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The Psychology of Adult Education.

By DewaN BaHADUR K. S. RAMASWAMI SASTRI, B. A., B. L.

e, e

Why should education be the privilege of the young alone? It is
as much the privilege of age as of youth. Its function is to enable each
soul to know the universe and God. Is not this equipment as much the
legitimate claim of the old as of the young? It is no doubt true that the
young minds are more impressionable and receptive and retentive and
mouldable than the minds of grown up persons. But the latter are
more critical and can relate knowledge to needs and correlate different
branches of knowledge than the former. The grown-ups have less
distractions, than the young. Nay, the modern inventions can well
increase the period of human leisure if production and distribution and
consumption are more rational than they are to.day. More than
anything else, the power of achieving human well-being in well-planned
democracies is in the hands of the adults of each generation. We
cannot leave them incompetent and illiterate without causing grave
consequences disastrous to social well-being. Nay, illiterate adults will
act as a drag upon the spread of elementary education among children.
They would look on the latter effort with amused indifference if not with
sullen antipathy. The result will be that the home will undo what is
done in the school. That is why so many children lapse into illiteracy
after undergoing elementary education during their boyhood and girl-
houd. A literate home is the best antidote to such lapse into illiteracy
which leads to the wastage of the national income and acts as a blight
upon human faculties. Further, even if there be no such lapse into
illiteracy, the realm of knowledge is growing so vast and so quickly
that by the time the educated child reaches adult life modern knowledge
has outstripped him and left him far behind. Hence also it is necessary
that adult education should receive the attention of the nation as a
whole as the education of the young.

[
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Besides all this, it has been found by experimental evidence that
“the ability to learn increased from early childhood to about age 25
and decreased gradually and slowly thereafter, about one per cent per
year.” Mr. E. L. Thorndike says further, *Childhood was found to
be emphatically not the best age for learning in the sense of the age
when the greatest returns per unit of time spent are received. The age
for learning that is best in that sense is in the twenties, and any age
betow 43 s better than' ages 10'to 14, Later investigations by Miles,
Jones, and others make it probeble that the decline'in ability to learn
from age 45 on to 70 is net much more rapid than this, so that a man
of 65 miay expett to learn at-least half as much per hour as he conld at
25 and more than he could at 8 to 10.”

What is really
educators must arouse
They must stimulate th
use the radio and th

needed in regard to adult education is that the
sufficient interest in adults for learning things.
e latent feeling for self-education. They must

ar e cidema and the gramophone and the magic
lantern and utilise Books as well as magazines and employ lectures,

harikathas, s0ngs etc., and appeal to the eyes as well as to the ear and
to the mind as well as the heart.

. The fact.is that here as elsewlrere i
tmportant. It has been well said :

beings, as citizens, as neighbours,
hobbyists,—~ our circumstances
abilities, and previous training,
available, set the maig: conditio
fitted.” Adult Edacation mu

n national life planning is all
“Our educational needs as human
as parents, as productive workers; as
of locality, available time, interests,
and the facilities that are or should be
ns to which courses of study should be

. : st necessarily be for the maost part only
part time education. Hence we must make it attractive within the

limited time available. Further, adult learners are sensitive and there
should .be No superiority complex obtraded upon them. It is bad
enough in relation to children but it is entirely out of place in regard to
adults and is sure to scare them &way. These have to put up with
plenty'of domination and cheekiness. and  even insult ip ofﬁcs[:’ and
factory and it is sheer cruelty to add another doze of it under the guise
of education. Here as elsewhere the key that. unlocks the: spiritual
chest is Sympathy, vl :

SR

Al v

s
Lo ra

3
“To our young teachers

By ‘“MYSCHOGOLWALA.”

Years ago, when 1 started serv.ice as a teacher,‘ \;henmliev;rrs z::
enthusiastic and energetic, more idealistic and in .epe omce,rs ore
optimistic and less cynical, when I dx:eaded. the .Ins;;ecuugheavy s e
Fepe e et Heudm'as'terts' o f'outl;:: tsl:::lne:t[::ec?urir::lar activities of
i ' i icipation in
:;;n:cahnodorf:;e f:a'(; r:ore books and periodicals, ?articularlg th;):;
relating to my profession. Now, o.f course, all that '15 It{:i::ir:tgle a.ge o
that I have grown more callous (;l‘ mdlt’ferentr:; r:tyag\;::ion’ e o,
xperience : but I must confess that care, worry, o
::ai)ping criticism, domineering and suspicious amludg oi;her(s);le;::;xoonr:l
want of energy and the resulting want o: ;;r::t tost:;:d :y rezding lone.

s—all these have, to some extent a s stif ! b
l;((::kl have not lost entire touch with the growing lxterat\:irciv:&;h:h:gr‘:e;l;
I do manage to snatch an hour or two on 2 hohdz.;y a:ln  wade throve!
a few pages of some interesting book or other., ax} e ot
;;aragraph makes a special appeal to me b(‘ef:ameboow’ B o e
style, [ make it a point to jot it down inmy ‘‘Log ot .ts e
when I fesl tired of my work, 1 go Fhrough t'h.ese lex rac S
time I feel refreshed ; fresh inspiration, a.lddmona ;n:riy,days pange:
outlook, the effect of a stimulating tonic, I get. ;o lays back
paragraph on the above heading caught my e);e. tPaciers e
bound to be interesting to some of the readers at least— e: g
taste—I propose to add it for their benefit. The extract i:
writing of Mr. Geoffrey Cross.

*
»
*

“It would be easy for me togo into details and gis(;e ontu“whoal:
are called practical tips, but I prefer not to‘do 50- 'hc‘lSt'eoau,to geuidying
to study broad ideas. Do not allow details to blind y
principles. o .

My first word is to make a special study of diseipline. It will
make or mar your cateer as a teacher.

L al.

Next, I say, hold on to ideals. It isso easy to be'com: c:,?:}c,:r

3 ;] . )

In face of practical difficulties someone is always realcliy :vnltel::ttu; ither

i ; ice in your colleg

ing suggestion that ideals were very nice in ¥ oms

bugt usegless in school. I tell you that ideals are the:i onl:d-tl::gn
in the world worthwhile. They are difficult, make great demands
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your personal character, require foresight, courage, humility, and all the
best characteristics of the human race. DBut stick to ideals. It is good
for you, good for your children, good for your staff, and real education.

Work hard. The easiest work is hard work. Plan it, fashion
it with great care, und enjoy both the sowing and reaping. Work hard,
worry not at all. Recults follow with absolute certainty.

Specialise—carry at least one suhject to such a level that it
becomes of great interest to yourself, your scholars and your school.

Keep d sense of "proportion. You are one teacher in one school
in a world of millions. No one of importance is really interested in

what you are doing. A sense of proportion will keep us sane and
pleasant.

Keep your eyes upon the goodness in your children rather than
upon their weakness. The human race has climbed upwards through
the mud and slime of centuries. Much of it clings. But inspite of that
the race has climbed a long way. To forget the pleasant and exeg-
gerate the unpleasant is a vice, It is fatal in a class room.

Give your best to staff relationships. You may be the youngest
but you can give much to the general spirit.

Do not expect too much. Teaching is not an easy task.
Remember that there can be no substitute for practical experience. Oaly
through practice can you gain comfortable efficiency.

Do not sink into a groove and allow it to grow deeper day by
day. Do hot degenerate into a machine; don't lose your enthusiasms,
your sparkle and zest.

Read deeply. Renew your ideals. Study life in its modern
aspect. Hold fast to what the great minds of all ages have had to say
about life.

Remember some children depend upon you for their interpreta-
tion of life. You have to guide and befriend them. That task is
worth everything you do to prepare for it.” ‘

» * - »

The extract quoted above has dispelled my gloom. It has
revived my interest. May it doso in the case of other experienced
teachers and wmay it serve as a good counsel to a beginner!

——————————

Paraphrase

By Sri K. NARAYANAN, M. A.
—0OPej00—

Paraphrase is the conversion of a piece of poetry or of prose

written in elevated language, 1ato plain, simple language.

Arguments for : X
Exercise in paraphrase is approved by some an condefnned y
Defenders of paraphrase advocate its retention as 8

ome others.
X ting a pupil's comprehension of a passage, and wealth of

means of tes
vocabulary.

Arguments against :

One of the most eminent and powerful opponents of the use b(:f
paraphrasing exercise is Professor Laurie. He says: “A: more d;t:st:r:
exercise 1 do not know. Tt is a vile use of pen anq mk.i]...: { i;‘)“ >
phrase Milton or Shakespeare is to turn the.g‘ood into the In e]r o
bad, and to degrade literature......... Moreover it IS false. It S-lm[l) );rder
sists in the writing out of the piece of poetry 'm grarlnmatlcae o th;
supplying words understood, but always preserving the anglxa:enSio“ e
poet.” Thus it is evident that there is no guarantee of compre: son »
the original. Exercise in paraphrase has becorne an exerc‘lse '
substitution of synonyms without an under.standmg of the gxstr ; .-
passage. Sir John Adams gives one such instance of an Englis y

who paraphrased Scott’s couplet

But why stands Scotland idly now

Dark Flodden on thy airy brow ! as follows— v
A ““However wherefore does Scotland remain indolently ’l,lplright at
present on the atmospherical forehead of gloomy Flodden ? .

Again it is argued that the simplest way of testi'ng a pupil’s voca-
bulary is by translation from the vernacular into English.

Sir P. C. Wren admits the validity of most. of these ?rlgBumet:x:s
and even gives a specimen—the product of a Matric s‘tude'nt o f :nr:my):
—wherein the pupil has paraphrased the famous qual:yho ooy
extract by merely changing 2 anumber of wozrds and reduced t eh i
to the ridiculous, and wisdom to nonsense. But he throws the bla

G " 2 “The Direct Teaching of Loglish,”
1 “Errors in School,” P. 158. B 195196,
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on the teachers for not teaching the principles and methods of para-
phrasing properly. One has to admit that there is an element of truth
in this accusation. At the same time one cannot help saying that para.
phrase as an exetcise in English, a foreign language to Indians, is an
extremely difficult type of question for high school pupils in India.
Rev. Ryburn goes to the extent of con lemning it as a pernicious type of
question and says that it is better it ig banished.

Conclusion.

The exercise in paraphrase may not be intrinsically bad : but
§ no gainsaying.the fact that it easily lends itself for misuse. It
is better to ask the pupils to give the substance of a passage, preferably
a8 poem, as in the Madras S.S. L. C. Examination,
passage cannot be given without some idea of w

there i

Substance of a
hat the passage means*

Wastage in Primary Education.

By SrR1 D. V. CHICKERMANE, B.A., B. T.

————— st

Pcimary education has recently become a subject of considerable
interest. Many schemes for its expansion are proposed and discussed
in educational journals. Suggestions are also put forth for modifi-
cation of the syllabus und the training of teachers. But there is one
topic, connected with primary education, which has not received the

attention it deserves. It is the huge wastage that annually occurs in
Ptimary Schools.

Wastage is taken to mean the fall in the number of school
children as they go up the educational ladder. A large number of
pupilsis admitted in the infant class. Many pupils leave the school
before the year is completed and this decrease steadily continues ag
the popils go to higher classes year after year. The following figures
taken from the reports of Public Instruction in the Province of Bombay
‘will give our readers an idea of wastage occurring in primary edycation.
In Bombay, the Primary school course - covers eight years, Generally
pupils leave the school after five years, that is, at the end of the

WASTAGE IN PRIMARY EDUCATION 277

[V Standard, to join a Secondary School. The figures quoted below
Ei\'/.e the percentage of boys and gicls reading in the first five classes.

Percentage of Percentage of
Boys. Girls.
g e o e
Iofant class 329 329 301 474 468 409
Standard 1 184 17°5 17°5 19-2 185 188
Standard II 156 155 16°1 14 142 155

. : i1
Standard 1T 127 126 132 102 9'9

. . 4 8
Standard 1V 11 109 11-4 61 6

Total 90'6 894 883 969 958 942

(o)
These figures show that nearly 32 9% of the boys and t;i/t,hc;fﬁtrl:
girls attending the Primary Schools are in the Inofant classd. o g
standard the number is reduced to about 18 %, .the }:e uc e
nearly half in the case of boys and more than half in the case of g
“The decrease after the first standacd is gradual.

An ordinary pupil, admitted in the Infant class, is expecfted tg
reach the [V standard after four years. A v‘ery srT1all number _oh such
pupils may, however, be incapable of reachmg this standard, tt rzugof
failure in examinations or sickness. If we coryxsider what pcarc;lneagm“s
papils reading in the Infant class reaches IV 'Standarc‘ii afterffVWi);hou;
we can get an idea of the percentage of pupgs that .lrop Zin bt
completing their course. In 1926—27, 342 % of pupi S'If;a efcemage
Infant class in 1921—22, had reached IV Standard-l 3; p3 roenisgs.
of pupils that had dropped off was 63'8. Ir:i 193 h-;j S’tanda,d[v,
pupils reading in the Infant classia 1926—27, ha re;f: st for
In 1936 —237, this percentage was 357, th'e co:r.espon mg's P .
wastage, for 1931—32, and 1936—37 being 69°6 and 64'3 resp

This wastage is a serious obstacle' to the e{cpanmonho:ﬂiﬂif:'f:;};
education. The number of pupils attending the primary s;; 01936—37
Bombay Province in 1931—32 was about lo.]akhs‘ YS 1t there'
this had risen to 113 lakhs, that is. by 1} lakf'ls in five Yea;d~ e e
had not been such huge wastage annually this ﬁg:;re wou
considerably higher, and would have nearly doubled.
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~+ The wastage is also a hea
- was vy loss to state funds. The st
g:etnr;:;:::i;ntghmtore an: more of its resources on 'educatio}:!e :::l't'e }:ﬁs
hat we should wish that th i

ot - e funds are well
b lak?;i the e:'(pendlture on Primary Education in eBor:Eent‘ .
of s as agam.st }74 lakhs in 1931-—32, The average annayl cost
o agains:.nlg{sa {);;'nl in Primary Schools came to Rs. 16 in 193; C‘;;t
Aot ne.m'l I;;l :?31-—32 and Rs. 20 in 1926—27. We have_seen,
leave the schoolywi:hc;‘:?edne‘::!)er of pupils admitted in the Infant class
The mo .mg any permanent benefit

;ey spe&»t on these pupils is a serious loss to st:te ffxrnodx: sehook

[ he poverty and. indifference of
respc.msnble for this wastage,
find it more profitable to send
send them to school,

parents in villages are partl“

y

:Lg-reat ‘many of the parents in villages

o eir children as wage.earners than to
rsuite. on (o b tey are-of immense help to them in their dail

m, or in tending cattle or in the smithy. Even wh :

. en

they know the value of edueati i

iy now tr : cation, circumstances compel

e SChoot::u;,s:htil:ren. from school at the earliest popp?rir:nitt;.

Many of the village sc: llts he not oy o for ths e fols,

Monly ey age » c]>o s are not sufficiently attractive to village-folk

it e ingle-teacher schools with ore man, very olter;

B ]it'emr nage th.ree or four classes. The courses of stud
yand of little practical utility to villagers ey e

This kind of wastage has b . .
during th 125 been going on from a long time’
boon gﬂo e;;:ii?:;;ie,.for which figures have been quotedf."P t();r:r: ;2‘:
and‘sch‘ool'committe: tinprovement. Teachers, school administrators
try te persuade pare s should actively work to stop it. They should
present member: " ntfx”nat to withdtaw their children from school. At
They have plenty of ‘;l.age school committees haveé very little work
teachers can brin elsure to take interest in this problem. Schooi
The village schoolg Wlt.hdrawals of pupils to the notice of members
it gardening, h dCumculam shonld be remodelled so as to include in
School ant hgc;'riti:‘ vlv,ork, anq ot.her local
stand theic diﬂicul:' ould maiatain contact with parents, try to under-
remadicn may b tes and alleviate them as far g possible. These
e Y‘ ring about some improvement in the present situation.

industries of importance.

How to make the Teaching of History

Interesting and Effective?

By Sri SantosH Kumar DE, M. (Cal), H. Dip. Ed. Dublin) ﬁ
Cer. Psy. (Edinburgh).
RS —

The growing interest in the study of history in the schools has
led to more careful examination of the problem of method. In the past,
history was taught in a soul.less way, which made such an imerestitig
subject only repulsive to the children. Of course, this does not mean that
this was the case always and everywhere. There might bave been tea-
chers here and there who were fitted by their natural aptitude to rouse
the interest ‘of children even without their having any idea of the modern
formal methods of teaching. Still we must say for ordinary teachers there
is the necessity of learning the formal methods ; for what is possible for -
for the highly endowed minds who are led instinc-
tively straight to the goal, is not possible for ordinary men. The
progress that has been made in the study of the methods of teaching
other subjects has contributed many suggestions towards the solution pf

the problem of history. _ :

There are at least four gualifications which every teacher should
try to have:— (1) Sufficient knowledge  (2) Some practice in
(3) fairmindedness and wholesome spirit
in narration and in developing the

pupils’ knowledge by questions and practical ability in directing the
ourse for the whole. term should be

work of the class. The workof each ¢
mapped out in-advance. The beginners will find many things to change
in such a plan, but with increasing experience the unity of the whole and
xthe relation to it of the several parts become clear. Lo
The formal means of instruction are the text books, the books
for collateral reading, maps and pictures, diagrams, models, titme-charts,
genealogical tables etc. For several years the text book has been made
responsible for being the root of all evils in the teaching of history.
-Inspite of all the out-cry the text is still regarded by the most competent
teadhers as & necessity; but the text book should not be overloaded .’
with'm't}ny details, altbough it should be a book of facts, not of ready-
made judgment which will relieve the pupils from forming any opinion
of their own, and there must be abundant maps, if possible of every
period. Itis sometimes urged that two text books should be used so
that children may get the opportuaity of comparing the accounts of one

the born-teachers,

~using historical evidence
in presenting facts (4) skill
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pih woler. * Theis .aie undoubted advanteges io sosh o plan bt

two authodé aoon, ct;:ﬁ 1sad.vnntages at the same time ; for hardly any

the same im gftm ‘a's;Ub’e?tlfmm the same point of view, or attach

books may cgnf a“f:e to lts: d:ﬁergnt phases; moreover the use of two

the thread use the pupils unless the teacher is able to keep in sight
read of unity. and to make a clear relation of. the two of this.

theré ot b on betwesn History and Geography s <o close thal
* events, imiplement _{;f,ﬂnt use of maps. “The places famous for great
mmosques shd monegsria s bandicrafts-and agricultute, the temples.
- and biidges, 8 h‘;“? Hl;fs%‘m}lﬂxc b gfpgs'liké‘ courty of justice, roads
‘bﬂg'e's must't;éi sbopw" Wpsxm@bjlw:nd ornaments of bygoane
" cvents of the oe wa to the puplls by pictutes, if any interest in the dead
cvents of the past i 10 be awakendd, ia them." Bt there is o limit o
WeikenQ‘tgﬁ; , Q"ez;c.efslve“us.e of plc.tur,e‘s should"’i{é\ife’é "be made, for it
" Teo direct"Ana‘,’ig!*’s lmg.glngflpu (whté.fp’h’as its own vdlue) while seeming
- thé buildin ,;‘ E&Iﬁq"ti‘f*ﬂ?ﬁe possiblé, ‘the pupils should ‘be shown
 giounds, Fgﬁli"‘ ;‘f:);g)ygs. a8 they should be conducted over “histéric
néig‘bﬁotir‘hébd”ﬁ”sf ';?ou:ld ,{be_n?a.de of any historic remains in the
are beice sboked y;a ng thgﬁpqpnls. to examine them at the time they
oot bg.v ; " ;;L of in'lessons. In a town where there is a museom it 4
A lu n&ﬁ afﬂt:the full.‘ "Buﬁ pupils as well as teachers should
. musenin wmith a d@ﬁ !ﬁgi‘t.hware: gomgctf) examine and should enter the v
v ety I;ltdte aim and interest in just those ttﬁngs;aronse&%’?‘“iﬁma;
'-"ﬂotMﬁg;;ﬁMj&.{"e 1@63»& .obsen{ation of objects is good for
e i ey i Bt their appropriate setting of knowledge” ol
. “16mplel or maonabkbry thes <itaisse: the tuins of .wome'.munieas ‘forL-of
e o "m*ﬂh?rhho?ld*hgﬁe?iud t exemise bl intelli-
amch bkt e e in achoel which. brings- oitthe pucpase "
" teacher’s guidanée dﬁ&'sén‘;mw‘:‘g&b' axch shoold, under the
vivid desciiption "’in - m;rgh;pim. "Then' the teacher :should give a
skt s vese of wl ich he. should deal with the life led by
manks 4 Jm ¥ iEdpsity of forts and of the gods

the use and:

,childrinwr#:;a “ﬁ.,ﬁz_;vas ‘dane by ?‘ﬁ&g to -,th:
* . acabivine: kniowlad pe. e ok enix 7~ Wt-Wad forgotten: that't 8 process o
vexercises:for the purpos .:2.Mﬁ'%»"f}”""v“mf~b=""f°“°md by active
~extacives fov young Paiibicr it & aod rorganisiog koowledge. The
ham““ ; MJ a;fmmaral lesson -include ..

- "f\‘.*g‘*“:

g 0
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s wilimited range of exercises in both hand work and art. These vaty

" * considerably in their nature and value. Let us consider some of these

here:—

~ (a) Simple imitative exercises in art e. g. copying sketches of
“ (1) historical objects as armours; costumes or weapons (2) scenes of

everyday life, as an attack on 2 mediaeval castle (3) illustrations of

architecture such ag the Taj, the Kutabminar etc. These exercises are

very mych’daeful, for a more lasting impression is made on the mind
_waf'the sketches were simply shown to the children.

(b) Exercises in art involving more freedom and effort e, g. sketch-
ng or modelling .in clay historical objects which are before the class:
Such exercises-are suitable for children of all ages. In Winnetka Plan in
America children sometimes draw a background for staging some his-
:arical play. '

(c) Making models in clay, card board or wood from the actual
sbject or a teaching model. These haandwork exercises like the copy-
ng of sketches, are essentially imitative, but vary considerably in the
{ifficulties of construction involved. ‘

(d) The exercises in art and handwork which require the greatest
ymoynt of originality and effort are the construction of models and the
naking of drawings from verbal descriptions. For example, if I tell the
story of the battle of Haldighat to children, 9 years old, and at the end
5,%}5 ‘thgvly)‘gys to show me as much as they can of the battle by using
heir clay, many will construct a reasonably good model. A hill is
nade, soldiers of two armies made of shapeless lumps of clay are fixed
ip, some who are dead, are lying down, while the great number of
Moguls lying down indicates the victory of the Rajputs under Rana
Pratap. The model is crude but it is symbolic. The child in making
& Jas revised hisknowledge, and his interest in the subject has increa-
sed tenfold through his having been actively employed in making the
nodel. In the child’s mind the object must remain in its historical
setting as it is being made or drawn. Professor Dewey thinks that *When
a pupil learns by doing, he is re-living, both mentally and physically, some
h has proved important to the kuman race ; he goes

sxperience Whic .
e mental process as those who originally did these

through the sam
things."”
2, Dramatisation. _ ,,
"%z, Teaching history by means of school plays is fgr .from being a

ill deny that a recrudescence of the dramatic

.new Jplen, but;.noae W _ ¢ rame
method is characteristic of the new teaching. The acting of historical
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scenes-may beeither extemporaneous or ptapared. It is said that
children are horn:actors, consequently their stismpt to dramatm stories
or historical events must naturally be successful and have an educa*

tional value. But we have to painfully admit that children’s dramatic '

instinct is nothing but imitative i.e. they cannot dramattse without a
model before them. Of course they need not always see a thmg actually
per{ormed before: their eyes, but the incidents that'they are expected to

dramatise, if ptesented in a dramatic form, will greatly help them.’ R Ih'

teacher’s mapner and voice. durmg the story telling have been dramatlc.
and the pictures illustrating the story are dramatic in character,. then
the children are helped connderably. When a teacher is able to proVide
any stage properhes the interest is double, ‘Costumes of - bygope sees,
arm and armaur. are of great attraction, and as such undoubte&ly thfy
will help muohi‘ towards the better realisatiol of a scene, I upper
classes children can sometimes learn with profit a scene-from’ soime his-
torical play as that of Shakespeare. If @ ready made play fit for the
class is not available, an extempore play ‘that is compiled by the teacher
and elaberated by the pupils with suggestive scenes will have greater effect.
Thig will make history more realistic by presenting a situation or the
,character of a person in a clear light. If too much emphasis is laid on
dramatisation then tbo htﬁe value that lt has wxll end in more recreation
and nothing elsel ‘

3. Prwate Study ‘ ‘ C ' a .-4'}, o

1n the upper classes Jboys should be given the power of ébmg' o6

b) themselves-' Thls can be done by encouraging private study of

chxldneo. But &here nre ceﬁaur Senous hindrances to successhil:. wﬂka

of this kmd unless it is careﬁmy supervised by the teacher. TH ;éaeher
can befp by gi\/mg a Hist of the mo'l Mul Books.atd.a sefies of qiles-
nons to be answered whlch will guide’ the’ ch:ld‘reﬁ" madmd and’- help
them to organise 'the knowledge acquired. ' Notes can be madé in rote
books as’ the private readmg proceeds and these can alterwards be

worked 'up into written answers and esnys. ' ek
4, Laﬁomt?ry Method ' " Ca *’“’ f.
Among the methods by which ithis sought to render the ‘téachifg

of history more efféchve, ‘the one whlch chiefly arouses discussion is the
use of what is callzd the * source method’, and agein the “Documrentary
Method”, - The sources of hlstory are the raw materisls from whlch the
historian . reconstructs the past. Written sources include official
‘documents, legal documents, private documents, togéther with the
centempbrary ‘memoirs- dnd lives, . clironicles, political - pamphlets,
imscriptions,’ diaries;: etc. ‘th li the feoge of material from which. s
energetic tewhétm %bch slee wwm‘é& R

- da

- 4'
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Our pupils can be given any of these materials to work upon.

Our subject here must be reduced to problem form and our pupils
should be forced to exercise their minds upon them. - These problems
and exercises should be so devised that they suit their strength, and
cultivate certain activities and powers. The teacher should lead them
in the history lesson to apply the more simple criterion of accuracy.and
smcenty, ‘he must train them to read closely and to extract. from
q«;cymen,r. all the internal evidence that is to be found there, to compare
»fﬁﬁonahse conflicting accounts of characters and events ; and what

”‘ls more important than all, to summarise and to extract salient points

from a series of loose, verbose or involved statements. These exercises
mRYy mvolve Jmle more than almost a mechanical process, or they may
be devised, so as to make demands on the boys' whole ingenuity of what-

‘ gygr degree they may be; they necessitate class room apparatus widely
different from the conventional text book. Such documents are provided
in form either of graphed slips or of volumes of extracts or of both;

Now let us examine the value of this method. Sources can be
read-for the sake of historical facts which they supply. In such cases
‘the children derive the same benefit as from all other private study-
Sometimes they provide problems for investigation. These problems
eannat be solved by the examination of the extracts alone; but they require
reference to other sources of information. In such cases they supply
a motive for private study. We must recognise, however, that original

: gxﬁgcxs as distinct from modern sources of historical knowledge, pos-

sess no peculiar value in themselves. The great draw.back to the use
pf sources, that may be pointed out at the. first sight, is the slow
progress made by the class, unless the exercises are given occasnonally
Tpo much time devoted to the examination of sources tend to make
work tedious. Children need movement and plenty of interesting details

‘-m%re rarely provided in original extracts. A judicious use of

sources in the proper time and place will undoubtedly give pupxls a
more vivid impression of certain classes of facts than they could obtain
from even a skilfully written book.

Co-relative Study Method.

i, -Contemporary literature, when it reflects the history of a. period,
iv aften to be preferred to original sources for the purpose of illustration.
Of courpe a clear cut distinction between original sources and contempo-
‘gary lf'ora,ture of an age cannot always be made; still there are usually
well defined chargcteristics in all woiks which may be called literature,
Literary exteacts oiten make an appeal to a boy’s feeling and imagina.
tion when the words of a text book or extracts from sources would



284 “THE INDIAN. EDUCATOR

leave Him ummoved:: “The quaintness
ave ; of Chaueerls Prologue and th
¥ivid character sketchies which ‘are there portrayed -will comm::d :h:

pupils’ interest far more than a i
' . aragraph of th i
coatains almost the same facts.” pategtap et text book which

land w'l;h:;l“:i:?:i‘ez}_mg.with the Eighteenth Century History of Eng-
political eondit j ln tf_e hter.qturg of_ the period, social, economic, and
Fielding Smb]l"o'n's of the time portrayed in the novels of Richardson,
mith, Sileridan °‘;d?%d Stern.e; in the works of Defoe, Swift, Gold-
Tetters of Chest aﬁl . urke; in the Spectator and Tatler and in the
for bistory te‘ac:'ne'd and Walp‘ole.v They are not [all of equal value
whole werk in s; B-b Ih some the historical atmosphere pervades the
reading the whie subtle a manner that it can only be appreciated by
there are direct t fvﬂv‘t"a‘ considerable part of the book. But in many
to Historical st deﬁe‘reﬂ-‘?e: to events and conditions which are of interest
whith o tal’:esup‘nfs'. Macaula}y’s poem on the Battle of Naseby, in
Puriten prine] lut_mh : st’andpc?mt'. will be a clearer illustration of
memans o’- o 1lp es’ and prejudices than whole chapters from the
ey phases :f-otl:l lHutchinson.”’ We get a very vivid idea of the
the nawy. 1o ih::the 8th century life such as the state of the army and
~w-r'fting« c;ﬁ g e.todwn and country, modes of travelling etc. from the
-Sin')ilarly, l-nmtz:ﬂb:;n‘:ﬂ;lt an;l many other writers of the period.
. ’ 1es
B S0 o e e ot e 1 e

- B would be '
‘begir‘ini‘ngv:(;?g:u?:@ '_.8 .useful plan. for the teachers to publish at the
of literdture coms gralisg of hrstorical novels and general works
To ensure that ec?;n with the su?jecr to be studied during the term.
‘should keep I(S“,p": are rf:adfng‘- fﬁemommended books the teacher
‘boy’s readin ‘(b; :ﬂd_y list in which is entered particulars of each
‘the historicaif ; ',g.“"# each boy to enter in his note book some of
from the bk a;cts w ,'C*f he has learit with occasional short extracts
bools they aren:;;?em ':iself (c) discuss with individual boys the
questions -reading and  (d) set written tests with a fair chaice’ éf

Debates.

.methOdOZ?G:lo?e.l debates are a pleasant variation from the usual
b evmon.. Thfr subject of debate should be selected by
© d ers m C-Onvsu'ltat.ton with students and it sheuld have controversial
-sho‘esl.d .h fwll incresse - the gift of the gab of the children and they
for ‘:b .‘“Qldemany le?m many historical facts, while collecting materials

neit debate. This will also help them to get some training ib
responsibility and self-government, - reming v
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One of the striking characteristics of the modern method is ths
revolt against the *Water-tight compartment system'’'. Progressive
teachets realise that the division of the curriculum: into “gects’ is-a
more or less conventional arrangement to meet the practical-needs of the
school. By a general custom Geography has been inseparably linked
with History. This is & strong case for the correlation of literature
with History. Sometimes a wider correlation is claimed, Correlations
ace established between History and Science, Mathematics, Arts and
even Engineering. ‘

These are some of the modern methods by which history teach.
ing is tried to be made interesting. But in the conclusion we must say,
much depends on the personality of the teacher, his manner of delivery
and other personal qualities which can never be improved or acquired
if not provided with by Nature. If the teacher be inefficient and not 6t
for his task no improved method, however efficient, will be of any use.

The Handling of Words.

By HENRY MARTIN, M. A, O.B.E.

Literary composition is really the ‘handling of words’. Coleridge
.defined poetry ne '‘the best words in.the best order”; and good prose might
be deseribed as the right words in the right order; for the handling of words
consists in the right choice and the right arrangement of words. (The word
‘right’ hers means, of course, right for the purpose in view.

The way in which & writer handles words ia called his ‘style’ of writing:
‘Style’ meane mapner. A cricketer’s style of play is the manner or way in
wirioh -he bate or bowls. When we talk of a speaker's style as being eloquent
or humdrum, .we mean that he speaks in an eloquent or a humdrum way. So
literary style is simply maoner of writing ; and the literary style of a partioular
author is /1is manner of writing—his own peculiar way of bandling words to

express his thoughts.

Rvery distinguished writer has a style of his own; for style is a per-
No two individuals are exactly alike : 8o when a man speaks or
mself and no one else. This is what the French writer,
“Le style c’est I'homme nieme”—"'The style is
the man himself”’. Thomas Carlyle’s style was rugged because Carlyle himself
was b rugged man; and the even tempered Addison paturally wrote in a
smooth, lucid and oquaialo manner. So, literary styles are different ; and if

you are at all familiar with their writings you oan tell at once whethor a given

sonal matter.
writes, he expresses hi
Buffon, meant when be said.
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?n’gﬁ v"v‘uf wr‘it_to'n' by Ruskin, Maeaulay, Baoon, Dr, Jokinson or Charles
p::::.l h:s_v:nﬁou ;tyle is as distinctive as his walk, his mode of dress or his
it8,” and, we may add, his bhandwriti »
e b e ond . writing. ‘A hundred boys may
’ @ same copy-bopk in the same school ; i
" . ; yet in th
::.dyc :ev:l: ::Il‘ v;;:o a8 dw;'rsely that it will not require an expert in handw:i:i:::
) erence between them. What, then, d itic men
b 08 betweel . n, does a oritic mean whe
ti:::iyv.e :tbalt a ::rtam:wntos 'bas 50 style’ ? He means that he has no di:
privyi shazg.h: :af his sfyle is not sufficiently persooal. This may mean,
bt oy e, :mor hay .no‘t properly formed a style that truly expresses
, at he has no distinctive self (personality) to express.

pmom.°£:*i:hl:§;ﬁg_lgm.itl’lgq. is that your style 1a writing should be
A firm 'gr’“p of't'h? ,’t”' own way of handling words to express your thoughts,
PR mm;l ;uth will save us from slipping into two fatal errord.
woy of adom s us idea that style is somethiog added to plain writing by
oy of adoromen ;l- sbmothinf extrinsie to the subject, a Xind of ornamenta-
their oompositic::l ?s::;o't.‘t‘::y' mYu::n:oo::i ?"tl?mu i pegihe that, to give
ornate metaphors, flowery langunge and otl:e: ﬂo:?i]slr:.h ';lb 8 :‘ :“Pl:’r:::.

It is like plastering the natural face with paete and powder. To writers like

Ruski .
uskin and Miltop, eloquent phrases and ornate metaphors were not ornaments

added to their writibg for yhe
' sske of effect ; they were nab
. I3 . » ! w l
za;:;b:;i their u‘:dwndx_?al styles.  But to writers like Addiso; t%::":; :ug
ol . such flights of eloquence wers not natural, and’ they ne'ver at:empt:d

them. The firat rule f i o
himsels. ‘ or zhé formation of a writer's style is thut he must be

yront v'vfil;:r otl;su :;utake is mimiory—trying to imitate the style of some
Brons uﬁtb"or; i 8 writers are apt to fall in love with the peculiar stylbs 6f
e b wb, Carlyle, Masaulsy, Ruskin or R, L. Stavenson, sud ity
o write 11 om. KFor ¥wo réasous +higis a mistake. First, because it

o one. Y"“'EIY parody the styles of Lamb or Carlyle, but you will
:i::)’ Nsl’.:‘:‘:di:ﬂl‘ mndonb;l msnnerisms, while missing their eu'wntia! qnn!li

. . bacause adopti n ! is li i )
wmother man's slotbes, they wil nither 1 yon ver vt veu. s e
wise man when he refused to fight Goliath in Saul's .,-mou,-y Y avid was
be the natural expression of your own, not of another's persc;nali:: S

But this does not mean that you should not study the styles o good
authors ; on the contrary, sueh study is necessary for the formnt:m of & good
style of your own. You sbonld kuow, not only what a good writer s .gb
also sow he says it. DBut study that, not in order to mimle his motf 'd o
expression, but to learn how better to express yoursels. 10d of

8o, to sum up, style being a personal matter, thers i
which all writers should eonform, There “.‘-:,v m:qy‘ l:yl:n nzo?;' ;:;“;:
indifferent, as there are "'ﬁm f‘lhay vary {rom the ‘grand style’ of .tbo :n!
down to the jargon of $he'hack jourmaliss, ‘Styles may be forceful or fo‘cbll

THE HANDLING OF \WORDS 287

lacid or obscure, rugged or smooth, plain or ornate, terse or diffuse, light or
beavy, interesting or dull. But everyone who writes should desire to write
well; so we must now consider the question of the formation of a good style.

After what has been said, it may surprise you to be told that a writer’s
style has to be formed. If, you may say. bis style is the natural expression of
himself, why should he have to trouble to form it 7 Will it not come to him
naturally without effort ? The answer is no, it will not. Writing is generally
an art, and just because it is an art, it has to be learnt Even a carpenter
oannot make a common table until he has mastered the use of his tools and
fearnt ths limitations of the medium he works in—that is, what can, and what
cannot be done with wood. Every art has its own medium and its own rules.
The sculptor works in stone and metal ; the painter, in line and eolours : the
musioian, in pure sound ; and the writer, in words. And as those other artists
must learn’ and sedulously practise their arts before they can adequately
express themselves in statues, pictures and musie, so with the writer He
must learn to handle words. For unhappily Shakespeare’s Dogberrv was
wrong when he said, “Reading and writing come by pature.” They do not.
Both have to be learnt, and in both only practice makes perfect.

The whole object, indeed the raison d’etre, of speaking and writiug is
communication. It is only by words, that we cap communpicate our thoughts
to others. ‘‘Words are, in fine, the only currency in which we can exchange
thought even with ourselves " And we have to learn how to use words in
such o way that they will clearly and accurately convey our meaning $o the
mind of the bearer or the reader, When you have found, and by practice
mastered, that use of words by which you best communicate your thoughts
to others, then, and only thew, will you have formed your style, From this
point of view theo, style is nothing but the right bandling of words. "“Thought
e inseparable from each other”, wrote Cardinal Newman.

and speech ar
yle is a thinking out into

“Matter and expression are parts of one ; st
language."”
Three Canons (or Rules) of Style are Clearness, Appropriateness
and Persuasiveness.

Clearness:—As the whole reason of writing is to communicate your
thoughts to otbers, the first canou of style is Clearness, or lucidity or perspi-
ouity. Your gtyle, or mapner of writing, must express your meaning with
This cannot be emphasized too strongly. It your way of
th perfect clearness and precision, it is
d. Obscurity is the worst fault

orystal clearness.
writing fails to convey your meaning wi
a bud style, however elogueut it may soun
in sbyle.
be apalysed. Simplieity, Precision and Directness are
By simplieity we mean the use of simple {(and, prefer-
rd whose meaning is known to everyone,—~and
With regard to the choice of words, keep in

Clearness may
it component parts.
ably, short) words {that is, wo
simple sentence constructions.
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mind the four rul i vdi i
Inoid style” give’t:iei:f;‘z:v[;:;:l;?l‘f;o?{ianfg"ls %:;;i'h"'{ip:h' el vigorons sad
(a) P;efer the familiar word to the fnr-fet‘cbed.
() Prefer the concrete word to the abstract.
(c) Prefor the single word to the circumlocution.
(d) Prefer the short word to the long,

den thaYto:l;i ;;rl:rsl are fond of using long, learned words. They have an
istake, ans it mu:; e; mean.s the flowery and orpate style. This is a great
‘thoit fimet effoots wit ; avou!ed: Bome of the greatest writers have produced
an “indispensabl :1 s}.mrl.;, simple words It may sound grand to speak of
ooll 5 spsde s 8 ':d.‘n S‘iblqmbons sgricultural implement,” but it is better to
walk, toot cha: e. dlmplo words like house, walk, think, boyish, warlike,
equivslent's resf;u::: lez;med are fa‘r more effective than their learned
,fmplcment, vicissitude'. :r::; e‘:'lz:z;:t'e.cog”au, puerile, bellicose, confabulate,

EIWays?l‘:zr:bor: 'vivord‘a are not always simple, and simple words are not
everybody k!;ows “mp 8 w.ord is & word as familiar in everyday speech that
agricultural, elem ‘tm”mng. Photography, manufacturer, partiamentary,
sense ‘that e’vei- B: niary, o no.b short words, and yet they are simple in the
troth, leal, e'sp;: t° 8 f:mxliar thh them and knows their meaning ; whereas
ed, they are lm;:il':ow’ ehes?, wight are short enough but being old-fashion-
theless ' most girg ltar only to r“"“d people and so are not simple. Never-
o ifple Word.a are shork and most learned words are long

Precision i .

exact me“intgonofmt:he use of words involves two things :—(a) Knowing the
exactly express yogr t: W:rde you use, and (b) using the words that most
meanings, ' Listen to°“: ta. It is the noourate use of worde in their exnct
"First of all, I tell : at u great master of style, Ruskin, gaid about this:—
into the habit of lozk? “':n”“y-.(l know 1 am right in this), you must get
menning —syllable by sml? intensely at words, and assuring yoursell of their
in the use of words that :r aéble—-nay. leff.et by letter.” It is lack of precision
of similiar sound but diﬁ':’f:’ii’: ::aonni;:: ms.hto tbo sonfusion of certain words
contemptu o 8. such as : —deprecate and depreciate;
resourci ::; ,-:::,;C.O”u'"ﬂ’bk ; afféct and effect ; judicial and 7 updicc;:l:i;
and creditable ; emin reverent reverend: stationary and stationery ; oredible
lent and b ’ 'mm; n.nd imminent; continwous and continual ; denevo-

nd beneficent; luxurious and luxuriant, eto. So if you have any doubt

about the exact meaniog of it i
P g of a word, do not use it till you have eonsulted your

ot Proi:;lslc;n means deﬁmte.n?sa ; and if you want to be precise, you
must avoid the m'ie of vague, trivial words. A good example is nicc, ‘Nice
Bas its ’own meaning (subtle, fine, as in 'a nice distinetion’) ; but in common
peeolf it Pas come to mean almost anything vaguely agreeable, People talk
of a nice dinner, a nice book, a nice house, a mice speech, a ni(;e childp . ‘}“
hat, ete.  Lverything is nice, and nothing is definite. 1f you ure tem'p:e;lto
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gpeak of a man ag 'nice’ ask yourself exactly what you mean. Do you mean
geniul and affable, or kind-bearted, or polite, or good-looking, or what 7 Which-
ever you mean, choose the exact word for it. and do not cloud and blur it with
the indefinite 'nice’. Other vrgue words are grand, splendid, nasty, horrible
and such adverbs as awfully, frightfully, terribly, ete , with the simple mean-
jng of 'very’. (How a thing can be awfully nice or frightfully sweet, or &
person terribly kind, it is hard to see ! ).

This leads us to the question of selecting the right word from s group
of synonyms. Synonyms are words which bave nearly, but not quite, the
saume meaning. For example proud, vain, conceited, haughty are synonyms .
for they all have the same general meaniog, but each bas a special shade of
meaning of its own. A man is proud of his noble birth or high position ; he
is vain of his good look or fashionable clothes: he is conceited il he has an
exnggerated idea of his own abilities ; be is haughty wheo be shows his pride
by his overbearing mauvers. In writing, we shall always try to find the word
that will exactly express what we want to say ; so we must often choose bet-
ween several synonyms, Suppose you want to say how your father felt aboub
something you had done which he did not like. Would you ssy he was only
annoyed or vexed! or wus be cross ? or was he shocked ?- or (more
_gerious) was he angry 7 or {worse still) was he furious ?  To be precise, you
must choose the adjective which most aceurately describes his feeliogs.

Finally, directness. By 'directness’ we mean coming straight to the
point —saying exactly what we mean in the shortest and plainest way possi-
ble. It is just the opposite of circumlocution, which means (literally) "going
Tound' a subject —wandering round the point instead of making straight for it.
And ciroumlocution necessarily means verbosity also, that is using too many
words., Take this example of circumlocution :(—

"At the very oatset, I should like to avail myself of this opportunity of
expressing my deep 8en8e of the honour which your Society has conferred
upon we in inviting me o address it on this auspicious occasion”. (38 words).

The meaning of this long, lumbering sentence can be directly and
.—"The Society has greatly

adequetely expressed in this short sentence
honoured me by asking me to address it.” (12 words).

This is a good example of the rouund-about platform style. Just
e sentence and see why so many words are superflous. At the
very outset’'—unnecessary the fact that the speaker begins his speech a6
pkes it needless to sav he is beginning it. "I should like to avail
myself of this opportunity”’—it is quite unnecessary to say he is taking the
opportunity wheu he i8 acbually takiog it. »Expressing my deep seuse of the
hour”, ete. —n lot of words to 8ay what can be said quite simply in a {ew The
society hns greatly hovoured me’. On this oceasion’ —quite unnecessary, a8
the fact that he is speaking there apd then shows what occasion it is . So
avoid verbosity and cireumlooution in writing. One of the faults of beginners

examine th

this point w
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is diffuseness. They are -liable to use far more words than are necessary to
express their meaning. Learn compression and direetness of expression.
Never use two words where one (the right one) willdo  Use the pruving-knife

on your compositions, and ruthlessly cut_ awasy all unneoessary words and
vain repetitions'.

Closely connected with circumlocution and verbosity is that other bane
of young writers and hack journalists, namely the attempt at 'fine writing’.
Just. & few warning examples : Do not say, 'They ecalled iato requisition the
?orvxcos of the family doctor’, bus -~"They sent for the dootor.” Do 1ot say,
,Ha.ve you !m'founod your ablutions ?* , but — "Have you washed?' Do not say,
Take the initiative’,. but —'Begin’. Do not #ay, 'The car was travelling with
considerable veloeity’, but—'The ocar was going very fast.’” Do not say, 'You
are labouring under a delusion’, but—'You are making a mistake’. Do not
say, 'It is productive of distinotly painfal sensations’, but 'It hurts’. Do not
say, ' I should like to take this opportunity of expressing my gratitnde to you
for your kindoees to me’, but-—~'Thank you for your kindness’.

"In other words, let your style be like a straight (ine, whioch is the
shortest distance between two points. Be clear, precise and direct.

Appropriateness.—The second eanon
This means that you must svit your style of writing to the subject, the oocca-
sion, qnd to the readers. Of -eourse, when once it is formed, your style will
in general be always the same—it will be your style of expressing your
thought ; but you must leara to modify it to adapt it to different readers and
subjeats. A speaker will not talk to ohildren in just the same way as he will
to adglts :and he will not address s popular audience as he would a learned
society. He will not make jokes in funeral oration, nor preach solemnly aé
# wedding-feast. Nor will he treat a serious subjeot flippantly, or a light
subject with ponderons gravity.: So dap your manoer of writing always be
appropriate.  Listen to what a great scholar, Professor Jowett, of Oxford, said
oo tbis : "The perfeotion of etyle is variety in unity, {reedom, sense, clear-

ness, tbe power of saying anything, and of strikivg any note in the soule of
human feelings, withhout impropriety.”

of style is Appropriateness.

Persuasiveness—Under this head come all the elements of style that
give it obarm —such as harmony, order, sublimity, rhythm, beauty of dietion.

When you want to get a man to do you a servioe, or to convinee him
of the truth of your opinion, or to give him ioformation you thiok it is impor-
sjant he should know, you use all the arts of persuasion you ¢an command.
You appeal feslingly, you argue earnestly, you try to impress him hy yoyp
worde voice aud manoer with the importance of what you tell him.

As in speaking, sp in writing. If yon wish people to read what you
write you must write in an interesting and pleasing way, Th

. ; ‘ at is, your style
ous$ have this qualisy of Persuasiveness. .
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It takes two people to make a book—the writer an'd the reader. 'dlf
there were no readers, there would be no writers. 8o a writer must oot:;; :;
his readers. First, for his own sake ; for if he does nob .take' thf: trou lo te
make his book interesting or charming .by the way he wnte.n ‘tt;r ; otro rone
will read it. But also for the sake of h.m reader. Nobody is od 1; o ren?
his book ; and it some honour him by doing 39, t.ihe .least he oan do lfs mae
it as easy aund plessant to read as he can. This is simply a matter of co

courtesy. .
To’ present people with a piece of writing that is slovenly and obscure

io style, dull and uninteresting, and devoid of charm, is merely bad manners.

Persuasiveness is, therefore, an important element of good s.tylo in writin:.
Indeed, it may be said to be most important.  For it really includes all the

others :—Olearness—for if your style is obsoure, it will repel aad not attract

the readers ; Appropriateness —for if you write in s way that is not suited to

your subject or your readers, you will disgust t?nd not chm"im ther:ls, P;:l?:; .
lity—for the personal, individual tnuoh. always lnter'est’ :}: ‘l::::e y.o feghorsy
it you write simply, appropriately and in your own 1m‘1m u Y.

however plain, will bave persuasiveness, a charm, of its own.

There are additional graces of style to be oultimted——notﬁtofl.): fg:?\
arbificially o your natural style, but to be developed n.at.ural;y zu ; :h[,n e
graces as the melodious souuds of words (word.musxc,. and § o rhyth o
harmony of sentences. But the first and main task for the t.:egmner
leaarn to handle his tools. Before you can thif:k of th?fxe beauh;s ?f st)::;—
you must master the art of writing clearly, simply, dlr?otly alz; tvngz:c; :'n.
That in itself is a big task, and will call for much-praotnce. e:; w M;y‘e
have mastered that art of handling words, you will have for;; g ztf)urd vzh';
For your comfort, I will quote these.sougd w.rords' of lsic-)ber.t '?m; or .oung
bimself writes a style beautiful for its llmplfl simplicity : — any;n:'nner
writers fret themselves peedlessly nb?ut their style. Style means e bmn;
It is a personal matter like hand-wri.tmg. You nofd not tease yo v
about style. Leave it alone and it will come o you.

[ Reprinted from the Punjab Educational Journal 1



The University : Its Ideals and Aims.

By PROF. AMARNATH JHA.
(Extracts from the Convocation Address at the Mysore University.)

—.—‘—,—-‘
A TRUE UNIVERSITY.

“A true University is a centre from which should emanate light
rather than heat, light rather than sound, light that should illuminate the
g:!ark corners of the mind and the obscure spaces in the universe outside,
light that comes from reason rather than from passion, light that is dry,
shooting its rays on all sides and revealing the truth in so far as it can
be revealed. The darkuess of ignorance, the clouds of superstition, the
i'als;ehood that masquerades as tiuth, the dim and vague shapes of pre-
judice and bigotry are all dissipated in its bright light. - In order that
the lamp of knowledge should be kindled and should remain lighted, it
18 necessary that those who tend it should pursue knowledge dis-
Interestedly. 1f they have any passion, it must be for knowledge as
knowledge; if they have any loyalties they must be for truth alone; if
‘_he.Y_ are dedicatad to anything it must be to eternal search for the
verities. Thus alone can they leave a track of light for men to wonder
#t. They must have reverence for all the possibilities of truth; they
must ?ckn?wledge that it has many shapes and dwelle in many mansions.
A University man cannot afford to be dogmatic. It may or may not be
true that be who increaseth knowledge increaseth sorrow; butitis
doubtless teue that the more one knows,the less sure is one of one’s
knowledge, oo

A CENTRE OF LIBERTY.

A. University should be a centre of liberty if it is to possess the
secret of ?"p“““ life and health. If it is to sur;ive political, military
nd hﬂ!tgm;;_, upheavals, if it is to inspire succeeding generations of
f:l;:,a',.::]r::;t.b“aq'e the spirit of freedom, freedom to think, Ireedom
and g(; deuy f:.r,wes“sate» freedom to expound views, freedom to doubt
be enjoyed l'>y ::edorn to “‘l‘“fesce and to conform. This freedom must
fresh and bri young epirits, who. are in the morning of their .h.ves,

resh and bright, eager for adventure, impatient to experimeat, ambitious
to re-mould the world nearer to their heart's desire. They must be free
to prove tq themselves that in some respects the accumulated wisdom of
the past i3 '_'.ot 10 be despised even by the youngest and therefore the
20:;;:1.1;:0;)?:;[. them. They must be free to discard or select Jove
1 F' L freed . 30me figured flame which blends, transcends them
At ull treedom "hm'm be extended to them to discover what their
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genius is, and to chaange their path if it does not bring ount all the oiriuc
of which they are capable. Subject to such restrictions as may be
necessary for the preservation of the University as a centre of liberty,
light, and learning, and for the maintenance of a healthy and wholesome
life, the young men of the University should have every freedom to prove
or disprove things for themselves. And not only those who are én statu
pupillari,but also the genior members, the teachers must have liberty to
state their views, to publish their discoveries, to spread the knowledg;
they have gained and the truth they have realised. No teacbel: sf.lo‘ﬂ
feel that he is likely to suffer for his opinions. His chief aim 15 the
communication and augmentation of knowledge, and knowledge beftomes
stunted and blighted and worse than ignorance if it has to exist in the
poisonous atmosphere of fear, suspicion, and distrust.

A CENTRE OF LEARING.

And, finally, the University is a centre for leamin.g. for -prepara-
tion, for service, for ceaseless searchings of heart, f.or discovering wh:t
talent is lodged within one and how best to perfect'tt and make it ready
for use. It should provide all facilities for training the youths to tak:
their proper place in the commonwealth, Goethe ut{ered a worq 0o
sovereign wisdom when he said that the primary vocation 'of man is 'a
fife of ctivity. But contemplation, deep thought, careful testing of one's
armoury, the attainment of the requisite skill and strength must ‘precede
action if it is to be effective. One must learn not 1o ask of‘hfe more
than it can give. One must learn the rules of the game of life. One
must acquire a sense of proportion. One must ascertain to Yvhat star
one will hitch one's waggon. All this one must do if oneis to 'act.a
useful and helpful and noble part in life. This process of learning 13
unending. No one must rest on his oars ; thece are always new worlc.!s
of thought waiting to be discovered, an uotravelled cealm whose'mar.gm
fades for ever and for ever. The students, whilst at the Universitys
must devote themselves unsparingly to the pursuit of knowledge be.yond
the utmust bound of human thought. After they are properly equipped
and know what is that they are fit for aad how far they may venture
and what shoals and rocks are to be avoided, then they are free to go
out into the world of action, to plunge into the fray, to be in the van of
public conflict, to wisely administer the State, to commaad th.e applause
of listening senates, to guide the lives of others and shape tt}en' characte;‘
to be leaders of thought. All this they are free to do thh.a sense 0
expansion and elevation, with zeal and ardour, even may t.;e vtnth _fana.u.
cism. But it must be clearly understood that the University 18 primarily

and esseatially a place of learning. Action implies partisanship, the
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ple.d.giqg of faiths, the affixiog of labels; and all this is abhorrent h
.spirit of & University, which warmly welcomes !‘ia'ck' to its ‘l::;‘ls toh; .
who have been bitter foes in the world outside, the capitalist as we;l ::
X,:g:e-e:;;?r. the landlord as well as the tenant, the royalist 0o less than
considpe r‘_ltl.c:m. :he proud Brahmana and the humble Shudra, all without
conad “::::do party or creed. or faith, but all united in their devotion
P ofc;ul.e of learning. For all alike it serves as a place of
ro b ;hi; lx'evx.\fml., of tFnewal of hope and spirit of enterprise. It
e pu;su?: ); kl it assiduously maintains its deter mination not to
o8 pursu of knowledge to be deflected into the narrow grooves of
citizeﬁ;hi = tv.-. ff;‘fhe" and.nud'ent.s sxercise their normal rights of
Sty cop,t u 1“1“ in t.he Un.wers'nty itself, let no breath of strife enter.
Stud ;,e- tll) ::nt;t: :,:or::, ;i:s:tuts:wn. in a freeband frank atmosphere there
nust be; e same time be i ict
tion in the dire noise of conflict, for a stuc‘len:I ::::tot?e aac:t:flr::mmpa-

DuTiEs oF TEACHERS.

And the teacher must remain a teacher. During r

ml.:ch stress .has been laid on ‘research’ and ‘origifglalefve:rtk'y:l:;: t;:
primary function and duty of ateacher are in danger of being vverlooked
It seems that every teacher must, else sinning greatly, be a researcher
that he must have done ‘original' work ; that he must have publishec‘i
so.me' books or papers. Public opiniou demands ‘productive scholar
ship.' A specialist has been defined as a man who knows wore am;
;m;re of less and less, Work of real originality deserves to be admired
an encouraged. . Every facility must be given in the way of apparatus
:g::r::l;,. and a Well-eq‘uipped library. Liberal grants must be mad;
o rese‘; nl:‘;f olt:: ex;fmor.xs. Buf' the University is mot merely a place
O rcaearc] .h membership consists for the most part of under-gradu.
ot 't X ave to learn the art of living. The teacher's main concern

st be the student and his growth; he must be an inspiraton to his
f:epr:‘ls ; :Ie must mould their character ; he must be a living influence for
ther . ; ermugl. possess quickness of sympathy and breadth of outlook
and un 'erstnndmg. He must shape them not merely by the training of
intellect b.ut by . the discipline of spirit. What can give more joy tghﬂn
the consciousness that one has contributed to the mafuring and shapin
of' a c.haracter,/ t.o the equipment of an intellect, to the enlargement g g
widening of & vision ! Constant contact with the pupil, sharing in :is
h;:, en]o.ymg' his iulle.st confidence, providing him with opportuaities for
th c.umvauon ?l his taste, these, and the imparting of knowledge th
a;ougll.)g,of ;genult?e love and enthusiasm for the subject of his stugd" .
the teacher’s main duty ; these are also bhis privilege and a sour’cea;
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unending satisfaction and delight. In order that he should sucteed, hé

must be a person of high character ; nothing that he says or does should

fall below a certuin moral standard. Spirits full of activity and full of

energy that are pressing forward, eagerly, hopefully, rushing onward to

fine issues must be touched only by whatis elevating and ennobling.
' IDEALS.

Young graduates, it is yovr pride that you are young. You have
to chooss your path in life. You have acquired, 1 trust, that faculty
which, in the words of Milton, will enable you to perform ioyfully, skil-
fully, and magnanimously all the offices, both private and public, of
peace and war. You have hope. You have winged desires that will
remove all obstacles. You have generous impulses and the will to make
the world better and happier than itis to-day. It is well that every
succeeding generation of young men finds it possible to hope and aspire;
it is well that the darkness of despair does not surround you. Youdo

not yet know that
““The ample proposition that hope makes
In all designs begun on earth below
Fails in the promised largeness.” -

On all sides of you learning spreads its varied treasures;
there are in 'ront of you long -and agreeable vistas; you have many
realms to explore. ' But not all your ability, your energy, your
enterprise will be worth anything, unless to them are allied a high
character, the determination to lead a clean life, the creed that a
word given must be a word kept, the will not to yield lightly to
temptation, to prefer the second best, to pause and rest and ac-
quiesce, the firm faith in what is noble and good and beautiful. OF
what avail are all your accomplishmeats, all your brilliant gifts if you
cannot at the same time be dependable, if you cannot uphold the truth,
it you lose both the regard of others and your self-respect ? 1 you do
good and succour the weak, if you protect the innocent, if you mitigate
the sufferings of humanity, if you add to the sum of human happiness, if
you are straight, if you never cause anyone to shed tears except at your
death, your education and training will have been amply justified.
Even at the risk of being considered old fashioned, one may still pay a
tribute to the qualities connoted by ‘“the grand old name of gentleman.”
There ara certain graces of life, urbanity, 2 standard of conduct, a
polish, a sense of decorum, 8 breeding, which one associates with a
gentleman. ‘Gentlemanliness, said Ruskin, is only another word for in-
tense humanity. If you have self-respect you will naturally respect
others: One who tramples down on the gacred individuality of others,
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who ?s willing to destroy and crush, who does not hesitate to blot out
of existence nations and countries, must in reality be an object of pity,
(or. he doubtless has the utmost contempt for himself and distrust in his
ultlfnate destiny.  Thoughtfulness for others, generosity, tenderness of
feeling, appreciation of other points of view—these are the marks of a
gentleman,  Culture and refinement are not bourgeois virtues; the sons
and daughters of the soil bave the true graces and signs of culture.
.Bflt there is a danger that crudeness may be considered to be identical
with ‘morglity, and vulgarity may pass for one of the badges of pro-
gressiveness. In literature obscenity is enshrined by the moderns in the

ianctutn sanctorum. Let gentlemanliness in thought, word, and con-
duct still continue to be your ideal,

DUTIES AND RiGHTS.

. If you are considerate and think of others besides your own selves,
it will be clear to you that your action will be guided by a belief in
freedom and tolerance, 1| venturs to think that the main distinction bet-
ween the Hindu view of life and that of the West lies in this, that the
former constantly places emphasis on Duties and the latter on Rights,
The Sanskrit word ‘Dharma’ is rightly translated as ‘Duty’, for this is
t_Pe very basis of the Hindu conception of Religion...... We have no
rights, only duties. If the teacher does his duty, the pupils’ rights are
Asgbcured. If the father does his duty, the rights of the children are safe.
gu.arded. If the landlord does his duty, the peasants’ rights are main-
taind. When everyone in the commonwealth is busy performing his

own duty and trying not to lag behind in the observance of it, there is

fxo time or occasion for any clash, The
play rather than on the part you expect
psychological and spiritual value, “M
thou hast the world undaer thy feet.”
ance of your ow

stress on the part you have to
others to play has a remarkable
Make thy claim of wages a zero,
If you regard the proper perform.
. n duties as your prime concern, you will rise superior to
the pettinesses of life, and gain possession of your own souls. Let your
ideal of your own conduct be so high that all your thoughts, all your
endeavour, all 'yo_pr'energiqs will, be needed to attain it ; let it be said of
you that save your own sdul gOu have no star. Think of giving a lead
to others and of ifnproving them only after you are confident that you
have yourselves reached a high level of self-knowledge, self-control, and
self.development.

CULTUKE.
This aspiration for sweetening one’s own life and the lives of

others, the active dasire to get light and to impart it to others and to
enlarge the sphere of one’s sympathies, refines one's nuture and elevates
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ch life at many points, to take an
to feel at home in any company, to
ts and many sciences, to make

one in the scale of being. To tou
intelligent interest in many things,

ar
act pleasure and profit from many art
::::malpthings correspond to human feelings, to strengthen and elevate

haracter, to seek an assurance of repose and to find central peace sub-

. tin at,the heart of endless agitation—this is what cultureh meat:g

f:sn esns sanity, poise, an even-balanced soul. It mea::is th;t the so d

1 ; ' ! ; ur

' i ne's own good, the 10§ ,

rone should be recognised as one’s )

?f iv:?ie as one’s own injury. Culture implies sympathy for th:f whol;.

ver :

;t reionciles you to the part you have to play in the drama of life, an

i our
it teaches that what matters (s the play and how well you act y

in it,
part in it OprtTiMISM AND PEACE.

. nds
There are struggles and strifes in the world. In yot\:rtower:1 n;:‘:l
you have conflicts and uncertainties. There are clas'?is eeisw:‘ o oo
iti i be one long war. er « :
ies. Life may well seem to : o
zu;ucause concern and alarm, much that may shake (;ne s chonﬁie:cc:md
‘ i t the e
i h to dishearten. u
ess of the universe, muc . ;
. g(t)::ens a long view. He looks beface and after. History has taugh:
‘l?anthat movements and tendencies that seem to threadten destrtuoctxtc:e~
. ile, and cease .
i felt for a while, .
eir day, make themselves t for ¢ ' . '
il]";x‘i’leo:gphy h)a’s taught him that despite its llttlenessdandb;ts p;;!ud;:;sh’
is ali i hat is good and noble. His
nature is always longing for w nd noble. ‘
humé"s unshaken that the world keeps on progressing, in spite ;f "lll :::
remamu heavals and cataclysms. He is not so deeply absorbe :1 X
fmnydif?te present as to lose his sense of absolute values. You who ;\)ro
":m:ted should remember your duty of being cheerful and fserener. ) Be
e ‘:callow yourselves to be easily ruffled. 'I“here must ;: cou s-t o
no ions when you will be indignant and furious; but these mus b
rare nd abnormal. In your day-to.day life, ia your relatn'ons th
!;f:r i‘family or your colleagues, make an attempt to breathe ;n- ar::u-
. . . thu-
:,nos here of pleasantness, of delight and satisfaction, ?venh o ;:imate
siasr‘; Our scriptures uphold the ideal of }’eace; .that is t in;,avou,
ideal in every faith—Peace; Sheati; Salaan). Let it be y:urto eavout
to attain it. Here again some of you r.nay feel tempte&lt re:)orm :
ravolutionary ideal at the expense of an ideal ofdpeac;.h ut reform o
ion i ither is an end. e
revo only a mesns. Neit o _ .
somelrt:;:n ::orthywhile. Make sure that whether it is a life of;cuon Er
of conter:platiou' you work for the ends f’f .P'eace. Blesse a;)e the
peacemakers, Both for nations and for u':dnvndu.als- there can be no
higher end, no nobler ideal, no more satisfying objective than peace, folr
’ ] ; .
ig it not above all earthly dignities ! Peace must be the ultimate goal:
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‘calm of mind, all passion spent,” -scattered with light, the peace not of
the dark grave, but peace that conquers death, and touches with delight
the mouth of the wise.” . '

CHERISHED MEMORIES.

A true University is not a collection of books; nor is it a well-
equipped laboratory; it is not even mainly being smoked at by your
tators. It is the buildings where you dwell; the playgrounds where you-:
hear your playmates’ glad symphony; the debating halls. where intellect
clashes with intellect and you use words so nimble and so full of subtle
flame that you seem to put your whole wit in a’jest. It iz the companion.-
ship with your peers, so like you or so dissimilar to you, so full of
generous impulses, so eager to be friends, so quick to take offence and
so impatient again to seek forgiveness. It is the friendships you form,
that will survive the shock of time and be to you a perpetual source of -
_delight and comfort and solace. The petty incidents that seem so -
momentous; the jokes that amuse you; tbe foibles and eccentricities of
your friends; the contact with superior intellects and high characters;
the mad race for prizes; the impassioned defence of a debating propo-
sition; the race against time when you have to score a run to take your
team on to victory; the tricks by which you dodge the Proctor’ and his
assistants;—these will in the years to come be your most cherished
memories and make the University ‘a dream of music for the inward ear
and of delight for the contemplative eye.’

YouTH MARCHES ON. .

Crises occur. Large tracts of the world change and alter. The
horoscopes of nations are cast and recast. Ideals come and go.  But
the stream of youthful seekers after knowledge, vidyarthi, talib-ilm, is
not born for death, Undaunted, with sure steps and heads erect, it
marches on, on to the unending quest of the orbs of glory until it sets

' ¢ as sets the morning star, which goes

Not down behind the darken'd west, nor hides

Obscured amongst the tempests of the sky,

But melts away into the light of heaven.”

Notes.

e

The Economics of Education.

In his recent Sri Krishna Rajendra Silver Jubilee Lectl}re
at Mysore, Mr. John Sargent, the Educational Commissioner with
the Government of India, has given us some valuible thoughts on
the ‘Economics of Education’. Mr. Sargent has understood our
country’s needs and financial limitations, and is concerned whe-
ther the returns we obtain are commensurate with the funds we

' spend on education. He is for planning our education wisely

and conserving it so as to derive maximum benefit out of our
investment,

One pertinent issue he raises is whether it would be in the

" interests of economy of education to permit all and §undry to
_ receive higher education irrespective of their fitness for it. False

notions of equality in a sham democracy blind peopl.e to the
intellectual inequality among mankind, and the hnnkeru?g after
higher education by all as a matter of right involves cons1der‘able
wastage of human energy and public funds. Mr. Sargent finds
that only about 25 per cent of those in the elementary stage are
fit for the high schools, and only 10 per cent f)f those in high
schools, for the University. Would it not be wise ther} to filter
down 'misfits at suitable stages by a process of selection? 'Fhe
question then naturally turns on the utility of external exammja-
tions for such selection, which is the only process we resort 'to in
our present conditions. Should we not then devise more reliable
tests which could measure the pupils’ aptitude and fitness for an
unerring diversion of talents in appropriate channels ? Mr. Sargent
would like educationists to employ such tests as a measure c?f
economy in attempting to grade and assort the materials in their
care.

Anofhex’aspect of the economy Mr. Sargent dwells upon is

how far the education imparted shoud answer to the needs of the
community at a particular stage of its history. So long asa
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::]Tmuqltl}]' pays for ﬂ}e' education of its individuals, it has natu-
y a right to determine what courses of study they should pur-

sue; which would be marketable in the end from an economic

standpoi i ioni

ponggﬁl.r:t.‘ The: public and educationists have hence a great res-

ponsib ity in seel'ng that correct vocational guidance is given to
e tound wortiry of such types of education.

the phl;sit;‘;;dof;ac;c?;'dlll the syste'm of economy is the attention to
like to see th tc ‘h'ren attend.mg schools. . Mr. Sargent would
stages. Sporadic efforts prow: éfl’ esl?ecxally in the’earher
tention and CToris are V151b.le‘ in India of some medical at-
schools imt p’°(;f1§10n .Of me;lals In necessitous cases in primary
effort o’f th‘col?' itions in India for a universal and. sustained
medi ] 18 kind are far from promising. More than even
medical attention, most of the school-going children seem to be
n "eéd of a square meal to escape under-feeding. Most of them
?eco;x_le. physfica‘hwre.cks.in the clutches of poverty, and only a
lmr:rtl:l'y‘and‘wli Ioosening: of the purse-strings of the well-to-do
public could do anything like mitigating the present distressing
conditions facing a large number of children in our land.

Education and Politics.

ecent I{’;lngpal P. Seshadri, in _ his informing . address - at® the'
. U. P. Secndary Educational Conference, has-made: a
Polntfed and pertinent reference to the unheaithy ‘influence
exercnse_d.by political parties over education in- India. In the
present view that the organisation of education is: the concern of
the government, political parties in power have a right to order

education in a way which would contribute to national progress: -

But it f”f—‘“‘d be woe to education if it- were used for party
agg.r;.mdtsement;orfas asop to glut communal greed aiming at’
political disruption. Mr. Seshadri has reasons to- believe that
the elder generation of our politicians has been exhibiting an
mtepse]y narrow and communal outlook and he despairs of
having a greater India in the near future. He would very much
hkex-fhat' ‘one ‘who gives room to the conviction that he is
Cqmmun&lf‘iﬁ‘-hi‘s"out}ook,’ éither in his dealings with his students
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5 ior even with his colleagues, does not deserve to be kept in an
ducational institution, whatever his academic qualifications or
~ his efficiency as a teacher’” But what is actually happening in
¥ educational institutions, the Inspectorate and the Educational
@#Department as a whole? Merit and efficiency - weigh little in
conferring appointments or promotions; placating communal
interests is the order of the day; teachers are appointed not as

custodians of national interests representing people as a whole

R

= pypeds” representatives of particular communities. How can
@’%éalthy education thrive under these conditions? How can
proper standards be maintained in schools with a communal
virus eating like a canker into their very vitals?

ax
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Constructive Endeavour.

By ProfF. DiwaN CHAND SHARMA, M.A.

University convocation addresses serve many purposes. Some.
times great administrators through them assess present educational

" ‘policies and foreshadow far-reaching changes. Occasionally gifted

jndividuals look beyond the four walls of the university and take stock
of the forces that are at work in the world of to-day. It also sometimes
happens that the purpose of the address is mainly inspirational. The
speaker ascends, as it were, a pulpit and delivers a message. This
message has very often an invigorating effect not only upon those who
listen to it but also upon those who read the address in cold print. It
is, however, a pity that semetimes the full implications of the message
are not clearly understood.

In my life | have listened to some convocation addresses and read
a great many of them, and though many of them have left me cold, some
of them have stirred up my blood and given me a fine vision of the possi-
bilities of life. These have served to show that life can be more than
bread earning or money making, and have rekindled the fires of idealism

. They have made me look at life not in terms of getting and spending

but in terms of doing and serving.

An address of this description was delivered recently atl the con.-
vocation of the Bombay University by Sir Akbar Hydari. Sir Akbar is
one of the most gifted sons of India and a very distinguished statesman,

" He has a record of long and meritorious service and judged by material

standards his life has been a great success. Even though advanced in
years he is still full of vigour and energy and is the head of the adminis.
tration of one of the biggest States in [ndia. This is in itself an evidence
of his intellectual alcrtneés, his power of decision and his resourceful.
ness. These things in themselves would ensure a respectful hearing for
him from any intellectual audience. There is, however, another aspect
of his character which is not known to many and it is his faith in
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mystics, irsaspective. of their commuaity. This means that-to him the
urge for work does come occasionally from a hidden inner source,

. The urge that he has felt all his life he expressed in a very illu.
anaitﬂ.zg phrase, constructive endeavour. I do not beljeve the phrase
1s qriginal and he coained it himself. But this does not detract from its

value. Itis one.o.f those phrases which cover a large tract of benefi-
cent .'-hwmn activity and are capable of taking on a multiplicity of
meaning,

] Phrases like this can guide our foot-steps in this distracted
world and can he the test and measure of whatever we do or shape.

He did not refer to this phrase particularly in reference to him.

He was io a reminiscent mood and referred to the days of his
youth, the eighteen nineties, the days when men like Ranade were trying
to shape the destiny of India in a very construbtive manner, Young
men are always responsive to the forces and movements that they find
:tound them, and it is no wonder that in those days the youn
thought constructive endeavour to be the highest goal of lifs, Sir
Akbar Hydari thought, and perhaps rightly, that the same urge for
congtructive endeavour should animate this generation,

self,

g men

But he was not aware of the altered cireumstances and the
¢hanged putlook that we encounter these days. In those days educa.

tien flung apen the doors of every kind of opportunity, but it does not
do so now. In those days education and economic betterment went
{mnd in hand, but this does not hold good at present.
young men then did not live in a world of
allegiances. The only creed they believed in was that of their fore
fathers, slightly purified and reformed, and the only allegiance they hac;
was to their country. It was an era of boundless faith and of unlimited
hope. Everyone believed in progress and it seemed it was just round
the corner. But nowadays young men live in a bewildered and dis.
tracted world. They have lost their faith, and they have no hope for
progress of any kind. How can they have any when the world is a
- battle-grouad hetween rival ideologies and com
politics and econamic well-being. Moreover, there cannot be any room for
aonstructive endeavour when we try to pull down after every twenty
years whatever we have taken pains to build up. The world had hardly
recovered {rom the effects of the last Great War when it finds itself face
to face with another great war, more deadly, more far.reaching in its
destructiveness and more sweeping in its disastrous consequences. What
afe (he young men to do in a world like this, where they may be drafted
into the business of mass slaughter any day? Naturally they want to get
as mach of pleasure out of life as they can, for they do not know when

Moreover, the
arring creeds and divided

peting theories of morals,

“a pity

we can [earn somethin
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they may go over the top. To all such appeals to their noble emotion"s
they turn a deaf ear. They simply do not believe in them, In thfs
world where brute force rules, where exploitation seems to be the order

of the day, where unemployment is very often the fate of young men,

where opportunities are SO few and far between, it is useless to talk of

constructive endeavour.

Yet Sir Akbar's plea cannot be dismissed so cynically. Since
the world is what it is, we have every reason to redouble om: efforts.
As there is poverty in the world, we must face its challenge. Smc':e the
spectre of unemployment stalks the world, we 'must do §omethmg to
bring employment within the reach of all. There is chaos in the worlc.i,
and it means that we must do our bit to evolve order. The world is
full of moral confusion, and we must strive to give a chance to the o.ld
and well-established moral values of life. The nations are full of mis-
trust and we should try to bring about friendly relations amongst them.
All these are so many challenges to the constructive endeavour of man-

kind—nay of youth. | |
It may, however, be unnecessary to talk of world problems.
There are many problems that baffle India at pr?sent. Who .has nc':vt
heard of illiteracy that is like a dark blot on the fair face of India? It is
that this country of ours with a hoary civilization should n.0§ have
more than 10% of its population literate. It is still & great?r pity thi}t
less than 2% of our women folk should be able to read or write. ‘ Again
the average expectation of life in India 1s lo’w a.nd the people aré sofcar;-
jess even about the elementary laws of sa:'nta'tlon. that the auth_or of The
Rains Came has said somewhere that sanitation is perpaps as important
as, if not more important than, salvat-ion- Then t.here is the ever pr;:;e;xt
problem of communal harmony. It.xs .re.ally tragic that. thter.g sl‘muI 8 e
so much distrust between the majorities and the minorities in India,
These are only a few of the problems that confront us at p\;es'entt;—pr;;
blems which challenge the wisdom of age,an.d the energy of youth. .
the presence of these who can say that there is no room.for constructive

endeavour these days?

It is true we cannot go back
g from it

to the eighteen nineties, but surely
I do not intimately know the life
reat men who, according to Sir Akbar Hydari, oc-

all those & f life those days, but I know something about
that is, Mahadev Govind Ranade. Years
. ; man published by the Associated

;gr:s; :;?a?cﬁ:?ffzs:yl :,fustth;say{,;l;;a;t I ros‘; after its perusal with faith
in constructive endeavour. Mihadev Govind Ranade was one of the

stories of
cupied the foreground ©
the life history of one of them,

.
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most versatile men that India has ever produced.

;l]ustrial :evel?pment, social betterment, political advance, in all these
e p a}e ﬂ.Vltal part. . He laid the foundations of India‘s greatness in
every direction, and this he did in spite of the fact that he was a busy

ubli is I . .
P lcbservant. His life can be an object lesson in constructive endea-
vour, but I wonder how few of us have ever read it. v

Religious reform, in.

In India at least there will

be r
come f oom for many many years to

0o : ) )
e rlc:nstrucnve endeavour in the fields of literacy, sanitation and
we sh nla arm?ny, to mention only a few, and there is no reason why
We should not listen to the words of Sir Akbar Hydari.

: Wardha Scheme and Adult Education.

[T ——
Conclusions of the Central Advisory Board of Education.
. __~'———
By Principal K. S, VAKIL, M. Ed., F.R. G. S., M. R. S. T+,
L E S. (Retd.)

—

_ Main Conclusions of the Second \Wardha Education Committee
?f the Central Advisory Board of Education adopted by the Board in
its last meeting in May 1940 :—

(1) That ‘basic’ education should comprise 3 course of eight
year.s fr?m the age of 6to 14 years and that this course while pre-
serving its essential unity should consist of two stages—the first stage,

e, . .
the Junior' stage, covering a period of 5 years and the second stage
the ‘senior’, 3 years, '

(2) That the transfer ofvchi.ldren from the ‘basic’ school té
other f?rms of post-primary education should be allowed after the 5th
grade, é. e., at the conclusion of the ‘junior basic’ stage,

(3) That the various types of post primary school (other than
the ‘senior basic' school) to which suitable children may be transferred
at the end of the ‘junior basic’ stage should provide a variety of
courses extending over a period of at least five years after the age of
11.  These coutses, while preserving aun essentially cultural charagter
should be designed to prepare pupils for entry to Industrial and'
Commercial occupations as well as to Universities.

(‘4)' That special arrangements should be made in these schools
for assimilating pupils who decide to continue their education after
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completing the full course in the ‘basic’ school, §. e., after reaching
the 8th class.

(5) That suitable courses should be framed for girls attending
‘senior basic’ schools, which should include such subjects as cookery,
laundry work, needle work, home-crafts, the care of children and first
aid, the remainder of the instruction to be correlated with this course
of domestic science in accordance with the general principles of the
‘basic education’ scheme.

(6) That a central agency should be established in each pro-
vince for the disposal of marketable articles produced in schools.

Main Conclusions and Recommendations of the Adult Education
Committee of the Central Advisory Board of Education adopted by the
Board at its meeting in May, 1940 :—

(1) To secure an early and effective solution of India’s educa-
tional problems, the provision of facilities for adult education on the
widest scale and the introduction of a free and compulsory system of
prithary education are of equal urgency and must be treated as comple-
mentary to one another.

(2) While the literacy campaign is only one aspect of the adult
education movement, the prevalence of illiteracy in India at the present
time makes it the aspect to which immediate attention must be devoted.

(3) Literacy is a means to further education and must not be
regarded as an end in itself. The primary aim of the campaign must be
not merely to make adults literate but to keep them literate. To achieve
its object the attack must be launched on the widest possible front with
the help of every agency, human or material, which can in any way
contribute to its success. Continuous and effective propaganda of all
kinds is essential.

(4) Efforts should be directed in the beginning to persuade
illiterates voluntarily to undergo instruction. If a voluntary system
fails to achieve its object, ways and means of bringing pressure to bear
on illiterates should be explored.

(5) In a movement of this character the utmost freedom must
be allowed to experiment and regard must be had at all times to local
conditions. No useful purpose would be served by attempting to pres-
cribe methods or draw up a code applicable to India as a whole.

(6) Whatever subjects are introduced into the curricslum and
whatever the teaching methods adopted, the form in which ?nstruction
given must be intelligible and interesting to the student and the instruction
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itself should be closely related to his occupation,

Loe g w R . R h.ﬂ
intérests and the social and economic conditions under whi is personal

o, - ch he lives.

_ it 1s unnecessary and inexpedi in vi i
.-gtances prevailing in India to d Fiid ¢ stinetion heter o
f raw any rigid distinction between adult
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a special course of training. Itis recommended that the course of
training in the normal schools should include instruction in the tech-

nique of teaching adults.
(13) It will be necessary to supplement the professional teachers

by a large body of helpers drawn from other occupations. The
training of these is an essential preliminary to their employment, parti-
cularly if they are to be in charge of classes.

, education i i i
't{on‘bf t: in the strict sense and technical, commercial or art instruc
. }1on or to regard the latter as falling outside the sphere of the former

- The easiest wa
i y of approach to man
subjects of a vocational character. v adult students may be through

(8) With a view to defitin

recommended ;o g what is meant by an adult it is

a) th
(a) a‘natda lboy under the age: of 12 should not be admitted to
adult centre under any circumstances :

b)’ |
(b) that a boy, so long as he is attending a full time day

fy it, separate classe
! 's sh :
ween 12 and 16, ould be organized for boys  bet-

It is unnecessary to fix any age limit in

_ join adult classes for women, . the case of girls who wish to

i (9) CEver)' effort should be made to enlist the
esc es. Classes fun by reputable associations sho
e ;umg(::ent and bodies whose primary objects ure
ed not be excluded if ade \
. quate safe.guards i
e ot : . are provid
the movement being used for religious or political propaganda

) (10) An éx ensidn in
. t m the numbe: and S e i i i p
v d "g tECh"ical, commngIal ﬂ“d art lnstrllclion is urgenlly needed and
’

help of voluntary
uld receive every
not educational
ed against any

(11) Mechanical aids to learning such as th i6 i
:‘l;euﬁr:;nuc;p}:;)pe and the magic lantern can be usedewri::l:;::te :flf'::r:’:;
oult e ,:;eotn. To enable them to be employed much more widely
ihe costp Inlf)d step§ should ¥>e t.aken to increase the supply and reduce
e co .d ' rmation on this and other points should be collected and

stributed by the Bureau of the Central Advisory Board of Education

(12) An adequate suppl i
pply of trained and competent t i
't;ne h;ndan.\er:;al need in adult as in everv other bragch of :Zit:;t?o;s
‘eachers in day schools may be expecteé to fo .
;  da rm the nucl i
f:f.ulpp!)hbu't.m view of the fact that teaching methods whic:hcaf::ssu°f ti‘-:
ul with children are not always suitable for adults, they will l;f::;,e

(14) Every Province should appoint Inspectors and Organizers
o and able to devote their whole time to adult education. The

expert i
f a number of full-time teachess

appointment by at least one Province o
for adult work only is a commendable experiment.

(15) The movement so far has depended very largely on unpaid
snable to anticipate that it will soon require a very
considerable proportion of paid workers, especially when the demand
arises for instruction beyond the stage of mere literacy. The financial
implications of this, including the rates of pay and conditions of service
to be offered, are matters for local consideration. |

(16) A library is an essential adjunct to every adult education
centre. Liberal grants should be given to increase the number and size
of libraries, particularly in rural areas, and to assist the production of
suitable literature.

(17) The importance of a wide expansion of facilities for adult
he case of women than that of

service but it is reas

education is even more important in t
men. The methods of approach in the case of women must be at once
more varied and less formal.

(18) Illiteracy is not confined to the villag;: a large proportion
of the workers in urban areas is also illiterate. In this connection it is
essential to secure the co-operation of employers of labour and

associations of workers.

(19) The progress of the Audlt
be ensured if its control in each Provin
rity. That authority should be the Educatio
be the duty of the Education Department (a)
contacts with other authorities in the province ¢
reconstruction, of which adult education is a part and (b) to delegate

authority to such subordinate bodies and to appoint such officers as

local circumstances may require for the effective organization and super-

vision of the movement.
(20) The returns as to liter

5o amended as to make them more use
S

Education Movement can only
ce is vested in a single autho-
n Department. It should
to establish satisfactory
.oncerned with social

acy io the Census Report should be
ful for educational purposes.



School Discipline.

By Sr1 V. V. DIVEKAR, B.A., B. T.
——

hacs a:(;hzre :;as a .time when 'the School master was a Dictator of his
: ind could punish the pupils according as he desired. The School
antoji was more feared than loved, and the school boys often wonder-
ed how his little head could carry all he knew, But those days are
sz:m tnevz;r”to return. A teacher is now required to bandle his class
y tactiully and to see that all cases of indiscipline in the class are
promptly dealt with ; otherwise they become contagious and very soon
:pread over the whole class, nay, the whole school, Discipline, there-
ore, should go more by love than by the rod. It is noticed that
students readily obey a teacher whom they love, than one, who only
orders them to do certain things. It may also be possible 'that“ pupils

might be obeying their teachers, on accot i
» t of .
and knowledge. ot of their respect for their age

Some would opine that we should make use of corporal punish-

ment, in case a student becomes unruly and hence uncontrollable. But .

this has got a far reaching effect and may have also a temporary one.
Iremer.nb?r to have read some years back an article by a renowned
educationist of Poona, who had narrated his experiences as to how he
had dealt with a case of habitual late coming. He went to the root of
the whole problem and tried, in his own way, to understand why the
student was habitually late. This, taking the student into confidence
had the desired effecg, as the student was convinced why it was bad tr;
be late and also what evil effects it would have, in the long ran, on his
conduct in and outside the school, and also in his after life. ’

Discipline in the class room can also become habitual and natural
When a student sits in the class and sees other class fellows obeyin ,
the teacher, he also does the same, automatically and sometimes éoeg
not.know why he is doing so. This is called by Sir Jobn Adams ‘the
social nature of things’. But apart from this it is the persounality of the
teacher that plays a very important part in the class room. Not only
fioes he impress the students in the class by his methods and manners
in the class room but the extent of his knowledge, preparation of his
lesson, and mastery over his, subject—all have a combined cumulative
eﬂ:ec?t on the class as a whole and help the teacher generally in main.
tal‘n.mg; discipline in the class. Whenever we go to watch a lesson or
criticise it we also make it a point to note how far the teacher had been
able to maintain discipline in the class. But we should give only a
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secondary place to discipline and tuition in the class. A good police-
man or a military man may be able to hold a class in awe for some
time but that can not be called education. A teacher has, therefore, to
be in a position to control his class: and when he does that the next
step for him will be imparting instruction. Otherwise unless the teacher
has a control of the class he will not be in a position to teach anything
and to make his teaching effective. Maintaining discipline by means of
the rod i. e. by corporal punishment is not all advisable, This cannot
be the criterion of a good and effective teacher. ‘A good disciplinarian

‘means a person, who can easily control a class and the discipline of a

school is usually understood to mean the control the staff exercises over
the behaviour of the pupils.” (Sir John Adams.) It appears that there
was a time even in the west when grants were assessed by results of the
school and a special grant was paid for good discipline and organisation,
Mr. Macmunn in his ‘The child’s path to freedom’ says ‘the only true
liberty is through discipline’.

There are some educationists who argue that pupils should be
given the most complete freedom conceivable. Bat it is doubtful

. whether this will, in any way, lead to any good results. No doubt that

the teacher should try to efface himself from his class and should not,
in any way, be a nightmare to the students. He should be strong
willed ‘as he is likely to make the children in the class weak-willed and
will bence make them dependent upon others. Sir John Adams, says
‘on the side of mere teaching and study we have found that it is both
desirable and possible to delegate a great deal of responsibility to the
pupil’ The teacher has to guide the pupils and see that ‘the pupils do
not go off the rails and do foolish things.” There are no doubt tho§e who
say that children should be allowed to do foolish things, in their own
way, as they learn by experience. Experience is the best teachf.r. “Let
the teacher give the pupils as much rope as he can without disaster to
the class as a whole but he must retain in the last resort the power of
intervention and veto.” (Adams.) But it would be better ‘to begin b.y
learning to recoguise the authority of a man or woman whose business it
is to see that the school organisation is SO arranged as to lead to.the
best and freeest development of the pupil’s character and personality.’

(Adams.)



Dealing with Errors in Schools.

By Sr1 K. NARAYANAN, M. A,

Not infre
books with corrgcl:ie:r:lsy 'do we-ﬁnd teachers peppering the exercise note-
down, The teacher shmll;]ed ink. ‘Writing in' corrections is frowned
The teacher shouly o ou la}.' the burden of the task upon the pupil.
uld simply point out the nature of the mistakes by the

use of symbols g
uch as ‘Gr’ . X
and so on. for grammar mistake, ‘C" for capital letter,

No :
to underst;';ot‘;lztn:ft correction w_ork will do unless the pupils are made
to correct them, Thure of the mistakes they have committed and how
committed by the pu e;l teacher should keep a record of the mistakes
pupils must be drilleg 's. A book of common errors must be kept and
{0 correct  the In correct forms, so that it may not be necessary
same mistakes repeatedly, Common errors may be

classified und
er the heads H
erro
errors of idiom. ' rs of spelling, errors of grammar, and

In deali i '
ealing with errors, the teacher may illustrate what the cor-

T .

de:f:gf:rc:biorilil::tcrea(t?re is by showing what it is not. There is, however,
what the opel ]mg' t_hrough“bad eftamples. The danger consists in
gestion thalii}; t; ogist terfns Negative suggestion.” A negative sug-
b w’ith e i’d e s{uggestnon not to d'o a certain thing, fills the pupil’s
gestion tends toea of the very act 'he is told not to do, and so by sug-
bad example as secure the unde‘su’cd act. The learner may take the
followed i “;e‘;op)’- lFor this reason a rule that should always be
unless such an em,e‘: call an error to the attention of a pupil or a class

r is frequently made.”

I i .
Cautiou:. teSa;ehl')?f iccorrect spelling the teacher must be particularly
lity or visual T g1e comm?nly thought of as a matter of visual abi-
part when the snellnl'ory.. It is the eye that plays the most important
upon the ey hpe ing ts learnt. Since correct spelling depends much
eye, the teacher should take care to see that he d -
on the blackboard the incorrect spelling. at he does not write

T : .
guard h;; sxlem up,'the teacher in dealing with errors in school must
“Common ertores. o the force of “'Negative suggestion”, take up only
i (:irrors » and should always make it a point to write on the

oar only the correct spelling of the word wrongl
the pupils. rongly spelt by

and responsibility of school boards in the health,

The Public School Program

in Health, Physical Education, and Recreation.

(This is a brief statement of policy for School Board Members and
School Administrators, presented by the Society of State Direc-

tors of Physical and Health Education. It has been prepared
by Bernice Moss, Utah State Department of Education, and
W. A. Orion, California, State Department of Education, A
reprint here of this has been made possible by the courtesy of
Dr.G. F. Andrews, Regional Correspondent of the All-India
Federation of Educational Associations. Ed.lL.E.)

The services of the public schools in health, physical education,

and recreation are so broad, and the procedures involved in their ad-

ministration so varied, that many difficult problems arise. The interest
physical fitness, social

and leisure.time interests of children, youth and adults
scarcely need justification. These factors are basic to learning, to hap-
piness, to success, to effective citizenship, to worth-while living. School
practices thr(’ﬂghout the Unitad States indicate much confusion and
misunderstanding on the part of educators as well as the public. Inan
effort to clarify controversial issues, to inform school administrators of
accepted policies; and to promote an educationally significant programs
the Society of State Directors of Physical and Health Education pre-
cents the following statement of policy for the school program of health,
«| education, and recreation as being worthy of widespread adop-
tion. The fundamental needs of children, whether in the small rural
school or in the highly organized city school system, are largely the
same, and these needs should constitute the basis of the school program
in health, physical education, and recreation.

I. School Health Program.

The major phases of the school health program are here discus-
sed under the following headings : Health Service, Hygiene of the
School Environment, Hygiene of the [ustructional Program, and Health

ad justment,

physic

Instruction. ‘

A. Health Service.—The health service program of the
school consists of those services which are provided for the protection
and promotion of health. The effectiveness of this program depends
alnost entirely upon the quality of the administrative and teaching per-
sonnel. It must be clearly recognized that the school, the home and
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the community, have co-operative and continuing responsibilities for the
health of pupils. General policies follow:

1. Pediatricians, physicians, nurses, dentists, dental hygienists,
oculists, and other school health service personnel should meet accepted
standards of training in their respective fields; should have training in
‘public health wark ; and should meet certification requirements of their
respective state departménts of education. Health service personnel
should be chosen on the basis of desirable personnel and professional
qualifications,

2. All pupils in the public. schools should be examined periodi-
cally by a qualified physician, .and the results of such examinations
recorded on easily interpreted forms to become a part of the child's
cumulative school record. It is preferable to have each child examined
annually, but it should be done at least once in every three years. The
examination should be detailed and complete, even though the service
is offered at less frequent intervals. Parents of pre-school children
should always be present during examinations.

The objective of the examination of pupils is to determine their
health status, leaving details and diagnosis to the family physician to
whom children showing evidence of a health disorder may be referred
by the parents.

3. In addition to periodic examinations, special examinations
should be given to pupils whenever necessary. Such pupils may be
referred to the examining physician by the teacher or nurse. This phy-
sician/may refer such cases to specialists available through the school
health service or advise parents to consult their family physician as to
the child’s needs.

4, Health records of pupils should be simple, cumulative, and
uniform. When a pupil transfers from one school to another, his
health record should be forwarded to the new school. When the family
physician conducts the examination, the findings should be recorded on
forms provided by the school, and the complete forms filed in the school
office. All health records should be-filled with the child’s total cumu.
lative school record, and should be accessible for use by the health
service and guidance personnel. The information contained on these
records should be considered strictly confidential, and when used by
members of the school personnel should be treated in a thoroughly
professional manner.

5. .An examination by a physician should be required of all
pupils planning to participate in the more vigorous physical education
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activities. Such examinations should be given at the beginning of each
sports season, whenever required throughout the season, and following
return to school after absence on account of illness or accident. A
physician should be present at all interschool football contests, and
immediately available for all other athletic contests.

6. Correction of defects is the right of every child. A follow-
up program to secure the correction of remediable defects should be
conducted through the following channels :

(a) A written notification to the home concerning the findings
of the examining physician, requesting parents to consult the family
physician for further study.

(b) Visits to the home by the school nurse, visiting teacher,
class-room teacher, or principal whenever necessary to secure coopera-
tion of parents,

() Request of assistance from public and private agencies in
the correction of defects of children from homes of low economic
status. Such action should be taken only after the economic status of
the family has been reasonably well established by school or welfare
officials. '

7. On the basis of results of health examinations, the school
progtam should be adjusted to those children for whom adjustment
is indicated. These adjustments may include rest periods; modified
activity ; proper feeding; modification of class work and seating to
compensate for eye and ear defects; and modified programs of study.
In certain cases assignment to special classes or schools may be indi-
cated. Close co-operation should be maintained among pareats,
teachers, administrators, and guidance and health service personnel.

8. Immunization programs for the control of smallpox, diph-
theria, typhoid fever, and other preventable diseases should be sponsored
by the school authorities, and when necessary should be provided by
the state and local boards of health.

9. The school should provide additional measures aimed at
control of communicable disease :

(@) Daily observation and inspection of children at school to
detect signs of illness, and isolation of those pupils exhibiting such
signs.

() Readmittance of pupils to school following an illness only
upon recommendation of the school physician, school nurse, or local
health officer.
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L l:.(o,). Special diagnostic tests, such as the tuberculin test, given
-when indicated by school health service staff or through cooperation
~with state or local boards of health.

.(d) Supervision of lunchroom service to insure sanitary food
handling and preparation.

' “(e) Provision of sanitary water supply, drinking fountains or
individual drinking cups, sanitary toilets, toilet paper, hand.w ashing
facilities, showers, individual towels for both hand-washing and show-
efing, and sanitary disposal of sewage.

(/) Sanitation of swimming pools, gymnasiums, dressing rooms;

locker rooms, and shower rooms, with particular care given to floors
. and floor mats,

(g) Education concerning control of disease, and cooperation
?f the home in the practice of proper health procedures for preventing
Its spread, '

(B Assistance of all school personnel, including school bus
drivers and janitors. '

‘10.. The school health personnel should supervise the lunch-room
service to determine food values, freshness and wholesomeness of food,
-vitamin and mineral content and caleric values for balanced menus, and
should eliminate the selling of large quantities of cheap candies, hot
dogs, and Synthetic drinks. Lunchroom service should constitute a
worthy educgtional experience.

11.  Adequate first-aid equipment should be provided in each
-school and school bus, and teachers, bus drivers, and pupils should
receive instruction concerning its use,

12. Schoo! boards should establish health standards for the
-entire school personnel.

B. Hygiene of the School Environment. School offi-
cials are responsible for the provision of school grounds and buildings

which are conducive to the safety and to the healthful growth and
developmeant of pupils.

1. Teachers, administrators, health service personnel, and cus-
todians should be well prepared for their individual responsibilities in
the maintenance of a healthful school environment. Such preparation
should be inciuded in the requirements for certification for school
service, L

+ 2, School building construction and equipment should meet
recognized standards in size, quantity, safety, convenience, availability,
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sanitation, and safeguards to health. The following items are of parti-
cular importance:

(@) Spacious, well-lighted (without glare), well-ventilated class-
rooms, with well-constructed floors, proper seats, and dull-finished
blackboards.

(b) Wide, well-lighted, unobstructed halls.
(¢) Cement or stone stairways or ramps.
(d) Doors which open outward.
(¢) Proper lunchroom facilities.
(f) Lavatories, toilets and drinking fountains which meet
standards of adequacy and sanitation. .
(g) Adequate shower and dressing rooms which are well-lighted
and ventilated. .
(h) Adequate gymnasium and swimming pool facilities.

(#) Adequate, well-located rest rooms.
(j) Provision for the corrective physical education programs.

(k) Health service rooms where health examinatiops, consulta-
tions, and first-aid service can be conducted with proper prtvacy.

() Fire-resistant construction throughout. '

3. There should be a planned routine 19 insure the m(allrll)tex:::‘:
of a healthful environment with regular inspef:tlons conducte dyre e
bers of the school health personnel and pfinmpal for study a\rnate i[[: e
Teachers and pupils, as well as cusmdlans,‘.sho.uld coop:ct  ntiog
maintenance of good ventilation, adequate lighting, corf :
cleanliness. and sanitation. . .

4. The playgrounds and athletic fields should‘beb:)rotvc:dtt:t3 ::::
safe apparatus, fence, available lavatories, surface sumfl e e o
ous types of activities carried on, and should be o z.).mf e
accommodate an adequate program of play and physlca“ etm\:m o
actlivities. Especially should there be an adequate spaceTz;nZis cc;uns,
younger children on the elementary sc.hool playgrhouutiisi)e T ted in
playrooms, gymnasiums, and swimming pools sho o vehools.
connection with the play-grounds of elementary and seco

(To be continued.)



Educational Progress in Mysore—

A Review.
By “KRIER".

The Report on Public Instruction in Mysore for the year en:img
30th June 1939 drawn up by Mr. E. G. McAlpine, M. A, Dip. Edn,,
V. D., ]. P., the Director of Public Instruction, is, as ususl, full (.)f state-
ments and statistical figures, and three of his weighty suggestions are
on the Vocational Instruction in the state, the teaching of Englishin
High and Middle Schools and the conflicting claims of expansion and
consolidation. While there may be a difference of opinion on the ﬁrstj—-
the other day the Hindu of Madras did differ from his views ir'x its
editorial—there is bound to be general support for his other suggestions.

Some of the important events of ths year under report were the
opening of an aided High School at Bhadravathi and six new Govefn-
ment Middle Schools, a Refresher course in all the subjects of the High
School course for the benefit of the teachers of High and Normal
Schools with the cooperation of the University authorities, increased
grant for the Scout movement and deputation of three graduate women
teachers to undergo training in Nursery School work at Madras.

The number of Public lnstitutions of all grades rose from 6,948
to 6,988 and their enrolment from 3,37,257 to 3,44,133 fmd th'e to%al
expenditure on Public Instruction during the year, including Umversltg
education, rose to Rs. 69,58,651, showing an increase of Rs. 20,55
over that of the previous year. 4

Percentage of scholars to population of school going age t:\'al
37'43 as against 36'60 of the previous year; that of boys at schoo
was 56'21 of the madle population of school going age and that. of
girls 1777 of the female population of school going age as against
5542 and 1696 respectively of the previous year. Percentage of bc.iys
under instruction to the total male population was 8'43; that of girls
to the total female.population 2'67 ; that of boys and girls togethtar to
the total population 5:61, as against 8'31,2'54 and 5'5 respectively
in 37—38, . .

Percentage of boys and girls in different grades‘ of Public Institu-
tions: (1) Colleges: Boys 1'32, Girls 030, (2) High Schools: Boys'3~82,
Girls 1'19, (3) Middle Schools: Boys 15'86,.Glrls 871, (4) Primary
Schools: Boys 76'87, Girls 88'90, (5) Special Schools: Boys 213,

Girls 0°90.
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Percentage of expenditure from different sources to the total
expenditure : State funds 77'89 ; Local funds 873 ; Municipal funds
1'25 ; fees 8:98; all other sources 315, The receipt from fees amount-
ed to Rs. 6,24,616 as against Rs. 592,765 of the previous year. The
average cost of education per head of the population increased from
Re. 1.0-9 in 37—38 to Rs. 1-1-4. Of this 0-13-6 was met from state
funds as against 0-13-2 in previous year.

Total expenditure on Aided institutions alone amounted to
Rs. 5,53,714 and a sum of Rs. 1,26,237 was spent for the equipment of
all kinds of Goverament institutions.

Here are a few extracts from the Report that throw light on
certain educational problems of the state.

"The many handicaps suffered by the Assistant Inspectors
referred to in the previous year's report still continue and the quality of
inspection has not improved.”

‘‘A special provision on a liberal scale for the equipment of the
High Schools is greatly to be desired, if school work is to be conducted
on efficient lines... The equipment in the Science is on the whole poor,
few additions having been made, for thz past decade.”...

“School work was conducted at a fair level of efficiency ; and
the value of extra curricular activities, as a means of enriching school
life and securing the fuller development of pupils, was realised. Atten-
tion has been paid to the systématic physical training of pupils.”

‘““As the rate at which teachers are trained cannot obviously
keep pace with the rate of recruitment, a number of teachers still remain
untrained, who, in course of years, become unfit for training owing to
advancing age. The remedy lies in the insistence on the necessary
training for candidates of whatever community recruited as teachers,
more liberal provision being made for stipends to private candidates’
desirous of undergoing training.” ‘

“The education of women is spreading on parallel lines to that
of men. Facilities have been created for girls to go to High Schools’
without passing the Public Middle School Examination. This naturally
means that more girls from Middle Schools rush into High Schools.
There are special problems connected with women’s education and the
introduction of Fine Arts and Domestic Arts groups of the S. S. L. C.
Syllabus is a move in the direction of solving some of these problems."

“Stagnation and consequent wastage in Urdu Primary Schools
still continyes."

“The desire for higher education and association with the
more advanced classes is increasing gradually among these classes
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(Backward classes). As a result, the demand for more scholarships and
preferential treatment continues. While the demand is reasonablein view
of the low economic condition of the community and their general
backwardness, this dependence on the state for everything is not
healthy and they should be taught a little more self reliance and self
help, the state continuing the present privileges and aiding private effort
in the direction of the further advancement of education among these
communities.”

"“A great deal has been done d
lines of increasing the efficienc
Department,

uring the last two years along the
y of inspection and administration in the
Many circulars have been issued dealing with detailed
matters under these heads and there has been an all round smprove-
ment in the standard of work turned out by Inspecting Officers. There

has been a marked improvement in the standards of financial

be and other
administrative matters in the Middle Schools.”

Vocational Instruction.

“The question of Vocational instruction in the st
which has been receiving considerable attention in the Department.
Everywhere in India there appear to be complaints against what is
rather inaccurately called ‘literary’ education. Many years ago the
Education Department in this state instituted Practical Instruction

classes in subjects such as the following in selected Middle Schools:
1. Carpentry. 2. Weaving. 3. Rattan v

. vork. 4. Lacquer work. 5. Shoe
making. 6. Brass work., 7, Smithy. 8. Tailoring, 9. Agriculture,
10. Sericulture.

ate is one

Out of the 308 Government Middle Schools in the state, there
are 99 with such Practical Instruction classes. During my touring in
the districts I have been enquiring into the working of these Practical
Instruction classes, and I am far from satisfied that much of the money
that is spent upon them is really being wisely spent. In the vast
majority of the cases pupils regard these vocational classes as being
simply a ‘softer option’ than the usual additional subjects like Hygiene
and Sanskrit which they would otherwise have to take for the Middle
School Examination. Very few of these pupils who take Practical
Instruction classes ever pursue the subject after leaving the Middle
School, and it is probably true to say that practically none of them
have any intention of ever trying to do so. The recent experience of
the Department in attempting to start complete Vocational Middle
Schools has shown that there is little demaad for any kind of school
which does not give the possibility of leading ultimately to the Univer-
sity.  As the whole purpose of Vocational Schools is to divert pupils
from taking University course, it would appear that a radical change
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; before
in mental outlook is needed both among ﬁuptl's and pa.rentls ed,f;ca.»
there can be any reasonable prospect of developing vocationa
tion on any large scale.”

Teaching of English in High and Middle Schools.

““There have been in recent years an increasing number foia‘;::;
plaints from Government Depanmen}zs alnd :::i;lri‘:gloylezsa:not deny
that the standard of English in our schools ™ 'sme of Mysore
that there is a good deal of truth in this charge. Lhe s Hieh Schools
has embarked on the teaching of Non-langlfage SUbJECt:sltn begtaken into
through the medium of Kannada and this factlt?rhm. e e
consideration in estimating the position of En'g tsh1n he new

, s that are likely to be maintained under t. e ne
;?:(liwer:;e tsIt a}:‘;;‘:‘;o hesitation in saying that radical ammtwﬁ:l ‘i';v
the staffing of both Middle Schools and {1th Sc’fOOIs t‘"t‘:) ii;::;lace'
a further falling off in the standard Of.[i"gl‘Sh 'fs ’::?ch'there are 0o
The difficulty begins in Middle Schools,. in many o w‘lq o L. C. The
teachers with a higher general quslification thao t:altzo l;s.h because his
modern holder of this certiﬁf:ate s u}r:-ﬁt ttoisteisllimi:‘egd. iJnless there-
o Stand:‘lrdl?fhatg:;?lﬁegmirl\n:ltlle:ll;dgielz Schools is entr.uste.d to‘ gf;‘"
fore, the hng'nlcsl and progressive deterioration in quality i gmpgth:,
duates, a St:;‘ g’ur High Schools, English teaching is,.of course,h ms e
take place luates b:t there are far too few specnahst.tea;’: :Lach
hand? " gré(ovemn,aent High Schools are staffed on the basis t : ey
EnghSh: cted to have 22 teaching periods a week, althoug tics or-
e fact a good deal more. If a teacher of Mathem%} e
of‘ them hav;{:[?sics and Chemistry happeuns to have only“l4 p;;loup o
BIOIOI‘;Y i ')n subject, the balance of teaching hours 15 rnahas been
Wort 1_':1 h‘lslir(;“teaching work in English. This state o affal:lsis mainly
Zs)il:anlling in the Department during the las.t ten )'lf:a.r: :Iti,gh ‘Schools.

i onsible for the lower standard of Eng.;hSh v } tudy about ten
rseiize the University of Mysore alteredfﬂg" lci(;:rsteaskecr’l iy t:’le majority

. n .

years ago ar;d tre:;l::dth?;q:'a::l%" gc. degrees, itvhas been rec?g:‘;z:l‘;
by i tenchrs of Eaglish, that che moderoyoung gradunle, pateary

y all te -, ified to teach Eng
e Soience grad:atef,olrsenzu]:giegrh qS(::El‘:l;iis are staffed with an ai;(jllz;:
School unless, t. e:e tea'chers of English, and unless onl)"'ﬁ'be il
e o SPeClét‘St of English in Middle Schools. there wi e
?:nt;l]:; ﬁgfvt;?:;mff the general standards of English during the

[

decade.”
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Whatever the English Director—a former Professor of English
Literature in the University—might say, the position of English is
bound to undergo a change in the whole country, in the next few years
for various reasons. Whether some of us like it or not, Time spirit i;
definitely working against us. With the cry for Hindi es the Lingua
Franca ?f the land, with the Vernacular as the medium of instruction
in our ngl} schools, with the lower market value of the present day
graduates, ‘with Ehe ever growing demand for skilled workmen in the
large number of industries that are sure to spring up, English cannot
afford. to put on the domineering air of “the High class Brahmins” of
the Time Table. Of course, we are not against the Director's plan of
s‘taﬂing Middle Schools with graduates and High Schools with specia-
lists. In these days, when graduates are available for posts of Bus
conductors and Police constables, there is no reason why our Middle
Schocls should not be entirely staffed with them. o
: Expansion versus Consolidation.

One has to agree with the Director, when he says, ‘‘a period of

consolidation is the absolute necessit is i
| y of the moment and this is parti-
cularly true of Middle and High Schools. From the point of visw of

staff, equipment and accommodation several lakhs of Rupees are
urgeqtly, required in order that the High and Middle Schools alread
existing should be made really efficient. ’
. It i§ alfvays difficult to recoacile claims for expansion with those
oc:]r t;c;n::tltlzlatlot.x,;nd .pubhc'c.meion is apt to look upon money spent
on he la ¢ asindicating a failure to make any advance. It is easier
new psecrhsgrs,mgz i:i;?:a;u:itnetoatriilord . opening’ 'Of : ““mb.e‘. "
. e expense of giving the existing
sc.hools satisfactory accommodation and equipment, the ultimate result
will not be satisfactory. Taking a practical and not a theoretical view
of the money likely to be available for consolidation, it is true to say
that no amount that could be spent under this head will be excessive,”
.Th‘?}rgh we agree with the Director in his view of this work of
consolidation in High and Middle Schools, expaansion of Primary edu-
cation is very necessary, especially in view of the fact, shortly, when
the new Reforms come into force, the number of voters would be consi.
derably enhanced. Franchise is a powerful weapon but it is apt to be
a dangerous one in the hands of illiterate masses ; hence, the greater need
for wiping out illiteracy in the state. \Vith the Government's taking ov
of Primary education from the local bodies, it is earnestly ho e§ the:
a more rapid and satisfactory expansion in the field would be r:'lde a:d
the coming year would show an increase not ounly in the nur‘nber of
Primary schools but in the number of children as well,

The Vernacular Medium

By Sri R. RAMAKRISHNAN, M. A., L. T,

The pupils who will appear for the S.S.L. C. Public Examina-
tion of March, 1941 belong to the first set coached under the
‘compulsory vernacularisation scheme’, whereby all non-language sub-
jects have to be taught through the medium of the mother-tongue. No
one argues against ‘vernacularisation’ nowadays. The stage of argu.
ment, of halting experimentation, of partial and half-willing acceptance
—all this is past. Vernacularisation is a fait accompli now. But yet
it pleases one’s love of history to remember occasionally the days prior
to the inauguration of the present era of complete vernacularisation.
At first, people simply laughed away the idea of vernacularisation.
Then the laughing became less fashionable, and the authorities permit-
ted such of the schools as chose to do so to adopt the vernacular
medium. Some of these schools after a time even reverted to the
foreign mediam, for it requires courage and it involves some sacrifice
to be in ‘the right with only two or three’. There is always inconveni-
ence in being singular and out of the ordinary! It was the Congress
Ministry that took courage in their hands and put an end to this era of
allowing option in a matter which admits of no argument whatever.
Their action is perhaps also a proof of the correctness of the opinion
that executive or legislative compulsion forces the pace of a badly-

needed reform.

We have now come into our own, and pupils generally find it
easy to follow the lessons taught in the mother-tongue. We have freed
knowledge-subjects from the wholly unnecessary load of a foreign

mediom.

But at present we are in an age of transition. And such an age
is always full of difficulties. One such difficulty is that teachers of to-
day have all along handled subjects in English, and some feel thas a'll
such teachers may not be competent to employ the vernacular. This is
not a serious obstacle at all. Teachers, except in very rare cas?s, will
not be so very devoid of resourcefulness and capacity as to find it hard
to express things in their own mother-tongue. Aad we must not forget

that the chaos of the foreign medium was the lot of only the High

School forms. [n the lower forms the vernacular has always been

used.
The real difficulty at present is in regard to text-books. Text
books in the several vernaculars have come out in scores, but the
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Engli i

afegwsilx:\e;gls;s :):i l: the translatior? of foreign words, and here are

choice herein 1o limcit ;re very revealing of the existing confusion. The

with which aloge 11 e t'o tb'e two subjects of History and Geography
€ the writer is familiar, but surely what applies to these

two subjects will 3 ;
pply wit .
Mathematics. Ply with equal or even greater force to Science or

transliterate i .
actually takin(::f::emlgl'by OWferent _authors. These examples are
to cavil or to criticli;su ;Shed books. But the aim of the writer is not
bring out the difﬁcuhiee  Of the pleasure of criticising, but simply to
be adopted, The oy S In the situation so that remedial measures may
rather than exhausi amples are chosen at random, and are suggestive
ve.  Nor are they necessarily the best of examples

to drive home:
. e the point at j B
issue,
Perhaps, byt also ¢4 make us thi:lf U bere they are, 1o amuse us

guxto' @aQC:_fr, ECur, BCun.
Os'uncmn . J/sruaiza.;.a'r, amair,@@uﬂs:z';r.
rioc ;
e o i glﬁ@a&srr, FfenQar, K Car, eNCeyQar,
ray - w@r, wiQy, wh,
Eyre

Bue. . KW G,
ueonos Aj . .
. S Alres yaCaras guiian, Gurars qwllay, yaray gidla,
nganyj : .
g DYlka ﬁﬂnﬁ@?&ﬂ" L—ﬂlﬁ/Gfgupf”’ LrEsar .

Zurich 89As, @fap, ev©hs,
Evesham raQgrD, FEISVQDTD,
Ely %, saf,

Agincourt

y e Qanil, YUua i, g e i,
an . .
¥ more examples are easily available, but these will suffice.

The next g
ifficulty is i : .
are a few examples : Ity is in the translation of English terms. Here

Provisio

' ns of L . , s

Sar, Yo a,u,s,gaoa: ford  gsciCuri@ duistamac, giovii opung
Interdijcy Csoeé esun, gur sl Bpspn, seo. gty

Pllgrimage of Grace ar@earw wr g Bens, gmar wr g Rewy
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A third difficulty is that some authors write New South Wales,
Queensland etc., as Fy GerarsQaver, sefrovaver®, while others give
them as 4 w80sa Quevev, GQrrasfl 510 etc.

Yet another difficulty is that Ghent and Kent are both Gsarl. in

Tamil; Fort and Port are both Gurr,

Owing to long usage certain terms in English have now got
certain definite meanings. Vernacular expressions cannot claim that
definiteness, at present. For instance, '‘Separatists’ has for me a definite
meaning, but if you ask me to tell you about JM3C@asri I shall certainly
find it hard to catch your exact meaning. Pupils who follow a parti-
cular text book are at a disadvantage in the Public examination if terms
other than the ones they know are used (unless of course the English
equivalent is given alongside, and the pupils have been made to remem-
ber the English word also,) The writer remembers a case in which a
clever boy answered a question wrongly, because ‘products’ had been
translated as o%r Qurgsar which the boy thought covld signify only

crops. The reference was to a mineral which is a product, but not a

&N%r Gurgar,

And so do the doctors differ. What can poor lay men do? Of
course the peculiarities of an age of traasition are bound to disappear.
But surely it is our duty to shorten the span of the period of transition
to the irreducible minimum, so that pupils whose unfortunate lot it is to
belong to the transition era may suffer as little as possible.

It is hoped that the Vernacular Terms Committee will do some-
thing urgent to bring aboet uniformity in the use of vernacular to
express foreign ideas.

The practice of setting question papers in English and then
bringing about a literal translation of the papers in Tamil, Telugu etc.,
is also adding to the confusion, The language of the translation, owing
to the desire to be true to the original to the very letter, leaves much to

be desired.
Other teachers must, I am sure, be experiencing the same diffi-
culties, and it will be helpful to have their views on the matter under

discussion.



Correspondence
EDUCATION WEEK CELEBRATIONS.

BOARD HIGH SCHOOL, WANDIWASH.

olat Of%f;zolil);l:cat{%n Week began with the Children's Day on Monday, the
and a burning ¢;um bere was o relay of the Torch of Learning, an Akandam
to the VI Form I:r:r and incense plate carried from the IV Class upwards
recent Quarterly. e ° hox'lour was reserved to the First three in rank in the
filo in & prooession u:l;atmn. ’These 'lea.ders then led their olasses in single
the head and o met (; 2 open air fneetmg with the three-fold illumination at
arrangement looke; iml lamp carried in front of each olass and section. The
healthy sonse of emuln:Plrlng and slfould have aroused many pupils to n
compotition ia the m ab ion. The puplls. were judged in class choral prayer
sung by the Pandits eeting where memorial verses in Sanskrit and Tamil were
soya bean payasam t"‘?ncemed_ The meeting ended with the distribution of
camphor, sugar sco : !‘0-80[‘]001 and out-station school children. Cocoaunut’
Secretary of th:; Ten od s’hcks a‘ud. wafers being then distributed by the
temples, mosques a:?i(,h:;?xroltx\::o?mt;?' parties formed thewselves to visib
soccompaniments and the arcbunu;nwer: w:‘l’v:;;ter:(;):d Bhejana with musiond

2, Tues —_

Sanitation Deg, dt::?l.l fiZ 10.——1940. .The gecond day was the Health and
oanlinen aex b D te puplls' wer;e judged in their olass-rooms at personal
finger nails and dress 0‘;:(; :z;:;“:: lo[; i;“il th’? toel tonsuo, nostril, enrs
selected : e pupils. Two prize wi '
o useg)ri :&::e :lla.ss and section. I'u the course of bhepdazye. ;:'Lnntz:st :;.:;:
Sropared and ol isos-rooms. and a list of ohildren with defective sight was
anits bo clonn. lavel & Odm ﬂenm_xz wag .suitn.bly altered. The olasses acted as
parties the two m.n fbmhfv psrtiou'ar siges fixed for them. Of these
work of clouning thelor formns Periormed by ocollective sudeavour the uphill
bonaler vislt by Csuenndtn'e precinets of the looal Hanuman Temple, » pluce of
weiting were olenn‘I u.}t orowds and all the walls belouled by charcoa
St e weyb white washed.. Burly at night, in spite of the uql‘
and pu,pils' isiﬁ at hn rouad to examine the tidiness of pupils and their Sh;dy
e ome. The partitioned hut of an Adi-Dravida il i .

reportedto be among the best, pupil fn the

3. Weds
woro the eﬁectiv;e‘s;::zv;;. lfJEIO—ISMO. The events of the social welfare day
issue, the running of ti ' ”r‘erm“- hw.ches of pupils at baok collestion and
by the High Sobgol m?la-tm.ble periods in two of the looal elementary school
Cheri. A sbroet Bhl?tfpts o..nd ole.u‘)-up campaign of the streets of the lo ql
100 foot with side (ill-]‘?i:;; ;nnlzit::: S;eri and road-making to a length c:f
minds of the Cheri folk whose tender cfiil:l:]e(:xdr:c:li)\::gn:i?;s lc;rfw(:e:?ion ‘:1" the
18 each,

4. Thursday, 24—10—19

' s 40. The {ourth da

' rs - g y eve g i

h“hlelarbs_l oom;))emlons A wide range of pupils had their pvlmt;s' e 1m)mnly

LElocution, Prayer, Impromptu speeshes in [Snglish, Ty nirl lg thek e
ghish, mil, Sansgkrit and

CORRESPONDENCE 327

Hindustani. The laurel in the Music Competition was won by the tender
child Raja in Class IV. THe did the Ketharagowla alapanam and Kirtan
wonderfully well. A competition in painting in Japan and enamel letbering
of the name plates in tin for each class room was also held.

5. Friday, 25—10—1940. The fifth day formed the peak of collec-
tive ackivities of each class competitively with other classes at ‘class room
educationnal exhibition cum-decoratinn  White and colour-washing, colour
pordering and designing, motto writing, map aud exhibits preparation, paper
flower and green te)f decoration all abisorbad the attention of whole classes
which kept the vigil the previous night till the small hours. The classes
were specially illuminated. The rooms were judged in detail from five aspects
of which the whole class handicralt work was one. The Physical Science
Exbibition and kwo tape looms wera opened by the Committee at the end of

the day’s function.

v, 26—10—1940. The Sohoo! Sports in two ghifts from

6. Saturda
The Week terminated at 7 P. M.

7.30 to 12 and from 3 to 4 had 34 events.
with the Fanoy Dress Competition and Prize Distribution.
1s 80 much with the joy of competitive per-

The Week thrilled the pupi
g that the percentage of absentees was the

formance and gollective plannin
minimum during the week.

N. M. BOARD HIGH SCHOOL, TIRUPPATTUR. (RAMNAD Dr)

The First duy of the 10th South Indian Education Week was cele-
brated in the N. M. Board High School, Tiruppattor, on 91—10—1940. The
programme begun ot 4 . M., with a grand procession of pupils, parents and
teachers in which about 1000, in all, took part. The procession wus headed
by the loeal teraple elephant aud “Nathaswara Vadyam™. A public meeting
was held in the school hall under the presidentship of Sri. 8. V. Mahadeva
Qastri, B.A., L.T, Headmaster, Dr. H. Erikson, M. L. (Sweden), Lady Doctor
of the local S. M. Hospital addressed the large sudience of parents, teachers
and other ladies and gentlemen of the locality on Education and the chal-
lenge of the child’. The lecturer stressed on the imporbance of the co-ordi-

pation of the Home and the School.
The second day's programme was gone through on 93—-10—40 when &

hool hallat 6 P. M, and Sri R. Srinivasa

publio meeting was held in the sc
* Tducation and

Ayyangzar, B.A, B.L, Advoonte, addressed the gathering on

Sooiety."”

On 25-—-10—40. Friday. the pupils of the school entertained the large
audience assembled in the sohool play-ground, for about an hour, from 6 P. M.,
with musia, funcy dress competitious, comic Scaues, dialogues, magic efc.,
whioh were highly approciated. At the public moetiog held later, an inte-
rosting lecture on ‘‘Education for a purposeful life"" was delivered by

Mr. Sundaram, Secretary of the local Y. M C A
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The last day’s function on 27—10—40, Sunday, also began with a
varisty entertainment by the pupils of the school. 8ri A. Ramachandraan.
Pillai, B.A.. B.L., gave a delightful discourse on *'Education and Citizenship”.

After an exhortation to the public to take some lively interest in the

education of their children by the Headmaster of the school, the meeting
oame to a close.

An adequate educational opportunity to children.

"It is the function of the public school to provide an adequate
educational opporbunity for every child from the time he enters the school
until he is ready to take hig place in adult society.”

An adequate educational opportunity includes :
(a) Guidance in sooial living culminating in a social studies program
that fits youth to take an effective part in adult society,
(b) A health and physical-eduoation program that provides periodi-
oal examination for all ohildren, corrective treatment for those who need it.

recreation and “play tacilities, and guidance in healthful living during the
24 bour day.

(6) Mastery of the oommon integratiog knowledges and skills needed

by all persons who will live their normal lives outside institutional eare.

(d) An adaptation of the program to the needs of children who may
be in any way sooially, physically, or mentally handicapped,

(6) A corresponding adaptation of the program to the needs of those
children who gre speocially taleuted, including emphasis upon scholarship
commensurate with capacity for achievement,

{t) Development of appreciations, abilities and expressions through
tbe oreative aris,

() Opportunity for growth through manual activity, practical arts

for the younger children and industrial and household arts for the older
children,

_ (h) For older ohildren prevocational studies leading to later
8Specialization in the skilled trades; and voontional preparation at the lower

levels for those who must seek employment at the ologe of secondary school
period,

(i) Organization of curriculum materials around the ides of child

growth or development rather than through g group of more or less un-
related subjects”, - ‘

(From the Presidential Address of Principal S W. Ghosh )

The 16th All India Educational Conference, Udaipur.
'Dr. Sir SHAH MUHAMMAD SULAIMAN M.A,, Bar-nt~an, LL. D
Kt., Vice-Ohancellor of the Muslim Uuniversity,
Court, Delhi, will preside over the 16th All India
be held a§ Udsipur, on Degember 27-30, 1940,

Aligarh, and Judge, Federal
Educational Conference, to

. interest evinced by parents an

Notes.
EDUCATION WEEK.

Organisation of Education Weeks ;stﬁec%r?:‘:?:c it:]“’ilge:}
some of the Westerp countgleS, ?::;ie;g;)ﬁlg the Week every year
c}}ers’ Unionsénbllndl;;ge.we’r;:nchief aim has been to give v;;il(_ie
w:th' commen hl zeeds and achievements of schools to'the [;udl?
publicity to} tireinterest and co-operation in the furthering of e ul
;md' secutz tsleecial week is set apart [or the purpose and th‘e? zea
cat on ’fice‘;lce of the influential public of all walks' of life gr:
;l:éissé?im;:ato service for drafting and carrying on an interesting

ogramn 00 xhibiti P i i literac
prog Sch Exhibitions ublic meetmgs and ! y
e e ; d la:uli th,e occasion is availed of to bring
b

aigns are arrange . sion bring
_ca[rgp;;gmin;nce the extra-curricular activities and latent ab
in

o PUP”? a”d_ teaCh?rS' reciate the value of such celebrations
Schools Whlgh apptribution towards a better order, but
do make a subgt;a?;:‘l’g 1ancc? rfjar between. Most of the schools 51:?:;
e toh bsessed with their examinations and oth;r rou ne
o e o e to onsider the efforts for a successful celebration
activities and to © nting to a wastetul distraction of their ener]g_lels.
the Week a0 A e it with zeal, the organisers find very little
Where some observe d'the public ~ Adequate publllc res-
i ly in busy towns where people are
onse Seems t°.§fci,a§i123]§nr305:o¥1e to excuse themse]\‘re; fron;) :etx;
sufficiently p;‘]e. account. But celebrations of t.he week have beet
tendance on t fiﬁscie“tly successful and attractive in plac;:s ‘:nnu_
fmm()i tgati;eesl‘;isure and interest to look on them as so many
people

al events in their life. ssed by perysing a detailed report

ily impre i diwash.
We were happily d High-School, Wandiw

n the Board High-o i
of ox;]e suc:ee;e};b;;g?(? (‘)f others as well, who, though not so de
We have

itably. Else-
qui themselves credita  Ek
i ave yet acquitted ditably. Else-
monstra.th%bl}i]s}ned g’ brief - record of tlhe &?f;;da':t%r’ whicl ,out’
:vh:tre “l;igld profit our renders.d /:)sl 1:3 ::(:ive p lanning’ D
he iti ances and collet : . .
the ‘competliw‘?hgerv{l%ﬁ:ger(ul possibilities of student life, and its
Week revea

oty ¢ i ts'.
riety of achievemen
wealth and ¥ JCATION IN MYSORE. —_
appears a teview ol Jhe o8 o esteomed
Iﬂsewheriha pyeﬂr ending June 30, 11939; r;ZTto education-
in Mysore for hich will be of special inte : ’
contributor of ours, Wi tems reviewed, the Director’s

rious i
co ) ong the vari ner to
tets Madrz‘\s; c':};gnalglnstrucnon’ should prove an eye ope
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remarks on

. 1 anacea for theit
h n iicl‘ voc(][lonal educ:\tlon a pln'l
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present ills and who are keen on bifurcating studies into ‘literary’
and ‘vocational’ without corresponding higher courses in the latter
leading to a University diploma. We have dwelt on some of the
outstanding defects of the Re-organisation scheme proposed by
the Madras Government, in one of our previous numbers, and the
review here goes to confirm our fearss We would invite our
readers to the Director’s statement on the general apathy of
people f_or any kind of school which does not give the possibility
of leading ultimately to the University and on the need for a
radical change in mental outlook both among pupils and parents
as regards this type of education.

Another item of interest is the Director’s suggestion for
staffing schools with competent teachers of English to secure
a better standard of attainment in English. We have adverted
in our October number to the rapid deterioration in pupils’ English
nowadays.by the insistence on the use of the vernacular medium
for the teaching of non-language subjects, and had suggested

ways of improving it. The Director’s suggestion, in this conneg. .
tion, would seem to be one more item of reform requiring serious”

attention not only in Mysore but also in Madras schools. Not
only for English teaching but also for other subjects like Science
and Geography, which have rather ambitious syllabuses on a

concentric plan, better equipped musters seem to be necessary as -
judged from the nature of the work turned out in schools. SN

P

Reviews
Botks by Macmillan & Co., Ltd.

1. Adventures into Literature : Book 1li : Edited by George Noyle

and R. P. H Blore. Price: 3 sh.

The compilers here have adopted an original method of introducing
young readers*'to literature. They have discarded the traditional
approach to literature through simple classic stories to those of a more
complex nature;’ Recognising the modern child's love for speed, variety
and modern treatment, they have attempted to enlist their interest first
in modern topics dealing with Speed, Travel, Adventure, Nature Study
and General Information, which later lead gradually to prose excerpts
from the works of modern authors. The contents being a happy blend-
ing of fact and fiction, are carefully graded and assume new forms such
as Literary Puzzles etc. to stimulate thinking and assimilation. Helpful
exercises to suit readers of varying abilities and a Glossary have been
added at the end. . ,

2. Geographical Text Books (Post Primary Series): Books 6and 7.
By L. MCD. Robison. Price: Re. | and Re. 1-6-6 resply. '

These continue the series of Geography boocks written by the

author in a strikingly novel and original manner. Appropriately titled as
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'Food, Clothing and Shelter’, they emphasise the human aspect of
Geography. Book VI deals with North and South America and Europe,
the continents round the Atlantic Ocean, and Book VII, with the world
[n the latter, the world is classified into distinct regions dealing with
land forms, types of vegetation belts, climates, products and occupations.
Each lesson follows a definte plan, the aim being stated first, the lesson
being developed later illustrated with maps, pictures and diagrams, and
and a list of exercises coming at the end. The contents are highly infor-
mative and interesting and will be valuable to all teachers and pupils
who have a real love for the subject and look beyond their immediate
examination needs. ,

3, Musical Appreciation in Schools: By G. Kirkham Jones, M. B. E.
F.R.S. A, Price: 2 sh. 6d.

This book on Western music contains valuable hints and sugges-
tions for the guidance of teachers teaching music in schools. Dealing
with the music syllabus, the g@falifications of the teacher, the choice and
equipment of the music room, correlation with the other school subjects
and ear training and testing, the author devotes the remaining matter
l6 giving samples of the music teaching work done by him in London
Elementary schools. We commend this to the notice of teachers of

Western music in Indian schools.
B

"SADHANA AUSADHALAYA |

DACCA BEFGAL __

"LEADING MANUFACTURER OF PURE & GENUINE AYURVEDIC MEDICINES. \
CONTROLLING PHYSICIAN- ADHYAKHA-DR. JOGES CHANDRA GHOSE,

AYURVED - SASTRI, M.A.F.C.S (LONDONAM.C.S(AMERICA).
FORMERLY PROFESSOR OF CHEMISTRY, BHACALPUR COLLECE.

Other Branches:-Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta.
67/4 Strand Road, Calcutta, Chittagong, Patuatuly, (Dacca), Lahore,
(Punjab) Burdwan. Madras Branch : 17-A, Broadway.

Guaranteed absolutely Pure and Genuine Medicines, prepareq st'ricbly
according to the Ayurvedic Sastras. Casalogues are sent free on application.
On describing the nature of diseases, preseriptions are given gratis with

greab care.

° MAKARADHWAJ (Swarna Sindur). (Pure & with Gold). Rs. 4 per tola.
A-wonderful specific for all diseases. It regulates the nerve, bile and phlegm,
inorenses vitality, mental and physical vigour and tones up the system.

.. PANCHATIKTA GHRITA GUGGULU. As. 14 for 4 oz. A
wonderfdl, infallible medicive for all sorts of blood impurities.

" "SUKRA SANJIBAN. Rs. 16 per seer. A very power.ful and effective
medicine for the restoration of lost vitality and energy. It immediately puts
into you all the vigour that every man should bave.
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e Prouems In Elementary ‘Mathematics.
‘ ‘In Tamil for Forms I, II and IIL

By (the late) M. RAMAKRISHNA AIYER, B.A, L.T,
AND R. RAMAKRISHNA AIYER,

Asszstam Master, St. Michael's High School, Coimbatore,
B PRICE Rs. 1—4—0 (only.)

A Highly useful Text Book for the Lower Forms )
" prescribed in several Schools in the Presidency. 1

Approved by the ,Text Book Commi,ttee- A‘M”y to the Author.

. .- TAMIL SERIES

HISTORY OF. INDlA

. By Prof. M. VENKATARANGAIYA, M. A,
Andhra University, Waltair: ~
V. K. SOURIRAJAN IYENGAR, M.A., L.T.,
. Hindu High School, Triplicans, Madras.

Form IV: As. 12, Forms V & VI: Two Parts: @ As. 12 each.
Approved : Vide Ft. St. George Gazette P. 646 D/ 10-10-39.

TELUGU EDITIONS
By the same Edltor are available for Forms IV, V & VI H

M SESHACHALAM & CO..
"y SUNKURAMA CHETTY ST.,

, . e B MADRAS )
Thz"l&l? 1 urzgtitfatgegea&hgra - - BHARATHA DHARMA.
inl jo i
e ',[J‘oucheta Y Union, ' i g Puhmhed on the 15th of ovoey Month

The Jei'xlv Eduocagional journal devoted » A Mnagazine ot Liberal Hinduism
to the tencher anf his problemy. DBost ThO DOffieial Organ of the Arys Matn Sabh
medium for advertisements, ) ‘ Editor :

Rates can bo Mnd on 'applicution- MR.«K. V. SESHA AYVANGAR,

Annuai subseription Rs.

Apply to:—Manager,
41, Singamchnr St., Trxplio'mo, MADRAS.

Bost Medium for advertisement.
Apply for rates to the Manager.

BHARATHA DHARMA

A TEXT-ggOKhOF | “Moryalaya”, Royapetta, Madras.
M t t ti —rs -
: “yBY ariemanes Dr. G. B's. Medicated”Snuff.

V.P. Viswunatha Ayyar, B.A,, L.T.

¢
8t, M?ﬁ' ‘s High School, I)INDIGUD Acknowlodgod to be the best throughou

Book T for Form 1V As 14 Indin tor Neuralgia, Nasal Cntarrh, Tooth-’
Book IT for Form V As. 12 nche, otc., otc., Guru Basava & Co., Ltd.,.
Book III for Form VI As, 14 1
Text-Book of Algebra Re. .1 P. O. Box No. 510. ,

" Part 11 As. 12  PARK TOWN. MADRAS. Al

- -~
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