYSIS

By Sui Cu. L. SasTry,

1. AS A THERAPEUTIC METHOD
TO think of Psycho-analysis is at once to

think of Dr. Sigmuod Freud. Freud’s
teaching “has filtered down into the language
of literature of the public form and of the
street. He has profoundly influenced the
intellectual climate of Furope and America”
Originally he planned it out to be a thera-
peutic method but nowadays the term is
used and 'meant as the new and deeper
science of the unconscious mental processes.
It is the belief of several psychologists that
our waking couscious activity is without
doubt influenced to a great extent by factors
of which we have little or no knowledge at
all. Such factors are said to be hidden
in an imaginary region called the uncon-
scious, and they determine our dreams,
reveries, and sudden explosions, They,
therefore, represent the foundations of our
conscious existence. The psycho-analyst’s
function is therefore to explore the causes
of certain abnormalities present in the
patient. Freud invents the terma Libido
(sex instinct used in & very comprehensive
sense) and constructs the picture of man on
its basis, The incidentsin early life, certain
repressions, fears and other factors seem to
be buried in the depth of our being (uncon-
scious) and cannot be brought up by
ordinary means. Ireud speaks of three
levels of human existence, namely, con-
scious, sub conscious and unconscious, and
mainly concerns himself with the last. It
is only there the various complexes are
formed—the father-complex, the mother-
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complex, the inferiority-complex, the superi-
ority complex, the Oedipus complex, the
masochistic pleasure, the sadistic impulses
and others. These are the inanifestations
of the latent libido, held under check by the
Censor.

Then what is the mecthod of Psycho.
analysis ? It proposes to expose the libido
in every man. The methol is one  known
as Free Associativn. Tne underlying con-
flict of motives is made to be constantly
remembered and the patient is allowed
frankly and openly to face the conscious
solutions. Then his abnormalities arc
vanished. Such was the experience of the
Psycho-analysts,. The usual forms of
complexes are worthy of mention. Regres,
sion, which is a variety of priwitive and
childish reaction, is seen when a workman
breaks his tools during the time of his ill-
treatinent or when a player breaks his bat
in the event of missing a ball or losing a
game. The second is Extro-version, another
kind of excessive activity devised to get out
of trouble as when in a domestic quarrel.
An ill-used wife may fe:l like taking to
vigorous politics or social work (Cf, Late
Mrs. Beasant). Introversion or excessive
brooding on disappointment, projection or
fault-finding are other forms.

These facts show that the teacher has
really a very valuable field of work in the
humanising of children who inherited or
developed any idiosyncrasies, and it is
discussed under the head * Social and edu-
cational results.”
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What is the scope of the method—-the
method adopted in therapy by the analysts?
It is simply an exchange of words and the
creation of confidence. Some may doubt
the veracity of such a statement, but in the
words of Freud, “ words and magic werc
in the beginning one und the same thing,
and cven today words retain much of their
magical power, By words one of us can
give to another the greatness of happiness
or bring about utter despair. By words
the teacher imparts knowledge to the pupil.
By words alone the orator sweeps the
audience with him and determines its
decisions and judgments.” But, can exchange
of words cure diseases? Yes. The patient
narrates, the analyst listens, tcaches him to
direct his thought proccsses and achicves
the cure. Thesufferings of the necurotics
ave purely of their imagination and itis not
illogical and inconsistent that mere
exchange of words can cure such diseases.
Words call forth emotions and are univer-
sally acknowledged to be the means by which
we can influence our fellow-men.

Psycho-analysis has devcloped into a
new and deeper science of the mind—the
science of the sub-conscious mental processes,
where intelligent investigation is made of
common  phenomena, which are very
familiur to us, but generally “overlooked.
The slip of the tongue, the slip of the pen,
wisretding, wis-hearing, mislaying, forget-
ting and other allied lapses can all be
psycho-analytically interpreted. The
subject mut'er of I’sycho-analysis may be
indicated as an investigation of the content
and the working of the unconscious mind,
and of the relation between the unconscious

and the conscious. In this connection a
passage from Robert Browning giving an
idea of the unconscious and conscious, is
quite in order.

“The commn problem, yours, mine, and
cveryone's

Is not to fancy waat were fair inlife

Provided it could be—but finding first

What may be, thea find how to make

1t fair up to our means—a very different
thing !

No abstract intellectual plan of life,

Quite irrespective of life’s plainest faws,

Butone, a min who is man and nothing
niore,

May lead within o world which (by your
leave)

Is Rome or Loadon—not IFool's Luradise.”

Therefore, psycho-unalysis comprises both
the theory of the unconscious mind, with
its method of working, and a technique
whereby that unconscious minl may be
explored and interpreted.

We shall examine some of the manifesta-
tions of the unconscious and how they cun
be analysed. 'T'o explain the slip of the
tongue, two exunples of Freud are worthy
of mention. (1) The President of a Parlia-
ment opened the session  with these words.
“ Gentletuen, 1 declare a quorum present
and herewith declare the session closed.” On
analysis, the I'resident’s slip of the tongue
was found to be the outcome of a strong
repressed desire to close the session in the
face of opposing clements-  Secondly, Freud
cites an example from Shakepeare, (Merchant
of Venice) Portia would fain tell Bussunio
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that she loved him, but the oath stands in
conflict with her desire. So, she says,

“ Beshrew your eyes, they have
Overlooked me and divided me.
Onec half of e is yours, the other
Half yours, mine own I would say
But if mine, then yours,”

And thus the slip of the tongue was justi-
fied in the last few lines. Similarly the
slip of the pen, forgetting, wmishearing,
mislaying, and misreiding—all can be
interpreted il they ars carefully analysed.
Dreaming is also similarly interpreted. A
dream consists of manifest content, latent
content and symbolic coutent. 1'he r s2ar-
ches on dreaming itself ave voluminous
but the quintessence of those researches
may be presented thus. The manifest
content speaks of all those things which are
manifest in the dream, while the latent
content explains away the Ailden individual
impulses and emotions. Certain things
seen in the dreamn have no direct bearing,
but they symbolizc certain other things
concernirg the individual in question. All
such things come under the head ‘the
symbolic content’.

II. SOCIAL AND EDUCATIONAL RESULTS

Swiftness, if not abruptness, in the
process of education, speciully in the early
stages, when the child has to be adapted to
the civilised environment it enters, is the
fundamental defect of education. Some of
us have already realised that we must stop
shaping every child into a stercotyped form
after the existing pattern. We have there-
fore to train and educate our children on
the right lines. Overhaste and undue uni-

formity are to be avoided. Itis true we
offer much lip sympathy to the ideal of
freedom for child. “It is doubtful whether
we go beyond that stage. It is equally
doubtful whether we are sincerein our
protestations.” Miss. Barbara Low goes to
the extent of divectly condemning the
“freedom, so often discussed by reformers,
the eugenists, Montessorians and host of
others,”” * as worthless, since based cn an
ignorance of the child’s psychic situation,
with which we profess to deal, and above
allour own psyche.” Itis implicit that
there should be willingness on the part of
the educators to mee* all the implications of
any situation that the educand might be
Placed in. The teachers generally start
with certain assumptions and prejudices
regarding child nature. But the pity of it
is, they are uawilling to recognise some of
the child’s impulses and hesitate to gratify
its curiosities. The whole question of
honest and informed enlightenment is
involved in enquiries regarding sex. Sex
curiosity is, no doubt, assumed to be univer-
sal among children. But it is not the case.
When they are not curious, instruction in
sex, however carefully imparted, is of no
avail. But with-holding the necessary sex
knowledge, when curiosity arises, necessarily
leads to awful disaster. Geraldine Coster
cites an instance of a certain lady who on
account of want of sex knowledge became a
nervous wreck and who after being psycho-
analytically treated got relief.

The teacher is the parent substitute and
the difficulties from parent relations must be
met in his relations with his pupils. ‘“*He
has to face all the difficult questions of
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authority, indulgence, equality of freedom,
and emotional relationship from a new
stand point of view—conscious as well as
unconscious.” HFear of ridicule and fear of
physical danger havea prominent bearing
in the child’s psychic development. Geral-
dine Coster’s examples in this connection are
worthy of referencc.

Kenneth was a Loy smart and bright, and
was considered to be intelligent beyond his
age. One day he idly looked ata clock
which had already stopped. But when he
was ridiculed as to how foolish he was to
look at a clock not working, he began to tell
a lie to cover the mistake. This was the
beginning of bis telling a lie. And this
alone was traced to be the beginning of his
future evil career.

2. Gladys was a rather reserved little
girl of ten years. She was presentel with
a bicycle on her birth day. But alas! She
did not know how to ride. Nonetheless, she
was all agog to try. Pooir Gladys, she ran
into a hedge in her very first attempt and
tumbled off upon the road, receiving a hard
knock. Fear of physical danger before her
attempt, and fear of ridicule after the
incident, were clearly manifest there. At
tea timeshe gave a very nasty explanation to
her uneasiness. But the next morning she
got a little temperature and it ran for some
days. Doctors could not cure her. A sense
of fear came into conflict with her sense of
self-esteem and her strong desice of learn-
ing the art of cycling. Her father who was
a bit of a psycho-analyst casually informed
her that such accidents were quite common
and one need not pine over them. She was

reported to bave recovered from next day
onwards.

1. PSYCHO.-ANALYSIS AND LITERARY
CRITICISM

Poetry is described as the ‘psychological
reality of reactions’. The poet whether
awake or asleep, his inspirations play a
predominant part in guiding the free asso-
ciations of the mind. Prof. Prescott in his
Study of the poetic mind  points out
that it is here that psycho-analysis
comes in, While the poet is at his inven-
tions, the sub-conscious with all the
repressed desires of the self, is brought into
direct contact with it, and Prof. Prescott
explains how the intellectual inspiration is
done away with He gives diagrams of the
sub-conscious activities of the poetic mind,
and attempts to reduce it t> mechanical
precision. Here alone he is wrong.
The reader is dangerously left with false
impressions.

Cazamian points out some of the extre.
mities in this direction. Mr. Mordell’s
book on the Erotic Motive in Literalure,
gives four curirus instances worthy of our
examination. The first one is a mere
conjecture. According to him, given the

life of Dante, The Divina comedia

with all the unique characteristics may be
predicted. We cannot say that after all
such discoveries are not conjectural. The
second example is about William Cowper.
His more than half diseased mind, and his
constitution, his temperament, and the
upsetting circumstances of his early career
areall gquite known to us. We can gl
freely admit that * Couper was passionately
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fond of his mother, and the Itttle poem
which he wrote on receiving her portrait,
seems to be the key of his consciousness.”
But the boldness of the psycho-analysts may
be seen. The analyst disdains all other
explanations. * Oedipus complex is sum-
moned and at one stroke, the entangled

" knot of character and nerves is cut !’ The

third example given by Cazamian is about
Keats. He says that we are perfectly will-
ing to believe, “ that Keats’s love for Fanny
Brawne did lay some morbid struins in the
rich tissue of the odes,” and asks of us
mockingly of what profit it is to learn
that La belle dame Sans Merci is an
“anxious dream with all orthodox Freudian
marks of a disappointed and inverted
libido ?' He further frankly querries:
“ And how are we to take the most irritating
pronouncement that the poet’s wish to fly
away with a nightingale into voluptuousness
of death, is nothing but the expression of
an erotic desire 9" The fourth example that
Cazamian points out is probably worse. We
are no doubt prepared to find in Shelley’s
Ode to West Wind, gathered and complex
emotions of a poetic heart’. We are also
prepared to admit that Shelley from the
time of his writing Alastor, was frequently
baunted by what Cazamian calls, “a bitter
sense of the mutability of love.” But as
Cazamian again furiously questions, “ How

could we bear with an attempt to show that
the noble self-despair of the ode—crosszd as
it were with invincible surge of a final hope,
is only the embittered and veilel utterance
of a claim ia favour of polygamous

instincts 2"

These are some of the vagaries found in
literary criticism. Similar ones, for instance
Mr. Jonesd' interpretation of Hamlet, can
indeed be pronounced as audacious and
irrational. But barring these limitations of
the followers of Psycho-analysis the doctrines
of Freud stand even today highly appre-
ciated. The address signed by some 200
persons well known as writers, teachers,
artists, etc., was presented on his 80th birth
day. It testifies that I'reud “bas made emi-
nent contributions to medicine, psychology
philosophy and art, and has been for two
generations the pioneer and leader in
exploring the hitherto unknown regions of
the rind. The ideas he formulated and
the terms he coined have become part of
our daily life, and in every field of know-
ledge, literature, art, research, history of
religion, prehistory, mythology, folklore,
pedagogy and last but not least of all, poetry,
we can trace his iufluence. The most
memorable achievement of our generation
will be beyond doubt the psychological
achievement of Dr. Sigmund Freud.
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ADDITIONAL READING FOR THE UPPER CLASSES®
By Dr. E. . C. Lubpowyk

EXPECT yon await from me some

recommendation on what school boys
and girls of sixtern and over might be set
to read, either in their homes or at school,
in addition to their courses of reading
prescribed in the curriculum of secondary
schools. T ought not be regardless therefore
of the special reference of my paper—the
edditional reading of the upper classes in
secondary schools. For safety’s sake I think

I ought to malke clear what in my opinion

schoolboy, whose burden of reading I am to
increase, actually does read.

1 should like to say that although the
title of my paper apparently foils the
conscientious objectors who hold that the
schoolbry in Ceylen has no time for read-
ing, and that a teacher has no time for any-
thing but getting him through an examina-
tion, therc are many people who believe
this.

You may object to the view that the
schoclboy in Ceylon reads only what he
has time to read, but you'll sce that as
things are, there is something to be said for
it. e hasn’t much time really. To most
people here, English is a foreign language,
and a great deal of time is spent in acquiv-
ing skill in it by those whose abilities are
unsuited to the kind of academic education
dispensed in secondary schools. Most school-
boys must therefore make good their defi-
ciencies by means of intensive private
tuition, coaching, and correspondence

courses. In addition, the demands of the
five and a half hour day at school thrust
their fingers into everything else, and grap
all the spare time that might be available
if the boys were doing something for which
they were better fitted. Those whom home-
work and private tuition do not keep in
thrall, find their time taken up by the
public.school flavoured out of  school
activities of our secondary schcols, natural
encugh to the Inglish upper classes I
suppose, but a great strain on our poor
upper middle classes.

If the schoolboy has not time to read.
the teacher, some people suppose, ought not
to waste histime upcen trying to make his
classes read. He is paid his salary only if
he functions as an efficient part of the
system, il he is paid at all, son:cone might
cynically say. He is forced into producing
good results, and is not encouraged to do
anything clse. He might even be actively
discouraged, seeing that the business of
giving acadeniic education in a foreign lan-
guage is difficult enough anyhow. Besides
I know, from my own experience, that
teachers are compelled by wiseacres in the
class to confine themselves to the require-
ments of the examination syllabus. Attempt-
ing to get a class to do anything but the
minimum will be resisted. Nor can a
teacher feel that his personal example or
his influence outside the discipline condi-
tioned air of the classroom might make his

* An Address delivered before a recent conference of Ceylon Teachers.
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students 1ead out of hours. This influence
teachers are supposed to have on their
classes and on individual schoolboys is
much overrated. Tt seems to be part of a
conspiracy by which a man pretends to pay
the compensation of honour to a class of
which he really is contemptuous. What
do boys in the upper classes then read ?
The ready answer would be what they
have got to read, or what they want to rcad
or what they can get to read, or what they
areable to read. There would be a certain
amount of repetition in exploring these

points, but I shall try to avoid it as much as
possible.

The syllabus of the Liondon Matriculation
decides what boys in the upper classes of
secondary schools have got to read. Work
in schools is a gradual preparation for
matiiculation or securing exemption from
it. In the English section one is required
to study two plays of Shakespearc, some
Milton, and perhaps a collection of 18th
century essays. In the Shakespeare,
specally annotated editions divert the
attention of schoolboy from what Shake-
speare wrote to what might be asked by an
exanminer about it. His main difficulties
are most often wrestling with his editor's
notes, the text itself is accepted by an act
of ritual as something somehow good. The
schoolboy takes away from the reading of
Shakespeare the impression carefully built
up after some three years of work, that the
reading of literature is dull and wasteful.
It might perhaps benefit a man in ways
unknown to him, for the schoolboy has
been taught by people who believe this,
who in fact subscribe to the literary racket,

As time goes op, work of this kind acquires
the mystical value that the simple minded
attach to unprofitable and arduous tasks in
the name of mental discipline. If this fails
to reconcile one to Shakespeare, at a Ilater
stage sentimental illusions which one
cherishes about one's adolescence might
step in to colour the common greyness, and
even to make it attractive, This state of
affairs will continue as long as the govern.
ment service remains the major industry of
Ceylon, and the syllabus of the London
Matriculation qualifies 8 man to be one of
its wage slaves.

Does the schoolboy in Ceylon read what
he wants to read ? Most of them would
uniformly be interested in the world around
thern, But this curiosity would be unsatis.
fied by the reading to which they are
introduced at school. Literature in a
language far from the only one they know—
modern colloquial Tnglish—is something
wrapped round situations, persons, and
ideas far from their own experiences. They
soon come to regard it as something
unconcerned with anything they are
ever likely to come across. If they have
heard it recommended, it is for reasons
Which confirm the notion that the justifi-
cation of literature is its distance from
ordinary life. The schoolboy has perhaps
heard teachers praiseit as an anodyne.
Most of what is offered to him as being
good for him he never reads. Heis more
likely to prefer the Bunday paper, the

Strand Magazine and the novelised story of
the film.

What he can get to read will not be
much more than this, How few people
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can afford to buy books, how few people
do buy books. School libraries are little
more than a pious gesture to the good
Education, provincial towns bave no libra-
ries at all, or those theré are are encum-
bered with the best sellers of the eighties.
The only habit or social institution which
leads one to believe that books are read, is
the common practice of not returning
borrowed books. School texts are available
in plenty, school prizes are sometimes found
in Ceylon homes, but thank heaven they
peed not be read. They are not meant to
to be, they are chosen on other principles
than their eligibility as reading matter.

What is the schoolboy able to read in the
upper classes of secondary schools? It is
unwise to expect too much. I do not think
onec can engage in & b'g missionary cam.
paign of uplifting the mind by converting
the schoolboy to Literature with a capital
L. He knows already where in opinion of
most teachers grace lies, and if you ask him
what he generally reads, he will tell you
“ Scott, Dickens, and Thackeray,” those
who wish to be modern say ‘‘ Shaw.” These
are not cunning answers, but tributes to a
vague belief.

Iam sorry this preamble has been so
long in considering what must be common
knowledge to you, but I did not wish to
make any suggestions regardless of the
present situation as I see it. It provides a
supply of Liondon matriculates and honours
men for the various administrative posts of
the government of this country. As one
of the requirements of manufacture is the
reading of Shakespeare, I should like to
make a few suggestions here. First of all

defer the reading of Shakespeare as long as
possible. Don't pitchfork children of four-
teen into Shakespeare’s plays, when knglish
sometimes, and Shakespeare definitely, is
a foreign language. If Shakespeare has to
be studied, let there be special attention
directed to his use of words. This isI
believe the maximum utility of Shake-
speare, and of the greatest mowment to those
interested in modern literature. One can-
pot, it is obvious, adopt this line witha
boy in the 1niddle classes. He docsn't
know enough English, and be isn’t sufti-
ciently sensitive to the Koglish words he
does know. Yet something might be done
to develop scnsitiveness by roserving
Shakespeare for the last stages of a school
career, and leading up to it by careful ex
ercises in the analysis of what the school-
boy himself writes at all stages of his
career. What the schoolboy reads and
what he can read with profit depend on
how he writes and how he is taught to
write—this is truer than people realise. The
writing of essays, of set pieces on formal
subjects whers a convenient antithesis
made between form and content, and it is
assumed that it doesn’t matter what you
say, provided that you say it nicely and
brightly, is all the practice in writing and
the use of words we generally give our
classes. It ought not to be so writing
simply, in order to convey a meaning, is
difficult enough. To encourage the writing
of styles instead, is to put & premium upon
insincerity, to develop the ability to perform
automatic gestures with words rather than
to use them to clarify one’s thought. Ifis
a further disqualification in that it tends to
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crystullise the notion alrcady referred to,
that the only {unction of literature is trivial
diversion. Most schoolboys who are praised
for their good writing, are encouraged tn
beticve that by putting the engaging, anius.
ing, charming, quaint slant upon what
they write they are contributing to litera-
ture, If essays have to be written in schools,
belletrists and the columnists in weekly
Journals ought not to be set as models, sub-
jec's should be of the simplest factual
kind, and there ought to be practice in ac-
cumulating material, or setting down what
a teacher reads to his class, Suppose a
teacher read to his class some of Plutarch’s
lives in North’s translation, or Holinshed's
Chronicles or Hakluyt’s Voyages, and later
asked the class to give their own account of
what had been read to them. I belcive
that in this way young men would be in.
terested, and familiarised with the kind of
language Shakespeare uses. 1do not think
many  young people could satisfactorily
get over the difficulties of his language, yet
those who know something of Iilizabethan
Iinglish as it is used by others, arc less
likely to have trouble with their Shuke-
speare.

10w class canin this way be trained in
appreciating what u word means and what
it suggests, further work can be done on
how it behaves ina group of words, how
what is written bears relation to the writer,
the rcader, the attitude of the writer to the
reader, and the writer to his subject.
Richards in his  Practical Criticism sug-
gests u valuable technique of werk in
training people to analyse what he calls the
four kinds of mecuning. Analysis of the kind

ho. suggests is the beginning of practical
Cl.'lll(J.lSITl it would enable classcs to begin
discriminating  betwe good writing and
l?wl. Most adults for all their training in
literature can scarcely do this, and yct it is
a reasonable demand to make of people who
have been trained in literature. Tt is a pity
that the compulsory study of Shakespeire,
the hest literature according to general esti-
mation, is not us:d to develop any discri-
minati>n. Shakespeare was a writer parti-
cularly skilled in his'use of words, it seems
wasteful to mneglect the opportunities of
discovering the differcnces between the man
who uses his words well and the bogus user.
To take the simplest matter how few school-
boys usc a dictionary, I don’t mean use it to
provide a substitute for a word, but the
development through a dictionary of the
study of the range in mecanings ol a word.
If Shakespeare worked consistently through
any one medium, it was through the spoken
word, and the tentacles which the spoken
word continually throws out deep into the
history of the race all vou can cull its
culture, and the expericnces of the writer
s be is related to that culture. The com-
mun exercise in puraphrase won't help, it is
the substitution of seinething very different
for the stult of Shakespewe.  You want to

dewonstrate to yoar classes the richness of

Shakespeare’s  lunguage, not to encourage
the notirn that there is one narrow chanuel
of correct meaning in which, with irrelevan-
cies, mistalies and vaguencsses drained away,
his language flows.  The richness of his
language comes from the perception of the
relation between the Lngli

nglish language of

the people of his age and the cxperiences
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a man of his age is likely to have had. By
the * English language of hisage” I do
not mean a study of the history of English
grammar, but a practical demonstration
through the plays studied of thc way in
which one word suggests a host of possibili-
ties, some of which reinforce the meaning,
or introduce ironical comment upon it,
make puns, support metaphorical associa-
tions, expand the implications of an image-
all of which reveal the processes of his
mind. Shakespeare’s language is a living
flow, not the arterio-scelero-is of the last
stages of decline of a culture.

1 should like to illustrate what I mean
very briefly by taking a very familiar pas-
sage in Macbeth, his soliloquy in Act I,
Scene 7 the speech beginning
“If it were done when ’tis done, then 'twere

well
1t were done quickly. If the assassination
Could tramumel up the consequence and

catch,
With his surcease, suc:ess; that but this
blow
Might b2 the be-all and the end-all here
But here, upon this bank and shoal of
tiime,—
We'd junp the life to come.”
_ Note its significance as soliloquy on a stage
where the surest authentic information
about characters, was provided by what
they said about themselves; and its signifi-
cant context,—following immeliately upon
the welcome given to Duncan by Lady
Macheth at the castle where very ironically,
when one considers what precedes and
what is to follow, the pleasant domesticity
and the peace of the pluce ure suggested by

“the temple haunting martlet” This
atmosphere is further built up by the repeti-
tion of the words, hostess and host. The
servants follow preparing for the fecast—the
characteristic domestic officers, with the
fundamental need they serve deliberately
stressed —food. Then follows Macbeth,
only after so much bas been made clear.
He is placed in a situation in which the
decisive values are, or ought to be, the
duties of host, and the pleasant seat of the
castle in conflict with the forces of cvil al-
ready alluded to in the play. Note then
the indecision of ths speech with its repeti-
tion of words, assonances and similarities of
meaniog, all of them striving for certainty,
— trammel ” and “catch,” the be-all and
the end-all,” “here.” *‘But here,” *‘the
bank and shoal,” “surcease success” “teach”
“instructions” “taught”’. The shading of
meanings in the threefold repetition of
““done” is interesting. The rhythmn demand-
ing an explosive first *“done”, and then
racing away with the nervous speed to
“quickely”. Then follows the image from
fishing the wuse of the fishing net,
which the word “ trammels”
clear, is recessive in the poet’s mind
until once again the image of a river
returns in the “bank and shoal of time”.
The explosive force of “jump” (suggesting
the adverb jump and calling up associations
of fording a river by leaping from a sand-
bank in midstream for the opposite bank)
throws light once again on the desperation
with which the character is trying to make
his course of action clear and justifiable.

makes

It may be that this; kind of work seems
to you unnecessarily finnicky, and an ov
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refinement of the uses of language. How
else could Shakespeare be studied in the
upper-classes of schools, except in ways
which realise the poet’s purposes and his
means? If there had been a dramatic tradi-
-tion extant in Ceylon, it might. have
been possible to relate work in the class-
room, after a number of preliminary precau-
tions had been taken, to something in the
schoolboy’s own expsrience. A common
front at which he could have come to grips
with Shakespeare would have been useful.
Since thereis none, I see no way out of it
but the recreation of the whole of the
Elizabetban setting of Shakespeare’s plays
in the classroom. In recent times this task
has been much simplified by the publica-
tion of very useful and compendious matc-
rial for the use of the teacher, books like
Dr. G. B. Harrison’s Introducing Shakes-
peare in the Pelican Library which 1
should like to commend to teachers and
upper form students. Tt is essential that we
should put before our classes such things as
the stage for which the plays were written,
its actors and styles of acting, Lllizabethan
audiences, their interests, the poet’s life,
his associates, the culture of the age, its
history, and even its economic structure.
These are imposing demnands, and I grant
that there is much to be said for the view
that such things as the economic structure
of Shakespeare's or any other age can only
be handled by the competent, or it bad
better be left alone. Yet such demands
must be made, for it is my point—an
obvious one surely—that you cannot under-
take to teach English, unless you are willing
to see its connections with other things, its
dependence upon what are looked upon too

often as other subjects. Work in English
in schools cannot be restricted to literary
values, and isolated from the rest of life.
It would be unfortunate if the teacher of
English were a literature addict, as unfor-
tunate as if the teacher of history felt that
his task bore no relation to anything else
but the conveying of historical information.
Inglish is going to be an expensive luxury
in our schools, needlessly expensive, if, with
all the teaching in secondary schools done
through its medium, it is a subject to which
only u purely literary bias is given. To
take the case of Shakespeare—a man is not
likely to be a cent the worse off for treasur-
ing the Shakespeare of the Dinglewood
classics, but mayn’t he be better off for
getting something else out of Shbakespeare
besides the occasion for cramming notes?
To the average schoolboy he is “sounds and
sweet airs that give no delight and barm
not”—the line must be varied I have no
doubt that we could be doing something
better for our schoolboys than drilling them
in Shakespeare, but you can't change an
educational system by merely altering a
syllabus, you will have to move further
afield, and start changes oulside the school,
in society itself, perhaps, and even then
change may not wait until you will its
operation. At the pres:nt moment we lead
our average schoolboy after seven or eight
years of linglish to the study of Shakespec.
are, I leave you to imagine what that same
schoolboy who asked you for something to
read ten years after he left school, would
say if you offered him Shakespeare’s

Macbeth. —The Ceylon Teacher.

RADIO IN EDUCATION
By Sr1 K. NARAYANAN. M.A,, Saidapet

RADIO A GREAT MODERN
EDUCATIVE FORCE

DUCATION by medium of Radio is by
no means a new-fangled notion. The
unanimous opinion of competent authorities
in both Europe and America who have
studied this aspect of education is one of
unqualified approval. It is a commonplace
of psychology that interest determines
attention and when we have a thing, even a
good one, galore, or to surfeiting excess, our
interest therein palls and we turn away
from it with evident disgust. But the in-
variable context in which Radio talks are to
appesr provides the necessary safeguard
against any such eventual disaster. They
are seldom to be found wanting in the charm
of novelty and enduring interest and hence
adapted to the ends of the much-needed
academic recreation. Radio can often do
more to evoke the imaginative impulses of
the child ; variety of subject and novelty of
approach make-it a powerful educational
medium. The greatest educational useful-
ness of Radio is described in the Report of
the Adult Education Board of the Columbia
Broadcasting system as “its power to stimu-
late”. As an instrument of education, the
Radio is seen as an inciter of thought, to
reading and to observation. While inaugu-
rating the educational broadcasts in October
1938, Dr. P. Subbaroyan, ex-Minister of
Education, rightly observed, that the idea
behind them was to create a stimulus in the
students’ mind for intellectual recreation
and a faculty for gathering knowledge out-

side the scope of the school work. Moreover,
talks—the sole apparatus at the disposal of
the broadcasters—perform that valuable
service vaguely known as ‘‘promoting
popular culture”.

- RADIO AND CLASSROOM TEACHING

In its latest annual bulletin, the Union
Internationale de Radio Diffusion of Geneva
gives statistics showing the rapid strides
taken by Eurcpean and American States in
this sphere. The Central Council for School
Broadcasting in Britain has prepared a
pamphlet which shows how history and
geography, arithmetic, writing and drawing
can all be included in broadecasts in the
form of an exciting game. In America,
Radio is used in the successful instruction of
literature, dramatics, musie, public speaking,
history, geography, physical training and
ceven in shorthand. Itis pleasantto note
that Delhi, Calcutta, Bombay, Madras,
Trichy, and other A.LR. stations are taking
the necessary steps to make school broadcasts
attractive as well as useful. On November
2, 1939 the scheme of special broadcasts for
colleges was inaugurated at the Madras
Centre of the All India Radio.

In order to make educational broadcasts
useful and successful in India particular
attention should be paid to the form of the
broadcasts with a view to avoiding the
customary picfalls of educational pro-
gramme, complexity and dullness. T.et us
see what the B.B.C. does. The school
broadcasts form a part of the B.B.C’s pro-
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grammes, as well as one of the elements of
modern education. The B.13.C. has recog-
nised these two affinitics. It has handed
over to an independent body,the Central
Council for School Broadeasting, which it
finances, responsibility for the educational
content of the courses, while retaining pro.
duction in its own hands, a judicious merg-
ing of professional experience on both side=.
The Council works through programme
subject committees of expertsand practising
teachers, so that, in a very wreal sense, the
courses are designed by those who use them,
while remaining part of the programme is
produced by the D.B.C. At the listenirg
and the Council is constantly in touch
through its Secretariat and Fducation
Officers, with what is actually going on in
the schools. India can well profit itself by
this scheme.

Secondly as the rccent report of the
L.C.C. on Broadcast lessons in ILondon
Elementary School (1997), says, “Broadeast
lessons should be unique, fascinating dra-
matie, coloured and new, coming as it were
from a world which teachers and pupils
without their help cannot enter. The
broadcaster should not be concerned pri-
marily with the teaching of facts rather
should he use all the resources at his dispo-
sal in order to provide stimulating educa-
tional experiences for his listeners.”

Thridly there should be sufficient response
from schools. 1t is distressing to note that
response from schools in Delhi, the United
Provinces, and the Punjab to the Delhi
school broadeasts has not been very encou-
raging. Itis up to the educational autho-
rities to see that every school is equipped

with a receiving apparatus and provision is
made in the time-table for listening in.

Fourthly, the broadeaster and the teacher
should second each other’s efforts. Some
people have feared in the past that the use
of mechanicnl aids in education would
diminish the teacher’s propecr function. it
was well said in The Film  National Life
(1932) that “ the basis both of introduction
inthe narrowscnse and of edueation in the
wider sense lies in a personal relation
between child and child, and child and
teacher, collectively between children and
teachers. This is fundamental and  self-
evident. No mechanical aid can be «w
substitute for o human relation and no
artifice can replace the interplay of persona-
lity.,” This is true of broadcasting also. If
a broadcaster gives a model lesson, and class
and teachers receive it passively thatis a
misuse of the medium. To be a success, &
school broadeast needs to be vitalised at
both ends: «at the microphonc end the
speaker must have something to contribute
which is outside the range of the crdinary
schools experience and in the classroom the
teacher must take the material and weave
it into the web of hisown scheme of work,
using it in his own individual way.

Fifthly, to do his part successfully thz

teacher should be trained in how to take n -

broadcast in class. It is np to the training
colleges in India to give valuable assistance
in this direction.

RADIO IN ADULT EDUCATION

As Dr. Lauback, the well-known Philip-
pine educationist, says, it will be oligarchy,
not democracy, if only ten per cent. of the
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population go literate. Thanks to the frank
recognition of the importance of Adult
Education, there has been a country-wide
battle against adult illiteracy since the Radio
can be_pressed into service. The task of
communicating methods of scientific produc.
tion in agriculture to the illiterate inhabi-
tants of 5,00,000 isolated villages is indeed
stupendous. If anything like orderly pro-
gress is to be made, speedier means cf
instructing and enlightening these vast
masses must be employed; and is not Broad-
casting, skeeping as it does hoth illiteracy
and distance, the ideal medium for the task?
Talks should be in the mother tongue. They
should be simple, useful and attractive.
Rudiments of geography, science, hygiene,
physiology, rural and domestic economy can
be easily taught. Cwrrent events and the
main parts of Indian History can be broad-

cast, If the villager is made to feel that
the service is of value to him, heis won;
and the daily village programme radiated
from almost all A.LT:. stations has shown
that lively dialogue, short dramas, and
market prices command the instant atten-
tion of apy village audience.

There are three hundred million people
living in villages in India. The community
set, supplied frecly by Government or
outside sources, 1s at present the only solu-

tion.

CONCLUSION

To sum up Radio can effectively be used
to irrigate the mass mind  with streams  of
knowledge. It has got a bright future in
India. The writer fervently hopes that the
suggastions given above will be given the
consideration they deserve.

=" Approved for class use for schools inthe Madras Presideney.{ (Vide ' Fort
St. George Gazette,” dated 36¢h April 1940.)

EVERYDAY CONVERSATION READERS
By H. MARTIN, M. A. (Oxon) O. B. E.

FORMERLY PRINCIPAL, ISLAMIA COLLEGE, PESHAWAR, AND OFFICIATING
PRO-VICE-CHANCELLOR, THE MUSLIM UNIVERSITY, ALIGARH

PRIMERS 1-1lI, As, 3-6 Each.

The Conversations in these Readers centre round the everyday doinds and
interests of the schoolboy when at school, or at home, or on the playground. They
are Conversations in the classroom and on the playground between teachers and
pupils, and between pupil friends, and Conversations in the home between members
of the family. This plan gives them a certain coherence, and an added personal
interest. They deal with & wide range of subjects, but the subjects are all such as
naturally crop up in daily life. The language is the spoken language of ordinary people,
children and grown-ups; and so is purposely made colloquial.

The Conversations are designed to give practice in speaking English; so they
should be read alond in class by the pupils, each taking one of the characters.

K. & J, COOPER—PUBLISHERS—-BOMBAY, 4

Sole Selling-Agenis for the Madras Presidency:
The Christian Literature Society for India, Park Town, Madras
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SOME INVESTIGATIONS N ENGLISH

By Ser P, 8. VaDvaNATHASWAMY, B.A, L.T., Madras

T is recognised on all hands that every
subject in our schools should be taught
according to a well defined and recasonably
graded syllabus from class to class. At the
same time it cannot be gainsaid that the
methods of teaching the same subject vary
from school to school and place to place as
also the text-books prescribed. Hence it '
is but proper that an organisation of teachers
should undertake some useful invest'gation
as to how far a uniform standard can be
fixed both in prescribing text-books and in
adopting teaching methods in a subjec.t.
Having had somec practical experience‘ in
my capacity as Secretary of the English
Section of the Madras Tsachers’ Guild, I
venture to express a few facts and proposals
on the subject of English with a view to
elicit useful criticisms and constructive sug-
gestions regarding the same fron? the
enlightened body of teachersin this Pro-
vinee.

A Questionnaire was recently prepared by
the English Section of the Madras Teachers’
Guild under six heids, namely, (1) Aims;
(2) Text Books ; (3) Methods; (4) Pronoun.
ciation, writing and spelling; (5) Library,
Reading Rcom and Association Activities;
and (6) Educational Researchy and issued the
same to 60 schools both under Indian and
European managements in the city of which
926 were High Schoolsand 7 Training
Schools and Colleges. Replies were received
from 12 institations. Of these 2 were nil
returns from the Doveton Training School,
Vepary, and St. Bede’s European Boarding

High School, San Thome, whose hends
replied that since the syllabus:s followed in
Kuropean schools and those in Indian schools
differed widely from each other, no purposs
would be served by their answering the
questions. The replies from other quarters
were found to be highly helpful and s'ggest-
ive.

As regards the aim of teaching F¥nglish,
the suggestion is predominant that the pupil
should be taught not only to understand the
ordinarily spoken English but also to write
and speak with reasonable correctness. It
is not required that he should be able to
appreciate or write literature. Basic Fng-
lish is not regarded as yet sufticient for boys,

Text Books : The general trend of replies
to the above Questionnairs shows that the
text-bioks now being used in schools
cannot be said to be quite suited to the
standards. Some are too steeply graded in
the Middle Schools. Some text-books contain
lessons too alien in atmosphere. Some text-
books are being used in a hackneyed way
for several years. The text-books for Pri-
mary classes should be amply illustrated. be
bright and in large print. Vocabulary
grouped in subjects is good. The background
should be local and familiar, The text®
books for Lower secondary clagses must be
attractive and properly graded and shoPld
be to some extent the centre of iastruction
in reading, writing, grammar and oral c.om-
position. Miss Sykes of the Bentinck
Girls High School suggests that some
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lessons with an English background may be
introduced and lessons in subjects too may
be introduced. For High School classes
graded sslections from good modern English
Prose are recommended. Miss Veale of the
National Gitls” High School would prefes
freedom being left for choosing complete
works in Prose or Poetry rather than selec-
tions. There is in general a tendency in
favour of books containing selections
from Standard works and interesting
personal experiences so as to facilitate
free und continuous speech in English. The
opinion is divided as to whether the
Teachers’ Guild can bring out its own text-
book in Englsh with the spontaneous
co-operation of teachers. Miss Veale and
Miss Sykes do not approve of this. The
prescription of a text-book is generally
regarded asa help to the learning of English.

Methods: The Direct Method of teaching
English is generally recommended. But
the use of translation to some extent is not
debarred. The play-way method is suggest-
ed as a useful method, especially under the
direction of a talented teacher. The corre.
lation of grammar and oral composition
with the text-books is generally recom-
mended by all. Miss Sykes suggests that

© composition cau be correlated with a text by

way of speaking, or writing answers to
questions, by fillingin bianks in a short
continuous narrative; by dialogue on any
of the subjects suggested by the text. Gram-
mar can be taught by using the English
text as a basis for inductive discovery of a
rule and by finding illusteations from the
text of some particular rule. With regard
to different plans of teaching in vogue, in

other countries the suggestion by majority
is that Indian schools need not be bound by
the methods adopted in the Western schools.
There must necessarily be difference among
the schools of the Eastind West. Excursions
are, it is agreed, of utmost value to pupils
and can be made the basis of exercises in
English Composition and it may be intesest
ing to pupils at any stage from V Class
upwards. Drawing and Music can be
correlated to Knglish lessons in connection
with Knglish prose and poetry teaching
where a musical or artistic setting exists.
Basic English is yet in a formative stage
and no opinion can be pronounced as to its
being conducive to the growth of English.
Protiunciation, Writing &  Spellung -
Phonetics need not be presented as a lesson
for the lower classes. Yet the teichers must
have an intelligent grasp of it so that
children who are apt to imitate easily may,
by instinct, cultivate good phonetic habits.
Hand-writing, it is considered, on all hands,
should be generally improved in the case
of pupils. Copy book exercises. may be
prescribed in Junior and Middle classes and
frequently corrected. Better they be based
on Text Correlation with drawing and
pattern making also may be helpful to
improve handwriting. Vocabulary may be
improved by making pupils levrn lists of
words with their Tamil meaning, if possible.
The present standard of spelling is generally
poor. Certain hours may be allotted to
dictation and games in word-building may
also be pressed into service.
Library, Reading Room and Association
Activities: Not many pupils are generally
found to evidence interest in Libray study,
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Pupils way be allowed to bave good attract-
tve story books to read. Library periods
are of little use unlessthe pupils are allowed
to borrow bLooks to read at their leisure and
finish at home.  Three or four simple ques-
tions may be sct in each book cither in
English or Vernacular, as it is finished, to
test the understanding of the pupils. There
1s a general concensus of opinion that school
library societies are not properly functioning
in High Schools. It depends on the intel-
ligent co-operation of teachers. (Questions
dealt with in Iinglish Selections may be
prescribed for debute and essays may be
read in the meetings. The pupils’ powers
of reciting poetry should be improved and
competitions in recitution may be arranged
for at Society 1eetings with a view to
improve the powers of elocution. There
scems to be no Reading Room worth
mentioning in most schools. Only a very
few schools have got mugazines of their
own. Miss Sykes prefers one individual or
class nagazine as more helpful to g formal
school magazine. Interested pupils having
an aptitude for writing and actistic work
may be asked to attend schools on holidays:
prepared with information on certain matters
and be helped to write urticles or to make
artistic contributions to the maguazine, The
effects cf the publication of the journal on
the genetal knowledge of the pupils are yet
not to be ¢learly uscertained. But they ure
considered very likely to be good.
Edecational Research: The formating of
study circlys among teachers is favourad us
w very good plan to promote research in
educational problems. The frequeat meet-
ing of the teachers in the city with a  view

to discuss matters relating to teaching and
to give demonstration classes may be of
great advantage.

At a meeting of the Teachers’ Guild
Iinglish Section held on 23-11-38 an investi-
gation committee with the Secretary as
Convener and with powers to co-opt, wus
formed to investigate into the following
matters in the light of the replies to the
questionmiire and in the light of suggestions
off>red hy scveral lecturvers and members in
pablic meetings held {rom time to time.
The investigation was intended to be made
nto-—

() The standard of examination ques-
tions set for pupils und answers written by
them in several schools, by holding a
scrutiny into a few Fnglish answer papers
of ditferent classes in a few select schools.

(h) The standard of exercises in English
composition prescribed for several classes
and knowledge displuyed by the pupils.

() Suitability of knglish text-books pre-
scribed for the different classes and the
adequacy of the portions done.

The first meeting  of the conumittee was
held on 4-12-38 and the final meeting on
12.3.39. A few c¢o>mposition note-books,
text-books and examination guestion papers
and unswer books were perused by the
committee as also the replies to the
questionmiire received from schools and also
the reports of the following lectures deliver-
cd under the auspices of this section,—
(1) The Teaching of English Vocabulary and
Spelling by the Play-way Method by Miss
F.R. Veale, Principal of National Girls’
High Schoul, Mylapore; (2) Realien for
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English Liesson by Mr. Kuruvilla Jacob,
M.A., 1.T., of the Meston Training College,
Royapettah ; (3) Teaching of English Prose
in correlation with Grammar, Oral Composi-
tion, Spelling and Pronunciation by
Mr. M. Sreemanbother, M.A.,L.T., of the
Teachers’ College, Saidapet; (4) The
Teaching of English Poetry by Miss Sykes,
Principal, Bentinck High School for Girls,
Vepery.

The investigation Committee is convinced
of the following defects now existing :—

(1) Pupils’ vocabulary, spelling and pro-
nunciation and handwriting are in great
need of improvement in High Schools.

(2) School Literary Society and Library
activities require more attention as effective
means of 1mproving pupils’ powers of
expression and understanding.

(3) Text-Books, as they arc in vogue in
most szhools, do not scemn to be quite satis-
factory in so far asthey do not contain
graded lcssons and good selections.

(4) More of reszarch work ought to be
donc by teachers by way of studying the

-various teaching methods adopted in other

countries aud discussing their  applicability

to our conditions,

From a scrutiny of the Examination
Question Papers and answers it is foand

(1) that certain questions are - too™ highly
worded and require longer answers than can

be expected of the standard ;

v

(2) that certain papers are too long for
the time allotted ;

(3) that Answer papers ought to be valu-
ed question by question, even in the case of
sub-divisions to one and the same question.

From a scrutiny of Composition Note-
books, it is found that the improvement
from one exercise to another exercise is
steady in several cases and on an average
about 150 words are used in an exercise
while in certain exercises as many as 48
mistakes are noticed to have been commit-
ted. A few exercises such as the expansion
of proverbs are a little too high for the
standard.

From a scrutiny of the text-books pre-
scribed in certain schools, itis found thatsg
few lessons are a little too high for the
standard. Several books are a little lacking
in the chief essentials of a good text-book,
namely the get-up and illustrations, variety
of subjects and their correlation, good
representative selections from modern
authors, progressive range of vocabulary,
grading of chapters, questions and exercises.

Being so far connected with the investi-
gations cirried on, I think, I may submit
the following proposals to the teachers
in connection with English.

(1) The prescription of textbooks in all
schools in the city may be governed by a
committee consisting of an experienced
representative from each school.

(2) Spelling and pronunciation and
vocabulaty can be improved by special
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‘periods being allotted therefor. Teachers
may be well-advised to keep themselves
prepared with the phonetic pronunciation
of a set of words and dictating them to boys
and encouraging them to spell them in
groups. 1f and where possible grawophone
records of good pronuaciation may be used.
In the lower classes during the Knglish
periods conversational powers of pupils
may be improved by teachers minimising

the use of vernacular.

3. Handwriting may be improved by
teachers insisting on the pupils writing set
passages from prescribed texts in prose and
poetry and giving periodical certificates of
honour to good specimens. In the lower
classes the script form of writing may be
insisted upon. Every boy from the lowest
to the S.8.1..C. Class may be compelled to
write transcription every day. This ensures
better hand-writing, more opportunities to
learn spelling, etc. If possible, boys may
beadvised to transcribe short letters, advert-
isements, short items of news, etc., from the
newspapers.

4. Recitation and elocution may be
impfoved l;y way of Literary Society meet-
ings, ordinarily once in u week, at which
reeituls by a select number of pupils each
time from class pieces, may be arranged
for. GCertain interesting passages in prose
and poetry may be dramatised in class
It is better that short
complete lessons or plays are taken up for

hours and outside.

such an exercise. Recitation of prose

passages may be paid as much attention as

If the

texts do not contain any good prose selec-

the Recitation of p etry pieces.

tions, the tcachers may choose some
speeches of great speakers, if they suit the
standard of the boys. Generally in classes
and outside, boys may be given ample scope
to read loud, for the memory of the earis

as important as the memory ot the eye.

5. Grammar and Cral

Composition
exercise may better be always correlated
with English prose, by the selection of
sentcnces to illustrate grammatical rules,

and oral composition forwms.

6. DReproduction of substance can be
taught during poetry lessons. Arts like
Drawing and Muisc, wherever the theme of
a poem can aimit, may be correlated with
pocetry. '

7. lImprovement of Composition and
Vocabulary can be effected by the pupils
being encouraged to take many easy intereste
ing story books for reading. They may
be asked to answer a few short questions on
the books read and they may be encouraged
to keep a record of the new words with
their meanings learned by them in the
course of such home studies.

8. Excursions may be arranged forin
schools from time to time with the co-opera-
tion of parents. Such trips may be had to
places of natural beauty or architectural
greatness so that the pupils may become
personally familiar with ths Realien for
our English lessons wherever possible, It

will be conducive to the improvement of

-
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pupils’ imagination and powers of expres-
sion if they areasked to write a few exercises
in composition bearing upon such excur-
sions either during or after such trips.

In this connection the idea of each class
a school having its own magazine may be
commended as being both practical and
highly useful. It is not necessary that it
should be printed. It may as well be in
manuscript or typewritten. Model letters,
materials of Essay writing, useful hints in
grammar, may be collected by the pupils
themselves. Very vsaluable material for
essays can be had from newspapers. The

newspaper cuttings may be pasted in this
class magazine.

9. As reguwds ‘ Basic English,” for want
of sufficient experience or data I am not for
2 whole-heartel adoption of tha same.
Nevertheless it is advisable that attempts
are made t2 study the possibilities of intro-
ducing Basic English in our schools.

10. In the end, it is suggested that
frequent meetings may be held of teachers
everywhere and that study circles are
formed in various schools and carry on
further investigation into all the matters
dealt with in this paper.

SCIENTIFIC TERMS AND INDIAN LANGUAGES
By Srt K. Sunparam Arvan, B.A,, B.L., Jamshedpur

THE Indian languages are coming into

their own for some time past. In all
branches of knowledge there is activity.
The many books and periodicals published
testify to it.

One of the most essentials of a nation is
the advancement in Science. True it is
that for hundreds of centuries through
thick and thin the arts and industries have

“been preserved to & very large extent by

the old traditional groups which are still
persisting.

But modern mechanical conditions have
thoroughly changed the whole situation-
The old craftsman cannot stand before the

modern machine turning out all kinds of.

things from a pin to a Motor Car or Loco-
motive,

Willy nilly the old iundustry and arts
have to adjust. Already many changes
have taken place consciously or otherwise.
There are plenty of opportanities for ‘the
man who wants to adopt the modern
technique,

But due to his torical conditions the
literature on the subject is in the European
languages. The ordinary craftsman cannot
be expected to be conversant with them,
There is a want that is keenly felt.

Attempts are being made to write books
on the many subjects in the many Indian
languages. There is the difficulty of finding
equivalents for the many terms,

In Europe the difficulty was tided over
by adopting words from Latin or Greek
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and practically ali the Turopean languages
have adopted the convention.

What is the course to be adopted in
India with its many languages and races?
The problem in India is very complex. Dut
itis hoped by all thipking men that it
would be possible to adopt one common
group of words for all Indian languages.
It will save any amount of trouble in time,
money, energy and brain. It can be safely
and unequivocally asserted that Sanskrit
has been the inspiring source of the many
Indian languages.

In a very reccnt announcement from the
. papers it is learnt that a Committee has
been appointed in Madras to frame words
for technical subjects in the South Indian
languages representing the best minds of
the country.

It is earnestly hoped that Sanskrit
will get its place as the key for all Indian
thought and will not be neglected.

It is the task of the Universities and the
educational authorities to pay serious
attention and see that in deliberations
Sanskrit will be given its leading place in
this most important subject of coining
words for scientific education.

THE CALL OF THE FLUTE
By Mnr. R. B. Pineray, BA,

Baengalore

The rippling notes out of the magic reed

Search the wearied ears ncar and far on
earth,

In the channel of the sweet strains they heed,

The fountain expanse of the Divine mirth.

The men anon their sweating labour leave,

Their home task, the ladies quick set aside,

The cowherds too their eager watch relieve,

By tipsy toe the gopis swiftly glide,

While their children dear lulled in slumber's
fold.

The cows with their ears erect run on,

Tiny bells tinkling in- their dewlap folds,

The half-cud grass in their hard jaws struck
on,

Regardless of their young ones near by,

The Voice of the Flute cheerfully draws by.

As the blue bring at the live moon upshoot’

As the miser at the yellow coffers,

Jovial hearts heel to the call cof the lute,

To the nearness of the childlike charmer.

The flute its message pours in rhythm and
tune,

From the round adits the divine voice flare,

The hearts are churned, like chakor at the
moon,

Eager expressive eyes silently stare,

As the tears trickle down the fixed eyes,

While the fingers in firm clasp closely lie,

The kine, as if in prayers solemn, arise,

Await all, endlessly await alike,

While wrapt in grace and cuddle of the Liord

They’re free from the knots of earthly cord.

—————— e

RADHAMADHAO-VILAS-CHAMPOO
(A HISTORICAL CRITICISM!

By MR. G. D. TanMaskanr, M. A,, Jubbulpore

INTRODUCTION.

HE poetic work, Radhamadhan-Vilas-
Champoo, was published by the late Sjt.

V. K. Rajwade in the year 1922. The author
of the poem is Jayaram. This poet seems to
have passed & good portion of his life in
Karnatic. There is another poem, named,
Parnsl-parvat-grahanakhyan, by the same
poet. This was published by the late S. M.
Divekar in the year 1923. A mwanuseript of
the latter exists in the Saraswati-mahal
library of Tanjore. It is natural to expect
that a copy of the former also should be
available in this well-known library.
Probably, a good search may lead to its
discovery there or elsewherein the Mysore
or Karnatic territory. 8yt. Rajwade has exa-
mined the Radh:mmdhan-Vilas-(‘,hampoo in
detail and has added many other facts to
his introduction. His conclus'on are not
always quite conclusive or unassailable,
Here is therefore made an attempt to
examine the book.from the historical view-
point. Incidentaly, the opinions of Sjt.

. Rajwade will also be exposed.

{. PERSONAL REFERENCES IN THE POEM,

We should be naturally curioud to know
an account of the life of the poet. The
personal references by the poet are very
meagre. Neither does the Parnal-parvat-
grahanabhyan help us in this matter. In
the sixth ullas (chapter), there occurs this
statement :
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Mz fgeangaras:  oggaama 9gaa
TN FRgRmaNEETEgaga:

“ There is a poet, Jayaram by name, born
of the Gotra of Jamadagnivatsa, with Pinde
as the surname, well-versed in the art of
composition of poems in twelve languages.”
In this very chapter, there occurs this
statement. '

wdrgfaEAtgiitEa I 9 .
“Who was born of Gangambika from

father Gambhirambhunidhi.” Towards the
end of this very chapter there is a sentence.

vAR fyar A mRarR AR araaar
ARG fama dfwy gafen sfg.,
aifahy: FRaead A agwts

“His father, Gambhir-rai, who enjoyed the
commandership (kiledarship) of seven forts
from Markandaya to Ahiwant; m:ght have

"

probably seen by my lord (shahji).

It is clear that Jayaram's father’s name
was Gambhir-rai, his mother’s name was
Gangawa, and that Jayaram was a Maha-
rashtriyan by  birth- Gambhirrai (or
(tambhir-rao, as the name ought to be)
enjoyed a good position in his young age,
but was probably reduced to poverty on
account of some reason or other. The p=o;
Jayaram had to please shahji in order to
obtain from him money for carrying his
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parents to Benares. Towards the end of
the poem occur these lines :—
TR B Famn | augnngng 265 )
ATITGA AR feqwaar fge: 0

ANEH [§7) Trodong fremd o

FrRETRaRE et iram mian wad |

Atk aF qepany a2 /AT 0

faetsgat w7y aar |
FATAFINTT F1fe R w0

AATIF WA FAARDTAT |

A UG YA TG i
TeZA™ AT FIRT FfeaHm GOFT a4 a9 -
g st e

FhRrFs greqgafafe = ag3
TR MR Farrerematay |

TZAL A AARAY FFTE I o

Tafed TRAGR 1 Ala: TR few o
fiftad Rafidygr | wong wAgRigee o

“Oh, you the Chintamani (the satisfier of
all the desires) of the learned among the
poet, (please) pay attention for a moment
only. There is a huge mountain, Markan-
deya by name, in front of Chandiparvat,
what has been obtained by Jayaram who
was born there? We have been given (to
our satisfaction) a drink of the poems
composed in twelve languages. Pleasc
listen to what has been said by himself in
sanskrit” Please see,.........has been raised
by me. What poet is there to describe
your achievements? I have however
composed (poems) in your praise, Oh ! king,
let him be listened to by you kind-hearted.

Do the needful so that my parents be able
to visit Gaya, Prayag and kashi. Oh you
king shahji, born of Kushik Cotra, always
surrounded by your good wives. sons and
various people, you the Purandar (Indra) of
earth, listen to (my) request. Please
arrange for the visit of my very aged parents
to the city of kashi.’ What did king shahji
say (after having been) requested by the
learned among the poets about the desire of
his parents? 1le said, “take this money as
desired by you and go to kashi.”

It is thus clear that though Gambhir-rai
held the command of seven forts (probable
in his young age), he was but poor whey
come to old age and his son, Jayaram, had
to compose enlogies in order to earn money
for a pilgrimage and maintenance. Let it
be noted that Parnalparvat-Grahanakhyan
is full of the enmlogies of Ekoji, though it
describes the achievements of shivaji. A
well-to do poet wruld not have sung such
high exaggerations in honour of » king. In
the above-quoted poems, there are to be
noted some statements of personsother than
the poet. This leads us to think that the
poem in its present form was edited by
some one else than the poet. This point we
shall elaborate hereafter.

After Jayaram came to shihji's court, he
was introduced to him by shiorai Goswami
with thess words :

“gmE WA AL WP EOR aw
amERgRT TMEEG R ek )
“Oh Maharaj, one great poet, Jayaram

by name, skilled\in composing poems in
twelve languages, waits here to see your

N\

lordship.” The necessary permission having
been given, the poet entered the 001.11‘t,
wished the welfare (of shahji) and baving
taken the appointed seat, presented twc'alve
coconuts to him. At this the king enquired
of the reason of presenting twelve (coconut)
fruits. The poet said.”

TR EFATFANTERTTAEFR GT
Tiemafegeam argeTad Qo AR Y
frafs smafam TRghifa

(These twelve fruits have been presenfed
with a view) to tell that I can compose with
ease verses in twelve languages, namely,
Sanskrit, Praksit. Gopachaliya, Gurjar,
Vakhtar, Dhundhar, Panjab, Hindust&g.
Baggul., Yavani, Dakshinatya (Deccani)
Yavani and Karotak (kwnadi).” Then the
king asked if he s:ould read out any po?m
composed by him, that may be redy with
him. At this he got his poem, Radha
Madhao-Vilas-Champoo, * sung with proper
melodv. he kinz was highly pleased at
having.:{ heard the poem. He then said that
the ~kill of a poet is truly tested in the com.
position of samasyas. With tl?is view he
gave him aline (¥awe F9w&) for com-

position. This having been done by

Jaysram, others (Malhar Bhat Pt').rohit,
. Naropant Dikshit, post Narhari, VlShfloo
Jyohshi, Raghunath Bhat Chaoorkar, Vish-
wanath Bhat Dhokekar, Nilkanth Bhat
Puranik, Prahlad Saraswati, Viseshwar
Shastri

Pallak-
=~ Pandit,

Bhat Chatur, Akkaya
cherikar, Tukdeo Pathak,~

Anant Pandit Sheshe

in sanskrit
readity com-
en, poets of

>l

posed verses accordingl
the Indian languages g

Y ) "’,//
different Indian languages an ebstood:

the test with success. Thereafter, the king
asked Raghunathpant Hanmante (son of
Naropant Dikshit) to make the necessary
arrangements fora comfortable lodging of
the poet. In the evening, shahji made the
necessary enquiries about the parentage,
native place, etc., of the poet. It was in
answer t) this enquiry that the information
contained in the line—Uaey far etc.—
quoted above, was given to Shahji
Unfortun tely, this introduction of the poet
to Shahji and his courtiers does not contain
any reference to the place and time, where
and when it occurred. This has to be in-
ferred by us on the basis of internal
evidence.

The next chapter also contains an account
of Shahji’s court, but the only important
information that we get from this is that
the hall of the court was called Navagaji
(nine-yard ball) and that the priest of
Shahji was Prabhakar Bhat.
helped a descendant of the celebrated com.

Jayaram

mentator, Mallinath, by having composed a
stanza so that he might win over the favour
of Prabhakar Bhat with a view to get
himself introduced to Shahji throagh him.

1t is clear from many references that the
poet resided at the court of Shahji and, then,

T By . ..
-sa,l_fﬂ?}ﬁ{ at the court of Ekoji for a good member of

* It may be noted herg/AatAhe first ve chaptessgl\\ years. Shahji is mentioned to have said

the book make the rea J hamadhao Viias Chams,
B

a beo o
L BE

Poo ™ composed by jappescy.

'/

D

~ L

to the poets.”
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“ FRY HGWI AGE B 9§ T freeEEn
|ay way @29 Sr7 1

“ Oh poet, ride this horse, put on this sword
and be in my compuny (while I am) on an
expedition of conquest.” Once shahji visited
Gavyuti (probably Gutti) ahunting. Here
was noticed a grass giviog out light like the
fire fly. This also was made an object of
description by the poet. Then they returned
to the camp, where they celebrated the
Raksha-bandhan festival. Then Shahji took
the Purandar fort of Karnatik and, there-
after, kanakgiri. While the poet thus gave
pleasure Lo Shahji by his poctic compositions,
Gangadharpant, the secretary to Prince
Ekoji, heard of his fame and wanted to see
him. On the occasion of this visit, the
poet composed a verse on Gangadharpant
who so much liked it that he got it inscribed
in his personal seal. Therc is no direct
reference to the death of Sambhaji, eldest
son of Shahji. But the ninth chapter
begins with reference to Ekoji having be-
come the heir-apparent. We Itave there-
fore to infer that Sambhaji’s death occurred
while the poet was at Shahji’s court. Ekoji
gave an clephant to the poet on the occasion
of a lunar cclipse. Lkoji also asked the
poet to recite to him the lLiadhamadhao-
vilas-Champoo. ‘Lhe poet then generally
lived at the court of Kkoji. By now, the
death of Shahji had occurred, for there is
towards the end of the ninth chapter this
statement—

aa: SRy 9N WS § g goR
frgrafraas gaTAT A7 JAFHT TTHRT 9
qETIeE At IFE &7 |

“The people came to know that Sawal
Maharaj, the excellent prince excelling his
{ather, as Jayant on this earth or as Janak,
the protector of the country of the people.”
He has also been addressed as @ T
Therefore, it would not be wrong to infer
that Jayaram lived at Fkoji's court after
the death of Shahji. 1t is likely that he
might have been absent from Shahji’s court
for some time when he took his parents to
Prayag, Kashi, Gaya ete. This refcrence we
have already cited above,  Jayarumn accom-
panied Kkoji when the latter visited the
sacred mountuain, Shrishal. It is described
that Jkoji had fixed a grant of one hundred
thousand of Varahas for the livelihood of
the poet. DMr. Hajwade mentions one
thousand Varahas, probably by mistake.
We have however to statc that the mention
of one-hundred thousand varahas is a
mistake committed by the cditor, sheshsuri,
son of Rangaroya (Rangs Aiyar). Jayuaraw,
as is clzar  Parnal-parvat-grahanakhyan,
never lived in opulence and was ulways a
needy man. He alternately visited Shivaji
and lkoji, He seems to have been to
Shivaji’s court before the latter visited Agra.
Then he probably came down to Ekoji.
After Shivaji's safe veturn from Agra,
Jayaram again went to Shivaji. Having
lived for some time at his court, he came to
Ykoji again. Then he is again found at
Shivaji’s comt just before the coronation.
His name™ occurs amongst those who
signed the adoption dead of Balam Bhat
who was adopted as his son by Prabhakar
Bhat, the priest of Shahji. Prabhaka.
Bhat seems to have died just before

* See Shivaji—Ni bandhavali, P, 68. part I,
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Shivaji’s coronation, buf the deed was go
prepared after this ceremony by his wife.
Itis difticult to surmise when and where
poet Jayaram died.

Jayaram must have lived a long life.
From the Parnal Parvat-Grahavakhyan,
it is clear that the poet must have composed
many other poems besides the two refered
to here. Copies of these must be available
some where, morc probably at Bangalore
or Tanjore. The poct must have lived in
Northern India, most probably at Benares,
for a fairly long time. It is ¢lear from
his poems incorporated in the Radhama-
dhao-Vilas-Champoo that be knew Hindi
and 1ts peculiar metres well. IHow he
came to know other languages we can not
say. Probably, travel and short or lone
residence in the diffevent parts of Indi;
might have been responsible for his know-
ledge of many languages. * Some of them
could be learnt in the provinces adjoining
Maharashtra. Pessian  he could have
learnt in Maharashtra itself. The langu-
ages of Northern lndia are very akin-to
Hindi. Some of the languages known to
Jayaram are merely dialects of Hingi,
This however shows the intelligence and
deligence of Jayaram. That hewas a poet of

_a high order is clear from Radhamadhao-

Vilas-Champoo. Though Maharashtriyan
by birth, his poems seem to have got
encour-agement in Karnatic.

2-  The Natwre of the Poem.—1n order
to adjudge the historical value of the poem,
1t is rather necessary to examine the nature
of the book. The book firstly cousists of
two parts. The flrst five chapters in sans-

krit make the real Radha-Madhao-Vilas-
Champoo. This part describes the vilasas
(sportings) of Radha and Krishna, which
are the objects of description in many a
poem 1n the different languages of India.
So, it is this part only which justifies its
name. The sixth chapter has been named
TIARIAGARGTT  (visit to the king and
the completion of Samasyas). In fact,
1t consists of two subdivisions, one
giving an  account of the poet’s visit
to the king (which we have reproduced
in  short) and the other mentioning
tl.le completion of the sanskrit Samasyas
given to the poet for this purpose by the
sixteen persons already named by us above:
The seventh chapter describes Shahji's
court in short and has been aptly named
TAAAEAT  (a description of the court of the
king). The eighth chapter has been named
TWAfdENa  and  describes some  victories
of Shahji and incidentally gives the verses
compos:d by the poet on different occasions
in company with the king. The ninth
chapter has been named ZFUSIENY and
describes some of the actions done by Ekoji
and gives some verses composed by the
poet in his company. FaUsamify literally
means  attainment of  heir-apparent.
ship to. the throne. This pame and
some of the last sentences of Ch. VIII
(already «uoted by wus) lead us to one in-
ference definitely, namely, that Shambhaji,
the eldest son of Shahji, was dead by this
time, Itis well known that Sambhaji was
killed by a gun-shot in the course of the
siege of Kanakgiri. Sjt. V. K. Rajwade
mentions 1655 A. D. as the date of this
event. Dr. Balkrishna states that there is
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no contemporary evidence to support this
date. This much is clear from many
records that this event occured either in
1655 A.D. or 1656 A.D. The last sentences
of Ch. VIII, quoted by us ahove. can lead
to the inference that, when the chapters
VI-XI were brought together in a connected
form, Shahji was dead. To this lact we
shall revert later or. The tenth chapter is
called TwAfEd and  describes the
visit of Ekoji to Shrishal where the
poet had also accompanied him. Inci-
dentally, therefore, the chapter contains
some verses composed by the poet on
different occasions in this journey. The
eleventh chapter contaios the poems com-
posed by the poet in the Indian languages.
1t is supposed to contain the completion
of Samayas set to the poet from tim®
to time - by the different poetsand learned
men of the court. Samasyas as such there
are only two aund they arc given in the
very begining of the chapter. Some of the
the verses were composed by the poet on
different occasions, sometimes by way of
competition. Some verses mevely restate
the poetic ideas of other poets. Some other
verses are merely descriptive of the occa-
sions and contain nothing poetic in them.
Itis rather noteworthy that, in Chapters
VI-X, containing everythiog in Sanskrit,
the occasions are described in prose. The
verses descriptive of the occasions have
been generally not numbered, while poetic
verses have been all numbered. There are
however some poems of the former type,
that have been numbered, Who did this
numbering, whether the poet, or the com-
mentator or Sjt. V. K. Rajwade, it is diffi-

cult to say. There are a few verses in
Sanskrit also in the eleventh hapter.

That the verses of this chapter weve
composed {rom time to time during his
stay at this court of shahjiis clear f{rom
many references in the chapters VI.X. In
the sixth chapter, occurs this sentence—

adt  AETRARET GHE R
quut @era dg fsfagrgeiify oo sqaREw
fasafa |

Then, the poets of the verraculars, on
account of competitive spirit, gave siumasyas
(in the vernaculars), but as it is not proper
to place thom amidst tho sanskrit

portions, they have been placed later-
In Chapter VIII, occurs this sentence —

agggiadd  srTrafe fifxafafa dEsd

afsfaa

[The description of that (battle) horn
being in the Gopachaliya (Vraja bhasha)
has not mentioped in the sanskrit (portion)].

Again in ch. X, it is mentioned.—
aify qemaiy aepadddietag agwhafa sHo
BLDICE] feeaa |

1t is thus clear that the verses contained in
chapters VI-XI (Sanskrit and vernacular)
were not composed in the order in which
they occur in the book ; in other words,
both Sanskrit and Vernacular verses were
composed by the poet from time to time
though they have been separated for the
book purpose.

We have already mentioned that in the
beginning there is a Sanskrit introduction.
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It covers but one page. In the second
verse of this introduction, Sheshsurl, son of
Rangarya  (Ranga Aiyer?) has been
mentioned as the commentator. WWhat
portion is the commentatary it is diffi-
“cult to say. ‘lhe sanskrit portion (both
in the Radha.madhao-vilas chamboo

proper and the  Samasya  portion,
Chapters VI-X) contains prose from place to
place. The verses in this portion number
278, and which have been numbered couse-
cutively. It is possible to take the prose
portion of the Radha-madhao-vilas chapmoo
proper (Chapters 1.V) asthe commentary
by Sheshsuri. Bat, then, the words
TR AT [GeEesi Squag

(this champoo composition or collection
Radhao-Madhao-Vilas by name, consisting
of prose and poetry) have to be explained,
for they occur in the body of the first
Chapter. These also can be taken as the
explanatory or introductory words of the
commentator. Then, the question arises:
who wrote out the prose portion of chaptars
VI-X. In this relation some more questions
have to be answered: (1) who made the
collection of the Verses (Sanskrit and Ver-

nacular) of chapters VI-XT along with the

Radhao-madhao-vilas.champoo proper ? (2)
who wrote the verses descriptive of the
occasions (given in  Chapter XI) when
Vernacular verses were composad ? (8) who
provided the account of the different ocea-
sions when verses were composed by the
poet? All these questions can be solved
only by the supposition that the poet having

been encouraged by the [elicitations he
received for his poctic genias brought all
his verses in a connected collection, giving
an account of how he was introduced to
Shahji and, then, to Ekooji, on what occa-
sions be composed the different verses,
giving this account in Sanskrit prose in
connection with Sanskrit verses and in the
vernacwlar  poetry in connection with
vernacular verses. For, he only could
know when what verses were composed ;
moreover, Sheshsuri, 1nost probably a
native of Karnatic can not be supposed to
have known Hindi, Marahi aad other verna-
culars of the time of this country. The
Hindi is rather chaste and shows mastery
and fluency. Oanly one having lived in the
Northern India for an appreciable number
of years could and can be expected to know
Hindi aud its metres s> well. It has to be
further inferred thit after this collection
was made, gheshasuri either offered or was
asked by the the poet to write a commen-
tary on the Radhao-madhan-vilas-champoo
proper. In this way, the whole book in
ispres:nt form zame te be prepared. That
the poem expecially the Radhao-madhao-
vilas-champoo proper, was well liked by
the people is clewr from the many references
in the book. In the sixth chapter, it is
mentioned that Shahji enquirei of the poet
if he had ready made any poem for recital

WIg  WFeERaQRaTsas  arty ARl agy
walg oivagy ¥% By weg oo,
At this the poem was sung to the tune of
many inusical instruments with the proper



448 THE EDUCATIONAT, REVITW

melodious tone. The reciters were Twyimal
and Venkat by name. Then it is mention-
ed in Chapter N that the learned requested
Jayaram to sing the poem (Radhao-madhao-
vilas champoo proper) to them exactly in
the way it was heard by his Royal Highness
from his lipes

ST WIRAnT A T AFReAEA
sitgarma geded A A wef walgRi.
That it was sung to Ekoji is further con-

firmed by a direct reference in Chapter IX.
It issaid there

¢ FRTEINERGIEIOR .
R R RETaE 4  AE g A
ATARY  aCEmRasiEAfas  agaRiRg AR
PECERIBIR G iGH

That it was sung o the learned men, as
was their request, is clear from a statement

in the beginning of Chapter X
AT @ F AW ARG ARSI
depquearTEEeE e A TR,

In the latter half of this very chapter, it is
mentioned that WKoyaji, half-brother of
Ekoji, requested the poets to train his
daughter in singing the poem, and to give
him the pleasure of the singing of the poem
by Trimal and Venkat exactly as it was
heard by Sawai-maharaj (Ekoji). It is

thus clear bevond doubt that the poet's
composition,  Radha-madhao-vilas proper,

had hecome very popular in Karnatak.

We have shown above that the different
verses contained in Chapters VI-XI, were
composed from time to time and were then
brought together in a collection by the poet
afterwards. The poet seems to have
acknowledged this in two verses in the
Parnal-Parvat-Girahanakhyan. In Chapter I,

it 1s said—

ad: FTHaE W wElE 3

st Rftae afedgd: @9 492 1R 0
A4 H%’HUEH%: aa; fhe Taga: |
AR AT TETEIE 0 R

% Then, after some years whilc composing
poetry (from time to time). 1 prepared
apoem, in which all (this) was collected.
That was heard at length by the people
interested in  poetic pathos, also by your
majesty and other leading mens of the royal
family.” From the nature of the reference
onc can infer that the poet hcre is refering
to the whole Radhao-madhao-vilas champoo,
though, from the backword and forward
contexts of the above, it is poscible to infer
that the poet is intercsting to some collec-
tion of poems describing the life of Shivaji-

THE ACTIVITY METHOD IN EDUCATION"

By Sr1 J. T. Rasanavacay, Frode

ANY in India to-day are sceking to
understand and use what is called
‘The Activity Principle or Method’ in the
field of Education, as they now take a keen
interest in the ‘New Education.” All over
India there is a determination on the part
of educationists to work for a more natural,
suitable, and useful kind of education.
Many educationists, both in the West acd
in the East, have come to the definite con-
clusion, that in this new type of education
lies the solution of the complex problems of
education. But the ‘new ways of education’
cannot be quickly grasped and applied.
Superficial imitation is a failure. At the
basis of the method is a new philosophy of
edncation. To successfully use this pro-
gressive educational principle requires, on
the part of the teacher, a clear break with
the ways and the thougnt-habits of the old
concept of education. The educator must
experience nothing short of a complete
conversion ‘a change of heart’ and a
thorough new-attitude towards the child,
the school, the curriculum, the time-table,
the technique and methods of teaching.
Hence, the time has come when Indian

educators should :it together, plan together,

and make such changes in the existing
system of education in accordance with the
educational, economic, political and social
needs and conditions of our mother-land.

PAST EDUCATIONAL EXPERIMENTS

All over the world, thinkers have been
trying to find new methods of education to

snit the necds of the particular society,
times and ideals according to their concepts
of life. Different nations produced ditferent
types of individuals by varying thesystems
of education in accordance with their vary-
ing ideals of life. When speaking of the
ideals cf education, we cannot but think of
the Greek ideal of culture, the Roman ideal
of efficiency, the Hebrew ideal of goodness,
the Medieval idcal of tiaining, the modern
ideal of service, the polytechnical ideal of
Russia and tbe Idealogy of the Unique and
Original Scheme of Education known as the
Wardha Scheme adumbrated by Mahatma,
Gandhi of ocur mother-land. Nor can the
‘Methods’ followed to attain their ‘Ideals’ be
sta*ed apart from the concept of Scerates,
the diabetic of Plato, the observation of
Aristotle, the parable of J esus, the induction
ol Bacon, the sens:-perception « f Commenius,
the child-study of Roussean, the sympathy
of Pestalozzi, together with the great many
other methods, ancient and nodern.

No educational system that attempts to
draw but the best from the whole-child
men is  perfect. The world is always
changing and to-day it is changing pheno-
menally as never before in the history of
the world. We need a ‘method’ of educa-
tion to suit the revolutionary changing
¢ nditions, civilisation and culture of
the nations. It is imperative, therefore,
that we in India also should evolve
a system of education, whbich could show
the right way for an allround national
reconstructios, in view of the chang.

% Paper read at the 31st provincial Educational Conference, 1940 at Ambasamudram.
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ing condi:ions, needs and ideals of an
Indian India, throbbing with a spirit of an
Indian renaissince, such an education alone
could help the Indian citizens of to-morrow
to live o happy, successful and above all
socially abundant living in the changing
India of to-day and to-morrow. Then the
rising generation with a higher level of
mentality, of morality and of health will be
able to meet the demands of changing
society. In this way alone the future
citizens of our mother-land could lay o sure
foundation for the new world of the coming
generations, in which India is destined to
play a very important part in world affuirs,

Therefore, the aim and end of life and edu-
cation should be to assist the even learning
children to gain rich and wholesome expe-
riences in the physical. mental, moral,
and moral reconstruction in their daily
living, in the manifcld life.situations, by
helping them to think the most act of the
noblest and fe2] the best, whether in the
home or in the playground, or in the school
or in any kind of physical and social environ-
met and thereby educating them to love,
serve and respect the personality of their
fellow-beings. The development of such a
personality on the whole-child-man is the
educational climax. How best to help the
ever growing child to get an integral all-
sided head-hand-heart education, that is, the
welfare of the whole-child ever growing in
the wholesome social relations with all
others, is the educational puzzle ? The New
Education promises to show the right way
to solve this puzzle correctlv and to achieve
the educational climax.

WORLD'S TRADITIONAL SYSTEMS OF
EDUCATION

Now the question is, what sort of educa.
tion could produce citizens with such desira-
ble characteristics ? Has the present day
oducation of the world done anything sub-
stantial to achieve this aim and end of life?
Thoughtful educationists are agreed that the
world’s existing educational system, by its
very nature, cannot produce desirable
results. An old Swedish writer has well
expressed the general idea underlying the
traditional system of Education thus: “The
teacher gathers the fruit from the tree of
knowledge, chews it and the great st virtue
in the pupilisto swallow easily and readily.”
What about the Indian system of Fduca-
tion? “The present mode of education is
radically wrong from the bottom to the
top,” says Mahatma Gandhi. The Zakir
Hussain Committee has condemned the
existing educational system in very strong
terms. Acharya Kripalani remarks, *That
the present-day system of education in
India is thoroughly bad, is admitted by all.
Its defects are legion. It viclates all the
known principles of good and scientific
education. It runs counter to the laws of
pedagogy, psychology and public hygiene.”

THE NEED FOR A SOUND EDUCATIONAL
SYSTEM

It is therefore evident that India needs &
system of education radically different from
the existing type of psychologically unsound
and pedagogically unscientific system of
mere compulsory accumulation of know-
ledge through coersion of all kinds. The
new education should suit the genius of the
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Indian pesples. It should be relatad to the
realities of Indian life and culture. It
should prepare the childven for life, by
helping them to purticipate in real, pulsat-
iog life, in and through activities of child
intercst. It should place the child in the
midst of school life and help it to grow as
desirable socialised individual. To success:
fully achieve this cnd, there should be a
fair balance between learning aud practical
training, which should enable the individual
child to intclligently participate and actively
help and enrich the economic, social, cultu-
ral and political problems of the country.
The new education should help the children
to live jointly, co-operatively and pcacefully
and to help them to make their own lives
as well as those of others happy, contented
and joyful.
THE ACTIVITY PROGRAMME IN
EDUCATION

A mere change in the existing curricula
of studies, the medium of instruction, an
addition of a mere village craft to the
curreut syllabus or any other alterations in
the existing framework of the old traditional
scheme of education, will not achieve the
desired result. What is essential is a
radically different system with an Activity

Curriculum, an activity method with its new

technique of teaching. A wrong curriculum
results in wrong education and a Wrong
education produces inefficient, incompetent
and unintelligent citizens, who cannot think
for themselves and such men are a burden
‘on society and the society is sick of them.
It is clear, therefore, that what is wanted
is a really New Programme in the field of
education. This new programme should be

based on the needs arising out of the daily
life of the children. The new curricalum
should help them to participate in real life-
situations, which alone could havea real
meaniog for them and would arouse their
spontaneous interest. Such a life-curriculum
1'isin§ out of their physical and social environ-
ment alone could give full scope for a free
play of the children’s instincts, like the
instinct for construction, instinct for action,
the instinct for play and work. o do this
successfully, the place of learning should
include all phase of schoo’, home and com-
munity life that may b2 utilized for educa-
tional purposes. It means that the ‘subject
matter of studies’ should be of an ‘intrinsic’
value to the child. 'This means, that there
should be a full activity programme in
education, with an activity curriculum and
an activity method to help children to learn
by doing or by experience, for education
consists in learning todo, by doing, in order
to help them to gain rich experiences in life.
Such a dynamic curriculum alone could
educate our children in the real sense.

THE ACTIVITY METHOD IN EDUCATION

The above type of Activity Curriculum
demands a change in the ‘method’ or edu-
cation. The ‘methods’ of the traditional
listening school wiil not work in an activity
school, where ‘learning by doing’ is the
order of the day. To the traditional school
teacher, the word ‘method’ conveys only
one meaning. His idea of ‘method’ is, that
it is ‘device’ used by the teacher in the
school, to make the child learn ‘a specific
fact, information or knowledge, easily,
effectively and permanently. This is only a
narrow interpretation of ‘method-’
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‘Mcthod’ in education, according to the
principles and technique or cducating the
full personality of the growing child,
through the medium of an Activity Crricu-
luin, has a wider connotation. 1f wethink of
the ‘method’ of the new education as merely
another ‘device’ for ‘imiparting’” the “‘new
traditional school ‘subject-matter-of-learning
of or u new wuy of amusing or attracting
childven,  We are far from understanding
what is involved in the use of the new
‘Activity Methoa’ in education,

The view-point of progressive education
15 to help the child to develope into a
complete all-round individual, so as to en-
able him to be a responsible and dependable
meinber of socicty. 1This being our problens,
our next qestion is, “Whut kind of “method’
would help the tccaher to achieve such u
noble aim?” The traditional method, which
mainly atterupts to cultivate the merc
intellect of the child, at the expensc of the
hand and heart, cannot achieve the real all-
round hand-head-heart education of the
child.

THE ACTIVITY METHOD--PSYCHOLOGIGAL-
LY SOUND

Progressive educationists have come to
the definite conclusion that the *Activity
Method’ which is in hatmony with the
nature of childven and theiy instinctive
tendencies should be used at school,  They
hold that wn inner attitude of the jearning
child is very carcfully handled by the
educator while the process of learning tukes
place, s0 us to get the best educational and
ethical results. They consider it essentinl
that the teachers should give their pupils

full and unhampered opportunities in order
to help them to get an ‘all round’ education
through activities of ‘all’ types and stimu-
late play, construction, iinagination, creative.
ness and prodnction. This means that the
children should be hciped to lcarn all
desirable learnings through the medium of
whole-hearted, purposeful and producti m
activities of all kinds,

As a matter of Tuct, this Activity method,
this new and yet the oldest and the most
natural method, which is universally adopt-
ed by all humanity  for all living, learning
and progress, 15 1 method which is psycho-
logically sound. In this Method, practice
and theory go hand-in-hund,  This method
of clducation through creative activities
observes the recognized principles of educa-
cation.  This method helps the children to
learn by trinland error, as awll human beings
learn outside the school, 1t is but fitting
that such u pedagogically sound and practi-
cul method should be utilized in education
to help the children to get wn all-round
education.

EDUCATION OIF THE HEAD THROUGH
THE ACTIVITS METHOD

Educution is as the whole of lifeiself.

A child lexrns many things by actual life |

experiences before and after its school life.
The child, by its continual personal effort,
while being pluced in different kinds of
life-situation, slowly re-onstructs its daily
physical, mental and morul experiences.
This is exactly education. lerein educa-
tionis life. The ‘Kducation’ attempts to
placé the child in concrete life-situations at
school to enable it to get desirable experien-
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ces under the guidance of a wise and
sympathetc teacher. Therefore ‘our talk
as educators is to begin with life, to nurse
it, to help it grow, to help it enrich itself
always so that more life may result in the
person himself and in all whom he touches.
There is no richness but life itself,’

When children are engaged in various
kinds of activities, they are confronted
with’ many concrete and actual life-prob-
lems. They try to solve their little
problems in many ways. They find each
life-preblem, to be successiuly solved, needs
the acquisition of a number of facts of know-
ledge or information which may be called
‘subject-matter’ according to the traditional
school phraseology. Lach problem needs
for its solution the help of a group of
subjects intimately related to the chosen
activity. Herein comes the necessity for
the children to learn wany different and
sundry lacts of koowledge from the
different fformal-subjects’ in a psycholo-
gical order.  According to the busic
principles of this novel aclivity method of
learning ‘subjects’ are not learnt in a
logical mecthod like the procelure of
learning of the traditional school.

THE TECHNIQUE OF CO-ORDINATED

TEACHING ‘

The teacher of the Activity Method
groups various bits of knowledge or ‘subject
matter’ needed for the different stages of
the growth and the successful progress of
the chosen activity. This psychological
groupings of sundry bits of knowledge is
essential to help the development of the
Activity is hampered. As the children are
interested in the succesful carrying out of

their activity, they take great pleasure in
learning even difficult ‘subject-matter’ of
learning” with a willing mfnd. Thus the
learning acquired through personal experin-
ces is easy, effective and permanent, as they
learn all the needed knowledge by their
own personal effort and experience. The
learning of subject-matter in this psycholo-
gical order and thelearning of such group-

~ed subject-matter from various subjects

necessarily and integrally connected with
the particular activity seems to be quite
novel. When viewed from the traditional
method of learning various subjects is u
water-tight compartmental way during set
homes of the rigid school timec-table.

This synthetic way of learning is edu-
cationally scientific as here a natural inter-
pretation of the various divergent facts of
koowledge or subject-matter of learning
takes place. At every new stage of the
growth of the activity, the information
gained by the pupils is increased and co-
ordinated. The knowledge thus learnt is
integrated with the personal experience
of the learner (here I wish to point out
that ‘co-ordination’ is a better word than
correlation; to be used here). The
knowledge learnt thus is not a knowledge
worked out by the experience of others.
In learning through the activity method
each step is consciously and deliberately
taken by the child for an end in view. In
this p-ycholcgical and synthetic way of
learning the subject matter, the child is
directed to discover for himself not only
facts, but laws, investigation and thinking.
What he thus gains becomes a part of
himself. He automatically acquires the
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habit of scientific thinking. Thus, the
knowledge of such fact acquired by personal
effort for an énd in view, in a natural
setting, in a psychological order, becoincs
a part of his personality. This is how all
human beiogs learn outside the school and
gain experiences when they a'e placed in
concrete life-situations. Such ‘an education
for life” through this activity method can
be said to be really educative.

EDUCATION OF THE HAND AND HEART

So far we have been considering only
about the education of the head through
the study of the formal subject-matter of
learning. Now we have to consider about
the training to be given in the other two
aspects of the child’s personality, namely
the education of the hand and hcart. The
activity method which helps the children to
be engaged in real life-problems and crea-
tive activity carried on in group co-operation
in its social setting gives the greatest scope
for the education of thesc aspects of the
personality of the child.

Education concerns itself with the
training and development of the whole
child. Real education must help the child
to reconstruct his daily experiences and
help him to learn certain desirable quali-
ties of heart. In other words, the child
should be trained in certain desirable
skills, attitudes and habits, and above all
right ideals, which greatly influence his
conduct and character. Again, the child
should be trained to be a useful member of
society. Such an education alone is worth
having. The Activity Method attempts to
train  children in  man-making, life-
building and character growth.

The main aim of the present system of
cducation in India seems to be for solving
the individual's bread problem, by making
the pupils t~ pass creditably in their exami-
nations. The traditional school teacher
congratulites himself if he achi-ves this
purpose. 1f the Activity Method teacher
satisties himsell that he has done his work
with teaching mere “fleeting* knowledge
and slights, if not igneres the moral and
social  opportunitics to be given tothe
pupils todeve'op the character aspects of
education, then he could as well take to
the traditional school proceedure of teaching
by telling.

The Activity Method has a special contri-
bution to make in tha field of education.
Jts chief merit consists in giving the
greatest opportunity for character develop-
ment. 1t helps the child to ‘organize
habits of action which would well fit the
individual in his physical and social envi-
ronments.  Such an education alone could
help the child to get a  head-hand-heart
education, that is, an all-round education.
As this method helps the studying and
learning of facts of knowledge in a psycho-
logical order, by means of a synthetic
process, it also acts as a unifying and
integrating factor in the matter of co-ordi-
nating and integrating the right attitudes,
conduct, habits and ideals so essential for
the ‘growth of the child in wholesome
social relationships’.” Thus the individual
is trained to become an enlightened and
useful citizen of the society. The activity
method helps to integrate the education of
the head, hand, and heart and which
would ultimately lead to help the child to
love the good, the true and the beautiful.
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In a short paper like this, it is not
possible to illustrate the working of the
Activity Method by giving 2 detailed
example of this novel me:hod of educiting
the head-hand-ind heart of the children-
In the light of my fourteen years' experi-
ence, I have developel a new t ‘chnique
for integrating the education of the
whole child, which I have illustrated by
means of twelve syllabuses in accordance
with the Activity Method for vatious
classes of the Elementary Schools. You
will find these syllabuses in my recently
approved Tawil  Book *The Activity
Method in Education’ and those who do
not know Tamil may do well to study the
sample activity curriculum in  my Eng]is.h
book ¢ The Activity Programme in
Indian Education ’.

In this paper, I have tried to compare
and contrast the traditional  school
process of learning, its proceedurc and me-

————

thods of teaching with those of the ‘New
Education’ through the Activity Method.
Further 1 have tried to deal with any
one specific phase of the fectivity pro-
gramme in education. The crux of the
whole question is that, whatever kind of
cducation we give the childien in schools,
through whatever type of  Activity
Method and the Aectivity curriculm, they
should be properly guided and helped to
live, learn and study all kinds of desirable
learning, with success and satisfaction,
while being engaged in any form of purpose-
ful creative life-activities so that they may
get the best educational and ethical results.
Any form of Activity programme in
Education, sheculd be of great service to all
those who are s2eking to-day to make their
school places where children may live a
life of rich and varied activity and of
abundant experiencing in an environment
that will stimulate them to desirable and
wisely directed growth and behaviour.

THE TEACHING OF THE MOTHER-TONGUE"
By Sri T. P. SKINIVASAVARADAN, B.A., L.T., Madras

HE mother tongue is taking its rightful
place in our schools as a medium of in-
struction. If real education is to be had by

. our pupils, then the mother-tongue should

occupy the supreme position. Recognis.ing
its importance as a medium of instruction
and as a means of culture, the South India
Teachers’ Union, at its Annual Conference
till two years back, pressed the Depariment
of Education to compel schools to teach non-
language subjects through the medinm of
the mother-tongue in the High School

classes. Fortunately for us, the Fducation
Department have taken action snd are
forcing unwilling schools to adopt the
mother-tongue as the medium of instruction.
There are still teachers and parents who lay
more empbasis on English than on the
mother-tongue, in spite of the fact for a
grast many pupils the time given to English
is largely wasted. We are looking forwarg
eagerly to the day when English will be
dethroned from its present high position and
will occupy the position of a second lan.

% Paper read at the 31st Provincial Educational Conference, May 1940, Ambasamudram.
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guage, but no longer in a position to ruin
the whole curriculum. It is a colossal
waste of national energy and time on the
part of our pupils to learn non-language
subjects through the medinm of Tinglish.
More portion can be covered within the
specified tiine if the wmother-tongue is the
mudium of instruetion. 1If the attainments
of an average Finglish student are compared
to those of an average student of our Presi-
dency, it is no wonder that the former
beats the latter.

Mere recognition of the importance of
the mother-tongue will not carry us far.
At present it is taught by teachers the
majority of whom are not so well cducated
in the methods of teaching us the teacher
of many other subjects. The tcachers of
the mother-tongue are great scholars, but
had not the advantage of training. The
teaching is not based upon any well-known
method. Tt is no wonder that the failure
in the mother-tongue is out of all proportion
to the time given and to other favourable
circumstances. Students who do very well
in English, Mathematics, History, Geogra-
phy and Science fare badly in the mother-
tongue. Besides, most of the students who
pass the Intermediate Examination prefer
the B.%. course to B.A., for in the former
they cin avoid the study of the mother-
tongue. Various reasons are given to the
neglect of this subject. But there is one
main reason which we teachers should reco-
gnise. It is high time that we teachers
pay more attention to the method of teaching
the mother-tongue in the Primary, Middle
and High School classes. As the mother-
tongue has been adopted as the mudium of

instruction, teachers u:

HoiLr lwuguwgc
subjects also should leiarn the method of
teaching the mother-tongue. Mother-tongue
1s not the concern solely of the particalar
teacher who teaches it. Of course, in
primary schools, separation of subjscts does
not arise as the same teacher teaches all
subjects to one class.  But in the higher
classes, where we have specialist teachers,
this has to be watched. Where the
mother-tongue is the medium of instruction,
it is the basis of all work that is done in all

classes. 1t is the condition of school life.

At present books on education subjects

are written in DEnglish awgd the material
available in the

meagre,.

mother-tongue s very
Hence it is nccessary that an
effort should be made for some time to
encourage graduates to study the mother-
tongue in order to qualify themselves
for teaching the inothertonge. This is
suggested only as a temporary measure.
Training Colleges to train tcachers of
the mother-tongue should be started or a
branch in the present Training
Colleges should be opened to train teachers
of mnther-tongue. Those whe are aged
must be asked to attend refresher courses on
the method of teaching the mother-tongue.

The most important person in the Edu-
cational scale is the teacher of Class I.
Many of them have the lowest educational
qualifications and were given the least
adequate trainning. A very low salary is
paid, but much is expected from such
teachers. The more help wegive them in
the matter of the teaching of the mother-
tongue, the more we are doing for the
cause of education in India.

~
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The mother-tongue is important for a
number of reasons:—

(1) 'Thonght and langnage are inextric-
ably linked together.

(2) Tt is the madinm by which we ein-
municate thought, both by speiking and
writing.

(3) Growth in the intellectual life, in
knowledge, in ability to express, in creative
and productive ability and in emotional life
depends on the mother-tongue.

Our aims when teaching the mother-
tongue should be to teach our pupils to
express themselves clearly and simply, to
express their thoughts, feelings and ex-
periences, to read for information and for
pleasure, to help them to develop their
creative faculties and to give them training
in logical thought and expression.

To achieve these objects in the class room
there are four main ways—Oral Work,
Written Work, Teaching of Grammar and
Teaching of Poetry.

ORAL WORK

Oral work should aim at helping our
children to ‘learn to speak correctly, to
express their meaning clearly and simply
and to speaking interestingly. The chil.
dren should be helped to speak naturally
about their experiences and about things
which interest them. Very often there is a
class room tone or a school-tone which is
unnatural.  'We should aim at preventing
this from appearing. There is a natural
tone in non-language classes whereas there
is an artificial atmosphere in the mother-
tongue classes clompletely out of touch with

the life outside. This is.one of the reasons
XLVI-58

why pupils do not take so much interest in
the study «f the mother-tongue. At first
much attention must not he paid to correct-
ness, polish and grammar. We muststrive
for force, vividness and life in oral work.

Oral work and speech training are the
hest ways of teaching writing. I{ children
can express themselves well when they talk,
they will, in the majority of cases, be able
to write well. Tupils should be persuaded
to write just as they speak. Oral expression
is one of the best mewns for the develop-
ment of personality. Most people realise
themselves more through speech than
throngh writing. Oral work shounld he
carried on systematically right from First
Class to the Sixth Form. In the higher
classes, unfortunately, we completely neglect
this as we are pre-occupied with the exami-
nations. But from the point of view of
true education and the development of the
persouality, this is a big mistake. For the
great majority of men, to speak well is more
important than to write. Hence oral exer-
cises are more important than written ones.

In the primary school, the first step in
oral work is to get the children to talk to
one another, to the teacher and to the class
in the conversation periods. While the
children talk, the teacher should not worry
at all about correctness or any formal
langnage  work. The language used
by the pupils may be colloquial or
slang but it does not wmatter at this
stage as long as it really expresses the
thought of the child and conveys genuine
feeling. The teacher will of course be
noting points which have to be dealt with
later on. Attention should be paid to force,
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naturalness and life, The oral work may
be profitably correlated with the craft work
and band work which children do. They will
be willing to talk aboat what they are doing
and if they are working in groups, they
should be trained to discuss what they are
going to do and how they are going to do it.

As most children are fond of singing, sing.
ing should form a regular part of oral work
in the primary classes. Children are fond of
dramatising their home experience in play.
They play at house or cooking or at other
things they play atschool. Such games can
he very advantageously usel for oral work.
Stories have a fascination fer young and
old. Children must be enconraged to tell
something of the story they have heard or
to tell one of their own. The story is the
most useful form of oral work. Here agaiu
everything must be kept as natural and as
informal as possible. DPictures can be used
for oral work, but pictures that wec use
should be of things which children know
and which appeal to them. If, in the first
four classes, conversaticn priods arc pro-
perly used, then by the time the pupils
reach the fifth class, it is quite possible for
them to give little speeches on any subject
of interest to them. These speeches must
be on any subject of interest to them. These
speeches will no doubt start in an informal
way but gradually they may become more
acrd more formal. Improvization gives
excellent practice in oral work. The pupils
after reading or hearing a story, immediately
without any preparation or practice, drama-
tize the story. Tosum up, we have these
methods for oral work: (1) Talks and
Conversation ; (2) Singing; (3) Telling

Stories ; (4) Using Pictures ; (5) Games and
Acting Plays; (6) Improvization ; (7) Speech
making,.

WRITTEN WORK

In the early stages, oral work should
always precede written work. As already
referred to, the best way to teach children
to write is to encourage them to write as
they speak. When they speak, there is
naturalness and spontaneity ; but when it
comes to writing, naturalness and sponta-
neity are lost. The pupils <hould be
encouraged to write in their natural
style. They should be introduced to
molels of good writing, but they should
not be trained to imitate consciously
tricks of the style of their teacher or any
one clse. Special attention should be paid
to save pupils from all insincerity. They
should be trained to express their raal
thonghts and feelings. Our aim in the
written work should be to teach our pupils
to write their mother-tongue simply, straight
forwarldy and corrgetly. They should be
taught to avoid the habit of using unneces-
sary words and to leirn to say what they
want simply and clearly in as few words as
possible. They should be helped to master
gradually an increasing vocabulary and to
use it easily and readily. Awmple opportuni-
ties should be given to develop and exercise
their imaginations. In written work we
must make sure that the pupil has something
to say and that he has ideas. The pupils
should be asked to write on subjects in which
they are interested. It follows from this
that quite often everybody in the clats will
not be writing about the same thing. What
interests one will not interest another and
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therefore, if we, teachers, have to achieve
our object, there will have to be a good
deal of individual work. Written work
should always aim at developing the power
of logical thinking and the pupils should be
trained to express their thoughts in logical
sequence. Children should be trained from
the beginning, to observe things. In the
Middle and High School Classes what pupils
are asked to write about should have somc
connectian with their lives and should be
interesting to them, Abstract subjccts
should be avoided at any rate in the Middlc
Classes.

Correction work should always be done
in a positive way and never so as to discou-
rage the child. In all written work, it is
very important that what a pupil does
should be seen by the teacher. The correc-
tion work should mostly be of an indivi-
dual matter, if the pupil is to derive any
benefit, When classes are large, the correc-
tion work becomes a heavy burden. In
that case, the teacher must find out how
much written work he can correct comfort.
ably and he should give no more. It is far
better to have less written work and have
it correctel than to give a lot of written
work and leave it uncorrected. The only

exception to this isinthe case of imagina-

tive and creative work. This neceds a differ-
ent treatment.

THE TEACHING OF GRAMMAR

This subject is controversial. Diverse
opinions are held on the teaching of
Grammar. One set of enthusiasts would
huve nothing to do with it and would not
touch it even with a pair of tongs, but
would like to have all grammar beoks

hurled into the Bay of Bengal. Sowme others
think that a language cannot be perfectly
studied unless all the intricacies of
grammar  are thoroughly understood.
Still some others favour practical grammar.

It my be admitted by all that grammar
must be our servant and the servant of the
pupils and not the master of us or them.
Formal grammar teaching should be
banished so far as the primary school is
concerned. We are glad to note that texte
boolss are now written round which
teaching of practical grammar is made
possible.  With children of primary school
age the best way of teaching them to use
their mother-tongue correctly and clearly is
not through dissecting it and trying to pull
it into pieces and putting it together again.
It is through suggestion and imitation that
they learn their lunguage. It isno doubt
true that children coming from homes
whose parents are uneducated speak incor-
rectly, but the remedy is notto teach
grammar. They my learn grammar, but
they will not use it in practice. To counter
act the influence at home, he must be
trained to adopt the speech habits that he
finds in school. It wmeans that the teacher
must be very careful in his speech. Drop-
ping formal grammar does not lessen the
work of the teacher or the child. There
must be plenty of opportunities for the
child to read books of a grade suitable for
the age, plenty of guided oral work where
mistakes are unobtrusively put right and
plenty of oral drill where usage and idioms
are taught. In the First Form, in my
opinion, a beginning may be made with
some very simple grammar. Only in the
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middle cluss the pupils can begin to under-
stand that there are certuin rules according
to which they should speak and write.
When teaching grammar, what is done
should be done thoroughly. A great deul
of dislike that pupils have to gramwmar lics
here. Tt is far better to do a small amount
of rammar and do it thoroughly than to
cover 4 large ficld, only a lew of the best
pupils following. Itisa meaningless task
imposed  upon  pupils to get by heuart
Nannool.

Only the essentiuls of grammar should be
taught in the middle school. The aim
should be to write correctly and clearly.
Much of dislike to the study of the mother-
tonguc s duc to the faulty teacing of
gramunar.

THE TEACHING OF POETRY

In teaching poetry our main object
should not be to teach meaning of indivi.
dusl words or phrases, nor in any direct
manner to increase the vocabulary and
enlarge the powers ol expressicn, nor to
consider poctry us o sort of exercise In
rendering Wdeas that have been expressed
in beautiful language, into language  that
is certainly not, as a rule, beautiful. 1t
should not be maude un excuse for teaching
language in o formal wuay nor should it be
made un excuse for teaching biography,
history or morals. This must be observed
in the primary and middle schools. Our
main task is to try to enable the puypils to
catch somcething of what the poct felt and
of what hc was trving to express. The
poetry that is taught in shool should be
related to life.  We cannot  expect children
to appreciate poetus that ure out of all rela.

tion to their ordinary hfe. They should
not get the impression that poctry is artifi-
cially attached to real lifc,

In selecting a text book care should be
taken to sce that it contains poewms that
satify the above conditions. Unlortunately
in many schools, text-books are chosen
by persons who are incompetent for that
work.,  Other unhealty factors creap in. In
that case the teacher should introduce
pupils to such pocms (chosen from outside
the text-book) as appeal to them. Children
should not be compelled to learn by heart
all that is taught.  Paraphrusing should
never be given.  We cunnot test apprecia-
tior of poetry in a formal way.  We must
observe the following rules in teaching
poetry.

“Don'ts in teaching Poclry.

(1) Don't muke poetry work formul and
exacting.

(2) Don’t impose adult standards of
appreciation and understanding.

(3) Don’t repress genuine tastes and pre-
ference.

(4) Don’t over-emphasise forw vects
ol expression.

(5) Don’t vary analysis beyond the degres
which contributes to appreciation.

(6) Don't insist on memorization,”

Liastly s word about the reader and the
reading. An interest in reading should be
created belore we embark upon the actual
teaching of the mechanics of the subject.
There are many ways in which this can be
done. By using the project method interest
can be created. The reader chosen for a
class for intensive study should not
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contain material that is too difficult for
children. It is far better to err on the
side of easiness, especially in the lower
primary classes. Oral work should always
precede the use of the reader. Silent
reading should yprecede reading aloud.
The teacher should always find out by
questioning or in some other way whether
the pupils have grasped the meaning of
what they have real. In the lower classes
the lessons should always be short. No-
thing is so discouraging to a beginneer as to
go ob and on without coming to the end of
anytbing. Progress is quicker with short
lessons and short books. Boys from fifth
class may be encouraged to read Library
books. Certain books they read for enjoy-
ment and certain books for information.
The books we supply should not be difficult.
In the middle and high school classes the
text-book is used us an end in itself. It is
used to cnable the pupils to pass an exami.
naticn set on it.  We wust remember that
the text-book is only a means to gain a
proper mastery of the mother-tongue. The
waterial in the reader should be related to
the lives of the pupils und it should be of
such a naturz as to create in the pupils a
desive to vead. We know that in many
cases the teachers are helpless in the choice
of text-books, and library books. It is
hightims that teachers should raise their
voices in favour of interesting rexders, parti-
cularly readers which deal with subjects
which are closely rclated to the ordinary

lives of the pupils,

There are two ways at present by which
the teaching of the mother-tongue can be
improved. One is by presuading graduates
tostudy the mother-tongus wherever possible
in order to get the necessary qualifications
for teaching the mther-tongue. The other
is by giving a number of Model lessons by
teachers trained in other subjec's to teachers
of mother-tongue who have not had the
advantage of training. I would request
every teacher to go through the book
Suggestions for the Teaching of the Mother-
fongue in {ndia by W. M. Ryburn, published
by the Oxford University Press. Many of
the suggestions given in this paper are
taken from that book.
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THE KURNOOL DT. TEACHERS' GUILD ANNUAL
CONFERENCE

HE Aunual Couference of the Guild met
in toe Coles Memorial Hall, Kurnool,
on the 29th of June, 1940. About 100 men
and women teachers representing seven
Assoclations were present. Welcoming the
delegates, Sri P. Raju, Chairman of the
Reception Committee, said: “Just recently
we have been informed through the Dress
that the reorganised scheme of Secondary
education will come into full foce in 1944,
If that is so, the schem¢ will be inaugurated
in Secondary schools next year. We must
devate our attention to the matter and plan
carefully for the ushering in of the new
schemne.”

Sri K. N. Dasapuathi, Scerctary, vead
lmessages of good wishes from (1) Sri
T.H. M. Sudasivayya, Dt. Munsiff, Kurnool ;
(2) Sri Lcshpande Subba Rao, Pleader,
Nandyal; (8) Sri 8. K. Y. Aiyar, x-Presi-
dent, 8.I.T.U;; (4) Messes. T. P Srinivasa
Varadan, 8. Natarsjan and V. Srinivasan,
Madras; (5) Messrs. R. Ramakrishnan,
P. L. Ramanatha Rao, (. Hanganatha
Aiyangar, Secretaries of the Coimbatore
Chittoer and Avantapur Guilds respectively.

Sri M. Ramayya, Headmaster Board
High School, Atmakar, was proposed to the
chair, by Sct G, Siva Ruo. 1e then deli-
vered the Presidential Address,

PRESIDENTIAL ADDRESS

The different educationil systems now
in vogue in India have been carefully
studied and examined by educationists and
others. New schemes have been evolved

and some arc being given a trial.  Nearer
at howme, in this provinee, a new syllabus
has been framed for use in clementary
schools and it has been recently introduced,
It 1s to be seen how far the new scheme is
workable in cl»mont ary schools of the type
we have at present. The course extends up
to the eighth standard and after a boy cotm-
Pletes his course in such a school he is deem-
ed to possess the general knowledge required
to make him a useful critizen. But one who
has gone into the country and has seen
some of these schools at work can easily
fovecast the result of the working of this
scheme. Most of the schools arc ill-equipp ed-
Many schools are housed in temporary
thatched sheds  which require periodical
repairs,

Owing to Jack of proper attention, the
sheds are some of them in danger of crumbl.
ing down in the rainy season. The teacher
will then have to shift his school to the
vearest charadi or the temple. Many of
the schools so housed have no walls to hang
the maps on.  Here and there sometimes
we find some small charts oscillating frowm
the caves. The few maps and charts frund
in sowe schools have fuded into illegibility
owing to the open weather conditions in the
classrooms.  Such schools are to impart
instruction in  gardeniog, nature study,
history and other subjeccts.

Formerly & pass in the primary classes
was a suflicient general educational qualifi-
cation for admission intoa training school.
Teachers turned out under that scheme are
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found even now in several schools. With
members of such poor attainments ou the
staff to work it, how can any scheme be
successfnlly worked and wkat is the instrue-
tion that pupils can receive in such schools,
pupils who flock to its portals for enlighten-
ment and culture? Again, there are some
schools in which there is but one teacher to
handle the classes. The regular working
of such schools greatly depends on the
health, domestic and other factors in the
teacher’s life, not to speak of his whims and
fancies which do certainly play a very im-
portant part. He is the sole monarch there
and can make or mar the school. Judging
from tha intellectnal attainments of the
individual to whose care the education of
the entire village is so entrusted, we can
imagine the extent of good that such a
school can do to soctety.

In the proper working of any educational
system, nothing tangible or useful can be
achieved if such conditions cannot be
improved. Suitable training should be
given to the teachers before they are asked
to teach according to a certain plan. Thoss
that are in service should attend a refresher
course. All single-teacher schools should
be closed if the strength does not warrant
the posting of another teacher ; or if funds
permit, even small schools should have at
least two teachers, so tha} when one falls
sick the other can run’ the school, without
imparting its efficiency or continuity. All
elementary schools may be manned with
teachers of the secondary grade. Teachers
of the lower graces should not be given
independent charge of any school. There
should be only two courses of training, the
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collegiate and the secondary grades As
teachers are to be the guides, the mouldets
as it were of the future citizen of the coun-
try, no useful purpose is served by entrnst-
ing the care and mental development of the
child to people of poor educational attain-
ments., All schools should have well furnish-
ed decent building, tha%t would infuse in-
to tnem the aesthetic sense. Care should be
taken to see that all schools are well equip-
ped. Trying to work ambitious schemes
with such ill-equipped material and schools
is like building castles on sand and the
money spent om it is an irretrievable waste,

Somehow secondary schools have been
receiving etter attention at the hands of the
authorities. It may be due to the fact that
there are not many secondary schools or to
the fact that these schools are considered to
be the stepping stones to the University. The
present secondary education scheweis in the
melting pot and a new one is being moulded
out of it. The need for a change, the pro-
posed modifications in the present system
and the new subjects to bz taught and other
sach matters have already been fully
discussed and the scheme t» be evolved
will, we shall hope, remedy all the defects
in the present scheme. But that there should
be some co-ordination betwee1 elementary
schools and s:condary shools does not seem
to have attracted the attention it deserves
of the authorities.

As you know the elementary school
course extends from the first standard to
the eighth, i.e., from the boy’s sixth year to
his thirteenth. Secondary school classes
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ordinarily begin from the fourth standard
and extend up to the sixth form, ie., {rom
the boy's ninth year to hissixteenth year.
Thus there are two parallel courses from
the boy's ninth year to his thirteenth. The
courses differ vastly in details of subjects
tanght and syllabuses. .\ pupil who has
passed the eighth standard in  av element-
ary school is generally admitted into the
second form, so that he wustes two years
of his precious life for the sin of having
studied in an elementary school. Similar
is the fate of a pupil who has completed
his fifth class in an incomplete clementary
school and seeks admiission into a sccondary
school. Such a student is admitted into
the fourth class and so his cducational
career is set batk by two yewrs. This
state of affairs will continue so long as
there is no co-ordination hetween the secon-
dary school and elementary school courses.
It is true that all those that complete their
education in an elementary school do not
join secondary schcols; but even the few
that do take up that course should be
provided for, as age, economic and psycholo-
gical and other factors begin to affect their
career in a secondary school.

To avoid this difficulty, it would be better
if the secondary school course is a continua-
tion of the elementary school course. In
places where there are secondary schools
the elementary schools can act as feeder
schools. All higher grade elementary schools
can be converted into middle schools, The
highest class in all elementary schools may
be the fcurth standard and the lowest in all
the secondary schools the fifth standard. A boy
who completes his course in an elementary

school goes to the nearest middle school and
joins the fifth class in it and  continues his
secondary school course. This  would need
but two chunges in the present system of
elementary cducation.  The department is
insisting upon every eletaentary  school
having a fifth standard. They can stop
with the fourth ;5 and I am sure the manage-
ments will be very glad todo s0. .\ second
change will be the conversion of all higher
grade elementary  schools into  middle
schools, This may not seriously affect the
finances of the government. There will be
some savings on account of the abolition of
thie fourth classes in secondary schools,
Further in higher grade elementary schools
there are cyen now some two or three
secondary grade teachers who draw nearly as
much as their brethern in secondary schools
do. The appointing of an L. T. hcadmaster
and the supply of the necessary equipment
to the schools will entail some expenditure.
And the government ought to spend that
much in the cause of ecducation. The
pupils too will be put to some expenditure.
If need be the government can revise the
rate of schoo! fees. Any way without scme
sacrifice op the part of the government and
the people nothing can be achieved. Det
the same principle be applied to cducation,
the torch that guides the members of a
future enlightened democracy.

With the political awakening of the
masses, & spirit of non-chalance seems t
have diffused among the youths. They try
to exercise rights which they do not )ossess;
they put forth grievances which do not
exist and to them even the ordinary disci
plinary rules and regulations seem to be
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too oppressive. Obsessed with the fals:
idea that they can carry the day if they
take to joint action, students have resorted
to strikes and acts of indiscipline and in
some cases, even for frivolous reazons. In
the minds of some students there is the idea
prevalent that the presence of a near relation
of his on the board of management of the
school has some influence on the treatment
meted out to him by his teachers ; and that
what cannot be achievea by fair means in
the school can be manipulated by external
influences. They think that without study-
ing they can pass; without answering well
they can score marks; and the examination
is but a formal rontine. With such false
notions in his mind many a young student
has spoiled his career. Several misguidad
youths have recourse to mal-practices in the
examination hall. We all know it; the
public knows it but proper measures are
not being taken to curb this unhealthy
spirit that gnaws to th: core the moral of
the younger generation. An iron hand is
needed to put down such practices. A
strong administrative control alone can
check the spread of such a canker.

There is a deplorable lack of co-operation
between the parents and the teacher. The
co-operation of the teacher or the headmas-
ter is eagerly sought only at the time of
the promotions or the selections sufficiently
early by the divining parent anda day
after the fair by the unknowing. He meets
the teacher only once a vear. The result is
that the boy, left adrift, very often imbibes
habits that are not conducive to the healthy
growth of the mind and the body. The

moral precepts, the health maxims: and the
XLVI—=59

gool ideals tanght st school are wa-ted on
him.  How many yvouths have we not seen
in costly vestments, cut to the latest sartorial
perfection, smoking and indulging in snch
prodigal ways of living, while their parents
il hard in the fields in poor loin cloth.
Lifc at school seems to lead the boy to
extravagant ways of living and that is per-
haps the reason why parents feel it <o
costly to educate their children. There
must be proper control at home. A proper
blending of the influence of the home and
that of the school will make the l;oy an
ideal youth. Pavents’ associations should
be formed and the parcnts should be told
wnat they are to do at home to train the
boy on the right lines. There should be
periodical consultations between the parents
and the teacher and a .y swerving on the
part of the boy from the right path should
be immediately checked. Such frequent
contacts between the parent and the teacher
will be of immense benefit to the hoy, not
only in moulding his character and system.
atising his work but also in his apprecia.
tion of the value of plain living and high
thinking.

It is a common complaint now that the
standard of attainments of pupils in secon-
dary schools had deteriorated to a very
great extent and that the instruetion that
we impart in owr schocls is not at all
efficient. The work of the teacher is judged
by the results at the S.S.1.C. examination,
The pupil and the parent think that the
end and aim of edncation is a pass in the
examination. The managements think that
if the results in th: examinations are poor,
it is due to the negligence of the teachers.



466 THE FEDUCATIONAL REVIEW

They are accordingly warned, censured,
transferred or punished for something for

which thev are ant responsible.

People do not realise the handicaps under
which the teachers are working. They
forget that the student-is not made  of elay
for the teacher to mould him into any shape
that the pirent desires.  Purther thereis
this mad craze for suceess in examinations
The students’ aim is to get a pass in the
examination, The usefulness of instruction
for the widening of the knowledge of the
pupil and for broadening his outlook on life
is lost sicht of.  Teaching reduces itself to
coaching for the examination. Probable
questions are culled, answered and  the
answers are corrected and the most apt
answers dinned into the earsof the students,
The other topics in the subjrets taught are
scrupilously omitted to save effort on the
pArt of the boys, By careful discrimination in
setting questions and through coaching the
pupil is made toanswer the set questions
and he gets a pass. %o his knowledge of the
subject is limited to thosa few set questions.
The fond parent, the jcalous nianagement
and the unknowing public declire that the
results are good but a wvira roce test would
soon disillusion them of their false expecta-
tions, So this undue premium pliced on
mere success in the examination is the main
cause of the inefliciency of the pupils.

Can we not bestow greater attention to
each subject, yon may ask. On the one
hand, the pupil is eager to minimise his
effort for securiug a pass in the examination.
Secondly the curriculum is so heavy and the
syllabuses so ambitious that we are not in a

position fo do full justice to the subject

tansght.  Ifurther the students are so over-
burdened wich a large numbsr of subjects,
comprising arts, literature, sciences, huma-
nities, veeational and other subjects, that
they cannot study the subjects of study to
any degree of proficieney in anv.  Again
netivities
which chiim a Jot of the pupil’s atten-

there are the extra-curricenlar

tion and somectimes the lure is 7 great
that the pupil's studies are seriously aff-cted.
A student who has won lawels in sports

rarely comes up to the mark in studies.

As T have already hinted it is the popular
belief that political eurrents can sway the
internal adiministration of edurational insti-
tutions. The tendeney is growing among
students to violate rules of discipline, to
resort to mass action, to strikes and acts of
By such false notions of stu.
dents’ privileges some wmisguided youths

have been beguiled in callous inliffercuce to
their studies,

indiscipline.

The reverence and love that
the studerts of the past had for their
teachers is not found now.

To make the present educational system
more eflicient, it 1S necessary to remedy
thesa and several other defects. The
curriculum should be reduced to such pre-
portions as to enable pupl of average intel.
ligence to assimilute what is taught to him
during the course. ‘T'h= student shculd have
sufficient time for the extra-curricular activi-
ties. The administrative control should be
such as to give a free hand to the teacher to
do his best without fear or favour, and
without the least interference by external
influences in the discharge of his duties. To

remove the baneful effect of party politids
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on educational ipstitutions it would be well
if the grovernment takes over the manage-
ment of such institutions or forms Boards of
Control or Management that can work
unruftied and utrammelled by intcrests other
than educational.

A word more and 1 have done. In the
present system of education no stress is laid
on the physical well-being of the boy. The
mania for success in the examination has
led to greater concentration on the subjects
of study for the examination to the great
detriment to the development of the
child in other directions. We are train-
ing imbeciles who are unable to defend
themselves against aggression of any
kind. This year an attempt is being madce
by the authorities to give greater promincnce
to physical instruction but it may lead to
mere filling of the additional shect in the
8.8.L.C. if proper attention is not paid to
the subject. And in schools having a num-
ber of sections in cach class the filling up of
these pages will be a very formal affaic.
The eagerness for such development should
come from within. If the schools are to
train the future citizens, it is their
duty as well to make them
citizens whQ can defend themselves,
their property and their country against the
cruel aggression of a greedy foe. Itis the
duty of the schools to improve the physique
of every boy as much asit isits duty to
hwmprove his intellect. To this end, the
pupils should be told the need for physical
culture and they must be induced to take
proper steps to develop their bodies by
giving up bad habits and by taking physical
exercise every day. The department pre-

healthy

scribes the minimuin requirements but let
us attain the maximum development in this
dircction by atfording greater facilitics for
the students to participate in games and
sports, in drill and gymnastics. Medical
inspection of the pupils can also be arrang-
ed. Iam strongly in favour of reverting
to gymnastics and other such harder forms
of exercise for the bcdy than the easy and
simple exercises of this day. If the class
room trains a boy to enter the portals
of the wuniversity or for public life,
the playground and the gymansiuin should
befit him to join the University Trainine
Corps or the Territorial l*‘orci:, soL 1;;:1;
the country may not be
Man-power to  maintain  its  indepen-
dence. Non-violence and such non-militant
principles can be usad against a foe who can
appreciate the force aund significance of such
a creed.  Brute force may have to be met
with brate force. And when a erisis occurs
when the very existence of the person or’
the nation is in peril, heis no son of the
nation who cannot lif¢ his arm of resistence
against the aggressor and cannot save his
country from annihilation. To be able to
be violent in action when the need arises,
and to observe non-violence at other times

is the quality that ennobles the mind of the
citizen’.

lacking in

The business-meeting was then held
Rev. B.J. Rockwood presiding. Sri K. N,
Pasupathi prosented the Annual Report for
1939-40, which was adopted. The office-

bearers for the new year 19:0-41 were
elected.
RESOLUTIONS.

The following Resolutions were adopted
by the conference :—

1. This Conference expresses its sympathy
with Britain in the war against agression
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she has been fighting, and prays to the
Almighty for her success. (moved frow the
Chair.)

2. This Cenlerence requests the Madras
University to annul the uge ordinances
governing the admiscion of pupils into the
junior intermedinte class as they cuuse great
hardship to the successful pupils in the
8. 8. L. C. Examiration aftected by the
rules by driving them to other Universities,
(Mover Sri G. Siva Ruaoy Seconder  Sri
8. Vaidyanatha Aiyar.)

3. The Guild expresses its deep concern
at the low presidency average in Telugu
and Sanskrit in the last 8. 8. [, C. Public
Examination when compared  with  the
average in Inglish. a foreign lunguage, and
is constrained to think that sometbing may
be wrong -with the exwnination methods
in those subjects ée,, Telugn and Sanskrit,
The Guild requests the $5.5.01.C. Bouard to
enquire into the matter and take suitable
steps for cffecting improvemeat in paper-
setting and marking in thoss subjects in
future years. (Mover Sri K. N. Pasupathi.
Seconder S M, Rumubrabmam Sastri.)

4. The Conference requests the Madras,
Andhra, and Annamalal University autbori-
ties to adopt the mother-tongue us  the
medium of instruction in College classes
also with effect from July 1941 in view of
the hardships that will be otherwise caused
to the present Sixth Form pupils joining
colleges next year. (Mover Sri I'. Venkat-
ramana Rao. Scconder Sri H. Dattatreyulu.)

3. The Guild reiterates its request to the
S. S. L. C. Board to introduce the study cf
linglish Non-detailed texts in V1 Iform and
sct questions on them at the S. 8. L.C.
Public Examination, as it feels convinced
of the place of Non-detailed texts in the
scheme of High Scheol English. (Mover
Sri N. Sundaresa Iyear. Seconder Sri
K. N. Pasuvathi.)

6. The Guild respectfully wurges the
S. S, 1. O, Board to give adequate represen-
tation to taachers in the Kurnool District
while choosing Fxaminers and  Assistant
foxaminers for the 8. 8. L. ¢, Public
Fxamination., 1t regrets that the claims of
this District have been overlooked. (Mover
$.i K. Noclakanta Rao. Scconder Bri
I, Raju. Supporter 8. Vaidyanatha Aiyar.)

7. The Guild appeals to the unaffiliated
teachers’ associations in Cumbum, Patti-
konda, Giddalore and Allagadda to join the
(iuild in the interest of professional solidarity
in our District.  (I'rom the chair)

8, 'I'he Guild brings to the notic: of all
teachers in the District ths great progress
in stability and scrvics made b, the 8. L
P, U. Protection Fund and appeals to such
teachers as have not joineds it to  enlist
themselves us mewbors in their personal und
family int:rest as well as in the interest of

professional solidarity,  (I'rom the chair)

COINAGE OF WORDLS

By Srl 8. Kurravay Pioiay, Mettupalaiyam

(Continued from p. 694 of Vol. XLV./].

IND is called Munan ia Anglo-Saxon.
But, in the original language Tamwil,

it is called Manwm. Here, only the
suftix “M" has become *n’". When the hie-
roglyphic representation is taken into con-
sideration, both the suffixes “M” and “n’"here
convey onc and thc same meaning. Ior
“M” represents the wavy appearance of
water in DPictare Writing among the
Hebrews, and “n” represents the water-line
in the Kgyptian hieroglyphics, T'he root-
meanicg of the word Munan or Munam
meuns “ To think’. Heoce, Mind is
nothing but the thinker. Moreover, the
thoughts are like the waves of the ocean.
And hence, it is usual for us to say, * The

wavering mind ”,

Mind is of two kinds, eiz,, (1) Mind
Conccious and  (2) Mind Sub-Conscious, as
aforesaid. * The Conscious Mind is other-
wise called the Corporeal Mind or the
Abdominal Mind, and it is in reality the
minister of Sub-Conscicus Mind. The Sub-
Conscious Mind may, very aptly, be likened
to & monarch who has an extensive King-
dom, unlimited resources and power and
innumerable loyal subjects at his disposal,
but is himself a simpleton, awaiting the
suggestions of his minigter in all matters
pertaining to the government of his
kingdom. The Sub-Conscious Mind has no
reasoning faculty but accept the suggestions
of the Conscious Mind—its minister, in order
to control both the physical and menta

operations through the help of the innumer-
able obedient subjects, the cell-souls per-
vading all throughout the body.

The cell souls, of which there are quite
a number of varieties, some engaged in
building, others gathering articles, some
eliminating unnecessary and objectionable
matters, some replenishing losses, some
conducing to general nourishment, some
mending fractures, and others working in
a number of other capacities. The most
interesting notable thing about the cells
which has earned for them the title of soul
is, that they are endowed with mind, and
seem fully cognizant of what functions
they are advised to perfornw. It seems that
there is a telepathic communion between
these cells, the corporeal mind located in
the solar Plexus and the Sub-Conscious
Mind, so says an eminent bard.

The conterplated ider or ideal will be
stamped deeply in the Sub-Conscious Mind
which as you know, has complete control
over all the physical and mental functions.

As God has been represented in the
human form, Moon rspresents this mind
according to Upanishads and Astrology.
The Mind has absolute control over all
kinds of physical and meatal functions.

Only by self-control and by self-denial,
one can get peace of mind. One will be
able to possess a vigorous healthy wmiad
only by salf-control as already explained.
One has to gather all the dissipated rays of
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the mind by disciplining it through patient
prachice, if he wants that his vision s deepty
penetrating. Tverybody’s mind shondd be
like w powerful sewrchlight as alovesud.
One can attain  the  harmonious  develop-
ment of his mind by doing  penance.
Meditaton helps one to attain perlect
concentration of mind to unfold various
psychic powers.  Only the controlied can
always keep a balanced mind in all ¢ ndi-
tions of lifc and wt every moment.  livery
one should try to control the mental
modifications. Kverybody should try to
discipline the mind, in ovder that it might
be absorbed into its source—the Atma.
One must be ready with his arrow to kill
his mischievous mind. Mind is the arrow
with which one has to aim at the targel,
the Brahman, carelully and continually
in order to become one with it.

To know what Mind really is, leb us sce
first the hicroglyphic representation of the
word “ Mind,” and try to understanl how
it is svmbolie.

The m, of mind, as a small character,
represents “An owl” in the Fgyptian
hieroglyphics. As we have already explain-
ed, the eyes of an owl are very large,
vigilant and brilliant, and the bird can
see its prey cven in utter darkness. And
hence, its symbolism is Wisdom.

What does this here siznify 2 1t here
signifies that Mind only is the cause for
obtaining Wisdom,

The M, of Mwmd, as o capital letter,
represents “'The  wavy appearance  of
water,”” among the rlebrews.  As afore-
said, it signifies the thought waves, i. e,
¢he natural thoughts, or Buddhi, or Reason.

Hence, it symbolises, “ The understanding ™
as well as ¢ The faculty by which  we
think . Moreover, it stands for “thonghts"
or “sentiments .

Again, as M7 s the junction of two
conmmon rools it indicates that Mind is of
two kinds, w7z, (1) Mind Conscious and
(2) Mind Sub-Conscious as alveady expressed.

To tell the truth, as “M” is the
standard of the Printing Press, Mind is the
standard of all deeds and prosperity.

The 1, of Mind, as o small character,
represents  “Tieaves,” in the Egyptian
Hicroglyphies.  As wae have seen, it indi-
cates “Minuteness of oliervation.”” What
docs it denote herve? It here  denotes
“Memory,” or “That which reminds ™,

The I, of Mind, as a capital letter, repre-
sents *afinger,” umeng the lHebrews., As
we have quoted, it marks Ability "
[For, it is usuad for us to say that she has a
good finger.  What does it vepresent here ?
It here represents * Tutention and choice”.

The n, of Mind, as a small character,
represents the Water-line in the  Fgyptian
hicroglyphics.  This water-line symbolises
the Watery tilobe Moo, And Moon repre-
sents the mind as said above. When the
mind is washed with the Holy water, it
attains @ Purity”.  Moreover, it is useful
for us to say that he is a man of the first
water. Hence, only Purity in Mind makes
one “a man of cxcellence, a genius',

The N, of DMifld, as a capital letter,
represents o weriggling.cel  among  the
Hebrews, lence, it represents “ I'ortune”,
as already explained. Now, what does it
indicate here? Herve, it indicates that
Mind 15 the cause of all fortune.
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The d, of Mind, as a small character, re-
presents “a hand’, in the Fgyptian hiero-
glyphics. It denotes * Power”, as already
stated. What does it dcnote here ? It here
denotes that Mind only givis the power,
(1)« Toattend to”, (2) “To obey”, (3) “ To
intend”, and (4) “To remem’er”.

The D, of Mind, as a capital lotter,
represents the rude outline of a Door.
Moreover, it stands as the first letter of
the word Doar.  Not only this, but also, it
stood for the Suprem: B:ing balore the
thirteenth century, as it was an Abbrevia-
tion of Deity, and denotel Access and
Approach.

What does it signify here? Tt here
signifies * Disposition,” ¢.¢., * Ministra-
tion”. Hence, only through “ Mind”,
Ministration is possible.  And moreover,
Mind is the onlv door throngh which we
can approach Giod. '

Aslong as we think that the old men are
fools, as long as we fil to think that Brah-
minism is nothing hut the essence of Hin-
duism when the fundamental principles arc
taken into consideration, as long as we are
quite ignorant of the Glory of Brahminism ag
well as Hindunism, as long “as we forget that
our mother country India is the earliest of
all in civilization, as long as the tree of
Prejudice is inits full growth, as long as
Partiality or animosity rvules the mind of
Professors, as long as they suffer from
irresistible feeling’, as long as we are blind
enough not to identify anything correctly,
as long as we give room to subtleties in the
stead of Profound Tiuths, as long as we
call the shame-faced Professars as com-
petent judges, as long as we hesitate to ob-y

the voice of our Mahatina Gandhy, as long
as we care nota jot lfor the violation of
hewvenly justice, as long  as enr miscom-
preiiension produces ircitation, as long as
we arc unable to distinguish ths besc disci-
plinarian from the divious-minded men, as
long a5 we pretend that the most usefal
scicnee is nothing but an illusory rubbish,
owing to our ignorance, as long as we fail
to honour our forcfathers, saying that they
are savages, as long as  wecome to under-
stand that Wisdom will never puffeth np,
as long as we think very light of anything,
as long as we never dream  of seript and
scripture, as long as we take everything in a
different light, as long as we call the
crooked road a correct one, as long as we
fail to utilize our brainin one and the samo
direction to come to certain corveet con-
clusion, as long as we arc uneligible to
appreciate the most importint science or its
utility even, as long as the Roman Pica s
not considered as the standard-writing, as
long as the learned think very little about

the gyptian Exploration, aslong as the

eminent men have only a spoonful of brain
to say that the cursive letters are not the
modification of squate characters, as long as
the able bards care not a pin's head either
for the literal meaning or for the implied
meaning of each and every word without
exception, as long as th: well-considered
hieroglyphs are treated as ill-considered
ones by the nominal Professors, thinking
our forefathers were good-for, nothing men-
as long as the hearty-headed men think
that the Craft Method is not the Methods
Projecting and correlation combined, as
long as the profound gentlemen reply in
the spatial megaphone, and as long as the
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profund professors hope for the creation of
another spatial hieroglyph of justice, nonc
will be able enough to do justice either to
Hicroglyphs or Coinage of Word. This is
sure and certain.

Some eminent men dare say, * Words are
not manufactured in a work shop like
counterfeit coin™. To tell the truth, every
word is a coinage. How? When a word is
uttered, it is phonetically coined, and when
it is writtan, it is caligraphically coined.
As the Intrinsic Value of the word
W o r d s
6+70+100 +4+200 is 2 according to thC
Greek Notation, words are of two Kkinds
whether they are phonetically coined, or,
caligraphically  coined, wiz, (1) Words
Naturally coined and (2) Words purposely
coined. From words we come to speech.

When the speech is common to a nation,
it is called a language. According to the
FEnglish Notation, the Intrinsic Value of
L a ng uasge s T h e
124141447421+ 14745419 +20+85 +5
is 3. Heunce, the languages are of threc
kinds, véz., (1) The Natural language which
is the earliest of all, (2) Spoken language
and (3) Written language. In ancient
tires every letter was denoted by a numeral.
Moreover, every nation has its own notation.
Tamil language is the earliest of all
languages. It was called &% 45 first, In
rapid utterance, it has become sudg. Men
who have no prejudice whatever, should be
bound to admit that Tamil is the only
language to be spoken by each and every-
body on the face of the globe when longe.
vity is taken into consideration. The other

languages are melodies and beautiful, there

is no doubt about it, but they will never
give room to prolong our bfe.

As Hieroglyphic is the carliest form of
the Written language, and its abridged
form s Hieratie, the vext problem to bhe
solved is, How Mind is Hieratically
symbolic.

The Priated letter m, in the Roman Pica,
as a small character, is made up of nine
strokes when written with breaks. And
accordingly, it stands only for the nine
important words in the Abbreviation list
according to the hest authorities, iz,
(1) masculine or mascula, (2) married,
(8) meridiem, (4) metre, (5) mane (morning
in the Prescription list), (6) mistura
(mixture), (7) mortis (death), (8) measure
and (9) months.

When does this particular number 9 here
mark ? It here marks that only * Mind”
has the power to control over the nine
apertures of the body, as mentioned above.

The Printed letter M, in the Homan Pica,
as a capital one, is made up of eight strokes.
Accordingly it stands for the ecight impor-
tant words, viz. (1) Millie, (2) Master,
(3) Middie, (%) Member, (5) Monsieur,
(6) Metropolitan, (7} Mark and (8) Most, and
announces also that it cnltivates the eight
kinds of cheerfulness.

What does this particnlar number 8 here
symbolise ? . It here symbolises that only
through mind one caa attain the attamah-
sithies as well as the eight Ahapandum s,

Six strokes are quite adequate to repre-
sent the small character m, in the Manu-
scriptsl Writing. Accordingly, it stands for
the six glorious faces of Subramaniyar viz.,
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(1) Pranavan, (2) ltehasalthiy (3) Guanah-
salkthiy (4) Krigasakthiy (5) Athisahthi, and
(6) Parah=akthi,

Moreover, the small character m, has
only six meanings in English, viz., (1) maxim,
(2) morning, (3) mixture, (4) a thousand,
{5) a noun suffix, and (6) an adverbial suftix.

What does this particular number 6 here
signify ? It here signifies that only a good

mind can see the six glorious faces of

Subramaniyar (Subramaniyar Thiramukam
six).

Even four strokes are quite adequate to
represent the Capital - letter * M’ in the
Manuscriptal writing. As “M” is nothing
but “W" inverted as aforesaid, these four
strokes here represent the cordial virtues,
vis, (1) Justics, (2) Prudencie, (3) Temper.
ance and (4) Fortitude.

Moreover, the Manuszeriptal “M” stands
for (1) the voiced M, as in Mind, (2) the
unvoiced M, as in comptroller, (3) the
noun suflix, as in Blossom and (4) the
adverblal sutfix, as in seldom gas alreandy
expressed.

What does this particular number 4 here
indicate ¢ It heve indicates that “Mind”
should be aware of the fcur stratagems
viza (L) Sahamanm, (2) Thanam, (3) Thandam
and (4) Pehtham (Unahyam 4).

1 he printed capital letter I in the Roman
Pica, when written with breaks, is made up
of only three strokes. And these three
strokes signify “Trinity in Unity”, and
“Unity in Trinity”, Ior, God is the only
being who has boldness to say I,as we
have already scen. Now, what does it
signify in the word Min{? It signifies that
only a good mind possesses the three kinds
of sakthis, viz., (1) Ttchasakthd, (2) Kriyah-
sakthi, and (3) Ganasalkthi as already ex
plained.

XLVI=350

Again, the printed capital letter I in the
Roman Pica, is made up of five strokes
when without breaks. And accordingly, it
stands for the five important words already
given.

What does this patricular number 5 here
denote? 1t here denotes that only Mind is

able to see the five deities already men-
tioned.

Then again the printed small letter i in
the Roman Pica, is made up of three strokes
when written with breiks. But when the
dot over it is treated as a separate stroke it
is made up of four strokes. What do these
four strokes here signify ? They signify
that only Mind is able enough to control
the four Karnams as alveady quoted.

The capital letter I in the Manuseriptal
Writing is made up of ten strokes when
written as a square character, and acccr-
dingly, it stands for theten meanings already
stated.

What does this partienlar namber 10 here
indicate? It here indicatas that Mind
should know the ten Purchna lakkanams,
viz., (1) Sarkham, (2) Visarkkam, () Viruthi,
(4) Lratchai, (5) Manueantharam, (6) Vanu.
sam, (7)  Vamisanusarithom, (8) Sankithai,
(9) Ehthu and (10) Ashirigam (Purahna-
lakkanam 10).  Moreover, this particular
number 10 again signifies that Micd should
avoid the ten evil hehaviours (Theck.
Lwnam 10).

The small character i, in the Manuscriptal
Writing, is nade up of five strokes, when
the dot is treated as a separate stroke, when
written as a square character, and accor-
dingly, it stands for the five sounds alreadw
shown, '
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What does this particular number 5 here
mark ? It here marks that Mind should
know the five kinds of Mayai, viz,
(1) Thamam, (2) Mayai,  (3) Moklum,
(4) Avithai and (3) Amirtham as  aforesaid
(Mayai 5).

Then, of Mind, in the Roman Dica, as a
small character, is made up of six strokes,
and accordingly, it stunds for the six mean-
ings already given.

What does this particular number 6 here
indicate ? It here indicates that Mind only
is the canse of all the six kinds of _thwma-
arivn as aforesmd.

The N, of Mind, in the Roman Piea, usa
capital letter, is made up of six strokes, and
accordingly, it stands for the six nmportant
words already given.

What does this particular number 6 here
symbolise ? 1t here symbolises that Mind
only should know about the six ahfharams
already expluined.

The m, in the Manuseriptal Writing, as a
small character, is made up of four strokes,
and accordinaly, it stands for the four n's
including the silent n, when phonology is to
be accounted for.

‘What does this particular number 4 here
signify ? It here signifies that the voice of
the four Religions men, »is, (1) Appar, (2)
Sambanthar, (3) Sundarar, and (4) Manika-
vasagat should be absorbed into the miad.

Tyen three strokes are quite adequate to
represent the capital letter N, in the Manus-
criptal Writing, and accordingly, it stands
for three distinet n's when the Phonetic
function is to be accounted for.

What does this particular number 3 here
denote ? It here denotes that Mind only
should be very particular about the three
divisions of Man.

The D, of Mind, in the Roman Pica, as a
capital letter, is made up of four strokes,
when written as a square character with
breaks, and accordingly, it stands for the
four 1’s including the Unvoiced D.

What does this particular number 4 here
mark? It here marks that DMind only
should know the four Kathies, vis,
(1) Thovakathy, (2) Makkalkathi, (3) Vilankin.
kathi and (1) Narakakathi (Kathi 4).

The same letter Dy when written without
breaks, is made up of five strukes, and
accordingly, it stands for the five important
words already mentioned.

Whut does this particalar number 5 here
say ? It here suys that Mind only should
be in a state to hear the five vo ces, i1z, (1)
Tholkarwoi, (2) Thulaikaruet, (3) Nurambui-
karuvi,(4) Kanchakharuvi and (5) Midattuk-
karuvi (Voices 5).

Again, the same letter I) stands for the
five meanings as we have already seen.

What does this particular number 5 bere
declare ? 1t here declares that Mind only
should control the five senses.

The printed small letter d, in the Rowan
Pica, is made up of six strokes when written
with breaks.

What does it here signify? It here
signifies that my mind only should be in
a status to know these secrets of the six
Aktharathalams, viz., (1) Moolahthahram
(Thiruvahroor), (2) Swahthittanam (Thiru-

COINAGE OF WORDS 75

vahnaikab), (8) Manipooragam (Thiruvan-
nahmalai), (4) Anahkatham (Sithambaram),
(6) Visuhi (Thirukkahblathi) and (6) Ahkkinai
(Kasi).

The same letter d, in the Roman Pica, is
made up of seven strokes when written
without breaks, and accordingly, it stands
for the seven important words already
given.

What does this particular number 7 here
denote ? It here denotes that Mind only
should be in a state to know the seven

terrestrial sciences as well as the seven
celestial sciences.

The capital letter D in the Manuscripial
Writing, is made up of eight strokes.

What does this particular number 8 here
symbolise? It here symbolises that Mind
should be trained to do Ashtaheathanum.

The small letter d, is made up of seven
strokes when written as a square character
without breaks in the Manuscriptal Writing.

What does this particular number 7 here
denote? It here denotes that Mind only
should think of the seven births. -

Again, the small letter d, in the Manus-
criptal Writing, is made up of only six
strokes.

What does this particular number 6 here

-mark? It here marks that Mind only should
remember the six Ahthara Thevathiakal, ss
already mentioned.

From the above said Hieroglyphical and
Hieratical Representations, one can conclude
that every letter of Mind is Mind. How ?

M stands for Memory,

I , ,» Intention,

N, » Natural spirit or Nature,
D . . Disposition.

The Mind should always be on the look
out to know whether there is if or notin
cach and every sentcnee, or in every phrase.

The Mind should not be disconraged. A
good minded man should have the courage
to speak the truth at all times,

If one kaows physionomy pretty well, one
can understand the status of one's mind
through Face-Reading even. For, Face is
the index of the mind.

According to the Notation of our Ancicents,
F a ¢ e sare 14 in numbers. Even
6+1+14+5+1
according to  the Tamil Numerology
ap & w  are 14, wizy (1) Architham
84145
(2) Athomukam, (3) Ahkambitham, () Pira-
kambitham, (5) Ahlolitham, (6) Fololitham,
() Oorthuvahkitham, (8) Samam, (9) Sounda-
ram, (10) Thutham, (11)  Vithatham,
(12) Pawrheirutham, (18) Parivahlitham, and
(14) Trirachecram.

Yrom reading the face of a certain man
according > the above chart, one can predict
the state of one’s mind.

Everybody should try his level best to
utilize his brain in one and the same direc-
tion for hours together in order to have
concentration of mind,

Without Concentration of Mind, none
could become an inventor and obey God in
all his dealings.

We should strengthen our Mind well.
For, it is our judge, our Lawgiver, and our
King. Then we will fear no more, nor be
dismayed, neither will we be lacking. We
will reign like a king and prosper, and we
will execute judgment and justice on the
face of the earth. We will be saved, and
we will dwell safely, and vhen we will be
called the mighty men. But if our mind is
weak and corrupted, we will bring evil
upon us.

(To be continued)
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AN UNUSUAL COLLECTION OF
CHILDREN’S BOOKS

In 1928, the Bureau of Fducation carried
out an international enqguiry on lLiteraturc
for Children. This was the origin of the
*Children’s Literature Rection” which has
grown rapidly thanks to the co-operation of
publishers, writers and specinlists in  all
countries.

Ooe of the results is a picturesque collee-
tion of picture-books for little people and
favourite story-books of boy and girls, from
45 countries and in 35 languages. I his
exhibition, displayed io the libravy of the
former Sceretaviat of the League of Nations,
at Geneva, now the  headquarters of several
large international organizitions, is open to
the public.  I'rom the United States, from
(ireat Dritain und all the Dominions, Indin
and Ceylon, from  Ching, [Russia, Japan,
Palestine, from  every country in  Latin
America, from Ttaly, Ifrance, Ireland, Spain,
Germany, Greece, Portugal, the Scandinavian
conntries including Iceland, und every other
corner of lurope, the books flow steadily to
Geneva.,

Some countries have such a  wealth of
children’s books that cven the strict selection
their experts have made fills shelf upon shelf,
some have still so few that only a very small
space is needed (translations are not collectel,
only original works). Here are to be found
wonder{ally colourful picture-books in Czech,
Polish, Serbian, Bulgavian, Croat, Ruma-
nian, Hungarian ; and theve, fairy tales with
exquisitely fanciful illustrations from Den-

mark, Sweden, Norway, Iinland, lccland,
all the dreumland of the North.

The Italian DPinocchio and the l'rench
Babar, Alice in Wonderland of Iinglish fame
and Nicholas of Dutch-American extraction,
the (ierman, Struwcelpeter and the Spanish
Don Quixote : all are there, with hundreds of
other heroes and heroines who live in the
hearts of children-—a truly international and
{riendly gathering, » haven of peiwe ina
world at war.

A second  collection  belonging  to  the
Children's Literiture Scction exhibits perio-
dicals for  childrea, fromm more than 20
countries,  Such a varicty of papers and
mygazines!  Many a lesson could be learned
from theni, somc rather meclancholy and
some cncouraging.  Iinally, there is a
reference  library  containiog  all  the
standard hooks on children’s literature in
several langnuges, as well as pamphlets and
articles on the subject and the principal
lists of children’s books compiled for the
guidance of librarians and teachers.

Wit use is made of these collections?
Publishers and illustrators from all over the
world, children’s librarivns, would-be trans-
lators, modern language teachers come to
consult them, often to make an intensive

study of a point of special interest to them. -

Moteover by publishing selected lists of
[avourite books for different ages and in dif-
ferent languages, the Children's Literature
Section has mde known many -valuable
caildren’s books to its collaborators all over
the world.

NEWS AND NOTES 4717

Parents also come to get ideas as to what
books and periodicals to choose for their
youngsters. 1iditors of children’s mugazines
come in scarch of suggestions and writers
come in quest of fresh inspiration or because
thay wish to introduce their youog fellow.
citizens to the children of other lands. Oc-
casiopally an absorbed reader turns out to be
making volumes of notes towards the writing
of a learned thesis. Useful research work
has been done under the aegis of the children’s

"Section, by research students or children’s

Jibrarians who somatimes stayed for months
in order to get a real grasp of their subject.

lvery day letters arrive asking for infor-
mation on the most varied subjects:
teachers want lists of books for the school
or class library, or enquire about books
favourable to world-friendship or presenting
in a friendly light the children of this or that
country. Some people write for information
on plays for children ;5 others wish for light
on the history of children’s literature or on
its evolution in some special conntry ; others
desire to know what they should do about
translatiog a book they admire into the lan.
guage of their country. .

Some research work has\been undertakea
by the Children’s Li'terature Section and the
reports have appeired in the series of publi-
catiops of the Interaational Bureau of Edu-
cution under the following titles: Children’s
Books ant International Gouodunl! (an an-
noted lists of books from 37 countries accom-
panied by a general report) ; Some Methods
employed in the Choice of Books for Schaol
Libraries (& report on the most characteristic
wethods used in various countries for choos-
ing books for school libraries, with a biblio-
graphy of works on the subject in different
]unguages) s Lu coordination dans le domaine
de la literature enfuntine (giving the opinions

of specialists, members of the Bureau's Com-
mission of Experts on Children’s Literature) ;
Les periodiques pour la jeunesse (giving
the opinions of specialists in this field from
23 couatries, with lists of recommended peri-
odicals).

Two enquiries are now in progress and
are well advanced. The first (financed by a
grant from the Rockefeller Foundation) is
on Books for Children in Latin America,
The report, to be published this year, should
prove very interesting; it will draw atben-
tion to many books completely unknown
elsewhere, some of which well deserve to be
translated. The second enquiry, which is
being carried out by the Children’s Litera-
ture Section with the assistance of the
Bureau's Ilesearch Division, is a world-wide
one on The Organisation of School Libra-
ries. This report w.ll a'so be published
within a few moaths it is hoped.

SCHOOL DRAMATIZATION AT THE
NATIONAL SWISS EXHIBITION

In July 1939, *School Dramatization
Dewmonstrations” were held at the Zurich
Exhibition, first of German-Switzerland,
then of French-Switzerland. The initiative
of the first was due to an elementary school
master, Mr. Traugott Vogel, a post as well
as a very capable educator. Mr. Vogel is an
enthusiast and he succeeded in gathering
around him an elite of teachers; their aim
18 to make Swiss-German school children
capable of expressing themsslves simply and
unaffectedly under alt sorts of circumstances
and to build up their personalities as future
citizens of Switzerland. Mr. Vogel has an
absolute conviction of the value of Swiss
civilisation as of the vitality of the Swiss
spirit, and the back-ground of the National
Swiss Exhibition completely vindicated his



478 THE EDUCATIONAL REVIEW

opinion. Never once has he sought a model
outside his country,

The demounstrations organised at the
Community House of the Exhibition were
held under the chaimanship of Mr. Lau-
backer, a school inaster at Zurich; they
were 80 successful that many visitors could
not find seats.

The method consists in replacing by dra-
matizations, in which all the pupils take
part, the monotonous recitation of the pupil
questioned, who repeats bis lesson and is
replaced by a second, a third, a fourth victim,
while the class is thoroughly bored. 1In
German Switzerland all teaching is given in
the local dialect during the first school years,
high German being taught theoretically but
only practised in later years. The dramati-
zations made by the eletnentary s:hool classes
were therefore acted in the local dialect,
whereas the plays acted by the secondury
school classes were in high (German.

A class of elementary school children of the
first or second standard (grade) acted u
charming dramatization, artistic in every
detail : Ragetropfli (Little Raindrops). The
teacher, Mr. Liarese, of Amriswil, told his
little pupils how, under the influencs of the
sun, water evaporates and causes clouds,
rain, storms. The children impersonated
thesun, the raindrops, the lightoing, the
thunder. Every child looked happy, each
played his part with zest and showed no shy-
ness; the game, although it was naturally
arranged beforehand, showed genuine spon-
taneous artistic gifts. After this little play,
some episodes of & legend were acted by
five different classes of the 2nd and 3cd
standards (grades). Pupils of secondary
schools then acted scenes from the history of
the Alamans (the Germanic tribe from which
the German Swiss are descended).

The theory of the school dramatization
was described in an article by Mr. Vogel,
published in No. 20 (193Y) of the Schwei-
zerische Lehrerinnenzeitung,  Some of the
conclusions of the author are as follows:
Dramatization rids a child of his inhibitions;
teaches him to distinguish between the
essential and the accessory; develops his
spontaneity and his personality, gives him
the opportunity of practising mutual help,
for in collective dramatizition he has to be
co-operative; develops art appreciation ;
it cultivates creative imagination; contri-
butes to the formition of n nation solective
1n its choice of recreation, capable of distia-
guishing good plays and of insisting that it
gets them; it will accustom people to the
tricks and pretences of the stage, thus making
them capable of distinguishing sppewrances
from reality.

I'he French Swiss demonstration was also
held in the big hall of the Community House
of the Swiss Village at the Exhibition. In
his inaugural speech, Mr. Jeanrenaud, a
secondary school teacher from Lausanne,
chairman of the I‘rench Swiss Committee
of School Dramatizuion, pointed out that,
if there were originully slight diffevences i in
conceptions and  realisations of School
Dramatization between German apd French
Switzerland, the results are very similar.

The morping session was devoted to a
demonstration how to prepare and produce
school play. For this purpose, Mr. Georges
Molles, schoolmaster at Liiusanne, had gone
to Zurich with his class (co-educational)
of 40 pupils between 14 and 15 yeors of age.
Master and pupils had worked together on
the play entitled 7'hen came a little Prince,
some fragments of which were acted, com.
mented and criticised. This lesson on the
technique of the production of a school play
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The Christian Literature Society for India, Park Town, Madras,
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greatly interested the andience. In the
production  of the plav, the popils are

allowed the greatest initintive: not only do
they work on the composition or adaptition
of the play, but they alsn help in making
the models, in staging the plav.  in making
stage scenery and the costimes, in compnsing
the stage-music, in drawing up the program-
mes, making the posters. Thev attend to
the publicity ard look after all the ace ssco-
ries. All this, of course,
school hours, nevertheless
very keen about it.

is done out of
the popils are

At the beginning of the afternoon,
Mr. Jaques Daleroze, with some of  his

pupils, gave a brilliant demonstration of
eurythmics, There followed two school
plays, Litile Cinderella, a faivy play the
words of which are by Mme Grange, head-

THE EDUCATIONAL REVIEW

mistress of elementary  schools  at Geneva,
and the the
Gustave Doret, thena comedy by Mawvice

The first was acted by the

mus'c by Swiss  enmposer,
Budry, Noise,
pupils of a mixed class of the fth  stundard
(srade) from the Vevey clementary schools,
who interpreted with spirit and ingenuity the
charming fuairy play they had chosen : the
second was acted by the pupils of the classi-
cal secondary school for Lovs at Lausanne.
The

committee resemble closely those of the well-

principles  of  the  I'rench-Swiss
known movement «f the ltoad Dlavers of
Mr. Leon Chancerel (of Parie).  Schoo)
Dyamatization has came to stay in Switzer
land where it s believed that it gives children
many  opportunities  of developing
initiative and personality and of learning to

asstime responsibility of their own free will.

REVIEWS AND NOTICES

EuEMENTARY Screscr, Book 110 By H. R.
MiLns ann 15, RadaN MENoN. TrANsLAT-
ED BY V. GNaNADIeaM.,  Mussis. Mac-
MILLAN & Co., Leto. Prcey Ry, 1-8-0,
This book of Flementary Science in
Tamil for Forms V and VI is second of the
series following the same aims and methods
as are kept in vicw in the first book. The
topics arc dealt with in the order of the
8.8.L.C. syllabus, thus providing a practical
approach to study of the environment, as
the scheme of General Science secks to do.
 The translation is on the whole good ; yet
the trapsiator could have preferred a free
rendering to a literal translation and avoid-
1 ed. for example, Ip 5 wewaysa (Fuel foods)
and used instead easewsmui Qs RE 50
. wemaiQuagsarsar.  One of the good and
" useful features of the book is its plentiful
* illustrations in the form of diagrams and
», photographs, all prepared with care and
k. precision.

Macvrinnax's New Innia Ruapeir, TV aNp
V. torreb py Pror, K, Fo Seelanr aNp
Pror. Diwaxciasn Siganvs, Pree, 1 as.
AND Rn. 1,

These two Readers intended for 1orms
1V and V of our schools provide a course of
written in 4 and  lueid

The subject matter of the  selec-

lossons stiple
language.
tions is varied and interesting 3 and as many
different topics as prssible are dealt with —
historical, biographical, geographical, and
scientific.  The authors are both
classical and modern. Fach lesson is follow-
ed by brief exercises which are more suggest-
The exercises do not
scem to fotlow any specific grammar scheme

chosen

ive than exhaustive.

and are interested to test in a way the
understanding of the text. The books and
the selections therein are properly graded,
though the standard is a little too low fot
the Forms, for which the books are intended.
The books are well edited and neatly got up.

their -

e

e
AR

| ASIA, AFRICA & AUSTRALIA

»— and diagrams especially drawn to illustrate the text
| “special feature is the number cf exercises designed tg}'@’&

1 knowledge of each successive lesson.

:

NORTH & SOUTH AMERICA AND EUROPE

photographs’ including many arial views and a large number of maps

" .

GEOGRAPHICAL TEXTS OF
OUTSTANDING MERIT

'_FOO‘D. CLOTHING & SHELTER SERIES

By
L. McD. ROBISON,

Director of Education, Ceylon,

(The Continents round the Indian Ocean) Re. 1 4 O

(The Continents round the Atlantic Ocean) Re. 1 4 O

THE WORLD. FOR JUNIOR STUDENTS Re. 1 6 6
THE WORLD FOR SENIOR STUDENTSRs. 2 4 0

The series is very fully illustrated with reproductions of actual

aré included, A
‘HEQW”".,::'-....,_;\ )

MACMILLAN & CO., LTD.{

INCORPORATED_IN ENGLAND

X

. ' MADRAS—BOMBAY—CALCUTTA—LON
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Chest 1

A simple chest cold mav, if
neglected, turn into bronchitis ;
avoid this by rubbing  yvour
chest with AMRUTANJAN, )

. R ; e Omtmess.
¥ Its penctrating warmth pocs

decp down into the chest, ¢
loosens the phlegm and brings

quick relief.

AMRUTANJAN
BRINGS QUICK RELIEF ALWAYS

triated by C. Krishnamoorthi at the Sri Ramakrishna Printing Works, 19-B, Woods Road,
sad published by Srinivess Varadacbari & Co,, 2/16, Monnt Wand, & ;l;... '
Monaging Bditor : S. Kannan
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