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The Needs of the Child.

By LawriNce K. FraNk
___.!.___‘

The infant’s need of food, warmth, and protection against
various threats and perils is well recognized. The less tangible but
equally important need for emotional security, for reassurance and for
love and affection, is less clearly understood. Moreover, there is little
realization of what the neglect of these emotional needs and of what
cruelty and harsh punishment do to the personality of children and to
their later adult lives.

It may help us to see more clearly how much the infant must
depend upon parental love and affection if we will realize what sociali-
zation of the child involves. The familiar process of feeding and
weaning, of toilet training, of teaching obedience to the customary rules,
are regarded as incidents of childhood which we have all experienced
and which are of little significance except when a child fails to learn
what is expected. But if we examine these processes more carefully we
will see that they involve severe strains unpon the young organism and
often create serious emotional disturbances.

The practice of infant feeding according to a rigid time schedule
may impose almost unbearable burdens upon a child who is unable to
stand a three- or four-hour interval between feedings. Children differ
in their capacity to utilize food, and when a baby is left to cry for an
hour of acute hunger he undergoes a period of tension and unhappiness
that may seriously interfere with his whole emotional development.
Again it is to be remembered that babies, like all young mammals, need
to suck and to be cuddled and mothered. If the infant cannot be
breast-fed, which provides both the nourishment and the comforting he
needs, he misses something that is of great value to his emotional
equilibrium. It should not be forgottea that the infant is wholly
dependent and therefore must have confidence that he will be taken care
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of. When he is deprived of breast feeding and mothering he cannot
feel confidence in the world and so becomes anxious and tense and
fretful. © If breast feeding is impossible, bottle feeding while held in the
mothet’s drms and cuddled provides a substitute,

~--"Weaning again imposes strains and stresses upon the baby which
can be allayed if he is given ample mothering and affectionate care, so
that he will not feel that the loss of the breast or bottle and;

of oppor-
tonity to suck is a punishment or an unnecessary deprivation,

Toilet training brings further occasions for anxiety and emotional
disturbances becansé the child must give up his physiological aunto-
nomy and learn the regularization and control of elimin
lessons may involve severe tension tha
given adequate reassurance,
or deprived of love because
many children develop a
choyme emotionally fixated
hurried, driven, and often
Iégrp these extremely

ations. These
t can be allayed if the child is
made to feel that he is not being punished
he cannot -achieve tontrol immediately. So
strong feeling of guilt and inadequaty : of
upon eliminations because they have been
punished severely while they are trying to
difficult physiological readjustments.

Another occasion for anxiety for the child is in le
manage his emotional reactions. The baby is born with a marvellous
capacity for-anger and rage which have been of great biological value
in the past. When he is frustrated or deprived of what he wants, or is
hurt, this physiclogical process is aroused and he has a tantrum, as he
should if he is a healthy, normal infant. But he must learn to inhibit
these rages and accept deprivation and frustration if he is to becoma
a member of society. To learn how to manage his emotional reactions
is, a difficult lesson unless he is helped by his parents. If they scold
and punish bim and respond with equally strong emotional
will have difficulty in learning to manage his emotions,
is 'help from adults to learn how to endure emotion.pro
ences without being overcome by them, This means that he must feel
his parents are on his side, are helping with their love and affection and
belief in him, and, above all, are patient and tolerant while he learns

these difficult lessons. 1If the parents treat his emotional reactions as
moral problems, as signs of wickedness to be severely punished, they
give him no help but rather deprive him of the
assistance he needs for the ordering of his own conduct,

arning to

reactions, he
What he needs
voking experi-

most important

In similar fashion the lessons in respecting private property and
the sanctity: of the person involye aoxiety for the child because he must
learn to refrain from touching or taking or attacking objects and persons
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freely accessible but inviolable. This means thattt};eo-chlll;ll::
e e )d and uncertain as to what he can and canno o por.
olten Pefl?lex; if he tries out situations to see whether they ad o
mftke_:s mlStaD:s’he needs to be reassured and helped to.under'sta}nal, :
:r!;:;slsel:,tllizo;u?\is;led or scolded and made to feel that he is a criminat

i jvities that

Likewise, when he is being taught the mn.umer‘abl‘e:oz::;vtltlse;ee(:h’

are considered necessary—such as mann.eri. eth:titer:s o

the masculire and feminine roles, and similar p o fons plainly

have the situations clearly defined and the approp o P ach

described, and ‘then to be patiently helped to lea}m t.(;r‘ o,

{ s w;wen required. His ability to learn and.hls wi mgnd o

ﬂC“O“F dependent in large measure upon being approve hen e

o Zreandpreassurcd when be fails. He must feel th:at cven g‘m 9
?:;:e;ejs still loved and enjoys parental confidence in his ability

attain their standards.

If we reflect upon the foregoi‘ng. we w1l! see. that :l:; ?‘:ﬁ;ﬂ;ﬁ:
of the child inflicts upon him. a se.riels ;fa:;:tlr\;i:tt):'sa Sy
i'.’~v°lvi;§-s:::mgf:fs:z::ﬁo;:ﬁlec:ns that necessitate int:ibitiox;s,t':\ensi
fl:':t aerf(’)‘::,nance of very intricate and subtle actions. I\c.me ::Ci:]iza.'
: . sv. On the contrary, it is evident that these lessons in sbl;ud .
tor ea )'ll create tensions, anxiety, stimulate anger and .rage. o
tfmé!;irl:s:ifyguilt, of hostility and resentment. If these tensu;ns,::;::a::e
i:elings of guilt and resentment are not allayedlb):i p_arg:ziml;epemistem
B rands the o t:‘;y :iy:i—oi:i(:!:ts:atlhz :ubsequent adult life
feelings towards the world tha
career. . .

We have inherited certain tradition.al ideas ;bi::i,:;)::?:;“ t:at e
that tell us the child is innately Wick.ed, sinful, a;) o el

t be sternly disciplined and punished to make D T the
;nau:?on. Under the influence of these beliefs ar‘\id t:csco‘a' e g
traditional practices of child rearing we proszethe O ntly
coerce him, expecting that the sterner we are ahild e be law.
we act as parents, the more surely will thec g

abiding and socially adjusted.

s ro1a mentally
But every study of delinquents and of criminals, of the

: in dominating
disordered, and of those who are continually engﬂ-ge(:hlill]dhood as th;
’ . .
destructive, or obstructive practices points tolatteil:i
beginning of those personality trenfls Whlc'h mh e enorional life of
in these anti-social ways. It is being shown tha

fe were expressed
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the child reflects the kind of parental care he receives and that these
feelings aroused in child-hood become persistent attitudes tow
If a child has been cruelly and harshly treated,
and punishment, made To feel unloved, unwanted,
rarely, if ever, manage to become a friendly,

ard life.
given severe discipline
and unhappy, he can
cooperative mature adult,

Thus it is becoming evident that the infant and young child have
acute needs for the psychological vitamins of love and affection, of
patient, tolerent upderstanding and reassurance, to help them learn these
difficult lessons, to encourage them to accept the social life in which
they are growing up and to find in living sanely and cooper
something that will make the achievement of this socially requir
duct a sufficient incentive to strive for maturity.

atively
ed con-

But here a word of warning is needed. Just because stern dis.
cipline and harsh punishment are being shown to be undesirable there is
a tendency to swing over to a policy of laxness, ind/ecisivenjess.‘ and
“freedom” for the child. This leads to an equally disastrous fate for
the child since he now has no guidance or help in learning to regulate
physiological functions and emotional reactions, to order his behaviour
and manage his impulses. The child cannot stand “freedom’ any more
than the adult can, because it exposes him to constant anxiety over
what to do and not do. Moreover, he needs help to order his own
impulses and to work out a pattern of life in which his unique self can
find expression, The child who has vacillating, inconsistent, or over.

indulgent rearing may be damaged as much as the child who has been
given severe discipline.

Perhaps if we could clarify our thinking we could begin to see
ways of avoiding these two extremes. We can begin by recognizing
that each child differs from all others. Heis indeed unique, so what.
ever we do we must modify rules and routines to suit his peculiar
individual needs and capacities. Some children can easily accept
weaning and tolerate four.hour intervals between feedings ; others need
very carelu] weaning and food at more frequent intervals. Some
children learn toilet control easily, while others take . longer and need
patience and much reassurance. Throughout the whole range of child
rearing these differencés are to be recognized and taken into account.
The individual must not be hurried beyond his individual rate of
development nor held back when ready to move on to another stage of
maturation.

But one thing we can say of all children: they need to be loved

and reassured, given encouragement and understanding, sympathetic
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help in meeting the requirements of socializ-ation and in deve:f)tplt:)gf
a sane, integrated personality. When we realize that the persona lﬂy" >
the child and his feelings toward life and people, as he. develops;.f zve
in early childhood, will ordinarily persist throughout his whole i ;a,life
begin to see how crucial these early years are for the future sogla;t iz;
We need only remember that underneath the outer r?ask of adults i
and dignity, behind the official position, rank, or preistlge o.f lthe."gx;?:ivn -
up man or woman, there is always a little boy or little girl, s;tldhOOdg
over the hurts, the injustices, the unhappiness of a for.gottt'an c td eate-
It is these little boys and little girls who run our social life an crthey
the social problems and difficulties we suffer .frorr.l—-not because by
are deliberately wicked, sinful, selfish, or anti-social, but l?eca.use !
are dominated by these childish feelings which govern their lives :\ten
direct their conduct. Usually they are unaware of the long f'orﬂgoence
occasions for the resentments and anxieties that so p?tently 1;1 ument
their present lives; but as we gain insight into personality Ide:ncz)[:ional
and trace back the individual’s adult career to th.:ese .e;r y o
experiences, we can see how the need to ‘‘get e\ferz with pa efor e
teachers, to build up defenses against earl?v anxieties, tf’ atone .fgthe
over childish misbehavior, are all operating as effectively as 1
individval were indeed a little boy or little girl.

To parents and teachers today is presented an opportl.xmty;o
build a saner, happier fature for the individual anfl for our society vv);
meeting the needs of children as each individual chll.d- feels thelm. e
have learned to recognize the need for adequate nutnsxon, fords eep,e for
the physical growth and health of the infant and chllﬁ..ld 'tl;oinac};uv;e e
asked to enlarge our conception of the. needs- of the chi 1o inclade s
personality and emotional needs, especially his acute need for do ol
affection, for firm but patient teaching, anq, .abo.ve all, :]c?rhunth(eersctlild
ing help in meeting the requirements of socialization—whic
needs as much as does society.

—The National Parent—Teacher.



Scholastic Rebellions.

By Sri K. NARAYANAN, M.A, (Madras) s, T, C. (Bombay)

“There can be no culture
without diestti 2 . » no real culture, no real education
ithou pline...Complaints are not unoften heard about the lack of
restraint 'b.etrayed by yonng men. We even hear of strikes by students
of t.he.Sp.mt of trade-unionism imported into educational institution ,
Indiscipline is utterly foreign to our nature and amounts t -
on our culture and tradition,” i N
on ou; e and tradition,” observed Pandit Pant, Premier of U. P
in bis Lucknow Convocation Address, There has b e
thora of strikes b as been, of late, a ple.
. es by students — nay, scholastic rehellions. Oui
recently thousands of students in Hyderabad Stat Py
their schools and coll i her peuck and even left
the an colleges and emigrated to other universities. As th
'Tlmes of India’ observes, “the spate of student strike d ‘ S
tions in recent h i o o omonatra-
or ' months must cause concern to all interested in the future
,wel‘fare of the country. Unless checked, these outbursts will assume
serious dimensions and lay the seed for large scale disorder and
indiscipline.”
Strikes-eHarrnfttl and unworthy of Students.

Great leaders likg Mahatma Gandhi and Pandit Nehru have
deprecated students’ strikes. Strikes promote the spirit of indiscipline.
’I‘.he.ﬁrst’ need of any self-governing people is discipline and order. Dis-
cipline is the very essence of the government of a school. Again,
strikes are detrimental to the interests of the students. Strikers become
idle and indolent and get out of the habit of study and work. Only
recently, Mahatma Gandhi delivered a severe admonition to students-.
gallmg_ on them to desist from strikes, mischievous demonstrations and
rowdyism. “The real dharma (duty) of the students,” he declared, ‘s

v . ’
to study: ........ The act in which students indulge in at present are
‘h.armful in two ways : their studies are interrupted and at the same
time no gain is derived from it to the nation.” It is difficult to recon‘cile

this advice with the unseemly behavi
‘tour of the stud i
the Independence Day celebrations. enes b the time of

. Furfher, a.strike Is an action unworthy of students. It is
action which may be justified on the part of hhourer.s t brine
to thetr sense theic employers who are acting as e‘tploitelrs fo bring
labour. In the case of the students there isbno bc;dy expl i huma.n
labour. .The tt?achers and the authorities are dischar inp Ol:mg thels
duty of impacting to the students the right knowled eg i éle sacTed
them to gut the right formation. In fine, strikes haveg, ) enabl"?g
educational sphere. no analogue in
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Again students’ strikes are entirely contrary to the ancient tradi-
t'ons of our land. In Ancient India there were no strikes by students.
Huien Tsang- a famous Chinese traveller, who travelled throughout
India in the days of Harshvardana, says thus while describing the
discipline of the students of the Nalanda University. ‘‘During the
seven hundred years since the foundation of the Nalanda University,
there has been no single case of guilty rebellion against the rules, on the
part of the students.”

, To sum up, as the “Search Light” of Bihar puts it, “‘Strikes are
most unsuited for our young men reading in schools and colleges. They
do only harm.” Hence proper and adequate steps should be taken to
root out the epidemic of strikes that has gripped the students’ commu-
nity of India. Those genuinely concerned for the welfare of India
must not only deprecate student-indiscipline, but take steps to prevent
occasions for such outbursts.

Some Suggestions to prevent them.

1. First and foremost it is incumbent upon educational autho-
rities to find fruitful channels for the expression of the super abundan
scholustic energy which needs must seek recreation in nauseating strikes
on frivolous and personal difference. Students’ strikes are but outlets
for the pentup energy of the youth. The vigour and manliness of the
students must be regarded as a great national asset to be harnessed to
the yoke of national purposes. Social Service Clubs must be started in

. schools and colleges and must be organised on sound basis- Students

portunity for self.expression and self-activity

must be given splendid op
Students can turn

in the varions extra-curricular school associations.
out a good amount of social work by taking an active part in the
stupendous task of the liquidation of illiteracy among the adults,

2. ANl aids to secure discipline in school must be judiciously
invoked.. Let there be a code of unwritten law. ‘The main secret of
effective discipline lies,’ says Ross, ‘in the establishment and maintenance
of a good routine.’ Pupils should be given plenty of opportunities to
take part in the ministration of the school.

3. After all, everything depends on the personality of the
teacher, He should be sympathetic, just and good tempered. “Discip-
line,” says Pestallozzi, “must be based on and controlled by love.”
The teacher must give the pupils as much rope as he can without
disaster to the class as a whole, But he must, as. Adams points out,
retain the power of intervention and veto. The teacher must know
s~mething about the child’s unconscious self.



8 - THE INDIAN EDUCATOR

8. Students mustgo back to their ancient ideals of looking
upon their teachers not so much ag academic men, but as their ‘gurus’.
Similarly, teachers must look upon thej pupils as their ‘Sishyas’,

4. The rights and daties of the g
Harmony and sympathy can exis
each one’s duties and rights.

tudents must be clearly defined,
tonly as a result of consciousness of

5. A School Council — the teachers forming the Council—
should be formed. Just as the teachers decide to whom the prizes
should go and how the curriculum and time.table should be arranged,

= all complaints between students and students,

: and between students
and teachers must be heard by this Council and its verdict must be
final,

6. Legitimate grievances of the studeats must b

) e carefully
examined and promptly redressed by the authorities. v

To sum up, strikes are harmful. If the Suggestions given above
are worked out, students will come to see the unwisdom of wielding
agatnst their own weal an obviously destructive instrument—Strike.

———f e

DO NOT BECOME A TEACHER

If in your high school studies You rank below the average of
your class.

If accumulating money means more to y

ou than service to your
fellowmen.

Unless you like to work with young people of the age yon plan
to teach.

Unless you are reasonably strong and in good health.

If you are not ready to give moral as well as intellectual leader-
ship, '

Unless you expect and plan to be a lifelong student yourself,

Unless you are ready to take your part thru organization to
improve the profession of teaching,

Unless you are broad enough to see that education concerns the
whole life and growth of the child and the whole life of bumanity.

The Indian Journal of Education.

Psychology in Education.’

By PROF. M. S. SRINIVASA SARMA, M. A., Trichinopoly.

IMPORTANCE OF PSYCHOLOGY.

Our social and educational problems are entirely due to l?.ck of
correct insight into human nature and the consequent mishandling of

human affairs. Attempts to effect changes in the social structure and

educational organisation are bound to be futile unless we have_ spect;\llz
trained workers to carry out the details of the proposed p.laqnlngs. ; is
a pity that our authorities in education have not yet reahsedr that ;t:;
cational reform must be preceded by a thOrough. overhaunmg ) ;
Teachers’ Training Colleges, and that unless there is a sufﬁcxen.t sup;‘)’ey
of competent and .enthusiastic teachers, the schemes for t:ckxm;?;od ;
ment of education are likely to become still-born. .\Ve.nee now :,eit
of human psychology as the basis for a tr.uly s.mentlﬁc managci:n et
of human affuirs. The crying need of the' tlme§ is for progress
sciences of man, the psychological and social sciences.

. Human nature is the most unstandardis.ed thing on eartl.\; a.nd
in this very quality of variability and difference lies t.he great fasc.:lr_)atlt)ln
human nature offers for study and for control and guxdance. Indng.dffuass
differ ; they differ in part by heredity ; and the envu-onrrfent also «Ib:;“;
A slighted child has a different environment and 2 different 'pxo .
fr'om that of the favoured child in the same hor?e. Th(fugh socxefy :s
long recognised that the child needs expert guidance in masl.:eru‘)g‘: e
3 R's and the tools of all sorts, it is only in recent years that his sxlrfn Zr
need for expert guidance in training him. f'or life has been n:a xs?ﬂ;
Again emotion makes it difficult for the indwxdu.al to d'eal properly tv: :
his environment, It is easier to master something which interests you ;
and it is easy to adjust yourself to the peculiarities ?f'someone whom
you love. The most urgent need therefore is the Prov:sxon of a psy((:jho-
logical service to deal with maladjusted children in fhe schools, and to
handle other educational problems in which technical psychological

advice would be of value.
EDUCATION—APPLIED PSYCHOLOGY

Education in essence is applied psychology ; and.the teachers
without a sound knowledge of, and training in, psychological methods

(*Being areview of ‘‘Psychology and Principles of Education” by
Mr. Anjilvel V. Matthew, 8. M. T., Teachers’ College, Kolhapur : published by
the Karnatak Publishing House, Bowcbay.]
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are a great danger to the progress of education.

is to achieve contrdl dnd management of human |
and progress. :Doing. and ability
interests itself impartially in bot
tion. In the complex activity o

The ainr of psychology
ife in its development
to do are measured by Psychology. It
h losers and winners in life’s competi-

f school-work, itis now possible to
guage every child's mental equipment by standard performance tests in
gvery subject. They discover strong and weak learners. Similar tests
gnd others that indicate extra-curricular skills such as mechanical ot
gl;rigal aptness give important information for vocational guidance.
Feeling and the tendencies to like and dislike are tested and analysed by
_psy_ghdlg'gy. _‘T‘h'es,e;'sgemingly vague but significant features of our
‘pe_rs;o’nal;ties are potent as selectors of activity and as driving power.
turn from doing that for which we

fe‘:'elingé sometinies prompt us to
ndertake things for which we have

have goad capacity, or urge us to u

no natural gptitddq. Similarly there are psychological measurements
of leadership and fellowership, of liberalism and conseryatism, of social
and anti-social tendencies. Fear, anxie“ties,‘angg'rs, passions, sex-feel-
ings are all now better understood ; and it is possible for people who
Qvail themselves of the accumulated knowledge to work wisely and
teadilyfor the'wplift'of mankind. Thinking and the power to think
HavéBeen' Hiinutely analysed Hi'pﬁ‘y’mnwgu . Ingafligence ‘Tests ‘are
oot best devicél i8> husutiipothinking at DREFRY levels 'atd ages.
‘There are devices that medsure the strength and range” of interests that
prognbsiti¢ate success in the different occupations and professions.

‘Thus psychology can help to achieve proper management of life and

‘hartonious sotial orgamisation. ’

While Europe and America have psychological laboratories in
their Universities, and have made tremendous progress in psychological
thought, it is a mattar of national humiliation tha India is still a back.
number, and has to borrow crumbs of psychological knowledge from
foreign Universities. No original contribution in psychological research
has taken place in our Universities, and no first.rate text-book in psy-
chology has been written by any Indian so far. It is thetefore with a
gladness of heart that we welcome Mr. Matthew’s volume as a solid
contribution by an Indian. Mr. Matthew must be congratulated on the
fine get-up of the book which first attracts the r.eader, a'nd t.he clearness
and the neatness of his exposition of the subject which is evidc}nt in

r age,
every psg GoAL OF EDUCATION.

Prof. Hamley of the Institute of Education, London University,

ites a Foreword in which hg commends the book as ‘“‘a safe guide to

wll{ who wish to learn the science and the art of their ptofession”. We
a
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agree. The pregentation of psychqlogica'l p::incipleshm sot ;:;J?:::;::é
systematié and well-arranged and their application to the ar o b
is so clearly worked out that no t‘eac'her now has ?i’de e e
without a good foundation in the sc1ence.of .tlfe c .1t-rr‘11 a.rts. ”
volume, which coatains about 400 pages, is dmded. in of pducatiou
the Introductory part, there is a discussion of the aims of e _duca.
and a critical examination of them. \Why §hould th.ere be anhy Ses ca.
ticn at all? Education is for life, and life .has different p z:leof e
aspects, So there canhot be any one singlcf aim. Cf)?s.ervaz)lfc) e
gaips of civilised life, training in a vocation, af:qulsmon e
harmonious development of all our powers, formation of character, e
realisation, healthy relationship with others — these and o’ther goars )y
education are critically examined which shows .the author’s kE)owehows
judgment, historical grasp and philosophical insight. Th.e auts (:;:com_
his preference for the doctrine of enrichment of personaht? a: ne o
;prchensive purpose of the educational effort. Personality 1s

i i ntal and moral qualities
_concept, and comprises all those physical, menta

which constitutz a well developed self with an emotionall.}:ala::;e,
executive efficiency and social power. .Growth of .personaly Yy
therefore be accepted. as the all-inclusive aim of education.

TEACHER'S EQUIPMENT.

The dependence of the teacher on & knowledge of psycholog}’ as
an aid to his profession is skilfully worked out by the a'utho‘r. V;nous
schools of psychology are discussed with a view to gain clearer ndow-
ledge of the human mind. The greatest service that stchology r;n e:'z
for the teacher is the fact that it reveals him to himself. - ‘Why 'Ts?
some teachers undaly strict and harsh tovs{arc.is their pl‘l‘[.)l N
Mr. Matthew attempts to answer this riddle by Qomtmg 01.1t thda.t ins 1
curity of tenure, discord due to divided loyalties, .unsahsﬁz foiemx;a
impulses, handicaps such as a sense of persornal ?glxness or :bi]ity t)’o,
incompetence to do the work allotted, domest.lc misfortunes, 10 priy 12
get on amicably with neighbours and associates — these a.rtt% some o
the factors that at times tend to make a teacher.keen on main z‘;m tgand
iron discipline in the sc hool-room.” Teachers will do w:]l.l to r;;(;is <
ponder over this weighty statement, and make a searching analy

their internal and personal conflicts with a view to get a better insight

) . th
into their own nature, so that they may be able: tc;) ;) nlapa:.hlizbl\::ns
their students more adequately, and deal with their behaviour-p
more tenderly and tactfully. ' '

The nature of the human organism, the .nauve endowmelnt o[f :Il::
child, the psychology of suggestion and imitation, and the role o
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unconscious are systematically treated in the second part; and great
light is thrown on the more obscure and complex features of human
behaviour. The controversy whether individual differences are due to
heredity’ or environment is treated by the author with careful adherence
to undisputed facts. However, one notes the vagueness and indefinite.
ness pervading this section as well as the mental conflict within the
author which deters him from committing himself to any definite state-
ment. That there are differences between one individual and another in
aptitudes and tendencies should be recognised by all. “But,’ says
Mr. Matthew, ‘‘we cannot make, as the saying goes, a silk purse out of
a sow’s ear.” What are the implications of this conclusion ?

The causes of child delinquency are discussed with commendable
insight and wide knowledge. The role of the home, church, cinema etc.,
" in the formation of character is a timely reminder to our educators and

parents of an ordinarily neglected but powerful factor in the mora]
make-up of children.

THE SECRET OF LEARNING.

The Psychology of Learning is attempted in the Third Part.

This is the most useful part of psychology, for the main business of the
pupil is to learn, and the main task of the teacher is to aid the pupilin his
earning process. But we are sure to be disappointed if we expect too

much from psychology on this head. True, the present century has
witnessed extensive experimental researches in the field of animal and
human learning ; and in fact, there is no end to the mumber of volumes
and articles written on the psychology of learning. However, as
Dr. Gardiner Murphy of Columbia University points out, *‘the learning
process is something which we scarcely understand at all at present.”
Now this mystery of learning is only a more specialised form of the
more fundamental mystery of life itself. But to chart this wilderness of
experience, to bring into significance and purpose the chaos of sensation
and desire, to discover the direction of life’s stream, and thereby in some
measure to control its flow is the irrepressible quest of mankind, and
constitutes the supreme joy of existence. Mr. Matthew has utilised all
available literature on the subject, and produced a good summary of the
current psychology of the learning process. The well-known laws of
learning propounded by Thorndike namely, the Law of Effect and the
Law of Exercise along with the Law of Readiness, are given an easily
understandable exposition.  But it is well to remember in this connec-
tion that the whole problem of learning boils down to two questions —
what is learning ? and, what explains the acquisition of skij] ? Learning
takes place when there 's increase of efﬁcterfcy following upon success-
ful action. The goal, the insight and the achievemant are the foundations
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of learning. Itis usually believed that repetition is neces.sar.y forl:ealn:;
ing; and Thorndike went to the extent of formulating this into the la
’ .

of exercise with a view to emphasise the importance of. drill and :;c?et;-
tion. But the truth of the matter is that learning involves achseve-

. o is
- mient through relevant insight, and that mere passive repetitton

. il
detrimental to intelligent achievement. \jVe .hope Mr. Mag:.e:.vonw:) f
devote more attention to this aspect of Ieam.mg in the next iti

the Book, and throw more light on this subject.

Social. VALUE oF EDUCATION.

The final part of the volume is the psychology of Cf)nd"u;:t. NI?-,“:!,
not Herbart say that “all real education is moral e.ducatlon'hiCh nov
what is morality? It is the set of principles accor.dmfg to ;\ ]nfa:cy
habits are acquired, and correct type of char::\cter is .orr:e . ey
and adolescence are the formative periods of hfe,.and mlt_;m therelore
should the foundations of charactef and pe'rsonahtythb‘e. ::m.i Jersot:
lity implies a capacity for fellowship, a feeling toiei ; ;endship i
is social efficiency. True life cannot be s.el[-centr d. fr ducati(;n o
ship and social solidarity ave the choicest fruits ol t:i . 'is .
they come only by discipline. The secrfet of moral edu o Lt
produce results by means of good habits. The a'uthor .o N
analyse the ingredients of character in terms of the will, ‘sentm';enlai,n .
habits. = The findings of Psycho-analysis are made use o to et p el
causes of personal unhappiness and social mal-ad*:ustrlt::a:o-r R
Hygiene is treated with great caution and ta‘ct, an(lll'f e ao.mon. it
congratulated on the simplicity and clar.lty of his exph: o ey of
commendable enthusiasm the author expatiates l:pon tand o
religion as a necessary background for moral cu tn.liz, e
teachers to trust in God and regard themselves as children .

The field of psychology and education is too wnd.e an: 1:;11:\:::;

to be covered in a single volume ; therefore Mr. Matthew 1(: t?‘weey e
for having succeeded in giving in a sm?ll compass a;a?; :og Y oty s
psychological and educational theories. His .v;or' h;|ogy Terely @
summary of the results thde g:::ltenr:‘?::ermtheS)biaring of these two
indicates, in an indep ' , g
cgl:gi,rt,:;,etnts of Science upon the noble but ardu:t:s tart(:hzistezc‘:)l:;ri\:e
The author’s aim in writiag this book is to S_UPP|.Y t :1 eation vy sas
the Training Colleges and othetslinter::;eie;:mei l;;?miples n sy
5”‘{'“"":;:’;: :: l:g‘::(;:tgl:::t:l:ts:::: c;g:)’aiticularly clear and interesting
:itc‘::;;t wBich wil_ly more than serve the modest purpose he has set
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himself. The freshness: with which the subject is treated, the scholar-

ship which the ‘author commands and the admirable style that he

wields make it a pleasure to follow the writer in his ex
facts of psychology, his keen
and constructive conclusion
to the teaching

analysis of the theories and his cogent

s.  We unreservedly recommend the book
profession for close and careful study. '

Scheme of Natidnal Education for India.

. By Prof. N. KurPuswami AIYANGAR, M.A., L.T.

- {Opening Speech of Prof. N. Kuppuswami Aiyangar, on the Scheme

of National Education for India, the Central Theme of discussion

. at the All-India Educational Conference at Lucknow in December,
7939). S .

e
WHY THE COMMITTE WAS ADPPOINTED.

. You know that ever since the last great war there has been a
considerable amount of discussion on educational reconstruction
throughout the world. India was no exception. Bat in all these dis-

cussions, it was the politician’s voice that was loudest and therefore.

listened to. The voice of the educationists was rarely heard. Here
must -explain that by the term ‘educationists’ I do not mean mere
teachers, Professors, Inspectors or even Directors of Public

educationist,

This neglect of the educationist is not altogether the fault of the
politician. Very often, teachers as a body contented themselves with
criticising details or suggesting insignificant modifications in the propo-
sals made by other people and were reluctant to take the initiative and
direct educational reconstruction themselves. Ve talked out the Gov-
ernment of India Circular on. ‘Educational Reconstruction at Gwalior.

We did the same with the Wardha Scheme of Education at Calcutta.

I hope we shall not do the same with this report,
The excuse given, very often, is,

“Why trouble? No body is going to listen to you.” Butl din
one of those who believe, along with Kiel Patrick, that, wanted or not,

amination of the -

Instruction.-
The term ‘educationists’ should be applied only to those who have.

studied the why and wherefore of education both in theory and practice. .
Therefore, while teachers may or may not be educationists, no one who.
has never been a teacher in his life can properly claim to be called an.
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ests
“Upon those in any line of work who have .expert kno:':?;ie’ ;l:(e’;egrthat
the obligation of putting over t(;)»the P:::::on:?;:r ftorl tht e wablic
i achers, in a word, are at
ltlhniil:s—otfh;:er;e-" I believe that teachers are not mere tf“re:tzésf:: ::12
their master’s biddings — hewers of wood and drawers ol w e et
politician. I believe they must take the rol-e of our old (:uruts;‘e oo
the conduct of affairs by education. This 1s the.reason gr the appomn -
ment of this Committee when so many Commltfees and exp |
reported their findings on educational reconstruction,

There is no doubt that the independent proposals of a c;':zmlt't;: ‘
of educationists are bound to bz better than those of an’;-Z; is.“Can |
the average parent, even an educated parent, t.he 'I,T,\am ques tlural‘for the
my boy get a better start in life by this educauonl. ItflS '.na " allaying
politicians to look at education more from the.pomt o e f o‘ur poli-
somehow or other the unrest created by the. 1mperf:ectmnfs l: ing endu.
tical and economic system than from the.Po‘“t °f ;new ‘Z}ov:rnment to
ring foundations for future progress. It is natura o}: a o oe from :
prefer to dwell on the little things that make up t :f : e and
hour to hour and to be reluctant to dwell on things t a‘t are lg when
intrinsically important. They will attend to large things ;’f‘ byecause:
they reach the point where they “worry them and thaz‘ o\:‘er)nment of
they are large and important. The preax‘nble to 'thel , Jodmitted hat
India Circular on Educational Reconstruction practlcal.} a N vied by .
circular was beéing sent because the Gavernment was being wortie .
notices or resolations in the Legislature. Afte'r all, t.he Govil:nis i
i run by human beings. ‘Sufficient unto the day ls.the ev;l'[t:eref(:)re e
applicable to them as to the ordinary run of n‘mnlfmd.' . 'ertzmr\'t’ional'
only people from whom we can expect larger ‘national and in! ! a his
considerations to prevail in matters educational are educationists. .
is the reason for the appointment of this committee when so duca-.
committees and experts have reported or are sitting to report on € oo
tional reconstruction. I shall now proceed to show thfxt thesi:tse:;(; o
tations are justified by inviting your attention to tb'e s::entwr;c; o,
report that differ from those of others and exglaut ; Y O
Here I may assure the Piesident that the term ‘nationa ;: o
any such sense which he rightly condem'ned yes'terdai:niue aod eulture
opposed to' something inconsistent with ]m?lan gtion‘ is not educa-
imposéd upon us by foreigners. Secondly, as instruc htin two ways.
tion, even scientific facts, let alone history, can be taught ia tot in any
You may make the pupil feel that his racial mhvern.anlc':l::ls lsone By the
way inferiority complex in him as the present system .
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rord ‘national’ we intead to convey that our aim is to make pupils re;lise ‘

that we. are inheritots of a culture that migh
night help t ;
better place to live in. P to make this world a

SALIENT POINTS OF THE SCHEMER.

This is why (1) The first differen i
] ce that you will notice is §
ception of the aim of educational reconstruction. 'n the con-

. We aim at evolving a new social order based on co-o0 eratio
Jlls.tlf:e and not perpetuating the present order based on cut lt)hr o,
petition and exploitation, Hitherto, whatever arm-chair : ant °°"?'
;;ll:ges and ide?lists or interested men on the platform mi Il::oh:isors ':ln
th: ‘:t"jnuicz:;’auon bas been concei.v?d of 23 something intgended t: ::k;
g oveated :?" Gt;;n a better living, earn a better living, mind you,
o e a2 e tfer ife, thar? t.he .uneducated. The logical consequence
betten o ;t)hlon is that, as it is impossible for every one to earn a
When eVengthi: ?e?vniet;:geilsg ;‘1‘;‘3“: iog Pecome an afai for the fev.
and means "Y"‘.’ :libught to restrict thiys :umeb:]t‘i.mgiilderc?::Z?rlemly' N
::en the r?d.tcal in politics is not usually able to think of an f;:'msmnces
an providing one kind of education for ordinary me d g e
another for those who are to become holders of powe n’::‘ eihen and
that the ordinary people are to be educated to ndustrions. dani
Eunctual, thoughtless and contented {Vocational Ed
better educated”, the holders of power,
The G.overnment of India Circular clinches the issue by declari h
the object of reconstruction is to remove unemployment -amonar:;‘xi tdat
cated.by restricting higher education to a few and by divertingg pupil: :o
vocational education and occupations at early age. \Vhen more than
90 % of the people are miserably poor, unemployed or under-employed,

why this special solicitude for the small minori
. minority called T ”
The explanation is simple. ’ ed the “educated”?

ucation) so that the
may continue to exploit them.

English education in Indig was partly intended to create a class

| through whom, as middlemen, the masses could be exploited salely and
;l:i:ml?;:efthoroughly- To what extent this has succeeded may be seen
o 0 a.cﬁ that even many Congressmen including those who were in
inistry: interpret the Wardha Scheme on the basis of this old idea

They cannot understand an educationl system which does not contem
late the creation of a separate English educated official class. It is nﬁ!
upqatural for this official class to be reluctant to close up the gulf that
divides fhem from the masses by the standard of living made possible by
the receipt of salaries out of all propertion to the.income of the people

be industrious, docile..
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or to the salaries paid to the corresponding officials in other parts of the
world. As this class is the creation of the British Government and is
necessary for its maintenance, Vocational education for the masses and
liberal education for the classes have come to be the aim of all official
or quasi official Commitees on Educational Reconstruction. It is this
desire for class education that had induced even some Congress
Ministers to accept the proposal to divert pupils from the Wardha
Schools to join English Schools at the age of 11 or 12. T need not explain
that it is this kind of class education that facilitated the exploitation
of the masses for the benefit of the classes, divided Europe into Fascists
and Communists, created a social order based on competition and exploi-
tation and prevented the formation of a Co-operative Social Order. All
the present communal trouble is due to competition among the so called
educated classes as to who should be allowed to exploit the masses.

I have taken some time over this not because other people deny
that the evolution of a Co-operative Social order is a desirable aim.
From the beginning of the world, people have always been aiming at a
Co-operative social order. In old Greece, they aimed at perfect
Co-operation, the slaves to work 2nd the masters to enjoy. The
schools for the slaves were different from those for the masters. In
modern times we aim at the same thing though we camouflage the real
aim by talking about natural aptitudes. and capacities or adapting the
pupils to his natural rural environment.

The second main difference between this scheme and the others

is that in our scheme we do not provide for different kinds of schools.
or different kinds of education for pupils below 14. .
This is not merely because modern psychology in spite of elaborate
investigation carried over more than a decade with thousands of pupils
has not yet devised a method of finding the spacial aptitudes of pupils.
with any degtee of certainty before they are fourteen, but because our
conception of the new co-.operative social order requires that pupils.
should be educated togsther under the same conditions in the same
schools as far as possible. At this stage it is perhaps necessary to
explain the nature of the social order that we contemplate.

(a) In the mew social order there is to be no class or caste
superiority or inferiority. Education, in the words of Gandhiji, is *‘to
bring about an equalisation of status between the son of a weaver, of
an agriculturist and of a school master.” The digoity of the individual
as a spiritual unit should be realised. '

(b) In the new social order, there are to be no ‘‘drags and parasi-
tes whether rich or poor*s Every one should be a worker “who will

[
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look upon 'all kinds of useful work including manual labour, even

scavenging, as honourable, and ; e
stand on bis own feet”, nd who will be both able and willing to

(2) 1In the new social order,

as a citizen, he has not only r|
y right
mast be both willin 5
what he ow

every individual should realise that,
s but also duties and obligations. He
o g and able to repay in the form of some useful service

1t as a member of an organised civilized society, The

n'Oti"B Of SOCiai servi m v
. ¢ service ust dominate iviti
s | all the activities Of every

You wi in thi :
ill see that in this description of our aim, we have tried to

incorporate all the ideas and ideal
; _ s that were put hef
and feelingly by both Mr. Nehru and our Pre;dente ;')::t:rsd:(\" poreetully

lity of :t‘:;z:r:enge all over the world proves that the first aim—-—E'qna-
achieved b and real l)em?crac)r — the spiritual aim, can never he
0 oo o] ¥ separating learning from labour, by giving literary education
e class of people and vacational education to anoth
as 1652, Terrard Winstanly taught o

A
T . . _
hat there should be no special class of children bronght up to

b . R T .
tvic:noektle;r:;n(gm(:nl);.r : For, thea, through idleness, they spend their
oo ! p icles to advan.ce themselves to be lords and masters
er their !a?qurmg brethren, which occasions all trouble in the world.
Tl'!ercfore it is necessary and profitable for the commonwealth that all
children be trained to labour and to learning. Fven Engli‘shm ah .
n.ow.begun to recognise it. The latest report on educational rec::st e,
tion in England, ‘The Spens Report’ demands equal status for all k'ruc;:.
of education, technical or literary. But though some Er;glishm l?’ks
Ford Percy realise that the only way of getting this equality fen o
1s to have a uniform system of education for all, the I e verin
clasi is reluqtant to allow their sons to sit alo‘ng w
working classes and is trying to find som : isfyi i
derr.land for equal status. But all moderne e'c(i):x};:l;ic;‘n?:tfi sr‘::s?!;mtg t:"’
cation f'or a true democracy and equality of status can-begrealisez oty
by making all pupils, rich or poor, urban or raral. rub should O'le
one an?ther in the same schools and by giving th;m the sa eI:%i oot
'ed.ucam.m during the most impressionable petiod of their liy o el
it is a bitter pill to be swallowed by the present.day En l'e}sx. dI o
classes. But it has got to be swallowed if we are to dreagn:soi :n;c:t::i

thing as a New Social Order that wo
. uld prevent the w
o and Bolshevism, orst form of Com.

English governing
ith the sons of the

As early.
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If all pupils are to have the same kind of education, manual work
must form part of that education. Years ago, Ruskin said, “Every one,
from the King's son downwards, should learn to do something finely
and thoroughly with his hands." Why ? Not that he may earn his living
thereby. It is to make him realise what work means, and thereby to
create tespect and sympathy for the manual worker, Itis an education
in itself. It might make him realise that it is not altogether unjust to-
pay a little more to our workers and a little less to our talkers.

This is the reason why, to the question, “What kind of educa-
tion would he recommend for the urban population ?”, Gandhiji
replied “the same kind though the crafts may differ.” Therefore, as a
first consequence of our accepting the Equality-of-status aim, the demo-
cratic aim. it follows that we must have only one system of education
for all, rich or poor, urban or rural, and that manual work should form
part of the education of every-body.

(3) The third main difference is that education upto 14 must be
through crafts.

If manual work is to form part of the education of everyone, and
if we accept the second characteristic of the new social order, . €.,
that there chould be no parasites and that everyone should be no para-
sites and that everyone should be no parasites and that everyone should
be s worker, the manual work should be productive ; it should
be a handicraft which the pupil can follow in his life if it becomes
necessary. If every one is to spend some time in learning a craft, the
total amount of time available for general education will be reduced. It
is here Modern Psychology comes to the rescue. There is practical
unanimity among psychologists that education fhrough practical manual
work is the most effective form of education. Therefore it is not only
economy, science and commonsense 10 educate through a craft but not
to do so is a crimina) waste of time. Thus educating through a craft
has to become the main aspect of method.

(4) The fourth difference is that even in secondary schools
when the pupil elects to have a general literary course without reference
to any particular vocation, he is to acquire skill in some craft which
he may be able to pursuae later at least as a hobby, if not as a vocation.
This is to prevent high school pupils from becoming unemployable if
they do not go to College.

(5) The fifth difference is that no one is prevented from entering
the University simply because he happened to make a wrong choice in
the secondary school course.
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These are mainly intended to prevent

the General literary course. pupils from crowding into

.
1]

the pupils has always been i

Coufse as they say )i,n Englal:l:le. Iltletrai;ybztzu;s:tl:r;lthe (o mmar School
:e:)r?;:,v:ng}:demolufn'cnts anc} honours go to the University graduvate
e t:l\:emb: wl‘l:’mgly' diverted from the University, Any attem'pst.
o et them orc:hly will be undefnocratic and will be construed as
e so“spof h-)ﬂe;p t- z; protected service as a preserve for the never-do-‘
e sons of inf fenua men. Our Qresent knowledge of psychology is
not suffc capadgzcs:e ;;:lpllsls tttc:eparnc.ular courses in the name of apti-
they not' only provide for such :acrlt]l::gl:,r bl;?aj\tdn?ift hﬂghshm?n that
Umv.ers:ty even though whether he has gone through :f\ny t‘:ne]mto the
provided the candidate is capable of being profited ‘bysca Ozni(:v:arr;?tt}:

course. The reason why they are unwilli
( e | illing to « i
in India is obvious. ? 10 fdopt the same policy

So long as secure

equa]itys‘t::l;t:ti:oglslon is the only n'xethod of realising in practice the
ghualty of status etween the technical and the academic courses of a
_ y School wh;ch the Spens Report is so anxious to bring about:
X ‘Fmally, I would request those who are disposed to be critical
about thg scheme to remember that the scheme is intended to ] g
perfectly democratic co-operative social order, and not intend o perno.
tuate the present social order by removing ’certain o perpe:

S bst :
certain obstacles there, and judge it accordingly. bstacles herg or

The Time Factor in Education.

By Sri K. S. VENKATASUBBAN, B.A,, L.T.
—

Now that reconstruction and planning are in the air, it is neces-
sary to consider the defects of the existing scheme of education and
think of the ways of improving it. Among the several things which
may be taken up for such consideration is the time that is being devoted
to the education of pupils in its several stages such as Primary, Middle
School and High School courses. In the opinion of the present writer
there is a possibility of reducing the duration of the courses without
impairing their efficiency.

DURATION OF THE PRESENT COURSES

In most of the provinces of India pre-university education ex-
tends over a period of 10 to 12 years as indicated below :—

Elementary School ... 4to5 years
Middle School ... 3to4 years
High School .. 3 years.

. %here is not much variation either in the duration or in the
nature of the subjects taught from province to province. No doubt
here and there attempts have been made to start special schools for
teaching subjects like Agriculture, Carpentry, Weaving, etc. ; but in the
main the majority of schools correspond to one another irrespective of
their situation. The standards attained by the pupils are more or less
the same wherever they may be taught. But, judging from our past
experience and from the example of other countries, it seems to be desi-
rable to cut down the duration of the courses without affecting the
standard of achievement to any marked extent.

PropPOSED COURSES.

Now in place of the existing courses it would be desirable to
have some such courses as follow :—

Elementary or Primary Education to be wholly}
imparted in the mother-tongue. 5 years.

Secondary or Post-primary Education to be im-}
parted mainly through the mother-tongue of the pupil. 4 years,

The second of these nray be subdivided into two stages :—

(1) A Junior High School Stage comprising the first two years
after the primary stage in which the subjects and the methods of teach-
ing of the Primary School will be continued and the instruction will be
imparted through the mother-tongue of the pupil ; and
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(2) A Senior Highr School Sta
years after leaving the Primary School
be somewhat different from those of th
age of instruction will be either the mo
according to the choice of the pupils.

ge comprising the third and fourth
in which the subjects taught will
e Primary School and the langu-
ther tongue or a foreign language

jl‘here should be a provision for branching off into a Vocational
ar Semi-Vocation School at the end of the Junior High School.
S ADVANTAGES.
- Ifthe f:&?‘?‘?,@@“ﬂ?d ‘above be adopted two advantages will
accrye ﬁ'@,}bﬁ}’ are, fiest, the saving of time and money and, second,
cat.emig for the varying needs of the pupils without overstraining them.
It n.s unnecessary to point out that in a poor country like ours even a
saving of one year will come as a welcome relief to many a parenf who

has the education of his children as one of bis primary concerns. Again

the provision of a variety of courses to be taken up by the pupils at the:

end of the Junior High School, that is after seven years of schooling,
will considerably lessen the strain as well as the burden on the part of
both parents and pupils. If a student is bent upon taking a vocational
or semi-vocational course, certainly there is no meaning in asking him

t0 plod through the same course and sit for the same examination as a

pupil whose inclinations are for a more literary course.
_v:a,riedl' coyrses in separate schools provided for the pu

u}ducmg the pupils to choose the appropriate courses, it is possible to
minimise ‘the present waste of talent and money which is the conse-
q’juenCe‘ of lack of proper orientation,

By instituting
rpose and by

.- NECESSARY CHANGES TO-BE EFFECTED IN THE CURRICULUM AND
shooen . METHODS OF TEACHING.

In order that the above scheme may work successfully and bear
. ample [ruit it is necessary to pay attention to certain reforms,

First and fore-most, the instruction will have to be in the
mother-tongue of the pupils from the beginning right up to the period
of their leaving the High School, though in the last two years of school-

ing, that is in the Senior High School, instruction may be imparted

through a foreign language such as English s0 as'to’ prepare the pupils
for the University. -

Secondly, we should reduce the number of subjects taught in
each stage and concentrate on the remaining subjects, For instances
in the primary stage, Reading, Writing, Arithmetic, History,
and a little bit of Nature Study may be taught, The teaching of these
sub jects will have to be more intensive than at present.

Geography -
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Thirdly, there should be scope for t'he teachin.g of practl.c(:)t:.‘l :Il:bl;
jects like Agriculture, Carpentry, Tailoring, etc. in the _Luglf me,,ﬁy
School. This would not only remove the blame of too :luc o
education as at present, but also facilitate the proper . oxcef s
by the pupils. Such a course présupposes the gn:ovusnc}:n ;)s e
types of schools such as Trade Schools, Commercial Schools, Ag

chools, etc. .

e SLastlv, with a view to make the tea.ching in these school:s ::va:
and efﬁcient-, diplomas will have to be. instituted. The{re maym c;eting
kinds of diplomas, one for pupils selecting tl.'~1e courses a ter clo t.[; ne
the Junior High School Stage and anothér for pupils selecting
courses after completing the Senior High School Stage. o

These are some of the points to be kept in view by educano;nsts
when trying to reform the present system of education. In .any rtfe toim;
that we undertake the main objective should be the saving o n;f
without sacrificing either the efficiency or the usefulness of tbe course of
education,

-t

Teéting in Schools.

‘By Sri D. V. CHICKERMANE, B.A, B.T.

In my atticle in the Indian Educator of October, 1939: I. ha\t/e
pointed out how testing school children by means of s.tandn‘rdls:d ::ie;:
is'quite a common feature in Westera countries, especx'all)f in Am ! f.
In India, however, we are far behind these countries in t.he t:r;\l t <l)s
testing. We have very few good standardised tests for use';:. s: ::Jhy
and little effort is being made to construct new tests. ; is ;; '
towards such an importaat branch of educational researc is ¢ ;T'my
due to vague ideas about standardised tests and their u.ses,dprev:ionagl
among teachers and persons interested and c.:ngaged in educa ne
work. Some teachers of conservative views think that Testing work 15
a fad of the modern educationists and of little practica} use to teachers.
Some others, of more liberal views, look upon. testing ﬂsdlhe. Oﬂlty
salvation for our present examination sy:¢>tem which the_y con }e’mn cl)u -
right. I intend to clear this confusion of ideas by outlining the place
and uses of testing in our schools. ' .

A teacher, in his school work, often meets with pup\ls? who are
backward. Some of them are quite unfit to be in t.he class in which
they are studying. They are either mentally deficient or, d.ue to some
reason, are far behind the class in their studies. These pup'llS dq not
peofit by the instruction given in the class. They are an impediment
to the progress of brighter or average children. They are always
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branded as failures and frequently snubbed by the teacher and jeered
at by their school.fellows. This kind of treatment depresses the spirit
of children who permanently become incapable of further progress. It
occurs to few teachers that such pupils are misfits to the class. Their
cases are to be carefully studied, wedknesses diagnosed and remedigl
instruction given. Standardised tests will be valuable instruments in
the hands of teachers for this kind of work. :

ies of tests which are useful . to teachers
w%‘%ﬂgﬁ?‘g&fg&?&holastic Tests. The former are used
A bay enable a teacher to pick out the bright, the
e mientally deficient children, Each of these three groups
of children Will require essentially different treatment. To put together
at_ll/tljg,s;e thiree kjnd,s.}q(philg@;gn in a class, where common instruction
ié:ﬁvép to all, would "be harmful to the progress of all, Scholastic
‘ests pupils in different schoo!

T'efS‘t“‘s'fi\"é\ﬁséd to measure the progress . of /
astic tests, in common use,

subjects. ' There are two kinds of Schol
viz, Survey Tests and Diagnostic Tests,

Survey Tests are intended to measure the abilities of pupils,

take stock of their knowledge periodically and watch their progress.
The score of u pupil in a survey test enables us to compare it with the
average score of the group and find the position of the boy in his group.
These tests arz helpful in. re.classifying children according to their
abilities so as to make each class a homogeneous group. These tests
are so framed as to cover a wide portion of the syllabus within a short
compass. A survey test in Arithmetic for the first four standards of a
Primary School will include in it the es

studies for these standards.

. Sarvey Tests indicate to us a measure of the pupil’s ability. But
they go no fucther. They tell us that a boy is weak ; but do not tell
us why he is weak or in what his weakness lies, This work is done by
Diagnostic tests, They reveal to us the weak-nesses of children and
point out what remedies should be taken- as correctives. It is not
enough if we simply know that a boy is backward ; but, as teachera*
we have to know in what his backwardness lies and how it can be
removed. Hence good diagnostic tests are of great use to a teacher.
They, like the survey tests, do not cover a wide range but are confined
to topics which are dealt with exhaustively, A diagnostic test in
Addition will include all types of sums, from the simplest to harder
ones, and all types of combinations and processes just to test where a
pupil's weakness lies. Lfforts are sometimes made to combine the
functions of both—Survey tests and Diagnostic tests—in one test. But,
even then, a test fqprimérily for survey or diagnosis,

sential items in the course of
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Tests may be constructed to suit ir;idividua;tor‘f;:ug)zzzxn:;:;
ivi s came into use Hhrst. :
'ﬁor').' Inldltw:t?:gl ::sst:ncconvenient, laborious and took a great de;lhl(::
lt‘i‘::u:::eci:)ly when a large number of pupils werde to b:et:ss{l:ﬁ;, e
am. i i ich was used suc ‘
Cam e ears for he Amercan army darin the st
i;ele:\:l?%a?((:1916). Since then it has been freely used in thz:sed:;at:nge
w;erld with great advantage and at pre?ent group :;:p o
n than individual onss in school subjects. In ? g ot it
C'ommore 80 set as to suit the whole group tested, for instance, tttieni :nd
tc:::s]:rimary school, Test papers are g.;iven‘t_o all at fthse hsi;r\nmfo e
each pupil goes on solving as much as his ability permi

n
Tests which are standardised are of. greater use tost:\:c;\::jsth{ir
ordinary tests. Standardised tests furt.nsh normtsio:sr S ests
comparison with the actual scores of pupils. lQuesmination e toat,
are selected with great labour.by a careiu e::am{naﬁons e tes
ok s o ol & questfl:eg:‘:;:?r v(:;idity. When these tests
- lt)ned f(::mZ tim:lel l";:lci,:bple statistically and otherwise, the}f' anr‘e
:i?; "tf)ez large representative group of pupils ar}d the aviragti:;;i;r‘"y
h grade or age is found out. Th.ls score is te S
koot 'Of as a Norm. No norms would be considered reliable unless the
i(t:]s:z:ofess approach normal distribution making due allowance
| uctuations. :
chance;}h‘e question whether standardi.sed tests can repl:lhc:t (::: g:::s:::
examinations is a debatable one. Itis doubtless true that our proser’
ami tion system has many evils in it. Attempts are b g e
ot one o minations by making them more objective and re A
T the ton s fe'::ormal tests. At the present stage, testing is ‘only.r in ;s
F)y the us:ﬂ?i lit would be premature to substitute ex.ammgnorf)stesé
e dised tests. With the experience gained by the ,fﬂde use 0 .
P’“mdar hlsel subjects, this question of doing away with ourhp.rese“ry\n
o a“'sc ot will have to be settled. Mean-while tests have their o
ﬂx_af“'“a“?ns hey may not supplant examinations, they can very
o e The results of examinations can be corrobo-
. h divergence between the two, gives’
of the examination. The tests

well supplement them.
rated by test results and too much di
room for suspicion about the re]lablhty. e epared for sxami.
will help the ten‘cherl',in get.t‘ilni th:ev ;:‘ut::: t: loy mons smphasis, 1t is

ions. The teacher will kno . : -
;:tped that the advantages of testing will b.e rea!lsc’:d :irt::h:;:;:‘hers i
this country and moré attention will be paid tonlt in ou

ot
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.Sm S. RADHAKRISHNAN, on SANSKRIT LITERATURE.

————en

Relerring to the contribution m
) ) ade by the Sanskrit 1i
she progress of mankingd, Sir S, Ridhakrishnan suid:u  oieraturs towards

1b bhe economic and political 8pheres which are respo
w?r.ld bogether in space and time, but it has an on
s_pfrlt:_ml sphere. for advancing a higher intellectugl
bbm‘ggu;rg sboub the spiritual unity of men.”

8ge there was physical union but epiritual.dis

“It may not have been
ugible for biinging the
tstanding place in the
uplift enormously and
He added that in the present
union, It was essentially an
could reasonably be doubted
aboul spiritual regeneration.
retain only the essentidls of
earding superflnities.

it it.: was possible for the present age to bring
'I.'hm'. however, could he achieved by striving to
life in which the present age was lacking, and dig

Sies Explaioing the appraisement of spi
"{::ed.o ga.dlzak’nshnan dwe'lt on the connotation of the terms ‘demoocracy’ and
edom, _mappo_rﬁmnqe With the text of India’s olassical liternture. The
sunotity of a-oot¥hon an was o
worshipiol ac-edmm
mx:xyw Mo‘: }:;m wus.a. characteristio of Indin which stood not for
e s ;’f;‘ﬂmnial“nmtvv me“;‘;”“mﬁial traditional continuity was
borplaced tnte s o o‘;&ﬁom dodi : . "' Thé ‘eontents of democracy should
Sifnilarly £be e 1 Gemg taoy a9' outliced in olassioa) Sanskrit titerature.”
i rm . reedom’ oauld be sonstrued in various wayps, meaning either
p ) ul::. const;xtutlonal, economie or soeial, but none of these was abgolute
and all were relative. It an international organization
nc ? ] Al organization was to be built,
nation had. its 'p?,rt with some amount in various forms of freedom in‘ t:r(;:: :Y
bring about spiritual freedom which was the highest form of froodo'm. °

ritual values in terms of politics,

The Indian Journal of Education.

[ ] * * %

DR. MasaN1 oN THE FREEDOM OF ScHooLs

- Those of us who betieved that the problem of the social reconsbruct;
wos, in the main, & problem of educational reorganisation. and that th 10;1
. tare of the' nations of the world largely depended on t.l;eir schools 1:,:;;:&
forward to inkease training for world citizenship such as would te'ach the
young and ald alike to control egoistic impulses and desires, and to curb racial
antipathies and jealousies. The schoolmaster girded himself for the task&-c :0

did the politician-and the statesman. But in spite of their combination and

co-operation, or perbaps hecanse of it, instead of an international wind that
could understand the concerns of other nations as well as those e ind the
there was produced a narrow national mind ehsessed with the d:et:iown'
national advincement, regardless of all considerations of buman u:ityn: :‘;
international comity and decency,

presupposition of demooracy. This universal -
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“For ushering in the new order, we must turn to the school—the
school that is free from the domination of the statesman and the politician.
There, in the nurseries of human life, lie the tiny cells of the gocial organism,
awaiting direotion and development and promising splendid results. The
supreme hope of the world lies, indeed, iu the school of civilisation. We have
tailed g0 far to reslise it fully.

“‘A teacher, certainly, does not need to be told that his mission is to
develop in his pupil the qualities of a good citizen through the school curri-
eulum and the ordinary school community. Unfortunately, however, citizens
veared for generations in the school of lifa, have been found wanting in the
semse of wor'd fellowship., If a new orientation is to be given to the life of
nations, T suggest that it has best he done through systematic inculeation of
the correct notions of man's relations with his fellow-men and a systematio
training in citizenship in the schools and colleges.”

% * ¥ *

THE OTHER SIDE OF THE WARDHA SCHEME.

“When we describs a proposal ag educationally sovnd or otherwise, our
judgment is'based on our expetience. The Wardha Scheme as propounded by

. Mr. Gandhi hns two spaeial features. It is expected to pay the teachers’

wages.out of the:profits earned by selling the product of the pupils’ lnboar ;
and in a school established uuder the Wardha Scheme all teaching is to be
correlated with instruction in craft. Craft is fo be the medium of instruc-
tion in this scheme. Both these innovations are new to us. School jastrae-
tion as we understand it canunot yield profit and therefore eannot be self-
supporting in the sense in whieh Mr. Gandhi wants it to be. Nor has it ever
been practicable to make a subject the medivm of instruetion in other sub-
jects. Even simpler efforts at teaching a language through history books or
‘vice versa’ or the correlation of grammar and literature’study have Been only

.partially sncoessful. The scheme of correlating all subjects with ge~graphy

has been only & paper suggestion. One cannot therefore be honest to one'’s
conviction and #t the same bime rouse hopes of success in the promoters of
the Wardha Sohemw, . =
“Hanee if unfortanately the Wardha Schems fails, leb it be remem-
bered that it had been from the beginning considersd as impracticable and
that it would be unfair to attribute the failure to the teachers. The fact that
even after 30 vears the Education Department has not been able to get an
adequate supply of gnod direct-method teachers (of Boglish) indicates not the
tenchers’ ineapaoity to learn, but misconception of ite advocates about the
fundamentals of the method. If after 5 to 10 yeurs' experimenticg the Basic
Education schools fail to give the desired results, the promoters of the idea
should honestly confess their inability to tackle the problem rather than
throw the blame on the poor teachers The Basic Bdueation officer and
others who olaim to have understood the idea of Basic Education must be
prepared to conduct schools themselves and demonstrate to the teachers the



28 THE IRDIAN EDUCATOR

praoticability.of the .ides st all Simes - #nd under all conditions. Great gena-
rals have turned.defests into - sucaesses by their readiness to assuine the role
of common soldierin time of orisis. Great headmasters willingly and effi-
oiently do the work of the assistant masters. .
bave been ever willing to demonstrate their Practicability by working at them

and the Msdras Premier, the Hon’ble Mr. Rajagopalacharya, showed a oorreot;
grasp‘of the problem when he said that, it ‘reliaved. of i)is -duties as the
Premier, he would be trained as a teacher of a Bagic Education sehool. '

- “Heslthy ' Soepticism s lways to be preferted to flatbering approval
of the ngﬁha: Seheme and in his inaugural speesh at the Basiec Bdueation
Confarenee_held at Poonn (29th October) the Hou'ble Mr Kher did well in
presenting to the audienee the difficulties experienced by the Government of
Bombay in. implementing the Scheme in the 60 Basic Edueation schools
which they conducted in ecertain compact areas in Gujerat. Deccan and
Karnatak. He naturally pointed to the financial rather than tl;e educational
difficulties. The Basic School required .more space and costlier equipment ;
it was not e1sy to train the average Primary teacher for the wéﬂr of the Basic;
school ; the cost of education per head was greater and would be prohibitive
if it be not possible to sell off the yarn produced by the Basic gehools. DBut
the real test of  the Wardha Scheme will be when the products of the Basic
Eguution*uhodlu‘are compared with those of the ordinary Primary schools,
nnlf by the teporting officidls but by the parents of the children themselves:
It 16 80 easy to oritisise the existing schools ; but the criticigm has little vitue
uatil the eritic can point to less faulby subatitutes, reit not hypotheticnl,”

Progress of Education
* ®

Basic EpucaTtion’

Promoters of great schemes

* *

Mr. Johnson Sargent, "the Educational Conﬁmis:i’briér "wr;th fhe'
Government of India spoke on Basic Education at the Poona Basic Edu.
cation Conference: : ’

~** The first question is provision »f the. adequate staff of ecompetent:
teachers pledged to mnke the basio education scheme a success. I am glad

that there are hundreds of enthusiasts in India capable of doing everything

for the scheme, but the scheme has to be worked not only by the select few’

but hundred per cent of teachers employed in this country,

* We should not allow ourselyes to be unduly impressed by the word"

‘ correlation’, and should not let it become a shibboleth. We should not
hesitate to start on a less ambitious plan, if we could not correlate ajl
subjects, or to pause for a while and let the problem of correlation work its
own solution. We should keep an ideal before us and should not be dis-
appointed if loose a‘ndz.n jagged corners and rough edges appear,

* A tencher ought to be ndequately paid and I hope that every
would agree with me that if a teachor is to give his devotion, initiative and

entl

one’

Jugiasm 60 render the whole-hearted service that the success of the scheme-

B
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demands he ought to be able to come to the school in the morning wihhput
any worry in his mind about the domestic cares he has left behind. And the
question of the way to finsnce the great experiment depends very much on
the qusstion of salaries.

** My experience msakes me think that the attempt to make schools
entirely self-supporting, as in the Wardha scheme, is not only uneducational
but ean never be thoroughly successful. We should try to get as much out
of the products of the school as we can, but that will only cover a part of the
expenditure. At the same time, I cannot help feeling that the provision of a
soundly eonceived education is the best means of arming both the human
body and the humnan spirit, I think we must labour to persuade people that
money spsut on this menfal armament is as essential as movpey spent on
much more ephemeral armaments. I am not going to give up my optimism
that if mouey is required to finance a scheme of this kind, it will be forth-
coming even in a country admittedly poor like Tndia.

" Perhaps because I am getting an old man I attach some importance
to the question of speed in translating ideals into practice. I hope that
withiv & reasonable period we should ses tbe length and breadth of Indig.,,
coversd with schools, not schools run for the profit of those who exploit
childreb,'not‘cr'amming institutions whose sole object is to enable the pupil
to pass examinations, but real schools where the children can work and play,
learn and be happy. And in this basic education movement lies the germ of

this hope.”
* * * *

Notes.
The All-India Educational Conference.

An outstanding event of the last Xmas Week was the
holding of the fifteenth session of the All-India Educational Con-
ference at Lucknow, presided over by Sir Radhakrishnan and
inaugurated by Pandit Jawaharlal Nehru. The Conference at-
tracted distinguished educationists from far and near, and made a
distinct contribution to the educational thought of the country by
its inspiring addresses and discussions. The Conference Exhibi-’
tion, with its valuable exhibits relating to Basic Education, the
New Education and Adult Education, was noteworthy, and
should have been appreciated by those interested in the task of

wiping out illiteracy.
¢ ADDRESSES.

Pandit Nehru's critical analysis of the world conditions and
the present day disquieting environment should have awakened
educationists to the urgent need for a radical revision of educational
aims.  According to Nehru, the present social fabric is a decadent
and dying thing, full of contradictions and leading continually to
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war.and . conflict.  The environment is : judi

conflict. T t 15 2 complex of prejudices
?ﬂddguperstltxons, cut-throat competition and godless se{)f-scjaeking‘
ae:;xl ing:to stunt-the growth of ‘mind and spirit alike. To evolve
2 tee\;z nf:col?tiz(;i-\?i cl}]::;’ co-g[t)egatw? order—which would think not
rms profit but of the common d and which
would work sincerely for tru bty

uld wo e human advancement sinki :
ploiting impulses, two process and in hond in
ses need to go hand in hand in
:ﬁglt::dl h'if:lp-_ A real change should come over the minds of the
i uals side by side with a radical reform in the acquisitive

and competitive environment. A heavy responsibility rests both .

on educationists and statesmen, wh :
N s [ o - » M .
about the desired order. ’ should co-operate in bringing

) -'Snr'quhakn‘shnan’s extempore address was equally veh

in mdlptmg the existing order of things To (llli;]) ythe resent
t‘ra:gedn.es of the world are due to per;istence of o,ld }?' r;)r.esen’t_
living in a new world where they have no meanin T(; ll';s' y
about a millennium, we are to fight against several ge‘v.i) fdrcel;ngt
work—‘against a sick acquisitive society with its balance zc\>f'

go(;ver and unco-orglinated economic enterprise, and unjust socia)
rder where the pride and prosperity of a few are built upon the’

fb}?::]}f zgélu?::)]ec?on of the many, an unjust international order
Miach acqu ’Iﬁes‘ln the degradation of many nations’. He would
e o i‘s ai‘m‘ educational system having ‘a clear perception of
eIt ing at, wha.t 1t 1s setting out to teach, and what
1ngs 1t considers its citizens ought to know’, this to avoid

- education from becoming pointless and wasteful ‘

RESOLUTIONS,

Mention nee stanti i
done by the Confer(i:ct:. beTl’T}:gdgll?{ngif ug ;t(;e;:n? i ee, of work
a comprehensive and practical scheme c;f Nntio;;a‘rﬁdk:mad drafted
optlmes of which appeared in our last issue. :
discussed the subject in all its bearings and una
the scheme. While concerning itself with this
tions of significance to the nation as a whole, it
record its disapproval of the recent attempts in some provinces
encroaching on the civic and political freedom of the teacher
The F edgmtion Executive has been authorised to fight tooth ;m(i
nail against any endeavour which would jeopardise teachers’

inherent rights, powers and prestige in the academic, civic and
political arena,

ation, the

nimously adopted
and similar ques-

The Conference.

did not forget to.

- Reviews

1. Gassv safsi, By T.S. Rajagopalan B.A., L. T. Published
by Longmans, Green & Co., Ltd., Madras.

Elements of Geometry, written by Mr. T. S. Rajagopalan, will
be welcomed as a timely and useful publication by the Teachers
and pupils of Tamil Nad who take a keen interest in the study
of Geometry in Tamil. The publication has been undertaken only with-
a view to supplying the present urgent demand for High School Text
books in Tamil for all non-language subjects under the Madras S.S. L. C,
scheme. It is intended for use by pupils in forms V and VI preparing
Mathematics under Group C.

All fundamental Geometrical principles and ideas are well ex-
plained in easy and colloquial Tamil. The subject matter is presented
in simple and conversational style. The Tamil equivalents of English
terms in the Government Publications have been adopted. Asa help-
to understand Tamil terms, the corresponding English equivalents are
also given within brackets then and there and also at the end of the
book in the form of a glossary. There is not as yet a uniform Tamil
vocabulary for all mathematical terms and hence the author is obliged to
coin and use his own Tamil equivalents here and there. This is inevi-
table in the transitional stage of attempting to leach scientific subjects

* in the mother-tongue.

~ Theorems have been proved in a manner which can be easily
grasped by beginners, The proofs are given in as short a form as possi-
ble with the use of all significant symbols and abbreviations, which are
also given at the beginning of the book for easy reference by the
pupils. Sequence iollowed in the classification and arrangement of
theorems and problems is quite modern and up-to-date.

The examples given are numerous and classified under three
heads a. b and ¢ and the aim of the classification has been explained by
the author himself in bis preface. These examples are not only attached
to theorems and problems upon which their solution depends but also
graded according to their degree of difficulty. Helpful suggestions and
diagrams are given under some examples, wherever necessary. Under
almost every theorem and problem graphical and numerical exercises
are set involving their applications. They are interesting, instructive
and thought. stimulating Test papers have been added at the end of
the book to prepare pupils for the Public Examination.

The book will be found suited to meet the modern requirements of
the Madras S S. L. C scheme, will encourage the teaching of Geometry '

B in Tamil and will be popular among Teachers and pupils in the Tamil

Districts of this Presidency.
its get-up is good and it is priced Re. 1—12—0.
. V. Rajamier, B A., L.T.

2. The Coronation English Grammar and Composition for Middle
Schools: Edited by R Patrick. M A.. Depuy Director of Education,
Colombo. Published by B. G Paul & Co., Madras. Book { pp. 80,
As. 6; Book Il pp. 122, As. 9; Book i pp 212, As. 12.

This series treats of English Grammar and Composition on a con-
centric plan, with matter and exercises graded carefully to suit Forms I
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to Hl.  Formal grammar
interesting plan, and is corre

;s treated inductively on an intelligent and
) | is lated with compaoaition work. Each lesson
gives a lucid cxposlhon‘of aprinciplc with cxmnples.
copious exercises for practice by pupils. Most of these exercises
based on the lessons of the Coronation and New FEra Readers, the
teaching of grammar in the lower forms would be simplified where these
text-books are used. The Composition part of each book has beep
Pla‘?ncd attractively so as stimulate creative work. Besides jnitiating
pup‘«{e: to the various types of composition, attention is paid to Analysi8
g;u -;ml:lui'\t.non from very carly stages The Picture Composition part
° cach ‘0(()1 ;bm notqwo'rthy.‘nn'd the helpful questions added wou d be
‘pprcua.lc )y pupils 'xn.buxldmg up short stories. Simple story poems
or reproc uction of their ideas have been included in all the books. The
series attempts to give a decent mastery of the rudiments of gra‘mmar.
::aggqn}:d co;npomhop. v_vhich_would serve as a strong foundation for
acquinition oL K00 e B e wartn of then and_ cheapness o] (2
‘ - worth of their contents, should, we
hope. induce teachers to get them popularised among pupils, to their

advantave.
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Is all well with our Music?

By DEwaN BAHADUR K. S. RAMASWAMI SASTRI, B.A,, B.L.

We had a grand carnival of music in Madras during the
Christmas holidays. Any one who witnessed it would naturally go
away with the impression that our music is in its heyday and that we
need not do anything for it. But nothing is farther from the truth.

The cultural value of music is undeniable. Music is a universal
language. If internationalism is to be an accomplished achievement, it
will be through music rather than through any other agency. The forces
which divide nations are many but the forces which unite the nations
are very few indeed. Of these the very best is Music, Further, music

is the only Art which ‘opens at once a gate into the eternal and the

infinite. Carlyle says aptly and well: “Music is a kind of inarticulate,
unfathomable speech, which leads us to the edge of the infinite and lets
us for moments gaze into that.” The man who has no joy in music is an
imperfect being, Shakespeare endorses this in his well-known lines on
music in the ‘Merchant of Venice'.

Though this sounds exaggerated and harsh and severe, Shakes-
peare’s view seems to be that a man who does not feel the charm of mustc
is likely to be a self-forgetful or happy man.

Besides such universal and international aspects, music has an
all important aspect as an instrument of national culture. In India it
surrounded the very cradle with the fragrant incense of song. Children
were lulled to sleep by the crooning lullabies of Yasoda to Sri Krishna,
the divine child. Tne stories of Sri Rama and Sri Krishna used to be
sung to charm and in struct the little boys and girls. Then the Bhajana
cadences took charge of the adults and the old. 1 know how even now
even a man's exit is musical with the chant of Apadam Apahartaram.
But all this is a lessening factor in Indian life to-day. o

In such national music, the science of music and musical tradi-
tion and musical originality and widespread democratised musical taste
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have each an equally important part,
_bas had a continuous evolution for oy
very few of such baoks ate published
books very very few are studied. Ev
which is the Bible of ali students of
not sufficiently well-known., As for
carious basis of oral transmission,
assimilate differently the teachings
Sampradayas begins.

We have a masical science which
er two thousand years. And yet
and even out of the few published
en the Natya Sastra of Bharata,
Indian Art and Aesthetics — is
tradition, it dwells on the pre-
- Different pupils of the same master
of the master and the battle of the

We are witnessing this war every year at the
Raga Lakshana discussions in the Musical Academy Conferences. The

time is now come to seek the ajid of science and standardise and per-
petuate the new original coinpositions of -present and future masters
with the aid of the gramophone. Further, while realising the difficulty
of the staff system of nation for the purposes of Indian Music, every
endeavour should be made by the Music Academy and the Indian Fine
Arts Society and other academic bodies to invent and popularise such
a system, leaving oral teaching to supplement such expression of music
by notation. I have pleaded again and again for musical originality and
creativeness. The passion of piety and the passion of patriotism, if they are
deep and sincere, break forth into song like the jet of an Artesian spring.

But all these three elements—even if they attain vitality instead of
being anaemic as they are to-day — will never lead to the fulness of
attainment if there is not a widespread and refined musical taste.
Mr. D. F. Tovey says well: *“The understanding of music thus finally
depends neither upon technical knowledge nor upon convention but
upon the listener’s immediate and familiar experience of it.” \We must
find a real place for the fine arts in our schools and colleges. Every
boy and every girl must learn the rudiments of music and drawing and
dance in the elementary schools. 1 fail to see why the Wardha Scheme
of education should pride itself on its being craft.centréd. It must be
art-and-craft centred. The Greeks were wiser in their generation
they insisted on gymnasium and music for all.
Upavedas points in the same direction.

of the arts should be a compulsors subject in”the cultural secondary
schools leading to the university, leaving the technological secondary
schools to specialise in the various crafts, The cultural universities
also must give up their cynical and step-motherly attitudz in regard to
the arts and must institute diplomas and degrees in regard to them,
while the technological universities carry the technological training to
. higher reaches and attainments. The acid test of national refinement is

expertness in the art of life including leisure no less than labour, and
the crafts are not more important than the arts.

when
The Indian ideal of the
In the secondary education one

The State and Culture.

By SRi S. SANTANAM, M. A, L.T.
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Man, living in society governed by a state, has to live, not a self-
centred life, but a life of harmony with his society and state. The very
restrictions which he, in the necessity of adjusting his life with that of
others and in the consequential imbibing of a sense of righteousness,
fairness, or goodness, has to observe and is also forced to observe by
the state, make him cultured to a great extent. If people in a state do
not behave in a coltured manner towards each other, then it is the duty
of the state to make them behave so. If it does not do 50, it is not a
good state, and the cultured people within it owe a duty to themselves
and their culture to mend it or end it and establish a good state. So
the primary duty of the state, according to me, is to make the people

within it live a cultured life ani to go on improving their culture as far
as possible.

How can the state make the people behavein a cultured manner ?
In the first place, it can see that the people live a clean life iu clean
surroundings. All the cities, towns and villages where the people live
should be clean. A particular department, such as the Public Health
Department, should see that it is possible for the people to have clear
dwellings with good sanitary arrangements, clean roads and good clean
water. It should not only appoint Healtb Inspectors to punish people
when they spoil the sanitation of a town or village, but also Health
Propagandists to make the people personally clean in their dress and
habits. A good drainage system and a clean water supply agency are

to be insisted upon for every village, and a proper Health Staff to main-
tain all places in a clean condition. -

Having provided for external cleanliness in this manner, the state
should also provide for the internal cleanliness of people. Honesty and
truthfulness are good signs of culture. \Vhere people are dishonest and
untruthful, the state must punish with great rigour. Courts of justice
are instituted for these purposes. The filthy thoughts and ideals in the
minds of men make them morally unclean and lead them to commit all
kinds of crimes, such as chicanery, rcbbery, forgery, adultery, and
murder, Those who are guilty of such crimes arising from internal
uncleanness should not only be punished by the courts of justice but
measures should also be taken by the government to educate them in
the prisons and let the clean waters of a fine moral education wash

their minds and hearts of the filth which has led tham to commit such
crimes,

There is also another way in which the state can make it pos-
sible for the people to live a clean life both internally and externally.
That way is to enable every one to eke out a decent livelihood and engage
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his attention in the pursuit of a vocation which absorbs all his energies
usefally for his welfare without giving him idle leisure to think of. fou.!
things. Even the rich, therefore, must be forced to earn a decent I.weh
hood to maintain themselves and should not be allowed to live a life of
idle luxuries.

Next, the state should take measures to see that the people behave
in an urbane manner. Abuse, slander, and foul language should be

punished severely. Billingsgate is poles asunder to culture. \Vhenever

people indulge in it, they must be punished. Tt is not at all necessary
and can never win any object. People foolizhly indulge in it. The
state and society should try to putit down ruthlessly and do propaganda
for the encouragement of urbanity among the people. The officers of
the state from the highest to the lowest should be made to set a very
good example to the people. Their gentle loving words, polite manners
and courteous behaviour should teach people how to behave in society.

A life of cleanliness and urbanity is not easily attained. Enough
education is necessary for inculcating theses virtues.  The state ShOl'lld
therefore establish enough schools for imparting an education which
achieves these aims. The mere power to read and write and:make some
calculations, — the three R’s as they are known, — is not enough and
should not be regarded as education. All people should be instructed
in how they are to be clean in their persons and surroundings and in their
dealings with others, and also how they should be urbane in their beha-
viour. A network of elementary schools should be established by the
state enabling every child to have the benefit of such an education.

High schools and Universities and Technical Schools and Col-
leges should also be established for imparting higher knowledge. a.nd
technical and professional skill, and improving the people’s appreciation
of the higher things of life, such as Literature and Arts. .The encour-
agemenumé learning which contributes to the enjoyment of higher and re-
fined pleasures of life is thus one of the duties of the state, on.e which
will improve the culture of the people to the greatest extent possible.

Another duty of the state is to develop a spirit ?i' to!eraflor:
among the people. All cannot have the same religion, and it is not righ
that a state p:rs:cutes any oas foc his faith. In a state where there are

iti es, based on birth, race,
.a great number of communities and cleavages, bas ,

religion or language, there is apt to be a great de.al of intolerance The
state must put down intolerance and grant toleration and freedom for.all
to follow their own to faiths and have their loyalu.es \?'lthout harming
others. Any state which does not show this toleration is not cultured ;
so also the community which is intolerant. \Where a large number of
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people live; there cannot but be differences of faith, language and race ;
there ate bound to be great differences of views in politics and all
‘othet spheres of human activities, The spirit of “LIVE AND LET
LIVE” should be deliberately fostered among the people by the state.
Then only there can be harmony. Such harmony born out of a spirit
of toleration is quite essential for culture,
The state should also train the people to put up with their sor-
s and catastrophes in a manly manner, and remain sober and self-
Testrained in national victories and fortunes. Neither the calamities nor
the triumphs of the nation should be allowed to depress or derange the
the equanimity or mental equilibrium of the nation. The statesmen
should set an example to the people in the matter of h
~ joys should be borne calmly, whether they are national or personal.
Steady unraffled temper is a ‘great) mark of culture. The states and
people who show this trait of unaffectedness are cultured. Every state
must have and preach this motto. ‘‘Be firm and courageous and steady
1 your good aims and unaffected by your sorrows and joys.”
) Every state must be righteous in its policies both at home and
abroad, Else it will incur displeasure and will have to meet with riots
and wars. Even if a state is righteous, riots and wars are not easily
avoided. ~History abounds in examples of unrighteous wars of
aggression and cruel suppression of just rebellions. Wars and riots
must be waged and unjust aggression put down courageously whenever
states are faced with them. But they must honestly feel that they are
fighting in a righteous cause and not an unjust cause. Somehow or
other, states and nations easily convince themselves that their actions
are just, whatever they do ; but the cultured people should see that the
mistake is not committed. '

Lastly, the state has the duty of seeing that every person within it
is able to earn a decent livelihood, and that any one, having to work for
Supporting himse!f and his family, does not find it hard to get an
employment. T he state should organise the industries, commerce,
the professions in the land in such a way as to enable all to
employed. Unemployment is the demo
and bring ruin to men,
fore, be adopted by
terests of culture,

Thus the state can maintain and -develop the culture of the
people if it functions properly. Aristotle has said that the state exists
for making human beings good and virtuous; 1 like to say, cultured,

that is, clean, uibane, learned, tolerant, unaffected, righteous and effici-
ent in a trade or profession. .
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School Journeys.
By C. S. K.
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and makmghave replaced the old fashioned Chalk and B.lack gzu]d Pe
Jlfls't :tsru\:ion in science by properly equipped lab.or‘atotr)les,l:nned e
sotmtry to make our geography tzaching more realistic by p
cational tours ?

Often we speak of our moth?rlat;ts S amontal onity inspite of
e n'amg‘;lr:::s‘u:;u‘:fo:?p::;linguageS~ If these ‘*‘°t°r2u?f:bt{l
e dwgmtyhome to t'hé ri:ing generation, what meth?d is mort;( S
b: br:;:‘g:;:e of school joarneys? \What a broadening outloo
than the Jout
tour likely to blmi a;:‘;: Gersoppa and Siva Samudram(,i :halimar

o ‘ i and Harappa,
gardens and Taj Mahal, ,Mett'ur and Suit:;a?:n;sn'der?npritsar, Srav‘:ma-
Chisambaral ond ::)ih:;t:i:’}:?:é SJant::hi, Ahmedapad andl({lawnt;:.orte(;
belgo s and Mo(;m; tan;gar, Nasik and Delhi, Cochin and . a‘;atch'l’ :
et s fow f tﬁ: laces of interest, are not to be. vﬂg“fe azy things,
take but a few ot b:otl:s Even the superb illustrations we get in sont:e
:3 zzrri)tdri::ﬂtce%:s and b.ooklets should not satisfy us. These are to be

d as a vast sub-continent; we

Ajanta an
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visited if their full significance is to be re
people of other faiths and languages such
sure to strengthen the national conscious
the motherland. ~ Sight of the objects of

mosques etc.) is bound to help our boy

crafts much better ; it is likely to give a sort of stimulus to our artistic
instincts.  Visit to centres of scientific and industrial interest will help
to make them more practical and up-to-date. 1In fact, the cloistered,
isolated atmosphere of our class rooms should give place to a miniature
world atmosphere. Then only will our teaching become interesting,
useful and real, At present, most of our instruction is so much useless
lumber. There seems to be no better way of converting it into useful
knowledge than by such tours and excursions. There is no subject in
the curriculam that cannot be better taught, that cannot be more inte.
resting, impressive and useful by such journeys,

1 know there would be
*“Utopian”

alised. The contacts with
journeys are sure to bring are
ness and enhance the love of
artistic beauty (temples, caves»
8 to appreciate our arts and

people in our land to characterige it
; the enormous cost of the experiment would be their chief
objection. My humble reply to such critics is that if a thing deserves
to be done, it deserves to be done well and the cost of the scheme
should never come in the way. Do not our school play grounds and
taboratories cost us ? If midday meals are to be supplied to our school
going children, will it not mean more expenditure? 1f our High
Schools are to be converted to vocational High Schools, will it
not .cost more money? If more books on scientific subjects are
to be written and translated, will it not mean additional expenditure ?
We must bear in mind, in all these things, that the amount spent in
education is the best form of national investment. Instead of spending
more money -on courts, jails, police and army, it is worthwhile to spend
our money to make our boys and girls better citizens in every respect.
Hence, no government should grudge its expenditure on education. I
don’t say that the entire cost of such tours is to be born
ment ; in as much as it benefits the pupils, at least
met by their parents.
shauld form a regular fe
viace and state.

e by the govern-
a part of itis to be
But a liberal grant towards such excursions

ature of the educational budget of every pro.

Now that the Railway authorities in India are coming forward
with their special concessions for such extensive school journeys and
even catering and lodging difficulties are not felt to any great extent in
most of these éentres, there is no reason why more st

dents and
teachers should not spend their holiday

s in tours and excursions. The

1
SCHOOL JOURNEYS 4

o bt s
€ ’

journeys. o
] It is obvious that all such tours presuppose ad\vellndfsorer:t:idrj; o

t“the effect produced on the mind by .trave.llmg ep frely o
e t' . f the traveller and on the way in which he conducts' -
El!“; n;:?:i:)ts' :ninds must be prepared by previous f;}l‘k tob.feetl ;n;:t}:gelr:e

; ’ i art. e objec ‘
B allhthi:tea:(:le:ezf\:ealltflrelra\ng\:tncnse, bc.:ys gain t?y .tt:e;r
o vels “Se‘; m}u;e;nt and rest for thsir minds satisfaction to their ;n ;n;
;Fa:elj :ir;:Zilty or artistic tastes, and increased knowledge ©
ectua

: M 11}
country and its inhabitants.

' . s of
Some of us that had the experience of_tnkmg th; o}:,‘:u::]si:rand
our schools even for short picnic parties — leave a.S|de c T e oon
¢ s — know what amount of confusion, worry ot
Othi.ff CO“-FW“CES d by their lack of discipline. Here, 2 “’d overs
Z::;?Z;is‘:eccei‘;aiy- There should not be, w-hat' r:la‘)"o:*: (:;‘:m trous
i ationist,
crganisation. Tol,.gu?: ;nou(:\?n::c:pleedl;z the growth and poweroc::
bles o.f l.nOd‘-m \lzery aspect of their life. As schools become mqful
org:'a'nlsat-lon ll‘;e(:er organised) they make more and‘more Suc}c:,s(;l iq
fbfﬁCle'nt (’-‘e.’ child’s individual life. If life outside the sc moré
mvas‘onin‘iz::i fhe planned amusements will sap their energy for
over-org ,

w .

isi atch of students as a whole, it
general cor:]tm'l :l:l:llﬁe;;il::’ntzzel::::tz have a certain sendse of ;r:i(:]z':
is equally e enjoy the trip for themselves. Comman csl Tc’)' a mini-
and uorestrain: £9 vejthis" «“Note that”, should be reduce nd judg-
tations like Obs?r.\s to develop their powers of observation :b anh.
mam Opportumﬂg skill, enterprise and endurance, must no ees It
ments resolll‘ce;oa: by o,verorganisation of such holiday journ ys;ores“
.held 'fdro*‘“:r::;llin:; enlarges the mind, ameliorates the mannerS.
said, . SR }
lts;le understanding and delights the f.an‘_:-:‘; is a long overdue reform of
Educationalhtouers.orNs(f‘*’::’:’t:aJ:’:’;;e“:'iS mu?h‘ta"‘ of new orientax-]
our s.chools and co egl cchemes and policies, this is t.he golden Seaf}?'s
;iOﬂ ; f’ll_l‘t;du;:::f?; such a salutary reform as this.  May not thi
or urging the

.y !
cry of ours be a cry in the wilderness

e



Education in India’
By Sr1 K. VISWANATHAN, B.A., B.T.

—————

The purpose of education is and should be such as to make the
recipients physically strong, morally sound and socially useful. We
believe. that all human problems find their fundamental solution in
education. All the evils and troubles from which our land is suffering
are due to want of education for the Indian masses. The literacy of
India is the lowest in the whole world, being 55 % for males, 15 % for

females, the percentage for both being 6, The percentage of literacy
for some countiies is as follows;

Males. Females.

England, . 93- 91

U. 8. A, © 95 93

Germany. 100 100

Japan. 98 96

Irdia, 55 1-5
Percentage of literacy in India according to religion is:

Hindu, 6'6 Christian 240

Mabomadan. 45 Jain 3

Sikh, 60 Parsi 73

Buddhist 29 ‘ '

For a people whose problem of life has never been identical with
an acquisition of the comforts of the world or limited by the balance
they have in the bank or in the cash-box, and with whom prevention
rather than cure of evils, social and moral, has prime consideration the
the’dawn of school life has always been associated with moral and
religious notions rendered charming to the senses of the adolescent by a
vivid manner of portrayal. The ideal school boy of the Hindus is the
one who insisted upon beginning his practice of the alphabet with the
‘name of the God of his own choice, which method one imperious and
self glorifying king, his father, would not tolerate. He obtained rsliet
from the parental tyranny by the deliverance of Providence, whose
omnipresence he asserted while the haughty father in supreme disdain
. denied it again, kicking a pillar and asking the boy whether his God, if

omni-present, was in that pillar; thus denied and reviled, the God mani.
fested Himself according to Hindu tradition as leonine man, justified
the faith of the child, and rescued him from the tyranny of one

who was
at once his father and king—a religious tyrant and an infidel.

*¥A paper submitted to the All India Education Conference, Lucknow, 1939.

- subjects, examination,
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Primary education has made no apprec'iable_ progress sinceb th:
advent of the British, while the testimonv of Sir Tho.mas Munro;ji a h(::v
the existence of primary schools in the Madras Presxd.ency}v‘ WOI; B:tiSh
that primary education had made enormous pmg.rless 1‘>n‘ tai 'peg-ucation
days. Space forbids my discussing this in detail. | 'I‘lm fy-t ducation
should be a charge on the revenue and a substantial part f 1n: onld be
spent on this item.  Government’s st.ep-'motherly tx:i:a rr:e o
should cease. As it is, instead of assimilation, there -}‘,btm's bou;d N
instead of mental development, there is a process of wb a o;‘ing o
prove ultimately mental enervation; instead .of cultur;: e:ﬂn- e
passing a test becomes the end; and finally instead o 3 “:en.assimilated
has been fortified by the acquisition of valuable anh e otions,
knowledge, “whose actions are the oPtcome of eah ‘):e e oy
rational convictions, and well-balanced judgement, we ha e s
specimen of a passed candidate. To multiply \\'ants: t;) nla_zlmh o
endlessly depend on external aid, to make three §tep> o o.n't S
been the trend of Western civilisation. That is the spiri
trialism and this infects education too.

Adult ignorance is closely related to the wastage :; aPZ‘::‘;‘;;’
school which is more than 80 %. The snper-strucu‘lr‘e l'eq“_"1 ) ;dtlca-
foundation.  Hence there is every need for re.-organlsmg'prma:tiz‘ e
tion on a sound basis, without external trappings on an lgzm licity of
1 have discussed this in my papers on the sub_!eclt).le benchzl:s o
subjects, long periods, constant smmg on unsutt{a € aming.
ventilated class rooms in indifferent buildings, the a;,c Db The
tion which examines nothing, in the prix'nary stag;, s Onl: slsory 3 brimary
district boards and municipalities have mtroduc? n ::d [;l o Pibie is
education for boys and girls betweegot:tett;ieiazt T s i:’\ the villages?
?['nhl'y nh(i:;:;s ll:‘e tfr::‘ ct):\ia:\‘ass\lh:r:daWhﬁ‘e"er expenditure is made I: t:z:
dir::tsion is a profitable investment, and nobody should grudge such,

shirk the tesponsibility.

. ini ir own
The old method of the artisans and others training the

i ieh level and it
i ir art was well-nigh at a hig
children and ot 2 :: ;:::::albeit with a few draw.backs. But the

i een no better.  Multiplicity of
diz;;:qo:at:assupl;ly of laboramfies, Iibraries., st;lff,
ildi h ade secondary education nny'thmg. but des:r.a e.
bu‘ldmgs..e“"_ o out of the school examination 1s h.alf devitali-
Tege boTyh:‘;)g;doiogni‘:lnghodld be tested for talents and subjects should
sed. .

had many points in i
present secondary €

" be suitably chosen to suit his or her talents. All the subjects taugbt
e sul
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i the schoot are not of equal importance,
L.have discussed this elsewhere, Health education should be a com
Puls?ry- subject, :though not for examination,—to eradicate the grow:
ing increase in diseases and the increasing deterioration of the health
of the nation. No authority need be quoted to strengthen this state
ment.  And all girls should be taught domestic sciengce care of th-
child, home management, and something about matem,ity. Natur:

or of utility in day to day life,

acquainted with the flora and fauna available there.
cation ig sadly neglected, " That should form a compulsory part in
the s_chool work, 'both primary and secondary, and in the colleges too
That and spc?rts will develop the esprit de corps which will gxing us'
nearer swara). - Extra-curricular activities ag scouting, school socials
debating societies, various unions (as History Union, Science Union'
.Eng’lis'h Union and so on), excursions, parents’ day, school arden-'-
Ing, talks out of school hours etc, go a long way towards d‘evgeloping

a sPirit of union and an entente cordiale, The farce of an exami,
nation should go in the schools.

Physical edu.

. The Calcutta Uuiversity Commission has made the {following
Important statenents with regard to the Indian educational system:
1. The bealth of - the students is undulyn eglected.  Facilities for
games gnd physi.cal ‘training are in adequate. 2. Obsession by the idea
of passing examination is another glaring defect in the exiéting system
of university education, 3, University education is largely vitiated
by this narrowness of aim. 4, A large number of our witnesses nrge
tha.t .the .University should provide an increased number of courses of
tr:um.ng 1o’ technology, 5. High school education in Bengal is too
bookish and literary; and science taught in an intelligent way is necess-
ary to counteract this tendeney. (This is true of all provinces).

An eminent educationist and orator of international repute says:

“The question papers in a University may indicate that the students
are worked up to a very high standard. The actual education that
the scholf:\r receives may, however, be of poor quality, the question
papers being meant only for the admiration of the outside world.”
Sir Tej Babadur Sapru says: “The bane of the university examina.

in India is, and has been that both the professors and the students .

have made ‘a fetish of examinations.”

One should be free to choose any subject he likes for exam;.
nation. All are not born with the same talents. For various reasons
many ore not able to keep attendance at schools or colleges. With
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a preliminary test, all these should be allowed to appear for the
matric and other university examinations with home study after pro-
ducing a certificate of good moral character. Thus alone education
can progress; whatever is good in the West must be copied here.

University education too has not made the progress that
it should. There are 18 universities in all—teaching and affiliating.
The number of graduates turned out by these is swelling the ranks
ofthe unemployed. One reason for the growing unemployment is
that here foreign degrees are given an unusual premium and
the Indian degrees discounted — though some of the graduates
of the Indian- universities are infinitely superior to those of foreign
ones. Employers should see that Indian graduates are token in
greater numbers if not to the exclusion of the foreign ones.

Technical education has made practically no headway. The
one or two technical institutions found in India are as oases in a
desert. In this age there is the greatest need for the Government and
private agencies opening more of technical institutes where modern
science and their applications in practical life can be taught to
greater number of persons with a little school education.

Female education has made practically no progress
during the last 100 years, except in Travancore. The obsta-
cles to female education are chiefly: 1. Poverty of the parents,
2. Early marriage of girls. 3. Purdah system. 4. Apathy of the
guardians. 5. Opposition of the conservatives. One university at
least recognises home education of girls, and allows girls to appear
for any examination in that university without any territorial jurisdic-
tion, and without attendance at any college. I am of opinion that
this concession should be given by all tniversities if female education
is to progress. In this connection the example of Japan should prove
encouraging. The Indian Women's University, though only recently
recognised by the Government of Bombay, has been doing good
work, and it is a pity that such universities are not increasing.
Merchant princes and business magnates should come forward to
endow such schemes with ample funds, when men will be forthcoming
to work.
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Tea’che.rs and Students in Adult
| - Education.

By Sr1 K. NARAYANAN, M.A,, S.T.C.

. Adult Education,” sa
mittee, 1919, g 5 permanent
aspect of citizenship and theref
ong.” “It will be oligarchy,
population go.literate,”
Educationist, in the cou

ys the English Adult Education Com-

national necessity and ag inseparable
ore should both be universal ang Itfe.

observed Dr. Laabach, the well-known Phillipine
tse of his recent South Indian Tour. Thanks to
the importance of Adult Education,

le against adult illiteracy ever since t
ies in the provinces,
an play no mean part,

he advent

of the popular Ministr In this literacy drive

teachers and students ¢

Colleges and Universi
the mass mind with the streams of knowledge.
and students should spend some of their tim
among the adults by holding adult education ¢l
be organised and the alphabet and the three
literacy shoald not be the main object.
the evenings lectures can be arranged.
are the geography of India,
events, Physiology and Hygi

ties are looked upon as means of irrigating
In urban areas teachers
e in removing illiteracy
asses. Night schools can
R’s can be taught. Mere
Adults should be educated. In
Subjects that can be taken up
the main parts of Indian History, current

ene and first aid. Lectures are to be in the
mother tongue and wherever possible should be illustrated. The film

and the radio can be pressed into service in this connection. This will
ensure interest and attention.

As regards stamping out of illiteracy in the rural areas, it would
be interesting here to recall the Chinese experiment. Theye is an old
Chinese proverb which states that food and health flows from the

country to towns and knowledge and education from the town to the

country. An experiment was made in China to establish intimate con-
tact between the rural and

urban areas for the interchange of what each
had to give to the other

- Government granted scholarships to the
students who were expected to go into the country during the vacationg

in order to give free service to the villagers in educating them, The
experiment was pronounced a distinct success. In India also the same
experiment can be tried. Teachers and students can 80 to the villages
and educate the illiterates. Historical and other subjects can be
dramatised. Subjects can be divided into cultural angd welfare subjects.

‘Amongst the cultural subj

i giene in its ap
welf bjects can come rural economics, hyg
welfare su

not democracy, if only 10 per cent of the -

. phrases he is so fond of using

/ 47
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. . o-
cts may be mentioned Indian History, Ge
e

g p y, T n p ra ’

; jcation
commerce of the cou A

- » . l.
roving agricu

3 forth, methods of imp y

ion of cottages and so O e,

to construct'-onation of foods and how they cou}d b:e prop s);sp e
- CO.ntam‘w be taken in the case of epidemic diseases,

recautions = ¢
Eddition, village games may be organise

education in
In fine, teachers and smdents\ can P;;rgmote :;;:latt o ed is
! : ’ edoes.
must take Literacy g selves as
severs) ways.iri?h:riong them. They should look upon them
missionary sp

servants of the masses.

Leaves from my Diary.
111—Class-Control.
By S. ‘SAHAYA.

—ap—

vocate said to me one day, wher\ ]oculafrly Idail;e{i

o agiﬂ rofession for mine, “Not until I'am .ounhat ot
o e-“Chﬂ“g? b p\\rhatever his reason, I agreed with him t. L
N Otherfjfhe. teaching profession deserved th'e contempt ";;p e
pres'em S c.d d we teachers are n set of fossils, who wo‘: e
P rep‘:fy.l'l:‘e Zend move in a narrow groove. 1 do not kmi)d o
lg;;;:éns\el:e\l\'here, but in my own school I ﬁ;;(; t:::hte‘:s(; ii,‘::_engaging

i i ous

L e o o
P‘t"ble:‘:b:’i‘:;]i:" And it is a subject akin to the latter that
into ar .
to discuss here.

i ir John

who are familiar with Educational theories :)tfn Sl:h-!ngs'

Tbe s hor who, inspite of his circuitous way of puf ! gthe g

Adams, the aut ht r’ny imagination, are acquainted \’.Vlt pe two

has somehow caug with perhaps some other th.eonst: \[\)/athers”

g rinders” and “primros .

imi_tated him.. trl;-eserie;‘:s Ii(::: ol::ergl never at‘ accord. Ar}d y:t,sasoa;
\Vlu;l thels;:lsec‘tg lc?vaolve some method of holding ‘the class in grips,

teacher \

Id I doit?
controlling them, as we say. And how wou

. i i that
M of tackling the class 1S suggested in the idea
y way

i ippi ' tea one morning.
tered into my mind as I sat lazily sIpping my
saun
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“Fear of law controls  the society and fear of the husband the home.”
I do not know how and why this thought came to me, but it came; and
I added to it, “and fear of the teacher controls the class.” Fear, then,
is the secret I have in view. Itis, I am convinced, the greatest force

that the teacher has at his command in bringing his class to act to
his will

But it is neither the fear of the rod nor that of an outburst of
temper. It is, I think, the fear of the teacher’s denial of his genial jovia-
lity, of his sympathy and kindness that makes the most rebellious boy
shudder. And I perfectly agree with my Headmaster who suggested to
me that when I found the cooperation of boys weakening I should set
up, in a portion of the class, a colony of outcasts whom 1 would not
touch. 1did this and found the effects miraculous. Even though 1
turned my eyes away from them, and, in the strictest se
rated with them, up came their hands as I put my ques
the bell rang and I came out, some of them came tom
to behave well in the future,

nse, non-coope-
tions, and when
e and promised
Here then is the method I have in view.
But this method is bound to fail if the boys have no emotional
ties with the teacher, if they do not have any reason to love and respect
him. The teacher who told me one day that he would pulverize such
and such a boy if there were no Education Code will try it in vain. For
the teacher of the Village School Master’s sort was the most hated
thing in an institution. Nor do our boys think very highly of a teacher
who plays the chum with them and jokes away his hours. It is really
the teacher who is to our boys ‘far, yet near,' who, in other words,
cultivates the friendship of the group when they assemble in the class-
room, and yet, when they disperse, maintains a dignified isolation from
its units, And yet we cannot do without stressing on another requisite
of class-control. The teacher must be objective in his behaviour. A
subjective attitude on the part of the -teacher is fraught with dire con.
sequences. A teacher who gets annoyed or shows signs of feeling an
injury to his self-respect, when any disturbance is caused by a mis-
creant in the class, is bound to give occasions for further, and perhaps
more serious, situations. What we should do, then, is to express a
disapproval of the undesirable conduct and, without being emotionally

unhinged, non-cooperate with those who would not listen to us. The
Gandhian way is the best.

|4

—

~ Physical Activities for Elementary
Schools.

By G. F. ANDREWS, B.A,, L.T, (Madras), B. P. E., M. Ed,
(Springfield), M.A., Ph. D., (Columbia)

——

These are days of reconstruction. Evidences of this are every-
where. The multifarious activities of the National Planning Committee,
the scheme of National Education adumbrated by the All India Fede.ra-
tion of Educational Associations, the work of the Secondary Education
Reorganisation Conference in Madras are but a few of the attempts at
reconstruction of national life in its varying phases.

The present system of education in the country is considered
unsuited to the nature, needs and interests of the. people and the em-
phasis in education is changing from the purely intellectual toa pracn.cal
one. The field of activity in education is being extended fron.u ghe mind
and its processes to the child as a living organism’, whose mmd‘il.body
and spirit act and react on each other. Not mere mtfellect.u.a\l bri mnc;;,
but an integrated personality, living a rich .and full life, living best an
serving most, is the declared goal of education.

Physical Education, however, is not given the consideration due
toit. Though “today we define physical education in' terms off E}l)n
integrated personality, in terms of educational goals, and in terms of the
richness and fullness of the richest kind of living”, the ;?opular c?nc?p-
tion of physical education centres round drill 'fmd exercise, persplr.att{(:ln
and respiration, muscle development and bodily growtl.). The' e.x.ls lii
drill and exercise ridden programmes of formal physical activities
schools bear out the truth of this statement.

Reconstruction of physical education must begin in the elemen.
tary schools. Children in the primary stage of t'he .Elementatlry stclhg?tls
—ages 6-10,—are in the formative period of their lives. Ski ls,. abits,
attitudes and interests have to be discovered and developed gt this stage.
Inborn tendencies have to be trained. And a .programme.of- physm‘ﬂl
activities for these children must be based on 'thelr cbarac.ter'lstlcs, traits
or tendencies some of which are the play instinct, the egoistic tendency,
the active nature, the imitative and imaginative faculty, sense of rhythm
and music, and love of “Showing off”.

It is unnecessary to discuss the above traits or charac.teristics,
because they are well known, and every teacher and t?ducator is aware
of and realises their importance for educational materials and methods-.
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What is qf interest to the teacher of physical activities is to find out
what types of physical activities satisfy these traits or tendencies and are

useful for a sound programme of physical activities for elementary
schools.

- The play instinct, the egoistic tendency
chl!d.ren indicate the need for games of the active, vigorous, non-com-
petitive ty.pe.. To play is the birthright of the child becau,se through
‘?]ay t.he Annate physical skills of walking, tunning, chasin climbingg
Jumping, .th?wing etc. gre satisfied and developed. To ‘S, ame i;
ta be active and activity is growth. Children’  mere or I
the same the warld over, and occupy the fir
of physical activities for children.

and the active nature of

. The initiative faculty of childc
activities, or mimetics. Activities of
and even of moving inanimate things
etc. are easily imitated by children
able for providing them with plenty

en is brought out through imitative
human beings, of animals, of birds,
like trains, motor cars, aeroplanes
With zest and vigour, and are valu-
of fun and exercise.

dmmat;l;:i::twttt‘le‘s .that bring out the children’s imagination are called
o zatio aclivities or story plays, A story is told and the children

atize t e story through the activities suggested in the stor Tl

‘story of the *“Fox and the Sour Geapes” may serve as an i‘xampllee

When the story is told the children imaginé themaselves to be foxe d
wander in the forest—an imaginsry one in the playground c‘wrsclaan

r.oom—-looking for prey-—also imaginary, They run, jump and h .
like the fox in the story, come to the imaginary vineyard, jump f : 3;3
gfapes till tired and go away. The story is enacted m;nJ th\ﬁ)u 01: :he
dialogue and music of the stage, but through the vigorous activi%ies o‘:

the playground. Stories are not wantin i i
: . , g. They await dram i ,
e it atisation by

The sense of rhythm and music is satisfied
song plays and musical drills,
folk dances of which there are

played to the accompaniment o

' through folk dances,
Kumnfl and Kolattam are typical of the
many kinds. 1In the song play a game is

: . . f song, while the musical drill is done to
the accompaniment of either instrumental music or vocal song. The

folk dfmces are dying out and need resuscitation. Song plays and musi.
cal drills to the accompaniment of Indian music are yet to be produced.

Every child wants to show off. ‘Stunt’ activities are eminently

suited for this purpose. The combative contests, pyramid building
tumbling etc. are examples of stunt activities._

Py

.mentary schools ovg
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A programme of physical activities for the prir.mfr.y stage of 'ele-
ht thus to consist of natural activities of the klpds
above mentioned which satisfy the nature, need.s and. intere.sts. of Chlcli
ren. Al the exercise the growing child needs is avanlal?le in theset:;dn
vities. Being natural activities, children take to them like ducks g
to water.

Drill and Exercise, per se, is not included i.n the progra'mm'e
because it is out of place in an elementary school. Drill and exe-rc1]sle is
formal and artificial and is neither physiologically nor psychologically a

sound physical activity for children.

[Note: A full discussion of the place of drill ;.md formal gyr;\gas-f
tics in a physical education program is to be found in pages 1-03‘-)1 o ;
Physical Education for Boys in the Secondary schools in India by G. 1.
Andrews—published by the Little Flower Co. Madras].

In the words of Mary H. Johnstone

“The spirit of drill is not a joyous one. It lacks the outrush .o:
spontaneous effort. The setness, the formahty.. the absolutehres:am
which must pervade the gymnastic lesson, explain why, when the charm

.of novelty of apparatus has faded, the business after three or four years

H el
of it becomes so boring that some girls are ready to evade 1t".

Indeed as Marshall and Rees say “drill becomes a source of intolerable
boredom to all who take part in it.”

Physical activities for elementary schools must be natural andf

not artificial; and they must also be taught paturally. The Laws o'
Learning—the Law of Use, the Law of Disuse, the Law o: g;feq\txir:::;
the Law of Recency, the Law of Readiness and the L.aw o e;- -
as important in the teaching of physical activities as in the teaching '
any other subject. The elementary school' teacher has an adv‘nntage 13
that children are also heroworshippers. Heis the hero. to the f:la'xl.(lren mzi
should therefore take an active part in all.their physxcal. aCtIVltleS“]l.e&.l -
ing and directing them. He should al'so lw.e up to th.e.t.deal of O;VIS,E
for and with the children” and participate m'the act}v'nt.les as orl\i 1

hildren. Unsupervised and undirected p.hysmal activities are likely to
e Right habits of conduct and character
can only be developed by careful nurturing. Health and happln;ss . of
children in the elementaty schools, and the development of right habits,
conduct and character is to a large extent depend:znt on the programme
of physical activities,’and on the teacher who ‘carnes out the programme.
The need for both, of the right type, is pressing.

Y |
02, Na&IN N éao e

o

produce more evil than good.
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. The aim of National Education has been said to be
lisation of the maximum growth of every individual with a vie
.ving an efficient cooperative social order”, th
.of education being (i) physical well-being,
economic efficiency, (iv) cultural development
consciousness, Health and vitality and
necessary foundations on which national so
cultural development and ethical and moral
up with the resultant efficient cooperative so
tions should be full and truly laid out in th
the primary stage of the elementary school,
develop all round—mentally, morally,

an efficient citizen living best and servip
social order, ‘

“the rea-
w to evol.
e objectives at every stage
(i) national solidarity, (iii)
» and (v) ethical and moral
physical well.being are the
lidarity, economic efficiency
consciousness can be built
cial order. « These founda.
e early years of the child in

Only then can the child
physically and spiritually—into
g most in an efficient cooperative
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A discussion of the Problem and the
Project Method.

By SR1 SAROJRANJAN CHAUDHURI.
(Late Lecturer, Ananda Mohan College, Mymensingh.)

In the Problem Method our work consists in (1) presenting
graded problems for solution (2) showing how to apply general princi-
ples to solve them (3) to test our pupils’ skill and to put them on their
mettle. To stimulate and assist pupils in reflective problem-solving,
the teacher should (I) get them to define the problem clearly (II) aid

them to keep the problem in mind (11I) get them to m

ake many sugges.
tions by means of ¢

hcouragement and (i) to analyse the situation into
parts (ii) to recall previously known similar cases and general rules

that apply (ili) to guess courageously and formulate guesses clearly

- THE PROBLEM AND THE PROJECT ME1HOU 99

i hem to evaluate each suggestion carefully by encouraging ::;:;
b s chers oreover, is (a) to maintain a state of d'oubt or susp ded
3::53:?:: r(,br)nto criti,cise the suggestion bybauticipat:ngtool;(jr:s;:;l,c:\nsf oo

i i appea \

CO_“:‘“I“C“C@S e(r(i::net:ts ‘;;rx;f{m:l::c;:\l;m:}foulg al‘;}o get them to org:)r)n::
mm,ature'e?l(:by roceeding (a) to build an outline on thf.- board (d) o
e m'ﬂte”a s andpgraphs (c) to take stock from time to t.lme a.nd (
lfl::n?t:?agtl::]oncise statements of the net outcome of the discussions.

Tur ProjecT METHOD.

A project is a problematic act car.n-ed to co:;l‘zlit;::e;:icntt:

| setting. The method marks a transition from h( e o
n;wrraaciical, from the pedantries of the school room to t e 'r'(:le .y
- p‘ | “life. The Project is the expressio.n of thx; “;,er;bt;'th!
velt & inst the bookish, encyclopaedic passive method W NG
““{0“ in obedient masses are fully drilled and spoon.-f.ed \;n ot
Chﬂd'refn i The Project Method replaces the traditiona .quz or
:ndal?\ec:\tx?]i::tn' In ordinary questions, the pupil'ap]phe}s‘e celu;:ltnth: o
le}:ige already acquired in order to answer 'th:mi,e fr;l:“d gut.
or answer is given but the necessary means 1S to

. i th
In the Problem all the necessary dat',.t are ds-uE:l:da’ (;:ﬁnit
Project they are to be discovered. A Project indic o rope
‘desirable end which is also useful bfxt w A
D earch dﬂ t it calls for initiation, and self.rehance" emh ¢
W carrt?“ m;d atience, for its present obstacles are akin to thosebr
;:“ec:rsll;fle aUsura’\lly, it entails no school.master’s traps a;u.d cl:;:: ;issaf
l?:t;s for the pupil a real venture, in the un}cnoxvn;tmlt;i;rggcts .t
pointment of failure with the joy of achlevet'rlue i:,ac,;-ca"y, may
either individual or co.operative, large or s‘mat . e renahi
school in America, shopping is a regular prf))etc - e e with seal
are taught in every American school. Project 1s a p
ind it. . .
belin There is a relation between thought and actlx:)t:).m Fin;(t)::i;’lsu
put on the right type .of motivation of;h;a;t;t\;sti‘er trhi“gs st ¢
005‘0“'1& mannlfrs"ei::tof\rli'thg(r:ssihi:e the subjects are studied. in.tl
involving (he rojefnl activity which, incidentally, creates motl.vau.o
cf’“'se ol:":ipurpt(::butes his individual part to the su.m-total. Mot:gu
il:‘:r:z cc>f ltlhec::lr:jectsz of Project Method.' I.n the Pm"o.]ec: 'Metg(;?e;: ;
learn to co.operate and can remove individual anjiic;;l::‘e:\,\‘led c ;md
deeﬁciencies. This method emphasises on'lhe uncntly ci knox “,frk d
svstematise the same is its another object. ass-
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complete, it is utilised outside ig tbe

Practical life of school children by
Proper systematization.

THe Purrosserur, ACTiviTy,

The expression ‘purposeful activity' wag made current by Prof.
John Dewey to designate learning by actual living ag opposed to learn.

ing as preparation for living. It implies that learning is g process of
discovery and investigation instead of a system of ready.made knowledge
descended from mediaeval scholasticism. It is also popularly known as
the Problem Method and the Project Method in teaching. Purposeful

activity has various ‘types, the commonest and. the most easily under-
stood is the activity th has a visible

Outcome. Knawledge not round a

crystallizes in the Project Method,
subject as in the tradit The intellectual

ional method, but round a fact,

MERITS AND DEMERITS oF THE ProjecT M

Much is claimed for this method and man
A project is natural, purposeful, definite and re
itself whera obstacles, known and unknown, hay
success is attained. It trains the pupils in th
initiative, self-reliance and responsibility,
tice in the methods of research through
marshalling of facts, and the method is
details are forgotten. 1t correlates in
ficially divided subjects of the curricolun
service and co-operative efforts,

ETHOD,

y merits are obvious.
al. 1t is akin to life
e to be overcome before
e exercise of invention,
It gives very necessary prac-
the collection, selection and
remembered even when the
a very practical way the arti-
« It trains the pupils in social

Objectors urge that the method
the whole of a subject cannot be coy
Projects take up too much time and nee
rials, apparatus and reference books w
lation ia the time-table, and as such the

is scrappy and confusing, that
ered by a Project alane ; that
d toc much in the way of mate.
hich bring chaos and not corre-
method is superficial.

_lesser aims, that it {s

con
_ henefoial to mavkind. It should be our

Gleanings.

The Sanctity of Human Life.

. tity
ition of the sand
: ds on the recoRn!
of humenity depen

i t while
i v pise also that Wh
The redemption © oreasing measure We must m‘::mains. Sucoseding
of buman life. 1o avw:“t)ion shift and vary. excellence ey from
our standards of apprecia

t that they should be :::\:;\ ::‘ ey et

is noble to W hs
fertwm';a?is‘::ing as & buman fellowship
not 80

i 1d.
God's kingdom i.s .not' of th\:i;zzhe
and aowmpetence wibhout.wo:lz}:'?'n: ,::;: o et m“c;d:s'o,:‘,;d(:_:(me e
Arohuiam, 1 e oo Sﬂ’t‘: ;m s.n.heir. But to ignore thac :ﬂ w00 ol bor-
said that it is dnpgerous umulated experience ?f o.nr a: e oy o
M e scheme of things entire 18 :o ot o e
g on e s B:Lr:batter it to bits. One of tt :p,,-form e fold
&Ll : i: i‘; PO:hn:o:ls:?;nm notivity must be eslculated
Bcoepted is tha

. 3 nd of being
. of satisfaotion 8 b8
tunction of giving to the doer the highest d':::t aim to bring about sue

d
interest shoul
duty euod i0 ould
" t::tin confliet, and that indi
and paturally lead to
. Reception Com.

in be taugh
ions must once again
Beverctions m possible to pre

. s iving i8
resslens, nrtificinl, luxurious living

|}
fine adjustment of our inner seives and o;:ita:‘“r
coinaide, that desire snd goodness ?houh ettt
vidual health, happiness and prosperity sho o Chairman,
th ) onweal.”—Prof. Amaranatha Jha a.{ it
m : N ! -
mr':teoeo :‘f 23rd Economic Conference, Allahabac

Knowledge for the Service of Man.

. WOTk done by. H)O
“Most of you, no doubt, are aoquainted \_vlt: ;h:)y the Inte-lrmatw“f‘l
tee. jence and its social relations i?stlm enisaﬁon. this oomfmt-
:"omml'tltzﬁ g:i::tiﬁc Unions. With its Wol‘ldw'd-e ln:::niﬁoance of the .VN"O‘;:
e:;u:::; undertnken the task of finding ?ut the soclf»; ihe sake of k“".Wle(:i: i
branches of seience in all countries. Knowledgs ted by the newer idea .
indesd & great ideal, but it needs to bs supplemen the utilitarian aspect ©
:;\ knowledge is fo;- the servios of man. S.O far a:ountry far your hel.v g,mi
sciencs is covncerned, there is vaat scope in 0“}: - dustrial rogener&'tm“"
guidance. You can do a great deal to promote ¢ elt.h of the countrs’s r.nw
Todia and the utilisation of the enormous Weﬂr " towards the Alleviation
materials. You canshow how science conld he .nxfp 18 o peote. By olo.se
of suffering and the raising of the standarfi of lmng o 1 those engaged in
and fruitful co-operation between workers in pure scx‘er'wo ouid be grently
applyiog the discoveries of science, industrial efficiency oTbere are indesd
increased and the maserial welfare of the people promot.ed. S hands.—
many problems of national importance which await uolumo.n at yo ice. 27th
Dewan Bahadur S. B, Ranganathan, Chairman, Reception Comn »
Indian Science Congress at Madras, 19.40.
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Education in Time of War.
"The s.ta.tesrban who said that

. you do not rebuild your houge ing
hurricane was supposed by his sontemp

: oraries to have said the last word on
the subject. To-day, all wise and farseeing politicians realise that there are
domestic questions that become not less but wmore urgent in time of war. The
chief example is education. . War is the great consumer of youth, There was
an old Greek saying that the great dilference between war and peace was thas
in peace sons bury their fathers and in war fathers bury their sons. To:
twenty-five centuries later, this is still for most people the most terrible
aspact of war, Tt is only after war is over that a nation grasps the full sig-
niﬁoagce of its loss. Sooner or later a perceptile decline in the quality of its
public life shows how much of the flower of a generation has been destroyed.
War, indeed, makes éducation more important in two ways. By its means a
nation may do something to repair the logs of tulent, energy, and courage that
it bas suffered by wa

r. Moreover, war leaves hehind it new problems, and the
successful management of a nation’s polities and publie life @

quence a higher standard of education both in its poli
administrators and also in the general public, whose temp

they have to consult. The neglect of education is, therefore, an eveun greater
crime against society in time of war than in time of peace . . ., We start this

war then with a higher standard in our sense of responsibility to ths young
than we started the last war.

Sbarh Let us resolve from the first to see that we,
loge nothing in this war, and that we do whatever can be done by raising our
standard to repair the calamito

us losses to which we are ocondemned "' —T'/ie
School Child and Juvenile Worker. -

Students as Apprentices.

I'should like you to consider the suggestion whether it should not be
laid down that one year of rural service should be an essential condition of
the issue of an §. S. L. C. or Matriculation certificate and another year for
the degree in the arts course. To study the conditions of our villages and
take a practical hand in serving them should, in my opinion, be an essential

part of general edueation. They should be posted as elementary school
teachars nearest to their ow

OWD villages and be paid a small stipend, say of
Rs. 10 for an 8. 8. L. C. and

Ras. 15 for a graduate. Beosides teaching in the
school, they should be made to collect the village statistics and learn to main-

tain the accounts of the village co-operative society and the minutes of the
Panchayat Boards. This will be an invaluable adult education of those who
will be engaged in -administration, industry, trade, and commerce, Such
apprenticeship will ‘not throw any additional burden as it will megn merely
a rearrangement of the method of our educational reorganisation in which only
the head masters of elementary schools will be permanent and his nssistants
will be the appreatices.— Sri K. Santanam, M. L.A, President, Adutt
Education Conference, Madura, 1940 '

day, '

o

emands in conse- - -
tisians and in its
er and intelligence -.

A

s

GLEANINGS . 7

The Re-organisation of Education.

The air of Indian Fdueation is buzzing with schemesTforhn?::;nﬁgi:r:
Education, schemes for Secondary Eduea.ti'o;: sgh?tr'::'sf?;k ie:hsrdly 2ty on
tion, schemes for University Fducatioun. e prio T o syllabuscs, fresb

here are sprung upon u

one .seklOf t::;.:z‘gﬂe{:t "g;:: 1:anforcing them ou all and sundrY: NOJV W:ti?
:DH‘“‘“. . that change is the law of life and are, therefore, no %‘10-0 angd t(;
' eon?n}ze ible to have such a thing as too much change am? in the. en n
it s 1’0?9‘ e‘ confusion and dilfusion, in iustability and msecunty.t'

land oursle v&ﬂ ";n o. to hear certain principles in mind before promu‘ligat;n:
seem's .we b there lm'e,g‘ For example, it must not be lightly assumfa 8
Iproolptta.t? progt: ul;lis));d by our predecessors are necessarily ungound in every
'the tmdm;nst‘:xsa:efore reql'lir‘mg to be scrapped in toto. Further, F‘Aducntlon
r:\:puel? :: ;'egnrded as‘ a sanctusry and not as an arerlmh:f ?Zl::er?:n;‘)::;
o i 3 should be made in the light o ® 8

ZZ:til:st;::;‘iZ:: 2?;1::-2:::5:& notions or pet theories with » strong political

et i t sufficient :
-« flayour. The inspiration of statesmen and politicians alone i3 no

. \ly engaged
it must be supplementesd by the perapiration of those who are nctually

the proposed
“in teaching. It should also be gserionaly asked whether any of

i f the world
alterations have been tried and found suqcesstul in other parts o
woder s;;:is‘i;rescolr“lg:;::i:z) should be treated as an indivisible w}'tole ?n‘:’l(ﬂ:;);
o ieca- - the mutual repercussions In
i artmentally or piece-meal ; \ o
d;ﬁ“l: ltb:c"c:sr::-::l'ullv borne in mind. as also the farvrea‘chm:q deff;c!;:eo:n he
flérrenb aspects of.nahinnu.l life. The new Education should 1: e:h-e b
;l India basis, but it would be idle to pretend t.ha.h: ab preser(\1 . R
;\' . :isbic s;nd oultural areas do coincide with political boun a.;'le;i ,s ueh o
ol:sgv assnmbtion is likely to result in the ivfliction of grava hardship
ide ble sections of minorities. _ S
widert Finally, loeal experiments, 8o long as they are sm::?gr:: ::, S ahool
ed, should be.uctively encouraged ; it should uobt:r:xpeg o antation may be
‘ igi tonous pa .
form to a rigid and mono ) veracy. - Rew
:ll‘\o‘:'li(;h:m;n s Totalitarian State, but O}Ih of Dlalce V“e‘p:r;)e;adms, e
D Chellappa, Principal, St. Paul's High School, ,
wal Report. . ”
recent A bt are the Drawback of Teaching?

. . dealin,
ino  like every oceupation, has its dnsmlvatlxltugeﬂ-0r 1:80;:“05
Teaching mature minds one may miss the cha ?gge It to obhers
constantly with 1m'orts © he may lose the power to adjust himse ourses year
with equa]slm' superio! ions. Teachers who ropc?at ‘the same 'ct o8 yoar
who have different opmlt srow ~unless they maiotain broader intere b thr
after year may ceass b0 ‘[;’eople who work constantly with of.:xers m:,a,l V:[:g
reading aud commma:wc;nulsibilit'.y of the teacher, ".rﬁl su'ble?m:llm:gwn and
:x‘le?v'z)uzhf:.til;::vy Sr:la‘.,ries are relatively low, especialty in

. ivi ired.
" rural schools, in proportion to the preparation and standard of living require
) ! ’

it ke it difficult to advance unless
stition for better positions may ma > tion.
'(1::: l::?:xoeptional ability,—The Indran Journal of Educatio



"' ‘Notes.

- ui‘.dmtivon in C.'P. 'and“ﬁernr

We have befOr . .

’ ; R ) ¢ us the Re

of Ed : eport on the st

Y037 j;:;tlon in the Central Provinces and GB 1 atg ?nd progress
1938, with the Government’s rar for the year

reveals some interesting facts.

. Tl : ;
useful information and statisti e Report provides an array ot

cs on the varied {
cational aried aspects of edu-
progress and refers to the all-round imI;)JFOVementF
in

the educati ’ i

been mailt;m:)fot;: oi}nscrzzgnzlr];ri? the prOfVince- N enuion has
collegee, of - olment of girls in schools :
ginggimpr Ofvtehr:;::nbtatid den?and for English, gzmd of the e:tif);g}
oot Spec?a_lt e Prn.nnry stage as a consequeﬁce of the
e aloo boon e t.em phasis to Primary Education. Reference
St 1o pende o t.he progress made in the Vidya Mandir
ry tonchon eDvxllage upl'lft and to the training of neces-
of Matrictinros o epartment’s remarks on the employment
opener £ emhu:;ﬂzach}?rs of niral middle schools
ment for the sty ofw ocry ‘back to villages' t
“The general complaint
‘that they are less ind
forced to take to teachj
spheres of life.

may be an eye-

Zgung men leaving schools every year
11 ; t01.11: the matriculates is,’ the report says,
rious, perhaps because of their being
e rlyg on account of unemployment in other
e ya s find it difficult to reconcile themselves
o il Eothl e in the interior.” The Nagpur Inspector of Schools
gnd p; o :r pﬁcture, of the encouraging response from teacher;
and b lt)heir c:” t'u? new changes in the syllabus of normal schoolg

and of th d'ﬂil ingness to shoulder rural uplift work, but is pai
conditions oxf s::::?c'em ;?c;ring employment for the;n and 'l‘t) tll?e

; service which are f3 : .
and intelligent workers far from congenial to enthusiastic
The Go

vernment note on the state of Primary Education

in the province
province expresses regrat at the alarming amount of

wastage. It observes that only 25% of the boys and gj s wh
~ girls who

enter the primary school ’
o s succeed in obtaini
Certificate. aming the Pri
d! lhcate The Government finds that while ft:: u .Prlmary
and the employment of untrained teachers have so:;:&t' transfelrs
ing to do

induces them to discourage the attendance o

resolution thereon, which -

‘may continue to be detained at home by their

by its Principal. _
‘band of zealous workers wedded to their noble task with a com-

o find employ-
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with the wastage, there are other potent reasons. One is, school

authorities make a faulty selection of persons for appointment as
teachers, and the conditions of service are far from encouraging-
Another is, the method of appraisement of the teachers’ worth by
the percentage of passes in the Primary Certificate Examination
f those pupils whose
record in classes I and Il is not such as will ensure a pass for
them at the Examination. It also adds that, unless the school

hours are suitably changed, pupils of the 11T and IV class stage
parents for helping

them in their work-

A School Record.

It was a pleasure to us to go through the report for 1938~

-1939 of the St. Paul’s High School, Madras, so kindly sent to us

It is a faithful record of the achievements of a

mendable team spirit and refreshing optimism. Exigencies of

‘space forbid us being detailed, and the few of the noteworthy

features of the report we refer to here would, we hope, serve as
examples for emulation by other schools. Mention has been made
of the Middle School classes being manned by trained graduate
Masters, which is as it should be, though, for financial reasons,
very few schoolsare privileged thus. The Principal has introduced
a new system of Record Sheets of pupils, which has tended to
simplify the work of promotion taking the parents into confidence.
He has recognised that the value of medical examination of
pupils depends on the after-care bestowed by parents on the
recommended cases. The school has been alive to the need for
enlisting the co-operation of parents by organising a Parents’ Day
and educating them by demonstrations of curricular and extra-

Another worthy feature is the Principal’s
d twice-plucked misfits, in the

might otherwise be useful in

curricular activities.
policy of weeding out over-aged an
interests of discipline, though they
winning for the school a few spectacular victories at the Inter-
school sports, a step which, only self-effacing Heads would be
capable of. The Principal’s remarks at the end on the Re-orga-
nisation ‘of Education deserve attention. He rightly warns
against too precipitate changes in, and presumptuous intrusion of
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party politics into, educational reaiﬁxs; and strongly- pleads for an
orientation which would deal with education as a whole, not com-
partmentally, with a due recognition of the mutual repercussions

involved and.of the after-effects on the different aspects of
national life,

—————— e

Reviews.

R

1. Stories to tell in the Infant School : By Roselin F. Cole.
Published by Macmillan & Co., Ld., London. Price : 2sh. 6d.

This is a nosegay of 21 short stories which would delight
children. Original and imaginative, simple and full of genial humour,
the tales would bring added joy into the lives of children.
which is aptly illustrated at the outset, would take them into
world of fairies and elves, entertaining and edifying them. * Teachers
of infant schools would find the book of great value. 4

2. Macmillan’s School. Plays for Juniors: Books | to XV.
Published by Macmillan & Co., Ld., Londop.

Books. |, 2,3, 7, 13 & 14—3d. each. Books 4,5,6,9,12& 15
—4d. each. Books 8, 10 & 11—54. each.

This is a series of short plays for acting by boys and girls,
indoors and outdoors. Written by various gtory-tellers, in ‘simple and
charming English, the subject matter is widely varied and suited to
different tastes. Some concern modern adventures, others dramatised
versions of famous legends, others are make-believe tales of fairyland.

Each story,

The plays lend themselves to easy production with few stage requisites.

Helpful notes have been added on costume and scenery, where necess-
ary. Six of the plays are in verse and the others, in easy good dialogue.
Care has been taken to make the action in each play swift and natural.
The series wouhd be useful for acting ta pupils of middle schools in

India. .

3. orawdd Quafls éaBos, (Qeerirs yissu)— By
T. S. Krishnaswami Aiyer, M.A,, L.T. Published by Longmans, Green
& Co., Ltd., Madras. Price: Re. 1—4.

- This is Book Il of C. Group Physics in Tamil dealing with
Heat and Light, adapted for the S. S. L. C. course and translated on the
same lines as Book [ reviewed in our columns already. The translating
author has carefully overcome handicaps incidental to a pioneer work of
this kind, and has made the matter clear, in simple Tamil, using Tamil
equivalents where possible and . transliterating English terms in other

a romantic’
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cases. In the transition stage, where a uniform co‘de of Tar:xl equ‘;
valents acceptable to all has not come into use, English terms a:we Eas
to be retained, which has been done. The plan of pr.esentahon e
followed the original in English, and diagrams and CX?YC.ISGS a‘.)pl;ar ld
profusion. Being the only book on the subject in Tamil in the field, anh
well written too, the publication would be welcomed by schools teach-
ing the subject in Tamil.
4. The Standard High School Reader: Published by The Stand-
ard Publishers Ltd., Madras. Book I—As. 14; Book Il Re. 1/-.  For
Forms 1V and V respectively. .

. The Selections of Prose and Poetry above present reading
matter rich with literary flavour, compiled by an experienced teac‘her o:
English. Each book contains lessons in prose and verse on'a var?ety 0
matter, from sfandard authors, arranged in progressive difficulty,” mdny

‘being far from the beaten track. Pains have been taken to equip -sach

lesson with short and simple biographical notes at the beginning.(f:o]low_-
ed at the end with helpful notes and exercises in' Grammar and ompf).
sition, grammar being correlated with the learning of .thc langflage 1:;
the text. Each book provides a variety of matter, in f;uantlty az
quality. lending itself to a judicious choice by master? to SUIt’ local rfee 8.
The series deserves support from High Schools which desire to give a
ing in English to their pupils. ,

foeent rg)rou:tf:iﬂi@wﬂgﬂ arss: By N. Paramasiva Aiyer, BA, L.T.
Publis}»e'd by B G Paul & Co. Madras. Book I-As. 23, Book ll-As. 3%.
Book I11-As. 43, Book IV-As 5, Book V-As 6.

This is a series of new Tamil Readers designed to meet t:e
latest syllabus of Elementary schools. Conforming. to t}u.: ]at'est metl-:.ans.
the books have been carefully graded, so as to tral.n pupils m' sp:ad 1vg-.
reading and writing good Tamil. While the earh.er books lmm a tt:met
loping the vocabulary of infants with suitab]e.devnces, the{ ate(; astans‘
to widen it further and enable readers to acquire powers o —l;-; el;essons
ing and expression of matter on a variety of s'sub)ef:t?. el essone
abound in information of educative value on sOClal.'Cl;lc‘ ‘:'0":9' nus-
trial, scientific, historical, religious and blogra.phu:,a su h)e.elc o which
make delightful reading. The new words occurnng.m eac 'et.on o
given at the beginning and thoughtful exercises in .COI:pOSI ion ond
grammar follow each lesson which would greatly he]ll" in ; e 'acqm:lt'l
of good Tamil. Tastefully got up and with CO}t:te;ltS in pleasing setting,

ies is bound to prove popular among 8choois.
the 33":3 Indian Hist:;y (:)n Tamil): By K R. Chandrasekhag/? jyer.
M.A,LT. Publishedby T. V. Chellappa Sastry & Sons, Madras.
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Book I, for Form I-As. 8; Book 1I, for Form 1I-As. 8; Book I}, for
Form 111-As. 10.

This series of Tamil History books is intended for use in the
lower forms of schools. The subject matter conforms to the syllabus, and
receives lucid treatment in fluent and simple Tamil easily intelligble to
boys and girls. Pictures and maps have been given where necessary, with
suggestive questions for recapitulation at the end of each lesson. The
author, with becoming taste and care, has conformed to modern trends,
and introduced readers to our present national awakening. One special
feature of the series is its analytical treatment with thoughtful headings,
which would make grasp and retention of historic facts a simple affair
for the pupils. We commend the use of the hooks in all schools.
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v

” Book 11
Book 111

These Grammar

The grammar s treated not as
an end in itself but as a means
towards good composition..

All the latest methods of

incorporated,

Each book is a development
on the previous part and grammar

is treated in a simple modern
manner.

Each book first teaches about
the parts of speech Then about
sentences and functions of words
'in it. '

The exercises are the special
features of the series. By a correct
and planned-out yse of them,
'pupils can be made to speak and
write English correctly,  The
exercises are graded according to
the familiarity. of the pupils with
the language and they provide
(useful practice in reasoning.

teaching grammar have been

JUST PUBLISHED !!

|  THE CORONATION ENGLISH
| GRAMMAR & COMPOSITION
| FOR MIDDLE SCHOOLS

EDITED BY
R. PATRICK, M. A,
Deputy Director of Education, Colombo. (Ceylon)

"Book 1 (Form 1 or Standard 2) As, 6
(Form 1I or Standard 3)
(Form III or Standard 4) w 12
Text-books just now published are written §
conforming to the syllabuses of va
Jincorporating all the latest met
inductively. We are sure these
| appreciated as our English Readers,

~ SPECIAL FEATURES

n 9

rious provinces and also
hods of teaching grammar
books will be ag much |

RIS o

The exercises are designed to
help in the practice of useful con.
structions and learning of the

unctions of words in sentences.
They are planned in such a way
that the pupils can do them with
almost no guidance.

The composition chapters are
a well thought out plan of the
series.  These contain stories, !
essays, development of outlines

" into stories, rendering verses into

Prose, letter-writing, The habit
to write in the pupils’ own
language will keep them away
rom many pitfalla of grammar
and this has been attempted in

these chapters. o

The uee of these books will
enrich the vocabulary of the
students’ power of conversation
writing, then the correct under-
standing of the English Language.

B. G. PAUL & CO. - EDUCATIONAL PUBLISHERS  MADRAS
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; This book of Story Poems js compiled with a view to give our
‘Hight School pupils a taste for te

k t ading poetry and 1o provide for them a
ety of exercises in the a i

tstory poem. For the average hj
‘:poertty is certainly through sto
‘Darrative sustains his interest,even through unfamiliar. poetic forms and
rexpressions.

The short biographical skatgh of the author of each poem;

'analysis'of each poem under appropriate headlines which not only helps
the pupil to grasp the subject-matte

ey

; _ ng; the ad
hotes, meanings of difficult words

election—these g

he re the most salient
sfeatures of this book which

we venture to ho

Opinions.
‘... This anthology hasits own merjt,
helps and hints which students need—b

As it is meant for students,
of the various poems, analysis of ey

tographical sketch of the authors
ch po

‘of each poem are given,’

fa Story Poems are the Notes

suggestions regarding paragraph.
ns intended ¢

at the end of every piece, the hints and
ing and subject-matter and the Questio
of the piece.’

This is an excellent compilation of Stor
for the use of High Schools . . .

poems.’

enable pupils ta construe the poems rightly and give creditable answers
in their English Second paper,’

‘Pupils will read with interest the Stories contained in the poems
compiled in this book and may thus acquire a taste for narrative
poetry.' " —The Madras Mail

‘This is a boo 85 poems arranged
carefully with simple to difficult
poems. . . ., —Karnatak School World

‘This well-printed and neatly got-up useful book will be of great
help to the High School pupils.’

—Educational Reviexw.
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k of 260 pages containing
an idea of leading the pupils from

rt of writing out the substance of a b

) Sp r of: the poem better, but also f
teaches him the principles of paragraphi dition of- explanatory |

‘ a‘nd'-expressions, and a set.of helpful §
Questions at the end of each g

. pe will commend them. §
selves to teachers and pupils alike.

em under a iate head §
lines which shou[d help the pupils both 1 gr e priate

4 —Bombay Teachers Journal f
"The special features of the New B

0 elicit the contents :

—~The Hindy §
y Poems specially adapted [,
- great care and discrimination has §
been exercised in the selection of the

' —The Cochin Argus§
"+« « A faithful study of the poems with the aids given is sure to ‘

—Indian Educator §
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Professionalism in Education.

Efficiency and Pay of Primary Teachers.

e G A
By PROF. M. & SRINIVASA SARMA: M
————

i i social life
The significance of professi(;‘nalizr:d Tn;uc:nem.c‘);i;rlr;s o
e ‘be meas“i’fd fbl)),uts}il:efsz.:’:’tht:jet :mta:::ed from professional rmd’busn(;
. 'Sta“d.““:“ . These are symptomatic results of.a co.mpllt:atfi
od 0'89““'5::23; sacial movement. [Fairness and l.xmfo.rrmty o.f:--
an'd'deet:ign are the real achievements of modern civnlisauon whlcfelss.
m‘q:)sltrabased on economic and industrial found.at.mns.. The ‘zir:u]ar
:i‘zlnalyman by virtue of his superior ability anfi tralq::r:i mAe:]dplz:;is .
field of activity feels entitled to charge for l?|s S;rv;aw .bm e b
rogative is not only granted and secured'to 'h'lm ); i i sorvines
lic as well in its recoguition of the d;sxr;l:slltl:z'ct?ons o b mared to
And yet the prfasentf Dtlrj‘c:tof-::t ?:::l:ccan be expected from a C.li;lSS o‘f'
B s who drew lacw salaries and wocrk under difficult condn.lontsl.le
e w‘t,g\:tri;ven:ess in one’s work and the endeavour tcl)t:o e
?t;so?;swhich lies within cne is not the prerogative (;(-f;he hwecz;nd?tions
i i ly., Lack of this world’s goods .and. ifficu concitons
e onhi:-.ut history never prevented real inspiration, self-sac
:zsea?:i:aonl:gzeal for a particular type of work.”

ism i 14 the teacher alone be
is i ime idealism indeed ! But shou '

This is sublime idealis - Bu uld ¢ e

bligated t:) sentimental and absolute idealism in hla‘dCO.n ot ! Are the
iga .

goctgors engineers and lawyers precluded from cofnlsilfee::[g'.- e fnancia)

5“"‘-‘955;5 e Pa‘f“‘;“la" rtf)op:n:nce of services entitle
‘ i i of the pe

ofessional career in the sense ce T

::an to relatively decent income > Is the doctor ashamed t

Nos.
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" and‘ d.oes. the {Satient grudge P‘i!  thel
: ! 4 to b
seivicss repdered ? iin o d a'usually heavy fees charged for

to dellvbr kh) ghodyly ' should. the Schoolmaster alone be asked
M y g& d#\m 2 ppiri} df isa“"zﬁce V,a world where all affairs

are carried on strictly on “business princi v

ate carried on str Principles” 7 The elementary tea-
e ;; t;l::c m{::c:ib:ng edut':ation, and on him depends wheth)er we
me,;';,‘,j,magca'tio,; “ucated nation or not. The great purpose of ele-
AR, o liam;mgwq the'..?‘elbmen_ts." of eduedtion to the children,
el a]i Educ:'titoz flou'ndat.xon for all other education. The most
special skill, inbetn, ab;itw;"mk 3 bigh teohminee quie 4
that required for the téaéhin:z
fact, the professor’s work in

[t requires
¢ad bigh technique quite différent from
(c})]f hiéhnschool boys or college men. In
the hich P the College or even the L. T.'s routine in
tEachegr. Scngjztﬂ}::hfnf when cortipared to the task of the elementary
is paid less than al] ;:‘ha"y 13 a paitry pittance of 15 or 20 rupees. He
Classes and longer ter er mem.bers of the profession, but has larger
this absurdly low Sﬂms" (m.agm.e i'he elementary school teacher with
inexcusable *cutg” 'h‘af) which is invariably subject to unjest and
attacks from 1he éoa:gnself always the target of mean and despicable
for acadenin b members and Inspecting officers tcertainly not
- academic, but personal reasons) and in perpetual dread of losing the

jab. = Are these conditions I
ab , ns likely to enthuse i i
. 3 . lhe
charge their duties with zeal and earnestness ? primany teschers fo

PLATO AND SopHisM.

) That teaching is a mission an
teacher should not besmirch his fair n

for hi ices i :
t .aaéhing. [The eSo %?hsts for their practice of taking fees for their
GWﬂth&étmé;.] p}l;ts were the profes:e.ional teachers in the ancient
and robbed the tea che:s '::EW} was that it created a false relationship,
conviction is that educa? ‘e independence he ought to maintain. His
goods cannot. be bought with s C/1¢ SPitit, and that spiritual
supported and state-regulated : money. But today education is state-
of some public Body gTh ed; and all institutions ace under the control
but also with its arm of ¢ Government not only prepares the syllabus,
cegulations controls t);‘e ml:;:ept)crt:::s an;l :]he Wl‘lole gamut of rules and
initiative and'the responsibility of thest(:a:h:: ::?:rs:’c:l:cll}; i;lt:at l}t;e
‘ ed. He

is'more anxious about the * '
‘ | returns”  amd nformi
about the learning and the adoption of rerat ey lo rules thes

methods of teaching.
staff are conversant witl

d not a profession, and that the
ame by any consideration of pay

How many of the wholé host of the inspecting

the latest and the most effective

1 up-to-dute researches in applied-psychology, and’
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consider it their duty to initiate the teachers whose work théy condemn
in the more effective methods of teaching. Will there be dny room for
the wholesalé condemnation of the primary teachers, ‘if the educational
officers and their deputies thought less of the red-tape and more of the
human side of educational work ? It is open to question, moreover,
whether our authorities, the Boards and Comnmittees, are throughout ins-
pired by that true knowledge of life and its meaning which is the only
genuine qualification for their task. At any rate it is they who lay down
the lines on which teachers are compelled to work, In these circums-
tances it is adding insult to injury to preach the starving teachers the

inane platitude that money is “filthy lucre”.

There is an entirely wrong opinion that teachers in ancient India
did not receive remuneration for their professional services. Manu says
(IL. 246.) “Kshetram, hiranyanigam aswan chatropanaliam asanam
Dhanyam sakam cha vasamsi gurave pritim avahet.' The pupil
should bring about the satisfaction of the teacher by offering a piece of
land, gold, a cow, a horse, an umbrella, a pair of sandals, a seat, paddy,
vegetables and clothes to him. “Again he says (I1. 141) that heis
called an “Upadhyaya who teaches for the purpose of making his
living” (Yodhyapayats vrithyartham upadhyayah sa uchyate).

EDUCATIONAL IDEALISM,

Of course we cannot altogether ignore Plato’s objection that
anything approaching a commercial spirit is a desecration of education,
and that those who follow this high vocation must be free from the
taint of mercenary motives. But the only way to safeguard the dis-
interestedness of the teaching profession is the complete equalisation
of salaries for every kind of educational work with a uniform scale of
increment for length of service only. The salary should be sufficiently
liberal to secure’ freedom from petty anxieties, adequate facilities for
recreation and travelling, and proper provision for old age. There is no
reason in the nature of things why heads of colleges, professors and
inspectors should be paid higher salaries than the primary teachers.
The only reason for preferment should be the fitness for the particular
work. The only fitting reward for those engaged in education is greater
and faller opportunity for service. Work is its own reward, — work,
congenial work, work suited to one’s talents, in which one feels at home’
and comfortable and in which one can express oneself, of which one’
can be'proad and which is getting one somew here. It i$ in this spirit
that all the colleges in Poona have been started and are functioning so
excetféntly. All the members of the staff—from the Principal to the
Pandit—draw the sanie salary of Rs. i20,- a month. We are all to-day
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$0 noisy in our protests against caste differences and the arrogance of
the high-caste men.. But what about the innumerable castes .of Princi.
pals, Headmasters, University Professors, College Lecturers,

Inspectars,
High School and Elementary teachers ?

It is frequently urged by and on behalf of University teachers,
engineers etc., that if the profession does not offer what are strangely

called ‘‘better prospects”, it will fail to attract the best men and

women, Why, I wonder, is this principle not applied to the primary '

teachers? For a number of reasons, independence, the life.blood of,
growing manhood, is not commonly the lot of the teacher. He is every.*
where a man who has put the grosser prizes of acquisition behind him ;
but if he is to he effective in the work of his modest choice, he must be
paid enough to maintain his family in decent comfort without extra
earnings, to be able to purchase the tools of his trade in the shape of
a select library, to have a change of scene once a year, and to be able
to dispense an unassuming hospitality to his students. Effectiveness of
instruction can scarcely be expected from a teucher who is kept so low
in social esteem both on account of his despicable pay and mare despi..
cable treatment accorded to him by his authorities.

Wastage in the Secondary Education

in India.

By SR1 SANTOSHKUMAR De, M. A, (Cal), H. Dip. Ed 1Dublin),
Cer. Psy (Edn).

That education should have some aim, both from the educands
as well as from the educators’ point of view admits of very little doubt;
but the way in which the 18 universities of India are imparting education,
at present, makes one suspicious whether they have any objegt in view.
Just after passing the Matriculation, boys rush for admission into the
L A or L Sc. class, and after that in like manner they crowd the
B. A. or B. Sc. class. After graduation they pause for a moment, per.
haps, and think over, whether they should get admission into the Post-
Graduate class or Law College. Hastily they settle one thing or the
other, and then they get admission into the Post-Graduate class or Law
College. Then comes the time of fruition—Success or failure. If they
pass, their lot is no way brighter than that of their unfortunate brethren

—the plucked candidates, for they have to earn their bread, which is the

greatest problem of a graduate's life.  If they fail—no matter ; they
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will tey and try again, and will atlast, perhaps, get thrc?ugh. After .
graduation in law, they would regularly for some time sit 'under. the
shade of the banian tree in vain expectation of some prospective cllenf.
Then being tired and disgusted, they would write application after appli-
cation for any soft job, and even here, whan they fail to secure any, they
would curse their lot and say, “\Voe worth the day, when we crossed
the portals of the University.” Similar fate awaits also those who get M. A.
or M. Sc. degrees. \Where would go the graduates who are being pro-
duced on a competitive basis ¢ Posts, whether of clerks or teachers,. afe
very limited—they have not the property of elasticity. Even within
this limited scope there are many knotty problems to solve-—the percen.
tage of the Muhammadans, the Christians, the depressed classes, and the
caste Hindus. 'When this is the true picture of the present state of
employment, it seems really very difficult to understand why parents
waste their hard.earned money for th2 higher education of their children
and why their sons or wards so foolishly waste their time and energy.
Why again, are the universities regular by offering cheap degr?es ? The
object with which the general cultural education was first mtroduceq
into this country, viz: to create a band of dignified elerks, designated as
officials for run'ning the machinery of the Government has been fulfilled
in an unprecedented way.* Then why should there aot be a change of
policy ! A stage has been reached when some orientation is absolut.ely
necessary. Students, before running after degrees, must pause and think
over what they should gain at the cost of so much money and labour.
The universities should also think over, whether by the indiscriminate
manufacture of graduates, every year, they are doing real good to the
country, and whether they can make any provision for so many educated
young men. The days are gone when one could say, education has 'r'\o
connection with earning, or the universities are in no way responsible
for the solution of the bread-problem of the innumerable graduates.
We know, there is a class of people in our country who will say, know.
ledge should be acquired for knowledge alone, it is not a saleable or
buyable article--its aim should be the formation of charact?r. the har-
monious development of the mental and physical faculties etc. etc.
These are noble ideas, worth pursing no doubt. and young rrfen may be
inspired and encouraged with those no!)le utterances on a Prize or Con-
vocation Day ; but can these noble phxlos?phxcal truths be .hel’d before
the youths who are weary and exhausted in the battle of life 7 Those
wha are born with silver spoon in their mouth or have won an easy
victory in the battle of life may indulge in these pious platitudes, but not

* “Phe production of clecks was the chief purpose for which the system
was originally elaborated”.— F. F. Monk, Educational Policy in India.
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the educationists'; for, great is their responsibility !
whether the universities are really doing any' good t
turping: Out so 'many graduates, every year ?- What do they gain who
get the passport after so much labour and perseverance ? Are they all
fit for being graduates ?  Were they

the acquirement of knowledge only
It is betfer not to ask. Every

The moot point is,
o the country by

or had they any ulterior motive ?
one knows, what for 99 % of students are
prosecuting studies.” But is there any possibility for the falfilment of
their hopes ? There is not—every one will have to admit it, though with
much reluctance, "Th

their guardidns, after so much waste of labour and money,
heart Sick-—the consequence of whic
by Government or by eddcationists.

makes the
h should' not be overlooked either

- The. country-wide unem
community will bring their mor
to particalar men, but will ver
outward manifestation will ta

1sm. The cause of tercorism,

ployment of the so.called educated
al degradation which will never be confined
y saon spread to the.whole society-and its

never seems, to me atleast, to be an out.
come of patriotism, or.the desire for the emancipation of the country

from the_.pglitical,thraldom; for in that case, it would have spread to
India. a8 a.whole.and, fot.confined to one particular province, Its cause
hessm!.tbetpalpable«‘physical hunger—the. anxiety. for making two 'ends

meet. ‘We-do not think,that the terrocists are such fools as to . believe
that they can: snatch away libert

hands of the mighty British Gov
fare)- by bursting a bomb here a
copviction that they ace engaged
urge:of hunger. When there is.
or half-educated people, they . do.

ernmeat (in these days of scientific war-
nd.ﬁr,ing.,a,revolver.there. It is our firm
in this: dreadful game by. the mighty
unemployment among._ the uneducated

not feel shame . in earning their bread
by any. occupation. whatsoever.; hut when there is unemployment among

the highly'educ‘md'Bhgd!“l"kr{ﬂ?(’ple they are, first, ashamed of accept-
ing any job which is beneath: their digaity (for, in our country men do
not understand the dignity oi.labo‘ur)‘; secondly, being physically unfit
and ease-loving, it is never possible  for.them to adopt any profession,
good, bad or indifferent. So they begin to think, because they are depend-
ent, so the foreign government has no sympathy for them and therefore
they are making no arrangement for their employment,  That is why
they become greatly displeased with the .Govemmeng and the British
nation.asg a whole,and that displeasure takes the form of ‘terrorism.
The means of self-expansion of a dependent nation is very narrow, no
doubt. If the-coudtry had been independent, th'e'problefn-ofrimemplo)'-
ment would not have assumed such a stupendous form, and

all engaged in this hard labour for

e great disillusionment’ that awaits the boys and

ke the form of political dacoity and terror..

y of. the country from the unwilling.

“if ‘so the"
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V. t would have tried'long ago to tackle the proble.m sP?ces:;
Gove‘mmen they never think for a moment that.if the 18- um.versxtlesd o
i:l;z’a tulx?::'toute;raduates so liberally year’ af.ter yea‘ri. lr:ot :’de:p:nm:ng

nte dare provide them all with soft _]ObS: and tha | mong
Couf’“‘)’ e"e(;' t nations, bereft of colonies or haviag no co ony,d .
i de a great headway. Moreover, when .many educa
playmant e m: dving Communism, Socialism, Bolshevns'\'n and \{an:u.s
Sther Ten 20 .st“th)e egnd of their educational career, f:cul to earnt.:‘r
breas. their ,'?1 le wrath is turned and focussed on the rich c'ommt;]mr::
e ot(l:le rich are blood-sucking vampires, SO there is no a: n
f‘“d they f‘rg“e' hed from their clutches ; consequently they stoop
if maney Ids sn?:c" On the whole, when there is unemployment amot:gy
P°|‘“°a'd ‘azoley‘th’eir‘discontent is directed to various channels,. ;
educatf nz: :f \’vhich is good neither to the society nor to t.he~ G;::*y:
:::e‘:xsti(‘l 1;fom this point of view also education should  be imme ’

ed. |
o Th dition of the country may be summed uP a; ‘th?
R aever o be higher education and by tha\.t e ucar
i rever acute the bread problem ‘may l.)e, stufients»':glle.r:lz::sv
t‘°“" powever i that education: for they think, being r.m e
desist from Eett'r;g if they are not graduated from any .unm.efrst;y el
B.haddarlok:e:‘;:’social outcastes, and the guardiaf\s thm!:, i tl eythey
ey o son or wards graduates by any means, if ngthlng fel::n Y
mak:ict)h(::e;():'sill atleast realise the whole amount of the cost Ir
can do, a
bride’s father.
' i es ? Because unem-

Wb oo e donee:s[:ed::nzu:ght;:ce‘:lr:z;atzz youths, education

—cutting the Gordian knot might have been
l' ‘but now the problem cannot be

following:— However costly may

. e
ployment is ever on the in

l 50

i in education. These should
e b Stoppagfo:‘ t::f::::.)al!'}‘nhgev::fs::rg: :: overdue. Those wthot.are
o do?;x dfgrees are now getting the same l.)ecause examina 1(:::55
b . fo"_ 8‘*“._ 'gs are easier. By this they are gainers by lno énc:een.
They. um".e“'“e king the struggle for existence more crue an‘ A
for s i B tgey have degrees they are proud—they fe.e s ar;;e'
for nothl:_g.' . E?Ca;;ey'shop_keeping ot by any small trade or:n'smes:om)
tzt:i:{: dte;::es_riiaspite of their not being qualified fo.r th:;nc;n:i‘:; hold-
igng'their own universities and their sy?tem of.ed.uCa‘tt:):’een atemptin the
eyesof dtheruniversities (outside Indu);ffor?t is 0 nscen that not with.
standing their degrees (Indian) they often fail to sec
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any well-known British or American University even after a continuous
stl_ldy of two or three years. Not only that, all examinations from the
primary to the highest being easier and not up to the standard, the wast.
age of education is increasing, the truth of which can be easily conceived,
if we tak_e the results into consideration.

3140 Out of 553000 students of the first four classes of H. E. Schools
‘14 00 sltudents do nat get permission from school to sit for examina-
thns until they are aged eighteen years or over. '

The number of students in I. A. and L. Sc. classes in 1933 was
80,000, of which only 17,995 passed L. A. or I, Sc. Again out of these
17,905 sucqessful candidates 46-4% of students even after prosecution
of stx?dieé for four years or-more in colleges, could not pass the degree
examination, (although the degree examinations of our universities are
o‘f much lower standard than the degree exams. of British Universities).
Even, if we do not take into account the waste of time and energy of-
these educational misfits, we become disheartened when we think over
the e‘xpenditure incurred by the Government (which is paid from the
.pu,bhc exchequer). The average cost (Govt.) per pupil in high schools
’s Rs. ?5*—3—l 3 80 in this vain attempt of educating these 314,000 un-
ist;t;p:)lg, the state expendi.ture according to the sitmple arithmetical rule

000X Rs, 55-~3—1 i.e, Rs. 17,330,510—6—8. The average
cast (Govt.) per pupil in college is Rs. 200/.; so here also there is a

buge waste of money. In 8 poor country like India this colossal
wastage cannot be supported by any means.

No less discouraging is the figure of wastage in the primary stage.

Year. No. of students, Class.
1928 885,432 I
1929 34,350 I
1930 246,421 i
1931 112,789 IV
1932 94,030 \Y

T .
conrai he figures of the succeeding vears are also by no means en.
faging. The no, of

260,000, of these less
of every 100 gicls atte
girls are wasting thei,
hoys.

girls attending class 1 of thie primary school is
than 1/5th reach the second year. Only 1309, out
nding class 1 reach fourth year i.e., about 87 5, of

The ) time and energy. Similar is the case with the
Wastage in their cage is 74,
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Let us quote here a few lines from “Education in India 1993-34",
“An analysis of the figures of failures at the Matriculation, Intermediate
and Degree Examinations of most of the universities will show how
much of the unfit material in the universities is confined to students who
come from a class of community, who can ill afford time and money on
high academic education...... But more tragic than financial loss is the
actual waste of material in so far as the studeat who eventually achie-
ves his degree finds it quite impossible to obtain clerical or professional
employment and is utterly unwilling and also utterly unfit to go back
to the hereditary family occupation.

“In this way the universities in India are year by year produciong
more unemployable persons. While nobody would want to deny the
benefits of higher education to any person competent to make a profitable
use of it, the hard facts are that it is no kindness either to the indivi-
dual or to the community to turn young men, who are potentially wage
earners, as artisans and hereditary workers into a band of ill-equipped
graduates.”

This huge waste of time and energy by undeserving students
is doing no good to them but rather is doing positive harm to

“the university. When the number of unfit students is more than

the number of fit students, the intelligent and fit boys do not get pro-
per care and attention of the teachers whose whole energy is frittered
away in their attempt to get the unfits passed (for their reputation
lies in the number of passes), so the fit and intelligent pupils are left to
their fate ; for, teachers know that they can well take care of themselves.
If proper attention could have been paid to these intelligent pupils, they
could have shown better results and that would have been good to them-
selves and perhaps, to some exteat, to the country as well. Not only that,
the-number of unfit students being greater, the standard of examinations,
is becoming Jower and lower. The examiner, however strict he may be
when the number of failures is unusually large, will have to offer grace
marks to many to get them through. I had better mention here, that
the number of un-successful candidates in British Universities is much
less than ours, and those who fail are mostly foreigners. What is the

‘cause ? Is it that the examinations there are easier than here or the

examiners there do injustice to foreign students ?  Certainly not ; the
causes of failure and wastage have not been properly investigated by
our universities, or if investigated, they have not been worked upon
according to the suggestions.

This wastage must be stopped. Mere criticism won’t do. In my
next article, I shall try to show how this wastage can be eliminated and
education improved to the greater profit of students and guardians.



Sex and Repression

By PRrOF. ANjLvEL V. MATTHEW,

During the last two years three emin
sed away: William McDougall,
They lived long lives and wrote
greatest of the three was Freud
ago in his home of exile in En
in the field of psychology is a
quately in the space availab

ent psychologists have pas-
Alfred Adler, and Sigmund Freud.
many bocks on psychology. The
» who passed away about three months
gland. To do justice to his great work
difficult task, and it cannot be done ade-

le in this journal. I shall therefore try
merely to draw readers’ attention to some of his m

ost prominent contri-
butions to cur knowledge of the human mind,

Frend started life as a medical practitioner and early in his
career he became interested in hysteric behaviour.
with another famous medical man called Dr. Breuer in
teria, They came to the startling discovery
could be cured when the patient was made
the hysteric behaviour and to reljeve the ori
This was done with the help of hypnotism
and in this condition the origin of the tro
the emotional experience was revived,
permanent in some of the cagses,

He collaborated
the study of hys-
that certain cases of hysteria
to see the original cause of
ginal emotional disturbance,
—the patient was hypnotised
uble was revealed to him and
The cure was found to be fairly

Soon after, yodng Freud gave up his
collaboration with Breuer, and gave up the use of hypnotism also. In-

stead, he got his patients to relax themselves as much as they could and
10 speak out their various thoughts in connection with any word or
symbol which might have a revelatory value. This value of words was
to be judged by the physician, the patients being encouraged to spenk

out whatever came uppermost in their minds, whether relevant or not,
This continuous “fancying aloud”

as 1 might call the process—not
thinki

ng aloud, as thinking is associated with more purposeful activity—
is technically known as the process of free association. I'ree associa-
tion is the corner stone of psycho-analysis—as Frend’s technique, as
well as the science which has grown out of it is called.

Anothér corner stone in his technique is dream interpretation. It
was considered in all ages that dreams had some esoteric significance.
It was Freud who demonstrated that dreams are definitely and inevi-
tably of a piece with a man’s whole life, To go into L'reud’s dream
analyses is not possible here. Ireud has written his most famous work
on this subject—a book that underwent eight German editions before
the author's death -and a number of reprints, and has been translated

3
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hat covers about six
languages, a book t
i umber of European hal about six
;:toda [:i pages in English. Though dreams are siimlfcant :gnnized thgat
ere | : i it sh e rec
i i a dream, it shou '
is no accidental factor in : | ed that
i:er: arent significance of a dream 1is not necess;ml), l\:iergm e e
y ifi i ou ,
deﬁniit)fly not, the real significance of it; or, as Freu wTO T
manifest content of a dream is not its latent conte;t. e be
’s 1 thoug
the dreamer’s 1nner 4 be
he latent content of a dream, : \ ght lfe should
:mderstood. Certain symbols give the pra.cnsed ;niz:myer s Of, o
the same it is necessary to study the conflicts ;n | fone
) : i { ream,
dreamer before attempting the interpretation of his

in all
Conflict is one of the most important co "“fé‘ieil'iifﬁis“éody
Freud’s Wr’iti%s' A man has c?nﬁi(-:tls “";:‘; :‘r::: demand. There s
1 wishes X
doesﬂ.r::tb;l\:,vegs : :‘;‘;,sh‘d";::n:f urges and the require.rc;lents \:/fors;c;g\
;:]“OSL conventions and taboos he cananot hghtlly Se;u::‘ o‘::;:asions, or, as
is the conflict which a person’s sense of moot-aea:;aanc.l super-ego. The
Fireud would put it, the conﬂicIt betl\:::z::;e :calcl'ed conscience. Freud
: . i uiar e . is $d.
:“fjl:.seﬁ? tllli p»:it:ittivlenin:t?:ctive urges of adp:-lrson ?s\:ik:?t;[;hzli;i
¢ 8 a ed as a /
'l?h? id- nd the sgl)teor:g(:n::‘:':ls\:::es or(e:,:arlity, his cor'\scious self ther-i.
Whmh'ls e nd intelligently interprets the outside world anh ‘-;
by be mtegrathes . is as it were oppressed on the one h.and l?)’ t et;:e
denj:mds- T N e?;)\\' ex.cept its own indulgence and satlsfactmn———ES.
“;:rlzl:a:inn?:vlsinn:)he man: that part of him which is admor::l,thzo:t;:' "
:arily immoral, but is indifferent to woral valu::s;na': r,eloent]ess sense of
is pictured as tyrannized by the SUP“"_"SO- th‘jich sits in judgment as it
what is right and appropriate, something en thinks and desires and
were on all that a man not only does but eve i
fancies. cewo is
Freud’s contention regarding the dev?‘op(l]ne\r:itt:[k:ih: ?’252:’05"%)"
of importance (o all who care (0 be 8ot T loved object of his
Every child begi.ns fh‘srr:)te:v;:he:tr::;:y hard and causes poignant grief,
mother: Se‘:‘mu:;ti;:: of his father who is intimate wlx:h thg rtno}t]ilerr;
. . Bu 5.
;1::';‘::125 I:aiepkilled and made an end of him li }:: c(::\l:lr:-ot oppose him.
ects his father and is afraid of him, and therefo L alouss on the
2‘hi< dunlity of attitude, or ambivalence, of hatet;l“r iJ$ according to
°““->ha“d and of love, fear and reSpe(.:t o e oﬂizt’ 'i‘he commands
Freud, the basis of man’s characteristic life of Cor:;] otixers in position of
and taboos imposed on the®hild by the father an
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suthority like the father are'in course of time interiorized
end form the basis of his super.ego,

Whit for conventence has been described as the source of the
super-ego of a person does not start with e
The oedipus complex operated throughout human history and the
tumulativé experience of successive generations of mankind has its
effect on every child born later in as mueh as it strengthens the force of
his super-ego—just as the id of untold

‘ geherations in the past is also
still operative in him. Freud even believes that this kind of an ambi:

valent attitude towardd the fatHer and the subsequent developmrent of a
duper-ego in all the members of a community has led to the formation
of psycliclagical groups of peeple, and that but for it social life with e
convehtiond, standards of moral conduct and taboos would never have

come info existencs, To complete his theory in this respect Freud has
also invented a tribal fathet—a horde father,

by the child,

ach person’s oedipus conflict.

Like McDotigall Freud believes in instinctive urges, but unkke
him Fread does not enumerate a large list of instincts. To Freud there
are ohly two chief instincts—the instincts of sex and of aggression. Of
tHese hie gives thuch too big a place to the sex instincts* so much so that
Freud’s tatte is ulwatys associated with the importance of sex in huwman
life. Stx dccordihg to Freud plays a much more important role in the
lite of all pedple than they ate ready to retognize. The role of sex may
Hot always be consciously recognized, hence in the psychology of Freud
much importance is given to the manifestation of the Unconscious, often
referred to as the Unc. In this study however we cannot go into a
consideration of the numerous mechanisms employed by the unconscious
and of the symbals in which they express themselves, We shall content
ourselves with the obsetvation that one of the criticisms made against
Freud is that he sees sex everywhere; and that in all activities of life
in all slips and accidents, and in all dreams of all persons he finds a
reference to some sex urge. Freund repudiates this charge. Thisis for
instance what he says regarding the criticism that he finds sex in all
dreams of all people. ““The assertion that an dreams call Yor a sexnal
interpretation, against which there is such an untiring polemic in the
literature of the subject, is quite foreign to my Interpretation of Dreams.
It will not be found in any of the eight editions of this book, and is in
palpable contradiction to the rest of its contents.”** The same remark he
would naturally have made with reference to all

haman speech or

nets aud not the 31r;gult;r In-

V*\Vhy he uses the experssion sex insti
stinct oannot be disouwsed in this short puper.

** Freud : Intdrpretation of Dreams. Brill's Transin, of the Bighth
German Iidition, George Allen and Unwin, 1937,
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activity, i. e. that he did not contead tha.t every conﬂic} or' re;ts::nc:tmtc;
with in a person is sexual. Though this we do a(?mlt, we aons1} dally
say that Freud and his followers see more of sex in all pers Y i
life and activities and speech and thought than any other no;\- .
psychologist does, and that though they-ma'y not see a sexua ;e(i.. nee
in everything their emphasis of sex i(.) llfe' is so .unduly rml"ehOlc N
their psychology very often narrows itself into a km‘d of 'sex DS),C e g
One thing however even the opponents of IF reudumf ps> cF:)é:g’);
have now begun to recognize much more cle..arly than befo;';aowed o
position was established, i. e., manv an evil effect bhas fo el e
undue repression of natural urges. One of the .urges mos't rle'pre}‘) 3 hes
been that of sex. Even in childhond rex 1s not entirely a stehé,gex
Freud has clearly proved by many examples, and to \gno’rT fhe ser
iaterests of even a child is to be blind to one of the fum.iamerjt.:..f;ictory
in life. Repression is often an evil. The remedy oj this u.mf\ ;; ctory
situation, however, is not unbridled indulgence. '}'reud himse a“di“gg
nizes it in unambignous language. The fo.llowmg: pas:age r;gwe o
the education of children, occurs in onel’fof hllsf Is::)te:el:loy sref;t;rdingl .
hat a thinker who expresses aimse ar
:;:cl:teiotn of children cannot be considered as hi:vmg.dadvoc?‘:: ur;;
thinking and indiscriminative indulgence .of any one’s wil .pass ta“.ce‘of
is truc that in his early writings Freud dld. not stress thenlmp.or nee o
a certain amount of repression in human life ; but the.fo .o“lnng rorce
show that he was not entirely indifferent to the rnat.ter in hlsdat:;tiyon is:
““Let us get a clear idea of what the prim.ary business of edac -
The child has to learn to control its instmct.s. To grant it .cc).m:) .
freedom, so that it obeys all its impulses \vuh?m any re:flr;c.u: ého_
impossible. It would be a very instruc'tive experiment- for c:1 lwoi.lg >
logists, but it would make life impossible for parents anc e
serious damage to the children themselves, as would be seen ? ) c;l-
the time, and partly during suhsequent years. The f.unctlon 0 "e t'umeS
tion, therefore, is to inhibit, forbid and suppress, and it has atf a ! nam.‘.
carried out this function to admiratiorf\.. ?mtwethh;v;l::,:: ﬂ::danger.
i it is this very suppression of instincts '
lo}'fs;selt]l:;;\):i: i‘linte:& Ejuca?ion has therefore to steer ‘.;)S‘}‘.ayfb?::terz:l:e
Scylla of giving the instincts free play an'd the Chary ms‘.:)numr » ed"g.
them. Unless the problem is altogether insoluble, an opdl m of e
cation must be discoverable, which will do the most goof a;dt : ‘;- bh
harm. Itis a matter of finding out how much one may forbid, at whic
times, and by what methods.”

* New Introductory Lectures, P. 193,



: L
Women’s Education—its immediate
demands.

By MRrS. HANNAH SEN, BA., R.L., T Dip. (London),

L :\;::e)l:e;\;s ::o. at a similar session' o.f the Educational Conference,
women Fyper © eae; ne:ed for reorganising university education for
Hhonght to 1 sug‘ects ti at follo'wed, th? Conference devoted further
qenor 10 the j ’o women's education ; and again this year the
* 0 with its attendant problems has come up for discussion. This
spc;l::l;;eln;e;n;:r;st betrays. it seems to me, a recognition that women’s
ohectal nee ave received but Sf:ﬂnl attention in the present system of

n; and, as an offset against past neglect, greater emphasis is

3 e t t

et f'\mong the first organisations to take up the cause of women in
reen tl’mcg wfere the National Council of Women and the All India
en’s Conterence, both of which
. endeavoured to focns t! h
women’s problems and gri sblic conucious.
grievances and to thus awaken publi i
ness. There is no doubt that i fnitiated by them
the immense propazanda initi
’ . zanda initiated by them
ha;e very appreciably hastened the emancipation of India’s womaynhood
and released & new attitude towards women's

, _ _ education and i
value in any plan of nationa! reconstruction ¢

The efforts of these two premier women’s organisations have had
results in other fields as well.  About six months aro .nn hf ‘l e
known newspapers of this country, realising tP;ath'd' " o ot
developed beyond the scope of the usual w ve

notes, added a *“Women’ e i
' men’s Forum” page to their most important issue

of the week, s that wo i
, men might through its i i
and play their part in nationalg life. ff s mecdiam present their case

an women had
[ . .
omen’s page with its fashjon

Ano‘ther significant triumph of women's
‘Vomen'? Sub-committee appointed by the Na:'
The efficiency of the totalitarian states has b o‘
sqale pl.anning very much into vogue, and inrt
(ie:s:ec,l it has been.agreed that women must be given an adequate place
Co;{;i:ti?g;eiweg.swe scheme o.f reorganisation. The National Planning

odia, therefore, included women in the persennel of its

. 't e

efforts is embodicd in the
onal Planning Committee.
ught systematic and laige
he discussions which have

visibilit:vV:;l; on the one hand there has been a recognition of the indi-
3 uman problems and of the essential unity of human wants
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there has been on the other hand a general admission that women have
not always had a fair deal and that anv new educational planning must
take cognisance of this.

It is true that it is not from the women's angle alone that the
present system of education has been found defective. Opinion indeed
is widespread that the existing educational structure is an inelastic foreign
graft that has functioned away from the real currents of life and has
remained unresponsive to the far reaching changes wrought by social
and political forces. It has been said that the malady of the world is
due to imperfect adaptation with evervday situations. The blame for
this is placed largely with the schools which have failed, it is averred, in
what ought to have been their main objective, of relating human know-
ledge and wisdom to the particular circumstances of life. An ever
living and changing society needs must throw a heavv butden on educa-
tion, compelling it from time to time to re.examine and restate its aims
and contents and to revitalise its programme in harmony with major
economic, political and cultural trends.

In the modern world the women's sphere is widening consider-
ably. The old shackles of purdah and early motherhood are rapidly
falling apart and women are beginning to stand shoulder to shoulder
with men in many of the avenues of life. A new orientation is taking
place which demands for the so called gentler sex freedom for sclf
expression and equality of opportunity.  Education cannot ignore
these changes and this new attitude. It must reshape itself in conson.
ance with these demands. To begin with, no field of education should
he closed to women nor should they have to knock in vain at the portals
of specialised institutions or be content with the crumbs of a rich man's
table. The time is opportune for all facilities to be offered in equal
measure and with equal generosity to both men and women alike.

Women are not prepared to accept less.
prep P

If we acknowledge this primary fact, then steps must be taken to
wipe out the disparity in number between educated men and educated
women. More than a decade ago the Hartog Committee, alive to wo-
nen's national value and growing status, urged that “priority should be
given to giils' education in any scheme of expansion”.

“The importance of the education of girls and women in India,”
stated the Committee, ‘‘cannot be overrated. It affects vitally the range
and efficiency of all education. The education of the girl is the education
of the mother and through her of her children. The middle and higher
classes of India have long suffered from the dualism of an educated
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manhood and an ignorant womanhood—a dualism that lowers the whole
level of the home and dowestic life and has its reaction on personal and
national character,

The Education of women, especizlly in the higher stages, will make
available to the country a wealth of capacity that is now largely wasted
through lack of opportunity. It is only through education that Indian
women will be able to contribute in increasing measure to the culture,
ideals and activities of the country.”

The recommendation of the Hartog Committee has been quoted
in many an educational treatise but in actual practice it remains almost
a dead letter, for little has been done to adjust the disproportion in
expenditure between girls’ and boys' education,

Our first task then is to convince educational authorities and
educational conferences of the urgency and value of women's education,
There is no gainsaying the fact that little serious attention has been paid
to this aspect of educational development. It is stil) largely regarded as
one of secondary importance, as being incidental rather than vital to
national progress.

Concurrently with this we would urge, as suggested earlier, that
the greatest freedom should be accorded to women in the choice of a
career, with all restrictions and barriers removed. No profession and no
particular course of studies should remain men’s prerogative, thus
denying to women, who are gifted with special aptitudes and talents, the
fullest opportunity for development and expression. As further step
towards sex equality in the educational sphere we must prfes.s for equal
opportunity of employment. Increase in educational facilities .would' be
meaningless unless recruitment to the public and other services were

thrown open to women. ' ‘
i i
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It is averred that educationists have now awakened to this obliga-
tion of the school to the individual and the community, and, in regard
to women, subjects of domestic utility are receiving increasing attention.
But we must confess that this awakening has been somewhat half.
hearted, and that though Domestic Science has been widely introduced.
the approach to it has been theoretical and lifeless. \Vhat we require
are properly trained teachers, adequate equipment and a well planned
programme of studies for the efficient conduct of the home. Tts detailed
contents would vary with the varied requirements of the provinces, heing
attuned in raral areas to local needs.

The work of reconstructing the home and of resolving the mani-
fold problems that confront the housewife cannot be left, however, to
the school aloge. The universities too have a part to play in providing
both teaching and research of the highest order in this subject. in pre-
serving those characteristics that have an abiding value and are funda-
mental and in eliminating all that is vgly and transient.

Unfortunately this emphasis on the efficacy of a well ordered home
in progressive society and the studies that are relevant to it has been
misconstrued sometimes as an attempt to circumscribe women's activities
and interests. Such indeed is not the intention. \While it might be said
with some justification that housecraft should form an integral part of
the curricula of girls’ schools, for specific training is essential if homes
are to survive and keep pace with the changing environment ;in as far
as the universities are concerned no more is urged than that the subject
should rank among the major optionals. The plea is not for a restric-
tion of the women’s sphere but for a broadening of the highway of
education to include new pathways. The choiceinstead of being limited
will be widened to make room for new careers in the shape of teachers
of housecraft, social workers, dieteticians, restaurateurs, housekeepers
and matrons.

So much is being said and written about Basic Education that
this article would be incomplete without some reference to it, more so as
it figures in the “*General Scheme of National Education’ which, I under,
stand, is to be discussed in this session. It is believed tha twith the exten.
sive application of the Basic Scheme to urban and rural areas, education
will become in a truer measure a preparation for life and its problems,
By using a productive occupation as a means of integrating intellectual,
physical dnd technical development the Scheme, it is claimed, will break
dawn the barriers of prejudice between the brain and the manual workeg
and will inculcate a sense of the dignity of labour and human solidurity.
The psychological, economic and other justifications for making a craft
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the basis of education are too well known to need reiteration, As
women we are in-full agreement with the ideology underlying that
Scheme, but we must necessarily regret that the basic schools that have
sprung up in the different parts of the country are viewing education
again frem the old angle—the needs of men, There has been a reluc.
tance to recognise in Housecraft its rich educational resources and its
inherently practical bias. As I have said elsewhere, ““a more correct
Appreciation of the cultural possibilities of Housecraft in a scheme of
rural uplift would revolutionise the rural howe and help in the revival of
those beautiful arts and crafts that once formed an essential part of
women's occupation and are now in danger of passing away.”

I need not say more in defence of Home
land of universal marriages, as India is acknowle
of the bulk of the girls must of necessity centre r

the school is to be the replica of the society that
lised epitome"

human life,
hearth and

Science studies. In a
dged to be, the interest
ound the home ; and, if
is yet to be, the “idea-
of all the finer elements of the social environment and
it must incorporate the enduring features of the domestic
serve as a nucleus of the Home of the Future.

To sum up briefly, women’s immediate and distinctive demands
are threefold ; -in the first place, a more equitable share of the public
funds expended on education, secondly, adequate provision far their par-

ticular interests in school and college curricula, and thirdly, parity with
men in the choice of studies and careers.

A paper read at the All-India Educational Conference, Lucknow
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there is hardly any big town in Japan, which has not a commercial

school of its own, where general and cultural education is combined
 with useful commercial training. 1 met several teachers of the commer.
cial schools and they all seemed to look upon commercial education as
an integral part of the educational system of their countey. They told
me that commetcial education is very much in favour in their country,
and that the products of their schools are welcome in offices, shops,
stores, banks, business concerns and industrial undertakings. This was
borne out by what we saw at some of the Y. M. C. A’s. Attached to
all of them were commercial schools, where English, typewriting and
accountancy were taught. These schools had a very good attendance,
and it was interesting to find that the students belonged to both the
sexes. All this shows how keen the Japanese are on training their
youth in those subjects which are conducive to individua) suecess as
well as national prosperity.

Another thing that [ noticed there was the close alliance between
industry and education. Every big industrial undertaking has a school
of its own for training skilled workers. We visited one such school at
a place near Yokohama, which was run by a big motor car manufac-
turing concern. It had about three hundred students, who received
training for about five years to become skilled motor mechanics.
These students spent about half of their time in theoretical learning
and the remaining part of it in the factory itself. They were admitted
there after they had passed their primary school examination on a basis
of selection, when the health of the student, his literary aptitude and his
common sense were taken into account. We saw some of these
students and found that they did not look like rough mechanics but
like students who were receiving some kind of liberal education. This
only goes to show that in Japan they liberalise even vocational eduvea-
tion. They turn out not merely skilled workers but men who under-
stand the value of a taste for reading and know how to make use of
their leisure. This kind of co-operation between industry and education
is to be found all over Japan. It is this which has made for the great.
ness of the country in the industrial field.

We visited an agricultural school also, and found how practical
agriculture was taught there. The school had a big farm, where the
students received lessons in practical farming, a dairy and a poultry
farm. 1t should be remembered that all these were run so efficient)v as
to be a source of revenue to the school. We were told that n;any

¢
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students after receiving their training in the school took to agriculture,
poultry farming or dairy farming and made them paying.

All these go to show that education in Japan is eminently practi-
cal. 1 believe in the Punjab and the other parts of India there should
be a greater scope for vocational and professional training.  This
should be thought to be necessary for all kinds and grades cf work,
There should be schools of different kinds for supplying skilled workers
of all sorts. Since the old system of training through apprenticeship
has broken down, we should try to train skilled workers through
schools. Only in this way can we have efficient work in this country.

Broadcasting and the Teacher.

By Sr1 K. NARAVANAN, M. A,

Broadcasting has to subserve a dual purpose, and as defined
with comprehensive brevity in the B. B. C.'s first charter, the service has
to Le a means of education and entertainment. It is easy enough to
devise the latter but effective instruction is more difficult to pravide and
perhaps ‘ talks ’ are the sole appiratus at the disposal of the broadcast-
ers to inform and educate. Talks are seldom found to be wanting in
the charm of novelty and enduring interest and hence adapted to the
ends of the much-needed academic recreation. As the Report of the
Adult Education Board of the Columbia Broadcasting System rightly

stresses, ' the greatest educational usefulness of radio is its power to
stimulate.’

In its latest annual bulletin, the Union Internationale de Radio
diffusion of Geneva gives statistics showing the rapid strides taken by
European and American states in the sphere of School Rroadcasts.
The Central Council for school Broadcasting in Britain has prepared a
pamphlet which shows how history and geography, arithmnetic, writing
and drawing can all be included in broadcasts in the form of an excit.
ing game. In America radio is used in the successful instruction of
literatuce, music, dramatics, public speaking, physical training and even
in shorthand. It is refreshing to note that in India, Delhi, Bombay,
Madras, Trichy and other A.I. R. stations are taking the necessary
steps to make school broadcasts attractive and useful.

Now, what is the relation between broadcasting and the
Teacher? Some people have feared in the past that education by
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gives to a teacher, No doubt a little appreciation from the Head of
the Institution or the superiors gives incentive to the work but one
should not in the least hanker after it.

(2) Secondly, a teacher should have a good personality, a
thorough knowledge of what he has to teach and a proper method of
imparting it. ‘A sympathetic understanding of the learner’s difficulties’
and skill in handling the teaching aids and material, is what is required
for the success of the lesson. His methods and manners in the class-
room also may go a long way in making him a successful teacher.

(3) The teacher should have a broad scholarship. A broad
outlook on life and a rich cultural backgronnd are also necessary. ‘Ao
acquaintance with life’ in the concrete which might have been gained
outside by contact with things outside will equip a good teacher with
the essentials of good teaching. ‘In addition to scholarship the teacher
has a special need for extensive thorough-going and meticulously
accurate knowledge in the subject, which entitles his chief stock in
trade as « teacher.” (Bagley and Macdonald).

(4) A teacher should always think of gaining more and more
knowledge to be of more use to the educand. Some of our teachers
are apt to think that they have sufficiently mastered the subject they
profess to teach and hence they have nothing more to learn cither from
books or from contact with the outside world. The teacher should not
only have the habit of reading but should also read about the latest
methods of teaching etc., in the educational journals sa that he might
know what latest developments and researches either in experimental
Psychology or in the theory and application of teaching micthods have
been made in the world outside.  This habit will keep the teacher
abreast of the times and .in a position to hold his own in the educa-
tional field. Wil it be too much to suggest that every teacher should
have at his disposal good educational magazines in the Teachers’ Libra-
ries attached to his Institution 7 Our desire should be to let knowledge
grow from more to mcre every day. '

(5) Without going into the question whether teaching is an art
or a science we might say that there are very few rules in teaching to
is required to adhere very strictly. ‘Be flexible’ is a

The teacher has to adjust himself to the new
ould be ready to meet new problems as they
come’ in the classroom. In some schools the Head Masters insist
that a teacher should have a plan of the work he is going to do in his
class either during the week or the month and should be ready with the
necessary teaching aids, matetials, notes of lessons and preparation to

which a teacher
goad motto for a teacher.
school situation. ‘One sl
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teach what he intends to do. But the programmes are only provisional
and should be altered when and if necessary ‘without-any notice’

(6) Let the teacher satisfy himself first of all with what he has
done in the class. For, in case he is true to his own self, he need not
be afraid of any one. In short, let him be a very severe cri'tic 'of hi§ own
work and feel satisfied that he has done his duty. \While teaching in
the class, a teacher is olten requited to make bold experiments i;"or
example, he has to make use of several methods in the course .of his
teaching and he has to observe whether the one or the other method is
useful in teaching and in driving home the subject to the students: and
while he is trying to do so, let him keep an open mind and try to deduce
fmd draw his own conclusions from what he is able to observe. ‘An
intelligent daring to do things in a new way is a prime condition of
progress but even blind conformity is several shades better than stupid
or lazy nonconformijty.”-— Bagley and Macdonald. So also a teacher
should have an open mind, but as they say open at both ends, that is
capable not only of selection but of rejecticn also. ’

(7) It is often noticed that when a teacher teaches in a class
and when a student asks questions which the teacher cannot answer on
.the spot he tries to skip over them. But it should be noted that this
18 not the correct attitude. The teacher should have the imellectnall
honesty to say that he does not know it but he should not fail to sng-
gest the source where the answer may be obtained ; or he should him.

self find it out and supply the proper answer, next time that he goes to
the class,

{8) The teacher should not be a slave to only one way of
teaching. He should in his own way try several teaching procedures
and see which of them is more useful and try to reason in his own mind
why it has become successful. The teacher should zlso encourage
Fhor.oughness in his pupils. Dr. H. C. Morison in his ‘Practice of Teach-
ing in Secondary Schools’ lays great stress on real mastery of subjects.
He believes that once these new meanings are really grasped they are
learned for life and ‘evidence from experimentation tends to confirm this
belief’. He calls this kind of learning ‘Insightful learning.’

. (9) With regard to actual teaching in the classroom it may be
said ‘l}?at the success of any procedure or method depends upon its
resnlts’ N actual practice and not upon its theoretical values. The
successful teacher is skilinl in selecting the procedure that is most

hkely to secure the desired outcomes — and then makes sure that these
outcomes are actually achieved.t
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Text-books should be used very intelligently. That means that
books should be supplemented with additional facts, illustrations and
applications, and to present other points of view which may have been
omitted by the author. Discipline there should be in the classroom,
but the pupils should not at all feel the rigour of discipline A whole-
some school morale should once be established and it shall ever be of
gieat use and will also work as a great tradition as it has done in the
case of great Public Schools like those of Eton and Harrow in England.
When you are teaching in a class be always watching the reactions of
the learners and quickly detect any misunderstanding or inattention in
the class and deal with it promptly. \Vhile doing your work, remember
that you are doing good social work of a far reaching significance and
with attitude of mind, work in the class heart within and God
overhead, and sure success will be yours. A nation’s status today
is measured by the number of Adult population that can read, write, and
decipher. India is lagging far behind in this and when we do our work
honestly and faithfully and more so successfully, we shall have done a

.great deal to help the movement of Adult Education.

When a teacher makes assignments, let those assignments help
the students to learn properly by referring to useful books and thus
gaining knowledge. Hence it has been well said that whenever ‘lessons
are well assigned' the teacher does some of his most effective teaching.
So far I have dealt with several aspects of a teacher’s qualities but one
thing [ have so far not touched upon is the skill of the teacher in asking
questions. It need not be said that by good questions ‘the teacher
directs ‘the learner’s thinking, stimulates an interest in problems and
projects.” The teacher should not, however, teach over the heads of
the students. In short, the teacher should be able to direct the pupils
to use books effectively, as the progress of the students in after life as
well as after he leaves school depends to a great measure upon the
study habits he acquires in his school days. Itis confidently hoped that
teachers will try their best to acquire these qualities and try to be
successful teachers in life. It is the ideal to be aimed at in the Educa-
tional World.
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a recommendation for a scholarship, see this demigod first and success

is certain.

* #* * * *

Vedantam Arrogantis Iyengar is an excellent teacher. Succes-
sive Headmasters and Inspecting officers have complimented him for the
able and interesting way in which he teaches the subject. He is
thorough in his preparation, lucid in his exposition and up-to-date in
his methods. His experiments in the elass room, be they in Physics,
Chemistry or Biology, seldom go wrong. His illustrations are always
homely and familiar; sketches and diagrams, neat and self-explanatory.
He is as fluent in English as in his mother tongue, slow, deliberate
and impressive. The pupils have a high regard for him because of this
teaching ability. They say that listening to him attentively in the class
room is enough to secure a good pass in the examination.

But alas! this very success as a teacher has made Mr. Iyengar
haughty and arrogant. He is inordinately vain and conceited; thinks
himself to be a Sir C. V. or a Sir P. C. His head is always erect; looks
down upon his colleagues; puts on 2 defying attitude even towards the
Headmaster. Even in the socials arranged by the Secretary of the

Teachers’ Association, he keeps his place aloof ; he is very reserved in

his remarks; that glow of superiority complex never deserts him \Vhat a
valuable asset Mr. Iyengar would be to an institution. if only he con-
descends to come down a bit from his skylarkian heights’

¥ * * * * *

Tuitionsamy Duddaiya Naidu is another well-known member of
my fraternity. Decidedly he is after private tuitions, for the only
interest he has in life is to see that his Bank deposits mount higher
month by month.  He shiks all extracurricular activities; does not
evince much interest even in his class room work; the Headmaster
knows it and often keeps a surreptitious watch over him: peeps through
the keyhole during certain periods: elicits information through the
student spies. But Mr. Naidu cares a fig for the “old fossil”. He
knows how to make a display of his talents on the day of Inspection
and the H.M.'s remarks are brushed aside as prejudiced and partial.
Note, he is not carelessly negligent ; the minimum correction of exercises
he certainly goes through; some sort of notes he does prepare day by
day. Hence he cannot be “‘caught” readily and easily. But when an
unfortunate student gets up from his seat and requests him to explain
the problem once more, he boldly snubs him down with that heartless
remark. ‘I am not paid twice, Sir.'" At the stroke of the beil, he
quits the class, even if he happens to be in the middle of a syllable.
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master, will make him.ho‘ld0 ':a:s:ct?’l f‘;’m o poys o the ”e“df
examimtion, al class on the eve i
banor o s dif{::’el:]etn;a:;::l s.tu_dent' approaches him with (:lf)eﬂgu[:::::
ing out of . vy ]. it |lsla 'sxght to see.the word ":orry"wexplod.
is perturbed at . l'emapke?ca rhlm calculating. Do you think that he
A ,et:, t Not at all; on the other hand, he takes it
paid man i 1! rts that.a teacher of these days, the most il}
» must cultivate a materialistic outlook: otherwilse.
1]

says he, he is doom
) ed. He cites the |
:a;:a.mple and asks his colleagues whether thivfyer 0% o o e
et poor clients.  This prophet of L
(philosophy of Rs-as. : ’
the locality, you must
the club, you must

a lower fee from

the “raspasian phi
' asian philosophy”
ps.) argues thus: “If you want to be somebog;yin

:e a merlrl)ber of theclub. To be a
ress well; reside in 4 4
‘S)f;f;;:inntgc;r:; t}:’le o'vercoa’t or the racket.n ";‘S:tc)d s
open 1 .c high.  You must earn well;
toned by hoe f;st to demand heavily wheney
eng,‘neer: ; merchant, the prosperoys
our knowledge of this world,

de.ﬁmte; that of the other world. v
ation ; so, why |

member of
alow; make your
meaus, your standard
and the only honest way
er your services are requisi-
lawyer or the aristocratic
oo l:;;gn'md now, is something

ite; more, a specul-

. worry about the spiri
lain ‘Tivi spiritual values, the o _ :
Egr:; ‘\:V‘;'l:;,ghf‘md other meaningless shibboleths" ?‘les\' the gurukula ideal,
‘i philosophy of life: but he clings to it lo'u Y mot
* % i “ tke a leech.
" Sarvasugabooshanam Chetty is a te *
a e e many lawyers by profession and
gents by practice, Mr. Chetty is a teacher }
man at larg ic : ’
father.in. 1 ge b)f practice. His father is an excise co )
i aw, a diamond merchant, They are n~n‘ ) ntrda.ctor and his
ozen g - e

Three I‘Ium;,ed“e;{l known banks and twenty big indusulirelcmmte of
house rent. N dlupees a month, he collects as ji4g shar: bCOn'cems,
mt by his‘,;c} efe ess ‘to say that his establishment charges a .Y W a'y of
of the Dy pl ather-in-law.  Often you can see M Cﬁ ét re entirely
S PoorD, F.O., It is h » “hetty in the ca
und : . ' e who pays it bi . ar
indertaken in their company and he always l‘: 3 their bills g

an artist by temper .
" o perament and no good pictur

acher, just in name. As
Journalists or insurance
y profession and a gentle.

the town
as ¢ 1
® pleasant time. e s

e or i
MUSIC party is missed
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nts and he is not at all a believer

in that wretched word, “discipline”. He teaches practically nothl.ng.
for the reason he himself knows very little of the subject. His taking
the degree is in itself a big story. Students know that his class W.Ollld
not be useful to them in any way and they usually spend those penod.s.
more proﬁtably. in the Reading Rooms: nor is Mr. Chetty sorry for it.
The thinner the class, the lighter his work and less the noise to attract
the Headmaster's attention. In fact, the H.M. and the Inspecting
officer can do nothing. His influence is so great that he is unsha.kable
and that is why he continues to be there for his fifteenth year without
any transfer. Though lacking in personality, he has very fine r'nanner.s
because he always moves in high circles. It must be said to his cr.edlt
that he sees that no student fails in his subject in the class examination;
as for the public cxamination, the boys are at liberty to borrow the
notes dictated by more capable hands in the parallel sections and to
mug them up.
* * *
Rash Malayali Goose needs no introduction at my hands. A
pative of Kerala, he is called so very aptly, because of his rashness,
in thought, speech and action, Olten, he behaves as foolishly as the
proverbial goose. His unchecked flow of eloquence has got for him
the title “The Punjab Mail”. Whether the class follows him or not,
whether his subordinate clauses are properly linked or not, whether his
subjects are followed by predicates or not. he goes on with his cascade
of words, like the monsoon rain at Cherapunji. He himself does not put
questions to the class nor does he waste his time by giving opportunities
for the boys to put questions to him. They are to listen passively to
his eloquent lecture. He does not mind the few back benchers that
doze away their time during his periods. Very independent in tone,
his speeches in the council meetings are never characterised by that
spirit of moderation or compromise. 1n fact, Promotion and Selection
Meetings pass off smoothly, when this volcanic personality is conspicu-
ous by his absence. People who do not know him well often mistake him.
He is sure o create the impression of being rude and rough, harsh and
unsympathetic, callous and heartless.  But really he is not so. The
fault in him is he is scrupulous and conscientious; has developed a high
sense of duty; is blunt and straightforward; is wanting in polished
phrases and attractive smiles; seems to be lacking in tact or diplomacy.
He nevertheless champions the cause of the oppressed and the sup-
pressed; is a hater of prerogatives and privileges; fights for justice,
integrity and fairplay ; hates cant and hyprocrisy; does not stoop to
hit below the belt; looks down upon those who gain their objects

He is very free with his stude

* * *
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rbrmgh back doos influente or sinister means, He is a man of ¢ourage,
cau'nagerofv conviction, aeid is:prapared  to suffer any amount of hardship
ﬁnﬂu sdte olf;hiis’ptiadipies»z:;ﬂerb not for cheap popularity of photo-
ditlanding! kind.: - -His. best - friends- have -implored him, times ont of
number; te:tone ‘down a little of his aggressive. iadi=vi&ua«li£y, to cultivate

atlittie more tearm spidit and to grow a bit ociable; but im vain. He

is kicked like a footbalt fram school to'school every year. Heis like o

Lgﬂ-isgmﬁel« to the Schiodl High Command. He . is out to expose the
mysteries and to: qu
eoundeil .. -

“

. . : ):‘

L fl;]:‘v'i‘s:.t}" good' scholar; has made a profound study of History,
Ec-pnomlgg,_Lriéi‘aturg"a'n’d Philosophy;  has a tigh regard for Indian
c.ulture and "l‘ndian"fréait‘%b;"‘ ‘Hag a good' khQW\edgv of Sanskrit;
possesses an enviable library of nearly2060 volumes; is an ardent patriot ’
a regular contributor to several periodicals oo topics of current in‘terest:
But none of these qualities has helped him to win the respect of the
?eople.. either in his school or in his town.
it eit_her.l He is like that tall and ma
in the desert, Such aloofness, al
world of concilja

True, he does not care for
jestic Palm tree that stands alone

. as, is a vice and not a virtue in this
tions and compromises.

. * »* »* * *

Bluffanabha Meﬁan 3 nickn
L f M meknamed C. C. (crow che:
R’ 1s in that subtle aa ( i that e e

i ubtle act of crow catching or buttering that he has
'specmhs.ed. His insincere smile, pleasing maaners, obliging hospitality
in: offelfl.ng cigarettes and coffee to others, his readiness to oblige one
and all in hittle things have all helped him to be very popular. He does
noe. boast of a brilliant brain; bur he has the otker ingredient of a
genius, namely, infinite capacity to take pains. Heis never idle; is
rgady to 'toil--aqd moil for the school and his boss from morn to night,
:d:es.nos. mmd. tl.-)e»privations of his wife and children at home, Heis
:1 .a; working, Wl“mg.and‘ efficient worker. So very useful to the lazy
M:?hz:i{:rg;m:jhefe;; no wor%{ cann.ected with the school for which
st 'd not v' unteer his services. When, on transfer, a Head-
aster hands over the charge of his office to his successor, Mr. Menon
W?:lsf.}*;afaQed over as a potentially very valuable Assiatant: The easy
g?:?fogc;::‘:?: often dalegates most of his powers to him; at times,
coon .hqs&hﬁf be m?“v]{ some. of ‘these powers. Mr, X tries to be in his
e “ry io;:u:i;‘h{m’-rdoes’s not want. wc?r.kf during the first periods;
Who oo he‘»ﬁ pe :9 ‘ennis; he wants his last periods to be free.
favonr e tin that. exaept Mr: Menon? Mr. Z tries to gain his
ur.4. cause he knows op bis saying ‘Yes’ depends the Headmaster's

*

estion the vagaries of “the Hendmaates. and his
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recommend ation of his application for private tuiﬁ«.mf. ' Be it m.tk.g
drafiing of Time Table or the Schene of Annual Examinations, be 1‘t‘ in
the distribution of extracurricular activities or award of Half-free-sh‘lps,
the Headmaster finds his work very easy because Mr. Me.:non has mads
it so. The Annual returns of the school, the checking and classi-
fication of the School Library and Laboratory, Scrutiny of the Hostel
Accounts, even the filling up of the forms of the confidential reports of
the Assistant masters are the proud privilege of this slavish dog.

Please do not ask me anything about his teaching ability or .his
ability to maintain discipline in the class room. Do not be inqmsxtnfe
about his rank in the gradation list, his university degree or even his
salary. What does it matter if his complexion is not fair and if he
does not put onm a trim suit. May be, heis, like Cassius, lean and
hungry. His interests are never at stake. His security, power and
influence are boundless. He occupies a covetable post as the confiden-
tial clerk of the Headmaster. :

What is wrong with our teaching of
English?

By Sri C. D, Govixpa R0, B A, R.T.

“'\Vhat is wrong with our teaching of English ?'": This is a ques-
tion which confronts every honest student, as well as the teacher, of
Ehglish. We see day after day people coming o.ut- of (:nr scfbool!vs;
middle and high, not to speak of our colleges, heaving a sigh o'-re.xe‘
at the prospect of studying no more English. 'Instances.are.nnt. wa}n:tm.gt
of students who score brilliantly in their optlona'xl subjects, \.vhet herl
be in school or college, failing miserably in English and cursmg; em-
selves and their lack. To them English has become a b.ugbear an .It ls.
often taken for granted that those who are good in optlfmals,. specxaH'Y
if they be Science and Mathematics, are bad _in English. }Nh‘y. th‘lz
sorry state of things? Can we say thata brilliant .student 0 :»cu;nc.t
and Mathematics is not intelligent enough to appreciate English -? %rl
not a paradox ? What, then, is at the bottom of th.ls parladoxr o ic;
answer this fully, a diagnosis of the present “teaching of Englis

erhaps esséential. . .
’ pChange is the order of the day; and we f?nd it in the teichll:g ct>’f’
English as well. We have begun to teach Enghs? more as 2 ‘subjec )
in the curriculum than as the language used by millions anclA'mllllons o



. and to spare 7 Have we not even m;
* much to admiaister and when to do i

“on Epitome, paraphbrase or composition an

~of limited freedom....., ...
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nimised- his trouble by telling how

t? Why does he grumble again ?”
That is exactly our protest,

outside the classroom conditions ma
hour; and with your fine sense of ju
all down to the same amount,
prose, two periods of poetry
grammar and general English,
. It looks as though we want

You have given us: You, who are
ny times, to us who are there every
stice you have simply levelled them
You want us to teach two periods of
» two of composition, and one each of
That is exactly where the trouble comes

‘ . a child to breathe twice a day, to take
his food twice a day, to take exercise twice a day, and in addition take

a doze of medicine and a doze of tonic! Al these put together should
make the qhild a darling of one and all.

And again what of ‘light’

and ‘rest’ for this child of ours ?
The students are simply, gr

to guide th Oping in the dark because there is no ‘light’
guide them: no atmosphere which creates opportunities for them to
express themselves, no dramas, no dialogues, no debates! Or again, they

fio' ',",)t get ‘rest’ either: they are being told so much about gerunds,
mfinitives, and participles that they have |

“No time to turn at Beauty’s glance
o iAnd watch her feet how they
, We refuse to. Putinto their hands good books in English litera-
ture to sh.ow bq.w Master craftsmen have handled the language. They
are not given enough titne, no¥ proper guidance, to study stoties, n
and biographies themselves, and to imitate them, ’

In brief, our teaching of English, 38 not organic in its conmpost-
We attach too much !mportance. to, the mechgnical details.

That is why experience has shown that a student who scores wel} in the
grammar ‘and general English questions fails miserably in the fJuestions

d vice versa.  After all; what

can dance’.

ovels,

tion,

can you expect of a child that is b
preference to “light” and “rest” ? That is exactly the picture you get
of our “English Teaching”,

“But,” we hear the eritic crying out in fury, “why don’t you
somehow manage to the best of your ability ? Do it as best as you can.
}fou have eight periods at your command ; you have the library period
m addition, Manage to put in some ‘light’ and ‘rest’ as you call it and

get along, There is nothing like perfection, you know. These are days

Yes, we understand all that,

we But the pity of it is, it is becoming
worse than limited freedom.

Not merely are our hands ang legs tied up,

rought up on medicines and tonics in

=
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1
but many times they.are cut off!
bility of a class either,

en ¢ -

we are not given o it?
dassl:s,done by somebody, why an English teacher for
can be

. ; ore
hough we are bent upon not teaching our children how t
thou : : dark .
imply to grope in the dark. . , : e
allow the[:n:l:p:ot agll Even in big schools the En\ghsh vso:ik ler;st:n
That 1 ' . f the very good r
. —of course 0
ses is simply cut to pieces s of work.
lofweirv‘i:rll? jeustice to all with respect to the nurn(l;er :rfn:]:l:‘f o b,
One. n teaches prose; a second, poetry; 2 thie e & nnot ,help being
One' m? English and a fifth, composition. We ca bhed. attended
gen?;ged inngthis connection, of a sickman on the ddeat atee[:  third
rem ' .. . food, a second, W s M
, le; one administering tood, . d, and
by .Se.\eraalndp::)po; And even here who should admmlhstef f:::e’that
mv;ilcx:’:dicine'? Naturally, it is perhaps the do_r;torl ;r tse0 :Iso - our
wdm’inisters medicine and some wardboy th? I-fO(:i 'in anything but
:eaching of English. Somebody who has speil?iclxs:n for grammar and
ialist is pu Y

i the texts. and the sptcia L ing day by
Enghslk.lg:e]sish! What wonder, then, that Engllsh.ls be;‘:on;;:::r daine

gener:ore agnd more sickly—and never a healthy child, the '

ay 1

of our boys and girls ?

The All India University, D‘elhl.

By C. S. K. o X

The proposal to establish an all lndi? Umverlsnft:r ;\:];, o

city and the Honourable Sit Maurice (.}\vyelr)::s :,Eﬁ;amed R ery. lover

of I a'day mlo Soon.nd ’Ii‘th?sp;on?:::x:r: tt?lat deserves the ful'lest support

o easome ta not only of the leading philanthropists (;: 8:;
zgnti:'cobu::‘ ga?::[(‘)f' all the Provincial governments and rulers of Na

States.The University of Delhi, established in 1?22. Pas not bf:niniﬁll;
' into a unitary teachiog residential university, aSh °f gnction
'tot dnec‘i,:lopalnd its growth has been stunted. “TlI:Ol'lR: it l:ott :)e:n g
mie [ . . , it has
of a University to ;’:garll;z t::t t:acsl':’l;g" \\Poalrt' in the capital, and no
pasition to do so.:‘- of I:dia: as a whole. It does not attract stud?n;s
part at all in the li f? kers from other parts of India; n.has very little
or i‘:;fr:::i::i’ '\:);)rm own; and instead of being, az it Ol:)grllldt toitb;,
aca : ide world,
the principal cultural link between India a;l:' :l::i ::tnsin that restricted
scarcely known outside the province of Delhy,

. ic at large.”
area inspires pity rather than confidence in the Publ 8

1t looks as
st, and to

@ capit?.l

We don't have the complete responsi-

. S ko
it i r ?
and even if we should haveitin the senior -

he library work at alll ““Oh! Library, that
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As a Provincial University reflects and focusses the cultural life

of the province only, it is Certainly very desirable, that at the earliest
date possible, a university should be establ

and focussing a wider and more
whole of India the function whi
for their respective province.

ished at the centre, reflecting
general outline and discharging for the
ch the provincial universities discharge

Therefore, the Government of India's
decision to reorganise the university, to shift the colleges to the univer-

sity site and, subject to the vote of the Legislative Assembly, to make

a nonrecurring grant to the Delhi University of Rs. 8,00,000 spread
over a period of five years,

quarters whatsoever.

‘Such a university, especially when it attracts young men of real
ability from every part of India, through a system of liberal scholar-
ships, is sure to prove one of the greatest unifying influences in the new
India. “It would become a clearing house of ideas and of intellectual
progress; and it might profoundly influence those who may in future
become responsible for the Government of India.” Such a central
university cannot but affect the prestige of the Government of India
itself; and as it is likely to draw its strength from all communities and
serve all, it deserves worthy care and support of all.

The Vice-Chancellor in his memorandum has submitted his pro-
posal for the establishment of new professorial chairs — chairs of both
Islamic and Hinda phild§ophy and culture, Political practice and theory,
International Re}ations,ﬁ Eduncation, Constitutional Law and History,
besides certain Science chairs. Provided there is no overlapping in
this scheme of chairs, provided the university draws its students and

members of staff from all parts of India, provided

e a fro it keeps vp a very
igh standard o

ost graduate £tedy and research — as high as the
foreign universities — and becomes in every sense a Central All India

University befitting the capital, there is no reason why the Vice-

Chancellor’s appeal for financial help should not meet with a ready
response.

The rich industrial magnates of our land — Tatas, Birlas,
Annamalais, — are sute to “elp a deserving cause as this, for rightly
does the Honourable Sir Maurice Gwyer say in his appeal, *India
stands on the threshold of a new era which will make Delhi again one
of the great cities of the world; and it would be a lamentable thing if
the new lndia and the new Delhi were content with a wuniversity which

did not reflect in the sphere of ‘intellect and culture the illimitable
destiny of the Indian peoples,”

Let not thig laudable scheme of a

. i great man of our times be
shelved sine die for \

ant of financial support.

need not cause any objection from any,

Examination Papers. .
PROBLEM OF SETTING.

By Skl K. NARAYANAN, M. A. S.T.C.

The charge-sheet against the present sys.tem of edl.xcauoonf ;X:t:it,
it i ‘nation-ridden. But, as the English-Committee Of xa ™
X iy ex?ml't report to the International Conference on E.xarr.nnauo
“3“0.“9 . l15936pat Folkstone, rightly pointed out, “Examinations as a
:‘81:1;? eJt;r:ency a’re necessary.” It is true that there arg n::‘mif] d:;“::;
Ny inations / ve to study them a
in the presen, SYStemI:f g::,m;smtsi?:hi\licl:zz h;adler sa)'s:' “We cannot
o :?T\o:ia:rt‘iir:t.ions; we can amend.” Let us now brlrf‘(;’. note the
Zz?eésts regarding the setting of papers and suggest some rerr::). e\:).erience

Examination papers are drawn by tbose v?rho h?ve: .I nm. perienes
in the teaching of those whom they want to examine. :j;lso o apers
infirmitv of examining minds that they.need must settg;:nmergiy ! pepers
regardless of the examinees’ cgpacnt)r"—t—s-pa;l):rsis Bt er Y e who
e Z)'(:Z?Z:S h?sccr:':dpehsc?fm;res'entation, the m'arshalling of
?;?ttss ;::l ‘;:: glrasp of the theme, than on the stil.‘fness of his t‘enstA!pae;;)erra..
Some slight commotion was caused by an overdlff?culf.:)ap;::;d A ipri],
at the Matric Examination of the Bombay Umver:n z’, T
1939. The evil that one disappointing paper does usaally hxe re:(t e
disheartened students are \vell-knoYvn to cease trying in t ‘ Ai:unher,
examination altogether after one disheartening })erf?’rmar:ic .mm uriher
external examiners sometimes ask ”memor).l questions aln u le;ds e
questions. The former leads to cramming and the att:iz:l s
teacher to neglect essential things and lay stress on unes.sen : [hines.

To avoid these evils those who h.a‘ve had a?twfe Z):Sng s
e e e mu;t behen\:;ust:::d‘l‘:(;h th?‘éi:) r(:eaf educational

" stu om they ha . or T
tour:):ese:,t'?deonl::er:vehs Sir Oliver . Lodge, "e.xammanolnds bshz:::fu:;;
Sonducted chiefly by the h'I‘eac:er."f thQurciegs:tonksi“sdho:)lf thieng rele Y
drawn so as to encourage t' e study of the r nd of thing in ‘fe

i y ] ramming habits. e
'igh_t k""d o “:(aa)m?::titgn(,i':si)c:)lilr::sgiﬁt Thrini, “depends on the fnental ‘
:l\‘xzjl:t?Zsmifnt;ts and by no means on its desirableness as a piece of

»
knOWIe?rg: sum up, external examiners are little aware ::f the s;;xsff :23
handle. They are not able to descend to the leve'l of the pup
want to examine. Hence tcachers‘ should be examiners.
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THE STUDY OF SANSKRIT.,

It is not ne o
| 0e3sary for me to
plaoz tha.t' Banskrit holds in the
great role it still plays in their inte

Banskrit is s
but dead only in &

agr»vel} at any great length upon the unique
: ections of the 1indu community and the
ectual and religious life.

aid to be
sense, I: f:::;ihlnnguage. It is no doubt, » dead lunguage
er and a more vital sense, it is a language
For is it not still ining an
lan . . ot still sustaining and
guage from its vast storehouse of literature?

The stud -

under two SOmegvl(::tS:i:ss]'mF 18 at the present time pursued in our count
On the one side we hlunlar, and cortaiuly segregated, sets of conr'loi‘;,l'n N
‘tionp.l lines by persons w}‘:;'e ’pahu.shnlas_whera Sanskrit is studied on the t,‘&l:;
restricted. Then again ;e ?ppmtumﬁes for subsequent employmeut )
,oolleges, Whel‘e'Sn.nskrihl m ; h\ave the study of Sanskrit in our school ‘”";
‘the second languages groa ~ay ® taken ns an alternative to other la (.) ) nr?(
subjects. Those who tak:'qor a; an .alhem'ative in the group of ‘th: glnos 1o
80108 oa8es rpecialise in the‘s':"s] 11t in the uviversity stage may oo dopt;lon_ul
_'schools or Leeturers and P l;‘y o S.'"‘Skl‘it and become teachers o )t'm
number of such cannot hut o o.ss(::rs 1o the uaiversities, but ()bviou": bigh
number, study Sanskrit us bo llfmted, The others, and they are “,:Sl’ the
:lﬁbject a0d as being certﬁr:;uo};)zch Of cubl'buml iuterest like any other opblilc:i:
® various competiti / of examination value particularly in r '
that offer Sanskeit as On: fnngunge is fairly large, but the number of th at
for honours is extremely sim';:’? OIP:;nnnl subjects either for n pass degree 0(8):

‘ . annot helj .

number would turn 4o Sunskrit if the P?ztblli?‘gexfi):ie%zgmx:,i}:ef'hel‘ deve(;: this
' sion decided to

‘remove the classien] |
| ' al languages fron i i
offered for the severa) oompetitions: Hhe fist o eptional Pubiects that ey be

Therefore, we h
N [ ave to f&ce th. 5 .
importance of Sanekrit ; : is marked contrast bet
foar dooreasing, u?,snl::t n nabional life on the one side and :{’::0!1!. t.he supreme
the universities or in :; of those that turn to Sanskrit as a dise] ‘;fln;ed,. and .I
leaders of the 1lindu coe Pilba§l)axlas_ - A great responsibility th,fsm: oither in
the means o gi mmunity and specially on those ies on the
give effect to their love for Sanskrit Thew‘:,(; are b;?ssed with
. rious Mutts have

-recall with-special respect an

GLEANINGS Ui

special responsibility in the matter, and I believe they are spending consider-
able sums to encourage the study of Sanskrit, but their resources require to be

supplemented by those of the patriotic and cultured members of the Hindu

society.

One capnot contemplate with equanimity,
eventuality is mosb improbable, a condition of things when Sanskrit would be
as divorced from the every day life of the masses in this country as Latin and
Greek are in Burope. A light would have gone from the life of the people, and
the distinctive features of Ifindu cultwre which have won for it an honoured
place in world-thought would soon be effaced from the life of the community to

the great disadvantage and loss both of India and of the world. Therefore, we
a gratitude the action of those who were sufficient-
ats of Sanskrit learning.

at the Mylapore Sanskrit

though happily s'ucb an

ly far-sighted io the past years to endow e
By Sir Mirza Ismail, Dewan of Mysore,

College, Feb. 1940.°

OUR SCHOOLS AND DEMOCRACY.

1t edueation in our dsmocracy teaches practice of
to education in [air play on the
for tolerance

From kinder-

“Let us take note t!
reason iu human affairs. I refer not only
athletic field and on the debating platform ; I inelude education
through participation in full, free discussion in the classroom.
garten through college, our schools train us to use the machinery of reason ;
parliamentary practice ; the technique of co-operation; how to accept with
good grace the will of a majority ; to defsnd by logic and facts our deep
convictions. v

“Our schools also bring us face to face with men and women with whom
we shall share life's struggles. To the resolution of conflicts aad struggles of life
the easy answer is force. Democracy calls instead for the application of the
rule of reason to solve conflicts. 1t ealls for fair pley in canvassing [acts for
diseussion, and for ealm and orderly handling of difficult problems.

“In our schools our coming generations must learn the most difficult
art in the world—the successful management of democracy. Let us think of
our sahools not only as places of learning how to use hand and brain, but as
training centres in the use and application of the rule of reason in the affairs of
Aud let us hope that out of our schools may come a generntion which

men.
bleeding world to supplant force with reason.” - FRANKLIN I.

can persuade n
RoosvELT, Oetober 1939.
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DUCATION IN MADRAS PRESIDENCY.

T — o
Madras ;ieggzgrt'm th_e state and progress of Education in the
innovationg introil) during 19381939 refers to some of the
Elementary Eq u(:-‘Ed by thﬁ late Ministry. in the field of
substitution of D“‘Cat.mn, detjc‘ changes were witnessed. The
Committees and ‘:}:flct I?ducahon;\l Councils by Taluq Adyisory
-of Teacher&{’;‘xés;'-‘e l.aymg down of rules to regulate the working
reforms, if the ccx:;.tlons and Teachers’ Unions, were two of the
away of ' the YDiOSI:-d be so ca]l.ed. None mourned the passing
have wholehas dnct Educational Councils, and none seems to

rtedly welcomed the coming in of the new Com-

mittees, born of i

T ) a still-born zeal a i

f the teacher-ele I . nd eof defective representation
men h Yy ne be .

;l:: :ile?]enmry teachers is not a wise step,

ostly ¢ ; ,
rubbing sl}w,ouf]l;;)e{;rz it vel and what little chance these had of
experiences. in mror 1.ot rers of. higher attainments and differing
Government wosld ;SSlonal o, .is denied to them. The
professional st o well to ‘reconsuier the ruies in the light of
wisms and discover other ways of maintaining

discipline
among teachers with :
civil rights. out entrenching on their treasured

The segregation of
seeing that teachers

; fThe Director has been keen o
on of stagnation and wastage

and

the report refers to his results i

ments to the rules reo
o

like, the Governme,

: this campaign of elimina-
In our elementary education,
ohi 1 this direction. By amend-
arding recognition, fee remissions, and the
incampicte e]emem.llt effected a reduction in the number of
umbec of papth :dr)i sc'hools and a substantial addition to th
in the year underu ym.g in Standard V. The report stat .
review the strength in Standard v r‘oszsfthat
se from
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aintain this progress in

4, and it hopes to m
ercentage of permanent

164,490 to 238,36
coming years and thus increase the p

literacy in the province. o
Méntion has also been made of the innovation 1n Second-

of teaching non-language subjects in the meother
ols in uni-lingual areas being required to

e ‘as the medium of instruction. Long
as this step has been, handicaps born
have to be overcome, and more

ary schools,
tongue of the pupils, scho
adopt the local languag
over-due and indispensable
rvatism and parochialism

of conse
and practical methods of coining equivalents need to be

sensible
resorted to, to achieve the desired results.

Manual Training is another subject of reference.  During
the year under report, the Government experimented on a new
scheme for providing manual training by utilising the services of
Jocal artisans in a few schools. The Director has evidently
reserved his remarks about its results to a future report.  Think-
ing people would really be amused at this novel experimenit in
education under a Congress Ministry, but teachers would not be
surprised, at any rate those who had sat with the Premier Raja-
sopalachariar at the Tanjore Educational Conference.  The
pressing into service of artisans to teach manual training to
co-ordinate .the hand and the eye of children is quite on a line
with his suggestion that ‘even constables could step in in their

odd hours to do the work of the village teacher in the class

room’-

" The Government endorsement on the Report is little more
than a summary of the contents, and does not indicate what its
recommendations or intentions are. Being a stop-gap arrange-

ment, it seems to think that the best it could do would be to keep
things going as they are. It is really unfortunate that the
education of the province should suffer stagnation in the political
deadlock when other countries have been forging ahead schemes
of re-orientation to suit modern world conditions, with increased

allotments of funds for education in spite of war,

et
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4. Macmillan’s Coloured St;)ry Books (Series A.); Books | A.-
I6A, Price: 23d each.

This is another series of coloured story books of engaging interest
to children. about simple subjects of every day life. Each story is told
with sparkling imagination, in charming homely English. The colour
pictures appearing on every alternate page, illustrating the subject:
would delight the young readers. Pupils of the lower forms of Indian
High Schools would be profited by studying these books as extra readers.
The whole series has been attractively got up.

5. Guigy ofymtar sia: Book II: By Mills and Menon. Price:

Re. 1/8. (1939).

This is a welcome addition to the list of Tamil General Science
Books for forms V and VI, conforming to the present syllabus Faithful to
the English original, the translating author has taken pains to render the
subject matter in simple language, in short sentences easily comprehen-
sible to students. Some of the Tami] terms have been happily framed,
which are natural and significant of the English equivalents. Where
necessary, the authorised code of Tamil terms, and transliteration have
been resorted to. All the topics of the syllabus receive an intelligent
treatment, and are illustrated where necessary. Some of the experiments
devised are cheap and practical. within easy reach of all schools. The
syllabus in Tamil and a list of useful questions have been added. The
contents make easy reading, and the book is neatly got up. All schools
will find the volume a useful text-book.

6. Children’s Indian History (in Tamill: for Fourth 'Class. By
T. Srinivasa Raghavan, Assistant, Town High School, Kumbakonam,

Price : As 43.

Thke booklet attempts to introduce young readers to the great
personages and events that have built up Indian history. Conforming
to the latest syllabus, the contents make simple, readable Tamil adapted
to the standard. The author has taken care to resort only to such
materials as would interest children and keep them above prejudice of
all kinds. The lessons bring out how each contributed to the country’s
greatiess. Lessons on Jesus and Mohammad. though seemingly out of
place. have a bearing on the making of the nation and are needed to

inspire a spirit of tolerance and urbanity in childhood and have hence

been included. Some of the illustrations could have been improved,

half tone blocks takiny their place.



Qur most popular and extensively used Readers

e
of Madras, Central Provinces [
Mysore, and Travancore.

THE NEW ERA ENGLISH READERS

EDITED BY
H. CHAMPION, M. A, ILE.S.

Late Director of Public Instruction, Madras

A[)j)roved by the Text-Book Committees
and Berar, Cochin,

DR. JAMES, H. COUSINS, D. Litt.
Principal, Theosophical College, Madanapalle

First Primer (Class  4) As. 5
Second Primer (Class 5) w 6
Book 1 (Form [) » 8
Book 1 (Form 11) » 10
Book 1II (Form 1) ., 12

IOur_ Popular English Readers for Middle Schools
Sanctioned as Text-Books by the Text-Book Committees of Madras, '

L Bombay, Central Provinces & Berar, Ceylon, Mysore,
' Cocliin and Travancore.

THE CORONATION ENGLISH READERS

EDITED BY
J. C. ROLLO, M. A.

1 ‘ Principal, Maharaja's College, Mysore.

H « Primer, Parts I & II (Class 4) ... As. 6
Book I v (Class B) ... , 6
Book 1II ' v (Form I) ... , 8
Book III e (Form II) ... ,, 10
Book IV v (FormII) .. , 12

SPECIAL FEATURES

*The subjéct-mattss is” varied The lessons will train the pupils

below.

There is a progressive scheme
consisting of words and phrases,
the real language units.

Due attention to grammar is
imparted. That grammat is an
essential part of language acqui-
sition has been recognised in a
large degree.

The questions and exercises at
the end of each lesson are meant

The Teaching Public needs no introduction to the above
series of Epglish Readers, as they have become already
very popular. The series as a whole has been received
very well and we are informed that the results achieved
are also very good. Some of the main reasons for their
becoming very popular and instructive are mentioned

to assist puptls in acquiring a real

.command of linguistics.  The

exerciges are varicd and interesting.

The subject matter relates to
life and surroundings, practical
and real as lived by pupils.

The books dre amply illustrated
with pictures and colour pictures,

e ————

B. G. PAUL & (0.

EDUCATIONAL PUBLISHERS MADRAS

o
P

by -

..G. PAUL & CO. . EDUCATIONAL PUBLISHERS MADRAS

Land interes‘ting and familiar to
‘the pupils. '

The lessons are all on topics
‘either familiar or of immediate
‘interest to the pupils. -

. The age and outlook of the
pupils are taken into consideration
in the preparation o1 the lessons.

“ ~Eacl book cantains lessons on
‘dialogue to familiarise the pupils
with spoken English.

' ’As‘iding to general knowledge

while” teaching English language
:has been done in these books.

i . The ‘lessons include the lives
“of eminent [ndians, English-men,
~;§cientists, and on Scientific sub-
RJects like Radio, and stories of

“ “fmdventures, fables, etc.

in the use of English language |
both in writing and speakiog.

A training in rhythm znd in the
right practice of .recitation is]
made through verse.

A definite plan for class read. '

ing, individual reading and exer-
cise talk is laid out.

The varied exercises given at
the end of each lesson are instruc-
tive and offer suitable material
for practice.

There is a continuous, gradua-
ted and progressive scheme of
teaching grammar from,Book I

Phrases and expressions which
are introduced are those which
the students can easily understand
and will have to be used while
speaking and writing.

A vocabulary list of new words
is added at the end of each book. §
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Price

Boah Iior Form IV. Enghsh and Pamit Edition = ... 010 ¢

Book I1'for Form V and VI Boglish and Tamil Edition 1 80
AﬁmBookofEngluhHutorymTqmnlior Form IV.

By N. 8. Narasimha Iyengar. - 010 0

V.h S, SWAMINA'I'I'IAN,

‘gcatlonal Publishers,
. Mﬁ”D‘RAS‘“' o MADURA - TINNEVELLY:

SAmiANA AUSADHALAYA

_DACCA . BENGAL

LEADIHG HANWACWRER OF PURE & GENUINE Alolc HIDICINIS.
CONTROLLING PHYSICIAN- ADHYAKHA-DR,.JOCES GCHANDRA GHOSE,
'“A"lm SASTRI, NA.F.C.$ (LONDONIM.C.S(AMERICA),

m MESSOR oF CHEIISTRY IHAGALPUR GOI.I.IGE.
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£ wotdértul specific for al] diseands, It re,
gulates the nerve, bile and phis
Jrereases vibality, wental and physieal vigour and tones up the system. .

‘PANCHATIKTA GHRITA GUGGULU. As. 1 |
4 for 4
onderful intallible medisine for all sorts of blond impurities. > A

SUKRA :
edicitie for thosﬁgﬁz‘?i Re 16 per seer. A Very powerful and effective

1o you all the vigour that of “’“ vitality and energy. It immediately puts
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~ Problenis fn’ Flementary Mathematics:
In Tamil for Forms I, If and 1lI.

By (the late) M. RAMAKRISHNA AIYER, B.A, L.T,
AND R. RAMAKRISHNA AIYER,

Assistant Master, St. Michael’s High School, Coimbatore.
PRICE Rs. 1—4—0 (only.)

A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency.

Approved by the Text Book Commitiee. Apply to the Author.

TAMIL SERIES

HISTORY OF INDIA

By Prof. M. VENKATARANGAIYA, M. A,
Audhra University, Waltair.
- V. K. SOURIRAJAN IYENGAR, M.A., L.T.,

. Higdu High 8¢hool, Triplicane, Madras.
Férm v 'As 12, Forms V & VI: Two Parts: @ As. 12 each.
b . ...Approved : Vide Ft. 8t George Gazette P. 646 D/ 10-10-39. F

TELUGU EDITIONS

By the same Editor are available for Forms IV, V & VI.

v M. SESHACHALAM & CO.,
T .. 7, SUNKURAMA CHETTY ST.,

: G. T. MADRAS.
’m
The South Indian Teacher. - BHARATHA DHARMA.

- 'I‘lu official journal of the South Indis

;" Peachers’ Union, Published on the 15th of every Month

: al devoted A Magazine of Libera! Hindaism
“§ to the tessher™ %'::‘m “Beat The Officisl Organ of the Arys Mata Sabh
. medium for advertisaments. Editor :

R~ Rateioan be had on applioshon Mg. K. V. SESHA AYYANGAR,
Annual subscription Rs. 3

g Apply to:—Manager Best Medium for ad;erﬂsemont‘.
y - Apply for rates to the Manager,

ADRA >

41, Singnrachar St., Tnphcvme, M .B S. BHARATHA DHARMA g
A TEXT-BOOK OF “Moryalaya”, Royapetta, Madras. §§

“#4.. Elementary Mathematics . -
I Py YBY Dr. G. B’s. Medicated Snuff. 3
i V.P, Yilnnltha Ayyar, B.A., L.T. :
% gy, : Sc!’;zol DINDIGUL. Acknowledged to be the best throughout .

Indis for Neuralgia, Nasal Catarrh, Tooth- - §

degh — As, 14
% Book 11 for Pmlg ’ A:. 12 ache, ete., ate.,, Guru Brsava & Co., Litd.; §-
* Book I1I for Form ¥ s 14 ‘ ; =)
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Pm - ﬂmye * u,, u b PARK TOWN. MADRAG.- -




e

“6UR ENGLISH TEXT-BOOKS FOR HIGH SCHOOLS

—_—

THE CORONATION ENGLISH
SELECTIONS

EDITED By
J. F. THADDAEUS, B.A., L.T.

Malabar Christiun College, Calicut

WITH A YOREWORD 1Y

J. C. ROLLO, M. A.

Principal, Maharaja’s Coliege, Mysore

Junior ... for Form IV or Standard V ... As. 12
Senior ... for Form V or Standard VI ... As. 15

SPECIAL FEATURES

The passages selected are such These, beside's seerfizg lt‘};}e;
as to be understood readily and purpose of teaching the Engli h
thus read with pleasure. They Language._ give information an
will create a desire to read more create an intérest.
iterature.

The grammar exercises are
The books represent the writ.

ings of both the East and the
West. The extracts from Indians
are such that will find favour
with students and among them
are Mahatma Gandhi. Rt. Hon.
V.S S. Sastri, K. §. Venkata-
ramani, G. K. Gokhale, D,

Tagore and Pandjt Jawaliarlal
ehru.

The choice of verse is well
'done. They introduce not only
-to the pleasure of Poetic rhythm
and feeling but to some of the
great English Poeta. Among such
poets introduced are John Mase-
field, Mrs. Sarojini Naidu, Toru

utt, Miss Annie Steel, Edwin
‘Arnold, R. T. H. Griffith and
Bri Aurobindo.
2 There are

lessons on adven-
Rure, scientists

+ humorous stories,
famous letters and
J3 the lives of eminent
men.

£,
W —
f—

arranged progressively and are
intended to give the pupils prac-
tical knowledge in the principles
of grammar. The exercises are
framed in such a way as to
train the pupils to answer ques-
tion papers. as per the Depart-
mental syllabus.

Every lesson is preceded by'an
adequate introduction explaimpg
the setting of the piece or its
central idea, so that it may create
a love imthe minds of pupils for
English and good literature.

The notes are more elucidatory
than exhaustive.

The lessons are adapted wher-
ever necessary to make them
suitable to the standard.

A large number of lessons has
been included to give the teacher
scope for selection.

| » —_——
B. G. PAUL & Co.

EDUCATIONAL PUBLISHERS MADRAS

It’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
dinner a delight.

Say many millions of
experienced housewives.

Re. 1-14 per lb.

£

T lb Sold at Ieadi;ag Stores or Qirect from:
o CTAEN
ULAL SOWCARPET,

 Hoad GHfioe: BOMBAY 3

Branch: KUMBAKONAM.
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