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The Need to acquire Personal Skill
THE TEST OF EDUCATION.
By Prof. M. S. SRINIVASA SARMA, M. A.

It was a fine and happy definition of education that was sug-
gested tome by a German Scholar who visited this country recently. He
told me that if education helped us to enfertain ourselves, then we can
content ourselves that it had fulfilled its aim. In these days of increas-
ing labour.saving machinery, and greater clamour for lesser hours of

work, the fine art of wisely and happily spending the leisure-time
becomes imperative.

Leisure should not be thonght of as though it were an unoccu.
pied part of our life. Life is activity, ceaseless, streauous activity; and
rest ¢s only a change of activity, not cessation of activity. As Nature

~abhors vacuum, so life abhors inactivity, Health lies in action. To

be busy is the secret of happiness. The individval busy at work is
safe both in mind and body. But doing something "under compulsion
merely saps vitality. Therefore it is that there is greater demand today
for more leisure so that the workers may escape from the ennui of
forced and monotonous labour. The problem before us now is how

are we to keep the uncreative routine of our work from the infection of
boredom?
THE ABUSE OF LEISURE.

The restlessness of the modern world is more apparefit in the
field of leisure than in that of labour. The abuse of leisure in adults is a
resalt of lack of training in entertaining themselves while at school, Not
having learned as children to fill their leisure-time with living interests
and creative and joyous hobbies, the low.class workers seek the toddy
shops to find recreation from their unattractive work, while the more

wealthy classes resort to gambling houses, race-courses, brothels,
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society scandals etc., to fill their spare-time. This is a great defect in
our educational system, and steps must be taken to inculcate ideas of
worthy use of leisure to the young children in their school days. [t
is generally believed that games are a great source of recreation. True,
they are restful and recreative; but when they are played day after day
with little variation in the presence of an unimaginative physical
instructor, they become devoid of all recreative power. Further, not
all the hours of leisure should be filled with the playing of games; they
are much too valuable {or that. The school work should be so arrang-
ed as to fill a child’s life with real, living interests, with the love of

doing things, making things, or of adding to his store of knowledge by
some use of his hands or eyes.

WORK AND PrLAY.

“Man’s most fundamental characteristic,” savs Prof.. De
Morgan, “is the instinct of workmanship, Man at his origin is the maker;
man in the mass has been workman.” But then man is truly creative
only in those activities which are done freely, that is, during his leisure
hours. Leisure always invites to active effort, not passive enjovment
or mere relaxation.  He must not be a creature of another’s will, but be
his own master; and the effort must be spent qn something not merely
productive of good, but good in itself. It opens to the ordinary man
‘a sphere of free activity, free not only in the sense that it is fully and
indisputably voluntary, but also in the sense that it takes for the time
aut of the narrow circle of purely personal cares into which the pres-
suce of circumstances tends always to drive him.

The first principle of mental health is that, except when tired or
sick, the persons should be up and doing. Output of energy is a condi-
tion of health. What is work and what is play depends in the last
analysis entirely on one's attitude towards it. What the little child
said in reply to a question to distinguish between work and play is full
of wisdom. ‘Anything I have to do is work, and anything 1 want to
do is play.” We think of our activity as play if we can take it up or

: g _at choice, or vary at will the conditions of its exercise.
has work if it is imposed on us by unavoidable necessity,
M\ to it by a sense of duty.  In all activities where free-
pity rule almost unchecked, and which can be done
jery, joy is inseparably connected with them; and
hit is meant by entertaining onesell during the hours

13 3]
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Paradoxically enough the idea that to keep bu.sy every mml.n;
is the first condition of self-respecting existence came in precxsc.ly ";lt )
the increase of labour.saving devices. Carlyle understood' this 1: ea
when he said “Blessed is he who has found his work; let .h'nm see. “_°
other blessedness. Produce! Producel Were it but the pl'flfulest ‘.nﬁ;‘;'
tesimal fraction of a product, produce it in God’'s name. . Practlcz;. y
everything can be standardised except human nature.' In. this 'fact :esl
the charm of life. No two individuals are exactly ah}ce in their menta
constitution. Therefore there is no use trying to be like somebody else
when your primary task should be to find out your real self, and learn
how best to express this individuality in work and play.

1~ ?
PLEASURE-SEEKING OR PLEASURE-BUYING ¢

What a sorry spectacle we have of a city population on 2 h.oh-
day! They glibly talk of making themselves merry by 'pleasure-seel.ung;
but what they really do is to buy pleasure, not seek it. There is a
world of difference between seeking our pleasures by our own exertions,
and buying them readymade in the market. \We buy our pleasur.es
when we pay our money to see a skilled performance, say a tennis-
match or a picture at a cinema or hear a musical concert. e seek
them when we learn to do something skilfully ourselves. A man who
buys his pleasures for himself by his own skill and ingenuity is always
an interesting companion. The pleasure that a man enjoys throug.h
the exercise of his own skill excites our admiration; and surely there 1s
no pleasure comparable to that.

The great task of education therefore is the acquisition of skill;
it not only occupies your leisure-time, and effectively drives out t.he
devil whose workshop is the idle-brain; it is at the same time the train.

~ ing ground for the acquisition of self-control which is at the root of all

virtues. Skill and self-control go together; hence education can have no
higher object than that of developing skill, whether it be the skill of t'he
body or of the mind. A man who has no skill that he can exercise
when he is free is almost inevitably a man who is not master of himself.
Knowledge is usually taken to be the aim of education; but knowledge
is never complete until it issues in some kind of corresponding skill, in
some capacity for doing excellently what we know accurately. We
may even go to the extent of saying that no man is really educated until
he has converted his knowledge into some kind of skill the exercise of
which shall be a source of satisfaction to himself and of benefit to his

fellowmen. T }
L AN -,
m?—"N"%l [\{?;.QJ5 L’
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EpucatioN — A LEISURE PURSUIT.

Education was originally a leisure pursuit. The term school
comes from a Greek word meaning ‘““leisure”. It means that those who
did not have to work were the only people who had the opportunity to
learn. But today when education is universal and obligatory, and
when leisure has become not simply an opportunity. but a problem, it
is of the utmost importance to make a proper disposal of this surplus
of time in congenial activities personally enjoyable on the one hand, and
socially valuable on the other. \When mechanised industry is destrov-
ihg the field of personal skill at the labour end of life, it becomes
increasingly imperative to recover the lost field at the leisure end of life.
The greatest social danger confronting us today is the growth of a vast
multitude of people in all classes of society with no skill to exercise
either for their own enjoyment or for other people’s benefit, but with
'plenty of leisure at their disposal and with plenty of money in their
pockets for the purchase of readymade pleasures.

The right employment of leisure is the skilful employment of it.
Of course skill is a thing of endless variety— Skill of the hand, Skill of
the brain, Skill of the whole body, Skill of conscience, Skill of the heart.
Music, art, literature, drama, humour, short story and novel writing—
any one of these might furnish a field for the exercise of cne’s skill.
Gardening, carpeatry, and other forms of manual work, Y. M. C. A.
activities, rural uplift, social service, adult education and other forms
of social amelioration work, photography, bee keeping and other forms
of personal hobbies suggest themselves as skilful forms of occupation
to fill the leisure hours. Man has need for creative expression a release
of his innate powers to recreate himself, to have the sense of well.being,
in a word, to entertain himself; and the secret of self-entertainment is
skilful occupation of his leisure hours.

Home, School and Society

By DEwWAN BAHADUR K. S. RAMASWAMI SASTRI, B. A., B. L.

—————e

The greatest defect of education today is its want of a clear idea
about the aim and function of education. It has no philosophy behind
it. Philosophy implies the realisation of ends and means and the subordi-
nation of means to ends. Man has become man only by combating and
checking the grim cosmic process of struggle and by sweetening it with
the nectar of the ethical process. Education is not a further step in
the process of biological evolution but is a process of fitting men to
survive, nay, to live and to live for God as well as for Nature and man.
Education should be for Livelihood, for Life and for Superlife. We
yearn to improve our inner endowment and to modify our external
environmant and ‘‘remould it nearer our heart’s desire”. Itis our pri-
vilege to fit ourselves to our environment and also to make it fit us.

Once we realise this the problem of Educational Reconstruction
will become easy enough. We must not become slaves to the three R’s
in the period of elementary education or mere book-learning of a few
types in the period of secondary education or mere specialisation in
one type or other in the period of university and post-graduate educa-
tion. Here also we must not confuse means and ends or come under
the tyranny of slogans and shibboleths.

We hear much about education for a vocation, education for
citizenship, etc. But we hardly hear about education for true manli-
ness for men and true womanliness for women. Itis only moral and
religious education that can adjust us to nature and to man and to God
and yet we have little or nothing of the same. Our schools and colleges
give us literacy and vocational fitness and nothing more. Even there
they are ultra-conservative and are behind the times. Life is dynamic
but the educational organisation is static to a degree. The vocational
training now given is not abreast of the ever.changing needs of the

times and fit us for unemployment rather than for employment.

There is a thorough want of co-ordination everywhere. The
school ought to supplement the home but threatens to supplant it, if
it has not already done so. The results are that the parents have
almost lost all sense of responsibility in regard to their children, and
the children grow up in disregard of their parents and sometimes even
become the converse of what the parents desire them to be. The new
Nursery Schools will lead to some good results but may have their
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contribution. to make in.the above direction. A close association of
Parents and teachers is a prime necessity in these days when everyone

is likely to be preoccupied. with bis own fads ualess his mind is leavened
by contact with other minds.

. The fact is that the school has to fulfil two functions in addi-
h.on to its own function of imparting knowledge. It has on the one
side to make the school a continuation of ths home and at the same

time impart what the home will not and cannot impart. It has on the

Pther hand to give the general training of the hands and the eyes which
Is an indispensable preliminary to the highly specialised skill whiclf
every productive activity requires in these days of specialisation and
supplement the same in special technical skills by imparting specialised
kflowledge without which education will not lead to employment of any
kind. We, when we were young, were trained to fit ourselves into a
static s.ociety. But the children of today have to be fitted into a
dynamic society. They have to become experts in adaptability and
adaptation. Education must be the means of transmitting the national

h'etitage and also of enriching it. In short, it must combine and harmo-
nise order and progress.

Leaves from my Diary.

1 — STUDENTS AND POLITICS.
By SRI SHYAMNANDAN SAHAYA, M. A., M- Ed., F.R. Econ. s.

——

1t was the year 1929—summer. Schools and colleges had
closed down for the Long Vacation. Then I was in a state of intenss
spiritual agony and a certain intellectual restlessness, the springs of
which 1 have not been able to discover till now. And I sought relief
and comfort in whataver fell in my way, whatever promised to soothe
my nerves and bring peace to my agitated mind. One dayv, as I was
sitting in a circle of friends, one of whom now happens to be a Parlia.
mentary Secretary in the U. P. Government, at any residence, 23, Lytton
Road, Dehra Dun, some one — I do not remember who — méde a
proposal to visit Sadhu T, L. Vaswani’s Sakti Asram at Rajpur, lying
on the way to Mussoorie in the heart of the beautiful, sndw-capped
Himalayas. My joy was great. 1 thought pesrhaps a darsan of the

great man, whose fragrance had travelled far and wide, might calm my.
mind and awaken a new spirit within me.
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And, in the afternoon, we drove to the spot in a friend’s car.
The car purred and went off. My eyes wandered listlessly sidg«»’aysz
I saw tall trees—eucalyptuses, furs, and pines—recede rapidly. A few
blurred human figures swam away in the opposite direction. And with
them my mind also kept active and my heart beat with rxcitement.
But what stirred the depths of my being I knew not. Suddenly the
car stopped with a jerk and I was thrown back into reality. There, in
front of me, stood the Asram — a cluster of modest buildings, crudely
fashioned in stone and defended by an irregular wall of rocks, enclosing
a respectable emincnce. We got down and moved towards it.  There
I was agreeably surprised to be greeted by an old friend of mine, Pro-
fessor (now Principal) G. P. Hazari. Then we were shown into a room
fairly lighted and ventilated, in which sat, surrounded by a number of
visitors, the great man, whom, years before, T had heard in the Anju-
man Islamia Hall at Patna. His calm, serene. aud pleasant appear-
ance soothed my heart. He directed us to take our seats and readily
we obeyed. FEveryone placed his doubt before Sadhuji. 1 also had
my turn. Several questions I asked him, but only two concern us Here.

“Should students take part in politics ?' [ asked Vaswaaiji, and
readily came the answer,

“Yes. Politics is life. If one does not take part in politics one
is sure to be cut off from the currents of life. Every student must,
therefore, take part in politics. But politics must not be narrowly
understood. An enlightened politician aims not at futile ‘agitation and
demonstration but at promoting the interests and welfare of the bady
politic. Whoever contributes his little to the well-being of society
accotding to his own lights is a true politician. That way even #
labourer, a mason, a carpenter is a politician.” And I was srtisfied.
It was really an enlightened and broad view of politics. It bad none
of the narrowness and fanaticism of the political neophyte. It is indeed
the narrow conception of politics that has been responsible for ‘‘the
frequent strikes on flimsy grounds” that we have been witnessing to-day
among our students—a phenomenon which was disapproved the other
day by the Socialist leader, Mr. Jay Prakash Narayan, at a students’
conference. It is this confimed view that has led to the numerous
cases of indiscipline which face us within and without the class-room.
And but for this much of the precious human energy, locked in our
juvenile bodies and minds, does not flow into constructive and useful
channels. India needs to-day, more than ever, young men and young
women who would, in the words of Lord Lytton, ‘“play their part in
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building up the fabric of Indian nationhood” and would “live for her
rather than die for her”’, and not merely the shouters of barren slogans
“futtering in vain their luminous wings in the void”.

My next question was, “\Vhat should students do after they
have completed their education?” And Sadhuji said, “The first thing
that they should do is not to marry. India, already overpopulated and
groaning under poverty and servitude, can bear no more the pressure
of numbers. Then they should, if they feel strong enough, join some
social organisation, like the Servants of India Society, the Servants of
the People Society, or the Gokhale School of Politics, in the spirit of
a missionary and give their best to their mother country. Indeed the
marrizge of our young people, regardless of responsibilities zhead of
them, has ruined many a promising career. It has crushed and warped
many young spirits with the weight of an economic burden that, in the
present circumstances, even stronger shoulders can hardly bear. Nor
has our concentration on bread and butter left us untouched, It has
made us ego-centric and utilitarian. It has banished high ideals from
us, It has discouraged the rise of many Gandhis, Tagores, and
Ramans. The entire life of the community is accupied m pulling their
own weight and little social efficiency is achieved. Such a state of
affairs had not unnaturally stirred within me feelings of disgust, and |
desired passionately a reform of the existing evils, and saw great visions
of a new social order, in which men and women, fired with a great mes-.
sage, enjoyed working as labourers and scientists for the happiness of
their fellows and not for emolument.” It was not surprising, therefore,
that this counsel, too, appealed to me. Perfectly satisfied and with a
peace of mind regained, I rose from my seat, saluted the sage respect-
folly, and walked out with my friends, and before the sun died away,
found myself comfortably seated in the lawn in front of my cottage
taking tea and talking about Romain Rolland and his Jean Christopher,

Freedom and Discipline

By PrROF. ANJILVEL V. MATTHEW, KOLHAPUR.
——fe e

One of the key-words in modern education is freedom. Mental
health, progress in studies, adjustment to the demands of social life —
allimply the freedom and spontaneity of the individual. Physical growth
is impossible where the free movements of the child's limbs and body
are hampered. Even the uterine life of the baby is characterized by
activity; and when the child begins his life as a separate person, his
needs and scope for freedom are immensely extended.  Similarly, intel-
lectual growth is not possible except where the child has the freedom
to think, investigate, experiment and generalize for himself. So too, if
his emotional life should develop normally, if his wild instinctive urges
should be converted and consolidated into stable sentiments and emo-
tion patterns, he must bave the joy and satisfaction of expressing his
own feelings in ways appropriate to himself. He cannot grow into a
well adjusted member of a social group unless he is free to meet and
enter into the life of his friends and playmates. Take thus any aspect
of life, and we find development inevitably associated with freedom.
The old systems of education stressed the importance of restraining the
activities and will of the students. They were not all useless or ineffec-
tive systems—but they succeeded in so far as they failed to carry out
fully the implications of their ideology. Human life is too vital and
dynamic to be entirely cramped and suppressed by even the most autho-
ritarian educational doctrine or practice. [f life however cannct be
entirely suppressed, it can certainly be hampered. Modern educational
theory recognizes this fact, and cheerfully concedes to the child his
right to be his natural self and to express himself in ways most appro-
priate to himself.

Freedom by its very natore can never be unqualified; for complete
freedom implies, negatively, absence of interference from outside; and,
positively, it means a willingness and ability on the part of the person
concerned to maintain an internal balance and harmony between his
various urges, desires, interests and motives. Complete absence of
interference from outside, however, is an impracticable proposition-
There are restrictions placed on every one by nature—rain, storm, heat,
cold, physical barriers and distances, there is no end of restrictions on
a man’s [ceedom. There are social restrictions—laws and regulations,
and the more pervasive and oftentimes more powerful and profound
~anuantinne and sondisiyng and customs, which cannot all be set aside
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or ignored by even the pronounced social freelance. Again, there are
restrictions placed on each individual by economic circumstances: no
man can carry out all his schemes of social or aesthetic self-expression
without the necessary economic means. What is true of adults in these
respects is particularly true of children. Their freedom is still more
restricted by the fact of their inexperience and immaturi ty.

The wise man not only recognizes the existence of these limiting
factors, but even regards them as aids in the greater expressiveness of
his own personality. A great poem is not a riotous expression of feel-
ings, but is an expression of moods and feelings and attitudes with
restraint and dignity and with a sense of internal harmony. The same
is true of the grand poem of life: when it is an expression of every pass-
ing desire and impulse and whim and prejudice, it does not bear the
mark of poise and digaity. Obstacles there are—both external and in-
ternal—which evidently seem to cramp a man’s movements and choices,
but the freeman-—the one that is truly free—regards them as circums-
tances the tackling of which gives him scope to realize his own creative
and dynamic energy- \Vhat is inevitable he accepts, but his reaction to
it is determined fro'n within. Thus in dealing with nature’s forces and
agencies, in dealing with the rules and conventions of society, in dealing
with economic circumstances, he seems to follow his own pattern of
life. Equally purposive and discriminate—why, even more—is he in the
expression and satisfaction of his own wishes and fancies and impulses:
he controls them and regulates them and allows them to be expressed
only in so far as they are not incompatiable with what ho holds dear
and important in his best moments. His sense of self-respect. his idea
of the best that is expected of him, his discrimination between what is
useful or pleasant only for the time being and what is useful or con-
ducive to happiness in the long run — all these help him 1o exercise
discipline. Mere conformity to the rules and regulations of society
does not ennoble personality, if the person who conforms does not
choose of his own accord to do it. Some schools put up elaborate
rules for the conduct of life of its pupils, evidently believing that pra-
gress depends on the wisdom and elaboration of commanids and prabi-
bitions. liven if children conform to these rules and regulations, it
does not mean that they accept with their own will and judgment the
principles underlying them. Al our effort should be to help children
appropriate within themselves those principles of thought and conduct
which should be useful to them, in real life—within the school and out-
side’it. The best of rules are but external factors; and these external
factors tend to be internal. apart from the effect of individual judgment
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and reflection, only to the extent that those who uphold them are
respected by the young, and to the extent that these laws are honour.ed
in the co-operative life of the young by themselves. Until laws, which
are external, are thus interiorised by the individual himself, they do not
ennoble and uplift his personality.

Those who are entrusted with the management and administra-
tion of institutions for the young cannot be indifferent about .ex.ter.nal
order. For they know that though true discipline is _self-dnscxphne.
self-discipline itself is made easier where the environment is so r'egulated
as to make the true and the beautiful and the good more lovesome, and
where whatever that militates against these great ideals are generally
disapproved of and discouraged. It means that the external c?rderlng
of the environment is desirable and necessary. This is especially so
where the social environment is ptedominently an environment of young
people as in a school. Hence the great importance of \.vbat is usually
recognized as discipline —- the crdering of the social environment under
the leadership of recognized authorities. As a matter of. f:fct: most
people think of this social ordering whenever they talk of discipline.

Even in this latter sense of the term discipline, i. €., the creation
and maintenance of the conditions that ara essential to the orderly pro-
gress of the work and the kind of life for which the school ex.ists there
are two phases worth considering: (1) positive and (2) t.iegatlve. The
positive aspect has reference to whatever that is condlfclve to eﬂichnt
life within the school by raising its tone and by increasing th‘e -d'evotlon
and pride of the students towards the school., Common activities and
enterprises that create a sense of solidarity and oneness on the part of

the many that attend the school are of great use in this respect. Their

usefulness is increased when the young folk concerned not only partici-
pate in these activities, but hel'p in plaoning aad administering then}:
This is why go.ahead schools make provision for ‘“self-government
within the school. It is true that self-government cannot be complete
in schools whose members are necessarily handicapped for want of
knowledge and experience and maturity of judgment. But those who
have tried the experiment with discretion and common sense as well. as
and with enthusiasm and faith feel that the effort is worth making.
Young folk develop an amazing sense of responsibility when t.hey are
entrusted with the management of live problems of con‘trollmg and
regulating their common life withia the schoolroom and in tt?e play-
ground. Even smaller children”are capable of understanding the
importance of maintaining the cules of common life, but the adolescents
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are able to enter into the spirit of it much better. Regulation of con-
duct in the playground, order in the classroom, the planning of extra-
curricular activities, management of a school.store and its sales,
enforcement of penalties for the violation of their own regulations — all
these can be and have been successfully attempted by teachers who
believe in co.operation as a method of discipline rather than intimida-
tion, who have patience and hope and know that goals that are worth
striving after cannot be reached in a day. Such a teacher should have
courage and audacity to face opposition, fear and suspicion of other
teachers and of even some of his own students. Neither is it assumed
that he will never be obliged to exercise his own authority and that he
will never be obliged to punish. He may have to meet all these contin-
gencies ; nevertheless he does not forget or set aside his ideal of being
a leader and friend of his pupils in a co-operative enterpsise rather than
being a dictator and an enforcer of discipline through a graded system
of rewards and punishments.

Rewards and punishments are supposed to be the stock in trade
of the strict disciplinarian. Punishments certainly are — but many
disciplinarians care rot much for the giving away of rewards, unless we
take it that failure to punish is a sufficient reward, To give a reward
for doing a kind deed or for not doing an evil one or for doing one’s
lessons may be a form of bribe, and bribe-takers do not wish to do
much good unless they are paid for it. They do not know the satisfac-
tion of doing good for the sense of right-doing they themselves enjoy,
or for the joy that they can thereby give to others. To condition a
good deed with the expectation of a reward is therefore bad psychology
— and worse morals. For only that conduct can elevate the character
and the intrinsic worth of a person which is the natural, voluntary
expression of his own choice and judgment. What is done through
fear of others or with the expectation of receiving favours trom them
cannot strengthen the moral fibre of the individual concerned. In this
respect the frequent use of either punishment or rewards is equally
deterimental in the development of personality — but this may be said
about those who resort to the latter means as against the punishers
that they believe in r:cognizing something that is praise-worthy swhen
sach a thing exists. To convert this recognition and appreciation into
a system of bribery is wrong, butto appreciate the efforts of one who
endeavours to do better in the realm of conduct or intellectual or
artistic achievement is certainly to help him forward in his line of
progress. Itis certainly a good thing that those who care for disci-
pline sometimes take note of the fact that the young folk make
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praise-worthy progress, rather than to be always on the lookout to find
faultjand to punish.

Turning now to punishment, let us consider the theoretical justi-
fication for punishing. First of all punishment is said to vindicate
justice. The offender against natural and moral laws must be punished
in order that it may be known that laws are sacred and cannot be
violated with impunity. Suffering according to this vindicative view of
punishment is the natural consequence of offence. Nature is relentless
in exacting its penalty; but it is hard for man to establish what is called
the discipline of natural consequences. For one thing some of the
consequences of violating natural laws are so dire ant drastic that it is
sometimes hard to believe in a moral order in nature that cares for the
individual, as for example when an innocent and lovely child who
climbs a mango tree to pluck fruits, slips his foot and falls down and
dies or becomes a life-long cripple. How can a teacher or a parent
copy this way of enforcing discipline? Again there are those who try
to meat offences against rules of discipline by an inevitable series of
graded punishments. It is impossible to arrange a thoroughly - satis-
factory gradation in pains- giving reaction to offences, and even if it were
possible the uniform application of such result-ends without reference
to the motive or the personal history or the possible effect upon any
individual would be grossly unjust. Whatever be the purpose of
natural laws, the purpose of rules and regulations in the home and the
school is to help forward the healthy development of the young; and
where such a-purpose prevails we cannot think of mechanically vindi-
cating laws for the sake of vindicating them. If we do, we care more

for laws than for the persons for whose benefit the laws are supposed
to exist.

Punishments are said to have a deterrent purpose., If a boy is
caught telling a lie, he must be so punished that other boys may not
tell lies in the future. But is it right to punish one boy in order that
the morals of others may be improved ?  Judges sometimes proclaim
that they are giving deterrent punishment in some case about to be dis-
posed of by them. What they mean is that they intend giving a punish.
ment which they themselves believe ceuld have been lighter if the parti-
cular individual’s case alone had to be considered. The school disci-
plinarian also sometimes announces a similar purpose. Bat is it right
to expect one boy to bear the consequences of the offences of a number
of persons most of whom perhaps have some reasonable grievance or
other against the school or the master, a grievance which they ventilate
in the form of some offence against discipline? Again, the moral that clever
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neighbours draw from the deterrent punishment given to one of their
class.mates may be that the offender should be so skilful that he may
not be caught by the authorities. There is more reason in giving
protective punishments —punishments such as segregating the individual
for a while in order that he may not disturb other pesple in their
pursuits. Even in attemnpting to protect the rights of others, the offend.
ing individual’s needs and his ultimate good should always be kept in
view by the one who punishes.

The chief purpose of punishment shovld always be th: reform
of the offender. \Ve are not talking of the existence of reformative
schyol, but of the reform that must be aimed at in every school and in
every hom: ot those young people who show by their misdemeanour
that they find theit own internal harmoay and social aljistment a task
too difficult for them to achieve. This is the root cause of offences:
the offender has not attained sufficient self-poise within himself and can-
not get on well with his social environment. Too often these two diffi-
culties, i. e. of internal and social adjustment occur together; and the
consequent emottonal tension l2al to an outburst of ofence against the
generally accepted code of bshaviour. Punishments cannot by them-
selves help any offenler to get over this difficulty of ill.adjustiment.
- But punish nents may be helpful to show th: ofender that his activity
is disapproved of by oth -rs, by thys: who have his interest at heart
and whom perinaps b respacts in certain matters if not in all.  {f those
who administer punishment not only show their disapproval by their
punishment but make it a starting point to understand th: offender
better and to help him more effectively to attain a desirable life-goal,
then punishment can be of some real value.

" Whatever be th: ostensible aims of punishment, many teachers
and parents actually punizh nnt bacause they care for the sanctity of
laws nor to help the offenders or their friends into right ways, but
because they take disobzlience on the part of the young as a challenge
to their own authority. *‘My father's word was law in his time. and so
shall be mine,” is their attitu le. They want to bz obavel. ani do not
care whether they are right or wrong in what they insist upon.  There
are many who punish out of shsac pevishn:ss. Th:y are trouble] over
somethinyg, an1 they cannot baac any noise or self-activity on the part
of the child to disturb them further.  Maay p:rsons punish their help-
less little ones for doing something the ecror or folly of which they are
too small or inexperienced to understand. A small child set fire to a
grass field in fun, and the irate parent beat him. The day previous to
the writing of these lines the author happeaed to go to the quarters
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occupied by the workers of a certain mill. A cycle was kept there.
Two children—one of about six months an] th: other of about three
years—from neighbouring houses played with it. Th= smaller child’s
finger was hurt with the cycle-chain, and she cried. Th= mother of the
older child came out and oh, the beating she gave her! What the igno-
rant mother did for fear that she might be found fault with is being
done in the same or a different way —but equrlly curelly and foolishly—
in numberless homes ani educational houses. There is no doubt what.
ever that punishments are often inflicted upon helpless boys and girls
when the latter do not deserve any punishment at all.  Even when
children are really o¥zniers anl miy b2 supposel to hive deserved
punishments, they ace often punishe | more szverely thin th2 occasion
justifizs; and very often th: kinl of punishmant given is unsuitable,
stupid and cruel.

Offences that are recognized as such may be broadly classi-
fied into two groups: (1) moral oifenzes anl (2) oif:nzes against rules
and regulations regcdiny orderliness, roatine anl work. Lying, theft,
destructiveness ant s2x.)f::2s con:in the first group ; late.coming,
iccegularity, failure to do work, naisinzss, shabbinzss anl discespectful-
ness b:long to the s:conl. Taz of:nces of the latter group may be
easier to de1l with, and punishments miy show b:tter results with
them ; for, what is sought t» b rectifi:1 hece is non.conformity with
accepted forms or stanlards of b:haviour. Even this kind of be-
haviour difficulties may have their origin within the offender himself and
his emotional complexes. This origin of behaviour problems is still
more in evidenze in ofences of th: first kind. Tactless, unsympathetic
and ignorant punishment in suc cases are not only useless, but add to
the very troubles which onginilly cusel the offences. It is the
teacher's duty to fini oat as much as passible — without tryinz to
psycho-analyse the child, that is the work of specialists, not his —
the possible causes cf bzhaviour problems, ani to encourage th: child
to encourage himself in those spheres of activities where he is streng.

Even where the teacher is compelled to punish, he should
recognize that it is a painful duty that he performs, For a teacher to
giggle over the punishment he inflicted is to betray the fact that he is
least fitted to inflict it — his punishment may be a form of sadism and
perhaps betrays unsolved conflicts within himself. [t is said that
Oliver Cromwell went out after the execution of Charles I to the place
where his decapitited body lay, anl muttered to himself : “Cruel
necessity!” The same spirit should characteriz: the teacher who is
obliged to punish, and he must be ab'e to admic to himself thatit isa pit;
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that he should punish, that there should be occasion for him to punish.
For a good teacher is ready to confess that to the extent that he has
been obliged to punish, his effort at truly educating his pupils has
failed ; and that if punishment must follow all failure on the part of a
person to live up to the standard expected of him he himself deserves
to be punished. In other words it is the ideal of every noble teacher
to share to some extent the guilt and the shame of his offending
disciples. Of a great world teacher it is said :—

He hath borne our griefs and carried our sortows ;
He was wounded for our transgressions,
He was bruised for our iniquities,

Holidays and School Timings
A PLEA'F_O_R— REFORM

By Sr1 KArLl Das KAPUR, M. A, L. T.

We have more holidays now in our educational system than we
had ever before and in no other country of the world have they so
many holidays. In the indigenous system of education there were holi.
days among the Muslims on Fridays and religious festivals; among the
Hindus on Ashtami, Amavasya and Purnima which made for four holi-
days in a month and sometimes on Ekadashis also which made for six
holidays in a month. The Pathshalas remained closed on the religious
festivals also. But the total in the vear did naver reach the total of
holidays that are allowed in our institutions at present. To take the
case of Britain and Japan, the latter of which has done a lot to adapt
its national system to the requirements of the modern industrialized
order, the total number of holidays in the British Universities does not
exceed 200 while in the Japanese Universities the number of working
days reaches the decent total of 237.

Compare these figures with the number of working days pres-
cribed for our schools and universities. In our schocls, the minimum
number of working days is 200 and in the universities there are perhaps
more holidays than days of work. Imagine again the national waste
that so many holidays m=an to our country. There might have been

. some justification for these holidays if th:y had meant that relaxation

from intellectnal effort, that rest and recreation, which is so essential
for brain.workers, teachers, and students. Holidays would have yield.
ed these benefits if tney had been planned on some educational princi-
ple. They are not so planned. Thay are simply a hotchpotch of
Hindu, Muslim and Christian sentimant combined with considerations
for the convenience of our British rulers. \We have Sundays, Christmas
an.l Easter because of Christians; we have Hindu holidays because of
Hindu festivals, and Muslim holidays because there are a number of
Muslim festivals also. On top of all these we have summer vacations
when it is too hot for Britishers to work in the plains. By imitation
we too whose fathers had never had the benefit of hill exodus, have
bzgun to feel that summer vacations are as good a necessity for us as
they are for our rulers.

These holidays were devised by our bureaucratic masters
who, as pail people, were naturally interested in getting as many



136 THE INDIAN EDUCATOR

holidays us possible. 1 can understand the keenness for holidays
among students who little realize that their parents pay fees for work
and not for holidays. I can also understand the keenness for holidays
among teachers who like all paid persons woulld relish as many days of
rest as possible.  Bat it passes my comprehension why those who foot
the bill for education—parents, members of legistatures and councillors
of districts and towns—compete among themselves for more and ever
more holidays in the educational institutions under their charge.

The case for so many holidays is weakened still further when we
consider the poverty of the people and the consequent need of avoiding
waste wherever possible, especially when so much has to be done for
the educational advancemznt of th2 p:ople an1 when religious holidays
have lost that spiritual and social significance which they used to have
in an age which is no more.

Holidays of the type we enjov in our schools and universities
may not look 0dd in countries where there is a regnlar system of holi-
days. In Eunropean countries they have their Snnlays and a few other
H_olidays whz=n busingss houses are closed along with Government offices
and educational institutions. Not so in India where 80 p. c. of the
people know of no heliday except those which they may get as a divine
punishment with failure of crops; where even among th: remaining
20 p. c. more than 10 p. c. who own or work in small  shops have no
regular system of rest, even once a wesk. It comes, therefore, to the
position that the parents know no holidays which are enjoyed by their
children and their teachers.

There is enough of waste in our system of holidays to shock an
educational warker. IBut there is more vet in our school timings. In
European countries which have temperate climate the office hours are
from Y A. M. to 5 P. M. with a break in the middle of the day for lunch.
The schools assemble at 9 A, M. and close at 4 P. M. with one hour's
break in the middle of the day for lunch, Children come to the school
after breakfast which is generally a light meal and they have heavier
meal during the lunch interval.  The colder climate permits intellectual
work for six hours. Games and physical exercises are also possible
because the sun is never too hot for them.

India has a different climate and before the advent of British
rule in India our system of work was suited to its demands. \We work-
ed in the mornings and, if necessary, in the afternoons and evenings
also. But we never worked acress the noon. The hours near noon were

reserved for meals and rest.  \We had kaleva in the morning. rasoi at
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noon and byaloo in the evening. This corresponded closely with the
English system of breakfast, lunch and dinner. Englishmen have them
all right in India, the nature of their employment notwithstanding. But
the kaleva has been cut out from the dietic schedule of those Indians
who have to work in schools or offices. The kaleva and rasof have
been combined into a heavy meal taken hastily between 9 and 10 A. M.
after which children and their parents have to run to their places of
employment. The lunch is only a joke on the stomach and rest is, of
course, unknown. Fortunately for the adults the percentage of those
who are employed in offices is yet very low. Not more than 10 p. c.
of the working population are thus employed. But the results on the
health of school-going children are disastrous. No scheme of mid.dav
meals has succeeded as yet, nor with existing economic conditions and
social restrictions is there any possibility of devising a sound scheme of
feeding children at noon. They have to run to their schools after load-
ing their stomachs at a time when their appetite has not reached its
climax and they get little to eat when they feel hungry at noon.
Fatigued with mental work on one side, and exhausted by malnutrition
on the other, they drag theough the fifth hour listless and inattentive to
any intellectual effort, and are grateful to leave the school when the bell
rings to disperse them.

It has not been possible to mitigate the evil of school timings by
devising any sound system of feeding children in school, nor has it been
found possible with this scheme of timings to devise any sound scheme
of physical education. Children cannot undergo physical exercise near
10 or 10.30 A. M. when their stomachs are too full for it. They cannot
undergo physical training at noon when the sun is too hot for it even in
the coldest months of December and January, and they are too tired
for it near closing time. Evening games have not succeeded as yet. A
very small percentage of boys is attracted to them and the girls who
have to be the mothers of the race go through education without any
opportunity for physical training worth the name.

Our educational system has suffered all along the line from the
imposition of methods and policies which very well suited English con.
ditions, but could not possibly suit our country. Our school timings
are the most glaring example of this imposition. \Ve have morning
school from April to July, during the greater part of which period the
schools are closed for the Summer Vacation (I am speaking with
reference to U. P.). From August to March, we are expected to
assemble between 10 and 10.30 A, M. and have to carry on trll 3.30 oc
4 P.M. Longer hours of work are more possible in colder climates



138 THE INDIAN EDUCATOR

where 5 to 6 hours of school work is not tao much.

other hand, the sun is warm encugh at noon in the tw
tound the New Year and the only parts of India whic
weather worth the name are the hills or the provinces of the Punjab
and the U. P. Inan exhausting climate Jike ours four hours a day of
wark in school is sufficient toc children. Under the presént system the
fitth hour is little more than a waste, but even so [ should like to take

it into account by reducing the number of holidays that are at ptesent
allowed in the schools.

In India, on the
o coldest months
h may have cold

An alternative to the existin
gested inthe form of two
assemble in the morning for t
in the after-noon for
games. [t would he
most institutions in |
devise a scheme whic
nog-resident teachers,
also solve the proble
cost to the State,

g system of timings has been sug-
sessions in the day. The school }5 to
hree hours’ work and has to reassemble
another three hours inclusive of one houe for
an ideal scheme for residentiat institutions, but
ndia are uwot residential. We have, therefore, to
h may suit the convenience of day scholars and
and it would be a bargain if that scheme could
m of educational expansion at comparatively little

We are in the habit of puttin

: g forward our poverty as an excuse
for our educational backwardness. ,

But do we sealize how little we use

What shall we think of the head

ma?hmes for one thousand haurs only ? But we excnse ourseives by
saying that the school is not a fact

: ory and honc s
this waste, ¥ onour the head that allow

Tifne.ihﬂe was when all this waste gould be allowed, when un.
suitable timings and uneconomic holidays conld be continued o bolster

UPp conservatisms, inberited and acquired ; ot | fatter myself with the
caaviction that we are passin

u'!il-ity. I, thetefore, venture 1o submit 1his question of holidays and
tmings to the attention of parents apy teachers with the following
solution :

We reduce school work Jrom £
and reduce our existing hotiday
assemble every morning from 6.2

ve kours to four hours per day
s by 2510 30 days. The school is to
OA. M.to7.30 or 8 A. M. according
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to season and close at 11 or 12, The building and equipment should‘
be availabie in the afternoon for another school of three to four hours
duration, with equally reduced holidays. Teachers with enough of
energy and capability may be allowed to work i bofh the schools, but
as a rule the teachers of one school will be different fram those of the
other. Some schalars of the morning school may be aliowed to attend
certasn classes of the afternoon school, but as a rule the scholars of
the moarning school will be different from thase of the afternoon
school.
The proposed relorm claims to solve the following problems :

() It would double school accammodation without wach
extra cost. The building and equipment of the morning school can be
used to rup the afternoon school ailso. The schools may be of similar
type, but it would be better to have a samewhat different school ia tl?e
afterncon. The afternoon school may be basic if the morning one is
secondary or it may be a boys’ school in the morning and a girls
school in the afternoon.

(2) It would solve the problems of physical training, nutri.
tion, and fatigue. Boys who may be schedaled to attend the morniog
school wauld acquire the valuable habit of getting up early and taking
their bath in preparation for school atrendance. They would muster in
school after light breakfast when they could be given 15 or 20 minutes
of physical exercises en masse, before they sit down to class work,
They would leave near mid-day when they are bungry encugh for a
hearty meal, but not too fatigued for the four hours’ work that they
would have put in. They can have hours for rest and home work
before some of them may care to come back to the school for evening
games, Just now the number that comes back for games is very small’
It may be hoped that this change in timings would increase the number
Of voluntary participants in evening games.

The scholars of the afiernoon school may not have the same
facilities for physical exercises and games, but their total period of
class work per day would be shorter by one hour, which should enable
them to muster for physical exercise en masse in the cooler afternoon
at the ead of the school. The evening games would be open to these
schofars also,

{t remains to answer some of the objections that may be raised
against the proposed reform. far there can be no refoem, withoug its
objectors, conscientious of otherwise, :

(1) 1t may be said that this reform would keep the harassed
house-wife near the chuliha from early morning to past noon. She
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would have to get up early in the morning to prepare her children’s
breakfast and then proceed to the preparation of a heavier meal for her
husband who has to attend office near 10-80 A. M. Her chauka should
be over by 11-30 A. M. but with the proposed change in school timings
her children would come back at 12 or 12-30 and demand a warm and
fresh meal, all which would keep hsr waiting near the chulha for a
considerably long period.

This is a serious objection and it could b» best met if the office
time is pushed back to 9 A. M. with provision for cheap mid-dav lunch
for office workers n=ar th:ir offizes, or if it is shifted to 11-30 A. M.
with provision for work up to 5 or 6 P. M. But pending this reform
it should not be difficult to change timings in the desired direction as in
most families even now the last meal of rasoi is taken near mid-day
and not much inconvenience would be caused to the houre.wife if the
partakers of the last meals were her children back from their schools.

(2) Then there may be the teacher’s difficulty in ar-
‘ranging his time.table. Just now most schools divide their time
into 7 periods. This period is shortened a bit too much in the
four hours’ scheme. It would in that case be advisable to divide
the four hours’ work into 6 or 5 periods only, and the three
hours’ school in the afternoon might have 5 or 4 periods. The
multiplicity of subjects as an argument against reducing the num-
ber of periods need not carry much weight. It should be possible to
arrange for proper treatment of all the subjacts over the week. In the
Japanese curriculum the number of subjects is much larger than in
ours; but they arrange them all right within the 36 periods that are avail.
able to them in the week. There is no reason why we should not
succeed with an equal number.  And then we would hive more days
of work than in the existing system, which would make up any possible
deficiency in output of work resulting from shorter school hours.

(3) This brings me to the third objection—{rom one point of
view the most serious—against the reduction of holidays. There is some
sense in allowing long vacations to secondar; educational institutions and
universities situated in urban areas. The teachers and students thus re-
leased may bedrafted to work in rural areds; tiey may go out on educa-
tional excursions; they may attend and vrganise vacation courses, or they
may engage themselves in temporary employments to pay for their fees or
supplement their incomes. IFor rest and recreation the Sunday after every
week and the afternoons or mornings every day would be more than suffi-
cient. But religious holidays, Hindu and Muslim, that intervene without
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any order and in drops, have no educational or recreational value about
them nor have they retained any spiritual or social significance.  They
are the remnants of a past when life was a long holiday and there was
little struggle for existence. But India is a land of religions, even in
this modern age, and every absurdity is allowed to continue if it could
associate to itself the halo of religion. Religious holidays are a case
in point. I have discussed them with some of the eminent educalionis.ts
and they have admitted their incongruity in this age, but they ace afraid
of striking against them. They fear that the cry of religion in danger
would be raised and it would be difficult for ordinary mortals to resist it.

But mine is not a root and branch proposal for the abolition of
religious holidays. Mine is only a plea for their reduction.  Leave
aside the Hindus and Musalmans who do not lose their religion by
opening their shops on most of these holidays, even those who are
employed in Banks, Post Offices and the Treasury retain their religion
for the fewer holidays that they get. Let us relace our religious holi-
days to the level allowed in the Treasury, with necessary adjustment in
the case of institutions with a predominant communal element.  The
saving thus made should permit necessary reform in school timings, and
if the number of working days left over is more than 230, the excess
may be added to the winter vacation round Christmas. We have
enough of summer vacation and neel not add to it. In the case of rural
institutions holidays may be allowed to meet the economic requirements
of agricultural communities. Weekly holilays may not be very necessay
there, but provision may hive to be made for the closing of schools on
rainy days, local fairs and on occasions of sowings anl harvestings
when ‘hands’ are most needed by the agricultural families. Long vaca.
tions are unnecessary there. In fact May and June are the months in
C. P. when schools in rural areas should remain open and enthusiastic
workers from urban areas should migrate to the villages to spread the -
light of knowledge among people who have little to do during that

period.

1 plead for a dispassionate consideration of the problem of holi-
days and school timings; [ plead for mobilization of public opinion in
favour of its right solution; and I plead for necessary sacrifice on the
part of the members of my fraternity, if that sacrifice could serve the
sacred cause of education among a people who inhabit the darkest
sub-continent of Asia in spite of the tradition of a glorious civilization
behind them.



School Timings and Holidays

DY SRI S. SaNTaNaAM, M. A LT,

Mr. Kali Das Kapur, Headmaster, Kalicharan High School,
Lucknow, has taken a great deal of interest on this question and has
put in a powerful plea for a number of changes in the existing arrange-
ments. Hq pleads for a great reduction of holiliys so as to bring the
number of working days to 230 and for the provision of the working
hours of the school in the morning before noon, and the cooler part of
the evening. To meet objections and consequential difficulties presented
by a break of about 3 hours tim= between the morning and the evening
session, he suggests that the sessions may have two different schools
altogether, having two different sets of pupils ani teachers. Thisis, in
essence, the substance of an article of his circulated among educa-

tionists for eliciting their views on the question and their criticism of
his proposals.

The article being sent to me by the Editor, Indian Educator, for
comment, I feel it my duty to express and explain my views on this
question which cannot but interest all serious educationists.

In the first place, I fully agree with Mr. Kapur on the need for
the reduction of the holidays. 1In U. P,, the minimum number of work -
10g days for schools is, according to him, 200, but in our province it is
only 180. For elementary schools, the minimum is higher, but even
they were stoutly opposed to the high minimum proposed in the
Wardha Scheme. The S. I.T. L., in a provincial conference at Tanjore,
resolved that the number should not be greater than 225, if my
memory serves me right. So, many teachers in our province will not
agree to have the minimum of 230 working days for secondary schools
and may even object to 200. As regards colleges, the minimum is only
150, and as Mr. Kapur says, the working days are far less than the
holidays in number.  So it may not be possible to make the teachers in
the schools and colleges of our province think that the number of
holidays should be lessened and the working days raised to about 230.
Most of them are not well paid at all and they feel sorry that their
school and college mates in Government szcvice and other walks of life
are considerably better off even with lower qualifications.  Their only
consolation is the enjoyment of such a larg: number of holidays and
so they will not easily consent to a propasal for their reduction.

It behoves us, however, to see what othzrs think of it. Those
employed in postal or railway service and even in the judicial service
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often speak with great envy of the schoolmaster and forgetting the
great differences in pay and prospects and sometimes perquisites open
to them as agaiast those opea to schoolmasters, make fun of them in
season and out of season whenever there is a chance to refer to these
holidays. The lot of correction work involved during the holidays,
and even the study and preparation work that has to b: done during
them cannot be appreciated by the public an1 the educated employed
in other walks of life. No work is as hard as teaching and it requires
greater intelligeace, patience and study to bz a good teacher than to be
a good clerk in the post office or in some department of government
service. In fact, the holidays may even be increased if one can feel
sure that the teachers and students will not abuse them or waste them.
But it has to be confessed that our holidays are not used by us in the
way in which.they should be used in the cause of learning. Any number
of reasons can be given for the thoughtless waste indulged in. It
seems to be impossible, too, to ensure the good use of holidays.

Considering these things, it is better to reduce the holidays and
make them approximate to the number enjoyed at present by the
government servants in the judicial service. So I think 230 working
days a fair minimum. Then the teacher will be regarded as a hard-
worked public servant entitled to respect and sympathy and even to
greater remuneration. The taunt and the sting about the abundance
of holidays will disappear. Better work can be done also in schools
as greater time will be available; there need be no hurry or haste in
doing the portions fixed for the year; greater exercise and practice may
be given in the learning of the lessons to be done. Further the teacher
may be given more leisure time during the day to compensate for the
loss of holidays. By asking the teachers to be at school for more days
and giving them leisure therein to do all correction and preparation
work teaching involves, there is a prospect of the leisure being better
utilised in a compulsory manner and of raising the esteem of the public
regarding the teachers.

Though it may be wrong to think that the employee who has less
holidays is always harder worked than one having more, the public gene-
rally do think in that vein. To avoid the stigma of being lightly worked,
teachers must be prepared to have their working days considerably
increased. One other advantage in having more days of work is that a
great number of extra-curricular activities which are quite necessary
but which are not adequately attended to at present in many schools
can then receive proper and more attention. So it behoves all teachers :
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to support a move for ths increase of working davs,  Let them remem-
ber that it will then become easy 10 claim better wages also. L=t them
not be enamoured of holidays, Let them ask themselves the question,

Do we want more holidays or better pay and est

cem from the public?
The answer is clear.

It has been said that the number of working days
1s higher in all other countries also.

So it will be unfair on the part of
educationists to oppose

a move for the increase of working days.

As regards Mr. Kapur’s proposals for a change in school timings,
I am not in full agreement with him. No one will question the desirabi-
lity of giving up the present arrangement. lIn our province, the school
sessions are generally between 10 A. M. and 1 P. M. and between 2 P.M.
and 4.30 P. M. The minimum working hours are 3; this is exceeded
in a few cases by 13 or 30 minutes.

Our Congress ministers wanted
to change the working hours.

sSome District Boards with Congressmen
at the head attempted a change in the manner suggested, that is,
between 8 A. M. and 11 A. M. and between 2-30 P. M. and 4.30 P.M.
The difficulties caused by this arrangement to the students coming from
a distance were found to be great and so in many cases this was given
up and there was a march back to the old timings. Mr. Kapur’s sugges-
tions to use the same school building, furniture, etc., for two different
sets of schools with pupils and staff wholly or almost wholly separate,
seem to be rather fanciful. There will arise a number of troubles in the
arrangement which are lightly brushed aside in the proposal.  The
scheme sounds economic but 1 doubt the wisdom of that economy and
even the possibility of a smooth working of the dyarchy envisaged in it.

My view is that for the sake of a number of students coming
from great distances to the school, the majority of the pupils who are
or ought to be near by should not be made to suffer. The pupils near
to the school will really be benefited by a change in the school nming
as suggested and their health and the quality of their intellectual work
are bound to improve by allowing them to remain at home and resg
during the hot hours of the day. The distant boys can be suitably
provided also with facilities of rest and meal during the long interval in
the day by parents, managements, philanthropists and others interested
in-them. The long intervals need not be dreaded at all if schools are
properly equipped with good libraries and are run on good lines provi-
ding fine extra-curricular activities. The pupils may be trained to read
newspapers, discuss and debate on several questions either class by
class or in associations of several kinds. Once let the system be
brought into existence with a strong will and run for a year or two, and

then it will be liked and the diffcutjes will have vanished. If education
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is to improve, would it not be wise to reduce the schozl hourisaztz
Mr. Kapur suggests, thinking that a few days more '\\foul com:e .

the loss for balving the day’s work. The desirability 'of c.angmgf
school hours has been granted by all, b\'n. the dl.ﬂ’lcultles o
having the school sessions with a long -mterval in the t.!,olitest
part of the day with a number of repercussions on the timings

of the meals and the work of the mothers of the pupils at home

are found to be insuperable by many at present. .I tiope that
they will vanish only before a determined will. \Working in the hf)t
hours should somehow or other be given up. \Where there is a will
there is a way. )

Thus the two reforms, the increase of the number of working
days and the utilisation of the less hot portions of the 'day fo‘r the
school work are very desirable, and have become in a sense mcre?smgly,
aye, cryingly necessary in the wake of other reforms which have mvad'ed
scholastic education. The inclusion of such subjects as manual tra.m-
ing and gardening and also the technical and vocatiot.)al courses which
may be thrust into our literary education, certainly requires the
increasing of the working days of the year.

There is also one more consideration from which the increase
of the working days may be urged. At present the schc?ol courée fo;
every pupil in a class has the same number of days, irrespective 0
whether he is intclligent, tolerably intelligent or dull. 1t seems to me to
be a faulty arrangement. [ think that a batch of stllldents Wht:) an;
intelligent may be promoted to the next higher class quite a number o
days before the end of the year, a second set of the average bt‘lrlg pro-
moted also about a month before the close of the year; ?he' third and
the backward set can then be specially attended to within the last
month and brought up by special individual teaching to the Iev.el of the
average as far as possible. This will kcep the school running forha
great number of days only for the dull and the ave'rage ank.:! enable t ;
intelligent to enjoy a greater number of holidays. I“he Puplls promotle.f
earlier than the last batch may be allowed to remain in .the schoo. i
they like for doing extra work and extra-curricular work. like preparing
the;nselves for dramas and other activities connected' with sc'hool day
celebrations or other celebrations in the schocTL Thlg plan will relmove
the scandal of plethora of holidays from which schools and colleges

suffer at present.



ENGLISH GRAMMAR
MADE INTERESTING.

P. C. Wren’s Grammar books can claim
to have made this subject really

interesting and alive for our boys.
1. THE SIMPLER PARTS OF SPEECH, with Exercises
in Composition. 25th Edition. Price, As. 8.
2. FIRST LESSONS IN ENGLISH GRAMMAR. 4th
Edition. Price, As. 6.
3. THE BEGINNER'S ENGLISH GRAMMAR. 5th
Edition. Price, As. 8.

4. A SIMPLE ENGLISH GRAMMAR ON MODERN
LINES, with 143 Exercises in Grammar and
Composition. 10th Edition. Price, As. 12.

5. ELEMENTARY GRAMMAR ON MODERN LINES.
14th Edition. Price, Re. 1-2.

6. A SHORTER ENGLISH GRAMMAR. 2nd Edition.
Price, Re. 1.8.

7. HIGH SCHOOL ENGLISH GRAMMAR. 13th
Edition. Price, Rs. 2.

P. C. Wren’s Grammar books occupy
the foremost place among textbooks of
English Grammar.

I=" All the above books have been npproved for class use as
“textbooks by the Bombay and Madras Educitiona)
Departments; some of them approved also by the other
LEducational Departments in India, Burmy and Ceylon.

COOPER—PUBLISHERS -BOMBAY, 4
Sole Selling-Agents for the Madras Presidency:

Messrs. Christian Literature Society for India,
Park Town, Madras.

Sri Bala Gurukul.

By Szi DUNCAN GREENLEES, M. A., (Oxon).

One of the year's events in the South Arcot District has been the
opening on 23rd June 1938 at Cuddalore by the Education Minister of
a Residential High School, to be run on National lines. The aim of
the founders may be expressed in a few words:—It is to give the children
of Tamil Nadu the advantages of residential education and efficient
tnition at the lowest cost, and to experiment within the orthadox
limits of the S. S. L. C. Syllabuses towards a High School course in
harmony with the \Wardha Scheme, but with a religious background.

A lovely garden site of ten acres was obtained on lease on the
bank of the River.Pennar, just outside the bustle of the town, and
already three thatched cottages (housing aver sixty boys) have appeared
on the edges of the splendid mango grove, under whose fine shady trees
all the class lessons are taken. It is our intention gradually to rearien-
tate all subjects until they can be handled with direct relatiocnship to
the chosen basic crafts of spinning, gardening and bookbinding, but in
the first year we have not so far been able to do more than make a
gesture in that direction, — some periods in Forms 1 and II{ having
been allotted for this kind of instruction. Spinning of takliis com-
pulsory for all classes from Standard 5 to Form V, and the study of
Hindustani has also been taken vup by all in the same classes.
Competitions are being arranged to stimulate interest in these. At the
same time, by making Tamil the medium of all instruction up to
Form 1V this year, and by weekly debates and a bi-monthly agazine
wherein articles by the boys take a prominent part, we are safeguarding
the vital interests of the Mother Tongue. All the usual subjects are
taught up to Form VI, with Physics, History and Mathematics as the
optionals, and Telugu is also taught as an A.group Janguage wp to
the school final class for those whose mother-tongue it really is, while
some take Sanskrit.

Plenty of healthy food is given in the Hostel for Rs. 8.8-0 p.m’
other charges (rent, light and establishment) being Rs. 1.8-0 p. m.
Of course, personal expenses, books, and school fees are extra. The
normal cost for a boy in the lower forms may be calculated at
Rs. 16 p. m. and for the High School classes about Rs. 18, a figure
comparing very favourably with the Rs. 28 to 35 required in .most
other residential schools.

There are four L. T/s, four secondary grade teachers, and four

pundits, several of whom live in residence with the boys, besides the
Headmaster who is almost never out of their presence.
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The boys live nearly the whole time in the open air, in the
closest touch with nature. Respect for manual work is aimed at by
the general labour shared by all in the early morning, wereby the grove
i1s swept and the buildings are tidied. Bathing is in the river or at
wells according to the season. All kinds of luxuries are discouraged,
but at the same time no attempt is made at an asceticism which 1is
unnatural in the young, and a reasonable amount of plavtime is allowed.
Football, Volleyball and Chedugudu are regularly played under super.
vision, and monthly visits to the cinema are also allowed when good
films come to Cuddalore. Fvery care is taken of boys' health; they
are weighed twice monthly, and little parties visit the doctor whenever
necessary. There are also the usual first-aid remedies kept in the
school for minor troubles.

The intimute personal contact between teacher and taught,
enabling a free play of educational forces, is perhaps the most striking
value in this new school. It is an attempt to revive the better elements
in the old Guru-Shishya link which was the verv heart of our ancient
Indian culture.

The school is backed up by a powerful society of friends,
including many prominent National workers, legislators, teachers,
landlords, officials, merchants and the like. Membership is by invita-
tion from among those who pay Re. 1;-a year as minimum subscription.
The School has of course in this first year of heavy initial expenses,
incurred a debt of about Rs. 2500 to be cleared tmmediately, and
friends of the real equcation are cordially invited to share in the good
work at Cnddalore by helping to remove this burden from the founders,
who are not themselves financially able to shoulder it alone.  Relying
on the need of the neighbouring districts {as shawn by the remarkable
initial strength of 125 boys), and on the good will and public spirit  of
the people, they have boldly adventured. Most of the Ministers have
already visited the school and left with words of encouragement, besides
other prominent men from distant parts of India. This school must go
on from strength to strength in the service of the Nation, and for that

purpose it must receive the support of all who are interested in good
education along national lines,

Basic Syllabus-Mathematics.

By Pror. N, Kurruswaml AIYANGAR, M.A, L.T.

As an outsider—I am not a member of the Hindustani Talim
Sangh — I may be permitted to say that I welcome the Wardha Scheme
for two reasons. One is that for the first time in the History of Educa-
tion it was declared that no system of education :hat separated labour
from learning and culture from utility and thus encouraged class or
caste education, deserved to be called National, and that it was only by
giving the same kind of Education for all — rich or poor, rural or
urban — we can bring about that ‘“‘equalisation of status between the
son of the weaver, of am agriculturist and of a school Master” that is
necessary for the establishment of a Cooperative Society in place of the
present Competitive Society.

The second reason is the place given to Mathematics in the
scheme, at least in theory. For the last quarter of a century and more,
I have been dinning into the ears of teachers of the department and of
everybody who has ears to hear that Mathematics is to be taught not
for the training it gives or supposed to give but for its utilitarian value.

Mathematical studies began because it was useful, it continues.
because it is useful and it is valuable because of the usefulness of its
results. We have forgotten this completely. That is why we hear a
good deal about Mathematics being a Bugbear to both pupils and
parents. That is why Mathematics, the most ancient and the most
widely useful of all the sciences, the controller of destinies, as Spearman
calls it, has come to be called dull and uninteresting.

We must remember that Mathematics is a purely man-made
science. In other sciences the properties are already there in external
objects. Iron possesses certain properties and it is the business of the
scientists to discover them. The human body or the mind possesses
certain properties and it is the business of the physiologist or the
psychologist to discover them. Society is being moved by certain
forces and it is the business of the sociologist to discover them. None
of these properties and forces were the deliberate creations of man.
Mathematics was originally invented and devised as an instrument for
the purpose of recording, investigating, understanding and formulating
the properties of natural phenomena both physical and social. When
man first wanted to answer questions like ‘how many?’ and ‘how
much ?', he devised a measure for doing it — simple arithmetic. When
he found he could not solve certain problems or had to spend a lot of
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time and energy in doing it with the help of his arithmetical knowledge,
he devised a new and a more economic instrument — algebra. \When
he wanted to measure the earth he invented geometry. \When he
wanted to fix the position of the stars he invented another method —
trigonometry. \When he wanted to measure small and continuous
changes he had to forge a finer instrument — The Diiferential Calculus.
When he wanted to bring in social phenomena under the category of
measurable things, he created a new science -— Statistics. Thus, though
there were and are a number of noble spirits who go on working at
Mathematfics without caring for any other tangible result than the one
of making the science perfect, Mathematics at the beginning, in the
middle, and at the end of it is primarily a creation of man for the very
purpose of investigating the whole range of knowledge. Because we
forgot this origin of Mathematics and came to believe that it was a
highly abstract, logical science not fit for ordinary mortals, the algebra
teacher has come to be the laughing stock both among laymen and
educationists. '

The Wardha Scheme, by declaring that we shall not inlcude any
Mathematics that is not really useful for the understanding of the
physical and the social environment of the pupil, brings Mathematics
back to its original supreme position in the school.

The orthodox Mathematicians need not be alarmed that this will
bring down the standard of Mathematics in our schools. I am sure, it
will increase it. I you list the mathematical-knowledge that is necessary
for the understanding of the why and wherefore of what the pupils have
to learn in the craft, in Social Studies and in General Science, you will
find it to be much more both in quantity and quality than the present
Matriculation Standard. Only, the Mathematics that is to be stadied
will be real Mathematics and not the conundrums and puzzles that we
are solving now in the name of Mathematics. These conundrums and
puzzles are ncither useful for the understanding of life around the pupi)
nor for the training of his mind.

CurkicrLuM.

Under the Wardha Scheme, for the purpose of fixing up the
material to be included in the Mathematics curriculum, we Jeave out of
account the disciplinary value of Mathematics. Firstly because disci-
plinary values depend more upon methods of teaching than on the
contents of the syllabus. At a time when the som of usefol knowledge
was not great, when the total available knowledge was not sufficient to
occupy the full time of the pupils, conundrums and puzzles that lead
us nowhere had to be invent=d. But now there are so manv useful
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mathematical facts which can be learnt, and so short a time to learn
them in, that it is a criminal waste of time to compel pupils to solve
riddles and conundrums. Chewing rubber may be good exercise for
the jaws, but it is an extraordinarily innutritious food. It is also bad
economy. \Vhen the pupils can get both useful knowledge and mental
training from one set of facts, it is folly, to say the lea;t, to make
pupils learn one set of facts for mental gymnastics and another for the
acquisition of useful knowledge.

The case is bad enough on the supposition that useless know-
ledge trains the mental powers as well as useful knowledge does. But
this supposition is not true. In fact real useful problems train the
mind much better than unreal, formal problems which are not true to
life. Problems that are not true to life bring on an attitude of contempt
towards the study of the subject on the part of the more practical
minded of the pupils. Problems in which cycles race at the rate of
three miles an hour, and a man walks at the rate of 12 miles an hour
and that for 4 hours continuously, problems in which one finds the
number of steps in a staircase by jumping two steps at a time, three at
a time and four at a time and finding the number of steps left out in
each case, and problems in which one tinds the cost of a cow by finding
the cost of 8 cows and 5 sheep and 6 cows and 9 sheep, these cannot
enhance the respzct for mathematical studies. You cannot blame them
if those who are made to solve problems of this kind think that
Mathematics is a subject of empty trivialities not fit for serious minded
people and that it is the art of making easy things difficult. Secondly,
these unreal fancy problems kill the critical attitude of the pupil. Minds
fed on such problems would accept the most fanciful thing as real if itis
put in the formal form. A boy taught arithmetic in this way would
never see the absurdity in the problem ‘\What is the weight of 2.5
elephants if each clephant weighed 2 1bs?”  He would seriously work it
out and tell you that the 25 elephants would weigh 30 lbs. 1 have
tried it in the classes. Once I went into the third form.  They had
practically finished ‘Simple interest’. [ gave the following prObleff’.
“Rs. 100 at 10% per anpum simple interest amounted to Rs. 120/ in
two years; what will it amount to in 4 years?” Quick came the answer
Rs. 240/- from a number of pupils.

Thirdly, problems that are not true to life do posi.ti\'e ?arm t.o
the pupils in another way. In spite of every thing that is being said
and done to undermine the authority and dignity of the teacher, the
majority of the pupils still think that their teachers know at least more
than they do. In spite of modern newspaper advertisements, our
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pupils have not lost all faith in printed matter. The unreal problems
give a false idea of what happens in life.  The other day a pupil
teacher proposed the following problem:—  “If 259, is lost in turning
wheat into flour how much wheat is required to get 200 1bs of Aour’”
It was not wholly the student’s fault. He took'it from a respectable
book. If a pupil was made to solve this problem, can you blame him
if he imbibed, though unconsciously, the false idea that as much as 25%
of thre weight is lost in turning wheat into flour.  One of the objects of
teaching applied arithmetic in schools is to give pupils useful infor-
mation about what is taking place in life which he could not get from
the other subjects of the school curricalom.  Unreal problems give
false information. -

Thus we see there is really no case for including in the Mathe-
matics curriculom anything simply because it has a disciplinary value.
For a topic to deserve a place in the curriculum it must be useful to the
pupil in some other way. The disciplinary value should be realised by
the methods of teaching adopted. I would divile this vseful Mathe-
matics under 4 heads.

(1 Every day use. (2) Vocational use. (3) Use in the under-
standing of the other subjects of Study. (4) Social vse.

If you divide the actual topics into Arithmetic, Algebra and
Geometry they may be classified as follows:—

1. Pure 'Arithmetic:— 1. Numeration.” Notation and the
four fundamental operations of Arithmetic, and the principles underlying
the same with reference to whole numbers, fractions (both common and
decimal) and compound numbers.

2. A knowledge of the following compound numbers and their
inter-relations wherever they exist. This means not only such relations
as that between a rupee and an anna, between a maund and a tola but
also the relation between the units of the different systems of measure-
ments such as that between a pound (Ib) and a tola, between a metre
and a yard.

Money: —  Rupee, anna, pice and pie.

Time:— Hour, minute and second, Day, week, month, year
and centory.

Lengthi— Yard, foot inch, bath (18") goondi, Latti, Kalli etc.
Furlong and mile, Gunter’s chain and links, Centimetre and millimetre.

Capacity:~~ Local Measures, Gallon, pint and ounce.
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Weights:— Local weights. Tolas, seers and maunds. Pound,
hundred-weight and ton. -

Area:— Square ft. etc. Acres and Cents, Local measures
of area such as a Bigha in N. India and a Veli in Tanjore,

Volume:— C. ft. etc. Local Measures

3. Nature of measurements, approximations to a specified
degree.

4. The meaning and the use of the terms Ratio and Proportion.

Applied Arithmetic:-— The meaning and the ordinary use of
the following terms that occur in:

1. Everyday Arithmetic:— Buying and selling; wholesale and
retail prices; cash and credit purchases; cash discount; cash and credit
bills; Budgeting (Home, farm and festivals); keeping accounts; Post
Office transactions; etc.

2. Book-keeping and Business Arithmetic:— Stock Book;
Cash Book; Ledger, Receipts and Disbursements, Profit and Loss;
Trial Balance, Balance Sheet, list or catalogue price, percentage, trade
discount, commission, brokerage, bills and invoices, bills of exchange,
bank discount,

3. Arithmetic of investment:— laterest, simple and compound,
savings bamk, provident funds, investment in lands, houses, Government
paper, stocks and shares, Banking, Insurance, Bankruptcy, assets,
liabilities and dividend,

4. Arithmetic of Civic Life. Government and Municipal
budgets; taxes and expenditure ; Government and Municipal borrow-
ings ; Joint Stock companies ; Co-operative Sacieties and other joint
enterprises.

5. The Arithmetic of the Experimental and Social Sciences:—.—
Statistical tables ; percentage, average, mean, median, frequency, devi-
ation from the mean ; graphical representation ; Pictorial, line, bar
and circular graph and curveline graph, interpretation of graphs

ALGEBRA,

1. The language of algebra. Symbolic representation of the
processes and principles of arithmetic, the meaning, use and the dFriYa-
tion of formulas, the meaning and use of negative quantities, variation
and the function concept.

2. The equation:— Its use in solving problems ; linear equa-
tions in one or two unknowns, simple cases of quadratic equations with
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numerical coeflicients when arising in connection with formulas and
problems. i

3. Aigebraic Technique :— Only that amount of skillin the
four fundamental operations inclading factoring and manipulation of
fractions that are necessary for the purposes mentioned in items (1) and
(2) 1s to be reqguired.

N. B, Itis worthwhile to repeat that long multiplication and
division, factoring an expression which is of a higher degree than the
second and simplification of any fraction which involves any manipula.
tion beyond what is required for items (1) and (2) are not required.

DESCRIPTIVE AND EXPERIMENTAL GEOMETRY: —

The syllabus is to be governed by (1) the elementary knowledge
required in ordinary mensuration, plan drawing, map making. natvre
study, geography, architecture, and the sciences, and (2) the knawledge
required to appreciate the meaning of and the need of indirect
measurements.

1. Practical Geometry:— The use of the foot-rule, protractor,
setsquares, compasses, dividers and the diagonal scale.

Drawing perpendiculars and parallels, dividing a line in any
ratio and bisecting an angle, drawing rectilineal figures and circles pro-
vided the data are such that the method of construction iz more or less
a direct and simple applicatior of the same. Pattern drawing.

2. Mensuration:— Area of rectilineal figures and citcles, areas
and volumes of prisms, cylinders, cones and spheres, geometry of the
sphere, latitudes, longitudes and elementary principles of map projec-
tion. Elementary survey, triangulation and the use of the field book,
Mariner’s Compass and the general method of denoting directions.

3. Geometrical Concepts:— Solid, surface, plave, line.point,
angle and parallelism, shape, size and position, congruency, symmetry
and similarity.

3. Numerical Trigonometry:— Indirect measurements ; draw-
ing to scale and finding heights and distances. solution of triangles
with the help of trigonometrical ratios.  Use of the tables.

A Properties of figures:— Experimental determination of the
main propertics of rectilineal figures and circles that are necessary for
the proper understanding of the work under items 1 to 4.

To the superficial reader, it might look as though [ have included
in the above curriculum matter that is not contemplated in the Basic
syllabus. It is so becauss, thie committee in drawing up the currciulum
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in Mathematics did not state explicitly the kind and amount of Mathe-
matics that is necessary for the proper understanding of topics given
under other subjects such as Social Studies and General Science. If
we take into account this Mathematics also, it will be seen that not a
single item in the curriculum described above can be omitted.  Perhaps,
we have to add some more. To illustrate this, I shall give below some
of the items of knowledge and objectives described in the scheme under
other heads and indicate the mathematical knowledge that is necessary
for an effective study of them.

SOCIAL STUDIES,

“Rights and responsibilities of citizenship, working of public
utility services, Cooperative Societies, study of transport and Communi-
cation correlated with industry and life, study of occupations etc.”
Items 3, 4 and 5 under IT Applied Avithmetic.

You cannot omit a single item given under Algebra and Geo-
metry, if you want to understand the why and wherefore of the
following : —

“Map Study and Map Making, making of the plans of the
neighbourhood, study of the Globe” “Study and representation of
weather phenomena, changes in the height in the noon-day sun at
different times of the year, methods of recording temperature, pressure,
rainfall, prevailing wind directions, duration of day and night in
different months, etc.”

General Science. *To enable them to understand the important
scientific principles exemplified in (a) The natural phenomena around.
(b) In the application of Science to the service of man,” ‘‘Change of
season. a konowledge of the stars showing directions and time at
night."”’

Drawing :— Making of plane scales, Reducing, Enlarging and
Copying of plane flgure. Plans, elevations and sections of solids.



The Educational Programme of the
Bombay Government.

By Skt V. V. DIVEKEK, B.A., B.T.

Since the present Congress Ministry  assnmed office it has not
.alIO\f‘ed grass to grow under its fect so far as the spread of education
in _lhxs province is concerned.  \Wastage in education especiailv in the
primary schools has very adversely been criticised from all ‘qunrters
fmd Goverament have with the help of experts, who formed themselves
into a Qommittee. devised ways with a view to improve the kind of
education now being imparted in Primary Schools of the Province.
Mass education movements and literary campaigns are set on foot, and
it need not be emphasised that they are very important to make Indians
literate and civilised in the eves of the whole of the world.  \With this
view we should congratulate the Govt. of Bombay on the very ambi-
tious programme they have launched upon. ’

Let us consider for a moment the provision which has been
made by Government in the current year’s budget. In this budget
‘Government have made provision for turning some Girls’ Schools into
full fledged High Schools. The reason for this introduction being that
se.Vcral gitls left off prosecuting their studies for want of a suitabie
Girls’ High School.  This was in a sense wastage. Government have
noF been unmindful of the education of Muslim Girls as they are also
going to turn one Anglo-Urdu School into a full High School for Girls.
The result of this change will be that there will be 7 Government High
Schools for girls for one which now exists for them.

With regard to training of Primary Teachers, Government have
laid dewn ihat training of all primary school teachers should take
place. This is the result of a report of a Committee appointed by
‘Government in 1938, which recommended that ‘half the teacher'S
charged with the responsible task of tmparting ptimacy education have
had inadequate general education and a training of an intermittent
character. As primary education is the foundation of national educa-
tion the teachers who are charged with such responsible work should
be properly trained and made thoroughly fit for the work entrusted to
their care.  Government have accepted this recommendation and have
decided that the qualified and 1st year trained teachers in service
should be given further training on the lines recommended by the
Committee.”  As a result of this, new training centres will be o’pened
wherever necessary and provision has also been made to train women
teachers in Maharastra as well as in Gujrat.
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Government are also convinced that a time has come when the in-
struction in the Girls’ schools should be on a par with the one imparted
in Boys' schools. Hence the seventh standard is to be soon introduced
in full Primary Girls’ schools. The result of this change will be that
‘primary course for girls will be extended by one more year’ and will
be brought into line with the course now being followed in Boys'
schools.

As regards Physical Education, the introduction of which 1is
found to be so urgent, Government have opened a physical training
centre where long term courses in physical instruction will be conducted.
Later on instructors will be appointed for Urban and Rural areas fof
training primary school teachers and theyv will conduct short term
courses throughout the year.

Then comes the Wardha Scheme of Education now known  as
Basic Education Schemre. The Government of Bombay have appointed
a Basic Education Officer and have opened training centres in the
different divisions of the Province, where teachers are being trained
under the basic craft scheme. Certain compact areas have been
selected and it is proposed to convert all types of schools in these areas
viz. 1st Grade schools, Urdu schools etc.. into Basic Craft schools on
the lines of the Wardha Scheme. The Scheme is based on the principle
of co.ordination and it will be a great stride in Education when this educa-
tional experiment succeeds. All those who are interested in the education
of the Indian children have expressed thata scheme of education wherein
literary education only was given preponderance will not serve the present
day needs of India and that it is high time that vocational bias is imparted
to the present system of education to check the rush of students to
Colleges, as they do not know what to do after passing the Matricula-
tion. The other day while I was going through the Bombay University
Report for the last year I read that several students who had taken up
the science course in the beginning afterwards applied to the University
for allowiag them to change the course to Arts. This is proof enough
of the fact that students do not make up their minds as to which
course they should follow and later on repent at leisure for that which
they do in haste.

For giving a vocational bias to Secondary education Govern-
ment have decided to change some of the Government High Schools
into Junior Vocational Schools such as Agricultural, Commercial and
Technical and have now also appointed a Board of Secondary Educa-
tion to advise them and to suggest the general policy to be followed
wth regard to Secondary education in general. Almost simultaneously
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;)vxth the a[')pointment of the Board of Secondary Education, there has
: lt:enl;l‘ppomted a Committee to fix the scales of pay to be offered to
e Primary School Teachers of today and tomorrow, as primary

education i ) h

iy :tlgn*:: thedfou:danon of National education. A passing reference
made here i .

such as: to other items of educational progtamme

L. An anoual grant to the Lord Reay Industrial Museum.

2. Placing on a i
P permanent footing the commercial A d
Poster designing section of the Sir J. J. School of Art Frel At e
3. Grant to the N. D. T. Women's University.

4. Grant for Research work in Kannads Literature
5. .

Opening of - , o
Belgaum, pening ot a new Secondary Teachers’ Training College at

Thus it wil )
ambitious. will be found that the programme is really very

Notes.
The Madras Educational Conference.

——— e

The President-Elect.

' For the first time in the annals of Madras teachers, a Lady
.Pres'ndent in tbe person of Mrs. Subbaroyan has been chosen to
pres'@e over their Conference in May. A cultured ‘lady of wide
:;(i[tngnince in social :_md political work and actively associated
Viewi; e é:;ntra'l Leglslature, she would prove a worthy President,
look. Lga - ucalt on f rom a new angle and with an intelligent out-
s o )r'eggopde,Pwnth. similar qu.aliﬁcations though of different sex,
Chairat T ereh yemter and Sri Satyamurthi, have adorned the
vt s:a;: ers Confere_nces, but they had to play more the
to educatio;aelrs ind learners than to make lasting contributions
experts al thought and give a lead such as educational

Pe a f:me could boast of. Thejr inspiring presence and mature
cgl:_syl'dance in other matters, however, combined with their earnest
conl:i:ﬁt:ns::gz teachers’ problems and help to ameliorate their
nothing mater'ngl ;:ther things, have been helpful, though as yet
that they 1a gs.accmed. There is, however, this consolation

ey have been educated to some ‘extent with a knowledge
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of how education is at bottom really the problem of the teacher.
The Lady President may similarly be expected to interest herself
as her worthy predecessors, and also, by her inherent qualification,
to visualise things with a motherly eye and sympathy, and influ-
ence to bring about a happy co-operation between the school, the
home and the state leading to prosperity all round.

Teachers’ Handicaps.

An Educational Conference has, it may be presumed,
mainly to concern itself with discussions of teaching technique
such as would qualify the teacher better for his task. Bat
unpalatable distractions, however, seem to be inevitable in the
present condition of things, whether the Hon’ble Minister of Edu-
cation likes it or no. The Teacher has still his age-long illg
persisting and threatening to grow worse. Tnsecurity of tenure
and half-starvation have been facing him as stern as ever. To
add to this, the period of unrest the world is passing through,
within the classroom and without, threatens to unhinge him
awfully. In an atmosphere of studied disregard for God and
man, and with an inferiority-complex branded on him, he is
expected todischarge the most responsible duties of mnation-
building; he is to be a friend, philosopher and guide, a statistician,
a reformer and what not. The Conference may well have to
consider how best the teacher can be helped to rise equal to the
occasion. '

Education Schemes and Teachers.

Fducation of the masses is a condition precedent to any
attempt at social, moral or political uplift. The reform, however,
seems to have begun at the wrong end, and even the sublime
ideals of Mahatma Gandhi have sometimes proved pearls before
swine- Such a state of things would have been few and far
between, with a solid foundation of true education which would
weed out the various evil forces eating like a canker into Indian
society. It is, however, a matter for consolation that Education,
in all its stages, is shortly to receive a new orientation and inspire
a new life into the nation, side by side with reforms undertaken
for people’s uplift. The Wardha Scheme is soon to be ushered
into existence to impart basic education; Secondary education
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would soon, according to the Hon’ble Minister of Education, get

re-organised next year, mating culture with vocation; University

education, too, may next have its turn of overhauling to suit
modern needs. But the powers that be should not forget that
the success or otherwise of any scheme has an  intimate bearing
on the teacher and his contentment. As it is, it is deplorable
that even the enlightened of the Congress luminaries have been
keen on mulcting the teacher to get their budget balanced. The
Conference will do well to invite the serious attention of the
authorities to the unwholesome repercussions such a short-sighted
policy would lead to.

A Professional Code.

While teachers have reason to be proud of their success in
the recent University elections, should they not regret that they
had let down the Union President ? However glibly people may
attempt to argue it away, is it not a slur on the fraternity, and
will this conduce to the prestige of themselves and the organisa-
tion which represents them ? \With a definite understanding and
organised cffort they could have easily saved the face of the
Union. But as one who canvassed support for it, we could see
‘how hollow was the loyalty of the members and what ultra-
professional considerations weighed with the teacher-voters. Is
it not high time for the members of the noble fraternity to have
drawn up a code for their guidance which would inspire in them
a high sense of loyalty and discipline toraise them in the esteem of
the public and of their wards to whom they are supposed to serve
as examples ? Is it not the primary concern of the Conference
to set its house in order if the members expect any regard to bhe
paid to their deliberations and resolutions by the public and the
powers that be ?

Reviews.

1. A First Step to Letter-Writing: By H. Martin, M. A. (Oxon),
0 8 E.: Published by K. & J. Cooper, Bombay. Price: As 9.

This booklet contains a good number of simple letters of all types,
with a short introduction on Letter-writing. They have been written
by an experienced English educationist familiar with the needs and
and limitations of Indian pupils, for whom the contents have been

designed. The letters furnish models in simple, idiomatic English’
showing clearly how English letters are different from vernacular. One
noteworthy feature of the book is the list of Exercises aad Notes on
Correct Usage appended to each letter, which would bs of great value
to pupils Priced cheap and neatly executed, the publication deserves
to be in the hands of teachers and students interested in developing
this type of composition work. | ’ ‘

2 'School Algebra (Book | For Middle Schools and Book lI for
High Schools): By H. S. Hall. M. o. Published by Macmillan & Co.,
Ltd. Price: Re. 1-8 each, (1938)

The two books under review provide a systematic course in
Algebra suitable for Indian High School pupils, Part I of Book Il being
useful for the Intermediate Course. The usual method of treatment has
been followed, with helpful explanation of the theory introducing each
topic. The special feature of the books is their copious exercises, and
graphs exhaustively dealt with and integrated with algebraic solutions.
Answers have been provided, and the get-up of the books is excellent.
Teachers and pupils of Secondary Schools will find them very useful.

3. Longmans’ Literary Selections for Schools: Books 1 end Il
Published by Longmans, Green & Co., Ltd., Madras. Price. As. 14 and
Re. l/- respnactively.

Book Il has been planned on the same lines as Book | reviewed
in our columns last year, which would suit as an English Text-Book for
Form V. The Prose selections include extracts of literary merit both
fron modern authors and earlier classics. Various kinds of writing
appealing to different tastes, spiced with Indian themes, have been
provided for study. The distinctive feature of the Readers lies in the
helpful notes and exercises appended to each lesson. The items under
Word Study. Grammar Study and Compoasition, with some amplification
by the teacher, would prove valuable aids to pupils in acquiring a good
vocabulary and knowledge of correct usage, besides a decent grounding
in the fundamentals of grammar and composition work. The biogra-

phical notes of each author introducing each lesson will be found
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helpful to students. The reading matter is more than sufficient for s
y=ar's course, there being 162 pages of ‘prose an2 130 pages of poetry.

4 lsra sravReo: By L. D. Stamp. Parts | and 1l: Published

by Longmans, Green & Co ., Ltd. Madras. Price: As. 14 and Re 1/4
respectively.

L. D. Stamp’s Geography books in Eaglish for High Schools have
been popular, and it is but fitting that the contents of these should be
made available in Tamil. The translating author has been careful in
presenting the matter in simple and fluent Tamil in short sentences
Part | treats of Australia, Africa and Americas, and Part I, of Eurasia
and India, both occupying 511 pages' together. All the features of the
original, the numerous maps, pictures, diagrams, charts and exercises
have been preserved, and the contents made readable with {amiliar and
suitable Tamil equivalents, English terms being given side by side
where necessary. High Schools teaching the subject in Tamil will find
them useful text-booke.

5 i Seashore Wireless : ii. The Blue Jug pad the Three Friends:
jii. Larry and his friends : iv. Noah’s Ark and the Anlmal’ Circus :
Published by Macmillan & Co., Ltd. Price. 4 d. each.

These are highly imaginative and funny stories for children.
giving them iateresting accounts of things and animals in a remarkably
original vein. The contents, besides being informative. are entertain-
ing, written in simple, idiomatic English. The illustrations are apt.
suggestive and arresting Children, and even adults. will enjoy the
accounts of how the Noah Family got the various animals and things
iato the Ark before the deluge. of the jug. and of some of the habits and
life-history of animals around them. Readers will not fail to appreciate
the broadcast talks relayed by the sea animals, We wish each sclool
library had a set of this for the pleasure of the young and the old.

e

IEE’ Approved for class use for schools in the Madras
Presidency. (Vide Fort St. George Gazette, dated
10th May, 1938.)

K=" Practical in treatment, and comprehenswe in scope,
this book merits introduction in all the High School |

classes.
HIGH SCHOOL
ENGLISH COMPOSITION

y
P. C. WREN, M. A. (Oxon))

Late Indian Educational Service
and
H. MARTIN, M. A, O.B.E.
Principal, Islamia College, Peshawar.

Pages 428. Ninth Edition. Price, Rs. 2-4.

This book appears as a sequel to Wren’s ‘‘Progressive
English Composition,” and is marked by the same  excellences
which characterize that book and have made it the most popular
class-book of English composition for over two decades-

It is designed to do for High School classes what} -
“Progress:ve English Composition’” (now in its 51st edition) has -

n able to achieve for the lower standards of our schools.

It has been planned on absolutely modern lines, and the
treatment of each topic is throughout practical and ‘such as to
prove of real service to Indian boys and girls studying English for
the \Iamculatxon and School-Leaving examinations.

: “The numerous exercises form-a-umnique feature of the book»
and should prove a very useful adjunct to the teacher of
General English.’

The great care and labour bestowed upon the preparation
of the book will be evident at every step to the experienced
teacher who uses it in the class-room, and, it is hoped, will
materially help him in his work of raising the general level of
the knowledge of English in our schools.

SUPPLEMENT TO HIGH SCHOOL ENGLISH COMPOSITION
_ ‘contains Chapters on The Formation of :Words and Figures
. of Speech. Second Edition. Price, As. 2.

COOPER—-PUBLISHERS—-BOMBAY, 4

Sole Selling-Agents for the Madras Presidency:
Messrs. Christian Literature Society for India,

Park Town, Madras.
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NEW GENERAL SCIENCE PUBLICATIONS
BY K. S. RAMACHANDRA IYER Ba.L.T.,
Senior Science Assistant, Town High School, KUMBAKON AM.

}. General Science | Form (Tamil) vee 0— 70
2. General Science 1V Form . .. 0—=10-0
3. Gencral Science V & Vi Forms (Tamil) Book i e 0—12—0
4, Do Do - " . Bookll e 0—12—0
5. General Science in Tamil V & VI Forms (in one volume) .1 — 6—0
6. General Science V & V| Forms (Physical Science, Engluhs 0—!2 0
7. Do. Do. (Natural " w )0—9-0
For Copies apply 10:— THE AUTHOR.

Wanted 40 Candidates.

| To get highest degrees in Homeopathy, Biochemistry,
etc. luxcellent Postal Tuition. Very low fees. Apply with
two annas stamps.

The Ragland’s Eastern Medical College, Theni, S.I.R.

L

DEGREE: BOOK: MEDICINES

Free H. . M. S;-H. M. B; H. M. D, ¢tc. free homeo-Ayur-Unani-
Naturo degrees by post also. Practitioners also get soon. Homeo
Materiamedica Rs. 5. Homeo—Practice book Rs. 4. Insanity cure
Pills Rs. 10. Eaclose 2 annas stampsi—Puincipal, Indian Homoeo-
pathic Institute and Society (Govt, Regd). P.O. Mahuva (Kathiawar
Dist. India.)

A R

:  The South Indian Teacher. BHARATHA T \
The ofticial journal of the South Iudis ARATHA DHARMA.

Teachers’ Union, Puablished on the 15k of everv Month
> The only FKducational journal devoted A Magazine of Liberal Hinduism
‘to the teacher and his problems Best The Official Organ of the Arya Mata Sabh
medmm for advertisements. Editor :
Ratos can be had on xpplwnllon Mgr. K V. S¥8HA AYYANGAR,

)
I
!
Apply ::““"M‘;‘;‘;";pe‘; n Re 3 I Bo.: Medium for adverti~ement,
—_ : Avpply {or rates 1o the Manager
t., Tripli MADRAS, . . )
Kn Singatachur St., Triplicane, BHARATHA DHARMA

A TEXT-BOOK OF “Moryalaya”, Royapetta, Madras.
Elementary Mathematics -
BY Dr. G. b’s. Medicated Snuff.

: V. P. Viswanatha Ayyar, B.A. L.T. .
! 8t Marv's High Bchool, DINDIGUL. Acknowledged 1o be the beit throughout
Book 1 for Forn IV As 14 India for Neuralgin, Naaal Catarrh. Tooth-
Book [ for Form V A 12 ‘ ache, etc, eic., (Jura Basava & Co., Ltd.,
‘Book [I1 for Form V1 As. 14 i
“Text-Book of Algabra Re. 1 : , P. Q. Box No. 510,
§ - Pare 11 As. 13 . PAN\ TOWN, MADRAS

vammaabiiialti st ————

e
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A Few of Our Select Publications.

mn——

ENGLIS,H .
NEW INDIA ENGLISH READERS
By E. E. Warp, M.A., & A. M. WARD, M.
imer | . As 0—5-0"
Bt 0= 70 | For Middle School Classes.
der | 0— 8—0
Ay 0—10—0 | 1V Standard to LIl Form.
Reader Il 0—i2—0 )
Reader IV . Re. 1= 001 gy pormg IV & V.

Reader V Rs !— 2—-0 !

CENERAL sczszvcs
AN INTRODUCTION TO SCIENCE
By S. RENGACHARI, M. Sc.

Book 1 for Form 1V ... As. 0—10-0
Book Il for Form V ... Rs. 1—4-D

(Available in Tamil, Telugu & Malayalam.):
{Prepared to suit the latest syllabus and fully illustrated.)

TAMIL
{ TAMIL ILAKKIYA KALAMBAGAM

A series of two Books containing selections from Tamil Prose &
Poetr) and Edited by :—

Vidwan V. VARADARAJA IYENGAR, Wesley High School, Madras.

i

Book | for Form IV ... As. 0—10-0
,, Book Il for Form V 0—12—0
GEOGRAPHY

LIFE OF MAN ON EARTH
By T.S. SUNDARAM AYYAR, ex Geography Assistant, Ambasamudram.

A series of Middle bchool Geographxes wmten in easy style and
very profusely illustrated. :

Book 1 for Form I’ Lt As. 0-10—0 |
Book Ii for Form Il 0—12—0
Bock 111 for Form 111 0—12-0

Detailed Catalogue will be sent on application.
Applications for specimen copies will be attended to promptly.

THE TEACHERS' PUBLISHING HOUSE
EDUCATIONAL PUBLISHERS MADRAS

i YA AT 3 s
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A - Madras Educational Conference Concession.

Special reduction of 5 % in Catalogue prices
(Valid till 1st June, 1939.)

Announced by

The

jSead Office: Ambaia Cantonmént.
?ranch : Punjab National Bank Building Lahore.

. The only Indian .Science - Appatahu mumfaoturinq
éoncern registered under the Indian Factories Act, with
ﬁpoto—date machinery and testing arrangement. .
§ Business extends over whole of. India, Burma, Ceylon
laya States etc.

Resognised by Educational Departments of India and
Indian Stales.

~ g a—r;

ment and such departments of various provmces and states.

» — ang-n-ru

w cost. Firm’'s products merited a Gold Medal at the

1937—38.
f

Apparatus as well.
§

i lllustrated calalogue of over 600 pcga &ralis and post
}ree 1o Educational.l nstitutions on reguést:. ;

briental Science Apparatus Workshop.|

On the approved lists of Indian Stores Purchase Depart-§

Apparatus manufactured by the fitm are renowned
E:Accumcy, Durability, Dependability and comparative |

India Industries and Arts Exhibition held at Lahorel

ra The Firm carries 2 huge stock of imported Scientific}’

Approved for class use far ‘schools in the Madras
= P?e,ndcncy (Vide Fort St. George Gazette, dated
10th May, 1938.)

““A series which is so markedly good.”’
NEW STUDY READERS

HENRY MARTIN, M A. (Oxon.), O.B.E.

Late Principal of the Islamia College, Peshawar.

Primer, As.5; Readerl, As.7; Readerll, As. 9; Reader IiI, As. 12;
Reader 1V, As. 14; Reader V, Re. 1.

The following are some of the
prominent features of this new series of
English Readers, planned to teach our
children to speak and write English
effectively. It is the outcome of years
of practical experience, and combines
the best features of modern .methods of
teaching a foreign language.

1. The reading matter is very carefully graded; it is
also easy and of varied type and interest.
2. Variety is a characteristic of each book.

3. In each book there are many lessons in dialogue-
form to familiarize the children with Spoken
English.

4. The whole series is abundantly and arhstxqally
illustrated.

- 8. The varied exercises in composmon given at the
end of each lesson, form a unique feature of the
"~ whole series. They are both full and mstruchve

and supply suitable material for practice.

COOPER—PUBLISHERS—BOMBAY, 4
Sole Sciling-Agemts far the Madrés Presidency:

Messrs. Christian Litersture Society for lndla,
Park Town, -Madras.




Our New Series of Enghsh Readers.
| THE CORONATION ENGLISH READERS.

Edited by
o J. C. Rollo, M. a.
Principal, Maharaja’s College, Mysore.

-

Primer Part1 (3rd Class) DA

o II (4th Class) g g g
Bo;,k : Sfl:t:: :acs&s 1 (Single Volume) 4th Class 060
Book II 6th Class N I
Book III 7th Class o1 o
Book IV 8th Class g :(2) g

Our Popular and widely used Readers.
THE NEW ERA ENGLISH READERS.

Edited by
H. Champion, u. 4, 1LE. s.
by
M. S. Sundareswaran and A. S. Venkatraman.

1. First Primer  4th Class
2. Second Primer 5th Class g >
3. Bookl I Form 0 g g
Edited by
Dr. James H. Cousins.
4. Book II 11 Form :
5. Book III 111 Form g ig g

Apﬁ’"ca,iO"s f"om Heads 0/ l N .
AL . , nstitulions for :
copies with a view {o their adoption will be altendf;d ,:ﬁ ecinten

Apply to . —

B. G. PAUL & CO.,
EDUCATIONAL PUBLISHERS,
12, FRANCIS JOSEPH STREET. MADRAS.

HICH SCHOOL BOOKS
Prepared according to the latest syllabuses

Elementary Science by Rev. G. P. James and

M. Somasundaram.

(Approved by the Text-book Committee)

Price
Book I for Form IV. English and Tamil Edition 010 O
Book IT for Yorm V and VI. English and Tamil Edition 180
Amwdﬁuﬁlﬁﬂiﬁm‘yiﬁ'f-mﬂ for Form 1V,
0100

By N. 8. Narasimha Iyengar.

V. S. SWAMINATHAN,
Educational Publishers, '

MADRAS: MADURA: TINNEVELLY:

SADHANA AUSADHALAYA

DaCCa  BENGaAL

LEADMIC MANUFACTURER OF PURE & CENUINE AYURVEDIC MEDICINES. |
CONTROLLING PHYSIGIAN- ADHYAKHA-OR.JOGES CHANDRAGHOSE, §
URVED - SASTRI, H.A.F.C.S (LONDONIM.C.S(ANERICA),
PROFESSOR OF CHEMISTRY, BHACALPUR COLLECE.

AY
FORMERLY

Otber Branches:-Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta."
67/4 Strand Road, Calcutta, Chittagong. Patuatuly, (Dacca), Lahore,
(Punjab) Burdwan.

Guaranteed absolutely Pure and Genuine Medicines, prepared ltrictly'
ent free on application.

according to the Ayurvedic Sastras. Catalogues are 8
On desoribing tbe nature of diseases, prescriptions are given gratis with

groat care. . ]
MAKARADHWAJ (S8warna Sicdur). (Pure & with Gold) Rs. 4 per tola.
bile and phlegm,

A wonderlul specific for all direases. It regulates the nerve,
ipereases vitality, wents! and physiocal vigour and tones up the system.

SARIBADISARSA. Rs. 2.19 per seer. A wonderful, infallible medicine

{or all sorts of blood impurities. .

SUKRA SANJIBAN. Rs. 16 per seer. A very pawerful and elfective
medicine for the restoration 0
into you all-the vigour

f lost vitality and energy. It imwmediately puts
that every mau should have.




0. 9. Raman Vaidvar & Bros.,

SWARAJYA PHARMACY,
(REGISTERED.)
ALWAYE.

( Branches:-Chalakudi & Karupadanna.)

Consultations regarding disease, dingnosis, the symptoms of whick when
intimated, are being promytly complied with free of charge.

We have many of the Ayurvedic medicines prepared according to the
strict prescriptions enjoined in Ayurveda with the full process inculeated
therein and offer them to the public at the lowest price both on retail and
wholesale rates: genuineness and purity of which we could guarantes. In
addition to this we have in stock all the country herhbs and other medicinal
ingredients ready for sale,

It is with a view to prove to the public the potency and inarvellous
result of the system of Ayurvedic pharmacoposia and thereby muke them
appreciate its value, that we have quoted the lowest price in the murket.
Besides, we could convince patients of the economie value of adopting the
holy and antique-oriental systemn of treatment for which we have special
facilities in the eollection of herbacious medicines: And hence it is pussible
to sell medicines at such low rutes.

Medicines are despatched by V. P, system on application.

Rs. As Rs. As.

Asoka Ghritha per lb. 3 8 | Adhayarishta per 24 oz.

Indu Kanta Gritha . 30 Bottle 10
Ealsana Gritha " 3 0 | Dasamoolarishta " 2 0
Saraswatha Gritha " 4 0 | Drakshasava " I 4
Sukumara Gritha N 5 0 | Lohasavs . 1 0
Schagaludya Gritha " 7 8 | Kasthurvadi Pills per 100 3 0
Thithaka Gritha " 3 0 | Nasiknchurna Vataka per Dz 0 6
Agasthya Rasayaba - 0 12 | Virechana lills et Doz. 0 6
Ajamasa Rusoyana 2 0 | Rasa Blusma per Tola. 2 0
Chyavana Prasa . I 8 | Asana Vilvudi Thaila  2402. | 8
Kankayana Moduka " 3 0 | Pinda Touila (vintment) 1 8
Kasthuryadi Leba , 10 0 | Balaguluchyadi Thaila 1 8
Mahat Chinchadi Lehn |, 2 0 | Balaswagandhadi Thaila 2 8
Maha Vilvadi Tebx 2 0 | suhachav«h Thaila . 2 8
Muadhusnuh. Rasayana ,, 3 0 Dhanwantani Thaila medicated
Musalyadi Rusayana 7 8 0} times per oz . 3 0
Narasimba Rasavana 30 IKksheerabalu Thailu medicated
Patavaladi Lehs } 0O 101 times per oz 2 8

For further Particulars write to:-
Telegrams: — THE MANAGER,

"SWARAJYAY SWARAJYA PHARMACY,

ALWAYE. ALWAYE, (Travancore.)

NEW BOOKS FOR SCHOOLS

BY AN INDIAN PUBLISHING HOUSE
THE P.T.1. BOOK DEPOT—BANGALORE CITY
FOR DETAIL STUDY
THE CRIMSON READERS SERIES

CRIMSON READERS -~ Primer One and Two ench w. Das,
CRIMSON READJ.RS-—Tirst Reader ... Bas.
CRIMSON READERS—Second Reader ... 10 a8,
CRIMSON —Third Reader ... 14 as,
CRIMSON--Fourth Reader .. ... 14 as.

THE GOLDEN LIGHT SERIES
GOLDEN LIGHT READERS —Primers One and Two each ... Bas.

lllustrated in two colors

GOLDEN LIGHT READERS —First Reader ... ... Bnas,
do. do. —Second Reader ... Bas.
GOLDEN LIGHT--Third Reader ... 12 as,
do. ~—TFourth Reader v 12 as,

do —Fifth Reader ... Re. 1-2.

FOR NON-DETAIL STUDY
THE SUNSHINE STORY —Books 1 & 2 each 3 as —DPreparatory Class.
TALES FOR TINY TOTS—Books 1 & Il each 3 as. —Preparatory Class.

THE TWO RABBITS | each
THE BABY ELEPHANT AND THE KIND-HEARTED RAT | 2!
THE TWO CHRISTMAS STORIES J 2es

For the Preparatory Class.
OUR ANIMAL FRIEND—- A picture book of animals of a Zoo containing

40 fall page illustrations aud f{orty lersons in easy Iinglish, in bold print.
8 us. paper cover, 10 as. eluth.

THE THREE MONKEYS —by M. O. Taylor, 3 as. for the First Year of
English Middle School. .

THE STORY OF CHANNI SQUIRREL —by Grey for the Second Year

do. do. 4 as.

BROWNIE THE BEETLE —by Beatly do. do. 6 as. Iilustrated in

two coloxjs,

SOME JATAKA TALES—hby Grey —4 as. do. do.

THE KING OF KOSALA-—Wilkie, 6 as for the Third Year Class,
Illustrated in Color.

THE FALLING EARTH AND THE LITTLE BLACK GOAT—6 as.,

for the Second Year Class-Illustrated in Color.

TALES FROM MANY LANDS—Books 1 & 2 each 8 as. By
. R. I Rohinson for Second and Third Forms.

For other books please refer to our catalogue.




==~ Approved for class use for schools in the Madras
Presidency. (Vide Fort St. George Gazette, dated
10th May, 1938.)

Wren's “Story Poems” still remains
unsurpassed as an unique collection of
stories in verse suitable for Indian boys
and girls. It is selling by thousands
every year through its sheer intrinsice
worth. Of how many other anthologies
of verse can this be said ?

It is true that succeeding compilers of story poems
or stories in verse have freely drawn upon the labours of

 the editor of our anthology, but this has not affected the

Ipep ity of our book which is largely used in schools
: r4h country, and also in Burma and Ceylon.

Ooo;i\\ STORY POEMS
b

! SELECTED AND ARRANGED
nY

VAL C. WREN, M. A. (Oxon.), LE. S.,

uthor of *'The Indian Teachers’ Guide,”
“Indian School Organisation.” etc

EENTH EDITION. PRICE. As. 14,

This book, one of the cheapest offered at the price,
contains by far the best and the most comprehensive
collection of STORIES IN VERSE.

The poems are all such as a school-boy can read
without much difficulty and which will really interest him.

SUPPLEMENT TO “STORY POEMS”

CONTAINING QUESTIONS AND HINTS
By Pror. HExky MakTIN,

PRICE. 2 As.
COOPER—-PUBLISHERS ~BOMBAY, 4
Sole Selling-Agents for the Madras Presidency ﬁ

Messrs. Christian Literature Society for India,

\3"

ol (W27 g

Park Town, Madras.
oo N



It’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
dinner a delight.

Say many millions of
experienced housewives.

Sold at leading Stores or direct from:

LALJEE GODHOO & Co.,  SQUCARPET,

Head Office: BOMBAY 3 Branch: KUMBAKONAM.
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A sneeze is the first sign of a cold
which if not checked in time may
beceme troublescme ; so instead of
drugging yourself, just rub a little
AMRUTANJAN on the nose and
you will get quick relief, and
besides prevent the cold from
taking a serious turn.

AMRUTANJAN

CURES TROUBLESOME COLDS

W
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Published by Mr. V', 4ravamu.ia lyengar. 8 A, L T. MADURA.,
& Priuted by A. Srinivass [yengar it che ""SaMPATH PREss”. MADURA.
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