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Students’ Strikes-A Psychological Study

By Pror. M. S. SRINIvASA SARMaA, M, A.

————

It is not a pleasant task to discuss the alarming trend in modern
education, namely, the lack of discipline and the undue emphasis laid
upon making things generally pleasant for the pupil. There i.s every.
where the cry to make education easy. The students who constitute the
audience at all mass meetings are exhorted by all sorts of politic'fil
speech.makers to be impatient of any authority, to exercise freedom in
their everyday thought and action, and to regard obedience and rever-
ence as primitive barbarisms. Consequently strikes have become tbe
fashion of the day. Universities, Colleges, and even High Schools have,
in the course of this academic year, earned an unenviable publicity by
their students organising strikes. Organised rebellion, lawlessness and
insuhordination on the part of students are alien to the Indian tempera-
ment, and are not in keeping with the traditions of our country. Then
how are we to explain this epidemic of strikes in several parts of the
country ? It is not enough to condemn them, and no useful purpose is
served by the sermons and exhortations of Vice.-Chancellors, Ministers
and leaders of men. \We must approach the problem in a scientific spirit
with an unbiassed and dispassionate mind, and try to understand the
situation and the conditions that predispose the students to strike, paying
greater attention to operative forces than to mere events,

Unemployment of the Educated.

The revolt of the students in an organised manner is not an isolated
fact; it is in tune with the spirit of unrest prevailing everywhere,
Strikes then are only symptoms of a deeplying disease; and the .w?y to
end the epidemic of strikes is to get at the root cause and treatixt in the
best manner possible. The first of the factors contributory to this unrest
is the universal discontent with the existing system of education. Itis
alien, anti-national, devitalising, one-sided, literary crazy, and above all,
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economically worthless. The melancholy spectacle of thousands of our
Graduates going about for want of work is a standing condemnation of
the educational work of the schools and colleges. How can you expect
students to be loval, devoted and serious about the studies that will not
even solve the ‘‘bread-and-butter” problem ? Political orators, Minis-
ters, High Court Judges, and all public men wax eloquent on the futility
and the deadening effect of the present education; and the students who
flock to these meetings become naturally discontented and disgusted
with their lot, and utilise the first opportunity as a safety-valve to re-
lease their pent.up energy. If education is really the realisation of
buman values, if it is really an adventure in creative thinking, if it
is indeed a preparation for life and secures an opening to earn one's
livelihood, will the students waste their time and encrgies in thesz harm-
ful pranks ? The motive to study and the will to succeed are now lack-
ng. Lack of motivation is at the root of almost all maladjustment.
Therefore steps must be taken immediately to overhanl the system of
education, and make it really a means to livelihood, manhood, and per-
sonal growth.

No Creative Urge.

Secondly, the dullness, the dryness and the mechanical deadness
of our educational institutions and the exaggerated importance attached
}o the passing of examinations have resulted in stultifying curiosity, dryv-
ing up the fountain-heads of originality, and killing the initiative and crea-
tive energy of our pupils. There is no thrill, no excitement, no stimulas,
No creative urge in the routine work of the school. Naturally, therefore,
the normal boys seek an occasional escape from the humdrum monotony
in organising these forbidden but interesting experiences. Education
must be regarded not as a routine designed to facilitate the assimilation
of dead matter, but as a group of activities by which reasoning powers are
exercised, curiosity aroused and satisfied, and creative impulses made to
fulfil themselves in joyous achievements. Man has need for creative ex.
pression., His primal nature is to manipulate, to create, to be a cause, to
construct ; and when there is no scope for this creative urge, his idle
brain becomes a veritable workshop of the devil. Truly therefore does
of. Munsterberg say that “Tyranny and cruelty, gambling and betting,
ve all, crimes and strikes have always been the psychological

grercoming the emptiness and monotony of an uncreative and
ng life.”

&

*

ainful refxction of students to the mechanical and soul-killing
prevailing system 'of examinations is evidenced by the

I
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demand for the abolition of selection! I think there is much in this atti-
tude. The selection examination is primarily intended to artificially
boom the results of the school, and indirectly to save the reputation of
the teachers. It is, in plain language, a selfish’expedient. When the stu-
dents are promoted to the Sixth Form in July after a rigorous examina-
tion, the teachers there become morally responsible for their mental
equipment for the School Final Test. Is it not unfair to detain them
within 4 or 5 months, when there is a chance of the students passing
completely or in one or two subjects, and then appearing privately and
passing in parts? You want to sacrifice promising youths for the doubt.
ful honour of a higher percentage of success in your school or in your
subject! This is educationally unjustifiable, and no wonder the more
sensitive among the students protest against this ignoble trickery. I
know a number of High Schools and Colleges that have entirely dispen-
ed with the selections where the relationship between the students
and the staff is most cordial, and where the students have justified the
trust placed in them and have produced splendid results adding honour
and glory to themselves and to the Institutions.

Where are the “Gurus >

So much is talked about the “Guru Sishya Bhava” nowadays. Are
the modern students so wicked and evil-hearted that they do not recog-
nise the worth and merit of their teachers and revere them? I think not:
They are a shrewd lot, and see that their teachers are helpless, mercenary’
servile and oppressed set. Do they not know the insecurity of their
tenure, the insufficiency of their pay, the teasings and the tyranny of the
Heads, their slavish mentality and inferiority complex? Do they not
read in the newspapers about the Teachers’ Associations which are more
or less labour unions clamouring for higher pay, fairer treatment, lesser
cuts and protesting against suspensions, dismissals and dispensing with
the services of those who have reached their maximum pay? Where
is the model of perfection for the students to regulate their conduct?
*“Physician, Heal thysel !”—can be the only retort to the teachers who
find fault with the boys for their discontent and restlessness. True, if
the teacher is not fettered by commercial and rule-of-thumb standards,
and if he is properly equipped for his *mission, he would certainly
brighten the school-room with his personality and enthusiasm, and in-
spire the pupils with tlie romantic and exciting nature of the informa-
tion which he imparts. There will then be no need to find excitement
in mischiefs. 3’“!’

S o ak L H N2A. - T
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Redress of Grievances.

Strikes are often engineered by students for redress of grievances.
The teachers and Headmasters should not stand on false dignity and
prestige and assert their authority indiscriminately. They should view
the matter sympathetically and satisiy the needs of the students if they
are legitimate and within their power. It often happens that men in
authority lose their heads, and get panicky when there is a collective
appeal or concerted action. The corporate and co-operative action of
the students is a matter for approbation; there is the sense of moral
indignation at an existing evil, and there is the determination to challenge
the corrupt order unmindful of personal consequences. Such attitudes
of mind must be encouraged. The teachers are in loco parentis to the
pupils; and love and affection must prevail in their contact with them,
Calin deliberation and sympathetic imagination should characterise their
every day conduct ; they must realise that they are dealing with im.
mature minds and that the students are the citizens and rulers of to-
morrow who ought to be handled delicately and affectionately.

The School Atmosphere.

Another predisposing condition for the tendency to strike is the
failure of institutions to build up the right kind of atmosphere, and bring
up the students in the dignified and noble traditions unique and peculiar
to them. An inherent sense of lovalty and pride in the good name of
the school, and the traditional sanctity attached to it will create a sense
of rasponsibility and devotion and reverence, and will prevent them from
launching on an undertaking likely 1o bring disgrace to their alma mater.
The “atmosphere” which we associate with the Madras Christian College
or the Srirangam High School is not gift of the gods, but cumulative
effect of the splendid work of generations of students and teachers and
heads. Individuals flourish and wither away, like the grass of the fields;
but the fruits of their work endure, and make possible the development
of further activities, and thus lay the foundation for a noble tradition.
It is such an institution that offers the best laboratory in the world for
the early training in social adjustment, altruism, personal discipline and
‘moral character, and serves as a powerful prophylactic against strikes
and similar anti-academic activities. If an institution lacks this unique
intangible but potent atmosphere, it cannot be an effective educational
instrument ; and it is there that students’ strikes, malpractices in exa-
minations, inefficient teachers and cowardly h:ads thrive.

Partners in School Management,

The respect and devotion of students to their institutions can
easily be strengthened by allowing them to take part in the management
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of its activities, Students’ courts, co-operative societies, Dramatic and
Fine Art Associations that contribute periodicaily to the permanent en.
dowment of the school or college create an increasing interest and res-
ponsibility ; they begin to feel that they have a hand in the running of the
institution, and therefore are more eager to build up worthy and honour-
able traditions, and maintain the dignity and reputation of their insti-
tution, This feeling of partnership is the safest and the most potent
weapon against organised rowdyism and revolt. Itis only when students
identify themselves with the institutions that they will realise the utter
futility of strikes, and their calamitous and disastrous after-effects on
themselves, the staff and the society.

Develop Social Sksll.

A powerful antidote to strikes is to realise the need for greater
social activity inside and outside the curriculum, and organising differ-
ent forms of social work. Adolescent youths overflow with energy; and
unless this energy is sublimated and made to function in socially useful
channels, it is likely to find an outlet in anti-social behaviour. Adoles-
cence is the period of intensive building of social ideals ; schools there-
fore must influence them by instilling in them the fact of fellowship, the
duty of service and the power of sacrifice. Setvice implies brotherhood;
and brotherhood implies love ; and by love is meant harmony, co-opera-
tive feelings fellowship and understanding. If studeénts are engaged in
voluntary dpare-time service by organising night schools, visiting slum
areas, explaining principles of hygienic living to villagers and rendering
help during floods, famines, cyclones and epidemics, they will have no
time for ‘rowdyism, strikes and mischief, and will spontaneously deve-
lop the habit of self-subordination, self-control and self- discipline. So-
cial work establishes *haman contacts,” develops the spirit of tolerance
and “give.and-take,” and nurse such qualities as loyalty, truthfulress,

justice, preseverance and self-contral which are the foundatmus of
character.

;.SeIf control—The Measure of Manhood.

1 come at last to an important aspect of education whxch is notin

'favour nowadays. lmean “discipline.” . Children do oot know right

from wrong ; they cannot choose their wall is still in the maklng they
do not kpow what they want. Therefore it is 4 sin to misguide the

’youth and ask them to strike and quit schools. Hei 1s a mengce to huma.
"nity and civilisation who tampers with immature mionds . and explmts

_them. Freedom, personality and power of will are of course splendid
thmgs but they, cdn be earped only by rigorops, dlscl,plme. And the
first task of education is to discipline the pupil and train him in self-
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control, The crimes and follies of mankind are mainly due to the lack
of self-contrel. Infancy and adolescence - are the periods of greatest
_plasticity, and-therefore are very important for the formation of charac-
ter. Carlyle therefore points out that *‘Discipline is one ‘of the noblest
capabilities of man—a richer mine than any in: California” and com.
plains that it is . strange to me-how it has been overlooked. and lef,
neglected by the elaborate and many. sounding pedagogues and profes-
siodal persons.” .

It is a pity that large portions of society seem at present to have
dost sight of ‘the fact that general respect for law and - obedience to it is
the price of civilised life. We forget that law is the lubricant of inter.
personal intercourse. Many t'hings can be done inthe wilderness that
cannot be.done in civilised sqciety. In order.to have my own largest
measure of freedam, I must give up many things legitimate in them-
selves. The tendency of unbridled desires destroys our sense of prp-
portion and perspective, and makes us.blind - to the abiding values of
life ; and ‘disciplivnc helps us to be calm and self-possessed, ,and checks
the flippancy of surrender to momentary excitements.

. Every. childis a. candidate. for - character.and  personality, and
since the school is the training gronnd of man, his education consists not
merely in the drawing out of his intellectual, abilities, but, what is more
important—in training him in self-cantrel and . regularity of behaviourt
émd in raising his moral plane upon which his energies are {ree to go
onward to create, to be refined and to. be of general usefulness. . Agy
flaw in. this nrocess results in lost ‘ppport.unities_. .daliqueney, crime .and
disintegrated personalities. That is why Plato says that “Man when he
jgﬁtets the right discipline is the most godlike of all creatures, bugin, the
absence of it, the wildest of the. off-spring of mother Earth.”

The Right Example. 4

"It must be borne in-mind that youpg: pupils have an insatiable

curiosity and an infinite capacity for suggestion and imitation and con-
sequently absorb the thoughts, feelings and actions of those who are in
daily and intimate contact with them. The activities of parents and
teachérs repeatidly evoke in the -pupil emotional responses which later
on develop into well-established habits ; he learns to like and admire
those activities which are held in high esteem by those whom he res-
pects, and to scorn and despise those which they condemn. Examplé'is
so powerful that if it is correct and good nothing else is necessary.
Correct manners, orderly conduct, respect for law and moral principlés
“can be tanght orly by patient and persistent example. This involves the
re-edncation of the parents, teachers, and leaders, and the formation in
thém of good character, upright behaviour and right-attitndes. o

Education for Democracy
Bertrand- Russell.

, ,
It is clear that you need a fair amount of education before.é demo-
cracy becomes at all possible.  To start:at the extreme point, if your
population is illiterate, the machinery required for democracy does not
work. ButTam not concerned with this elementary portion of tlfe
matter. [ am concerned: rather with .the kind of education that ..15
necessary if one is to avoid the.pit-falls into  which muny .demeocraoies

have fallen and which have led in many.cages to.dictatorships.’

There is curiovsly difficult line to be drawn ps‘ychologicall.y it
demiocracy is to succeed, because it needs two things that tend in dlﬁ'e'r.
ent directions. On the onte hand, every man n¢eds to have a (‘:ertaﬁu‘n
degree of self-reliance and églf-cohﬁder’\gg, a Willihgne‘ss ‘t:o"b‘ack:'h.ls own
judgment ; on the other hand, he must be willing tf’ submllt to the autho-
rity of the majority when that. autbority goes against- him. One or the

.other of. these two.. things is very apt to - fail. 'Either men. become too

subservient and follow-some vigorous leader into dictatorships;, orvthe.y
are too-selfsassertive, they do hot submit.to the. majority, a‘nd‘.‘lead»thclr
country inro anarchy. The business of education in relation to demo-

-cracy is to produca the, type of character which is ,-w.illif\g., to.ad&ocgt,.p
its .own.opinion :as vigorpysly as ;magibes byt is.also . willing to submit

to the majority when it finds the majority going agaiast it .
There are two different parts of what education has to dto in t?ns
matter—or the- one hand the relation to character and the emotions,

and on the other hand the intelléctuzl part. 1 should ‘Iik,e‘tf)?‘s“ay ‘.so'me'.
thing about the paft that has 'to do with character 'and- the -emo-

‘tions, although itis, in the main, muth tnore a matter for the hotne

than the schools. It is so important that we cannot pass vi{t;b\kgr,vvbu't
in this respect schools for parents are as much needed" as s‘ch'o‘ol‘s"'for
children. ' s : T N |

If democracy is to’' be workable, the population ' must ibe

‘relatively” ftee from thé fiercér estiotions of hate 'and destructiveness and

also #0ni the emotions of fear dnd subserviétice.” Now, these are
emotions which dre inculcated in early childhood. A parent of average

“ferocity attem'pts. to teach his child complite :Q})ediep{:“g,v'qu'.":?mke.s
‘him either a slave or a rebel. - "What is warted in &' ‘democracy’is

neither a slave nor a rebel, but a citizen; but you'cannot get the proper
emotions. .for- a citizen out of an autocratic type of parest, | nor, of

_course, out:of ;ag. antoeratic schoole . - - 1 v
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It is clear that tao much discipfine i ing i
clear that too m liscipline is not a goed thing if you
want to pradicea population capdble of t{ieh&dcméy: Flf' you want to
get people into the habit of initiative, of thinking for themselves, you

mus't get them into attitudes of neither subservience to, nor rebellion
agaiest, authority.

This brings us to a source of tronble to a great many democrats
wamely, what is ealled “priaciple.” It is wise to scan rather skepticull);
‘most tatk about principle, seif-sacrifice, devotion to a cause, and so on.
Af you. apply a little psycho-analysis to it, you find that i* is not what it
‘appears'to be; it is really people's pride, or hatred, or desire for re-
venge, that has got itseif idenlized and eollectivised and personified in
:the nation as.a noble form of idealism. For example, the parcticular
sort of idealism which consists in joining together to kill peoblé in large
mnumbers and is called patriotism, belongs with a certain type of crnehty,
.of unhappiness, of unsatisfied needs, and would tend to‘ d'iisai)‘flear if
early education were emotionally what it ought to be. -

ot The whole modern techniqug of goverament in all its worst as-
pects is derived from advertising, - Advertisers are the practical psycho-
logists of our day and discovered long ago that what makes you believe
'a proposition is not the fact -that there is some reason to think it true.
Someone puts up a simple statement mentioning somebody’s soap or
'pills beside a railway line, and the mere fact that the name is there in
‘the long run causes you to think that it is good soap or those are good
pills. The modern dictators do the sawe thing. You see their pictures
everywhere, hzar their names everywhere, and it has much the same
effect on you as the advertisements of the pills and soap. In all coun.
tries which have autocratic government there is combined with that a
creed, a set of beliefs to be instilled into the minds of the young while
they are toa young to think. And the beliefs are instilled, not by giving
reasons for suppqsing that they are true; the mechanism is purely one
of parrot.like repetition, insistence, mass hysteria, mass suggestion.

This is not the sort of thing to be aimed at in a democracy.
- Opposing beliefs, taught in this hypnotic fashion, produce two crowds
of people who clash, and there is no means by which you can mitigate
that clash. Each hypnotized antomaton feels that everything most
-sacred is bound up with the victory of his side. Such fanatical factions
are guite incapable of meeting together apd saying, "Let us see which
has the majarity.” That would seem altogether too pedestrién, because
.each of them stands for a sacred cause.

1 do not mean to say that there are no sacred causes, but [ do
say that you want ta be very careful before yow claim that your
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particular nostrum is sacred and the other man’s something devilish. We
have to have a kind of tolerance toward one another, and that tolerance
is much easier to have if you think, “Human beings are fallible, and I
am a human being. It is just conceivable that I may be wrong.” Dog-
matic certainty is extraordinarily dangerous. If you are quite certain
you are right, you will infer that you have a right to stick a bayonet into
anybody who does not agree with you, and even to asphyxiate his
children with poison gas.

The advertisers led the way ; they discovered the technique of
producing irrational belief. \What the person who cares about demo-
cracy has got to do, I think, is deliberately to counteract an education
designzd to counteract the natural credulity and incredulity of the un-
educated man. I should start very young. If I had to run a children’s
school I should have two sorts of swects—one very nice and the other
very nasty. The very nasty one should be advertised with all the skill
of the most able advertisers. On the other hand, the nice ones should
have a coldly scientific statement, setting forth their ingredients and
consequent excellence. I should let the children choose which they
would have, varying the assortment from day to day. After a week or
two they would probably choose the ones with the coldly scientific
statement. That would be one up.

Suppose there was a question of an excursion to the country. 1
should have on the one hand marvellous advertisements with colored
posters alout some very unpleasant spot, and about another very plea-
sant place [ should have just maps and contcur lines and statements
as to the amounts of the timber in the neighbourhood, put in the driest
language conceivable.

In history I should take them through the great controversies of
the past, and let them read the most eloquent statements in favour of
positions that no one now holds, I should read children all kinds of
eloquent defenses of views that nobody now holds at all, such as the
importance of burning witches.

When they had grown a little impervious in that way, I should
give them rhetoric in the present dealing with current controversial
questions. I should give it to them always on opposite sides. In time,
perhaps, they would learn to infer the truth from these opposite
staten-ents.

The art of finding out from the newspapers what it was that
happened is a very difficult one indeed, and one that every democrat
should be taught. There is a great deal to be done in this direction if
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people are to be capable of understanding how to judge a political ques-
tion. Ido not want to teach people one apinion or another; it is not
the business of education to do that. The business of education is to
teach pupils to form opinions for themsclves, and they reed for that
purpose to be rather impervious to eloquence and propaganda, to be on
the lookout for the things that are intended to mislead, and to be able
to pick out what teally is nrgument and base themselves on that.

I do not know whether any of you have had occasion to look up
a newspaper of Great War days. If you had, you would be astonished.
Because as you read it a sort of hot blast of insanity comes out of the
page atyou. You cannot believe that we were really all collectively in
a state of excitement in which one cannot see things right. Part of the
business of education for demociacy is to prevent people from getting
too excited. It is a difficult art, because you do not want, on the other
hand, that people should be without emotion. You cannot get any im-
provement in the world, or any kind of good life, without a basis in the
emotions. But you have to be sure that basis is the right one.

I think the only emotional basis is what I should call kindly feel-
ing—a wish, not only in regard to people you know but in regard to
mankind at large, that as far as possible they should be ha ppy. enligh.
tened, able to live a decent sort of life. \Vhen you find other -ideals, as
you often do, strongly recommended in terms that sound like lofty
morality, the victory of this or that cause, or any kind of thing that
involves the suffering, the destruction, of some large group of mankind,
then say, “That is not an ideal that any democrat can care for, because
it is of the essence of democracy that we think every human being counts
alike." We are not content with a purpose that suits one group at the
expense of another. The emotion that must inspire our purposes is an
emotion of pain in the suffering of others, and happiness in their happi-
ness. That is the only emotional basis that is any good.

[Reported from an address before the Department of Secondary
School Principals, N. E. A.]

—The Education Digest,

Emotional Stability in the Home.

By PROF. ANJILVEL V. MATTHEW, B.A.; B.T.

The purpose of education is not primarily to impart ins.tructlon;
it is to help young people to grow up as good members of society. As
good members of society, they should possess certain necessa.ry know-
ledge—the importance of the instructional aspect of education. But
education is much more than the receiving or acquiring of knowledge ;
it implies the practice of becoming good citizens—-gz.)od. member's of
society. Good citizenship does not mean the unquestton!ng‘ obedience
of the powers that be, asis generally expected in totahtarxa'n. state.s-
Obedience is certainly necessary in disciplined life, but good cmzensh'lp
is not a passive attitude. It implies entering into healthy, a.ctive soc.lal
relations with one's neighbours——take the word neighbour in any wide
sense that one wants to give it, it does not affect the present conten.non,—
participating, in other words, in the give and take of communal ¥1f‘e. I.n
order that this may be possible, the individual must be as efflcxent'm
himself as possible and he must give of his best to those others th.h
whom he comes into contact. To prepare children to thus become effi-
cient sharers in the common life both in the early years of childhood
and in later life is one of the highest purposes of education.

1f grown-up persons are themselves not good t.aeighbc?urs and
good members of society, one of the reasons of their failure, if f\ot the
most important reason, should be sought in their early years of life. A
heaithy adult life implies as a rule a healthy child life. This is true in
our physical health which is commonly recognised. Whatils not as
commonly recognised, but which is equally true, is that there 1s such a
thing as mental health and that a hcalthy mental l.ife of the grown-up
person is dependent on a healthy mental life in cl?lldhood. Now there
are many things that can happen in childhood which may have adv!erse
effects on the mental health of the person concerned. We shall briefly
refcr to some of these:—

Repression is one of these. The child has as much right to be
spontaneous in his movements as the grown.up person. VV'hen we say
don’t touch, don’t talk, don’t move about, don't pla‘y, don't Iolok out-
side, don't pull down — we are interfering with his spontaneity. All
movements of the child also are not permissible. Bat let us at le’:ast
recognise that the child has some right to freedom. \Ye have no right
to interfere with his movements merely because they inconvenience us
or because they do not fit in with our scheme of life. A repressed child



242 ‘ THE INDIAN EDUCATOR

may develop into an adult whe is not sure of his right to any initiative,
may be too sensitive of criticisin, may be too shy, reserved and unwil.
ling to take a risk ; or on the other hand he may become a rebel tending
to regard all authority as irksome, may err into delinquent ways, and in
extreme cases may have even to be branded as a criminal. If all thwart-
ed and repressed children do not express their sense of frustration in
these extreme forms, let us be thankful for the robustness of the mental
health with which they are gifted — just as we have reason to be thank.
ful that all children born in a malarial region or born in or near homes
of tubercular patients do not catch these ailments.

It is not only repression and harshness in early childhood that
can be harmful., Even the fond devotion of a mother who is so anxious
about the safety and welfare of her child that she does not willingly
allow him to play for any length of time alone or with other children,
is fraught with possibilities of future trouble for the child she loves so
well. For one thing, her anxiety regarding him may have its origin in
some complex of anxiety or sense of guilt she may have enter-
tained — unconsciously — for many years, nay it may have had its origin
even in her childhood ; and through sympathy and suggestion her child
may catch the contagion of these anxieties and worries. Even if there
is no grave complex working in her, her undue devotion to him and her
eagerness to make life easy for him tends to make hitn soready to depend
on others that he may have little desire to meet holdly the thousand and
one little tasks and problems that inevitably await all normal individuals.
No wonder that such fond, unthinking devotion of a mother or any other
member of the family is described as “murderous love” by one writer.”

Quarrel among parents is another source of emotional instability
in children. \Vhen two persons whom the child regards as his most
loving and helpful friends, guides and protectors are not only nnsym-
pathetic to each other but are opposed to and fight with each other, the
child feels bewildered. The sense of security and calmness which is
one of the essential conditions of all normal progress in the life of the
child, seems to be knocked off at the bottom and the resulting sense of
uncertainty, helplessness, fear and worry makes the child unprepared
to meet men and things in general with a feeling of competence and
courage. A feeling of inferiority is engendered in him, which he finds
hard to shake off even when be grows up and. has an adequate intcllec-
tual comprehension of his personal atutude and its origin.

“Beorau Wolle : How To Be Happy Though Human.
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Unfriendly relations between brothers and sisters in child-hood
sometimes do much harm to sensitive children. Recently Dr. Masani,
psychiatrist of the Tata Sociological Institute, Bombay, reported a case
of a boy who was taken to him. He felt compelled to go out to the
latrine and the urinal about twenty times a day and about the same
number of times in the night. \VWhen the trouble was narrated to the
doctor by the parents, the boy corrected them and said that he went
out not twenty times but fourtzen times. This special reference to
fourteen set the doctor thinking. Later, in talking with the boy it was
found that he had two sisters and a brother. He referred to two of
them by their names, and of the third a sister he spoke not by men.
tioning her name but her age which was fourteen. She was unkind to
him and often boxed him on a ear which had been sore. The boy
was allowed by the doctor to play in the clinic. In the play-room
along with other things there was a basin of water and a doll. He put
the doll into the basin, and tried to send it down to the bottom by
directing a continuous jet of water upon it with a water-syringe. 'He
was evidently trying to drown his merciless sister through the immersion
of the doll, which was a sister-substitute. He admitted when asked by
the doctor that it was what he would do if he could to the sister too.
In the course of the talk he saw the whole situation afresh. and went
back home with new faith and courage; and his “fourteen times”
trouble disappeared too. Stress and strain of this kind in some form
or other occur in many homes where stronger or older or more natu-
rally favoured children instead of helping and be-friending the weaker
ones behave harshly and vnsympathetically towards them. The effect
may last a life time: throughout their life the children treated in this
manner tend to be shy, bitter and resentful in dealing with those supe-
rior to them ; and to become harsh, irritable and unkind to those weak-
er than themselves. Functional disorders of the physical system also
occur at times, as happened in the incipient case mentioned above.

A sense of insecurity and inadequacy is sometimes very badly
driven into the mind of the child at the school. Some teachers are
rigorous disciplinarians ; they demand too high a standard in the
studies of the child and they expect him to develop the passive
virtues of obedience, deference to authority, and submissiveness. The
virile qualities of adventure, initiativeness and self-assertion are a taboo
to them. They punish the children in such a way as to wound their
sell-respect. Boys are asked to keep standing for many hours, which
is a cruel thing to do; but sometimes they are asked to stand upon a
bench which is insult added to injury. There are teachers who try to
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Needless to say that the child should be treated with all
tactfulness and love. It should also be real-
s and difficulties of each child is neces-
—_ even from those of his own

of a person.
sympathys understanding.
ised that the problems and need
sarily different from those of all others
brothers and sisters. We do not ask for the child to be petted and
fondled ; that too is likely to do him harm. He has however a right to
be understood, to be loved, and to be encouraged to do what little he
can to make himself efficient and to make others happy. Even this last
named ideal—of his making others happy-—must be the spontaneous ex-
pression of his own good-will and sociability, and should not be forced
on him. Given the right kind of treatment, the normal child finds his
own happiness through the happiness of others.

The Teaching of Religion in Schools

By SrI S. SANTANAM, M. A, L. T.

e

The Place of Keligion in Fdacation was the subject of an inter-
esting article by Prof. Diwan Chand Sharma, M. A, in the last issue
of the Indian Educator. Though it is very inspiring and suggestive, it
is not as emphatic and clear in its stand about th: provision of a place
and the nature of the teaching that religion should have in scholastic
education as one may expect from a writer on the subject. The author
has perhaps carefully avoided to commit himself and so does not enable
the readers to understand his views on the question quite definitely.

In one place he says, “Dut if religion is to be understood pro-
perly, we should not make towards it an entirely intellectual approach,
we shouid not merely repeat the creed and explain the scriptures. Even
if this is to be done, it shauld be attempted in the spirit of comparative
studies, and we should emphasise the underlying unity of all religions in
spite of their apparent diversities. But more than this, we should teach
students the elements of religion in order to make them more moral and
godly, They should know that truth is the highest virtue and that its
pursuit is the most noble of all.”

From this extract, it seems that the author is opposed to the in-
tellectual enlightenment of the creed and scriptures of religions, if they
ace to be taught in schools. He is not opposed to any exposition of
the principles of any religion if it is done ‘in the spirit of qomparative
studies, ‘and it empasises’ ‘the underlying unity of all religions in spite of
their apparent diversities” The purpose of such a teaching should be,
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according to him, to make students ‘more moral and godly.' A realisa-
tion on their part that truth is the highest virtue, that selfishness, cun-
ning and sham are bad, that they should have a zeal to serve others,
and that they should ‘walk steadily and unflinchingly aloag the path of
righteousnes:’ is to be the aim of religious teaching and training at
school.

In another place, he writes, **Religion, however, is not merely
knowing and doing—it is also feeling. All noble impulses that actuate
a man are religious to a great extent.” ‘The sight of the limitless ocean’,
beholding *with wonder the cunning workmanship of a flower’, and such
other feelings are regarded by him as religious. So he thinks that even
‘judicially selected ‘plays and poems may do more to inspire religious
emotion than many a dry text.” From this it appears that he is of opi-
nion that making pupils enjoy the grand sights of Nature and the fine
works of art and authors, especially through selected plays and poems,
will make far better religious teaching than any formal lessons on the
doctrines and practices of religions. It means that formal religion need
not be taught, because the best form of religion is not there but in what
we do not think as religion—the best is in the development of an appre-
ciation for what is grand and good in Nature and Art.

Now 1 wish to criticise the position taken by Mr. Sharma.

1. An intellectual understanding of the scriptures, creeds, rites
and practices followed by the people beionging to various religions
should not be opposed at all, but should be imparted in schools. The
text-books and teachers teaching religions should be very sympathetic
and even give a thorough treatment of every religion taught.

2. The spirit of comparative studies need not be deliberately
and forcibly adopted in the teaching of religions. [t is better to leave
the pupils themselves to compare the religions taught in the school
course. It should be a policy that all pupils should be taunght about
all the great religions cf the world. Then naturally the unity amidst the
diversity in religions will be felt instead of being emphatically dinned.
Then also the spirit of toleration will naturally be bornin them.

3. The purpose of teaching religians should not be conceived as
making students thereby ‘more moral and godly’. People quite ignorant
of the scriptures and even of letters are frequently found to be more
moral and godly than those who are well versed in them. Mere religious
teaching can never make any one more moral or godly, though it may
be'said that a strong impulse in- that direction can be induced by it
Morality cannot solely and entirely be produced by religious teaching
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and training. The purpose of teaching religions should be to make the
youths undarstand the religious activities and ceremonies they and their
neighbours have to go through in their lives; else they will not know
the meaning of the religions practices of their communities.

4. Throughout the career of the youths in schools, in religious
classes and other classes as well as in other places, the supreme neces-
sity of and value of a life of tcuthfulness, self.sacrifice, righteousness:
temperance, toleration and such other virtues should, of course, be
pointed out and it should be impressed upon them that a man having
these virtues is a thousand times better than one strictly following the
trivial injunctions of his religion. Tndeed, if this is grasped and lived
up to, one can be more truly religious without believing in the gods and
practising the rites of any religion whatsoever.

5. It is true that the enjoyment of all that is best in Nature and
Art, and the appreciation of what is good in sights and sounds, in litera-
ture, art and architecture, form the core of what is truly religious. On
this score, however, the teaching of the different religions of the world
should not be given up. The vast majority of the schools of our
country are at present guilty of this omission arid they cannot be given
credit for teaching religion, because they teach literature and arts. So

there should be a regular provision for the teaching of the great religions
of the world.

So far, I have only tried to point out the implications of the
position teken by Mr. Sharma and to show how far I am in agreement
with them and what modifications I would like to make. Now I shall
give my own views on the subject so as to provoke a discussion of the
subject by other educationists, either in the pages of the Indian Educator,
or other educational journals.

1. The students in the elementary school stage should be taught

.religion through the biographic method. The lives of the founders of

the great religions of the world, like the Buddha, Mahavira, Confucius,
Jesus Christ and Muhammad, and of the great saints and mythological
characters, like Rama, Krishna, Vashista and Visvamitra, should be
explained in such a way as to impress on the youths what is truly re-
ligious in these lives, ~o that they may have not only examples to fol-
Jow blindly but also ‘he religious principles to be borne in mind for
their conduct throughout their lives. All the stories connected with the
feasts and festivals of different religions are also to form the material of
instruction for the students in the elementary schools.

2. In the Lower Secondary classes, the students should be
taught their own religion through a systematic exposition of what is
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:s::?,::eadnén,l:'s scriptures . and sacred literature, and also of the daily
] eligious practices, as well as periodical rites and ceremonies.
A §chexne for a detailed study of the religion through the most authori-
tative books or texts suitably incorporating their matter for all the three
years of study in the I, II, and 11 forms should be drawn up and the
teacher handling the subject should be made to teach them aspse:ri011<ly
as any.one teaching any ather subject, say, mathematics or langua ;‘i'
The failure on the part of a student to score a requiced perc(en%,a Ef;f
n*;;;rks for‘promotion should have the same effect as the {ailurc‘inga")'
(\)“h;rhsiubject. . Only then proper attention will be paid to this subject
§ more important and worth-knowing than any other subjects.

3. In the High School classes (IV, V,and VI Forms) an attempt
shc?u]ci be made to enable the students to understand the emphasis
whfch each religion. places on various virtues, and the special emphasis
which each places on afew of them. The ideas which each religion
has on the .life in this world, and the life after death, the duties of
states, subjects, men, women, and children in their various rclationships
of father, mother, brother, sister, husband, wife, son, daughter, neigh-
bour, countryman, foreigner, etc., should be explained in a comparative
way. 'I"he‘students should be enabled to see the unity of the under-
l)fx‘ng principles clothed in different ways and forms by people living in
dnl.fere.nt‘countries and belonging to different religions. A sort ff a
scu?nnﬁc study of the religions, and an understanding cf their his-
toric evolution should be attempted. It will then be possible for ll:le

pupils to fmd.out. what is truly religious in every religion and
not confound it with the form given to it by this or that reli-

gion. A s‘tudy of the rites and ceremonies connected with birth, death
and marriage as are performed by the people belonging t'o vari-'
ou.s religions should be included in the schame or the syr;labus for the
H.lgh School forms. In the same way the feasts and festivals of the
different religions should be studied and the similarities noted. Lastly
the gods worshipped and the manner of worship should also be clear!

and sympathetically explained. ’

4. \Yhen such a systematic study has to be planned and made
I have to point oot that for such a purpose it-is necessary to create z;
competent body of teachers. At present even teacheris. of' the 'hi~hest
grade are not fit to teach religion in the way pointed out above gThe
only way of creating a capable body of teachers for teachin reli.gion 15
to open a college for teaching all toe great religions of lhz world b
tlve:r’own followers and competent .exponents in the metropolis of cver;
province and offer instruction in them for a period of at least two vears
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to all graduates and well-educated men who want to become teachers
of religion. A deeper course may uscfully be arranged for the teaching
of all philosophies also with the religions, so that graduates of such a
course may be produced to teach them to the students in the college
classes. If it is made necessary that every school and college should
employ people with such degrees or qualifications, one or two according
to the size of the institution, then the teaching of religion in schools and
colleges will become really useful and highly beneficial. Further the
students sent out of such a college will be acceptable as teachers of not
only their own religion but also all the religions they had studied in such
a college, in the same way as students of different languages after get-
ting degrees of proficiency are deemed fit to teach not only their own
mother tongue but also all the other languages studied by them. They
will, in course of time, be the golden links of amity among communities
quarrelling with each other for their religions. Religious toleration will
be preached by such a band of teachers and religious quarrels will gra.
dually disappear as a result of their teaching and work.

5. Enlightened teachers of the stamp described will and shall
also be the torch-bearers of the true religion which transcends all reli-
gions, their forms, ceremonies, their gods and worships, and which can
be found also in everything noble and great in Nature, literature and
fine arts. There is a very narrow view of religion taken if it is thought
that one is religious if one does the daily and periodical religious routine
punctually and promptly. Mere worship of god as conceived in one’s
religion and any number of prayers lcarnt and repeated with faith can.
Indeed, it is possible and not at all difficult
to imagine that a man may be truthful, loving and kind to others, and
honest and fair in his dealings with them without believing in any god
or religion followed blindly by the multitudes. The great Buddha

ltivate these and similar virtues.
So

not make a man religious

taught a religion enjoining all only to cu .
He did not ask his followers to worship a god and pray to him,

also had Confucius taught.

Gradually [ seem to have landed myself ina difficulty. Advoca,
ting the regular and systematic teaching of religion in schools and
colleges, I have somehow come to denounce the worship of gods in the
usual forms and ways known to the religions of the world and declare
the futility of belief in prayers. Yes, for one who wants to reach the
core o religion, these things are not necessary ; but they are Iik(.'!d l?y
the mass of people all the world over, and there is an implicit faith in
the saving grace of prayer. Says Tennyson, ‘More things are wrought
by prayer than this world wots of.” All men in difficulty pray to God



250 THE INDIAN EDUCATOR

to help them out of it, and seem to be doing bLetter for their praver. Let
that pass.  But I ask, Is there any meaning in compelling the people
to pray so many times a day through injunctions laid down in religions ?
Such injunctions are not obeyed and are easily evaded, and many often
become humbugs and liars by declaring themselves as acting up to them
while they really do not.  So in the first place, truthfulness is sacrificed
by too great an insistence on religious routine and pravers. Therefore
I wish that prayers are not made compulsory in schools and colleges
and even in the post-school.and-college life of people. Let truth and
honesty, the suhstance of religion, be cultivated and let not mere man-
trams and set prayers be taught in the name of religion for being uttered

or muttered so many times a day, in the fond belief that students thercby
will become religious.

Now I look forward to an interesting discussion of the subject
and a criticism of my view in the Indian Educator from the pen of many
able writers and contributors to the journal.

Wardha Syllabus—Mathematics.
11

Organisation of the Curriculum.
By Pror. N, KUPPUSWAMI AIVYANGAR, M. A., L. T

In my last article, 1 dealt with the determination of the curri-
culum. I shall now deal with the organisation and the distribution
among the several classes of this matter. 1t is in the organisation of
the curriculum that the Principle of correlation is of supreme import.
ance. In fact, correlation isnot so much a method of teaching as a
method of organising the several topics—pieces of knowledge in the
curriculum.

We must remember all education is only a means to anend; we
do not want to educate a boy in mathematics, history or geography ;
we want to educate him so that he inay understand the real nature of
life and behave in a suitable manner. T[For this, knowledge s necessarye
I we partition knowledge into mathematics, history, geography and so
on, it is only for the sake of convenience. We were not doing it always.
We began it only when knowledge had grown to such an extent that no
one man could pursue it fully in all its aspects. It was intended for the
advanced student, in ordet to extend the boundaries of knowledge by
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original investigations. It was partitioned in the hope that the results
of the various branches will be synthesised and made available for the
proper interpretation of life. The practice of it in schools is one of the
most baneful effects of the control of the school by the university. The
result is all round ignorance.

For the geography teacher, 45° N. Latitude means an imaginary line
at a distance of 45° North of the Equator. Ta the verv definite ques-
tions, *\Why is this distance measured in degrees ?”, *\Whatis this 457,
none of the undergraduates under training for nearly one-third of whom,
geography is the special subject, and every one of them has studied the
subject upto the matriculation “standard—none of these can find any
better answer than “because the earth is a sphere”. Only 6% of them
attempted any answer to the second question. The answer was “it
denotes the angle between tha place and the Equator!”. This is how
geography is taught when it is taught as a separate subject. When
mathematics is taught as a separate subject, pupils solve a lot of
conundrums and puzzles about angles, circles, etc., but never hear any-
thing about latitude or longitude.

Thus, unfortunately, in the hands of the specialists, each branch
hecame so isolated from the others that now, in an assembly of learned
men. no one could understand anvhody else. This development of each
subject without any reference to the others is partly due to college
practice. A blind belief in the Theory of Formal Discipline is partly
responsible for this practice in schools. The whole of Herbart’s Psy-
chology is a protest against this practice. Herbart taught that the
power of the mind depended not on the number of isolated pieces of
information but on the well ordered system in which all pieces of know-
ledge are organiscd so as to show their inner relationship. This principle
of correlation is quite consistent with the modern doctrines of mind deve.
lopment whether you believed in Herbart’s psychology or not.

Organisation of the material on the principle of correlation:—
Correlation with regard to mathematics may be said to be of four
kinds; (1) Correlation of mathematics with life, (2) Correlation of mathe-
matics with the other subjects of the curriculum, (3) Correlation of the
different branches of mathematics among themselves, (1) Correlation of
the different topics of the same branch of mathematics. In all our discus-
sions up till now, the burden of the song has been the correlation of
every subject with life situation in general and with the basic craft in
particular, The justification for teaching mathematics and the selection
of the material to form the curriculam were all based on the need for
such a correlation. There is only one point more to be dealt with in
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this connection and that is the extension of the criterion of utility to
every one of the classes in the school.

In fixing up a syllabus for any particular class, the topics that
would be most aseful to the pupil even if he leaves school at the end of
that class, must be given the first preference. TFor instance, to a bov in
the 3rd grade (age 10) the ability to find the cost of 5 seers of rice at
3_85- 6 pies per seer is more useful than the ability to multiply 4607 by
876. So compound multiplication with small numbers must be taugh.‘
before you teach long multiplication with whole numbers.

. Correlation with other subjects:— This means that mathematics
teaching should be so co-ordinated with the teaching of other subjects.
that.when a piece of mathematical knowledge is necessary oc useful for
eluc:dating a point in any of the other subjects, it should not be neces-
sarv for the other teacher to break the continuity of his subject and stop
to teach the particular piece of mathematics.

' [ must say in this connection that the present ‘syllabuses in
the \Wardha Scheme of Studies are not very well correlated with one
another, [ shall give only one or two examples., The geometrical
knowlec}lge that is learnt in connection with card board work in Grade I,
‘rt?cogmtlon and some knowledge of forms like Square, Rectangle and
Right ‘angles’ is put down for grade V under mathematics. Making of
pPlans is put down for grade Il under Social Studies. DBut these are
details and as the Secretary told you the other day, this syllabus is

only a tentative one and will be modified in the light of experience and
ronstructive criticism.

Correlation of the different branches of mathematics among
themselves:— \Whatever 1 have said about the need for correlation of
the. first two kinds will apply with redoubled force to this kind of corre-
lation. There should be no need to talk about this at all but for the
most deplorable fact that even tolay we have not yet got nd of the
teacher who talks about ‘thought for thought’s sake’ and ‘difficulty for
difficulty’s sake.” True, 99 per cent of these gentlemen do so x)(;t 50
much because-they believe in it, but becauss they are too idle, too lazy.
too ignorant, or too indifferent. or all these put together, to think c'!f
better ways of teaching. But they are. Only the other day 1 found
that in a class that had done square measure, that had learnt to find the
cost of carpeting the floor, gravelling piths, and plastering_ the four
walls of a room, the boys did not know what a rectangle “"lS. much
less how to draw one. The teacher very gravely explained that they
had not come to that stage in practical geometry and that they were
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then doing only measurement of straight lines. In a parallel division
the teacher explained that the ‘Use of mathematical instruments’ and
‘drawing to scales’ did not include the use of the compasses and
drawing lriangles.

Even to-day there are teachers who say that equations should
not be used in solving arithmetical problems; that ‘arithmetical methods’
are more intelligent; and so on. [If vou further examine them as to
what they mean by ‘intelligent’, vou will find it means nothing but
‘difficult’. It will, in general, be found that no pupil ever discovered or
will ever discover such methods by himself. Take the following pro-
blem given in a half vearly examination for Form 11L

“By selling oranges at 9 chuckrams for a dozen, a fruitseller
makes 20% profit. At what rate does he buy per hundred ?”.

[ would suggest to every reader to make this experiment himself.
Let him first make sure that similar groblems had not been taught
before, and let him find out how many of the pupils in Form IlI, or
even in Form IV, dwill discover the solution by himself. [ have not
the slightest doubt that not a single one will do it. Let him try to
teach it. He will find that for 999 of the pupils, even hints and sug-
gestions are of no use. He will have to do the whole thing himself.
Once the way is shown, some of the more intelligent of the pupils will
imitate quickly enough. But give a problem of a slightly different kind,
even they would flounder. It will usually be found that a boy who does
such problems by ‘arithmetical methods* does so not because he is
intelligent but because he has been taught to do so—by imitation. Such
methods of solution are examples of difficulties that arrest thinking
and not those that provoke thinking. Pupils taught in this way very
often say ‘I do not know how to proceed’. On the other hand a boy who
has heen taught the equation method acquires a certain amount of con.
fidence thereby. He is in possessicn of a methcd of attacking any problem.
‘Here the difficulties of the problem provoke thinking and do not
arrest it.
‘ Secondly, mathematics teaching is not intended to create difficul-
ties for the sake of solving them. Mathematical methods are devised to
make the solution of difficult problems easy. It is going against the
very object of mathematical education to ignore an easy and general
method for the sake of following difficult methods applicable only to
particular problems. Again by following the equation method you can
save an enormous amount of time—time required to teach ‘arithmetical
devices’ to solve different kinds of problems. You can make use of this
tims to give the pupils a wider knowledge of the subject. The equation
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method is also the most natural method of solving such problems and
it is the purpose for which boys study algebra in schools. Therefore
it is folly not to make use of it for the purpose for which it was intended.
It is not the way to enhance the respect of the pupil either for the sub-
ject or for the teacher. Even now, I cannot but think of an incident that
took place when [ was in the Fifth Form without some irritation . and
contempt for the teacher. 1 came out of the examination hall wnt.h a
supreme satisfaction that I had, once in my life, "cleared’ the paper t.e.,
I had done all the problems correct. What was my chagrin when |
found that I was given only about 90% of the marks? Why? I had
used the equation method to solve one of the Arithmetical problems. -l
may also say that the teacher produced very good results in the exami-
nations. It was a vicious circle. The teacher taught what the exa-
miner wanted and the examiner had to examine in what the
teacher had taught. But I am afraid very few acquired or
retained any love for mathematical studies. Some of the students of
that teacher at one time, made a bonfire of their mathematics books and
notes as soon as they had passed their examination. Those who love
difficulties for the sake of overcoming them need not be discouraged.
A problem can be made as difficult as one wishzs, even though .the
equation method is adopted to solve it. Besides there are a sufficient
namber of other difficulties in mathematics to be overcome.

No doubt officially the different branches of mathematics are sup-
posed to be one. In official language we don't have Arithmetic, Algebra
and Geometry, we have only Eiementary Mathematics. Butin schools we
have not yet given up the idea of teaching the subject separately. We
continue to have separate periods allotted for each of the subjects and w=
continue to teach them in water-tight compartments. In the same class we
even make one teacher teach Arithmetic and another Geometry. We s}nll
teach square measure without teaching what a rectangle or triangle is ;
we still teach drawing to scale and finding distances and the boys' con-
tinue to be ignorant of the relation between this and the properties of
similar figures. Sometimes when we do attempt to correlate, say, Geo-
metry and Arithmetic, the result is amusing. Ve find the square root
of 2: 3, 7, etc., geometrically and find the value of 2482+tw3. The
correlation is neither natural nor useful.

Correlation of several topicsin the same branch of malhemalic_s: -
This consists in the orderly treatment of the subject showing.the bearing
of one topic' upon another. It is usuval to say that matbematics has‘ been.
organised according to the demands of the study as a loglcal(ll)
organised field of knowledge. If this means that the pupils are made
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aware of the logical nature of the arrangement, it is simply not true.
In fact, even many of the teachers do not know why they are teaching
this or that topic and why this or that topic should be taught before,
after or during the teaching of some other topic. G.C. M., L. C. M.,
and the rule symbolised by the identity a/b= ma/mb are taught in a
particular order merely because they have been taught so from time
immemorial. I have found that to answer the question *‘In what way
are these useful in the development of any other portion in arithmetic?*’,
the teachers under training require a good deal of cross-examination
and thinking. The fact is that the arrangement has been neither logical
nor psychological. G. C. M. and L. C. M. are useful in a small way in
adding or subtracting fractions. They should be introduced only when
the need for_ adding fractions with different denominators comes in.

The question .of motivation should be tackled not only in
connection with the whole subject of mathematics, not only with
the separate branches like arithmetic and geometry, but also
with evervone of the several units of teaching. The several units
should be so correlated so as to bring out clearly the object
of teaching the whole subject. Tor instance, the main object of
teaching elementary algebra is to familiarise the pupils with the use of
the formula and the equation for the solution of practical problems. So
solution of useful problems should form the ‘core’ or the ‘project’ in
algebra teaching. Simplifications, fractions, factorising, removing
brackets etc., even the formula and the equation should come in only as
auxiliary to the solution of problems. Again the whole of practical
geometry is best developed so as to hring out its use in surveying,
plan-drawing, map-making, etc. These will form the ‘core’ or the
‘project’. The use of the various mathematical instruments and a know-
ledge of the properties of figures will come in when they are needed for
the most efficient and economical way of learning to measure the
necessary quantities and drawing plans.

The details of the syllabus for each class should be so orghnised
as to satisfy the principles described above.

—
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Recitation in our High Schools

By Sri1 C. S. Krisuna IveR, M. A,

— —— e

) It is a great pity that this valuable art of learning by heart a few
ines oi.p.oetry, and sometimes a few paragraphs of beantiful prose toor
and reciting them at the beginning of important school functions, such
35 class~ debates, School Day Celebrations etc. is. fast dying out.

Poetry IS not a mere frivolous accomplishment, the trifling amusement
of a few idle readers or leisure hours! it has been the study and delight
of r.nan!dnd in all ages.” I am not at all unaware of the fact that in
putt.mg in a vigorous plea for the revival of this art, I am swimming
against the current. These are days, when, thanks to the everincreasing
number of unemployed graduates, literary education is at a discount ;
vocational education in the attractive robes of Wardha Scheme, is
largely claiming the attention of a!l in our land. \Well assured of strong
backing up from very high quarters. it has begun to boast of its bright
future. Moreover, in these days of Vernacular mediom — pardon me,
of the medium of Indian languages, English has been pushed to the
position of a Cinderella. In the clamorous cry for introducing Hindi as
the lingua franca of the land, this humhle advocacy of English Poetry
1s not at all likely to get any hearing. But that does not matter. You
may very well regard it as the word of a Back Number, a faddist, a
brown beauracrat, an imperialist and even a traitor to the motherland.
I know that even if my cry proves to be a cry in the wilderness, a day
will come when its value will be appreciated. Powerful ideas, even
when murdered in cold blood and buried six fathoms deep, do not die;
they just bide their time.

It has, for long, been my deep conviction that by not making our
youths learn by heart some lines*of good English Poetrv, we teachers
are not discharging our duties as educators satisfactorily. For of what
use is education to a man or a woman, if it does not enable him or her
to lead a rich and full life ? \What helps him to do it so well as recol-
lection of some fine gems of poetry stored in his memory in the most
impressionable period of his life? 1 do not at all mean that we have
?ot many good lines of poetry in our own languages or in Sanskrit. But
is it not a fact that somehow or other English has come to set the
standard for us in most of our literary pursuits and class room prac-
ticc§P Is it not true that even the very growth or development of our
Indian .la.nguages is along the line of English? OQur short stories, lite-
rary criticisms, dramas, journalistic terms, platform speeches, idioms,
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lyrics, etc., are all largely imitative. Some days back, when more em.
phasis used to be laid on the teaching of English Grammar, and equally
important stress, if not more, was laid on Tamil or Kannada Grammar:
then came the days of Nondetailed books; Indian languages followed
suit. Now there seems to be a tendency for the pendulum to swing
back again to Grammar: a similar tendency is noticeable in the study
of our Indian languages as well. Hence, if we want our boys and girls
to commit to memory some lines of poetry in their own mother tongue, the
best way of doing it is by asking our youths to learn by heart some
lines of poetry in English.

Nowadays, in our eagerness to be modern and up-to-date, we
prescribe some of the modern poems, in English as well as in other
languages, written in simple style on every day subjects. The result is,
they fail to inspire our youths with noble ideals ; they do not do the
duty of “‘the teacher of Morality and Virtue.” Imparting religious and
moral insteuction in our schools directly, has become unthinkable;
even this indirect imparting, throngh the medium of good English Poetry,
is becoming more and more difficult.

There is another danger that lies ahead. Dame rumour has it,
that there is something rotten in the realm of Pandits, and that, the
sooner they are replaced by modern graduates, the better. They are
said to be old fashioned, narrow in their outlook, indifferent, and incap-
able of adjusting themselves to the changed conditions. In spite of
their depth of learning and scholarshkip, they are said to be verbose
and irrelevant in their lessons ; the question of maintaining good disci-
pline is another factor against them ; their inability to take part in the
extracurricular activities and their privileges on the plea of religion and
orthodoxy also contribute to their unpopularity. \Vhatever the truth of
these allegations be, it cannot be gainsaid that they have been doing an
immense service to the vouths of our land, by familiarising them with
some of our great thoughts of the past. They have been so far the
custodians of our culture and our heritage ; and on that day they are
totally replaced by graduates, we have to bid goodbye to some of our
precious thoughts. The Pandits of today are nowhere compared to the
giants that used to be in our High Schools fifty, sixty, years back. If
this class comes to an end, we will have the sad spectacle of manufac-
turing graduates and Masters in Arts, who would not have even heard
the names of Markandeya or Nachiketus, Sudbama or Prahlada, Veda
Vyasa or Valmiki! Evennow, [ find many Hindu boys of my S,S.L. C
class gaping with wonder at the mere mention of Abimanyu and Drona,
Vibheeshana and Varuna! May be, their growing interest in sports and
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cinema has something to do with it May be they are so busy with
their heavy curriculom, they have fo time to attend Harikatha Kalak.
shepams even, (Nor are they free as before), \Whatever it be, loss of
a coltere, preserved with care for such a long period, camnat he
contemplated.

We say we are for full Swaraj and nothing bot a democratic
government will satisfy us. Do we realise the fall implications of a
democracy ? Is not the ability to speak an indispensable qualification
for a man in a democratic state > What helps a man to talk well hut
the training he gets in his school debating societies *  And does not the
recitation of a poem or a prose passage help him in developing his
oratorical powers ?

Let me end this brief note of mine with one or tWo  specimens of
“Gems of Poetry” 1o be committed to memory,

Live 1o some Purpose.

Lo “They err who measure life by vears,
With false or throughtless tongue ;
Some hearts grow old belore their time ;
Others are always young,

2. 'Tis not the pumber of lines
On life’s fasthilling page,
'Tis not the pulse’s added throbs,
Which constitute their age.

3. Bome souls are serfs among the free
While others nobly theive ;
They stand just where their fathers stood ;
Dead, even while they live,

W

Others, all spirit, heart, and sense,
Theirs the mysterions power
To live in thrills of joy or woe,
A twelvemonth in an hour!

5. Seize. then, the minutes as they pags
The woof of life is thought !
Warm wp the colours : et them glow
With fire of fancy fravght,
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fi. Live to some purpose; make the life
A gift of use to thee
A joy, a goad, a golden hope,
A heavenly argosy”
* =

Fall, Oh! Fall, Ye words of anger.

. “Falf, oh! falt, ye wards of anger
Like the teaves when Autumn blows,
Like the Mav blooms in the river,
Like the moanlight on the snows,
Fall like seeds in barren places,
Fall like rain draps iu the sea,~—
Idle words, foredoamed to gecish,
Lost between my lave and me.

)

But ye, words of loving kindaess
Falt tike grateful swmmer cain,
Like the heat on frozen waters,
Like sweet music heard in pain,
Like the dew on apening roses,
Like the acorn from the tree,
Fall, ye acceats af affection,
Froitful to my lave and me "

Gleanings.

Garden Plots for School Children”

B

Ireland. Ardee Garden Plot Sclieme.—At the Ardee Rural School,
in County Louth, the cultivation of garden plots by students was adopta'd‘ae
vart af their training in Agricaltucal Science, The scheme was u competitive
one. The aren to be culbivated by each competitor measured one rood of
ground ; it consisted of 6wo plots, ove at the sehool, eom;?rising 1 of a rood
und the other at home, comprising % of road. The competition was confined
$0 she hoys of the day schoot; 19 boys competed. Fifty p. ¢ of the total warks
conld be euraed for the school plots, thus raising the standard of the work
in the school. Studeuts were restricted in their selection of ;‘)!ants angd seeds,
g0 thut thers wight be fair competition, These were provided free for the
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school and purchased by the students for the home plots. The various sprays
againgt pests required for use in the home gardens were prepured in the school.
Besides providing their people with vegetables. competitors were uble to
market a large amount of their produce, which rewarded them amply for their
elforts.

The school plots were set out under the direct supervision of the Agri-
cultural Instruotor. e appcinted a certain wmount of work each day which
the competitors were required to repeat in their plats at home. As a medel,
he cultivated a plot himself in the scheal gardens.

" Competitors had to give an undertaking that their home plots would
be their own concern: no outside assistance was allowed. The Instructor
and the Headmaster paid a number of surprise visits to the boys' homes for
the purpose of inspecting the plots. In every instunce parents showed great
interest in tho schewe and it was often remarked that the gardens would not
have bean cultivated except for this competition The bovs of the town who
had no gardens rented ground from neighbours or cultivated the gardens of

neighhours who azreed tc provide the required wateriuls if they might claim
the produce

At the time of making the final inspeetion for giving the wmarks, it wus
difficult to distinguish hetween the merits of the students. The plots were
neeurately sot out to the plan provided in the school, they were geuerally
free rom weeds, plant diseases, ete, aund the yields were of a very high
standard. Four prizes were awarded A maximum of 200 marks was allotted
(100 for school, 100 for home) and the total niurks grined by the prize-win-
ners were 186, 151 166, 163, respectively. It is hoped to give the scheme a
wider scope in the coming year, by including [ruit culture and the planting of
a small orchard in ench home.

Switzerland.  Zurich. Garden Plot Scheme.—In 1010, a Zurieh
elerayman diew attention in a pamphlet to the bad health eaused among
children of the poarer districts of the town by abseunce of sunshire and to the
harmfulness of playiug in the streets- To provide the childven healthy open-
air employment, it was advocated that garden plots should be given them
With that end in view, the “Association for school children’s gardens” was
founded, in 1911 The committee explaired the idea fully nt a “purevts’
avening’” and enlisted the co-operation of public spirited citizens. A start
was made on a piece of ground lent to the Association by the Administration
of Housing Fatates of the Town of Zurich In thke 3rd yeur alveady the
scheme was working very successfully. In 1914 the Association received us
a gift the Charlottengarten which is still the only ground it owns, In 1915,
there were 248 garden plots cultivated: 158 by boys and 90 by girls.

The scheme works as follows: exch ehild receivas s plot measuring
20 square metres for which he is entirely responsible and in whieh, under evm-
petent guidance, he grows vegetables and a few flowers. The youny gardeners
thereby acquire habits of eu-dperation, of regular productive labour, of thrift.
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and they realise how necessary it is to watch over their plantations with
areat care.

At first the children were allowed to grow just what they chose and
work. when they chose; afterwards, their freedom was restricted in their own
interest. Now, they are divided into groups of 20, each under the care of a
supervisor. Fach group has two regular evenings of gardening and the plots
are exactly alike, oxcept as regards flower-hads. As work in the plots is
carried out after sehool hours, the school atmosphere is carefully aveided.

In one of his yearly reports, the general director of the gardens notes
the interesting observations that ean be made on the mavner of working of
the little gardeners. (ood pupils have well-kept plots, the neglected plots
kelong to pupils whoss school working is done carclessly. But some dull
pupils who have difficulty in follnwing their class, are excellent gardeners and
alreadv show the solid qualities of good citizens. TFormer scholars evidently
have happy remembrances of their girdening experiences as they often come
tn visit the present gardens: so do also the parents, hrothers and sisters of
the present owners of plots.

The vield of exch plot varies ageording to the snil, but it is never infe.
ricr in value to 10 Swiss {ranes shd move often reaches ahout 20 Sw. {r. In

1937 the avernge ¢ ntributinn paid by each c¢hild was 7929 Sw fr The Asso-

ciation has to find funds by other means for about 15 fr. per plot. the average
vearly expense for a plot being 22 30 {r (for seeds, plants, tools, sheds,
fertilizers, repairs, instruction and supervision, ete )

The chiaf aims of the Association nanely to contribute to the practical
traning and moral education of the children and to improve their health, are
fully attained.  Since 1920, the Associntion receives grants from the “Pro
Juventute Foundation.” the value of the garden plots to the school-children
having been abundantly proved (The International Bureaw of Education.)

Corporal Punishment.

“The Criminal Justice Bill naw before Parliament provides for the
abolition of corporal punizhment except for serious offences against discipline
in prizon .., ... The executive of the National Union of Teachers have had the
Bill under econsideration, and welcome the proposal to take away from the
courts the power to pass sentence of flogging. They say that the Government
ia to be congratulated on ita desire to do away with a method of punishment
which has already been abandoned by most civilized countries. Butk the
Connnittee are careful to make it clear that their conclusions in yegurd to
corporul punishment ae u ecourt penalty are not based upon any objection in
principle to all use of it as a method of correction for children. Corporal
punishment as a court penalty stands upon an entively diflerent fcoting from
corporal punishment inflicted by a parent or a school-master. The relation
between the child wnd the parent or the sehool-master is or should be, one of
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affection, and is a continning relation. Moreover, the punishment, as a rule,
comes swiftly and is far less severe than a court birching. Nevertheless some
of their arguments hold good in regard to corporal punishment at home or in
the school. There is the difficulty of assessing whether a particular boy ean.
from tha psychological and temperamenta! point of view, be subjected to such
punishment without unfortunate resulta. There is the danger, familiar to
school masters, that the boy who has heen so punished may, on that aceount.
he regarded as a hero. Many feel that it is up to them to show that they do
not mind such punishment and are even encouraged to commit further
offences cut of hravade. Tt iz on this account that experienced schont
masters have largely discontinued to use corporal punishment. In infants’
‘:md firls’ schools it has practieally disappeared  Its retentian in senior und
in secondary schools for hoys is largely due to the continuance of a had old
tradition inherited from public schools. ... ... ...

" Apart from the possible had effect upon the suniferer the eifecta upon
the punisher are not to be ignored. Psychologists tell us that in the hest of
us there is at least a touch «f sadism, and appetite grown by feeding, They
f.ell us too, for certain rensans, enrporal punishment should never he applied
In eases of sexun! mishshaviour, a theary with which practice in Fnglish

schools has heen markedly at variance. One of the greatest temptation tn

Fhe school master is tn nse the eane in order to trv to make good his cwn
lneﬂ'ec'tiveneas as a texcher  One such master recently caned a n}:\jority' of 2
«:l:m.s In an elementary sechool because they had more thau three mistakes in
'then' dictation. A teacher who uses his power in this way proclaims his own
inefliciency. The good school master will never need to use the cane. In-
deed, the real quality of a school which has recched and maintained a reason-
able standard of efiiciency can be gauged fairly accurately by the non-use, the
use or the abuse of corporal punishment. A community is more brutalise!l
by the continuous infliction of punishment than hy the occasional occurrences
of erime, (The Journal of Education, London.)

Vocational Guidance.
By Puiverrar, K S, Vaxin, M Ep., I B S (ReTh)
I. IntheU.S. A.

Voeational guidance is now recognised as an essential function of every
school system. [t is defined as ""The process of assisting the individual to
choose an oscupation, and is described as a service to schonl pupils to assist
them in making decisions snd adjustments necessary for securing, in aceord-
ance wibth their abilities and interests, the optimum results {rom educational
training and from elforts at social and vocational adjustments.”

Boston is reported to be the first in the United States to provide orga-
nised voecationul guidance for its school pupils, In 1910, its schoal cotnmitiee
resolved that a tencher be designated in each elementsry and secondary sehoot
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of the city to act as vocational counsellor, and in 1916 it created a Depart-
ment of Vocational Guidance. The obiectives of this Department are stated
as follows 1 —

I Educational and Vocational Guidance :—{1) To assist pupils to
a knowledge of educational and vocational possibilities. (2) To assist pupils
to a knowledge of the common occupations and an understanding of the pro-
blews of the occupational world so that they may prepare more fully for lives
of usefuloess in the community. (3) To obtain for each pupil, as far as possi-
ble, every opportunity which it is the duty of the public schools to provide. (4)
To aid pupils to realise their educationasl or vocational aims,

II. Placement :—(1) To assist graduates and undergraduates, who
must leave schnal to work, in finding suitable positions. {2) To aid those wha
need readjustment in their work. (3) To aid these who, in order to continue
their school work, must have after-school work, Sunday or Summer work.

I1I. Follow-up :—{1) To help voung workers to a hetter understand-
ing of their relationships to other works in their own and other occupations
and to society. (2) To ensure hetter co-operation hetwesn the public schools
and the highar educational institutions on one hand and the various ecommer-
cial and industrial pursuits on the other hand, in order that there may be no
gap betiween the groups. (3} To muke scientific studies of the information
gathered for the henefit of the child, the school, the employee, and society.
(4) To assist in adapting the schools to the needs of the pupils and the com-
munity. through providing the informasion needed for the modification of the
curriculum materials.

In the school system and in individual schools, a grest variety of acti-
vities are carried on in pursuance of these or similar objectives, guch as (1)
instructing pupils ns regards occupations, (2) carrying on occupabional research,
{(3) rendering placement service, (4) making follow-up investigations, (5)
elfecting adjustments between employees and employer, (6) visiting homes of
pupils. {7) compiling case histories of pupils, (8) adwministering tests to pupils,
‘9) preparing guidance bulleting, (10; giving information to pupils in groups.
(11) counselling individual pupils, (12) holding conferences with pupils in
groups, and {13) conducting guidance clinics. Organisation of teachers and
others interested in the subject. such as the National Vocational Guidance
Associntion bave done much to lead and promote the guidance movement in
schools Numerous States are. also. actively helping in promoting vocational
guidance in their schools. A course in occupational informatioun is included
as u part of the secondary school curriculum. Occupational Studies are pre-
pared and published for use in voecational counselling in secondary schools,
Bach of these studies deals with o single occupation and ineludes information
on the nature of the work to be dons, working conditions, opportuni®es f{or
ewployment and advancement, aud edueational qualification and experience
necessary for entrance into the occupation and for promotion in it.
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' Some states aud communities make eluborate arrangements for voca-
honal.guidance, They employ trained vocational ecouasellars, a pay-
chologist to give tests and make intensive diagnoses, a psychiatrist.
social workers, and placement oflicers and disseminate in{ormntion about
occupations Further, the United States Lmployment Service maintaing
hundreds of oftices through which voung people may secure definite
help in their search for employment. More than 2} million youths are al-
ready on the active files of these offices. There is no charge for registration,
aud‘any one over 16 is eligible. Junior employment counsellors, giving
special care to the needs of young applicants, are available in a number of
these oftices. Various occupational tests and improved types ol interviews are
flsed in some of these offices, and ull are co-operating with the public schools
in Iiheir communities. There is, woreover, a proposal to create a new youth
Guidance Division in the Federal Office of Education to provide advisory assist-
ance to educational organisations designing to establish Youth Guidance
Centres.

II. In England.

: V0§&ﬁional Guidance to schonl leavers may be said to have begun in
Englard since the Education (Choice of Employmeﬁt) Act of 1910 which con-
ferred on local education authorities the power to make srrangen.ents subject
to the approval of the Board of Fdueation, for assisting hovs and girls under

t;:): :ge 80 17 ( raised to I8 by the Ilducation Act of 1918) in the choice of
rork,

Voeational Guidance is given in each local arsx through the .Juvenile
.Em;floymout Exchanges of the Ministry of Labour. Attached to each sxchange
is & juvenile advisory committee “composed of teachers, loenl employers snd
fvorkpeople, representative of the local education authority, and cther perscus
interested in the welfare of voung workers. The activities of the severai ex-
changes are co-ordinated by the National Advisory Couneil for Juveui-l.a
Fmployment,

‘The duties of the local advisory committee nre- (I}ta give advies to
:Tuvenxles ou the choice of the most suitable employment: {2) to as:ist Juveniles
in finding suitable employment; (3) to assist employers in obtaining suitible
young workars; (4) to keep in touch with boys and girls during the early y;a-u's
of their occupational life; (J) to give Juveniles advice on further al‘ 5 t"

i n relation to their employment, pueen

. .Before individual advice in offered to a boy or girl on the occupation for
\\.'h\ch he or she seems most suited efforts ars made hy teachers, | f; 1 voea-
ho‘ual guidance cflicers, committee members, or prominent inalt;stoi-:lists to
children a3 much information as possible about the occupations r\v.:hich .ure
available®in their neighbourhood and to stimulate their int.e:ast in their fut;xre
eareers, Visits to loeal factories are arrunged to give school ehildren some iden
of the nuture of the work in which they may lAter he oungaged. und printoc.‘

GLEANINGS. 265

information about occupstions is widely circulated to them. Lantern glides and
cinems films are also, in some places, used for this purpose, With this back-
ground of knowledge of occupations, children, with their parents and teachers,
meet members of the committee and the local vocational guidauce officer at
conference This conferance provides the voeational guidance officer with the
data he needs for his work, ¢ g. information about the children's inclination,
aptitudes, leisure activities, interests, secholastic attainment, moral and social
qualities, etc. These,combined with his knowledge of occupations and of local
openings and conditions, enable him to give proper vocitional guidance.

Since recently, psychological methods of testing general intelligence,
ability, and aptitude have begun to be applied to the work of vooational guid-
unce tests for dilferent vocations have been devised.

Secondary school leavers do not avail themselves of the national voca-
tinnal guidance service to the same extent as elementary and othur school leavers,
They are guided in the matter hy their own head. masters and headmistressas,
hy the career-masters and mistresses of their schools, or by the Employment
Committees of the Associations of Head Masters and 1lead Mistresses of Se-
condary Schools acting in co-operaticn with the Ministry of Labour. Individ-
ual pupils seak advice also from the vocitional guidance department of the
Natioual Institute of Tudustrial Psychology. (Indian Journal of Education).

DEGREE: BOOK: MEDICINES
Free H. L. M. S;-H. M. B; H. M. D). etc. free homeo-Ayur-Unani-
Naturo degrees by post also. Practitioners also get soon. Homeo
Materiamedica Rs. 5. Homeo—Practice book Rs. 4. Insanity cure
Pills Rs. 10. Enclose 2 annas stampsi—Piincipal, Indian Homoeo-
pathic Institate and Society (Govt. Regd). P» O. Mahuva (Kathiawar

Dist. India.)
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EDUCATION IN THE DOLDRUMS.

et £ A T
By Pror. C. A, KRISHN AMURTI RAU, M.AL, F.R Econ. s..

Associate Editor.

— -

_ ’}zf'61')'b<>(l}' admits that the most im portant factor in 2
anlon s life is education without which individual or collective
e‘xlstence would be im possible, if not intolerable. But it is pathe-
t“f to see that the efforts we put forth are neither commensurate
with the immeasity of the problem a good portion of which is of
our own making but often they are misdirected and miscalculated.
Extraneous considerations are introduced ; measures are not plan-
ned with proper fore thought; nor are they given effect to in a
manner which will enable those who follow in the line to continue
the work so as to give the whole not onlv an appearance but also
areality of unity. No wonder that while every other thing is
moving with a wonderful velority, we are almost as and where
we were ; nor arc we able to divine towards what voil we ar:
tending.

Our educational agencies are at a stand-still. The De-
partment from the Director downwards seems to be unable to sce
its way in any direction. Great talents thus lie unutilised. The
teachers including the heads of institutions find it impossible or
undesirable to ventilate their views, still less to have even honest
differences. This is the great body which is in touch with the
subjects, objects and problems of education. Some of these are
worldly wise, more than need be, and having been “ancient
mariners” do not wish to risk opinions but adjust their sails
according to the winds that blow. So, that useful but rare commo-
dity —the pursuit of truth and the quest for better-ment,--becomes
rarer, with the vesult that education suffers.  The third and more
widely diffused {actor, that is the public, is too busy and elusive
to stop and inquire except at stated intervals. The 'st.ue 1S satis-
hed that it has done its duty by education having a Minister who
keeps himself in ellective touch with eductiont] mitters by
frequent touring, regretting financial mability to make teachers’
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position better, and reminding them of the nobility of their cal-
ling, perhaps the only noble profession where work was being,
and has still to be, done unmindful of rewards. Now and then,
teachers and their profession are fit objects of official frowning,
though they might protest leisurely and even loudly-

A stir was caused in the educational world when the self-
supporting Wardha Scheme was adumbrated. Some said it was
wonderful and that a new dawn was breaking. Others said they
had been working the system for years past even on an improved
plan but only without this appellation. The Treasury Benches
heaved a sigh of relief that after all educational demands would
not be so terrifying hereafter. Moreover, teachers should set
the eximple by cutting their coats according to their cloth be-
cause, was not our ancient Gurukula system highly efficient and
equally economic, breathing the forest air where life was ‘‘free
from tainted pomp”, and modern imposing buildings and libraries
were mere luxuries whose tribe, hereafter, need not increase. But
the University, whose flag had bheen hoisted high long ago, kept it
flying aloft, the captain and his associates on the mast-head
smiling calmly and complacently at the huge struggling below
and the billows heaving high all round. In one word, we are
unable to put one step forward:on account of many magnificent
ideas under the weight of which our feet are nearly crushed.

There are other proposals which have fascinated the pub-
lic.  Adult literacy campaign and mass education have held the
public attention for some time. Physical education has had its
apostles. But compulsory Hindi has roused enthusiasm and
opposition to an unprecedented degree. Perhaps the latter is
more pungent on account of an admixture of a high percentage of
politic-acid in its composition. The only things that have been
going on, whatever proposals may come and go, are the usual
class-teaching almost along the beaten track, the examinations
and publications of results with the usual tears over frightful
failures- A new feature in the situation is that education has come
in for a fair share in the blame for increasing educated un-
employment, They speak less now of technical and kindred types
of education, for that way leads to finance. There is scarcely a
stir in the air. The District Guilds, except for two or three, seem
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im‘mersed i deep thought or theyv have exhausted themselves in
vain and vanished cries for this or that reform. In fact reform
seems to be quite needless. The struggle for existence' :uﬁon«r
teachers with the downward arade of siluries espectally with mZ
large influx of graduates and honours men coveting no‘mnre than
a mere seat in any institution, has depressed educational fervour
to an unusual degree. The most lanentable feature is the
meagreness of reinvigorating ideas emanating from teachers
themselves. They are content to exist, because the atmosphere is
such. Verily, education is in the doldrums. l

TI'hose who are anxious to make the educational world live
and thnw? should immediately endeavour to release the wonderiul
energy lying dormant and pent-up among the vast arvm\;of te1-
chers., encouraging them, as a first step, to look up. Itis a pity
that %t .h:"as not struck our statesmen that Fduecation rather t]\'l;‘l
Prohibition should have been the concern of the Government 11;"1
:E“ the unbridled enthusiaism now shown in finding the needed
hnance, by hook or by crook, should have descended gn the famish-
ed field of education.  Prohibition with a little extra effort \\'«)Lx’d
hnv_e followed as the night the day, if the same attention ncconll-
panied by adequate finance had been bestowed on education.
Even‘ now, the situation is not past rectification. The ’\\-iH to do
the right thing must manifest itself.

Mere pleasant words, still less scolding or browheating, are
n.ot needed. The Ministry istoo much occupied with polit;c,svto
give the needed attention to education. The power and the
freedom to shape should go once more to the University, the
Dgpartment of Public Instruction and the great body of t(-“:"n‘chers
with whom alone and, not with politicians, the future ;)f the
co'un.try lies, - They must come forward to declare their hish
mission instead of Ministers aad their tribe doing so.  They m::t
organise and uni.te. The annual conferences have deteriorated.
Thf: S. I T. U. is having somewhat of a wooden existence. The
springs of energy and independent vigorous thinking must once
again ﬁ.ow and flood the land.  Let us have fewer ):)liti -iam% but
more of real teachers whose influence must be fel‘t intpo“ilics
The onl.y remedy seems to be in the creation of a central l)(x']v of
academic experts of all grades from all over the l’rcsidc‘tm\'.
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elective once in two or three vears, for giving advice to educa-
tional agencies. There is immediate need for such a body-
Nothing prevents us from getting such a body to function. We
need not trouble this or any government for permission or bless-
ings, openings and flag-hoistings Let it have a simple dignity
of its own. For some doles of grants we have sold our right of
free thinking and acting. Self-help, after all, is the best help.
Let us move towards it in all seriousness.

Reviews.

——t -~

| o.ovs 4 @dssir waf si arpias. By Helen T.Scudder. M.A,,
Geog Dip. Published by Oxford University Press. Madras. Books |,
1. 1. Price: As. 12, As. 12, Aa. 14 resply.

This ia a new series of Georraphy for the lower forms following
the 1936 Madras syllabus  Very neatly executed with numerous pic-
tures, maps, diagrams and charts, the contents make interesting reading.
in simple Tamil. The approach is humanistic throughout, and the
fundamental principles of the subject have been stressed inductively.
Each lesson bagins with a short outline, which is developed to form

pleasing reading matetial. and ends with exercises, varied and graded,

providing opportunities for individual and group work besides scope for

home work The books also encourage acquisition of first hand geogra-
phical experience by children, for which necessary guidance finds a
Care has been taken to use familiar Tamil equivalents with
The series on the whole provides a sound
intelligent interest in and grasp of

place
Engzlish terms side by side.
basis for the young to provoke an
the subject.

2. Arithmetic for Indian Schools : By Lock. Lewis and Sur. Pub-
lished by Macmillan & Co . Ltd. Price: Rs. 2:-.

This is a revised edition of Lock and Lewis Arithmetic familiar
to schools all over India, Retaining the main features of the earlier edi-
tion, the subject matter has been rearranged to suit modern needs, with
a new chapter on graphs added at the end. Explanation of arithmetical
principles has been amplified to lead students to a clear grasp of the sub-
ject. Examples are copious and mo lel solutions plenty. Attention has
been paid to the use of Ratio and Proportion idea in working out pro-

blems. Some teachers would have wished that the chapter on
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Proportion had been shifted to the earlier part of the book. The get-up
and print leave nothing to be desired.

3. Literacy in India : By R. V. Parulekar, M. A, M.Ed , Publish-
ed by Macmillan & Co., Ltd. (1939). Price: Re. I-12.

This is a valuable documented book dealing with problems of mass
literacy in India. written by a competent author. Sri Parulekar. with
his administrative experience of mass education in Bombay, has mar-
shalled very helpful educational statistics from various sources, which
make the contents intelligible and interesting. His observations and
suggestions on the various aspects of the problem — questions such as
wastage, stagnation, age of admission to schools, single teacher schools.
duration of school life, compulsion and expangion, curriculum, etc.—
would be read with profit. Sri Parulekar is not for sacrificing quantity
to quality. He would like to have a three year primary school, with
a net-work of even single teacher schools, such as obtains in countries
like China, Dutch East Indies and others and which is suited to a poor
country like India. He deplores certain obsessions on the part of edu-
cational administrators stressing too much on ‘wastage” and ‘stagnation’.
The autkor clarifies his position by an intelligent scrutiny of the facts
and suggests suitable remedies in a tone of optimism, which are practi-
cable and economical. The chapters on the progress of literacy in India
and its provinces along with the appendices at the end, are informative
and useful. But one has to wonder how Sri Parulekar managed to miss
any reference in this book to the Wardha Seheme which has been seri-
riously engaging the minds of educationista. As itis, the book is an
authentic record for study and reference by all teachers and administra-
tors interested in mass education,

— S
NEW GENERAL SCIENCE PUBLICATIONS
BY K. S. RAMACHANDRA IYER 5.4, LT,

Senior Science Assistant, Town High Scliool, KUMBARKONAM.
1. General Science | Form (Tamil) vw 0— 70
2. General Science 1V Form " ve. 0—10-0
3. General Science V & VI Forms (Tamil) Book 1 we. 0—12—0
4, Do. Do. . Book Il oo 0—12—0
5. General Science in Tamil V & VI Forms (in one volume) 1— 6—0
6. General Science V & VI Forms (Physical Science, English) 0-12-0
7. Do. Do. (Natural " . )10—9-0

THE AUTHOR.

W

For Copies apply to:—

GENERAL ENGLISH

with Select Essays and Lefters
By S. M. DATTA, M. A, BT,

Finbodies the researches of a literature M. A. in the field of teaching
Rasay-writing. The writings of standard authcrs have heeu adapted to the

requirements of Indian boys. PRICE : As. 12 only,

Mr. D. P. Kbattry. Secretary ‘‘All India Xederation of Teachers’
Associations’ says, "It is a fine publication and just meets the needs of the
students. I shall be recommending it to wmy pnpils when the school opens
in July next”. N

To be had nf : All-India Publishing House,

30, Cornwaliis St., Calcutia.
IR - ]

The South h}dia&‘ 'Eeach%ra_ BHARATHA DHARMA.
The nmoinl’gz'l::;;:rﬁ?iu‘l;n outh India Published on the 15th of everv Month
1 g A Magazina of Liberal Hinduism

The only Fducational journal devoted : A
to the tencher and his problems, Best | 1he Official Organ of the Arya Mata Sabh

medium for advertisemettts. Editor :

Ratos can be had on application,
Aunual subseription R« 3,

Apply to:—Manager,

41, Siugarachar St., Triplicane, MIADRAS.

A TEXT-BOOK OF .
Elementary Mathematics
BY
V. P. Viswanatha Ayyar, B.A_, L.T.
St. Marv's High School, DINDIGUT.

Book I for Form I¥ As. 14
Book 11 for Form V As. 12
Book 1{1 for Form VI As. 14
Text-Book of Algebra Re, 1

" Part Tl As. 12

MR. K. V. SESHA AYYANGAR,

Boit Medium for advertisement.
Apply for rates to the Manager,

PHARATHA DHARMA
“Moryalaya”, Royapetta, Madras.

Dr. G. B's. Medicated Snuff.

Acknowledged to be the best throughout
India for Neuralgia, Nasal Catarrh, Tooth-
ache, eic., otc,, Guru Basava & Co,, Litd.,

. P. 0. Box No. 510,
PARK TOWN, MADRAS,




— e r—
HIGH SCHOOL BOOKS
Prepared according to the latest syllabuses

Elementary Science by Rev. . P. James and

M. Somasundayam.

(Approved by the Text-book Committee)

Price
Book I ior Form IV. Toglish and Tamil Edition e 0100
Book IT for Form V and VI. English and Tawil Editicn 1 80
glish History in 'i’.mil for Form IV.
3 010 0
WAMINATHAN,
cational Publishers,
MADURA: TINNEVELLY:

v

ANA AUSADHALAYA

DACCA BENGAL

LEADING MANUFACTURER OF PURE & CENUINE AYURVEDIC NEDICINES.
CONTROLLING PHYSICIAN- ADHYAKHA-OR.JOGES CHANDRA GHOSE,
AYURVED - SASTRI, M.A..F.C.$ (LONDONIM.C.S(ANERICA), v
FORMERLY PROFESSOR OF CHEMISTRY, BHACALPUR COLLECE. '

Other Branches:-Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta.
67/4 Strand Road, Calcutta, Chittagong, Patuatuly, (Dacca), Lahore.
(Punjab) Burdwan. Madras Branch :* 17-A, Broadway.

Guaranteed absolutely Pure and Genuine Medicines, prepared strictly
aceording to the Ayurvedic Sastrus. Catalogues are sent free on application.

On deseribing the nature of diseases, prescriptions are given gratis with
groat oare.

MAKARADHWAJ (Swarna Siudur). (Pure & with Gold) Rs. 4 per tola.
A wonderful specific for all diseases. It regulates the nerve, bile and phlegn,
increases vitality, nental and physical vigour and tones up the system.

PANCHATIKTA GHRITA GUGGULU. As. 14 for 4 oz. A
wonderful, infallible medicine for all sorts of blood impurities. "

SUKRA SANJIBAN. Rs. 16 per seer. A very powerful and effective

medicine for the restoration “of lost vitality and energy. It immediately puts
into you all the vigour that every man should have.

e, ROSIN nzd -




It’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
dinner a delight.

Say many millions of
experienced housewives.

4, gy R
4 = B
J 4 W
1 1A /Y R\ .
W e
v ¢ 4 .
il . 4 a2 R
o 2B e

= ik i':l}':}ﬂ;ﬂu

Sold at leading Stores or direct from:
SOWCARPET,

LALJEE GODHOO & CO-, MADRAS.

Head Office: BOMBAY 3 Branch: KUMBAKONAM.




\\\lIIIIIIIIIIIIIIIIIIHIIIIIllllllIIIIIIIIIIIIIIIIIIIIIIIIIIiIIIIIHIIIIIIIIIIIlllllllllIIIHIIIlllllllﬂllllllllllllll/,

LT TN

Headaches

Avoid Aspirins — &

HIEEEINTUTE Ot imesum

Avoid Heart Troubles.

USE -

AMRUTANJAN

CURES ALL ACHES & PAINS

RE——

AT TR EO O
Published by Mr. V. Aravamuda lyengar, B.A,, 1.7., MADURA.
& Printed by A. Srinivasa Iyengar at the '‘SAMPATH PrEss”. MADURA.

IIIIIIIIIIIIIlllllllmlllllllllllllllllllllllllIHIIIIIIIII"IIIIIIIIIIIIIlllIIIIIIIIIIIIII||l|lllllllllllllllllllllllImlIlmllllllIIIIIIIIIIIIIIIIlllllllllllllllllll//

¢//Imllllll|lllllIIIllllIlllllllllllllllllllllllIll

N



	143380_Page_01
	143380_Page_02
	143380_Page_03
	143380_Page_04
	143380_Page_05
	143380_Page_06
	143380_Page_07
	143380_Page_08
	143380_Page_09
	143380_Page_10
	143380_Page_11
	143380_Page_12
	143380_Page_13
	143380_Page_14
	143380_Page_15
	143380_Page_16
	143380_Page_17
	143380_Page_18
	143380_Page_19
	143380_Page_20
	143380_Page_21
	143380_Page_22
	143380_Page_23
	143380_Page_24
	143380_Page_25
	143380_Page_26
	143380_Page_27
	143380_Page_28

