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" PRESIDENTIAL ADDRESS

Delivered at the Thirty-first Provincial Educational Conference
at Ambasamudram

BY

Dr. A. LAksumanaswamr Mupariar, B.A., M.D., FR.C.0.G.,
Principal, Medical College, Madras.

Mr. Chairman)

I am deeply grateful for the honour that has been
conferred on me by this great organisation of teachers, who have in-
vited me to preside at their Annual Conference. It is an honour that I
appreciate all the greater as I have not had opportunities to come into
close touch with your Association and ordinarily, I should not have anti-
cipated that your choice will fall on one belonging to my profession. I
must confess, however, that I feel the responsibility all the greater and
I hope that the same kind consideration which prompted you to elect me
as your President, will make you forgive my shortcomings and my limita-
tions.

The Great Shadow

We are mecting at a time when there hangs over the whole world a
dark shadow, the like of which it has not been possible even for us of
this generation to envisage before. The Great War that is now being
waged so relentlessly in the Western hemisphere is a war which has
brought out more clearly, the need for stressing those eternal truths,
those principles which ought to guide the activities of humanity, and
those great moral laws which should be the bulwarks on which the safety
of humanity is based. To none should these great principles for which
the war is being waged, appeal more than to the members of the teach-
ing professicn. On the one hand, you have a relentless foe to whom
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nothing is sacred, whose blood-

freedom of all small nationalities, to whom the lust for power, for thaf
dominance in the world, is a sufficient impetus to ride rough-shod over
all that humanity had considered as sacred and worthy, Tho cause for
which the Allies are fighting, is a cause which must appeal 1o all who
have the rights of humanity at heart and who belicve in {he ctlernal
verities of life and do not subseribe to the maxim that “M
I do wish our countrymen would realise that this Great War is not o
war with European nations but is a war in which all humaonity is not
merely intevested but deeply involved. On the suceess of the Allies
depends the future of nations and of individuals. Let us make no mis-
take about it. The more one considers deeply, the more one realises thal
the war is not merely waged on fundamental issues, but issues which are
so large and so transcendental in their importance, that a mistaken con-
ception of their true significance may lead to a fatal step, towards that
abysmal dungeon of unredeemed humanity. Nor do T think there is
any justification for that optimism that seems to
that our country can afford to look on, as
pathising with the great moral issues at stake but not particularly anxi-
ous to take its rightful place in this great titanic struggle for vight against
might, for justice as against brute force and for the assertion of human
rights and privileges. Let us all join in the prayerful wish that ere long,
the cause of justice may triumph and th

at those nations who have
ranged themselves so magnificently for the brotection of the small

nationalities will come out victorious and that the result of this Great

War will be one more supreme effort to hreadbase humanity on the
fundamental rights of individuals and nations,

. . ,
ight is right)

prevail in some quarters,
a disinterested spectator, sym-

True Patriotism

Looked at from another point of view this war should have a great
lesson for us to teach to the younger generation. It is surprising that
every nation is fighting with grim determination and the individuals
composing that nation are tully convinced that all their sacrifices are
worthy of the cause. It ig only those who can see from a far off dis-
tance the picture in all itg aspects that realise more clearly how mistaken
conceptions of narrow nationalism, how perverse views of patriotism can
sometimes lead men to the greatest of sacrifices, Throughout the his-
tory of nations one can see, that not infrequently the greatest
of crimes have been committed, ang the greatest of sacrifices made
because human emotions have been chartered by designing people in
the furtherance of a questionable cause. May it not be that these con-
siderations make us think a little more closely what the right attitude
of the individual should be to the State, to his own Motherland, to

stained grip would appear to strangle the -
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ions of the world at large and to
nations in olber Sphi;esi:i;(a)s t‘i‘;leatn;tust have actuated one o-f our no}l:li-
bumanity. = Wf Suther day at a meeting in Bombay, sentiments t”a'
ladies 1 speZAkdt ecﬁo in the hearts of her countrymer.l‘ Mrs. Sal‘(})ljl.ltll
will find @ o yte an audience at Bombay stated “It is not en(??g g
Naidu, Sp?akmg to' tism must be tempered with love of humamy an”
be patriote 'Pa rlllo uld be keenly alive to the rights of other nat101ns.
true ationalism ?h Ore a greater need for this message 'of good fel ?w.
o e tim'e W'as tl;grger humanity, of love for fellow-beings; at nontlgxle
ship, of faith I at need for such a message to be broadcast»to a . ﬁ
Hs e e wo f; and to Indians alike. The teaching profe;smn, whic
pations of the wélk‘)ility to place before the younger generatu')n ‘pro.per
has the 1~e§ponls 1 encourage them into lofty thoughts an.d instil ]mto
idens ane ldfla s'itg correctbviews as to patriotism, nationalism and f)ve
oo ter;di:; s(;)arl)luid be in a position to place before them a correct view
ZI; }tlsgla duAti’es and responsibilities.

Universal Brotherhood

tions at greater length in view
ted to make these obser.va . ' view
. amctlflri?:' difficulties through which our country is paiflilg.feeheng
;f th?tI;.: inevitable in a iransitional period, but one cannot help
aps i

t mism Cleeli as o ro t eve S ()Ilic ed
Dess S 1 he nts chr 1
ange i i ne goeS th ugh
s , ]
a sty 8— Ey

. . . ‘ance
day to day in our dailies and weeklies. The dissensions, the strang
“from day to

ici ual recriminations which unfortu.-
differences. tile s: giigzralznj; Cin:tl:;d of decreasing, these all m‘?tke it
?ate'ly bsle er:haf the teacher, more than anybody els‘e, should stmve:h‘;cl)c
:newtz fe e his mind a clear idea of the picture, with a ca]rflness.tt !
weep Do f‘ xperience, so that his whole outlook may be transmi e
A CIC } r?der his care and they may be in a position to rea.hse
to the.smdenfs ucountry and nation. That great ideal of the anc1er_1t
what 3 beSt' Y Ol;vhich has been so touchingly described by Macaulay is
R?man Em‘puteideal that can well be placed before the youth of any
Stil fhe 8‘1‘% n none was for a party; then all were for the State; ther}
cotlnt.lfy- . zel od the poor and poor man loved the rich ; t.hen lands
the rich mélm | z;celled; then taxes were fairly levied. The
were falrsj I'IIZe brothers in the brave days of old.” May we not h'ope
Rom?ns . ri time, some great bard may be able to sing “The"Indlans
that - o :1\;71-5 i;l {he spacious days of to-day and to-morrow. .Wh‘at
e hk? prothe a teacher place before his students? What better inspir-
better idex) Can'v;a them? What better preparation can they have fqr
ation ¢27t hel gt;lat they have to face than to stand forth on the threshold
the o o reer with that great spirit of brotherhood, with 1fhe}t ever-
Ofa th?ilrnr“lel\:vzafor all Indians, with that more human outlook which em-
abundant
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braces the world at large, as a family wherein everybody should have a
peaceful, contented, happy life, pursuing his ideals, following his avoca-
tions and reaching to the height of his noble ambitions.

Conference and its objective

Delegates, let me next address myself to some of those topics which
must necessarily exercise your minds and draw forth your discussions. If
I understand the spirit in which these Confercnces are being held, it is
with a twofold object. Firstly, I am sure, that all of you are interested
to see that we, members of the teaching profession, contribute our best
to the great task to which we have been called, and these conferences
give us an opportunity of examining our work in the past, preparing us
for the future and helping us to avoid the pitfalls and to securely tread
on the safer and better ways of the future. Our first task, therefore, is
to see how hest we can discharge those duties and responsikilities which
it is our privilege to share. What contribution can we make to the
building up of the nation, to the up-bringing of the younger generation
and for the promotion of the cultural, the moral and physical outlook
of the future leaders of this country. That is our first duty. Incidental-
ly, of course, and as a second duty, we must bestow some attention on
those problems which concern us more personally perhaps, but which
we are hound to take note of, and it will be mere prudery to ignore.
There are, I feel sure, many problems that are now agitating you ag
teachers, problems connected with your status, with the positicn that
you hold, the security of tenure of your office, with the emoluments that
are vouchsafed for you—problems which undoubtedly have a large
share in securing, if satisfactorily solved, that peaceful atmosphere that
is so essential for the discharge of your duties with a concentration which
should be an essential pre-requisite for a successful career. Grave as
these problems may be, manifold and diverse as they may appear, I
would still beseech you to concentrate upon the first great important
task and let us then venture to see from that point of view how the
problems of the second may be solved.

Educational Reconstruction

At the present day there is a widespread demand for educational
reform, not only in this country but in many countries all over the world.
With changing times and the trend of modern events, with the cata-
clysmic events that are taking place everywhere and the changing angle
of vision, it should not be a matter for surprise that there should be
so much of criticism on the present system of education. "It is when
alternative systems are suggested, that one realises the enormous dif-

ficulties that lie ahead and the many defects in the alternative systems
brought up for consideration,
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d and aim of all education should be to prepare the indi'vi.»
e he role of a cilizen in his country and take an effective

t . e
duatl FO I;lg‘g Jarger sphere of world citizenship. The training given
par mn

Gt him eventually to function as a useful member of the S(?ciety, to
Should. . ¢ the burden and so to conduct himself that he is a help
bear his Shzr'e , » society. And with this larger outlook before us, i
and not < ";lg'o(;; that there should be many ways of reaching the
Shou“donbiosl \;16 that no particular method could possibly fit in, {or all
comrion gog -

conditions of society.

There are different grades in any systen.'x of :duca(;ciz

. are accustomed te the three gradesf primary, gucAc?n ar

wne Y o Unijversity grade of education. These different
and high Oerach a definite objective and should form each &
races ‘havehole by itself. Thus the object of primary edu-
Conjlplete ‘lil be to impart permanent literacy to the individual so tl?at
. ig(\);; of the opportunity for higher study, the indi\;iddual S(})1 .tr};cu}r:—
1 i « rich treasures of knowledge wiic e

e I??:;ix‘ff;); ii};?aildc cfpportunities make it possible for him
o GXPlolje Z ause o’f these possibilities that he idea of compulsory edu-
todo. TS kec oot and no country or state could be said to have ful-
e aation ffer these facilities to every boy and

irresp

cation
filled its obligations that does not o

girl of the school-going age.

‘ther ' 'm a com-
Qecondary education takes us a step further and shoul‘d form a c 11d
lete scheme ‘by itself so that a person who has finished this stage wou
plete sc _ o b
be in a position to choose one of four courses:

(a)
pation.
(b)

e (c) It should entitle him to a higher grade of education in a Uni-

It should fit him to go out into the world and seek some occu-

It should enable hirn to pursue technical or technologival stu-

ity. .
- (Z) It should fit him for some professional courses of study.
rhiversity education should be at the disposal of all tho§e who can
8 zntl:etake advantage of it or who, by their mental equipment, are
affor

1l-suited for such education. The more University education spreads
well-sui

1o greater the number who are enabled to take advantage of such
and t C; the better will the state or society be served. At the same
011,

eolucat,it is well to realise that the hall mark of the University is not
time, 1

the ouly hall mark to denote culture, erudition or scholarship and that
he onl
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there are and have been not an inconsiderable number to whom the
portals of a University have been denied and who have made noteworthy
contributions to the sum total of human knowledge or wisdom. If to.
day University education has fallen from itg high pede
upori with indifference or suspicion, the fault must boe
the University type of education but to the
realise their proper role.

stal or is looked
aseribed not to
alumni who have failed to

Let us examine briefly the position occupied by these different
grades of education in our couniry. At the outset, I would emphasize
the fact that in a vast sub-continent like ours, it is a mistake to aim at
uniformity. The problems in one province are not the same in another
and the methods applicable to one may be ill-suited to another. A
certain amount of elasticity is essential and what should be aimed at
is more “unity in essentials, diversity in non-cssentialg and cfliciency
everywhere.”  When, therefore, reformists iry to suggest

one common
scheme or one definite plan of campaign, it seems

to me that any such plan
is hound to lead to results, the opposite of what the originators had in
view.

Primary Education.

Primary education or the literacy test as it may be termed has made
some progress, but judged from the standpoint of mass literacy, much
ceway has yet to be made. It is here that sreat thought and foresight are
required and it is in this, the most difficult type of education to be im-
parted, there is great need for improvement in the quality of teaching.
Given the proper type of teacher, it should not be difficult for a hoy to
cover the field effectively in the space of three or four years. Conditions
being what they are in this country, a uniform type of primary school is
hardly likely to meet the needs of all classes. It may be that set hours
of school education may not be always feasible and we should contem-
plate the possibility of schools functioning in the morning hours only or
in the evening hours or during the day depending on the needs of parti-
cular areas or clasfes of population. The wastage in this type of educa-
tion is serious and demands the earnest attention of the teachers. By
more earnest attempts at securing the co-operation of parents, by greater
laxity in the hours of education and by providing greater attractions in
the school in the shape of games and other side activities and above
all by a more earnest attempt at individual training, it may be possi-
ble to promote those conditions which conduce to a more complete type
of instruction. Why should certain types of schools show better progress
than others ? Can it he that in this sphere of education the Missionary
zeal and devotion to duty is more necessary than even in other types ?
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Secondary Education.

Let me next turn to secondary education and the problemls conne.ilt-

ith it. Secondary education, if properly understood, sﬁou d provide
e v'vll it f types of education, all aiming at a definite goal. Our
a diversty c(l:ools have in the past copied but one type of education and
Secondar?’ tsh *‘refore been a stalemate leading to an over production‘of a
there b dgnt who finds himself thrown into the world ill-equipped for
e Ofl-StuThe cry that our secondary system of education is dominated
the tasa iversity has been raised frequently, but it is forgotten tbat the
by the }r: me of education at present imparted in these schools is such
who e"t the boys to a possible entrance to the University and to no
as only \t;&)flﬁen the old Matriculation examination was abolished and the
o‘ther'L C. scheme was first introduced, it was intended to be mainly’ a
:c'hi;ﬂ ;ecél*d, with discretion to the headm_asters to issue prog;ess }clert:
ficatec and to principals to admit such candidates to college.s. The schem
I;ad changed during the last 25 years in such a way that lt'borsd:s :}:
cemblance to the original scheme. The S. S. L. C cqurse is uha or the

ol of a Board, with representatives of the Umversﬂcy, but the Board
'Cont'm llv an autonomous body. Changes have been introduced from
u Vlrtuat' ye and it is the S. S. L. C. Board and not the University that
. 125 onsible for that want of elasticity that is now the cl?ief fea-
has be; rithe Scheme. The examinations, the standards of valuatxon. and
:lllrfhz detail; of the syllabus are controlled by t}?e Board gn}cll the gm;:l:
ity steps in only to decide the standard of attalnmept 'at t. e pubic
S nat hich would entitle a student to seck admission into a college.
mmatwhn . rules of eligibility do not make it obligatory on any college
pver t'tese h students, and to-day there are colleges which can and do
2Ztatifilr j::/(; standards, of admission, provided of course they do not fall
i)elow the minimum fixed by the University.

While I do not in the least wish to condone the University for the

part it has played, let me frankly state that the scho‘ols themselves havg
kindly to the scheme. The “B” Group sub].ects were not care

oot ?aken ajority of schools and the vocational bias that was fondly
for thef ~m J‘chis scheme has not therefore materialised. On the other
eXpeCt;d '4;1 :rc:r}lling profession and the public have time and again pressed
hand ¢ IfT 'e ersity the desirability of vecognising every single subject now
on t}?e nY the optional group of the 8. 5. L. C. scheme, for purposes of
pl‘f‘VIded o the Universi.thv. It is gratifying to note that in spite of this,
egt:ar;%ev/toof the =tudentsdtake up subjects definitely outside the scope of
10 to 197¢ S :

a I ‘f t t -h
l i gv \Y I ‘ ance alld more wou d dO S0 11 alternative scnier nes e
nivers lt e T were

placed before them.
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I do not suggest that the ambition to pursue a University cou e of
study should be discouraged, but 1 do feel stroagly tha! it should not be
an aimless way of approach and one chosen for lack of anything better,
The spectacle of parents, too poor to maintain themselves, struggling to
give their children higher education and staking their little savings for
this purpose is indeed a tragic one to witness-  And when after such pri-
vations the young student finds he has with difficulty secured a degree
which finds no value in the commercial world, the disappointment caus-
ed to the whole family can easily be undersivod. What wender if such
youths, out of sheer despair, fall a prey to the many ‘isms’ that are now
so much to the forefront iike Socialism and Communism.

Entrance to Public Service.

It is considerations such as these that prompted me 40 suggest that
entrance to certain categories in the public service like clerkship for
which the S. 5. L. C. is prescribed as a qualification, should be limited
to persons with such qualifications and the age lowered suitably. This
is the practice in other countries and it would certainly afford great re-
lief to a class of persons, the poor and the poorer middle classes who
would benefit by such recruitment. Nor should it be considered that
Government departments would suffer in cfficiency thereby. The pre-
sent system of recruitment canrot be said tu yicld the best results, where-
by a candidate is recruited to the clerical post and then asked to study
a number of subjects and pass several departmental tests while at work.
This lessens the efficiency of the work turned out and does not conduce
to a proper appreciation of the subjects of siudy either. If persons of
younger age be recruited and proper training given for a couple of years
in suitable centres, a better equipped class of public servants would
be available, who would serve with greater knowledge of their work
and with increased efficiency.

Fundamentals of Reorganization.

The reorganisation of secondary education has been to the fore-
front since the issue of the G. O. of 1937 wherein it was suggested that
at a particular stage, altesnatives should be offered to the pupils either
to take to a vocational couise or a more literary type of studies. The
scheme has been the subject of close scrutiny at many meetings of tea-
chers, guilds and associations of teachers- In the mean time other
schemes have also been placed hefore the public, notably the Wardha
scheme of education. I hesitate to express any definite views on this
subject, but T have no doubt the subject will be fully considered by
you in all its bearings. [t scems to me that certain fundamental con-
siderations should be borne in mind.
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1. Any scheme of reorganisation should fit in with the needs of
the c;)untry and should as far as possible be within the means of the

state.

9 It is a wise rule when new schemes are suggested to try the ex-
perim.ent in selected areas and to watch the progress with sympathetic

interest.

3 No scheme of education should be a burden on the pupils gnd
the schoeol should be so conducted that it will prove a source of attraction
and not a place of toil and struggle.

4. The success of every scheme depends entirely on the efﬁciency
and enthusiasm of the teacher and an abun.defmt supply of sgch quali-
fied teachers should be an essential pre-requisite for the starting or the
success of such-a scheme.

I would therefore approach every scheme with these conditions pro-
minently stressed, for I feel that excellent schemes can be drawn up and
unless they fulfil the essential conditions failure may result.

The Vocational Bias.

Many will agree that a vocational bias in secondary education is de-
sirable. The difficulty is in implementing it. The starting of a fe‘w
vocational classes is not enough. The vocation should be such as ﬁts. in
with the needs of the classes who are likely to take to it. It must give
a finished apprenticeship in at least one particular vocation. And f;here
should be as an essential corollary for such vocational schools, hlg}}er
technical and technological institutes or colleges, which would give
opportunities to the better gualified among them to progress from‘stage
to stage till they can by sheer merit and perseverance reach. the hlghest
pedestal in the particular line. Mediocrity never pays and if vocat1onfall
schools are content to play the role of . mediocrity, they are bound to fail.
It was said of Napoleon that he gave the famous exhortation “that every
soldier carried the field-marshal’s baton in his knapsack”.‘ In the same
spirit we should so organise vocational education that it will not be con-
sidered as a byelane for men of inferior calibre; and t.here should .be no
such idea as the separation of the sheep and goats, in the selection of
.candidates for such vocational schools.

The Medium of Instruction.

It is hardly necessary for any one to stress the importance of the
mother tongue as the medium of instruction in schools. The study of the
mother tongue and its use as a vehicle of thought is now an accepted plan
in any scheme of reorganisatvion of secondary education. This should

2
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not, however, blind us to certain essential reforms that
on hand. The mother tongue will be popular with pupils only when
modern methods of teaching a language find favour with our Iee.
turers. It is a fact that many pupils find it still a task ang not a pleasure
to study their mother tongue and this paradoxical state of affairs is due
to the old system of education that is stili prevalent in the teaching
of Indian languages. I hope that this aspect of the question will receive
increasing attention at the hands of all educationists and the pionc
of a few enthusiasts wiil be more vigorously followed.

should be takey,

e work

As regards the teaching of all subjects through the language of the
area concerned, I would stress once again the need for an efficient staff of
teachers. The new rules issued by the Director of Public Instruction in
regard to recruitment of teachers will give a fillip to this subject. But
much as I appreciate this reform, let me emphasize the need for the study
of a language that will lay open the rich treasures of knowledge, whe-
ther it be in the humanities or sciences, before the educated individual.
Other countries, whose spirit of nationalism is no less than ours, have
realised the need for such study. And may I say this, that when present
day controversies have settled down, when a calmer atmosphere is availa-
ble, many will agree that the study of English is a valuable adjunct for
all educated persons, whether it be for the pursuit of science or philoso-

phy, whether for commerce or diplomacy or for world contact and com-
munion.

Physical Education.

It has been a criticism in the past that our educational institutions
have placed too much emphasis on the literary side and too little on the
physical side of education. Such criticism will no longer be applicable
to our schools and the recent order of Government has laid emphasis on
physical education as a compulsory subject in all schools. I welcome
this reform and I trust it will be given effect to in the proper spirit. The
aim of physical education is to ensure a healthy body for a healthy mind
to develop, not to turn out physical giants or to train soldiers for the
battle field. Such a training will follow when it is necessary.

The emphasis laid on physical education is all to the good, provided
certain safeguards are ensured. The type of physical education suited to
the individual .should be determined and efforts should be made to see
that special facilities are available to those who are physically defective
in any degree for different forms of exercise. This requires the close
and intelligent co-operation of the school medical officer and the physical
director and I would invite the attention of headmasters of schools to
this aspect of the probem. To force a form of physical exercise on those
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derfed and weak, or who are the subjects of incipient tuber-
who A would be to court disastrous results. Young men
v heart diseses with Sandow’s exercises or games of stress have
h a strain and have become physical wrecks.

culosis o : :
eager to get into grips
ge

broken down under suc
The Status of the Teacher

f is naturally most interested in the Statl'ls of the
Dt erenceditions under which he has to work. It is hardlhy
C}cl):size the fact that for the efficient éis.charg; o}f hlls
ould live in an atmesphere of tranqt?ﬂhty ar'1 s OFf
he humiliations and worries assomatted \:ét};uzzu rlee

i i to his pay, prospects a .
of consian. anXIetyt;I;i zrrllzferotz;nteﬁszsin soci(iy is asked to follow the
The teaCh?r 1m'0reliving and high thinking.” Whenever retrenchment
‘i th iI: atll?e teaching profession is the first to. be chosen foi thz
e I ot ; tion of retrenchment committees and in any other sc em
kind considers 13~ expanding the sphere of education and extending the
r 1St is I;enerally presumed that cutting dox.m? (t)}i theC ;:rlr:

i ¢ teachers should form an integral part as othervs‘nsc eus heme
oWy financial impossibility. Such a frame of mind spells di
Would he é“ ture of education. The lowering of salaries leads to low'er-
tor for b éu 3 and the possible recruitment to the teaching profession
i?gﬂd St??h: I:u'se from every point of view ill-fitted for the great task.
of those who are 1

It must be accepted that nowhere has this tendency s'hown Nlt?
much as in the field of elementary education. 0

adverse eﬁeCtSd's{;f)icult in the whole sphere of education than the teaﬁ:h-
. fh 2 r:ndl girls in elementary schools .and nowhere do we reqtﬁr?
D ination, of sound scholarship and of unbounded enthu
teachers of 'lmalgll field ’of primary and secondary education. The fact
siasm (hap 1}? , edo we impose such minimum qualifications for t'I.lese
. DOWd e';dethe results are so poor there is nothing to be surprised
teaches & 1{ of wastage in elementary education. What else could
. We Speah the conditions under which elementary schools have
we exper Wt:; are such that the right type of teachers with a suffi-
f general education cannot be'e!ttracted nor can
watained under the somewhat humiliating COI}dhltIOnS under which

they be rea have to serve. It is somewhat surprising that we expect
many of t:em ti inderstand the psychology of the growing .child, to
such 18 o tessori method of teaching, to imbibe every new idea and
adopt the Momes d schemes of primary education, the exact import
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teacher and the

necessary to emp
dJuties, the teacher sh

not be subjected to t
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of reform towa
field of literacy,
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to be conduc
ciently high standard o
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o da §0pt112§§0ns of which even the sponsors are probably not quite con
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; f The crving need in our scheme of elementary education
s fo'be l;etter éualiﬁed and better equipped teachers to whom a
seems
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living wage and security of tenure is vouchsafed, and who should be able
to carry on their work undisturbed by the din and dust of polemical activi-
ties carried on by other agencies.

Educational Expansion—Its Effects.

What has been stated about teachers in primary schools applies also
to teachers in secondary schools and even colleges. The great expan-
sion that has taken place in the sphere of secondary education within
the last two decades has brought in its wake many problems affecting
the teaching profession. The expansion of local self-government and the
widening of the franchise have necessarily resulted in a greater amount
of attention being bestowed on the nation-building activities, chief among
which is the expansion of educational facilities to areas which hitherto
had been denied easy access to schools. While this is a welcome feature
of progress, it has to be admitted that in the eagerness to vie with each
other and their anxiety to show to the electorate a record of progress,
local bodies have started a number of new schools, converted elementary
into higher elementary and higher elementary into secondary schools,
rapidly but not too wisely. This led to the inevitable consequences,
a breakdown in finance, a reduction in the salaries of teachers and in
their number, a delay in thé payment of even these salaries, a discon-
tented teaching staff and an inevitable deterioration in the standards
of teaching and a depletion in the numbers attending such schools.

But this is not the only unfortunate result. The widening of the
franchise to local bodies naturally attracted to these institutions, a type
of representative, unaccustomed to the duties and responsibilities of
such work but with a consciousness of the rights and privileges of such
office. The expected happened. Instances were not infrequent where
teachers suffered because of the mistaken conception of the members
as regards the status and prerogatives of the teaching profession. It
was sometimes presumed, that a teacher who is technically ‘a servant’
of the local body was therefore ‘a servant’ of the President and indivi-
dual members of the local body concerned. In their new-fangled en-
thusiasm for work, individual members inspected schools, checked the
work of teachers, dictated to them the policy that had to be pursued
and in other ways grossly interfered with the work of the school,—a
procedure which would never have occurred if the members were aware
of their strict limitations. In a few instances—and fortunately only in
a few—it took even a more sinister form, when Headmasters of schools
or teachers therein were cajoled or threatened as regards promotions
and even punishments of boys. And as if this was not encugh, public
meetings were convened and popular leaders were sometimes forced to
participate in these proceedings, with a view to coerce the managements
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or teaching staff to a course of action diametrically opposed to acade-
mic standards of purity and efficiency .

Wanted A True Perspective

Let us not exaggerate the evil that has been portrayed. Fortuna-
tely there are not many such instances, but their growing tendency has
necessitated the passing of several orders by the Government or the
Department of education and let us hope such orders will have a salu-
tary effect. One is not too sanguine however of the desired results.
It is only when local bodies realise their limitations, it is
only when the individual membe> is made to realise that his sphere
of éctivity is restricted to the deliberations of the corporate body, it is
only when self-governing institutions are better convinced that execu-
tive action is best left to the executive and that the duty of such bodies
is to lay down the policy and give general directions and watch the
cavrying out of such a policy,—it is only then that evils such as have
been pointed out will cease and a correct lead given by our self-gover-
ning institutions. If the evil is not checked, disastrous results must
ensue which will ruin our educational institutions. The spectacle of
wholesale transfer of teachers, of their suspensions and.in some cases
oven dismissal following a change in the personnel or the politi-
cal conceptions of a local hoard or municipality should never be allowed
to repeat itself in a well-organised society where healthy public opinion
can assert itself. What has been stated above applies also to- private

managements conducting educational institutions.

A Charter of Rights and Privileges

The trend of recent cvents and the experience of the last twenty
years make it clear to me that the teaching profession is entitled to claim
at the hands of the authorities a charfer of rights and privileges so that
individual or group victimisation may not be possible in future. The
teaching profession is well within its rights in stressing the need for :

(i) security of tenure,
(ii) a living wage,
(iii) freedom from meddlesome interference, and

(iv) an appellate authority to which all appeal will lie
in all cases of victimisation or severe punishment inflic-
ted on any teacher.

The Department of Public Instruction under the Director of Pub-
lic Instruction has not hesitated to come to the rescue of teachers in
the past. The teaching profession is greatly indebted to the present
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Director who has shown great sympathy towards teachers of all grades.
I can assure you that in Mr. Statham we have at the helm of affairs a
Director who has intimate knowledge of the conditions of teachers and
a generous disposition to deal with their grievances in a sympathetic
and statesmanlike manner. With his advice and guidance, I fcel sure
that the teaching profession can look forward to an era of pmgr()ss and
expansion in all fields of educational activity. And may I, on your
hehalf and in the name of this Conference, assure the Dil"@Ct()l‘ th;t in
all his great schemes for the expansion of education and the uplift of

the teaching profession, we shall give our whole-hearted support and
our unstinted loyalty. )

A Board of Appeal

I have suggested the constitution of a Board of appeal for the benefit
and profection of teachers employed under loc
managements. I feel that such a Board of appeal
would command the support of both the managements and ihe teachors
and will be acceptable to the Department concerned. Such 1 Board

o1 1 o M
should have on its personnel a representative each of the man

< : agements,
of the teaching profession, of the Department of cducation with one per-
son of outst

tanding eminence who has had experience of educational insti-
tutions nominated by the Government. It would perhaps be necessary
to have four or five such Boards functioning over different areas> the
province being divided into as many units for this purpose. Su’ch a
Board will deal with teachers in elementary and secondary schools and
would function for a period not more than five years nor less t
vears. The details of such a scheme can he fill
at the outset to emph
would function.
created th

al bodies or private
if properly constituted

han three
ed up but it is necessary
asise the limitation under which such a Board
There should be no room given for the impression to be
at the teachers are not subject to the control of the manage-

ments concerned nor should the Board concern itself with any dei

tails of
management. The managements are under the inspection of the Depart-

rfnent of Public Instruction which will continue their control as hitherto-
ore.

A suggestion that is worth consideration is whether local bodies can-
not be grouped for purposes of transfer of teachers occasionally and for
promotion of deserving members of the profession. I can see great ad-
vantages in such a scheme if worked in the proper spirit. It not infre-

quently happens that the transfer of a teacher is desirable in the interests

of an institution and there may be no setious fault except an incompati-

bility of temperament or even a trivial misunderstanding. If local bodies
. . e ) . .
can visualise the Jarger interests of education and relegate to the back-

1 . . . . . M
gr_ounc. considerations based on prestige and patronage, such a grouping
will be of considerable benefit,
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The Hesponsibilities o the Teaching Profession.
th conditions conducive to efficient wo.rk l?f

her, but let us not fail to realise that the teachmg professmn is
e tei)cles.t ’of professions and the nobility of the profession will b‘e aisa:-
the 10 py a repetition of such a claim but by the work and wort{m (c; . (i
ed no” y who constitute that profession. If we are to be 'assulie. ?
b it is essential that there should be a healthy public oplnlqn in
1 which will see to it that high standards are maintained,
vail and that no serious lapse is ever con-

: The teaching profession should be an
.4 much less encouraged. ; .

'doncld, olz only to the school going population, but to the public z.t 1a:§e
ldea< nins,‘i;inctive respect and admiration ought to be vouchsafed to :e
Who;ir of character and repute. The teacher shoul‘d be, as he w;s ig
t?dc . t. the friend, philosopher, and guide of the society and one shou
et for solace, advice or approval.

Holding such views, it was with profoun‘d SOrrOwW fchat m‘a:yw?tfhu;
-ead ol the activities of some members of the profession, w.n nh e
ek 1 worthy of a better cause, resorted to methods. (?f irec
mlS'taken Ze}?olly foreign to our aims and ideals. Such activities have
B e W]o'ect of adverse criticism from many platforms of academi-
e ]n of outstanding eminence like the Right Honourable D1
¢.oinivasa Sastri and Dr. Reddy have not hesitated' to ex‘pr.e'ss their
u_rlec 1 of such activities. Strikes and all the side activities con-
df;igr(\’;’iih such methods should have no place in the ondz,s. lgpe.m]:dz
. i i redress of grievances. strike is bu
of the teac}gngriljrl;ci’ff\fslzlef;ﬁz;hjf self-protection and self—imprbvemept.
a Crud‘e-ar‘zh'ps there is room for honest differences of opinion gnd while
Bt 1t5’e4 dl'C it that the strike mentality is perhaps the resultant of a
gne'm}l S; ) frzrel;iority complex and despair on the one hand and an atti-
teeling © 1'nt ce and lack of foresight finally yielding to a situation of
e O e o the other, it cannot be denied that it is a reflection on
lc;lic opinion which should see to it that justice

So far I have dealt wi

mem
privilege, .
the profession,
vhat wise counsels always pre

o .
instinctively turn to him

cians; and me

the inevitable on
society and on healthy pu
is meled out. | | |
Bul the aims and ideals of the teaching profession being what thQIy
| E o e N
hould have no hesitation in expressing disappiroval of such
e s ar ne lo the profession never to resort to such tac-
t=}

. in appeali : :
methcgédaai 1:cr(iaclljlzrs who resorted to strikes, to methods of coercion and
: ,

it and open defiance of authority realise what an exan.lple they
boyeo - +ting before their pupils ? Did they for a moment consider what
were S8 ap it would be for them later, when once more they
I;t }lheir moral authority over their students and guide
lines of conduct. A strike is a double-edged weapon

tics.

a serious hand
wanted to asse
them along nnhle
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and those who encourage such activities or lake part in them must
realise and have in fact realised that it can act as u Loomerarg and cause
as much harm to them. Let us hope that the unfortunate episodes of
the past are but an ugly dream and never more would such situations
be allowed to develop or such activities tolerated or encouraged.

Avoid undue Publicity

Lict me next touch upon some phases of school life and its activities
which it would be well for us to ponder over. I am one of those who
feel that the undue publicity now given to some of the school activitics
is not all to the good of the institutions concerned. I fail to see the
value of such publicity. One has only to peruse the columns of our
dailies to note the part that school and college activities play in the
current engagements and in the press reports published in the news-
papers of the day. These activities are welcome but their publicity gives
them an air of unreality, excitement and a craze for publicity which is
nct in the interests of the students or of the institution concerned.
Schools vie with each other in such publicity and the constant excite-
ment and the acrimonious discussions that follow are not always condu-
cive to that atmosphere of calm and dispassionate discussion so much to
be welcomed in educaticnal institutions. Let me not be misunderstood
as preaching an attitude of isolation or favouring an atmosphere of arti-
ficial aloofness. The days arc long pust when our boys and girls can be
kept in seclusion nor is it desirable as a familiarity with the realities
and the problems of the future must form an essential part of their
training in school and college. Nor do I for a moment suggest that there
are not occasions when such publicity is not only necessary but very
desirable. What is however unnecissary and even harmful, is the undue
publicity given to every lecture or small activity of the school when such

lectures or activities are solely confined to the alumni of that single
institution.

Disceurage Group Mentality.

‘There is another tendency of late in educational institutions which
I deplore; the group mentality is asserting itself and group organisations
are started in educational institutions which have led to fissiparous tend-
encies and to the stressing of points of dissimilarity instead of points of
concord. There is no place for groups in any school or college whether
those groups are based on linguistic, religious, communal, territorial or
racial considerations. Whatever be the aims and ideals of such organi-
sations and however smoothly conducted, they ultimately and en crucial
oceasions tend to become sectarian, narrow, bigoted and not infrequ
exclusive and clannish. The teacher intercsted in the harmonious 1
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ing of all elements in the school, of the téachers and t'h? taug]f?t, Sbould -
keep before him as his ideal the preservation ?f that unity which is t‘he
key for success in all spheres of activity. It is unfortunate that while

¢ such activities are condemned, others are condoned. It would
- ﬁ if all of us realised that such activities should not be encouraged
bedwfhat i;1 a school or college with a healthy background there is no
zélope for such differentiating activities.

Discipline, the Keynote of Success.

Another distressing feature of educational institu.tio?s .is the sp‘read
of indiscipline among the pupils or studen.ts.. The d{smphne that is to
be inculcated to the pupils is the self—dism.phne acquired as a I'eS}ll.t of
habit instillwand fostered from the earliest age. All great religions
have emphasised the value of discipline to the students., Yet counsgls
have not been wanting in the past and are unfortunately I:epeated in
some quarters even today, which are calculated ‘co‘undermme all dl?-
cipline in educational institutions. Nobody subscrﬂ_oes. t.o the archaic
view of the discipline of the rod, bl:lt the discipline that .the
teacher seeks to inculcate is the discipline based on self-realisa-
tion and on that faith evoked by the example and precept .of the teach.er.
The personality of the teacher is an all important fact.or in the _cre'at{on
of the proper atmosphere and in inculcating correct ideas of dlscxphne ,
into the young minds and the teaching profession shou!d n.ot hesitate t.o
express its views, when the ideals of educational institutions are seri-
ously threatened by outside influences.

Let me also refer to the need for personal touch with the boys and
their parents in educational institutions. In schools as in collegfas,.the
teacher who gets to know his pupils or students, who shaves .thelr joys
and sorrows, who realises their difficulties and limitations will alway's
have a greater influence than he who confines himself to class room acti-
vities and examinations. A close touch with the parents and their co-
operation will not infrequently be of the greatest assistance in guiding
a pupil and in weaning him from unfortunate tendencies.

Keep the Cost of Education Low.

Considering the average income of the majority of those who Se.ek to
educate their children, it is necessary that, consistently with efﬁmency,
the cost of education should not be a heavy hurden on those classes. It
is not the school fees that act as a burden but the many other charges on
pupils attending primary and secondary schools. The f?requent change of
text-books, the prescribing of costly books for short periods, the countles.s
note books and various other accessories are a heavy burden. One is

3
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tempted to ask whether all these are absolutely essential. In another
respect also, school activities have increased and very rightly in directions
which have made school life attractive. But I would beseech the heads
of institutions to take note of the poorer boys and girls to whom every
additional anna is a strain.

In another respect, it is well to regulate the cost of living in hostels
and boarding establishments, so that the average cost suits the pocket of
the poorer middle class boy rather than that of the boy of the rich parent.
I regret the tendency on the part of some parents to be far too generous
in their allowances to their sons thus encouraging extravagant habits in
them and giving room for a greater disillusionment, when they pass out.
It would be a wholesome practice, if schools and colleges admt this policy
of a moderate charge, for a healthy mode of life.

The problems connected with education and educational institutions
are so many and so diverse that it is neither possible nor desirable to
touch on all of them in the course of a presidential address. I must apo-
logise for having transgressed the limitations of time and trespassed on
your patience. Conferences such as these which draw together teachers of
eminence who have devoted their life time to the cause of education are
of great benefit to the teaching profession. The exchange of views, the
personal contacts established, the experiences recounted and the difficul-
ties encountered stated—all thesc are of the greatest value to all of us
engaged in the field of education and interested in gaining more know-
ledge and inspiration for the better performance of our daily task.

To the teacher who loves his work it is no lask. 1 have for over
twenty-five years had the rare privilege of teaching young men and
women on the threshold of life and to me it has been a great education, a
pleasure and a privilege and a source of unbounded joy to watch their
progress, and to note their reactions. It might be that to the o_utside
public, the other aspect of my career as a professional might be better
known, but I confess that to me all the inspiration of my life, all the know-
ledge that I have gained has come through my career as a teacher. The
teacher is a perpetual student enjoying perpetual youth and buoyancy
of spirits, thanks to his daily contact with the youth of the country.

Let us therefore realise how much we owe to our students the suc-
cess of our life and let us not imagine that it is all a one-side traffic—that
it is all giving and not receiving. If we approach our daily task in that
spirit, I feel sure that the teacher despite the many drawbacks and in-
conveniences, will be sustained by that inspiration and enthusiasm that
arise from a correct appreciation of the role he has to play.
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My. Chairman, I must now conclude my address. I t}}ank you all
once more for the honour you have conferred on me. I have in the c-c()iurse
f this address tried to place a few ideas before you for.' your considera-
0‘ We are now on the threshold of a great refermation. It is idle to
Hon. the old order of things to continue. New ideals, new aspirations
expect hopes are convulsing the world at large and it is futile to expect
and new try to escape the impact of these world forces. How far we will
o %;zio };mbibe the best in human civilization and to what extent we
l\ifeil].asuccessfully withstand the onslaught of those mighty forces Wh;ch are
directed towards ruin and disaster, towards‘the enslavement of the 1 }xman
mind and the encirclement of the human m‘tel]nﬁict, towards the 1.1t1mate
Jestruction of human society—how far we .w111 c1rc'umvent the evil forces
let loose, is a matter for serious considerajuon. It is easy to let loose ele-
mental passions. It is well nigh impossxple‘to control them at a lagar
stage. The history of mankind abounds in instances of that kind. On
the other hand, a perverse obstinacy which refuses to see the trend .of
the times and to make those adjustments in the body pohtlc.so essential
to safe and steady progress, will inevitably lead to the letting loose of

those very forces which will end in ruin and disaster.

The teaching profession can play its part in thfa noble task of mould-
ing the youth of the country such that they will av01d' both these extremgs.
You have a great part to play in the modern renaissance movement 1n
India; great are the opportunities before you and I exhohrt you to play
your part well and worthily. And in that task.may the Giver of all good
help us and guide us aright, inspire us to lofty ideals and encourage us to
sreat deeds, deeds that will be an inspiration and an example to our
ZOuntrymen, such that when the dust and din of present d!ay controversies
and conflicts settle down as inevitably they must, tl?e bright examp'les of
the teaching profession will stand out as beacon lights for posterity to
follow with pride and gratitude.



SCHOOL EXCURSIONS*

By
K. Govinpacuary, M.A, LT,

Excursions have been recommended as a cure for the monotony ol
regular school life. As education in cities prevails at present most of
the scholars are day-scholars and as such close personal coatact bet-
ween the teacher and the taught becomes rather diffcult. But excut-
sions have not been very popular with the majority of pupils due to
the rather high cost per head and the apathy of the parents themselves.
Though short week-end excursions to places in the vicinity of schools
are becoming more popular and feasible, only in some weli organised
institutions was it found possible to undertake mass-itineraries for
hundreds of pupils together. The Railway concessions, half the usual
fare, are not very attractive indeed. Some railways of late have givea
half fare privilege (for every group of ten pupils) to one icacher and
one attendant. But organised excursions as in evidence in the book-
lets sent are next to impossible where local bodies and the states are
absolutely indifferent to the amenities of pupils in general.  Some
impetus has no doubt been given by enthusiastic organisers in schools
and the benign pressure of some Inspecting Officers. Some managements
have willingly accorded half grant towards the expenses. But as a pro-
blem a sort of educational adjunct of nermal scheol life, it is difficult to
solve so long as the State does not come to our rescue by enforcing cheap
travel to school children in tramways, buses, and railways. Before 1
venture on suggestions to improve the state of affairs here, let me point
out the salient features of the Excursion Scheme in British Isles,

(1) there ave organised weck-ond camps;

(2) the batches are not very unwieldy but in restricted numbers
of 100 each trip;

Glenton Motor Coach Holiday Tours.

Youth Hostel Association Handbook for 1929.
Walsack Education authority. Permune
Wolverhampton Education Authority 8
Llanelly Education Authority Pendine
Manchester Education Committee We
Sunderland Education Committee

nt School Camp Report, 1928.
chool Canp.

School Cump, 1935.

ck and Holiday Camps.

Middle School Camp.

No o
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is co-operation of Local Authoritie§ ?nd the assistance
® the{r et}iz Lpolice and public health authorities; |
. uipment are available at th?se hol@ay r(fmsmts‘,
@ Com}lzlete t;(i establishment is perfect with trained officers,
where the ‘
cooks, attendants and caretakers ; o
he daily programme of these holiday camps is chalke
(5) the da
beforehand ; .
iday camp is a happy blend of the open air hf_e wr}l‘d
(®) the b ay‘ jc‘hool at camp) with occasional teaching rm the
SChOOlh(ercbof tH_e fore-noon, leaving the aftelj-no?n n"e.e tlo
eér'ly ;) Dl:’;ces of interest, to observation of Vlllag.;e agrch‘; ‘-
D _suitc or collection of actual histor.'y specunens,f il (,-.
tt'u‘?l Eur S u;)’ the continuity of the education pt'(.)cessto sz
'H}lllS lezid incidentally affords a welcome variety to t
schoo .
i ity school;
hum-drum life at a ci o
fy the pamphlets, one could gather the asie.g.uate \i ?15'
@ h(‘;}rln i)est facilities of village life, given to visiting pupliis; )
e bes ! ! .
y ot is adequate scope for communion with nature ;?t
® mefe . of interest, historical or otherwise, are alwaysd visit-
pdace;sl‘hus pupils gather details of local history and geo-
ed. .
graphy; . o .
discipline of the camp leaves nothing -to b'L desue.d ant
© thi 1ib'af::hers in charge are given specific 1nstruct}1101(11 lo
e - [ :. .
- duct classes and afternoon visits according t(.). sc/c e Z'ui
c‘x);zl well established principles of afforc'%mg pupjcl‘s 'to‘ gand
lfilrst hand knowledge of every type of village activity; .
the best feature noticeable is the willing help and sympathy
1 e i
(0 ﬂof voluntary workers at each centre.

ruck as that the trip costs as much as

O ﬂ:r‘lt :ttr\l’i;li\c}lln;ar;nts here would stagger. Though‘

£10 o oy ? ;Las the maximum a middle class parent can ‘aﬂo?d for

Bis. 1018 a'ccel’z ; of his boy, even that may not be forthcoming 1f1.the

the exfc ur?ﬁ?;&gils whose parents groan under unpalatable conditions
case of m

of life.

i i i be
xeu 1 in the P jo let coul
e rsions on the scale men. oned n h amph d °
c').d :if t Sll.lit local needs the fOHOWlIlg conditio sol tely neces
adop ed to d ns are ab u

sary :—
1) A good grant by the school at least half the expenzes for
@ such purpose. Collections from pupils to b‘, sprea olver
4 or 5 months of the school ycar to facilitate easy collec-
tions;
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(2) Week-end camps should be made compulsory in batches of
not more than 80 per trip with at least 4 teachers to be in
charge of party;

(3) Rural education camp sites to be spread over the districts,
under the control of carelakers, appointed by the Local
Authority (of not less status than a District Board) the
sites, equipments and maintenance and staff to be super-
vised by the Educational authority of the urea-—by the
Deputy Inspector of Schools of the range;

(4) The co-operation of local officials, the Revenue Inspector, the
Board School Headmaster, and the Police Officer of the
area, is indispensable ;

(2) Railway Companies should be authorised to issue one-fourth
concessions (and not half as at present) with teachers free
at the rate of one teacher for every ten pupils. Teachers
who accompany groups of pupils do so not for their
pleasure, but they perform a healthy national service ;

(6) The former Congress Government had stated through the
Education Minister that Scouting and Cubbing could be
made part of school curriculum compulsory for every
pupil. This certainly is a healthy start, for scouting is
after all “disciplined life at school”;

(7) Normal school strength in High Schools is about 500. It
should be possible to take the school in ten batches of say
20 pupils each, not to one excursion resort, but {o as many
as ten in the district;

(8) These camps should he visited by Local Educational Officers,

and any special needs of camping schools promptly attend-
ed to;

(9) Specific programme of work, the pre
followed, the ordin
locality, the pocke
—all these shoule

cise time-table to be
ary scasonal occupations of people in the
t notebook with questions for each pupil,
L be discussed and chalked out before-

hand.
(10) Medical assistance should always be available in cases of
emergency. Normally medical examination before excur-

sion is hecessary .

If o study of comparative conditions i

n Ceylon could help us
I m

ay point out the existence of rural education centres,
the scout camp scheols

, all under government patronage.
Before complete adopt

lon of craft basis to education in
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in
i hools, a proper groove can be creat‘ed Foy s'ponsor g
illfy esicurs;;n idea with the following objectives ——
X d knowledge of crafts in villages—at a smithy, a
n

irst ha :
() TS 's hut, or a potter’s house,

weaver . N
Visits to places of historical interest, a 'temple or a
© ;:fSrmation in regard to subjects studied,

y i ood
y Making a model hut or a bridge across a stream with w
“ fl:f on the spot and improvised material,

i dicinal herbs, etc.,
d) Collection of me . | y
( )) Close scrutiny of agricultural occupations by lending a ha
(e
' at:— ‘ '
(i) obtaining seed paddy, manures, etc;
(ii) preparation of nurseryfi1 y
i il in field;
iii) preparation of soi o
EE; fransplanting with the help of local youths;
(v) weeding and destroying pests;.
(vi) preparation of threshing floor;
ii rvesting;
(vii) harves .
iii) eathering and stocking crop; . .
(‘2112; fhre@hing, drying, winnowing, bundling up, etc.;
(x) collecting various specimens  of paddy.‘
i field and filling up the field book;
(f) Survey of one section of a field a

i at
( ) Incidentally collecﬁng CUI‘iOS, rehcs. tales and songs when
g )

work with peasants; ' N
(h) Gathering ideas of physical features of the environme

it i st to confine excursions to
i f tender age, it is bes
For small pupils o

i neing buses (on co-operative basis), one
ithi ile radius. Engaging :
NG f)to \errlzldeby 4 or 5 schools to be used at convenience bzz eﬁcg;
b?S oo c;ea’c handicap to excursion activity is the ’dea.\rth of ¢ eb1
e ot One anna per boy ‘Travel as You Please’, tickets can be
tl‘anspf}?ft‘[}l rli/I E.T. Company. In the mofussil, the local boarldbl;usei
. e N IR )8 ! ) ! .
glYt(}e~1r1‘k)(eyrlches fixed in for seating of pupils, can be made available
wit
tes.
dead cheap ra
S longer range say
-to-do boys excursions of a
idsummer for well-to . -
In mid Sivasamudram, Tanjore, Ceylon, North India can b.e undefd
" Mettuz stated already public utility concerns all over India shou
[ e 2

taken. tes to one-fourth ordinary fare to school children.

cut down ra

More than the enthusiasm, earnestness, of teachers and schoo.]s, .for
N. t'o;e'll Systern of Education State help is necessary from beginning
a ationd & ‘

to enc.
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SECONDARY EDUCATION —SPENS COMMITTEE REPORT

In the following remarkable passage from the veport of the Spens
Committee the commissioners expressed the view that the difference
between technical and secondary education is one not of kind or charac-
ter but of emphasis: —

1. Secondary Education—Traditional, Literary and Technical.

“We have spoken as if technical and classical instruction alike fell
as subordinate or co-ordinate divisions under the common head of
secondary education. We are aware that there are some who would
limit the term education to the discipline of faculty and the culture of
character by means of the moerc humane and generous studies, and who
would deny the name to instruction in those practical arts and sciences
by means of which man becomes a craftsman or a bread winner. But
this is an impossible limitation as things now stand. We have just
ceen that the training in classics may have as little liberal culture in it
as instruction in a practical art; modern literature may be made a field
for as narrow and technical a drill as the most formal science. Educa-
tion inevitably becomes more and more practical, a means of forming
men, not simply to enjoy life, but to accomplish something in the
life they enjoy. We may, therefore describe its general idea, thus:—
All education is development and discipline of faculty by the communi-
“cation of knowledge, and whether the faculty be the eye and hand or
the reason and imagination, and whether the knowledge be of nature or
ort, of science or literature, if the knowledge be so commuunicated as o
avoke and exercise and discipline facultv, the process is richtly termed
edueation.

“Now, Secondary Education mav bhe described as a modification of
this general idea. Tt is the education of the hov or girl not simply as a
human being who necds to be instructed in the mere rudiments of know-
ledse, but it is a process of intellectual training and personal discipline
conducted with speciol care and reoard to the profession or trade to he
followed. Plato in the Protagoras draws a distinctinn hetween the man
who learns the arts of the grammarian, the musician, or the trainer as
a craftsman, for trade, and the man who learns them as a private person
or freeman, for education or culture. But even culture is not an end
in itself: it makes the private person of more value to society and to
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1,8 State. All secondary schools, then, in so far as they qualify men
for doing something in life, partake more or less in the character of in-
stitutes that educate craftsmen. Every profession, even that of win-
ning scholarships, is a craft and all crafts are arts.  But if Secondary
Fducation be so conceived, it is evident that under it technical instruc-
tion is comprehended. The two are not indeed identical, but they differ
as genus and species, or as general term and particular name, not as
genus and genus or as opposed terms. No definition of technical in-
struction is possible that does not bring it under the head of Secondary
Education, nor can Secondary Education be so defined as absolutely to
exclude from it the idea of technical instruction. Under the common
head there are many species, each distinguished by the particular means
and instruments employed and faculties exercised, but all agreeing in
methed and end, viz., the discipline of faculty by exercise. Technical
instruction is secondary, i.e., it comes after the education which has
awakened the mind by teaching the child the rudiments, or, as it were.,
the alphabet, of all knowledge, and the better the whole of this
alphabet has been mastered the better and the easier the later learn-
ing be. And secondary instruction is technical, i.e., it teaches the boy
so to apply the principles he is learning, and so to learn the principles
by applying them, or so to use the instruments he is being made to
know, as to perform or produce something, interpret a literature, or a
science. make a picture or a book, practise a plastic or a manual art,
convince a jury or persuade a senate, translate or annotate an author,
dye wool, weave cloth, design or construct a machine, navigate a ship,
or command an army. Secondary Education, therefore, as inclusive of
technical, may be described as education conducted in view of special
life that has to be lived with the express purpose of forming a person fit
to live it.”

2. Secondary Stage Curriculum.

Schools of every type fulfil their proper purpose in so far as they
foster the free growth of individuality, helping every bhoy and girl t;)
achieve the highest degree of individual development of which he or
she is capable in and through the life of a society.

The prime duty of a school providing secondary education is to cater
for the needs of children who are entering and passing through the
stage of adolescence, giving the pre-adolescent and adolescent years a
life which answers to their special necds and brings out their special
values.

The curriculum should be thought of in terms of activity and expe-

rience rather than of knowledge to be acquired and facts to be stored
; .
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Both the conservative and creative eleme
the community must be represented in the ¢
share must be found for those activities which

The studies of schools providing second

ary education should be
brought into closer contact than at present with the practical affairs
of life.

nts in the activities of
urriculum and a larger
are creative.

3. The School Certificate Examination

While we fully recognise that the School Certificate Examination
has been one factor in raising the general standard of attainment in
school subjects to a level which could hardly have been reached with-
cut the incentive of a public external examination, and it has also pre-
vented narrow specialisation for pupils below the age of 16, we
nevertheless think that this examination is affecting, and often ad-
versely, not only the courses of study and methods of instruction, but
also the physical health and mental outlook of many pupils.

Though at the inception of this examination it was regarded as a
cardinal principle that the examination should follow the curriculum
and not determine it, we consider that it has had the effect of inten-
sifying the tendency towards uniformity in the curriculum for pupils
under the age of 16.

We think that the demands of this examination as at present con-
stituted, the rigor of the preparation for it, and the importance attached
to the School Certificate by employers and others, are such
latively to cause overstrain and excessive
especially in cases where the possibility or
for further education depends on the result

as cumu-
anxiety in many pupils,
degree of financial help
of the examination.

We consider that a dominant cause of the pressure exercised on
pupils preparing for this examination is the fact it has been used at
the same time for two distinct purposes; —

(i) to test the results of the fi

rst stage of the education provid-
ed by Grammar Schools; :

(ii) to enable the pupils of such schools to obtain a certificate
which would exempt them from Matriculation Examination.

We think that the conjunction of the Matriculation Certificate and
the School Certificate has helped to upset that balance between acade-

~mic and non-academic subjects which we believe should be main-
tained.

We welcome the proposal that matriculation should not be obtain-~
able solely on the School Certificate Examination. We think, how-

9
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preventing premature concentration on one

it i to .
ever, that, with a view | Cortificate or its equivalent should be

or two subjects, the Sch'oo '
a first condition for matriculation.

4. Education—Liberal and Technical.

i i e on the difference between liberal and
There & ant;:;t;: ecltiztizi)slseavgvork by the Rev. Henry La.tham %8271;;
tEChr)lic;/} es(izf aof Trinity Hall, Cambridge, entitled The Action of Ex
1902), Ma .
nations (1T 8 5-? 'e to fix precisely the meanings in which the terms
el e SerViCEducation will be used. These two phrases a}‘e
Zo loosely as to be useless wherfa precision is iegiubl;‘:
to use them in a rigorous sense; premising that mos o
o pfof_’ose far Technical that they enable a man t.o do some? 1
ral Bduea o S‘? do before, and most Technical Educatl.on‘. a're Ll})era
which he c ouldfn;) as they really improve the man by discq.)hmng his at(;
ones also 120 "’“ . him to care and accuracy; moreover, it has a g:o
tention and forcmguth to feel that he has acquired a mastery over matter,
mOl’}?;l eﬁecz: r;fago(;ng something which is of service to other people.
or the pow :

« An education is liberal so far as it concerns itself wi.th the g'ood ;111;1

'n i f the pupil ; valuing any accomplishment ‘1t may give : ,

the tion it opens out, for the new powers it confers, or 0?

for O or o pz.r'ctezla do the man, and not regarding the work produced:

O ane t'l n wcs;uld like to make a man an artist, that he may .ha;/le

Libel:al A ation, and acquire an eye for beauty and for trutl.l, s cz

: dellghfoI}?CCUé’) aiI;t well b:acause this would show the possession c')

wonld ke lmd nlx)any other qualities as well, but she woulfl not care

SUChhaILei‘f tine pictures themselves; she would not care a bit whether
much abo

Liberal and Technic
commonly employed

i ble or not. |
i tures were valua . | )
b gfc ducation so far as it is technical is careful not for the W;Ikn:; :
Anhe work: Technical Education wants good pictures, a.md sde oShye
bu{C o qualit"ies of an artist so far as they conduce to this end.
values any

i srfect instrument for a particular pur-
ing the man into a perfec
aims at moulding

pose’P ofessor A. N. Whitehead in his volume of <?ssza.ys entitled The Aims

drcation and other Essays (1929), p. 74 writes:— e |
e ithesis between a technical and a liberal education is f.allacl_

e eils no adequate technical education which is not hbex"al,
o Th(_?re caln dication which is not technical; that is, no edu.catlon
and no llb.er a ; :;npart both technique and intellectual visior.l. In 51mp1e1;
r’hi:fajgeseg:cation should turn out ‘a pupil with something he knows
anguagsec,
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\;‘\ell and something he can do well. Thig intimate union of practice and
theory aids both. The itellect docs not work best in a vacuum. The
stimulation of creative impulse requires, especially in the cases of a child,
the quick transition to practice. Geometry and mechanics, followed by
workshop practice, gain that reality without which mathematics is verbi-
age- '

“There are three main methods which are required in a national sys-
tem of education, namely, the literary curriculum, the scientific curri-
culum, the technical curriculum. What I mean is that every form of
education should give the pupil a technique, a science, an assortment of
general ideas, and aesthetic appreciation, and that each of these sides of
his training should be illuminaled by the others. Lack of time, even for
the most favoured pupil, makes it impossible to develop fully each cur-
riculum. Aiways there must be a dominant emphasis. The most direct
aesthetic training naturally falls in the technical currviculum in those
cases when the training is that requisite for some art or artistic craft.
But it is of high importance in both a literary and a scientific educa-
tion.”

On another passage on pages 84-85 of the same book, Professor
Whitehead writes: —

“No human being can attain to anything but fragmentary know-
ledge and a fragmentary training of his capacities. There are, how-
ever, three main roads along which we can proceed with good hope of
advancing towards the hest balance of intellect and character these are
the way of literary culture, the way of scientific culture, the way of tech-
nical culture. No one of these methods can be exclusively followed with-
out grave loss of intellectual activity and of character. But a mere
mechanical mixture of the three curricula will produce bad results in
the shape of scraps of information never interconnected or utilised.
We have alrcady noted as one of the strong points of the traditional lite-
rary culture that all its parts arc co-ordinated. The problem of educa-
tion is to retain the dominant emphasis, whether literary, scientific, ox
technical, and without loss of co-ordination to infuse into each way of
education something of the other two.”

GLEANINGS

Re-makers of Mankind

Carleton Washburne, Superintendent of Schools, Winnetka, Illin(ii(s,
the course of his address ai the ‘Educational‘ Congress of.19oJ,
ansylvania,’ averred that all who are charged with the educat‘fonhof
ung people are, in a sense re-makers of rflanklnd. He .asked X what
are we going to make of it—what kind of society? What kind 0'{ L},malx:
beings are we going to produce through. our sy§iem of Efiucatlon. .

{1l be admitted by all that we are now in a period c?f .rjaplc.l change an
w t uncertainty. The complexities of modern civilization baffle us,
of gregt ten to overwhelm us. The boys and girls of this generation have
and tlhleejlmany of the basic problems that now confront us. It is the busi-
';;SSSO Zf the teachers to find some way of helping then} to do scl) bmore
intelligently and more capably than thfe present ger}el'atlon. Washburne
i ks “what are the schools doing about this 7 and what s_hould
I‘lghﬂg’ ac;oing about it?” Dr. Washburne felt the problem very difficult
;};jlybe‘isng uncertain what advice he sh.ould give' to his teacl?ers, took a
year’s leave of absence, undertook an mvestlgatlon of t}‘le. aims o.f edu-
cation as conceived by the ieaders of thougi.lt in Japan, China, India, ‘the
Arak countries, Turkey, Russia and in various p:arts of El.n‘opo agd the
United States. He circled the globe for a year, mterwev&:mg pr§51d§nts
of universities, ministers of education, heads of' teac.hers organisations
and such world figures as Tagore, Gandhiji 'and Emste.ln. To each he put
five questions and below are given the replies he received.

THE FIRST QUESTION

“ 3o you want, through education, to perpema}e and pex‘fe?ﬁ the existing social

‘der ; or do you want to bring about a new social order which you cle?rly gre—

orde: S do you want to develop each individual to his own {fullest capacity, with-

concelvc",‘il to :,ny special kind of social ovder, in the hope that a generation of

Uu(;vllgii;; 50 :ieveloped will bhe able to work out a better social order than the
;I-elsent one or than any now planned ?”

The diversity of replies received is indicated by the following :

JAPAN—
“The answers to the first question varied from country to country. Most
ical is that of the Japanese. Their leader said, ‘We want to make Japan more
typf {ly herself. This is very understandable if one knows something of the
ﬁ?:t;; yof Jaioan_ It is the one country which has had one dynasty ,during ils
entire history. It is the onc nation of any uge thet has never been defeated in a
It is a nation where religion and politics are one. The Emperor is literally

Il

war.
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a god. [ do not mean that he is divinely mspired, but actually a living god. If time
would permit I would give you a number of illustrations of this. The Japanege
people are united in a religious fervour for their Emperor and a religious national-
ism which makes Japan one solid unit, which makes it impossible for them to

conieive of any other system or to think that it could Dbe better

than
their existing social order.”

RUSSIA—

“In talking with the Consul of Education in Russia, I found that they eertainly
do nut want to perpetuate the eaisiing social ovder in Russia.  lHe said, ' We have
not achicved our ohjective. Our educational program is all directed towards bring-
ing aboul a state in which there shall be no classes, a state in which no man can
possibly exploit another for his own personal advantage, a state in which machinery
shall be used for the liberation of nan, a siate in which the leisure shall be brought
akout through the wise use of machinery, a siate in which there will be security
tor all who are willing to work. We do not have that type of state in Russia, but
we want {¢ fwing it about. Kducation is our means toward that end.

However
ignoran{ we may feel Russia is as {0 the

acceptability of its ideal, this much we
must recognise,—thal for the first time in the world’s history, a nation has deli~
keralely sel about, through education, to bring about the realization of a dream.
And it is doing v with amazing cificiency in various ways.
this programme through private met
as to what their laws are.
the radiv broadceasts, theatre

They are not trying
hods and they do not allow any local autonomy
Not only the public schools, but the newspapers,
s, nagazines, books, and every means of communicating
ideas is included in this gigantic idea.”

ENGLAND-—

"The Englith answer was vather typical. The man to whom I talked said,
" Certainly the school is no place for propuganda cither for the existing social order
or the future social order. I believe ihat if our boys and girls are laught to think
honestly lor themselves, to see ior themselves, and to face issues,

they will realize
that the British systern is the best.”

INDIA—

Gandhi said, “The main purpose of education is the training of character. The
Three K’s are valuable, yes—they are useful tools, hut in the hands of the man who
lacks character, they are a dangerous weagon. When the schools concentrate upon
developing in our boys and zitls not any especial ideclogy, but the ability to work

for the well-being of tieir fetiow huwmon being, then the social order, whatever it is,
will work by iiself.”

THE SECOND QUESTION

“Do you want, through education, to help boys and girls to grow up with so
strong a spirit of patviotism that they will subordinate their own conscience, their
own sense of what is right, to obedience to the dictates of their government; or do

you want them to grow up into men and women who will put their own conscience
first and the dictates of their government second ?

Japan did not know what was meant. Their leader said, “Their conscience
would fell then to do what their Emperor wants””  Russia did not understand. The
Chinese leaders in various parts of the country said, “ Let us try {o get the people
to follow their own individual consciences. The great bulk of the people, in times
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. to do
11 follow the herd, and that will not make a large enough number to
s, will 1o ’

of crisi I is a wholesome thing to work toward,

any harm to the safety of the c:’)untry.
but let us not over-do ourselves. e b sl enough 8
“1 hope that our government Wi n

e or what we may say and do. ~ ‘

ave had too much of following individval consciences.
to unite because of the differences of the consciences

) n able . . e will be
The Avabs have not tb eff)rz{et individual differences and unite so that there wi
of people. We mus £ b people.”

-eater union of the Ara ' o
brought sbov’ & # annot study the history of England without realiz-
) ainst authority. We have always respe'cted yt’he
thority for the thing in which he believed.

o said
One Russian said, =1
tell us what we must believ

The Arabs said, “We b

An English leader said, © Youltc
ing that it ig the historglf o.f ii‘;?llg+aill
person who W(.)Uk‘l‘ SFan ul') ;: b\~;1;a about in India a much stronger national con-

Gand) o 'V\{antb' De;‘d ;)s the individual conscience. E3c11 person must
e b CO‘:lrt o a?& dﬁfuec » One of Gandhi’s leaders said, We must all.loxv
live what Ee betlge‘;i:;iiocoiscienée and let them be so sure of what they believe
people to bow

that they will be willing to suffer for it.

THE THIRD QUESTION

2 ildren nationalists who will put
“ i to make of your chil el : ‘
Alrfe youf ttlglelinrgcoun‘[ry first, or world citizens who will put first the
the welfare o
well-being of the world as a whole . ) i
o leader said, “Japan is like a family and cor}r:n}um y. vy and
nes d 1 . ! rope
’I"he Jéﬁi‘ other families, it is fair and just. We 1esp:a1ctht el(z;np “;:ith and
relation ;\:1, rights Japan will always live at peace and harmony
nour their . n s
hotions if other nations are righteous. o e
e : id, “What do you mean by world well-being? you 1 o te(i
RUS-:Sla Sf 1cl’asses naturally we are concerned. If you meafn aﬁ‘eL }\:ve ‘;1:) :lldeswe
y . e
Weu}-,bemgllobeincr of Russian workers cnly, or the workers of all t .
i well- g ] .
in t'et rested in the well-being of all workers. . e
are inte .41 “‘Why should we be concerned about the well-being o 1{) er
China S?ldly der r);ferred to other nations trying to take away pa‘n o:l_CunL;;
. ? i )
nations?” This Ziy side, and added, ‘Why should we be interested in those w
territory on eV i ,
are exploitiog wr i ir lead aid, “We were once
) bs said very much the same thing. Their leader said, e
The Ave 1s You owe much of your science to us. We are nc:iw tor;’;v ap;é
: ge. e ar
2 great PROEC loited by other nations who have used our knowle ige e ae
and uterly fi)q;bout the well-being of other nations, but let us unite a a
ncerne "
not C°_11 arise and be the people we once were. . ' . v ..
who . «aid “We need to develop internationalism in Indla‘i. We'nee. to
Gandhi Saldyl ve of country, but it must be only a prelude to internationalism.
g lo ,

tron ) T,
%(;Velosszi rslot use it to exploit any other nation.
e m

id - X ndary lines that make a nation? Who put
Einstein sald,{’ VTV}}:zgeaiiietsh Zs}fifljof‘xl‘om gyeneration to generation,. What makes
those lines there’ rders and political conniving. Is there anything holy about
them Shift?—mas§ muthat a person who was once there ceases to be my brother?
these boundary. hnijoout these lines that keeps human beings from being human
:)s .thex;e ;rgffiltr':sgm is a beautiful name for a dirty thing.”
eings’

99
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THE FOURTH QUESTION

“ Are you irying to teach history objectively as a ceience, showing both
sides of all controversial questions, showing the faults as well as the vip.

tues of national heroes, showing the wrong your country has done, as well
as the right; or are you trying to teach history in such a way as to develoy
certain attitudes «nd points of view on the part of the children. subor-
dinating some facts and emphasising others to this end?”

Japan said, “Children are much too young to hear aboul the faults of their

heroes.”

The Chinese said, “We Chinese people are suffering {rom an inferiovity complex.
To teach to our children the faults of our herces is to pick out those parts of
history which will not give them self-confidence. We should try {o give them the

kind of history which will stimulate them to do things to strengthen the Chinese
nation.”

Russia said, “Do you think that any people ever succeed in teaching history
objectively as a science?”  This leader referred to {he histories in the United

States and pointed out the fact that the South has a different history,
on the Civil War than the North.”

In Germany and in France, “the aititude was that we should try io have an
objective in our teaching of history, but that we should not fool ourselves.” Their
leaders said, "We have to make a sclection and the seleclions ave going to be
determined by our outlook on the world. We are going to have to make choices

in what we are going to teach. No matter how democratic we try to be, our
history will always be biased history.”

“The teachers of France,

however, are much more international in their atti-
tude than is the government.

Through organizations they constitute a very real
force. France has 120,000 elementary teachers, 80,000 of whom
the Teachers’ Syndicate, and 20,000 of whom
ration-—a Coinmunistic group.
schools, twe

are meinbers of
are members of the Teachers’ Fede-
They have succeeded in having thrown out of the
nty-three books which they thought were not of the right type.

“I talked with the English labor leader re
specifically to the World War he said, ‘I su

garding this point, Referring
tendency to give a n

ppose we could get away from this
ationalistic slant to our history if each time that we used an
English textbook on a controversial question, we would ug

: e a corresponding trans-
lation of a German textbook, or some other textbook’.”

Gandhi said, “You mean, are we teaching history as it ig taught in English
and America? Why not? Let us have faith in the course and give the course no
matter what it happens to be.”

Einstein, some French instructors, and a
reason our historieg

tors.” In effect they
selves with the things that have really counted in the human race——the Rcnaissance,
the Reformation, the Industrial Revolution—those things that have no boundaries.
We would do we

11 if we would confine our attention in history to the basic pro-
gress of the human race’.”

professor at John Hopkins said, “‘the
are vague is because they are concerned with political fac-

all said, ‘We win and lose our wars. Let us concern our- "
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THE FIFTH QUESTION

i i 3 be allowed or encouraged to dis-
"Do you ]?e'hle vingfleast i‘rllhﬂs(ci:;illlsholl;ldso, should t%le teacher atten}pt ;o
cuss c.ontrovefsm the co-clusions they reach, emphasizing only open-'mmdeh-—
avoid mﬁuenmfjg and  Ogic, or should the teacher attempt to dlref:t t.‘e
ness, ffact—f.indmgh a a; t’hat the children will come to a conclumf)n 1.)1
B e wi shucthe Zint of view of the proponents of one side of the 1‘ssue.
a(.:cordance WIt the pcase should the teacher try to influence the ck:l’l’dren
; thed lﬁt{zet)v:i per':onal’viewpo'mt or toward that of the government?
towar g

iffer idely
. swers to this question were not as clear-cut. .Theyt dxﬁeled‘ werié;l
..The. Z?Siduals and chiefly about that of children discussing controve
among indiv ,
?ssuesg” Doctor Washburne stated.
¢l

The Japanese answered, “Children come to school to learn, not to talk.
e

‘ i thing.” I asked Do you
. id. “‘Why surely, they may discuss any . : .
Rus;li Silj’ would}allow them to discuss whether Communism w;ls :lglzt t}(:)
mean ’%) aT}i; leader hesitated, and then said, ‘Yes’ and t-old of a stu enhtaca i_,
s .'ty of Moscow who got up in the classroom and said that he tl;ou% ' hh}:} ’
Univerd i dding ‘But we graduate .
i in advantages over Communism, a : . 1
tolismo had. certain 2l n discuss radio addresses in school.
ntinued that the students may eve i °
The lezdilj Cowhether they could discuss the question of Wht?ther or not T{‘:i)ts v
IhaSl;g. ha:: been exiled. He replied that that was a past issue and would noi
shou
be discussed.”

France said, 1t is against the law in France f'or child;‘enthto 1c:listcusesa :o,nt;;)l:
'sial questions until they reach the logicz‘xl age in school—the ast ytha; i
‘c,f;:rllatally, less than one percent of all pupils get that far, but up to
i jon is taboo.” | |
any };i:gc]z:i, and Gandhi, and most people in this cf)unFry wer; iefzﬁgeilss u:;
favour of allowing freedom of discussion on controversial issues, a
only by the age of the children.

to Germany, “Hitler was then just coming into power’,, but a great many
0 ’ . . .

: dASs, in Germany advocated a certain amount of discussion.

eader

; id, should have freedom of discussion, but

The English tlez(:z:sssailicll; :Lfistiet};;);t discussion,—she must necessarily guid.e
the. teachex o She cannot help it. A teacher would not be a teachex.' if
theix ‘conclllls}llonvs . {he means to guide the children.”  This leader said very little
Shetdlc:hremtlirscxtim; in which the children shall be guided,” ch;;:tor Washburtnei
as 1o i : : ¥ 1 viewpoint or of the governmenta
stated, “that is, whether toward the persona

e

viewpoln id. “The teacher has a mandate from the state. For the teacher

'I;l ¥ Tcl;rli;esa(;is:cussion in any direction other than the state’s direction would
to influen ) o
be coniran to'thzg Irll:: dsaz:id ““Well, after all, the teacher is the agent of the

A legder " eent he n";ust influence the children toward the belief that the
state, and' py anIfaghe ;annot do that, he has no choice but to resign.” However,
state 15 rlgbt. Germany said, ‘Suppose a teacher has a belief that is contrary to
one leader 1 tewhich happens to ke in power. A teacher’s loyalty is not to
the go‘:j:;ugirtl to the truth.’Incidentally, this leader is now in prison.”
any po



196 THE SOUTH INDIAN TEACHER

“Einstein had the best answer.  He said, ‘Let the children
be able to discuss the question intelligently. We waste a great de
in school before the children have any viewpoints or any ability tq discuss 11
They merely tell what they hear at home. Just as soon as a child ig old enoem‘
to be really interested, and is old enough and interested encugh ugh
get facts, then let him attempt to discuss such issues. But even thso
not toward a particular conclusion, but toward an honest attempt to fing ¢ n

discuss jf they
al on discllssi(,n

[ i ; acts,
toward the use of a sound logic.  That sort of influence from the teacher ;s
necessary for education.  Discussion under those conditions may be absolutely
free’.”

“ From the answers to these questions, it is clearly apparent that edu-
cators today are not in agreement as to the kind of individual, or as to
the kind of society, they are trying to develop through education. Each
of these questions must be thought through, and if education is to have a
real effect in helping the oncoming generations to approach world prob-
lems intelligently, those who are in charge of our schools today, and the
population which supports those schools as well, must have a clearer
vision than now exists as to the purposes of education.

We who are ‘ Remakers of Mankind, each in his own small degree,
has to face these problems. It is our responsibility to find a way to ans-
wer them honestly, in our own school systems, if our children are to he
able to make a better world than that into which they have been born.”

What do parents expect of the schools ?

Lester S. Irvine, Dean, Defiance College, Defiance Ohio, issued a
guestionnaire to several thousand parents from all walks of life in the
different income groups, of various nationalities and from all parts of the
U. S. A. The results of such a survey are made available in the October
1939 issue of the journal of the National Education Association of America.
“ What are the most desirable lessons to he taught” formed a question
and the answers are listed below, rated in their rank order:

Lessons thai will impress the value of a good character.

That may prevent selfishness toward others.

That will improve or produce good manners.

That teach the value of honesty and truthfulness.

That will aid in good sportsmanship,

That will teach respect for church, other pupils, and authority, as well as
for the proper kind of government officials.

. To impress the value of cooperation with others.

8. Worthwhile lessons from the text-books.

9. Facts from magazines and library hooks that coniain a lesson of import-

ance.
10. To show why great men did succeed.

S o oo o
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Asked about the characteristics which they ~xpect from a good teacher,

their answers are :
ds the respect of the pupils and the community by the

man
L One b0 o One who stands for honest and thorough work by the

life he leads.
ils.
Onius:}xso teaches the value of a good character, good health, and good
citizenship. ‘
Onel who stands for honest and thorough work by the pupils.
One who shows respect for the less fortunate.

thority.
e who teaches respect for au . ‘
g:e who is a good American citizen and who believes in a democracy.

One who teaches his pupils the proper respect. for the church and the
reasons for regular attendance upon the ser'vxces of some church.

One who shows patience toward retarded. l?uplls. .

9. One who possesses a thorough college trammg.as xjvell afs cc:mmon sense.

10: One who is industrious and eager to advance in his profession.

NS R ew

©

Reading the replies one is struck with the fact that pare'nts are deeply
S developments tending to the secularisation of modern
hat schools place upon the spectacular in
rammes that will improve the manners

concerned over .
life and over the emphasis t
Education to the detriment of prog

and morals of children.

Education and War

The American Youth Commission was formed in 1935 by. the: Ameri-

Council of Education which is a non-governmental ?rga'mszhl’uon com-
can f :or National Educational Associations and institutions. The
posed f) 'manor the last four years has heen conducting an extensive
Cor'nmISSIO? dies and field researches with the object of working out a
series of Slf ; rosramme for the care and education of American
compreheIr:SIZitisiti:s have been financed by a large educational founda-
. he following recommendation in regard to Eduecation in
unger generation may be better fitted to face and solve

youths.
tion. It makest

order that the yo

crisis.
« There is every reason to believe that a deffact'iv‘e educational. sy’stem wealf-
qitv of the nation in time of crisis, diminishes the natlons' power. to
ens the abY ty without war, and, in case of war, will reduce its fighting

protect its securl

strength. Interna .
an path in world affairs.

of internal soundness.”
«The deficiencies of the past cannot be overcome in a moment, _blft the pre-
e is no valid excuse for continued neglect. On the contrary, it is a reason
for cm"slls f?ort to provide a satisfactory education for the young people whose
f;;rsaiiz;a a:d ability will be vital factors in the ultimate outcome.’
c

1 soundness is the best guarantee of our ability to choose our
An educated citizenry is one of the major elements
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“ Education requires immediate improvement alon
of school programs must be raised. Financial and adm
needed. More adequate provision should be made f
families are too poor to keep them in school.”

g several line,
inistrative refory
o help young

The Quality
ms are badly
people whoge

“As the war situation develops abroad, there may bhe

a tendency here tg
believe that we must economize on education in order to fin

d money f{or speciuj
defence budgets. Such an opinion would be shortsihted even from 4

strietly milj.
tary point of view, since the skill and intelligence of the soldier are more import.
ant in this day of technological warfare than ever before. The educational defici-
cneies of many out-of-school young people are so great that a nation-wide pro-
gram ol remedial edueation is essential if they are to be effectively useful to their
country in either peace or war.

In the larger view, the primary motive of any program of national defence
to protect our freedom and our democralic institutions.
i5 established in pubiic policy, not
defence against thal intern

i
In this respect, education
as a secondary interest, but ag the first line of

al breakdown which in many nations has proved to be
tven more dangerous than external attack.

In the present situation theve is danger not only that the financial support of
schools and other cducational institutions may be curtailed when it should be ex-
panded. There is also the far more important danger that in the heat of contro-
versy the schools may fail to achieve, or even in some cases may be excluded from,
their most important objective; so to educate that conflict of opinion on current
issues of the will be changed 'into a search for truth and for
tion” At all times, it is the peculiar function of cdueation *
headlined surface of current events a hackground of
irrational prejudices, enrich discussion, and le

a wise course of ac-
"o place beneath the
knowledge that will check
ad to wise decisions.”
“In the world in which w

ar may be the domin
relations for a long time,

ant feature of international
it seems clear that the survival of any measure of demo-
dependent upon our utmost efforts to improve education
riod. From every point of view, whether for the long future
‘esent, we must press on in those cfforts with all the energy at

cracy in this country is
for even a hrief pe
or the immediate pt
our command.”

——————

Association Montessori Internationale

INDIAN SECTION

her visit long enough to hold an-
possibly 1o establish 3 permanent centre where she will return
from year to vear.
The second course, it is said wi
december.

Il commence in september and last till early
Details can be had from the Secretary, Montessori Training Course,
Oleott Gardens, Adyar.
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THE SOUTH INDIA TEACHERS UNION

I
No. of No. of
Namme of the Guild {Assns' Mo of
7 120
is achers’ Guild S 20
The An?ntam‘ft DDI;;.TTCeachers' Guild , i e
The ChI‘ngle}?uﬁist Teachers’ Gu:lrjl " i
The Ch.lttoozore Dist. Teachers’ Qlelct : o
The Coimbe Dist. Teachers’ Guild : o
The Gumurl Dist. Teachers’ Guild - ind
e e Dist. Teachers’ Guild ¥ oo
The Nadm‘s Dist' Teachers’ Guild L a0
e e Dist.. Teachers’ Guild . . 21 2
he Mala}:)azircot Dist. Teachers’ .Gmlu ” sz
e d Dist. Teachers Guild _‘ " 1
b RamnaDist. Teachers’ Guild . - 258
The S -cot Dist. Teachers’ Gml.d e 19
The Souts Alcara Dist. Teachers’ Guild . i 0
b SOUt'h Ka;,Z‘)ist. Teachers’ Guild. ) . 25 o
The Tflmorleveli Dist. Teachers’ Gull(.i % 64
g:e E‘i«?cll?fnopoly Dist. Teacher;’ (Z}nlcduild 0 "
. i Dist. Teacher
The West Godavari Dis
N N {
i 0. 0
Associations dircetly affiliated to the Union No. of

rpet, Madras, 58
i Jigh School, Sowcarpet, .,

¥ indu Theolcgical B : rearper |
Teachers, Aséll-v II;I:;rd High School, Kandukux,hltllelli O;;-l;.n& ,
Teachers 1:;55“» Board High School, Yellanlllanc alli, Vizag o

’ sn., - .

TeaCherS’ Azsn., Wardlaw High School,l B;; I?az’y_ .
TeaChefS, Assn., Municipal High School, deam .
g‘eazg;z’ Assn.’, Board Middle; S;h;oi),l H;;algn p'ﬂ.i Bellary Dt ¢
o i chool, ali, .

’ rd Middle ‘ A
Teachers, assn.s s;;'d High School, Amalapuxanlm, II:;.H(S;)O Av
Teachers ﬁssg.c,iation V. R. College High ?}ch(;)or, Le .

L "B i ur.

Teachers, Association, Board Hllgh Schooll, S l;lmiml; .
TeaChers’ Association, Board High School, Kai’,’;n :
TeaChelS, Association, Board Hl.gh Sc};‘ool, e +
Teac}ﬁers’ Association, Board High School,

Teachers

iati ish School, Pulivendla' Lo 12
““mwAmWﬁxiﬁiiﬁm@smmL@m%mgw%.m
Teachers Assoc'mt'ox;’ Taluk High School, Tenali, Gun %rt st. i
Teachers’ Assocmé i{ Middle School, Allur, Nellore Dt, . '
Teachers 2222’ B;)arci Middle School, Allur, Bellary Dt. ..
Teachers’ .

. iri.
hers’ Association, Board Middle School, Udayagiri. {
Teachers
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S. No.

20.
21.
22.
23.
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Teachers’ Association, P. R, College, Cocanada. §
South India Pandit’s Union, Kadayanallur, Tinnevelly Dt.

Madras Provincial Physical Education Assn., Saidapet, Madras.

"Teachers’ Assn., Board Middle School, Atmakur, Nellore Dt.

m

Individual members directly admitted (o the S.1.T.U.

* Incomplete.
7 Information not supplied.

No. of
members.

50

253
10

72

N.B—~A Register of Members of the Union is being prepared. As some Guilds
and associations have not supplied particulars of membership of their associations,
the union was unable to publish the list as was oviginally planned. Secretarvies of
Guilds and Associations are requested to send the necessary information to the
office of the Union as soon as possible,

]
1
¥
]
)
[
¥
]
]
1
[
H]
[ ]
]
3
]
L}
]
]
[
1
[
]
)
]
]
1
4
[ ]
[
I
1
]
B
]
]
]
]
[}
3
i
1
]
|
[ ]
]
]
[ ]
[}
)
]
]
]
]
]
]
]
[ ]
]
]
1
i
1
2
[}
L]
1]
[}
]
1
]
1)
]
]
[ |
]
|
|
]
L]
[}
’
L)
[}
]
[ ]
§
]
[]
]
]
1
-

GREGG TEXT-BOOKS

i in an interesting and practical way,com-
Cover most effectively and in BB ATIE Po tare to tho Matriculatiou

Elxlt,i{if’iltﬁii :ftalg)gPlProspectuses and catalogues of books sent on

application.

Junior English Composition
hy LANCELOT OLIPHANT, B.A. Hons. (Lond)
provides sound course inlEnglish Composition for pupils of High
School Standards. An exceptionally large number of gradgateg
exercises has been provided. A splendidly arranged and proportione
bool of Composition. Full cloth. 264 pages. Rs. 2-4-0.

Revised Matriculation General English Course

by LANCELOT OLIPHANT, B.A. Hons. (L.ond.) |
practical and uptodate text-book suited to Matric
It helps to write good
Full cloth. 556 pages.

Comprehensive, ‘ ‘
students and undergraduates in Colleges.

English and stimulates a love of literature.
Rs. 3-12-0.

A Progressive English Course |
First Course i.e. Infant Series cover three books and a Teacher’s
pook (with charts) by L. Le. T. Swann, M.B.E. |
Second and Third Courses cover a series of books for Prm:}ary gni
Secondary Schools by Lancelot Oliphant', BA Hons. (L.or'1 J. Ti?
English Courses, carefully graded, providing sound trammg. ! ci
method adopted is the most modern and the extracts are an inspira

tion to good expression.

A Modern Geography
by S. EVELYN THOMAS, B.Com., Ph.D.

Volume I' General and Physical Geography Rs. 2-4~0.
Volume II Economic and Regional Geography Rs. 7-2-0.

Large number of snitable books on English, History Geogra-

In Stock. i vrn European Languages, D_rama.tic Sqries,
pby, Mathgﬁ%c;ggfyy%%;sics, Hygiene, Praptical Science of Living
Drawines iology, Domestic Science. Gardening for pupils, Zoology,

Efiii? BAIso books on Commerce and Technical subjects.

The Progressive Corporation Ltd.,

Publishers, Publishers’ Agents & Booksellers,
(Sole Agents it India for Gregg Publishing Co., Ltd., Londoss. )
80, Fsplanade Road, Bombay.
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GEOGRAPHY

THE SOUTHERN CONTINKNTS, NORTE AMERICA ang ITURASIA : ing
INDIA.  W.ith an introduetion on the world us a (tlohe By ”ﬂrhézt S:ﬁ;{iln&
Teiugun Fdition tor Sors LV & V Ro. 1 4 o,
THIE SOUTHERN CONTINENTS, «ORTIL AMERICA,
on tho world as a globe. By W-rbort Pickios,
Tamil Edition for Form IV As. 12,
BEURASIA by Herbort I'icklos.
Tamnil ¥dition for I'orm V Ag. 14,
CLARENDON GEOGRAPIIY OF INDIA. Ior Form VI.
Tamil & Tolugu Editions Iiach Re. 1.
MIDDLE SCHOOL GIEOGRAPIIES. By H. T, Scuddor.
Book I for Form I (Tamit & Toluguy each As, 12,
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With an introduction
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Bty Bock II i auch ., 14,
= Book III .. 1Lt each |, 14,

OXFORD INDIAN SCHOOL ATLAS. By John Bartholomes. 1
@ English Re. i 4 0 Tomil & Telugu oach ds. 12, g
@ SCIENCE =
= BLEMENTARY GCENERAL SCIENCE. By T. A, Rama J Srini @
@ 8. Swaminathan. ! Ama dyor, V. Srinivasan and =

-~
T

Book I for Form I Tamil As. 8 T .
Book II il elugu As. j0.

L ST (] : 10
g Dooklll o Ty o
@ Boow v . qv L v 19
L Book 'V for Forms V & VI Tamil Re. | g o7 &
{
T B MATHEMATICS
@ LL}ng:kENT?;R){ D..I[ATHEM.ATICS. By 8. Bulukrishua Aiyer
06 for Form I fiuglish As. 19 Tomi Talugg
Book Il . g A T & Tl B, gugy g, g
7 Book II . o, T 7 ; noom 12
= Book 1v IV, Re1g | o nooe 12
E“ﬁ V\If A L )Arein 7 Re 1t
= ook ; 1 :
@ » »o 1 » Preparation.

HISTORY
AN OUTLINE HISTORY OF INDiA. For It
K. Bhavanishanker Bso.
As, 12, (Tamil, Telugu and Malayalam Editiong each As. 19)
OXFORD HISTORY OF ENCGLAND in Telugu by . G. Rawlinson
Book I for Foriu Ve 1 Book M tor Ferm VI Re. 1,

o
i

q
d

orm IV, Ry g, Brinivas Kini ang

For Texchars’ Use.
WARDHA BCHEME. By €. J. Varkey. Tamil As. 14.

OXY¥FORD UNIVERSITY PRESS
3HARAT BUILDINGS
Post Box 340
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THE TEACHERS’ BOOKSHELF .

Suggestions for the teaching of the.Mot.her—TonguePi‘rf Ingza.z.—sfzro W. M.
Ryburn, published by Oxford University Press. Price Rs. . .
The importance of the mother-tongue does nf)t need an empha51sf an?tr lonie:(x;;
speak of the mother-t(;lngu: thmli: tﬁzrinlsfﬁgdiu?n irl1 Seleslen:
i i i . ither-tongue 1s
in the curricuum 'ltn }tuif:lh:i;;}gm(})lfs nI(V}tO receivedg the attention it deserves. That
tary schools .but ol id to the modern methods of teaching the mother-
proper aftention hou belpa'l l0 ly brought out in the small book of “Sugges-
tongue In elemen 1y e Moo b by Mr. Ryburn. This small but
tions for the teaching of the Mother—Tongue y . Ry rers b clomentory
interesting book is a very clear and suggestive handbook for teac er: in eth entary
schools. It may be that many of the teacher:s may be aware of t‘? me (; .zh
ferred to in the book and some may even write pages on. the atflvantages o hese
methods. But it is well known that few teachers mal‘(e it a point t(? adopt these
methods in the day-to-day practice in the class room. This book dctals with all astllale(;ts
of the study of the mother-tongue, and there is a clear presentation ?f the methods
in regard to Reading, Oral Work, Writing, Spelling, etc. A conscxous' and con-
sistant application of the methods suggested under several. chapters is sure to
raise the standard of the mother-tongue and to stimulate interest. The a.uthor
has emphasised the nced lor the application of modern meth'ods of.t.eachmg. a
language io the mother-tongue as well. The chapter on .C-reatwe Wrztzfzg, Using
the Play-Way and Story Telling, contain useful hints which a te.acher mtere.sted
in the teaching of the Mother~tongue will highly appreciate. It is a h{ippy 1d'ea
that the author should have thought it necessary to deal with certain allied topics
like the individual work and the project method. These show the extent to which
the teaching of the mother-tongue may be helped. The las: chapter on
“Teaching Adults to Read” tells the reader that the approach should be diﬁerer.xt
and that great care chould be taken to treat adults with consideration and to avoid
ridicule. The book is sure to prove a practical handbook since the subject matter
is treated in a clear manner and with a sympathetic insight. Few teachers in
elementary schools will be in a position to have access to the English edition and
understand it. In view of the desirability of teaching the mother-tongue on
modern lines, we suggest to the publishers the desirability of bringing out editions
in the South Indian languages so that teachers may understand aright the impor-
tance of the mother-tongue and equip themselves for the work. The Bibliography
and the Index at the end will be a real help to the reader. The get-up of the
book is good and both the author and publishers have done a service to the
mother-tongue through the book under review.

Those who

M. 8. 8.

Measuring Intelligence of Indion Children. By V. P. Kamath, B.A., Ph.D.,
with a foreword by Mr. Mckenzie. Published by the Oxford University

Press. Price As. 4.
The scope and value of mental tests in general are well understood in Western
countries and it has become the practice with the .school and managing authorities
to make use of these tests to find out the educational possibilities of the school-

6
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going children. Mental tests are yet in the debating stuge in India.

It cannot
be said that any attempt has heen seriously made to devise tests suited to oup
conditions.

Mr. Kamath has succeeded in adapting the Binet-Simon system with the

Stanford Revision to the Kannada and Marathi areas. Xe has placed in oy
‘(a 0. . ki)
hands a " reliable [oot-rule of mental measurement.

His book is a clear account
f the results of a study he made with 1074 children of all ages from 2 to 20. The
of

hort foreword of Mr. Mckenzie and the author’s intruduction explain how the
shor ] . , e
idea of undertaking a work of this kind came to be enteriained.

The book hegins with the general history of mental testing uand (hcl‘\ﬂ tj:e:is
) { i 1renee Y i,
i inciples vlyi the theory and practice of intellizence ;
with the principles underlying ‘ e et e
) ] i author vefers to the two imporiant factors
While on this topic, the aut ‘ e Jactons of T S
man, namely, the g or general factor and the S or spcmaé Lm;m. lh 2&\:1 o
) , i g 5 3 . .
Cof i i sts are explained in detall. The author shows .
ses of intelligence tests are explaine uthor sho o S
uaf:gept will fmve valuable to teachers and school administrators. He cﬂdso p;ha
co : » . . . . . o n em -
i i > 5 recognise individual differences a
v the intelligence test helps us to recog 1 differen ' -
?_Ut ‘th?het necessity for adopting individual methods ol instruction in SC?ZZ.A
:;S‘;:rence s also made to the use of the intelligence test in regard to vocations
e s als a

i i inel-Si ale
idance., The author then proceeds to give an account of the Bm? J(S;;n(glu ;Lbay
iﬁd the 'Stszord Revision. This is followed by a clear account o \

Karnatak Revision un 1 1 ;Ik( n by ”l 1 dh()x (1()})1 ﬂ)e Bl“(-‘t-sinl()ll Ci le tu
v dert e au to a N ‘(L
h\diaﬂ C()Ild“\OHS N 1&\6 C‘X'\(p‘EYS 0N the COI‘LQQ]’){ L)i th\‘. Hli@“i@,(_‘l\l-‘. guoaey :\Dd

. L 4s” are very inftercsiing
its signilicance” and “General directions for giving th;-1 te;tsQ ar; :;W]l:j?z)ai
i sle informat s found that the L. Q. o Coge
) sontain valuable information. It is ! o pni o
andbt(j; ;40 while the superior intelligence class shows an .I.Q‘ range ;:) }31- f‘,({
110, )The I. Q. range of normal intelligence is 99-110 against ﬂ.mt ol 70- Jh -
120.d 1t I’.ex'sx;xxs with 1.Q. below 70 are classificd as feeble mmdc;i :mdsot 7;5)

ull, Q. . A o
:Arz further classificd according to the rang;le ofzg).Qf.S mtoﬂn;(;f;)n;r : q?e -
Y i . below . Severa Q a
iles (1.Q. 20-50) and Idiots (1.Q - eral cb : ‘ .
Itron‘i;zl det;ils of the tests and the procedure devised for years };?, i 5, 6,.;), i;re,
Te: s will do well to read these chapters wi care.
10, 12, 14, 19 and 22. Teachers wi : : ! e o
: : lices at the end, one of which formns a study ical
There are two appendices at the end, . b‘ e Wpelly
ici i j ildren’s Home near Bombay.
tally deficient children in the chlldxens:. ; ' Bombay D
;;‘Zr;hyyand the Index are other features which will be appreciated by readers

The book under review is sure to stimulate teachers to undertnke sm\ﬂmi
’ 3 H S ) U AN 1 Ty
studies in their respective provinces and devise suitable tests. If}cll'o‘ is a{ lkd.
;xeed for intelligence testing which will help us to know &h.ed %ogssxb(;ht.l[esc }?ﬂd‘iu;
i i ‘ i Q
ing childr { waste and misfits should be avoided an
school-going children. I ‘ ' e 1 e
‘ ir che in 1 it is essential that the intelligence 5 8
should have their chanee in life, i s e s howd
inistered : ime of admission. The author has succeede :
be adininistered at the time o e
i i ; i ildren te a scale and he has thereby
the intelligence of Indian children ‘ v ‘ \
tixfct ser\'i%:e to the country. The publishers also should be congratulated on the
excellent get-up of the book.

M. 8. 8.

i ‘ick e 3N t .
Training i Thought and Expression. By Frederick T. Wood, B.A , Ph.D
Macmillan and Co., Lid. Price 2s. 6d.

This is an cxcellent treotise written by a practicel cspert on the azf of ‘fwit ing
English It enables any pupil to cxpross clearly in speech or writing his own
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houghts and ¢ understand  the clearly expressed  thoughig of others,
t is out and out 4 teacher’s book. The author ig surely a critic whe
3% a sense of values, Hence I would
© be read by each and ever

strongly  recommend this book
y teacher and translate the benefit of hi
ais pupils. The exercises ar

s study to
e copious, scholarly and useful | Unfortunately this
5 not a pupil’s hook, The contents are really intended for the Matriculation
standard.  As a guide 1o tomposition writing this g very geod. hoo
and educative

and well pravided to meetl the present day requiremenis of those
who wish to gualify themselves o assume the responsibilities of a citizen in these
ays of democracy. In fine, I wish this hook as well as the other erudite publi-
cations of this author to find a pr
tibrary,

ominent place in the shelves of every school

%, instructive

K. NATESAN, BA.

e

Elementary Mathematics, Boolk IV. By S. Balakrishna Alyar,

sity Press, Tamil and Telugu Editions, Price Re. 149 each.

The Tamil gng Telugu Editions are the transltations of the wellknown and
popular Engligh Edition by the same author i the respective languages.

The vernacular terms used in both the languages are simple and familiar ones;
and the technigue, both Algebraie and Geometrical, of the English Edition has
been faithfully kept up.

Some orthodox writers in attem
mly make their wor

Oxford Univer.

pting to do away with the English technique
ks dull and tiring,
In these days when the mother-~tongue is becoming the medium of insiruetion
i schools, books written in such a style as the ones under veview really serve
the cause.

The printing and get-up of both the editions leave nothing to be desired,

C. R.
Text-Book of Erglish Grammar
Dean, B.A.(Hons.).

This is yet another text
intended for the use of pupils in High Schools and ‘for advanced students’ receiving
individual tuitioy’. It is divided intp 2 parts—the first is concerned with indi-
vidual words and the second with sentences and the use to which they are to be
put in prose and poetry.  The hook alms, as the author 5ays at covering a wide
field. It follows ame plan ag ig adopted in the text-books now
in use. The publishers have $

pared no pains in making the book altractive . 1t

and Composition

for High Schools .,
P. Varadachari & Co.

By Ina
» Madras,

-bock on English Gramamar ang Composition, ¥ is
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TRAVEL NEWS—APRIL, 1940.
The following institutions ovganised educational excursions in April, 1940 ; —

1. M. D. T. Hindu College High School, Tinnevelly.—19 memhbers went on
an excursion tour between 15 and 27-—4--40 visiting Madura, Trichinopoly, Chidam-
baram, Cuddalore, Metur Dam, Coimbatore, Trichur, Ernakulam; Quilon; Kundara
and Punalur,

2. Christian College High School, Madras—A party of 22 members went on a
tour to Ceylon on 19—4—40.

3. D. R. Secondary School, Conjeevaram.—27 members went on cxcursion (o

Trichinopoly on 27--4--40.

4, St. Thomas’s Higher Elementary School, Veerapandiyanpattanam.—~A party
of 123 members visited Ambasamudram and Papanasam falls on 28 & 29-—4-—40.
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SOME NOTABLE BOOKS

=]

R.ADP
The History of Mediaeval India--by Dr. Ishwari Prassd, M. A.
L.L.B., D. Litt. (Student’s Edition)
History of Qaraunah Turks--by tho same author, Vol. I
Theory of Government in Aancieat India (Post-Vedic)--by Dr. Boni
Prasad, M.A., Ph D., D. Sc. (Econ,) (Loudon)
The State in Ancient India- by the sawe author
The History of Jehangir—by the same author (S8econd Edition)
A.B.C of Civics —by the sume suthor (in English and Hindi)
History of Shah Jehan of Delhi—by Dr. Banarsi Prasad Suksons.
M.A., Ph. D. (London) '
Rige of the Peshwas ~by Professor H. N. Sinha, M.A.
Mughal Kingship and Nobility --by R. P. Khosla. 3.A., 1708
Mir Qasim—by Dr. Nandlul Chatterjeo M A. Ph D. ' T
Some Aspscts of Muslim Administration—by Dr. R. P. Tripathi,
M.A. D. Sc. (i ondon) pe '
Influence of Islam on Indian Culture -by Dr. Tara Chand M.A.
D. Phil. (London) LT
The First Principles of Politics—by Ilyas Ahmad, M., B
Trends in Socialistic Thought & Movement—by the same author ...
Constitutional History of India—by K. V. Punnaiah 4
Tarikh Badshah Begam —Transiated by Md. Tagi Ahmad T,
Vereist’s Ruls in India —by Dr. Nandlal Chatterji, M A., Ph.p., D. Lits. 10
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LIST OF BOOKS FOR HIGH SCHOOL

Consolidated List 30-4-40

ENGLISH. Rs. A. P. Page Nos. .
2pelish Reader Primer No. 1. Iv ClL 0 8 0 35
Now Mothod Fnglish Re ) o g vea 0 30 0
X ., Reader .. 1. IR 0 8 0 .
” N .2 mHF. 010 0
o L3 III F. 012 0 .
.1 Prose and Verss Part T for IV Yorm. 100 31
Buglish Prose a Part §I for V Form, o0 .
TAMIL . 101
New Tamil Reader IV_ cl.q“ss. (()] /(}3 (; :
B T 070 124
&I,, 0 8 n "
. viII . 0 90 .
Pamil Mani Koval Bk. I for IV Form. 012 © 129
i Bk, II for V Form. 014 0 s
ok Yinnvidai for IV cluss.
mangue Hakknn Vo Y class 080 123
New Model Temil Grammar ffg;r e oy 1
N for IT Form. 06 0 )
N for 1T Form. 070 o
rpamil Elakkana Theliva Form IV, V. VL 010 © 1
ARITHMETIC 5 0 "
i i ic V class. 0
Now Practiosl Arithmetic for IV clnss. (0) X§ g gg
; io for Mi I Form. 2
Arithmotic for Middle School . Fg:ﬁ. RPN 0
! 11T Ferm. 012 0 91
Manavar Ilaga Kanitham Part T for IV Form. 100 99
HISTORY o 50 o6
i ' i i IV clnss.
Children’s Indian History {or [ 5 6
+ for IV & V class 4]
History of Our Country fgz!: I  Form. 0 8 0 T
,“ for II Form. 010 0O i
' for 111 Form. 010 0O Y
:' for IV Ferm. 012 0 63
' for V Form. p12 0 ,
" for VI Form. 8 i; 8 (73;
1 ¢ B for IV Form.
Higtory of Eagland {gr VY Form. 012 0 v
” for VI Form. 014 0 71
’ GEOGRAPHY
igtri ography for any Disbrict viz:- -Tanjore,
Dls]t&:atui:&, gough Arcot, Coimb‘xtosro} Norhch'f\'rcot,
ingl t, Trichy, Salem, & linne-
ﬁ,’;{?nad' Chinglepn v for IV class. 0 5 0 20, 81, §2.
adras Presidency Revisod 1939
Atlas Geogrnphy Madras Pr 7 for V clags. 0 8 0O 74
GENERAL SCIENCE )
) 1 3 jonce for IV Cl. 0 40 05
New Method General Scione for 1V &1 020 0
! for IF. 0 8 0 104
for II F. D90 .
. for IL F. 010 0

E. M. GOPALAKRISHNA KONE,
EDUCATIONAL PUBLISHER, BOOK SELLER & STATIONER,

“SRI GOPAL MAHAL,”
NORTH CHITRAI STREET, MADURA.
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THE NEW ERA STORY POEMS

EDITED BY

J. F. THADDAEUS, B.A, L.T.
Malabar Christian College, Calicut

This book of Story Poems is compiled with a view to give our High School
pupils a taste for reading poetry and to provide for them a sufficient varicty of
exercises in the art of writing out the substance of a story poem. For the averase
high school pupil the best introduction to poetry is certainly through story poems

in which the thread of the narrative sustains his interest even through unfamiliar
poetic forms and expressions.

The short biographical sketch of the author of each poem ; analysis of each
poem under appropriate headlines which not only helps the pupil to grasp the

subject-matter of the poem better, but also teaches him the principdes of para-
graphing ; the addition of explanatory notes, meanings of difficult words and
expressions, and a set of helpful questions at the end of each selection—these are

the most salient features of this book which we venture to hope will commend
themselves to teachers and pupils alike.

OPINIONS

. .This anthology has its own merii.

¢

As it is meant for students, helps
and hints which students need—biographical sketch of the authors of the
various poems, analysis of each poem under appropriate head lines which

should help the pupils both to grasp the subject-matter and to learn the
principles of paragraphing, explanatory notes, meanings of difficult words and
expressions and a set of helpful questions at the end of each poem are given’

—Bombay Teachers Journal
‘The special features of the New Era Story Poems are the Notes at the end of
every piece, the hints and suggestions regarding paragraphing

g and subject-
matter and the Questions intended to elicit the contents of the piece.’

~—The Hindu.
This is an excellent compilation of Story Poems specially adapted for the use of

High Schools . . . . great care and discrimination has been exercised in the
selection of the poems.’

~The Cochin Argus
‘. . . A faithful study of the poems with the aids given is sure to enable

pupils to construe the poems rightly and give creditable answers in their English
Second paper.’

—Indian Educator
‘Pupils will read with interest the stories contained in the poems compiled in this
book and may thus acquire a taste for narrative poetry.’

—The Madras Mail

s arranged carefully with an idea
poems ’

‘This is a book of 260 pagescontaining 85 poem
of leading the pupils from simple to difficult

—Karnatak School World
‘This well-printed and neatly got-u

p useful book will be of great help to the
High School pupils.’ ~—Educetional Review.

B. G. PAUL & CO.,, .EDUCATIONAL PUBLISHERS MADRAS

EDITORIAL

1928-1939.

No one can fail to perceive the feeling of satisfaction runn?ng }tlhrouglh
the Report on Public Instruction for 1938.-1939. The decr(;ase 1r.11t (tehr;u?n _
ber of elementary schools, the increase in the number o pu}p1 Sé e -

- in the number of complete elementary schools and the oubling
P t th of V Standard are pointed out as the visible
?f ‘th?' i re?%he success of the policy of elimination till now vigorousl'y
lndlcatlois ?rhe government of Madras. How accommodating and elz_}s.tw
pursued 3‘; 112 of elimination is will be obvious when the authorl’ues;
o Prese? " ony it to explain away even inconvenient situations. .Ix
e b ydzlcg'e'—lse in the number of schools it is attributed to the policy
t}fle:l?n?fnztiobn a;d the public is assured that there is' no cause for a_lliu'lm'
i  be an increase in the number of schools which is quite unlikely,
gl:b;leel;artement can easily point out that the fears of the opponents of the

present policy of elimination are groundless.

There are one or two obscure points in tk.le Report. on :ccounltt of
which the public may not have the same .feehng of sat.lsfac 1or11.. A hlb
hat the authorities will, at the earliest opp(.)rtumty, exp a'm e

hop'efi t fully and clearly. Let us take the following statement in the
posttion ‘% ?]rin the year under review the number of complete lower
report Lschiols rose from 13,143 to 25,535 an increase of 12,392.
ele‘mentarybe regarded as extremely satisfactory especially in view of
This may ing financial stringency and the difficulty of obtaining
the‘ Prevlal inﬁ’ » I'.t may not be easy for the public to appreciate the
additiona ts af -rodress unless details with regard to the lower element-
real ?iteri (imgercreference are available. One would like to know for
b tan O(21Stails about the number of standards in each of the 12,392 new
nstare® le er elementary schools prior to their conversion into com-
complofe OWA staﬁdard-war classification of such schools is necessary
plete ones true idéa of the progress. Curiously enough, the G.O. r(‘a—
tc.> he'lve tah R;port is somewhat more explicit and we gather that this
v1ewm.g ese in the number of complete schools is entirely due to the
'large' mcrfe ?che fifth standard in as many as 12000 schools. It is therefore
O'p'emng Ot ;- that there has been very little success in the conversion of
falrly cerla'zn schools with two or three standards into complete schools.
the cor;lp X ee in the Report to the financial stringency and the difficulty
Tgle;qurfiizc additional staff is very disquicting. One cannot do better
(t)ha(;l rteminrlinsf the department itsclf of a statement it frequently makes,
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v

n;r;iély that a mere increase in the numbe
This feeling is strengthencd when, later on
a statement that the total number of teachers employed in elementary
schools for hoys decreased by 1629. CGn the ono hand, there is
of over 12000 complete schools conscque
more standards and on the other hand, there is g decrease in the number
of teachers. Should we not expect an increase in the number of tea-
chers 7 It is well known to the public that the department has no good
word to say about single-teacher schools and is strongly opposed to
their continuance. It would have been good if the Report gave us in-
formation about the wumber of teachers in the new complete schools.
As matters stand at present, one will not be wrong if he should gain
the impression that the number of teachers has not kept pace with the
phenomenal inerease in the number ol eotiplete schools and that the
cvils of single-teacher schools seem to have becn al

r is no indication of progress.
in the Report, we come across

an increase
nt on the addition of one or

lowed to persist,

How many of the teachers who ave ieported to have
trained teachers js anothrr point of imipo
the difficulty feit by the Department in respooi of uhtaining additional
stall.  The policy of climination which 15 purstied by the Government
presumably for the sake of avality will be indefensible if on grounds
ol financial stringiency, the new compleic schools he not enabled by
liberal financial aid io empioy the nccessary guatined stall, We may b
willing to believe that the Government is not pursuing the policy of eli-
mination for its own sake but we are not quile sure whethop any real pro-
gress is possible in the face of the tendency wa the part of the department
o resort all on a sudden to drasisn cuis 4, e teaching grants to aided
schools.  What will be il condition of hundreds of aided schools if a pro-
rata cut be made even in the assigned teaching granis? A difficult situa-
tion seems to have arisen in regard to Panchayai schools. We find from
the Report for 1938-39 that the allotment for panchayat schools was nol
adequate since {he goveriment did not sanclion ihe additional sum oi
Rs. 60,600 needed for pancheyat schools. Geveral of the panchayat
¢chools had to 8o without granl and comment is needless. Managing
bodies have heen bitlerly compiaining against the new rules for grants-in-
aid enforced by the department in pursuaice of the policy. Rightly or
wrongly the yresent policy of elimination, concentration and consolidation
has been pursued most vigorously only in Madras province as is evident
from a perusal of the eleventh quinquennial review published by the
Government of India. The time has come for an independent enquiry to
be made with a view to determining whether the policy has really con-
tributed to the improvement of qualily and whether the continuance of
this policy is likely to prove bencficial to the further progress of the pro-
vince. A resolution on this topic is to come up for discussion at the Pro-

left schools aye
sianee, espectally in view of

EDITORIAL 207

i : ong the delegates who are likely to
yineia Eéucahonall'bci'):fiec:rf; (c)(fe'th? glonfirence are several who have been
artin the detive ¢ many-sided aspects of the problem of ele-
£ them are members of the Talug El.emen-

is expected of them to place their per-
before the delegates and help them to

take p
hestowing attention upon th
mentary education. Some of th
tary Education Comml.ttees an.d it
sonal experience and Jmp'ressmn
arrive at the right conclusion.

Unit';h nual Coﬁference of the teachers of the Andhradesa was held
e an

uspices of the Andhra Federation of Teach‘ers’ %sls(ocxatlortxs
under t: ; gi\/[;;r at Tenali. Sri Venkatarangayya whq is wel trlllowélon-
o]n the tbers of the South India Teachers’ Union presided over the
the mem

That a veteran educationist of his standing should make a

ference. mother-tongue, Wardha Scheme

for

< nd well-reasoned plea . . | Scheme
”tronlf a~0"misation of Education on medern lln'es is what shoucza be X
e ’901';;1 e may be a difference of opinion in regard fo so.mt t in;
pefﬁted' he\d in the address. His plea for careful and efﬁmen. .ra .
pomt}sx tollcllc eot be mixed up with the present unsatisfactory posmo(rix. f‘ﬁo
j u n . . N 1 -
mg’ S‘ : schools. A higher standard of work which is Zar mz:iemuCh
fLmlltnt[r}lmin the existing one is expected fromh teachersd to;)ta;ih:t | e
i L effici raining. We have no dou

i mnend upon efficient training. . at b
Wlut d:ﬁ facilities to be provided for others during the training
pects all

The addresses delivered at the Conferer.lce andlsthcz-h rlisgil:trllf:s-
d there show that the problems confronting .t.he ou pdia Tea-
o i d the Andhra Federation are identical and that the m
e anh i ;Lhe came. It is therefore essential that teachers of
fhod o appmahC ull:I ioinn togather to solve the problems o'f educz'itlon,
o Ind;il :al(i)e their stan;c‘] as teachers in the same province knit t(;)--
T mmon interests while at the same time they should study
gethel‘. n th roblems in relation to local conditions. W'e appeal to
intf‘mlveh; Aedirade;a not to confine their attention exclusively to t}‘1e
o r]'1‘1'1ev s;)ould also look beyond North Pennar an'd t.hey will
Andh.l‘a area"' bit f(;r the province if they should join the provincial orga-
b'e d(?mg t}‘le}? t any ;~eserve or hesitation. So long as the Madras'pro-
nfsahon m“lgrns ?vhat it is to-day, it is necessary and desirable that a single
vince re ;

rong organ ‘exis tire
tro orga isation of teachers ShO\,lld exist and represent the en
S £ 5

teaching profession in the province. The principle of federation on
. a - I

i ' Union is based can be found to be
ich the South India Teachers ' :
Z‘;}:xlli)rehensive enough to give the Andhra Federation and the feder;
tions of other linguistic areas like the Tamil, Ma'layalam, .and I;:;Lmta .a‘
areas equal opportunity for shaping the educational policy. at is
7
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needed is that the Andhva Federation should immediately set about or-

ganising District Teachers’ Guilds to which the associations in the locg]

areas in the districts should be affiliated. Once this plan of organisation 1;

completed it may be easy to have under the common roof of the Union
which throws open its membership to all teachers irrespective of caste

creed, or language, organised linguistic federations such as the Andhp;_;
Faderation, the Tamil Federation ete., enjoying equal status and studying
more intensively the problems affecting their respective areas. The rules of
the S. I. T. U. provide for equal representation of district guilds on the
executive board and hence the question of swamping does not arise. The
efficiency of any organisation and the power for good do not rest so much
on ite numerical strength as on its academic ideals, realistic outlook and
capacity to pull together as a team. We understand that the aim of the
organisers of the S. I. T. U. has been fo bring into existence district orga-
nisations one in each district. Now that the Andhra Federation has
been revived, we hope it will take in hand the organisation of district
guilds in the Andhradesa and also get into touch with the S. I. T. U.
Nothing is gained by a policy of splendid isolation since it will only
result in the frittering away of energies. Let there be mutual trust
among teachers; and those who understand aright the signs of the times
should be keen on the teaching profession coming by its own. Thev
should not be slow to sink their differences and leave aside personal
considerations. They should also be willing to bring the perfected lin-

guistic federations under one provincial organisation, the South India
Teachers’ Union,

Text-Books.

Our Poona contemporary, the Progress of Education, has deemed it
necessary to devote its March issue exclusively to the consideration of
Text-books and their prescription in schools. The question of text-books
has ceased to be a matter of concern and interest to teachers alone. It
may not be an exaggeration if we should say that politicians and political
parties have come to exercise a dominant voice in the preseription of
text-books under some pretext or other. Many are the misconceptions
held by the public and the politicians in regard to the preparation and
choice of text-books. In this unseemly and prejudiced method of
approach of the problem, the real educational interests of the child are
quietly ignored though there is profuse lip-sympathy for it. Other things
being equal, it is the suitability of a hook that should weigh with the
school authorities in its selection as a text-book. The problem becomes
complex when irrelevant considerations and points which are injurious
to the education of the child happen to be seriously urged by persons
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vested with power. An occasion which necessitated prominent attention
being given to this text-book problem in the Px‘ogress of Education was
furniched by a resolution moved by Mrs. Lilavati K. Munshi in the Bom-
bay Legislative Assembly in April 1939. It is unnecessary for us to deal
at hlengthwith the points raised by her. We should appeal to teachers to
read this number carefully. We should congratulate our contemporary
on its baving succeeded in pointing out the untenability of the arguments
advanced by Mrs. Munshi and maintaining the dignity of the teaching
profession. We are sorry to note that Mrs. Munshi should have indulged

" in areuments which are unfair to teachers. They are as irrelevant as they
o

are andusing.  Let us just quote one passage. “So in the interest of edu-
cation as a whole, it is necessary that we should have uniformity in text-

-books. Of course, teachers do not like uniformity in text-books because

it is against their interest. Most of the people who write text-books are
teachers and they make a little more income out of writing text-books and
those text-books are prescribed by other teachers who are their friends
or relatives. That is how we find that in every school there is different
standard of education.” The account of her experisnce as a member

" of the Schools Committee which seems to show that pressure or influence

is brought to bear upon members is a reflection on public men entrusted
with the discharge of a responsible duty, and the defecis of character, if
any, which sume may show cannot be advanced as an argument for uni-
formity in toxt-hooks or for standardisation.  Never can education in two
schools in the same area be of the same standard; nor is it proper or pos-
sible to attempt to bring about uniformity of standard through text-books.
The Hon. Mr. Kher who spoke on behalf of the Government did not
chaose to point out the irrelevant nature of the arguments of Mrs. Munshi
but explained that the questions before the Government were (1) whe-
ther the Covernment should undertake the preparation of school-books

.departmentally or invite suitable writers to do the same; (2) whe-

ther the Government should undertake the publication or leave the pub-
lication to private firms on a contractual basis; and (3) whether Gov-
ernment should leave the schools free tc change their text-hooks as often
as :hey liked or whether governmant should exercise some control and
preccribe a fixed period for their use.” A -committee was appointed to
gtudy the question and submit a report though the original resolution was
withdrawn. Dr. Paranjpve who presided over a conference at Poona

. clearly showed that the objections of Mrs. Munshi could be easily answer-

ed and that radical measures proposed by her were unnecessary. He

pleaded that teachers should have as wide a freedom of initiative as pos-
- sible.

The Se]ectiolnlof text-books and the method of prescription vary from
province to province. The system that is in force in our province for the
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approval of books to be used in schools compares very favourably with
that in other provinces. The text-book committee which consists of tea-
chers recommends to the Government that hooks included in the list are
suitable for use in schools. This list is fairly hig so as to give a wide field
of choice to the authorities concerned and there is no rule compelling
any authority to choose any particular book. Unfortunately the pres-
cribed procedure for the prescription of text-books leaves room for im-
provement. In the case of local bodies and municipalities, the prescrip-
tion is to be done by the committee of the local body or by the chair-
man of the municipality and teachers have no voice there though their

views might be obtained. It is an open secret that the President hap- -

pens to dominate the show. Any scheme which ignores the teacher in
the selection of text-hooks is bound to fail or prove injurious. It is un-
necessary to advance arguments for such an ohvious statement. If
teachers go wrong, many are the persons that can take them to task.
Can anyone say that a President or Municipal Chairman will or can evex
be called upon to explain his conduct even though politicians theroselves
keep on crving that considerations other than academic enter into the pres-
cription of text-books in schools under local bodics. After all is said and
done, it should be admitted that the preseription is good enouch in the
maiority of cases since it can be only from among the approved books in
the official list. The incessant criticism in regard to text-hooks continues
to he heard presumably hecause of the profits that publishers are able to
get. Publishers are businessmen and they are sure to have an eye on
profits. Their books come to have a value only on the approval of the
Text-book Committee with regard to quality, get-up and price. Why
should anyone lose his peace of mind if the publishers eget good profits
in return for hard work ? What the South Indian Education owes to
publishers is not fully recognised. As educatinnists, teachers are inte-
rested in suitability and availability of hooks. It s éasy to say that the
government should undertake the publication. Tf this jdea sh(;uld mate-
vialise every teacher has to accept what is offered and none can criticise.
People have no idea of the time that the government will take for the
preparation of a book. Can anyone say that the government will supply
hooks at cost price? The moment that the new syllabus for higher ele-
Tnentarv schools was introduced, there were several books of good quality
m ‘r;he field.  We should invite the attention of our readers t\b the obser-
vations ‘made by Sri Venkatarangayya in his presidential address in this
g:nnectlon. Time and again the complaint is“made that the adoption of
e et e e i g o e o S
the Clavernment 1o boie not the eritics of prlvate publishers prevail upon

- ‘ g out text-books in the Indian languages ? The
private publishers have run a risk in undertaking the publication of books
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on various subjects in the South Indian languages. The present day com-
petition has been stimulating the publishers to keep ahreast of the times,
to understand the needs of pupils, and to pay special attention to
the get-up. They are sensitive to criticism and have always shown a readi~
ness to incorporate suggestions. H, for any reason, the opportunities that
publishers now enjoy be denied, we shail be stifling book production on
the whote and thus be creating a very unsatisfactory situation in the near
future. - There is roora for the government to play its part but we doubt
whether it should ever concern itself with the preparation and publicatien
of text-hooks.

A lot has been said by politicians and teachers on this question
which unfortunately has assumed more importance than it deserves.
Our Poona contemporary has stated the position of the teaching profes-
sion clearly. Let teachers show the public that they arve not irrespon-
sible, that they are having the interests of the child at heart and that
il is safe to leave the prescription entively in their hands.
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