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R. PATRICK, M.A. AN
Deputy Director of Education, Colombo (Ceylon) N éiy
I or Standard 2) As. 6 ="
(Form II or Standard 3) As. 9
(Form 1T or Standard 4)

Book 1
Book II
Book II1
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As. 12

These Grammar Text-hooks just now published are written conforming to the
syllabuses of various provinces and also incorporating all the latest methods of

teaching erammar inductively.
ated as our English Readers,

We are sure these books will be as much appreci-

SPECIAL FEATURES

The grammar is treated not as an end in

itself but as a means towards good composi-
tion,

All the latest methods of teaching grammar
have been incorporated.

Each book is a development on the previous
part and grammar is treated in asimple
modern manner,

Each book first teaches about the part
of sicech. Then about sentences and fune-
tion of words in it.

The exercises are the special feature of
the series. By a correct and planned-out use
of them, pupils can be made to speak and
write English correctly. The exercises are
“graded according to the familiarity of the
tupils with the language and they provide
useful practice in reasoning.

The exercises are designed to help inthe
practice of useful constructions and learning
of the functions of words in sentences. They
are planned in such & way that the pupils
can do them with almost no guidance,

The composition chapters are a well
thought out plan of the series. These contain
stories, essays, development of outlines into
stories, rendering verses into prose, lattex-
writing. The habit to write in the pupils’”
own language will keep them away from
many pitfalls of grammar and this has been
attempted in these chapters.

The use of these books will enrich the
vocabulary of the students’ power of conver.

sation writing, then the correct understand-
ing of the English Language.

B. G. PAUL & CO. EL UCATIONAL PUBLISHERS

MACRAS



.. OUR ENGLISH TEXZ—BOOKS~_ FOR HIGH SCHOOLS

THE CORONATION

Junior
~ Senior ...

for Form 1V
for IForm V

SPECIAL

The passages selected are such as to be
understood readily and thus read with

pleasure. They will create a desire to read
more literature,

The books represent the writings of both
the East and the West, The. extracts from
Indians are such that will find favour with
students and among them are Mahatms
Gandhi, Rt Hon. V. S. S, Sastri, K. S. Ven.
kataramani, G. K. Gokhale, Dr., Tagore and
Pandit Jawaharlal Nehru.

The choice of verse is well done. They
introduce not only to the pleasure of Poetic
rhythm and feeling but to some of the great
English Poets, Among such poets intro-
duced are John Masefield. Mrs. Sarojinj
Naidu, Toru Dutt, Miss Annie Steel, Edwin
Arnold, R. T. H. Grifiith and Sri Aurobindo.

There are lessons on adventure, scientistg,
humorous stories, moral lessons, famous

letters and speeches and the lives of eminent
men.

The New Era Story Poems

B. G. PAUL & CO.

ENGLISH SELECTIONS

EDITED BY
J. F. THADDAEUS, B.A,LT.
Malabar Christian College, Calicut

WITH A FOREWORD BY

J. C. ROLLO, M.A.
Principal, Maharaja’s College, Mysore

or Standard V

v As, 12
or Standard VI ...  As. 15
FEATURES
These,

besides serving the purpose of
teaching the English Language, give infor.
mation and create an interest,

The grammar exercises are arranged
progressively and are intended to give the
purils practical knowledge in the principles
of grammar, The exercises are framed in
such a way as to train the pupils to answep

question papers, as per the Departmental
syllabus,

Every lesson is preceded by an adequate
introduction explaining the setting of the

piece or its central, idea, so that it may
create a love in the

English and good literature,

The notes are more elu

cidatory thap
exhaustive,

The lessons are adapted wherevep heces.
sary to make them suitable to the standard.
A large number of

included to give the te
selection.

by J. F. Thaddaeus, As. 4.
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Our Popular English Readers for Middle Schools

minds of pupils for

acher scope for -

S

o . - nd
' a5 Text-Books by the Text-Boolk Committees of Madras, Bombay,' Sind,

Sunctione! aSI Pe:n inces & Berar, Ceylon, Mysore, Cochin, and Travancore
Central Provinces & !

THE
CORONATION ENGLISH READERS.

EDITED BY
j. C. ROLLO, M. A.
Principal, Maharaja's College, Mysore

Primer, Parts T & 11
Rook 1
Book 11
Book 11
Book IV

SPECIAL

. . . st
The subject-matter 1s varied and intere
ing and tamiliar to the pupils.

The lessons are all on topies either f?.]ml-
liar or of immediate interest to the pupils.
i

The age and outlook of the pupils fa.re

) . . n
taken into consideration 10 the ypreparatio
of the lessons.

Each book contains lessons on diatogtlxe to
familiarise the pupils with spoken English.

Adding to general knowledge while? teach-
ing Englisk; language has been done in these
in

books.
. . ¢
The lessons include the lives of eminen

C on

Indians, English-men, Seientists, an.d "
b . ) XS

Sncientiﬁc subjects like Radio, and storie

adventures, fables, ete.

(Class 4) As. 6
s 3 o . 6
(Form I) "

(IForm I1) ” 18
(Form I11) . T

FEATURES

The lessons will train the pupils m the use
of English language both in writing and
spzaktl:agi;ming in rhythm and in the right
practice of recitation is made thr'o%lgh' v.erse.l

A definite plan for class readfng, individua
reading and exercise talk is laid out.

The varied exercises given at the e?dbcrf
each lasson are instructive and offer suitable

i r practice, » .
m?:;il ifsoa Zontmuous, graduated and pro-
gressive scheme of teaching grammar from
Book 1. _ . .

Phrases and expressions which are intro.
duced are those which the students can
easily understand and will have to be used
while speaking and writing.

A vocabulary list of new words is added at
the end of each book.

- ]

§ G. PAUL & CO.
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Our most popular and extensively used Readers

Aptroved by the Text-Book Commitiees of Madras, Central Provinces and Berar

Mysore, Cochin, and Travancore

THE NEW ERA ENGLISH READERS

EDITED BY
H. CHAMPION, M.A,, LE.S.

Late Director of Public Instruction, Madras

DR. JAMES H COUSINS, D. Litt.
Principal, Theosophical College, Madanapalle

First Primer v (Class 4) As. 5
Second Primer (Class 5) y O
Book 1 e (Form 1) w 8
'Book 11 (Form 1I) s 10
Book 11 (FormIID ... L 12

The Teaching Public needs no introduction to the ahove series of Engl

ish Readers,

as they have become already very popular, The serics as a whole has been

received very well and we are informed that the results achicved are

good.  Some of the main reasons for their hecoming very popular and instruct

are mentioned below.

There is a progressive scheme consisting
of words and phrases the rea! language
units,

Due attention to grammar is imparted.
That grammar is an essential part of
{anguagde acquisition has been recognised in a
large degree.

‘“The questions and exercises at the end of
each lesson are meant to assist pupils in

also verv

ive

acquiring areal command of lihguistics. The

exercises are varied and interesting

The subject matter relates to life and

surroundings, practical and rea) as l'ived by
pupils, '

The books are amply

pictures and colour pietyres

B. G. PAUL & CO.

EDUCATIONAL PUBLISHERS
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A NATIONAL SCHEME OF ADULT EDUCATION
| FOR INDIA*

By Mr. R. R. KaanNa, Lucknow

N adult is keenly alive to the reality of
his situation in life; he knows where

he stands in the economic structure of
sbcie;cy. No wonder that he is not fascir.m,t-
ed by the programine of linguistic educatlf)n.
His real need, however,—is for education
which will improve his economic position
and social status. His economic position
can be improved by lessons of applied
science brought down to his level of
intelligence, in a language which he' can
comprehend. Such lessons are available

from the wide and varied experience of our

Government experts, University teachers
and social workers. With such eminently
practical Jessons the standard of the nation
can be raised to a higher level.

What are these lessons? Let us divide
our popuia.tion into rural and urban areas.

" For rural areas, & mine of valuable infor-

mation on the following topics has been
collected which can be rendered into popu-

]lar language .—

(a) Improved seeds for grains such as
wheat, bajra and jwar; for fodders such
as chari, doob, Liucerne ; and for cash crops
such as tobacco, sugarcane, castor seeds
soya bean.

(b) Improved agricultural implements
such as deep ploughs, spring harrow, hoeing
machine, threshing machine, etc., which
have been used for years in other countries
successfully for greater efficiency and
economy. ‘

(¢) Improved manures, fertilisers and
green manuring.

(d) Co-operative credit and marketing
societies for easier finance and better prices.

(¢) Rules of good health for human
beings, rural sanitation, pure water supply,
etc.

(f) Rules of health for cattle, common
diseases, their prevention and simple means
of treatment at an early stage.

T . Submitted to the XV All-fndin Educational Conference, Lucknow.
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- (g) Side lines and subsidiary activities
_like poultry farming, pigeon breediog in
villages situated near large towns.

(h) Fruit growing and fruit canning.

These are some of the topics on which
éimple instructions are available and should
be given first to batches of teachers and
then through them should be disseminated
among adults in the villages.

For adults in -urban areas there are
equally important lessons of applied science
available on the following topics :—

(a) Steps for protection of vitality and
health : simple preventive measures against
malaria, cholerz’ small pox, plague, and
tuberculosis. Better health means more
efficient labour.

(b)) Wholesome balanced diet within the
means of the poor. A balanced diet means
better output of work.

(c) Simple Ayurvedic and Unani treat-
ment of simple diseases. Household
remedies, their uses and abuses.

(d) Steps for prevention ‘of indebtedness
by reform of social habits, such as less
expensive births, marriages, deaths, and
reduction of litigation ‘through sound
organisation of impartial Panchayats.

(¢) Handling of simple cases of injury :
first aid to the injured.

The topics suggested for urban and rural
areas are easily interchangeable and will be
found useful to both. Simple  instructions
on each of these topics have been written
by experts and they have been practised on
a mass scale successfully for two years
through student volunteers of the Lucknow

University. Our workers returning from
the villages and mohallas after experience
spread over two or three months have
reported that the adults appreciate the
suggestions made and steps are being taken
by them to act uptc them in daily life.

In a brief article like this it is not possi.
ble to go into details but I will give one or

-~ two illustrations to show that under each

topic detailed and practicable instructions
are available. For example under improv-
ed agriculture one can emphasize :—

(a) The necessity of replacing indigenous
varieties of seeds by improved varieties,
available from Government Seeds Stores on
cheap terms. This alone will add 25—307, to
the present income of the average cultivator.

(b) Better cultivation and manuring

.required for improved seed and how to

achieve it. Improved implements and
their advantages, Implementsare available
on sale at Government Seed Stores. Utilisa-
tion} of waste products as manures by
composting in pits.

() Green manuring with Sinal,

(d) New cropsfor fodder like Liucerne and
preserved doob are much more nourishing
than chari. Method of keeping- doob grass
preserved in pits for use during winter
months can be taught.

(¢) Pigeon breeding and poultry .fa,rming

as means of acquiring a supplementary

income,
(f) Care of cattle; common diseases and
their simple treatment.

Let us take another illustration from ope
of my suggested topics which will be usefu
to villagers and town dwellers alike,
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lg) Simple Ayurvedic and Unani treat-
ment of common diseases. We know that
the scientific system of medicine gives the
best results, but it will take many years
before a sufficient number of trained doctors
are available to serve every village; or
before the poor patients are able to afford

. payment of the doctors’ fees and the prices

of imported medicines. In the meantime
something bas to be done for the adult who
‘has ‘got fever or who is suffering from

. stomach ache. He cannot wait till a fully

trained doctor arrives on thé scene, not only
with his prescription but with the medicines.
Simple instructions drawn up by eminent

" experienced Vaids and Hakims are availa-

ble. These can be learnt and carried out
by any intelligent citizen whenevgr and
wherever modern medical aid ' is not
available. We have in our possession now
the results of able, distinguished and experi-
enced Indian Pharmacologists on household

_remedies, practised through the ages, their

scientific value, their uses and abuses.
These can be learnt within a few weeks by
a social worker of average intelligence.

These illustrations will suffice to show
the , practicable aspect of the programme
recommended for adoption.

The nest question is *How can the
teachers be trained ? How can & begioning
be made ?”  The answer is simple enough.
During the last two years, thr_ough the
initiative of the Lucknow University, about

150 graduates have been trained in all these
-subjects. Teaching has been given by the

courtesy of Heads of Government depart-

ments, by University teachers, and b.y

outside experts. Thescheme is a synthesis

of useful knowledge compiled by many :?ble

men from different fields. Formal examina-
*

tions have been held. Trained students
have given proofs of their ability to handle
illiterate communities.

They are now available for training
others at district headquarters or at other
cend’;:c.  Furthermore, the  Lucknow
University can produce 100-150 trained
students annually, provided the country can
absorb them as paid workers at new centres
of activity. A steady stress of trained men
can thus help to diffuse useful knowledge
among adults in the nation. These young-
men can be employed by schools and
colleges as teachers for training honorary
social workers. You can all help by giving
preference to such men when selecting your
staffs for the vacancies arising hereafter,

Other programmes of adult literacy are
drawn up on the assumption that even a
poor labourer earning four annas per day
has, after doing 8-9 hours hard work, suffi-
cient energy and inclination left over for

* reading newspapers and valuable books at

night. From his readings he is expected to
collect material for his economic prosperity,
his physical well-being and for improving
his social outlook. These assumptions are
entirely unjustified. I am not opposed to
any programme by which mass literacy can
be made really effective. I feel however
that with a definite amount of money and
time available we can achieve far better and
more lasting results through this scheme
than through the literacy programme. We
have to produce a scheme which will go
farthest within the minimum time and cost.
In a poor country’ funds are difficult to
obtain. We must therefore make the best use
of our resources and this programme is
designed to that end. The programme is

non-political, non-communal and non-
sectarian.

emm———



SECTARIAN UNIVERSITIES AND DENOMINATIONAL
COLLEGES*

INTENSIFICATION OF COMMUNAL BITTERNESS
By Dr. Maupr Husaiy, M.A., Pu.D,, D. LitT., dgra

WE are passing through the most vital

period of Indian history in which
Indian Universities are playing or will
have to play a very important and decisive
part. In the last quarter of a century there
has been great development of University
education in Indiaand while this has created
msny problems, the inauguration of com-
munal or sectarian universities, combined
with the foundation of many denomina-
tional colleges in this province and all
over the country, has made those problems
more difficult and complicated.

ORIGIN OF HINDU UNIVERSITY

“The Central Hindu College of Benares,”
says Mr. Farquhar, “was founded with the
-object of defending and strengthening Hin.
duism. And because it taught and teaches
Hinduism, a desire arose to take the for-
ward step of creating a Hindu University
which should arrange curricula, hold ex-
amivations and confer degrees. By that
means and in that way, it was argued, not
the actual work of teaching only but the
aims of education, the subjects taught and
the standard demanded would be under
control.” .

Thus was reared a Hindu University at
Benares, which'roused the Muslims and they
followed suit. They proposed a Muslim

* Speech delivered at the University Section meetingYof th
presided over by Sir Shafaat Ahmad Khban on December 28, 1939,

University at Aligarh where there already
existed a college—the Muhammadan Anglo-
Oriental College. Then arose denomina-
tional colleges and even schools in quick
succession.

It is perhaps believed that Sectarian
Universities and denominational colleges
are the protective bulwork of the sect and
community to which they belong. Thig
may or may not be true. DBut itis tpye
that the sectarian outlook in education that
they tend to create and the sectarian feeling
and policy in educational matters which
is the necessary concomitant of sectarign
universities and denominational colleges, s
contrary to the spirit of University culture
and is likely to stand in the way of every
movement for the increasing of friendliness
and harmony among ths various communi.
ties of India. Sectarian Universities, though
confined to two places as loca) Ubniversities,
bave acquired the character and force of
territorial organisations by means of deno-
minational schools gnd colleges which
overspread the country, And they will be
held responsible by the future historian for
the idea now germinating that if the Hip.
dus and Muslims have Universities of their
own, why not the Sikhs, and why not others?
This was the danger which Mr. Bhulabai
Desai perceived ang recently he went to

e All-India Education Conference, Lucknow,
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the extent of saying that “if he had the
power to do so, he would take the funds of
all these institutions and amalgamate them
into one Indian educational trust.”

It is really deplorable that from the

" sectarian educational centres infection has

spread to other walks of life ; and not on?y
the press and politics but even the domain
of sport has been invaded by communalism.
There are coramunal contests, communal
sham fights, communal cricket—triangular,
quadrangular and pentangular tournaments
run on communal basis. That is not all.
There are Hindu and Islamic gymkhanas.

BOOKS OF HISTORY

One practical difficulty arising from the
associations of educational system with
creeds, sects and communities is that educa-
tional questions and problems, particularly
of Indian history, tend to be discussed from
a sectarian point of view. Things are
viewed from a certan angle of vision, in
the course of which or on account of which
no dispassionate study of fa,cts.. perbaps no
a,pprec?a.tion of merit, is possible. I'Ience
the communal outlook in books of history
now current at the Universities, colleges
and schools.

One of the earliest recommendations of
the Education Experts Committee of the
League of Nations was that the text-books
of history used in schools and colleges
should be revised so as to eliminate all traces
of racial bitterness, Here in India &}most
the whole literature of history a.\fa,nla,ble
awakens or tends to awaken and mﬂa,n?e
communal bitterness. A resolution t({ this
e'tfect was moved a few months back in the

U. P. Legislative Council; and it was
resolved that the books of history should be
revised. But nothing practical has been
done as yet. The Indian Universities
authorities have been expected to take this
matter up and drive out communal bitter-
ness. ButI have come across instances to
the contrary., Recently I read in the papers
how the higher study of Medieval India has
been eliminated from the M. A. History
syllabus of the Liucknow University. Should
this be viewed as wilful suppression or a
mere omission I do not wish to discuss.
Medieval Indian History is undoubtedly the
groundwork of modern Indian cultural life
and must not be viewed as am exclusively
Muslim legacy.

COMMUNAL BITTERNESS

The communal bend or trend in Indian
educational policy has been noticed even by
some fair-minded Englishmen. Recently the
Governor of Bomba,y referred to this, when
in the course of his Convocation Address at
the Bombay University he emphasized the
dangers of parochialism at the Universities
or the encouragement of purely local interest
where that was likely to interfere with the
more important and more generous ideal of
cultural importance, of scholarship and
learning.

I beseech you all in the name of fairness
to consider why almost in every part of
India since the Montague-Chelmsford re-
forms of 1920 communal bitterness between
the Hindus and Muslims has been intensi.
fied. The blame is put sometimes on
democracy, sometimes on the illiterate
classes and masses. But the fact is that



214 THE EDUCATIONAL REVIEW

we—the product of Sectarian Universities
and denominational schools and colleges—
have not sufficiently learnt citizenship,
philanthropy and fellow-feeling.

The problem that I have placed before
.you and which I beg to' emphasize in the
end is how to direct teaching at our schools,
colleges and universities so as to eliminate
sectarian and communal feelings which if
persisted in, might lead to political chaos in
this country.

Now, I will close but not withoutinvoking
the spirit of the two great Akbars ; first, the
spirit of Akbar the Great, the Mughal

- Emperor of India and secondly, the spirit
. of the great poet Akbar Ilahabadi. If
‘Altbar the Great were called back to life, do
you think he would be pleased to see our
Sectarian Universities and a thousand deno-
minational colleges and schools working in

separate and rival groups. To him the
idea of separate Muslim and Hindu schools
was uothinkable. To him Hindus and
Muslims were the two lungs of Mother
India.

And Akbar Ilahabadi long ago deplored
the impact of communalism on education :
“TIlm par bbi ishq ki tasir aakhir par gai,

“Takhliye ki bat public ke dilon men gar gai. ‘
“ Wasl ki shab main ne us but se larai thi

zaban.
“Yi asar ultao hua. Urdu se Hindi lar

gai.
“Communalism has at last invaded the
domain of knowledge. And the methodg
which bad been confidentially employed in
the course of centuries in the past out of
regard for Hinduism and the Hindus, have
come to be grossly misunderstood: as g
result Hindi has fallen out with Urdu.”
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SOCIAL ADAPTATION

By M. SCHMIDEBERG

EVERE parents become angry, friendly
parents thoughtful, if a child develops
tempers or begins to steal. Different as
their reactions are, they have this in com-
mon, that they take gooil behaviour for
granted and begin to see a problem only it
the child becomes troublesome. That
even enlightened people are not exempt
from this general attitude on the part of
adults is shown by the fact that psychole-
gists usually set out to answer the
question, ¢ Why does a child steal ? ' or
¢ Why does he react to frustration with
tempers ¥’ whilst the much more remark-
able fact that many children do not do
these things (or at least not nu{st f)f the
t'ime) passes withont proper appreciation.
Tt is characteristic of our civilization. that
o not gratify our patural impulses of
eating, sleeping, excreting and even, from a
certain age, of running about, when v?'e
feel the need for them but only at certain
appointed times. Although this seems to
have become °‘second nature ' to us, the
fact that there are only a few among us
who do not suffer from some disturbance of
these functions shews What a tremendous
effort this adaptation must have involyed ;
it is small wonder that children sornetimes
protest with Tages against hav?ng these
¢ habits® forced on them. Chll.dre'n are
expected to curb their pri.mitive.xn's.txngts.,
to renounce their bad habits, thelr inquisi-
tiveness, pugnacity, rebelliousness and greed
int fact, almost all their natural reactions
they are expected to conform pot only n

we d

their behaviour but in thought and feeling
as well. Having succeeded in adapting
themselves to certain codes of condust,
children are forther asked to tolerate
without protest deviations from these codes
which operate to their disfavour. It is
difficult for adults. to realize what a
reounciation it implies for a small child to
wait pitiently without food until it is time
for lunch. But if lunch is late he is
expected to feel no resentment at the delay.
It is not easy for a child to learn that he
must refrain from damaging other people’s
property ; but if ‘his younger brother
destroys his own, he is supposed not to
make a fuss. '

Even the adult who is most sympathetic
towards childten remains an adult at heart
and feels that children, whether charming
or pathetic, are a nuisance if they do not
behave properly. Because of our bias we
prefer to be more aware of what we do for
the child than of the demands we make on
him and the difficulties we expect him to
put up with. When I first started work as
a psycho-analyst, I was impressed by the
frequency of neuroses ; since I have learned
to pay more attention to the conditions
under ‘which neuroses develop I have
wonderd that neurotic difficulties are not
more common still. We tend to gloss
over the drawbacks of ths environment if
they or not too striking and remain
unaware of the many insincerities and
inconsistencies, the absurd demands made
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and wounds inflicted by many perfectly
nice and human parents. Only when we
come to realize the heavy odds against
which, under normal or even favourable
conditions, adaptation is achieved shall we

appreciate fully how adaptable human
nature really is.

What then, are the forces which make a
child social ? Fear, though it produces im-
mediate and impressive results, is not likely
to promote genuine social adaptation. The
paramount factor involved is love for the
parents and an identification with loving
and admired parents. The child wishes to
be like the people he admires. A little girl
wanted to drink from her toy pail, then
‘hesitated, and asked me, ‘Do you think
Princess Elizabeth would do this ? Identifi-
cation is mainly an unconscious mechanism
pot a conscious form, of imitation. In the
course of his development the child
gradually appropriates the stohdards of his
parents and others to such a degree that
they become his own and form the nucleys
of what we call ¢ conscience.” The force
of example is well known. But it is not
the deliberately staged example which
often contrasts with the gemeral attitude
and behaviour of the parent, but this
attitude and behaviour itself that influgnces
the Vchild. As an incentive to the child to
give up sucking his thumb the fact that the
grown-ups do not suck theirs is more
important than any number of deliberate
attempts t0 wean him from the habit.
Staged examples of kindness to poor
children or admonitions to be king to ¢ your
nice little brother’ are not likely to be very
effective if they come from a parent who is

not kind to the child himself. A modifi-
cation of the child’s primitive hate and
fears is effected mainly owing to the fact
that the parents do not retaliate, (Thus
punishments are more likely to impede thm;
to promote genuine adaptation.) A litle
girl of two and s half years busied herself
in the analysis with pouring water on me
and the carpet, thus wetting herself. 1
explained to her that she dig so because she
was angry with me apq Proceeded to dry
her. Suddenly her mgog changed and she

started to clean up, saying, * I make it nice
and clean for you.

It is usually assumed that the child learns
to adapt himself socially by mixing with
other children. This ig certainly the case
b‘.lt he is already very much influenced ix;
his attitude to other children by his

relation to hijs parents. Thus he may
bull?f another boy, not because he is jealous
of him but because he can express in this
way some of his hostility towards his father
which he dare not show openly ; he may
strike another child because his mother has
spanked him or he may be quarrelsome as
& reaction to the: quarrels he ]

: 128 witnessed
between his parents,

. In being kind to a
younger child he may be treating him as he

has been treated by his mother, thus re,

capturing some of the happiness he experi-
enced in babyhood.

There is no parent who does not hurt or
frustrate his child, infringe his own rules
and standards, suffer from caprices or
mo.ods or tell occasional lies. I do not
believe, as some people do, that parents
should set themselyes excessively high
standards of Sincerity, consistency, or
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equanimity. Such attempts to reach pr-efec-
tion usually impose too great a strain on
parents and are likely to increase their
unconscious  hostility against the child,
which, in the long run, issure to do more
damage than  the  original faults.
Moreover, these efforts to be perfect are
likely to create an unnatural and funde-

' mentally insincere atmosphere between
.»pa,rexits and children. Most children put

up with a surprising degrec of inconsistency
and unfairness without undue harm, a fact

‘which we do not generally realizesufficient-

ly because we tend to under estimate the
,shortcomings “of the average parents.

Observers sometimes fall into the pitfall of
.accepting the parents’ estimate of them-
" selves -atits face value and believing their

sincere protestations that  they make
excellent parents. Thus much that passes
asan excessive reaction on the child’s part
to trifles may be shown to be a natural
reaction to a stimulus which has acted as
the last straw or 2 belated reaction to
some distressing experlence. Children can
tolerate their parents’ shortcomings to &
reasonable extent and forgive them their
faults if they themselves have shown
forbearance towards childhood misdemean-
ours. But children on whom unduly high
standards have been imposed, whose lapses
have not been overlooked, who can at best
expect justice but not kindness, whose
~~aurity has been based on rules or abstract

inciples, instead of geruine affection, are

able to dispense with these guarantees in

or life. They are likely to become

forgiving sticklers for right or equally

tolerant rebels.
XLVI—28

Education succeeds inmoulding the child
only because the intensity of the original
primitive asocial instincts has been diminish-
ed through the operation of unconscious
mechanisms. Psycho-analysis has studied
these modifications in detail. Here I shall
mention only three mechanisms : repression,
sublimation and reaction-formation, Repres-
sion is a means of inhibiting and cutting
off from . consciousness the primitive
instincts. It is & mechanism which is
present to some extent in every individual
and plays an important partin preserving
mental equilibrivm, but if it is carried too
far socially, useful instinctual forces may be
lost together with the undesirable ones, and
the individual becomes warped. A further
danger of this mechanism is that repressed
impulses may unexpectedly break through
the barrier of repression j this is the cause
of many ‘delinquent or neurotic reactions.
Sublimation, the substitution of social aims
for anti-social ones is perhaps the mos
important factor in adaptation: the individ-
ual instead of yielding to his homicidal or
destructive impulses may find a sublimatory
outlet for them in manual labour, sport, or
intellectnal activities. In reaction-formation
the instinctual aim is converted into its
opposite 3 a man will feel pity instead of
pleasure at the suffering of others,
disgust instead of pleasure in  dirt.
Thus, becauvse the child ‘sublimates’ his
greed for food partly into a *thirst for
knowledge’, represses’ some of his greed
and resentment, develops the ¢ reaction-
formation’ of patience to his original
impatience and ‘ overcompensates’ his wish
to have all food for himself by a readiness
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to share it with others, itis possible to
induce him to wait patiently for his lunch.
Education influences these unconscious
mechanisms up toa poinf. But it cannot
do so directly nor dces it lie in our power
to ensure that any particular mechanism
shall be influenced or that our efforts shall
produce & proportionate effect.

What is intended to encourage sublima-
tion may only result in increased repression ;
what is designed to favour the process of
repression may only succeed in intensifying

“hatred. Perhaps it is fortunate that we do
not have the power to select and accurately
regulate these mechanisms thus producing
children made to measure’. In any case
instinct can only be modified in these ways
to a limited exteot ; a reasonable amount of
direct gratification is essential for mental
stability. Moreover, the elimination of
certain impulses from consciousness does
not mean that the problem has been solved.
On the contrary, unconscious hate may
prove much more dangerous than the
conscious variety.

Disturbances in adaptation have many
causes. Thus, delinquency is not simply
due to an absence of moral drives but may,
for instance, result from the fact that an
individual is unable to put considerations of
the future before his immediate needs
because he has lost faith in the future, that
he has an excessive need for "immediate
satisfaction because he feels desperate and
" unhappy and is denied—because of his
inhibitions—the comfort of phantasy life

that enables others to endure frustration.
Unconscious fears of being attacked may

cause extreme aggressiveness because
attack is felt to be the best defence.® Fear

of starvation may cause greed or stealing.
The need to escape from a reality that
causes excessive anxiety or conflict may give
rise to lying ; the fear of not being able to
control envy and hate may be a factor in
thieving. Generally speaking, unconscious
fear and hate are the m-st frequent causes
of maladaptation. But much that passes

for faulty social adaptation is a neurotic
symptom. Thus, fussing over meals need

not signify an attempt to defy one’s parents,
but may be the expression of a neurotic
distrubance. Thus, the child may be unable
to eat tomato soup because it reminds him
of blood, or he may feel so guilty over his
unconscious greed or impulse to bite, that
he finds it difficult to eat at all.

I have tried to show that social adaptation
is a slow and laborious process achieved
against heavy odds and subject to manifold
disturbances. We should appreciate what
the child achieves and not be too hard on
him if he sometimes fails. We should show
some of the patience we demand from him
and not impose standards that are too severe
or expect the process of adaptation to pro-
ceed quickly. Often a higher degree of
unselfishness is expected from the child than
from the adult. The latter, who v;lould call

in the police to protect him against burglars

* Cf. my paper “ The Psychoanalytic treatment of
social children. " New Erg, March 1933,
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expects the child not to protest if children

visiting the house damage his to;is;
although he never dreams of distributing
his money, he expects the child to share
the treasured box of sweets given him for
his birthday. Children have the right to
their bad moods as much as grown-ups and
to be ‘difficult’ when they are upset or

anxious, or resentful if hurt.

But, if in spite of kind treatment and

reasonable forbearance, the child is unable

to adapt himself, the cause of his difficultieS
should be investigated. These may be due
to many factors and must be dealt with

accordingly. They should not be suppressed
or overridden by fear or guilt. No sensible
driver would force the acceleration if his
car is not running smoothly. He will try
to find out what is wrong and if necessary
take the car to a good garage. Children
should be given as much consideration as

motor cars.—The New Era.

Gazgette,’ dated 10th October 1939.)
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A TERCENTENARY REVIEW OF EDUCATIONAL
" PROGRESS IN THE CITY OF MADRAS

By SrI T. R. POMANABHACHARI, M.A, Madras

(Continued from Page 167)

THE 1814 DESPATCH & LORD MOIRA’S
MINUTE

THE first educational despatch was issued

by the Court of Directors on 3rd June
1814. The encouragement of Oriental
Studies rather than the establishment of
the Western type of University education
was recommended :—*“ We are inclived to
think that the mode by which the learned
Hindoos might be disposed to concur with
us in prosecuting those objects would be by
our leaving them to the practice of an
usage long established amongst them, of
giving instruction at their own houses, and
by our encouraging them in the exercise and
cultivation of their talents, by the stimu-
lus of honorary marks of distinction, and
in some instances by grants of pecuniary
assistances.” The vernacular instruction
imparted in village schools, which was the
prototype of Bell’'s system of “Mutual
Instruction ** was to be continued: “We
refer with particular satisfaction upon
this occasion to that distinguished feature
of interpal policy which prevails in some
parts of India, snd by which the in.
struction of the people is provided
for by a certain charge upon the pro-
duce of the soil, and by other endow-
ments in favour of the village teachers, who
are thereby rendered public servants of
the community.” It further remarked
that “ there are in the Sanskrit Language

many excellent systems of ethics, with codes

of laws and compendiums of the duties -

relating to every class of people, the study
of which might be useful to those natives
who may be destined for the Judicial
Department of the Government, There
are also many tracts of merit we are told on
the virtues pf plants and drugs, and on the
application of them in medicine, the know-
ledge of which might prove desirable to the
European practitioner, and there gre trea-
tises on Astronomy and Mathematics,
including Geometry and Algebra, which
though they may not add new lights to’
European sciences, might be made to form
links of communication between the natives
and the gentlemen in our service, who are
attached to the Observatory and to the
Department of Engineers, and such inter-
course the natives might gradually be led

to adopt the modern improvements in those

and other sciencss.”
ne:s, (Sharp  selections

from Educationgl Records, Part 1 p- 24.)

L.ord Moira, the Governor-General, wrote
a minute on the Judicial administration of
the Presidency of Fort William on 2nd
Oc_:tober 1815.  Though written mainl
w'xth reference to Bengal, the empha,si};
laid on theclaims of higher Oriental Studies
and.the village schoolmasters renders it
applicable also to oyy bresidency :— “he
humble but valuable clgss of village schooal-
masters, claims the first place in this discus-
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sion. These men teach the first rudiments
of reading, writing and arithmetic for a
trifling stipend which is within reach of any
man’s means and the instruction which
they are capable of imparting, suffices for
the village zamindaree, the village account-

‘ant and the village shopkeeper.

« As the public money would be ill-
appropriated in merely proving gmtu.ltm}s
access to that quantum of education which is
already attainable, any intervention of
Government either by superintendence, or
by contribution should be directed to the
improvement of existing tuition, and to the

diffusion of it to places and persons now out
Improvement and diffusion

of its reach. '
yet the latter is to

may go- hand in hand ; ! ’
be considered matter of calculation, V‘Vhlle
the former should Le deemed positively
The general, the sad defect of
this education, that the inculcation of
moral principle forms no part of it...T}'le
village schoolmasters conld not teach that in
which they had themselves nev'er been
jpstructed ... The remedy for this is to fur-

nish the village schoolmasters Wwith litt!e
ntiments and ethic

incumbent.

manuals of religious s¢
maxims, conveyed in such 2 shape asay

be attractive to the scholars; taking care
that while awe and adoratiod of the S'upreme
y instilled no jealousy
t any particular
objection,

Being are earnestl
be excited by pointing ou
creed. The absence of such an
and small pecuniary rewards fa:)r zeal
occasionally administered by the magistrates,

would induce the schoolmasters to use those

compilations readily.” )
Further, Liord Moira also recommende
“ that the revival of the liberal sciences
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among the natives:can only be effected by
the previous education (beginning with the
rudiments) which shall gradually give to
individuals the power of observing the
relations of different branhces of learning
with each other, of comprehending the
right use of science in the business of life,
and of directing their enlargement of
thought to the promotion of those moral
observances in which rests the temporal
convenicence of sociely as well as the sub-
limer duty of man. Then, butnot till then,
such records, or such traces of ancient lore
as remain in the universities may be useful.
Consequently to this opinion, I must think
that the sum sat apart by the Honorable
Court of Directors for the advancement of
science amongst the natives would be much
more expediently applied in the improve-
ment of schools, tha= in gifts to seminaries
of higher degree.”

The concluding paragraph is praise-
worthy both for its language and for its
sentiment :—* The Japse of half a century and
the ‘opemtion of that principle (i.e., of con-
finement of legislation to the primary princi-
ple of justice) have produced a new state of
society which calls for a more enlarged and
liheral policy. The moral duties require
encouragement and experiment. The arts
which adorn and embellish life, will follow
in ordinary course. It is for the credit of
the British name, that this beneficial revo-
lution should arise under British sway. To
be the source of blessings to the immense
population of India is an ambition worthy
of our country. In proportion as we have
found intellect neglected and sterile here, the
obligation is the stronger on us to cultivate
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it. The field is noble: may we still it
worthily " (Sharp, pp. 24-29.)

THE COLLEGE OF FORT ST, GEORGE

In 1812, the Government created the
Board for the College of Fort St. George.
This Board maintained a depot and a
library for sale and loan of oriental manu-
scripts, which had been transferred to it from
the charge of the Madras Literary Society,
started by Sir Thomas Newbolt, Chief -Jus-
tice of the Supreme Court, in 1817. Rules
were framed in 1820 for the College Board.
“The College, besides training the Civil
Servants in the vernaculars of the Provinces
supervised the instruction of munshis and of
persons who were to be appointed as law
officers and pleaders in the provincial courts.
This College had a very useful career and
was started in imitation of Liord Wellesley’s
College of Fort William, at Calcutta.”
(C. 8. Srinivasachari, History of the City
of Madras, p. 216) It was housed in the
premises now occupied by the office of the
Director of Public Instruction. (V. 0. M,
Vol. 111, pp. 568-€.)

MUNRO’S MINUTE AND AFTER

In 1814, Mr, Ross, the Collector of Cudda-
pab, suggested to the Government the estab-
lishment of a school in each district, for
providing education of the higher classes of
Indian society. The Government, though
doubtful of the success of the proposal,
authorised Mr. Ross to conduct an experi-
ment at Cuddapah. Bat as he died soon
afterwards the ides was totally given up for
the time being. (Fisher’sMemoir, reproduced

in  Appendix A of Sharp’s Edcational
Records, p, 195.)

Sir Thomas Munro was the first Govey-
nor to draw the attention of the local
government to the subject of education. In
a Minute recorded by him on the 25th J une,
1822, he says:~—"Much hasbeen written,
both in England and in this country, about
the igoorance of the people of India, and the
meaps of disseminating knowledge among
them, but the opinions upon this subject are
the mere conjectures of individuals, un-
supported by any authentic documents, and
differing so widely from each other, as to be
entitled to very little attention, Qur power
in this country, and the nature of its own
municipal institutions, haye certainly
rendered it practicable to collect materials
from which a judgment might be formed of
the state of the mental cultivation of the
people. We have made geographical and
a‘gricul.tural surveys of oyr provinces ; we
have investigated their resources; and
endeavoured to ascertain their population ;
but little or nothing has been done to Iean;
the state of education, ™ (Sa.tthia,nadha.n'
History of Education in the Madras Presi:
dency’, p. 1.) He called upon the Collectors
to furnish lists of schools i
districts, the numbar of pupil
nature of instruction gng
particulars. As observed
nanthan “It ig noteworth
efforts made by Gover
earliest periog

0 the various
S In each, the
other necessary

y that in all the
nment, from the
» t0 promote education, the
most  scrupulous regarg Was paid to the

opizTions and prejudices of the People on the
subject. The Principle of non-interference
was strictly observed, aad every possible
attempt was made tq Secure the confidenee
and co-operation of the people in the pract;.

_appear advisable.”

by Mr. Satthia-

" of considering and from
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cal measures adopted by the Government."”
{7bid, p. 2) Munro concinded his Minute
to the Board of Revenus thus:—“It is not
my intention to recommend any interferer'me
whatever io the native schools. Everything
of this kind ought to be carefully avoided,
and the people should be left to manage their
schools in their Gwn way. All that we ought
to do is o fncilitate the operations of these
schools by restoring any funds that may
huve been diverted from them, and [?erhaps
granting additional ones where 1t may
(Risher’s Memoir in
Sharp’s «Educational Records,” p- 19:4 s Sat-
thianadhan, [bid, p-2.) The Court of Directors
gave great credit to Munro for starting the
enquiry. After making 8 surve_ey for three
years, the Government submitted to t}}e
Directors the returns of the collectmsin

1826.

This was only in accordance with the
despatch  of 1814 which requested the
Governor-General to survey and report
st regular intervals to the Directors on lth.e
condition of education in the conntry. Ejmm-
larly in Calcutta in 1823 H. H Wilson
requested the 12cal agentsto co}llec% n‘zforma-
tion, for the purpose of ascertaining tl}e
state of public education, and of the public

tions designed for its promotion, and
time to time sub-

gestion of

institu

mitting to Government the sug :
such measures, as it may appear ex.pedxent
to adopt with a view to the better mstr'uc-
tion of the people, to the introduction
among them of useful knowledge and to
the improvement of their morsl c‘r.x&racter.
(Bharp, p- 69.) In 1881, it was published by
the General Committee of Public Instruction.

The controversy arose st the very outset
whether the government was to foster the
oriental or the *occidental learning. ‘lhe
course of the struggle which raged on this
topic for a dozen years will be dealt with
later.

Few collectors furnished any useful informa-
tion regarding the nature of instruction
imparted in the indigenous schools. Mr. A,
D. Campbell, the Coliector of Bellary, alone
refers to some interesting facts about schools
in his district, but they were true of the
other parts of the presidency as well. “ The
education of the Hindu youths generally
commences when the yare five years old;
on reaching this age, the masters and
scholars of the school to which the boy is
sent, are invited to the house of his parents;
the whole are seated In a circle round an
image of Gunasee, and the child to be initi-
ated is placed exactly opposite to it. The
schoolmaster sitting by his side, after having
burnt incense and presented offerings causes
the child to repeat a prayer to Gunasee,
entreating wisdom, He then guides the
child to write with its finger in rice the
mystic names of thedeity and is dismissed
with a present from the parents according
to their ability. The child next morning
commences the great work of education....,.
The internal routine of duty for each day
will be found, with very few exceptions and
little variation, the same in all the schools,
The hour generally for opening school is
six o’clock, the first chitd that enters has
the name of Baraswatee, or the goddess of
learning, written wupon the palm of his han¢
as » sign of honour; and on the han

of the second a cypher is written, to sho
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that he is worthy neither of praise nor
censure ; the third scholar receives a gentle
stripe ; the fourth two ; and every succecd-
ing scholar that comes an additional one.
++e...The idle scholar is flogged and often sus-
pended by both hands and a pulley to the
roof, or obliged to kneel dewn and rise
incessantly, which is a most painful and
fatiguing, but perhaps a healthy mode of
punishment. The first business of a child
on entering school is to obtain a knowledge
of the letters, which he learns by writing
them with his fingers on the ground in sand,
and not by pronouncing the alphabet, as
among European nations. When he becomes
pretty dexterous in writing with his finger
in sand, he has the privilege of writing
either with an iron style on cadjan leaves,
or with a reed on paper. Having acquired a
thorough knowledge of the letters, the
scholar next learns to write the compounds,
or the manner of embodying the symbols
of the vowels in the consonants and the
formation of syllabus, etc., then the names
of men, villages, animals, etc., and lastly
arithmetical signs. He then commits to
memory an addition table and counts from
one to one hundred; he afterwards
writes easy sums in addition and subtraction
of money, multiplication and the reduction
of money, measure, etc. Here great pains
are taken with the scholar in teaching him
the fractions of an integer which descend,
not by tens as in our decimal fractions, but by
four, & are carried to a great extent. In order
that these fractions together with the arith-
metical tables in addition, multiplication,
and the three fold 'measures of ‘capacity,
Weight, may be rendered quite, familiar to

-

- taking stock of the existi

- mensem ; ordinarily ghoyt fo

the minds of the scholars,
stand up twice a day in
the whole after one of th

they are made to
Ows, and I‘epea,t

¢ monitors, Th
9 . : e
other parts of native education cong;

deciphering various kinds of hand writip
in public, and ‘(they letters which thg
schoolmaster collects from differe °
writing common letters, draw
agreement, reading fables

st in

nt sources,
g up forms of

and legenday
tables, and committing various l:ihdé o}f’

poetry to memory, chiefly with a view to
attain distinctness and clearness of
tion, together with readinesg
in reading avy kind of compo
pp- 65-68 3 Satthianadhan, :
Education in the Madrqy

Pronuncig,-
and correctnesg

History of

Presy., pp. 5.6

foot-note) Mr. Cam 7+ DPp. 5-
pbell furthe

that “few teachers can r observes

the numerous books they

thus le
from memory,

arn to repeat

1

! Every schoolboy can repeat

verbatim a vast numpe, of verses of th
s e

meaning of which he knows no more th
the parrot which has been t -

certain words.” (Fatthiunn(Lhan, p- 4.)

Sir Thomas Munro Wrote

Q . :
dated the 10th March, 18 nother Minute

o - .
26, in which, after
Ng nature of edy.
clive measureg for

The existi
prov Xisting schoolg
maintained for the most y e

cation, he Suggested g
improvement,

. children  we

. . Were

sent thither for instruction, pe rate of
o

school fees differeq from place to pl

. ace
accordmf to the financiq) ability of the
parents “from one anng ¢t four rupees per
° dir Ur annas and
s,}ldom' exceedmg halt 4 rupee.” (Fishey'’s
Memoir, reproduceq i Sharp’s Selections

sition.” (Sharp,

aught to yttep
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from Bducational Records, p. 195.) A few
schools were endowed by the Rajas and the
Brahmins who were in charge of the weddc
patasalas held maniams and other chari-
table grants. The Minute records: “Itis
remarked by the Board of Revenue, that of
a population of 123 millions there are only
188,000 or 1 in 67 receiving education.
That is true of the whole population, but

ot as regards the male part of it, of which

the proportion educated is much greater

‘than is here estimated ; for if we take the

whole population as stated in the report at
19,850,000 and deduct one half for females,
the - remaining male population will be
6,425,000 ; and if we reckon the male popu-
lation between the ages of 5and 10 years,
which is the period which boys in general
remain at school, at 1/9, it will give 713,000
which is the number of boys that would be
at school if all the males above ten years
were educated; but the number actually
attending the school is only 184,110, or
little more than } of that number,
I have taken the interval between five
and ten years of age as the term of
education, because, though many boys
continue at school till twelve or fourteen,
many leave it under ten. I am, however,
inclined to estimate - the proportion of

- the - male population who receive schopl

education to be nrarer to 1/3 than } of the
whole, because we have no returns from the
provinces of the ‘number taught at home.
In Madras, the number taught at home
is 26,903 or above five times grea.Fer than
that taught in the schools. There is proba-
ply some error in this number: and tbou'gh
the number privately taught in the provin-
ces does certainly not approach this rate,
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it is no doubt considerable, because the
practice of boys being taught at home by
their relations or private teachers is not in-
frequent in any part of the country. The
proportion educated is very different in ditfer-
ent classes; insome it is nearly the whole ;
in others it is hardly 1/10.” (Sharp, p. 73.)*

The cause of the decay of education was
attributed to the frequent wars and famines
‘which ravaged the country and impove-
rished the people. And the profession of
teaching was not lucrative, nor were the
professing teachers very learned.

To remedy these sad defects Sir Thomas
Munro proposed the “ endowment of schools
throughout the country by Government.”
As a preliminary step he suggested that a
school should be started by the Government
at Madras for the purpose of training
teachers and that the expenses must be met
from the treasury to the extent of Rs. 700
per mensem. Secondly two principal schools
were to be established in each zillah
collectorate—one for the Hindus and another
for the Muhammadans.t As more trained

*RFishers Memoir gives the following statistics for the
presidency;—
Hindu Mubam- Male Female Total
madan
Scholars 175,089 13,561 184,110 4,540 188,650
Population ... 6,502,600 6,091,593 12,594,193
(Sharp : Educational Records, p. 195).
+ Itis interesting to note that Munro gives special
attention to the education of the Muslims : “We ought
to extend to our Mahomedan subjects the same advan-
tages of education as to our Hindoo subjects, and
perhaps even in a greater degree, because a greater
proportion of them belong to the middle and higher
classes. But as their number is not more than 1/20 of
that of the Hindoos, it will not be necessary to give
more than one Mahomedan school to each Collectorate
except in Arcot, and a few other Collectorates, where
the Mohamedan population €s considerably above the
usual standard.” (Sharp. p. 74.)
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men Were available, an inferior school was
to be started in each Tehsildari. The

" number of these Tehsilduri schools was
computed to be 15 for every zillah. Munro
applied to the Court of Directors for an
annual graat of Rs, 50,000, which expense,
he said, if incurred by the Government in
the education of the people, “ would be
amply repaid by the improvement of the
country ; for the general diffusion of know-
ledge is inseparably followed by more
orderly habits, by increasing industry, by &
taste for the ecomforts of life, by exertion to
acquire them and by a growing prosperity
of the people. ” (Sharp, p. 75)

In conclusion Munro recommended the
appointment of a Committee of FPublic
Tnstruction and hoped that his scheme would
result in ultimate success, which, though,
slow would be steady.

The Court of Directors, to whom it was
forwarded for approval, observed on 18th
May 1825, that ¢ great credit is due to Sir
Thomas Munro for having originated the
ides of this enquiry,” and added that “it
was proper to caution the collectors against
exciting any fears in the people that their
freedom of choice in matters of education
would be interfered with. But it would be
equally wrong to do anything to fortify them
in the absurd opinion that their own rude
institutions of education are so perfect as
not to admit of improvement.” (K.N.V.
Sastri : The Munro System of British States.
manship in India, p. 292.)

In 1817 and 1819 were founded the Cal-
cutta School Books Society and the Calcutta
School Society respectively, with the objects

of establishing native schools throughout the
country and imparting Elementary Kduca-
tion. The Government agreed to pay a grant
in 1823, which in the words of Howell, “ was
the first recHgaition on the part of the Home
Government of the claims of Fducation for
the masses.” (Education in British India,
p. 13.) And in March 1825 the Directors
wrote to the Governor-General approving the
idea of educating teachers, ** Since it is upon
the character of the indigenous schools that
the great education of the great mass of popu-
lation must ultimately depend. By training
up therefore a class of teachers, you provide
for the eventual extension of improved edu-
cation to a portion of the natives of India, far
exceeding that which any elementary instruc-
tion, that could be immediately bestowed,
would have any chance of reaching.” (Sharp,
p. 50). The Madras School Book Society
was organiced in 1822 or the same lines as
the Calcutta one, of which, the former
became a branch later. (Fisher’s Memoirs
quoted in the Appendix of Sharp’s Selections
from Educational Records, p.196). In its
sacond Annual Report of 25th October 1824
it was proposed to train up teachers. Munro
recomamended it & grant of Rs, 700 from the
treasury. I'he Madras School Book Society
drew up a scheme of studies, which included
reading and writing in the English, Tamil
and Telugu languages, together with grammar

Arithmetic, Geography and History. Ix;
addition it was proposed by the Committee of
Public Instiuction that Sanskrit and Arabic
should also be studied, the former by the

Hindus and the latter by the Moslems.

Messrs, H. 8. Graeme, W. Oliver, John
Stokes and A, D. Campbell were appointed
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members of the Committee of Public Instruc-
tion, the object of which was the geperal
improvement of education and the members
were “* to acquaint themselves fully with its
actual state, and to consider and report to
Government from time £0 time the results of
their enquiries and deliberations respecting the
best means of improving it.” 1ts circular
letter dated the 24th June 1826 instructs the
officers that ““no measures can be pursued,
whatever other advantages they may offer,
which are at variance with the customs and
prejudices of the people.”

In November 1826 the Committee of
Public Instruction was incorporated with the
College Board, the chief function of which was
the instruction and examination of Juaior
Civil Servants in the Oriental and Vernacular
Janguages, and the Dew body was called the
Board of Public Instruction.. The Court of
Directors in their letter of September 3, 1828,
a.pprecia,ted it as a * judicious and wise’ step.
In 1827 it obtained permission to priat at the
College Press & series of works in the lapgua-
ges of the Presidency (Fisher's Memoirs,
pp- 195-96 and Satthisnadhan, pp. 7-8)-

As a preliminary step & Central School
or College was established at Madras and
forty students were selected from various
districts and brought to Madras, and these
candidates “ will receive each a stipend of
Rs. 15, and when they shall have qual fied
themselves for the undertaking they will be
gent back to the province on the same pay, to
commence their duties as masters in the
Collectorate schools. The Committee also

roposed that in three of the principal towns
ofeach Collectoratea tahsildaree teacher should
pe. appointed on Rs.9 per mensem. Tae
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monthly salaries of the teachers of the
Collectorate school might, on an aversge be
Rs. 15 to each, and those of Tahsildaree
Schoolmaster who receives Rs. 9 monthly
from Government, will get at least as much
more from his scholars, and considering all
circumstances his station will probably be
better than that of a parish schoolmaster in
Scotland.” (Munro) The schools were to be
open toall classes— Brabmins and Sudrasa like.
Due provision was made for all to be instruc-
ted “ in the Englisk language and the elements
of the FEuropean literature and Science. '
To facilitate the rapid spread of education, the
Board adopted the method of conveying
ipstruction in the different vernacular lan-
guages of the presidency, and eventually a
hundred Tahsildaree and Zillsh Schools were
started, all under native superintendence, with
only vernacular teaching while Epglish was
confined to the Central institutions. The
Court of Directors in their Despatch of 1828
sounded @ note of warning: * A general
superintendence may be exercised at alktimes
by the Collectors; but periodical exami-
nations, conducted either by the local officers
or by. persons sent from the Presidency,
would ke the most effectual means of compel-
ling the masters to do their duty and of
encouraging the pupils by opportunities of
distinguishing themselves and of attracting
the notice of Government.” (Satthianadhan,
p- 9.

In their memorable Despatch of Septem-
ber 29, 1¢30, the Court of Directors expressed
their dissatisfaction of the educational policy
of the Government of Madras and made some
suggestions for their ‘deliberate consideration.’
The Directors pointed out the measures
originally contemplated and adopted by the

v
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Government of Madras contained no provi-
sion for instructing the natives in the higber
branches of knowledge. What was aimed at
was only an extension of elementary educa-
tion in the vernacular languages. Even in
the Central School the teachers were to be
instructed * Only in those elementary acquire-
ments which they were afterwards to teach.”
They further observed: “ The improvements
in education which moet effectively contribute
to elevate the moral and intellectual condition
of a people are those which concern the edu-
cation of higher classes ; of .persons possess-
ing leisure and influence over the minds of
their Countrymen. By raising the standard
of instruction among these classes you would
eventually produce a much greater and more
beneficial change in the ideas and feelings of
the community, than you can hope to pro.
duce by actually directipg on the more
numeraus class.” 'The Directors gave
expression to their “anxious desire to have at
their disposal a body of natives, qualified by
their -habits and acquirements, to take a
larger share and occupy higher situations in
the civil administration of their country.”
As the measures already adopted by the
Government of Madras for native educstion
had no tendency to produce such persons, the
Directors advised that the natives be educated
in the English language and in the European
Sciences. It was thought expedient to enlarge
the Centrsl School and make it a * Semi-
nary for the instruction of thenatives generally
in the branches of knowledge™; and it was
decided that an Eoglish Schoolmaster, who
would be capable of teaching both the Eng-
lish language and European Science be

appointed toit. [Appendix 1, Select Committee

~

Report, 1832, (Public), pp. 510-11; vide also
Syed Mahmood, English Educution in Indra,
p. 37.]

Both the Zillah and the Tabsildaree Schools

ultimately proved a failure. 1he cayge was

that “either the teacher is not duly quslified

for the office, or'he is careless in the discharge
of the duty belonging to it.” The pupils too
were ignorant even of the character of their
own native tongue and the greater number
of them had arrived at too advanced an age.

(Satthianadhan, pp. 9-10.)

(To be continued)

A teacher should regard himself as the

custodian of the important “ Common”

thoughts of his people. When he trains
his pupils to think and appreciate these
thoughts he is doing no commonplace
work.—J. BORrRas, Teaching to Think,
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HIGH SCHOOLS' LIBRARIES

By M. RacEU NANDAN THAKUR, Buxar

HIS twentieth century is an age of ?he
science of knowledge. The nation

which is rich in knowledge is the nation that

~ survives the acute struggle for existence-

If we cast our glance, We shall find that
some five hundred years back there was a
time which was the age of st.rength and
valour and then during the period of-some
two hundred to three hundred years it was
the age of morey and money alone.

But now the time has wholly changed. No
nation which is intellectually we'ak c?a,n be
over powerful. Real power hes. in th(;
hands of those who possess the science o

knowledge.

Look at Japan, Italy and Germz.my and
the dwellers of these countries will bear
testimony to this statement. Th.e Ja,panes.e,
Italians and the Germans, in .splte of their
small empires, ordinary physique and p(?or
resources are the progressive and lea)d?ug
nations of the world, because they are rich
in the science of knowledge.

Now we are to examine as to h.ow one
nation can perfectly achieve the sclence of
kpowledge. No doubt, the number of schi)ol:
and colleges is increasing day by day, bu
they are not the only things that can F;er;
fect man as 1an. The real and per ,ec
knowledge lies with the books of pr.ogres'swe
school libraries along with a good librarian.

Library is considered at times to be ?hz
lungs though not the head or say the m;n
of the school life- The school library has

o very important part t0 play in educating

the child on sound lines and preparing him
fully for the uties and responsibilities of
citizenship which is vitally pecessary for
the success of Democracy; and in this
respect school libraries are sometimes
deemed to be national Universities.

The Library is essentially an institution
for the intellectual training of the students
and all. If the library is furnished with
good books and a good librarian, the
standard of character in a country is high.
It gives the readers the power to examine
and weigh the principles of social conduct
and behiviour which they bhave learnt at
home and school. The perfection of &
man or say of a citizen wholly depends
upon the environments he has had and the
use of good books of the library with the
aid of the teachers who have trained up
his mind.

For his all round development the child
of a progressive and independent nation
requires an environment rich both in
materials and ideas, which can be only
fulfilled through a good library and good
teachers.

A good library should be in closest touch
with the needs of the students and of that
part of the province or country in which
it is situated. It may differ in choice of
books and time-table according to the
climate, nationality, atmosphere, etc.

This is the only thing, together with

their proper use by the teachers and the
taught that can raise the standard of the
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school very high, indirectly moulding and
enrichiag the character of the scholars
towards virtue and thus enhancing their
moral prestige. Itis only the good and
up-to-date books of the library that have
made Mahatma Gandhi, Pandst Jawaharlal
Nehru, Kavindra Ravindra and many
others as great as a man could or should be-

A separate rcom must be set apart for
the library so that the work may not
spﬁer. A combined store-room and
work shep, for the purpose of cataloug:
ing, indexing, repairing and rebinding
books and various other small tasks
required by normal library routine is also
of much importance. The library prefect
may also use the work-shop. The librarian
should be in the sole charge of the library
room and must have the right to impose
restrictions on its use, subject, of course,
to the headmaster's approval.

The library must be well organised and
technically classified to make the best use
of the books. There should be, three dis-
tinet libraries in a progressive school ; the
one is the staff-library commonly known
as the teachers' library meant for the
use of the teachers and maintained by the
s?aff or the school ; the other is the pupils’
library or scholars’ library and somewhere
knO.Wn as common-room library which is
maintained and replenished by the library
fees paid by the pupils and by contribu-
tions from the ex-students; the third is
the reference library meant for the use of
tgachers and senior class scholars maintain.
ed and replenished fully by the school.
In some schools, the scholars’ library is

used as class-library. The class library

books are arranged according to the men-
tal growth of the students. This is
generally kept in charge of the class
masters or senior class representatives. .

The only difficulty with the class-libra-

ries is that genius students do not get
ample mental nourishment

] and h
they, instead of ence

Improvin

stagnate. Therefore, if pfea,siblge, itnil: !;)tfailtlz '
to have a general scholars’ library wherr
book§ are well-arranged and facilities g .
given to the scholars to meet their valriore
ends. In this library, the scholars’ vie;s
may eacily be exchanged,’ and there ar:
chances for better use than they are in
class library. »

There is one very good advantage that
then the room is used by any class for
S{lent reading, the weak students may be
given books of the library of the class below
them, and exseptionally gecod and genins
students may be given books from th
library of the class ahead of them. ’

This also saves a good deal of expense and
trouble a3 the class libraries cannot cover
8

wider range. This room should be also

furnished with attractive pictures and

This g@eral scholars’ library hag ga)
one additional advantage that book o
re';ference, magazines, newspapers and . 'Of
dicals full of pictures can be made ay ?191;0'
for everybody there. No doubt tﬁis : 1 l: .
in a school is a bit difficult, but, its tr}:)s ;Iln
does not count when one looks to its ad: ;
tages. I think one able and whole-ti‘::;

. by the teachers alon
girls. Such t
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librarian will facilitate the matler and

manage the affairs quite smoothly.

1f the school can provide, it is better to

have & children’s library which must come
ander the scholar’s library. In this library

y small number of well-chosen illus-

a ver
ps and diagrams

trations, charts, local ma
and some items of in-door games not

ordinarily bre kable, to be read and used
g with the boys and
hings can attract small child®
and well initiate the habits

ren in & library .
the library in the

of attending and using
very bud of their lives.

The © most important work for the
headmaster and the staff is to see that all
the sections of the three libraries are kept
up-todate. The senior teachers of each

depa,rtment should always keep themse?ves
ouch with new books and magazines

should make recommendations for
diate purchases. All the new
and good pooks of the year must be
purcha.sed for one OF otner of the three
libraries, though it should be always kept
w that proper books are purchased for
praries. The headmaster

he best of his capacity that a

int

and
their imme

in vie
the proper I
should séé tot

continual stream of new books s pouring’
into the library every year. The first and
toremost duty of the headmaster is to see
that the books are rightly utilized by the
right type of students as well as the teachers.
|f possible t¥e ex-students and public at
large may be allowed to take keen interest
in the affaizs of the library. They should
be encouraged to make contributions of
their articles to the school magazine and
thus see that it well flourishes. He should
also care that the use of the nmewspapers
and magazines alone cannot benefit the
students much, for the mighty minds of
the old as well as the new are contained
only in Yooks, which in the words of
Milton, are not absolutely dead things but
contain the potency of the authors’
treasured up for the use of posterity. It is up
to this posterity, therefore, to justify the
remark of Milton to se that the mighty
minds are duly appreciated and not left to
themselves in the remote shelves of the
almirahs, simply to embellish the library-
room for some days but destined only in
the end to be eaten away - into their vitals
by the white ants, the cankers of civiliza-

tion.

lMPORTANT QUALIFICATIONS OF A TEACHER

Good Moral character

Adequate Attainments in gcholarship

Magnetic Personality

Patience
> Vision and Idealism

Ability to analyse
. Human understanding
- Desire for improvement

& Commonsense
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THE PLAY OF ETHICS IN HISTORY

Bv Sr1 P. S. VAIDYANATHASWAMY, B.A,, L.T., Madros

ENNYSON says: “Better not be at all

* than not be noble.”” Young writes:
“Virtue alooe outbuilds the Pyramids—
Her monuments shall last when Egypt's
fall.” Bishop Stubbs says that history
has, among its several aims, a moral aim.
The moral value of history teaching, he
says, is the strengthening of virtne, # e., the
attainment of a perception of the workings

~of the Almighty ruler of the world. Ziller,
- @ disciple of Herbart, says that history not

only has the practical value of bringing
about the moral revelation of the world in
the mind of the child, but also may serve as
the core of the school studies, at every stage
of education. These sayings clearly bring
to light the possibility of teaching how far
ethics has connection with history.

History is the science of human progress'.
Eithics is the science of human duty. How
far can we expect one to comein connection
with the otber ? Before examining in detail
the connection of one with the other, we
shall find how both have something
common in their aims. The aim of edu-
cation is said to be to fit a child for
‘complete living.” History like other school
subjects is considered to possess a value for

* the life of the child. For instruction in
“history, an intelligent knowledge of our

surroundings is considered necessary. The

surest road Yo the comprehension of a

country, its institutions and its relations to

the world, lies through work in history. In

the interpretation of the world to the child,

history must give him a clearer conscious-
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ness of what he is himself before opening to
him the reality of the world. Just as
history helps a child in his interpretation
of the world, ethics helps one to know how
to conduct oneself in the world. Ethics is
defined as a moral pbilosophy teaching men
their duties or moral obligations with
reasons therefor. It teaches them what
right conduct is. It gives out the aim of
man’s life as the securing of the welfare of
all. It lays down certain definite laws of
behaviour. Kducation of a country’s people,
while it depends upon history for an inter-
pretation of the world or human progress,
depends as well on ethics for a grasp of the
ideals according to which the people’s pro-
gress ought to be shaped. Thus, while the
one tells us all about human beings and
their activities, the other tells us all about
haman ideals and the right means of
achieving them. As the one traces the
progress of the world, the other apprises
the nature of the progress and enables 3
discrimination of the justice or integrity of
the several happenings.

Now, it is our aim to consider how far
ethics comes to play in history. In this
connection it would be reassnable for us to
know exactly what the scope of ethics is.
The foundation of ethics is said to be unity
in diversity. This can be realised only by
knowing the distinction between right and
wrong, the one as promoting welfare, unity
and usefulness and the other as increasing
misery, disunion and harm. The proper
discharge of & duty is called virtue. Virtues
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are based upon truthfulness and the
conquest of passions. They are considered,
for ethical purposes, fourfold in character—
first, self-regarding virtues including control
of body, mind and speech ; secondly, virtues
in relation to superiors like God, sovereign,
parents, teacher and the aged, such as devo-
tion, loyalty, patriotism, obedience and
reverence ; thirdly, virtues in relation to
equals like wife, brothers, and strangers,
such as love, affection, forgiveness, and
hospitality ; and fourthly, virtues in relation
to inferiors like youngsters, servants,
children, and animals, such as tenderness,
compassion and kindness, What are called
virtues are widely reccgnised as the bed-
rock on which a true ethical system of life
can be Dbased. R. L. Stevenson says:
“ Cheerfulness and Gentleness come before
They are the prime Virtues.”

all else.
. *  “Belf-praise is nine-tenths
of life.” Ruskin praises gentleness and

justice. Carlyle praises strength and
industry. Matthew Arnold refers to the
qualities of balance, measure and patience.
The Hebrews summed up the whole of
ethics in the Ten Commandments. BSt.
Paul's list of ethical virtues consists of love,
joy, peace, suffering, gentlefess, meekness,
fidelity, temperance, faith and hope, with
love serving as the basis and stimulus
of all.

Having undetstood what ethics implies,
we shall examine how far these great
ethical virtues can be traced in bistory.
Whether these virtnes can at all be traced
in history is a natural question. Js there
scope in history for teaching these virtues?
If so, is such an inculcation of virtues in
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historical instruction desirable ? Can histary
be taught with effect if instruction is diverted
to ethical channels? Such and similar
doubts may surge up in one’s mind. We
can but gener:lly answer these questions by
one common consideration, namely, whether
history has an ethical scope at all. History
is considered on all hands philesophy, teach-
ing by examples. It deals with men and
their actions. As professor Hinsdale points
out, history primarily deals with the will
power of man and moves chiefly in the
province of motives and purposes and only
secondarily in the province of mere mecha-
nical caution. History has for its theme
the outward progress into the consciousness
of freedom. The steps to that goal, it is
said, are, first man’s self-activity, secondly,
beleif in God as the perfection of the first
and thirdly moral freedom. In other
words, the old Hebrew idea of righteousness
and goodness adopted into one civilisation is
the essence of history. At any rate, it is
clear that civilisation, of which history is
the mirror, means the conquest over
material nature by the organisation of
human society according to ideals of justice
and beneficence. Thus it may be -easily
seen that there is enough ethical scope in
historcial instruction. Teaching as it does
about the progress of human s‘ociety and
movements, occasions are not few when we
come to witness the workings of countless
ethical virtues side by side with numerous
vices, individual and social, in every

country’s happenings. *
How exactly does ethics come to play in

history ? Discrimination of right and wrong
as we observed before, isthe basis of all
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ethics. To pursue the right course of action
and to avoid the wrong one is the way to
achieve success in all endeavours. From
the above consideration of ethics we may
gather that good ethical character would
mean self-control in individual cases and
social discipline in case of communities or
groups. It would involve the possession of
several traits of mind as when one s dealing
with superiors, equals and inferiors. Devo-
tion to God or otherwise a true spirit of
religion, loyalty to king and chiefs and
patriotism to the country and kingdom
form the essential ethical attributes in one’s
attitude to his superiors. Hospitality to
strangers or courtesy to foreigners, forgive-
ness of enemies’ faults or accommodation of
one another’s differences of opinion are to
be classified under one’s ethical behaviour
to his equals. Prctection of the weak, com-
passion to the distressed and kindness to
animals are considered to belong to one's
ethical relations with his inferiors. From
this rough consideration of the essential
ethical equalities we clearly see how far we
can trace the play of ethics in almost all the
world activities of which man is either the
cause or the object. We readily agree, I be-
lieve, in attributing an ethical cause to a
country’s desperate defence of its frontiers
from foreign invaders, a people’s huge

sacrifice in the interests of another pation,

the desperate tooth and nail fighting of a race
in order $o protect its religion from invasion
or encroachment, 8 particular king or a race
of kings ruling their kingdom with an
inwardly religious purpose, a king treating
viith supreme nobility his vanquished foe, or
a Government assuming an attitude of

adamantine firmness amidst the confusion
and rebellions of the neighbouring countries:
Equally do we realise the ethical significance
of great political measures of certain Govern-
ments such as the grant of independence to
protected states or dominions, equal treat-
ment of all subordinate provinces or the
strictly impartial attitnde of justice and
equality in all dealings—political, economical
and financial—with the different territories
or colonies under them. Take, for example,
Asoka’s reign. It was an unparalleled reli-
gious glory., The Emperor built astonishing
edifices of stupas, sthambas, and rock edicts,
He had parental care and affection for the
subjects. He adopted scrupulous devices for
the preservation of his people’s comfort and
health, such as hospitals, roads, rest-houses
and wells. We hear also the salutary
reforms carried out by several kings and
Fmperors with a view to guard the welfare
of their subjects, We hear of the memor-
able reigns of Vikramaditya, Harshja Rao,
Raja Chola and others which strike us with
ethical significance. Sher Shah, in spite of
his short rule, was able to make a mark in
history by.bis devotion to duty, his care for
the public welfare, his scrupulous attention
to roads, revenue, agriculture and army, his
personal diligence and industry and his
special devotion to justice. Akbar with his
measures of conciliation to the Hindus, his
noble attitude to several religions, his kind
and paternal treatment of all classes of sub-
Jects, his keen sense of justice and his
specially organised revenue system in the
interests of agricaltural population has made
a deep impression on the surface of the

world’s history. We bave again numerous
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instances of - historical memory—Prithvi
‘Raj)’s opposition to a foreign invader, the
desperate resistance to the end, of Rana
Pratap Sing of Udaipur to the Moghul
Emperor to guard his self-respect, the
various jauhars undergone by the Rajput
ladies to guard their honour, Sivaji’s burning
love for his country and his miraculous
exploits with s view to promote the good of
his tribe and country, the beneficial
measures passed by Viceroys like Lord
William Bentinck and Liord Ripon with a
view to better the social and political state
of the people. We read of the marvellous
courage of the glorious Gurus, like Nanak,
Tej Bahadur, and their sufferings and
sacrifices.

Turning to other countries and other
spheres of life also, numerous incidents
arrest our notice. We read of the brave
fight of the Greeks witk the Persians at
Thermopylae, Marathon and Salamis; the
Romans defending their country against the
Carthaginians ; the English protecting their
island from the inroad of the Great Spanish
Armada and the Americans rising almost to
a maa and freeing their country from the
English control.

Again, in religious spbere, we hear of
Saivism undergoing several persecutions
and then rising to glory in India ; Christian-
ity persecuted in Palestine and Crusades
cropping up, the huge waves of reform
rising up”in Europe with a view to cast off
superstitions and quarrels between the
Catholics and the Protestants, Saivites and
Jains, Hindus and Muslims, all with a view
to guard one religion as against another.

All these instances undoubtedly rouse in
us & clear sense of ethics. If we closely look
into each of these various details, we do not
fail to note in them a deep influence of an
ethical nature. The grant of Dominion
Status by the British Government to
colonies like Cavada, South Africa, or
Australia is equally of ethical significance to
us as it oaly brings to light the quality of
equal treatment which is associated with
one’s behaviour towards one’s inferiors, In
every way therefore ethics has a good deal
of scope in historical instruction.

Now, let us see how far history cun be
expected to teach ethics. It ig plain that
history presents chances of ethical training,
The Committee of Seven draws special
attention to this possibility in history. 1In
studying the great and noble acts and
struggles of by-goue men, jt says, pupils
receive impulses and honourable prejudices
that are the surest sources of personal and
worthy refinement. History teaches by
example what to scorn or to admire, what
to seek after or to avoid. Tt helps the
pupils to acquire .right impulses from the

contemplation of the just, The power to

choose the right course from the wrong one
is facilitated by the warning and reproof
which one gets from observing the results
of the conduct of tyrannical powers, selfish
despots, thoughtless adventurers and impru-
dent statesmen. Lord Rosebury says that
History is a treasure house of human
biography, and therefore of noble models and
splendid inspiration. Froude says that history
should appeal more to the higher emotions
than to understanding, As Longfellow says,

- X
Lives of Great mnen all remind us, we' can
make our lives sublime.”
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Opne learns from history the elements of
fairness, virtue, and enlightened patriotism
with a full sense of one’s country’s faults.
A student engaged in historical research has
to approach the study without bias or pre-
judice, and has to look at facts from .a,ll
points of view. Thus, what is called wide
sympathy is instilled and cultivated in the
minds of the pupile. Liberal culture,
toleration of views, calm deliberation, and
widening acquaintance with strangers are
gradually implanted in the minds ?f
history students.  History shows agaln
how men and even nations were forced to
gerve the common cause. The very act of
historical study implies intelligent search for
truth, self-restrained judgment, and disciplin-
ed imagination in accordance with particular
situations- This implies that history, traly
studied, is capable of developing one’s
individual or self regardicg virtues.

While it is true that we come across true
ethical samples of character in history, it is
not always that we find great anq .noble
persons. Most of the great personalities vfre
come across are o mixgure of good and evil.
If we are anxious to pick out entirely good
personalities or present only the good side
of those personalities, we may bave to
distort history in certain aspects or exagge-
rate certain details with a view to produce
othical effects. Besides a regular history of
the world, treating as it does of c:rdina.ry
men, deals with qualities of all kinds, some.
times shocking, though they may be, to our
moral and ethical sense. Goodness does not
always prevail. Wickedness often succeed.s.
.Virtue is not always rewarded. Victory in
many cases is the result of the furious

selfishness of conquerors. Hence it is not
always possible to teach that real ethical
virtues can be measured by the success
achieved. It reaches the sphere of abstruse
philosophy to say that virtue though
apparently resulting in pain and punishment
as illustrated by the fate of the Maid of
Orleans or by the Protestant persecutions of
Mary Tudor, should be considered to have
a far higher reward of spiritual bliss that
is implied by sacrifice to truth. Hence we
have to conclude that the purpose of history
is not to teach ethics, as, if it be interpreted
so, it may have to be distorted or modified
in several facts of truth with a view to
impress on the pupils’ minds any ethical
lesson.

Ethics can be taught if atall only inferen-
tially and indirectly; not purposely or
uniformly. When one has definite notions
of ethics, one will have to judge how in the
course of one’s historical study, the science
of ethics is making itself felt in the several
fields of activity presented by history,
History makes a direct appeal to interests
which the pupils already possess, especially
as it deals with war and adventure and
kindles one’s desire to know why things
have taken place. As such it can develop
tendencies and interests in men suitable to
an ethical character. Though not interest-
ed in goodness or badness, it has never
refrained froin directly or by implication
showing the.vanity of wickedness in high
places, and from so setting forth facts as to
lead the reader to judge. In this way, that
ethics has a play in life nobody denies. That
it deals with human life is not questioned
and therefore that a distinct association
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between ethios and history can be traced,
comes out as a necessary corollary. But
history cannot be expected to teach ethics,
nor can it be expected, with due recognition
of its functions and scope, to be competent
in the matter. The utmost we can expect
of it is that it affords ample scope for
ethical knowledge, but not ethical training.
It serves as a spacious hall of ethical
teaching with nobody to teach except the
student, who, baving become a scholar in
history, is able to interpret of his own
accord all the different parts of his know.
ledge into ethics.

So far we have seen that ethics cannot be
made a part of history but can be under-
stood in its application to the subject
History cannot be adjusted so as to teach
ethical principles. But so far as it is possible
they can be drawn from history. How
several phases of human activities present
clearly certain truths of an ethical nature
can be easily understood. In short a
systematic teaching of ethics based on
history is rather out of place and inadvis-
able. But so far as human ingenuity goes,
nothing prevents us from tracing’ the play
of ethical laws in the study of history.
Though it is not possible to study history
with this purpose in view, it is quite
interesting that history affords countless
examples to illustrate several ethical laws.
History, if it is to be taught with a view to
throw any light on any ethical @spect, should
be taught with special care and attention.

We shall now try to find what is called
the ethical influence of history. The ethical
influence of history according to Oscar
Juogar, consists in three factors, namely,

first, the material of instruction and
secondly the personality of the teacher
instructing and thirdly the performance of
duty. The material of instruction should
be chosen with great care so as to be worthy
of study with all the strength of will,
intellect, and memory. The master’s task
is to present the facts in such & manner as
to impress the chief points in the pupils ’
minds and to make some use of their
learning. His manners ought to be enliven-
ing and the boys should be made, by revision
and questioning, completely acquainted with
the spirit and substance of what is taught.
Thus the device of giving prominence to the
ethical aspects of history in teaching pupils
lies not so much in the matter of teaching
as in the method. The teacher as the
person connected with methods of teaching
has a special responsibility which falls
under three heads :-—1. Aim of instruction 3
2. Choice of matter; 3. Treatment of
matter.

What should be the ethical aim in teach-
ing history? In bringing to light any
ethical virtues dedybible from g historic
event, the teachers’ aim should be to help
the pupils to the conception of humanity as
an ethical whole. ILiessons can be drawn
from any part of the world history with
perfect agreement and can provide the
pupils with a philosophy of history. Men
of all parts of the world are, according to
such a conception, of the same circle of
acquaintance. Historica] instruction should,
in other words, socialise the pupils, éie., make
them more regardful of the interests of
others. History has trye human interest in
its concrete teaching of morals both in indi-
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viduals and communities or states. As the
higher social relation between man and
man involves ideas of good behaviour and
character, hictory is considered pre-eminently
an ethical and social study. The finer
sentiments of pupils ought to be sharpened
and strengthened. It is said, history should
aim at clarifying and purifying the senti.
ment of patriotism. Equally so with other
sentiments like sacrifice, co-operation and
union. Another aim of the teacher in this
work should be to inspire his pupils with an
enduring taste for good historical reading
capable of rousing up the latent finer
nature of man. Another more important
aim should be to cultivate the habit of strict
judgment upon ethical matters. Occasions
may arise for a call upon the moral judg-
ment of the pupils such as the succession of
Henry 1V, the execution of Mary Stuart,
that of Michael Servitus, or of Duc D
Enghien. It is of no little value that pu.pils
should be ready with sound ethical notions
on such and similar historic incidents.

Next as to choice of matter. It must be
agreed on all hands that the matter 'clfosen
for the purpose of any special enlighten-
ment ought to be carefully done. What
kind of matter will be best suited toan
inculcation or illustration of ethics? Surely
it should be of such a kind as to easily
appéa.l to the feelings and emotions of the
students. There should be an element of
close personal interest in the matter chosen.
Undoubtedly such matter can be found, to
start with, in interesting biographies. An
able historian makes it his duty to collect

reat characters as examples either for
imitation or the reverse, He weavesround

them all historical details so as to interest
the student. This kind of biographical
treatment cannot of course be at the same
time both comprehensively informing and
historicslly pertinent. Only so far as the
biography relates to or influences the age of
the hero, it can be of any historical interest.
In earlier stages of learning pupils are
taught more of biographical stories with g
view to cultivate in them a taste for history
proper in later stages. Thus biography
though it cannot be taken as fully historical,
represents one of the aspects of history
which can be dwelt upon with a view to
ethical illustration. A life of Gautama
Buddha, Mahavira Vardhamana, Sankara,
Ramanuja, Madhvacharya, K a b i r,
Chaitanya, or Tulasidas, of Mahomed,
Christ or Zoroaster though it be so far as jt
relates to the history of the times, ie,
confinel to the connections of the several,
personages with the history of the times or
their influence on the people, cannot go
without sufficiently striking ethical interest.
The astonishing devotion to Chaitanya, the
miraculous intellectual energy and courage
of conviction of Sankara or Ramanuja, the
bold defiance of sncial scruples of Kabir or
Tulasidas, the wonderful virtue of love and
compassion of Liord Buddha, or Mahavirs
cannot go unadmired. 8o too the lives of
reformers like Martin Luther, John Calvin,
Jobhn Wesley, Guru Nanak, Raja  Ram
Mohan Roy or statesmen like Cromwell,
Pitt, Washiggton, Peel, Gladstone, Disraeli,
Bismark and Mazzini or generals and con-
querors like Alexander, Caesar, Napoleon or
kings like Asoka, Harsha, Sher Shah, and
Akbar, heroes and patriots like Prithyi Roy,
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Maid of Orleans, Chand Bibi, Nelson,
Wellington, and Frederic the Great, besides
throwing a flood of light on the nature of
the times have a real ethical effect on the
minds of the students who are
unconsciously impressed with the virtues
brought to light in the different lines, such
as fiery patriotism, sternness of will,
unbending optimism, wonderful courage,
unparalleled love, fellow feeling and above
all burning desire to seek the good of
others—all these qualities invariably based

upon the feeling of one’s identity with the
whole world.

Next to biography, an inspiring source of
ethical knowledge is description. Care
should be taken to choose appropriate
descriptions of any movement, institution
or administration. A vivid description of
the administration of Asoka or Akbar, the
encounter of Porus with Alexander, or the
brave three hundred with the Persians, the
resistance of the Britons to the Romans or
of the Romans to the Barbarians, the
Rajput defence of Chitor, Chand Bibi's
defence of Ahmednagar, the trial of Joan of
Arc, the execution of Mary Queen of Scotts
or that of ‘Charles I, the defeat of the
Spanish Armada, the bravefight of ‘the
Revenge’, Nelson’s death, Napoleon’s return
from FElba, the Battles of Bunker’s Hill,
Waterloo, Thaneswar, Talikota, Plassey,
and Seringapatam, are all capable of pro-
found ethical effect. Thomgh regular
continuous accounts can be found inseveral
cases, to possess an abundance of ethical
features they cannot be expected to reveal
any marked ethical lesson, unless the student
is one who has a wide culture, keen insight

and deep experience which can enable him
at once to see, understand, and assimilate.
In this way any kind of historical matter
can be taken up for the purpose of ethical
elucidation, provided it helds up ideals of
conduct ard of higher emotions such as
patriotism, social service, self-sacrifice, and

love which  can inculeate practical
knowledge, enrich humanlty, enlarge one's

vision and culture and create, above all, love
of truth.

The third requisite is the treatment of
matter. The whole effect of history lies not
so much in the teaching of the subject
matter as in the method of presentation.
The presentation of facts chosen, should be
done firmly, interestingly and objectively.
Though the aim be to bring out the ethical
aspects of history, too much emphasis need
not be laid on any facts. Goethe says that
the best part of history is the enthusiasm
which it arouses. Such enthusiasm is
created only in connection with the
conception that the deeds causing admiration
did actually come to pass. 8o every mode
of historical presentdtion should be done
only as things actually happened. Reference
is often made to the so called objective
method of describing characters and narrat.
ing events undisturbed by personal
inclinations. This ideal is impossible, Even
historians refuse to accept the theory. Van
Ranke, while pretending to be objective
was in fact subjective. But this much cm;
be done by teachers, if not historians.
Facts may be narrated or described with
real interest and feeling. But care should
be taken not to deliver judgments by means
of ready words or pronouncements. While
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describing the battle of Thermopylae or thfa
Spanish Armada, for example, 1o em?hfms
need be laid on the aspect of patriotism
therein. But patriotism  can better be
discerned in the description from the mode
of the teacher’s presentation. The teacher
is expected to deal with such events as &
free man, not as,a prosaic and formal
schoolmaster. He has the full freedom to
narrate the facts connected with  the
accounts like a patriot, that he is expected
to be, In 2 patriotic language, with ‘a
patriotic fervour and casting o patriotic
atmosphere 0D the whole class. The
teacher may deal with all the other
incidents also bringing to light, good o1t bad
qualities in & similar spirit. Whether 1.t be
admiration for Asoka’s piety and architec-
tural achievements, OF deep esteem for
Sher  Shah’s administrative measuves,
reverence for Asoka’s policy, marvel for
Alexander’s treatment of Porus, wonder for
the Spartans at Thermopylae,.awe for the
Rajput princesses, who commxttefi Janhar
at Chitor, sympathy for the rise of t.he
English to a single man-against the Spanish
Armadsa, comapas:ion for the ill-treatment
of the Negroes by the Spanish adventurers
or approbation for the Americans in revolt,
all these can be better brought to light by
the feeling for presentation of the matter by
the teacher.

Devices can be employed, at the teacher’s
discretion,—pictorial, dramatic, descriftive
or demonstrative,—~to impress on the
students’ minds, the several ethical virtl%es
exemplified in the course of history. Wh.lle
the teacher presents the ethical aspects with
interest and ingenuity, he should be no less

XLVI—3l

frank and p'ain in his treatment of morally
hateful matters wherever they come within
history. The omission of the fratricidal wars
of Aurangazeb and his brothers, of the civil
war and execution of the English King
Charles T, or of Nadir Shah’s massacres at
Delhi or the cruel, cowardly, unchivalrous acts
of plunder rapine and murder perpetrated by
unscrupulous conquerors cannot be consider-
ed to enhance the ethical aspect of history.
On the other hand it is the mixture of good
and evil, brought out distinctly, that can add
to the significance, if any, of the ethical
virtues exemplified by historical incidents:
Thus a completely disinterested but
vivacious and clear and impressive
exposition of history’ with its good and bad
side without comment or opinion is the
best way to raise the judgment and ethical
sense of pupils and so to increase their
virtues or suppress their vices, if any, by a
study of the examples. In short, careful
exposition is the teaching part of treatment.
Consequent judgment and comprehension is
the studeat’s part.

Tn this connection it would be interesting
to note how certain poets set an example of
typical teaching, to the schoolmaster. In
describing the fight of the English soldiers
in the Crimean War, Tennyson saysin his
Charge of the Light Brigade,

“ They plunged in the battery smoke ;
Right through the line they broke,
Cossack and Russian

Reeled from the sabre stroke,
Shattered and sundered.”

We feel profoundly impressed with the
bravery and fervour of the soldiers without
any special mention of the same. Again,
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describing the Deith of the Iron Duke,
Tennyson says :—
“ Friends cur chief state oracle is mute :

Mourn for the Man of long-enduring bload

The stgtesman and warrior, moderate,
resolute

Whole in himself, 8 common good.”

This simple unvarnished statement rouses
the feelings of grief and sympathy more
than an elaborate picture. Regarding the
fortitude and chivalry of the English sailors
at the time of the wreck of the ship called
the Birkenhead in the Fastern seas, Sir
Francis Hastings Doyle says the ship slowly
sank, the women and children were sent
away in boats and the brave men willingly
got drowned. .

** The brave who died -

Died without flinching in the bloody surf

They sleep as well beneath that purple tide

As others under turf.”

This brings to us more clearly than an
actual description, the virtues of discipline
and devotion to duty and self-sacrifice of the
men who died. So too we have numerous
pieces of poetry serving as typical examples
of teaching by mere bald, siraple and
effective narration.

Finally, before we close this essay, let us
see what the chief part of ethics is in
history. We have mentioned that history
has ethical aspects, that ethics cannot be so
much taught as learned and that if taught it
can only be done within strict limits. A
teacher though unable in his regular work
of history teaching to reach the ideal, can
comfort himself by the contemplation, of
several forces playing in the school
atmosphere. The chief end of ethics in life

is to fit one for complete living as it may be
called. Complete living is conditioned by
one’s culture and interest in outside world.,

His culture is developed by noble instincts
of service and sacrifice. These instincts are

based upon a clear grasp of truth or in
other words a keen desire for the welfare of
others. History presents different people
and different civilisations to the students of
history who manage to obtain experience
and culture with their broadening
acquaintance with facts, connected with
outside world. Knowing with sympathy
and appreciation all about the outside world
and coming to be acquainted with the
instincts of people everywhere, a true
student, beyond any doubt, becomes fit fop
what is called a complete living with a good
character and fine habits and sterling
qualities.  'What Wordsworth says of his
Happy Warrior can be, with a little change
applied to the true student of history. He:
though endued with a sense and faculty for
storm and turbulence, is yet a soul whose

master-bias leans to homefe]t pleasures and
gentle scenes :—

“Sweet images ! Which wheresoever ha be
Are at his heart; and such fidelty

It is his darling passion to approve ;

His finally, the Man, who lifted high
Conspicuous object in a nation’s eye

Or left unthought of in obscurity,

Plays, in the many games of life, that noe
Where, what he most doth value must be
won ;
Who is neither dismayed by danger
nor betrayed by tenderness;
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Who not content that former worth stand

Tast
Looks forward, persevering to the last

From well to better, daily self surpast

Who whether praised for his deed or not
finds comfort in himself and in his
cause.”’

This, friends, is the smmum bonum of one’s
ethical existence. Thus qualities of passion
to do good to others, devotion to one’s duty,
however arduous, love of one’s country, and
country men at all costs, perseverence to be
increasingly useful to the world and above
all pursuit of noble deeds with supreme

indifference to fame or shame. These in
my opinion constitute what may be called
the ethical whole for which history has an
undeniable contribution to make. May we
all hope that the ethical aspect of historY
be borne in mind by all of us, students and
teachers of history, so that by constant
application and careful practice any of us
may in no distant date be able to be in fact
what we are now supposed in theory to be—
namely true gentlemen with the perfection
of character, nobleness of conduct, the
breadth of view, the largeness of vision and
above all the universality of outlook which
are the fundamental implication of ethics!

1= Approved for class use for schools in the Madras Presidency. (Vide ** Fort St,
George Gazette,” dated 2nd May 1939.)
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TEACHERS AND STUDENTS IN ADULT EDUCATION

By Sr1i K. NaravanaN, M.A., Srirangam

¢¢ A DULT EDUCATION,” says the
English Adult Education Committee

of 1919, “is a permanent national necessity
and an inseparable aspect of citizenship and
therefore should be both universal and
life-long.” “It will be oligarchy, not
democracy, if only 10 per cent. of the
population go literate,” observed Dr. Lau-
bach, the well-known Phillippine educa-
tionist, in the course of his recent South
Indian tour. Thanks to tke frank recog-
nition of the importance of Adult Education,
there has been a coun&x«mde battle
against adult illiteracy ever sind® the advent
of Provincial Autonony. “I; this literacy
drive teachers and students?® ca,x¢ play mno
mean part.
Colleges and Universities are looked
upon as meaans of irrigating the mass mind
with the streams of knowledge. In urban
areas teachers and students should spend
some of their time in removing illiteracy
among the adults by holding adult educa-
tion classes. Night schools can be organised
and the alphabet and the Three R’s can be
taught. Mere literacy should not be the
main object. Adults should be educated.
In the evenings lectures can be arranged.
Subjects that can be taken up are the
Geography of India, the main parts of
Indian History, current events, physiology
and hygiene and first aid. Lectures are to
be in the mother tongue and wherever
possible should be illustrated. The film
and the radio—modern educative forces—
can be pressed into service in this connec-
tion. ~This will ensure interest and
attention.

As regards stamping out of illiteracy in
the rural areas, it would be interesting here
to recall the Chinese experiment. There
is an old Chinese proverb which states that
food and health flows from the country
to towns, and knowledge and education
from the town to the country. An experi-
ment was made in China to establish inti-
mate contact between the rural and the
urban areas for the interchange of what
each had to give the other. Governinent
granted scholarships to the students who
were expected to go into the country
during the vacations in order to give free
service to the villagers in educating them.
The experiment was pronounced a distinct
success. In India also the same experi-
ment can be tried. Teachers and students
can }go to the villages and educate the
illiterates. Historical and other subjects
can be dramatised. Subjects can be divided
into cultural and welfare subjects. Among
the cultural subjects may be mentioned
Indian History, Geography, recent history
of contemporary nations, the industry and
commerce of the country, lives of great
men, and current events. Under the
welfare subjects can come rural economics,
hygiene, methods of improving ‘agricul-
ture, precautions to be taken in the case
of epidemic diseases, etc. In addition
village games may be organised.

In fine, teachers and students can
promote adult education in several ways.
They must take Diteracy Pledges. What
is wanted is missionary spirit among them.
They should look upon themselves as
servants of the masses. It is refreshing
to note that the Madras Students are
going to launch a big campaign against
adult illiteracy. Is it too much to hope
that Students in the moffussil will follow
the lead given by Madras City !
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HINDI IN SCHOOLS AND THE GOVERNMENT
COMMUNIQUE

By Sr1 Cu. V. Joga Rao, B.A,, Vizianagram

l'l‘ is with feelings of profound gratifica-
tion that I write this just to congratulate

the Government of Madras on the masterly
way in which they have terminated the
Hindi tangle which caused so much vexation
in the country, especially the Tamil Nad
where it was almost a death struggle;
because thousands have risked to suffer the
most rigorous penalty of law rather than
yield to the introduction of Hindi. No
doubt, the Congress Goverument and party
have their own magnificent purpases in seek-
ing to make Hindi a commgn national
language for India in place of English which
the British Government had found it unavoid-
able a century ago; and there is indeed

some justification for their fervour. They

may be—why, they actually are—mad
for it ; but at the same time there must be
some method even in madness ; but I fail to
find anything like that in the manner the
question was precipitated, perbaps in a
delirious state of mind. Setting apart the
noble purposes underlying the problem, let
us examine it from the standpoint ,of the
students ; their age and capacities at which
the National Government had ordained it to
be introduced. ‘

Students of the First Form are about ten
or eleven; and they are already made to
study two languages, vernacular and English.
A third langaage, Sanskrit, is being taught
from the Second Form onwards; and there
is already a move to begin it in the First
Form ; we actually find it begun in the

First Form in some schools. Thus there
are already three langtiages to be studied by
the students of the First Form. Now, the
addition of Hindi makes the number four.
Alas ! Is there one soul among our learned
friends, the Congressites and Nationalists,
who is aware of this state of things? And
if he is aware, can he savely and honestly
think it right to make voungsters of ten or
eleven to study four languages at a time ?
I call upon him to imagine for a moment
that his own child or children are subjected
to such a hard task; can he in his heart of
hearts agree to see them tortured ip this
fashion ?

It may be said, in this connection, that
the Premier had given assprance that no
serious study of Hindi was meant ; thgat
weakness in Hindi would not affect the
students in any way was as regards their
promotion, etc., and therefore it can be no
hardship to students. Byt cau this view be
satisfactory ? Why  should they introduce
a subject which is not meant to be taught
or s.tudied seriously ? 'Why should even a
m?lety of their school time be wasted in
FhlS fashion when efficiency in every subject
s already at a low level ? Is it not sheer
Wastage of students’ time on the one hand
and management's money on the other for
DO purpose to be gained? Alas! let them
learn to think more sanely. Education is

not a thipg to I.)e Played with in this fashion.
tf a subject is introduced at all, they mast

see that it is taught well and studied well ;
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and if they do not care for it in the manuer
the Premier was graciously pleased to assu“e
us, it is perbaps folly to introduce it.

We find already in the press criticisms of
the Government Communique, and side by
side appreciations from some quarters.
Both the parties ara equally balanced and
we see indeed a tug of war. From what 1
could glean, I see that both parties betray
complete lack of clear insight into the prob-
lem; neither of them preient a clear
exposition of the de‘ails and circumstance.s
relevent to the problem ; and thus they fail
to convince each other, nor any outsid'er of
the validity of their respective contentions.
One thing is certain: neither of them seems
to have grasped the situation aright; nor to
have given their best thought to the prob-
lem. And what is worse, they (‘io not
seem to have ever cared to ascertain the
th by a study of the question from per-
sonal experience Or observation of the state
of things in respectable quarters. It there
be among the Nationalist supporters ‘of
Hindi at the First Form, any who claim
personal knowledge in the matter, I ShOl.lld
like to ask him if he isaware of the practice

faith elsewhere. In England, the
atain head of our educational ideals,
languages are introduced at th.e h1g1¥ school
stage ; and experts there including Fhe
Royal Commissioners deliberately presc1:1be
that languages should not be taug}.lt' ea,rlfer.
1n the light of these facts Hindi in First
Form defies all respectable authority ; .and
from these considerations I am led to believe
that the introduction of Hindi asa fourth

tru

language at such a tender stage must really.

pe a brutal cruelty; and one that simply

cripples the budding intellects of the nation.
Four languages at ten or eleven!

Notwithstanding anything that might be
said oa the problem, thereis one point
which outweighs every other consideration;
and which we cannot reasonably leave out
of account. The question of Hindi as a
national language for India is a conception
of one who is recognised all the world over
as the greatest genius that India has produc-
ed. Gandhiji’s all round wisdom in every
field, political, economical and what not, is
accepted by the whole Indian nation as
infallible ; and there is not one in the land
who questions the correctness of his
proposals-when his Wardba education
scheme was ushered in many eminent
men had their own doubts and fears.
Dr. Rabindranath who was also sceptic
about it declared that, though in our
littleness we may not be able tosee the
rationals and blessings involved in his
scheme, there must be some thing really very
great in what Gandhiji conceives ; and we
may not be justified in making any adverse
pronouncement on his scheme. When the
great Tagore thinks himself too little to grasp
Gandhiji’s wisdom, it is plain what lesser
men should thiak. This is all one side of
the question. Coming to the other side, ,
there is indeed a mass of scepticism prevail-
ing in highly respectable quarters even
with regard to his political creed. It is
perhaps his economic plans and Charka
that have not created so much difference of
opinion. But with regard to everything
else sponsored by him we see a mass of
adverse opinions prevailing in the country.
Why ! Gandhiji himself in his better mood
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nce declared that he had committed some
Jimalayan blunders. From this it is clear
hat even Gandhiji does not think himself so
nfallible after all. So we may not be
rreverencial to him if we present both sides
f his proposals in their true perspective.
t is this view that has emboldened me to
ffer this discussion.

We have already seen how the Hindi
yroposal in the First Form is a hardship
rom the students’ standpoint. Let us now
xamine it from the nationalistic standpoint,
vhich is Gandhiji's goal. Obviously he
vants to make Hindi the national language
f India. What does he mean? If he means
hat Hindi should replace the vernaculars,
lispel them in toto and be spoken by the
mtire population of India, childhood to
nd, is this possible? Sanity tells us that
his is an absurd idea quite contrary to
iature. Gandhiji might as well make the
un rise in the west, or stop the earthquake,
ir arrest the ocean tide as make Hindi
eplace vernacular. Or, if he means that
t should be a second language for the entire
opulation of India, let us look at English
vhich was introduced into our schools with
he same purpose a century ago according to
facaulay’s proposals and treated as a com-
ulsory and first language taking ten periods
, week, With all this emphasis on English
vhat is gained? Census statistics have
evealed that no more than 5 per cent. of
he population in India know English, which
neans 5 per thousand. At this rate it
equires two hundred centuries to make
Tindi spoken by the country’s entire popu-
ation. I should like to know if Gandhiji or
my of his numerous followers are aware of

“mitigating the evil of large failur

these facts; and what they now think of
their national Hindi problem in the light
of these glaring facts. No, no! it is high
time for Gandhiji to reconsider the question
more dispassionately in the light of the
foregoing discussion and see his way to cool
down his Hindi fervour, to eal] off his Hindi

hounds and declare g withdrawal of his’

Hindi campaign with a grace more consist-

ent with his broad heart and masterl
judgment- ’

Now a word to the Government. Pey.
sonally I think that the Communique must
be very refreshing to all sane thinkers isn
the Province: teachers, head masters and
certainly to parents. I am also sure that
Pobody can raise any valid objection to it
in the light of the foregoing discussio
The criticisms that may nevertheless co; .
out must be treated as no more than wh'n'e
or freaks of bigoted individuales rather tilms
the popular or general wish of the cou t&n
So I should like to exhort the Govern o
not to be dissuaded by such criticisms m?:t
fa,ttitude like this is necessary just' .
inasmuch as they have g gigantic task be?ow
tpem ; 'na,mely, Educationg] Re-br ?re
tion which they are likely to tike gf““m'
near future, b i the
In this connectiop T should
that perhaps this is the first ti
than thirty years that the
Madras hag interfered ip ed i
matter. It was during the secozgmmr'm1
quennium (1906-1910) that the (;‘roverng;1 nt
had issued a G. O, ushering in the Sch?:ol(l);

Final Scheme anq i
- 1naugurated a number
other changes with the avowed object gi

es, 907, ahd
cient basis.

like to state
me after more
Government of

placing education on g more effi

HINDI

working these changes for a time
them to bea curse in disguise
ded simply to accelerate the
downward course of education ins'tea'J of
mitigating or even arresting the evils. In
result we find our high schools t0p-hea'vy
with the silt that goes on accumulating
there for lack of any check. It 1s also an
established fact that colleges a,bound. n
atter misfits: all due to the School Final
Systen. If the Government .a,re aware of
these glaring defects, it is 1nc‘umbent on
them to give their serious attention .to t.hese
matters at the ensuing reorga,nls.a.tlon :
namely, inefficiency or large failures;
Jeterioration or fall of standards; and .the
School Final System which is responsible
for these defects.

To come tO details, let us look at the
They talk so much sympathy
for vernaculars ; but is there any endeavour
to improve them ? For the ma‘tter of that,
do they know where the screw is loose and
how to mend it ? As a matter of fact verna-
culars are treated as optional and second
languages and given five periods a wezak, as
against English which is treated asa com-
pulsory and first linguage and glven ten
periodsa week—-all this in the entire secon-
dary course from the fourth primary c_la,ss
to the end of the high school stage, eight
Is this state of things tolerable ?

But after
they found
since they all ten

vernaculars.

years. : '
Can they in England think of making
French or German the first language and

English a second or optional langua.ge.?
Alas ! What a perversity has come to prevail
in our elucational system ! They may
attach any amount of importance to English;
put can it ever be the first language for
the Indian students ? Are we nct to shudder
that this anomaly has not been ever noticed
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by one soul between Simla and Comorin 3
but they all profess to have very great
sympathy for vernaculars !

To take another instance, Knglish occupies
the foremost place in the curricula of onr
schools ; and the results of English instruction
have been declared, time and again to be far
below the mark. From the ‘time of Lord
Curzon there have been strenuons efforts at
the hands of the Imperial Government to
improve the methods of : teaching English.
For this purpose some changes were
inaugurated at the revolution referred tc
above; but all these changes have turned
out to be failures, and they have been
declared to be so by the Culcutta University
Commissioners as well as the Royal Com-
missioners on Public Services in India. The
changes comprise the enforcement of some
bygone and exploded theories and the pro-
hibition of what have been found to be
rational and beneficial ones. I remember
that the Madras Government also are aware
of the unsatisfactory English of School Final
men and expressed the desire “ Lt them
improve at least their spelling.” But no
steps have been so far taken to mend even
this simple defect.

I bave undertaken this short digression
just to indicate the more glaring defects in
our educational system, and what gigantic
task the Government has before it. I should
therefore like to point out the necessity on
their part to rise equal to the occasion, to
rise above the time-honoured policies, to
rise above the bigotted opposition - of g
meaningless character, and preceed with the
future work in the same independent and
masterly way which characterises their
recent Communique.

In conclusion, I hope that the proposals
of the Government in the matter of Hindi
should be accepted whole-heartedly in the
Province, viz., Hindi to be taught at the
High School stage and not earlier ; to be
treated as an optional subject; and I should
1]]3ke to gdd “To be attended to out of school

ours.

e——————_
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JOHN GALSWORTHY AS A WRITER OF
PROBLEM PLAYS

By Mz. S. V. NERURKAR, B.A. (Hoxs.)

LEXANDRE DUMAS “fils ” has drawn
A an interesting contrast between himself

and his illustrious father, Alexandre Dumas,
the immortal writer of the imperishable T'hree
Musketeers. He writes: * My father was
born in a poetic and picturesque epoch ; he
was an idealist. I entered the world in a
materialistic time; Iam a realist......My
father took his subjects from dreams; I take
mine from reality. He laboured with closed
eyes; I work with mine open. He turnfed
from the world; I identify myself with if.
He designed; I photographed.” This
contrast between the father and the son may
well be eaid to be a contrast between the old
and the modern dramatists. In the drama of
bygone days the life portrayed was little akin
to reality as the flowers and birds of a Persian
rug. The drama of today pictures us in our
environment. The passige from the old to
the new drama is & descent from the dizzy
heights of the Mount Parnassus to the
familiar plains of the *‘ terra firma.” A play
of an old dramatist was as it were & dream of
an idealist fallen asleep over his poetic vision
of life. A play of modern dramatist is as it
were 80 X-ray photograph of life which we
live from day to day. The modern dramatist
cannot therefore shut his eyes to the great
problems whase weight is felt ia our existence
and whose moulding influence one cannot
eschew. The efforts of these dramatists are

 paturally directed to simplify the tangled

skei.n of life and though they do not come to
our succour with easy solutions, they certainly

show them in & light in which if we see them
their impact on life will be less severe though
it will not be totally eliminated. They desire,
consequently, to place this great art in the
service of man and to express in a firm tone
the high hopes of the soul. To this desire is
traceable the ipauguration of “the useful
theatre ” whose advent was greeted with an
outcry from the apostles of art for art's sake, .
three words which, according to the younger
Dumas, are absolutely devoid of meaning.

In this type of drama Galsworthy shines
with a splendour all his own. An avowed
realist, he never betrays a lack of artistic
integrity of soul—four words which express
the great and glorious contribution of
Galsworthy to the modern drama.

To facilitate our understanding of Gals-
worthy in the aspect which we have selected
for our special study, it is advisable to classify
his plays which can be labelled as problem
plays: The Silver Box, The Show and The
Forest are plays which deal with social
injustice. The causes and the consejuences
of social degradation form the general theme
of Justice, Windows, the Fugitive and the
Pigeon. Problems relating to family
relationships are presented in 4 Family Man
and Joy. Class-feeling becomes the subject
matter of Strife. Loyalties, The Eldest
Son, The Skin Qame, The Old English and
the corrective for it is suggested in The
Foundations and Escape. The Mob and
A Bit O’ Love exhibit the futility of excessive
idealism
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thf;l:;fi: n1;,lhela.bove classification includes all
fhe proble P ays of Galswol'thy, 1 propose
to oo t;ak'r, in the following lines, some of
the n;osg img; c:?,re, however, not to exclude
e 1 wmportant and the most representa-
of them. )
. 'Startiug with the group, the pla
‘;:::,52?;’ the play that holds us Epe};:-gijgzl?:
this, 5 i:: tfo:c. Tfhe theme around which
diiEtlm.el)rl(: ite play is woven is “the Law’
nce to wealth.” Both Jack Barthwi Y
and Jim Jones are guilty of theft P‘: "
great difference that makes all d;ffere:\t t}'le
31:&‘ tehnd ;btb&t the former is the soseoflz
e 2;1 1_era).l Member of Parliament
e the latter is a vagrant thrown :
employ‘ment. The result is simpl M
ma.k?s it fzonvenient to shut its eye[; e't _—
j::;;it‘:g a.m’ir ioor Jones comes ungj;ari(::
. 8 m i i
that Jones is punishedos:'ml n:;:esx:t)‘;geszomt' :
:;;ee;iz; ;hd ufn h'is l.ife—-zttempting to sfitig
fhe unsz:o llns wife against an unwarranted
e upulous accusation. Galsworth
not stop here. He makes it cle .
wealth‘can alter the course of justi:: —
ie;r:lhsi,bfz it—by shovaing how the incidzar;)t,;
o c; oulch wag guilty of drawing a cheque
e huShednobuZe l;?c‘)noured at the bank,
b y ven the magis
b ;:e::;e::o he-ld, in the case of J onei, ttrha::
gooa-humozﬁi dlls no e'xcuse," could laugh
amonge i . );l .when 1t came to aristocratic
final result i t: e s ood indulged. Tt
A st at the rich man escapes whi .
an is caught, o while

n Bu this
I -] greatesb rer 'S ]\!’ Is
th Suﬁ.e
J Onee.. AS & reﬁu“; Of court’s VBl'diCh 0l n MI.
ones, L8, Jones lS tllply penahzed Sh.
J Iﬂ . e

td

herself and
her child
s 11 tldren. To add ¢ i
o :nzust;m she already ha.do :: ls"hs‘he
above all finds herself str;n::t;

on the strea
t s 8 r
e8 . .
clear up the arrears of r:x:t of her inbility to

'lhus 1 y
s 10 [7/28 SI;ZU(H' Bl)t “ h
L, we have the

mechani

cal, al

the rich i » 8lmost unconscious favouri

0 a court of law.” ouring of

The 1naj
«ca.t-force'l:)rﬂizme o o e e
ways in which t: fo‘mce g o0 e
in what we cal] a' ?9“““9 o atraen by
o e o cwilization,” illustrated
€ discovery of the calloys ;vaeyﬂ li)y
n

which giganti
regard t{D santic frauds are per
0 wealthy transaction “petrated with
8

The themes of
Joope nes of hese two pl
Yetyth:ysl(:)\z:: el ‘e are W?E; dfir;m 3
ok ey Coatsls In common, that theer:n“
contred g calls “the ingrainedy “:fn
Pmys e i of' human nature W ?;‘ ‘
g bu:ozmdered above are l.mt .
thousandfolg thl th.e 0 bre multipl; dtwo
thowan soci;l- ey 'wnll show that fhle y
e o natul:)]usbxce 18 the self-cent et
o2t a:d ncfa,n'a sad indiﬁere::dness
his apathy to the fe::in;:

of others )
demonst, . .T'h 15 8 wh
¥ates in these play B Galsworthy
s.

Turnin

gt

0 the plays dealin, with th
g )

oc;
:ml deterioration, we
00 bresent to us in
the di TCes th&t
hich f‘sreput&b]e and u:: a:etthe
or . u
iscuss t.h:l qu§te‘ & bulk of soc?:: :
these classes to po.smb’my of reclaimi y
ore civilizad folds of ming
society.

dramatic f

orm
criminal, the f
classes w
and algo d

JOHN G

Of these plays Justice embodies the

problem of the criminal It is in fact 8
bitter indictment of Boglish law and of the
tem. People commit crimes DOt
inherent turpitude, but from dire
provocation Of temptation that proves t00
to them, either because they are

tally deficient or pecause of
in most countriess

penal 8ys
from any

powerful
peurotic or men
poverty and drink. Liaw
while it meets efficiently the general case,
makes no provision for special cases. These

are the questions that engage the mind of

Galsworthy in this play.
the problem of the

Windows deals with
fiod & powerful plea

disreputable. In it we
for justice t0 those who are victims of the

genersal harshness of the world and are there-
fore condemned t0 gink deeper and deeper
into the mire of the sins without 8 hope of

redernption.

The Fugitive
the outcast. From ¢
» in the words of Professo
wit brings the [thuriel's spesr 0
] lie and points out the sacredness
nst the merely physical view
and from the ecopomic point
cross that awails
t in order to save

takes note of the problem of
he social poinb of
view, r R. Sadasiva
Aiyar,
matrimonia
of revolting agai
of married life ;
of view, it points towards &
a woman who breakes cover

her soul.”

One thing we can S&¥ a
is that on the one hapd they are @ severe
indictment against humad justice and on the
other against the malicious hostility of the
world. In this lies the msain gruth of
Galsworthy's social gospel. He ssems to

ciety not to interfere unduly with 8
s to have freedom

bout all these plays

warn 8O
individual whose only desire i
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io:tse;:j-e;ireisxon, !;he granting of which will
ety Ho :Zs;h ;:(;pardize the interest of
imagi.natiVe sympathy ::it?:nljie:ss:y o
standing of the peculiar circumfsl;a.n e
peeds of individuals who composen - 'and
Mrs. March expresses these truths B
close.of the Windows. “1 see it a.lla’t‘ e
exc.zlmms. “You can't help unless you ; e
Faith wants to be loved. It's the wa 0:6---

world...... You thought she wante()i,(:. e
sa.v'ed- Silly! She just wants to be l:be'
Quite natural!l...... See people as the o
Thus you won't be disappointed.” >

The Pigeon shows th i
degradation. Once againe rie:ultsth;f 50‘;‘31
Galsworthy draws our attention to the futl') l':y
of geneml charity as & remedy for correc;'l g
social aberration. Schemes for such ch l'ng
and reform though + commendable v::ty
contemplated, only defeat their own pur o:n
on practical application for the simple refs .
that they ‘‘lose sight of the individuaf 1’1'
Hea.r what Ferrand, a recipient of su .h
charity, bas tosay: * Those sirs, with th:’
theories, they can clean our skins and cba.'“:
our "abits—that soothes for them the a,est;hetl'n
?ense; it gives them too their good libt;:
importance. But our spirits they cannot
touch, for they never understand. With ot,
that, monsieur, all is dry as & parched skino)u
orange.”

“ Ha.v? we not here the fundamental
u:agedy ?” asks Professor Coats. *Hach
vxrtuc? is negatived by a corresponding defect
Was it not just this ineradicable frailty and.
one-sidedness of human natare which wrun,
from the soul of Shelley his own desp&iring

cry ?
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The good want power, but to weep barren tears.

The powerful goodness want : worse need for them.
The wise want love ; and those who love want wisdom;
And all the best things are thus confused to ill.”

Now we turn to plays of family relation-
ships. Joy is “a play on the letter ‘I."” It is
a fine study of ingrained egoism of human
nature. Galsworthy, here, seems to lay down
that most of life's worries, miseries and
troubles arise from this infernal egoism of
* human natare. Man’s failure to lose himself
in love for others and his lack of syropathy
for his fellow -men are the causes of many a
misunderstanding that has marred many a
healthy relationship.

A Fanuly Man demonstrates how excessive
assertion of domestic authority ends in nothing
but disaster. It castigates the folly of
Prussian methods in the home. It is s satire
on those who loudly profess the principles of
liberty but practise the principles of
government. Such a 'policy cannot but
generate domestic strife and strike at the root
of happiness in home.

“The tragedy of idealism " is the subject
of two plays, The Mob and A Bit O' Love.
The Mob sets for “the consequences of
advocating a policy of absolute npational
righteousness in time of war.”

4 Bit O’ Love presents * the consequenees
which result from acting upon a policy of
personal forgiveness in time of peace.” In
both these plays the central characters are
impassioned idealists who set themselves
sgainst a world which favours a low standard
of conduct. + More in Th: Mob is a staunch
votary of the policy of absolute righteousness
in international dealings and has to eacounter
& sceptic Parliament and a degenerate people

who refuse point blank to put credence in
such a policy. Strangway in 4 Bit 0' Loye
believes strongly in forgiveness and believes
that way lies the salvation of mankind,
Though the conclusions of these two plays
are widely different, one thing emerges and
that we cannot express in a better way than
Mrs. March who says in Windows: *Ideals
lead into the soup. And the purer they are
the hotter the soup. Don’t have ideals !
Have vision, just simple vision I

The next group is that of the playe desling
with  class-feeling, Galsworthy more than
once has referred to “ the pagoda of cagte.”
an unwieldy social structure that has becon;e
a source of many of life' troubles and
tribulations, thig « caste-feeling ™ has given
rise to clasd-feeling and we see around us g
constant conflict raging  between various
classes—a conflict that ig often an offshoot f
selfishness of one clagg attempting to b '0
itself firmly on the DS of another. Gmlld
wothy who has many plays to hig crads'.
dealing with this rampant evil, has algo t.e' ;
to place before us a peyw approach t, r:'d
problem which he belioves would mitiaot t .18
effects though it woylq ot eliminate t;:n: -

Strlf(’ in this group, i fi

’ . P lllustrates th onfli
between capltal and ]a.bOlll‘. By efzac(;in lc&t

g

penetrating analysis of the different attitudeg

the wastage of human energy
tribulations that the thought]
could have been avoideq by a sl
tation on both gigeg of
compromise  ang

wasteful projects are
extremists who cal] the

and the terrible

the spirit of
accommodation. Such
the mischief of g few
mselves * the men of

JOHN G

Galsworthy seems tosuggest that
rogress cap be made until these
fe are removed from the
time he is not forgetful
emists act thug not

principle.”
no real p '
bitter partisans of stri
path s yet ab the -ame
of the fact that these extr
y are merely  perverse and

the
becane e they

cantankerous persons but also ?)eca.us
are the tools of larger and rmghtler forces
that often defeat humat Perce["b'on' not to
mention the human grasp. Strife, m. fﬁct:‘ 18
a study of these questions—* & study, in quite

a Oreek mauner,” to borrow the apt words of

Professor Coats, * of the nemesis that attends

i i ing too far in
that violeoce, extremism, going

overweening pride, on the part of mortal

n, on which the offonded, patient, jealous

a .
- errible and righteous —

gods ab length bring t
chastisement.”
Loyalties demonstrates a conf?ict which
often arises from the relation of vanm‘xs c'lasses
with one another. Galaworthy here mdlcfa,tes
that loyalty to one’s class thoug.h defimtely
¢ than selfish egoism, 18 not

ore desirabl
m it, over and above

i uch a8
enough 1n4asm
: om another, generates a

them. This is
characters in the

isolating one class fr
sort of hostility between
admirably expressed by two
play : |
¢ Mabel :  ..oeee loyalty comes before everything
Mar a;'et . .Ye-es; but loyalties cut up against
a P ! N
¢ each other sometimes,

Solution lies in sympathy which facilitates
Imaginative sympasthy alone
minds of othersand
f understanding and

co-operation.
can penebrate to the
help to build firm ties 0
co-operation.

The Skin Game exhibits a conflict bet.ween
the land-owning gentry r°f’ted to the soil of
old England and newly arisen class of manu-
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facturers, wealthy, energetic and aggressively
pushing.

Galsworthy does not stop at merely'present-
ing this perennially raging battle between
various classes that constitute society, but
also hazards a corrective, commending a
religion of kindness in inter-class dealings.

The Foundations urges this attitude. A
revolutionary violence would only aggravate
the sufferings. A general charity would only
fail to assuage the trouble. “ A country’s one
fourdation is the happiness and prosperity
that are diffused through love.”

It is easy for us to see, after a hurried
review of Galsworthy’s problem plays, that it
is a world pot lit by sunshine but a world
where darkness prevails; it is a world from
which order has taken flight. In short here
is “all strife, tumult, sgitation, beneath a
lowering sky.”

But this world is the patural product of a
country of individualism and economic
freedom. In this world  materialistic
determinism strengthened and set off by
competitive individualism tends to create two
classes, poles apart, one in extremely wealthy
condition, the other in extremely poor plight.
This state of things only has succeeded in
producing disastrous results, ethical, legal as
well as economic. Wealth and the power
that it gives, determine what is wrong and
what is right. It has infinite capacity of
influencing the law and weighing down the
scales of justice so that the poor having the
same instincts as the rich are penalized while
the rich go free. Having no economic
freedom, unlike their wealthier fellow-citizenss
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they cannot indulge in their instincts without
incurring the wrath of the Law.

Under such circumstances what chance is
there for those who cannot see eye to eye
with the consecrated conventions of society ?
Such persons may not be fiery rebels. They
may be simply those whose instincts refuse to
be confined within the narrow limits of
conventions. They may fling the possessive
disposition of the majority to the winds and
allow themselves to be led by imaginative,
artistic and creative dispositions. Thus they
are bound to be misunderstood by society
which rewards possessive dispositions. Conse-
quently an organized society stands fto cross
swords with them and being overpowered by
a superior force these instincts are thwarted
but not totally extirpated. These smouldering
instincts often flare up in a  flame that
sometimes causes conflagration. As a resul$
of this the individual developes qualities that
compel him to set his teeth againstan opposed
society and in the unnatural combat that
ensues he is borne down, ostracized, trampled
in the mire.

But can we blame any one as being
instrumental in the creation of such a hateful
order, a world so full of inequality where the
law is differential to status, & world which is
heaven to the wealthy but hell to the poor?
Strangely enough the reply is ar emphatic
“No!"™ It is not possible to lay blame on
the individual members of society; for they
are humane though essentially self-centred.
Tt is not the self-centredness of an individual
but the combined action of all collectively

that becomes cruel and unjust in the extreme -

Forces that are set in the motion with the
primary intention of protectingand benefiting

society, nevertheless crugh many of its most

m.m'fcent members. The victim is not &
victim o.f the vagaries of what we call “Fate”
but & victim of the complicated social and
eco-nomic forces that all of us create but for
vll‘:tti:}; ;Joorne of us ?s individually responsible.

ces are gigantic in power and are 50
vast that even the most gifted statesmen fail
to comprehend them, The final result is

social wastage, devitalization
death. ,

despair and
. Galsw.orth.y himself suggests a fow reinedies
for :.mehoratmg these evils. For this politics
18 0L no use. More than once Galsworthy has

indicated the ineffectiveness- of the state in

meting out a just tre
atment to indivi
Fducation as it e N the individual.

: arted at present, is also
:f l}ttl? help .in this respect. Philanthropy
gain, 18 definitely discouraged by Galsworth);

: X

;1 il;r::zy of his plays. 1Ip his opinion

phien TOpy cannot alleviate thege evils; nor
S he seem to favoyr organized religion.

Yet Galsworth

do C
He has o mory es nct hate Chnstnamty.

tal antipathy  apai
: . gainst the
hypocrisy, formal bompl&cency and censorious

respectability of
o o
N ‘ pseudo-Christians.
trl;ch:s co;xs:a.n;ly Galsworthy refers to the
entials of Christian;t i
. als y that lie not i
glgdh-soundmg Sermons nor in creeds dogm::
Dd ceremonies, hut jmply i ing-
) 1 -ki
gentleness, forgiveness. Y oo Kindaes,
Admittedly this ig
Galsworthy’s religion
religion. He hasg,

Christian ethics, bug

for 8 not conventional
1t i8 true, often emphagized

alism of religions
ne in mind that
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Galsworthy emphasizes love between man
and man more often than he does love
between man and God. Indeed, it has
been well said, “...... when Galsworthy
writes about love, he is thinking of
it in its manward rather than  in its
Godward aspect.” His plays, consequent-

-1y, lack a rousing and ardent religious faith

that impatts to the plays of Shaw a bracing,
heartening quality. Galsworthy’s charac-

"ters,” in this respect, “seem touched by the

paralysing ache of modernity and grope
after a spiritual faith rather than rejoice 11

"

one.

® * ¥

Though Galsworthy fails to give us a
rousing and passionate spiritual fa.it'h, h.e
offers us the distinctive service of imagl-
pative art. Galsworthy is pre-eminently an
artist even in his observation of life ‘.Mt
as he takes it is the “ imaginative expression
of human energy which through technical
concretion of feeling and perception, tends
to reconcile the individual with the un.ivelt-,
sal by exciting in him impresonal emotion.
Art thus has the power of ifting man clemjly
out of his narrow confines seething with
private prejudices and personal ifiiosyn-
crasies and placing him in tuse with 'the
universal life by enlarging his points of view
and extending his sympathies. True z.u-t,
themefore, corrects one-sidedne-s. It a,m.)s;
at balance, symmetry and poise and herein
does it come to the rescue of the presegt
perturbed, topsy turvy social order. Art, in
the unforgettable words of Galsworthy, “1s
the continual unconscious replacement,
however fleetiog, of one salf by anothfar-,
the real cement of lfe; the everlasting

refreshment and renewal. ”’
o

Such a vicw of art, at once, clarifies
Gralsworthy’s position as a dramatist. He
has said significantly enough “A drama
must be shaped so asto have a spive of
meaning. KEvery grouping of life and
character has its inherent moral; and the
business of the dramatist is so to pose the
group as to bring that moral poignantly
to the light of the day.” The temple of art
is thus not without an altar; but it is a well-
known fact that an altar isnot a pulpit.
“ The moral,” to borrow the fine words of
Professor Coats, “should exhale the work
of art as a whole and not proceed from
anyone part of it ; and it should bs strictly
subordinate to the first requirement of a
work of art, that it should give imaginative
pleasure.

This the work of Galsworthy admirably
does. Galsworthy is never like Shaw a
missionary dramatist. Heis, as is beauti-
fully remarked, “a Daniel come to judg-
ment.” The message he has to convey is
artistically embedded in the play and is
evolved slowly and gradually from the
incidents woven harmoniously in it and not
imposed from outside as in Shaw’s plays so
as to give an impression that the play is for
the message. The propagandist, in Gals-
worthy never gets an upper hand. He is
first and foremost an artist. With his
‘Y'olstoyan reverence for all life, Galsworthy,

it must be admitted, could not wholly keep
himself aloof from his plays; but thisis done
in so deft a manner that the general impres-
sion is one of reticence and restraint on the
part of the dramatist. *“ Galsworthy,” to
quote Coats once more, “is too skilled a
dramatist to let his moral indigpation get
the better of .his imagination. Only very
rarely does he allow the artist in him to be
handcuffed by the pamphleteer. ”

CA——
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EDUCATIONAL VALUE OF HISTORY
By Mn. Karieswar Das, M.A., B.Ep., Ichchapuram

OR a long time history was considered to
be a subject of no good utility or
importance. But with the gradual re-
cognisance of its value it has become more
and more popular. It furnishes us not
merely with information ; more so, it gives
us practical guidance in our several walks of
life, as soldiers, statesmen, industrialists,
patriots, artists, philosophers and social
workers; it gives us energy, strength and
inspiration to follow the pattern or ide.al
which it places before us. Herein lies its
dynamic as well as guidance value. Ifs
cultural value is that it broadens one’s
mental horizon, widens his outlook, gives
him & spirit of internationalism and makes
him a citizen of the world in a very real
sense by breaking the barriers of caste,
colour and creed; it makes him truly
catholic. Again, its disciplinary Va'lue.in
disciplining the mind, reason, imagination
and judgment is unquestionable. All these
can be broadly classified into two—the
guidance value connected with the {noral
connotation of history and its disciplinary
value with its intellectual integration.
Mhe ideal is ever indispensable for

ivguida,nce and regulation. But to serve its

purpose fully it should not be fictitious . it
should not fail to be a matter of fact, a ha,r.d
reality, a practical proposition, and t(') t'hxs
history gives an appropriate and convmc.mg
answer, for, facts are itsstaple. Pra.c.tlcal
things mostly appeal to human emotions,

irhagination and will and in the process of
(=]

this appealing facts are co-ordinated,

organised, interpreted or verified and in
course of this verification again, we use our
faculties of introspection and observation to
account for failure or success in ideals.
Thus it follows that three are the funda-
mental processes or landmarks of the
guidancs  value of history—experience,

“evolution and example. Experience of men

is its vital breath; it never loses sight of
the fact that the present is the fruit of the
past and has within it the seed out of which
germinates and sprouts the mighty tree of
the future; and it is surely philosophy
teaching by example.

The disciplinary value of history is still
more significant, comprehensive and
striking. While slight attention suffices to
show that history is rich with this value,
some well-directed thought however is
required to know how great and varied is
its content, to scan its treasurehouse,
Taught even in the poorest way by dint of
iterating and reiterating unorganised facts,
it trains the memory ; taught philosophic.
ally (care being taken wisely to choose and
properly to organise the facts), it yields to
no other subject in mnemonic valye. The
facts of history are readily capable of
complete organisation by means of the three
great associating activities, the cohesive
unities of time, place and causal connection,
But that history is an equally valuable
discipline of the imagination has not been
generally  perceived. History is man.
picturing as geography is earth-picturing,
It reveals to the mind’s eye the whole
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movement that constitutes the life of a man,
a society or- a nation or some selected
portions of such movements. No mind can
take in particular historic scenes without
the active employment of his imaginative
faculties and much less complicated scenes
or series of historical transactions. An
active imagination is as necessary in historic
study as in painting a battlefield on the
canvas. What power is called forth even
to glance, to take a bird’s-eyc view over the
different fields surveyed by eminent
historians of vast stretches of different ages
and periods! Verily to a pupil of dull and
wingless mind the River of Time is but a
name as the Amazon is but a line of ink on
a sheet of paper!

But history does not stop here; it does
far more for the mind than merely exercise
the powers of representation. It is also a
valuable discipline of thinking faculties.
Analysis is involved in the recognition of
facts with which it deals; it resolves
complex facts into simple ones for easy
grasp, for many facts called simple are
really complex. It makes an equally strong
appeal to the faculties of comparison and
judgment. Historically depicted events and
characters are a constant challenge to the
balancing powers of mind; in their thorough
understanding, mere conceiving or imagining
passes into' reasoning or thinking power
involving the characteristic mental act of
inference or the drawing of conclusions
from premises. Stqdied philosophically,
due attention being paid to the discovery of
its most subtle relations and critical ap-
precietion of methods, it becomes a noble
exercise of thought. Nicely to observe

chronological sequences and geographical
conditions and carefully to search out causes
is nothing but thinking. Hence is the oft-
quoted saying that history is a good school
of judgment. History is by no mesans

destitute of valuable logical, psychological
and ethical elements.

The object of teaching history is to
awaken thought and espe-ially to teach the
habit of thinking intelligently about the
political events of our own and other
countries. The detailed study of a historical
special subject helps towards an insight into
character and training of judginent and
sympathy. History comprehends to a great
extent the principles on which the everyday
life of the world around us is being
conducted. To the main perception of an
object that is its recognition as prescnt to
the mind, our apperceptive mass adds its
inward digestion and assimilation. We
identify the object, recognise it, explain it,
interpret the new by our previous
kaowledge and thus are enabled to proceed
from the known to the unknown and
a,(':quir.e a new knowledge of things, Again
historical knowledge is moral knowledge"
there is in it gathering of facts, balancing og
opposite arguments, halting or hesitation ;
tl'wrc is looking at the other side of the
pieture and tolerance. In the problems of
practical life springing out of the relations
of men, in the transactions of human
business we accumulate data, weigh the
force of opposing and conflicting evidence,
reconcile contradictory views and at last
veach probable conclusions which we
furthfar modify in the light of maturer
experience and this goes on till we reach the
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Supreme Reality. Soitis with theh 'tcztacl}ea‘ri
prea,cher, moralist or any man. In his onia !
matters the Pprocess of making ap onme
mind is & kind of moral book-keqpmg& sc; me
items are entered on the credit 51he d
some on the debit of the ledger a,n(‘l t e:ln es;
struck a balance between them. Soun nn s
of judgment and clearness of perception

and arranging these Ppremises
(from which the solution of the various

e s . ° " large
problems of life is to be obtained) 115; ain ﬁgm

ch man's or woman’s work 1o
pa‘rt'l((i)f ea‘\Nhen we remember that bsstprllca,l
bWl little in building

s not 2
wledge thus he'ps, ttle in building
];:111? moragl fibre, that 1ts subject matter 1S

i an beings, that in & word
i ° li:l 1\1vll¢dne field of probability and

we discover Wwe have 10

history the very othical discipline that we

need.

Both history
educative force
advantage over

and politics are great
5. Bat history has this
politics, that it arouses less

passion and prejudice being less of a
controversial nature spread over the tangled
skein of party government, and so is a better
sehool of judgment. On a similar ground 1t
is claimed that ancient and medieval history
surpass modern and recent history as such a
discipline : tbe passage of time silences the
discordant noices of momentary politics,
shakes off its dust and brings out pure truth
comparatively.

No proper school subject is just like real
life as history is, while at the same time it
can be made almost as abstract as
mathematics; it is capable of such wide
treatment. No other subject excejt possibly
certain forms of literature comes so near to
life as it is. The dry abstraction so often
complained of in its teaching is mainly the
drawback of the author and specially the
teacher. If the teacher deals with human
beings and not merely with names, dates and
other detached and dry items of procedure,
there will be no lack of interest.
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TOMORROW
By Mg. D. P. Rao, Lalitpur, U, p.

OUR Tod y has already been lived and
found wanting. It has been declared

rather dull and meaningless. Some call it
as fruitless, while others claim it as too cold
and cruel. What is but a practical man’s
philosophy in today each day of a realist
grappling hard with facts as they pre-ent
themselves ‘at the pressing moment, is but a
final verdict of disappointment and spent-up
force expended in the course of experience
and in the midst of brightening hopes and
golden opportunities.

Itisin the little distant ‘Tomorrow’ where-
in lies the remedy of all human ills and
sufferings. Tomorrow holds out a salvation
for man—Dbut a hopeful message of peace,
good will and harmony. Today we bave
undoubtedly reached a certain stage of
advance in every direction, but still there is
something inadequate and defective and
clogged under a web of distrust and
misunderstanding.

Our hope, however, is that time element
being given, tomorrow we are sure to stand
in bright sunshine leaving the burden and
shadow behind. Im fact it is under the
tempting and reassuring visions of hope
that most of the things that we might bave
taken. today are so often put off till tomorrow
dawn.

“I shall see to it, I shall be glad to consi-
der the matter or I must enquire into the
thing,” says Big Boss. And why ?

Because of his unfailing courtesy that the

nature of his office demands oy of 5 fear of

self-commitment ! Or is it because he has

chosen these diplomatic phrases as

' soft and
silent and wars for g flu¢ neg

ative no ?
Whatever the cage may be, he wants to
wait .and watch things under a better per-
Spective and acooled head. Liet the rush and
routine of the official hour

pass away, let
the haze lift, controv ’

ersy be cleared off and
the sensation cool dowpy That is his plea—
hl'S apologia for the delay and postponing
things which woulg otherwise be a breach
o-f duty or a charge of neglect. That’s ouly a
single instance out of 4 host of instances

n?et with in cige of people following
different paths of Jife,

r
They have been putting off things any

way until ‘tomorrow Creeps up in the pitty

peacc? of day’ as a panaces or a torchlight or
as a Justification for the omis-ions of the

esterdays, For i
y ys. For instance, Tomorrow the

All India Congress Working Coramittee sit
to 'discuss the situation arising from the
rgsngnation of the Congress Ministries from
eight provinces
move

and determine the next
: —the better and sounder line of aetion
in the light of circumstances,
Nehru-Jinnah talks are g

: oing to be resum-
ed to bridge over the differences and come
to a sett

: lement as a token of 5 ‘clear advance'
maie on the past. Apg tomorrow His
Excellency the Viceroy

Tomorrow

will try again to
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find out the possible agreement among
divergent sections which seem to hamper

the progress of the country.

Tomorrow the writer isgoing togive a
finishing touch to his thoughts committed
to writing. Tomorrow the scientist is verify-
ing his observation and turning his theory
into a well established law. Tomorrow the
far sighted his lision is modifying —his
statement of facts and launching upon an
enquiry in the light of facts as they ha:ve
cccurred. And tcmorrow we are all going
to ¢ fresh fields and pastures new.'

If this way, whatever and wherever we
may be, we are, perhaps, looking up t>
Tomorrow for gaining the lost ground. Is

it not ?

Tor only today under bluffc and thunder
Herr Hitler blurts out that it is time Fo
teach a lesson to Britain and France, and 1n

the flush of victory over Czecho-slovakia and

Poland, turns down the request of the
ﬁeutmls for a peace move.

But tomorrow he will realise that it is for
him to learn a lesson that the status yuo of
the nations, however small and Yveak' they
might be, will have to be maintained in the
higher interests of mankind and security of

human race. In short, we have lived our

today. And tomorrow we have' to step in a
newage. We areto see 2 better lnghl;. of h(?pe
that will break on every land f'md illumine
every human heart that is hemvil?' burdened
today nnder blind conventions mistrust and

strong prejudices.
Well to a sceptic or an obscurantist, all

this may seem & prophetic pronouncement

in a land of tomorrow that may not come
at all or come still with the darkside of a
lantern. But the truth is that the world is
meant for better purpose and that life has
better boons to fight for and better missions
to fulfil. Today we, of course, suffer, here
and there, from the complexity of life and
its problems, extremes of want and misery
of the extravagances of luxury and plenty
and what not.

There is war onthe Western Front; there
is war on the eastern front. Thereis war
within and without. As regards India, she
has been fighting her own battle and solving
her own problems as a ‘land of tears’ and a
‘land of lost causes.’

The inter-communal differences are at
times so sharp and acute that the idea of a
United India as a nation among the Free
nations of the world seems but a dream
These are the like man be unpleasant facts
of Today. But History fades into fiction,
and what is today will also be lost in the
dark recesses of Time.

Then comes tomorrow like a vnited star
in the land of darkness, whereunder the
manifold problems of this toiling world,
that have eluded our firm grasp will receive
a new interpretation.

Too many “issues” in our times are simply
dividing man and man and embittering
human relations. Let all these be reconciled
and merged intoa calm and sober atmo-
sphere of love and toleration, peace and
liberty, of the individual or of a nation.
That is the cise of the day from every
quarter of the globe.

And Tomorrow, to be sure, will be res.

ponsive to it. et us hope so.
¢
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THE FOUNDER OF THE FIRST OPEN AIR
SCHOOL

Tn 1940, Spain will celebrate, at the same
time as the fourth centenary of the Spanish
educationist, Linis Vives, the 50th anniver-
sary of the founding of the first open air
school by Don Andres Manjon. Professor
of Baw at the University of Granada and
Canon of the Church, Manjon was stirred
by the physical, and even more by the spirit-
ual distress of the children of gipsies living
in the gipsy quarter of the town. He tells

as follows the story of the birth of the first
of the * Ave Maria " open air schools, one

day in October 1888.

Riding an ass, he passed in front of one
of the grottoes of the Sacro Monte of
Granada and heard the catechism being
sung Within. Dismounting, he entered this
grotto and found within some little gipsy
girls shepherded by an old woman of whom
he asked: * What is all this?

—Don’t you see that it is a school...
—What rent do you pay ?

—Four pesetas & month.

—Which I will pay you, if you wish.
—How could I do otherwise than wish it!

Thus did Don Andres Manjon become a
teacher of little gipsies, while he went on
being the teacher of future theologians and
lawyers. Little by little he bought
several country houses (“carmenes”
around Granads which he turned intoschools
for the children who came in crowds from
the town.

- Manjon wished that all schools could be
situated in the cpen air like those of the
“ Ave Maria.” “T1 am, he says in one of hi
books, a believer in cauntry life--—especia.l]S
from the point of view of physical educati .
—and I would like seminaries s
normal schools and universities tc;
ed, as much as possible ‘
in the open country, .f;
schools of towns of
would endeavour to pl
the towns, near the g
that usually surround
“The country is the
developing life, A
better there than j
space, living is ch

colleges,
be situat-
outside the towns,
S to the elementary
Some importance, I
ace them round aboyt
ates and the g
them.

ardens

. best environment for
11, sunshine and soil are

F&S well as more
o 7Iom the point of
town is poor € eVerything j
in the cloist igh W&lls Surrounding sch ele
walk tw °1S Which allow the : 'loOS
0 an : upils t
ohild d two, ip the roqy pupils to
tldren eat, stygy, 0S where the

X pla .
mon, breathmg close an}; B::jt:;ee'p In com-
air,

cost would be to, high
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« The seven country-houses (“Carmenes”)
are separate so that there should be more
order, but near one ancther so that thay
can be supervised and directed by one brain.
Tn them, everything is spacious, joyful and
healthy. There is room to play and to
work ; there are beautiful gardens, pleasing
to the eye and fragrant to the nostrils.
There are plenty of crystal-clear fountains
for wateving, for drinking, for bathing,
while arbours of vine, honey-suckle, climb-
ing roses and passion-flowers afford shelter
from the sun’s rays.”

But Manjon must not be looked upon
only as the founder of the first open air
school, he was also a whole-hearted advo-
cate, not merely in theory but in practice,
of the principle of learning through play
which was to find such favour among
educationists of the present century.

“#Remember”, wrote Manjon, “your passion
for playing and, in teaching, you will use
“the play way "; remember how cross you
were when you felt shut up in the house,
and you will choose the country for teach.
ing and playing; remember how tedious you
found the rules of academic grammar and
you will teach the language the other way
round from the usual method ; remember
how you loved to play shop, to make carts
with wheels, wind-mills with sails, houses
with stones and kitchen-gardens with plants
and you will learn to teach agriculture,
industry and. commerce not in extracts
summarising the works of experts (the only
use of which is to be memorised by those
who study them) but with facts and with
play, using playthings when the real things

fail, accepting figures and pictures when
XLVIi—34

one has to do even with out plaything.”

Manjon went further than just applying
in his teaching the method of educational
play. He saw and applied the principle of
the “activity school ” and the work-school
* Arbeitsschule.” * 1t is wise”, he said, “ to
make use of the craving for doing things
.which Is so strong in the child, and to
instruct and educate him through this
characteristic of his. However, there must
be no exaggeration: it will not do to fancy
that ethics, science and the art of education
can be acquired by using one's hands, for
history, language and other educational
means, which cannot be *manipulated,”
teach and educate as much as, and more
than, the scissors and the awl.”

This brief description of Manjon’s work
would be incomplete if it did not draw
‘&ttention to another aspect of his personal-
ity: he was, through his “Ave Maria”
‘SChO'OISr an  apostle of popular education
tnspired by the Christian ideal. His great
pre-occupation was to educate the poor and
lowly. Had he not begun his work by
tea,ch’ng little gipsies and was it not his
boast that hs gave the under privilzdged a
better—we should say to-day & more
modern "—education than the children of
the well-to-do were given in the public or
private schools of his day?

"The personality of the professor-school-
master deseryes to bestudied and understood,
He published many books, in particular
the one eptitled “Z! maestro mirando
hacia fuera® (the schoolmaster looks
out of doors). A whole issue of the
Madrid educational review * Atenas”, that
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of Apri 11939, was devoted to him, For read-
ers who prefer French, we can mention an
article by Professor Devaud, of the Univer-
sity of Fribourg (Switzerland), entitled
“Pedugogie a ciel onyvert” (Fducation under
the Open Sky), published in ths * Revue
belge do pedagogie,” of April and May 1939.

ITALY

Eatracts from the Reqgulations of 4 April
1939, No. XVII, concerning Homes for the
Re-education of Minors, published in the
Gazzetta Uficiale,s No. 125 of 29 May 19.39-
XVIJ.

Chapter I. General Rules. Article 1.
Object of the Institution. Re-education
homes for minors are established for minors
who, haviog contracted vicious habits or on
account of neglect, give evident proof of
moral laxity necessitating corrective treat-
ment of a moral character.

Art 8.—Special Re-education  Homes.
The following shall be admitted to special
re-education homes: (1) Minors against
whom crinuinal . proceedings are pending
and who cannot be or are not placed in
confinement while awaiting judgment;
(2) minors dischaged on the groud of lack of
discernment or intention, without measures
of security being taken against them
(3) minors discharged by the granting of a
judicial pardon or sentenced with condition-
al suspense of the penalty; (4) minors having
' been sentenced prior to committal to a re.
education home, or during their internment
in such a home, or having—in virtue of g
final decision, been interned as a measure
of security ; (5) minors committed by the
Court to a special re-education home, on the

. )
gh?und of misconduet, unti] gneh time as
this sentence ig rescinded

Art, 5, System of Re.
education shaj begin with 4
minor's Personality,

elducation.  Re-
Study of the

It shal} i

: . comprise pby-

sical ¢ i SR I

are, judicicus discipline, class-teaching
- ’

velioi )
ertgilqus .edlilcatlon, Practical work and
fhe Pznpz-xtlon n the yoyth Crganisations of
-*e8Ime, and shall culmipgte in partici-
Pation in the DUX camp
Art. 6, Adaptation

of the "
education to the ¢ Means of R

Minor's  pe, '

nlxleans ot: re-education shg s’;:;a:l;z;)teg'}:s
:ioi pl(l)}f’su:ta;ll, psycfhological and social condi-
b Sha“e} mmo‘rs.- The Re-education
N, d)e specmhsed S0 as to give a
o g pre on%m.a.ntly agricuturral, indus-
F1al or scholastic ip character, The minors
shall b'e placed in homogeneous roups
according to thejr age, their physiczﬁ &ilg
sy chological development, the standard

reac i i
‘ hed in general education and in voca-
tiona} training,

Art.7. Political Education. Tn addition
to the moral, religious, scholastic, technical
and artistic education of the young people
concern.ed, the re-education home shall I;)e
resp nsible for their political education, in
or.der to develop in them the fascist c’on-
science  enlightened by the ideal of th
fatherland and its imperial greatness. )

Art. 8. Biographical recory.
e‘very m‘infr, the director shall draw up a
bxograp}?lcal record-card, whereip shalllbe
summarized the informatjop given in the
records and registers of the re-education
home. Thig record-card shall be estab-
lished at the time when the minor is

t-card, For
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admitted to the institution gmd shall be
ught up to date every siX months, or

bro
cvengoftener in case of a transfer.

Art. 9. Control of the results of the woﬂu
of re-education exercised by the Juvenzle‘
Court. At the close of every school yea?
and even, at the request of the Office o‘
Public Prosecutions, during the school yimli
the director of the re-education home ‘s a
furnish the Court with detailed and precise
information as to the .conduct of the z}lln%r,
his progress io practical work and in t1 e
schoolroom, the respect shown .Ito hnz
superiors, his relations with his fami )dr, 1,'
attitude towards his companions an atz;lye
incident showing either a change i, nglhim
persistence of, the habits which cause :
to be placed in the home. In the c?se od
miaors belonging to the sections mer;l 1(1)111;

der article 11, such information shall be
;I:nt in at the end of every half-year. The

its members, shall
through one of its

? ouflténtlv qu%astion the minor s> as to
rsgre an exact knowledge of his ca,sefand
f)? the results obtained in the work ot e

education. y
rschary Minors. inors

10. Discharge of '
h;ﬁrt' be discharged from rg-eduéatxo:]
Islomes by a decision of the Juvenile ogr ,
hen they no longer require corrective
troatt hall in any case be

ent. Discharges
trzatxzd when the minor reaches the age ?f
o1, on he is called up for military

2 hen ' ) ‘
le’v(;cx:'ew or when a serious phy:c,ma,lf or
:ental'inﬁrmity prevents the continud ion
of the work of re-education.
; . Sections. Minors
rt. 11. Assistance K
w}ﬁJ;e re-education 18 ﬁmshelgl z:g(c}l gohuc;ste
discharge has been t%ostpci?celi go e L&w,
i cordance W1 ar of |
;I]o 2(55, of May 27th 1935, shall be .Ld}llmltltgg
i t(.) ap assistant section, such s'ectlon.s a‘s he
o nised with a view to placing 1minors 1
Orl‘:wloyment outside the 1nSF1tut10n,t n;
E“mpblishments or undertakings 1n the (de
gsta hich the re-education hor_ne.xs sxtuth fh.
I de ector shall enquire periodically of the
1‘heloyl;srs as to the conduct of mnors
3mP.

belonging to the assistance sections and shall,
on each occasion, report thereon to the
Court.

Art, (2. DUX Casnip. Minors declared
by the Court to be re educated shall be
rewarded for the progress they have made
in re-education by being allowed to take
part in the DUX Camp, where they will
receive guidance for the future that awaits
them. Departure for the Dux Camp shall
be a solemn occasion concluding the annual
Rehabilitation Celebration.

Chapter XVI. Rehabilitution Celebra-
tion.  Art. 148, Meaning of the Rehabilitas
tion. The Rehabilitation Celebration is the
ceremony in which each home proclaims
the results achieved in the course of a year
of re-education work, and honours those
minors whom the Court has declared worthy
to return to live among good citizens, The
rehabilitation finds its concrete expression
in the departure of the re-educated minors
for the DUX Camp.

Art. 149.  Arrangements for the Cere-
mony. The Rehabilitation Celebration shall
be held after the end of the school year,
when the Court has giver its decision on the
proposals for discharge sent 1o under
Article 130. The re-education home,
Juvenile Court and Section of the Court of
Appeal shall attend the ceremony in full
force. The authorities and the minors’
families shall also be invited.

Art. 150. Report of the Director. The
director shall recall the principal events of
the life of the institution during the year
and the results achieved in the various
fields of its activity ; he shall read the
general roll of mwerit and distribute the
rewards, after praising those who ‘have
particularly distinguished themselves. He
shall then review the youths who have been
pronounced to be re-educated und have been
admitted to the DUX Camp. He shall
hand to each one his membership card in
the G.LL. (Gioventu italiana del Littorio)
and the diplomas awarded for study aud for
work ; heshall exhort them to persevere in
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the path of duty and to maintain the inte-
grity of the facist conscience acquired at the
home...

CONFERENCE ON PLAYING FIELDS
AND CHILDREN'S RECREATION (BELGIUM)

A national and international Conference
on Playing Fields and Children’s Recrea-
tion was held at Liege, from August 6 to 9,
1939. The following are some of the most
important recommendations adopted by the
conference.

A. RECOMMENDATIONS IN THE
MEDICAL FIELD

1 The Conference recommends that a
judicious medical selection of the children,
in accordance with the views of former
conferences and of the definition of recrea-
tion grounds and playing fields adopted by
the present one, should be made before
admission to the recreation ground by the
school doctor or a doctor approved by the
organising Committee responsible for the
recreation ground.

The medical record card shall take into
account the characteristics of the child so as
to give all needful advice respecting diet
rest periods, gymnastics, games, open-ai;
treatment and sun bathing.  All these
physical education measures, if well planned
will give the child maximum benefit and
raise the usefulness of the recreation ground
to the maximum.

‘The doctor must be assisted methodically
with perseverence and confidence, by the
school nurse, the physical education instruc-
tor and the monitors of both sexes.

A staff meeting should co-ordinate the
observations of the doctor, the physical edu-
cation 1nstructor, the school nurse and the

monitors aud give necessary guidance to
carry out their instructions...

B. RESOLUTION IN THE ED
UCAT
FIELD. IONAL
8. Classification,—Consideri i

"~ ring the .
portance of establishing a cla,ss%ﬁca,tionm;f
the different kinds of recreation grounds
i

playing fields and gardens, the Co
proposes that there should be adgi)‘::?inc:
terminology defining exactly the character
and destination of the different types of
Tecreation grounds. The following classi-
fication is recommended :
{¢) Playground.—An enclosed

. — space re-
23::;2 n a public garden, boulevard,
Sqar » Or piece of waste land, shady pro-
ed with sand, grass plots and benches.

The playground is pl
: aced ‘
the police and the 2ubuc,u“der the care of

(b) Playing centre.—Pl
recreation
the town,
far as ma

aying fields or
\%irt%unds for a given district of
S toa; }sl.urfa.ce proportionate as
e % amay be to e number of children in
onop eriet, The centre is enclosed but
open to all; it includes the necessary build-

logs : office, sanit:
» Sanitary accomn fon cover
playground. nodation covered

ceg;xl}: otﬁcg, contains the archives of the

pla i & first-aid chest, o shed for storing

a.cc}(; g€ equipment, a library, The sanitary

" alér(l)lrtodatlon must be in the proportion
. . ghly desi

suitable number of showerl-li)itt)ixz to have s
The gro i .

froq pla,g unds comprise a grass plot for

Yy & sa.nd-pit rovisi v
games or play in grou’ps,p vision for team

or((c)zlt%lzen.mr station.—The air station
erroneo&stlow: “Pl&ymg field is sometimes
day open Z- ulled day-camp, or shelter for

1 cure, whereas the camp is Of

course for boa,
ehildeen Onl,y.rders and the cure for delicate

Th ; N
side & eot%en-m; station is situated just out-
W0y 1n o healthy locality, prefer-

ably on a hill ]
partly wOode&.aud should be very airy and

It is enclosed g

indispensublo pre nd should comprise the

mises ; director’s office,

. offices of ; h
‘ the monitors, first aid room,

doctor’s
sh-lter,
children,

jioom, dining ball, covered in
kl:aly’ dressing rooms for the
itchen and aunexes for the
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o staff, sanitary accommodation;
ggglvsz?-%aths with .dressing rooms, washt-
room, shed for storing the play equipment,
“‘Z Regional Commissions. Gm?eral Com-
., The Conference would like tosee
| consultative conIMissions appoint-
of political 1nﬁ_u_ences,
composed of delegates of the authorities, of
spec'mlised doctors, of educators _and colrgp}f-
tent social workers, whose duty it shoub be
to watch and control applications for obtain-
ing subsidies when the required condxtlogs
are fulfilled, to inform authorities as %)o‘dt' z
suitability and importance of such Tu _sxd 1;30
and to co-ordinate all initiatives 'retfxtma
playing fields and children’s recreat:on:

6. Educational Organisation. () ’It‘hes
Congress recommends that playu;g cenoxrt(ai-
should be opened, as far as possible, :{)cc‘ ¢
o to o plan bnsed. on the number ¢
lcrilbildreu in each district of the town or 11

each locality »
t) The management of one or 1'1101;?; ;n
these centres shou}d be entrusted t.o ?,e; o
or womat, offering every gll)la‘l(;rs]char f
morality, conscientiousness 11 tbeth ch ﬂg]e
of duties and cpmpetence. o{md n the
material organisation of ce.?dtl-sz
educational guidance of children.

(¢) The director (man oF \tvl?élgarz :sslzzuﬁil
Jssi jitors Or SSes,
pe assisted .by monito O or In

: one monl ‘
Oétlg;l a(.)fphysical education ipstruct-
or taking & roups in turd- ‘
(@ It is desirable that all ptlt-of-(i):?HWL;
laying fields should have & reading-ro b’a
F y %overed-in ghelter for use 1 .
arg:her and & garden for cultivation DY
v‘l’ﬁ?dren 10 to14 years qf age, under tI%e
culidancé of a gardener with love andundet-

i hnild ren.

standing of chil . '

(¢) The monitress (Or monitor) has I:he
respopsibility of the group entrusted tok er.
Shg takes every 1ecessary measure tﬂo heep
the children occupied. She tea,che:Lt et e;g

e

songs marches, etc., to €t
RO & ’f good humour and keenness.

mitte.
regiona
ed, independent

atmosphere 0

She organises visits andexcursions, and takes
charge of the story hour. On wet days,
she gathers her group together in the shelter
and keeps the children busy with interesting
handwork...

(y) In order that the children should
have time to spend with their families, the
playing fields will not be open on Sunday
afterncons, unless the childrea can come
there with their parents.

7. Preparation of monttors or mont
tresses. The Conference would like to see
the instituticn of an official diploma for
open-air institutions, to be awarded by a
central jury after theoretical and practical
tests. 'The practical tests should include
lengthy probation periods.

Special facilities  will be granted to
holders of one of the following diplomas:
nursery school teacher, elementary school
master or mistress, social worker, trained
nurse, physical education instructor.

CODE OF CIVICS AND ETHICS IN THE
PHILIPPINES

Baecutive Order No. 217 prescribing
Certain Civic and  Ethical Principles to be
taught in all schools in the Philippines.
Whereas section 5 of Article XIIT of the
Constitution provides that all schools shall
aim to develop discipline, civic conscience,
and to teach the duties of citizenship
Wheress, in order to comply with the above
constitutional provision, it is necessary that
o Code of Citizenship and Ethics be adopted
and taught in the schools 3 Whereas pending
the formulation of such a code by a com-
mittee representing the various clements of
the community aod the adoption thereof, it
is essential that the schools should at once
take steps in order to effectuate the mandate
of the Constitution in this respect :

Now, therefere I, Manuel L. Quezon,
President of the Philippines, by virtue of
the powers vested in me under the Constitu-
tion, do hereby direct the Secretary of
Public Instruction to require all shools to
teach the following civic and ethical princi-
ples, drafted by a group of eminent citizens:
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1. Have faith in Divine Providence
that guides the destinies of men and nations.

2. Love your country for it is the home
of your people, the seat of your affections,
and the source of your happiness and well-
being. Its defence is your primary duty.
Be ready at all times to sacrifice and die for
it if necessary.

3. Respect the Constitution which is the
expression of your sovereign will. The
government is your government. It has
been established for your safety and welfare.
Obey the laws and see that they are obsery-
ed by all and that public officials comply
with their duties.

4. Pay your tages willingly and
promptly. Citizenship implies not only
rights but also obligations.

5. Safeguard the purity of suffrage and
abide by the decision of the majority.

6. Love and respect your parents. It is
your duty to serve them gratefully and well.

7. Value your honour as you value your
life. Poverty with honour is preferable to
wealth with dishonor.

8. Be truthful and be honest in thought
and in action. Be just and charitable,
courteous but dignified in your dealings with
your fellowmen,

. 9 Lead a clean and frugal life. Do not
Indulge in frivolity or pretence. Be simple

1ciur peopl'ci‘.h Venerate the memory of our
eroes. eir lives point th
and honor, d ¢ way to duty
11. Be industrioys, Be not afraid or
as}l@{ned to d‘o manual labour, Productive
toil iz conducive tn economic security and
adds to the wealth of the nation,

12. Rely on your '

12. own efforts for your
g}ogxess and happiness, Be not easily
Iscouraged. Persevere in the pursuit of
your legitimate ambitions,

Do your work cheerful]
¥» thoroughl
and l:vell. Work badly done 1S Worse %hﬂ:};l'
Wwork undone. Do not leave for to-morrow
what you can do today.
4. Contribute to the welfare of your

community and prom ot ial tep:
: € social
do not live for al justice. You

yourselves and your families
alone. You ave a part of society to which
you owe definite responsibilities,

~ .
1»). _Cultha.te the hil:blt Of using gOOdS

’atronize the

se  and develop ouy

16 ur natural
1e50111ce?s and conserve them for posterity.
)eoe){ m]e the inalienable heritage of our
beople. Do not traffic with your citizenship.

———

REVIEWS AND NOTICES

‘READING AND COMPOSITION, BOOK I. By
ROBERT MACINTYRE MACMILLAN & Co,,
LTD,, Priee, 13, 9d.

This is the first book of a series, but the
only one published so far. The reading
matter comprises 29 titles spread over 41
chapters, the quantity being just sufficient
for a year’s work in English with g Il Form
class. The subjects of the lessons are varied
and interesting, the preponderence of dia-
logue being a commendable feature which
affords seope for the production of class
room plays. (The book itself aontains one
such.) Every lesson is illustrated by a line
drawing and is provided at the end with

word-lists ang questio

ns
oral and written. The wo:
fuller ang based upon a pho

:\igillc?!;oidiomaﬁc scheme. * Things to draw '
“Things to corul 8nd welcome addition to
graded : piry” The language is carefully
simple i’nti}::a;]?tt;e.w lessons being very
Olh In vocabulary and sen.

zﬁgce StK‘UC‘.fture_ But punetuation,yas regards
Ceaveryy e comma, might have been
more caretully attendeq to. In a reading-
book intended fop the vepy young, in the

the omission of

or composition,
d-lists might be
netic or gramma-

@ The following textbooks have made their
way through sheer merit. In each case

the sales break the record

WREN'S PROGRESSIVE ENGLISIT COMPOSITION,
Fifty-second Edition. Price, Re. 1-8.

MARTIN'S A JUNIOR ENGLISH COURSE. Second Edi-
Pages 342. Price, Re. 1-8.

1.

2.
tion.

WREN'S HIGH SCHOOL ENGLISH GRAMMAR.
* Fourteenth Edition. Price, Rs. 2.
WREN & MARTIN'S HIGH SCHOOL ENGLISH COMPO-
SITION. Tenth Edition. Price, Rs. 2-4.

3.

REN & MARTIN'S HIGH SCHOOL ENGLISH GRAM-
> WM,&R AND COMPOSITION. Third Edition. Price,

Rs. 3.
YOU CAN ALWAYS RELY ON
“COOPER” PUBLICATIONS.

K &J COOPER—PUBLISHERS-BCMBAY, 4

Sole Selling-Agents for the Madras Presidency:

Tue CHRISTIAN LITERATURE SOCIETY FOR INDIa,
Park Town, Madras.
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to serve as the basis of Picture-Reading
lessons and the inclusion of a few poems
would make this an ideal text-book for the
I Form in the more advanced, and for the 1]
in the more backward schools, With this
improvement the book would furnish a self.
contained English course for either of the
first two middle sehool Forms. Butas it is,
it is rather difficult to mak= the book fit in
with the scheme of English studies in our
Indian schools exeept as an additional
reader. The defect due to the omission
of poetry can, however, easily be made good
by the teacher. as several lessons appear to
have been done into prose from simple, well.
known poems which can be dictated to the
class. This will dispence altogether with
the obnoxious ‘teaching' of poetry, more
reading and recitation being all that will be
necessary. And this is also the right
approach to poetry,

——

MACMILLAN'S TELUGU READERS, No. 1
TO 3. Price AS, 3-6, AS, 4-3 AND AS. 5
RESPECTIVELY,

These readers edited by Rsao Bahadyp
K. Veeresalingam Pantulu are well gradeq
so as to suit the standard of the classes they
are intended for. The topies selected ape
capable of arousing the interests of pupilg
and improving their general knowledge,
These readers deserve encaouragement.

PATHWAYS TO PROSE AND POETRY—
INTRODUCTORY BOOK., BY G S. KRISH.
NAYYAAND B.M, MEEMAMSI, HUMPHREY
'MILFORD OXFORD UNIVERSITY PRESS,
Price, As. 10,

This reader, described ss an !ntr-oductory
book, is evidently intended for use as an
English Text-book for the 111 Form leading
up to the use, in the first two forms of the
High School, of Books I and I of the same

- detailed examinati

name from the gq

me publishers, .
have shown perfe i1shers, Theeditors

. ct taste and sound
in the ghoice of the poems. They ajruedslrr:::
right klpd~true poetry —neither unsuitable
n(c):re' umr.)teresting. 8s the majority of the
Tndms included in English Readers for
1ar'1 Schaols  gpe. They require no
tef:achmg or t;ut little, and will baffie the skill
lo)u:g;/&exﬁ\mmer to turn them into children’s
r. The prose passages have also been
selected ang adapted with great care, The
Not‘et% and Exercises at the end are both
Judicious and adequate, anq provide a
comp?ete exeursus for the teacher. The
Questions on the vepge selecti .
lated to leag the pupils
poetic appreciation,
establish itselt quickl

along the path of
The took is bound to
Y as a favourite.

.
———

INDIA. WORLD AND
PICKLES. REvVisg
UNIVERSITY Pr
This book, a re

school favourite, 1;

four timeg reprin

EMPIRE, By HERBERT
ED EDXTION. OXFORD
ESS. Price, Re. 1-12.

vised edition of an old
rst published in 1932 and
ted since, eallg for no

revision hag been confineg tot
ment of the mattep relating
Burma, necessitated

he rearranga-
to Indis and
by the Covernment of

and to glj,.: .
necessitated by so Nt alterations

come further
sections relating tg E necessary in the

be made of the add; urope. Mention may

e ) tionof & new ma
page 266, showing tpg main routes ofp tgg
Imperial Airways,

a——j—c———

°n now. The work of .

/—

AN ESSENTIAL SUPPLEMENT TO THE
GRAMMAR TEXT-BOOK

DESK WORK

By J. P. Rose, »m.A., B.L.

IV for Form IV Now Ready, As. 8
ng}( \Y do. \ do. As. 8

Previously Published
Books I & II As. 6 each. DBook III As- 8

REVIEW ' FROM THE HINDU "

“ The exercises are all so planned as to enable the pupils to
bilise the ground covered in the oral drill' class and develop in
" the capacity to judge and choose and build up a sound know-
th;m of the language. Beginning with the elements (?f grammar the
e takes the pupils through carefully graded exercises- More and
ey fa actising matter is given by way of stories and nursery
more 0 Pr. the pupils progress further and further. It seems certain
e ;2 time they complete the three books they will have gained
that by t Jctice to enable them to use the language etfectively and
adeqx:)a;: ;3; the high school education. Nowhere is the language
top

stilted or unidiomatic-”

MACMILLAN & Co., LTD.

(INCORPORATED IN ENGLAND)

MADRAS—BOMBAY—CALCUTTA—LONDON

.



A COURSE OF GENERAL MATHEMATICS
FOR SECONDARY SGHOOLS

By V. RAGHUNATHA AIYAR, BaA. LT,

Educational Officer, Corperation of Madras,
7th Edition. C . 8vo, over 570 rages and 200 diagrame, Rs, °
Prescribd as teext-book in Cochin and Hyderabad Stqies. .
TAMIL EDITION
BY THE SAME AUTHOR
D. Cr. 16 mo. 386 pages. Price Re 1-4.0,
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R.N.Chawla,

the famous avia-
tor who was the
first Indian to fly
from India to
Enéland, says:

(¥
To overcome

‘ ) i fatigue and nervous
tension on long distance flights I always drink tea and ]

have found that a cup of tea now and then, ever in the cock
pit, has a wonderfully soothing and refreshing effect on me

Particularly in such a trying climate as ours, | make

it a point of carrying my flask of tea in the cockpit
before taking off, and of course l)eing a solo flyer 1
ael(lom enjoy the pleasure of lrxaving it served on g

\tray—~s0 I drink my tea straight from the flask.”

TEA for Endurance

Resd our new Sports Brochure entitled. “*Now for a Cup of
Tea” and see why the leading sportsmen of India recommend
sea for endursnce and stamina during and after games. Please
cut out this coupon and send it, together with your name,
oddress and occupation to the Commissioner for India, Indian
Tes Market Expansion Board, P. O. Box No. 2172, Caleutts
who will send you free of charge s copy of the Brochure.
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CHARACTER TRAINING IN SCHOOLS

By ALBERT CORLETT

HATEVER its deficiencies—and they

agre glaring—the English Pablic
School has never lost sight of the fact that
it is character fibre and not certificates that
decide the man in the last resort, and that
such fibre is strepgthened by individual
action and  responsibility. In spite
of the difficulties of the moral and
physical life associated with unisexual
groups, & mMOre generous understanding
prevails than in former days. Were tradi-
tion Jess insistent, and individual freedom
more respected, Public Schools could give
the world not only a distinctive type, but
a type of distinction almost beyond criti-
cista. It behoves those keen for the nation’s
youth—and particulary for the mass that
finishes its education at fourteen or fifteen
‘in the Elementary Schools, the bulk of
citizens of tomorrow—to create conditions
somewhat related to those of the- best
Public Schools, wherein character can

develop and strengthen.
XLVI—34

Why do we compel children to attend
school ? The cynic might answer, to keep
them out of the wet-—most of them at any
rate! and off the roads. The Handbook of
Suggestions for Teachers (1937) gives an
admirable reason, quoted from the code of
1904-1926. 1t applies particularly to the
Elementary Schools, but can well cover
every educational institution concerned
with young people :

‘ The purpose of the public elernentary
school is to form and strengthen the charae-
ter and to develop the intelligence of the
children entrusted to it, and to make the
best use of the years available in assisting
both girls and boys according to their
different needs, to fit themselves, practically
as well as intellectually, for the work of
life.’

Character is thus defined officially as the
first objective in the education of the youngs
but nowhere in that same Handbook, or in
any other Board of Education publication,
is there a practical scheme for its cultiva-
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tion. Religious organizations console them.
selves with the idea that their formulae are
effective ; but their schools "are just as dead
as the Council schools. Even the Hadow
Report that led to the most radical change
in organization since 1870—the formation of
Senior Schools—did not face the problem of
character training. Certainly there was a
helpful change in the curriculum bias, but
the same fiction remained that character
developed automatically and concomitantly
with mass learning, and that the presence of
a noble-minded teacher would complete the
process.

Our modern secondary schools, even in
their success, are a national disappointment,
For their present purpose they are probably
as fine as any schools in the world, but they
are chiefly factories for Examination results,
Character training is accidental as inthe
elementary schools, for any conscious effort
at character training in either groupis
usually made by useless precept. It isan
undoubted tragedy that the chosen of the
nation’s youth in the Secondary Schools
should lose the flush of enthusiasm for life
through being compelled to accept passively
carefully selected information for examina-
tion purposes.

The Secondary Schools are controlled and
staffed by men and women of high acade-
mic calibre, who, with few exceptions,
refuse to devise or incorporate any techni-
que into the present learning process where-
by real life value could be given to all the
experience of the pupils in their schools.
It is felt—and many teachers candidly
confess—that these schools cannot be made
really educative and cultural until there is

assurance that g chan

e of procedure will
206 handicap g schg l

ool in the comnpetitive
ination results. Yet
men who vrefuse to
because they consi ary S(il"mool applicant

er that disuse has some-
'ain of his character

d fhat his so-called education
Tctive,

Propensities, ap,
has been degt,

their gq
the educative pro

damage has oftey be
for life, Reorganizy,

condary fallgws from
::s.%; but sufficient
done 4 injure them

. tion t
cation’s latest pan » the Board of Fdu-
aCea, hut 4 source of

source o

future democratic g

tidily for peculiar ;t::gz:’&ﬁot:d Se{mmte
in Elementary ‘Schools into € children
groups, Infants, Junigyg and Sent,hree age
unfit to pursue 2 higher a,cadem.mlOrs founq

The Infant Schools show gle course,
happy spirit basic to an educa:i::: ©f the
Junior Schools, where g Datural }if, -
possible, are paralysed by the insane Schol&lrs‘
ship ‘ramp.” Most of the Senior SChool;
are spasmodically jerked into various pra,ct';.
cal activities, but lack the flow of the genial
life current. There is no vital underlying
‘ motif’ in their work.

The public conscience today is very
seasitive towards children,
their elders an intense faith
in the power of education

changes have occurred
school life,

and amongst
has developed
- Elaborate
in the externals of
and sacrifices are constantly made
to meet the growing expenditure. There is
@ Very uneasy feeling shared by many

CHARACTER TRAINING IN SCHOULS 275

teachers, thatin essentials the schools are

not justifying either the faith or the expense.

We seem to ignore the fact that a practical
and more enlightened procedure is possible
which will react even upon delinquent or
potentially delinquent children, giving them
power to resist the bias of their own natures
and the pressure of the home environment.

The ¢ New Education ’ which makes the
individual the unit and not the class, which
recognizes the rights of the child, and
endeavours to respect the laws ol his nature,
is flouted as the practice of cranks ; but we
shall be compelled to follow its technique,
for wisdom will be justified of her children.

In so far as school conditions will allow,
the joy of living should be the touchstone
of all work with the young. IResistance
from the pupil is a measure of our failure,
and continued resistance will mean the for-
mation of habits of cunning and prevari-
cation.

Life’s stern reality is often made the
excuse for severity of school regime. The
pupil, it is said, must be taught that he will
receive scant consideration in the hard
work-a-day world, and school experience
must be a preparation. But, fortified by the
serenity of a wise and bappy school life, he
will be better in every way, not only to
meet the buffets of circumstance, but to ease
situations where sucl: arise.

How can the happy atmosphere be creat-
ed—for it is vital ? For moral, mental and
physical health happiness must pervade all
our being and doing. Happiness is not an
external application. It is a spontaneous
manifestation of joy from the harmony of

activites of the individual and the power
and needs of his human nature. Then, as
teachers, the first consideration in all school
work must be the happiness of the pupil.
It is from this happiness that all true charac-
ter training arises,

We are concerned with beginnings which
behove sympathy and gentleness.

Those of us dealing with slum children
know how anti-social are many of their
homes, and how twisted their natures even
when they first arrive at school. These are
citizens of the future experiencing in school
the first and perhaps the only opportunity
of spiritual enlightenment for the reponsi-
bility of citizenship. Our methods must be
such that their inner turmoil shall be
smoothed to serenity, and every means
given to exercise the social virtues.

This is no woxk for the bully, but only
for the wide-minded teacher of fine purpose
and integrity, humble in the task of
brightening the spiritual image of God.

Punishment, corporal or otherwise, for
character purposes is mostly wrong, but not
wholly so. Where no fear arises punish-
ment is just, natural and rare.

As the deepest joy comes from creation,
the greater the possiblity of creative activity
the surer and the better will be the expres-

_ sion of all the positive features of character.

Real happiness does not breed evil. Further
this spontaneity and urge to the fullest self-
expression is dependent upon freedom, and
there can be no spiritual productive free-
dom in the traditional Class System. Even
in this democratic country freedom in
schools is suspect among parents, a matter
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of grave concern to Education Committees,
and to most teachers an impracticable
setting for profitable activity, breeding only
chaos. Freedom implies choice and move.
ment and speech, the action and reaction of
our ordinary community life, and the school
must be organized as a community. Even
in the finest communal life there is surely
no freedom without the limitation defined
by responsibilitiesto which children are
wrongly supposed to be unequal.

It is interesting to note that in this coun-
try, the first and maybe the last outpost of
individual liberty, most of our schools are
conducted under as autocratic a rule as any of
the totalitarian states, and yet later, as
citizens, the children are expected to treg-
sure their freedom and the responsibilities
it entails. They would more keenly recog-
nize the virtues of freedom and its duties if
the schools gave them opportunity for
apprenticeship.

Freedom is thus the first essential in edy.
cation--the widest possible freedom commen.
surate with the spiritual and intellectyal
calibre of the staff, the varied opportunities
and spatial qualities of the school.

Freedom compels individual work, and
this means, at last, the partial wreck of the
time table.

There is much misunderstanding concern-
ing the term individual work. It does
not seem to have been understood by the
Consultative .Committee in the 192§
‘Hadow Report on the adolescent. Either
they did not know its significance, or they
were contemptuous of its efficacy in the
schools, judgment strangely contrary to the
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dicta of leading educationists. ‘In the whole
B?eport of over 300 pages therc are but
eight lines given to individual work, and

that of a spurious kind taken within the
framework of the clags,

Indivi imnlies initiat; i
vidual work mplies initiative, choices
movement and g ge

finite programme of
work for egch pupil, ¢

merely . It is not work done
. .ey. Y the individual in g class at the
mstigation of & teacher, no matter how

dlﬁerent his task may be from that of his
neighbour.,

But how

IS 1t possible in un- eementary
school—foy

‘ that is our mgin concern—t0
devise an Organization to ensure an atmo-
sphere of rea] happiness, whercin children
shall be free to carry out their individual
responsibilities in a natupa] community life?

(Pop.e’s facile witticism that ¢ What is best
administered ig best ’

can justify any
tyranny,

and to suppose that with a good

teacher any methog is suitable is she®
delusion.)

. Such an organization is possible in sdapt®”
tious of the Dalton Plan. No elementaty
§chool with large numbers can hope to
wstitate the plan in s entirety : such
possibilities—if desirable—lie with Privat?
schools, where ¢xpense offers no hindrance
Further, the Datton Plan will be useles
unless conducted in the spirit in which it
Was conceived ; for without appropriat®
human agency the freedom it invites c&"@";
become a greater tyrauny than Clygs Systerﬂ;’v‘
bractice  One bully on the staff i a dange®
to the school, and those who practise the

plan will understand the significance of thif
statement, ’

-
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An adaptation of the plan has bee‘n i’n
operation for eleven years in the writer's
school, a boys’ Seunior School. As an
account of its actual mechanics can be found
in the January 1937 number of 7The New
Era, only a brief reference to its major
character features will be wade here.

In choosing his subjects each day, a boy
must exercise judgment and the cumulative
effect of these daily judgments gives him
the facility and invokes the power of
judgiog. Furthermore, as he keeps a Record
Card which must be presented to the Head-
master when a month's work in all subjects
has been completed, he is continually
weighing up wmeans to an end.

In proceeding to his particular subject l%e
exercises initiative denied him in the tradi-
tionsl class system. T'o accomplish his work
this same initiative must be brought into
play in overcoming his difficulties. He is
encouraged to rely upon his own efforts,
although he is not denied the means of help
when his own power 18 not enough. Just
as he can coosult others, so he himself can
be copsulted, apnd this spirit of kindly co-
operation develops the camaraderie essential
to good social living.  Allowed to move and
speak at his own wish, he becomes an
independent being, and shows itin his
carriage and wanner. He is not shy and
tongue-tied, but asks and speaks frankly and
easily when addressed. As furtiveness and
suspicion are banished from the school
atmosphere and confidence placed in his
actions, he responds with a natural integrity
which cleanses his pature of the need for
subterfuge and prevarication. Allowed to

proceed at his own speed and according to
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his ability, he develops remarkable habits
of industry which surprise his employers
when he leaves school. No longer frustra-
ted and irritated by needless pedantic taboos,
he becomes & natural being, and happiness
secms to exude from him, reactiny on his
moral, spiritual, intellectual uand
health. Even the naughtiness of the
delinquent becomes sublimated through
interest and constant occupation. In
addition to the duties of academic life, there
are others to be cacried out helpful to the
supervision and working of the school. For
this purpose between seventy and cighty
boys have jobs demanding self.reliance and
integrity in their fultilment, all controlled
by the School Captain under the discreet
eyes of teachers and the Headmaster.

physical

In most of our Public Schools character
virtues are developed outside the classrooms
in the responsibilities and activities tradi-
tional to Boarding School life. In the
Elementary School out of school activities
are necessarily limited ; but a very success
ful House System functioning during and
out of school hours provides both co-opera-
tive and competitive effort in draughts,
chess, durts, concert, drama, fishing, cycling,
cricket and football.

The distinctive esprit de corps that pre.
valls has compelled the formation of an
Old Boys’ Association, remarkable for its
vitality and the variety of its activities,
both in and out of the school clubrooms,
where boys of ages ranging from twenty-
four to fourteen meet twice weekly for
social and cultural purposes. Further, of
more than fifteen hundred clubs fulfilling
the conditions of membarship of the Nation-
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al Association of Boys’ Clubs, this is the
only one directly recruited
nized Senioy Boys’ schoal,
«nore could be done on these
were  self -contained—publ;
boarding schaols—living as
the country, generously equi
and personnel,

The staff of the school was not specially
selected, and in the light of our experience
every school could adapt itself to the work,

granted the will to service in the interests
of children,

from a reorga.
But how much
lines if schools
cly  controlled
& community ig
pped in material

Certainly correction of written exercises
is constant and heavy, but its incidence is
not felt in the serene atmosphere of & well.
conducted study-room wheres work provides
Its own discipline, Oral expression of pre.
vared work is given, an essential  exercise
in the education of boys and girls.

The teacher himself no longer
the authority of g dictator, but he is none
the less powerful in hig new role. Pear is
displaced by Sympathy, and even love, and
& measurs of the efficacy of the peyw relation-
ship is seen when boy goes to the teacher
and engages him naturally and
in conversation and discussion.

dsstines

espectfully

It may be noticed that no specific refi-
glous teaching has been inyoked as an aid
to character training, Religion gains little
by not respecting the immaturity, the

sanctity and the independence of the individ-
ual mind,

Pupils are affected by the mould of their
eavironment, and the higher the idea] of

active democratic living within the schaol
the mozre spirituality will be developed in

the daily contacts,
be the reality infused
if later years should »

and the greater will
into religious doctrine
equire its assimilation,
The finer the teacher, the greater win be
the influence he exerts, compelling integrity
of thought, action and conduct.

The teacher can be dangerous; but it is
remarkable how much more effective the
so-called ‘ weak ’ tegcher isin

3 free atmo-
sphere than

in the class system. ‘he
teacher who does not recoguize the rights
of the pupil can be of little servico

character training,
contented—though not
—from spiritual satist
temperament,

i
he best teacher js
complacent in mind

action, equable in
colnpetent academically anqg
lence, with
siasin for socig] service,
and always willin
and guidance,
carriage and

an intense cnthy.
Sympathetic, kindty
g to give, discreetly, help
Good health, dignity of

decisive vojee complete the
paragon. Unfortuna.tely there

ple followed iy the selection
Candidates enter  because ¢
cannot afford the feeq of q
other professions,

of teachers,
hey usually
valification ip

and 'l‘eaching becomeg
the last resort,

Drawn usuwally from a brave though
uncultured stock, bent to a mean ang sterile
prostitution of learning in the Becondary
School, further continued at the Training
College, they betray no enthusiasm for the
creative and adventurous work |}
seeking academic distinctio
financial reasons. The security guaranteed
by their unions does not seem to have had
a0 invigorating effect on either mind o
bractice.  Rare it is ip this age to fing out-
standing personalities in  the teaching

helfore them,
n mainly for
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profession: yet were their f:dtzcatl?n egic;;-
ive, leaders should automatically rise from
their ranks and the schcols WO“M} C?ivim,
men and women who 'wonldd ;icomef
examples of what the pupils cnul .) 3 -
Tt is time vision an.d generisxt);ea\;her
introduced into the tra{i‘nmgT;):r: a)em eher
?f theCStIT(tae ;Satuothlo):;?est'who are still afraid
l:ft 1‘e(;1 Iien and women should issne from
t
their portals. )
Examination prowess should not' 1): d:{;
sive as at present for entry mj :mem(,i
Teaching professien.  Knowledge iied .
naturally and profitably, MCOH?;Z oras
some distinction r:ompar:?::rewtotestimonv Y
f (Gordounstoun, giving
Zﬁie c(;lfm'acter achievement and ess};;ilizaﬁ
accomplishment, should be | Ssenth
Teachers should know fro.m e o
experience how ¢haracter s CV~] ¥ e
thev are to be useful to their | pul);n‘ s.rlg i
shoﬂd the Training C'leleii thee é;wn-
¥ mainly an extens: ‘
g;:;egzhoolg l})nt a vitalizing centrecmfxcl):l
social service, where men :md.womer}d o
e&uc&te themselves nnde'r wise gu:‘ &g m,
with wide cultural faciliges &:)dnill;u:&md
i special bias. Opportu ‘
;aet lsZe{;EZntl for enlight‘ened pet?aioiéc;z:
practice and for its extens.lon .to anshatp o
technique or school organlza‘tx?n’nd .
emphasize real character t'm.Amxk;OWledge.
natural assimilation of reahs‘ncd PRI
Every student should be allowe

periods in foreign countries assocxatxixgw?:)}lt
only with professional col]eagues, l;l;uld o
ordinary citizens. Finally, time s o
spent in manual labour u?del’3 e
working conditions, an expe‘uencled e
would give sympathy with, kum:' O% o
and admiratioa for the pa,rensvailm.ble
children in the schools, and a(.)f bl
appreciation of the r-noney va.]::sary bour
they would be fulfilling a ’nec

tion vital to all real education.

Of comrse, such a scheme Wofﬂfi es::z:;:) (;1,
considerable extension of th‘e trmn‘mg] llowjng.
But there is no justification for a owing
callow and uncultured m('an and lzzwe on
however academically quahﬂed,ltokin 1 t.he
called training dep&rtments‘ ac ngé e
power, the specialized expermnce,t :e b
desire to lead children 0

Jerusalem.

The theorisi may treat with deriSfon :::
idea that a change in school pm;:lt.ceb%ic
affect to any positive extent the.auk .
features of character, and may t 1nl "
whatever results may a.cc.rue czm70 ‘yThe
trivial. But, a3 Brown\ng . sayts},)e e
little more and how muck ,1t 15 3
less and what worlds away.

1t is not too much to say that a ra,(ti‘flcca;l-
change in the social product. could be e 'e.t-
ed in ome generation, in spite of the 'splr; .
aally destructive effects of poverty o
ignorance in the home.



ALFRED TENNYSON, A SPIRITUAL ST
PHYSICAL EXPERIENCES AND SPIRITUAL CONVICTIONS

By Sar B. Naaeswara Rao, B.A » LT, B.7. 8§

INTRODUCTION

AT the outset, let us understand what the

implications of ‘Spiritualism—
Modern’ are before touching upon
Tennyson’s psychical experiences and deep
convictions as to (1) The immortality of
Man (2) Our Divine relations and (8) The
great truth of Spirit—presence as revealed
to us through his werks and words,

SPIRITUALISM, AN INTERPRETATION
A belief in ghosts and spirits in this
scientific age is sure to be put dowp not

only as superstition, pure and simple,
Midsummer

but  as Madness.  Yet
Manifestations which do oceur in  our
presence and = proved by spiritualists

through psychic mediums gnq Seances,
cannot be accounted for, ag being other
than supernatural. If men deep-read in
philosophy and science are asked as to the
causes of such phenomens, they ascribe
them to something mysterious and doctors
light-heartedly account for them as effects
of hysteria or epileptic fits, but they would
never admit the existence of such agencies
as ‘Spirits’. But in spite of them, the
Science of Spiritualism has come to stay
and, nay, has been steadily progressing to
convince there are such agencies as
Spirits. And “ Spiritualism ” is the name
applied to the varied series of abnormal
phenomena purporting to be for the most
part caused by spiritual beings acting upon
specially sensitive persons or mediumsg.

o Ichhapuram

BELIEF OF A SPIRITUALIST
The spiritualist belieyes that after the
phenomenon termed Death hag occurred
and you have buried the body,

Man has qn
tndividy alized

conscious existence beyond
the grave, (For ‘Death with the might of
his sunbeam, Touches the flesh and the
Soul awakes® as Browning says in his
The Flight of the Duchess).  All those who
believe this are called spiritualists, what-
ever else they believe. Ip addition, the
spiritualist believes that the spirits can, and
under proper conditions do, _cwunumcﬂm
with the friends they have left in the form™
In other words, a spiritualist is one WH°
believes in the intercourse with disembO"
died spirits. The phenomena of Modert
Spiritualism rests upon these two items
of faith.

’

MIRACLES

A miracle, according to the orthodoy
interpretation, is said to be constityteq
through a  deviation from the coupe of
Nature. But spiritualism declares that g
miracle, in the theological sense, is scien-
tifically, philosophically and  morally
impossible as it would then deny that God
18 infinite in his attributes and that
Law is the effect of the perfection and
divinity of thoge attributes. The spiritual-
%stic school is therefore entirely justified
in declaring that g miracle is utterly
mmpossible and so the legitimate corollary
is that all the various phenomena of the

Natural
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past as recorded ip the DBible and other
sacred books together with the analogous
manifestaticns of the present day, were and

are in accordance with the harmonions

action of Natural Law ; and that uone of
the powers that were exercised in the past,
through any of the prophets, patriarchs or
seers or apostles, were drawn from without
the domain of Nature as clearly and boldly
set forth by the Poet in these famous

lines.

“* Is God asleep, that he should cease to be
All that he was to the prophets of the past,
All that he was to poets of old rime,
All that he was to hero.souls, who clad
Their sun-bright minds in adamantine wall
Of Coustancy, and walked the World with HIM -
And spake with his deep Music on their tongue -
And acted with his pulse within the heart,
And died or seemed to ontward sesse to die -
Vanishing in light, as if the sun
Gathers its image back into itself ?
1s Cod less real now than when HI Sang,
And smote with HIS right, the harp of Space
And all the Stars from His electric breath
1n Golden Galaxies of harmony,
Weant choring out, heart flushed with jife for fim?

In the light of thesc facts, let us see how
far Alfred Tennyson’s works and words
reveal to us his psychic experiences,

* Dare I say,
No Spirit ever brake the bond
That stayed him from the native land
Where first he walked when claspt in clay
No visnal shade of some one Jost,
But be, the Spirit himnself, may come,
Where all the nerve of sense is numb,
Spirit to Spirit, Ghost to Ghost.
Descent, and touch and enter, hear
The wish too strong for words to name,
That in the blindness of the frame
My ghost may feel that thine is near."

IN MEMORIUM, P. 272, (Globe
Edn.), Verse XCIII,

-
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Tennyson’s poems can be read best in

the light of his trances. He CHAC R

‘“ And while T walked and talked as heretofore,
[ seemed t0 niove among a Worly of Ghosls.
And feel myself the Shadow of a dream .’

These lines clearly show how fast and
often he is caught in these psychic trances.

A life or memoir of the noble poet by
his son Hallam Tennyson in two volumes
is full of interest and value. Fromnm mate-
rials gathered in a few years past, and
from late notices and extracts from the
biography, facts are given touching his
psychical experiences and deep convictions
as to the immortality of man, our divine
revelations and the greal fruth of . .
SPIRIT-PRESENCE.

In his preface, Hallan Tepnyson says of
his father: “From his boyhood, he had
felt the magic of MERLIN - that Spirit of
poetry - which bade him know his power
and follow throughout his work, g pure
and high ideal, with a simple and single
devotedness and a desire to ennoble the
life of the world, and which helped himn
through doubts and difficulties to endure, *
He further tells us that his father regarded
this poem of MERLIN and  the
GLEAM as constituting  his antobiogra-
enoagh to those
friends who urged him to write of himself.
Of that mystic poew,

phy, as offering quite

nfew lines may give
the key :

**Not of the Sunlight,
Not of the Moonlight ,
Not of the Star light,
A young Mariner,
Dowa to the haven,
Call your companions, (1X)
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Laonch your Vessel,
And, crowd your canvas,
And, ere it vanishes,
- O’ver the margin
After it, follow it,
Follow the gleam. (IX)

To “follow the gleam * plainly means to
follow the spiritual light within us from
above—a path so natural to see—and which

might be to many, if their lives were wise
and true.

Thus did Tennyson walk serenely on hig
upward way :
And broader and brighter
The gleam flying upward
Wed, to the melody,
Sangthro’ the World.
At the lagt : —Last limit T came
1 canno longer
But die rejoicing
For thro’ the magic
Of him, the mighty
‘Who tanght me in childhood
There on the border
Of boundless ocean !
Aud all but in heaven
Hovers the gleam. (VIII)

CRISIS IN H1S LIFE (1833)

The marked period, the crisis in his
life, came in 1833, when Arthur Hallam
passed suddenly to the more real life.
Hallam was to marry Tennyson’s sister
Emilia; the poet was 24 yearsof age;
their lives were interwoven by sympathies
too strong for time or bodily death to sever
or even to weaken. His sorrow was deep,
but unselfish, his affections deepened while,
as ever, his duties were well done.
Especially was his inmost or spiritual life,
exalted and opened, and his feeling of
nearness to a life largely independent of
our external semses of physical bodies,

grew to a strong and radiant conviction-
Views which ran like fine threads of gold
through his earlier poams, gained a deeper
reality. Arthur Hallam was a daily and
real presence, even more than while in the
earthly body. These two friends, one 0R
earth, the other in the Celestial life, but
not really separated, helped each other. TO
the one, here comes the opening of 3
great career as  Poet and religions teacher.
What came to the one above (Ha.lln,m) we
know not. In that inmortal poem, *IN
MEMORIAM,” =a Spiritual  Autobio-
graphy and an Elegy, so tender, so large
in its range, so full of divine philosophy,

Tennyson says to and of his ascended
friend (Hallam) :

HIS VIEW OF THE CELESTIAL LIFE

‘‘ And, doubtless, unto thee is given
A life that bears immortal print
In those great offices that suit

The full-grown energies of heaven {(XI.5)
And what delights can equal those,
That stir the spirits’ inner deeps,
When one that loves but knows not, reaps
A truth from one that loves and knows? (XLII.3)
God’s finger touched him and he slept !
The great Intelliges fair
That range above our mortal state
In circle round the blessed gate,
Received and gave him welcome there
(1L.XXXV, 5 &)
And led him thro’ the blissful climes,
And showed him in the fountains fresh
All knowledge that the sons of flesh
Shall gather in the cycled times,
How faves it with the happy deqqd ?
No shade can last
Tn that deep down behind the tomb

But clear from marge to marge shall bloom
The eternal landscape of the past ; (XL.V], 2)

(LXXXV, 7)

{XL1V, 1)

Tee
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That each, who seems a separate whole,
Should move his rounds, and fusing all
The skirts of self again, should fall
Remerging in the general Soul, (XLVIII, 1)
In faith as vague as all unsweat,
Eternal form shall still divide
The eternal Soul from all beside ;
And I shall know him when we meet,
And we shall sit at endless feast,
Enjoying each, the other’s good ;
What vaster dream can kit the mood of love on earth ?
(XLVTI], 283)
How large and inspiring, how natural and
Rational, this view of the Celestial life !
How beautiful the nearness of the
“ One who loves and knows not,”” yet
Reaps a truth from * One who loves and
Knows,” while the one is here, the other
Never too far to draw near or
To send a needed message —.

H1S PRIVATE PSYCHICS OR MEDIUMS

He saw psychics or mediums, and gave
careful attention to their varied manifesta-
tions. These matters were usually in the
privacy ol howe, and are hardly mentioned
in the biography. He said: * Spiritualism
must not be judged by its quacks.”” Its
crudities and “ Flunmery ” (Empty Compli-
ment) he disliked, but saw that these had
their place as first steps with many.

INTER-COMMUNION OF SPIRITS

Of the inter-communion of spirits in
its high forms, hesaid: “I do not see why
its central truth is untenable. If we would
think about this truth, it would become
very natural and reasonable to us. Why
should those who have gone before, not
surround and minister to us, as legions of
Angels surrounded, and ministered to our
Lord ?”

HIS GOSPELS OF LIFE AND IMMORTALITY

Tennyson’s poems were his gospels  of
life aud immortality. From his life work
as an inspired poetic teacher, he never
turned aside as a public advocate or oppo-
nent of spiritualism or of any form of
organised religious faith. Sincere as he
was, the simple statements of valued
friends, and his poems in these few pages,
but cmphasize his conclusion.

In ‘Blackwood ’ is an interesting bit of
cvidence supplied by Prof. Knight: “We
then went on - I do not remember that the
link of connection was ~ to talk of spiritual-
ism and the Psychical Society, in which
he was much interested, and also spoke of
the problems of Theism. He spoke of the
great realm of unknown, which sourrounds
us, as being also known, and having intelli-
gence at one of Spirit manifestations
as authentic emanations from the unknown,
and as a proof that out of the darkness
light coud reach us.”

V SPIRITUALISTIC EXPERIENCES

In the memoir, sparing references are
made to the spiritualistic experiences of the
poet. Welearn of a curious story which
show that the late Bishop of Wilberforce
had participated in the investigation.
Tennyson spoke of the last visit of Bishop
of Wilberforce, of his sudden death and of
the Bishop’s story of the “ Table—Turn-
ing” Farningford. A table moved toward
the door where the Bishop was standing,
he exorcised the supposed Spirit, and then
the table stood still, ra,bping out, “I cannot
abide a Bishop.”
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Clairvoyant trances may be the best
descriptive name for what were probable
Tennyson’s leading psychical experiences.
In a curious and interesting letter to g
friend, Tennyson wrote as follows:—

“Sir, I have to thank you for your essay and photo.
graph. The face is what of one (it seems to me) born
to grapple with difficulties; metaphysical and other.
the essay does not belie the face—a very notable
sketch of metaphysics, ending, apparently, yet once
more, in the strange history of human thought, with
the placid Buddha, as verified by 19th Century
Anesthatics.

*I have never had any revelations though anaesthetics,
but a kind of ' waking trance” (this for lack of a
better word), I have frequently had quite up from
boyhood, when 1 have been alone—. This bas often
come to me through repeating my own name to myself
till all at once, as it were, out of the intensity of the
consciousness of individuality, the individuality itself
seemed to dissolve and fade away into bousndless being
and this not a confused state, but the clearest of the
clearest, the surest of the surest, utterly beyond
words—whose death was as almost laughable impossi-
bility—the loss of personality (if so it were) seeming
no extinction but only true life.

1 am ashamed of my feeble discription. Have I not
said the state is beyond words? but in a moment,
when I came back into my normal condition of Sanity
lam ready to fight for “MEINE LIEBE ICH"
{My true live) and hold that it will last for aeons (a
serice of ages or eternity). If ever you come to Eng.
land I shall be glad to welcome you here—Believe
me, Yours very truly—"

VI

A graphic description 5 not fancy but facts
is this by Tennyson in which his friend

Hallam, a strong spirit, was doubtless a
controlling helper.

So word by word, and line by line,

The dead man touched me {from the past,
And all at once it seemed at last

The living soul was flashed on mine.
And mine in this was wound and whirled
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About empyreal heights of thought,
TheAd:r: came on that which is, and caught
P pulsations of the world.
Eonian music measuring out
The steps of Time—the shocks of change.
The blows of death, At length my ¢trance

Was cancelled, stricken through with doubt.
Vague ! but a}

! how hard
o
In matter—moulde frame

) d forms of speech,
Or ev'n for intellect to reach

Thro' memory that which I became

These vague doubts often come with the
return from the fq) reaching
(Sub-conscious) condition to
state, narrower in its perceptio
of thought gng vision.
Farringford, Say's

intromitted
the normal
n and range
Onc night at
2 writer,
Jowett (his friend & Scholar and
Balliol) and Tyndal} (Scientist), s
about Fhe power of imagination,
as an instrument of sciantific di
After Jowett hag retired,
Tennyson to

Tennyson,

Master of
al  talking
or intuition
scovery.

Tyndall and

converse—Tyndall

thus
records what Tennyson said :—

‘e H
With greatnearnestneSS. Tennyson described to me
a state of consciousness into which he could throv:v

himself by thinking intently of hijs own name—1t was

impossible to give anything that could be calleg a de-
scription of the state, for lanquage seemed incompetent
to touch it. 1 was an apparent isolaticn of the spirit
Jrom the bo:ly, Wishing doubtiess to impress upon me
the reality of the phenomenon. he exclaimed, *¢ By God
Almighty, there is no delusion in this matter! It is no
nebulous ecstacy, but a state of transcendent wonder
associated with absolute clearness of mind”. Other
persons have had, I believe, similar experiences.
Walking out with a friend one evening, the poet
Wordsworth approached a gate. and, laying hold of its
bards, turned to his companion and said. ‘‘My dear
sir to assure myself of the existence of my own body. I

am sometimes obliged to grasp an object like this and
shake it"’

It was at the Red Alp, and I belicve by
the late Prof. B. Price. (that this incident
Was communicated to me).

/
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“ The condition here referred to appears
to be similar to that of union with God”'.
This remark was made 28 years before The
Ancient Sage Was published,—-and great
was Tyndall’s surprise to find t-here express-
ed in versethe experieaces which Tennyson
had described to him so long before—.

Vi

Pennyson wrote 7he Ancicnl 'Saye alter
reading the Life and ' Maxun.'s- of the
Philosopher WAT-Z K (Chinese l’hllosql)lxer,
6th century B. (.), although there 1s no
attempt to embody in the poew, the
phi1050phy of the Chinese tcacher.

It is throughout, us Prof. ’l‘ygdall Sy, B
discussion between d& believer i1.1 immortality
and one who was unable to believe, and 'the
groundwork of the sag's argument against
materialism, and in favour of personal
immortality was the description of a trance
which this Memoir proves was Tennyson’s.
The passage in question is as follows:—

* And more, my Son ! for more than once sat all
alone, revolving in myself, the word that is the symbol
of myself, mortal limit of the self was loosed.

And past into the nameless, as a cloud .

Melts into haven, I touched my limbs the limbs
were strange, not mine and yet no shade of doubt,
But utter clearness, and through less of sel.{
The gain of such large life as matched with ours,

Were seen to spark—-uushadowable in words,
Themselves but shadows of a shadow world,

INTERCOURSE WwITH THE SPIRIT WORLD

When a mere boy, his son tells us that ‘his
father possessed this power of abStI‘&Ctl'On
frotw his sorroundings, which enabled him
to dwell withthe invisible. “As he wamde.red
over the World or by the brook, he often
scemed to be In dreamland, so that one who

saw him, then called him a mysterious
being, seemingly lifted high above other
mortals, and having & power of intercourse
with the Spirit-world not granted to others.”

Tennyson himself referred to this, ‘It
night,” he said, “be the state which St.
Paul ‘describes’s whether in he body I
cannot tell or whether ouat of the body, I
cannot tell. God knoweth.” When he
spoke of these illuminated seasons to his
{amily, or to cthers with whom he had
spiritual intimacy, his words were uttered
with a glow of passionate fervour, which
left with an indelible impression upon these
who heard him. I'or instance, speaking of
a conversation with his father, in January

1869, his son records what hespoke to them
with deep feeling.

“Yet it 1s thime that there arc mowments
when the flesh 1s nothing to e, when 1
feel and know the flesh to be the vision God
and the Spiritual, the only rewd wwl true.
Depend upon it the Spiritual is the real.
It belongs to me more than the bhand and
the foot. You may tell e that my hand
and my foot are ouly imaginary symbols of
my existence. [ could believe youj but
you never, never can convince me that the
‘I’ is an cternal reality and that the
Spiritual is not the true and rcal part of

”

me.

These words he spoke with such passio-
pate earnestness that a solewn silence fell
on us as he left the roowm.

The poet told his son that these might be
a mere inthmate communion than we could

dream of between the living and the dead
ab all events for a time.



286

EVANESCENT & TRANSITORY NATURE oF
THE MATERIAL UNIVERSE

He wrote, with Hallam in his mind ; —

only sleep, and the spirit between this life
and the next should be folded like a flower
in a night slumber, then the rememberance
of the past might remain;as a smell and
color do in the sleeping flower; and in that
Case, the memory of our love would be gs
true ; and would live pure and whole within
the Spirit of my friend until after it was
unfolded at the breaking of the morn, when
the sleep was over.”

TENNYSON'S STRONG CONVICTION OF
THE TRANSITORY NATURE OF THE WORLD
IN NO WAY WEAKENED HIS GRASP
BUSINESS

He dwelt in a world apart, of which he
emerged from time to time tolead the
daily of ordinary men, but it was in no
sense the whole or even the most part of his
existence. Borderland says ‘‘No one can
say that he was not a man intensely alivc
to all that concerned his material life.

“He lived a very full life and his interest
was unabated to the very end. He was a
man of affairs, as well as a poet. He wasa
a student of science as well as a mystic and
for more than half a century he met and
mingled as an equal and more than an
equal, with the foremost men of his time.
This it is well to remember, in view of the
prevailing disposition on the part of material-
ists to argue that dwellersin the Borderland
are of necessity incapable of taking their full
share in the busy life of mortal men.
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called the gyg
of th

“1f the immediate life after death be his grasy of busineyy
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§ conviction of what

. 2ture
nescent and transitory natd

€ mater; . ened
enul universe in u) way weaken®
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At 80 veyr
pace wit}iems,-& fow young men could kee?
walk, ang o;u‘ Poet’s Student gait ina long
, B:;V Wl‘iters hu.VG had so long
nanding g cyreapr. 1 be
leam” i cer. To “ follow th
€ 1s heulth to the body, giving sustain-

ong and useful life oy carth

HIS LETTERS g CONVERSATIONS
HIS LETTER TO QuiEgy VICTORIA (1877)
He wrote the Queen in her J ubilee Year

(1877) as follows ; then gag always, their
letters being those of sincere friendsh;p

“Madain, I am grateful for your Majesty’s
most kind letter. I do indeed feel how the
sense of loncliness may oppress your Mujesty
in the midst of these loud rejoicings. The
multitude are loud, hut you are silent. Yet if
the dead, as 1 have often felt, though silent
be wore living than the living, and linger
about the planet in which theic earth-Yifc
was passed, then they, while we are lament
ing that they are not at our side, may stil
be with ws : and the hushand, the daughte

and the son, lost by your Majesty, may

rejoice When the people shout the namu
of their Queen.

Tennyson,”
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HIS CONVERSATION WITH A BISHOP,

After conversation with Bishop Light-foot,
he wrote ; “I believe that God reveals him-
self in every individual soul; and my idea
of heaven (my idea of heaven) is the
perpetual ministry of one soul to another.”

Tlea of heaven showing sense at war with
soul Pp. 208 (Globe Edition)

In Idylls of the King and elsewhere
are poems largely transcripts of his personal

trance experiences.
PERSONAL TRANCE EXPERIENCES

In 1883, an apparition, a tall man’s form,
was plainly seen by two younger sisters and
vanished through hedge—At break-fast next
morning a letter came to the poet—the first
knowledge of Arthur Hallam’s death in
Turope a few days before—years later when
Tennyson had written his Ode on the Death
of Duke of Wellington.  Lady Tennyson
dreamed that the Duke called to see them,
and she dreaded to take his hand, which she
supposed would be icy cold, but which was
warm and natural. She was a gifted and
gracious wonan, an inspiring helper and a
prized co-worker with her husband.

POET LAUREATE'S APPOINTMENT

T ennyson’s appointment as Pt Laureate
came unexpected and unsought, a letter
from Prince Albert giving the first infor-
mation of the matter which he favoured
from his great admiration of In Memoriam
the night before the poet dreamed that
Albert delivered over his bedside and
Lissed him, and he said; “ Very kind but
very German.”

. UNSOUGHT PEERAGE

That mark of regard, and also the
peerage came unsought and both were
reluctantly accepted. Of the last he told his
son he “should be sorry as long as he lived.”
His verse well says:

¢ However it be, it seems to me,
T’is only noble to be good.

Kind hearts are more than Coronets,

And simple faith than Norman blood.”
(Lady Clara, verse 7)

His deep insight of the world’s needs
inspired him to write The Princess in 1847
to help the uprising of the world's woman-
hood, and to prophesy the peaceful Federa-
tion of Nations. (P. 214, Col. 2, lines 25, 26)

‘Then springs the crowning race of human
kind.

May these things be.”

“They fed her theories, in and out of place

Maintaining that with equal husbandry,

The woman were an equel to the man

And there, All wild to found an University

For maidens (p. 183)

“Then reign the world’s great bridals
chaste and calm.”
This poem shows his interest in problems
social, educational, relating to woman,
though many of its conclusions may not be
acceptable to modern readers,

The demi-gods of old Greece were held
to do great deeds, and to illustrate divine
graces on earth, because they had sat
among their kindred gods on Mount
Olympus. We, too, have our celestial
kindred. Angels are our ascended friends.
Our heredity from God is the deepest
element in our being. It is impossible that
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PHILOSOPHICAL DOCTRINE OF
SPIRITUALISM
He afterwards spoke to me, in 1892, of
my father’s great and deep strength of

wise Communion with supernal beings can
blast us with inanity or work slow decay of
character, rather it must inspire and give
health to Spirit and body.

IMPORTANCE OF PRE-SCHOOL EDUCATION

By Miss Qamar JAuAN JAFAR ALl dligarh Muslim University

THE problems of Pre-School Hducation tance of child education and change the
are many and theefforts of a very ideal of educating the little ones erroneously

soul” which is the only real thing accor-

ding to the philosophical doctrine of
The splendour and truth of Tepnyson's Spiritua1ism.—Loclcslay hall 1. 138, p 110

poetry grew with the growth of his (Globe Edition)

“ passionate belief in personal immortality.”

TRUTH OF TENNYSON'S POETRY

. The philosophy which these eminent
The agnostic poet is like a tree withits men, held of such welght and worth came
rcots stopped by a wek just below the sur-  to poet in hours of highest vision and of

face of the earth, its life brief and poor. greatest mental power and clearness. 1t is

Spiritn
The poems that live and last, reach down bpiritual and

‘* As the thoughts of men are widened
With the process of the Suns *’
1t will rule the world,

to the eternal verities.

GLADSTONE'S OPINION

For years, the family home was the
centre of a world-wide correspondence, the
Mecea of many pilgrims from many lands,
and of diverse creeds, and peoples “ winnow-
ing of the nations,”

Gladstone wrote to Hallam Tennyson
(October 1892) “I have a great conception
of vour father as a philosopher. Carlyle
WB:S small in comparison. Every one

admires him. I look upon him in his

. END OF E—
works and words with reverence.” END OF HIS LIFE— CHANGE

. At last, October 8, 1892, came
Tennyson, being weary once., asked his full of light and peace, Het::iadc}tx:rtli:
friend Jowett, Master of Balliol College, oqivians « How mep cling to this life!”
not to discuss topics of religion and philoso- ¢4 gmali o part of the wm:'s whole life;;
phy, as they had often enjoyed doing, and At the last momont his son crossed his soul
Jowettsaid “ Your poetry has an elementof gpg prayed. “God 4 ccept him, Ohrist
philosophy more to be considered than any received him.”

; il hy in England. P. 247-286 ’
reguler philosaphy in S8 In fit time, the family and friends, and

p. 636 I believe *In Memoriam’ and the school children followed the flower
Crossing the Bay ™ will live for ever in all laden casket to the depot, whence it was
hearts”. borne to Westminster Abbey.

small group of people without the help of
the Government can be of no avail. The
mast serious of these problems are :—

1. The non-availability of a teaching
personnel duly trained for pre-school educa-
tion.

2. Poor equipment which also includes
lack of proper housing and playground
facilities. .

8. The absence of effective supervision.

4. Lack of comprehension of parents of
the functional value of pre-school education
in the development of the child.

But Government help alone should not
relieve us of the need and responsibility of
enlisting the sympathy of the public. For
without public sympathy we cannot raise
funds or create endowments. Living from
hand to mouth on the recurring generosity
of our benefactors is not a sound financial
position. Endowments must be made to
ensure income for day to day expenditure.
So far the Government have not attached
as much importance to this section of educa-
tion as to that of adult education. Yet the
former is moie vital than the latter for the
development of both sections. When public
interest is aroused, however, the Govern-
ment of the day is bound to rise to the
occasion and appreciate its importance and
utility.

We must, therefore, make a concerted
effort to impress upon the masses the impor-
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by stuffing their minds with wrong notions
and neglecting other things.

At present I find that there are two types
of people in India: (1) those who are utterly
uneducated and totally blind to the need,
significance and utility of education, who let
their children grow up anyhow, but do not
care to provide food for the mind and baild
their character. For them the aim of life
is epicurean. (2) The other group of
people is of those who have some education
and are anxious to educate their children,
In their anxiety they try to make the children
learn much too much, and instead of attain-
ing knowledge by self-development, gra-
dually step by step, jump over the stjle
leaving out the right process, The little
children are burdened with too much learn.
ing and deprived of the real joy of life. I
can say from personal experience that every
day 1 receive tiny children, with rosy
cheeks, full of life and curiosity ; and the
mother or the guardians complaining: the
child is too nanghty, does not sit still
please give him a beating and make him st
quiet, etc. Some people come with
their pale and anaemic sick children and
say: “ Oh my child can count and knows
the alphabet, can write his name; please
put him in some higher class. I will keep
& special coach and would teach myself.”

The parents donot understand that the
a,ilg of education of the child is not to he
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able to learn the Three R's at that stage,
It is something higher. His education
begins from the very day he is born and
even before that day. When 3 child is
born in the world, he has the same limbs
and senses that are required in g full man.
The only difference between a man and g
child is that the latter has grown into per.
fection, while the former is in the process
of doing so. Though a tiny child is unable
to define or understand things, yet
the influence of his environment is affecting
him all the same, and that effect ig ever.
lasting.  He is an innocent being, unaware
of this material world. Whatever is around
him is his entire world. He learns what
his elders do. The lap of his mother is the
first and the most important institution for
him that ever existed. Whatever he learns
there can never be forgtten. But to our
utter horror, we find that the condition of
our homes is most miserable and requires &
great change. Social education, and adult
education must play a grest part in this
wcrk.

Home and childhood are two words
which must be taken into consideration at
the same time equally. When we talk of
the child, the home must come in, for we

cannot impart any kind of education to
children without beginning it at home.

Pre-School education generally means
home and nursery education. In India I
am unaware of any such thing as nursery
education. With the existing -condition of
illiteracy amongst the women, nursery
education becomes the only solution for
-educating children. We must start nuvsery
schools on the madels of Japanese city and
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village nursery schools.

be helped by municipalities,
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avoid vigorously the arresting of spontaneous
movements and the imposition of arbitrary
tasks, It is, of course, understood that they
are not speaking of useless and dangerouS
acts, for they must be suppressed and any
tendency towards them totally curbed. The
fact has now been established that it is only
in the atmosphere of due freedom that a
child can manifest itself naturally and
spontaneously. The teacher is to direct its
stream of life through the right channels,
She must give a hand when help is needed.
She should be like the.vitalizing, awakening
young life and spirit with her love and
helpfulness. She must not lumit to mere
observation but proceed to experiment.
When the teacher gets into touch with her
pupils in this way, a mutual understanding
is created, awakening and inspiring the
life in them as if she were the guardian
angel, the guiding!star. She wins the confi-
dence of ber pupils and a gesture from her
is sufficient to check them from going
astray. Sheis recognised and liste.ned to by
all of them, and discipline is obtained as if
by magic.
Play

Playing 15 preparation for life, an e.duca.-
tion which is very valuable to t}‘ze chllti‘, as
it is to the puppy and the kitten. The
social value of play is obvious to every OI'le.
the capacity to lose with
cquaniwity and win withouF app:.ren't
elation are good traits of life. P 3y lj
connected with the intellectual and spiritua

life of children, and ought never to‘ be
the elders as waste of time.

Co-operation,

regarded by : o
Make-believe life begins in games and &

imaginative child fills the world with fairy
spirits and invisible companions.

One of the most important developments
of the last twenty years is the new attitude
to education. The old idea of compelling
to learn @ multitude of factsis giving way
with the realization that education is only
worthy of the name, if it succeeds in satis-
fying the child’s urge for self-expression.
The new ideal is the development of
intelligence and character so that the child
is helped to adjust himself in social relation-
ship and to live happily and usefully among
his fellows.

The schools of the future must be such
where they may cultivate love of art and
poetry, sculpture and literature, which is
latent in the souls of all intelligent human
beings, but which old type education tends
to repress. The work whichis disliked
to-day will become a joy in the future,

Teaching

Teaching should not be the main aim of
Infant classes, but as a side subject. Health
and the forming of healthy habits is more
important for which regular inedical service
is required.

Ithink if I give roughly a day’s pro-
gramme of a Nursery and Infant School it
will save us the trouble of dealing with
every subject separately.

Daily programe of an Infant class up to
the age of 6 years.
7to 8 a.m.: DBathing, cleaning, washing,
swimming, etc.
8to830am.: Medical inspection of
children.
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9t010-30 a.m.: Work with Montessori
apparatus, learnin
aplphabet with the help

of charts, etc. (no book
to be used).

10-30 to 11-30 a.m.: Playing in the garden,

clay modelling, ete.
11-30 to 12 noon: After-noon meal.
12to2 pm.: Rest,

2to 3 pm : Again washing and clea-

3 to 4 p.m.: ning. Games, singing,
story telling, ete,
4-30 p.m. : Going back home.

4 day’s programme in Nursery School
up to the age of 4 years

8 am. : Bathing, cleaning, wash.
ing, swimming.
Medical inspection of
those children who are
not normal; sick
children must have
special treatment and
‘direct supervision.
9t010-30 am.: Playing in the garden
with toys, dolls, gar-
dening, playing with
sand, clay modelling,
singing, cleaning the
school, cte.
10-30 to 11-30 a.m.: After-noon meal.
11-30 to 2 p.m.:

8to9 aam.:

Rest, slecping, or quietly
resting in the beds.

Again washing and clean-
ing.

Story telling in groups,
games, singing, etc.

4-30 p.m.: Going homie.

The timing can be changed according to

- conditions but the programme of work will

remain the same. The time-table suggested

2 t0 2-30 p.tu. :

2-30 to 4 p.nu:

will enable the babes to learn a lot through
Play under the guidance of able teacher
nurses. In short, developing the body and
mind, fostering gooq disposition, rectifying
unpleasant idiosyncrasies, and generally

colla,bora,t.ing With parents in training the
young children,

Coming to the point of our real difficulty,
e absence of any Law and Act in favour
Protecting children and giving them their
du‘e tights in society makes us consider a
Sl?\ta,ble solution of it. The Na,tiona.l‘ Plan-
ning Committee whieh is st in the process
of disc-ussion has taken ope question in
conx}ectxon with children’s rights; but how
f‘az: 1t will succeed is yet to be seen. I think
1t is the duty of every one of us to leave no

stone unturned until we get our demands

fulfilled. Here 1 give some suggestions :

th
of

Let us demand that:

. 1, thild)lz)en between the ages of 6 to 14 be
gtven free but compulsor i
v educati

efforts be directed rentton,

to overcome dif i
3 1 >
if any, fficulties,

2. A national society for the protection

of children ang prevention

of
children will be a great help § e to

nour task,
3. Wilful neglect of the ma,intena,nce or
education of children should be penalized.

4. State homes or orphanages on a large
scale be provided for those who have none
to look after them.

5. Arts and crafts be encourag

. ed amo
healthy children of poor people, B
6. Stipends and state aid to parents o

those who are cleyer enough for advancec

study and not rich enough to pay the piper.
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7. Nation-wide medical inspection by
trained school medical men of all children
with free medicines to ensure healthy
growth of the citizens of tomorrow.

8. Play for all and playing grounds for
all games be provided.

9. Sub-normal, delinquent and problem
children be sent to special schools to be
opened for the purposc.

10. Societies called the FParents and
Teachers Associations or FParents and
Teachers Fellowships should be formed
everywhere to cnable teachers to come into
close contact with pavents so that the latter
should enjoy the confidence and co-operation
of the former aund vice versa in the interests
of child’s education.

11. These societies should enlighten the
parents about their duties towards their
children and teach them the method to
discharge thesc duties.

12. Nursery Schools be provided for
working class and village children. In the
villages and cities, they must be helped by
Liocal Bodies and Municipalities. Endow-
ments and Wagfs attached to mosques and

temples should provide some fund in addi-

tion to donations from the public.

13. Suitable arrangements and encou
ragement for Montessori Schools for the
children of upper and middle classes should

be provided for.

This will complete a network of useful
activities for the education and uplift of our
country.

It would not be out of place to mention
here a very sad reality. In other countries
children born without the stamp of wedlock
are not penaliscd for life, nor are they
treated cruelly. Their position is due to no
fault of theirs. In India there is a difficult
state of affairs. Let us remedy the evil and
reform society. Let us, however, be realist-
ic. Let us request the state to pass an Act
to enable these children to enjoy the rights
of human beings with opportunities for
showing their mettle in the struggle for
existence.

The child is father of the mnan, the future
hope of every nation and country, and all
depends on the way he is brought up and
educated. It isour social duty to take
every possible care, provide every facility
to allow children to develop rightly their
dormant faculties. But thisis only possible
when the energy and attention of parents
and educational authorities are directed
towards this end in all seriousness by adopt-
ing the right inethods and selecting a curri-
culum suitable to the requirements of the
country, its genius and the people, while
keeping pace with changing times.

* Lips cannob utter what eyes see. 1am
wonder struck how different will be the
world”  (Iqbal).—Education.
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GEMS OF WISDOM
TRANSLATIONS FROM BHARTHRIHARI

Ty SrID. Ramavva Nabu, B.A, ,.T., Maswlipatam

(A) THE SENSELESS WAY

1. Envy is the bane of the learned. The
Jords are proud. The ignorant are too dull
to grasp the subject. Thus “Subhashitam”
—the right word—remains but a well-
formed iden in my heart.

2. Tasy it is to help the ignorant to
nnderstand. Fasier still to satisfy the really
learned ; would not the *creator” feel
baftled, should he attempt to enlighten the
Pretender ?

3. Pluck you could the green emerald
from between the cruel eyes of Makara
(Crocodile). Walk you could gently over
the crests of the billows. Wear you might
the death-hissing serpent like a garland.
Could you, then, please a born stupid ?

4. Draw we can oil (by trial) from
rough sands, or water from the mirage to
slake the thirst. Secure we can the elusive
whare-horn.”” Could vou, then, please a
born stupid ?

5. Rather bind a mighty elephant with
o lotus fibre, cut a diamond with the sharp
edge of the * Sireesh,” sweenten as well the
brackish sea by a drop of honey than try to
please a born stupid.

6. The stupid shines by silence. Itis
his possession. It saves his face.

7. Like the elephant in & rut T moved
with my limited knowleige. A little
instruction from elders transformed me. 1
know now I am s stupid and know nothing.

T feel healthy now that the fever of pride
has left me.

8. The cur, biting with great gusto the
maggotly, empty bone of a donkey half wet
with its saliva, sees not a prince standing
by; knows no shame. Would the low
discriminate between the good and the bad ?

9. The Holy *“Ganga™ drops on the
Head of Siva from the heavens, gently
collects itself on the Himalayas, guirgles
down to the plains, marches leisurely to the
sea, mysteriously reaches the pether-world.
Tio! Ave not these the vicissitudes of the
great, when once bereft of their birth-right?

10. Fire by water, the sun by shade, the
ferocious elephant by a trident, the bull and
the donkey by a cane, disease by proper
medicine, the serpent by charms are mostly
curbed. But, where is the antidote to
assuage a stupid ?

(B) THE LEARNED WAY

1. The erudite Pandit training his
bands of disciples might live from hand to
mouth. Lo! On whom does this reflect
but on the prince of the land? Would a
priceless jewel lose its value because its
ignorant dealer has failed to quote its proper
price ?

9. Can knowlege be stolen? Would it
fail, unlike wealth, to contribute to the
happiness of its possessor ? Can the Deluge
wipe it out? Should not princes bow down
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in all humility before the learned? Have
they the cheek to face them?

3. Beware! Thou blind man of wealth!
How dare you humiliate the great? Is not
thy lucre but a straw to them? Dost thou
venture to enchain with lotus stalks a
mighty elephant ?

4. TEven the “ Creator,” in great passion,
might deprive his divine “ Swan” of the
privilege of roaming the celestial lake; but
can he take away its instinct for separating
the milk from water ? '

5. Bodily ornaments, scented bath, other
finer forms of toilet, flowers, sandal-paste,
hair dressing—these aid not thy beauty;
knowledge perfected makes imperishable
beauty ; the rest endure not !

6. Real knowledge doth make secret
capital ; enhances beauty of form, secures
repute, ministers to comfort, plays the Guru
and the relation in strange climes; It is the
soul itself ! knowledge its equal ? Would not
Its lack prove thee a beast ?

7. Know ye mankind !—Endurance once
proved stronger than mail; anger striketh
thee harder thou than the foe; thy cousin
consumeth thee essier than fire; thy true
friend healeth thee as precious medicine
the wicked bite thee like serpents; true
knowledge mellowed with modesty maketh
thee happier than a prince.

8. Sympathetic to the relation, kind to
the servant, stern to the rude, loving to the
good, pleasing to the king, polite to the
learned, fierce to the foe, patient to the
elders, manly amongst women—canst thoy
not move the world ?

-really born,

9. Friendship with the noble sharpens
the intellect ; strengthens truthfulness;
secures honour ;5 removes sinfulness ; trans.

forms the heart. What is impossible of
achievement then ?

10. The poet becomes, therefore, an

immortal like the sage who has secured
verily the elixir of life!

(C) SELF-RESPECT; VALOUR

1. Stricken with age and  hunger,
lustreless and waiting for death, doth not
the lion spring on the head of g mighty

tusker to satisfy its hunger ? Doth it feel on
dry hay?

2. The dog securing from dust fleshless
tendons and fat, drivels with mad pleasure,

- Would that satisfy its hunger? The lion

neglects the minor fry before
roaming the whole jungle, kills & mighty
elephant. Would the great ever fail to do
things worthy of their honor ?

it and

3. .The dog receiving a morsel of food
.wags 1ts tail, rolls on the ground, and shows
its mouth and belly. The proud elephant
needs great cajoling from its mahout to
taste its food. What g disparity ! |

4. Many are dead ; Man

y are reborp -
he, .

whose life has ennobled his farrily, is
His birth alone counts, ,
5. The valiant live amidst mankind like
a bunch of flowers fit for universal pleasure;
or repair to the inmost recesses of g f;n-est,
and there perish unnoticed, .

6. Why doth Rahy
Brihaspati and his ilk and
near the shining moon apd s

leave off bulky
draw headless
un ?
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7. Endless are the miracles of the grem't.
‘ Adisesh " holds aloft the 14 worlds on his
hood ; he, in turn, rests on the “ Firs’t,
Tortoise.” He, again, on the “First Boar.
Where then is the end ?

8. Menaka, the son of Himavanta, runs
from Indra for life and hides himself in the
bed of the ocean leaving his unconscious
father to himself. Need I emulate him?

9. The bright rays of the sun are
enough to make the sun-stonc glow- Do
the valiant ever submit to humiliation?

10. Age is no bar to the really valiant.
Doth a young lion hesitate to spring on the
hot head of a mighty tusker?

(D) THE MONETARY WAY

1. What is there in caste? Do I suffer
if I have no good qualities? Should I have
character? Need I be valarous? I want only
money. Without this, do all the other
attributes pay ?

2. Al qualities are with the wealthy.
They lead the highest caste; they are the
pandits ; they decide between the good and
the bad ; they are the ablest spea,k'ers of ﬂf":
day ; beauty is theirs. 'The world 1s at their

feet,

3. The king by unwise counsel, the
bachelor by immorality the son b?r
indulgence, the Brahmin for want of %ns
usual studies, the tribe by a wretch, mora,.hty
by service to the ignoble, modesty by drink,
cultivation for want of application, friend-
ship by long travel, or want of confidence,
prosperity by ill-considered ways,—are
griévously affected.
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4. Triple is the way of consuming
wealth—well-considered bensfaction, self-
satisfaction; surrender to the thieves.
Should the first two fail, the third is
inevitable !

5. The diamond that is cut, the hero
badly wounded in the field, the elephant
decaying with rut, the river with its sands
in October, the fourteenth dark-fortnight
moon, the youthful matron down with
exhaustion, the millionaire king who has
gifted his all to the needy —are a sight for
the gods.

6. Doth not a beggar in his misery
accept a fistful of rice greedily in his bowl ?
Doth not the same “beggar, should fortune
smile on him, treat the offer of a world as
but a gift of straw? Wherein does the
secret lie? Is it not then the changed
position ?

7. Know ye, King! Thou canst milk the
land to plenty, shouldst thou treat thy people
as children. They kind treatment proveth a
potential talisman.

8. At times, falsely true, sometimes
openly false, now reproachful, now sweet to
the ear, there painful, somewhere very kind,
here miserly, there very liberal or quite
prodigal, hither very hard-earning,—doth
not diplomacy take a leaf from prostitution ?

9. Would_ it not be vain to serve the
Prince that curbeth not the wicked, payeth
no heed to fame, loveth not the learned,
knoweth no charity, saveth no friends nor
draweth the sword in defence of the
helpless ?

10. Thou fool! why cringest thou before
the rich? Doth & vessel draw more waters
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from the mid-ocean than from a homely
well? Thou dost get what is but fated to be

thine either in a desert or in the midst of a
mine,

(E) THE WICKED WAY

1. Heartless, vainly  quarrelsome,
hungering after other’s women and money,
impatient towards the good and also to the

nearest kin form the true characteristics of
the wicked.

2. The snake with its shining gem is yet
fearful and you keep your distance from it

out of fear. More so, a human adder in

spite of his bookish cultuare.

3. 'Whom have the wicked spared? The
sby he names as dunces, the pious as vain,
the neat as showy, the heroic as heartless,
the sage-like as foolish, the sweet-talking as
beggarly, the valiant as proud, the tactful as
boastful. Who escapes his merciless attack ?

4. Truth is piety. Pure heart is all
pilgrimage. Goodness needs no external
agsistance. Respectfulness never requires
beauty. True education wants no money.
But lo! greediness is enough to damn one’s
life. Back-biting is sin personified. Evil
reputation is but death itself.

5. Who feeleth not a pang at heart
when he sees the moon with its lost
splendour, the woman that hath lost her
youth, the tank without a trace of a lotus,
the beautiful youth dead to the letters, the
avaricious prince, the good man constantly
worn out with penury, and lastly the wicked
who have entrenched themselves within the
heart of the noble ?

6. Who loves the master that

is
irascible ?

Doth the Fire-God spare the
person that feeds him with holy ghec ?

7. The ideal servant was never born;
nor will he be. Should he talk not, he is
branded dumb ; should he talk skilfully, he
is o prattler; should he keep often near his
mastey, he is disrespectful ; should he keep
distance, he is incompetent ; should he be
enduring, he is a coward; should he be
impatient, he is marked down for one of a
low origin. Ts service so easy of satisfaction?

8. The low-minded upstart, forgetting
his past and revelling in evil company,—

maketh he not the life of the noble ground-
lessly uneasy ?

9. Friendship with the wicked dwind.
leth like the shadows cf the morning by
mid-day. Would not friendship with the

noble grow and grow like the golden
shadows of the evening ?

10. The deer living on green grass, the

fish living in water, the noble-minded
contented with what they have, live they

not in hourly dread of the hunter, the fisher
and the back-biter ?

(F) THE NOBLE PATH

1. 'Who doth not bow to him that seeks
friendship with the good, that praises the
noble qualities in others, that bows down to
a Guru, that loves-learning, that knows no
other woman but his wife, that fears the
‘publie, that loves to live in Sarweswar, that

does not take an insult bending but proves

his worth fearlessly, that

shuns evil
company ?

2. Fearless amidst troubles, placid
amongst riches, clear and direct in
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expression with the public, bold in fight,
fond of fame and knowledge, the noble
minded walk their characteristic way in life.

3. Endless charity to the hand, truth to
the face, obedience to the Guru, victory in
battle to the shoulder, spotless conduct to
the heart, love of learning to the ear form
the natural ornaments to the noble-minded.

4. Covet not other’s wealth ; speak the
truth; be charitable to the deserving ;
slander not other’s wives, stop greed, respect
the Guru, cultivate love towards all

creatures ; what then is impossible for you
under the sun?

5. With hearts delicate as lotus in times

of opulance, do not the noble-minded remain
adamant when they need face obstacles?

¢. Unflinching noble conduct despite
risk to life, unyielding to beg a favour of
the wicked, disinclined to be helped even by
a true friend, fearless and pleasing to the
great,—thus spend the noble-hearted their
time. 'Who has taught them this “Asidha-
ravrat "?—this noble conduct of courting
troubles as harmful as walking on the sharp
edge of a sword.

7. Becret charity, pleasing and loving to
the guest ut hoe, silence in respect of his

favour to others, speaking openly of help by

others doue to hiw, simplicity in wealth,
freedom from slandering any—are the true
characte:istics of the stars in the field of
“ Asidharavrat,”

8. The worthless water-drop falling on
a piece of burning iron disappeareth with &
jarring hiss, The same drop on a lotus leaf
shineth like delicate pearl but lo! the ome
collected in an oyster shell turneth into a
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precious pearl ! Doth not the association
create the three stages—the

low, the
middling and the noble?

9. Who doth render pleasing service to
the parents is a true son; who proveth s
spotless helpmate to the husband is a true
wife; who never flincheth to save his
associate through thick and thin is a true
friend. Is not that soul thrice blessed,
should he in himself combine all the three ?

10. The great enhance their respect by
humility, prove involuntarily their quality
of heart by praising the virtues of the noble,
contributing to the success of other’s noble
deeds, while achieving their worthy ends.
Ay! do they not torture the wicked by

unbending presence of mind and effortless
endurance ?

(G) THE BENEFICENT WAY

1. The fruit tree ripe with its riches
droopeth to be plucked. The cloud heavy
with its watery wealth nearly grazeth your

head. Doth wealth new-acquired turn the
beneficent giddy ?

2. The ear by sastraic study, the hand
by unsullied charity, the man by sacrifice do
shine ; never by foolish ornaments.

3, The lotus tilters with the touch of
the sun; the lily runs into ecstasies with
the moon riding the heavens; unasked, the

cloud empties its riches. Doth goodness
need appeals for daily routine ?

4. The great hesitate not to sacrifice
theirs for the good of others. The middling
gently do theirs while helping the needy.
The demonaic element knows none other’s
benefit but its own. Can literature coin a
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phrase for him that proveth needlessly
wicked ?

5. Warding you from sin, inspiring you
to noble deeds, hiding your secrets,
publishing your noble qualities, never
deserting you in danger, sparing unhesita-
tingly in time the one you need—are these
not the virtues of a true friead ?

6. Water mixing with milk takes its
color 3 under stress of a fiery ordeal, rushes
into the fire for its friend ; the milk swells
with bubbling gratitude to join her lost
friend, and feels restless till water cools its
heated breast. Lio! what sacrifices do not
real friends make to save each other ?

7. The oceanin a corner receives the
Almighty Vishou, in another harbours
demons, here hides mountains sky-high,
there  kindles the  earth destroying

“Badabanal” —(the last fire). How vast is
the sea’s expanse ?

8. The heavenly tortoise bearing the
weight of the earth, the fixed northern star
round whom billions revolve need slone be
reckoned. The rest are but worms rising

and perishing in that slushy banana of the
universe.

9. TEschewing greed, cultivating endu-
rance, shaking off fumes of pride, controlling
the mind, living in truth, following the ways
of the great, serving the learned, patronising
the deserved, kind even to the foe, respectful
to the elders, maintainiog one's individual-
ity, helping the distressed,—thus do the
noble-minded ever pass their days.

10. Few are those noble souls that by
thought, word and deed achieve their noble
purposes. Do they make discrimination

when doing good? Don't they make

mountains of the mole-hills of others’ good?

(H) THE ENDURING WAY

1. 'While Devas the ocean churned, were
they distracted by the precious stones that
welled out? Were they daunted by the deadly
poison that fumed forth? Did not they
churn out Ambrosia ?

Can obstacles bafile
endurance ?

2. The coward never attempt anything
for fear of defeat. The middling begin but
drop away for want of further push. The
valiant never flinch nor fear grave danger
having begun. What a difference this'!

3. Now sleeps on the rugged tloor, now
on a flowery bed, there feeds on bare roots
or on the rarest dish, if got, here wears a
rag to cover his nakedness, therc shines in

priceless silks, i3 sorrow less welcome than
pleasurc to the man of action?

4. The moralist wmight praise or rail at,
fortune might smile or frown, death now
might draw nigh or wait for ages,—do the
valiant swerve from their rule ?

5. The universe is under thy thumb,
How? Why, keep thy heart free from the
thought of woman, eschew anger, free thy
heart {rom greed ! So simple

6. The bhurning five doth incline ever to
rise up, though held down; the valiant

never feel vanquished, though crushed by
defeat.

7. Advise him to dash himself from a
precipitous boulder, call himn to thrust his
palm into the mouth of the most venomous
serpent, or bid him throw himself into the
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midst of huge flames,—but the noble, ever
fail they to be true to their heart ?

8. What is these that impossible to the
one of wupright conduct? The boisterous
ocean is to him a little well ; the fire is mild
as water, the loftiest mount is but a little
stone, the fierce lion but a stag, the deadly

serpent a garland, its poison but life.
sustaining drink.

9. The tree, hewn down, doth show
signs of vigorous life in spring. The moon
decaying day by day doth soon shine with
splendour. The noble never weep for other's

calamity, as they alone realise that we fall
to rise.

10. Try then the man of upright
conduct! With riches he is modest-looking,
with born valour he is laconic, with
profound knowledge he is free from worldly
pleasures, with learning he is respectful,
with wealth he is charitable in well-directed
channels, pious without anger, able without

impatience, self-sacrificing without wmean
desigus.

A Note :—1it has given me great pleasuse
"to go through the above translation of Mr,
D. Ramayya Naidu, couched in a very
expressive language, it has well preserved
the spirit and significance of the original
verses, Mr. Ramayya Naidu deserves the

encomiums of all lovers of the good and the
true for his valuable work.

The great sage Bhartrihari’s Subbashitams
are among the imperishable and priceless
possessions of Sanskrit Literature. It is no
surprise, therefore, that many scholers, both
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Indian and European, have {ranslated the
work into English with the laudable idea of
making it available to a wide public...... But
the excellent available translations of
Bhartrihari do not in any way lessen the
worth of Me, Ramayya Naidu's work. The
value of good words, noble thoughts and
exquisite sentiments is not impaired but
improved by repetition. A piece of sandal-

wood gives out more fragrance the more it
is rubbed !

| wish Mr. Ramayya Naidu would devotc
whatever leisure he can secure from his
official duties to more work of this kind—
both for his own edification and for the
enlightenment of those who have not yet
become deadened i ~cgll of the sublime
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THE SCHOOL AND SOCIETY
By MagcarkT BENAMIN, M.A., BT, T.D.

THE progressive type of education is

dynamic—it is changing and is based
not so much on book knowledge as on the
actual experience of the child. Education
is to be regarded as an’ important aspect of
social philosophy and must necessarily
reconcile the rights of the individual with
his position of a number of society and the

state.

The school is usually considered in the
collective sense—as a place where a large
number of children are given & particular
type of training. This must not obliterate
one very important fact, that each one of
these children is an individual and if the
school is to fulfil its function in soclety at
all, it must also fulfil its duties to the indivi-
dual members which it has undertaken to
educate. These two aims though apparently
conflicting at the first are reconcilable, for
no individual can be intelligible without a
social milieu. The growth of an individual
according to his nature is as truly individual
as it is social. What is it after all, that
makes up the best in society, if it is not the
contribution individual culture makes to it ?

If the teacher is to look upon the child
as & future member of society, then he will
naturally have to inculcate the principle
that a good citizen is one who always holds
up the status quo, who reveres his elders and
takes the great men of the past as his model.
The average child finds it easy to co-operate
with a ready-made purpose that every one
has accepted, and conform to convention for

.

the sake of harmony with the will of others
The danger that the teacher has to avoid‘
here is that if this is over-emphasised it will
leave little scope for the child who s
exceptional and who ig different—the child
who does not follow otheys but makes others
fqllow him—the child whe strikes out on
his own and asserts his wil, (and it is of
such stuff that great men gre
the short-sighted teacher this

‘problem child.’

mude). To
becomes the

The school has the fundamenty) elements
of' an‘ embryonic community, op soc('mi;t :
within it. It has also at its disposal mlety
.ria,l which it can shape to the ideals befa e
it, or rather condition an environment (;:)e'
the unfolding of life {rom Within, No bett L
training ground with ideal tonditiong cou(:t}
be found than a school where the activitjeg
reflect the life of the larger society, where
the inmates are provided with effective
instruments for knowledge and self-directioy
while making use of the sociy] instinct to the
utmost advantage. Normgyl children are
gregarious, and social brocesses go on in the
same way in  school g5 ip society. There
should be a close relationghi
in the school to the outsige
are plastic,

p of the society

. world., Childrep
‘ eusily suggestible gnq im
sionable and in g schog] there

which covers all types,
making of g
crimingl !

pres.
is variety
Taw material for the
good citizen to that of g

The classroom

v and playgy
sufticierrt scope in t b #yground - afford

he corporate life of the
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schoal for the development of the individual
as a social unit. In the child’s relations
with his fellows there is opportunity for
co-operation, emulation, division of labour,
striving for common aims and none can be
achieved without interchange of thought
and sympathy. Fellowship and unselfishness
are woven into the life of the child and we
get what is called the development of the
social mind. The present day educational
system has devised several means to foster
this in the form of the Boy Scout move-
ment, the House System, etc., all of which
afford opportunity for respect of authority,
o certain amount of subordination to selfish
ends, self-control and group CONSCIOUSNESS.
In the fostering of these ideals the tea,che-r
must guard against one danger. It is possi-
ble for the child to become engrossed in thfa
petty affairs of his house or team. Competi-
tion and emulation instead of spreading
industry, often lead to envy, malice m?d
hostility. Competition unless fostered in
the right spirit becomes opposed to cq-opera-
tion, and sentiments generated 1n ‘ the
pla.yground or the classroom are sometimes
not capable of being transferred to other
groups in later life.

If then the social spirit is to be fostered,
it necessarily implies @ certain amount of
disciplining. How then is. the f.reedom of
the individual compatible with this? Here
the tactful and intelligent teacher must draw
the fine line of distinction between unchar-
tered freedom and discipline that touc.hes
the inmost Springs of conduct. It brings
form to chaos. Itis a known fact that
children are unconscious rebels. 031 the
other hand it is also true that when children

get fits of temper and do something very
wrong, they more often than not wish that
their parents or teachersshould have check-
ed them and aveided the waste there other-
wise is. This desire is based on the instinct
of security. So also, a child may flaunt
authority, even exhibit qualities of courage
and adventure but always against the back-
ground of security. liet the teacher show a
respect for the freedom of the child and the
child will naturally respect the liberty of
others. Make lessons voluntary and you
will find few or none will keep out.

It is a generally accepted principle that a
good member of society must be trained to
conform with certain acknowledged moral
standards ; in a wider sense, this means the
training of character. Unfortunately to
quite a number of teachers this becomes
synonymous with the teaching of religion,
and the deliberate instilling of an appalling
list of virtues! This becomes an obsession
and teachers feel that they must keep them-
selves always as examples of virtue and
patterns for the child to copy. The result
is unnaturalness—the suppression of g
guality very valuable to the teacher, viz.,
his humanity. No direct moral instruction
can form character. Moral teaching, if any
at all, should be incidental and situations
should be dealt with as they arise. The
actual experience of boys and girls should be
used to solve problems of conduct. “True
morality is not a body of precepts but a
growth that manifests itself from within
outward. ” The same may be said about
the teaching of religion. No amount of
inculcation of creeds and tenets can succeed
in making the child more spiritual. On the
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