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The Place of Religion in Education

By Pror. DIwWAN CHAND SHARMA, M.A.

— e e

For many centuries the connection between religion and educa-
tion was a vital one—not only in India but perhaps all over the world:
This was especially 50, in the days gone by, when in the West the school
was looked upon as the adjunct of the church. It grew up and deve-
loped under the fostering care of the clergy ; they staffed it in the main,
and it was financed by subsidies from the church. Schools were thus
looked upon as more or less monastic establishments whose aim was to
produce Christian gentlemen, to train people in the Christian way of
life and further the spread of Biblical teachings. But after many years
it was felt that education should not be a concera of the church but of
the State, and since the State was mainly secular, education came also
to be secularised.

This, however, has happened not only in the West but also in the
Fast. 1f we read the history of education in the Hindu and Mughal
‘Pel'iOdS of India, we find that the schools and the maktabs were mainly
under the control of the priestly classes. In ancient India we read of
ashramas or residential schools where the student lived under the
watchful eyes of the teachers as members of a family. There they
received instruction, not only in reading and writing but also in philo-
sophy and divinity. But the main principles underlying all these were
religious. These ashramas were therefore a kind of religious seminary.
The same was true of the maktabs. There the student was taught,
besides other things, the Quran and most of these maktabs were housed
in mosques.

PRESENT SITUATION.

But what is the situation to-day? These days we have two types
of educational institutions in India—secular and denominational. By se-
cular institutions 1 mean those educational establishments where the
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teaching of religion is not at all a part of the syllabus, and by deaomi-
national institutions one understands those centres of education where
religious instruction is a vital part of the scheme of studies. Though
the so-catled secular schools outnumber the denominational schools in
India, still the latter are not negligible in nuimber. Their existence, there-
fore, shows that they fulfil one of the most vital needs of the people.

This, however, does not mean that their educational policy has
never been : critigised. They have been denounced very often as sores ~
in the bddy educational of India, from where .emanate religious fanati- '

cism, communal bitterness, sectarian hatred and denominational
exclusiveness. It is urged that they stand in the way of India’s national
unity and that mach of the commnuna! bitterness of today is dve to them.
It'is no wonder that many people have even suggested their abolition.

But the apologists of this type of edacation have not been less vehement.

and outspoken in their defence. They have always affirmed that gadiess
edacation is not helpful to the progress of India, that character training
18 very essential and that one cannot be a good Indian unless one is a
stavnch follower of owe's faithi w wpite ' oFiniiiy Yol awvangling
and controversy that Jast word has not been said on it, nor will it ever
be said. But still it cannot be denied that religious edueation is in the
eyes of some people the most desirable thing, and they cammot ‘think of
afy ‘instroction in which the teaching of religion does not play a part.

FOURFOLD APPROACH.

Granted. that this desire is genuine the questionis: 1s the approach
to it Jegitimate and right ? A recent book on religious education says
that our approach should be fourfold: historical, moral, emotional and

and institutional. 1t is said further that the students should know’

something, do something and belong to something. Now if we were to
examine: the various schemes of studies adopted by educational institn-
tians in India we would find that their approach is only doctrinal and

dogmatic and moral. The most unfortunate thing about these institu-

ﬂ‘qas is that they represent not so many religious sects. The result is.
1

at all of them seek to glorify their sects and do not anm at 1mparung

oints of difference ; nor do they generslly vinculcate
r religions. They seem to say that theit truth is the
, that their goal is the only right goal, that their

%
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scriptures alone are infallible and that their books are the only reposi-
tories of wisdom. Thus they turn out students who can repeat what they
have read uncritically and blindly.

. €OMPARATIVE STUDY.

But if religion is to be properly understood, we should not make
tgwards it an entirely intellectual approach, we should not merely repeat
the creed and explain the scriptures. Even if this is'to be done, it should
be atterhpted in the spirit of comparative studies, and we should empha-
sise the underlying unity of all religions inspite of their apparent
diversities. But, more than this, we should teach students the elements
of religion in order to make them more moral and godly. They should
know,that truth is the highest virtue and that its pursuit is the most
noble of all. They should realise that they are not to lead a selfish life
but to dedicate themselves to the service of others. Itshould be brought
home to them that they should walk steadily and unflinchingly along the
path of righteousness and not to follow the tortuous road of cunning
and sham. But it is not merely enough to tell them these things. The
teaching should be so regulated that these things do not remain merely
abstractions but become compelling forces in their lives. They should
not merely seek to know but also seek to do. In this matter, however,
mere text:book teaching would not be enough, but the examples of thelr '

" teachers, (parenits and friends would be very effective.

Religion, however, is not merely knowing and doing—it is also
feeling. Al noble impulses that actuats a man are religiovs to a great
extent. He also stands awe-struck at the sight of the limitless ocean
and has in him the root of. veligious feeling. To behold a flower and be
fall of wonder at its cunning workmanship is an act of religious devotion.
It has been well said, “Religious emotion comes in all kinds of ways, in
the wonders of Nature, and of the ,human mind and of human achieve-
ment, if this is done decently and in order, in the ritual of play, in drama. '

-~ -ig the thrill of sound, in public worship, in music, and in creative art.’

Al dm (ﬁhwgs minister iin a way ‘to aur religious impulses. Perhaps
from this point of view judicially selected plays and poems may do more
to mspue religious emotion than many a dry text.

lNSTlTUTlONAL ELEMENT.

But religion is also institutional. A writer has well said: “I think
it was T. H. Green who said somewhere that religious observances were

" essential for the preservation of "their religious sentiment. Thoughts,

T
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ideas, causes, feelings naturally seek a body in which to be incarnated.
They cannot function in the air. 1f war has to be outlawed, vice abolish-
ed, social righteousness vindicated, these things cannot be brought about
by an amiable feeling of goodwill ; they need society to stand for these
things and fight for them. And that suciety requires a basis of action,
It needs to know what it is doing at, and it will naturally find these rea-
sons in its past and will formulate for its own purposes a statement of
its belief. This crystallisation of belief and- action will not, of course,
appeal to everybody, but everybody who shares its ideals is dependent
upon the formal preservation of those ideals by people with whom per-
haps he does not agtee.” It is from this point of view that the student
should be told the story of his religion. But this should be done with
reference to the story of all religions. In other words, the story should
be placed in a spiritual setting which emphasises the virtues of sell-
sacrifice and nobility.

B

THE TEACHERS ECONOMIC 'STATUS.

The economic status of any teacher is naturally of major personal
concern to that teacher. The economic status of teachers as a group
is, or should be, a matter of fundamental professional concern to all
educators and to parents and citizens generally. From the parely per-
sonal point of view, a satisfactory economic status is important because
it means having the necessities of life in sofficient amounts for one’s self
and dependents; a reasonable amovnt for giving to worthy causes
outside ome’s own household ; ample opportunity for wholes- tme rectea-

,tion and for cultural and professional growth, and a chance to make
-/ adequate provision for future emergencies and for retirement. From the

&

strictly professional point of view, these things are important because

they help to maintain the morale of teacheis and to improve generally

the efficiency of our schools. The profession of education may well
give even more careful consideration than in the past, to the economic
conditions and problems of its members and to ways of getting other

citizens to do the same.—The Teacher’s Economic Position, Reseasch

Division, National Education Association, U.S.A.

The Wardha Scheme.

Confusion of thought as to what is revolutionary in it and what is not.
" By PROF. N. KUPPUSWAMI AIVANGAR, M.A., L.T.
4 ——t———
. People who talk in season and out of season about the great

revolutionary nature of the scheme, the difficulty of making people under-
stand it, the difficulty of finding suitable teachers etc., etc., are doing &

positive disservice to the cause, be they ministers, laymen or education-
ists.. It is due either to.some confusion of thought or to want of

courage to oppose the scheme openly. I have not only studied the
scheme carefully, not only had an opportunity to take an active part in
the intensive course of training given at Wardha, but also to discuss the
matter in all its aspects with some of the authors of the scheme and listen
to the answers given by Gandhiji to the various objections and doubts
raised by the officers and teachers assembled there.

To the layman, everything may look revolutionary, He knows
no better. Education, what it is? what it is for? and how it is done?,
have never been, to my knowledge, a serious study with the layman.
To "him, especially if he hus been ‘successful in life’, i.e, made some
money or name, anything which is different from the training which he
himself underwent, is an object of suspicion, is revolutionary. To the
ordinary parent, the only relevant question is * Can my son ‘get & better
start in life?”. Very many officials and those that live in town {nclud-
ing Congressmen welcome the Wardha Scheme with relief. They be-
lieve it wovld keep away the villagers from competing with them.

Hat'to'the stident of Modern Educational Theory, there is really
nothing new about the Wardha Scheme excepting ‘the self-supporting
aspect: of it. Not that I mean that in every other respect Modern: Edu:
cationists would recommend the Wardha Scheme in all its details. But
no educationist of standing can find fault with the ideology and the
‘bagic, principles of the scheme. Thbat is why the scheme is being
supporteq by:all.eduncatignists. Gandhiji pays a very poor compliment
to educationists when he says that he did not expact many of them to
bless his scheme.

The average teacher and the administrator occupies a position
somewhere between the. Iayman and the educationist.

~ T

“wr Now, Educational Problemhs are -of two kinds (1) Problems
aboutshe aims and (2) onblems about the method of ach:evmg these

© aims.
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~AIM OF THE WARDHA SCHEME.
What is Revolutmnary in it ? -

The main aim of the Wardha Scheme of education is to bring
about a mew co-operative social order in place of the presept
competitive regime. In the mere statement of the aim, there is nothing
revolutionary. From the beginning of the world, people have always
been aiming at a co-operative social order. In Old Greece, they aimed
at perfect co.operation—the slaves to work and the masters to enjoy:
The schools for the slaves were different from those for the masters.
European democracies, especially, England are trying to give scientific
perfection to this system, :

“The scieqtiﬁo rulers will provide one kind of education for ordinary
men and women, and another for those who are to become holders
of scientific power. Ordinary men and women will be expected to
be doeile, industrious, punetusl, thoughtless and contented. Of
these gualities probably contentment will be considered the most
ignportap};.”

Vocational education for the masses and literary education for
the rulers is the aim. It is exactly this kind of co-operative social order

the Government of India Circolar on Educational Reconstruction
aimed at.

What is really revolutionary in the Wardha Scheme is that,
instead of contenting themselves witti the general enunciation of the
aim to be interpreted by individuals in their .own way, they had gone
on to explain in detail the nature of the co-operative seciety they
contemplate, and, what is more, devise a method of achieving it.

(1) In the new social order there is to be no class or caste
superiosity or inferiority. Education in the words of Gandbiji himself
is “to bring about an equalisation of Status between the son of a
weaver, of an agriculturist and of a school master”, If he does not
include the son of a Collector, a Minister, the industrial magnate and
the merchant-prince, it is not because he does not mean it or want it
but for other reasons into which I need not go here. Suffice it to say
that he means it and wants it.

. {2) In the New social order, there are to be no ‘‘drags and
parasites—whether rich or poor”. Every one should be a worker
“who will look upon all kinds of useful work—including manual

labour, even scavenging—as honourable, .and who will be both able

and willing to stand on his own feet.”
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(3) In the New social order, every individual should realise
that, as a member of the socicty, he has not only rights but also
duties and obligations. He must be both willing and able to repay
in the form of some useful service, what he owes to it as a member of
an organised civilised society. The motive of social service must
dominate all the activities of every citizen of the New State.

This description of the new social order, though not new to the
modern educationist, has never been clearly defined as the sole or even
the main aim of education. At any rate, no country except, perhaps,
Russia has ever accepted this social order as a practical end to be
worked for. Therefore the acceptance of this aim is the real
rev olutlonary part of the \Wardha Scheme.

THF METHOD OF THE WARDHA SCHEME.

Once you accept the aim, the method of the Wardha Scheme
necessarily follows. Experience all over the world proves that the
first aim—Equality of status and real Democracy—can never be
achieved by separating learning from labour, by giving literary edu:
cation to one class of people and vocational education ta another.
As early as 1652, Terrard Winstanly taught that there should be no
special class of children brought up to hook-learning only. *For, then,

- through xdleness. they spend their time to find out palices to advance

themselves to be lords and masters over their labouring brethren,
which occasions all trovble in the world. Therefore it is necessary
and profitable for the commonwealth that all children be trained
to labour and to learning.”

.Exnen. Englishewen have begun to recognise this, Lord Percy,
in his book, *Education at the Cross Roads”, acknowledges it and
pleads for a uniform system of education foe all. Modern educationists
realise that “'No system of education can be satisfactory if one section
of pupils is to be led, even subconsciously, to assume an air of
spperiority over other sections’ and that the remedy is that all pupils,

rich: ot ;pgor, rural or. urb.n. should be educated in the same kind
of schaols. - . . : .

- Years ago Ruskin said,

“Every one, fram the King’s son downwards, ﬁhould learﬁ to
do something finely and thoroughly with his hands.”

“Why ? Not that he may earn his living thereby. It is to make
him realise what work means, and thereby to create respect and
sympathy for the manual worker.
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This is the reason why, to the question, *“What kind of edu-
cation would he recommend for the urban population ” Gandhiji
replied “The same kind though the crafts may differ.” '

As a first consequence of our accepting the Equality of status
aim,—the democratic aim—it follows that we must have only one
system of Education for all rich or poor, urban or rural, and that
Manual Work should form part of the education of everybody.

EDUCATING THROUGH A CRAFT.

If manual work is to form part of the education of everyone,
and if we accept the second characteristic of the new social ordes:
i.e., that there should be no parasites. and that everyone should be
a worker, the manual work should be productive ; it should be a
handicraft. 1f everyone is to spend some time in learning a craft, the
total amount of time available for general education will be reduced.
It is here Modern Psychology comes to the rescue. There is practical
unanimity among psychologists that education through practical
maanual work is the most effective form. of education. Therefore it is
not only science, economy and commonsense to educate through a craft
but not to do so is a criminal waste of time, Thus educating through
a.craft has to become the main aspect of the method.

There is nothing revolutionary about it so. far as teaching
methods go. Every Training Inatitution that is worth anything teaches
teachers how to teach through practical’ work. '‘Thé Téé¥higue is not
different if the practical work tarns 6ut to be a craft. The difficulty
is that the present day teachers have not learnt any craft. But
any intelligent teacher with the help of an expert in the handicraft

chosen, can pick up in a short . time sufficient knowledge to teach

through the craft, and at the same time acquire skill in it,
CAN ALL SUBJECTS BE TAUGHT THROUGH A CRAFT ?

Thls is one of the most irrelevant of the questions -that are
often asked about .the Wardha Scheme. It assumes that al] the
pieces of knowledge that are now taught in all the present day
school subjects have to be taught in any system of education. It
does not realise that the real function of education is not to cram
popils with knowledge or develop subjects but to develop boys and
to make them understand what life is and how they shotild behave
in it. Any piece of knowledge that does not help in this 'is not
educative and therefore may profitably be omitted from the School
Curriculum. ‘
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Here again modern psychology is on the side of the Wardha
Scheme. It says not only that practical work is the best form of
education but that any piece of knowledge that has no practical
value, that cannot be applied to life situations, has only a negative
value. It stiffans th: mind anl makes it lose its power of critical
thinking. We, teachers, know that the present syllabuses contain a
lot of matter that has no real practical value and at the same time
excludes much that is useful. Naturally, therefore, the Wardha Syllabus
excludes a godd deal of what is now taught anl includes other
matter that is not now taught in our schools. The relevant question,
therefore, is not whether all the subjects can be taught through a
craft but

_ (1) ‘What are the pieces of knowledge that are necessary
for this education ?°

(2) How much of this can be taught through the craft ?

"~ (3) How mauch can be connected—technically correlated—
vnth the craft?  and

(4) How much is left over ?

Here 1 want the reader to note that a difference is made
between questions (2) and (8), i.e, between ‘teaching through' and
‘Correlated with’. The failure to make this distinction is the main
cause of the controversy about the possibility of teaching all you
waat through a craft. The first is akin to but not the same as the
‘Project Method’, and the second is practically the same as the
corcelation method of Herbart. Thuas it will be seen that the
Wardha Method is a combination of the Principles of the Project
Method and the Carrelation Method to suit Indian conditions.

CURRICULUM CONSTRUCTION.

In answering question (1), i. e., in finding out the pieces of know.
13&83 wecessary for education, the Wardha Scheme has other centres
of interest for ;he pupil than the craft. The report says, “The three
central points round which we . have bailt up the curriculam are the
child’s social environment, the child’s physical eavironment, and the
basic craft which coanects him to both. We indicate below the
possibilities of correlating the various items of the curriculum with the
basig,craft in each grade to show that a considerable amount of the
subject spatter to be learnt can be integrally related to the craft.
activities of the child.
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It is unnecessary to point out correlations with the other two
centres, i, e., the social and the physical environment because they are
obviously covered by the syllabuses in social stuodies and general
science.

Thus it will be seen that the scheme does not contemplate even
carrelating everything with the craft, much less therefore teaching
everything through the craft. They bave two other centres round
which the curricolom is built.  Suobstitute practical work for craft, you
get the modern principles of curriculum construction,

THE REAL TROUBLE.

The above Lxamination of the Scheme shows that neither the
~curriculum nor the method is new or revolutionary. The only thing

that is revolutionary is the clear statament of what you want to educate
the pupils for.

Therefore the real difficulty in introducing the Scheme wholesale
in a short time is not want of teachers and the like but want of
enthusiasm in accepting the desirability of the Naw..Co-opesative Social
Order. The haves stand to lose and therefore naturally object.

Campaign against Illiterecy
. By D. V. C.

Liquidation of Mass illiteracy is one of the most important
problems that faces the Indian nation today. Over ninety per cent of
Indians are illiterates and scarcely get an opportunity to read news.
papers. . Theic ignorance of the modern developments in science and
arts in the civilized world is a serious handicap to them in their pursuits.
Sickness and death among the villagers, in no small measure, is due to
the lack of knowledge of elementary rules of health and causes of
diseases, and their spread. Old methods of cultivation and the greedi-
ness of middlemen and money.lenders take away a big slice from the
earnings of uneducated farmers and leave them a small margin barely
enough to keep the body and soul together. The recent widening of the
franchise rules to include even small -cultivators in the list of voters,
has made it imperative upon the Government to educate their voters on
their rights and responsibilities. During the last general elections of
1937, a large number of illiterate voters, who did not know how to
make even the voting cross, came forward to exercise their privileges.
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Spread of literacy among the masses is the first step of adult
education. Readers who are in touch with the recent educational
awakening, already know how every Province is devising ways and
means to wipe out illiteracy in its jurisdiction. The Government of
Boambay have launched a vigorous campaign to make illiterates literate
within the city of Bombay particularly and the province in general.
The following, among others, are the prominent means adopted by the
Government to achieve their end:—

A permanent Adult Education Board for the whole province has
been created and is entrusted with the work of formulating a three-
year plan for spread of literacy in the province. The question of harnes-
sing the services of students in this connection is under consideration
and the Board prepared a scheme for running student camps for train-
ing students in adult education work. Mr. S. R. Bhagawat, the
Chairman of the Board, has devoted himself to this work for several
years and from his experience, has planned the student-teacher scheme
which be has tried with success in some villages in the Satara District,
He seclected some pupils in a Primary school and instilled in theis
minds a desire to teach whatever they had learnt in school to their parents
at home. In the loving home atmosphere the parents learnt from theif
children in the evenings the alphabets, and the three R.’s. Next time
Mr. Bhagawat visited the schools he found the school children jubilant
over their efforts to teach their parents, and the success they et with.
Mr. Bhagawat then actually visited the homes of these children and was
surprised with the progress made by the parents of the children. It is
said that now all the children in the school are vying with one another
to make their parents literate. Of course, books and other equipment
are supplied by the Board free to the villagers,

The city of Bombay and its suburbs were stirred up by an active
literacy campaign in the month of May. This was the time when the
services of teachers and students could be utilised for the purpose as
the schools and colleges were closed for vacation. The city was divided
into as many as 573 centres and over 10000 adults learnt in these
classes different Indian languages, as many as seven. The campaign
was intended only for one month, but Government have taken it over in
their hands and placed it on a permanent footing. The period is now
extended for three months for this course. The progress made by adults
attending this class is described to. be marvellous, and several illiterates
can now read easy books. The work is now in the hands of the Adalt
Education Committee with the Premier, as the Chairman.
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Government’s earnestness in promoting literacy is seen by their
recent order, requiring that illiterate peons, hamals, sweepers
and other low.paid staff attached to Government offices should
be coached up by voluntary workers and made literate. Classes
for teaching illiterate staff in offices are now being conducted
and the first Quarterly report on the progress made in wiping ount illi-
teracy in Government offices is due to be sent in this month. Government
are not satisfied by mere spreading literacy in their offices, but are pursuing
a steady policy of encouraging private bodies to conduct night schools
for adult education and have set apart a sum of Rs. 40,000 for aiding
night schools. Needless to say that this grant-in-aid system has
resulted in a crop of night schools. Some of these are no doubt mush.
room schools and the Officers of the Educational Department have to
be vigilant in discerning true and earnest workers from dishonest
self.seekers.

It is understood that Government are contemplatiag some kind
of adult education work as a condition for granting aids to subsidised
schools. Co-operation from educational workers i3+ necéssary 16+ ¥plip
out illiteracy on a large scale, and teachers, in particular, cando a great
deal of work in this connection. Teachers command more leisure than
other people. They are equipped with training in the technique of
teaching. The institutions in their charge possess all the facilities
required for conducting adult classes. Teachers have also under their
direction students who are always enthusiastic for doing’ social’ service.
It is, therefore, hoped that they will come forward and assist
Government in wiping out this curse of illiteracy from the country
within a very short time.

Home-Work.

By Sri S. M. DUTT, M. A,.B. T
v ——

The aniformly bright result of a Secondary High School in the
Matriculation Examination made me investigate the reasons which led
to its success. I found that not only hometask was regularly set but
it was extracted from one and each student. Though the usual practice
is to make the students work at home, teachers as a rule resent any
kind of heavy task imposed upon their pupils as it taxes their energy
consxderably outside the sc hool hours. Owing to the poor salary that
is offered to teachers specially in Bengal they reserve some part of their
energy for tutorial work to supplement their income. Itis also an
important part of a private tutor to help his pupil in the proper working
of his hometask. In the absence of a tutor the student takes the
initiative in finishing his task at home. Had no hometask been set,
there would have been deasth of private tuitions for the schoolmaslers
Hence for them hometask has become a blessing in disguise.

I remember the severe strain that the teaching of literature
involved on me in the beginning of my career as 1 had to wade throngh
2 mass of exercise hooks of my pupils. To state frankly, it was a

‘delight to me ..whenever .majority -of . my pupils failed to bring their

hometask though latterly T felt the compunction of my heart for shirking
my duty. At last the Headmaster of the school wherein I seeved realised
my difficulty and relieved me of such subjects as entailed correction of
written work by pupils. Teachers of English literature get a heavier
share of correctmg than teachers of other subjects,

wia bio et o
The argument of several teachers against correction of home task
is that their pupils do not carefully look into the mistakes discovered

408 their time and energy is thus wasted in this kind of work. This is a

mere excuse for avoiding a dry task, To be relieved of the drudgery,

ln!elllgent teacher may set a short task leaving him time for corree-
“daall cases perfunctory work of teachers should be checked.
Where thedicts Wlloction of periods to the correction’ of exercises,

better work may be secured from the teachmg staff.’
’?'I \f(“
'Oite of the ' pnnclpal ways adapted by Inspgctmg officers to

srutinise the' Wofk of the teachers is to call ‘for the exercise books of

f&iudent; and ' ‘detett ‘wny tmstqkes which were overlooked by them.

ia

T, of Bengal oncé’retorded in an lnspecuon book such a thing
as thlri.gmh is a pity that sich” & solecism as *luggages ” should go
hm:orrecteﬁ *“m an- exercise book ", OQOne Inspector of Schools while
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advising the staff of a school whey complained: about the drudgery of
the correction of task remarked, * Little but well should be the motto
of a teacher. It is not necessary that heavy hometask should be set but
whatever ts set must be properly corrected and returned within three
days’ time ”. The lnspecting’ officers are agreed that the process of
correcting should not encroach seriously on the teacher's time out of
schoal

There is little doubt as to the deadening effect of spending long
hours every week in correcting scripts. The time might often be more
advantageously spent.  But the majority of parents and teachers are
of opinion that a certain amount of home study is desirable in itsell
and necessary if Cblld ren are to make progress. The real standard-of a
good school among a class of guardians is that regular hometask is set
to children. They do not of course like their children to be overtaxed
or to have no leisure for pursuits not immediately connected with school.

I have often noticed that class time is used for homework
correcting though there is little justification for it. - The teacher corrects
the homework of each pupil in turn while the class carries out indepen-
dently some alloted task. Though this method of dealing with individual
mistakes is a valuable part of teaching, it serves distinctly no good
.purpose.. It not only hampers class teaching but involves a waste of
time in ekplaining errors which could be treated collectively. The
homework of all students should be previously examined by:the teacher
tp enable bim to present them properly before his pupils. In any case
correction of work by teachers in a class should be disconraged. -

Suspicion has sometimes been aroused in the minds of the

teachers fsom the nature of the work produced by their pupils at home..

that it is not the outcomd of "their own éfforts. While they have heen
asked to do their task independently, they have failédiq‘re’producei
their own woik.. Some students get their work done by others,
specially private totors. Several copy dawn the work of the best
students generally by- cemmg to school earlicr.

I had to d:scontmue the practice of settmg .essays: for hometask

as most of the students copied fram different essay booLs.1 available in
- thé market. Sometimes 1 gave the boys entirely a new sub;ect which
“fell within their obsenatnon but not dealt with in an essay bgok But

this did not " produce anucupated results, As the Umvgrs:ty generally,‘_; i
chooses’ hackne) ed subjects to write essays on, the cram work could nog-

: be studlously avoided. L
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Though homework involves some degree of pressure, it is an
accepted part of the school process. Almost every one is of opinion
that homework should not be set in elementary schools. Homework
has an important place in Secondary schools where the boys have to
prepare themselves for the Matriculation examination. The objective
of education in this country is to train the students primarily for
passing an examination. The nearer the day of examination, the more
the homework tended to resemble the questions set in the previous
examinations.

It is my sad experience that the best students do good homework
whilz the bad ones neglect them. Boys of mediocre ability are generally
prinstaking while the intelligent ones sometimes prefer tricky short
cuts, There being dearth of co.operation between teachers and students
in our schools, it becomes difficult to check their evil practices.

It should be one of the important duties of the head of an insti-
tution to organise home work if the tasks set are ta have the beneficial
effect which they are supposed to produce It is' often the case that
homework is set on th: spur of the moment and does not necessarily
arise out of the lesson just taken or the principle explained. Besides
over-pressure may arise out of the quantity or quality of the lesson set.
The Assistant masters should occasionally make a return of homework
to the Hendmaster showing exactly what tasks have been set by them.
There shocld not be a hard ‘and fast rule that homework should be set
each day of the week. The quality should vary in view &f the time
available to students. A timetable should indicate the number of
periods to be devoted to homework by boys in each class. Instances
are not rare where a boy’s energy has been unduly taxed for 3 or 4

. hiotied fot the ﬁrepurauon of the class lesson, Excessive work may be

reserved only fok hohdavs. Complaints are sometimes recorded from

. $6%® ‘guardians of boys protesting that their wdrds have too much or

too little homework. They look for some opportunity to find for them.
seives ‘manifestations of the toil that they believe to be necessary to

“gupcess in the, examination while in the majority of cases in this

country they believe that homework keeps a boy out of mischief at

home. It rests with the Headmaster to decide how far their opinions

should \\elgh with the Assistant masters who are expected to collabo-
rate with’ each other and \uth hlm as to the functlon of homework

o Consndenng«-the small percentage of literacy in this country, time:
hamget yet come to consider the toial abolition of hemework ias. has:
been expesrimented in some schools of the West oa the ground that
clgss work: tpkes sufficient toll of a boy's energy. But the cry. bas.
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gone forth that no heavy hometask should be set to our boys as it
leaves them bardly time for dotestic duties. School boys as a rule are
averse to all kinds of manual labour and if their time is too much taken
up with sedentary occupation at home, they will be reluctant to help
their poor parents. Teachers should judicially regulate all kinds of
work. If education is to spread among the agricultural class who have
to depend on their children in following their ancestral pursuits, time
may come when the drastic remedy of total abolition may have to be
applied here. Already the burden of hometask which existed in the
past has been considerably lightened and in the schools of new type
where success in an Umvers:ty exammanon is not highly valued, the
spirit of reaction is visible. After all hometask is a powerful instru-
ment for the training of intelligence and development of self.reliance
and initiative.

Holidays and School Timings.

By Sri K. S. VENKATASUBBAN, Bl (L. T

I went through the articles of Messrs. Kali Das Kapur and
S. Santanam- with considerable interest and pleasure and I may be
permitted to say at the very outset that I agree more with the views
expressed by Sri S. Santanam for obvious reasons, The subject of
School Holidays is one which is full of interest to the parent, to the
teacher, to the pupils and to the public in general ; but at the same
time it may be looked at from many points of view depending upon

the attitude of the observer and the interest be takes in educational

matters. Without going into academic details I shall endeavour to
discuss the need for holidays and indicate the proper method of utilising
them. 1n so doing I shall try to keep in mind the needs of the :pupils.
the teachers and the parents, who after all are the persons that mare
count in this matter.

NEED FOR HOLIDAYS.

We have often heard it said that the Schoolmaster is the lucEiest
of employees because he enjoys the largest number of holidays. Sugh
" &n opinion is expressed not only by the man-in-the-street but occasion-
ally by educated persons as well. if only the latter would thifk-about

the matter a little, ] am sure they would change their opinion. Educa. -+

tion and teaching mnust not be valued in terms of fattory labour. S&'

long as education is an art and the teacher an artist, and so long s
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shildren are living entities and not merely toolsin the hands of a
labourer, the work of our educational institutions must be evaluated on
a different basis and not merely in terms of the return for the money
spent. i ‘

Now let us pause a while and consider why holidays are neces-
sary in the case of educational institutions. TFirst and foremost tlfe
pupils need rest especially after their arduous preparations. for a Public
Examination. Every one knows at what rate pupils work and what
strain they undergo just before a public examination on which they
think much of their future depends, Who can say that such pupils do
not require rest for a month or two before they are again fit for intel-
lectual work of any kind? Secondly, there is the correction and evlau-
tioh of ‘thé'answer paper of the candidates which requires time. Such
work cannot be done during working days. Thirdly, the holidays are not
merely a period of relaxation and rest but they may be also utilised for
purposes of enjoyment and profit. For instance, students may be
trduced to undertake trips during the "holidays with or without the help
of the teacher and they will be a source of pleasure as well as profit to
the pupils.
h LENGTH OF HOLIDAYS. :

Now granting that holidays are necessary the question is asked
what should be the duration of such holidays. Their answer to this is
not simple as it is based upon several factors. Broadly speaking, the
length of the holidays (I mean especially the summer vacation) may be
as follows:—

Elementary Schools 4 weeks.
~Middle Schools, i. e., schools which

teach up to the High Scheol Stage ... 6 ., -

High Schools 8

Colleges e 12,

This of course does not include the short vacations like those of
Dasara and Christmas or the occasxonal holidays due to feasts and
festivals, - : v 7
In my humble opinion, the number of working days in Elemen-
‘tary Schools ought not to be less than 2405 in Middle Schools, 220 ;
in High Schools, 200; and in Colieges, 180. The holidays and “vaca.

#ions should be so adjusted as to satisfy this demand. There is much
force in the observation that our schools and colleges are sufferitig

0% ‘an excess of holidays. It is but our duty to see that ‘this
repro‘& is done away with, even though it nay entnl some sacnﬁce
on our part,
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How To USE HOLIDAYS ?

This might look like a hackneyed question, but though hackneyed
it is one whose importance has not been sufficiently recognized. School
holidays might be used for quite a number of purposes some of which
are indicated below.

+ Doing light work which is in the nature of home work. This
lpplles to pupils who have not sat for a Public anmmatxon

; 2, Pursnit of hobbies. Thete are various hobbies which may
be pursued by our pupils without much expenditure of money, such gs
collecting coins, Postage Stamps, Picture Post Cards etc., and students
should be encouraged to do them, Indirectly it will add to their
knowledge. :

3. School journeys and Excursions, These may be arrarged -

during the short vacations such as those of Dasara and Christmas and
they will prove to be useful both educatlonally and cultuorally.

I T RRIPL R L) R R A
4. Stayin a nllage or a health resort such as a sea-shore. The
former of these is advamtageobs to pupils who are willing to take up
. welfare work of the future, for they can study the conditions of
gémn hand, and the latter is advantageous to pupils whose health
' f proper care and treatment. Many more activities of a

may be suggested, but it is for the Headmaster; or class
est them with a view to local needs and possibilities.

TEACHERS AND HoOLIDAYS,

ften supposed that the holidays are an invention of the
they are meant to satisfy his personal wants. One need
a little to know how erroneous and ill.founded such a view
15; for holidays are no mote meant for the teacher alone than are
Sundays meant for the church goers only.. A good and conscientious

teacher uses holidays not only for his personal pleasure — and, surey, %
" be bas a right to it after strenuous labour lasting for months — but ke -

uses them for deriving some intellectual profit as well. For instance,
the teacher may devote a part of the holidays to the preparation of
future work. - Or he may go out on a short educational or other trip
- which again is a means of adding to his intellectual store.., 4 teagher

who. is keen on his work and is jealous of his reputation -will bardly let. -

go-such opportunities. Judged from.this point, holidays are not mere
periods of leisure for the teachers. e
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ScHOOL TIMINGS,

" Lastly, T want to say a few words regarding school timings..This again
is & matter on which we have a variety of opinions and it is as it should
‘be. Generally speaking, there are three types of school timings. via.

1. Single Session school with a working day of 4 hours.
2. Two Session Schools having a long interval in the middle.

, ‘3, Two Session Schools with only a short interval in the
‘middle.

In the first of these the work is carried on between 7.30 AM., -
and 11.30 a. M., with an interval of 15 min. at the end of the 3rd period.
-The working day is divided into 5 periods, the duration of each period,

) being 45 min. Whatever may be the suitability of this scheme for
primary and middle schools, certainly it is not suited for high schools
with their preeent cur\-lcula oi ,st:ﬂ,es and exammap ns. The experl-
ment was'tried if ‘twa or thiée o tres in' the' My sorg étatg ahd was
subsequently given up as the time proved to be inadequate.

The Two-Session School with a long interval in the middle

is snited to primary and middle schools and such of the high schools

- 88 are situated in the moffusil -places in which pupils attending schools

do not, _have to traverse long distances. The .morning and afternoon

sessions are held usually between 8 and 10-30 A. M., and irom 2to 4

jor 4.30 p.M. This has certain obvious advantages but is unsuited
to schools situated in cities.

The Two-Session School with a short interval is more common
‘sin.cities.and.eppacially with'reference to high schools and colleges. Here"
the work is carried on from 10 or 10.30 A. M., to 1.30 P.M. and again
 stnom 2 or 2-30 P. M. to 4 or 4.30 P.M. Except during hot weather this

appears to be the best arrangement for high schools and colleges
SATURDAY WoORK.

%mh .
‘Befpte c;onclqdmg this article [ wish to draw the attention of
)our teaders to an experiment that is carried on. in Mysore. Here
according to a recent reform Saturdays are not treated as regular work..
ing days but they are utilised for ‘extra-curricular activities such as
‘? Lnbrarv Work, Debates, General Lectures etc. Schools including high
hools meet in the mornings between 8 and 10-30 A. M. on Saturdaysb
tﬁ%’ﬁg’ﬁplls partncnpaté in'work of the above nature uader. the super- '
vision: uidancé of the Class Masters. Tt is believed  that such
supervx;ed"” ork is far more beneﬁcul than work \\hlch is dOne hap

.st; -

\
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.hazard or at the end of the day or withiout proper gvidance- Already
we have seen the latent capacities of pupils develop to a certain exteat
and we hope for more in the near future, :

Finally, I wish to state that any reform in educational matters
must be based upon experience and hard thumbing and the weighing of
the pros and cons and nof merely upon the imitation of another. Nor
should it be the result of a passing whim or fancy, however attractive
the Jatter may look for the time being. IFor we must bear in mind that
‘the children entrusted to our care are a sacred charge and we ought
not to deal with them in a light-hearted manner. Hence any reform
" that we may introduce should be the tesult of careful and deep thinking
keeping in view the present disabilities and the future need of the pnplls
Then alone can we fulﬁl our mission in life.

The Occupational Status of Women in
- Modern Germanys . i

By Dr. MARTHA UNGER
(Chairman of the Execntive Committee of the Reich Association of
Women Workers.) '

Prior to 1933 the women of Gernany engaged in occupatnonal
pursuits were usually members of some * Women'’s Assoclatlon of
which theré were a large number scattered throughout th: country
This multiplicity of small organizations and leagues of women workers
also existed and still exists in the majority of European ‘countries. In
the Spring of 1934, under the National Socialist Government, a
. National WWomen’s Organization was founded and Frau Scholtz-Klink
was appointed managing director. This organization at once proceeded
to absorb the Women’s Section of the German Labour Front Organi-
zation, and before the end of the year, it also took over control of the
German Red Cross. Since 1937 the Reich “ Furhre rin ” Fran
S-holtz-Klink has been in complete charge of all women's Orgamzatlons
“within the Reich, including the nurses’ and nuns’ Associatiins.

In order to carry out the comprehensive program for organizing
all the women of Germany into one league, Frau Scholtz-Klink has
eutrusted the leaders of the various women’s organizations, clubs, and
societies, to act as duly appointed representatwes of the N. S. Central
Orgaaizations. This consolidated group will, in the future, control the
activities of all womenm and gnrls in the Reich who are engaged i in
lucrative occupations. The scheme as now planned has never yet been
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tried in any other country on such a big scale. As above mentioned,
the entire movement will be under the personal direction of the
 Fuehrein ¥, Frau Scholt-Klink, and will be divided into nine depart.
ments as follows:—

(1) The Finance and Book-keeping Departmént-

(2) The Executive Department, including a Judiciary Committee
to'decide all questions of dispute or personal controversy which may
arise among or between German women workers. This Department
will be made up exclusively of women who have studied law and the
principles of jurisprudence.

(3) The Chief Division of Organization and Personnel, including

_Sections .devoted to Statistics, Public Speaking. and District Schools.

‘ (4) The Press and Propaganda Division, including Phatography,
Radio, and Film. This Division also has under its direction all matter
in connection with the main organization’s archives, holding of ex-

... panidions-os their public displays, and the publication and circulation of

magazines and periodicals devoted to women's work, whether in the
home or in some outside activity.

The Photography, Radio, and Film Section is entrusted with the
task of producing educational moving pictures for use in the courses of

training given to womeén on the subjects of the care of infants, nursmg.
cooking, sewing, ‘and other household activities.

An enormous Bureau of Archives collects material and interesting
data from all parts of the world, dealing with women's work, occupa.
tional and otherwise. Hundreds of German and foreign periodicals,
magazings, and books are collected and classified by a perfect reference

index system, The activities of the Exposition Section _are indicated
by the title.

It will be seen from the above outline that the first four divis'ibns
of the Reich Association of Women Workers have to do with

-administrative and organization questions. We come now to the

Divisions wkuch have todo with the various branches in which the
women of the country are bemg systematically educated and trained
for the work or occupation they ate following,

(5) Culture,—General Education,~—Instruction in the most vital

* questions of Sociology, Ethnology and Racial Hygiene. Further, such sub-.

jects as Choice of Occupation, Physical Culture, Folk Customs and Usage::
Music, Painting, Applied Art, Writing of Prose and Poetry, the Cultural-
Education of Young Girls, and finally, what is knowa as; “ Scientific
Working Methods . (Wissenschaftliche Arbeit) - .

i\ FREREEE
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The subjécts mentioned in this Division 5 describe suffi-

ciently their general scope and character, [n the * Scientific Working
Methods ™' Section, it may be explained that this Section is run in close
cooperation with the various "organizations of female students in the
several colleges and universities of Germany. It also includes and brings
into one organization all the women teachess, professors, and tutors
still actively engaged in their profession. Courses are given in which
these women teachers, etc.. are broughtinto contact with women
workers, and membeérs of the Reich Assocnatron. so that ideas may be
exchanged and the theory and practice of ‘Women’s “accupational
activities may be combined and compared.

(6) The Mother Service Division fulfils one of the most tmpor-
tant functions of the Reich Women®s Organization, as it gives women
of every age and position in life a2 chance to learn the rudiments of
modern German housekeeping, together with the care of babies and the
nursing of cases of sickness in the home. There are regular courses in’
these subjects, and it is now planned that in every German city of

50,000 or more population . ** maternity: schoals:% . .will.. be established,.

while for the rural districts a corps of itinerant teachers will be
orgavized, the members of which will travel from village to village
and give the same courses of instruction as are given in the large city
schools.. Today there are already 300 of these regular schools, of which
some make a speciality of training young women about to marry, and
others which give instruction to mothers who are factory workers, The
so called ** schools for brides ” have excited considerable interest in
foreigh countries, as the idea of training betrothed girls and young
women in their future duties as wives, housekeepers, and “mothérs, is a
novel one. Most of these courses are arcanged for the evenings and

afternoons, where the young women are engaged in some regular’

occupation. The average length of the courses is six weeks. In the
*« Maternity Home Schools " young mothers may - tuke &' ¥eégotar rest

cure in connection with the courses of instruction. - T

That infant mortality in Germany has decreased from 7.7%in
1933 to 6.4% in 1938, is very largely due to the work which has been’
carried on by the motherhood service organizations above described. o

(7) The National Economy Division is subdivided- into an
Economic Educational Section, Consumers® Section, and Sections
devoted to the study of questions of Nutrition, Clothing, Housing,
Farm-housekeeping. etc, and this division has rendered idvsluable
services to the economic progress of the nation in recent years.

- ¢8) The Froatier arid Foreign Division devotes its efforts to the

stuly of the working and living conditions of women in other countries

x
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and to maintaining close and friendly relations with the cther nations
of the world. Tt is the privilege of this Division to invite and welcome
any foreigner interested in the great social problem of the woman
worker, and give such visitor the opportunity of seeing just how the
Reich Association of Women workers in all its ramifications operates.
Letters from abroad asking particulars in some special branch of
women's work or activity are turned over to this Division for attention
and reply. Thousands of foreign enquiries have been answered by this

“organization since the time of its founding.

(9) The Chief Division of Women’s Auxiliary Service is comp-
rised in the following subdivisions and groups: first of all the National
Socialist Welfare Organization (N. S, V.).and under this general desig-
nation, Women’s auxiliary local groups, neighbourhood associations,
voluntary relief and voluntary nursing services, all directly connected
with the German Red Cross and the Reich Air Defence League. The
Women's Organization takes in all women over the age of 21, while
young girls join the “Junior Graup”, from which they later graduate
into the main organization. The children’s Groaps take in children

-from 6 to 10 years of age, and are in charge of trained kindergarten

teachers,

The Reich Orgamzanon has its principal headquarters and
executive officds ini “Berlin, and the address being Derfflinger-Strasse
No. 21, the Head of the Organization, as well ag the Chiefs of Divisions,
have their offices at this address. The country is divided jnte 40
principal regional districts, each with its leader. These regional districts
are again subdivided into 806 ‘‘circles”, so that practically every little
town and village has its branch organization.

**"“T'he 'Women's Department of the German Labour Front Organi.
zation is the central organ for the social and political guidance of all
that has to do with women having occupations. The futictions 'of this
Women's Department are described by its Chairman, Frau Scholtz.
Klink, in these word;.‘ “The work required of every woman must be

“unede o conform in a harmonious way with her physical and mental

welfare”. ™ This senteace contains the gist of the basis of all regulatlons

with respect to women workers, especislly in indastriat pursuits; -

The funcuons of the Red Crosg and the seyeral Sisterhoods in
Germnany are s0 \well known as to require no ‘fucther elucidation, and the
same mnay be $aid’ of the  activities of the National Socialist Welfase
chamzatlon. which includes large numbers of workers in its ranks.

e have nothing to hide, and thetefore. as Frau Scholtz-Klink

,once sa & an address, “We are most pleaaed 'when' forexgnets vnsn us

so that we may show them the work we are domg *d: R B)
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THE TEACHER

The teacher 15 aprophet,
He lays the iound.uon of bmorrow e
The teacher is an artist -vw*"
He works with the Precious clay of - <"

unfolding sonality. .
oo nf° B por e
The tawhet is a bum or.

The teaahcr is & cfﬁm e s u
Heis lelectod and hcen-ed for the

improvement of society. -

The teacher is a pioneer.

He is always attempting the impossible

and winning out.

The faacher is a believer.

He has abiding faith in the improbability

' —From the Journal of
of the Umted Statea. -

of the human race. -

The Nationa} Education Associatiqp

Radio and History Teaching
By ABDUL GHAFUR, M:A.

—————m

History teaching can be made more interzsting, richer in ::s
message and fuller in its appeal through a well-planned andf cz;‘refuev);
thought-out broadcasting programme. And perhaps none o ltI e "t‘hin
devices for teaching can prove so beneficial and cheap as to f.a wnTh
the very moderate means of an Indian school as broadcasting. hb'e'
epidiascope and the cinematograph are ruled out on ‘nccount[Of tvecl:
prohibitive prices and considerable recurring expenditure. N or;?bit
there is not a single historical film in Indian history that can be ex ll'd -
ed ina school with some educative benefit. While the lantern sh ;s
available in the market consist of architecture and in some cases ofl the
sculpture of painting, their use is rather an exception than the n:j ::
Indian schools on account of their rarity and sometimes of the inabili !
of a teacher t do full justice to the aesthetic appeal of these relics an
their Significance in the cultural development of the country.

In one respect, broadcasting may become a real boon. to t:e
student of history in India. It may supplement and may enru;)l'lx the
ordinary text-book in history. Notwithstanding a few honoura ee;(-
ceptions, the majority of the text-books remain the tasteless, sanguinary
accounts of the polmcal history of the country; while the broad curci
rents of social, economic, spiritual or aesthetic life remain un;:.clgloul:n
and the deeply human aspect, a closely-guarded secret for' the ¢ '" .teml
the West the pupils supplement and amplify the text-book b{ co :mma
reading from social and industrial history. Tf\e calourfu.l”mhI o
-ofthe ‘past.lids revealed before them in pictorial atlases, time-charts,
historical pictures, portraits etc. The publishers in those co.unmes a;e
:specialising in the preparation of such illustrative material for t t;
teaching of history. In [ndia, an overzealous teacher may go out od
‘his way to gather such illuminating materials from standard works an |
‘aaptborities of may borrow a book from a public. library, .the schoo

. libraty can hardly afferd it,. to give the class a glimpse of the romantic

past;-but it can be only a glimpse after all and it can never be of any
:permanent educative value until and unless such material is available in

a readable and instiuctive shape in the form of books written specially
for children. : ’

-w1s - A good schoolfprogumme ‘may remedy this grave drawback to
a certaio extent. In the first place, the lessons may’ be framed byaf
Committee~of experts who shouid be alive to the deep h_umanappea_l 0
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the subject and the need of presenting a.icomplete picture'Aéf the life in
the past. Then a broadcasting station can acquire the services of a

really good teacher of history, with a flair of graphic narration and.
dramatic aptitude, a vivid imagination and the glorious knack of living

into the Past, leading the children into the picture gallery and feasting
their eyes and ears on delectable stuff. He should have a deep and
sympathetic knowledge of the child mind and the overwhelming cons-
ciousness of the very sacred .duty that he is performing, the duty .of
making the children citizens of a United India.

Few programmes have a more inspirativial-valué and demand,
more care and vigilance than history. | Most of the subjects in the curri.
culum bear upon only a few aspects of the child’s personahty-—moraf
aesthetic, intellectnal or social ; the subject of history makes an appeal
to one and all. Then the facts of history are human facts, more human
than the Humanities in being vitally related with real life situations. All
human studies have an irreducible minimam of subjectivity, the per-
sonal equation of the writer. Again the subject is in a real danger for
being made a powerful and effective weapon for party propaganda.

The history programme affords quite an interesting amount of
variety. It may consist of straight talks, illustrated talks, dramatic
interludes, source readings, story telling, ‘dialogues; fictitions historical
figures, celebration of festivals, national holidays, anniversaries, etc.

The celebration of the festivals and other National days bas
featured as a significant item on the ordinary programme of the Indian
broadcasting stations. But they will: have to. be.adapted for the

" children's programme. The children must be given the historicel signi-
ficance of Christmas, Muharram, the Idday, Dussehra. Janam Ashtami,
the Vesak Day etc., the bigh ideals. and the noble sacrifices through
which the torch of troth has been handed down to us undiminished and
untarnished in its glory. The Christian and Muslim.{estivals:canidfford
some opportunity for the correlation of geography and some discussion
how these festivals are celebrated in other countries, While the Hindu

festivals which are timed with the seasans themselves afford a running.

commentary on seasonal changes, vagaries of weather, vegetation, the
folk songs, the accompanying dances: the emotional and religious

appeal.

Then there are the anniversaries of National Heroes and the
leaders of peace, like Mohammad, Buddha, Akbar, Asoka. The pro.
gramme may -be interspersed with plays, simple -and dircct in their
-appeal, songs and music, recitation of poetry and readings from original
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sources, the sayings of the Great Hero, and quotations frem contem-
porary historians. The child is a hero worshipper by his very nature
and this fect -should be availed of in a skilful manner to arouse in him
the proper emotional and moral reaction to the study.

Then there are the historical plays and the subject of history
lends itself so cheerfully for treatment through dramatic
téaching. Miss Findlay Johnson made a capital success out of
the dramatic teaching of history and every intelligent Indian teacher has
‘often ‘experienced the thrill of pleasure with which the average Indian
pupil welcomes the dramatic interlude in one of his history lessons.
I believe that the Indian child is- equally if dot more sensitive to the
‘appeal of the fine arts and 1 have seen young children join in'a merry
dunté et bt into them, unasked and uninvited at a Scout Rally.
India is still nearer the age of Miracle plays,” the Moralities of the
Middle Ages and the Religious drama than the West and unlike the -
West it has retained its position as the layman’s hobby rather than the
forbidden fruit of a professional. And in Brij Bhuri where Krishna
staged his delightful comedies with his Gopies every little foot can skip
swimmingly through an intricate dance and every little voice can sing
like the nightingale.

(RS

. ‘ Ihd:sp hlstot;y gﬁordl plenty of guitable materials for dramatic
action. Alexander the Great receiving the vanqulshed Porus, Hieun

Tsang waiting on Har:havardhana Babur delivering his herorc .speech
at Kanwaha, Akbar enjoying a moonlit night in the Octagonal Tower
with the Nine Pearls of his Court, Jahangir granting an interview to

. Sir, Thomas: Roe . . . . Here is a rich variety of themes, splendid

‘BPpértunily #b¢ ‘exetcising the talents and ‘ingenvity of the staff of a
broadcastifig. station aad cheering up the gloomy atmosphere of the

© #choot room. While adapting the historical material, attempt: should

be:made to retain as much of the text of the original . as-is tonyistent
wnh the dramutic requirement ; it is thie atmosphere’ of ' tire -Piist whith
great deal and :which may b oftew ighited with atr old«win df

& phrusd brvmim-ﬂngn ofhhe good oid days. : , Ttk
Even the very brief period oltxpetlmentanon. hasw;upphﬂl over-
whelmmg evidence fdr the fact that an illestrated: talk with music, stegs,
‘poems, original surces; hsrangues.iand - speeches of the period are g
Besager. success: “thaa'the mere straight .talk. . Dialogue between two
perstey or: accounts of the Paist. a8 reladed by: up individsal - pusbmfymg .

-some :histbeical figure or a. fictitious: character, about-whom may: be
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woven a connected account of the social, cultaral or political history of
a particular period, have enthra]led the chlldren and held them spell.
bou“d' ‘ P

This affords an excellent opportunity for the péOgramm‘e-maker
to lend the charm of variety and interest to his productions. Am Aryan
youth can recount the historic march of his tribe from Cenrral Asia into
the plams of India, his thrilling encounters with the aborigines, his
experiences of the Chariot race-courses and the convivial gatherings.
For a musical background of the whole p:cture, he may sing a hymn
from the Rigveda or burst into a war.chant of the, Aryan hordes. A

Seal from Mohenjodaro could narrate its story in a graphic manner,

weaving into its texture, the social and the economic history of the
period. Ibn-Batuta may rise from his ancient grave, one wonders if the
‘indefatigable traveller is not away on one of his underworld journeys,
and relate to a group of children, all ears to hear the adventures of the
Prince of Travellers from his very lips, the social life and the court
scenes in medieval India. A Courtier of Akbar the Great, preferably
Abdurrahim Khankhane, the finest represen,tanve. q:{the cu.ltpral and
literary spirit of the age, may describe the round of ly ‘activities at
the court, giving us a colourful picture of the sncial life of the period.

Such illustrated talks have had a successful run at the B.B.C.
and they can make Indian history also come true. The children’s
comprehension of the Past will be rich and complete; the canvas will
bear a vivid and living impression of a well integratéd, well-organised
whole of the social, political and spiritual life of the slumbering Past.

The historical fiction is perhaps more fitted to capture the
imagination of the child than the dry.as-dust text-book in the subject.
The teachers of the subject are alive to the charm that a skilful artist
‘casts over the Past and how things long long dead and begone seem to
spting into life at the touch of his magic wand. Miss Findlay Johnson,
in her book on the dramatic teaching of the subject, gives teasons why
she has preferred the historical fiction to the factual book as a basis
for dramatic plays. Her Ivanhoe proved a greater success than ever.
Every good radio programme should feature readings or accounts of
the world’s best books, or a'story hour for young children and some
really good historical fiction could be included there. Even io:the
Indian vernaculars we have authors who have the inimitable gift of
creating a living past in theit historic romances with an atmosphere
true in historical perspective, colour-and design. . Who has not felt the
theill of chivalric gallantry when reading Abdul Halim Sharar or:the

LR Y
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realistic touches of Bankim Chander Chatterjee ? Then there are great
and noble works, not so faithful to the Muse, works like Tod’s
Rajasthan, that cast a halo of romance round the facts of history, the
dry facts looking glamorous and attractive through the mist of antiquity.

Then . there is the art of story telling which is gradually dying
out with the passing away of the old type of womanhood. In the
West, there are sometimes professional story tellers who go from school
to school and in the nursery schools at least one member of the staff
is selected for her gift of graphic and dramatic narration of stories. The
biographical treatment of history has a special significance for the
child who is a hero worshipper at heart and in whose development
imitation, conscious and unconscious, plays a great part. The epic
grandeus of the-historical personalities, the gigantic scale of their moral
and psychological life, is a subject of perennial interest for him and a
series of talks on some of the outstanding personalities of the national
and also the world history will meet an inner craving of the child.

" A good history teacher never loses any opportunity in making the
present more real in the light of the past and the local history or the
‘Regional Survey’, 8s Findlay liked to put it, serves to indicate the vital
links with which the contemporary life is intertwined with the Past.
Every broadcastiog station must give some talks on the local history of
the place and importafit:towns. of the area which it serves; of course by
local history, we take the term in the all.embracing and wider sense in
which we have used it. The provincial history should also receive more
attention from provincial stations. Archeological experts may be en-
couraged to address children on the results of their excavations and the
accounts of historical excursions undertaken by school children could
be broadcast with 'some excellént correlated study of history and
seogt‘aphy~

An aspect of hxstory teac.‘ung that can be aclneved S0-SucCess-

fully by broadcasting is the history of modern times and the newspaper
hat has been so much emphasnsed by the Wardha Scheme.

There 18 hﬂréfy wny’ “Heed 1o point out that the news arrangements for
adult listenéra tannot meet the réquirements of younger children. - The
ftems for young people must dnffer in setectlon, orgamsation. narratton

st)le and language. C T
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Notes.

Report on Basic Education.

The report of the Hindustani Talimi Sangh on the

working of the Basic Education Scheme for the year, would be
_of interest to Wardha-minded readers. The Association was
initiated in pursuance of the Congress mandate at the Hari-
pura session, and it had for its aims the spreading of the new
idea and the experimenting on it in schools. The report
details its achievements in these directions.

The success of the new scheme bemg mtlmately bound

up with the bringing into being of necessary teachers trained

in the new principles, training centres were, accordingly, started
at Jamia Millia Islamia and at Sheagon, the headquarters of
the Association. A short introductory training course in the
theory and practice of basic education was also organised nat
Wardha, which was availed of by five Congress governments
and some private bodies. The teachers who had benefited by
the course were, in turn, employed to open fresh training
centres in Bombay, U, P., C. P, Orissa and Behar provinces.

A scheme for starting basic schools for children has
also been drawn up, according to which Behar is to have
about fifty, Orissa about twenty five, C. P. about one hundred
and fifty Vidya Mandirs, Bombay about sixty, and U. P. about
1500 schools. A Board of Basic Education has also been set
up to advise Government in each of the provinces above.

Attempts have also béen made to popularise the scheme
by issuing necessary printed literature for public nse, handbooks
dealing with useful crafts for teachers, and a monthly bulletin
devoted to the exposition of related problems. The Association
has been alive to the great need for combating malicious and
ill-informed propaganda against the scheme, and it has, accord-
ingly, been attempting to educate public opinion by exhibitiona
and demonstrations, by means of charts, diagrams and posters,
dwelling on the educational, social and economic significance
of the new scheme. Two criticisms have been levelled against
the Wardha Scheme, one that craft education would be felt
a drudgery by children and the second that it could not be self-
sufficient. The reports give facts to show that children have

"of other provinces in education.
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been taking to it with plessute, imbibinga spirit of self-reliance
and creative acdour, and that the scheme is capable of being
ﬁnancmlly progressive to reach a self- supporting stage in the
near fature.

We hope Madras will try to emulate the forward move

Education in Bombay. .

The Report on Education in Bombay during 1937—-—1938
discloses certain refreshing features forming a contrast to the
work in our own province. Credit is due to the Education
Minister for instituting a large scile enquiry into the organisa-
tion of education by appointment of expert committees
to advise him on the reforms needed, a procedure which we
would wish our Madras Minister 'to have emulated. Of the
four committees appointed, the Physical Education experts
have submitted their views, which have been acted on by the
Government recently.

University Education has been re-organised, effecting a
bifurcation of courses into Arts and Science A scheme of
compulsory physical training for the first and second year

-classes, has also been introduced.

Bombay has been offeting useful courses in Technology
and Commerce, and it has been remarked that while Chemical
Technology graduates find situations easily, those of the Com-
merce Branch, who come out in a limited number, have to face
unemployment except in cases having hereditary business con-
‘Hections.” Rémedial measures have been suggested by way of
opening up new courses as ‘Economics of Transport’ and
‘Tnsurance’ capable of providing careers for them.

While in Madras there seems to be a plethora of trained

Jeachers over and above the needs of Secondary schools.

Bombay has, low. percentage of them. . With an increase in
the number- }trammu centres and in the admission of pupil-
teachers, the present insufficiency could be overcome. 4

- Bombay has.been employing the 'Shift System’ for the
primary schools, which is also being tried 10 Mysore, and this

agtempts to meet the lack of accommodation and inability of

providing.additional teachers. Rural children have the beneﬁt
-of agrieultural schools to suit their needs.



Reviews.
Books by Macmillan & Co., Ltd.
1. i. Bru the Grizzly. ii. Kra the Baboon: By C. Bernard Rutley.

64 pp. each.. Paper-44d. Cloth-lined—51d.

These form the first two books of the Wild Life Story Readers
series, beautnfully got up and illustrated, and written in simple, idio-
matic English. They make interestiag reading, giving young readers a

knowledge of the life of the wild animals. The stories, founded on facts, -

give them an account of the animals’ pranks’ and adventures, which
would be read by pupils of the upper forms, with'délight'' Each scho’él
library should have sets of this series.

2. An Introduction to Nature-Study: By Ernest Stenhouseé. Pnce
sh 4/6. (Revised and Enlarged Edition, 1939)

This provides a course in Nature-Study adapted to the needs of
younger pupils. The aim of Nature-Study nowadays being to give a
training in methods of open-eyed, close, and accurate observation of
familiar animals and plants, the author has selected here for study types
which ars representative and essily: obwaisable it -his~countfy, which
would interest pupils and provoke their thinking powers. The contents,
with a minimum of technical terms where necessary, would be of value
not only to examinees but also to members of field-clubs and students
of natural history generally. The study can be taken up al any point
of the book with the aid of the useful monthly calendars and cross-
references given. . lllustrations are profuse and greatly helpful, and the
get up excellent,

Each chapter follows a definite plan of treatment the first part
gives detailed, accurate instructions for practical observations and
experiments such as would exercise pupils’ reasoning powers, and the
second, a discussion of the meaning and relations of the results obtained.
Exercises have been added to each chapter, either original or culled

from examination papers, which encourage further observation and

experiment. A book similarly designed, dealing with Indian plants,
would be much appreciated. As it is, it is a valuable guide to Indian
teachers and pupils interested in Nature-Study, and gchool. and
libraries would: each do.well to have a copy of it.
3. Prime Ministers of the Nineteenth Century: Ednted by F. ] C.
Heainshaw, Litt. D.,LL. D. Price Rs. 3/.
. This volume embod:el the series of eight lectures delivered in ng s
College. London. in 1926, on eight eminent Ministers of England. by
competent celebrities. The different lecturers, while bringing out the

REVIEWS 229

main characteristics of their subjects, have variously interpreted the
term 'policitial principles’, which would be of value to readers interest-

" ed in politics. The contents, in charming, idiomatic English, make -

pleasurable reading to people of other tastes as well. Among other
things. the following will be of interest to general readers; The Duke of
Wellington's conception of the organisation of a cabinet, Sir Robert
Peel’s administrative and legislative skill and love of autocracy, Lord
Palmerston’s career bridging the 18th and 19th centuries and his change
from Toryism to Whiggism, Lord John Russell's career full of contradic-
tions, Benjamin Disraeli's ideals of social and political philosophy,
Gladstone's doctrine of Free Trade and foreign policy, and lastly, the
Marquess of Salisbury’s strong individualism and critical acumen. The
print and get-up are good.
4. Summer Holidays with Nature: By Mrs. Douglas Wilson:
Nustrated. 16 pp. 1d each.
1. The Sleeping Beauty.

The Clouds And Weather Lore.
The Stars And The Moon.
Trees.
More Trees.
The Country Lane-Shrubs and Climbing Plants.
The Country Lane-Flowers of the Hedgerow
Woodland Flowers and Ferns.
Flowers of the Cornfield.

10. By River or Stream.

11. The Pond.
12, The Seaside
13, Crabs snd other Sea Animals.

14. Shellfish.

15, Sea Birds and Seashore Flowers.

16. Evening Time.

17. Some Shy Creatures.

18. Spiders, Galls and Cukoo-Spit.

19, Midsummer Butterflies and Motha.

20. Ant, Snails and Slugs. o

21" Bees and Wasps.

22. Interesting Insects.

23. About Birds.

24. More About Birds.

'25. On the Heéath,
26, - The Farm.
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Each of these tiny, attractive beoklets brings the readerinto com-
munion with nature. " Nature shines in all her purity and gramdeur in
, forests and seaside, by streams and ponds, among clouds and stars, and
on heaths and farma. Animals and plants abounding in thege haunta.
w:th their peculiar habits and ways of life, have a charm of t}s?lr own,
Young readers are introduced to these pnceless beauties in short, sigpp) .
desénphve narratives, which make delightful reading. Similar book- "
lets with an Indian background would go a great way in develop-
ing reading habit' in youngsters. Schools will do we" to make seta’ 0'
the whole series available to pupils for silent reading.

5. Essentialism: Published by Polfen Hoiite; CorkSt, Londoh;
W. 1. Obtainable from The Baynarc‘ Press. Chryssel Road London.
S. W.9. Price: 5sh.. :

This work is printed and got up in an eye-catching window-
dressing style. It is described as the new conception of the world-
religions acceptable to this new age and recommended as the new
dynamic philosophy of life. Its value consists in its balanced view of
life. It urges the need for a greater attention to agriculture—an urgent
need in the West in general and in England in partieular. [t urges also
the need for interchange of commodities at fair prices to both producer
and consumer. Its basic idea is that ‘the strayed’ ego must cease its
schism from the Eterna) and must fight its way back. It shows how the
Machine Age has failed and how the coming Electric Age will bring
hope and happiness to Man. The over-eating sensual man must make
room for the self-controlled spiritual man. Men must learn correct
breathing and have a calm mind. He must honour the body as the temple
of the soul. He must be free and  win freedom for all He must rise
_from possesgiveness to creativeness. o

- The author describes British-American Alliance as being necessary
and inevitable in the interests of mutual safety and international peace. -
But neither Britain nor America has given up Imperialism. It is a pity’ -
that the Wilsonian concept of a League of Free Nations ia practically
dead today. The author wants the tempo of. lifa. to, be changed and '
quickened.- He pleads for ‘One for All. All for One’'. T

(Dewan Bahadur) K. 8, Ramaswami Sastrigal, B. A., R. L,

DEGREE: BOOK: MEDICINES
Free H. L. M. S;-H. M. B; H. M. D, etc. free homeo-Ayur-Unani-
Naturo degrees by post also. Practitioners also get soon. Homeo
‘Materiamedica Rs. 5. Homeo—Practice book Rs. 4. Insanity cure
Pills Rs. 10. Enclose 2 annas stamps:—Principal; Indias Homoeo. .:
pathic Institute and Society (Govt. Regd). P.O.Mahuva (Kathiawar-
Dist. India.) .

s v .'.
o NEW GEN&WM SCIENCE PUBLICATIONS

BY K 5. RAMACHANDRA IYER =. A, L.T.,
Sensor Science Assistant, Town High School, KUMBAKONAM.

i 1. General Science | Form (Tamil) - .. . 0—7-0
2. General Science IV Form , : . 0—10-0
3. General Science V & VI Forms (Tamil) Book I ... 0—=12—0
4. Do. Do. . Book Il vee 0—12—0

"¥5. General Science in Tamil V & VI Forms (in one volume) 1— 6—0
6. General Science V & VI Forms (Physical Science, English) 0—12—-0

‘17, Do. Do. {Natural " w J0—9-0
'For Copies apply to:— THE AUTHOR.

powewsi. GENERAL ENGLISH
with Select Essays and Letters
By S. M. DATTA, M. A, B-T.
o Embodies the researched of a literature M. A. in the field of teaching

Essay-writing. The writings of standard authors have been ndapted to the
requirements of Indian boys. PRICE: As. 12 only.

- Me, D, P. Khathry, Secretary '‘All India Federation of Teashers’

: LA atlons _says, ' It is = ﬁm pubhoahon and just meets the needs of the §

ibs, FUE Wi Lpupile whcn the school opens
‘n h‘y Bm ': e e S SIS SNt L

- Tobe had of : All-India Publishing House, - ‘1 %
30, Cornwallis St., Calcutta. .

(O SOMIE Y DT

The omom % of the South India " BEARATHA DHIRHA,
eaohm Union. Publiskied on the 15th ot every Montl -
-galy Fduoational journal devoted ‘A Magasine ol Liiberat Hinduism-

o the tencher and: hin - problemts. - Beat:-|- Tha Offieisd Orgen of the-Arys Mats'34bh
medhg: for adx;;rtieaments . : Bditor :
*  Rates can-be had on application, MR. K. V. SESHA, AYYANGAR,
Annualsubseription Ra. 3. " Mest Medinm for'advertisement.
- Apply-for rates:to the Manager,

" BHARATHA DHARMA

Dr G.B's. M‘alntci Snuff.
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HIGH SCHOOL BOOKS

Prepared according to the latest syllabuses

Elementary Science by Rev. G. P. James and

M. Somasundaram.

(Approved by the Text-book Committee)

Price
Book I for Form IV. English and Tamil Idition 010 0
Book II for Form Vand VI. Tnglish and Tamil Edition 1 8 0
f English History in Tamil for Form 1V.
yasimha Iyengar. 010 0
- SWAMINATHAN,
Educational Publishers,
MADURA: TINNEVELLY:

LEADING MANUFACTURER OF PURE & GENUINE AYURVEDIC MEDICINES.
CONTROLLING PHYSICIAN- ADHYAKHA-DR.JOGES CHANDRA GKOSE,
AYURVED -SASTRI, M.A..F.C.S (LONDONIM.CS(ANERICA),
FORMERLY PROFESSOR OF CHEMISTRY, BHACALPUR COLLECE,

Other Branches:-Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta,
67/4 Strand Road, Calcutta, Chittagong, Patuatuly, (Dacca), Lahore,
(Punjab) Burdwan. Madras Branch: 17-A, Broadway.

Guaranteed absolutely Pure and Genuine Medicines, prepared strictly
according to tho Ayurvedic Sastras. Catalogues are sent free on application.

On describing the nature of diseases, prescriptions are given gratis with
great care. ‘

MAKARADHWAJ (Swarna Sindur). (Pure & with Gold) Rs. 4 per tola.
A wonderful specific for all diseases. It regulates the nerve, bile and phlegm,
ingreases vitality, mental and physical vigour and tones up the system.

PANCHATIKTA GHRITA GUGGULU. As. 14 for 4 oz, A
wouder{ul, infallible medicine for all sorts of blood impurities.

SUKRA SANJIBAN. Rs. 16 per seer. A very powerful and effective

medicine for the restoration of lost vitality and energy. It immediately puts
 into you all the vigour that every man should have.

3L o RiSte
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It’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
dinner a delight.

Say many millions of
experienced housewives.

Re. 1-14 per Ib.

Sold at l‘eadmg Stores or dorect from '

\.;‘LALJEE GODHOO & Co.,.  Squchmeer.

. Hoad Offn:e, BOMBA’! 3 '; ' Branch: KUMBAKONAM.
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Chest cold

A simple chest cold may, if
neglected, turn into bronchitis ;
- avoid this by rubbing your chest
with AMRUTANJAN. Its pene-
trating warmth goes deep down
into the chest, loosens the
phlegm and brings quick relief.

AMRUTANJAN

CURES TROUBLESOME COLDS
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